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. Preface

The primary purpose in writing tihis paper is an eifort
to meet the need raé svlving some of the problems confront-
ing the beginning tescher., AL no time in the prepsration
for, or in ihe teaching of any subject area, is'there a lack
of‘aeeé. Heeds are directly associated with the problems.
confronted in ihe effortvtg reach an objective, v?he task
of teaching "Senior Soeclal Problems"” brought the need for
such a paper as this into sherp relief.

The present pericd seemed Lc accentuate the problem
confronting the social scisnce tsa?har'iaaéehing on the
firsi sssignment, With the rapidi?y of changing events, with
'itbe uncertainty of future outcamaai with the aaaziﬂglsaaga
which social sclence covers, tbere has come in the past five
years a reorientation ig the {1e¢ld which hes nét clarified’
itself as yet, noy perhaps will for some time to\aaﬁac ‘ﬁérld
events have forced many changes in the field of social
science which we have not as yet absorbed,

‘ - The consitant turmoil, @hﬁnga, and continual éashuffliag
~in world alfeirs has been rafiaateé in the many changes and
revisions in Lhe gourses ol study during this war period.
Yet, even among thevlarger school ‘systems, there is a wide

divergence in the content ol courses ol study. Hany are
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inclusive euough to suii the needs of almost any school, yet
few are specific enough to be used without a ﬁekaileé re-
visions This paper is not intended to be & eriticism of
other's efforts, rather 1t 1s hoped it will answer the
writer's particulsar needs under the present circgmatanecaa

Three raaaams.praﬁaﬁt themselves as impcrﬁantuénangb to
- Justify the effort mede in the writing of ﬁ&is pd@af; Fir#t,
ﬁhé diéerg&nca of aﬁiﬁioﬁ suppofting'aay one set program or
course of study, Wo one can support or denounce dogmatically
}an@ currieulum in a general sense. %aralsxtanded enalysis in
experimenting vith the social studles curriculum is or para-
mount necessity. With the waltor‘Qf material the novice las
seemingly at seas This paper is an effort to the speciflic
end af making a éourse of study for a speecific school within
tike scope of 1ts own amctivities, The inconsistency between
actual classroom procedures and present day trends and influe
ences brought -the aﬁahar to realize the definite namd»fﬁf ‘
inservice preparation for this specific teaching positiba;

Second, realiziag iﬁat the teacher must stimulate the
pupils for lsarning to take place, has maie the author keenly
aware ol the need for keeping abreast of world events. ot
only keeping abreast oL weri& events but also, the need lor
keeping in touch withk the thoughte and opinlons of suthori-
ties in the field of social science, is [elt to be important.

It is part of keeping abreast of world evenits to have in ming
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a sense of valance éné stability in the face of probable.rau
precussions on the international scene.

Third, is the lack of proper equipment that 1s evident
in the majority of social studies debartmentsa, The average
small school cannot afford to keep the latest equipment in the
classroom. It would not be pbactical¢r The need can pe met
by insaévice training and research, showing the teacher some
of the things that can be used in his work. The desire to
investigate the findin s that Lave been brought about by the
efforts of others experimenting in the field also ﬁrempted
the writer to undertake this papers These things shoﬁid aid
the teacbef‘in&arvice in solving his problems and in adapt=-

ing himself to a new situations

s

The author fscels that the eifort put in this work is
not in vaine Dolng thkis 5&5 revealed many problems that
would otherwise have remained unsolved, or woull have arisen
later to be more difficult to solve for Laving‘bean left neg=
iecteﬂ, The author feels competent to this task, for plan=
ning such as this rests upon three factors all of which must
be taken into consideration if the work is to be worthwhile.
Planning must be critiegl, planning must be specific and
planning must be subjeét to continuous revision, Planning
alone will not teach the subject-matter nor create the
attitudes and 1deals we feel must be furthered in a growing
democratic societys HMuch depen@s upon the guality of the

teacher's personality, the @aacﬁer's own attitude and appProach
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and the willingness to seek an understanding of the abilities
and interests of the pupils. The importance'cf these, and
having discussed the problem of senior social studies with
others, has given the writer a feeling of competence which
prompted him to.unjertake tkis work. The study and research
‘of others has been helpful in giving an insight into the

problems to be expected in this work.



Chapter One

;Introduotion to the Problenm

If there were no problems or failures there would be
little need for research. The very nature of research ime-
plies that there must be a better way 9£ doing thingss Dif-
ficulties are an 1n&;cat;9n of inadequaciess ProlWlems point
out the nead'for better methods or better objectives. Tedéha
ing should be & process of finding better ways of achieving
the goals the profesgicn sets for itself. The assumption
can safely be made that goals in teaching should be based
upon the material there is to work with, rather than any
external standard of judgment which might be chosens The
field of seoondary education is centered around the develop=-
\ment and adjustment of youth to the society in which it finds
itself. It is then, the role of education to ferret out the
needs of youth in meahingvthie developmental task and to
equip itself to fulfill this role adequutsely., However, the
problems of education are menifold, for the society in which
youth is to enter is constantly changing. Rather than stat-
ing specific goals for youth to attain, which it ﬁay or may
not be able to utilize after having achieved, it becomes ne~-

cessary for education to emphasize the constant change and to

prepare youth to expect change in its activities of after
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school years, Going back to the basic assumption of Dewey,
thap school is life rather than a preparation for life, it
must be assumed that the end of education be flexibility and
an ability and readiness to adapt to changing conditions in
- all bhaaee of lifé¢ ¥ith this assumpt@on in mind 1t bauomﬁé
cléar thaet the objectives of educatioﬁ can be stated only

as a reflection of the needs and deficiencies‘of youth.

The humén being, on entering this world, is but & bundle of
possibilities. The potentialities of the individual will

be realized only as the achievements in the éa?eiapmehtal
process hinge directiy upon the)living of the individual.
To be good, but good for nothing, is futility. To learn,
and not apply the learning is also futile., It %is ther. the
task of education to fill the dificiencies of youth in the
light of present sooial,‘gconamic, and political trends.
The basis of needs and deficiencies does not demand the mem=-
orization of facts or data that has been useful in the past
unless that material oun be related %o present or future
conditions., Since present and to some extent past conditions
are the only safe and reasonable basis for judgement (the
increasing rate of change; mak;ng prognostications dangere
6&#ly speculative) we can only act upon the factors of our
environment that are receiving major emphesis today.

Thought factual data be important it alone would mark
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more of a standstill than any progiession in our educational
policies, The difference between factual data and the kind
that is referred to as attitude is the difference between
studying things and learning how to study things, It was
Goethe who said, if one learns how to learn in school one
hasﬁlearned enough, learning is a part of life, and not
something that takes place before we live., Therefore, our
problems should be one of teaching youth how to learn, rather
than putting an inordinate emphasis on things learned, If
this be kept in mind it can only follow that basic under=-
standings and attitudes will be developed that will carry
youth through the formal schooling period and stand in good
stead thereafter, Intellectual practice does not precede in-
terest and motivation, The end does not comé before the
means, Intellectual curiosity does not\mean random activity
6f a mental nature, It is the mental exploration that comes
within the frame of reference of thé school wheh sufficient-
interest is aroused to motivate further exploration. Mary
Lee Nicholson of the Portland Child Guidance Clinic expressed
learning as intellectual freedom within a framswork.. The
connotaticn of a frame of reference is not so:much a restric=-
tion as a sense of direction aidd purpose.

-,

The geometrical metaphor involved in the works !'frame of
reference' should not be allowed, of course, to obscure the
facts, Research in education is concerned with individuals
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and their growth and life in all its aspects; it is con=
cerned aiso with social organizations and their development;
status, and present effects on individuals, It is concerned
+ +» » oWwith schools of all sorts and the pupils in them,l

This is the problem in its broadest sense, i.e. to find
the needs of youth and to consider thcse needs in the con-
text of the environment of youth,

We believe thab,thaae studies should be encouraged wniah
consider the whole personality, in its immediate situation
and as a part of larger culture patterns, which extend over
a long enough time to show sequences in the development of
the personality, and which include the acceptance as well as
the problem patterns of living,.?

Creating attitudes and promoting emotional development
must come through an application of facts'per;aining to pres-
ent events: It is a continual process, one which must start
at the point of most convenience in the experience of youth
and work toward a fuller realizatirn of the loyalties, con=-
victions, skills, insights and ideals toward which a fuller
democratiec, living moves, The implication is evident that
teachers must give greatly increased attention to objectives,
In the continual prbcess of adjusting to new developments in
the personality of youth, youth must be taken at whatever
point of social studies readiness it happens to be and be

directed as far as possible toward the objectives desired.

1- Holmes, ,Henry W.,, Educaticnal Research,
Washington, D. C., American Ccouncil of Education,
Series I, Vol, III, No.. 10, uctu 1959) P. 184

2~ American @ouncil on Education Studies, Educational Research,
(Washington, D, C.: The American Ccuncil on f@ucation,
Nov, 1939) ch, 5




There is no actually conclusive evidence supporting
any set program or course of study and no one can be dog-
metic in supporting or denouncing any curriculum in general
terms. There is necessity for more extended and thoughtful
analysis and experimentetion with the social studies
curriculum,i

Unde: present conditions it often becomes iﬁperati&e
that the expected development of a social studies course be
changed to suit the reguirements of those taking it., Be=~
cause of theeamergency, it became necessary to divide the
material into correlated units which could be taken simulten-
éouSIy. The preblem resolves itself into & war-time economics
course énd a sociology course which seniors could take to-
gether before entering the serfiﬁe. The course was designed
to uest the war-time needs of students leaving school; and,
it is hoped, will give the students attitudes meking for on-
fidence and critical thinking now and in the post-war peribd.
.ig(iS'planned in such a way as to use texts and library
material as references,

The ganeral plan of the course is to begin with the
pupil in his individual experiences and to work toward
larger spheres of experience, bringing him finally to the
scope of international affairs.

tne evidences to be submitted will begin with the ob-

jectives formulated for the courses, Then will follow the

1- American Educational Research Association Yearbook, The
Implicaticns of Research for the Classroom Teacher,
Ta s 8ng on, D. C.; National Rducation Association, 1939)
} P.181
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units of the'course in the order in which they were taught
listing the objectives, methods and materials. Rach unit
will be followed by an evaluation plan, both for the puil
and'the teacher., 1In formulating the objectives of these
courses it wes hoped they would meet'somé of the most per-
tenint needs of the high school upuil ready to enter the
armed service or to take his plece in c¢ivilian produetioh.
That it would need continual revision wes recognized.
Part 2 of this paper is &an effort in that direction. The
second part of this work will be a critique giving the
limitations ahd weaknesses of the courses as well as some
of the helﬁful findinéssaaﬁ discoveries that grew out of

the work,



Chapter Two

Courses of Study

Economics Course

Course objectives:

1l To render the basie principles of economies understand-
able to the High School pupil.

2« To demonstrate to the pupil the factors involved in
becoming intelligent consumers. ‘

3+« To acquaint the pupil with availabie consume:'a aids.
L« To give the pupil a perspective of the place of pro-
duction in the process of consumptions

. 54 To arouse an appreciation of the development of in-
dustry in the last century.

6+ To develop an appreciation for the changing complex
industrial world of tadayu

7. To stimulate the pupil's thinking about international
economic relationships.

8., To develop an attitude of individual responsibility
toward government regulation during war-tims;

9« To develop a reasoned basis for patriotism.

Units of study:

I. The Consumer's World
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Unit objectives:

1. To learn the importance of the factors involved
in the process of consumption.

2+ To acquaint the pupil with the various agencies
désigned'to help the eonsuﬁer.

3+ To gain an understanding of the principlés in-
volved in personal econamios‘_

Unit divisions:

As Consumption as the utilization of wealth

Be Hethoda of increasing consumption

Cs+ The consumer and the standard of living

D¢ The consumer and advertising

E, Money management and installment buying

Fe« Personal services and the consumer

Gs Wise consumption and consumers aids

The Essentiais of Production for Consumption

Unit objectives:

1. To demonstrate to the pupil the factors of pro=-
duction &s they pertain to consumption.

2« To gain an insight into the industrial process,

-3+ To create an attitude of understanding and coop=-

eration for the complexity of modern economic organ=
izatione.
Unit divisions:

A, Large scale production
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Bs Division of labor through épeaializatien
Cs, Business enterprises
D. Business cycles

E, Banking and public finance

F. Problems of distribution

Gs Taxation

Economics in VWorld Affairs

Unit objectives:

1, To gain a perspective of the interdependence of
nations, | o

2, To attempt to discover the true nature of inter~
nédtional agreement problems.

3+ To seek an understanding of the necessity of
security through sovernment organization.

Le To éevalop within the pupil a method of critical
thinking.

Unit divisions:

A, Problems of reconversion at home

B¢« The Dumbarton Oaks Proposals

Ce. Government control in the war period

Des The problem of security

E+« The United Nations Conference for International

Organization
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Proposed procedure:

The subject-matter itself demands the full utilization
of the prescribed text for this course. Since the text did
not contain much of the essential data for the course, oral
and written reports were used extensively., Discussion
groups, wherein the pupils were divided into small groups,
question and answer discussions, and the lecture method
were used as a means of correlating the material and for

review,

Evaluation:

The tests used were chiefly for one purpose, as a
means of finding what the pupil had learned, rather than
what he had not learned. TFor this reason many. pupil com-
piled tests were given. The pupils were asked to evaluate
the course as a whole, and to specify what changes they
would like to see put into pragtice. For the most part
the criticisms were general, hawever; the greater part of
the pupils desired a more specific text and fewer oral
reports by members of the class for which they would all
be held responsible, (See Appendix A for the texts of
the pupil evaluations.)
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Sociology Course

Course Cbjectives:

s To under§tand and appreciate our cultural befitage.

2. To discover and utilize our'éapaeities-and.limitations;
both environmental and hereditary. |
3. To study the factors of collective behavior and to
develop a wholesome attitude of leadership in adult
society, '

4, To study our sccial institutions as basie requistes-
for the continuance of our "Amerioaq&Way 6f Life".,

5, To gain an appreciation for, and an understanding of
our culture patterns,

6, To promote the_gttitude of co-operation toward the
prin¢iples of social control,

7. To develop a reasoned basis for patr;etism.

8+ To arouse the thinking of the pupil toward a keener
insight methods of discerning the purposes and tone of

present day publications using propaganda techniques.

Outline of the Units:
I. What is Sociology?
Cbjectives:
Ae To gain an understanding of the development of

the subject-area,
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B: To demonstrate the irportance of social studies
in the high school.
Unit Divisions:
A. The scope of Sociology
Bs The place of the social studies in the high school.
You and your personality
Unit objectives:

Ay To give the term "personality™ an objective mean-

ing.

Bs To gain an understanding of the relationship bet-
ween heredity and environment.

Cs¢ To demonstrate that the conditioning process is
continuals;

D. To demonstrate the meaning of social inheritance
as contrasted to biological inheritance.

E. How personalities react to one another; the
problem of intro- and extroversiocn, with emphasis on
ambiversicns

Unit divisions:

Ae Personality; what does it mean?

B, Heredity and persocnality.

Ce Glands and their effect on perscnality.

Ds How our environment effects our personality.

E. The conditioning process as a continual one.
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F. Scclal inheritance contrasted with biological
inheritonce,

G. Fow versonality types refleoct character traits,
Vocational Guidance

Hait_ébjéotives:

Ao To'demonutrate how the foregoing unit is applice -
able to vocational cholce,

B, To demonstrate the importance of zbility, inter=
est and opportunity in vocational cholce,

Ce To develor an understanding of the various voo=
aticnsl aptitudes that the pupil might find applice
able, l

Ds To gi&é samples of vocational and interest
questionnaires,

Te To demonstrate through case studies that the
finol choice must be made by the individusl,

P« To develop an aporeciation for the working habits
needed, and how habit formation is a continuous
process,

Ce To list vurious apencies and bureaus that aid

in vacatiﬁnal adjustment,

He To develop a sense of directlion in voecational
choice in those who will enter the irmed Forces,

Unit divisions:

As The plmoe‘af personality in chocai#g a vocation.
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B, Interest, ability, and oppcrtunity ih vocational
choice,
Ce Aptitudes important in vocational choice.

D
E,
F.
G

Viork habits essential for success,
Vocational aptitudes and interest questionnaires,
Agencies and bureaus of vocational adjustment.

Pros and cons of military training in peacetime.

Social Institutions

The Family

Unit objectives:

As To gain an appreciation of the family through

comparisons with family life of other cultures.

Be

To demonstrate the function and inportance of

the family in society as the earliest factors of

social cenditioning,

Ce

To develop a realization of the need for coop-

eration within the family.

Unit divisions:

A
Be
Cs
Ds

Family life in the past

Family life in other cultures

Fundamental factors of the family

The place of the family in modern society

American Education

Unit objectives:
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A, To give the pupil as accurate a picture as
possible of the development of the high school in
America,
B, To enable the pupil to realizé what advantages
our schools offer in comparison to schools of other
cultures, :
C« To demonstrate to the pupil how the school is
trying to meet the needs of youth.
D. To study the objectives of the school as listed
by the N.E.A. . :
E. To demonstrate to the pupil how continued prog-
ress is possible through adult education and leisure
time interest groups.
Unit divisisnse
A, .Place of report card in the school.
3¢  Survey of development of high school in U.S3.
Ce The pupil and the curriculun
D The four ob;eotivéa of education by the N.E,&ﬁ-
B ‘After-scnoci cpportunities for growth, |
Sooial Interaction and Gontrol
Unit cbjactives;
A. To demonstrate the advantagzes and disadvantages

of emmpetition, confliet, and cooperation upon the

individual workihg for himself and for the group.
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Be To learn how political, social, &ﬁd economic forces
1ntlusnn§ ropulation distridution,
Ce To demonstrate how the vorious sccial an@ cultural
factore figure in community orgenizations }
De To demonstrate how the interrelationship of social
factors make for cultural growths |
e To pain some knowledge of the obstacles to soclal
change.
Fs To demonstrate how mon and culture are continually
adjusting to one another, '
Unit divisions:
As' Value of competition and conflicts,
~ By The necessity of cooperation in competition,
C. THow social, econcmic, and political forces influence
 growth and distribution of population, ' :
De Coclal and oultural nratterns in nammnnltf organe
izabian, v
e Cultural I&g and socisl changa,
¥. “ays in which man and aoaiety ad just to one annthara
., fuggested Yethode of Instrustion
l, FHave pupile -tate what they think a course in
fociology would be like,
2« Give pupils objaetivea and have them give urtttnn
1nterpretat1un of them.
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'3, TFrom time to time refiew the objectives finally
afawn up by the teacher and pupilé.

he In gi%ing a Peraonality Adjustment Quegtianaairé
and Vocational type questionnaires be e&rg;in to pre~
pare the pupil adequately by stating the purposes of

the work being glven. ; :

5+ Epecial reports from students,

6. Explanation of more difficult sections.

7. Class discussions by forming discussion panels.

8. Class discussion of the question-answer type based
upon textbook material,

9. Pupil compiled questions with answers, to be written.
10, Debates upon suitable meterisals. '

11, Debates by debating teams through previous arrange=-
ment .

12, Discussion of personal problems outside of class.

Evaluation ,
The pupil evaluations lend themselves to the four
following divisions:
1, The teacher should give tests at regular intervals
or with adequate warning. 18% voiced this eriticism,
2, There should be shorter assignments more often
rather than longer ones,. «w21%
3. Too large a vocabulary on the part of the instruc~

tnr& “"‘18%
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L« Different text prefereds --50%
(see Appendix A for direct quotations typieal of those
submitted by the pupils in both the Economics and Soc-

iology classes,)

The evaluation of the 1natruetqr necessarily must cover
the material in the above paragraph. It was found that
pupils either wanted to know just when a test was planned
in order to study for the one test or else to know exactly
what would be covered in the test. Therefore, thé poliecy
of not announcing test was followed generally in the daily
classwork, however all important tests were announced well
in advance, The unit method does not serve as a conven=-!
ient method for disposing of assignments, rather it serves
best as a means of presenting materials in meaningful rela-
tionships, From the comments of the pupil it is evident '
that a beginning instructor must seek a lower vocabulary
standard., It is also evident, from thé survey made of
pupil opinion, that the adopted text does not meet with
the average students approval. (See Appendix B for ob=-

jectives and characteristics for the Social Studies Teacher)




Chapter Three

Conelusions and Recommendations

Critique of Objectives

Objectives can either be real or ideal., The objectives
listed in these courses were more of the latter than bha for-
-mer, It has been the expériance_cf the writer in formulating
these objectives and in presenting them to the pupil that ob-
Jeetives, in order to be real, must be of two types. There
must be the over-all cbjectives for the course as & whale;
But more than this, there must also be immediate objectives
. from day to day. The daily objectives must seek to reflect
the long renge objectives set up for the program, To aseek
to hold the same generalized objectives before the student
would be futile, not only wasting time and effort, but also
ranﬁariﬂg them meaningless to the pupils. Objectives should
serve as guideposts, but they wiil 6nly‘be of such service
as they are kept fresh and vital in the thinking of the stue
dent.. .

It has been found that objectives arevmeaningrul to the
pupil only insofar as they are undaratsnﬁabla. The object~
ives listed in the préc&ﬁing course outlines were not attain-
~ able for the average Or even above average pupil in high
sehool, As objectives per se they were not successful, for

the pupil read something that waen't in his own language,
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The concepts and outcomes stressed in the list of objectives
 were not stated in terms of the average high schoql pupil's
vocabulary. They first had to bé translated into good pupil
imagery. The word imesgery the pupil could understand almost
made a translation of the objectives necessary, for few pup=-
ils at the high school stage of development have achieved a
level’of‘abstract thinking; Hence in the translation the
‘author found another aspect of meaningful explanation--that
of speaking through concrete examples and everyday illus-
trations, _

Objectives are meaniﬁgtul only as they are attainable.
Youth is interested in the things it can do., Although ob=
jeetives may be worthy of the effort necessary fbr achieve=-
ment, yet they will not be the sights through which youth
takes its aim unless youth itself reéls they_can be attain-
ed, It has been‘the experience of the writer that youth
does not ‘expect standards that are lower or different from
that of the adult world. Rather youth expects objective
standards which measure up to and lead into the expect-
ations of adulthood. To expect the pupils to live for one
set of objectives "in-school~training" and to rind anaﬁher‘
set of objectives "out-of-school-living™ is to create an
émbiguity that can only lead to confusion, It is only
logical for youth to expect the objectives of the social

studies courses which are intended to be the last phase
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of formal schooling for many, to be progressive, They aheuld
lead the way into adult living. Yet, the writer has exper-
ienced, too often, the distinction that naturally comes to
the pupil's mind when he says, "Yes, but you get out of school,
and it isn't so!™ 1In the future the writer shall.attampt
to aid the pupil in preserving more of the pupil's idealism
by seeking through the objectives énd their interpretation
to prepare the pupil for actual conditions in the everyday
world, It is his belief that a more realistic apprdaah to=-
ward objectives will serve to challenge the pupil rather than
lessen his expectations of adulthood.

Assuming that objectives mﬁst be stzted in simpler terms
of high school level they must still be within reach of the
pupil.bafore they are accepted. Not'every pupil will be a
Joan of Arc or a Nathan Hale., To seek such an achievement
would be ignoring individuel differences, Yet the objectivgs
must lend themselves to the level of maturity of each pupil.
Herein lies the value of interpretation. Thé instructor
can do much toward this end., If the over-all objectives
of the social studies program on this level are reflected
in the daily objectives the puﬁil has a fuller realization
that school is living life.

Current events can be an important phase of inter-
preting objectives, It has been found that objectives must

be constantly kept in mind if they are to be objectives.
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The pupils ability te discern the lmportance af objaeﬁivwg
is more clearly aaenrif those objectives are related to the
things around him.} The writer founé it very helpful to tie
the dally objective to scme current issue of interest and
importance to the particulsr phase of the eeursa_under con~-
sideration, Associating the daily objective and lesson with
a current event hes been found to be an effective method of
keeping the pupil interested in objectives, Furthefmore, the
awareness of objectives gives the pupil = sensze of directiﬁn
and the satisfaction of learning something worthwhile. ﬁothiné
succeeds llke success,

Objectives become more maaningful if the pupil has a
part in their evaluation. Pupils, like adults, must know
sométhing of the problems confronting them before they can
adequately express their expectations, The pupil wes the
center of the writer's sttention. Therefore, it seemed prae-
cticable to evaluate and re-evaluate the objectives tréa
time to ti@é. When the pupil had a part in the construction
of his own program it became an incentive to achieve that
progrsem, Pupil participstion makes for pupil achievenment,

The cohesivenes: of the soclal studles progres: should
be reflected in the objectives if it is to be evident in
the ﬂevelapm&nt of the pupils, It w&s'the writer's assump-
tion, as the beginning of his planning, that attitudes and

agd loyalties would be an indirect outcome of the teaching
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program., However, it has been found that the attitudes and
lesrning habits considered desirsble would automatically be
the by-product of teaching subject-matter, cannot justifisbly
be expected, Howard E, ﬁilsonlin his chapter on oecial
Studlies states that the éatcomﬁ of ordinary soclal studies
instruction is eimply the acquiring of facts which are mﬁrel
or less digested by tk§f§upil. The material presented to
the pupil is too af}ég(givanwlth no thought of the related.
wholeness of the ma£arial‘ The desultory, unrelsted dis-
semination of facts is rot learning. ‘8ueh learning 1g soon
forgotten, The objettives should point out the organizae %
tlon;far tesching purposes, '

To depend upon 1hﬁiracz, concomitant learnings for the
achievement of goale recognized as desirable, as we have
traditionally done in respegt to such objectives, « + + »
described is not warranted. ;

The writer has experienced the need for having those
objectives of attitudes, loyalties, snd conviotlions, which
are considered desirsble, clearly and specifically stated,
Ag the child does not grow plecemeal, neither oan learning
be piecemeal, In the developmental process of learning
there must be asaociatianalgiving meaning and relationship
to learning. In the foregoing courses a definite effort
was made to tie the vericus units together and to relate the
l- Americen Zducational Research Assoclation, The ZImplica-

ticns of Research for the Classroom Taschaf'"Tﬁéggfﬁéﬁbn,
D.C,t Netional nducstion ﬁssoeiﬁffbﬁﬁ-193§’
2- Ibid, p. 182 '
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daily work with the p&ianusfwviaw of the entire pre&ra$¢r The
laek of unification so often Eviﬁeﬁ$‘§n the oweﬁ@ail,seh&al

program can alxé?bm secen in the social a%uﬁiaﬁ gragrﬁ&* Ag

the differences betw@eajgubéae%mm@%%er’ﬁtaaa ara eviéaﬁt,;$a
- are @ifferences within the‘ﬁaarsaayeviaaéﬁ*; 3

Just a@s in industry or business esch worker is respons-
{ble for the efficlent performance of some minute part of the
whole productive enterprise, =0 in the school each educa=-
.ticnal worker is r@aganﬁibla for only a part of the child's
tetal development, It 1s much aa if the ehild's growth were
merely the summation of a varlety of partlicular, specialized
resullte, brought about without paychologieal connsction with

one another, It does not require great imaginatlion to see an- .

snalogy between the ssseumbly line s 4 » 2nd the systematic
passage of groups of ¢hildren from one teacher to another in
the conventional, overcrowded school of today., It is exceed~
ingly 4if7icult, therefore, for the teacher to see the child's
education in terms of the wider soeidl intersetions which
chould comstitute the true matrix of his growth, ~Her vision
ia elouded by cxcessive attention to the 3i§araﬁ@ elements
in a straight-line process of productions. s ,

The writer recommends as good the prectice of 1naluﬁing}
the so-called indirect outcomes in the objectives of the
social studles progrem and of carrying those ssme outcomes
into the unit and sub-unit divisions of the courses.

4 oconseious effort has besn made %o give the course 8
scope that hss baaﬁ.in keeping with prosent trends in loeal,
national, end international affairs. %aiia%ing thet a defe
snite relationship must be created in the minde of the pupils
of the interplay between all social agaﬁaisa, the wri%ar‘haa

1= John Dewey 3aai$ty’faarb@sx 111, Demperacy end gggtﬁggggk
Curriculun, ; i

;gg% York:T D. Appleton Century Co., Inc., 1939) pe 16k4=
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sought to relate the course to present events and tendencies,
giving as much background material as was possible-ror an '
understanding of the influences and forces which have brought
about present conditions, The writer's recommendation of
the interaction of all social influences is adequately express-
ed in the following:

The sociologists, anthropologists, and social psycholo=
gists steadily built the concept of the culture as the process
of interaction of dynamic individuals . . . The economists .
and political scientists documented the unified interrelation-
ships of economics, politiecs, and social psychology, revealing
the role of businesg in government, governfent in business,
and the predatory nature of aconomic‘lire.

The implication in this gquotation is'simply that all
things work together, if not co-operatively for the benefit
of all, then destructively, to the detriment of all,

In both of the courses it was found practicable to étgnt ¢
with the individual in the setting in which he finds himself,
i.e, in the home and in his personal eacndmic problems, and
to work from there to the broadest outlook of human activity;
to that of social; economic and political problems on an
international level, This sequencs demonstrated its etfae§-
iveness so remarkably that it is gg'be recommended, It starts
with the individuel on the basis of his closest interests
and leads from them, step by step, to larger circles until
the pupil comes to the individual's place in changing world
affairs,
1~ John Dewey Society Yearbook III, Democracy and the Burri-

culum,
TWNew York: D. Appleton Century Co,, Inc., 1939) p. 235
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Unit System

Mueh has been said pro and con for ﬁhe unit system.
Underlying the proposals for organization in units or top-
ics is the hope of arranging msterial in related wholes,
Studying movements and events in isolation can be effective,
However, understandings and lesting impressions are more
often gained from stuéying them in their context. The writer
has found presentation with attention on understandings or
interpretation to be taught to be more effe¢tive than giving
emphasis to subject-matter per se. The relationship of the
unit and of the units to each other should stress the con~-
tinuity, or the interwoven patterns of the units., If the un=-
it method of presentation does not present a mosaic to the
pupil, the main objective is lost. The organization of mat-
erials on a meaningful rether than an encyclopedic basis
seems abundantly warranted by psychological evidence. The
unit system was criticised by the pupils on one basis, The
average pupil would rather have short assignments more often,
than longer assignments with more time lapsing between, This
~would indicate that the unit serves its purpse only when the
‘pupil can see througbﬁ the plan of organization., The writar.
would recommend shorter assignments within the unit 1ffth§so
assignments have a direct aésociation with the over-all pro-

gress..
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‘ The units in the preceding course do not repregent a '
complete coverage of the materials available on 'a unit basis.
The writer wishes toc point out the difference between a unit
approach and a topicalia§proach. Howsrd E, wilaonl,'in his
chapter on Booiel-S;udias, gives the rallgwing as toplos
needing greater emphasis In the American High School: the
nature of government as & sociel imstitution; the range of
aetivieies of the rad§ral government, the problems of local
and metroyolitan goveraasnt; Internaetional relations; relations
of government and industry; taxation and publio.?inanee; in-
vestment, insurancs, and "personal e§ansﬁica”;>$§andards of
wise purchasing; the analysis of pubiie'epinion and proe .
paganda; the resources and characteristies éf*the local com=
munity; self-analysis from the point of yiew of others; voc=
ational interest, ability and guidance; the soclal effects
and implications ér the rise of science; thé'sahoal as a
soclal institution; the facilitlies of soeial intercourse, _
These are only a few of the topics nae&iﬁg greater emphasis,
However, the writer does not recommend that they be made
units of =« course &as some ére agpeects of larger problems in
our democratic soclety while others could well be broken down

into several divisions for the sake of simpliecity,

1= American Educstional Research Association, Tho~igpl&aa-
tions of Research for the Classroom Teacher,
-;ggg?ingtggs D.C., Betional Lducstion Association, Feb,,
19391 pe S i
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.Whethar or not a topie could serve wallmaa a unit dive
ision is a matter of choice depending upon the objectives
desired. The topics above are given because they are a ggoa
erogs-section of the field, All of them are interrelated,
but some are related enough to be considered together in one
unit, The unit approach is more than & topical‘approach,
for it seeks to demonétrate how thése topics listed and others
are related., Breaking them down into smaller wholes would

only be for the purpose of study.
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Critigue of Methods

Methods must of necessity be secondary to objectives if
proposed, objectives are to be realized. Methods of instruc-
tion are but tools in the ideal program, Assuming that the
objectives have been clearly defined and seem to fit the
needs of the pupils it is only natural then, that the inétrn
uctional devices will be altered as the needfarises, making
it possible to attain the objectives. When method becomes
confused with objectives, théy may become the objeoctives ér
the course rather than an aid. Difficulties and danger>sig~
nals appear. The pupil wishes to know why he must learm all
the presidents of the United States,; or why he ﬁust learn a
definition of the law of proportional returns word for waré.‘
This is not én indictment against memorization, it has its
place, but it is hoped thet such questions when they arise
show that the work 'of the pupil is vain répatition not being
tied to any of his life experiences. Though it is not the.'4
obvious, youth does come to school to leérn. Interest can=
not be maintained when the learning becomes a repetition
of method rather than a new relationship to previous exper-
1enae.' If the desire to find out new thiﬂgs is turned upon
something that seems to have no relationship to the life

of the pupil then interest drops merkedly. Granted the
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pupil wants o learn, he still doesn't know just what he ex-
pects to learn, One must know something of & problem before
one can even ask intelligent questions sbout it, At the bew~
ginning of a new experience it 1s so easy to determine cne?s
direction as it is after the initial steps have been takan,.v
So too, in the learhing process, it is only after one has
delved into the problem to sone éxtent that it is discovered
whether or not progress is being made, The high school pup?
il cannot at first(tell the difference between objectives
and methods but after he discovers the methad is an objective
in itself he naturally questions its validi@?t It is here
that the instructor has opportunity to emphasize the relation-
ship of the whole program and point oﬁg%hé distinction between
method and objective, If the method is a means to an end, the .
method should rest on its own merit.

: The value derived from outlining and summarizing mate
erial in the Social Studies program for eleventh’and twelfth
graders can only be justified in the light of its purposes.
The pupil seeks to give an impression that he is making pro-
gress and knows what is going on about him, The relation=
ship of summarizing and outlining should not be on the form
of the outline primarily but upon the pupil's penetration
and e#éluation of what is being outlined, Outlining and
summerizing should only aid him in his attempt to discern
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the purposes and the implications of the writer. Outlining
will only be of benefit to Qim as he 1s able to analyse the
content and relste it to his own experience.

The following, adapted from Bond and Bond in Develop~

mental Reading in the High School,l illustrate the four

main types of abllities indispensible to the efficient use

.0of references:

(1) the location of informetion; (2) the understanding,
appraisal, and selection of dataj (3) the organization of

- what is read, especially}wgen-several sogﬁcﬁs are used; and

(L) the provieion'ror future use,

Difficulties faced by students in their study of Social

Secience are:

1. Difficulties of vocabulary.

- 2, Difficulties of specialized meanings.

3. Difficulties due to contraction, i.e. when a compléx
idea is expressed in too few words, or when a complex
idea is disposed of in one complex sentence;

L. Difficulties of ideas, for many ofrthe conecepts are
so far rpmoved from the experiences of the students that

it 1s only a. verbal recegnitiona B

5 Difficulties of sentence length.

- 6, Difficulties of abstraction, as mobs, society, relation-
ship.

1

i

Bond, G. L., and Bond, E., Develo mental Reading in the
High School, (New York: The ﬁﬁcﬁEIian-acmpany, 1951
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7« Problems of organization. To quote from Ruth Strang:

"Students can be taught to read history as an account of
the evolution of ideas and institutions,; to see cause-and-
effect relationships, and to detect erroneous statements
and implications. They should seek to discover how the pre-
snet grew out of the past and how various persons and forces
have influenced the 'shape of things to come,'"™

Improvement of Reading in High School and College

8¢ Difficulties of reading critically, showing the value of
collateral réaﬂinge
9. Difriculties in locationg material,
10, Difficulties in reading maps, graphs, and other pictor-
ial materials. :
"llups are a way of looking at distant places tas if they

were on the palm of youf hand.,'"
from a Chinese map-maker

This phase of study technigue is emphasized because it
has been found in the writer's experience that‘the average
pupil needs guidance here. The total environment enters in-
to thé picture of the learning process. With the repetition
comes familiarity and eventually acceptance, We come to ac=-
cept that which we hear or see, Ve have only to 166k at the
educational efforts in Nazi Germany to see a clear illuétra-
tion of what happens in every learning situation., It is not
eagy to take that which has become familiar and even of pass-
ing interest and expect the pupil to analyze the same with
some degree of understanding, The average pupil accepts

much of what is written in the newspaper as authentile.




fuidance ie& needed in briniin ‘the pupils to see throuch th&tg
which has to a larre extent beén opaque before, Guidance be~
comes as important in the selection‘and study of current #venta
as in textbook study when it is realized how much more subject
to misinterpretation is the present in which we are involved
than the passed viewed at greater distance, '

In the usual small high school, where there is no room
in the curriculum for current events courses per se, the mot-
ivation for current events can come from the classroom material
and be worked into the daily program with profit, It is ree-
ommended that the éaily program be tied in with some major
current event, This can be accomplished by raiating the cur-
rent happenings to the material beinggstudiéd‘by the pupils.
In this way the pupll has a greater oppbrtﬁnity to see the ef-
fects of that which he is studying upon present times. The o
point ¢f view used in nandling current events in such a manner
naturally cannot mean the most recent happening screamed across
the headlines, Rather; current events aie construed té mean
‘that which has happened in the recent past and is nowﬂﬁfrect~
ing the present, or that which hag happened or is now happen-
ing that may have an effect upon future cgnditions.

I has been found profitable to have & part of one day in

- the week set aﬁiag as current event period. This period is

uzed for summarizing events and seeking to give direction to

the spontaneous reports of the class, In this way a related-
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ness of the'febant evenﬁslia attainéditkét might not otherwise
be possible. ' ".

The radio has s definite relatioﬁéﬁip to social studies.
With the increasing influence radio wields it is well to con-
sider some of the basie factors making for success or failure
of the radio in high school. I£ has been found through ex-
perimentation and observation that many different attitudes
have been formed by the high school pupil toward radio, The
radio differs from other 1n§truotional»material in that it is
used much more widely outside of school than inside or\lgyooi.
Naturally then, the listening habits of the pupils vafy;grpat- w
ly. Much of the work that has been done in phe field of radio
education has laid stress upon the nrogram schedule prapaéaé
tion, i.e, upon the time schedule, the preparation of the pup=
ils by the teacher in respect to material, what to lpok for,
what to get out of the broadcast, ete, It has been found that
& still more basic need must be met before the radio can teke
its rightful place.in social studies education, The proper
radio listening attitude must be created as well as background
material given, The attitude desired is one through which
the pupil will be looking for information and seeking to under-
stand the implications of the broadcagt’m&terial, This atti=-
tude of research must needs be cultivéted. The average person

listens to the radio more as amusement thén as an informative

source, Likewise the pupil is more amused by his first con-
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tacts with radio in the classroom than informed. It is resom-'
mended that the use of radio in the school be consistently
followed., It is difficult to remember the spoken word, it
has been found that the pupils learn how to listen to the broad-
casts much more quickly if they can see, in a tangible way,
hpw the instructor listens. The use of short notes jotted down
du:ing the broadcasis has been fouhd to be very helpful as a
maané tbward sharpening the pupil's listening ability; Again;
a short outline of the broadcast on the blackboard ag it pro-
gresses has been found to aid in the discuSSianperiods fol-
lowing a broadcast;. Radio usage - should be carried tnrbugh be-
yond the novelty stage if it is to succeed. Tnis>can be done
in several ways. The authenticity of the broadcaster or com=-
mentator éhould'be brought up for diseussion. The continuity
between the programs should aid definitely in giving radio us-
~ age a definite place in the program of instruetion, making the
, radioc a definite tool for developing listening and analytieal.
skidl. The danger is this method lies in the practice of tak-
ing too many notes, of paying too much attention to detail and
losing the main points in a radio discussion.

It is not the writer's intention to make a criticism of
textbook usage. Much has been written about the place of
the textbook in the teacher's program. However, aeVeralvab-
~servations about the pupil's attitude toward textbooks have

been made by questioning., 4As was noted above, the pupils were
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asked to give their opinions about the texts used and several
other possible texts, They were given every assurance that
the apinibn would not affect their grade nor would it influence
the opinion of the instructor., It was to be "straight from ‘
the shoulder", From the evidence submitted it can be conclud-
éd that the pnpils desire a text giving specific factual data.
The pupils stated they believed they should have a taitbook~
as this would give them a common basis for classwork end for .
daily and unit tests., The pupils felt the text should be the
-main part of the course as a basia fbr class discussion. The
opinion of the pupils was not centered so mﬁéh around the
question of having a textbook or not as around what kind of
textbook. The fault the pupils found with their text was that
it was too indefinite and vague, giving many suggestions, start-
ing many discussion problems, and giving no definite material
that the pupils could "get their teeth into"™. It was felt
by the majority of pupils that the textbook was too vague and
opinionated. Several methods of finding pupil expectation _
of texts were used., Direct questions such as, "What do you
think of your text?" were used, as well as others such as, ‘
"Yhat do you like and dislike about your text?", "What approach
should a text use?", "Of these several texts, which would you
choose, now that you've finished the course, and why would you
choose it?"., The concensus of opinion was that a text should

treat the material objectively and definitely, meaning by def-
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initely--factually. Thus it is seen that pupils do have def-
inite reactions to textbooks and their use. It is seen how
the pupil desires above all to know and to have specific in-
struetion,:

It has been found that the average pupil likes library
method of instruection if the class is iarge.* The main crit-
lcism from the teacher's standpoint is that this method anabies
many students to set through courses with little or no work.
Pupils find the method undesirable because they have not, as
a whole, learned the meaning of the word "hunt". For the av-
erage high school pupil the agsignment must be definite enough
to £ind without difficulty. If the librery method is to be
used it is recommended as a supplementary aid for the éuperiar
student, In itself the method 1s one that necessitates indiv-
jdual instruction which is out of the guestion in most high

schools in wartime.:
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Evaluation of Testing

Testiﬁg devices commofily used as a means of grading the
pupll demonstrate their helpfulness as a teaching deviga
when they are given a follow-up. To the average pupil, it
~hag besen found, tﬁe testis‘but 8 device for procuring some
kind of grade, and also to £ind out how 1little the pupil has
acquired of the material given. Theé pupil needs to bé grad-
ed upon the cuality of his work; but when the pupil has been
econvinced that grading is the‘Pnly purpose in giving a test,

the test has to a large extent, dost its value as a teaching’

device., Tests are recommended as a thorough te&chingipraagan_' g

ure, The test that is only given and graded is but hal?wgsadi ;
A definite follow-up in which the pupil can correct his mise-
takes aids the pupil in learning. All the various methqu

of testing show this to be true, The eqfcalled objective type
questions lend themselves to this pxdceé#re$ Other types of
gueetioning used by the writer have demonstreted the value

of evalusting pupil achievement as the work proceeds. Thgy
are the pupil compfled questions and the pupil evaluation.
Pupil compiled questions to be recommended éré of two kinds,
those which the pupil asks and answers himaélf, and those
which the pupil asks and the instructor anéwars. It has béen
found that the latter method serves as an incentive to the
pupil to be more thorough in his daily preparations. In the

game way, the method of evaluating daily work by topics or
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units, aids the pupil in gaining = relationship and a per-
spective of the whole course wﬁich, though not as thorough or
as clean-cut perhsps, -as the evaluation of an instructor, has
still considerable value to the pupil, It is the work of the
pupil and represents what he hes worked Out'ror.himnalfw  As
hss been demonstrated in the foregoing courses, evaluation
serves & menifold purpose, that of aiding”the-pupil in cor=
relating his work, thét of motivating the pupil to purpoéaful
achievement, and that of testiag the pupil's échievom@nt?

Closely related to the work of evaluation is thatéct
planning, Zvaluating something is not progressipg toward more
\ effective teaching unless some new insight is gainaa‘ané app~-
lied through revision. To make something easy is not necess-
arily making it successful. 'Planning and evaluation demon=~
strated the same principles at work.. Iﬁ may be said that
pupiﬁs have but two standards by which'tnay evaluate their
work and by which they project desirable changes for tur%&ar
work., They know vaguely what they havevha@,'and know definite-
1y what'they do not want. Pupil evaluation and planning can
only be made in the light of their limited past experiences,
has been found thet pupils do not feel themselves adeguately
informed to determine beforehand just what they expéct to get
out of the course. They know there 18 something to be learn-
ed, but do not realize what to expect frém the course cpeecifi-
cally, for they lack the background an@ experience which would

enable them to determine what to expeect. Pupil projection
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can only be made on the basis of the past. To ask them to
formulate objectives ie askihg them what they do not know.
This demonstrates the value of keeping the objectives desired
before the pupils constantly, thereby giving them oppor= '
tunity to evaluate these ebaectives in the light of their
new experiences. ‘

Planning does not give justice to other possible alter-
ngtivesb As one student put it, "low are we supposed to
know something else, we haven't even had this." The pupil
cannot make suggestions for changes unless he has two or
more things to compare. In planning it is, therefore,
recﬁmmehﬁed‘that it be done continuously as the pupil's
horizon widens: ’ :

In the evaluation of the entire course the following
observations are pertinent té an understanding of the basie
objectives which, it is hoped, were achieved in some measure
both by the pupils and the teacher. .In the integration of
the social studies to the changing conditions of society a
point of view of the function of learning must be kept in
mind. | |

«+ssteaching must be given a social orientation and

be presented in such a way that what is learned will

function in social sctivity because true personal

development comes only through participation in
social life."

It should be the concern of the eﬁueational profession

1 Connole, R. J«y A Stud _; the Concept of Integration in
Eregent’Da u;r Teul (Washington, D.C. lheCathe
olic Uhiversxty of Amer ca, 937) pe 72
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to render itself adaptable to the needs of ihe youth as thej »
arise. Evaluation and planning serve to re-emphasize ihe
problems of youths "The @iscrepancy between the promises,
standards, and sanctions of the school, on the one hand, and
the brute facts of life, on the other, are too devastatingf“;

- The emphasis in the above quotation points out the sig-
nificance of John Dewey's approach to education in that itis
living life itself and not a preparation for life, especially
80, when that life ie found to be incongruous with eénditiena
predicted. The importance of change in education cannot be
overemphasized. Change is the one changeless factor in life,
nor can anything be outside the flux of change. As the
fdllowing quotation points out, the validity of change is in
the confirmation that its acceptance brings about. The
&ccéptance of law and ordef is but a confirmation of the

factor of change.

Education is that phase of cultural process which con-
cerns itself with the transmission and enhancement of
culture. If the process of cultural dewelopment has been
- essentially a learning process, as we have every reason to
believe, then culture can be transmitied from generation to
generation only as the young are educated to appreciate and
conserve the achievements of the past. If new additions are
to be made to a given culture, they can be made only by
appreciating what hes already been achieved. Hence, some
gsystem of education has been at the heart of every civile
ization which the world has known.

Education can, of course, be a slave of the mores and
be conservative and reactionary. It has often been so in

1 John Dewey Soclety Yearbook III, Democracy and the
Curriculum, ‘
(New York: D. Appleton-Century Co., Inc., 1939) p. 182
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humen history. On the other handj education ecan easily be
progressive, and will inevitably be so if it frees the mind
and follows truth. It does not need to uve the slave of the
mores, Indeed, sc far as we kncw, the mores can only be '
changed by education; if not the education of the school,
then the education of the Church, the press or public discus-
sion, We shall not get rid of warlike mores, for example, by
treaties or leagues of nations, important as they may be; but
only throuch some method of educating the people, It has
been a mistake of the American people in particuler to thisk'
that mores can be changed by the action of law and government,
- whereas the most that lew can do is to confirm and sustain

' the change., The real change must be in the attitudes of the.
people, and thﬂt can be brought about only through some form
of education, ° : X, 1 : '

The importance cf change 1szagain‘sa§hasizéd in thevracﬁ
that our ﬁmérican way of liviﬂg depends upon grdsrly‘aadfrégér
 ulér‘chaﬂge ritting the-naaés of our‘peéplaq '

. The democratic way of life rests upon voluntary coopera=
tion of the people, secured through understanding and appres~
clation and not by imposition, The significance of adueatiﬁag;
as the means for orderly change is brought into clear relief,

‘The spirit of change brings a new light to the plaoe~é§‘:"'
eaanbmie sﬁudiss in the high school. It is the process of i

‘ehanga thet makes it important to study écgno@ig sisnda-und

forees in the context of modern life, ' G

- It hes long been asccepted that the school should employ -
. subjeet-matter describing approved features of our politiecal,
industrial, recreational, and family life, But 1t has not
been so clear that all of the forces at work at a given time
in any one of these depsrtments of 1life should be regerded

as appropriate subject matter for the child's intellectual

or moral development, For instance, government has usually

1~ HMoehlman, Arthur B,, Sg%ool Administration, '~ = &
) (Chicago: Houghton ¥Mifflin Camp'a,ny, 10L0) De L34l
Quoted by Ellwood, Charles A,, Man's Social Destinyy
(Nashville: Cokesbury Press, 1929) p. 140,

2« Ibid, pi bk
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been studied apart from such contrary forces as those exerted

by corporations and interlocking directorates. It has been

overlooked thet the corporation has transcended its function

as a method of doing business and has become a foroce in govern=-

ment itselfy Indeed, it is today regarded as an easy rival

of the state in power. It should, therefore, be studied as

a force at work in shaping governmental poliey. Similarly,

there is power in the activities of labor unions, but there

is slso power in property ownership and injunetions. Since

all interpenetrate, all must be studled together. We could

go on to cite many such instances of interpenatraticn where

both positive and negetive forces are at work, I{ 1s encugh

perhaps to mention how the power of propaganda, advertising,

racketeering, the spirit of gain, the inertia of people's

- beliefs, and their prejudices are forces at work in our efforts
~ to be intelligent in the consumption of ‘goedd and services,
in our efforts to reach group deeiaiana,zand genexally in our
-‘atferts to exercise social intelligenca“

The proeess of developing persanaliﬁy, the task of re~
‘ehallenge every teaeher to 1nnovate pupil teaehar relat}on~
 ahips wherein learning becomes a part of living together in e
'mfan effort te euable the pupil to become eanssious of his needs.:
in the' words of William J. Maxwell, the pr@g@nb.direasor of
- the fa&.GQA‘~in the Paoifie‘ﬂérthwest,""ﬁa must meet the needs

of youth when they are conscious of their needs."

1= John Dewey Scciety Tearbook III, Democracy and the
Curriculum,

New York: D.‘Appleton Century Company, Inec., 1939)
P. 158-159 i :
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APPENDICES

A « Pupil Evaluations

B - Objectives for Teachers



The following quotations were made #y the graduating
seniors of Beaverton High School, Beaverton, Oregon, class
of 1945, after having taken the foregoing courses. '

The role and purpose of the sociology course is high
school should be to enable the student to make use of the
knowledge he has acquired from the other courses, It
should furnish a means of living in the world successe
fully, not in a financial sense, but soeially suceessful,
By this I mean learning to live in harmony with those
about you,

I would not change the subject material from what we
covared; however, ourrent events that will affect our
sooial or eeenonia life should be thoroughly discussed,
perhaps to the exclusion of subjects already covered that
will not affeot us so vitally. The San Francisco Cone
ference was one very important example ococuring this
semester, These current events cannot be taught from a
textbook and the chief sources of information would de
the newspapers, radio, and any literature distributed by
or about those concerned, :

There is only one "how" I can suggest, If teaching
were divided into methods ranging from the utterly informal
to the most strioct, I would suggest moderately informal
for sociology.

~= Pupil A

I think a Social-Economiec course should inelude what
this present one has inecluded but with more emphasis on
the prineiple of why we study Economics and Sociology,
and what exact goal we should reach at the end of the
year, The method of prusvntigg the course is all right,
with the exception that it would be better to get the
informational material from the students own textbook
instead of so many reports.

«= Pupil B

The teacher might cover the course , , ., and the
students wouldn't get anything out of it, or it might
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be covered in such a way that the pull would get some-
thing out of it . , , the students don't know what they
are getting into at th: first of the cagia:i . :

«» up

Objectives of this course: To help the student fina
himself and have some idea of the social and cultural
~world . . + To help him see the "why" and "wherefore" of

his place 1n soclety. To understand human nature and
characters of people to the best of hiipatilityw
~= Pupil

~ If we have a textbook with sound reasoning, we should
read and discuss it along with numerous speei rapﬁrts.
It m&sht be a good idea for each individual to keep a

«= Pupil E

Both Economics and Soeélology are subjeots too ex~
tensive to be covered with even a smatter of recognition
in one semester., It would be far more valuable to know
one subjest fairly well than have only a hazy view of
both, I therefore believe Sociology and Economies should
be ﬁaught separately as full year subjects, Also a selec~
tion of one or the ather wsiid de helpful, Those who are
more interested in Sociology than in Economies would make
more interested, ausyutawnawkwwith students, and visa-versa.

The elﬁm&natian of special reports upon which the stu
ent must depend for examination material would be a help
to those who are unavoidably absent. On the other hand,
there should be condensed books for those who feel a
special report would be beneficial to them personally.

As rar the text, about the only ;;u:gyris a new one.

Ay o F

The following quotations are a good cross-section of
student judgment in evaluating objectives:

Essentials of a good Sociology course are, heredity
and environment, choosing a vacatian. our atandard a!
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values, our homes, the purpose of education, the role of
religion, publiec services, law enforeement, and guarding
the pnblia health,

! -« Pupil G

What I think a Sosiology course should contain: a
study of psychology and how to deal with its problems,
the workings of the social organizations around us; the
study of the political situations around us, the study
of the status of the working people and the preparations
necessary for various occupations, the study of law
enforcement, | ;

] «- Pupil H

Topies That I Would Inelude in Economiest

‘Cyecle of Exchange,

Qur &hangins Economy, e

n the C ing Egonomy,
Small Business in e Changing Economy,
Big Business in a Changing Economy,
Bargaining Power for Workers,
Places of Investment, -
Importance of Consumers,
Steps Toward Security,
Qur New Interpendence, and
Our New Age Of Mashinery,

56



http:�nt~Qtatt.lt

57

The following rispantibilitios ér,tko social studies
teacher serve well as objectives: : :
‘1. To develop as appreciation of America's resources
and obligations,
2, To help youth understand democracy.
8, Tor developing loyalty to civil liberties.
4, Tor teaching and understanding of war issues,
8. ra help youth understand consumer problems,
6. To help youth find their place in eivilian
defense work, | |
9, Tor developing an understanding of public
health probloﬁs‘
8, Tor helping youth wiﬁh problems of pcrananl
and social adjustment,
9, To help youth understand occupational trends,l
_ The characteristics of the effective teacher listed
below ﬁrn a summary of characteristics deemed desirable
by the graduate class in Intraschool Relationships under
Dr, W, Vanloan at the Portland Extension of the University
of ergang August, 1944
1, PFormulates the akjaetivoa elearly in b«haviaral

1- Formulated from the text of Education in Wartime and

é§§§§%ard University School of Education ?uaulty,
(New !hrkt D, Aﬁpletau*eenﬁury Company, 1943)
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terms. |
2., Use of objectives in determining the c¢lassroom
procedure. |
3, Gulded by séqn soope and eoqueaﬂciyuttern, but
not dominated by 1it.
4, Aware of the personslity needs of the students.
5. To be constantly ereative and inventive to meet
the needs of the pupils. ,
6. Will work out processes and prnetéuéu:_ln a

demecratic manner, % ,

7. Guides pupileteacher plannins,ﬂ&ﬁh effectiveness,
8. Processes fellow all we know about reflective
thinking, .

9, Employs wide variety of materials,

~ 10. Use of effective evaluation procedures,
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