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THE DEVELOPMENT OF NETHODS OF STUDY
COURSES IN STATE COLLEGES AND UNIVERSITIES

CHAPPTER I
Introduction

The inoreased enrollments in the colleges and uni~
versities of the United States from the few thousands at
the time of the Revolutionary War to the 1,500,000 (25)
or mors at the preasent time represent not only a tremen-
dous increase in numbers dut a great inoresse in the per-
centage of people of college age who have been and are
aoctually enrolled., It is reasonables to believe that one
result of this inerease has been the inclusion, in the
larger numbers over the later yeara, of many students who
have been and are deficient in either prior training or
in native abllity or both., Many of our youth have never
had to study because they could pass their elementary and
high aschool courses with little or no regular study.
Others, of little native ability, studied hard and well
and were able to pass their pre~college courses but lack
the abllity to pass college and university courses, at
least at the usual rate of progress, yet they have en~
rolled in many colleges and univerasities.

To a very oonsiderable extent, in the opinion of this
writer, the Progreasive Education Movement, as it has been




variously interpreted, has brought about a decrease in
both training in and willingness to study. While exten-
sive olaims have been made for inoreased interest and of-
fort on the parts of the pupils by use of this movement
in ocur schools, i1t is believed that enthusiasm strongly
colored many of these claims. In addition, many teschers
talked long and loudly about the merits of this movement
when it is doubtful if they, themselves, were familiar
with more than its superficial aspsots. This movement
has beon a splendid and popular cloak behind which lazy
and incompetent teachers eculd hide with smmgness or even
aggressivs boastfulness., Whether these people were "pro-
gressive educators® or not, they were able to use a move-
ment which had not provided for their excluasion.

An apparent candidate for the place in the sduca-
tional sun which has been held by the so-called Progres-
sive Education lovwmoﬁt is the so~called "inspirational
education movement." Under this so-called plan, neither
pupils nor teachers make advance preparation for classes,
The material taken up in any class is arrived at by
"ingpiration®™ and the more-or-less ocommon agreement of
the members of the class. Such a procedure is labeled as
"demooratic,™ whether it accomplishes anything in the
development of learning or even of democracy or not.

Another development whish the writer has viewed with




some concern was the Natlonal Assoclation for the Pre-
vention of Study Away from School (22). It had its office
in Chieago and its purpose was apparent from its name,

The writer tried to contact this association by letter
and found that, sccording to the Post Office, they no
longer maintained an office. In the opinion of this
writer, the number of newspaper referenses which indicate
that parents are becoming impatient with the publiec
schools in thelr commnities eand are beginning to foroce

programs of study and of discipline on their pudblie

schools is a hopeful sign. That this should be necessary
indicates a regrettable condition in the asechools of those
commnitlies at least., Of course, there still appear oc-
casional newspaper and magazine articles favorable to the
abolition of all study outside of achool,

The ruling made by numerous public school administra-
tors that yearly promotions of pupils will be automatio

unless the cases are most exceptional hss militated

against the acquisition of habits of study by pupils dbe-
cause they did not have to study nor was there any way in
which the pupils who were lazy or uninterested could be
made to study. 8Sinece many parents have no interest in
the amount of studying which their children do, there has
been no pressure from any source on many puplils to study,

either out of the classroom or inside of it.
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The excitement caused by World War II, both before
and during ita existence, was inimieal to the formation
of habits of study or to any sustained studying. The
ability of secondary school pupils to obtain large sums
of money sas wages, during and since the War, has made
study, or even attendance at school, to be held as dull,
unprofitadble, or representing an economic loss of money
and a soccial loss of "rights™ by individual pupils if ef-
fort is made to return them to school under compulsory
schocl attendance laws,

All of these factors, singly and in combinstions,
have brought about =~ or at least have not overcome -- a
not wnnatural lack of interest in school attendance and
an unwillingness to study. Too many college and univer-
sity students want the benefits of a college degree with-
out being willing to earn them, This is not, of ocourse,
an entirely new situation.

The so-called "G.I. Bill of Rights," managed by the
United Btates Veterans Administration, has introduced into
the colleges and universities of the nation many students
who completed their high school courses during the ex~
clting months immediately preceding or following the deo-
laration of the war emergency. Expeoting to enlist or teo
be drafted, their interest in school work was usually most
perfunctory and unsatisfactory ss a foundation for college




work. As oollege students, some of these young people
have made the extra effort required to overcome this
handicap. Others have not been sable to make the adjust-
ments needed for overcoming their handicaps. The "G.I.
Bill of Rights™ has also brought inte colleges and uni-
versities many high school grasduates who would not have
registered in any college or university without it.

Many of thess have bccenn excellent college material.
Others have dropped out quickly through lack of ability,
unwillingness to work, or "the low pay." 8tlll others
have been saved to the institutions by a course in meth-
ods of study or similar courses, and have become oom-
pletely socceptable students and "shown a profit" to them-
selves and to the institutions attended. 8till others
might easily have been saved to the institutions if
courses in methods of study had been avallable to them or
if they had taken such courses early enough in their col~
lege enrollments (18).

Some 00llege snd universities have held and are hold~
ing strongly ebposlto views on the importance of methods
of study, or similar courses. Others, of course, have
taken intermediate positions of all degrees between the
two., Each ocan, tb an acceptadble extent to numerous per-
sons, justify the position taken. One extreme position
is that of rendering all reasonably possible ald to a




atudent to enable him, or her, to meet the scholastic re~
quirements of the institution. In addition, such pro-
grams may, and sometimes do give initial guidanse to stu-~
dents who drop ocut of college in dlscovering the kinds eof
Jobs in whioh they have interssts and suffieient abllities
for suscess instead of just cutting them adrift on thelr
own resources. The other extreme position is that of
cutting off the registration of any student who cannet or
will not meet the scholastic requirements which have been
astablished. Such students may, of course, register olse~
where in institutions in which the scholastioc standards
are less severe; or, even though they discontinue thelr
formal educatioms and enter employment, they 4o not nec-
essarily become failures in their lives or even cases of
*"lost leadership.” "With all sorts of educational oppor-
tunities (25), aside from college, open to them, young
people san pursue education, if they have the initiative,
as far as they can go and as fast as they can without
going to college at all.™ Many of the most successful
men and women of the pressnt day have never bsen enrolled
in any college.

At the present time, enrollment in methods of study
courses, partially compulsory for selested students and
voluntary for others, is probably larger than it has ever

been, just as enrollmsent in colleges and universities is.




Whether such courses are highly valuable in their pur-
poses or are unjustified at the ccllege level 1s debated
among college administrators. Whether they are valuable
to the students saved to the colleges, at least for a
time, who otherwise would be dropped from the rolls, is
also debated. The present study may add a little to the
fund of information available on this subdbject.




CHAP?ER II

Kistorical Development of Plans for Improvement of
8tudy at Various School Levels
Fuaman nature, having been ever-resistant to effort,
especially long~continued effort whose results are not
immediately apparent and whose consequences are not re=~

warded by applause, has =« in all eras -~ been opposed to
studying and the learning which fellows effective study.
Certainly there have been in all eras, individuals who
studied and who liked to study, but these have been a
small minority. 3uch studying as was done by the others
was forced upon them by various methods, sometimes of
leadership, sometimes by coercive measures. The asscole
ation between atudy and painfulness is more than coinei-
dental.

Kever before has the need for study been greater than
1t 48 today, although there have been equally eritiocal
political and sccisl pericds in the past:. The pattems
of the future cannot at present be predicted, and soclety
needs more individusls who (22) can give up outworn or
incorrect ideas, attitudes, and akills, Important
thought-requiring issues are constantly arising, and ha-
bitual resctions cennot now furnish adequate bases for
civilized living. To participate in oivilized living,




one's actions must be the result of reason and not the

products of the smotional processes alome or in large
part. It 1s well kmown that far too many human actions
are based on the emotions rather than on the rational
make-up of the individual.

It should be the aim of education to provide each
individual with an understanding of the emotional self
80 that, when rationality is needed, one will be able to
think things out in logical sequence and not depend upen
his emotional patterns or prejudices in plece of knowl-
edge of right or wrong on any issue that may confront him,
whether it is of a personal or a public nature. This is
partioularly true in a demooratic society. The basic
prineiples of democracy demand that its citisens shall be
able to think effectively, since the sovereignty of sueh
a government 1s vested in its people.

With the ever-present and cleverly disguised propa-
ganda devices which are increasing in number and basie
effectiveness, it behooves edusation to ooncern itself
with propaganda and to turn out students who can think
effectively in order that they may evaluate this propa-
gands for what it is. Only in this way ocan the powers
which have as their chief aim the destruction of the demo~
cratic way of 1life be circumvented. The school years are
the years in which good foundations for later thoughtfulness
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should be laid by establishing in sach child good think~
ing and goocd study habits coumensurate with his age. It
is upon this foundation that cur democracy will gets its
sffective and thoughtful futwe citizens who are to uphold
the sovereignty of the government ~-- through their sbil-
ity to think clearly and act effectively on the problems
of the day. The problem-solving ability of each person is
important. Good problem~solving cannot ceme from anything
but good thinking and good study habits.

The schools cannot be expeoted to turn out finished
and fully mature products, but they should be expested to
turn out products that have so0lild foundations whioch can
be built upon b'y industry, business, or higher education.
They should at least turn out products that are prepared
to continue learning and studying after they leave school,
The pupil should be taught how to study and to think so
that he will be able to gather the fasts he may need when
he needs them and be able to use them in his problem-
solving.

The idea (22) of directed learning as an aid to
teaching grew cut of the need for educational reorganisza-
tion that followed the great increase in the school popu-
lation during the latter half of the last century and the
first half of the preaent one, With the great inocreases
in numbers of pupils came a further need of a better
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understanding of individual differences among the large
groups of pupils who were not motivated by family tradi-
ticn or personal ambition.

About 1908, Thorndike and Search (22) published their
program of directed study for the individualiszation of in-
struction under the then relatively new school sonditions.
The idea of individuslized instruction was not new even at
that time, except for the numbers of pupils involved. The
nationa)l ehange from an agriecultural eoonomy to an indus~
trial economy had begun to break the family control, re-
duce the size of the family, produce less family unity,
replace the home with tenements and, in far too many cases,
to produce a ocondition of the home being more like a hotel

than a family sanctuary. In addition, penny-wise school
administrations had made school classes larger and larger,
and the teashers oould not know even their pupils' names.
Since Thorndike and Searcht's (22) publieation, numer.
ous additionsal plans for the improvemsnt of edusation have
been advanced under the name of supervised study. All of
these plans have within their frameworks the idea of indl-
vidual differences and the need for allowing the pupil to
work at the rate of progress which is most effective for
him. BSome of these plans have been effective for their

founders alcne, Some were effective for many different

schools until they becams formaliszed or until their
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proponents lost interest in them. Some were very little,
if any, better than the programs that they sought to re~
place. Some may have been plans for attracting personal
attention to their instigators.

In any school in which supervised study is to play
an important pert¢, the plan sghould not bde left by eash
teacher for the teacher of the next grade to put inte ef-
fect., Far too many pupils have found that the schools
have not prepared them for anything. The job of teaching
them to think and to study had been left for the next
class or grade to do, and the job was never 4done. A su-
pervised study program should be begun in the first years
of the school. This 1s the time to lay the foundation of
intellectual curiosity. Each succeeding class can then
build en this foundation.

In any good supervised study program, the assignment
and the study of the assignment by the pupil are advanced
to a position of primary importancs. The teachers must
realize, if the plan is to be effective, that this 1s s
great opportunity to stimlate interest, suggest methods
of study, and give clear explanations of what is to de ex-
pected from the lesson. If such a program is followed,
it 1s possible for mest misdirection of effort by the
pupils to be avoided. The teacher would be working with
the pupils and astually supervising their study rather




than working for them or at them.

"Supervised study (23) is that plan of sehool prose-
dure whersby esch pupil is so adequately instruocted and
directed in methods of studying that his daily preparation
will progress under conditions most favorable $o0 the hygle
enis, economiesl, and self-reliant sarecer of intelleotual
endeavor,”

One of the first programs offered as a plan of super~
vised study was the study hall. This was in many cases
Just a large classroom set aside for the pupils not 4n
classes during that period, and called a study hall. It
would usually hold fifty to one lumdred pupils. The pu~
pils would de gathered in this room for all of their free
class periods for a supposed study period. The teacher's
duties in this study hall were those of taking the roll
and of maintaining as mch order as possible. The atti-
tudes of many of the pupils were often those of mischief
or defiance, Under all except the most favorable ocondi-
tions, these so-oalled study halls coﬁm net be classed
as being supervised study periods. No teacher could teach
such & large group, with their mixed abllities and varied
subjeocts. It was not possible for one teacher or even
two to give help to more than a small percentage of the
pupils in a study hall in an hour or less of time with
the group. About the only thing that ecould be said in
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favor of the study hall was that 1t was better than the
atudy conditions fownd in many of the homes when practi-
cally all study was done &t home and was the responsibil-
ity of the pupil. A study hall, under proper and reason-
able provisions, can be valuable when the number of pu~
pils in each study hell is small enough that diseipline
is not a problem and the number of puplls per teacher 1a
such that the teacher may give to each pupil the amount
of help that is desirable.

The Batavia Plan of Supervised Study (23) was one of
the first organized moves to individualize pupil instwuoc~
tion. In this system one needed & plant that had over-
size olassrooms, These rooms would usually hold from
fifty to seventy pupils who were to be taught by two
teachers. The pupils were divided into groups of adbouts
equal ablility. While one group was having recitation with
one teacher, the other group was being supervised in its
study by the second teacher. When all were studying, both
teachers assisted the individual pupils, This plan proved
to be very successful for a oonsiderable number of schools
and was quite unsatisfaectory in others. It was used, with
or without modifications, in a large number of school sys-
tems throughout the eastern part of the country over sev-
eral decades.

The Study Coach Plan (23) is a form of the Batavia
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Plan. Under this plan, one teacher in eaoch school devoted
all of his or her time to the slow pupils or those who
needed assistance for any reason. The classes for this
type of teaching might be called a kind of opportunity or
make-up class, All pupils who were having scholasatic
trouble were referred to the astudy coach during the day.
Individually, they might call upon him whensver they
needed help or they might be required to work under his
supsrvision for a certain number of hours a week beyond
the regular school day bescause of unsatisfactory work
hadbits or classroom production.

The Dalton Plan (36) is a contract plan in which the
student oontracts to do a certain assignment. It is »
plan for individual instruction under which the pupil is
allowed to work at his or her own speed in fulfillment of
this contract. ZEach contract has a minimum and a maximum
amount of work to be done and the child knows that he is
to do the amount for which he has signed. The pupil (18)
Xnows that he cannot move on to a new eontract in any of
his subjeets until all of the work in his present con-
tract has been completed. This plan (356) 1s an attempt
to make sohool as nesrly true to life as possible. In
this way, the pupils have real experiences in learning-
while-doing. "It 1s no longer school«~it is 1ife." "Fhe

children move from subject to subject as they see fit, or
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remain with any one subject as long as their interest
holds for that subject. They keep & record of their owm
progress on the unit. The plan-makers do not like test-
ing just to be testing, but chesk«upa are used and can be
given individually and, if the results mest with the
teacher's approval, the pupil is allowed to sign for a
new contract - providing that all of his other subjest
sontrasts have been completed.

The Conference Plan (23) was, generally, of two
kinds (a) slated confersnce periods or (b) conferences by
appointment. Under these plans, all children were given
the chance to correct any weslmess which they may have
hed in their school work.

In the slated conference period plan, the teachers
wore asked by the administration to remain after the regu-
lar dally schedule was over for a half-hour or hour to
confer with those pupils who were having trouble in their
subjects. These confersnces were held to be of value not
only to the pupils but to the teachers. They aided the
teachers in finding ocut more sbout their pupils and their
difficulties so that they might teach better in their
classes. They gave the pupils a chance to know their
teachers and to receive aid from the teachers teaching the
subjeots that were giving them trouble, These oconferences
were often friendly, informsl, and personal. From the
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more able and interested teachers, the pupils obtained
counseling in many flelds and lessons in mental and
social hygiene,

The conference by appointment was frequently looked
upon by the pupils as & form of punishment because the
appointments were usually made for the puplls t¢ report
at a certain place and to a certain person at a certain
time ~~ usually after the other pupils had left the
school. These conferences for assistance were often cone
fused, at least deforehand, with appointments for punish-
ment, Frequently, even the best of them were fslt to e
inponition- by the less ambitious and less intelligent
papils.

The Divided~Period Plan (25) had its origin in the
overcrowded olassrooms of the time, much as the Batavia
Plan was conceived, Under this plan, the time in each
classroom was divided between recitation and study. The
class hour was t0 be apent, sapproximately, half in reci-
tation and half in study. Careful or even overelaborate
direotions for study were often a part of this plan., The
better teachers gave much of these periods to the assist-
ance of the less able pupils or to those who needed
special counseling.

The Double~Pericd Plan (23) was similar to the Divided
Period Plan except that a longer class pericd was provided.
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Where the high scheol class pericd was usually forsy~five
or £ifty minutes, this new plan was set up 30 that the
pupils had fortye-five or fifty minutes for study and
forty~-five or fifty minutes for recitation within each
class period. This plan was often operated on a bell sys~
tem 80 that the teacher and the pupils would Imow when to
change over from study to recitation and back to study
again, Considerable success was obtained by some of the
schools that put this plan into effect.

The Flexible Plan of Class Division (17) scon fol-
lowed because it was felt that the teacher should have the
division of the period left to his or her discretion.
Under such a plan, on days when it was bellieved to be more
valuable to study most or all of the period, there was no
recitation. On other days, when it was believed to be
more valuable, the pupils recited most or all of the
period.

The Daily Extra-Period Plan (23) involved an sdded
period at the end of a shortened school day. This plan
gave the pupils a chance to study under supervision for
ons whole period on any subjest of their cholice. The work
which was not completed during this period could easily
be finished at home since the pupil had worked on the
material long enough to kmow the way to do it and to know
what was to be done on the sssignment. This plan often
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carried a form of reward with it., If & pupil made a grade
of ninety or higher in his recitations for the day, he did
not need to go to the extra period but was permitted to

g0 home or to go out on the playground to play.

The Giles Scheme (23) had certain hours set aside for
study and the pupils did their studying by directions in
the form of a set of printed rules which were handed out
to the pupils as they entered the study rooms,

The Newark Plan (23) was another attempt to break
the class period into equal parts for recitation and
study. 7The class period was fifty minutes in length.
Usually, twenty-five minutes were spent on supervised
study and twenty-five in recitation but this division was
frequently varied. The proponents of this plan had wide
success until they either lost interest or the system de-
cams formalised, The plan, howsver, is still used with
suocess in numerous high achools.

The Columbia Plan (23) allowed more time for study
than for resitation. Seats were not assigned to the pu~
pils. The pupils were not expeseted to remsin in their
seats, dut were allowed to pass freely about the room from
the reference books to their desks or to the desks of each
other. Under this plan, where it was controlled, the
gclassroom was essentially a workshop in which the teasher
eooperated with the pupils in constant supervision and
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assistance. Only about one=third of the class time was
actually spent in recitation,

The Winnetkm Plan (49) oconsisted essentially of defi-
nite and ecarefully planned assignments, with all material
organized into units with definite outoomes which were to
be achieved by the pupils at their own rates of ascom-
plishment. It contained pretests, in order that each pu~
pil might know which parts of the assignment he already
knew and which parts he needed to study. There were alsc
_ self~gcorrections to be made from the self-corrective
teaching material with which sach child was supplied,

That material was basically a foretaste of the final test
on the assignment. The teacher was in the olassroom,
helping first one and then another pupil as help or stime-
. ulation seemed to be needed. Under this plan, the sble
teachexr could give edusational, voeational, or personsl
guidance to individual pupils or give pointers on methods
of study or mental hyglene.

The Gary Plan (1,6,20) was organized as a children's
commmity in which the pupils learned by doing. This
system tried to make school as mach like life as poasible.
The school day was eight hours in length, and was divided
into sections for work and sections for study and for
play. The subject-matter was taught as a practical part
of the school community, and learning was largely by doing
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and using. The children learned the trades and skllls
negessary for real life from the teachers of trades and
crafts who were skilled artisans. ZFEach teacher exeroslsed
supervision of the study and of the work in his special
field and, in so doing, was able to offer activity of an
educative nature to the pupils who were interested in his
type of skill, The Gary Plan and the Winnetks Plan bore
rowed much from the "job sheet™ which the industrial arts
(manual training) teachers had introduced into the schools
and which they, in turn, had borrowed from the job specl-
fiocation sheets of industry and the bullding plans of
building contractors and construction engineers. The
Winnetka and the Gary Plans were further sxtended and
orystallized in the Morrison Plan.

The Morrison Plan (17) is an adaptation of Herbart's
five formal steps of preparation, presentation, assoocl-
ation, generalization, and practical application in
learning, This plan has bsen very influential in popu=-
larizing the use of ™unita® in the teaching process. A
unit was the specification sheet elaborated into a "con-
tract"” between the pupil and the teacher for the performe
ance of a certain amount and quality of work on the
"unit.® Usually there were two or three levels of diffi-
oulty for the contraocts for each unit., Each level re-

ceived a certain grade upon its completion, the more




dirrisult and inoclusive level sometimes receiving the
highest grades. In other systems, the work on any level
might receive any grade but records were kept of the level
of each contract. Usually the brighter pupils were ex-
pected to d¢ the more difficult contracts, and the duller
the less Aifficult contracta. In some systems, the pupiis
were allowed to Shoon the ocontracts of greater or less
aiffioulty as they pleased except as the more able pupils
sould be persusded to choose the more 4ifficult contrasts.
Rach contraet had to be completed before the pupll was
pormitted to begin another. The duller pupils usually had
not only simpler units bdut fewer units to complete in or-
der to meet ths minimum essentials of the grade or course.
Great emphasis was put upon the completion of the units.,
Class~time was spent mostly in study, but the teacher was
free to ¢all a recitation or instruction period for a long
or a short time whensver he or she believed it would be
profitable. A protest was usually given to find out what
knowledge about the unit was already possessed by the pu~
pils. This might be oral or written. This step was often
called the exploration step, and showed the teacher and
esach pupil the parts of the unit which were lnown and the
parts whioh nesded further study. In the second phase,
which was called the presentation step, the teacherts aim
was to stimlate interest in the unit and to give the
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necessary directions for ths study of the unit,

The third step, or the assimilation step, was really
the indepsndent study period and might de extended over
two or three weeks, depending om the length of the unit.,

The fourth step was that of organization of the ma~
terial learned. In this period the pupils put their work
into some type of organised report, oral or written, o
the construction of some "project.”

The next step was that of recitation wherein the pu~-
pils presented their findings to the class or to the
teacher. The last step was the examination over the
unit, This was either passed or it was not., If it was
not, there had to be further study and repested examina~
tions until it was passed. This syatem had wide suceess
in many sections of the country. It is still used in
many schocl asystems, with or without modifications.

A step to "popularize"™ schools or to%uake them so
interesting that all pupils would want to attend" was the
so~called "Progressive Edusation Movement.” This writer
believes that, while there was some good in the Progres-
sive Rducation Movement, it contained the nuclei of its
own disintegration. For one thing, there was little 1if
any agreement on any definition of the prineiples of this
movement by 1ts adherenta. A statement of prinociples was
published in the Jjournal of the association, dbut was
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withdrawn in the 1930's at what was probdably the height

of this movement and was not replaced by any other state~
ment (38). BREducators (38), even in the "Progressive”
ranks, werse not prepared to make any sadequate statement
of agreement. As & social consciousness became inoress-
ingly svident within the teaching profession and partieu-
larly among the "Progressives," teachers began to siress
the socisl studles, talked boldly about unemployment and
national economic plamning, and expressed an interest in
efforts anywhere that showed signs of solving the 1lls of
periodic depressions,. The social responsidbilities of edu-
cation and of educators were topics at conferences of the
Progressive Education Assosistion. Lesaders spoke of edu-
osationts role in shaping society and discusszed whethsr the
schools eould be the instruments for buillding a new social
order. The dspression sncouraged an interest in human re-
lations as the problems of young people beeame a major
concern of society. 8chools that were "child centered®
now tried to be “youth centered®™ and the “commmnity
school® grew into definite interest of the "Progressives,"
but the progresaive educators were unable to take a defi-
nite stand on many social issues that cut deeply, In the
masntime, the pupils who might have besn "reaching for the
stars” had not learned as much as their predecessors had
about addition, subtraction, mmltiplieation, division,
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spelling, language usage, handwriting, clear thinking, and
habits of atudy.

While all of the plans for better tsaching have
served well in some instaneea, the ultimate sucoess of the
work of any elassroom is dependent upon the mutﬁg of the
teacher as a teacher and upon the ocoymand that th; pupils
have gainsd of the tool-subjeots., Among the most impor-
tant of these tool~sudjeots at the high school level are
reading comprehensiocn and reading rate. It 1s a truism
among high school and college teachars that ths reading
abilities of the majority of the members of their olasses
are woefully pcor,

Henery (54), a high school principal of extensive
experiense, atated about his puplls that "one~third are
incapable of mastering the stock of learning well enough
to make any difference in their literaoy." Ths pupils of
whom he wrote could not, in his opinion, "read on a fifth-
grade level or write a cocherent paragraph reasonably free
from errors.®

Inability In reading wmay be due to lack of interest
in reading and to its corollaries, lack of desire to gain
knowledge from the printed page, lack of training in reade
ing, nanverbtalism, or a aombination of any or all of
these. It is easily demomstrable that many high school
rapils and many sdults fall into this first group. The
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voluntary reading habits of even college students (39)
are limited largely to the aports page and the "comics™
for the men and the society and fashion pages and the
“comies®™ for the women. The amual sale of some sixty
million coples of the so-called comic books, largely to
adults, furthsr demonstrates this. There are many oxcil-
lent places in the work of the world for these people in
certain specialized sotivities as well as in sotivities
whioh are more largely muscular than mental, such as many
jobs in forestry, engineering, construction, and farming,
but any job of any importance requires some abllity teo
think and, usually, ability to read with soms degree of
sccurate comprehension.

Iack of training in reading may result from little
or no training on the cme hand oy poor training on the
other. The United 8tates Offlice of Bducation estimates
that there are in the United States six million illiter-
ates or people more than twelve years of age who can read
less well than the average fifthegrade pupil, ineluding
those who cannot read or write at all, There are other
uncounted millions who are or have been in grades beyond
ths £ifth grade who canmot read in correspondence with
the grades in which they are or were when they left school.

0f a thousand boys and girls entering (54) the ninth
grade in a Few York City high school, fifty-nine per cent
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were below the norms for the sixth grade in reading abile
ity. In some mitigation of this large per cent was the
faot that three-fourths of this group oame from homes in
which a foreign langusge was spoken, but these pupils had
attended Amsrican public schools for eight years, In
another large high school (84) in another American oity,
twenty«five per cent of the entering class were below the
reading norm for seventh grade pupils. BSome writers (3)
estimete that six or seven per cent of college students
have reading comprehension acores below those of the aver-
age oighth grade pupil. Strang (3) reported that ome
third of fowr hundred and thirty-seven college freshmen
wers inferior in reading comprehension to the average high
school freshman, A large number of studies showing simie
lar results could easily be cited. They all show that the
teaching of reading in public achocls is and has besen eox-
ceedingly poor in a great many classes.

According to recsent (7) statistios, only about twen-
ty-five per cent of the pupils graduating from high
school enter college. It is not glwaya the poorest
readers who are in the seventy~five per cent who drop out.
In a study (7) of three hundred snd thirty-eight entering
students at one of our leading wniveraities, it was found
that twelve per cent of these students were reading at or

below the ninthegrade level, twenty-thres per sent were




28

reading at or bBelow the tenth-grade level, and thirty-
seven per cent were reading at or below the eleventh~
grads level., Most of those who tested below the forty
percentile level in the initial test were retested at the
end of a quarter in a special~help course and made slight-
1y more improvement than other students of all levels of
initial ability who 4id not take this course. It is most
difficult for snyocme so poorly equipped in reading skill
t0 have a technique of study that will meet the reguire-
ments of any ¢ollege. It is a tragic situation feor young
people to be forced to face life so deprived of essential
tool equipment.

with regard to the largs number of illiterates in the
United States, many come from isolated areas where thers
are few opportunities and fewer incentives for school ate-
tendance. A probadbly equal number some from the slum and
foreign«langunge areas of the cities and from towns of
average and small sizes whers schools were available %o
them.

During the World War II, it became (53) necessary to
indust large groups of men who were illiterate. Thene
men were held in the Reception Centers, theoretically for
thirteen woeks or until they were able to do the usual
work of the fourth grade., The purpose of this training
was twofold, first, that the men might be better soldiers,
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and, second, that 1lliterssy in the nation might be re-
duced., These men in the special training units were ex-
ceodingly eager to learn. If they were not, they were not
retained in the special training battalionas, Experiensce
had shown them some of the disadvantages of being unable
to read., More than anything else, they wanted to de sble
to read letters from home and to write letters home. Ac~
tuslly, many of them were sent to military units after
two to six weeks and before they had progressed very far
in thelir training becsuse the need for man-power was so¢
great, Even then, this program demonatrated that the mass
of American youth is quickly and thoroughly educable where
there 1s Incentive and that illiteracy need not contimme

as & large social prodlem in this country among people
intelligent enough to grasp the educative material through
the fourth grade. The wvalue of compulsory school sttend-
ancs beyond that level is debatable, In states in which
compulsory attendance beyond this level has been made a
legal requirement, the results have been only moderately
desirable.

It would seem only reasonable for every elementary
and high seheol teacher to make it his or her business to
see that sach pupil has full control of the tools of
learning, since only twenty~five per cent go on to higher
learning. After a pupll has left high school, there will
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be plsnty of problems for him to face and solve without
having to worry about the tool subjeots. '

The term, nonverbalism, is used in at least two ways.
In one way, astual physiological defests, such as poor
visual fusion (with or without noticeable strabismus),
visual inveraion, visual confusion in which the letters
of a word are seen in reverass or partially reverse Qr-dar.
alexia or loss of ability to read or inability to learn
to read in cases in which losa of sight 1s not involved,
and many other forms of disability may be found in indi-
viduals but not in any large numbers for any one form.

In the other way, the defests are more psychologloal than
physioclogical, e.g., mental dlocks by reason of which cer-
tain words or letters cannot be seen although no deteote
able eye defects are found, and a subconssious fear of
either silent or oral reading, or both., The number of .
actual ocases of true nonverbalism is probadly much less
than the three per ecent of the school population (19)
which is frequently given and usually includes Both kinds
of nonverbalism.

The importance of good reading comprehension and rate
may be demomstrated by the fact that college students who
have low reading ability are found to be low in all of
their other classwork which requires the gaining of kmowl-
edge from the printed page except in unusually courageous




oases in which long hours of hard work are devoted to
study. It was found (26) that those atudents who made the
poorest scores in reading comprehension examinations made
the poorest showing in the other phases of a comprehensive
exsmination., The most frequently found weaknssses of atu-~
dents in this study were:

1. Inadility to isolate the several elements of
an involved statement,

2., Inability to grasp the full meaning of the
question as stated.

3. Inadility to follow a thread of thought through
s mage of detail,

4. Inadbility to assceliate related elements,

5. Fallure to grasp from given explanations the
significance of soncepts essential to the
understanding of the context presented later.,

6. COareless, irrational or impossible answers, due
possibly to some peculiar individual experi-
once,

7. Inabllity to selsct the best one from among
several possible answers,

Comprehension of the printed page is, obviously, a tool
subjeet which is used not only in sesuring an sducation
but in the good management of all of life's activities,

It would appear that the need for remedial work
would, to a large extent, be eliminated if the classes in
the lowey grades were smaller in order that the teachers
might give personal attention to the pupils whb are in
need of help and if the teachers were sinecersly interaested
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in the future well-being of the individuals and of the
nation.

It is also possidble at any school level to plan re-
medial~reading programs (8) to take ocare of the needs of
the two groups usually found to be poor readers. In the
first greoup, one will find the pupils with visual handi-
caps, emotiecnal blocking, glandular irregularities, spesch
defects, and other sericus problems. In the second group
are the less seriously handicapped pupils who have had
1ittle interest or poor training in reading.

Whers (54) remedial programs have been tried, ths
less seriocusly handicapped pupils have usually shown
large amounts of improvement and, even ameng the aserious
cases, gains have been made. In one study (84), 1t was
found that ninety per cent of ths lowest twenty-five per
cent of an entering freshman group wers able to enter the
regular classes and do satisfactory work at the end of a
yoar of remedial work.

In another study (34) om the Duilding of vocalm-
laries, it was found that the gain by directed teaching
of one group in comparison with a centrol group that had
no vocabulary training was great enough to show that the
direot teaching of vocabulary can produce profitadle
results,

There 1s no sasy road, however, to the asquisition




{(10) of voosbulary. Anyone who has studied a foreign
language knows that few worda are learned sasually. The
only sure way of learning a word is to isolatse it, analyse
it, study 1t, use 1t, and review it occasionally. Such
drill oan sometimes be made interesting, scmetimes not.

If 1t can be, 8o much the better, but the sugar-coating
is not essential.

In the lower achool grades, a drill method is some~
times used because the teachers lnow that the children
mist kmow the werds thoroughly, but, in grade after grade,
many teachers seem to try to avoid word drill and all .
other drill merely becauss it appears to be monotonous or
the pupils are able to avoid it because 1t requires effort
on their part.

A study was conduoted (45) on a group of beginning
freshmen at one of the large universities to find out
whether or not one could predict the possible college suc~
cess from a vocabulary test. This vocabulary test was a
part of the placement test in English, The ltugy in-
cluded more than two thousand members of e freshman class,
It was found from a study of the grades of each student
that the students who had the best voeabularies at the
beginning of the freshman year 4id better work academi-
oally. The weaker the vocabulary, the lower the grades

received in almost all cases. The suggestion was made
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that the attention of high school teachers should be die
rested to the need for better voeabularies if they wanted
their products to be successful in higher esduocation.

It was found (2) that, for one hundred sixty-eight
students taking a course in slementary Mental Rygiene,
the vocabulary test scores gave better predictions of col~
lege success than any other single measure, It was found
that, by paying specific attentiocn to vosabulary, the
groups gained an average of fourtesn-and-one~tenth words
& term, wheress a control group gained only one-and-seven-
tenths words in the same period of time,

Teachers (2) ‘would do well to consider the advisabil-
ity of giving more specific attention to vosabulary duild-
ing instead of trusting that development will be achieved
through conecomitant or ineidental learning. Better vo-
cabularies will enable students to understand better what
other people say. They will inecrease their comprehensions
of what they read. Good vocabularies make possible more
refined and accurate expressions of the students' own ide-
as and knowledge. In all of these ways, students and
others may brosden their concepts in such a way as to im-
prove the quality of their thinking, since thmking mist
be done in words.,

As long ago as 1925, Terman (46) wrote that there was
& close parallel between intelligence and work knowledge.
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The more intelligent echildren need more words to express

" their larger number of ideas and to sxpress them mcre ao-
curately. Ths simplest psople, such as the Hottentots,
Pygmies, snd Pushmen, have approximately six hundred words
in their entire languages because they have no use for
more words to express their simple ideas.

Another most ocutstanding fasct (11) estadlished from
a study conducted in a high school on "how to study" was
that the attitude of this class as a whole greatly ex~
celled that of a control group in adopting the idea that
learning requires ambition, initiative, energy, and ef-
fort. The entire group learned that studying is a serious
business and that an interest in school subjests can be
puilt up. The eolasswork done by the group which had had
methods of study was more akin to research study than te
the usual type of olass "effort.™ The pupils were able to
express thelr thoughts more clearly, sincerely, and pleas~
ingly than the control group sould.

In another study of & "how to study” sourse in a high
school (16), all individuals but one in the trained group
were much superior to all individuals in the eontrol group
on grades in all of the subjects being taken, The other
teachers reported improvement in olass attitude and in
greater interest among the members of the first group as
well as improvement in the guality of the elasswork.
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A study (51) conducted by means of an opinion poll
on the valuss of cranmming at ons of the universities
showed that the average time spent in cramming amounted
to six-and-a-half hours for each final examination. The
reasons gilven for the use of oramming were that that it
glves one a feeling of seourity, easss one's conscilence,
and that one learns as mich as posaible in a short time,
It was learned that eilghty~seven per oent of the students
cramned for all examinatione, but held it to be an un«
satiasfactory manner of learning.

There are many different types of programs in use
in these methods~of-study courses or corresctive or tech-
nique classes in the different high schools and colleges.
These programs all have the corrsction of the most fre~
quently found weaknesses in the individuals as the bdasic
parts of their courses, These courses may stress oorw
reotive English, correstive reading, corrective speech,
corrective mathematies, corrective study habitl, or simie
lar sctivities or many of thess may be sombined into a
singls courss which may carry the name of the most empha«
sized activity or may be called "Techniques of Study" or
some similar name. Some of these courses carry college
e¢redit and others do not. The successfulness of thelr
results seems to be greater in those ceases in which some

eredit is given, by reason of the attitudes of the members
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of the classes. At the college level, these correoctive
or technique classes have proved to be highly satis~
fastory =~ if they are well taught.

The selection of students for these classes is wusu-
ally through or by means of a series of entrance examina~
tions. If a student fails to make certaln scores on these
examinations, he may be assigned to the course in study
teshniques or is advised to take it, A course of this
kind is usually open to others, but budget limitations
will «~ at times -~ exclude all volunteers from classes
of this kind.

The sections or olasses in this subject are usually
limited to from fifteen to twenty~-five students. The
smaller the group, the more individualized instruction
each student will receive. The standard parts of these
courses are, usually, the bdudgeting of time, problems of
personal adjustment, planning individual activities, the
teshnique of reading, how to study, note-making, how to
prepare and take examinations, the preparation of reports
of wvarious kinds, use of the library, the probabllities
for individual ocollege success, social and emotional ad-
justment, and -~ if there 1s suffliolent time -- corrective
spesch, corrective mathematios, and similar subdbjects.

A major function (27) of another kind of "Methods of
Study® course should be the preparation of teachers who




are skilled in training others in the techniques or
methods of study. This may be done by preservice and ine
service training courses, also. These skills, similarly,
do not just grow sutomatically. Thoy mast be taught spe~
cifically.

The most common problems (41) encountered among sol-
lege freshmen may be classified as physical, sosial, reec~
restional, sultural, eduscationsl, and vocational. Fach
of these will have many different variations, and the
variations must be dealt with as separate problems ~~
preferably within the frameswork of a methods of study
class or by reference of individual students to the
specialists usually or allegedly avallable on e college
or university staff. The most common problems (41), pre~
sented in tabular form, aret

1. Physiocsl prdblau;

a., Organic maladies
b. Punctional maladies
6. Neurotic maladies
2., Social problems
a. Family dominance and misunderstanding
b, Financial incapacity
3. Cultural problems
a. Conventional misusages
b. Moral indiscretions
4, Recreational problems
a. Asocial tendencies
1, Mixed-group functions

2, S&tudent activities
b. Lack of sesthetic appreclation




5. Edueational prodblems

&, Course choice and sonfliot
l, Vocaticnal indecision
2. Lack of interest

b, LOw scholarship
l. ILaok of ability
2, Overextrasurricular asctivity
Se Poor training

8, VYocational problems
a. Indecision of interest
b. Indecision due to conflict of interest and
remmeration
7. Payochologloal and psychiatric problems
a. Attitudes resulting in or arising from
ma jor problems listed above
For the past thirty or more years there have been
extensive clalms about the amount of pcounseling in use in
the publie schools and in colleges and universities, but
surprisingly little has been actually dcne. The teaching
profession has for a good many years advooated counseling
programs. Through the many excellent teachers that have
from time to time taught in the many systems of our

nation, some counseling has actuslly been done. It was

generally understocd that counseling was part of a sapable
toacherts work, but all too frequently insufficient time
was availadble for it on the part of those teachers able
and willing to do it. It would seem that all teachers
should do a certain amcunt of counseling and at least
understand some of the many problems that confront the
average teacher. They should know some of the counseling
techniques that hnvavpraved themselves valuable., How mueh
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of a "Methods of Study" course is actual counseling would
be most difficult to determine. On hundreds of occasions,
the writer has asked college students whether or not they
had had certain tests in high sehool. The usual answer
has been that they have had tests but that no suggestions
were offered to point out the areas of strength or of
woaknesses of the puplils, no suggestions given adbout where
to go for certain kinds of training, nor any sdvice adout
the choice of colleges or universities. It would appear
that far more schools have programs in name only or weak
counaseling programs than have reslly functioning programs
of counseling.

The roles of good teachers as advisers in schools
will depend on the skill with whish they handle the many
prodblems which are presented to them in thelr capacities
as counselors. The problems of their pupils must be thelir
problems, and they must be able to use the principles of
psychology and mental hygiene and have interest and feel~
ings of sympathy and understanding. To what extent these
are actual parts of thse various courses in methods of
study is impossidble to datermine.
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CHAPTER IIIX
Original Studies

The original studies made in connection with this
thesis were: (a) an analysis of the contents of all of
the books on "methods of study" which could be located
without exhsustive search; (b) a questionnaire, contain-
ing ten questions, which was sent to all ths colleges and
universities as listed in the satalogue of the Office of
Eduoation (Educational Direectory); (c¢) a study of one
hundred and fifty Oregon State College students who had
been suspended for scholarship deficiency; and (d) a
study of one hundred and fifty Oregon State College stu-
dents who had taken the course, Education 101, Methods of
Study, and their scholastic fates up to the time of this

study.

Analysis of the Contents of Texts on Metheds of Study

The purpose of the analysis of these textbooks on
"Methods of Study" was the determination of the subtopiocs
which were included most frequently and which were dis~
ocussed in these books at sufficlent length to show that
the writers had considered them of importance. These
books were published in the years 1809-1946, inclusive.

The dozens of pamphlets end brochures in this field
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have not been included here because they were held to be
too fragmentary and unorgsnized. BSeveral books which were
on the borderline between methods of study snd elementary
educational psychology have not been included even though
thelr titles contained the terms, "improvement af learn-
ing," "improvement of study,™ or similar phraseology be-
cause they were classified by the writer as belonging in
the fleld of educational psychology more than in methods
of study. Two (4,5), however, were included because they
were widely used in methods of study courses for several
Years lmmediately after their publication. Twenty-seven
books, altogether, have been included in this iiat. with-
out doubt, others might have been included to advantage,
but they were not readily availaebdble,

The subtoplcs have been arbitrarily arranged in
fourteen groups. It 1s well realiszed that other group-
ings, doubtless Just as satisfastory or unsatisfactory as
the one adopted, could have been made. It is also re-
alized that many of the subtopics which were placed in
one grouping in this thesis could have been just as well
or nearly as well placed in any of three, four, five, or
six other groupings. In fact, in any worthewhile texte
book, they would be dlscussed from slightly different
approaches in each of several chapters, This writer be~

lieved it more advisable to 1list each subtopic once only
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becsuse the list iz quite lomg as it is. 7To the best of
his ebility, he placed them in the groupings under which
they received the most spase. Obviously, this varied
widely among the different books. At best, it was, by
reascn of the difficulties of claesification and of the
immense amount of work involved, only an estimate.

It was Delieved that such a classification would be
useful to teachsrs of courses in methods of study in
selesotion of subtoplies which should be included in such
a course, Incidentally, the classification should be of
use to anyone writing or revising a textbook or even
pamphlet on thia subjeet. It was hoped that this analy-
sis might show any markedly noticeable trends in the de-
velopment of this subject. Regrettably, this writer be-
lieves that many of thes older books contained more sub-
topies, more spscifioc materisl, snd better discussions
of this material than many of the newer books which are,
in hisg opinion, unfortunately general and even vague,

The namss of the groupings are listed immediately
belowy

Attention Note-making :

Course selection Personal, problems
Examinations Study, Methods and Rules of
Health ftudy, Physioal Conditions
Interest Cenducive to

Library Reading

Motives Textbooks

Time, Use of
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The names of the subtoples listed are those used
most commonly in these books although, obviously, wide
varisties of names were used in ths different books --
tradition in textbook writing deing what it is,

The Irequency with whisch each subtopic was inoluded
in these Aifferent books is shown by the number of check-
marks in TABLE I. Thess do not show the variocus amcunts
of space given to the subtopioas,

TABLE I i3 a list of the subtopios in twenty-seven
widely lmown textbooks on "Methods of Study," showing
which subtoplos were discussed in each of these bocks,




TABLE I
AN ANALYSIS OF THE SUBTOPICS INCLUDED IN METHODS OF STUDY TEXTS
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Some genersl observations which may be made from the
material in and behind TABLE I ares (a) there is an im-
mense amount of material available on methods of study;
{b) it is largely "rule-of-thumb® material and, while it
has good psyehologioal principles behind it, it is doubt-
ful that discussions of these principles would be useful
in & methods of study course} (o) several of the subtopies
give the implication that imowledge of the principles eof
atudy by the students is not enocugh but that someons mmast
*pull the trigger® to convert suech knowledge into both
immediate and methodieal sotion} (4) the older textbooks
in this list usually discuss a larger number of subtopics
than the newer textboocks; (e) this writer bdelieves, from
his reading of these books, that the material in the older
books is generally mere definite and conerete -~ and
therefore more usable by the students who will ordinarily
take the course in methods of studyj (f) the introduction
of supperting prineiples from educational psyshology into
textbooks in this field was relatively short-lived; and
{(g) as long ago as 1909, MoMurry wrote that parents and
adults in general were distressed at the lack of lmowledge
of the ourrent younger generation, their unwillingness to
study, and their lack of training in methods of study.

It i1s doudtful this situation has improved,




Report on the Questionnaire Study

The sesond study within this thesis is bdased on the
returns from & ten-question questionnaire which was sent
to all of the state colleges and universities listed in
the catalogue on this subjeot published by the 0ffice of
Education (Rdueaticnal Directory). The colleges of educa-~
tion and the normal schools were not included because the
writer wanted the situation to be as directly somparabdble
with that at Oregon State College as possidble. Inde~
pendent colleges and universities were not inocluded for
the same reason. One hundred and fifty-six questiomnaires
were sent out. Replies complete enough to be of use were
received from 129, or 83 per sent, of these institutions.
A sample gquestionnaire is included as Appendix I,

Question One was: "Is there a course, or courses,
in your eurrisulum for the improvement of the study habde
1ts of all of your students or those who are or promise
to bs below average in scholarship?t"

The rppn.n t0 this question were: "“yea" 45, "no"
84. The former or positive replies were 38 per cent of
the replies received. The negative replies were &5 por
ocent of the replies received. Of all the guestiomaires
sent out, the positive repliea made up 29 per cent, the
negative replies 55 per cent, snd "no anawer® 16 per

oent.,
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Question Two was: "If there is a course of this
kind, is it elective or cempulsory for all freshment®
While forty-five inatitutions claimed that they offered
& course or courses for the improvement of study habits
of their students, only forty-three replied to Question
Two, Of thess, thirty stated that the cowrss was slective
and thirteen stated that it was compulsory; in other
words, the course was eleotive in 70 per cent of the in-
stitutions offering the course and was compulsory in 30
per cent,

Question Three wasy "Would such a course be open to
others if they were in academic trouble? Compulsory?®
Forty=six of the returned gquestionnaires contained re«
plies to this question, Of these, the methods of study
oclasses were: "Open to others than freshmen if in aca-
demie troudle,” 39 institutions, or 81 per cent of the
institutions answering this gquestion. They were "not cpen
$0 others than freshmen even though they wers in academic
trouble,” in 7 instances or in 15 per cent of the cole«
leges and universities answering this question. Attend-
ance in these classes was "ocompulsory for others than
fresimen if in academioc troudls," in 4 instances or in
8 per cent of institutions answering this question. %This
oourse was open to others than freshmen if they werse in
academic trouble in 285 per cent of all the institutions
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questioned} was compulsory for this group in 1 per cent
of a1l the institutions to which questiommaires were sent
if one grants that the institutions which did not reply
had no such ecourse, and ™o reply®™ in 110 or 71 per cent
of all the institutions questioned, |
Question FPour was: "What sre the maximum sizes of
thess olasses?®™ The mean size of these classes in the
thirty-eight institutions whigh replied to this question
was 42,84 + 26.94., The medlan size was 30. The range
lay between 15 and 1765, It is the bellef of this writer
that a class of this kind which contains more than
twenty~five members is impracticable because an important
part of the work of such & class is individual counseling
snd tutoring. Oroup counseling must be supplemented with
individual counseling if it is to be effective (44).
Question Five was: "What is the nams of the courset"

This question was anawered on forty-two of the questlon-
naires. The names are listed below:

College Alms

College Work Techniques

Communication Skills

Critioal Thinking

Edugational and Sooisl Efficlency

Effective Methods of Study

Effective Bondin?

Effective Study (8)

Freshman Orientation

Group Counseling (2)

ouidance (8)

How to Study (4)
Improvement of Reading and Study Habits
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Introduetion to College Technics
Nethods of Study (2)
Orientation (3)

Peraonnel snd Guidance
Psyshology 101

Reading and Study (6)

Reading Clinie

Reading Laboratory

Remedial Methods in Reading and Study
Remedial Reading and Study
S8tudy Methods

Study and Reading Techniques (2)
Techniques of Good Study Hadits

It may be seen that these course names may mean any-
thing a# to their content and purpose, and may or may not
be olassified as sourses in methods of study. They were
1isted, however, on the return questionnalires as courseas
desimed for the improvement of study habits and have been
treated in this manner in this thesis.

Question 3ix was: "If it (the course) carries
eredit, how many quarter or semester hours?”® Forty-four
- replies wore received. Of thess, elighteen courses car~
ried no academic oredit. Two carrisd nonacademic credit
in institutions requiring five nonacademic oredits in
addition to the ascademic oredits necessary for gradu-
ation. Two institutions gave year-courses in this sub-
Jeot carrying six quarter-~hours of credit. One college
granted five quarter-hours of credit} seven granted three
gquarter-hours of creditj three granted two quarter-hours
of oredit; six granted one and & half guarter-hoursi four

granted onej snd anb granted three-~fourths of a quarter=-




hour of oredit {actually hall a semeater oredit).

Question or Item Seven was: "If possible, I should
like to obtain the syllabus of your course in study
teckhmiques.” Forty-one institutions reported that they
had sylladi, but only two forwarded copiss. These were
the Iowa State College and the University of Illineols.

Question Eight was: %If you have such a course or
sourses, in what year was it or they added to the sur-
riculum?® Forty-twoe institutions answered this question.
The data are given in TABLE II.

TABLE II

Years in Which Methods of Study Courses
Wers Established in 41 Imstitutions

Year Ho. Your 7 Mo,
1823 1 1642 2
1934 1 1943 4
1938 3 1944 3
1938 1 1045 3
1938 2 1846 4
1940 2 1947 9
1941 1 1948 6

It may be seen that the trend has been {0 establish
more of these cowrses, especially since the colleges have
been receiving more students from high schools in whiech
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education has been made "so interesting snd popular that
all young people of high school age will want to at-
tend." Perhaps the return of the veterans from World
War II influenced the establishment of these courses in
1946 and 1947, whether the majority of the veterans
needed them or not.

Question Nine wast "What has besn the trend of
growth of the course or courses in sections or enroll~
ments since i1ts or their additiont" Of the thirty-four
replies to this question, twenty-two were "expanding®
or "inereasing demand," five were "varying demand,® four
were "about the same,” two were "uncertain,® and one was
"not decreasing.” While the number of replies is
small =~ 22 per cent of the number of questionnaires
sent out -« the trend within the institutions offering
sueh courses is indicative of an increased demand. Of
course, a great deal of this demand will depsnd upon the
gquality of the instruction and the appeal of the in-
'atruotorn in these courses. FPerhaps some of the demand
is based upon the competition in scholarship given by
the veterans, who are older and who have higher aspira-
tions than many of the students just out of high school
have.

Question Ten wasg "Is the need for such a course

or courses greater today than it was at the time it or
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they were added to the currioulum?” Seventy~two replies
ware received to this question although only forty-five
of the eolleges or universities replied that they had
established courses in "Methods of Study.™ The replies
will be classified into two groups: those who answered
the question dirscily, and those who answered the ques-~
tion indirectly. There were forty in the first group,
and thirty-two in the second.
The first group of replies may be tabulated as:
There is a great need for this course....... 18
The need at present 1s groater.icesvrcecsces 1l
The need is eabout the same....covvvveccesees 10

Need more c¢lasses but trained personnel
18 Not avallable.veesvsvenccncssessnconess

The need 18 no greater.....cceevvvvsesnvenvs
The need is probably not any greater........

Ten per cent need help but only one
pex oent try to B't It ceeevrncervennnens L

Total 40
The seoond group of replies may bs tabulated asg

Counseling service gives aid to those
needing $8ccacsaccnsersanssconssncrnsssas L1

Counseling givesz special study ald..cecevees 3
Orientation Progr@M..ccevescnsossesosvensscs O
Departmental aid in all schoolB.cuscrsenrcese 2
Guidance in the testing 8erviCe.cccevssovess £
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Orientetion couras for no 6redit.scecercecss 2

Attention given to study in required
courses in pPsYChOlOgY.ceccersssrsvssseces

Corrective courses in BEnglish onl¥cicecceses

Corrective courses in English and
mth.”eia.tbt'\loOGOQQ.!O&Q‘I‘Q'QO00‘0."0 1

Doene in regular courses and in the
counseling 80PV300 vt aracevonecnrsnsane p 8

Have counseling serviee, btut expest to
pat in cOUrSses BOONccivscrcensvssresssnre 1

Have departmental classes to &id sludents...
Help in study offered in group sounseling...

Honor societies ald in fight against
low gr‘dea-ototoivocviniocbbtbaotOGOGQntb 1

Leotures offered, attendanece not
COMPULBOYYTevssscorvsnrcsssesscstonsrsnpassny 1

R e d

Total 32

One reglatrar wrote, "We have no sush course. Study
habit is acquired in slementary and high schools, net in
college. That ia entirely toc late.® The preponderance
of opinion received is againat him, however. From the
second part of the foregoing tabulation one may surmise
that the methods listed in the second part are incidental
or even acoidental to aome degree.

While only forty-five colleges and universities, or
thirty~five per sent of the institutions replying to the
questionnaire had courses in the methods of study,
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seventy-two or fifty-six per cent of the institutions re-
plying stated thet thers was a need for such a course and

that soms attsmpt was being msde to meet this need in

2O WAY .

AB £ 150 Btudents Suspended for
B PSaL iy DerTttonates ks =

The third of the studies contained in this theslis
involves three qualities or abilities of 150 Oregon Statse
College students, chosen at random, who were suspended
for scholarship reasons during 1l947-1048. Those chosen
were the firest 150 for whom decile ratings on the
American Councill Education Paychological Test were avall-
able and, as far as possidble, those for whom decile
ratings on an English plaoement teat and on high school
grade achievement were avaellable; in other words, they
are not a selected group.

The American Couneil on Education Psychologiecal Test
is 30 widely known that 1t probadbly needs no discussion.
The English Placement Pest used is a combination of the
Cooperative Reading Test and a locally-made teat of
gramner and language usage. The content of this test is
changed every year or two, but the framework has remained
the same over aseveral years. It has proved quite satia~
factory in the distribdution of freshmen students ameng
the four guarters of b&ginni.ng Bnglish composition.
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High sehool achievement deciles are based on the
numbers of the different grades received by sach student
when he was in high schocl, These 150 suspended students
were located in the following deciles in the three meas-

urements shown below:

TABLE IIX

Decile loecations of 150 Suspended
Students in Three Measurements

Decile ACE Placement# Aehievanggtay

10 7 2 0
9 9 7 b
8 15 10 12
7 11 10 12
é 17 12 )
5 11 12 13
4 22 16 14
3 v ie 22
2 27 a2 29
b | 24 18 25

150 127 143

# 23 ratings not available
## 7 ratings not available
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While a third or more of these students were in the
lowest two deciles in one or all of these measurements,
endugh of the remainder were in the higher deciles to
show that the majority of these students need not have
been suspended as far as abllity to do college work was
concexned, Poor background in language usags, poor read-
ing ability, lack of interest, competing interests, and
espeoinlly lack of industry were the actual causes of
the suspension of the most of them, Under careful guld-
ance in enrollment and in the presence of determination
in the astudent, even the first decile students can -~ in
many instances ~- complete the college courss In fourteen
or fifteen guarters. While not all of these students
were lmown to the writer, the majority were. It 1s his
belief that competing interests, unwillingness to study,
and unwillingness to face the total competitive situation
account for the poor grades which brought about the sus-
pensions of the large majority of these studenta. It
would appear that the need for more sectlions of & methods
of study course, compulsory enrollment in this course of
many more students, and a greatly expanded program of
guidance are needed if the preventable cases of sus~
pension for scholarship reasons are to be prevented and
if one believes that the taking of courses in methods of
study is effective in stimulating some or most of their
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members into the development of suitable study hablts.

A Study of tho ac!whataia Fates of 150 Students Who
ohi the Course In Methods of Study

The fourth of the astudies contained in this chapter
involves five measurements of 150 Oregon State College
students who have taken the lo0oal courae in “Methods of
Study." These measurements are: American Gounecil on
HEducation Test decile, English Placement Teat decile,
high schoo) achisvement decile, the cwmlative-grades
point averages through the spring quarter of 1947-1948,
and the number of quarters of enrollment in the (ollege
of the members of this group up to and including the
autumn guarter of 1948~1949, Follewing each of the tables
showing the distributlon of this group by declles are ad-
ditional tadbles showing the same data for {a) the members
of this group still enrolled in the sutumm quarter 1948
1949, (b} the members of this group who were suspended
prior to this quarter, and (o) the group who withdrew
from the (ollege prior to this quarter. While 1t is
nown that some of the members of this group who withdrew
transferred to cther solleges and universities, the find-
ing of this material on all of this group would have been
80 difficult as to be impracticable, For that reason,
no distinotion is here mades between those students who
withdrew and did not enter any other college and those




who tranaferred.

In TABLE IV are shown the deciles on the American
Counell on Education Psychologiocal Test in which these
160 representative students who hed taken the course in
methods of study were located.

TABLE IV

Deciles on the ACE Test in Which Members
of This Group Were Located

Docg.g No.

b
16

6
10
4
17
16
13
24
34

——

180

P
HMRAPNABEIDOO

Assuming that students in Deeile Four and above are
capable of doing college work satisfactorily, seventy-
nine of these students were capable of doing acoceptable
college work, Experience, however, has shown that some
first, second, and third decile students are graduated
with quite satisfactory scholastie records by taking
lighter scholastic loads over a larger number of quarters,
having unusual industry, and having attitudes of
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determination and cooperation. This writer believes that
all except & few of the Decile One atudents could have
completed the College acourse if they had really wanted

to and if they had been givoh good advisement. This
writer further believes that the individual counseling
which can be given to members of methods of study classes
can be invaluable to them and that an understanding of
the whole college~student situation ean make an under-
standing of each individusl's problemsmuch clearer to
himself or herself. Students who are persuaded to leave
the College voluntarily and are given advisement on
things which they can do well and the inspiration to try
to do them well are much less likely to becoms mental
hygiene problems and enemies of the College than are
those who are left to shape thelr own courses unaided,

In this connection muoh advantage ¢an be taken of the
college testing and counseling service, if it is effec~
tive,

TABLE ¥V shows the Amerilcan Council on Educational
Payochological Test deciles for the mnuhorg of this group
of students who have taken the course in "Methods of
Study” and who are still enrolled in the autumn quarter
of 1948-1940.




TABLE V

Deciles on the ACEB Psychological Test in Which These
Students Who Were in Oregon State College in the
Antumm Quarter of 1948~1949 Were Located

Desile No.
10 0

WP IDO
ot
p

One may see from a comparison of TABLES IV and V
that aixty-ocne of these 150 students were no longer en~-
rolled in the eutumn quarter of 1948-49, Of these sixty-
one students, thirteen were in the sixth to tenth ACE
deciles (ineclusive) while forty~eight were in the first
to £ifth ACE deciles (inclusive). Almost four times as
many in the lower half as in the upper half had left the
College for some reason. Most of these were fully
capable of doing college work, however.

The 59 per cent of these students still registered
may be compared numerically with the 45 per cent of
entering freshmen who received their degrees at the end
of their twelfth quarters although it 1s probable that
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soms of these students will drop out in the future.

TABLE VI shows the ACE Psychologlcal Test deciles
of the members of this group who had been suspended for
scholarship reasons prior to the autumn quearter, 1948-
1949,

TABLE VI

Deciles on the ACE Psychologiocsl Test in Which
the Members of This Group Who Were Suspended
for Scholarship Reasons Were Loocated

Decile NO.o
10

MR TIDO
’auomow»owc

ot
L ]

Of these fifteen who were suspended for scholarship
deficlency, the sight in the lower half of the ACE dec~-
ile group mey have found ecollege study so difficult that
they were incapsble or unwilling to do it satisfactorily,
but this cannot apply to the seven in the upper. Un-
willingness to make the effort required and competing
interests are probable causes of their unsatisfactory

grades.
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TABLE VII shows the ACE Psychological Test deciles
of the members of this group who had withdrawn from all
college work and those who had withdrawn to tranasfer
elsewhere, without distinetion between these two groups.

TABLE VII

Deciles on the ACE Psychological Test in Whioh
the Members of This Group That
Withdrew Were located

Dagcile No.
10 1
9 1
8 1
7 3
6 2
8 é
4 7
3 -
2 10
1 12
46

0f the forty-six members of this group who withdrew
elther from all college work or to transfexr elsewhere,
eight were in the upper half in scholastic aptitude and
thirty-eight, or 83 per cent, were in the lower half.
For the latter group, the struggle may have been too
severe for their avallable courage, determination, prior
training, and native ability.

TABLE VIII shows the declles in which all of the
members of this representative group of students who had
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taken the course in "Methods of Study® were dlatributed
on the English Placement Test for whom there were
ratings on this test.

TABLE VIII

Declles on the English Plaocement Test in
Which the Members of This Methods
of Study Group Were Located

Decile No.

10 2
v
b
10
14
14
18
13
7
24

121

HORBOANIOO

It may be seen that thirty-eight members of this
group, or 31 per cent, were in the upper half of the
decliles and that eighty~three, or 69 per eunt, were in
the lower half in ability to read and write English,
While being below college aversge in skill in English
usage is not an insuperable handicap, it is a handiocap,
largely in accordance with its degree. It can, of
course, be overcome by extra effort and interest. Sixty-
nine per sent of this group were alse in the lower half
on the ACE Test, but they were not in all cases the
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same individuals, |

TABLE IX shows the deciles on the English PlncumJnt
Test for ths members of this group who had taken the j
course in Methods of 8tudy and who were still enrollod in
the College during the autumn quarter 1648-1949,

TABLE IX

Deciles on the English Placement Test in
Which the Members of this lMethods of
8tudy Group 8till in College Were lLocated

D‘ﬂil‘ No.
10 2
o 3
8 3
7 8
6 K/
5 8
4 '
S ]
2 ®
3 14
78

It may be seen that forty-nine, or 40 per cent, of
these students who had taken the ocourse in "Methods of
- Btudy® had -left the College either through suspension or
withdrawal prior to the autumn quarter of 19481949, Of
those who were still in the College, twenty-three were
in the upper five deciles in compariscn with thirty-eight
in the originsl group and fortyenine were in the lower
five deciles in comparison with eighty-three in the
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original group. There is little question that poor
ability in English contributes to poor genersl scholare
ship just es poor general scholarship contridutes to poor
ability in English or, perhaps, both are due to a third
factor suoch as poor home background or poor intelligence.

PABLE X shows the deciles on the English Placsment
Test for the members of this group who had taken the
course in "Nethods of Study® and who were suspended prior
tc the autumn quarter, 1948-1949,

TABLE X

Deciles on the English Placement Test in
Whish the Members of This Methods of
Study Group Who Were Buspended Were Located

Decille

:

L A

ﬁ»u&maqmag
RPN OO0

e
o

0f the forty-nine members who were no longer regis-
tered out of this total group of 121 students, thirteen
had been suspended for scholarship reascns, 0f these
thirteen, thres were in the upper half of the English
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Placement Test decliles and ten were in the lower half.
It is known that some of thess students would have with-
drawn from all college attendance i1f they had not been
suspended, as a result of the counseling whioh had been
given them, These members may be compared with five in
the upper half of the ACE deciles who were suspended and
the ten in the 1@!0? half of the ACE decliles who were
suspsnded. .

TABLE XI shows the deciles on the English Placement
Test for the members of this group who had taken the
courss in "Methods of Study" and who had withdrawn vel-
untarily prior to the autumn quarter, 1948-1949.

TABLE XI

Deciles on the English Placement Test in
Which the Members of This Methods of Study
Group Who Withdrew Were Located

Decile No.
10

HMRKRPPOAQIOO
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0f this group who had teken the course in “"Methods
of Study" and for whom English Placement Test deciles
were availadble, thirty-six withdrew from the College.
Twelve of these were in the upper half of the Engliash
Test deciles and twenty~four wers in the lower half,
This may be compared with eight in the upper half of the
ACE deciles who had withdrawn end the thirty-elght in
the lower half of the ACE deciles who had withdrawn., It
would appear that low scholastic aptitude 1s a larger
factor in withdrawal from college than ability in English
is since the percentiles of those withdrawing who are in
the lower halves are 83 per cent on the ACE Test and 687
per cent on the English Placement Test,

TABLE XII shows deciles in high school scholastie
achisvement for theses representative students who had
taken the course in "Methods of Study” for whom these

ratings were avallable.
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TABLE XIIX

Deciles in High School Scholsstie Achlevement
in Which the Members of This Methods of
Study Group Were Located

Decils | Ho,

3
10
10
20
12
17
19
18
15
16

140
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It may be seen that fifty~five of these students,
or 39 per cent, were in the upper five declles in this
measure and sighty-five, or 61 per cent, were in the
lower. This measure is widely held to be one of general
scholastic ability or ability to learn from the printed
page but more especially 1s it held to be & measure of
scholastic industry. However, the scholaatic standards
of the various high schools are so different that the
ratings or deciles are only relatively reliable as indexes
for predioction of college scholastic performsnce. If the
high school industry of a student has been great and the
scholastie aptitude is low, the college grades will prob-
ably be much lower than the high sshool grades. If the




high sehool industry has been low and the aptitude is

large, the student may increase his industry in college
and earn much higher grades in cocllege than he did in
high sehool. In addition, the brighter and more ener-
getlso pupils in the smallest high iehoola are usually so
busy with athletics, the school snnual, school plays, and
other similar sotivities that they have no time to study
even though they may not be overadbscrded in interest in
thess sctivitiesn,

TABLE XIII shows the deciles in high school acho-
lastic achisvement for the members of this "Methods of
S8tudy”® group who were still enrolled in the College in
the sutumm quarter, 1648-1649, and for whom ratings were
available.

TABLE XIXX

Declles in Which the Members of This Methods
of Study Oroup Who Were 3till in College Wers
Located in High B3chool Scholastic Achievement

Declle No.,
10 3
9 6
8 9
7 13
6 é
8 10
4 12
3 9
2 8
1 i

o
L)
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It may be seen that thirty-seven members of this
group were in the upper five deciles in high school scho~
lastic achievement and forty-six in the lower five.

These are 45 per cent and 56 per ocent, respectively, of
this group. This may be compared with the 39 per cent
and the 61 per cent, reapectively, of the original totsl
of this group. In spite of the number who were suspended
for low scholarship, only a slightly larger proportion
of the members of this group who were in the lower half
on high school achlievement were no longer in College than
was the case with the members in the upper half in high
school achievemsnt., This may be due to the grester de~
termination and greater latent ability of the group in
the lower half, but this was not determined in this the-
sis. It would require the study of the individuals by
name and close peracnal asquaintance.

TABLE XIV shows the deeiles in high school achieve-~
mant for the members of this "Methods of Study" group who
had been suspended for scholastis deficiency prior to
the autumn quarter, 1648+1949.



TABLE XIV

Declles in Which the Members of This Group
Who Esd Been Suspended for Scholastie
Deficlency Were Located in High School
Seholastic Achievement

Dacile No.
10 0
9 0
8 0
7 0
6 1l
5 l
4 1l
. 4
2 . 3
1l (]
15

Only one member of this group in the upper half on
high school scholastic achievement was suspended for low
scholarship, while fourteen in the lower half had been
suspended at the time of this study. These percentages
of 7 per cent and of 93 per cent, respestively, may be
compared with thoss of the original total of this group
of 39 per cent and 61 per cent, respectively. It may be
reasonably surmised, without a thorough study, that these
students who had been suspended had tried at least rea-
sonably hard dut did not have quite the necessary ability
and more particularly the necessary training in study and
in dndustry in most cases.
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TABLE XV shows the deciles in high school sscholastic
achievement for the memberas of this group who had had
"Methods of Study" and who had withdrawn prior to the
sutwm quarter, 19481949,

TABLE XV

Deciles in Which the Members of This Group
Who Had Withdrawn Were Loscated in High
Sehool Scholastic Achievement

Depile

No.

10 0
9 4
8 1
7 7
6 8
8 é
4 6
3 -]
2 4
1 4
42

Seventeen members of this group, or 40 per cent,
were in the upper half of the College group in high
achool scholsstioc achlievement while twenty-five, or 60
Per cent, were in the lower half. This would seem to
indicate that lack of determination and of satisfactory
goals was about the same in the students in both of these
upper and lower halves. It would also seem to indicate
that training in good study habits in high achool is de~-
aiﬁublo preparation for college study.
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PABLE XVI shows the number of quarters which all
members of this group that had taken the course in
*Methods of Study" had attended Oregon State College,
inosluding the autumn quarter of 1948~1949,

TABLE XVX

Quarters in Attendsnce of Those Who Had
Taken the Methods of Study Course

Quarters In
Attendance

10

o
o

»

HORSNRA~TIEBD
dgggwgg&t—“

3

While it would appear that fifty~four had completed
the first year or a part of it only, the "Methods of
S8tudy" course ies primerily for freshmen and some of the
students included in this study were atill in their
freshman year. As may be seen from TABLE XIX, thirty-
two members of this group, or 21 per cent, withdrew after
the completion of only one college year or a part of one
solleges year and thirteen, or 9 per cent, were suspended
during or at the end of one college year. This makes
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forty~five students, or 30 per sent, who completed one
eollege year or less, but this waa not all loss to either
the Colleges or the students,

Better guldance in high school could have prevented
some of this to the matual advantage of the College and
the students, however. Sixty~three members of this
group, or 42 per cent of the entire group, wers in ate
tendance for two full scademioc years or a part of the
second year., Thirteen of these students, or 9 per cent
of the entirs group, withdrew at the end of or during
the second year. Two, or 1 per cent of the whole group,
wers suspended for scholastic defieciencies at the ends
of their fourth and sixth quarters. Twenty-nine members
of this group, or 19 per cent, were in attendance for all
or part of their third college years at the time of this
study. One of this group withdrew during his third year,
and none was suspended. Four members of this group, or
1 per cent, were in their fourth year of attendanoce at
the time of this atudy, and were likely to complete their
college courses. As far as the study has continued, none
of this group withdrew or was suspended for scholastie
deficiencies during their fourth year.

During the time covered by this study, sixty-one of
the group who had taken the course in "Methods of Study,”
or 41 per cent, withdrew or were suspended. When 1t is
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considered that these students were rather oarefully
selected as needing the help which the course could give
them, this percentage of withdrawal and suspension, which
is slightly below that of the Oregon State College as a
whole, is rather remarkable. Of course, some members of
this group will probably drop ocut or be suspended in the
future, but the salvage of so many “poor prospects™ 1s
worthy of eonsiderable consideration of collsge psrsomnsl
and other administrators.

PABLE XVII shows the numbers of guarters which the
members of this group who had had the course in "Methods
of Study" and who were registered at Oregon State College
during the autumn quarter, 194841949, had been in attend-

ance,

TABLE XVII

wﬁr: in Attendance of the Membera of
This Group Who Had Taken Methods of Study
and Who Were Still Reglstered

Quarters
Attended ‘ No.
10 4
9 1l
8 2
7 26
8 b
5 1
4 42
3 7
4 2
1 0

¢ ]
©
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Of this group, nine were atill in their first year;
forty-eight wers in thelir second ye;r; twenty~eight were
in their third year; and four were 1ln their fourth year;
and all were in attendence still., This does not indicate
as fast a rate of dropping out as 1t would seem %o be-
cause most of the members of this group had not yet had
time encugh to be in thelr third and fourth years.

TABLE XVIII shows the numbers of quarters in attend-
ance for the members of this group who had had the course
in "Methods of Study™ and who had been suspended for
scholarship reasons prior to the sutumm quarter, 1948-
1949,

TABLE XVIII

Quarters in Attendance of the Memberas of
This Group Who Had Taken Methods of
Study and Who Had Been Suspended for
Seholastic Deficiencies

Quarters In '

Attendance ¥o.
10 (4}
) 0
8 0
7 0
6 l
B 0
4 1l
3 5
2 7
1l 1

(o
o




115

It may be seen that, of those who were suspended,
thirteen were suspended at the end of or during their
first year and two at the end of or during their second
year.,

TABLE XIX shows the numbers of guarters in attend-
ance for the members of this group who had taken the
course in "Methods of Study" and who had withdrawn from
the College prior to the sutwm quarter, 1948-1949.

TABLE XIX

Quarters in Attendance of the Methods of
Study Group Who Hed Withdrawn

Quarcers in
Attendance RO,

10

HRLULAROIDO
-
BOUTRPOOOO0
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Of these forty~six students who had withdrawn from
the College, thirty-two withdrew at the end of or during
. the first year; thirteen at the end of or during the

second year; and one during the third year. It is prob-
able that there will be sdditional withdrawals in the
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future, especlally among the members of this group who
are still freshmen or sophomores,

TABLE XX shows the sumulative grade-point-averages
for all of the members of this representative group who
had had the course in "Methods of Study" for such length
of time as they were registered. In this distridbution,
"A* aquals four points, "B"™ equals three points, "C%
two points, "D" one point, and "F" no points. The all-
College grade~point-average for 1947-1948 was 2.53.

TABLE XX

The Cumlative Grade~Point-Average for
All of the Methods of Study Group Studled

G.P.QL No.
5.5"“3¢99 1
S40==3.49 4
205"“"2.99 16
2.,0~=2,49 58
105"'1099 50
1.0==1.49 17

05““ .99 4

O== .49 ) §
150

The cumulative-grade«point~averages for all of the
members of this group show that seventy~elght had made
average or better grades, fifty others had made passing
but not satisfactory grades, and only twenty-two or less

than 15 per cent have made "D-" or lower averages.




117

TABLE XXI shows the cumlative grade-point-averages
of the members of this group who had had *Methods of
Study" and who were registered in the College during the
sutumn quarter of 1948-1949,

TABLE XXX

The Cumilative Grade~Point-Averages for the
Methods of Study Group 8till Registered
at Oregon State College

Cuxulstive
G.P.A.

3 05"""51 99
5 00""5049
2.6=-2,.99
2.0=2 »49
1,5e=],.99
1.0==1.49

05"‘" 099

O~ .49

¢

»
oomgummw g

@
©

Of these eighty-nine students, rifty-eight were
making satisfactory grades, twenty-nine were unsatis-

factory but borderline, and only twe were clearly unsatis-
factory in their total grades up to the time of this
study. BSeveral of this group have been earning good
grades since they took the course in "Methods of Study,"
but are still below average in cumlative grades because
they are having to raise the poor grades made earlier.

TABLE xx:z shows the sumlative grade«point-averages
of the members of this group who had the course in
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"Methods of Study” and who had been suspended prior to
the autwmm quarter of 1948+1949,

TABLE XXII

Cumulative Grade~Point~Averages for the
Methods of Study Group Who Have Been Suspended

T Cumulative
G.‘ P :A'

3 .E-wa 0“
3 R:Log- 6‘9
2 . 5‘**2 . 99
l.5~=1,99
10nwl 49

. Bwe 99

tO“"‘ .49

b
2

$ &

5 [VGQQOGQ

Up to the time of this study, only 10 per cent of
this group had been suspended for scholastie deficlency.
This is rather remarksble beceuse the members of the
classes in "Methods of Study® are.rather cerefully se-
lected as needing the assistance which such & sourse oan
give them.

TABLE XXIIXI shows the cumilative grade-point-aver-
ages of the members of this group who withdrew prior to
the sutwmm quarter, 1948-1949,
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TABLE XXIIX

Cuomilative Grade~Pointe-Averages of the Methods
of Study Oroup Who Have Withdrawn

Ciamiative
GePohs No.

3.6-+3,.99
5.9"""3 "9
2.5==8 .99 7
1.5-1,09 18
140wl .49 7
oD .99
00"" ¢49

49

0f this group, seven, or 18 per cent, were above
College average in thelyr scumulative grades, and twenty,
or 43 per cent, were above the required "catisfactory"
mark. Twenty-six, or 67 per cent, were bslow the “satis~
factory®™ mark, but eighteen, or 39 per cent, of these
were borderline in their cumulative grade~point-averages,
Whether the members of these last two groups could have
been atimulated by any reascnable measures to make satise
factory grades and to continue thelr college careers is
& question. Several of theas withidrawing students were
counseled to withdraw because continued attendance did
not promise sdeguate returns to the students or to the

college,
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CHAPTER IV

Summary

The preparation of high school youth for study at
the college level is 2t a very low ebb, There are

‘two very possible causes for this condlition. The

War has not sided in the preparation of our youth
for study at the higher levels,. A possidly false
philosophy of education for several yeurs has also
left 1its mark on theyuth of our present schools.
This is not a new condition; hence, one will find
courses in "Msthods of SBtudy® at the college level.
World War II service or high wages during the war
years has besn most disruptive in the establisiment
of study skills in our youth.

Democracy, by 1ts very nature, needs an educated
and thinking (reasoning) publie, but not all can be
educated to ths levels needed to make demcoracy
function to its best for all people.

Propaganda iz sc oleverly dispensed that it De«
hooves education to teach ocur youth how to detect
and resist 1it. |

There have bhesn many plans for supervised study.
Most of these plans would be effective if they were
sduinistered as they were intended to be,
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Reading comprehension and reading rate are important
tools foy everyday life. BERducation should make sure
that every pupil is as well equipped ss practicable
in these tool subjeats.

A useful voeabulary is a necesaary tool and each
pupil should be encouraged to develop it so that he
will have a tool with whigh to express his thinking.
Thinking should be stimulated in each pupil so that
he will be able to figure things cut for himself
and sxpress his thoughts to others.

Methoda of study will often ohange a pupil's atti-
tude toward study, direect his snergy inko proper
channels, sid him in earning better grades, and es-
tablish better behavior habits in him,

The success of the "Methods of Study" course depends
on the quality of the teacher and his or her ability
in counseling.

The teacher of a FMethods of Study® scourse should
stimalate the pupils to immediste and long-range
action. The knowing of rules of what should be done
by the pupll is not enough.

In general, the older books on "Methods of Study"
are the better books.

Thers is an immense amount of material on "Methods
of 8tudy” available,
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Most of the available material in "Nethods of Study"
is largsly rule-of-thumb,

The discussion of psychological prinoiples ﬁohiad
"Methods of Study" is of doubtful value. The books
of this nature have been comparatively short-lived.
As long ago as 1908, parents and adults in general
wore dissatisfied wilth the laeck of ¥mowledge and

the unwillingness to study of the ocurrsnt younger
generation,

It is pointed out by this study that a large major-
i1ty of the state colleges and universities in the
United States do not offer courses in "Methods of
Study. " |

Where such a course is offered, it is elective in
the large majority of achools.

Where such courses are offered, they are open to
others than freshmen who are in scademic troudle in
the ma jority of institutions. In a few cases, this
ocurse was oocmpulsory for those in academic trouble.
The mean size of such classes was 42.84 + 26.94
students. The median size was 30,

In some of the colleges and univeraities, these
eeuruaz are limited to certain subject-~matter fields;
others are wider in their scope. It would be Aiffi-
cut to teach "remedial BEnglish,” for exampls, without




21,

22.

283.

g5.

i%s

teaching quite a little of generally applicable
methods of ltuﬂy.' |

In the majority of cclleges and universities offer-
ing "Methods of Study"™ cecourses, some college credit
was attached to the course,

The majority of these courses have been established
since 1942.

The number of students enrolling in these couraes

is increasing at the present time,

The replies to this questionnaire, largely by
registrars, show that a slight majority believe

the need for "™Methods of Study" courses is grsater
today than formerly. A majority of the remsinder
would attempt the same results by different means,
0f the students who had been suspended for schoe
lastic deficliencies and who are studied here, a
large majority were well enough eguipped in (a)
scholastic aptitude, (b) training in reading and in
English language usage, and {¢) high school scho~
lastic performance to have done at leeast the minimum
of satisfactory scholastic work at the college
level. Competing interests, unwillingness to study,
unwillingness to face a highly competitive situation,
and poor backgrounds of preparstion at school and at

home probably contributed moere to the low grades
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which csused suapension for soholarship disabllity
then inability to do the work did. Other atudents
who had less ability in these three measures than
the majority of this group have received their de-
grees after making satiafactory records in olass~
work, student activities, snd sociasl astivities al-
though they may have talken morse than the usual
twelve gquarters in which to do it.

The majority of the students who had teken the local

course in "Methods of Ztudy"™ could have completed

the college course if they had really wanted to and
if they had received good advisement, bsoause others
with ginil;r eguipment in these messures have,
Twoethirds, or 89 per cent of the students taking
the local "Methods of Btudy”™ course, which is eleo~
tive, woere in the lower half of the College American
Couneil on Education Psychologloal Test deciles.

0f the students taking the local "Methods of Study"
course, 59 per cent had withdrawn voluntarily or had
been suspendsd at the time of this study. Others
wndoubtedly will. Of the 41 per cent who were still
registered in the sutunm quarter of 1948~1949, 63
per aent were in the lower five deciles on the ACE
Test and 37 per cent were in the upper five deciles.
Of these atudents taking the local "Methods of
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Study” course, fiftesn had been suspended for
scholarahip defisiencles, Of these fifteen, five
wors in the upper five decileas on the ACE Test and
nesd not have been suspended as far as their scho-
lastiec aptitudes were concerned,

0f the forty-six students in this group who had
taken the looa) "Methods of Study" course and who
had withdrawn voluntarily, thirty-eight were in the
lower five desiles on the ACE Test but only twenty-
two were in the lower two declles.

Of the 121 students who had taken the loeal sourse
in "Methods of Btudy,® 69 per cent were in the lower
five decliles of the English Placement Test. This
may be compared with the 69 per cent of this group
who were in the lower five decilles on the ACE Test.
They are not in all cases, however, the sams indi-
viduals.

Of the members of this group who had taken the loecal
course in "Methods of Study” and who were still
registered in the College in the sutum of 1948«
1949, 32 per cent were in the upper five deciles on
the English Placement Test and €3 per cent were in
the lower five deciles. These are practioally the
same per cents as those of the whole original group
in this study. This may be taken to show that




33.

126

placement on the English Placement Test does not
indicate the probadble "mortality rate" of such stu-
dents as these.

Of the thirteen members of this group who had taken
the loeal course of "Methods of Study® and who had
baen suspended for ressons of acholarship, ten werse
in the lower half on the English Placement Test,
This 77 per ecent may be compared with the &8 per
cent of this group who were atill reglstered and
vho’ were in the lower five deciles on this sams
test,

0f the thirty-six members of this group who had taken
the looal sourse in "Methods of Study® and who had
withdrawn voluntarily, twenty-four or 67 per cent
wers in the lower five deciles on the English Plasce~-
ment Test. This may be compared with the 83 per
cent in the lower half on the ACE Test who had like-~
wises withdrawn.

Sixty~ons per cent of this "Methods of Study® group
were in the lower half of the ratings on high school
scholastic achievement. This measure is widely
accepted as an index of willingness to learn from
the printed page and of industry in this astivity.,
S8ince the standards of the various high schools vary
widely and since grades are only falrly wvalid
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measures of accomplishment, this criterion is only
fairly valid., In practice, it has consideradle
valus, however, in the prediction of esollege scho-
lastic sccomplishment.

Of this group who had taken the local courss Iin
"Methods of Study" and who were still registered
for the autumn quarter of 1948«1949, 45 per conﬁ
were in the uppsr half in high school scholastla
achievement, A lsarger percentage of the students
in the upper half in high school accomplishment re-
nained in the College than of those who withdrew,
Of the students who had taken the loeal course in
"Methods of Study" and who hed been suspended for
wunsatisfaetory scholarship, 93 per cent were in the
lowsr half in high sechool sscholastic ashlevement.
This may be taken to indicate (a) lack of adequate
goals and sufficient determination end (b) the
penalty for training in poor study habits in high
school as preparstion for college study.

0f the students who had taken the local course in
"uethods of Study® and who had withdrawn voluntari-
1y, 40 per cent were in the upper half in high
school scholastie achievement. This may be compared
with the 45 per cent of the ssme original group who

‘were atill registered in college. Thils would peem
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to indicate that good high school scholastic per-~
formance 1s not enough for college scholastie
success.

The one hundred fifty members of this group wheo had
taken the local course in "Methoda of Study™ had,
at the time of thiavatudy, completad from one to ten
quarters, inclusive, in the College. Of these,
bightywnino wore still registered at the time of
this study -~ nine atill in their first year, forty-
eight In their second year, twenty-eight in their
third year, and four in their fourth year. This
does not indicate as fast a rate of withdrawal in
the upper levels as it would ssem to because most
of these students had not yet had time enough to
become Juniors and seniors. All of the members of
this group who had been suapended for poor scholar~
ship had been suspsnded by the ends of their sescond
years. With the exception of one individual, the
same 1is true of those who had withdrawn voluntarily
although it 1s probable that others will still
withdraw and, possidbly, that otheras will still be
suspended,

0f all of the one hundred and fifty members of this
group who had had the local course in "Kethods of
Study," seventy-eight had made satisfactory or
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better cumlative grade-point-averages, fifty more
had made passing but unsatisfactory cumulative grade-
point-averages, and only twenty~two, or 15 per cent,
had made clearly unsatisfaotory cumulative averages.
0f the eighty~nine members of this group who had had
the losal "Methods of Study" course and who were
still registered in the College at the time of this
study, fifty-eight had made clearly satisfactory
cumulative grade~point~averages, twenty-nine wers
doing passing but unsatisfactory work, and only two
were doing a clearly unsatisfactory gquality of work.
0f the fifteen members of this group who hed been
suspended for poor scholastie work, all had unsatis-
factory cumalative grudofpointuaverageaﬁ These com-
prised only 10 per cent of the originel group, how-
ever,

Of the forty-slx members of this group whe had had
the local course in "Methods of 8Study”™ and who had
withdrawn voluntarily, 43 per cent had had satis-
factory or better cumlative grade~point-averages,
and 87 per cent were below the satisfactory cumla-
tive average. Of this §7 per c¢ent, however, two-
thirds were on the borderline between satisfactory
and unsatisfactory cumulative marks, but chose not
to make the effort to ocontinue their college careers
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and to raise their grades to a point at which they
would have been allowed to continue. Whether oy not
they could have been counseled to a point at which
they would have done these things iz an open ques~
tion. Aoctually, several of these people were ad-
vised by their ocounselor to withdraw because (a) it
seemed that they had greater interests and abilities
along other lines of asctivity, (b) the poor ascom-
pPlishments which resulted from the (for them) une
usual efforts to accomplish the ususl college
achievements seemed to be doing damage to their
personalities, and (¢) the individuals seemed 30 une
fitted to the college group by personality and baok~
ground as to promise little of real value from cone
tinued attendance. ,

A large part of the value of a "Methods of Study"
course should lie in the individual counseling given
by the teacher to the members of the classes. This
assumes (&) that the teacher has the background
kmowledge, the personality, the interest, and the
time to do this counseling and (b) that some person
or agenoy can give and evaluate the various tests,
scales, and questionnaires necessary to give a basis

for satisfactory eounseling,
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44, If the writer of this thesis may be permitted to
expross a personal opinion, the quality of the
teacher or instructor -« important as it is in most
kinds of classes at the various soholastio levels =«
is almost the whole value of the offering of a
courss in the methods of study or any other similsr
remsdial courss., This writer, however, has no suge
gestions about the evaluation of the quality of the
teaching of sueh ocourses except one, that is, the
quality of the results obtained.
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APPENDIX I

Registrar
Oregon State College
Corvallis, Oregon

Dear 81r:

‘It would be greatly appreciated if you would answer
the following questions and return this sheet to the
Undersigned.

, Is there a course, or sourses, in youwr currioculum
for the improvement of the study habits of all of your
studenta or those who are or promise to be below average
in seholarship?

If there is a course of this kind, 1is it slective
or eompulsory for sll freshmen?

Would such & course be open to others, if they were
in scademis Srouble? Comprlaory?

What are ths maximum sizes of the classes?
What is the name of this course or coursea?

If 1t oarries oredit, how many quarter or semester
hours?

If possible, I should like to obtain the syllabus
for each of your courses in study techniques,

If you have such a course or sourses, in what year
was it or they added to the curriculum?

what had been the trend of growth of the course or
:ﬁgﬁ::a in sections or enrcllments since 1its or their
ont

Is the need for such a sourse or socurses greater
today than it was at the time 1t or they were added to
the curriculum?

Approved:
H. R. Lanlett, Yours very truly,

Professcr of Bdusational
Psychology Gilbert NeFadden




