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The purpose of the study was to find the beliefs and practices of a selected 
group of Oregon horneniaking teachers concerning hone visiting. The expression of 
these beliefs and practices helped to answer the question, 'That causes the lag 
in the utilization of home visits which gain such praise from some teachers?' 

The investigation of the beliefs and practices of the homemaking teachers 
concerning home visiting was accomplished by asking a group of selected Oregon 
honeiaaking teachers to respond to an opinionaire consisting of 70 statements 
arranged in six spirals. These spirals were: (1) Problems of Home Visiting; 
(2) Utilization of Home Visits in 72 Homemaking Teachers' Own Programs; (3) The 
Utilization of Home Visits to Correlate Home and Class Experiences; (1) Utilization 
of Information Gained from Home Visits in Compiling Records for Their Students; () Other Faculty Members' Utilization of Information from Homemaking TeachersT 
Home Visits (6) Utilization of Parent-Home-Comrauni.ty Relationships Established 
through Home Visiting. 

The study was based on the opinions of 72 of the 173 homemaking teachers in 
Oregon outside of the city of Portland. These teachers represent 65 different 
high schools located in all parts of the State of Oregon. The schools in which 
they teach range from enrollments of L9 to lli7. Thirty-nine teach only home- 
making, while the remainder have as many as six different class preparations in a 
day. Most of them have been teaching fewer than 10 years. Almost two-thirds of 
the teachers in the study are Oregon State College graduates. Thirty-six of the 
72 teachers visit 2 per cent or less of their students, 18 visit between 2S per 
cent and 7S per cent, while 18 visit all of their students. 

From the analysis of the beliefs and practices of the 72 homemaking teachers 
concerning home visiting, the follo;ving conclusions have been drawn: 

1. The teachers, as a whole, indicated that home visits could be utilized 
to further wholesome present and future fiily life for their students. 

2. Generally speaking, the exa'ession of beliefs of the teachers who make 
home visits and of teachers who do not were the same on this opinionaire. 

3. The variation in home visiting practices showed up most clearly among 
the teachers with fewer than 10 years of teaching experience. 
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Li.. The greatest variation in home visiting practices was £umd in the high 
schools where the enrollment range was from 200 to 500 students. 

5. The size of the homemaking department seemed to have some influence on 
the number of visits made. The teachers who reported homemaking enrollments of 
75 or iewer, visited fewer homes than those with an enrollment of 100 or more in 
their homemaking department. 

. The Oregon State College graduates and graduates from colleges outside 
of 0reon showed sirnilr home visiting practices in relationship to the number 
of stu4ents visited. 

'. The major problem of home visiting of the 72 teachers in the study was 
lack ot time. 

3. The knowledge of students' hoiie responsibilities seemed most significant 
as an id in correlating home and class experiences. 

19 The most valuable information gleaned from home visits for compiling 
record.s of homemaking students included knowledge of the students' home, school 
and cmmunity life. 

] O. Homemaking teachers did not feel encouraged to share their inIoniation 
with ather staff members. 

11. The homemaking teachers thought that home visits made their teaching a 
cooperative enterprise in which the parents, pupils and teachers have an opportunity 
to wozk together for the mutual good of all. 
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OREGON HOMIAKING TEACHERS' EVALUATION 
OF THEIR HOME VISITING 

Chapter I 

INTRODUCTION 

Most pre3ent-day secondary schools accept four major 

objectives as part of their working hi1osophy. 

These aspects center around the person himself, 
his relationship to others In home and community, 
the creation and use of material wealth, and socio- 
civic activities, The four great groups of. 
objectives thus defined are: 

1. The Objectives of Self Realization 
2. The Objectives of Human Relationships 
3. The Objectives of Economic Efficiency 
4. The Objectives of Civic Responsibility (6,p.47) 

Cutting across each one of these four objectives are many 

others dealing with home and family living. Thus the 

present-day secondary school expects to promote a wholesome 

present and future family life for its pupils. 

A truly democratic school system strives to recognize 

and develop the unicjue and valuable traits of each indi- 

vidual. The development of the ability of each individual 

student to think and act democratically is one of the major 

purposes of present-day American education. To help each 

individual develop his abilities, aptitudes, and interests 

is recognized as another aim as well as to help him 

recognize and work toward the solution of his problems and 

limitations. Finally it is the aim of the school to help 

him utilize all of his opportunities for this development. 
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The democratic way of life allows and requires that 
pupils find interest and happiness in school situations snd 

evolve their individual goals for the future. A realization 
of this democratic way of life will be hastened by the de- 
velopment of an understanding, cooperative spirit of 

parents, teachers and pupils. In the present world, educa- 
tion of the child must of necessity continue concurrently 
In the home, the community and the school. This means his 
complete development depends upon the close, meaningful 
relationships of the school, the home and the commity. 

Home-school relationships like many other twentieth 
century activities become increasingly difficult as our 
society becomes more complex. Thus, the visiting of homes 

of pupils by teachers pains importance in the maintenance 
of good home-school relationships; for the teachers' better 
knowledge of pupils and their home backgrounds may very well 
trovide the key to the curriculum which furnishes the medhn 
for the maximum development of all pupils within a truly 
democratic school. For example, Bruner stresses the 
Importance of home visiting when she says, 

The first major problem of t teacher in the present educational program is to determine 
'which attitudes, abIlities, understandings, and 
judgments are most important in helping ils to play their part in present home life. In 
order to do this, the teacher must know something 
of the home life of her pupils. (2, p.8) 
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Purpose of This Study 

Probably, homemaking teachers more than any other 

group of' teachers make home visits. For through the nature 

of subject matter in the±r field, they have a made-to-order 

"entrees' into the home life of their students. As family 

life is brought into activities within the classroom so does 

it portray the many ways in which family life affects its 

members as individuals in their own family unit. 

In order for the homemaking teacher to fully visualize 

the functional aspects of class work (transfer and appli- 

cation of knowledge) , lt is important that she observe the 

students in their respective homes. For homemaking teachers 

should adopt John Dewey's philosophy of education, "the 

quality of the present experience influences the way in 

which the principle apnlies»' 

Thus the incorporation of home visiting as an integral 

part of the homemaking program has been an outgrowth of the 

program in family life education which was accelerated by 

the passage of the first Federal Vocational Education Act 

in 1917. Most teachers who do home visiting thoroughly 

believe that such a practice is well worth the time and 

effort put into this phase of teaching. They feel it is the 

" enri chment" clause of tea cher-pupil -parent planning . Yet 

home visitin is not carried on by all homemaking teachers. 

Vlhat causes this lag in the utilization of a technique which 



gains such praise from some teachers? The purpose of this 

study is to determine some of the answers to this cuestion 

by seeking to find the beliefs and practices of a selected 

group of homemaking teachers--some of whom do visit homes 

and some of whom do not. 

The analysis of beliefs and practices should help to 

provide Insight for leaders in teacher training for develop- 

ing a more effective pre-service and in-service program Cor 

home visiting. It should show the homemaking teachers 

themselves where their beliefs and practices are consistent 

or inconsistent. 

Statement of the Problem 

This study is an investi.ation of the beliefs and 

practices of a selected group of homemaking teachers in 

Oregon to determine the following: 

1. 1.'Ihat are the home visiting practices of the 

teachers selected for this study? 

2. What are the beliefs of these teachers about home 

visiting? 

. How do the beliefs and practices of the teachers 

who make home visits compare with those who do not? 

4. Does the number of years of experience in teaching 

have any effect on the number of home visits which are made? 

5. What effect does the size of the school have upon 

the number of home visits made? 
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6. How does the homemaking enrollment affect the 

number of home visits made? 

7, Does the college preparation of the teachers in 

the study have any effect on the number of home visits 

which are made? 

8. What effect does the teachers' daily schedule have 

upon the number of home visits which are made? 

9. What are the problems which confront teachers when 

making home visits? 

10. What information gained on homo visits aids teach- 

ers in correlating home and class experiaices? 

li. What Information do teachers gain tbrough home 

visits which ai them in compiling valuable student records? 

12. That use is made of the information gained from 

the homemaking teacher's home visits by the rest of the 

school staff? 

13. What parent-home-community relationships may be 

establIshed by the homemaking teachers through home visit- 

ing? 

Basic PhI1osoì of Home Visits 

What is a home visit? A home visit is simply the 

educational terminology for a call, by the teacher, to the 

social unit of livinç of a child's family group in order to 

hold a "conversation with a purpose." 



Such a visit may he for the sole purpose of cetting 
acquainted with the child's nother, father, or both parents. 
It may also be the teacher's method to cive the chIld's 
parents or guardians an opportunity to become acquainted 

with her. This means that such a visit provides the teacher 
with an opportunity to establish a working relationship with 

the parents. Then the parents or parent and teacher may 

understand and respond to the needs of the child. 
Why have home visits? Substitutes for home visits 

are parents' visits to school. Having parents visit school 

provides the opportunity for the parents and teachers to 

get acquainted and establish a working relationship. 
Together, th may discover some of the child's needs and 

begin to work toward meeting those needs. Such a teacher- 
parent relationship is valuable. It does not, however, pro- 

vIde the full value that is obtained when the teacher can 

see the chIld in his ovm home environment. Allen accen- 
tuated the importance of the teacher's visiting in the 
pupi1s own home when he said, 

Home visits are necessary in order to find out 
about the home environment of students. We can test a child and find out his i.c., his M.A., his 
academic achievement, etc., hut we have no test we 
can use to find out about the child's home life and 
you can't fInd it out by asking the child (1, p.203). 

Therefore, knowing the home is an excellent way to understad 
and help the child. Knowing the parent through friendly 
home visits is an excellent method of kindling a close and 
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meaningful school-home relationship which will help all feel 
that education is a cooperative venture in which the welfare 
of the thud is always the first consideration. Nor will 
visits of visiting teachers substitute for the child's 
teacher making a direct contact with the chIld's parents. 
Hardiman arid Robinson confirm this when they say, 

For help in interpreting the specific needs 
of the children, the teacher must know something 
of their 'backgrounds of experience. Information 
about children's backgrounds gatherod by someone 
else and Interpreted to the teacher somehow loses its flavor In the process (7, p.159). 
Home-school relationships like all areas of life in 

the twentieth century have become i.ncreaslngly difficult. 
There was a time when a teacher lived in the home of one 

of her pupils. In contrast, today the teacher may have no 

way of even meeting the parents of the students in whom she 

Is vitally concerned unless she instigates and carries on a 

home-visiting program. Thus the visiting of homes of pupils 
by a teacher gains in importance. It is a method for 
establishing rapport between the pupil's home and the 

school, When people know each other they are more likely 
to be interested in and understand what each is trying to 
accomplish. Then the child's education becomes a coopera- 

tive concern of the child himself as well as the adults 
closest to him. 

A knowledge of children's backrounc1s will help 

teachers guide chIldren and assIst parents to guide them in 
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the develotiment of attitudes and skills which will enable 

them to take respons1b1ity for their own 

personal behavior. Thus, the democratic way of life is 
promoted by the development of an understnding, cooperative 
spirit that will make the school sensitive to the home 

situation and ready to adapt its program to whatever parti- 
cular situations may arise. Higgins and Gleason state, 

If teachers are to guide students in adjust- 
ing their activities toward happy and normal 
living now, and social and economic usefulness later, it is necessary to understand something 
of the intellectual capacities, social background, 
future plans, and use of leisure time of students. 
All this informat±on cannot be secured in the school 
environment. Visits in the students' homes are vitally important in building up a better under- 
standing of students' environment, needs, and 
problems (9, p.378). 

The significant contribution home visits make toward 

the fulfillment of the goal of American education is reveal- 
ed in Martin's statement. 

The time that the home economics teacher 
invests in visits to the homes of her students 
bears rich dividends in human relations and in 
improved educational practices (14, p.575). 
Thus thugh home visits there may be a renewal of 

parents' interest in the development of their children. 
There may be many parents who will realize for the first 
tinie that schools are interested in attitudes, citizenship, 
worthy home membership, physical and mental health. As a 

result of these reactions, the feeling that education is 
a cooperative enterprise may be born in the minds of 



parents, children and teachers. 

Juckett states, 

As teachers become scarcer, as parents become 
busier, as human life becomes less valuable, and 
as individuals becce less important, it behooves 
education to place even creater emphasis on such 
a device as the home visit. Schools and homes 
hold the next generation in the±r hands; it can be 
a better generation as a result of careful and 
meaningful cooperation (11, p.97). 

It can be seen then that the home vIsit is an 

essential ingredient in the foundation of American education. 

For as teachers gain an understandInr, of family life as a 

living social relationship by which one human personality 

develops in response to other personalities, they are imbued 

with the spirit of democracy. 

Technicues of Home Visiting 

The technioues of home visiting may be illustrated by 

such criteria as those established by Juckett: 

The visit must be purposeful and must be made 
for the benefit of the child. There are good 
points in every child and the conversition should 
open on that note. Teachers should try to place 
themselves on the level of the family and should 
dIstinctly discourage the thought that they are 
'snoopers'. Parents and children should expect 
the call arranged by notes, 'left-handed invita- 
tions, and other tactful means. Teacher, for a 
parting remark, can invite the parents to repay 
the visit by coming to school. At some time 
during the visit the teacher may act as an inter- 
preter of school aims and philosophy, always 
remaining on the intelligence level of the parent. 
Following the visit, the teacher should make 
written notes. These notes may be filed in the 
guidance folder for the benefit of other teachers 
who may not have the opportunity to visit the 
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home. These reports should be strictly con- 
fidential, strictly professional and should be 
used only by those who have a direct teaching 
or supervisory relationship with the child 
(11, p.93-4). 

Further suggestions for guidance in home visiting are 

offered by Davis and Norris in their 'TGuidance Handbook for 
Teachers.0 They state, 

Here are some of the things worth the 
teachers rernnbering as she starts out on a 
home visit. First, relax, this is an adventure 
and you'll probably meet some very interesting 
people. Second, learn, even if the mother has 
had only an eighth-grade education, you'll be 
surprised at what she can teach you. Third, 
share, not that you have so much superior know- 
ledge, but this is a cooperative enterprise and 
you have something worth while to contrib.ite. 
Fourth, enjoy yourself, each visit will open up 
some new vista of interest. If it tends to 
becane boring, bring your sense of humor to the 
relief of the situation. Fifth, remember, this 
is a visIt, not a visItation (4, p.86-87). 

It is necessary for the homemaking teacher to apnly 

these general suggestions to her particular situation. In 

home visiting, the homemaking teacher should feel that 
tact, tt,.00d taste in action,t is of prime Importance in 
the establishment of a wholesome mutual understanding be- 

tween the parents and the teacher. 
First, the homemaking teacher should lay a good 

foundation for the development of a worth while home-visiting 

program. She should realize that ease in making satis- 
factory home visits develops with practice. She should 

proceed with caution for she Imows that first impressions 

are often lasting ones. 
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Here are some of the points that lead to a successful 
home visiting program. 

Orientation. 1. Have students share in the plan for 
then they understand: the purposes of home visits; theIr 
share in bridging the gap between the home and school; and 

what home visits may do to brIng about a partnershin of 

teachers, parents, and pupils working together to improve 

the educational program of the community. 

2. Gain a iciowledge of the pupils and their homes 

from all the sources which are available before making any 

visits. For example: find out something about the family's 
interests, especially the mother's, and then, when possible, 
have reference material to give. When visiting homes of 

foreiners, Imow something about their native country. 

3. Use opportunities for informal contacts, such as 

meeting parents at community gatherings, for if parents 
know who you are, it breaks down the barrier of unfamiliar- 
i ty. 

4. Arrange visits to students' homes geographically, 
as an aid for the best utilization of time end energy. 

5. Schedule the vIsit ahead of time, for then the 

parents' confirmation of it should Indicate the time Is 

satisfactory. 
6. Visit the students' homes as early In the school 

year as possible. 
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7. Know the community: population, industries, 

scenic areas, etc. 

The visit itself. 1. Make the first call a 

social visit. 

2. Be appropriately dressed for the occasion, but 

not over-dressed. 

3. Introduce yourself. Be sure you are at the 

right house; inquire if uncertain. 

4. Avoid any resemblance to an inspector. 

5. Focus attention on the people--not the room. 

6. Talk little or not at all about yourself. 

7. Induce your hosts to do nearly all of the talk- 

ing; be a courteous and enthusiastic listener. 

8. Be friendly, human, sympathetic, and understand- 

Ing. 

9. Make a worthy compliment about the Irl. 

10. Talk of school In a language the laymen can 

understand. 

il. Concentrate your attention elsewhere if an 

embarrassing situation arises. 

12. Do not volunteer advice. If asked for it--proceed 

cautiously. 

13. Never do any writing until you have left the 

neighborhood. 

14. Do not try to impress the family. 
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15. Make the family feel you are one of the 

community. 

16. Extend an invitation to parents to visit school. 

17. Jot down a fey, notes about the home visit as soon 

as possible after the vLsit. 

18. Complete the write-up of each visit for future 

reference. 

In addition to the points which have been listed in 

regard to a successful home visiting program, not nearly 

enough emphasis can be placed on the favorable atmosphere 

ihtch is created by homemaking teachers when their home 

visiting is prompted by professional zeal rather than duty. 

For as the homemaking teachers realize the importance of 

home visits in developing an understanding, cooperative 

spirit between the home and school, so will they illustrate 

to parents that the parents are partners as well as patrons 

of the school. 

Other e1ated Studies 

A number of studies pertaining to home vis±ts have 

been carried on in several states. Two of these studies 

were concerned with home visiting practices of a selected 

group of vocational homemaking teachers of Iowa and Alabama, 

respectively, in relation to home visits. 

According to the Deischer study, the majority of the 

Iowa teachers, of all experience groups, appeared to be 
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endeavoring to visit homes for the purpose of understanding 

and nuiding their students rather than to fulfill a pro- 

fessional obligation. The kinds of information the teachers 

most frecuently tried to secure through home visiting as 

shown by the reasons they assiied for making such visits 

involved economic status of home, plane of living of family, 

relatIonships of family members, and personal problems of 

students. The values the majority of the teachers believed 

they derived from home visiting were: better understanding 

of students' personal and home problems, insight into needs 

of parents and students, rapport between teacher and 

students, and a better understanding of the homemaking 

program on the part of parents (5). 

In Martin's study, the four reasons for making home 

visits checked by Alabama teachers as most worth while 

were: to acquaint the teacher with the family and home 

conditions; to discover student's needs, attitudes, 

capacities, and nersonal standards; to have a basis for 

more inte1lient guidance in the planning and carrying out 

of home projects; and to evaluate the home projects with 

the mother and student (15, p.112). 

Two studies were made of the methods used by home 

economics teachers in supervising home projects. Macy's 

study revealed that conferences and home visits were 

reported by teachers as the methods most frequently used 

in the supervision of home projects. The superior teachers 
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reported an average of approximately twice as many home 

visits to students as the poor teachers. Macy found the 

purposes for which teachers made home visits were to: 

become acquainted with mother; see home environiient; obtain 

mother's point of view regarding pup±l's needs and abilities; 
secu'e moth's reaction to pupil's plans; and explain work 

of department (13). 

McKenzie made the following recommendations with 

reference to the use of home contacts: make an informal 

call early in the school yerr; have each girl fill out in- 

formation sheets and activity lists; keep a brief siumnary 

of report of each home visit; and call on each girl in her 

home and assist her in choosing a project that is best 

suited to herself and her family (12, p.53-4). 

Hixson's study, in which she interviewed thirty-one 

teachers vlhO taught in the Panhandle section of Texas, 

found that te?chers used conferences, home contacts, 

observations of pupils, ouestionnaires, school records, arid 

tests to determine the individual needs of pupils. These 

teachers indicated they made the rreatest use of home 

visits, informal contacts, and observations. The informa- 

tion that teachers stated they secured during home visits 
included: attitude of parents and irl tiard home and 

family; education of parents; estimate of family's economic 

status; hne environment; home responsibilities of rirl; 
needs and interests; and standards of living (10). 
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A study of hce values as observed in homo visits by 

Bruner is concluded with the following recommendations: 

since records of home visits reveal values of family life 

to judges used in the study as well as readers, some visit- 

Ing records should be kept by the teacher; although the 

number of values observed in homes appears to be determined 

to some extent by the length of the visit, no time limits 

should be set as a pattern for making home visits since 

many other factors than time enter into the results of the 

observations; teachers should study school i'ecords in order 

to gain sane understanding of the home situation before 

visiting, for only with a background of factual information 

can she fully understand what he observes; more values are 

observed when more members of the family are present; and 

successive visits reveal new values (2, p.125). 

Hickman's study of parent-pupil-teacher planning in 

relation to the homemaking program indicates that when 

parents nd teacher plan together, the neods of pupils are 

more clearly recognized and their problems more satis- 

factorily solved; the bond between parents, pupils, and 

teacher promotes improved attitudes and understandings of 

all concerned; parent-pupil-teacher planning is a democratic 

procedure which teacher's miht well use to achieve an 

effective hememaking program (8). 
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Chapter II 
METHODS OF PROCEDURE 

Home visiting represents one techniaue used by 

teachers to further their understanding of the young people 

with whom they work. This technique has been advocated 

widely for a number of years in the area of Home Economics 

Education. The present study was instigated to determine 

how widely it is used by homemaking teachers in Oregon and 

to determine the beliefs and practices of these teachers 
concerning home visiting. 

Source of Data 

The data used in this study were gathered from two 

sources: first, from the Oregon School Directory; second, 

from an opinionaire sent to a selected group of homemaking 

teachers. 

Since the plan for the study was to secure from high 

school homemaking teachers an expression of their beliefs 
and practices towards home visiting, it was necessary to 

form a basis for selection of a representative group of 

homemaking teachers. To do this the author used the Oregon 

School Directory for 1949-50 (16, p.47-94). First, she 

checked all the teachers listed in the d±rectory as 

teaching Hoinemaking" or "Home Economics" in high school. 

She did not include Portland teachers. Nor did she check 



teachers listed as teachinß tiHorne Livingtt arid "Home 

Relat1on" since these courses are usually taught in schools 

not having homemaking departments, by teachers who are not 

trained in Home Economics. This check of teachers gave a 

list of 178 homemaking teachers who teach one or more 

classes of homemaking of ninth grade level or above. 

Construction of the Opinioncire 

The author, believing that home visiting added to an 

effective homemaking program, wanted to know the extent to 

which teachers participated in home visiting and what they 

belIeved about these visits. questions were set up to which 

answers viere wanted, Various forms of cuestionnaires, check 

lists, surveys and other devices used for collecting data 
of this type viere studied. Finally the author chose to 

pattern her device after the form used in the American 

Vocational Association Research Study, "Factors Affecting 
the Satisfactions of Home Economics Teachers" (3, p.91-2). 

The device was set up in the form of n opinionaire 
in which all statements pertaining to the questions to be 

answered fell into six spirals. They were: (1) Problems 

of Home Visiting (2) Utilization of Home VIsits in 72 Home- 

making Teachers' Own Programs (3) Utilization of Home Visits 
to Correlate Home and Class Experiences (4) Utilization of 

Information Gained on Home Visits in Compiling Records for 
Students (5) Other Faculty Members' Utilization of 
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Information from Homemaking Teachers' Home Visits (6) UtilI- 

zation of Parent-Home-Community Relationships Established 

through Home Visiting. There were from 11 to 14 statements 

pertaining to each spiral. These statements were arranged 

intermittently throughout the opinionaire. Since there were 

13 statements dealing with Problems of Home Visiting, the 

spiral having the largest coverage, the opinionaire was 

begun d ended with a problem of home visiting. 

Resource material used in formulating the statements 

for the opinionaire included: recent articles about home 

visite in the periodicals associated with Home Economics 

and Education; textbooks in Home Economics Education; manu- 

scripts of former studies on home visits; suggestions from 

members of the Oregon State College Home Economics Education 

staff; and the experiences of the author in home visiting. 

In addition to the clx spirals in the opinionaire, 

a section was inciiided covering points concerning the 

teachers' daily cchedule, high school enrollment, number of 

students enrolled in homemaking, number of home visits made 

during the school year, number of home visits made during 

the summer, snd the total number of home visits made each 

year. These data were used in analysis of the beliefs and 

practices of homemaking teachers towards home visiting. 

Following the compilation of the statements to be 

used in the opinionaire for collecting data of the beliefs 

and practices of homemaking teachers towards home visitIng, 



a jury of judges consisting of the members of the Oregon 

State College Home Economics Education staff, supervising 

teachers, two fonner Assistant State Supervisors of Home 

Economics in Oregon, and selected seniors in Home Economics 

Education at Oregon State College filled in the trial 

opinionaire and gave their evaluations of it. On the basis 

of the criticisms of these twelve people, the opinionaire 

was consolidated and revised into the final form used for 

this study. 

A copy of the form sent to the selected group of 

homemaking teachers, 06 in all, is in Appendix A. 

Letter of Transmittal 

A letter was written to 86 homemaking teachers ex- 

plaining the purpose of the study and asking for each one's 

cooperation. These teachers are teaching in various sized 

schools located throughout Oreon. The classification of 

the size of the schools involved was based on the nnber 

included on the staff. The group of selected teachers came 

from the following classifications denoting the range in 

size of staff as: b from schools vii;h a staff of 5 or 

fewer; 24 fri a school staff of 6 through 10; 14 from 

staffs of 11 throigh 15; 12 from staffs of 16 through 20; 

and 31 from staffs of 21 or more. Their range in teaching 

experience varies from no experience through 30 years of 

experience. Varied college backgrounds are represented in 
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this group--the greatest number, 62 per cent, coming from 

Oregon State College; there were 9 per cent from other 

colleges in Oregon and 29 per cent from other colleges 

located throughout the United States. 

This letter was signed by the Head of Home Economics 

Education Department at Oregon State College. Enclosed in 

the letter were postal cards for the recipients' replies. 

Eighty-three responded that they would be glad to Dartici- 

pato in the study. In the meantime, the evaluative 

instrumt which has already been explained was being 

devised. 

Number of Opinionaire Forms Distributed and Returned 

Of the 83 opinionaires mailed to the homemaking 

teachers, 73 were returned. Only one was discarded because 

lt was incompletely answered. This left 72, or 84 per cent, 

of the orïginal selected group. This means that this study 

is based on the opinions of 72 of the 178 ho'-emaking 

teachs in Oregon outside of the city of Portland. 
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To understand the characteristics of the homemaking 

programs represented in this study, it is necessary to know 

something of the teach's and schools participating. Even 

though no attempt was made to obtain a sampling that 
renresents the total group of homemaking teach's in 
Oregon, several comparisons have been made to determine how 

the group participating in the study bears or does not bear 
a resemblance to the entire .roup of Oreçon homemaking 

teachers. Thus pictures of the situations in which the 
teachers work give backgrounds for revealing sorne of the 

reasons for the teachers' beliefs and practices concerning 
home visiting. Sorne of these factors ax presented below. 

Number of high schools where 72 homemaking teachers 
work. Teachers from a total of 65 different schools parti- 
cipated in this study. Of these schools 59 had one home- 

making teacher who responded to the opinionaire; five schools 

had two homemaking teachers who responded to the opinionaire; 
and one school had tlee teachers. This means that a total 
of 72 teachers from 65 different secondary schools in 
Oreon responded to the opinionaire entitled, "Beliefs and 

Practices of Homemaking Teachers Toward home Visiting." 



23 

Comparison of the number of staff members in high 

schools employing the 178 homemaking teachers with 72 

homemaking teachers in this study. The 178 homemaking 

teachers in Oregon of necessity come from all sizes of high 

schools. One way of determining the size of school is to 

know the number of teachers on the staff. Table 1 shows 

the distribution of all homemaking teachers employed 

thruriout Oregon outside of the city of Portland as well 

as the distribution of the homemaking teachers in the study. 

This distribution is based on the number of staff members 

found in the high schools of the State. 

TABLE 1 

Comparison of Number of Staff Members in the High Schools 
Employing the 178 Homemaking Teachers with the Number 

of Staff Members of the Schools Employing the 72 
Homemaking Teachers in This Study 

Homemaking Teachers in 
Number of Staff All Schools Schools in Study 
Members No. No. 

1-5 19 10.5 4 6 

6-lO 58 33 21 29 

11-15 31 17 10 14 

16-20 19 10.5 11 15 

21 or more 51 29 26 36 

Totals 178 lOO 72 100 

Of the 178 homemaking teachers in Oregon, 29 per cent 

tre in high schools having 21 or more staff members. 
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Thirty-six per cent of the 72 teachers included in this 
study are from high schools having 21 or more staff members. 

Again referring to the total picture, 33 per cent of 

the teachers in Orer-,on are from high schools having a staff 
of 6 through 10, whereas 29 per cent of those who responded 
to this study are n this ranr'e. 

Accordin to Table 1, variations in percentages based 
on totals for range in number of staff members found In the 
65 different schools represented In this study showed only 
a difference of 3 to 7 per cent. 

Location of high schools where the 72 homemaking 

teachers work. Geographically the schools studied fell 
into Q sections of the State. There were 7 from north- 
western Oregon and 9 from northeastern Oreon, a territory 
much larger than that included in the northwestern section. 
There were 3 from the east central section and the sne 
number frn the south central section. Five schools were 

included in the study from central Oregon. There were 9 

from southwestern Oregon, an area similar in size to the 
northeastern section. Two schools were located In the west 
central region. The greatest number of schools, 27 in all, 
were from the Wlllamette Valley (Appendix B). Twenty-nine 

of the 35 countIes in Oregon were represented in this study. 
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.Th_ scoPe teach1ng experience of 178 homemaking 

teachers as compared to 72 homemaking teachers in the study. 
Teachers from the 178 schools in Oregon offering homemaking 

or home economics ranged in teaching experience from no 

experience to 45 years. To facilitate the arrangement of 

teachers according to their teaching experience, the author 
set up sIx groups starting with the group of no experience 
throu four years and then using each five-year span as 

successIve groups. 

TABLE 2 

Comparison of Years of Teaching Experience of 
178 Homemaking Teachers with 72 HomemakIng 

Teachers in This Study 

Years of 
Experience 

Homemaking 
All Schools 

No. 

Teachers 
Schools 
No. 

from 
in Study 

0-4 92 52 41 57 

5-9 22 12 i3 18 

10-14 15 8.5 7 10 

15-19 13 7.5 4 5,5 
20-24 14 8 3 4 

25 or more 22 12 4 5.5 
Totals 178 100 72 100 

Table 2 shows an interesting comparison of the number 

and percentages of all homemaking teachers In Oreron and 

those included in this study. The two groups showing the 
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closest relationship, a variation of from 1.5 per cent to 

2 per cent, were the experience ranges of 10 through 14 and 

15 through 19 years, respectively. The variation in per 

cent ' all groups did not exceed 6.5 per cent, even though 

no attempt was made to get a sampling that represented the 

total group. 

Comparison of the college preparation of the 178 home- 

making teachers with 72 homemaking teachers in this study. 

The author arranged the list of homemaking teachers In 

Oregon into three groups aceordincr to the college prepara- 

tion. These included: Oregon State College, other colleges 

in Oregon, nd other colleges in the United States. 

TABLE 3 

Comparison of College Preparation of the 178 Homemaking 
Teachers with 72 Homemaking Teachers In This Study 

All Homemaking Homemaking 
College Teachers Teachers in this Study 
Groupings No. No. 

Oregon State 
College 

Other Colleges 
in Oregon 

Colleges outside 
Ore g on 

Totals 

89 50 44 61 

27 15 5 7 

62 35 23 32 

178 100 72 100 

0f the 178 homemaking teachers in Oregon, one-half or 

50 per cent have had their training at Oregon State College, 
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whereas 15 per cent have completed their preparation at 

other colleges in Oregon, leaving 35 per cent who have had 

their work at other colleges thro'nghout the United States. 

As seen from Table 3, the teachers In the study vary 

somewhat from all the homemaking teachers in Orcron. The 

Oregon State College graduates make up 50 per cent of the 

total 'roup of 178 homemaking teachers and 61 per cent of 

the 72 teachers used in this study. In this study only 5 

of the 72 teachers are from other colleges In Oreon whereas 

27 teachers of the 178 are from such institutions, This 

means that 7 per cent of those in this study are from other 

institutions in the State vîhile 15 per cent of the total 

teacher groupare in such a category. The percentages of 

the teachers in the study and of the total group of home- 

making teachers in Oregon are most comparable in regard to 

that group having their college preparations at other 

schools throughout the United States. The ratio is 32 per 

cent for teachers in the study and 35 per cent for the total 

group. 

For a m'e complete picture of the homemaking teachers 

in Oregon who participated in the study, the author adds 

that 44 of the 72 were Oregon State College gradites. One 

of the Oregon State College graduates received her B.S. in 

1919 and M.A. in 1943 and has had 30 years of teching ex- 

perience. Four of the group completed their work at Oregon 



State College during the interim of 1920-1929; 4 during the 

interim of 1930-1939; and 35 during the past 10 years. 

Enrollment of the high schools where 72 homemaking 

teachers work. The 72 homemaking teachers responding to 

the opinionaire used in this study work in 65 different high 

schools in the State. The enrollment for the largest of 

these high schools was reported as 1474 (the school hav±ng 

three teachers participating in the study). Forty-nine was 

the enrollment reported as the smallest number of students 

in any one of the high schools in the study. Table 4 shows 

the range of enrollment n the high schools where the 72 

homemaking teachers in the study work. 

TABLE 4 

Enrollments of High Schools Where 72 
Homemaking Teachers Work 

High Schools 
Total School Enrollment of: No. % 

50 or less 2 3 
51-100 10 15.4 
101-200 17 26.2 
201-300 7 10.8 
301-400 7 10.8 
401-500 8 12.3 
501-1000 l2 18.5 
Over 1000 2* 3 

Totals 65 100 

Five schools had two teachers represented in this study. 

One school had three teachers represented in this study. 
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As would be expected, the 72 teachers in this study 

come from very small as well as from some of the largest hi 

schools in the State. Twenty-nine of the 72 teachers or 40 

per cent work in schools of 49 to 201 in enrollment. 

Twenty-two or 31 per cent are in schools of 201 to 501 in 

enrollment. Finally, 21 teachers or 29 per cent are in 

schools over 500 in enrollment. 

Enrollments of the homemaking departrìnts where 72 

homemaking teachers work. The homemaking enrollment of the 

65 schools included in the study ranges from 10 students to 

351 students. Table 5 shows the enrollment In homemaking 

for the schools in the study. 

TABLE 5 

Homemaking Enrollment in the 65 Schools Where 
72 Homemaking Teachers Work 

Total Homemaking Schools 
Enrollment of: No. - 

10-25 14 21.6 
26-50 13 20 
51-75 14 21.6 
76-100 B 12.3 
101-125 5.* 77 
126-150 2 3 
151-175 4*-; 6.1 
176-200 0 0 
Over 200 5-.-:- 77 

Totals 65 100 

*One school with two teachers in this study. 
*Two schools with two teachers In this study. 

One school with three teachers in this study and two 
schools with two teachers n this study. 
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The significant fact in Table 5 is that 41 teachers 

in the 65 schools have 75 or fewer students in homemaking. 

On the other hand, 31 homemaking teachers are in depart- 

ments having over 75 students. This may mean that many of 

the teachers in schools having two or more teachers in the 

homemaking department do not have any more than 75 home- 

making students in their classes. 

Number of class preparations of 72 homemaklng 

teachers. Out of the 72 homemaking teachers studied, 39 

taught only homemaking while 33 taught homemaking and one 

or more other subjects either in senior high schools or in 

combination senior and junior high schools. No teachers 

who teach nothing but junior hi school were included in 

the study. 

These teachers had from one through six different 

preparations daily. Only one teacher in the study had but 

one preparation for the day while eight had two prepara- 

tions. The largest number of teachers in the study, 27 in 

all, had three preparations daily; and 22 teachers reported 

four. There were as many as 12 teachers in the roup who 

had five daily class preparations; and two teachers had six. 

The section of the opinionaire conceniing teaching prepara- 

tion did not include a question concerning such duties as 

cafeteria supervision, study hail, library, and extra class 

activities. 



31 

Home Visiting Practices of 72 Homemaking Teachers 

The homemaking students visited 72 homemaking 

teachers. In order to have a frame of reference for draw- 

ing conclusions, the author grouped the 72 teachers studied 

into six categories as to the amount of home visiting they 

did. Table 6 shows the home visiting practices of the 72 

teachers in the study. 

TABLE 6 

The Homemaking Students VisIted by 72 Homemaking Teachers 

Per Cent of Homemaking Homemaking Teachers 
Students Visited No. 

None 25 35 
Less than 25% 11 15 
25% 5 7 
50% 10 14 
75% 3 4 
100% 18 25 

Totals 72 100 

As seen from Table 6, 25 teachers or 35 per cent of 

the total group do not make any home visits. Eleven 

teachers or 15 per cent visit fewer than one-fourth of 

their homemaking students in a year's time. This means that 

50 per cent of the teachers visit 25 per cent or less of 

their students. On the other end of the scale only 18 or 

25 per cent of the total :roup visit all their students. 

An Oregon State College graduate of 1948 made the 

greatest number of home visits, 244 In all, which amounted 



32 

to four visits per homemaking student. 

The comparison of some factors relating to the 72 

homemalcing teachers' general background with per cent of 

students' homes visited. To determine what factors may 

influence the amount of home visiting teachers do, compari- 

Sons were made between the factors relating to the 

general backgrounds and the per cent of students they visit. 

Is there any relationship between the teaching experience of 

the 72 homemaking teachers in the study and the amount of 

home visiting which they do? Table 7 gives some answers to 

this cuestion. 

TABLE 7 

Comparison of the Years of Teaching Experience of 
72 Homemaking Teachers v.'!th the Per Cent of 

Students' Homes Visited 

Years of Per Cent of Homemaking Students Visited 
Teaching 100 75 50 25 Less than 25 None 
Experience No. No. No. No. No. No. 

0.-4 9 2 6 3 7 14 
5-9 3 2 1 1 6 
10-14 3 1 2 1 

15-19 2 1 1 

20-24 1 2 

25ormore 1 1 1 1 

Totals 18 3 10 5 11 25 

Table 7 shows that of the 18 teachers in the study who 

have had over 10 years of teaching experience, nine teachers 

visited 50 per cent or more of their stucients and nine 

visited 25 per cent or less of their students. In other 
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words, one-half of the teachers having 10 years or more ex- 

perience visit all or more than half of their students and 

the other half of these teachers visit less than half or 

none at all. 

A greater variation in home visitinr, practices was 

reported by the 54 teachers ±n the study who had less than 

10 years of experience. From this range of eerienco, 22 

teachers visited the homes of 50 per cent or more of their 

students, and 32 visited only 25 per cent or less of their 

students. Thus, the variation in home visiting practices 

showed up more clearly among the teachers with fewer than 

10 years of experience. 

there any relationship between the enrollment of the 

school where the teacher works and the amount of home visit- 

Ing she does? Table 8 gives some answers to this question. 

TABLE 8 

Comparison of Enrollments of High Schools Where the 72 
Homemaking Teachers Work with the Per Cent of 

Students' Hones VisIted 

Total School 
Enrollment of: 

Per 
100 
No. 

Cent 
75 
No. 

of Homemaking 
50 25 Less 
No. No. 

Students Visited 
than 25 None 
No. No. 

50 orless i 1 
51-100 1 3 1 5 
101-200 6 3 2 1 5 
201-300 3 4 
301-400 3 1 1 1 1 
401-500 1 1 3 3 
501-1000 4 2 3 1 2 5 
Over 1000 2 1 1 
Totals 18 3 10 5 11 25 
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In high schools where the enrollment was 200 or less, 

there were 14 teachers who visited 50 per cent or more of 

their sbidents. On the other hand, in schools of the same 

size, there wore 15 teacFrs who visited 25 per cent or less 

of their students. 

Vlhere the high school enrollment was comprised of 200 

to 500 students, there were six teachers iho visited 50 per 

cent of their students enrolled in homemaking and 16 teachers 

who visited 25 per cent or less of their students. 

In high schools with an enrollment over 500, 11 

teachers visited 50 per cent or more of their students and 

ten teachers visited 25 per cent or less of their students. 

Thus, Table 8 has pointed out that in the smaller 

high schools, 200 students or fewer, and in the larger high 

schools, 500 students or more, the same number of teachers 

did an appreciable amount of home visiting as did very 

little 1f any home visiting. The greatest variation in 

home visiting practices was found in the hi schools where 

the enrollment range was from 200 to 500 students. Here 

there were almost three times as many teachers who did very 

little or no home visiting as those who visited 50 per cent 

or all of their students. 

Is there any relationship between the enrollment of 

the homemaking department where the teacher works and the 

amount of home visitin. she does. Table 9 gives some 

answers to this question. 
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TABLE 9 

Comparison of Enrollment of the Homemaking Departments Where 
the 72 Homemaking Teachers Work with the Per Cent of 

Students' Homes Visited 

Total Homemaking 
Enrollment of: 

10-25 
26-50 
51-75 
76-100 
101-125 
126-150 
151-175 
176-200 
Over 200 

Totals 

Per Cent of Homemaking Students Visited 
100 75 50 25 Less than 25 None 
No, No. No, No, No, No. 

2 4 1 1 6 

5 1 1 6 

4 1 1 4 4 
1 1 1 3 2 
3 1 1 1 

i i 
1 1 1 3 

3 2 2 2 

18 3 10 5 11 25 

In homemaking departments with an enrollment of 50 or 

less, there were 7 teachers, about 10 per cent of the entire 

group, who visited the homes of all of their students, 

whereas 15 teachers, which is nearly 21 per cent of the 

teachers in the study, visited only 25 per cent or less of 

their students. Out of this croup of 15 teachers there 

were 12 who made no home visits, 

Fifty per cent or more of the homemaking students were 

visited by 8 teachers in departments where the homemaking 

enrollment fell between 50 and 100. Fourteen teachers 

visited 25 per cent or less of their students from homemaking 

departments with an enrollment of 50 to 100. 

Where the homemaking enrollment was between 100 and 2 

there were 7 teachers, about 10 per cent of the total group, 
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who visited 75 per cent or all of their students, whereas 

13 teachers or 18 per cent of the teachers in the study 

visited less than 25 per cent of their students. 

On the other hand, where the homemaking enrollment 

exceeded 200, there viere 5 teachers who visited 50 per cent 

or all of theIr students and 4 teichers who visited less 

than 25 per cent or none of their students. 

No home visits were made by the teacher having the 

least number (10) of homemaking students, nor by the teacher 

who reported a homemaking enrollment of 350, which was the 

larrr,est homemaking department In the study. 

Proportionately, the teachers who reported homemaking 

enrollments of 75 or less visited fewer homes than those 

with an enrollment of 100 or more in their homemaking 

departrre nt s. 

Is there any relationship between the college prePara- 

tion of the 72 homemaking teachers in the study and the 

amount of home visitinç which they do? Table 10 ives some 

answers to this question. 
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TABLE 10 

Comparison of the College Preparation of the 72 Homemaking 
Teachers with the Per Cent of Students' Homes Visited 

Per Cent of Homemaking Students Visited 
Colleges 100 75 50 25 Less than 25 None 

No. No. No. No. No. No. 

Oregon State 
College 11 2 6 3 7 15 

Other colleges 
in Orerron 1 1 3 

Colie:es outside 
Oregon 7 1 4 1 .3 7 

Totals 18 3 lO 5 11 25 

. Among the teachers who visited 50 per cent or more of 

their students, were 19 Oregon State Col1ere graduates, 12 

graduates from colleges outside of Oregon and no graduates 

from other colleges in Oregon. This means that 43 per cent 

of the Oregon State College graduates visited 50 per cent 

or more of their students; and almost 50 per cent of the 

graduates of collepes outside of Oregon visited 50 per cent 

or more of their students. None of the graduates of other 

colleges in Ore:on visited as many as 50 ncr cent of their 

students, 

Twenty-five per cent or less of the students are visit- 

ed by 25 Oregon State College graduates (57 per cent of those 

in the study) , 5 or all of the graduates of other colleges 

in Oregon who are in the study snd by 11 or slightly less 

than 50 per cent of the graduates who aro from colleges 

outside of Oregon. 



The Oregon State College graduates and graduates from 

colleges outside of Oregon shcved similar home visiting 
practices in relationship to the number of students visited. 

Does the number of daily preparations which a home- 

making teacher has have any effect on the number of home 

vIsits whIch she makes? Table 11 gives some answers to 

this cuestion. 

TABLE 11 

Comparison of the Number of Class Preparations of 
72 HomemakIng Teachers with the Per Cent of 

Students' Homes Visited 

Number of Class 
Preparations 

Per 
100 
No. 

Cent ofHanomaking 
75 50 25 Less 
No. o. No. 

Students Vislthd 
than 25 None 
No. No. 

One i 

Two i i i 4 
Three 7 5 1 6 7 
Four 8 2 1 1 4 8 
Five 2 3 3 4 
Six i i 

Totals 18 3 10 5 1]. 25 

The home visiting practices of the two teachers who 

had six preparations showed that one visited ali of the 

homes of her homemaking students while the other one macle 

no home visits. 
Tvio out of the 12 teachers in the study who had five 

daily preparations visited all of their homemaking students 

while three vis ited 50 per cent of their students. On the 

other hand, three tha&iers out of this group visited 25 per 

cent of their students and four made no home visits. 
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Fifty per cent of the teachers who had only two da±ly 

preparations made no home visits as was true of the one 

teacher who had only one class preparation. 

Of the 18 teachers who visited the homes of all their 

students, 15 had between three and four daily prenarations, 

which was the average number of preparations for all 

teachers in the study. 

Seventy-two Homemaking Teachers' Opinion$ Concerning Home 

Visits 

The 72 teachers in this study represent 65 different 

hih schools located in all parts of the State of Oregon. 

The schools in which they teach range from enrollments of 

49 to 1475. Thirty-nine teach only homemaking while the 

remainder may have as many as six different class prepara- 

tions in a day. Most of them have been teaching fewer than 

lo years. Almost two-thirds of the teachers are Oregon 

State College graduates. Thirty-six teachers visit 25 per 

cent or less of their students, 18 visit between 25 per 

cent and 75 per cent, while 18 visit all of their students. 

These are the 72 homemaking teachers who responded to the 

opinionaire concerning their home visiting prnctices and 

he1efs. 

ThIs opinionaire contained 70 statements which were 

arranged in six spirals. These spirals have been recorded 



as follows: 

1. Problems of Home Visiting. 
2. Utilization of Home Visits in 72 Homemaking 

Teachers' Own Programs. 

3. Utilization of Home Visits to Correlate Home and 
Class Expeiences. 

4. Utilization of Information Gained on Home Vïsits 
in Corapilinc Records for their Students. 

5. Other Faculty Llembers' Utilization of Information 
from Homemaking Teachers' Home Visits. 

6. Utilization of Parent-Home-Cormminity Relationships 
Which are Established through Home Visiting. 

The teacherst responses to each spiral will be discussed, 

separately. 

Problems of home visiting. There are many homemaking 

teachers who do not male home visits or do home visiting to 

a limited degree. What problems cause this lag in such an 

imor tant part of the homemaking program? This spiral of 

the opnionaire was designed for investating the problems 

in home visiting. Since this spiral of the opinionaire uses 

the negative approach, meaning the negative responses 

indicate no problem, the reater number of tIN0?3!? in the 

tabulation as compared with the affirr.itive and undecIded 

responses show that the teachers in this study do not have 

major probls which present an obstacle for making home 

vIsits. The 13 problems as they appeared in the opinionaire 

with a tabulation of the responses c'iven for each are pre- 

sented in Figure 1. 



FIGURE 1 

RESPONSES OF 72 HOMEMAKING mACHERS TO THE PROBLEMS OF HOME VISITING 
Statement of Problem 

1. The lack of transportation is a problem to me in 
making home visits. 

2. I find home visiting difficult because of lack 
of time. 

3. liane visits are not acceptable in my community. 

4. I find that home visits have never been made in my 
community. 

5. When making hie visits, I seldom find parents at 
home. 

6. I feel the administration does not back my home 
visitation program. 

7. The location of my studentst homes make them 
inaccessible for visiting. 

8. Foreii parentage complicates home visiting for me. 

9. Familles do not seem at ease when I'm visiting them. 

lo. The introduction of home visits is difficult for me. 

11. I lack self-confidence in making home visits. 

12. I have difficulty In terminating a home visit in a 
moderate amount of time. 

13. Varied family employment makes the scheduling of home 
visits difficult for me. 

41 

No. 

28 38.e9 
2 2.77 

42 58.34 

49 68.05 
11 15.28 
12 16.67 

lo 13.90 
13 18.05 
49 68.05 

33 45.83 
5 6.95 

34 47.22 

3 4.17 
1G 22.22 
53 73.61 

11 15.28 
13 18.05 
48 66.67 

30 41.67 
7 9.72 

35 48.61 

7 9.72 
12 16.67 
53 73.61 

10 13.90 
24 33.33 
38 52.77 

22 30.55 
10 13.90 
4G 55.55 

1z 
J..d .Lc. 

5 6.95 
' 54 75.00 

17 23.61 
13 18.05 
'-e'- j 

32 44.45 
17 23.61 
23 31.94 
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As shown in Figure 1, the major problem of hoie 

visiting of the 72 teacheis in the study is that of lack 

of time. Information gained from the r'eneral background 

section of the opinionaire shoïs that the teaching program 

of the homemaking. teachers who visit the homes of all their 

students have on the average the same number of daily pre- 

parafions, 3.8, as those who do not make any home visits. 

In view of this, the factor involved may he the use of time 

rather than the lack of time. One comment 

verifies this assumption. She said, 'Home visiting is one 

of the most enjoyable and inspiring phases of teaching home- 

making. Poor management of my time keeps me from doing a 

good job of home visiting." The above teacher visits less 

than 25 per cent of her students. 

To determine whether any of the Information gathered 

in this study is a contributing factor to this lack of 

time, Table 12 was constructed. 
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TABLE 12 

Comparison of 49 Homemaking Teachers Who Say "Lack of Time 
is a Problem in Home Visitingt' with 72 Homemaking 

Teachers in this Study in Relation to Some 
Factors Influencing Home Visitiri 

Some Factors Influencing 
Teachers' Responses 

49 
No. 

Teachers 
% 

'72 

1o. 
Teachers 

Number of Staff Liembers 
l-5 4 8 4 6 
6.-10 12 24.5 21 29 
11-15 9 18.5 10 14 
16-20 6 12.25 11 15 
21 or more 16 36.75 26 36 
Totals 49 lOO 72 lOO 

Years of Experience 
O-4 22 45 41 57 
5-9 9 18.5 13 18 
10-14 7 14.25 7 10 
15-19 4 8 4 5.5 
20-24 3 6.25 3 4 
25 or more 4 8 4 5.5 
Totals 49 100 72 100 

Enrollment of School 
50orless 2 4 2 3 
51-100 7 14.25 10 14 
101-200 11 22.50 17 23.5 
201-300 6 12.50 7 10 
301-400 4 8 7 lO 
401-500 5 10.25 8 11 
501-1000 10 20.5 17 23.5 
OverlCOO 4 8 4 5 

Totals 49 100 72 100 

Enrol]mit in Homemaking 
10-25 lO 20.5 14 19.5 
26-50 10 20.5 13 18 
51-75 10 20.5 14 19.5 
76-100 4 8 8 11 
101-125 2 4 6 8.25 
126-150 2 4 2 3 
151-175 3 6.25 6 8.25 
176-200 
Over 200 8 16.25 9 12.5 
Totals 49 100 72 100 



TABLE 12 (Continued) 

Some Factors Influencing 49 Teachers 72 Teachers 
Teachers' Responses No. No. 

Nimber of Daily Preparations 
One 
Two 
Three 
Four 
Five 
Six 

Totals 

Per Cent of Homemaking 
Students Visited 
N one 
Less than 25% 
C) czo7 

g:t-'ø7. 

75% 
i00% 

Totals 

1 1.5 
4 8 8 II 

21 43 27 37.5 
11 22.5 22 30.5 
12 24.5 12 16.5 
1 2 2 3 

49 100 72 100 

17 34.75 25 35 
10 20.5 11 15 
4 8 5 7 
7 14.25 10 14 
2 4 3 4 
9 18.5 18 25 

49 100 2 100 

Table 12 shows that aU of the teachers in the st'y 

from schools with a staff of five or fewer indicate lack of 

time as a problem. Thïs table also shows that 18 teachers 

out of the 26 teachers in the study who work in schools 

where the staff numbers 21 or more find the same problem. 

Only 12 out of 21 teachers in the study from schools having 

six to 11 staff members indicate lack of time as a problem. 

All of the teachers in the study with 10 years' ex- 

perience or more indicated lack of time as a problem in 

home visiting. On the other hand, only 22 out of 41 

teachers with fewer than 5 years' experience stated that 

lack of time was a problem in home visiting. 



The 2 teachers in the study from schools with an 

enrollment of 50 or less and the 4 teachers in the study 

from schools with an enrollment of over 1000 all indicate 

lack of time as a problem in home visiting. 

Only one teacher in the study working in a homemaking 

department where the homemaking enrollment exceeded 200 did 

not indicate lack of time as a problem in home visIting. 

Both teachers in the study having homemaking enrollments of 

126 to 150 Indicated lack of time as a problem. Over 70 

per cent of the teachers having homemaking enrollments of 

75 or fewer indicate lack of tIme as a problem In home 

visiting. This group of teachers represents 41 or about 

57 per cent of the 72 teachers in the study. 

Table 12 also shows that 9 teachers who indicated lack 

of time as a problem In home visiting still visited all of 

their students. This means that 50 per cent of the teachers 

who visited all of their students did so even though they 

had to overoome this obstacle. 

Another outstanding problem as indicated in Figure 1 

is that 3 or nearly 46 per cent of the 72 teacrs in the 

study found that home visits had never been made in their 

communities. Five teachers or seven per cent of the group 

were undecided in their reaction. One of these five is a 

1949 graduate of Oregon State College; the other fair vary 

in experience from three to 23 years and were graduated from 

other colleges in Oreon and colleges outside of Ore-on. 



It is assumed that not knowing whether home visits have 

been made in the teacher's respective connnunity may indicate 
lack of the teacher's interest in home visiting. 

In Table 13, the teachers who considered this lack of 

previous visits a problem are compared with the total group 

in the study. 

TABLE 13 

Comparison of 33 Homemaking Teachers Who Say "Home Visits 
Have Never Been Made in My Community1' with 72 Homemaking 

Teachers in this Study in Relation to Some Factors 
Influencing Home Visiting 

Some Factors Influencing 
Teachers' Responses 

33 
No. 

Teachers 
% 

72 
No. 

Teachers 

I'Tumber of Staff Members 
1-5 2 6 4 6 
6-10 14 42.4 21 29 
11-15 7 21.2 10 14 
16-20 5 15.2 11 15 
21 or more 5 15.2 26 36 
Totals 33 100 72 100 

Years of Teaching Experience 
0-4 18 54.6 41 57 
5-9 7 21.2 13 18 
10-14 3 9.2 7 10 
15-19 2 6 4 5,5 
20-24 1 3 3 4 
25 or more 2 6 4 5.5 
Totals 33 100 72 100 

Enrollment of School 
50orless 1 3 2 3 
51-100 '7 21.2 10 14 
101-200 12 36.4 17 23.5 
201-300 6 18.2 7 10 
301-400 1 3 7 10 
401-500 2 6 8 il 
501-1000 3 9.2 17 23,5 
Overl000 1 3 4 5 

Totals 33 100 72 l00 
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TABLE 13 (Continued) 

Sorne Factors Influoncing 
Teachers? aesponses 

Enrollment in homemaking 
10-25 
26-50 
51-75 
76-100 
10 1 -125 
126-150 
151-175 
176-200 
Over 200 

Totals 

Number of Daily Preparations 
One 
Two 
Three 
Fo' 
Five 
Six 

Totals 

Per Cent of Homemaking 
Students Visited 
None 
Less than 25% 
25% 
50% 
75% 
i00% 

Totals 

College Preparation 
Oregon State College 
Other Colleges in Oregon 
Colleges outside of Ore:on 

Totals 

33 Teachers 72 Teachers 
c'i r ci iSO. ¡o i'iO. 

11 33.4 14 19.5 
8 24.35 13 18 
9 27.25 14 19.5 
1 3 8 11 
1 3 6 8.25 

2 3 
2 6 6 8.25 

1 3 9 12.5 

33 100 72 100 

1 3 1 1.5 
3 9.2 8 11 

10 30.3 27 37.5 
9 27.25 22 30.5 
9 27.25 12 16.5 
1 3 2 3 

33 100 72 100 

18 54.6 25 35 
2 6 11 15 
3 9.2 5 7 
3 9.2 10 14 

3 4 
7 21 18 25 

33 100 72 100 

24 73 44 61 
2 6 5 7 

7 21 23 32 

33 100 72 lOO 



Table L3 shows that from the croup of 33 teachers who 

stated that home visits had never been niade In their corn- 

munitles, there were 7 who visit all of their homemaking 

students. Five of these teachers are Ore:on State College 
craduates and 2 have completed their woc at colleges out- 
side of Oregon. Of this group of 7 homemaking teachers, it 
was found that one teacher made two borne visits per home- 

making student; another teacher made three home visits per 
hoineniaking student; while one teacher, an Oregon State 
College graduate, made as many as four home visItz for each 
student enrolled in homemaking. 

Eighteen teachers or 55 per cent of the group of 33 

teachers who designated that home visits had never been 
made in their communities said that they did not make any 

home visits. Of this group, 13 are graduates of OreTon State 
Col].e-e and vary in experience from no experience to 25 

years. Four teachers of this group are graduates of colleges 
outside of Oreon and one is a graduate of another college 
in Oreon. 

Of the total list of 13 problems in the opinionaire, 
five stand out as being of much greater concern to the 72 

homemaking teachers than the remaining eight. Besides the 
two already mentioned, the other three are: 

The -lack of transportation is a problem to me 
in making home visits. 
The location of my students' homes makes them 
inaccessible for visiting. 
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Varied family employment makes the scheduling of 
home visits difficult for me. 

These problems are not influenced by the factors discussed 
and therefore will not be eThborated upon. 

In reply to the problem "The location of my students' 
homes makes them inaccessible for visiting" one teacher 
said, "Yes, but I go anyway." Her comment seems to 

exemplify the attitude of those who believe in home visit- 
ing and who do home visiting even at theIr ovin expense. 

Tables 12 and 13 would appear to indicate that if a teacher 
believes home visits are a worth-while experience, then lack 
of time, the fact that visits have not been made previously, 
lack of transportation, inaccessibility of students' homes, 

or difficulty of scheduling visits are all surmountable. 
Utiliza tion of home visits in 72 homemaking teachers' 

programs. The homemaking teachers' utilization of homo 

visits in their own programs should illustrate the appli- 
cation of an important asset of homemaking as it contributes 
to wholesome present and future family life for the students 
enrolled in homemaking. The 12 statements of the opinionaire 
referring to the spiral, "Utilization of Home Visits in 
Homemaking Teachers' Own Programs," along with the responses 
are found in Fiure 2. 

This spiral of the opinionnire received a consistent 
affirmat±ve response from the 72 teachers in the study. 
Twenty-two or 32 per cent of the entire group responded in 



FIGURE 2 

RESPONSES OF 72 HOMEMAKING ThACJ{LHS TO TUE UTII.dZATICN OF HOME VIJIT3 IN T1UIR ON PHOGhAMS 

S t a t eme nt s 

1. flehe visits give me a better understanding of the 
students' needs and problems. 

2. I feel that parents can help in evaluating the home- 
making program. 

3. Motivation is less of a prob].ern to me 'then I know my 
students' hctes. 

4. I find it easier to plan intere8t aptroeches after I 
have visited the students' homes. 

5. Home visits help me shift my thinking from subjects and 
subject matter to individuals. 

6. The '.-:orking relationships of studcnts viitl-iin a class may be 
better understood through home visiting. 

7. Home visits have helped me recoiize potential leadership 
in my classes. 

8. Hctiie visits have given me insight Into where special 
emphasis should be placed for different units of 
homemaking. 

9. Hie visits help me in guiding students into the 
selection of worthwhile class experiences. 

lo. I find that home visits help me ue students' problems 
and needs in the vsricus units of homemaking. 

li. I am better able to appreciate the students' use of 
materials and equipment after I am familiar with their 
home backgrounds. 

12. Home visits make it easier to individualize teching. 

50 

No. 

60 83.33 
11 15.28 
i 1.39 

62 86.11 
Q 10 
', ¿. s J i 1.39 

;7 65.28 
21 29.17 

4 5.55 

48 66.67 
22 30.55 

u 2 2.77 

51 70.80 
- 

I 19 
L 

26.43 
2 2.77 

61 84.73 
J 9 12.50 

2 2.77 

S 38 52.77 
I 

Ç, 4 UNILCIDED , 33.33 
________________ _______ ___ ___ NO 1: 13.90 

51 70.83 
I 18 L 25.00 

3 4.17 

) 73.61 
J 18 

L 
25.00 

1 1.39 
56 77.78 

I 
14 19.45 

2 2.77 
65 90.28 

I _ i 7 9.72 

61 84.73 
9 12.50 
2 2.77 

*Discrepancy of 0.01 In total 
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the affirmative throughout the spIral. Of this croup of 

teachers there were 13 Oregon State College graduates, one 

who completed her work at another college in Oregon, and B 

who completed their c1lege training at colleges outside of 

Oreron. 

Statement 7 referring to the use of home visits in 

recognizing potentIal leadership In homemaking classes 

received the least affirmative response, which was '-iven by 

38 teachers or nearly 53 per cent of the teachers in the 

study. This item also received the highest negativo 

response and was the only item in the spiral which had a 

negative resoonse worthy of mention. 

Statement n referring to the appreciation of the 
students' use of material and equipment received the highest 

affirmative response of all statements in this spiral of 

the opinionaire. ThIs response was given by 65, over 90 per 

cent, of the 72 teachers who responded to the opinionaire. 

Figure 2 shows that in between these two extremes all 

but two of the statements are checked "yes" by over 70 per 

cent of the 72 teachers. 

Even though the teachers in the study indicated an 

affirmative response throuhout this spiral of the opinion- 

aire, there were 25 who stated they did not make any home 

visits, 11 who visited less than 25 per cent of their 

students, 5 who visited 25 per cent of their students, 10 

who visited 50 per cent of their students, 3 who visited 
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75 per cent of their students, and only 18 or 25 per cent 

of the teachers who visited all of their sbudents. 

To give fiu'ther insight into the negative responses 

for this spiral of the opinionaire, Table 14 shows some 

factors influencing the 20 teachers' negative responses for 

the utilization of home visits in their own programs. 

TABLE 14 

Comparison of the 20 Homemaking Teachers Who Gave Negative 
Responses to the Utilization of Home Visits inTheir Own 

Programs with 72 Homemaking Teachers in this Study 
in Relation to Some Factors Influencing Home Visiting 

Some Factors Influencing 20 Teachers 72 Teachers 
Teachers' Responses NOe % No. 

Number of Staff Members 
1-5 3 15 4 6 
6-10 6 30 21 29 
il-15 4 20 10 14 
16-20 1 5 11 15 
21 or more 6 30 26 36 

Totals 20 100 72 100 

Years of Teaching Experience 
0.-4 

5.-9 

10-14 
15-19 
20-24 
25 or more 

Totals 

Enrollment of School 
50 or less 
51-100 
101-200 
201 -300 
301-400 
401-500 
501-1000 
Over 1000 

11 55 41 57 
4 20 13 18 
3 15 7 lO 
1 5 4 5.5 

i 5 4 5.5 

20 100 72 100 

1 5 2 3 
4 20 10 14 
6 30 17 23.5 
i 5 7 10 
i 5 7 10 
3 15 8 11 
3 15 17 23.5 
1 5 4 5 

Totals 20 100 72 100 



TABLE 14 (Continued) 

Some Factors Influencing 20 Teachers 72 Teachers 
Teachers' Responses No. No, 

Enrollment in Homemaking 
10-25 
26-50 
51-75 
76-100 
101-125 
126-150 
151-175 
17 6 -200 
Over 200 

Totals 

Number of Daily Preparations 
One 
Two 
Three 
Four 
Five 
S1.x 

Totals 

Per Cent of Homemaking 
Students Visited 
N one 
Less than 25% 
25% 
czcil 

o 

rØ1 
lu/o 
i mrci 
.j_'J_J /0 

Totals 

College Preparat ion 
Oregon State College 
Other Co1ieres in Oregon 
CollegQs outside of Oregon 

Totals 

53 

5 25 14 19.5 
5 25 13 18 
3 15 14 19,5 
3 15 8 11 
1 5 6 8.25 

2 3 
2 lO 6 8.25 

1 5 9 12.5 
20 100 72 lOO 

1 5 1 1.5 
1 5 8 11 
9 45 27 3'7.5 
5 25 22 30.5 
4 20 12 16.5 

2 3 

20 100 72 lOO 

8 40 25 35 
3 25 11 15 
2 10 5 7 
4 20 lO 14 

3 4 
3 15 18 25 

20 lOO 72 lOO 

14 70 44 61 
5 7 

6 30 23 32 

20 100 72 100 
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Out of a possible total of 864 resPonse3 of 72 home- 

making teachers only 29 negatIve responses were given for 
the 12 statements pertaining to the use of home visits in 
the teacher's ovin program. These i'esponses were made by 

20 teachers or 28 per cent of the entire rroup. One 

teacher gave as many as five negatIve responses to this 
spiral of the opinionaire, yet she reported visiting over 

50 per cent of her students. Three other teachers who 

visit 50 per cent of their students also gave negative 
responses to this spiral. Negative responses were given by 

two teachers who visit 25 per cent of their students and by 

three tea-hers who visit less than 25 per cent of their 
students. On the other hand, three teachers out of the 

group of visit the homes of all their students enrolled 
in homemaking. The cuestion is: Do these teachers believe 
what they practice? Or, are they visiting only because 

they are reouired to do so? 

As to be expected, teachers of the group who pre- 
sented negative responses to this spiral of the opinionaire 
do not make any home visits. 

Fourteen out of the group of 20 teachers are Orep;on 

State College graduates and G are graduates of colleges out- 
side of Oregon. There are' none representing the group from 

other colleges in Orepon. The number of staff members in 
the schools where these 20 teachers work cover the whole 
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range of 4 to 45. In the schools vîhere these teachers are 

employed the enrollment varIes from 50 (which is next to the 

smallest school in the study) to 1329 (which Is next to the 

largest school in the study). Table 14 also shows a wide 

rango of teachIn experience with li teachers having 4 years 

or fewer and one teacher having as many as 27 years of ex- 

perience. 

! utilization of home visits to correlate home and 

class exoeriences. This spiral of the opinionaire consist- 

Ing of 12 statements treats the functional aspect of home- 

making. These statements are based on the assinnption that 

if the homomacing program actually contributes to the lives 

of its puoils as it should its theories and practices will 

become a part of their home activities and their daily 

living patterns. Figure 3 shows the 72 teachers' responses 

to the 12 statements of this spiral of the opinionaire. 
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RESOkS3 OF THE 72 HOMEMAKThG ThACHEI-S TO THEIR USE OF HOME VISITS IN COnRLLATING HOME ND CLASS EÂPEiiENC3 

Statements No. 

1. It is easier to teach a class in meal planning after I 35 48.61 
have visited the homes of my students. 

r i 34 47.22 
3 4.17 

2. I can teach family relations better after I have visited i & 73.61 
my students at hie. 

[ _ i 16 22.22 
3 4.17 

3. I gain an understanding of family clothing problems i 47 65.28 
through visits in the homes of my students. 

I _ i 16 22.22 
9 12.50 

4. I learn about family buying habits thrcxigh he visits. 
I s 40 55.55 n I IThIDECIDED 20 27 78 

. 

F«z%'ì//%1 o 12 1 6 67 

5. I notice that in many homes they need help in the use 
I 41 56.95 

and care of equipment. 
E I 

22 30.55 
. 

9 12.50 
6. Home visits help me understsand the students' responsi- j 64 88.89 bilities in the home. 

I I 8 11.11 
7. Home visits help me see how to correlate care and 

I 55 76.39 responiibility of younger brothers and sisters at home 
F I 15 20.84 

with the child development unit. 2 2.77 
8. Knowing students' home responsibilities makes arranging 

I 47 65.28 for the care of the department more meaningful to me. 
[ _ I 18 25.00 

7 9.72 
9. I am better able to help students appreciate their hcmes 

I 50 69.40 after making home visits. L J 19 26.43 
3 4.17 

10. I can help students select more meaningful home 
I o 81.94 experiences after visiting in their homes. 
[ I 12 16.67 

. u . 1 1.39 
11. The completion of home experiences seems more significant 

I 46 63.90 to the parents ar the students after home visits. 
[ I 24 33.33 

2 2.77 
12. Home visits help me make such areas as the management of 

I 48.61 
time aril money truly worthwhile and interesting class [ I 33 45.83 experiences. 555* 

*Discrepancy of 0.01 in total 
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An affirmative response was iven throughout this 
spiral of the opinionaire by 11 teachers or 15 per cent of 

the 72 homemaking teachers in the study. Six of this group 

of 11 teachers apparently believe what they practice for 
they reported visiting the homes of all their students. One 

of these teachers stated that two home visits were made for 
each student. Three of the group who responded entirely in 
the affirmative visIt 50 per cent of their students, while 

one teac1r visits less than 25 per cent of her homemaking 

students and one teacher reported making no home visits. 
The latter is an Oregon State College graduate with one year 
of teaching experience. 

Indecision marked the reaction of six teachers to the 
spiral, the utilizat±on of home visits in correlating home 

and class experiences. They gave an undecided response 

throughout this section of the opinionaire. These undecided 

responses may be due to the fact that no home visits are 
made by any one of the six teachers in thIs group. 

Fin;ure 3 shows t1t the statement receiving the 
highest affirmative response referred to home visits helping 
teachers to understand the students' responsibilities in the 

home. Sixty-four or 89 per cent of the 72 homemaking 

teachers gave this response whIle the remaining eight 
individuals or 11 per cent of the ''roup were undecided. 
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Statement 10 also received a very hih number of 

affirmative responses. It dealt with home visits as an aid 

in helping students select more meaningful home experiences. 

Fifty-nine or 82 per cent of the group responded in the 

affirmative, 12 teachers or 16.5 per cent were undecided 

while one teacher gave a negative response. The latter 

response was made by a teacher with two years of experience, 

who is a graduate of Oregon State College and who submitted 

the most negative responses for this spiral of the opinion- 

aire. Nine negative responses were made out of a possible 

12 and yet over 50 per cent of the homemakIng sthdents in 

her department have been visited. 

The statements referring to gaining an -imderstanding 

of family clothing problems, family buying habits and the 

need for help in the use and care of eauiprnt in the home 

received the most negatIve responses, 12.5 per cent, 16.7 

per cent, and 12.5 per cent, respectively. 

Over 30 teachers out of the group of 72 were undecided 

as to the use of home visits in correlating home and class 

experices as related to meal planning and time and money 

management. 

Probably the great number of undecided responses in 

this spiral of the opinionaire can be explaIned by results 

from a study of Martin (15). She found that difficulties 

were reported in using information secured from home visits. 
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The results of the responses of this spiral of statements 

from the opinionaire would indicate that teachers do not 

know hovr to utilize the information gained on home visits. 

They need help, either pre-service or inservice. 

Utilization of information gained on home visits in 

complj records for their students. Records about 

students which have been compiled from knowlede and under- 

standing of students' home backgrounds should help home- 

making teach's interpret student motivation and behavior 

in the classroom. The responses made by the 72 homemaking 

teachers in this study to the li statements of this spiral 

re included in Figure 4. 



FIGURE 4 

HESPONSES OF 72 HOMEMAKING TL.CH.LR TO T}L1 US± ÒF IiOME VIIT IN COMPILING xthCOkWS FOR THEIR STUL)iTS 

Statement s 

1. Home visits often disclose the social 
problems of students. 

2. Home visits help me understand and appreciate the 
achievements of my students. 

3. An understanding of students' interests in extra- 
cu.rricilar activities may be pairxed throu;h home 
V i 5 1 t Ing. 

4. He visits aid me in compiling anecdotal records 
valuable to other staff members. 

5. Interpretations of' students' persons11tr traits re 
easier after home visiting. 

6. Through the home visiting program, I have acquired 
a knowledge of the experiences which have enriched 

. the students' backrounds. 

7. Educational orwortunities for students are revealed 
durIng haie visits. 

8. 1 find that home visits may reveal students' 
educational Interests for the future. 

9. The condition of the tuderit's health may be revealed 
in a home iisit. 

lo. Special skills and talents of students may. he dis- 
covered through hcne visits. 

11. Students seem to have more cfidence in me aftr I 
have visited with them in their homes. 

-, 
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7 9.72 
i 1.39 
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20.84 
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83.33 
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4 17 
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8 34 

59.72 
36 11 
4 17 
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The most valuable information gleaned from home visits 

for compi1inr records of homemaking students as reported by 

the 72 teachers dealt with the students' home, school and 

coimnunity life. The possibilities of usina, the knowledge 

gained from home visits concerning students' social problems, 

achievements, interests in extra-curricular activities, 

iersonality traits, health, skills and talents in compiling 

these records received the greatest affirmative response. 

These are shown as statements 1, 2, 3, 5, 9, 10 in Figure 4. 

Eleven teachers, or 15 per cent of the entire group, 

responded in the affirmative in entirety for this spiral of 

the opinionaire. Only 3 of the 11 teachers who gave a 100 

per cent affirmative response to all the statements in the 

spiral, '1litilization of Information Gained on Home VisIts 

iñ Compiling Records f their Students," vIsit the homes 

of all their students. Three of the group of il teachers 

visit from 50 per cent to 75 per cent of their students 

while 5 reported they do not mal any home visits. Nine of 

the r'roup of li teachers are Oregon State College graduates, 

one a 1949 graduate, one a 1919 graduate and the other 7 

vary in experience from one to tv.o years. One of the group 

of li completed her work at another co11ee in Oregon and 

one at an out-of-state college. 

Indecision marked the responses of 3 of the groun of 

72 teachers. An undecided response was given to all of the 

statements in this spiral of the opinionaire. All three of 
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these teachers reported that no home visiting was done. One 

of the three is a 1949 graduate of Oregon State College and 

the other two vary in experience from 4 to 10 years arid 

were graduated from colleges outside of Oregon. 

An Oregon State College graduate with two years of 

teaching experIence gave the greatest number of negative 

responses, six out of eleven, to the statements pertaining 

to the uso of home visits in compiling students' records, 

even though she visits over 50 per cent of her students. 

The only statement In the spiral which was awarded a 

ouestlonahle affIrmative response was No. 4. It pertained 

to the use of home visits in compIling anecdotal records 

valuable to other staff members. The following division of 

responses as 37.5 per cent Ityes,T 34.5 per cent 

and 28 per cent "no" illustrated the reaction of the 72 

tea c h er s. 

IIo negative responses were given to statements 2, 3, 

and 10 of the spiral concerning the use of home visits in 

compiling students' records. These statements referred to 

the apprecIation of students' achievements, the understand- 

Ing of students' interests In extra-curricular activIties, 

and the knc:ledge of students' specIal skills and talents. 

The notIceable absence of negative responses through- 

out this spiral of the opinionalre may indicate the beliefs 

of the 72 teachers In the value of home visIts In compilIng 

students' records. 



63 

Other faculty members' utilization of information 

from homemaking teachers' home visits. The possibilities 

of the homemaking teachers' unique contributions to their 

schools are illustrated in the 11 statements of the fifth 

spiral of the opinionaire. Improvement of status of the 

homemaking teachers with their co-workers may result from 

the dissemination of valuable information which is ained 

from the homemaking teachers' home visits. Such profess±on- 

al exchange ' information should aid the schools in reach- 

ing the four major objectives of secorary education. 

Figure 5 shows the teachers' responses in this area. 



FIGURE 5 

RESPONSES OF THE 72 HOMEMAKING TECHES HEGAFDING THE UTILIZATION OF INFORiTION FFOM HOME VISITS BY OTJi FÁUULTY 

Statements 

1. Through my home visits, I can help other faculty 
members recognize that the home life of our students' 
families determines the social pattern of the community. 

2. The music department utilizes information îhich I may 
offer as a result of observations made on home visits. 

3. Physical education instructors ask my help in under- 
standing health problems of the students whom I have 
visited. 

4. Other faculty members ask if they may accompany me on 
a home visit. 

5. The faculty is interested in my findings of such cultural 
opportunities as books and music available to student3 
in their homes. 

6. The principal of our school is interested in the records 
of my interpretations of family backgrounds. 

7. An understanding of some home causes for certain students' 
attitudes may be helpful In solving problems that arise 
at school. 

8. Knowledge of students' vocational interests gained 
through home visits is helpful to the faculty. 

9. Other members of the faculty are interested in my sug- 
gestions of .'iorking with the social problems of the 
students. 

lo. Knowing about irregularities in family groups may help 
faculty members uierstand students' probles. 

li. Reports of my home visits aid other inenbers of the faculty 
in shifting their thinking from subjects and subject 
matter to individuals. 

No. 
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Only three teachers out of the group of '72 in the 

study responded in the affirmative throughout this spiral 

of the opinionaire. Two of these teachers are now holding 

positions as supervisinp teachers in connection with the 

training of Home Economics Education at Oregon State College. 

One of the superv1s1n teachers visits the homes of all of 

her honmak1ng students while the other visits 50 per cent 

of the homes. Both suoervising teachers are experienced 

teachers and teach only homemaking in their respective 

schools. The third teacher is a 1949 jraduate of Oregon 

State College who teaches homemaking and several other 

subjects and visits the homes of 50 per cent of her home- 

making students. 

An undecided response to all 11 statements of this 

spiral was given by 4 teachers in this study. None of 

these teachers does any home visiting. ïo of this croup 

are 1949 graduates of Ore.on State College and the other 

two are graduates of colleges outside of Oregon and vary 

in experience from 4 to 10 years. Two of the group of 4 

teach only homemaking and the other two teach homemaking 

and one ar more other subjects. 

There were only two statements in this spiral that 

drew a noticeable affirmative response. Figure 5 shows 

that 86 per cent of the 72 teachers were in agreement with 

statements 7 and 10. They are: 
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An understanding of some home causes Cor 
certain students' attitudes may be helpful in 
solving probleiis that arise at school. 

Knowing about irregularities in fsmily 
groups may help faculty members understand 
students' problems. 

None of the teachers in the study was in disagreement 

with the above statements; but 9 or 12.5 per cent were un- 

decided in their opinion of the first statement. Out of the 

grouP of 9, only one teacher visits 50 per cent of her home- 

making students and one other teacher vis it s 25 per cent, 
wireas seven of the 'roiip make very few if any home visits. 
Five of tIse teachers are Oregon State College graduates, 
three are graduates of out-of-state schools and one is a 

graduate of another college in Ore'on. One-third of the 

croup of nine teachers are beginning teachers, and the 

others vary in experience from 3 to 15 years. 

Ten or 14 per cent of the teachers in the study were 

undecided about the second statement. The home visiting 
pattern for this rrroup of teachers varied from that of the 
preceding group. Two teachers out of this group visited all 
of their homemaking stizients, two visited 50 per cent of 

their students, and two visited 25 per cent of their 
students, leaving four who did not make any home visits. 
There was only one beginnin teacher in this group and the 

others varIed in experience from one to 15 years. Five of 

the group were from Oregon State College, e was from 



another colle,o in Oregon, and four were from out-of-state 

colleges. 

Sixty per cent of the group of 72 teachers gave a 

uniform negative response to two statements in the spiral. 

One of these statements dealt with the use of information 

from home visits b the music department; and the other 

referred to other faculty members being interested n 

accompanying the homemaking teacher on her home visits. 

Twelve teachers out of the group of 72 gave a nega- 

t.ive response to statement li, which referred to homemaking 

teacherst reports of their home visits as aiding other 

faculty members in shifting their thinking from subject 

and subject matter to irividuals. Six of these 12 

teachers visit at least 50 per cent or all of the homes of 

their students, wh1e 6 do not make any home visits--yet 

all 12 gave the same response. Only 31 per cent of the 

teachers in the study responded in the affirmative to the 

above statement and 52.5 por cent were undecided. This 

may indicate that the schools are not ut1izing one of the 

homemaking teachers' most valuable contributions which may 

be derived from the home visiting program. 

One teacher's comment reinforces the findings of the 

group In regard to this statement. She said, "This 

opinionaire has started my thinking about my responsi- 

bilities of Interpreting my experiences in the homes to 



other faculty members--I have done it in a very Incidental 

way in the past.t' 

Sixty-five per cent of the teachers in the study say 

they could help other faculty members reco-iize that the 

home life of our students' families determines the social 

pattern of the community. Nevertheless the predominance of 

undecided or negative responses to most of the statements 

reveals that, apparently, homemaking teachers do not feel 

encouraged by other staff members to share the infornation 

they am from home visits. 

One teacher's comment made in regard to the above ob- 

servation shows the indifference on the part of the faculty 

as a whole. She said, s'The other faculty members are not 

interested in home visits, for most of them know the region 

and the people from long experience. Their chief interest 

is from the ssip 

The following comment was offered by one teacher in 

regard to this spiral of the opinionaire. She said, "I am 

particularly interested in your statements related to the 

rest of the faculty in regarding a home visit. In our 

system, home visits are accepted by the faculty and 

administration, but there has been no method for distribut- 

ing such information as gained by our department.t' 



Utilization of parent-home-community relationships 

established through home visiting. The teacher who visits 

the homes of students makes her teaching a cooperative 

enterprise in which parents, pupils and teachers work to- 

gether for the mutual pood of all. Thus, she carves a 

niche for herself in the coimnunity where she works, enrich- 

ing her life with the intangible something that fine human 

relationships create. The 72 homemaking teachers' responses 

shown in Figure 6 reveal their opinions ccerning these 

relationships. 



FIGURE 6 

RESPONSES OF THE 72 HOMEMAKING ThACHIRS TO THE UTILIZTION OF PAINT-HOME-CO.AUNITY RELATIONSHIPS 
IHICH ARE ESTABLISKED THROUGH HOME V ISITS 

Statements 

1. I gain a better understanding of the ccrnun1ty through 
home visiting. 

2. I have u8ed my understanding of the needs of adults-- 
as gained through home visits--as a natural beginning 
for an adult program in homemaking. 

3. Often, I can help parents gain an understanding of their 
children's needs through home visits. 

4. Parents offer valuable suggestions for planning an 
effective homemaking program. 

5. Parents show more interest in the homemaking program 
after I have visited their homes. 

6. Through home visiting, I may gain an understanding of 
housekeeping standards in my students' homes. 

7. Parental cooperation is necessary for an effective home- 
making program. 

8. A homemaking teacher's life is enriched through parent and 
home contacts. 

9. IrregularIties in family life may be discovered through 
home visits. 

lo. An understanding of the pattern of the family's recreation 
is gained after viitin in their home. 

l]_. The economic status of t family may be disclosed through 
home visiting. 

70 
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Seven teachers out of the 72 homemaking teachers in 

the study responded entirely in the affirmative to this 

spiral of the opinionaire. This group of seven teachers 

all do some visiting, four of whom visit the homes of all 

students. Six of these teachers are Oreon State Co1lee 

graduates while the other one is a grathte of an out-of- 

state college. They vary in experience from no experience 

to 27 years. Only one of these teachers teaches a subject 

other thsn hemaking. 

All of the 11 statements in this spiral of the oinion- 

aire received an undecided response from 3 teachers out of 

the group of 72 in the study. One of these teachers is a 

1949 graduate of Oregon State College and the other two 

vary in experience from 4 to 10 years. The two experienced 

teachers are out-of-state college graduates. None of these 

three teachers does any home visiting. 

One-third or more of the statements in this spiral of 

the opinionaire received a negative response from three 

Oregon State College graduates. Two of the three do very 

little home visiting and the other one visits the homes of 

50 per cent of her students. Two of these teachers are 

beginning teachers and one Is had 2 years of experience. 

Figure 6 shows that statements 6, 7, and 8 drew only 

affirmative or undecided responses. They are: 

Through home visiting, I may 'ain an under- 
standing of housekeeping standards in my students' 
homes. 
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Parental cooperation is necessary for an 
effective homemaking program. 

A homemaking teacher's life is enriched 
through parent and home contacts. 

The first two of these t1ee statements received a 

93 per cent affirative response and only a 7 per cent un- 

decided response. The third statement received an affirma- 

tive response of 87.5 per cent and a 12.5 per cent irndecidod 

response. The teachers who gave an undecided response to 

this statement do not make any home visits. Naturally, it 

would be difficult for them to know whether a homemaking 

teacher's life is enriched through parent and home contacts 

if they do not make any home visits. Three of the 9 

teactrs who gave this 12.5 per cent undecidod response are 

1949 graduates of Oregon State College. The other 6 vary 

in experience from 4 to 10 years. 

There were 2 statemts in this spiral which received 

an affirmative response of 91.6 per cent, an iidecided 

response of 7 per cent and only 1 or 1.4 per cent negative 

response. A supervising teacher connected with Oregon State 

College gave a negative response to 'I Gain a Better Under- 

standing of the Community Through Home Visiting," which is 

one of the statements referred to in the preceding tabula- 

tion. This teacher added this comment, "Home visits have 

much value hit I think a great de1 can be done throui ob- 

servation, conferences, and exploratory tests." 
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The other statement with only one negative response 

was the one stating that through home visiting the economic 

status of the famIly could be disclosed. The teacher who 

save this negative response has had 23 years of experience, 

is an out-of-state college graduate, and Is one who reported 
visiting the homes of 75 per cent of her students. 

The only statement which receIved a greater negative 
response, that of 40.2 per cent, than affirmative responso, 
20.8 per cent, referred to the use of home visits in under- 

standing the needs ' adults. This statement suggested 

knowing these needs might provide a natural beginning for 
an adult program in homemaking. There were 28 teachers, 
38.9 per cent, of the total group who were undecided in 

their response to this statement. 

This spiral of the opinionaire received the greatest 
affirmative response from the 72 teachers in the study. The 

high affirmative response may indicate the teachers' beliofs 
in the fino human relationships which may he created through 

home visiting. Yet only 18 or 25 per cent of these teachers 
visit the homes of all their homemaking stdents. 

Opposing philosophies of home visiting as formulated 

from voluntary comments of teachers In the study. The 

72 homemaking teachers who responded to the opinionaire in 

this study were not rerjuested to write any comments con- 

cerning any part of the opinionaire, however, many did. 
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From these free expressions of opinion, two definite 

philosophies concerning home visiting evolve. The teachers 

who mRke home visits show one kind of feeling, while those 

who do not make home visits show a very contrasting type. 

The teachers who do not mfke home visits say in 

essence: tICOflitjØS do not like to be bothered.by home 

visitinc:; so home visits are made only when teachers are in- 

vited into the homes of their students. To many teachers, 

home visits are a chore. tLiving school" the entire day is 

not conducive to being a ood teacher. Church, community 

and social activities are as essential as home visiting. 

Teachers have to make a choice. Because in many cases both 

parents vrk, the scheduling of home visits becnes diffi- 

cult. Then too, parents and teachers feel that results may 

be too abstract to make the time spent on home visits worth 

while. If home visits are reciuired they lose sincerity, 

they lose the interest of the student, and they are just 

made to fulfill a reouirement. If the parents know the 

teacher is coming,, one does not find the actual home situa- 

tion far there is tendency to "put on" in many homes. 

Students do not think teachers express sincerity in their 

friendliness while visiting in their homes. On the other 

hand, some students and parents resent or are fearful of 

teachers seeing their homes; because of this, teachers feel 

a natial reluctance to appear inquisitive or curious." 
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A oeneral assumption was made on the part of many 

teachers who answered the opinionaire that home visits are 

not a part of the homemaking program if they are not in a 

reimbursed school or if the administration does not recuire 
home visiting. 

on the other hand, the teachers who do make many horno 

visits express their beliefs thus: "Home visits are one of 

the most vital and stimulating interests to teaching. In- 
dividualized teaching is promoted by home visits through a 

better understandin, of the student's needs, problns and 

interests. The homemaking program is strengthened by 

establishing worth while and meaningful parent-stu9ent- 
teacher relationships. Home visits indirectly aid in 
solving discipline problems and in gaining student coopera- 

tion. A well-planned use of information 'athered on home 

visits is of value to other members of the faculty; and the 

proper dissemination of such material will improve the home- 

making teacher's status among the staff members. The possi- 
bilities of home visits aro unlimited in influencing the 

success of the homemaking teacher and her roram. Finally, 
although there are obstacles to carrying on an effective 
program, if a teacher believes in home visiting she will 
overcome those obstacles." 



Chapter IV 

SUMMARY 

Conclusi ons 
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The purpose of this study was to find the beliefs and 

practices of a selected group of Oregon homemaking teachers 

toward home visiting. The exDression of these beliefs end 

practices should help to answer the question, °Vlhat causes 

the lag in the utilization of home visits which ain such 

praise from some teachers?" 

The investigation of the beliefs and oractices of the 

homemaking teachers towards home visiting was accomplished 

by asking a group of selected Oregon homemaking teachers 

to respond to an opinionaire consisting of 70 statements 

arraned in six spirals. These spirals were: (1) Problems 

of Home Visiting; (2) Utilization of Home Visits in 72 Home- 

making Teachers' Own Programs; (3) The Utilization of Home 

Visits to Correlate Home and Class Experiences; (4) Utili- 

zation of Information Gained from Home Visits in Compiling 

Records for Their Students; (5) Other Faculty Members' 

Utilization of Infonnation from Homemaking Teachers' Home 

Visits; (6) Utilization of Parent-Home-Community Relation- 

ships Established through Home VisIting. 

From the analysis of the beliefs and practices of the 

72 homemaking teachers towards home visiting, the author 

has compiled the following answers to the questions listed 
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in the statement of the problem. These answers are as 

follows. 

1. What are the home visiting practices of' the 

teachers selected for this study? There were 25, 35 per 

cent of the 72 teachers in the study, who stated they did 

not make any home visits; 29 who visited less than 75 per 

cent of their students; and 18 or 25 per cent who visited 
all of their students. 

2. What are the beliefs of these teachers about home 

visiting? The teachers, as a whole, indicated that home 

visits could be utilized to further wholesome present and 

future family life for their students. They also believed 
that the theories and Dractices of the homemaking program 

should become a part of the students' home activities and 

their daily living patterns. The homemaking teachers 
believed that home visits made valuable contributions for 
compilation of students' records which interpret their 
motivation and behavior in the classroom. The homemaking 

teachers felt they wore not encouraged by other staff 
menibers to share the information they gained from home 

visits. Finally, the homemaking teachers thought that home 

visits made their teaching a cooperative enterprise in which 

the parents, pupils, and teachers have an opportunity to 

work together for the mutual :ood of all. 
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3. How do the beliefs and practices of the teachers 

who make home visits compare with those who do not? 

Generally speaking, the expression of beliefs of the 

teachers who make home visits and the teachers who do not 

are the same on this opinionaire. A slight variation in 

beliefs occurred as a result of nine teachers who cave an 

undecided response to 75 per cent or more of the statements 

in the opinionaire. These nine teachers do very little if 

any home visiting. On the other hand, one teacher who 

visited 50 per cent of her students gave the most negative 

responses throughout the opinionaire. 

An affirmative response to the utilization of home 

visits in the teacher's own program was no indication that 

the teacher actually made many, if any, home visits. 

Several teachers added this explanation to their responses 

on the opinionaire, "This is what I believe but do not have 

an opportunity to practice." 

4. Does the number of years of experience in teaching 

have i effect on the number of home visits which are made? 

The variation in home visiting practices showed up most 

clearly among the teachers with fewer than 10 years of 

teaching experience. Thirty per cent of the teachers ïn 

the study who had fewer than 10 years' experience visited 

50 per cent or more of their stuents. On the other hand, 

50 r cent of the teachers who had more than 10 years' 
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experience visited 50 per cent or more of their students. 
5. V/hat effect does the size of the school have upon 

. number home visits made? In the smaller high schools 

(200 students or fewer) and larger high schools (500 students 

or more) , the same number of teachers did an appreciable 
amount of home visiting as did very little if anr home visit- 
Ing. The greatest variation in home visiting practices was 

found in the high schools where the enrollment rane was 

from 200 to 500 students. Here there viere almost three 
times as many teachers who did very little if any home 

visiting as those who visited 50 per cent or more of their 
student s. 

6. How does the homemal:ing enrollment affect the 

number of home visits which are made? The size of the home- 

making department seemed to have some influence on the 

number of visits made. The teachers who reported homemaking 

enrollmts of 75 or fewer visited fewer homes than those 
with an enrollment of 100 or more in their homemaking de- 

partments. 

7. Does the college preparation of the teachers in 

.2 tuci y hay e any effect on the number of home y i s it s 

which are made? The Oregon State College graduates and 

graduates from colleges outside Oregon shaved sim±lar home 

visiting practices in relationship to the number of students 

visited. This should be significant for ìiny of these 



colleges offer a ciu u1urn in Home Economics comparable to 

that of Oregon $tate College since many are Land Grant 

Institut ions. 

8. V1iat effect does the teacher's daily schedule have 

pon .! number of home visits which are made? The teacher's 

daily schedule had little effect upon the number of home 

visits which were made by the 72 homemaldng teachers in the 

study. To illustrate this fact: the home visiting prac- 

tices of the 2 teachers who had 6 preparations showed the 

two extremes--one visited all of her students and one did 

not make any home visits. Fifteen teachers viith 3 or 4 

daily preparations visited all of their students and the 

same number of teìchers with the same daily preparations 

did not do any home visiting. The greatest variation appear- 

ed in the home visiting practices of the teachers with one 

or two daily preparations; 5 out of the group of 8 dId not 

make any home visits. 

9. What are the probloms which confront teachers when 

making home visits? The major problem of home visIting of 

the 72 teachers in the study was that of lack of time. 

Forty-nine teachers, 68 per cent, indicated this as a 

rroblem. However, 10 teachers who cited lack of time as a 

problem visited the homes of all of their students. Another 

problem of concern to over 45 per cent of the teachers was 

that home visits had never been made in their communities; 
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however, 7 teachers out of this group visited the hries of 

all of their students. Three other problems were nntioned 

to some extent; they were: Lack of transportation, in- 

accessibility of students' homes, and varied family employ- 

ment which rde the scheduling of home visits difficult. 

10, VJhat information gained on home visits aids 

teachers in correlating home and class eeriences? The 

knowledge of students' home responsibilities seemed most 

significant as an aid in correlating home ar class ex- 

po ri c-ì ces. 

Over 81 per cent of the 72 teachers in the stiy 

iricated they could help students select more meaningful 

home experiences after visiting students in their homes. 

Martin's study (15) revealed that teachers found 

difficulty in using information which was secured from home 

visïts. This may also be true of the teachers in this study 

and indicate a need for pre-service or inservice training in 

homo visiting. 

li. What information do teachers gain through home 

visits which aid them in compiling valuable student records? 

The most valuable information gleaned from home visits for 

compiling records of homemaking tudents as reported by the 

72 teachers included knowledge of the student's home, 

school and community life. This knowledge of the student 

included: (a) An aviareness of the social adjustment 
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problems of the student; (b) An understanding and ap- 

predation of student's achievements; (c) An understanding 

of student's interests in extra-cvrricular activities; 
(d) An interpretation of student's personality traits; 
(e) The condition of the stient's health; (f) The discovery 

of special skills and talents of the student; (g) An aware- 

ness of the student's educational oprortunities. 
12. What use is made of the homemaking teacher's 

home :2! school? Eighty-seven per 

cent of the 72 teachers felt that an understanding of some 

home causes for certain students' attitudes could he help- 

ful in solving problems that arise at school. Likewise, 

86 per cent of the teachers In the study felt that mowing 

about irregularities in family groups could help faculty 
members understand students' problems. 

However, the predominance of undecided or negative 

responses to the statements which were included in the 

opinlonaire for the purpose of answering this question 

showed that homemaking teachers did not feel encouraged to 

share their information with other staff meìbers. Perhaps 

this feeling has just basis in the opinion expressed by 

Hardiman and Robinson (7, p.159) , which was cuoted in 

Chapter I. These authors believe that information from 

children's backgrounds gathered by someone else than the 

person who is teaching the child loses its vitality in the 

exchange. 



13. Vihat parent-home-community re1ationshi be 

established the homemaking teacher throu,h he visiting? 
Over 90 per cent of the 72 teachers in the study indicated 

they gained or could have gained a better understanding of 

the conunity through home visiting. Ninety-three oer cent 

of the teachers felt that parental cooperation was necessary 

f an effective homemaking program while 87 per cent felt 
that a homemaking teacher's life was enriched through parent 

and home contacts. 

The U statements in the opinionaire included for the 

purpose of answering tl above question received, on the 

whole, the greatest affirmative response from the 72 teachs 
in the study. Yet only 18 or 25 per cent of these teachers 

reported having visited the homes of all of their students. 

1mplicat ions 

The evaluation of the Oregon homemaking teachers' home 

visiting has brought to light three major implications: 
1. There is a definite need for thorough pre-service 

prenaration in home visiting. This preparation should help 

studentsgain (a) a philosophy concerning the vaine of home 

v±sing and (h) an understanding of and practice in the use 

of the techniques of home visiting and in the use of the 

information gained from home visits. If home visiting is a 

valuable phase of teaching, this nhilosophy should inspire 

potitial teachers to visit the homes of their students even 



if they are not teaching in a vocational school, even if 
they have not been made before in the corìunity or if they 
are confrted with other problems of home visiting. Since 
Oregon State College is represented by two-thirds of the 
teachers in this study, it should take the leadership in 
such a pre-service pro2'ram. 

2. There is a great need for a thorou Inservice 
training program in home visiting. Teachers nwi teaching 
should be shorn how their beliefs and practices are con- 
sistent or inconsistent in hoie visiting. Through this 
training, the homemaking teacher may rasp the 1mortance 
of home vis±ts in the establishment of worth while and 

meaningful parent-student-teacher relatIonships which promoth 

individualized teaching, teacher-pupil-parent planning, and 

functional learning. The teacher may also gain vision in 
the possibilities of hcme visits in influencing the success 
of herself and her program. 

3. A third need which is revealed in the results of 
this stidy is for the support from school hoard, administra- 
tors, and other staff members for promoting a continuous 
worth while home visiting roram by homemaking teachers. 

Reconuiendations for Further Study 

The present study has just begtin an investigation in 

an area of Homemaking Education in which there are many 

problems. In the lipht of this study, the writer recommends 



the following be made: 

1. A study of the effect of home visits on teacher- 
pupil planning. 

2. A study of the effect of hone visits on enrollment 

in the homemaking department. 

3. An evaluation of homemaking programs of paired 
groups where home visiting is done by half of the teachers 
and not done by the other half. 

4. A study of the ways in which informa.on from 

home visits is used in the homemaking program. 

5. A study of the value of home visits in the 

counseling program of the school. 

6. A long-time experinntal program for pre-service 
or inservice training in the philosophy and use of home 

visits to evaluate the imtrovement In teaching. 
7. A study of the value of home visiting done in 

urban areas as compared to that done in rural areas. 
8. An analysis of students' beliefs toward home 

visit Ing. 

9. An analysis of administrators' beliefs toward the 
value of home visits. 

lo. A study of communities where home visits have 

never been done to determine possible orientation procedures 

.for establithing home visiting programs in such.areas. 
11. An investigation of students' records in home- 

making departntnts in which home visiting is done as 



compared to their records in homemaking departments in which 

no home visits are macle. 

12. A study of the significance of the homemaking 

teacher's home visits in relationship to community accept- 

ability of homemaking department and of homemaking teacher. 

13. An analysis of the home experiences carried on 

in connection with homemaking programs where home visits 

have been made as compared to similar programs whore home 

visits have not been made. 

14. A study of the effect of home visits in relation 

to the promotion of adult homemaking classes. 

15. A study of the value of home visits in establish- 

Ing and maintaining effective public relations. 

16. A job analysis of teachln.g homemaking to 

determine the comparison of values of the many teaching 

activities. 
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APPENDIX A 

BELIEFS AND PRACTICES OF HOMEMAKING TEACHERS TOWARDS 
HOME VISITING 

Name of Teacher ______________No. of Years Experience______ 
High School Enrollment No. of Students Enrolled in Home- 
making _________No. of Home Visits made Dur.ng the School 
Year _________During Sunnier ________Total Number of Home 
Visits Made Each Year____________ 

Please indicate activity or subject for each period listed 
below - 
Please cross out extra periods in school day - 
Daily Schedule Mon Tues Wed Thurs Fri Week E 
Before School _____ First Period 

_____ _____ ______ _____ ________________ 

Second Period 
______ _____ 

_____ _____ 
______ 
______ 

_____ ________________ 

Third Period 
Fourth Period 

______ _____ ____ _____ ____ _____________ 

Noon_______ 

____ ____ _____ ____ _____________ 

Fifth Period ______ 
______ _____ ____ _____ _____________ 

Sixth Period 
_____ _____ 

____ 
______ 
______ 

________________ 

Seventh Period 
______ 
____ 

_____ ____ _______________ 

Eighth Period 
_____ _____ ______ ________________ 

After School ______ _____ 
____ 
____ 

______ 
_____ 

____ 
____ 

______________ 
____________ 

The Rey to be used in checking each statement: 
Y - means Iy3 I agree; or it is true in my situatIon." 

- means I have no feeling one way or the 
other; or the item does not apply to my 
situation. ' 

N - means "No, I disagree; or it is not true in my - situation." 
Please indicate your response by placing a Y, U, N, in the 
blank at the left. 

le The lack of transportation is a oroblem to me in 
making home visits. 

-- -- 2. Home visits give me a better understanding of the 
students' needs and problems. 

_______ 3. It is easier to teach a class in meal planning 
after I have visited the homes of my students. 

-______ 4. Home visits often disclose the social adjustment 
problems of students. 



5. I find home v±s1tin difficult because of lack of 
time. 

6. Through my home visits, I can help other faculty 
members recognize that the home life of our 
students' families determines the social pattern 
of the community. 

_____ 7. I feel that parents can help in evaluating the 
homemaking program. 

8. I gain a better understanding of the community 
through home visiting. 

9. I can teach family relations better after I have 
visited my students at home. 

______ 10. Home visits help me understand and appreciate the 
achievements of my students. 

11. Home visits are not acceptable in my connnimity. 

12. The music department utilizes iníormation which I 
may offer as a result of observations made on 
home visits. 

-____ 13. Motivation is less of a problem to me when I know 
my students' homes. 

14. I have used my understanding of the needs of 
adults - as gained through home visits as a 
natural beginning for an adult pro.:-ram in home- 
making. 

15. I gain an understanding of family cloth±ng prob- 
lems through visits in the homes of my students. 

--- 16. An understanding of students' ±nterests in extra- 
curricular may be gained through home vis iting. 

---- ri. I find that home visits have never been made in 
my community. 

18. Physical education instructors ask my help in - understandIng health problems of the students 
whom I have visited. 

19. I find it easier to plan interest approaches after ---- 
I have visited the students' homes. 
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20. Often, I can help parents gain an understanding of their children's needs through home visits. 
21. I learn about family buying habits through home visits. 

_____ 22. Home visits aid me in compiling sneedotal records valuable to other staff members. 

23. When making home visits, I seldom find parents at home. 

24. Other faculty members sometimes ask if they may 
accompany me a home visit. 

25. Home visits help me shift my thinking from subjects and subject matter to individuals. 
_____ 26. Parents offer valuable suggestions for planning an effective homeniaking program. 

_____ 27. I notice that in many homes they need help in the use and care of eq'uiprnent. 

_____ 28. Interpretations of students' persiality traits are easier after home visiting. 
29. I feel the administration does not back my home visitation program. 

30. The faculty is interested ±n my findings of such cultural opportunities as books, magazines and 
music available to students in their homes. 

_____ 31. The working relationships of students within a class may be better understood through home vi siting. 
______ 32. Parents show more interest in the homemaking program after I have visited their homes. 
_____ 33. Home visits help me understand the students' responsibilities in the home. 

34. Through the home visitation program, I have ac- oulred a knovledge of the experiences which have enr iched the student s ' backgrounds. 
35. The location of my students' homes make them in- accessible for visiting. 

_____ 36. The principal of our school is interested in the records of my interpretation of family backgrounds. 

e 



37. Home visits have helped me recognize potentIal 
leadership in my classes. 

_____ 38. Through home visiting, I may gain an understanding 
of housekeeping standards In my homes. 

_____ 39. Horno visits help me see how to correlate care and 
responsibility of younger brothers and sisters at 
home with the child development unit. 

_____ 40. Educational opportunities for students are reveal- 
ed during home visits. 

_____ 41. Foreign parentage complicates home visiting forne. 
______ 42. An understanding of some home causes for certain 

students' attitudes may be helpful in solving 
problems that arise at school. 

_____ 43. Home visits have given me insight into where 
special emphasis should be placed for different 
units of homemaking. 

______ 44. Parental cooperation is necessary for an effective 
homemaking program. 

- Knowing students' home responsibilities makes ar- 
- ranging for the care of the department more 

meaningí'uJ. for me. 

____ 46. I find that home visits may reveal students' 
educational interests for the futuro. 

47. Families do not seem at ease when visiting 
them. 

48. Knowledge of students' vocational interests gained 
- through home visits is helpful to the faculty. 

49. Home visits help me in guiding students into the 
selection of worth while class experiences. 

50. A homemaking teacher's life is enriched through 
parent and home contacts. 

51. I am better1e to help students appreciate their 
homes after making home visits. 

52. The condition of the tudent's health may be 
revealed in a home visit. 

____ 53. Irregularities in family life may be discovered 
through home visits. 

54. Other members of the faculty are interested in my 
suggestions of working with the social problems 
of the students. 
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55. I find that home visits help me i.e students' 
problems and needs in the various units of home- 
mak Ing. 

56. An understanding of the pattern of the family's 
recreation is gained after visiting in their home. 

57. I can help students' select more meaningful home 
exteriences after visiting in their homes. 

58. Special skills and talents of students may be dis- 
covered through home visits. 

59. The introduction of home visits is difficult forme. 
60. Knowing about irregularities in family groups may 

help faculty members understand students' problems. 
61. I am better able to appreciate the students' use 

- -- - - of materials and equipment after I am familiar 
with their home backgrounds. 

----- 62. I lack self-confidence in making home visits. 
63. The completion of home exneriences seems more 

sIpiificant to the parents and the students after 
home visits. 

64. Students seem to have more confidence in me after 
I have visited with them in their homes. 

65. I have difficulty In terminating a home visit In 
a moderate amount of time. 

66. Reports of my home visits aid other members of the 
- -. - faculty in shifting their thinking from subjects 

and subject matter to individuals. 
-- 67. Home visits make it easier to indivIdualize 

teaching. 
68. The economic status of the family may be disclosed 

- through home visiting. 
69. Home visits help me make such areas as the manage- ----- ment of time. and money truly worth while and in- 

teresting class experiences. 
- 70. Varied family employment makes the scheduling of ---- - 

home visits difficult for me. 

Any additIonal reactions you have will be appreciated. 



APPE1mIX B 

GEOGRAPHICAL LOCATION OF HIGH SCHOOLS IIICLUDED IN STUDY 

Northwestern Oregon 
A s tor ja 
Banks 
Beavertc 
Clatskanie 
Forest Grove 
H±llsboro 
St. Helens 

West Central Oregon 
Newport 
Toledo 

Southwestern Oregon 
A shiand 
Central Point 
Coos Bay 
Coquille 

*Grants Pass 
North Bend 
Oa kl nd 
Phoenix 
Sutherlin 

East Central Oregon 
Nyssa 
Onta rio 
Vale 

Central Oregon 
Bend 
Cand on 
F o s si 1 
Madras 
Redmond 

South Central Oregon 
Bonanza 
Gilchrist 
Lakev levi 
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Northeastern Oregon 
J o s e ph 
La Grande 
M i 1 ton 
North Povider 
Pendle ton 
Richland 
Union 
VIa 1 iowa 
vies ton 

Willamette Valley 

Schools with two teachers in the study. 
Schooi with three teachers in the study. 

*A ibany 
Amity 
Brownsville 
Canby 

*Corval lis 
Cottage Grove 
Estacada 
Eugene 
Gervais 
Gre sham 
Harrisburg 
Independence 
Jefferson 
Junction CIty 

*Lebanon 
McMlnnvi 11e 
Marcola 
M o la lia 
M onr o e 
Oregon City 
Philoma th 
Sandy 
Shedd 
Sweet home 
Turner 
West Linn 
Yamh I il 


