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A Survey of the Perscnellity Traits of the

Puplls of a Smell High 3chool
Chapter I
Introduction

Tre purpose of this thesiz was the snalysis of the
personality and other traits of the 100 puplls composing
the entire sophomore, junior, and genior classea of a
small high school. This was u:dertaken in order to ob-
'tain a8 more complete ploture of the local conditions that
enhance or detract from the success of this particular
high achool In the sll-arcund education of the puplls
attendin, 1it. Out of this analysis, the writer hoped
{a) to be able to set up a more complete proyram of pupil=-
development within the high school, {(b) to correlate
better the efforts of the school and the communlity in thias
pupil-development, and {c¢)} to atimulete the community to a
more alert and better balanced prozsrem for the developwment
of its young people.

A study of the personality development, or the social
maturity, of thesse pupila seer:ed desirable in order that
the cause or cauaes for lack of initiative 1in scholastic
work and of personal esmbition in social and vocational
preparation and leter acconplishment mi:ht be diascovered
and, if poasible, corrected for the beneflt of the pupils

and the liprovement of the community as & place in which
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to live. This inertia and unresponsiveness of many of the
puplles has been apparent to others than the writer of this
thesis. GSpeskers from outside of the community in whiech
the high achool ia located have remarked upon the seeming
leck of interest of the puplls 1a their school assembliea,
regardless of the ebilities and the efforte of these speak-
ers. In the student-body meetings, the pupils have shown
& lack of initiaetive in that they have taken little or no
part in the discussions of their own school plana or plana
for their entertalrmments. They have dependsd upon the
teschers and @ few active puplls to propose plans end,
then, to carry them out. The majority of the pupils have
had little acholastic ambition, but have just drifted
along doing only what was required of them without mueh
comprehension of the purposes behind the training. kel-
atively few of those who have completed the high sehool
work have proceeded to more advenced training even though
they have had the intelligence and the financial mesans
which would have enabled them to do so. Of those who have
continued their training beyond the high achool, some have
not achieved what wus easily possible for them because
thelr personsalities were not inpressive even for their
ages, Of those who have completed their formal treining
at the end of the high school course, the majority of the
boys have entered local or nearby unskilled or semi-skilled

work and the girls have merried and "settled down" in the



local community.

It seems evident tc the writer and to others who know
this cormunity that the outataudiny reason for the lack of
agzressiveness and initiative of the high school puplls is
the attitude of the community itself. The people who make
up and who direct the community are, in many cases, retired
from sotive earning efforts and live on the incomes from
thelir investments plus the products of their gerdens, fruit
trees, cows, and chickena. Even in tinmes of financial ex-
pansion, such pecple are likely to be unresponsive to com-
munl ty needs or desires. In timee of financlel contrasce-~
tion, they are liiely to be still mcore unresponsive. When
a strongly protestant church spirit and the self-isclation
that good roads have brought to many smell and old commu=
nities 18 added to this, the result is a reserve or & pas-
sivity that i3 bad for community activity. During ths
school year, the young people have had no forms of enter-
tainment or activities to keep them busy and alert except
those provided by the schoole Danclang in the school has
been prohiblted becnuueli large number of the older pecple
atl1ll maintain the traditions cof the early protestant
churches. Moving pleture shows and tennis on Sundey have
been frowned upon loeslly, but sometimes rowdy baseball
gemes have not been. The town library facilities are good
but have been poorly managed to the extent that there hsa

been little encouragement for the people to resd or even
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to know what ia available for them to read. There have
been no young people's clubs or other organizetions which
they mlight joln to occupy their leisure time or stirmlate
them to more worth-while activities., About &ll that there
heas been for the young people to do is to go to the pool
hall of sode fountein, roam the streets, or go to neighbor-
ing towns for the movies or to ;o0 to the pool halls or the
80da fountsins or to roam the streets.

With this sort of communlty social horizon, perhaps
one should not expect too much initiative and ag ressive-
ness among the high school puplls. If they have nothing
avellsble for constructive activity during their leisure
hours, 1f the printed matter coming to their homes has
been of such & nature thet it has not stimulated aspira-
tions in them, and if there has been & looal tradition of
non-activity probadly the young people should not be blamed
50 much a8 helped in the correction of their deficlencies.
Some form or way of inereasing the initiative and iuproving
other personality tralte of the pupils is e& essential in
this local educational program as are the academic aube
Jeots. It is the belief of the writer that an improvement
in one will bring sbout san improvement in the other. In
faot, during the course of this study this has slready
been found to be true.

During the last year a club program hes been estab-

lished in gonnection with vocational home economioca,
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A club for young unmarried women was orgaenized, meeting
bi-weekly to discuass personsl problems, community prob-
lems and betterment, and the problems of the family and
parenthood. Esch week one member has acted as hostess
and snother one has planned and carried on the program
until each has served her turn in each capacity. The re-
sults, ss far as they went, were very favorable; however,
only eontacts with young women of town were made -- leav-
ing out the young women of the neighboring rural commu-
nitiea altogether,

The development of an elaborate 4-F Club program
with a large attendance in the various ¢luba has, during
the last few years, reached pupils of bvoth the grade
school and high school, both those living in town and
those in the surrounding rural communities, giving all of
them s better foundation for slertneas and preparstion for
meeting everyday problems,

In making this study, 100 puplls werc rated by the
five teachers of the high school and by two other members
of the community who knew the pupils welli. The Hayes
Personality Reting Scale (23:211-15) and The Vineland
Social Maturity Seale (15:;16-30) were used in order that
the advantages and limitations of the environments of the
pupils, the extents of their home training, and the
amounts of their social developments might be &nalyzed as

completely and objectively as posasible. The results of



these ratings, made in terma of comparatlve partial and
total acores derived in many other communities will be
used 1in guldence and mental hyglene work directly with the
pupils = « 1f the study shows this to be deslirable, and
willl be placed hefore the communiity leaders in tangible
form 1f thia ia thou@ht to be advisable. Even during the
.course of this study, both have been found to be important
and some good though small resultas hgve slready heen obe
teined for: both the pupils and the community. When some
of the moré obastreperous pupila heve bheen shown thelr
scores on the scales and have coms to realize the way in
which they look to others or when they have ruted them-
selves on these scales as an experiment, they have nmade
real efforts to become more acceptable to otliers in psre
sonalitye Through the efforts of the hish school, the
puplls have become more familiar with the town library and
are reading more ancd better material. Through this, it is
hoped th:t thelr horlizons will be widensd mnd that they
will be in the pocl halls and on the streets i 33 of the
time,

To the compilation of the personality and the sociml
maturlty scores derived directly from this study have
been added the intelll:ence test scores of these 100
pupils to make the plctures of the individual ruplls ss
complete as poasible and to show what might, reasonably,

be expected of them.



7
Specimens of the Hayes Personality HMaturity Scale for
Adolescente and the Vineland 3o0cial Maturity Soele may be
found in the Appendix of this study.



Chapter II

A Partial Survey of the Fleld of Personallty
and Social Maturity

Perscnallity is a fascinating word, even though it 1is
at present practically undefined by reason of its many,
partisl, and superficial definitlons. ¥ore then any
other field of psychology, the study of personality is
handicapped by this confusion of mesning and iantroduction
of "popular®" terminology. We are lured and intrizued by
the seeming mystery of it, Just what 18 that elusive
quality that some people possess in such abundance and
others lack so woefully? Half the pecple in the world
are busy judging the other Lalf, yet every individual 1is
interested to a certain degree in hinself. We try to
define the quelities of other people that make them either
attractive or repellent and consclously or unconsciously
Judgze ocur own personalities by the qualities which other
people have,

"Man (42:1) is most of all interested in himself, and
of this engrossing topic he 1s particularly fascinated by
what he commonly ©&lls his personality., The term 'person-
ality' is probably one of the most ambiguous in modern
psychology. Practically every writer hes his own notion
of what it reans and what definition should be attached

tc 1it. Wwhile we all recognize that emch person possesses
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& unique individuality, which 1s peculinﬁ to him slone, we
do not know exactly how to deseribe this individuality and
80 wé have fellen into the hablt of éiving it a genersl
unanalysed label, vir., personality.”

The word "personality®™ has its origin (4:2) in the
Greek word "prosopon®™, used in Greek drama in which it
signified a mask used by a player to hide his real self,
Later, the Romans substituted the Latin word "persona™ for
it, which came to mean the wearer rather than the mask.
Later, during the 1ddle Ages the meaning gradually
changed and took on the connotation of the soul or self.
Today personalities are atill maske behind whioch individ-
uals hide in faeing soclety rather than the true selves
which are hidden behind conventional behavior peatterns.

To support the statement that personelities are still
masks behind which individuels hide, Shellow (37:1) wrote:
"We find that *personality!' is the 'sum of qualities

peculiar to some individusl rational being!.," "Our per-

sonalities (357:1) are cortainly'our masks., Personality
is the expression of our inner selves, the way in which
wé show ourselves to the world. Sometimes the person-
ality which others see 1s vastly different from the one
wo may think we express,”

"In relatively pre-scientific times (42:2), when
paychology was a branch of philosophy and before so=-

called ‘pasychic! concepts were accorded objective study
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and treatment, personality waa naturelly regarded as some-
thing spirltual and metaphysical. It was thought of as
some kind of unenalyzadble central forge which gave direc-
tion to action and meaning to experience." The situation
is only slightly less cbscure at the present time. How-
ever, "It cannot be said (7:3) of any human being that he
has no personality. A personslity may be wesk or etrong,
simple or complex, balanced or unstable, organized or
dissoclated, but 1t cennot be altogether lacking, Person-
ality of some sort everyone must heve. On the other hand
it 18 lneccuraste to spesk of the personality of a dog or
@ horse. Only persons have personallity."

Current views regarding the concspts of personality
might be classified firat of all as popular and unaca-
demlioc on the one hand and as psychologiesl, biological,
and more cobjective on the other. A third group might
contain the social or sociologicsl attitudes toward the
definition of personallity. In the first zroup fall such
terms as "1 t" and "oomph" and the general and vague clas-
sification of people as possessing good or poor person-
alities without the slightest sttempt at analysis or
measurement having been mede by the classsifier. In the
seoond group fall more satiafactory definitions. The
soclolcgical definitions are, to the writer, wvague and
partial in point-of-view.

0f the "popular®™ concepts of personality, Schwesinger
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(36:93) has written : "The laymen i8 ususlly concerned
with the externslity of the person; his dress, his voice,
his gestures, his manners, his motor-codrdination, his
charm, his versatility--~and any reactions, in fact, whioh
are soclally important.® In other words, the superficial
observer does not try to look behind the intentionally or
the unintentionally worn mssks of others and usually does
not perceive the real personalities there,

fanother subjective view (42:2) of peraonality holds
that the integrating snd synthesizing principle of life
is the tself' or tego's Thim entity ia said to exist in
time, but not in space, and to give meaning to experience
in the time-sequence sense. Exponents of this view are
likely to be philosophiecal rather than solentific in thelr
essays on education and paycholcgy."

"Personality (9:371), apart fro: any intangible, meta«-
physical sapects, 18 the totsl organigstion of an individ.-
usl's instinctive-, emotional-, and habit-reaction sys-
teme, together with his own more physicsl differentiating
characteristics. It is the integrated total of ell his
possiblilities of responae, and, of course, inocludes traits
hindering suitable adaptation as well as those furthering
it. Often the integration 18 lcose and faulty, and many
tralts are present which lessen the individual's effece
tiveness.”

A8 the final test of personality (12:267) we must
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sscertain, first, the degree of efficiency with which he
sdministers his own interests; whether he has learned to
work and to utilize the fruitas of hia labor for his own
peraonal upbuilding; second, whether he haz dedicated his
efficlency to the service of society and pays in the count
of hia lebor for the nurture he has received at its hands,
Whether he has come out on that high platesu of viasion
from which he can see something of the meaning of the
world-order, and whether hia own system of plans telescopes
with the larger syetem of society and the divine order."

Among the more paychologicsl, biological, and anu-
lytiosl concepts of personality Roback (35:159) has writ-
ten: "It 1s evident that in due course, the sharm of
these physical qualities wears off from the friend of
long atanding, and the decper or inner personslity begins
to atand out. It is therefore this phase of personslity
which should olain our attention rather than ita supere
ficial sapects.”

Brig; e (8:370) has stated:r "It would not be far from
the truth to say that charaoter is the sum of one's emo-
tional attitudes." If one adds to this meaning eatimates
of character, intelligence, and physical qualities, he
might have a falrly good definition of the term "person-
ality”.

Thorpe (42:5) has gaid: "Probably the most common

approach to the meaning of personality 1s the practice of
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regarding 1t a8 an eg regete of integrated componentsS.ssss
As & matter of fact, 1t i1s now generslly asknowledged, even
by those who do not espouse the orgenism-as-s-whole view in
its extreme gestaltist form, that the organism 1s essen-
tielly & unified mechanism which 18 something more than the
sum of 1ts parts, and that all aspects thereof have meaning
and properties only in relation to all other aspects.”

Woodworth hes glven & provisionsl meaning to the term,
"personality”, by saying thet 1t does not refer to sny
specific sotivity but that a peérson can reveal his person-
ality by the manner in which he periorms particular activ-
itiess "When we think (44:558-3) of his personality, we
have in mind soms Quality of his total behavior. Person-
ality, then,is the quality of the individual's total bee
havier, it is how he acts, when hia activity i1s taken aa
a whole." Symonds is somewhat more apecific., "Person~
allty (40:560-1) referc to a more nomplete description of
the constitutional make-up insluding physique, intelli-
gence, temperament and charecter., NMore spesificslly 1t
sometimes refers to the adequacy of peraonal adjustment,
also, especlally in social relationshipa.™

Brooks puts forth seversl ideas on concepts of per-
sonality whioh underlie the many uaes of the term and its
wide diversity of meanings. "Personallity (©:349) has been
regarded by some as a finel nucleus or core, as an inner

easence of the individual which resists analysls; es apirit,
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selr-oonucioﬁanoaa, the unconscious, a bit of soul-
subatance which exists independent of the atream of econe
sciousness-«of the thoughts, feelinga, emotions, and other
consclous (and unconscious) activities--but is the force
or entity whioh integrates them.,™

"The term (9:349) is also used to connote merely the
stream of ideas, feelings, and emotions--«a use for which
inadequate justificetion is found, as revealed by the dis-
ouasions of the radical empiriciats and their oritics, It
fails to account for that sequential continuity or organi-
ration of experience about & central aystem (or systems)
of purposes whose exlstence and furdamental importance are
atteated to by observation and rorloétion.”

"A third view, well expressed by Tracy (Pasychology of
Adolescence, Pp., 121-22), conaiders the self or egc as
‘the prineiple of unity, ayntheels, and constructive in-
terpretation, by which the phenomens become intelligible
and the mental world presenta itmell as s cosmos instead
of a chaos."

®"Personality, sccording to the fourth definition
(91360}, 1a the individusl's peculier integration of in-
stinotive-, emotional-, and habit-reaction systems, to-
gether with his merely phyeioal differentiating charsc-
teristica,”

"In normel personality (9:350) are found a power of

inhibition, & rational balance (which perheps is beat dis-
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played in following & guiding line or prineiple of oconduct
throughout 1life), emotional control or stability (consist-
ing in the ability to maintain uniformity eand continulty
of feeling), and superior durability."

If one lookes back upon one of the renowned authorities
in the field of payochology, he finds William James saying
in his chapter on the way in whioh conaciousness flows on
throughout 1ife; "We notice immedistely four important
characters (24:152) in the process, of which it shall be
the duty of the present chapter to treat in s generel way;
{&) Every 'state' tends to be part of a personal con-
sclousnesa. (b) Within esoh personal conacicusness states
are always changinge (¢) Esah personal consoiousness is
sensibly continuous. (A) It is interested in some parts
of 1ts object to the exclusion of others, and welcomes or
re jecte--chooses from amobg them, in a word--all the while,

PIn considering these four points successively, we

shall have to plunge in medies res as regerds our nomen-

clature and use psychological terms which can only be ade-
quately defined in later chapters of the book, But every
on¢ knows what the terms mean in & rouyzh wayj and 1t is
only in & rough way that we are now to take them."

"What 1 wish to lay stress (24:154) on 1s this, that
no atate once gone can recur and be identical with what it
was before.” "It seems a plece of metaphysical sophistry

‘to suggest that we do not; and yet a close attention tc the
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matter shows that there is no proof that an incoming cure
ront ever gives ue just the same bodily sensation twioce.”

"1 can only define 'econtinmuous! w8 that (24:;157-8)
whioh {8 without break, cresck, or divisicn. The only
breaches that can well be concelved to occur within the
linits of a single mind would either be interruptions,
time=-gape during which the sonacliousness went nut; or they
would he breaks in the content of the thought, so abrupt
that what followed had no eonnection whatever with whet
went before."

"Coneciousness (24:159), then, does not eppear to it-
89lf{ chopped up in bites., Such words &s 'chain' or 'train!
de not describe it fitly as it presents itself in the firat
inatance. It ia nothing jJjointed; it flowses A 'rivert cr s
fastream' are the metaphers by whieh 1t is most neturally
deseribed. In talking c¢f it hereafter, let us csell 1t the
etream of thought, of consslousness, cr of subjective life."”

Prince proposed a concept of personslity based on the
instinet hypothesia, He (32:530-32) ccnsidered personality
to be "a ocomwposite structure built by experience upon the
foundation of preformed, inherited, psycho-physiological
and dynemic mechanisme, contsining within tremselves their
own driviry forces.®™ This represents the psychiatriec
point~of-view, and it ia doubtful that any group has a bet-
ter right to spesk of personality than the paychistrists

vho delve amonz 1ts vegaries and malfunetione, This may bhe
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accepted as true even though some individuals within the
group may have been gullty of loose thinking and even
though the future develcpment of paychiatry is likely to
he muoh preater than its pest accomplishmenta,

Iaird (26:1) has written: "Experiments are indicating
that the most serviceable classificmtion of personality is
one discovered by paycho-analystse....Clseased personali-
tles indicated.....that humens could be separated into two
rough classes, introverts and extroverts, Introverts are
characterired by thelr emotionsl outlete being expressed
largely within themselves; that is, thelr emotions are in~
troverted. Daydreaming is an instance where the emotional
outlets are introverted."

"The extroverts, in contrast, expresa their emotional
cutlets in aotion and assosisting with others. They might
be called men of action while the introverts are men of
thought."

An additional exposition of the paychiatrie point of
view ig thet of Richmond., "The psychopathic type may be
(34:205-6) regarded as a narcissistic type which has cry-
stallized at an infantils level and carriea with it to the
end the extreme self-centeredness of the young child. The
pasychopath may have many other traits, pleasant or un-
pleasant, but his distinguishing festure is his egocentri-
city. He 1s incapable of any real lcve or affection ex-
copt for himself. He faces life with the oslm
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ruthlessness of the young ohild, who has nc notion but that
the universe existes to setisfy his needs; no matter how
often hlas position ie proved false, he asn not, apperently,
abandon it. Decauss of this attitude the pasychopath is al-
ways in trouble with his environment, In extreme cases he
is the eriminnlAuho. no matter how many times he 1s appre-
hended and punished, peralstes in eriminal sconduct. In mild
ceses he ia'the fellow who merely disregsrds the wishes or
wolfare of his friends if they do not coincide with his
owne He 15 always & law unto himaelf; hias world is his own
and he lives in it to the end, rssisting all sttempts of
reality to teach hix differently,."

"The other rigld type, the parancid (34:;208-7), may be
regaxrded as & orystallization at the level of early edolss.
cencé. The frequency with which these types develop on a
homosexual baslia, or show homogzexual delusions, has often
been remarked, but in addition they are characterized by
the over-aensitivity end the helizhtened senae of self-
inportence of the young adolescent. The '‘parenoid! person
is one who sees slights where nono are intended, who ie
oversuspiclous and jJealous, who belleves that people are
uzfalr to hiuz sand that he can not get a square deal. He
refuses to accept his own inedequacles and projects them
upon other people. It ies not he who 1s incompetent, but
the bosa, who blames it on him; 1t 13 not his own lack of

preparation that causea his oxaminatiorn. failure, but the
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teachers, who are themselves incompetent or who t'have it
in' for him, Such a person is often said to have a supe~
riority ocomplex!, because of hias overestimation of himselr
and hie own irportance.® This point of view is well taken
in that one findas cases of 1t creeping out in schoolroom
classes which are, apparently, carry-overs from this type
of previous experience,

Another view of personality is that of the control of
personality in terms of the operation and balance of the
glands of internal secretion. Supporting this idea, Berman
{53235-6) has written: “If a single gland can dominate the
life history of an individual it begomes possible to speak
of endocrine types, the result of the sndoorine analysis

of the individual,” By this type of analysis, one may die
vide the extremes among mankind into "the adrensal-centersd
(5:236), the thyroid-oentered, the thymus-centered, the
pitulitary-centered, and the gonsd-centered, and their
combinations,"

*The endoorine glands (3:47) are interdependent, act-
ing together upon each other. Undoubtedly their function
hes basis in heredity, but they are also affected by atates
of health and by mental and emotional condltionse The 80~
tlon of the endocrine glends provides another i1illustrastion
of the oomplex interplay of heredity and environment.®
. Attempted analysis of personality intc another group of

"types" has been made by Velenti.e. "It is a common belief
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(43:152) that people fall into natural types--that we can,
in fact, cleasalify each and every individuml in one oirsum-~
seribed group or another. The popular faenoy usuelly has 1t
that there are opposed types of dreamer and doer, positive
and negative, stern and easy~going, ocheerful and brooding,
practical and imprectiosl, and so on., Ordinery language
goes even further than this, end has a type for every word
that may be used to deacribe people., Thue we hear of the
athletloc type, the studious type, the sdventurous type, the
emotional type, the pale type, or the gluttonoua type."

"we frequently meet (43:153), nevertheleas, a deep-

seated conviction that there are certain fundamental types,

e fow basic preformations of character, which are antago=
nistic to eaoh other in nature and into one or another of
whioch every individusl may be placed. It will be interest~
ing to consider some of these."

The four types of personality that Valentine (431155~
173) proposed are (a) temperamental types; (b) doing, feel-
ing, and thinking types; (c) introvert and extravert types;
end (d) endocrine types.

The scoial or soolologlesl attempts ¢t definition are
far from satisfactory. They are partisl, in the first
place, and view personality as an inert and uncontrolled
quality in the second. One's personslity may reflect the
personalities of those around him; but it is not the inan-

imate reflection which & mirror gives, nor is it always a
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direct reflection. It may &8 easily be an antagonistic re-
flection as & sympathetie one. Moreover, cnets aself 1ia
never entirely withdrewn'from the ploture, and it may be
very much a present factor. Neverthelsss, Allport {(1:101)
holds that "with the exception of a few traits, personal-
1ty may be defined as the individual'as charscteristic re-
aotiona to iocial atimull, and the quallity of his asdapta-
tion to the sooisl features of his environment." But, "It
should be noted that this view (42:4) does not make person~
ality all incluasive nor synonymous with the funotioning of
the total integrated asystem of organism components."

Viewed from another angle, one's personality must be oon-
sistent 1f he wents to get along well with other peoples
A person who tries to be everything to everybody usually
ends up by being nothing to anybody.

Gilliland also takes the partial view of perscnality
as the social self., "With this usage pereonslity (19:370)
is to be contrasted with: (a) temperament, which by most
writers 1s used to refer to the more stable, emoticnal
tbndonclon of the individuzl; (b) character, which is some~
times used as synonymous with perscnality and sometimes im-
plies more of the moral phsses of conduct; (o) self, whish
generally refersm to the whole individusl, This 1s the
usage of Jemes, who Classifies self into the material, the
gocial, and the spiritusl eself. Personality is the asme or

similar to James' soclial aslf. %while there 1is no inherent
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virtue in any definition other than that of c¢larity and de-
lineation from other terms, 1t seems best to use the term
personality to mean the soclal sspect of onets self."

*There are many waya {(19:370-1) in which an individusl
may be analyzed or studied just as there sare many dirferent
dimensione to sany solid. Liks the messuraments of an ir-
rezular solid some of themre mentsl measursments are more
signifiecant than others in s desoription of the individusl.
One aspect of thias clasaification is the physical form of
the individusl. Any individual may de claasified as to
height, strsngth, weight, ets. Anotlaor classification
might be his general mentsl make-up, that is, his sensory
equipment, inatinots, higher thought processes, ete.
Closely related to this latter problem is one phase of his
mental make-up and that is the way in which he 1is relsted
to other individusls sooially,."

¥ay (27:82) has written: "According to the original
meaning of the term, personslity is that which makes one
offective, or gives one influence over others., In the
langusge of psychology it 12 one's soclal stimulus vealue,
Every individual may be regerded as a atirulus to every
other individusl with whom he comes in contact.®

*An absolutely complete anslysis of personsality (18:
2), then, would involve all of the individusl's social
relations to his environment. We are especially interested

in the way in which he would adjuat to changee, and in the



22
smoothners snd lack of confuolon in his adjuatzent tc these
ochanges." This 13 saking a great desle Not only does it
involve the complete spalyasls of the individuel but of the
environment ez well, with all of the rannera of the mocieal
behavior end sttitudes of the other pecple in that environ-
ment, the sdvantages and limltations of the natural &nd the
artifislal components of the inanlmate envirorment, and the
treditions, morsa, arnd aspirations of its soceial factors.
Praotically, thls concept 18 useful as & concept, and
little more,

The social point-of-view negleots or cmlis entirely
the fundamental concept of the long estadblished bases of
peraonality of which eath scelal contact or social ex-~
presaion is only one slizht fragment or tiny facet. The
extreme soclal polnt-of-view would neke persconality to he a
thing without cause, continuity, or coherence.

The completea description of one individusl's perscn-
&1ty would require the listing of gll of the situations
he had sxperienced and a statement of the way in which he
had felt and thought in reaponse to thess happenings.
Thorndike (41:1) has written: "To describe even one msn's
intelleot and oharscter fully, at even eny one time, 1t
would be necessary to 1list sall the world's heppenings that
he might poasibly enscounter, and to state in each osae how
he would feel and think end act in responuse to that happen-
ingesessWe have (41:127) seen that umillions upon millions
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of differernt condltlons of ‘ralts may exist; that s large
frection of them deo exist; that they do not divide raturel-
ly into dlstlnot typss, but probably vary arovnd one type;
sn¢ that effliclercy in oue respect 1s positivaely corre-
lated with efficlency in others."

Rebseolr (35:15%) 1s more vaguely inclusive end defires
persorality ss, "The sum tetal of all our cognitive, affec-
tive, conative and even physicml tendencies, The mum total
here does not mean & simrple s&ddition but an Integraticn.”
Forrison (3C1230) spsaks of personslity as "the sum total
of what &z individual has core to ke by leaming the cul-
tural products of eoclal evaluation.,” Acscording to
Valentine (43:21) "Personality 8 the eum total of one's
habit Gieposition®esesed worbld mind produces a rnorbid
body, ard a morbid body producer & norbid wmind."

Sinllarly, Janes (24:179) has written: “Properly
speaking, Q man hes a8 many soclial selves ag there sre ine-
dividuals who recognige hin and e¢arry sn fmage of him in
their mind." '

It 1s obvious from the preceding refersnoss that
"personslity" is s fasolnating word, and that ssoh writer
in the fleld of personality hae a different and often cone
flioting viewpoint frori moat of the othere, Howsver much
may have been accoxplished in the fleld of personslity
study and personslity development, it ls doubtful that any

definite terminology oan be adopted at this time Liecause
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of the present impossibility of knowing what personality
really is---since it is so intangidble. In other words;
"personality is & living, ever-changing tapestry., (3:1fly-
leaf) 1Itas warp is feshioned out of our human potentisli-
ties; its woof is spun from the world of people and things.
We weave the pattern as we live from day to day,"”

*Our democratic social order (3:flyleaf) is the prod-
uoet of humanity?s experience in building en environment in
which we may all achieve self-reslizetion through the weav~
ing of rioh and well-integrated patterns of personality,."

"If all that is known about the human perasonality (3:
flyleaf) were applied in planning and directing our lives,
thers would doubtless be as momentous changes wrought in
them as have already been effected in our physical ene
vironment."

When the child starts to school for the first time,
he 1s already equipped with a oonsiderable and basic part
of his eduocation. The mumerous situations which he has ex-
perienced ainc¢e from babyhood have been given some direoc-
tion by his parents, who may or may not conform to the
s00ial demands under which the youngater now finds himself,
Thus, as soon as the ohild begins to express hias desires,
he comes into ocontact with soolety and its demands, This
soclal sccumulation the child finds sbout him is the prod-
uoct of what his parents and their parents have experienced

before him, whether good, bad or indifferent. The ohild
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oomes under the influence of these situations and is, to a
coneidersble degree, guided by them. They are the basis on
whioh he forms the external expression of his personality.
The atory of the individual's progress from infancy toward
perscnality ia the story of his early education,

In the development of personality, schools ocould play
an importani part yet, at the present time, many achools
dovoté moat of their time to the transposition of know-
ledge. The maln functions of the school, as many educators
understand them, are the imparting of knowledge, the im-
provement of the techniques of learning, &nd the increas-
ing of the power of thought. Other aspects are held by
many to be outside of the scope of the school to a great
degree; yet it should be the obligation of the sehool to
set up a oonstructive enviromment that, from its incep-
tion, holds the integrating of personality e one of its
chief objeotivea.

Intereat on the part of the teacher or parent is quite
often 80 direoted along academic lines that a decided laok
of progrese by the ohlld in other direotions may be ig-
nored until it results in some maeladjustment. As a result
of such near-sizhtedness, one finds many asdults who are
warped and unbalanced in their modes of living and outlookas
on life, although no one seems to know exactly why they
have bheoome 80 odde. The sohools are not to blame for all

of this. Probably they are to blame for very little of it;
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but an 1desl that should be before all teacniera is that of

preventing as much perasonallity maladfustment aas possible
and of correcting as much as they can.

From a consiceration (45:250) of the personality probe
lems of chlildren and of the development of rersonality, we
are led to m consideration of the role of the sencol in re-
Jard to jersonality inte ration. The role of the school is
primarily that of controiling; the environment so as to pro=-
vide the best opportunities for tie development of construc~
tive hablt patterns and to assist tiie individual to gain
insi;sht into his own _roblems so thut e will be able to
face reality aquarely and thias preserve a normal person-
ality."

“Personality”, according to Crane (46), "1s that range
of poselbilities in & growing child which 1s the conatant
concern of parents and educators. It 1s that subtle some-
thing which they feel must be dlscovered, rcleased, stimu-
lated, nurtured, sulded, and controlled. It :ives evidence
of its qualities at birth but it 1s the supreme achisvement
of a 1ife time. It is the Jolnt product of heredity and
experience and 1s revealed in 1ta making at every shifting
change of its development. It is continually made and re
made and yet 1s the cumulatlive result of all that 1t ever
was and 1s becoming. Each individual personality is to a
large dezree a reflection of the personslitles with whom

he has



interasticzs, He is different from sll others but is
shaped eard modified by esch one with whom he has any sig-
nlflosnt relaticnship.”

Burnham (1C3;226-7) has written; "With the training in
ed justment and the pressure of sonvention and formel edu-
cation, as represented by modern methods of formsl train-
ing, acceleratior, and the like, mental hyziene emphaszirea
the truth that in all this eduocation, thie drawing out of
the ohildts abilitlies, the ohlild should not lose his own
soule Nodifying Fall's slogan, mentsl hygiene goes back to
the more originsl form of the questlion: What shall 1t
profit a child if he gain the whole world of conventional
adjustments and lcase his own personality, or what shall a
child give in exchange for his sonlt"

"The gimple essentials mentioned (10:226-7), a task,

& plan, and liberty, involve the most fundamentsl problems
in human education and humen society. Weak, finite, the
vietim of unknown orces over whioch he has no ocontrol, asn,
fseing the reality of such feote, develope elther a whole-
some sense of dependence, the azaestianl of the religicus
consclovaness, or elase he acquires & senase of inferiority
and loses hls grip in the inevitable conflict. If rightly
oducsted, he adjusts to his physical and social environ-
ment, and 1f rightly uviwined, he integretes his rowers to
moet the problems that Heset him."

"Somethin:

e

more (l0:227) than what iz usually
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understood by adjustment results from training. Although
weak, and the sport of unknown oonditions and forces, with
a span of life too short even to study intensively the per-
sonal problems of his own existence sand his own health, 1t
is possible for man to develcp a wholesome integration
whish enables hin to coordinate his powers to meet any sit-
uation, however diffiocult, and to do the best possible
within the limitations of his own perscnality, and at least
to make a fight worth while for its own sake. And again by
right training he 1s able to develop wholesome social rela~-
tions and integrate his own little contribution with that
of the soesial grouvas of whioh he 13 a member,."

Personality development is, in part, & matter of hadbit
formation. Tt involves the development of new habits or
the breaking of old onee. Daily behavior consists prin-
cipally of habits which people nc longer think about. In
order to form a hablt, one must first have a convietion
that the habit is the right thing to do. If the new habit
is to be in & new fleld of sotivity or is antagonistic te
older habits, a strong will and plenty of detemminstion to
carry 1t throuch mey be required to establish it as &
habits Other, possibly equally strong habits, may have
grown withouvt any partioular attention,

Whether trsits or habits are the fundamentals of per-
sopality is & debstable guestion. Traits are generslly de-
fined as innate and, therefore, changed in their ‘
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expreasion only with diffioulty. Habits may or may not be
B0 definitely established as to be equally diffieult to
change.

In order to arrive at some deascription of personality
which involves the idea of an aggregate of components it
seems necossary that one should study the nature of these
so-oslled traits. If cne thinkas of a trasit as being some
particular hehavior pattern limited by a trait name, no
one's actions are entirely conasiatent,

Along this same line Morgan {(29:130-1) has given thias
view: "In order for s ohild to nature into & well-adjusted
adult he must make progress slong seversl lines,....In the
firat place, the child must adjust hia primitive impulses
to the restriotions of the physical and soclsl order in
which he finds himself." He learns to connect the fule
fillment of hias desires with certain acts of hia own. KHis
firast lessons are something of a shoeck to his ego, for in-
stance, he rescots with favor toward anything that hinders
hias desires, and thus begins to learn to edjuat himself to
life situations.

"It hae been shown (42:10) that as a rule a reaponse
is influenced a&s much or more by the exigencies of & sit-
uation as by any guiding principle of behavior thet mey be
poasessed by the resoting individual®; but, "If on the
other hand {42:11), one regardas behavior aa being almoat
wholly apeocific he finde it diffiocult to locate any
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definite traits or unified components of any kind with
which to describe e given person?s personal qualities."

"Probably (42:11-12) the sensible poaition would be
that of regarding behavior as being at first very apecifie,
owing to linited experience and the obvious absence of
oontrolling facters, such as standeards, ideals cof virtue,
comprehended sooial codes, etcs., but progressively more
consistent as the individual matures and conforms to the
sanctions and mores of hia groups Thus, personality ahould
not be thought of as & tolleotion of sl-sely unified blocks
of behavior called 'tralts' or & sum of dizorete and inde-
pendent responses salled 'specifics'. Although psyeholo~
gists know that personality c¢snnot he regarded as simply
the aum total of 80 many traits, they do frequently en-
deavour to prbvido nﬁ inslght into personality by studying
an individualts traite, regarded ss & more or less loosely
organized aystems of tendenoles to act, in relation to each
other in the whole pattern or response.”

Stagner (358:48~9) in hia treatment of personality
tralts has stated; "The term 'personality structure!, how-l
over, is not gosmon and requires some elaboration. Tech~
niocally, by structure we mesn all those habits, dboth overt
end mental (implicit), whioch the personality has aequired
in the course of its develcpment up to the time we study
it. Thus examples of personality structure are; ways of

talking; ways of thinking; waya of geaturing; ways of
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meeting emotional situations; and so on. Specifically,
such bits of behavior as day-dreaming, becoming angry
when eriticlzed, blushing in front of a orowd, sorstoh-
ing one's head when puszled, making excuses for failure,
eto., enter into the struoture of the personslity,"

Along the line of personality traits Brooks (9:378)
has made the following contribution; "By the time of
puberty the youth has gone far slcng the rosd to maturity--
farther than we often realize. He 1# nearer maturity in
some reapeota than in others, Many habite are well estab-
lished and will be modified but 1little during the ﬁeona,
whereas other traits are looaolj fixed &nd may be grestly
ohanged during these years, The ohanges in the various
traits proceed at different rates, thus altering their
relative strength in the totsl peracnslity at the close
of this period.”

The trelts which Brooks lists are the phyasiocal, the
mental, and the morsl and soclal traits, "The young ad-
olescent (9:379~80) has been developing such morsl habits
&s truthfulness, trustworthiness, honesty, unselfishness,
kindliness, cheerfulness, consoientiousness, reapect for
authority, sooisl sdaptebllity, and other traits suoch as
initiative, self-confidence, codperstion, lesdership,
courage, physical self-control; or he may have been
developing their opposites, At the worst, his training
during infancy and childhood has tended to build up and
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establish undesirebla habits, to strengthen selfish, snti-
soclial impulsea, and to form many wrong moral ideas. At
the beat, the youth of thirteen or fourteen has formed
many necessary and desirable habits and ideals,”

"It 1s commonly agreed (33:117), as I think must be
admitted, that, from a desoriptive point of view, peraon-
ality 1s the sum-total of traits, and that differences of
personality depend upon differences in treite, on the one
hand, end on the varying combinations of them, on the
other,*

"But what are traits? All writers (33:;117-8) do not
mean the same thing by traits and consequently do not
accept the same definition. What one would include as a
trait, another would not. In the present disoussion, from
a purely descriptive point of view, by tralte is meant the
sentiments end idesls with their meanings for the individ-
ual; the more complex hablta; the fixed soquired beliefs
and prejudices and liles and dislilkes; the accepted
ethiesl and social ococdes of conduct; the aspirations and
enduring desires; the innate crevings, or urges, or
impulsions and appetites and inherited tendenclies in
generel; and many other analogous charscteriatics of human
nature, all of whioh, according to their varying ecom-
binestions, distinguish cne individual from another and
determine behavior."

®"411 of those I (33:118) have mentioned, however, are
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not basic and primsry. OSome are secondery in thet they
are compounds of primsry tralts or resultente and modes in
which the primary bagio traits find expreasion. In eany
ocase, the termg are descriptive and not explanatory."

"Let us be a 1ittla more 3pscifio (33:118), and for
thi; purpose turn to & few historicel personages for
illustrative traits.”

"Bismarck's will-to-power, his pugnacity, his contempt
for his poiitical foes and nhis collemgues &s well as the
masses; hia egotism ard aense of superiority; his distrust
of the people; his ruthless ambition to dominate every sit-
uation for the s&ggrandizement of Prusais; his fearlesaness
and oouraze to grasp power and responsibility; hie ssser-
tion of personal dictatorship; his rancorcusnes:s, inpa-
tience snd irritability when thwarted, and his resentment
of opposition; hia sentiment of lcove for his wife nn¢
ohildren snd dogs and the foreat; his sversion to his
mother, his pride of selfl and caste and Prussia; his rev-
erence for monarchy end hatred of democracy; his lust for
revenge even to oruelty; hias egotistic domeatic hablts, his
havits of deceit, irickary and actuml lying to achlieve dipe
lomatic ends, and his belief in 'blood and iren! to accom-
plish political aizs, were all traits of his personality;
and they manifested themselvee in characteriatic behavior."

"It requires no psychologist (33:118-8) to recognize

these pecullarities of the man as tralis. But for the most



k13
part they were not basic, FRather many of them were the
mode of expression, the resultants, so to speak, of, and
secondary to, other more fundamentsl units of pereonality,
such a8 his self-assertion, his belief in the divine right
of his king to rule, hia‘political ideals of government,
his aspirations for the hegemony of his native state over
all Germany, eta. Some of these fundamental units were in-
stinetive and inherited. Others were acquired in the
course of life's experiences, Theze instinctive urges,
.sontimonta and syatems of ideas were the true basic traits
out of which sprang the msny qualities for which he was
noted and which determined the behavior that dbullied hias
world of politics and socisl life. So his traits may be
defined in terms of behavior or of the basic mental and
instinctive springs of action,"

"Liiewise, we all recognize (33:116), to take another
historical illustration, that Lincoln's personsl uncouth
habits, hia sense of humor and tendency to melancholie
moods, his morsl ideals and faith in God, his charitable-
ness, intellectual honesty, aympathy with the unfortunate
and the slave, his abnegation of self and absence of pride,
his moderation and marvelous patience and tolerance of op-
position, his hatred of slavery but reverence for law, the
constitution and the Union, his faith in the common people
and belief in democracy and government by the people, hia
'hatred of violence in any form or by anybody!, his
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‘passion for fairness! and his abhorrence of 'iron and
blood! were traits of his personality.”

"Could there be any grester contrast than that (33:
119) between the personalities of Blamark and Lineoln? An
appraisal of these two great statesmen by the standard of
ethical values would beyond question award to Lincoln the
greater character, bBut for psychology, whlch takes no
account of such values, Bismark had the most interesting
and intriguing personality, And cen it be denied that the
personality of each was the sumetotal of its traits?"

"The traits of personality (33:120) are the aprings of
aotion, the prinoipal motiveting forces that determine the
logical snd other intelleotval proceases of thought. Some
of them consciously--others, such as desirss, aversions,
fears, and sentiments of self, of hatred and affeotion and
pride, subc¢onsciously, and therefore unwittingly marshal
szsociated memories, originate, zuide and cohtrol processes
of ereative iragination and other processes of thought,
whioh carry the urge of the traite of fulfillment and
determine behavior."

"#urphy lista sympathetic behavior as a personality
trait, In this, she is in sccord with the oider "instinct"®
psychologists., She holds the opinion that "Humen society
(31:3) 18 based largely upon the ocapacity of individual
human beings to interpret and respond to the behavior of

other human beinge; the more cooperative and olcsely knit
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the structure of a given society becomes, the more demands
are put upon Individuals to respoml to the needs of others.
Sympathy, when it ls seneible end gemuine, not merely a
projecticn of the syapathizer's anxiety or a way of domin-
sating others, 1a intluxately conneoted with all the other
responsed of a friendly and constimietive nature that are
the foundations of a cotperative society. It appears in
very young children; yet it has ssarcely been studled at
8lles We have almost no scientifie material even on such
queationa s3 the age at which e¢hildren sympathize in dif-
ferent ways, and none st all on the cultursl or personality
faoctora that are tied up with different sorts of sympa-
thetic behavior,"

Strecker (39:80) has ¢slled attention te the part
played by the emotions in personality. "There 1s close
integration not only with the strusture of the nerve
aystem, but alao with the intelligence and, indeed, with
the whole fabrie cof the personality. Nevertheless, the
emotions are strongly dynamis, imparting nesessary and
constructive motive power to ideas. However, all too
frequently they tyrannize the personality into precipitate
and perhaps destructive behavior,"

AStudies of intelligence and intellizent behavior
(28:23) do, 1 beliava, have a part to pley, not only for
thelir ocontribution to an understanding of the basic problem

of sooial sdjuatment and to the prediction of probeable
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educational or occupational success, but also for what they
may contribute to the understanding of the personality as a
whole and to the apecific desoriptive analysls and classil-
fication of the mental behavior, whether of normsl, psy-
chopathie, or psyehotic individuala, Intelligent or un-
intelligent behavior, as observed by the paychologlast,
includea postursl, manusl, end verbal sctivity, and mey
involve evidences of visual, cutaneous,kinesthetic, or
auditory sensitivity, influenced at the zame time by
emotional conditions, physical status, or other factors.”

Gilliland (19:371-73) has liated the following tralts
which, for him, constitute "personality": (a) intelli-
gence, (b) sgzresasivensas or foroefulness, (o) soclability,
{d) personal appearance, and (e) morality. Woodworth's
(44:5563-56) 1list inoluded (a) physique, (b) temperament,
{¢) individual limitations, and (d) intelligence. Fry and
Hagsard (17:17-30) have listed (a) physique, (b) impulse
or driving force, (¢} intelligence, (d) temperament, and
{e) ego ams oonstituting the primary elementa of the
personality,

Bogardus (6:51-37) has written: P"Three sets of per-
sonality traits mey be suggested: (a) thoae that come from
phyelcal energy, (b) those that may be attributed to in-
telligence, and {(c) those centering in what is commonly
called character.®” For him, energy traits are thoae in-

volving endursnce, onthusiasm, and courage; intellectual
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traits are the sbility to observe acocurately, curlosity,
systematic and logloal thinking, and ability to form
accurate judgments; and oharsoter traits conslst of be~
havior toward companions (honeaty, sincerity, freankness,
ste,.), sympathy, poise, tact, sense of humor, loyalty,
faith, and leadership.

As an explanation of the procedure used in setting up
& tentative 1ist of attitudes, Briggs (B8:416) has written:
"Ae & beginning for the preparation of a list of attltudes,
& group of graduate students of education, each one examin-
ing some twenty pagea of the dictionary, recorded all the
_adjectivea which they considered represent desirable traits
of menkind, It is probable that very few lrportant ones
were omitted. On thia liast of nearly 700, some 3560 other
gradunto-atudentu indicated what they oconsidered the first,
ascond, and third ten in the order of izportance.” The
composite 1list of the first thirty adjectives follows:

honest effiolent reliable
cooperative aporeciative courageous
demooratlo courteous home~loving
healthy alert scecurats
thrifty sincere progreasive
tolerant conscientious compe tent
industrious Just loysl
intelligent resourceful capable
public~spirited self-controlled  truthful
dependable trustworthy tastiul

Morrisonts (30:239-200) theory of "strusture in per-
sonality® inciuded the six groups: (&) structures learned

in infancy, (b) the volitional structure, {c; the thought
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atructure, (d) the moral strueture, (e) humanistic wvelues,
and (f) intelligence,

Burnhem has stated; "The different kinds {10:152-3}
and types of personsality are subjlects for laberstory in-
veatigation and resesrches in soclal psychologys These are
concerned with studies of intelligence by observation and
the various intelligence tests and the behavior of the ine
dividusl, one's instinctive and emotional equipment, cne‘s
attitudes, interests and hablits, one's sccial edaptebility,
one'a prsjudices and peculiarities, one's general be-
havior and methoda of work, one's mental defects and dis-
orders, and eapecially with one's physlological, paycho-
logicael, zoclsel, moral, and pedagogical ages, as well as
with onefs individuality and special abilities and
peculiarities.”

The student of human psychology is continuelly cone
fronted with the question of the relative influence of
sc~called "innete® factors in personality as eompared with
those aoquired f:rom the soclial inheritance by individual
experience and training. Any thorough-going anslysis of
the nature of perscnslity must rest on a sound considera~
tion of the nature and relative influence of the blologi-
cal heredity as well as that of the soscial inheritance
and experience,

Heredity end environment are two factors that play an

important role in peraonslity development. At birth, we
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bave only hereditary traits. These are potentialities and
predispositiona out of which environment must mold the type
of personsality which experience will finally complete.
Surely, heredity plays an important part in each individuale
ual's personality for there must be somethln:s out of which
experience 1s to mold a personality. If one is to accept
heredity as the sole basis for rersonality, he would have
to accept some sort of fatalism, benevolent or otherwise.
1f one accepts environment as the svle basis of person-
ality, ke loses all possible basis for the explanation of
thin;s as they ares If, however, environment is held to
start in where heredity leaves off, hope for the improve-
ment of mankind and the value of effort loom up in im-
portunce since hope of some accomplishment is possible
for the individual to hold to as a zoale

in other words, we mi:ht sey that what man can be
depends upon hls heredlity; and what he will be depends
upon his environment and the way he rescts to it. To
ask whether heredity or environment is responalbles for
certain behavior 1s like asking whether 1t is the englne
or the gasoline that makes the car o,

If pereonality is the product of both heredity und en=-
vironment, 1t 1s many-sided. Some factors within both
parts are used in each situationj other factors in other
sltuationse "Most commonly, perbaps, traits (32;122) are

defined in terms of behavior. From this point of view,
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a tralt may be defined as & spocific habltusl cheracters
latic of the individuel in :iven situstions,” If one is
to take thig view of tralts, he rust be brosd and include
both mental and physlcal hehavior; preceding events ard
reacticns, and the situation itaslf.

Allport (2:106; has presented his views in the follow~
ing rmamer: "Perscnality = (lieredity) X (Environment}.
The two causal faotors are not sdded tozether, but are
interrelated sa multiplier and aultiplieand, If either
were zero there gould bse no ﬁcrsonality.....Ths rewborn
infant lecks personality, for i@ has not yet ensountersd
the world in which he must live, and has not developsd the
distinctive modss or adjustment and msetery that will
later comprise his personslity. He 1& almost altozether
& oresture of heredity."

AThe scurces of personsliiy (7:8-7) are in originel
nature, The newly bora ¢hild {s mainly a preduct of hersd-
1ty, although even the infant bas been affected by the
interuterine eanvironment and prenatal nutrition. And a
bsby has & personality. It is & funotionally integrated
organism and hes alsc the beginninga of neural orgsn-
ization. It 18 affected by and responds to stirunlation,
The influences of the environment sontinue to impinge upon
this rudimentary personslity, leaving indelible impres-
slons, modifying the affective reactions, and forming
patterns of behavior, until the plastic 1life 1s moulded
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to adult ahepe,”

"The human persouslity (22:12) ie founded on an orcsn-
fem, but 1t 1s bhullt up by developing emotinnal bondas
which link to it & home, a8 buainess or professlonal sareer,
a number of loved peonle, a ¢omrunity whose aspproval is
eraved, a set of ideas end beliefs, end a variety of come
posite interest-complexes.....The expanded personality
{22:15) oonsiats in the pbysicsl organism of a humen
being, plus the belonginge, loved ones, social organi-
sations, 1ldess, habita, memories, and purposes toward
wkich the individnal cives resotions similer to those
which -he gives to his own body."

- "Peracnality (37:18) does not Juast happen. It is
bullt up bit by blt aep a zZrest monument 1g built, etone
upon stone. !No experience 1s unimportant. Every act,
every thought, every deslre has its plece in the shaping
of the personality, Just s each scrap of maeonry makes
its econtribution to the final structure and strength of a
buildinz.....Fven before wa are born, there exist factors
which will be important in shaping our personalities.

The controversy over uhich is more important, heredity or
envircrment, is nc nearer solution now than it was in the
tire of Darwin.”

"Inborn tendencles (37:21) may be facilitated or re-
tarded in their development, due to the conditions under

which an individusl grows. The child with a wmusical
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talent mey never have the opprortunity to develor or display
it. Hirs gift rey elwaye lie dormant, while by necemsity
he becomee e bricklayer. And conversely, thonesnde of
dollers spent and egonleling houre of practice will not
produce a musicel geniug where no inborn talent lies.”

Heredity, naturelly, plays an importent part in per-
sonelity development for everything muat have a #nurce or
foundation. 1In his idea of heredity, Jennings (25:18-:
272) went straipht to the gene princinle when he wrote,
"Experimental hlology has shown that at ite beginning the
organiam 1s 8 complex thing, eontaining & zreat number of
geparate substances--what we call the genes. By the inter-
sction of thease thousend substantsa with each nther, with
the sytonlsam, with materials broucht in from the outside,
with the forces of the envirorment~~«develcorment takes
place, the individual 1s produced with all his lster
charscteristics,”

Human behavior depends almnat entirely upon bilolouy
for 1ita contributing forcea, The study of biology hes
helved in many different ways, most perhaps, in ita
development of 3 more complete viewpoint in rezard to
conduct, Confirming this ides; ~roves (21:8) hee written:
"riologloally we act to accomplish adjustment to environ-
ment. A person's behavior therefore is his seffort to
acoomplish purposes. Goecd asctivity is proved by its

efficiency,.”
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If blologicel heredity were to be used as the sole
term with which to explsin the superior power of develop~
ment of some children over others, little would be done to
surround the different children with situations that would
aaslist them toward well rounded personalities. ghould any
active interest In the matter be taken, it would naturally
be to insure the development of "firm timber"; but those
who regard the childts environment as the sole factor in
personslity development would be less intereated in
sugenics and would try to bring about good social backe
grounds to develop ¢hildren slong the lines of acceptable
character growth,

Both heredity and enviromment should be regarded ss
6f the utmoat irportance in planning & progrem of ahild
development. It would be impossible to produce an actual
individual without &n environment. By the seme token, no
environmental medlium, no matter how great, could bring
about an individual without the aid of some agent that is
capable of producing life and growth. Obviouasly the two
factors muat be avallable and be compounded into a single
unique source of growth. Gray (20:655-57) brings out that
ell an organiem is at any given time ia "what its inherited
genes have been able to mske 1t under the control of ite
environment up to that time",., "In other words (42:42),
what we inherit is genes end what the yenes menage to

accomplish 1is determined not only by their internal
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constitution but, to a great extent, by the environmental
conditions under which they develop. Furthermore, no
trait, physical or otherwise, is exclusively inherited.
Inheritance and environment become amslgamated in or:ante
life and esch loses its identity."

"what mey be called the sociologicel methods (34:28)
of personality study put stress upon environmentsl factors
as most ilwportent in sheping the personslity. Studies of
the influence of climate and topography, tompdratura and
humidity, belong here, but what is of special importance
is the social or cultural enviromment--the masa of customa,
beliefs, attitudes, prejudices, and 8o on to which the
child is subjected from the moment of hia birth, and in-
deed which have begun to act wpon him, through their ine
fluence upoan his parents, long vefore he actually enters
the world."

“Thnfo are other groups (34:20) whose approach to the
study of personality is through the manipulation of the
environment. The behavioriatic school, slready discussed,
sre vocifercus exponents of the idea that peraonality is
the result of environmental pressures, and the psycho-
analytic school is often accused of being purely !environ-
mohtalist'.'

Berg (4:300) perhaps, takes a botter view of the
method of atudy of personalitiy when he sums it up by say-
ing: "Our search through the many fielda of the science of
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human life has disclosed to us that personslity and char-
acter are the integration of many and diverse forces. NoO
longer may we with intelligent assurance look upon perason-
ality as a purely paychological or & purely soclological
manifestation; we mugt rather see it with the eyes of all
the sciences. And we must see, too, that heredity and
snvironment, those forces that make humsn life what it 1ia,
are «8 faces of Janus, seelng both past and future.”

With all the disputes over the theories of what per-
ponality iz and the ways in which 1t develops and with no
definite proof of which is rizsht and which is wrong or
whether they are all trying to say the same thin; 1ln dif-
ferent worda with the same meaning, the child atill exists
and must continue to exiat. The study of chlld psychology
and child development, adolescence, delinquency, and char-
acter education places many additional facts and theoriea
on personality and social behavior at our diapossal but
these, too, are far from unitary end coherent at the pre-
sent tire. Interpretations of children's behavior in re-
sponse to other persons are coften only comparisons with the
socially approved forms of adult conduct. It i1s not only
doubtful that such comparisons are always desirsble, but 1t
ia possible that occasionally they are harmful because so-
cisl atandards change from ngé to age and adults mey even
forget thaet they have not always lived up to the standards
they now hold. It ies & difficult task to acquire the
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social technlgues that make for a satisfactory adjustment
to a soclal group and, at the same time, to keep one's in-
dividuality. If, for example, certaln standards of leader-
ship, popularity, honesty, politeness, and independence,
are forced upon the child in ita early years of 1life,
these may become forced standards and either rebelled
against or imperfectly understood. Ths child mey be put
through the forms and yet have only s set of stereotyped
responses to specific situations without developing an
underatanding of the varlied respcnses required to meet
varying situstions with the proper social behavior. It
is not alwuya-unaolfiuh to gzive up & toy to another child.
It may be & form of display or martyrdom or it may be an
undue submisaion «- sll weaknesses in personality.

¥alad justments in adulte are usually traceable to cer=-
tain prescribed rules of conduet in ohildhood or to uncon-
trolled behavior, both of which maey have falled to offer
opportunity for self~initiated and self-controlled activi.
‘tles that are acceptable to soclety as proper for the
child's age-group. Approvel and dissporoval from others,
immediately :iven, are strong factors in the development
of individual stendegrds of social conduct, Unleas the
child 12 made avare of the sffecta of hie conduct upon
others and thelr attitudeas toward him, he cannot develop
the complex traits that are designated as standards for

his age-group and are bagic to future development. The



49
bebavior of others is influentisl in stimulating the child
to various forms and dezrees of scotivity. If children of
different age levels play together and are engaged in the
same sctivities, the older children will be engaged in the
sotivity while the younger children look on or the older
children will have to the aame things the younger chile
dren sre able to do. The child who cries easily or whines
8 great deal is dubbed "a baby"; while the one who snatches
things ﬁr fights at the slightest provocation is termed "a
bully® and may soon find s group combination pitted against
bime Wiss guidance by adults will assist children to work
these problems out for themselves, but care should be proe
vided that no physical or perscnality harm results while
they are doing this. If no fighting or soratching stand-
ards are met with, the child will fail to learn their be-
havior effect upon hir and be unable to present a proper
course of sction if he should meet them later,

Tha various traits that are stressed as desirable in
sadults or as making up desirable socisl behavior are com-
plex and involve intellectuasl knowledge in the cocdrdinge
tion and modificsticn of the emoticnaml, perscngl, and so~
cial respcnses thet, 1t 1s hoped, will resuit in resctions
thet are acceptable in soclal relationships. Learning to
coordinate these responses into behavior thet 18 satise
factory in different social groups ie difficult and the

steges of learning in ‘ehildhood should be recognized.
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Lying, cheating, and irritability, for example, are often
considered as serious character defects in ohildren. 1In a
particular csese, they may or may not be. The goals of
training for social behavior are the opposites of lying,
cheating, and irritability; but in order that a child may
understand these situations better, he should not be re~
strained altogether from saying or doing such things nor
should he be overprotected from them in othera, II he 1s,
he may be deprived of wvaluable training on whieh to build
socially aocceptable responses in the future and be unable
to meet such dehavior adequately or with understanding.
Either undue restreint or serious neglect may hinder the
ohild from agsooclating e motive with &n ac¢t or understand-
ing either the motive or the acte

Learning to accept forms of behavior as soclally ac-
ceptable appears to proceed in a manner similar to that of
the acquisition of knowledge and of 8kill in other forms
of response or activity, Speocific forms of response are
learned for specific situaticne and specific environments,
If the varying environments are consistent in their approve
8l of specific forma of behavior, the child builds an in-
creasing number of specific responses that aprrosch gen-
qrnlized soclal traits. As the social experiences of the
child are widely varied, his responses will become flexible
and will be modified in adaptation to different persons 1if
he has sufficient intelligence, 1lnitiative, and experlence
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to make the required adaptationa, Otherwise, he will with-
draw {rom some availeble enviromments by physical removal
or' self-infolding or will fail to take a satiasfactory place
in those situations in which he is forced to remein and
which he can not or will not meet. It is first essential,
however, that training should be directed toward the spe-
cifie responses of children and not towsrd the reaponse
patterns of adults becsuse children should live within
thelr age-groups and can not understand patterns of behav-
ior far beyond these, The influence of the home and of
coempanions upon the child in learning sceial behavior
appear to be the most important single influences through
the approvel of the forms of conduct required in the minor
routine sctivities, Sometimes the one is the more im-
portant, sometimes the other,

If the general conditions which a child meets are such
that the chlld's desires have approved forms of eatis-
faction, the fundamentally desirable social reactions are
fairly well established by achool ages If not, either the
behavior patterns are not esteblished or undesirable pat-
terns become fairly well fixed--to the discomfort of the
child and the school. Deslires to be active, to be free
from tenalcn, to be popular, to et out of mistakes with
a8 little loss of prestige as possible, and other givilar
traite are fundamental human tendenclea that are striven

for in all normsl humen beings., These develop in various
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ways in accordance wlth conditiona. When a persocn speska,
his appearance hecomes & secondary element of personality.
If his speech is pleasant and his conversation interesting,
he will be considered charming. If his volce ia unpleasant
and his English poor, hia physical bsauty will not help the
impresasion he is making as long &8s he is talking. Polse
in the foundation o0f a charming personality. The amount
of polse can be measured by tho maturity of behavior and
integration of cne's resctions to socisl sltustions.

Dreas, frequently, has a payohologiosl effect upon the
individusal by giving him sssurance. Proper adjustment to
social situationz is the chief requisitsof & succeszful
1ife.

The objeotive measurement of personality 1s, at
present, impoasible. The personal inventory or rating
acale is the best instrument avellable at this time for
the meassurement of personality. The next shapter of this
thesis presents the average retings cof sll of the members
o’ the sophomore, junior, and senior classes ¢f a small
high sehool on two such inventories by s many a2 seven

different raters for moat of these puplls,.
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Chapter IIIL
4 3tudy of 100 Righ Sehool Pupils on Two Personality Scales

The purpose of this study wes the funotionsal one of
applying to the members of the sophomore, junior, snd
senior olnasea 0f a gmall high echool two sonles or meas-
ures of personality daveiopmant in an effort to determine
wiether or not, from the results from thesc sosles, the
readon or reuzdonsd for an apparent lack of initlative on the
parts of these pupils could be found; to messure thelr
gocial-nindedness or degress of social development in ull
tiue ways furniened by these scales; arnd to try to formulute
gome® plarn, within the achool and the community, that would
stimulate more alertness und aggressiveness on the parts
of the pupils and, poesibly, of the adults within the com-
musnity.

The two soales ohosen wore tho Hayes (£3;211~15)
"Personality Rating Socale for the idolescent in Sehool™ and
the Doll {15:16-30) "Yineluand Sooial Haturity 3oule.”™ Une
might raise the gquestion of tne oholoe of these two from
anong the considerable number of such seales and gquostion-
naires. The Hayes Sounle wes chosen because (¢t was based
upon aotunl obmervuition of pupile irn school, was carefully
tosted out in aetnal sochool situattons by the author, and

was designed for use with adolescents, that is, young
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people of high school age. Tite Vineland Soale wea chosen
for similar reesons and because !t had beer used in other
resourch studles, thereby furnishinog means of compariscn of
this school population with other more or less mimilar
Broups.

Due to the large number of tests and rating somles, it
would ve impracticeble in this paper to give sush a list.
Quite complete information regardiing these scales may be
found in tne Educationsl Index on Persorality; Testa (14)
for 1923-1940 end in Buros' Biblloarapny (11) of Tests,
1933-19346.

Ageordin,; to the zuthor, the Hayes (25:20c~17) Person-
ality hating Scale for tne Adolescent in School wae nmade
up from 200 one-hour disry redords of the bvehavior in
sohool of twe.ty edolescent pupila. Anslyels of these
reoorde furnished 221 ttems of behavior. Thess were evalu-
ated in terme of "seriously bed" or "desirably good" be-
havior by 100 atudents in advanced psychology on B sozle
rangicg from mious three through geros to plus three., The
same naterial was then evalusted by a group of twelve
axperte in the flelds of sducation and psyohimtrys. A4
ocorrelation of +,96 was found Detween the mean valuas
asgigrned the 1tems by the two groups. The list of items
wag out down (&) by the elimination of sll items queationed

88 uambiguous or of doubtful value by the two groups of
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evaluators; (b} by the elimiration of all items whoae mean
valuaes lay between +.56 und ~«6 in the sooring of the evalu-
tors; (o) by the dropping of all ltems whose maar values
were legs thas four times thelr standard deviatlons, as
indicatinz too muech scutter in the values attached to them;
and (4) by dropping out one of each set of several 1ltoms
which were oppouites of the same mode of behavior. A final
gelsotion of 100 items was retainod. These ware grouped,
for disgnostic purpoves, under elght hesdings: (&) re-
lations to others generully, (b) respsot for the rigshts of
others, (o} relution to the teuwoher, (d) relation to other
pupils, (e) luitiative, (£} health habdite, (g) general
interestas, and (h) scholarship and study hsbits. The
manual of dlrectionz supilied & table, which geva the mean
gcores for each "T", "F",  or "U" (vncertain or unknown)
rating. The relliobility coefficlent of the somle, obtalned
by an odd-seven chsok from 100 papers chosen zt random from
within & larger gyoup, wng +.886 +.015. This becane +,94
when the 3pesrmun-Brown prophecy formula was applled.
“hile the scores (£3:217) assigned by two student-toachers
wio had «nown the puplils scored for elght weeks correlated
only +433, 1t is probuble thut & higher relliabliliity would
have Dbesn obtuained if the raters had been more experlenced
teachers and better sequainted with their pupila. "Per-

sonallty (£23:216} 18 s matter of the individual's inter-



bo

action with the environment, the moat elignificant part of
which iIs the personalities of other individusls. Very
elose agreoment among raters is not to be expected.”

Norme for the Hayes Scuale were obtalned from 10l
ratings in ten different states, from urbsn andé rursal
sohools, and from lerge snd smsell aschools. Separate norms
for boys and for glrls are supplied, und a form for the
drawing of personality profiles is illustrated. Lorms are
also supplied for the different chronologlionl uges within
the sosle's limits. These are chronologloal ages 10 to 20,
iricluaive,

The Vineland Scoial Maturity Soele (156:16-20) provides
8 definite outlire of detalled performances in respect to
which childrer. show & progressive sapacity for looking
after thenselves and for participating in those aotivities
whicn lesd toward cltimate independence se aiults. The
itena of the scals asre arranged in order of incressing
averacge difficuvlity, and raspresent progressive maturation
irn general self-help, seif-direotion, locomotion, ocoups.
tion, communleation, and scclal relstiscs. This maturation
in sosial ladependence may ove tuken sa a mesdure oi Proe
gresasive development in scoliul oompetence.

The items of the Vinelsnd Scale ars srranged in order
of averagé age norms, and are numbered from one to 117,

They have alac been Beparsted into year groups asoording to
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the averagze a;e scores obtained from the scale as a whole.
The norms extend from chironolo ;ical age ten throush the
adult years. G&ex alfferences in item:.difficulty and in
averase age scores were found to Le s8¢ amell as to be
nezlizible for practleal urpoaes. The Vineland Scale 1s
not & rating scale and scores ere not based on mers
opinions, according to boll {15:1-30}. The pupii does nct
malte the acoring Jjudigment. This 1s dons by the examiner
after ne has obtained from tne pupil &s ruch cdetall as
practicable regarding the fucts of behavior which reveal
the manner and extent of the aubject's actual perfcrmance
on each iteme The reliabllity of the Vineland Scale was
not slven, but may L8 taken somewhat for . ranted from the
reputation of ita muthor.

In sddlition to the peraonality sceles used, the mental
a:es and the Intelligence quotients of the pupils used in
this thesls were found {rom the Otis Self=-Administering Test
of Mental Abllity, Hizher Examinatlon, Form A. This test
was administered in the usual way by a tester who hed had
sufficlent trainln, to adminlaster and score sroup tests
satlsfactorily. In employing the Hayea'! Jcsle, all of the
scorin; was done by the writer of this paper, who has Ynown
the pupils for a number of yeabs, and checked by the wriliter
and two other people qualifled in this fleld. The gcoring

was done wlithout the imowledyse of the pupils, with the
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excaption that, at a later dute after the socores had been
asmpiled, a faw of the lower Beoring pupils were sllowad to
rate themselves and then in some oases glven a revised
saore by thig writer. This aeemed to bDe an incentiva for
an effort toward improvement of the pereoiulity on the
parte of these pupile. With the Viraelsnd Scale, $he sgor-
ing wa8 done by the ssme method asm above.

The asarornologionl uges 0f the pupils used in tnis
thesis renged from fifteen jyears to tweunty yoars at ths
time thet tnese scales wid teste were employed., The ma2an
age in years for these 10U puplls wes 17.0¢ + 1l.1¥. Their
mantal ages ranzed from fourteen years to tweunt; years,
with & mees of 1687 + 1.36. Thelr I.Q.'8 ranged from &2
to 123, w#ith 2 meun of 10l.6& + 9.52. Intelleotuslly, this
group of puplls was noreal brt not sbove normsl. The ssen-
ing amsll disorepaney betwesn threlr shronoslozieal and
mental sgee on the one hand snd thelr T.0.'s on the other
{a doubtlese due to the fmot thet thelr sges were recodrded
{n yeare orly.

Table I zZives the dietributiorn >f the Bcores of the
pupils rated on the Hoyes Scale by the writer ard his
aBgistante, the number of pupile studled by the writer who
made themss different acores, and the percentile ranking for

esoh alass range ae set up »y Hayes (23:21b).
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doores Made by the Tupils on the Hayes Somle
T R T —————

Number Peroentile Humber Parcentile
Saores Pupils Lorma Soores Puplile Torms
Y50=974 B 29 375249 4] 34
Y2B8=-949 1l Gy 350-374 0 32
900-924 3 98 8:5=-349 3 30
675=-4v9 4 97 300254 2 27
bb60-674 2 96 275=299 0 26
bEH-t49 b 95 260=-274 0 23
5006524 1l 93 22b-249 0 21
775=T799 4 91 200-224 i 18
750-774 & 88 175=-199 1l 16
726=T49 o - 150=174 0 14
700=-7T24 3 1254 126-149 0 1z
075-699 7 &0 100-124 1l 19
650-674 15 76 76- 99 0 9
625«549 3] 73 E0- 74 1 8
800=~524 6 69 25- 49 0 6
b7b=-599 ) 64 D= 24 0 b
560-574 B8 59 -« 1~ 25 0 4
b2hb=549 1l 3] - 26~ 50 0 3
500524 1l 51 - Ble 75 0 2
47H5=-499 2 47 - 76=100 0 1l
450-474 1 44 =101-12H6 0 1
425=449 2 41 =1£6-150 0 0
400~424 0 % «1l51-176 0 0
~176=200 0 0

The higher saores in this table are for the more

desirable personglity tralt groupings; and the iower

soores, the leas desirable personallities.

The mean soore

for the girls rated by the writer on the Hayes Soale wes

653,900 + 192,000

of the Hayes rnorms.

This 18 loeated on the 76th percentlile

goale was 640.900 * 194.000.

peroentile of the Hayes' normsa.

The mean aoore for the boys on thlse

This 18 located on the 73rd

The mesan Boore

for the
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entirs group on this soale was 646.500 + 192.000, located
on the Hayes' 73rd percentile.

Hayes (23) does not give & table of norms for girls
slones She states that the medisn soore for sll of the
glrlas rated by her and her gesocistes was 563, These girls
ware Detween chronologloal ages ten and twenty. The Hayes'
median score for girls was about half (.53) of & standard
deviation below the mean score found by the sriter. I:ls
may mea: that {a) the writer rated his group too high, (b)
the writer's group was less selfishly agressive snd antag~
oniatlie toward school and toward other peopls than the
group rated by Hayea and her associates, or (o) the ohro-
nologloal age distributions of the groups rated by Hayes
and by the writer were different enough to make at least &
part of the 4dlfference in the Hayee' medisn score and the
writor's mean soore. 7The range of chronological ages of
the group studled by the writer wae fifteen to twenty, in-
olusive. On the other hand, Huyes (23) stated that the
older pupils, both boys wnd girls, were likely to muke
lower scores thun the younger puplls. The writer found
this $0 be true of his dats except in & gensral way on the
purt entitled "inltiative.”

The median score for boys betwesn ehronologlesl nges
ten und twenty on the Hayes' norme was 446. She d1d not

glve & table of percentiles for the boys alones This



median soore was almozt & whole staundurd deviation {.99)
helow the mean of the group rated by the writer. The only
reagons8 whicl the writer oan find for this difference have
already boen stated in the preceding paragraph.

The median gsoore for both boys and zirls found by
Hayes was 507. This 18 in contraat with & mean score of
646.5 found by this writer. The difference batween these
two 1a .73 of s standard deviatlion from the mean found by
this writer, and in & lower direction or toward the less
deslrable seores. 4Lgaln, the only ressons which the writey
oan find for thls differenoe have been stated above.

The Hayes Scale was divided into eight parte, each
having to 4> with one tralt or one set of havits. These
elpht parts were: (a) relation to othera generslly, (b)
raspect for the righta of others, (o) reletion to teacher,
{d) relation to other pupile, {e) initiative, (f) hselth
habite, (g) geueral interest, and {h) scholarahip snd study
habitss Unfortunntely, Haye® d&14 not give any tmbles of
norms for these dlagnoatle purts. For ocomparative pure
poses among the pupile studied by the writer und for
individusl ocounseling, this writer worized out tables for
8ach of these parts, ahowluog the mesns and stsndard de=
viations for the boys and for the girls end for both
combined for essch of the grades studied, that is, the

teaith, eleventh, ard twelfth grades. These tables are
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pregsented as Tablesd II«IX, lnclusive, in the pages whloh
follow.
™o first of these tables 1a Table Il which presents

the dats avallable on "Relation to Others Generally.”

TABLE II

eans and 9.D.'s8 of This Group on

"RRLATION T OTHER3 GUNTRALLY"

Twelfth Grade Girls 162.623 55.04 13
Twalfth Orade Boys 165,900 60.486 15
Twalfth Grade Total 177.464 60 .48 28
Eleventh Orade Girle 195.636 32.72 14
Zleventh Grade Boye 184,490 49,02 19
Eleventh Grade Totsal 186.238 42,94 33
Tenth Grade Glrls 194,126 3t .42 16
Tenth Grade 3o0ys 179.536 B6.12 23
Tanth Grades Totul 183.666 50,16 39
Entlire Group of Girl: 1624001 456.01 43
Entire Group of Boys 16Z.71d b l.b2 b7
Entire Group Total 161.920 65.16 100

The posnibla soore on "Relation to Othera Generally"
on the Hayes Scaale {8 258. The mean score for the sntire
group rated by the writer is 161.920 + B5.1t. Thle s
probably & little high, slthough one cannot ve sure in the

absence of ocomparative figures. It is, however, about

halfway vetween the midscore, 129, and the highest possible

BOOTY® .
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The mean sgore for the entlire group 18 less than the
mean score of elther the entire group of girls or the
entlre group of boys. Thls i8 probably due to elther the
small group rated or to the wide varlation from the mean
score by a few puplls. The boye had a hlgher mean soore
than the girle. This was due largely to the low scores
of the twelfth grade girles. The sleventh grade girle made
the hizhest mean aocore of any group, with the tenth grade
glrls next. The twelfth zrade boys were leas conelstent
than any other group, that 1s, the standard deviation
aroond the mean was larger for this group than for any
other groupes

Table III, page o4, presents the data on "Respeot for
the Eights of Others," In the same form as Table II.

The possible score on "Respeot for the kKlghts of
Othera" on the Hayes Soale 18 57. The mnean mcore for the
er.tire group studied by this writer is 39.750 ¥ 19.26. The
writer believes that this is above what the average should
be ag 1t i8 uoove the seventy-five percentlile distsnce from
the least positive moore to the highest posslble score; and
more than that dlstance from the lowest posslble score,
minus 93, to plus 57. The eleventh grede mean for both

boya and girls 1s the higheat in this table. The tenth

grade mesn is second, and the twelfth grade total maan

lust. The twelfth grade 18 again found to show greater



varietion than elther of the other two groups.

TABLE III

Means and SeDe's of This Group on

"RVSPECT FOR THR RIGHTS OP OTHERS"

Group Means S«De Kumber
Twelfth Grede Girls 34,200 23.00 13
Twelfth Grads Boys 30.000 34 .00 156
Twalfth Grade Total 31.600 31.50 28
Eleventh Grade Girls 47.494 14.14 i4
Eleventh Grade Boys 52.060 Bebb 19
Eleventh Grade Total 49 26D 10.64 33
Terxth Grade Girle 44 .500 10.08 16
Tenth Grade Boys 44.7:0 13.5b 22
Tenth Grade Totel 45.0056 11.856 39
Entire Qroup of Girls 3y «520 17 .20 43
Entire Group of Boys 29.726 19.76 67
Entire Group Total 39 .7560 19.85 100

Table IV gives the dats on "Relation to Temcher,” in
the same form as the two preceding tables.

The higheat possible soore on the Hayee Sosle for
"relation to Tesoher” is 39; the lowest 18 minus 3b. The
mesn agore for the entire group astudied by the writer is
234060 + 10.53. The writer feela it 1s not much more then
the average should bes The mid-soore of the possible
scorea {8 four. The mean score for the antire group is
higher than the mean soors of ol ther the girls or boyse.

This le probably due to the small sampling or to the wlde
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varlation in the different esoorea, The tenth grsde girla
acored highest and the twelfth grade girls lowest in this
groupe The tenth grade total was highest, the eleventh
grade totsl sesond, and the twelfth grade total lowest snd

leust oonsietent sa a group.

TABLE IV
Meanse and S.D.'s of Thie Group on

"RELATIOR ™0 THACHER"
m

@roup Meang S.D. Kumber
Twelfth Greode Girle 17.5662 10,00 13
Twelfth Grade Boye 19.271 14.82 16
Twelfth Grade Total le.709 12,35 26
Eleventh Grade Girls 22473 11.16 14
Eleventh Grrude Boy® 19,737 4.05 19
Eleventh Grade Total 15,906 .18 33
Teuth Qrude Giris &87.000 7.90 16
Tenth Grade Boye 21.588 8.88 23
Tenth Grade Total 23.146 7.84 39
Entire Group of Girls 22.533 10.44 43
Entire Group of Boys 2l 669 10.66 b7
Batire Group Total 23.080 10.53 100

Table V glves the data on "Relatlion to Other Pupils.”
The highest possible acore on "Relation to Cther Puplls™ on
the Hayes Soule is 79; the lowest L8 -109. The mean score
for the entire group total 1s 69,270 + 15.64. The entire

group 1a more oconsistent on this part of the acale than on

any other except "henlth hablta.™ The writer belisves that



this weure ie not wuoh too high, due to the good falliows

ship thet existp In the sshool and the abaence ¢f "¢ligues”
among the pupile. The lower grades Iin this sehool made the
patier socores. The tenth grade totael was higzhest, and the
twelfth total lowest, but no large variaticn existed among

the olsgsses.

TABLE V

Means and 3.D.'s of Thie Group on

"RELATION TO OTHER PUPILS”

group Meang Ssle Fumber
Twelfth 3rade 3irls 59 .084 9,36 13
Iwelfth Grade Boys 59 « 740 16.20 16
Twal £th Grade Total 568.216 14.40 %8
Eleventh Grade 3irls 8l.2%93 17.85 14
Elsventh Grade Boye 594760 15.10 19
FBleventh Grade Totsl o0 .14 15.47 23
Tenth drade Girls o4 4500 Ce¥éd la
Tenth Grade 3Boye 57.178 19.20 23
Tenth Grade Total 60,612 16.00 29
Bntire Sroup of Girls ol.514 12.76 43
Entire Group of 3Boys 59.028 17.26 b7
Bntire Group Totel 59.270 15.64 100

Table VI presents the naterisl or "Initiastive." The
highest possible socre on "Initistive™ on the Hayes Seale
16 263; the loweast is minus 27. The aesn for the entire
group studled by this writer ls 180.960 + 54.00. The

writer belleves thut theee puplils are below average on
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this part of the Huyea Soanle, and that this deflolency is
proosbly due to home and local environmental aonditions.
The mid-soore of the range of possible socores on this trait
is 1l26-«~geven points above the mesn score for the group
rated. The tadle shows that the higher grades 1ln this
sochool made the better saores, butl the writer oanm offer no

explanation for this.

TABLE VI

Keans and S.D.'s of This Group on

PINTTIATIVE"

Group Manng SeDe Yumber
T™welfth Grade Oirlse 106.0956 b6.67 13
Twelfth Grads Boys 144.900 57.64 15
Twelfth Grade Total 134.934 B9 .89 26
Bleventh Grade 3irls 120.674 22400 14
Lleventh Grade Boys 107.714 45 .44 19
Eleventh Grade Total 110.588 41 .82 33
Tenth Grade (irls 117.750 564,10 16
Tenth Grade Boys 101.064 53.62 23
Tenth Grade Total 11048306 47.38 39
Entire Group of Girls 11v.388 45.12 43
Entire Group of Boys 116.512 56470 57
¥ntire Group Total 120.960 54 .00 100

Table VII gives the date on "Health Habits,” as theae
ere found from the Hayes Soale.
The possiole sovre on "Heulth Hublts™ is 37; the

lowsst possible soore is minus 6%. The meun BGOoYe for the



68
antire group is 28.500 + 9.87. 7The writer feels this is
above the average, This high rating is due, meinly, tc the
faot that a large perocentege of the pupils come from ooun~
try homes where they get more fresh sir and physiosl
exercige and that, as a group, they are interested in good
healthe The untldy drese of a number of pupils cesused them
to be rated low. The tenth grade group scored highest sand
the twelfth grade lowest, but the writer can give no reason

for this deoresse of acore for the older pupils.

TA3LE VII
Mezns and 3.,D.'8 of This Group on

"HEALTH HABITS"
B

Group Means 3.0, Kumber
Twelfth Grade Girls 24 .267 13.97 13
Twelfth Grade Boys £56.908 13.08 15
Twelfth Grade Totsal 25.500 12.44 28
Eleventh 3rade Girls 31.500 7.26 14
Zleventh Grade Boys 29,679 .79 19
Eleventh Grade Total 2% .668 te4® 33
Tenth Grade Girls 30 + 540 b« bb 16
Tenth Grade Boys 34.004 5036 &3
Tenth Grade Total 31 .89 7.0l 29
Entire Group of Girla 268,163 10.28 43
BEntlre Group of Boys 28,968 .46 57
Entire Group Total 28,500 9487 100

The dsata on "@eneral Interests™ are shown in Table

viii.



PABLE VIIX
Meane and S.D.'s of Pale Group on

"GERTRAL INTERESTS

b —— = — =~ = —— ]

@Group Means Sele Number
Twelfth Grude Girls 40,342 37.54 13
Twelifth Grede Hoys 48.400 26.91 156
Twelfth Graude Totsl 44,789 26.96 28
Eleventh Grade Girls 49,782 10,31 14
Elevanth Grade Boye 32,170 16.56 19
Eleventh Grade Total 59 .566 19.06 33
Tonth Grade GFlrls 52,500 24,18 15
Tenth Grade Boys 35.274 20 .88 23
Tenth Grade Total 45,883 23494 39
BEntire Group of Girls Sl.bb2 22.60 43
Entire QGroup of Boys 36,874 12.14 57
Entlre Group Total 42 .420 23.23 100

The higheat possible scors on "Generszl Intafasta“ on
the Hayes Sounle is 93; the lowest, mlnus 29. The mean
soore of the pupils rated is 42.420 & 23.23. The writer
believes the puplls are below average on this part of the
8eale altnough the data do not supprort thls contention.
Tne mid-score of the range of poesible soores on this part
of the Hayes Soale 1s plus thirty-two; and the meau score
of the group rated by this writer and his associates ia
forty-two. Tne apparent reason for this deflciency, 1f 1t
- existe, is the absence of any looal conditions that would
arouss the pupils to any great heights of endeavor. The

three clsss groups were all falrly close in mean gsoores,
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but there were wide differernces among the groure of boyae
and of girls,

Table [X gives the dats on "3cholarehip ard Study

Habits."

TaBLE IX
Meane and 3.D.'s of This Group on
"SCHOLARSHIP AND ITUDY HABITS"

Group Heans SeDe Number

Twslfth Grade Girls 117.940 70 .40 13
Twelfth Grade Boys 147.3D8 36.66 16
T™welfth Grade Total 119.910 31 .40 28
Zleventh Grade 3irls 162.064 37 .44 14
Eleventh 3rade Boys 134.130 42.90 19
Elevernth Grade Total 142.410 41.40 33
Tenth Grade Girls 159,500 29 .28 16
Tenth Grade Boys 135.891 3b.24 23
Tenth Grade Totsl 140.975 435,29 29
Entlire Group of Girls 140.420 £5.64 43
Zntire Group of Boys 145,300 42.50 57
Entire Group Totel 147.500 44 .00 100

The higheat possible aoors on "Scholarahip and Study
Habits™ on the Huyea Sosle 1s 198; the lowest, minua 16.
The mean soore of ths puplls rated ig 147.500 + 44,00, The
writer bLelleves the entire group which he and his asso-
ciates rated ie actually about aversze on this part of the
goale and that this score from the use of the Hayes Scale

18 too highe These puplils have proved themselves to be
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only an sverage group in intelligence and in eocholastio
attuinment. The twelfth grade girls were by far the leust
consiatent; due prooably to a few very able pupils, a few
very poor, & fow in betwsen, and the smell number in the
whole group.

The Vinsland Social Huturity B0sle by Doll (15:16-30)
provides 4 definite outliine of detailed parformances in
raspect to which the imdilvidual shows progress 1ln looking
after himeelf and in participating in those amotivities
that lead to independence as am adult. These have been
arranged in an order of inoreassed difficulty and social
8{gnifioance and have bheen ohosen Xo represent praotioal
sohievement 1o self-help, self-direotion, locomotion,
oooupation, sommunioation, snd sooisl reletions. The items
rapresent the rapyid development of the individual’s pro=-
gress toward oontrolling his environment. Trhe underlying
prineiples involved in the conatruction of the 8osale are
much the same as those employed by Binet und Simon in the
oongtruotion of their intelligenoce socales, in that each item
represente & fairly definite snd measursble growths In the
one test, this wasa in intelligence; in the other, in social
responsipility. A complete and annotated bibliography on
the Vineland Social Maturity Soale (15:123-132) oan ve

found in & recent lssue of Journal of Conpulting Psychol~

08Yye (14).
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Doll {15:20} worked out an uge-order-of-dlfficultly
tuble 88 o gulde tu the wee of the sevres ovtulned from his
gcale. ils %sbla gives the agee at whloh tns indlviaual,
{f normal, shorld hsve certaln definite snocores, at ssoh age
from one to twenty. This age is the socisl age of the
iridividoal.

Table f i the table given by Doll (15:20) for thie

oge score oonverslun.

TABLE X

Tentative Age-Score Conversion Table {15;:30)

L£26 Saore Aga 3gore
1.0 156 11.0 76
2.0 31 12.0 79
&0 42 13.0 82
4,0 48 14.0 65
5.0 h4 158.0 (215}
6.0 60 16.0 91
7.0 66 17.0 94
bt oY 1.0 97
G 7L 19,0 99
10.0 74 20 .0 102
20.0 112

The scolsl guotlent, ss used by Doll, represents the
mesgurement of the socisnl responsibility and soclal Qde-
velopment of the individusl just as the intelligence
gquotient represents the measurement of the 1lntelleot cof the

individual. The 35.Q., or sooial quotient, of the averuage
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person shewld be about 100, Just ae the I.Q. o0f the aversge
individual will be about 100, In other words, tho 3.3. I8
%o the social relations of the individusl jJjuat ahout what
the I.J+ 18 to his mentsl eapacity.

If ths ao0lal sge ia found froam the age-oonversion
table, the soolal guotient can be obtnined by dividing this
scelal age by the ohronologieal or 1ife age snd multlplying
the produoct by one hundred. The forsuls for the mocial
gquotient would then be $; = %% x 100, If a person rated on
the Doll Scala {e an sverage individual, hils S.i. will
equal his C.A., and the division of the 8.A. by the C.A.
will equal one. If this ia multiplied by 100, hls S.Q.
will obvioualy equal 100.

Table XT glves the mean soclsl gqunotients and thelir
standard devistions of the puplils roted by the "writer and
his associates on the D21l Soale In groups by saxes and
grudes, The table includes the tenth grade boys, tenth
grade girls, und the total tenth grede; the eleventh grade
boys, the eleoventh grade girle, and the total eleventh
grade; anu the twelfth grade boys, twelfth grade girls, and
tne $otal twelfth arade. In addition, the mesn S.Q.'s and
their standard deviatlions are given for the entlre group
of boym, the entire group of girle, and the entire group
of both boys and girls. By recording tneme dmtz In this

manrier, quite direct comparisons with the Huyes Scale were
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made possible.

T4RBLE XI
leans and S.D.'s8 on the Doll Scale in

THRK3 OF THE SOCIAL QUOTIVHT

Group Xenns S.D. Yumber

Twal fth 3rades Glrls U9 .134 Tl 13
Twelfth drade Boys 104.170 12.490 156
Twal fth Grade Totsl 99.58"7 11 .44 &8
Rleventh Grade 3irlas 100.642 L.78 14
Eleventh Grude 3oye 96.000 330 1y
Rlaventn fGrade Total QL «3Y0 3.60 32
Tenth Grade Girls 100.750 5.1b 16
Tenth Grade Boys 103%.128 65.88 23
Tenth Qrade Total 102,970 6.78 39
Entire Grovp of Girle 9:.792 5.67 43
Entire Group of Boys 100.900 b.60 57
Entire Group Total 9t « 750 t.l4 100

The meur 3.0. for the entire loerl group wus 9t£.760 +
tel4e The wmeun 8.(. fcund, or astabliched, by Dcil and his
assooliates was 100. The slizght dlfference between the
means of Doll end of the writer showse thet the loosel group
wes average or normeal in 8o00lel development ss messured by
the Viuelerd Zosle.

The mean S.2. for the twelfth grade boys was the
highest among the six groups measured hy tre writer. This
mesn S.Q. of 104.179 represents & Bocisl sge of twenty

years, while the averuge C.A. of the group was only lo.4o.
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The mean S.3¢ of the teuth grade boye wus only slightly
lower, or 103.126 * 6.04. Thie slso faslle within the twen~
ty year o0ld "interpolation” (15:10~15) of soolal ages and
8oclul quotlents although the averaze G.i. of these boya
were only 16.17. The eleventh grade boys had the loweet
Sele among the alx groups. The girlse in all thr;e gradea
ware olosely approximate in S... mesn scores and in in-
dividual scores-~us shown by the smell standard deviations
of the three groups of glirls. The mean soore for the
entire group of fifty-seven boya was slightly higher thsan
that for the entire group of glirlas, bdbut the standard
deviation for the boys was also larger. This shows that
there were wider vuristions in 8core amo:: the boye than
among the girlas, especlslly among the twelfth grade boys.

Tables XII to (VII include the ocombined data from the
Doll Soale, th:t ie, the Doll Seale Scores, the resultant
s0cial wges und social quotiente; plus the Hayes Sosle
Seores, and the ohronologiosl ages, the mental ages, snd
the intelligence quotients for the tenth grade boys und
glrla, the eleventh grade boys and girls, and the twelfth

grade boys and glirls.
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TABLE XIL

Total Datn on the Tenth Grade Girls

1 16 16.1 16.0 106 101 a7 91
g 16 15.6 16.0 100 28 650 vl
3 15 156.3 16.0 106 10z Y&9 21
4 16 1546 18.7 47 98 730 90
b 16 1l3.4 1l6.0 100 103 730 vl
6 16 1.6 loeo 104 116 616 9&
7 16 lbeb 1bed 114 1l6 ylo oG
b 16 16.6 1l6.3 101 104 e77 Y
9 lo 156 1B.7 97 a7 640 90
10 16 15.0 15.7 97 94 311 20
11 16 15.5 1lo.3 101 96 624 92
12 17 lted 16,0 95 108 . 792 90
13 16 16.0 1l4.6 91 100 B3 87
14 16 1l6.4 16.3 101 103 676 92
15 17 15.9 1b6.7 90 94 663 90

16 16 15.0 16.3 101 94 574 ve
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TABLT XIIL

Potsl Data on the Tenth Grade Boys

Soore
Grade 10 Bg& Jqlg‘ Holds SsAe BO_Q_LQ IoQ: ngea 5011
17 15 17.2 16.3 108 116 930 gz
18 18 15.4 17.0 106 9é 871 94
19 16 17.9 1lb.0 112 1l2 9b7 97
20 18 1640 17.3 Yvo 869 760 95
21 16 14.0 15.7 97 68 330 S0
22 17 15.9 16.3 Y6 94 604 92
23 15 15.6 16.0 106 104 697 91
24 18 15.1 15.7 g9 64 420 90
£b 17 lo.4 17.0 100 97 578 94
28 16 16.9 16.0 100 106 653 91
27 15 14.7 15.7 98 92 6o 90
28 16 15.3 15.3 102 96 484 Y2
29 17 14.6 15.3 20 ) 329 b9
30 16 1b.o 16.0 100 vy 6b3 91
31 16 1%7.1 17.0 110 107 o6 v4
32 17 16.6 16.0 95 27 661 91
33 16 17.2 16.0 108 108 716 3 §
34 158 17.4 15.3 102 116 ol 89
36 17 1l6.8 15.7 92 96 ob8 @0
36 16 17.6 17.7 110 110 830 96
37 16 17.& 17.7 119 119 724 vo
38 16 17.3 16.0 100 102 ob0 91l

39 16 15.3 1b.7 97 96 626 90
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TABLE XIV
Totsl Data on the Eleventh Grade Girls

Grade 11 Girls Age M.Ae Selde SeQe ToQo Haxggoresoll

40 17 16.8 17.0 100 99 6856 94
41 16 19.6 17.0 106 123 £880 94
42 17 1l&6.8 17.0 100 Y8 74% “4
43 17 18.8 1lc.3 102 109 724 9b
44 17 1%.2 17.0 100 113 353 94
4b 17 1teb 16.0 9b 109 696 2l
46 17 20.2 1&.0 106 11y 562 a7
47 17 19.0 17.0 100 112 o776 94
48 17 161 1647 tlss 956 651 93
49 17 1l6.6 17.0 100 98 797 94
b0 17 17. 17.3 101 101 764 9b
51 18 18.9 17.0 98 105 661 94 -
b2 16 15.6 16.0 100 28 bb2 91
53 16 1lu.7 17.0 106 117 641 94
TABLE XV
Total Data on the Elevenih Grade Boye

b— i e e — e —— S——.——-—'—

Grade 11 Boys _ Age MeA. ScAe  Seqe I.Q. Hoyag : Boll
64 16 14.4 16.0 100 90 bb3 ¥l
+17) 18 168 17.0 25 Y2 540 g4
1) 17 17.3 17.0 100 102 7y Y4
57 19 1¥.7 16.0 &5 104 816 &9
88 17 17.8 16.0 ¥b 106 bo4 491
59 16 15.6 16.0 100 986 616 91
a0 19 ltte4 18.0 986 a7 317 9"
o5l 16 1645 17.0 92 96 466 94
02 18 168.9 1&.0 100 105 534 97
63 lc 16.9 18.0 100 106 166 97
o4 ~ 18 18.0 17.7 8 100 507 97
6B 18 1646 17.0 98 92 597 94
58 17 15.4 17.0 100 97 668 94
a7 18 1lbeb 1%7.3 ¥B 1056 502 95
H 0 1lue0 1740 LD He 442 g4
6y 17 1lt.3 17.0 100 108 774 Y4
70 17 17.6 16.7 8 104 671 93
71 19 176 17.3 -3 93 623 95

78 17 16.0 17.0 ¥b 89 461 94
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TABLE XVI
Totel Date on the Twelfth Grede 3irls

Grade 12 Girls :1:3. Belo Selie SOQ. IQQQ HH.B ¥ 5011

73 18 16.9 15.% &5 94 599 90
74 lé 17.86 1B.3 96 117 11 90
76 16 17.8 17.3 96 99 580 95
76 1 1%.8 19.3 10 110 993 100
77 16 20,1 19.6 106 112 8386 101
78 17 15,3 17.5 103 20 499 98
79 18 15.9 16.56 91 106 223 92
60 19 15.5 15H.0 7% 62 308 88
bl 19 lbed 17.3 40 97 644 9b
82 18 16.0 17.0 1056 100 570 94
83 186 1v.2 1lu¥.3 106 107 &7 100
84 le 14.2 1.2 100 béd 723 48
517 17 1lt.1 17.0 100 107 bty 94
TABLR XVII

Total Dats on the Twelfth Crade Boye

e e e e e T I P . " . AR Y S i M . e W . et e " S, by 3 | kbl .

Sgore

grede 12 Boye AZA MeAs SeA. SeGe IL.ye Hoyes . Boll
66 19 1v.2 17.0 69 95 1668 94
o7 16 21.0 25.0 134 117 370 105
66 16 16.3 17.5 97 102 710 96
59 16 19.0 17.5 97 106 o646 96
90 19 1v.3 20.0 1056 102 742 108
91 16 20.6 2003 113 116 543 103
92 19 20.9 17.5 2 110 112 96
93 18 £1.2 25,0 186 116 1010 106
94 19 20.9 1.0 100 110 672 100
45 16 16.0 17.3 96 100 688 95
95 18 0.8 19.0 106 116 912 99
g7 19 12.6 1c.3 96 98 574 98
98 16 1b.1 17.5 s6 1Jl 662 96

v 1& i7.86 iced 140 33 Pr ¥8
100 20 lt.4 17.0 B85 92 582 94
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The soores on the Doll and Hayes Soale d0 not run
uniformly‘for each 1naividﬁa1 papil, A pupll may be high
in ore &nd low In the other. The aocial quotient und the
lntelligerce quotiert dn ryun more or less uniforwly with
the exception of & few casens. These cases sre due to some
spealal factor, suol. ag, & physieal handiowsp, or to having
more responsibility then vsual In the home as the result of
the loss of one or both parents. Tho mental ages and the
Boclal uges vary slightly among the puplle, but ure largely
8lnilars The chronologlual ages, of course, vary generally
inversely with the socizl and the meatal zges, taut is,
the older pupils are ligely to be returded ootn mentally
anéd sooislly.

These tables are useful, ag they enable one to get o
visual ploture of esch indivicvel pupil for guldenoe and
counseling work, and to help the individusl with his or
her eooial :nd mental prebleme. In other words, they give
a sort of profile of each pupil that was rated by the
writer and hip assgliastunta.

Unlike the messurement of intelligernce which has a
number of w§11 sitandardized tests, the messurement of
personality variables 1u still in the experimental stuges--
nowever wany scales may be asvailable. It 18 hard to get
ascourate retings of individuals' personslities because

dirfferent desoriptive terma mean dai fferent things to



81
differant pecple. The terms employed in perscnality scsles
should be carefully defined sc that everyoue usiug the
acules will employ, #s ranrly a2s rforeible, the ssme meen-
tngs foir the terms wsed lr the scalec.

Asvordtug to Gasxklll (18:36~45), "Devicea for the
measurement and evalustion of personality awy be oiapaified
as follows: (a) the dlographicvul method, (b) the experie
mental anud olinloal methods, &nd (o) the paper-ani«pencil-
test methods, of whioh tiere ars: {a) rating soales and
oheok lists, (b} questiornualres, and (o)} objsotive teats.

"The biographiocal metnod involves the cmae-hisiory
methods The conversatlous between couneelors and students,
and betwean personmel officers and appliozsnts for employ-~
ment, are 1n this sategory.”

The experimental meihod luvolvaes astual observztion
of the indlvidual uvander certaia sonditione. Thias method
has not been used to any axtent bhecause it ia too complex
and laborious.

3f rating seales, 3adkxill (18:35-46) hus writtenm:
"Hany oi the perscuality traita lend themselves 1o de-
soription, and are therefore eimirably adapted %o use in &
rating scale. The purpose of the rating sosle is to obtuln
& Judgment frow sn acqualntance or from an asaociute whe s
famlliar with the person being rated. A judgment is

sought,‘for example, about the degree of tactfulness which
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the-man beinz rated posmesses or displays. +e oould, of
course, amakx for this judgment in the sonrse of a conversu-
tlon, but to ssk for it by the use of s rating #osle mazes
the results more usabla, and, moreaver, tha degree of ob-
jeotivity ia likxely to h2a grantar thsn {t wonld he {n
oonvaraatioa. The Judzmente thenseives are, of anurse,
subjsotive, and the rezults chtulned from n ratinz asocale
are nesessarily astimated and rot mesnsured nnita. But
quantitative units have not been spplied to tralts like
lasderzhlp, taot, trustworthineas, loyally, end inftiae
tiva."

The data whlioh the writer hasg darived from the unse of
the Hayes Soalal Maturity Scale lead to the following oon~
clusions:

(a) The items in the Hayes Soala were gquite subjective
snd hard to score with any feeiing of gerxrtainty, but they
do glve information that can be used 88 & cheok-up on
gertiin phuages of personulity development in whleh puplls
are olearly low or high.

(b) The Hayes Soale d1d not give a complete ploture
of the pupils' pergscuslities, perhaps hecavee it lg im-
possible $to0 4o this wlth only s huondred guaestions. No two
commnities ure alike, nor are any two individuale ulike.
Suoh a short sasle ocannot provide = very complete ploture

of any one individuasl. It doas, however, give & better
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ploture than a single jvdguent could do, snd doss give &
gv0d ploture ¢ lhs gyoup 48 & whole.

{e) The Hayes Scsls rinted in nlagem at the {nvolve-
msut 07 the ldes of worsl develnpmert tut empleyed nothling
very ejcoific on the foric.

(¢} Amorg the clepgnostie .srts o the Nayen Gosle,
the part ertitled, "In Zelutlon fo ¢ thers Gonexrslly™ sliowed
the grouvp atucled by the »uiter to Lo ver; 400d :& 6 wholey
the part, "hesyeot for 4le Ri:lite of sthers" shuwued them
Lo be un average gruoyu; tne part, "Gelation tu Zeecher”
showvead thnt thney rated se averspws 10 $he writer the sosle
missed the mury in giving 8o sueenr aredit or belng asper Lo
do l1ittle thinge for the teachar. The writsr bel'evaa that
this is not always e good eriterion for judgment of per~
gonal!ty sinee this tyre of believicr may be celeviated
self~scexing. In "Helsticn to {taer Pupils,"” Lthe grouy was
above nverage-~due mainly tu thelir belng & emell honogenas
oug groupge They were depoandent uu eacn other orly at
gohocl, hud very little tendercy tc form oliques or other
closed groupe that would cause friction among themselves,
and were gererally tolerant cf eash other. On "Initilative,”
they were below sverage; due, perhayps, tov the pasaive ut-
titudes o1f the Jvesl comeunity aad the homes. The part of
the 8cale dealing with initiative anaiyzed the acadenio and

sooirl slde well, but fulled to bring in anything about
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physical initiative. Little was mentioned sbout the
aotlons of the group in respect to athlotiecs, emportsmane
ship, and abillty to ertertsaln theuselves; but mush
emphenis was placed on the type of literature read in the
sehool end in the home, alonz with the analyels of leader-
ship among the pupils and thelr asomprehension of theilr own
goclzl probiems. The results of thise part of the sasle
show a definite need for treining in the type of literature
read and for tralning in the enjoymanf of orgsnisatiocns =mnd
in lesdersnipe On "Heslth Hablts™ the group was average;
out, as the soale had only eight questions on this topte,
1t told little sbout the real health habita of the group.
In "General Interest,”™ the grovp scored a 11ttle above
average. Keverihelems, the writer balieves that they show
a definite need for sume eduocationsl program to lmprove
this oorditlon, The reason for this laek of traln'ng is
due %> the 12cal oonditione in & retreating eommunity. In
"Sonolarship and Study Hadits," they were about aversge,
but with a wide range of mooves which showed s wlde dliver-
ity of both ability asmd interesta.

{8) Intelligonoe, whioh makes up u large part of most
people's personsiltises, was not al’ays olosely relutad to
high or low goore, on the Hayes Sosles. Perhaps i1t shoulad
not be as extremes of good and poor personslities may be

found at almost evory intelligence lavel. The Huyos cone
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poslts soora &14, 1n aotuality, rate nigh only the pupils
who had the more desirable personalitias.

{£) The pupils with the low goorss on tha Uayes Somle
wore ilnvariably those from homes with poor environmental
conditions.

(g) An effort was mads by the wmrlter to glve some of
the puplls who ware shown na lacking in initiative oppore
tunitlies to partloipats asotively {n pupll affalirs during
the year. Some very good reeults were obtained from thie
angouragement, The sohool hans =made a rule that a pupll
may hold only one olass or sahool office at any one time
and may be in only one activity at one time. While little
in the way of good results 1s expeoted from $tha rnle by
ttself, the writar hopes to acooumplish more by individual
{nterest in and snooursgenent of ths puplls who hasva not
heretofore taken uotlve partas in the pupll affatrs.

(h) A reediug olub aznoug the puplls was eatadblished,
put the bettor puplls were chiefly the onad who reasponded.
“heso were the puplls who needed it lesat, but sush an
putdonme 1s uavally the one found in praotiocs.

{1} Tn 3719 3raee in which the s0oros on the Hayen
Joale were unusually low, the puplle havs boan reagorad
after indlvidual oounseling hud been given. In one sase
more than 499 pointa difference wns found betwean the two

poorsd. This show thst no permanent soores for individu-
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&l rernlle sen or mshould he established.

The viriter bellieves thet, {f tre whole group were %o
be rescored on the Hayed Scale et the present time, the
mesn 800Tesn ard the Individusl goorecs generslly would be
clogely gimilar to those which have been preaented in the
different tablaa, thun esteblishing & good dogree of re-
1lebility for the seele. The welldity of the sonrie 1B
helievad by the writer to bHe grite high for a peele
elthongh the valldity of any sesle 1lles very lmrgely ivp ithe
knowledge whioh the rnter has of the pupils, hie conscien-
tiousness in his refinge, snd the clogseness with whioh the
rater and the aorle-maker vee the same marninge for the
soma dagaripil-e terme within the nsonle. The writar hopes,
throvgh sotive connseling, tc bring abort swoh improvement
in *he personalitios of tho punile in the sohool next year
that an omployment of the Hayes Sosle in the spring would
show improved ‘ndlividual saoree and an lnorsassed moesn saore
for the antiro zgroup then in attendance.

The data the writer haas dorived from the use of the
Vinoland Soxla f£ar %ocisl Haturity saom 40 him to show the
following oonocinslons:

{a) On the Vineland 3oala, ths »opils 31l onmplated
the elemantary part of the scule. Theso ltems involved
puoh wimple things s8 "selfehelp-general,”™ "sslf-halp-

sating,” "self-help«dressing,"” "eomminicetion,™ and "lo-
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eorotion,™

(b} ¥any of the prpils falled os Tusstion 98 snd those
ebove thisa ltem, that 13, 1o "Josupotion--Hum a job or
eonticses sohedlinz bayond high schools™ Unly s sxall per
cant of these puplls will go on to any collegs sinoce the
town hses no oosuapatliona that anoaurage ths puplls o do
thise Most °f thaese pupills wi1ll reraln in or pear the
towne--if they do o3 the puplle in ysara gone by have Aone.
while tha puplls asre still iz hizh sehool this guesztion is
naturally hayond thax 2nd their presgaent ashievenernts. ill
of the rest of the guestions oftsr ltem 96 are still mors
edvanoed, thst ta, for oldsr people. L8 2 rasult, the
purils 97uld not have made the hizhar sgores under any
otrcunstances.

{s) In "3slf-Dirsction,™ the msjority of pupilas fallied
on Jueation 100 and above. Very fow hizh ashool pnnils
oontrol thel:r major axpandlinraez hecana vary; faw aake
anough monay a2 tha flrst plase and fev are allowed nn-
1imited apending money which thay themsslves do not esrm.

{d) In to part of tha waals an "3ooalalisation,™ very
fow passed thy statsemant, "Assumes respon3ziblifitizs bayond
own n2ela," This, %20, 8 deyoaxl the zensral hilgh 39M19l
acaplishmant lavale.

{8) Tha rasvlta of $h1e Doll Josle 3howed the avarage

8oclnl aze °>f the group watel by the writer to ba 17.05,
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ki by chreaologiceel wgze to La 17.00.  This érau; £8
rated o tie Toll Igsie By tre azlter io sirictly everuge.

(£} Tre Soelel Quotlent of tnls grow, &3 ratsd by the
wiluer aee YB.780. The sveroge 3436 1l 100, stowirng sueh
W slight varistlon below the aversge perscrn oi the ages
found is this group that 4t iz neglizible.

(g} The wsin latsliligence Juoilert ¢l the group, how-
6ver, {6 1il-=e0 Lligilly wbouve fre genersl svsiege of 109
e B0 G0 neyllipiile,

(ki The Sooiul fuotienty and the Intelligeince Gre-
tleats of tnis group wore slosely eimliuvy in nesrly oll
cukess The uriteyr Lellever thls 1o Ly orly 8 cuinclienoe,
Lowever, wid not o indicution thut tle Vienelerd Sctle
peui el Bre buked upul Intellectuwl sbllit:r except I &
nost pepersl vuye The gecyen on the Teayen 3Scule, however,
tuie Lot cleeely correlstied with cithey the Socliel Juos
tient or the Inteiligence Tuotlant.

{1) Tke Vireland Sculé fe geod fur retlivg sociel
culuiity we L1 develope ip children wrd jouth, ‘n retiug
tue wivencemont they wale, vid lu dleooverliyg that they are
Or &ro Lot duveclopliy uy to tlelr chronologlical uge levels.
IV vas Lol micde for uze in ryuling pereontlily oy personsllity
develormert exeopt &8 soelsl moturetion mekes up o purt of

rexroonality.



L9
Chapter IV
Summery and Conclusions

This study had as its purpose the rating of one
hundred pupiis in a small high ashool to see, 1f possible,
what was lascikiug smong thelr aducational opporturnitiea in
the field of personality snd of socisl maturity development
and the use they were maxing of the opporturities they had,
and to msie vuggestlions for giving them better opportuni-
tisa to overcome suy present weaknesses in such tralniug.
Two rating sosles were used, the Hayes Personulity Ruting
Soule (x3:211-15), and the Vineland Socisl Maturity Soale
{15:16-30). In golng over the literature in the field of
personality and soclaul maturity studies, one gets the im-
vresslon thut such scales are atill in thelr infanoy; but
they appenr promising enough to be worthy of use and even
of staacdurdization.

Grant ing that personality tealhniques have not pro=-
gressed very far, muoh nmay still be moocomplished by using
soales In the deteotion of personslity differences among
pupile go that sohool, or other similar, programs can be
enriched to meet some of the needs whioch mey have been
found.

From & survey of exigting literature in the fleld of

personality study, the writer has drawn the following
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goncliusions:

{a) Personslity ile still loat in the cheos of unde-~
fined terminologies that huve as many different meanings as
there ure writers in this fleld.

{b) Heredity and environment are both essential in the
development of personality.

{e) It is possible for personality to cheange over &
period of time.

(d} Personulities muy be undesirabdle ss well us de-
8irable, since society has made rules by whieh dne may
Judge personalities--often vaguely aud incorreatly, how-
avor.

(e} rersonulity traits do exist, but no definite lists
have been establlished~-due to the differences of opinion
on their hereditary und environmental sources, us effective
propertioris of both are held tv be involved; snd to the
unwillingness or lnsonllit; of people to agree upon defini-
tiona oif the traltis wnloh have been reoogniged enocugh tu be
glven numnes.

(£) There exist certaln general tyres of personalities
into whioch all people will probably falle.

Proa the ilnvestigation made by the writer, uveing the
Hayes and the Vineland Sosnles, the following summary le
mude

(a) Persorullty rating soules are helpful aids in
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2inding what puplils lack in their development.

(b} The pupils rated by the writer and his assoclztes
were a noraal group, with the exception of Initiative and,
posslbly, of general interests.

{o) The literature in the homes of the puplles is not
the type thut endoursges vigoroue mentsl and morsl growthe.

(d) Intelligence is not nescessarily & good oriterion
by means of whioh to sstimats personality, but mey be a
good oriterion of social maturity. Notwithatanding the
similsrity; between the results from the Otis Self.idmin-
istering Test und the Vineland Socisl HMeturlty Scale, the
writor belleves this to be & coinecidence rather than due to
g signiflocantly imgportant common factor.

{e) The pupila rating highest in both scales were the
pupila wlth the highest intelligences.

{£) Both sosles may be used as survey soslea snd for
disgnostic purposes.

(g} 4 larger number of different pecplie rating the
Bune pupile on the same 8galea should give more agcurate
informaticon if the ruters had #nown the pupils equally well
ar:d used the desoriptive terms of the sceles Iln the sume
WaYH e

(h) Clues may bLe obtalned from the acules that will
be helpful in meking & more oomplete snd effective sohool

Program.
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() In all of the other dlsgnostic parts of the Hayes
Soele except inltlatlive and possibly goneral intaresta, the
group studied seemed to be avermga for their ohronologlaesl
agea and school graded. From the data from tie Vinelund
Soale, one should oonsider the group rated a8 average or
normbl in all of the tralia rated.

& publlo high sohool has very litile to pay in the
saleotion of the pupils that go to make up 1ts membership.
This menmbership ie limited only sr the laok of intelligence
of individunls tends to weed out the mentally deficiont as
they resoh the maximum levels of thelr development asnd as
disciplinary messures eliminate the morully undesirable.
An important problem with whieh the high school 1a oon-
fronted 1s the oonsiderntion of ways in which 1¢ may
contribute directly or i(ndireetly to the personality de-
velopment and sooisl growth of its pupllae.

In oarrying out a program of personality and socisl
improvement, it is esasntial that the high school have &
good staff of tesohers who possess desirauvls persornalities
themgelves, who will inspire the pupils, who are enthusi-
68tio In their fields of endesvor and who have the abllity
to maxe thelr subjeots of vulue to the pupila. It is

epsential for the sohool to have good equipment, such as

charte, models, demonstration materials, and other visual

aquipment; on extreourricular program that inoludes sll
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the sohonl membershlir on a willing basis; 2 well supervised
social progrum for 811 purile, bvoth durlug thelr school
time in snd =8 wguoh of thelr laisure tisge w8 18 not sthor-
wigs oured for; a funotionsl guldance program that includes
a temting program, t-e use of rating saales und osther
records, and hsaded by a gounsslor who inapires the con-
fidence of the pupils; & good l'brary in whleh may ba
found the hast curreant periodicals, with a thorough intro-
duotion of the puélls t2 the many veas a "living™ library
may have; the organ'zgation of educational oluiba Lor people
who have olosed their formul ednoatlons at the end of the
high sohool or even bvefore this; and the organisation of
& good physioal eduocutlon und reoveational progrom thed

maeta the demands of the communitye.
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VINELARD SOCIAL MATURITY SCALR

Bume Age Kehio Dute

Desoent Sex__ Grade TaGa sorn

Oogoupation Yre. exp._ (Cluas__Res.

Father's ocoupation Class__Sohooling

Mother's occupsation Class__Sohoollng

Informant Relationshlp Recorder

Remarks: Basal score® —_—
additional pte. __
Total score —
Age equivalent _
Sooial quotlent __
Informant’s est.__

0-1

le "Crowa"™; laughs

Ze dalances heud

Je Grasps objeots within reach

4. Kenches for famillsr persons

5., Rolls over

6., lieaohes for nearby objects

7. Jocuples self unattended

8. 31ta unsupported

9. Pulla self upright

T

b
<
-

"Palika™; imitates gounds

11.

Prinks from cup or glmes uesisted

¥ ¥For method of sooring see menusl of Directlonss



1z,
15,
14.
18.
16.
17.

|

|

1B

0.
<2l
£2.,
2o
4.
“be
L0
27,
“te
29
»
3l
o A%
3
S4 o

»

|

L

35.
&6
37
u.
39 .
40.
41.
42,
43,

L

|

45.
46,
47.
48.
49
bO.

|

|

|

Hovea sbhout on floor

a9

Grasps with thumbd and finger

Demands personal ettention

2tsnds alore

Does not drool

Pollowe epimple inastructions

I-IX

#alks about room unsttended

Marka with penoll or orayon

Hagtioates food

Pulls off socks

Tranafers oblects

Overcomes simple obstacies

Petohes or oarries familiar objeots

Driunks from cup or glass unassisted

Gives up baby ocarricge

Plays with other children

Bats with spoon

@oss about houss or yard

Discriminates adible substancen

Uses numes of familiar objects

weliks upstairs unugsisted

Unwraps candy

Talks in short sentences

IT-11T
Aske t0 go to toilet

Initiates own play sctivities

Removesa coat or dress

Zats with fork

3ets Arink unsesisted

Drias own hande

Avolds simple hazarads

Fute on ocoat or dress unapsisted

Cuts with sciseors

FEelates experienass

ITI-IV

Walka downstalrs one atap per traad

Plays oooperatively at kindergarten level

Buttons ocoat or dreas

Helps at 1ittle household tsaks

"performe” for others

washes hands unaided




100
VY

51l. Carea for self &% toilet
62, Washes fneoe unessisted

b3. 3Joes about neighborhood unattendsd
b4. Dresses self except tying
55. Usea pencil or orayon for drawing
56. Plays oompetitive exerclse gumes

VeVl

|

|

|

|

|

57. Uses skates, sled, wagon
bu. Prints elmple words

by, Pluys simiple teble games
80. I8 trusted with monsey
6ls (oas to school unattended

VI-VII
52. Uses toble imife for spreading

62« Uses panoll for writing
54, Buthes gelf sselsted

66. Goas to bed unsseisted

|

|

VII-VIII
86+ Telle time to gquarter hour
67. Usen table inife for cutting
88. Disavows literal Sants Clsus
9. Participates in pre-adolescent play
70+ Comobs or brushes halr

|

VIII.IX

71. Usaes tools or untenmils

7:Z. Doesa routine household tasks
73. Reads on own initiative

74. Bathes self unalded

|

]

IX-X

76. Cares for self at table
76. kinkee minor purchases
77. Goas sbout home town Treely

]

Y-XI

78. ¥rltes ocoasionsl short letters
79« Mokes telephone calls
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50+ Does gmall remunsrative wourk
tle Answers ad8; purochases by mell

||

TI-YIIX

BZ. voes almple sreative work
ude IB left to oare for self or others
84. Enjoys books, rnewepapers, magssines

1]

XII-XV

obe Filuys diffiocult games

15, Lxeroises ormplete pare of aress
u7. 3uys own sclotnlag sqoeasories

tbe Engugas in adolesoent group activities

t¥%. Performs responsible routine ohores

1111

V=-YVIII

90, Communiicatas by letter

91. Followe ocurrent eventa

Y2, Goes %0 nearby places xione

83. Goas ont unaupervized daytime

94, Has own spendlng money

]

9B6s Buys &ll own clothing

AVI{[=XX

Ybe Go®8 t0 distunt pointa alone

97. Looks uafter own health

1]

y8. Hae a Job or continues schoolivg
Y9. Goes out nitshte unrestricted

100. Controlas own zajor expenditures

|

101. Assumes psrsonsl rezponsibility

XX- XXV

102. Uses money providently

103, Assumes responsidilities déyond own nesds
104. Contributes to soclal welfare

|

105, Provides for future

LXV+

106+ rerforms akliiled work
107. cnguges 1n benefislal reorastlon

108+ Systematlizes own work

|

|

104, Insplres confldencs

110+ Fromotes olvio progress




gupervises vacupativnal purasuits

102

Puronsses for others

Direots or macagee sfiglrs 0f oLhers

rerformes expert or professional work

Sharee community resporsibility

vrauvtes cwn opsortunitien

sdvances genarel wslfare
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TA3LE I
PRRECHALITY BATIRG SCALE PUR THZ ADJULESCERT IR THE SCHOOL

érdug A
I[tex Mean Sels

I Relation to Others Generslly

TFU 1 ouften does 1little things to make

othera happy +2.4 «70
PTPU 2 Usually thinks of consequenoces

both to self and others +2.8 « 50
TFU 2 Usually scoepts responsibllity

when the oocasion arises +2.2 +6b
TPU 4 0ften shares with others +2.1 73
TFU b Usually doee his shaore in any

group aotivity +: 40 58
TFPU 6 O0ften plays “hookey" from sohool =1.9 1.08
TFU 7 Usually doe8 the work expected

of him +1.7 69
TPU B Usoully defends his friends only

when they are in the right +1.7 1.32
TPU 9 Ususlly makea friends essily +1.7 62
TP U 10 Often sturts fights =1.7 ool
T F U 11 Ususally gquickly forgivee wrongas

done to him +1l.6 «94
TP U 12 0ften uBes vulgar or profane words -l.4 1.03
TF U 13 Usually eats lunch with a group +1.3 76
TPU 14 0ften brings flowers or other

degorative cojects for the mchool-

room +1.3 «21
TP U 1b Uften figzhte whan attacked by

others +1.3 B2
TFU 16 Is ueuslly on time +1.3 79
TF U 17 Ususlly oomes in or goes out of

classroom with group whiech is

mekxing unnegeassry noise. Takes

part ln disturbsace =1l+3 oT7
TF U 1t 0ften quarrels with others =13 1.086
T¥» U 19 Usually comas in or zoes out of

¢lagsroom with group telking and

laughing and taiing part in talke

iug and laugainge No unnecessary

noiee +1l.2 97
TF U 2 Often mukes disturbing noises ~lei «71
T P U 21 Usually chooses friends beoause of

their wealth or social standing -l.l 94
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22

23

24
25
26
27
26

29
30
3l

32
33

34
25
26

U 37

38

29

41

42

Often pretends to know more than
ne really does, or to have some-
thing that he 8oes not have

Cften offers commente voluntarily
when the majority of the olass are
commenting freely

Often complains about aohool
conditions

Usually defends hie friends,
wnether they are right or wrong
Uften ohews gum or other objeots
during olass

Uften allows other people to ime
pose on him without besoming angry
Often bossts of acocomplishments

that he really has

II Reepect for Righte of (thers

Often stesls

Often cheats

Usually psye olose attentlon
whlle other pupils recits
Ugually tells the truth
lfaually olaane up and pute away
8chool materiale voluntarily
Usuully becomes sngry when he
cannot do what he wishes

Uften makes oritlasl remmrks
about other children

Often laughs when another pupil
mekes s mistake

{11 Relantion to Teacher

Ia uaually ocourteouve to teaocher
and other adults

Often startz a whispered converes-
tion during olass period about
sorething other than the lesson
Often eagerly performs small tuaks
at request of teacher

Often asks teacher unnecesssary
questlions about the aselignment
Cften joins in whispered conversa-
tion during olass period aboct
something other than the lesson
Uften shows his work to the
teacher of own accord

-1l.1

+1.0

- o8

oD
~Zeb

+2.1
+1.8

+1.8
1.7
~1l.5
“lel

+1.7

-l.4
+1le3
~1sl

1.0

+ .9

104

97

57
.79
1.50
&7
1.19
o6

94
+80

94
73

1.06
1.00
.96

8-1]

+ 68

+90
50

« 04

71
1.09
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43

45

48
47
48

49

b1
52
53
54

&b

U B6

IV Relation to Other Puprilsa

i uguelliy ocurtecus to ctiher
ohildren

Uiten neglescts his own work to

do the work of others

Often annoys other children by
pulling at them, pinching and so
forth

Usually oomes in or goee out of
olassrocom alone

Qften tells on other puplls

Often looks on another pupil's
paper while both are doing 8 class
azsgignment

Cften smiles when humorous psasssge
19 read in olass

Gften starts & conversation with
another pupil during free period
Often nmalkes "smart® remnrks to
other puplils during olaas

Often emiles at other pup!ls first
in sohool

Cften smlles in respornse %o smiles
of other pupils

Uften talks with snother pupll
during free period {oconversatlion
started by snother pupll)

Uften borrows objeots from other
rurpile

Usually definitely avoida the
other gex

V Initiative

Often dves = piece of original,
creative work of own agocord

3 Usually triee $¢ solve own problems

and not escare them

Has orgunized or helped to organisze
school elud during the past year
Often undertukes extra projoots
voluntarily

viten sturts cvetivitioss in which
othara Join

Uften aaks questions showing
interest when majority of the
cleas are not aszing questlions
Often holde office in sohool clube

+2.1

=1l.6
=1.6
~1l.5
=1.6
+1l.4
+1.8
~1.2
+1.1
+1.1

+1.0

+27
+2 46
+2.5
+2.4

+242

*2.1

+2.1

94
91
92
1.08
&0
1.01
.91
1.0%
73

67
« 15
1.07

57
«B7
«69
0B
76

57
»62
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n&
73

74
75

76
™

78
79

80
81
82
&2

Loads In sporis {howda towna or
hold? office in sthletic organize-
sion;

Jfton offors ocommente voluntarlly
when the m&jority of the class are
not commenting

Gaually goes ahead after the first
suggestion

Often Ilnitiates plessant surprises
for the tescher

Usually finds own materials in-
stead of asking teacher

Often leads the converssiion in a
fres group

Often uske quastions showing
interest when the mejority of the
class are alac asking questione
Uften nolds up hand in responasa to

‘& question of the teacnsr when he

doaes not know the answer
vI Henlth Habits

Is uvaunlly happy

Ususlly dresses neatly and keeps
hineelf oclean

Jften bacomes easlily upaset

Uften bitea fingers or finger-
naile, rubs eyes, ploks st flnger-
nalla, teps pencll on desk, drums
on desk, or taps feet rhythaloally
on floor

Often puts feet on sest durlng
claas

Often changes from feeling happy
to feeling unhappy

viten yawns durlng recitation
Ofton ®#its in a ®louched position
duriug cluss

Vil Qenersl Interasts

Jiften reada good books in free
tiae ia sonool

Usually takes an aetive part In
olub activities iIn sohood

Often &ocee s plece of oreative
work gulded by snother persom
Often tslka about what he wishes
to do when he grows up (Voo. Int.)

2.0

+1.7
+1.7
+1,7
1.7

+1.5

+1.4

+1 49

+1.8
-1.5

.
o

«86

1.13
1.03
1.06
«80
.85

«70

Y7

21

60
1.14

bl
82

«95
<09

L

«76
«69
86
+93
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TF
TP
TF

TF

854
8b

56
87
&8

<

89
SO

91
92
93

94
b

97
ve
9

U 100

Takas sn active part o sporta
Often walzs aimlasaly around the
olassroom

Jften wrlies simlesaly on the
board or drawe before claas

Often looks around the clmasroom
in an spparently aimless manner
Uften shows his work to a visltor
0of hiB own aosord

VIII Soholsrship and Study Habite

Usually works well without seeking

praise

Usually pays olose attention to
instruotions and expluanations of
teaoher

Usually peys no attention to dls-
tractions while working

Usually worke sagerly on oclases
assignment

Often askes guestions for informs-
tion

Ususlly works very hard

Usually carefully takes down
agsignmnant

Ususlly does work neatly and
carefully

Ususlly gives up &8 BOOL &8 &
difficulty arises

Usually does olass esaignments
correotly

Usually works as well after
twenty minutes of effort as after
two minutes of effort

Usually answers questions sor-
reotly

+1.4
=l.1

+2.2

+2.2
+2.0
+1.9

+1.9
+1l.9

+1l.b
+1.7
~l.6
+l.4

+l.4
+1l.4

1.36

79

+68
32
52

+ 34
+66

* 69
N1
91
93

1.04
98



