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TEE DEVELOPMENT OF METHODS OF STUUT
COURSES IN STATE COLLEGES AND UNIVERSITIES

CHAPTER I

Introduction

The increased enrollments in the colleges and uni-

versities of the United States from the few thousands at

the time of the Revolutionary War to the 1,500,000 (25)

or more at the present time represent not only a tremon.

dons increase in numbers but a great increase in the per-

centage of people of college age who have been and are

actually enrolled. It is reasonable to believe that one

result of this increase has been the inclusion, in the

larger numbers over the later years, of many students who

have been and are deficient in either prior training or

in native ability or both. Many of our youth have never

had to study because they could pass their elementary and

high school courses with little or no regular study.

Others, of little native ability, studied hard and well

and were able to pass their pre-college courses but lack

the ability to pass college and university courses, at

least at the usual rate of progress, yet they have en-

rolled in many colleges and universities.

To a very considerable extent, in the opinion of this

writer, the Progressive Education Movement, as it has been
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variously interpreted, has brought about a decrease in

both training in and willingness to study. While extol..

sive claims have been made for increased interest and ef-

fort on the parts of the pupils by use of this movement

in our schools, it is believed that enthusiasm strongly

colored many of these claims, In addition, many teachers

talked long and loudly about the merits of this movement

when it is doubtful if they, themselves, were familiar

with more than its superficial aspects. This movement

has been a splendid and popular cloak behind which lazy

and incompetent teachers could hide with smugness or even

aggressive boastfulness. Whether these people were *pro'

gressive educators* or not they were able to use a move-

ment which had not provided for their exclusion.

An apparent candidate for the place in the educa-

tional sun which has been held by the so- called Progres-

sive Education Movement is the so-called "inspirational

education movement.* tinder this so-called plan, neither

pupils nor teachers make advertse preparation for classes.

The material taken up in any class is arrived at by

*inspiration* and the more-or-less common agreement of

the members of the class. Such a procedure is labeled as

*democratic,* whether it accomplishes anything in the

development of learning or even of democracy or not.

Another development which the writer has viewed with
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some concern was the National Association for the Pre-

vention of Study Away from School (22). It had its office

in Chicago and its purpose was apparent from its name.

The writer tried to contact this association by letter

and found that, according to the Post Office, they no

longer maintained an office. In the opinion of this

writer, the number of newspaper references which indicate

that parents are becoming impatient with the public

schools in their communities and are beginning to force

programs of study and of discipline on their public

schools is a hopeful sign. That this should be necessary

indicates a regrettable condition in the schools of those

communities at least. Of course, there still appear oc-

casional newspaper and magazine articles favorable to the

abolition of all study outside of school.

The ruling made by numerous public school administra-

tors that yearly promotions of pupils will be automatic

unless the eases are most exceptional has militated

against the acquisition of habits of study by pupils be-

cause they did not have to study nor was there any way in

which the pupils who were lazy or uninterested could be

made to study. Since many parents have no interest in

the amount of studying which their children do, there has

been no pressure from any source on many pupils to study,

either out of the classroom or inside of it.
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The excitement caused by World War II, both before

and during its existence, was inimical to the formation

of habits of study or to any sustained studying. The

ability of secondary school pupils to obtain large sums

of money as wages, during and since the War, has made

study, or even attendance at school, to be held as dull,

unprofitable, or representing an economic loss of money

and a social loss of "rights" by individual pupils if ef-

fort is made to return them to school under compulsory

school attendance laws.

All of these factors, singly and in combinations,

have brought about or at least have not overcome a

not unnatural lack of interest in school attendance and

an unwillingness to study. Too many college and univer-

city students want the benefits of college degree with-

out being willing to earn them. This is not, of course,

an entirely new situation.

The so-called "G.I. Bill of Rights," managed by the

United States Veterans Administration, has introduced into

the colleges and universities of the nation many students

who completed their high school courses during the ex-

citing months immediately preceding or following the dec-

laration of the war emergenoy Expecting to enlist or to

be drafted, their interest in school work was usually most

perfunctory and unsatisfactory as a foundation for college



5

work. As college students, some of these young people

have made the extra effort required to overcome this

handicap. Others have not been able to make the adjust-

ments needed for overcoming their handicaps. The *G.1.

Bill of Rights" has also brought into colleges and unto»

versities many high school graduates who would not have

registered in any college or university without it.

*any of these have become excellent college material.

Others have dropped out quickly through lack of ability,

unwillingness to work, or "the low pay." Still others

have been saved to the institutions by a course in meth-

ode of study or similar courses, and have become eon

pletely acceptable students and "shown a profit* to thaw.

selves and to the institutions attended* Still others

might easily have been saved to the institutions if

courses in methods of study had been available to them or

if they had taken such courses early enough in their col

lege enrollments (12).

Some college and universities have held and are bold-

ing strongly opposite views on the importance of methods

of study, or similar courses. Others, of course, have

taken intermediate positions of all degrees between the

two. Baoh can, to an acceptable extent to numerous per-

sons, justify the position taken. One extreme position

is that of rendering all reasonably possible aid to a



6

student to enable him, or her, to meet the scholastic re-

quirements of the institution. In addition, such pro.

grams may, and sometimes do give initial guidance to stu-

dents who drop out of college in discovering the kinds of

jobs in which they have interests and sufficient abilities

for sussess instead of lust cutting them adrift on their

own resources. The other extreme position is that of

cutting off the registration of any student Who cannot or

will not meet the scholastic requirements which have been

established. Such students may, of course, register else'

where in institutions in which the scholastic standards

are less severe; or, even though they discontinue their

formal educations and enter employment, they do not nec-

essarily become failures in their lives or even eases of

*lost leadership." "With all sorts of educational °ppm.

*amities (25), aside from college, open to them, young

people can pursue education, if they have the initiative,

as tar as they can go and as fast as they can withoat

going to college at all." Many of the most successful

men and women of the present day have never been enrolled

in any college.

At the present time, enrollment in methods of study

courses, partially compulsory for selected students and

voluntary for others, is probably larger than it has ever

been, last as enrollment in colleges and universities is.
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Whether such courses are highly valuable in their pur-

poses or are unjustified at the college level is debated

among college administrators. Whether they are valuable

to the students saved to the colleges, at least for a

time, who otherwise would be dropped from the rolls, is

also debated. The present study may add a little to the

fund of information available on this subject.
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CHAPTER II

Historical Development of Plans for Improvement of
Study at Various School Levels

Raman nature, having been ever-resistant to effort,

especially lonecontinued effort whose results are not

immediately apparent and whose consequences are not re..

warded by applause, has in all eras been opposed to

studying and the learning which follows effective study.

Certainly there have been in all eras, individuals who

studied and who liked to study, but these have been a

small minority. Such studying as was done by the others

was forced upon them by various methods, sometimes of

leadership, sometimes by coercive measures. The associ-

ation between study and painfulness Is more than coinci-

dental.

Never before has the need for study been greater than

it is today, although there have been equally critical

political and social periods in the past. The patterns

of the future cannot at present be predicted, and society

needs more individuals who (22) can give up outworn or

incorrect ideas, attitudes, and skills. Important

thought-requiring issues are constantly arising, and ha-

bitual reactions cannot now furnish adequate bases for

civilised living. To participate in civilized living*
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one's actions must be the result of reason and not the

products of the emotional processes alone or in large

part. It is well known that far too many human action*

are based an the ructions rather than on the rational

make-up of the individual.

It should be the aim of education to provide each

individual with an understanding of the emotional self

so that, when rationality is needed, one will be able to

think things out in logical sequence and not depend upon

his emotional patterns or prejudices in place of knowl-

edge of right or wrong on any issue that may confront him,

whether it is of a personal or a public nature. This is

particularly true in a democratic society. The basic

principles of democracy demand that its citisens shell be

able to think effectively, since the sovereignty of such

a government is vested in its people.

With the ever*present and cleverly disguised propa-

ganda devices which are increasing in number and basic

effectiveness, it behooves education to concern itself

with propaganda and to turn out students who can think

effectively in order that they may evaluate this props-

gander for what it is. Only in this way can the powers

which have as their chief aim the destruction Of the demo-

cratic way of life be circumvented. The school years are

the years in which good foundations for later thoughtfulness
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should be laid by establishing in each child good think*

tag and good study habits commensurate with his age. It

is upon this foundation that our democracy will gets its

effective and thoughtful future citizens who are to uphold

the sovereignty of the government .-- through their abil-

ity to think clearly and act effectively on the problems

of the day. The problem.solving ability of each person is

important. Good problem*solving cannot come from anything

but good thinking and good study habits.

The schools cannot be expected to turn out finished

and fully mature products, but they should be expected to

turn out products that have solid foundations which can

be built upon by industry, business, or higher education.

They should at least turn out products that are prepared

to continue learning and studying after they leave school.

The pupil should be taught how to study and to think so

that he will be able to gather the facts he may need when

he needs them and be able to use them in his problem-

solving.

The idea (22) of directed learning as an aid to

teaching grew out of the need for educational reorganize.

tion that followed the great increase in the school pope-

lation during the latter half of the last century and the

first half of the present one. With the great increases

in numbers of pupils came a further need of a better
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groups of pupils who were not motivated by family tradi-

tion or personal ambition.

About 1908, Thorndike and Search (22) published their

program of directed study for the individualisation of in-

struction under the then relatively new school conditions.

The idea of individualised instruction was not new even at

that time, except for the numbers of pupils involved. The

national change from an agricultural economy to an indus-

trial economy had begun to break the family control* re-

duce the size of the family, produce less family unity*

replace the home with tenements and, in far too many eases,

to produce a condition of the hone being more like a hotel

than a family sanctuary. in addition, penny wise school

administrations had made school classes larger and larger,

and the teachers could not know even their pupils' names.

Since Thorndike and Search's (22) pUblication, maser..

cue additional plans for the improvement of education have

been advanced under the name of supervised study. All of

these plans have within their frameworks the idea of indi-

vidual differences and the need for allowing the pupil to

work at the rate of progress Which is most effective for

him. Some of these plans have been effective for their

founders alone. Some were effective for many different

schools until they became formalised or until their
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proponents lost interest in them. Some were very little,

if any better than the programs that they sought to re-,

place. Some may have been plans for attracting personal

attention to their instigators.

Mn any school in which supervised study is to play

an important part, the plan should not be left by each

teacher for the teacher of the next grade to put into ef-

fect. Far too many pupils have found that the schools

have not prepared them for anything. The job of teaohing

them to think and to study had been left for the next

class or grade to do, and the ph was never done. A su-

pervised study program should be begun In the first years

of the school. This is the time to lay the foundation of

intellectual curiosity. Each succeeding class can then

build on this foundation.

in any good supervised study program, the assignment

and the study of the assignment by the pupil are advanced

to a position of primary importance. The teachers must

realise, if the plan is to be effective, that this is a

great opportunity to stimulate interest, suggest methods

of study, and give clear explanations of what is to be ex*

pected from the lesson. If such a program is followed,

it is possible for most misdirection of effort by the

pupils to be avoided. The teacher would be working with

the pupils and actually supervising their study rather
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than working for them or at them.

"Supervised study (23) is that plan of school promo-

duro whereby each pupil is so adequately instructed and

directed in methods of studying that his daily preparation

will progress under conditions most favorable to the hygl

enie, economical, and selfreliant career of intellectual

endeavor."

One of the first programs offered as a plan of super-

vised study was the study hall. This was in many cases

just a large classroom set aside for the pupils not in

classes during that period, and called a study hall. It

would usually hold fifty to one hundred pupils. The pu-

pils would be gathered in this room for all of their free

class periods for a supposed study period. The teacher's

duties in this study hall were those of taking the roll

and of maintaining as much order as possible. The atti-

tudes of many of the pupils were often those of mischief

or defiance. Under all except the most favorable oondi-

time, these so-called study halls could not be classed

as being supervised study periods. No teacher could teach

such a large group, with their mixed abilities and varied

subjects. It was not possible for one teacher or even

two to give help to more than a small percentage of the

pupils in a study hall in an hour or less of time with

the group. About the only thing that could be said in
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favor of the study hall was that it was better than the

study conditions found in many of the homes when practi..

(sally all study was done at home and was the responsibil-

ity of the pupil. A study hall, under proper and reason-

able provisions, can be valuable when the number of par-

pile in each study hail is small enough that discipline

is not a problem and the number of pupils per teacher is

such that the teacher may give to each pupil the amount

of help that is desirable.

The Batavia Plan of Supervised Study (25) was ODA of

the first organised moves to individualise pupil instruc-

tion. in this system one needed a plant that had over-

size classrooms. These rooms would usually hold from

fifty to seventy pupils who were to be taught by two

teachers. The pupils were divided into groups of about

equal ability. While one group was having recitation with

one teacher, the other group was being supervised in its

study by the second teacher. When all were studying, both

teachers assisted the individual pupils. This plan proved

to be very successful for a considerable number of schools

and was quite unsatisfactory in others. It was used, with

or without modifications, in a large number of school eye.

toms throughout the eastern part of the country over sev-

eral decades.

The Study Coach Plan (23) is a form of the Batavia
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Plan. tinder this plan, one teacher in each school devoted

all of his or her time to the slow pupil* or those who

needed assistance for any reason. The classes for this

type of teaching might be called a kind of opportunity or

makeup class. All pupils who were having scholastic

trouble were referred to the study coach during the day.

they might call upon him whenever they

needed help or they might be required to work under his

supervision for a certain number of hours a week beyond

the regular school day because of unsatisfactory work

habits or classroom production.

The Dalton Plan (36) is contract plan in which the

student contracts to do a certain assignment. It is a

plan for individual instruction under which the pupil Is

allowed to work at his or her own speed in fulfillment of

this contract. Each contract has a minimum and a maximum

amount of work to be done and the child knows that he is

to do the amount for which he has signed. The pupil (15)

knows that he cannot move on to a new contract in any of

his subjects until all of the work in his present con-

tract has been completed. This plan (36) is an attempt

to maks sohool as nearly true to life as possible. In

this way, the pupils have real experiences in learning-

while-doing. "It is no longer school -it Is life." "The

children move from subject to subject as they see fit, or
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remain with any one subject as long as their interest

holds for that subject. They keep a record of their own

progress on the unit. The plan-makers do not like test-

ing just to be testing, but cheek.-ups are used and can be

given individually and, it the results meet with the

teacher's approval, the pupil is allowed to sign for a

new contrast 4., providing that all of his other subject

contrasts have been completed.

The Conference Plan (20 was, generally, of two

kinds (a) slated conference periods or (b) conferences by

appointment. Under these plans, all children were given

the chance to correct any weakness which they may have

had in their school work.

i the slated conference period plan, the teachers

were asked by the administration to remain after the regu-

lar daily schedule was over for a half-hour or hour to

confer with those pupils who were having trouble in their

subjects. These conferences were held to be of value not

only to the pupils but to the teachers. They aided the

teachers in finding out more about their pupils and their

difficulties so that they might teach better in their

classes. They gave the pupils a chance to know their

teachers and to receive aid from the teachers teaching the

subjects that were giving them trouble. These conferences

were often friendly,- informal, and personal. From the
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more able and interested teachers, the pupils obtained

counseling in many fields and lessons in mental and

social hygiene.

The conference by appointment was frequently looked

upon by the pupils as a form of punishment because the

appointments were usually made for the pupils to report

at a certain place and to a certain person at a certain,

time usually after the other pupils had left the

school. These conferences for assistance were often con

fused, at least beforehand, with appointments for punish..

neut. Frequently, even the best of them were felt to be

impositions by the less ambitious and less intelligent

pupils.

The DividedPeriod Plan (23) had its origin in the

overcrowded classrooms of the time, munch as the Batavia

Plan was conceived. tinder this plan, the time in each

classroom was divided between recitation and study. The

class hour was to be spent, approximately, half in reel-

Cation and half in study. Careful or even overelaborate

directions for study were often part of this plan. The

better teachers gave much of these periods to the assist-

ance of the less able pupils or to those who needed

special counseling.

The Double-Period Plan (23) was similar to the Divided

Period Plan except that a longer class period was provided.
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Where the high school class period was usually forty.tive

or fifty minutes, this new plan was set up so that the

pupils had forty five or fifty minutes for study and

forty -five or fifty minutes for recitation within each

class period. This plan was often operated an a bell syn.

tom so that the teacher and the pupils would know when to

change over from study to recitation and back to study

again. Considerable success was obtained by some of the

schools that put this plan into effect.

The Flexible Plan of Class Division (17) soon fol-

lowed because it was felt that the teacher should have the

division of the period left to his or her discretion.

'nder such a plan* on days when it was believed to be more

valuable to study most or all of the period, there was no

recitation. On other days* when it was believed to be

more valuable* the pupils recited most or all of the

period.

The Daily Extra-Period Plan MS) involved an added

period at the end of a shortened school day. This plan

gave the pupils a chance to study under supervision for

one whole period on any subject of their Choice. The work

which was not completed during this period could easily

be finished at home since the pupil had worked on the

material long enough to know the way to do it and to know

what was to be done an the assignment. This plan often
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carried a form of reward with it. If a pupil made a grade

of ninety or higher in his recitations for the day, he did

not need to go to the extra period but was permitted to

go home ar to go out on the playground to play.

The Giles Scheme (23) bad cerWarthours set aside for

study and the pupils did their studying by directions in

the form of a set of printed rules which were handed out

to the pupils as they entered the study rooms.

The Newark Plan (23) was another attempt to break

the class period into equal parts for recitation and

study. The class period was fifty minutes in length.

Usually, twenty.five minutes were spent on supervised

study and twenty-five in recitation but this division was

frequently varied. The proponents of this plan had vide

success until they either lost interest or the system be-

cam formalised. The plan, however, is still used with

success in numerous high schools.

The Columbia Plan (23) allowed acre time for study

than for recitation. Seats were not assigned to the pu-
pils. The pupils were not expected to remain in their

seats, but were allowed to pass freely about the room from

the reference books to their desks or to the desks of each

other. Under this plan, where it was controlled, the

classroom was essentially a workshop in Which the teacher

cooperated with the pupils in constant supervision and
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assistance. Only about one.ithird of the class time was

actually spent in recitation.

The Winnetka Plan (49) emulated essentially of deft..

nite and carefully planned assignments, with all material

organised into units with definite outcomes which were to

be achieved by the pupils at their own rates of aecom.-

plishment. It contained pretests, in order that each pu-

pil might know which parts of the assignment he already

knew and which parts he needed to study. There were also

self-corrections to be made from the self-corrective

teaching material with which each child was 'applied.

That material was basically a foretaste of the final test

on the assignment. The teacher was in the classroom,

helping first one and then another pupil as help or stim-

nlation seemed to be needed. Under this plan, the able

teacher could give edneational, vocational, or personal

guidance to individual pupils or give pointers on methods

of study or mental brgiene.

The Gary Plan (1,0,20) was organized as a children's

community in which the pupils learned by doing. This

system tried to make school as much like life as possible.

The school day was eight hours in length, and was divided

into sections for work and sections for study and for

play. The wahject-matter was taught as a practical part

of the school community, and learning was largely by doing
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and using. The children learned the trades and skills

necessary for real life from the teachers of trades and

crafts who were skilled artisans. Each teacher exercised

supervision of the study and of the work in his special

field and, in so doing, was able to offer activity of an

educative nature to the pupils who were interested in his

type of skill. The Gary Plan and the Winnetka Plan bor-

rowed much from the 'job sheet" which the industrial arts

(manual training) teachers had introduced into the schools

and which they, in turn, had borrowed from the job speci-

fication sheets of industry and the building plans of

building contractors and construction engineers. The

Winnetka and the Gary Plans were further extended and

crystallized in the Morrison Plan.

The Morrison Plan (17) is an adaptation of Herbert's

five formal steps of preparation, presentation, associ-

ation, generalisation, and practical application in

learning, This plan has been very influential in popu-

larising the use of "units" in the teaching process. A

unit was the specification sheet elaborated into a "con-

tract" between the pupil and the teacher for the perform-

ance of a certain amount and quality of work on the

"unit." Usually there were two or three levels of diffi-

culty for the contracts for each unit. Each level re-

ceived a certain grade upon its completion, the more
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highest grades. In other systems, the work on any level

night receive any grade but rseords were kept of the level

of sash contract. 'Usually the brighter pupils were *a-

pected to do the more difficult contracts, and the duller

the less difficult eontracts. In some systems, the pupils

were allowed to choose the contracts of greater or less

difficulty as they pleased except as the more able pupils

could be persnaded to choose the more difficult eontraets.

Baoh contract had to be completed before the pupil was

permitted to begin another. The duller pupils usually had

not only simpler units but fewer units to complete in or-

der to most the minimum essentials of the grade or course.

Great emphasis was put upon the completion of the units.

Class-time was spent mostly in study, but the teacher was

free to call a recitation or instruction period for a long

or a short time whenever he or she believed it would be

profitable. pretest was usually given to find out what

knowledge about the unit was already possessed by the pu...

pile. This might be oral or written. This step was often

called the exploration step, and showed the teacher and

eaoh pupil the parts of the unit which were known and the

parts which needed further study. In the second phase,

which was called the presentation step, the teacher's aim

was to stimulate interest in the unit and to give the



23

necessary directions for the study of the unit.

The third step, or the assimilation step, was really

the independent study period and Light be extended over

two or three weeks, depending an the length of the unit.

The fourth step was that of organization of the ma-

terial learned. In this period the pupils put their work

into some type of organised report, oral or written, or

the construction of some "project."

The next step was that of recitation wherein the pu+

pile presented their findings to the class or to the

teacher. The last step was the examination over the

unit. This was either passed or it was not. If it was

not, there had to be further study and repeated examina-

tions until it was passed. This system had wide success

in any sections of the country. It is still used in

many school systems, with or without modifications.

A step to "popularise schools or to "make them so

interesting that all pupils would want to attend" was the

so-called 'Progressive Education movement." This writer

believes that, while there was some good in the Progres-

sive Education movement, it contained the nuclei of its

own disintegration. For one thing, there was little If

any agreement on any definition of the principles of this

movement by its adherents. statement of principles was

published in the journal of the association, but was
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withdrawn in the 19304 at what was probably the height

of this movement and was not replaced by any other *tate-

ment (38). Educators (38), even in the "Progressive"

ranks, were not prepared to make any adequate statement

of agreement. As a social consciousness became inoreas.

ingly evident within the teaching profession and portion.

larly among the *Progressives,* teachers began to stress

the social studies, talked boldly about unemployment and

national 004120111.0 planning, and expressed an interest in

efforts anywhere that showed signs of solving the ills of

periodic depressions. The social responsibilities of ed*.

cation and of educators were topics at conferences of the

Progressive Education Association. readers spoke of al* .

cationts role in shaping society and discussed whether the

schools could be the instruments for building a new social

order. The depression encouraged an interest in human re.

lotions as the problems of young people became a major

concern of society. Schools that were *child centered*

now tried to be *youth centered" and the *community

school" grew into definite interest of the *Progressives,*

but the progressive educators were unable to take a deft

nite stand an many social issues that cut deeply. In the

meantime, the pupils who might have been "reaching for the

stars" had not learned as such as their predecessors had

about addition, subtraction, multiplication, division,
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spelling, language usage, handwriting, clear thinking, and

habits of study.

While all of the plans for better teaching have

served well in some instances, the ultimate success of the

work of any classroom is dependent upon the abilikr of the

teacher as a teacher and upon the oomaand that the pupils

have gained of the tool- subjects. Among the most impor-

tant of these tool-oUbjeots at the high school level are

reading comprehension and reading rate. It is a truism,

among high school and college teachers that the reading

abilities of the majority of the members of their classes

are woefully poor.

Henry (54), a high school principal of extensive

experience, stated about his pupils that *one*third are

incapable of mastering the stock of learning well enough

to make any difference in their literacy.* The pupils of

whom be wrote could not, in his opinion, *read on a fifth-

grade level or write a coherent paragraph reasonably free

from errors.*

Inability in reading may be due to lack of interest

in reading and to its corollaries, lack of desire to gain

knowledge from the printed page, leek of training in read*

ing, nonverbalien, or a combination of any or all of

these. It is easily demonstrable that many high school

pupils and many adults fall into this first group. The
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voluntary reading habits of even college students (39)

are limited largely to the sports page and the "cosies"

for the um and the society and fashion pages and the

*conies* for the women. The annual sale of eome sixty

million copies of the so-called comic books, largely to

adults, further demonstrates this. There are many excel-

lent places in the work of the world for these people in

certain specialised activities as well as in activities

which are more largely muscular than mental, such as many

jobs in forestry, engineering, construction, and farming,

but any job of any importance requires some ability to

think and, usually, ability to read with some degree of

accurate comprehension.

Lack of training in reading may result from little

or no training on the one hand or poor training on the

other. The United States Office of Zduoation estimates

that there are in the United States six million Miter*.

ates or people more than twelve years of age who can read

less well than the average fifths -grade pupil, including

those who cannot read or write at all. There are other

uncounted millions who are or have been in grades beyond

the fifth grads who cannot read in correspondence with

the grades in which they are or were when they left school.

Of a thousand boys and girls entering (54) the ninth

grade in a New York City high school, fiftpenine per cent



were below the norms for the sixth grade in reading

ity. in some mitigation of this large per cent was the

fact that three-fourths of this group cams from homes in

which a foreign language was spoken, but these pupils had

attended American public schools for eight years. In

another large high school (54) in another American city,

twenty-five per cent of the entering class were below the

reading norm for seventh grade pupils. Some writers (3)

estimate that six or seven per cent of college students

have reading comprehension scores below those of the aver-

age eighth grade pupil. Strang (3) reported that one

third of four hundred and thirty-seven college freshmen

were inferior in reading comprehension to the average high

school freshman. A large number of studies showing simi

ler results could easily be cited. They all show that the

teaching of reading in public schools is and has been ex-

oeedingly poor in a great many classes.

According to recent (7) statistics, only about twin

ty-five per cent of the pupils graduating from high

school enter college. it is not always the poorest

readers Who are in the seventy -five per cent who drop out.

in a study (7) of three hundred and thirty-eight entering

students at one of our leading universities, it was found

that twelve per cent of these students were reading at or

below the ninth.. de level, twenty-three per cent were
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reading at or below the tenth-grade level, and thirty -

seven per cent were reading at or below the eleventh-

grade level. Most of those who tested below the forty

percentile level in the initial test were retested at the

end of a quarter in a special -help course and made slight

ly more improvement than other students of all levels of

initial ability who did not take this course. It is most

difficult for anyone so poorly equipped in reading skill

to have a technique of study that will meet the require-

ments of any college. It is a tragic situation for young

people to be forced to face life so deprived of essential

tool equipment.

With regard to the largo number of illiterates in the

United States, many come from isolated areas where there

are few opportunities and fewer incentives for school at-

tendance. A probably equal number some from the slum and

foreign- language areas of the cities and from towns of

average and small sixes where schools were available to

then.

During the World War II, it became (83) necessary to

induct largo groups of men who were illiterate. These

men were held in the Reoeption Centers, theoretically for

thirteen weeks or until they were able to do the usual

work of the fourth grade. The purpose of this training

was twofold, first, that the men might be better soldiers,
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and, second, that illiteracy in the nation might be re-

dueed. These men in the special training units were ex

ceedingly eager to learn. If they were not, they were not

retained in the special, training battalions. Experience

had shown them some of the disadvantages of being unable

to read. More than anything else, they wanted to be able

to read letters from home and to write letters home. Ac-

tually, many of them were sent to military units after

two to six weeks and before they had progressed very far

in their training because the need for man-power was so

great. Even then, this program demonstrated that the mass

of American youth is quickly and thoroughly educable where

there is incentive and that illiteracy need not continue

as a large social problem in this country among people

intelligent enough to grasp the educative material through

the fourth grade. The value of compulsory school attend-

&nee beyond that level is debatable. In states in which

compulsory attendance beyond this level has been made a

legal requirement, the results have been only moderately

desirable.

It would seem only reasonable for every elementary

and high school teacher to make it his or her business to

see that each pupil has full control of the tools of

learning, since only twenty-five per cent go on to higher

learning. After a pupil has left high school, there will
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be plenty of problems for him to face and solve without

having to worry about the tool snbjects.

The term, nonvorbalism, is used in at least two ways.

In one way, actual physiological defeats, such as poor

visual fusion (with or without noticeable strabismus),

visual inversions visual confusion in which the letters

of a word are seen in rovers. or partially reverse order,

alexia or loss of ability to read or inability to learn

to read in oases in which loss of sight is not involved,

and many other forms of disability may be found in indi-

viduals but not in any large numbers for any one form.

In the other way, the defects are more psychological than

physiological, e.g., mental blocks by reason of which oer.

taro words or letters cannot be seen although no detect

able eye defects are found, and a subconseious fear of

either silent or oral reading, or both. The number of

actual oases of truce nonverbal) am is probably muoh less

than the three per cent of the school population (19)

which is frequently given and usually includes both kinds

of nonverbalism.

The importance of good reading comprehension and rate

may be demonstrated by the fact that college students who

have low reading ability are found to be low in all of

their other classwork which requires the gaining of knowl-

edge from the printed page except in unusually courageous
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oases in Which long hours of hard work are devoted to

study. It was found (26) that those students Who made the

poorest scores in reading comprehension examinations made

the poorest showing in the other phases of a comprehensive

examination. The most frequently found weaknesses of stu-

dents in this study were:

1. inability to isolate the several elements of
an involved statement.

2. inability to grasp the full meaning of the
question as stated.

3. Inability to follow a thread of thought through
a mase of detail.

4. inability to associate related elements.

6. Failure to grasp from given explanations the
significance of concepts essential to the
understanding of the context presented later.

6. Careless, irrational or impossible answers, due
possibly to some peculiar individual experi-
ense.

Inability to select the best one from among
several possible answers.

Comprehension of the printed page is, obviously, a tool

subject which is used not only in securing an education

but in the good management of all of life's activities.

It would appear that the need for remedial work

would, to a large extent, be eliminated if the classes in

the lower grades were smaller in order that the teachers

might give personal attention to the pupils who are In

need of help and if the teachers were sincerely interested
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in the future well-being of the individuals and of the

nation.

It is also possible at any school level to plan re-

medial..reading programs (8) to take care of the needs of

the two groups usually found to be poor readers. 1ft the

first group, one will find the pupils with visual handi-

caps, emotional blocking, glandular irregularities, speech

defects, and other serious problems. In the seeond group

are the less seriously handicapped pupils who have had

little interest or poor training in reading.

Store (54) remedial programs have been tried, the

less seriously handicapped pupils have usually Shown

large amounts of improvement and, even Among the serious

eases, gains have been made. In one study (54), it was

found that ninety per cent of the lowest twenty-five per

cent of an entering freshman group were able to enter the

regular classes and do satisfactory work at the end of a

year of remedial work.

In another study (34) on the building of vocaba

Uric', it was found that the gain by directed teaohing

of one group in comparison with a control group that had

no vocabulary training was great enough to show that the

direct teaching of vocabulary can produce profitable

results.

There is no easy road, however, to the acquisition
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(10) of vocabulary. Anyone who has studied a foreign

language knows that few words are learned casually. The

only sure way of learning a word is to isolate it, analyse

it, study it, use it, and review it occasionally. Such

drill can sometimes be made interesting, sonatinas not.

If it can be, so much the batter, but the sugar-coating

is not essential.

Mn the lower school grades, a drill method is sous.

Unto used because the teachers know that the children

must know the words thoroughly, but, in grade after grade,

many teachers seem to try to avoid word drill and all

other drill merely bemuse it appears to be monotonous or

the pupils are able to avoid it because it requires effort

on their part.

A study wan conducted (45) on a group of beginning

freshmen at one of the large universities to find out

Whether or not one could predict the possible college suc-

cess from a vocabulary test. This vocabulary test was a

part of the placement test in English. The study in-

cluded more than two thousand members of a frosbnan class.

It was found from a study of the grades of each student

that the students who had the best vocabularies at the

beginning of the freshman year did better work academi-

°ally. The weaker the vocabulary, the lower the grades

received in almost all cases. The suggestion was made



that the attention of high school teachers should be di-

rected to the need for better vocabularies it they wanted

their produots to be successful in higher education.

It was found (2) that, for one hundred sixty-eight

students taking a course in elementary Mental Hygiene,

the vocabulary test scores gave better predictions of col-

lege success than any other single measure. it was found

that, by paying specific attention to vocabulary, the

groups gained an average of fourteen -'and- one -tenth words

a term, whereas a control group gained only one-and seven.»

tenths words in the same period of time.

Teachers (2) would do well to consider the advisabil-

ity of giving more specific attention to vocabulary build-

ing instead of trusting that development will be achieved

through concomitant or incidental learning. Better vo-

cabularies will enable students to understand better what

other people say. They will increase their comprehensions

of what they read. Good vocabularies make possible more

refined and accurate expressions of the students' own ide-

as and knowledge. In all of these ways, students and

others may broaden their concepts in such a way as to in-

prove the quality of their thinking, since thinking must

be done in words.

As long ago as 1925, Terman (46) wrote that there was

a close parallel between intelligence and work knowledge.
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The more intelligent ehildren used more words to express

their larger number of ideas and to express them more se-

curately. The simplest people, such as the Hottentots,

Pygmies, and Buthmen, have approximately six hundred words

in their entire languages because they have no use for

more words to express their simple ideas.

Another most outstanding fact (11) established from

a study conducted in a high school an "how to study" was

that the attitude of this class as a whole greatly ex.

celled that of a control group in adopting the idea that

learning requires ambition, initiative, energy, and ef

fort. The entire group learned that studying is a serious

business and that an interest in school subjects can be

built up. The Glasswork done by the group which had bad

methods of study was more akin to research study than to

the usual type of classillefort." The pupils were able to

express their thoughts more clearly, sincerely, and pleas-

ingly than the control group could.

In another study of a "how to study" course in a high

school (16), all individuals but one in the trained group

were much superior to all individuals in the control group

on grades in all of the subjects being taken, The other

teachers reported improvement in class attitude and in

greater interest among the members of the first group as

well as improvement in the quality of the Glasswork.



$4

A study (51) conducted by means of an opinion poll

on the values of cramming at one of the universities

showed that the average time spent in cramming amounted

to six-and-a-half hours for each final examination. The

reasons given for the use of cramming were that that it

gives one a feeling of security, eases one's conscience,

and that one learns as much as possible in a short time.

It was learned that eighty-seven per cent of the students

crammed for all examinations, but held it to be an un.-

satisfactory manner of learning.

There are many different types of programs in use

in these methods-of-study courses or corrective or tech-

nique classes in the different high schools and colleges.

These programs all have the correction of the most fre-

quently found weaknesses in the individuals as the basic

parts of their courses. These courses may stress col.*

restive English, corrective reading, corrective speech,

corrective mathematics, corrective study habits, or nisi

lar activities or many of these may be combined into a

single course which may carry the name of the most emphiv.

sised activity or may be called *Techniques of Study' or

some similar name. Some of these courses carry college

credit and others do not. The successfulness of their

results seems to be greater in those oases in which some

credit is given, by reason of the attitudes of the members
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of the classes. At the college level, these corrective

or technique classes have proved to be highly setts

factory -- if they are well taught.

The selection of students for these classes is ustp.

ally through or by means of a series of entrance examine

tians. If a student fails to make certain scores on these

examinations, he may be assigned to the course in study

techniques or is advised to take it. A course of this

kind is usually open to others, but budget limitations

will -- at times exclude all volunteers from classes

of this kind.

The sections or classes in this subject are usually

limited to from fifteen to twenty-five students. The

smaller the group, the more individualised instruction

each student will receive. The standard parts of these

courses are, usually, the budgeting of time, problems of

personal adjustment, planning individual activities, the

technique of reading, how to study, note.making how to

prepare and take examinations, the preparation of reports

of various kinds, use of the library, the probabilities

for individual college success, social and emotional ad-

justment, and -- if there is sufficient time -- corrective

speech, corrective mathematics, and similar subjects.

A major function (27) of another kind of *Methods of

Study* course should be the preparation of teachers who
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are skilled in training others in the techniques or

methods of study. This may be done by preservice and in-

service training courses, also. The skills, similarly,

do not just grow automatically. They must be taught spe-

cifically.

The most common problems (41) encountered among col.-

lege freshmen may be classified as physical, social, rec-

reational, cultural, educational, and vocational. Nash

of these will have many different variations, and the

variations must be dealt with as separate problems --

preferably within the framework of a methods of study

class or by reference of individual students to the

specialists usually or allegedly available on a college

or university staff. The most common problems (41), pre-

sented in tabular form, axes

1. Physical problems
a. Organic maladies
b. Functional maladies
c. Neurotic maladies

2. Social problems
a. Family dominance and misunderstanding
b. Financial incapacity

3# Cultural problems
a. Conventional misusage*
b. Moral indiscretions

4. Recreational problems
a. Asocial tendencies

1. Mixed-group functions
2. Student activities

b. Lack of aesthetic appreciation
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5. Educational problems
a. Course choice and conflict

1. Vocational indecision
2. Lack of interest

b. Low scholarship
1. Lack of ability
2. Overextracurrioular activity
3. Poor training

6. Vocational problems
a. Indecision of interest
b, indecision due to conflict of interest and

remuneration

7. Psychological and psychiatric problems
a. Attitudes resulting in or arising from

major problems listed above

For the past thirty or more years there have been

extensive claims about the amount of counseling in use in

the public schools and in colleges and universities, but

surprisingly little has been actually done. The teaching

profession has for a good many years advocated counseling

programs. Through the many excellent teachers that have

from time to time taught in the many systems of our

nation, some counseling has actually been done. It was

generally understood that counseling was part of a capable

teacher's work, but all too frequently insufficient time

VAS available for it on the part of those teachers able

and willing to do it. It would seem that all teachers

Should do a oertain amount of counseling and at least

understand some of the many problems that confront the

average teacher. They should know some of the counseling

techniques that have proved themselves valuable. How muCh
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of a *Methods of Study" course is actual counseling would

be .most difficult to determine. On hundreds of oocasions,

the writer has asked college students whether or not they

had had certain tests in high school. The usual answer

has been that they have had tests but that no suggestions

were offered to point out the areas of strength or of

weaknesses of the pupils, no suggestions given about where

to go for certain kinds of training, nor any advice about

the choice of colleges or universities. It would appear

that far more schools have programs in name only or weak

counseling programs than have really functioning programs

of counseling.

The roles of good teachers as advisers in schools

will depend on the skill with which they handle the many

problems which are presented to them in their capacities

as counselors. The problems of their pupils mist be their

problems, and they must be able to use the principles of

psychology and mental hygiene and have interest and feel.,

ings of sympathy and understanding. To what extent these

are actual parts of the various courses in methods of

study is impossible to determine.
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CHAPTER III

Original Studies

The original studies made in connection with this

thesis were: (a) an analysis of the contents of all of

the books an "methods of study" which could be located

without exhaustive search; (b) a questionnaire, contain.

ing ton questions, which was sent to all the colleges and

universities as listed in the catalogue of the Office of

Education (Educational Directory); (c) a study of one

hundred and fifty Oregon State College students who had

been suspended for scholarship deficiency; and (d) a

study of one hundred and fifty Oregon State College stu-

dents who had taken the course, Education 101, Methods of

Study, and their scholastic fates up to the time of this

study.

Analysis of the Contents of Texts on Methods of Study

The purpose of the analysis of these textbooks on

"Methods of Study" was the determination of the subtopics

which were included most frequently and which were dis-

cussed in these books at sufficient length to show that

the writers had considered them of importance. These

books were published in the years 1909.1946, inclusive.

The dozens of pamphlets and brochures in this field
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have not been included here because they were held to be

too fragmentary and unorganised. Several books which were

on the borderline between methods of study and elementary

educational psychology have not been included even though

their titles contained the terms, *improvement at learn-

ing," "Improvement of study," or similar phraseology be-

cause they were classified by the writer as belonging in

the field of educational psychology more than in methods

of study. Two (4,5), however, were included because they

were widely used in methods of study courses for several

years immediately after their publication. Twenty-seven

books, altogether, have been included in this lists With.

out doubt, others might have been included to advantage,

but they were not readily available.

The subtopics have been arbitrarily arranged in

fourteen groups. It is well realised that other group-

ings, doubtless just as satisfactory or unsatisfactory as

the one adopted, could have been made. It is also re-

alised that many of the subtopics which were placed in

one grouping in this thesis could have been just as well

or nearly as well placed in any of three, four, five, or

six other groupings. In fact, in any worth -while

book, they would be discussed from slightly different

approaches in each of several chapters. This writer be-

lieved it more advisable to list each subtopic once only
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because the list is quite long as it is. To the best of

his ability, he placed them in the groupings under vial&

they received the most space. Obviously, this varied

widely among the different books. At best, it was, by

reason of the difficulties of classification and of the

immense amount of work involved, only an estimate.

It was believed that such a classification would be

useful to teachers of courses in methods of study in

selection of subtopics which should be included in sash

a course. Incidentally, the classification should be of

use to Unions writing or revising a textbook or even

pamphlet on this subject. It was hoped that this analy-

sis might show any markedly noticeable trends in the de-

velopment of this subject. Regrettably, this writer be-

lieves that many of the older books contained more sub -

topics, more specific material, and better discussions

of this material than many of the newer books which are,

in his opinion, unfortunately general and even vague.

The names of the groupings are listed immediately

below,

Attention
Course selection
Examinations
Health
Interest
Library
Motives

Note-making
Personal, problems
Study, Methods and Rules of
Study, Physioal Conditions

Conducive to
Reading
Textbooks
Time, Vse of
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The names of the subtopics listed are those used

most commonly in these books although, obviously, wide

varieties of names were used in the different books --

tradition in textbook writing being what it is.

The frequency with which each subtopic was included

in these different books is shown by the number of check-

marks in TABLE I. These do not show the various amounts

of space given to the subtopies.

TABLE I is a list of the subtopics in twenty- seven

widely known textbooks on "Methods of Study," showing

Which subtopics were discussed in each of these books.
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Some general observations which may be made from the

material in and behind ?ABLE I area (a) there is an in..

manse amount of material available on methods of study;

(b) it is largely "rule-ofthumb" material and, while it

has good psychological principles behind it, it is doubt

ful that discussions of these principles would be useful

in * methods of study course; (a) several of the subtopics

give the implication that knowledge of the principles of

study by the students is not enough but that someone wait

"pull the trigger" to convert such knowledge into both

immediate and methodical action; (d) the older textbooks

in this list usually discuss a larger number of subtopics

than the newer textbooks; (e) this writer believes, from

his reading of these books, that the material in the older

books is generally more definite and concrete and

therefore more usable by the students who will ordinarily

take the course in methods of study; (f) the introduction

of supporting principles from educational psychology into

textbooks in this field was relatively short-lived; and

(g) as long ago as IWO, Nollurry wrote that parents and

adults in general were distressed at the leek of knowledge

of the current younger generation, their unwillingness to

study, and their lack of training in methods of study.

It is de4btful this situation has improved.
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Rimer, on the Questionnaire Study

The second study within this thesis is based on the

returns from a ten-question questionnaire whisk was sent

to all of the state colleges and universities listed in

the catalog** an this subject published by the Office of

Education (Educational Directory). The colleges of educa-

tion and the normal schools were not included because the

writer vented the situation to be as directly comparable

with that at Oregon State College as possible. Made*

pendent colleges and universities were not included for

the same reason. One hundred and :Myosin questionnaires

were sent oat. Replies complete enough to be of use were

received from 129, or 83 per cent, of these institutions.

A sample questionnaire is included as Appendix I.

Question One vast *Is there a courses or courses,

in your curriculum for the improvement of the study hab-

its of all of your students or those Who are or promise

to be below average in scholarship?*

The replies to this question were; *yes* 45, ,no*

84. The former or positive replies were 36 per cent of

the replies received. The negative replies ware 65 per

cent of the replies received. Of all the questionnaires

sent out, the positive replies made up 29 per cents the

negative replies 55 per cent, and 'ono answer* 16 per

sent.
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Question Two was: 'If there is a course of this

kind* is it elective or compulsory for all freshmen l*

While forty-five institutions claimed that they offered

a course or courses for the improvement of study habits

of their students* only forty...three replied to Question

Two. Of these* thirty stated that the course was elective

and thirteen stated that it was compulsory; in other

words* the course was eleotive in 70 per cent of the in-

stitutions offering the course and was compulsory in 30

per cent.

Question Three was *Nould such a course be open to

others if they were in academic trouble? Compulsory?*

Forty*six of the returned questionnaires contained re*

plies to this question. Of these* the methods of study

classes were* *Open to others than freshmen if in sea*

demi* trouble** 39 institutions* or 81 per cent of the

institutions answering this question. They were *not open

to others than freshmen even though they were in academic

trouble,'' in 7 instances or in 15 per cent of the cal*

loges and universities answering this question. Attend-

ance in these *lasses was *compulsory for others than

freshmen if in academic trohble** in 4 instant** or in

8 per cent of institutions answering this question. This

course was open to others than freshmen if they were in

academic trouble in 25 per cent of all the institutions
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questionedi eras compulsory for this group in 1 per cent

of all the institutions to which questiomnairos were sent

if one grants that the institutions which did not reply

had no such course,, and lino reply" in 110 or 71 per cent

of all the institutions questioned.

Question Pour was: 'ghat are the maximum is of

these classes?. The mean else of these classes in the

thirty-eight institutions which replied to this question

was 42:84 + 26.94, The median as' was 30. The range

lay between 16 and 176. It Is the belief of this writer

that a class of this kind Which contains more than

twenty- -five members is impracticable bowls* an important

part of the work of =oho class is individual counseling

and tutoring. Group counseling must be supplemented with

individual counseling if it is to be ffectivo (44).

Question Five wasp 'hat is the name of the course?'

This question was answerod on forty-two of the question-

noir**. The names are listed below=

College Aims
College Work Teehniqus
Communication Skills
Critioal Thinking
Educational and Social Efficionoy
Effective Methods of Study
Effectivo Reading
Effective Study (l)
Freshman Orientation
Croup Counseling (2)
Guidance (2)
Row to Study (4)
Improvement of Reading and Study Habit s
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introduction to College Technics
Methods of Study (2)
Orientation (3)
Personnel and Guidance
Psychology 101
Reading and Study (6)
Reading Clinic
Reading Laboratory
Remedial Methods in Reading and Study
Remedial Reading and Study
Study Methods
Study and Reading Techniques (2)
Techniques of Good Study Habits

It may be seen that these course names may mean any

thing as to their content and purpose, and nay or may not

be classified as courses in methods of study. They were

listed, however, on the return questionnaires as courses

designed for the improvement of study habits and have been

treated in this manner in this thesis.

Question Six west eIf it (the course) carries

credit, how many quarter or semester hours?* Porty-four

replies were received. Of these, eighteen courses ear-

vied no academic credit. Two carried nonacademic credit

in institutions requiring five nonacademic credits in

addition to the academic credits necessary for gradu-

ation. Two institutions gave year-courses in this stb-

jest carrying six quarter-hours of credit. One college

granted five quarter-hours of credit; seven granted three

quarter-hours of credit; three granted two quarter-hours

of credit; six granted one and a half quarter-hours; four

granted one; and one granted three-fourths of a quarter-
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hour at credit #actually half a temeater credit).

Question or Item Seven vast *If possible, I should

like to obtain the syllabus of your course in study

techniques.* Forty-one institutions reported that they

had syllabi, but only two forwarded copies. These were

the Iowa State College and the University of Illinois

Question Bight was* "If you have such a course or

courses, in what year was it or they added to the cur

riculum?" Forty-two institutions answered this question.

The data are given in TABLE IX.

TABLE II
Years in ihich Methods of Study Cs urses
Were Established in 41 institutions

Year Year

1923 1942

1954 1 1943

1935 3 1944

1934 1945

1938 2 1944

1940 2 1947

1 1 1948

No.

2

4

3

3

4

a

It may be seen that the trend has been to establish

more of these courses, especially nine* the colleges have

been receiving more students from high schools in which
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education has been made "so interesting and popular that

all young people of high school age will want to at-

tend." Perhaps the return of the veterans from World

War II influenced the establishment of these courses in

1946 and 1947, whether the ma3ority of the veterans

needed them or not.

Question Wino was: "What has been the trend of

growth of the course or courses in sections or enroll-

mentsaince its or their addition?* Of the thirtywfour

replies to this question, twenty.twe were "expanding"

or *increasing demand** five were *varying demand*" four

were "about the same*" two were "uncertain*" and one was

*not decreasing." While the number of replies in

small 22 per cent of the number of questionnaires

sent out -- the trend within the institutions offering

such courses is indicative of an increased demand. Of

course, a great deal of this demand will depend upon the

quality of the instruction and the appeal of the in-

structors in these courses. Perhaps some of the demand

is based upon the competition in scholarship given by

the veterans, who are older and who have higher aspira-

tions than many of the students Just out of high school

have.

Question Ten was: "Is the need for such a course

or courses greater today than it was at the time it or



they were added to the currioulum,* Seventy-two replies

were received to this question although only forty five

of the colleges or universities replied that they had

established courses in *Nothods of Study.* The replies

will be classified into two groups: those Who answered

the question directly, and those who answered the ques-

tion indirectly. There were forty in the first group,

and thirtytwo in the second

The first group of replies may be tabulated a

There is a great need for this course .

The need at present is greater

The need is about the same.. o o . ***

Need more classes but trained personnel

lb

11

10

is not available 1

The need is no greater 1

The need is probably not any greater........ 1

Ten per cent need help but only one
per cent try to get it .... 1

Total 40

The second group of replies may be tabulated as:

Counseling service gives aid to those
i____.................. ...needing t 11

Counseling gives special study aid .... 8

Orientation program.. ................ * ... .. 3

Departmental aid in all achools........ 41040* 2

Guidance in the testing service............. 2



Orientation course for no credit...

Attention given to study in required
courses in psychology..............

Corrective courses in English only

Corrective courses in English and
mathematics.... * *

Dace in regular courses and in the

OS

counseling serviee....................

Have counseling service, but expect to
put in courses so*U.................

Rave departmental classes to aid students...

Help in study offered in group counseling... 1

Honor societies aid in fight against
low grades...................... . ..

Lectures offered, attendanss not

Total 32

One registrar wrote, have no such course. Study

habit is acquired in elementary and high schools, not in

college. That is entirely too late.* The preponderance

of opinion received is against his, however. Prom the

second part of the foregoing tabulation one may surmise

that the methods listed in the second part are incidental

or even accidental to some degree.

While only fortrpfive colleges and universities, or

thirty five per sent of the institutions replying to the

questionnaire had courses in the methods of study,



seventy-two or fifty -six per cent of the institutions re

plying stated that there was a need for such a course and

that some attempt was being made to meet this need in

some way.

dents Sus a Wed
cies

The third of the studies contained in this thee

involves three qualities or abilities of 140 Oregon

College students, chosen at random, who were suspend

for scholarship reasons during 1947 -1948. Those chosen

were the first 180 for wham docile ratings on the

American Council Education Psychological Test were avail-

able and, as far as possible, those for when docile

ratings on an English plaoement test and on high school

grade achievement were available; in other words, they

are not a selected group,

The American Council ran Education Psychological Test

so widely known that it probably needs no discussion.

English Ylacement Test used Is a combination of the

Cooperative Reading Test and a locally -made test of

grammar and language usage. The content of this test is

changed every year or two, but the framework has remained

the same over several years. It has proved quite satis-

factory in the distribution of freshmen students among

the tour quarters of beginning Engliih composition.

to
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High school achievement deciles are based on the

numbers of the different grades received by each studen

When he was in high school. These 150 suspended students

were located in the following deo/ es in the three meas-

urements shown below,

TABLE III

Docile Locations of 150 Suspended
Students in Three Measurements

Docile ACE
Englith High School
Placement* Achievement**

10 7

9 9

8 15

7 11

6 17

5 11

4 22

3 7

2 27

1 24

2

7

10

10

la

16

IS

22

18

0

a

12

a

13

14

22

29

25

143

* 23 rat gs not available
** 7 ratings not available



94

While a third or more of these students were in the

lowest two deciles in one or all of these measurements,

enbugh of the remainder were in the higher declass to

show that the majority of these students need not have

been suspended as far as ability to do college work was

concerned. Poor background in language usage, poor read-

ing ability, lack of interest, competing interests, and

especially lack of industry were the actual causes of

the suspension of the most of them. Under careful guid-

ance in enrollment and in the presence of determination

in the student, even the first docile students can -- in

many instances complete the college course in fourteen

or fifteen quarters. While not all of these students

were known to the writer, the majority were. It is his

belief that competing interests, unwillingness to study,

and unwillingness to face the total competitive situation

account for the poor grades which brought about the sus-

pensions of the large majority of these students. It

would appear that the need for more sections of a methods

of study course, compulsory enrollment in this course of

many more students, and a greatly expanded program of

guidance are needed if the preventable cases of sus-

pension for scholarship reasons are to be prevented and

if one believes that the taking of courses in methods of

study is effective in stimulating some or moat of their
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involves fi

students who have

coPmfi t of uitable study hob .
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studies contained in this chapter

nts of 150 Oregon State College

the boil course in "Methods of

Study.* These measurements &root American f ouncil on

Education Test docile* English Placement Test docile,

high school aohlevement docile the cumulative-grade «.

point averages through the spring quarter of 1947401948

and the number of quarters of enrollment in the College

of the members of this group up to and including the

autumn quarter of 1948-1949. Following each of the tables

showing the distribution of this group by deoilis ars ad..

ditional tables showing the same data for (a) the members

of this group still enrolled in the autumn quarter 1948

1949, (b) the manbers of this group who were suspended

prior to this quarter, and (e) the group who withdrew

from the College prior to this quarter. While it is

known that some of the members of this group who withdrew

transferred to other colleges and universities, the find-

ing of this notarial on all of this group would have been

so difficult as to be impracticable. For that reason,

no distinction is here aide between those students who

withdrew and did not enter any other college and those



who transferred.

In TABLE IV are shown the tisanes on the American

Council on Education Psychological Test in which these

150 representative students who had taken the course in

methods of study were located.

TABLED?'

Deciles on the ACE Test in Which Members
of This Group Were Located

Bootle We,

10 1
9 lb
8 6
7
6

10
14

8 17
4 16
3 13
2 24
1 so

150

Assuming that students in Deane Four and above are

capable of doing college work satisfactorily, seventy

nine of these students were capable of doing acceptable

college work. Experience, however, has shown that some

first, second, and third docile students are graduated

with quite satisfactory scholastie records by taking

lighter scholastic loads over a larger number of quarters,

having unusual industry, and having attitudes of
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determination and cooperation. This writer believes that

all except a few of the Docile One students could have

completed the College course if they had really wanted

to and if they bad been given good advisement* This

writer further believes that the individual counseling

which can be given to members of methods of study classes

can be invaluable to them and that an understanding of

the whole college-student situation can make an under.

standing of each individual's problemeunch clearer to

himself or herself. Students Who are persuaded to leave

the College voluntarily and are given advisement an

things which they can do well and the inspiration to try

to do them well are much less likely to become mental

hygiene problems and enemies of the College than are

those Who are left to shape their own courses unaided.

Mn this connection much advantage can be taken of the

college testing and counseling service, if it is effec-

tive.

TABLE V shows the American Council on Educational

Psychological Test deciles for the members of this group

of students who have taken the course in *Methods of

Study" and who are still enrolled in the autumn quarter

of 19484949.



TABLE it

De* es on the A( Psychological Test in Which These
Students Who Were in Oregon State College in the

Autumn quarter of 1948 »1949 Were Located

Deei/e No.

l0 0
9 13
$ 5
7 5
6 10
a 11
4 7
3 10
2 11
1 17

89

One may see from a comparison of TABLES and V

that sixtywone of these 150 students were no longer en-

rolled in the autumn quarter of 194849. Of these sixty

one students, thirteen were in the sixth to tenth ACE

deciles (inclusive) while fortyueight were in the first

to fifth ACE decals* (inclusive). Almost faux' times as

many in the lower half as in the upper half had left the

College for some reason. Most of these were fully

capable of doing college work, however.

The 59 per cent of these students still registered

may be compared numerically with the 46 per cent of

entering freshmen who received their degrees at the end

of their twelfth quarters although it is probable that
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some of these students will drop out in the future.

TABLE VI shows the ACE Psychological Test deciles

of the members of this group who had been suspended for

scholarship reasons prior to the autumn quarter, 1948-

1949.

TABLE VI

Docile* on the ACE Psychological Test in Which
the Members of This Group Who Were Suspended

for Scholarship Reasons Were Located

Decile N

10

8
7
6
a
4
3
2
1

0
1
0
2

0
2
0
3
5

5

Of these fifteen who were suspended for scholarship

deficiency, the eight in the lower half of the ACE doc-

ile group may have found college study so difficult that

they were incapable or unwilling to do it satisfactorily,

but this cannot apply to the seven in the upper. un-

willingness to make the effort required and competing

interests are probable causes of their unsatisfactory

grades.



TABLE VII shows the ACE Psychological Test deciles

of the members of this group who had withdrawn from all

college work and those who had withdrawn to transfer

elsewhere, without distinction between these two groups.

TABLE VII

Deoiles on the ACE Psychological Teet in Which
the Members of This Group That

Withdrew Were Located

Docile

10 1
9 1
8 1
7 3
6 2
a 6
4 7
3 3
2 10
1 12

46

Of the forty-.six members of this group who withdrew

either from all college work or to transfer elsewhere,

eight were in the upper half in scholastic aptitude and

thirty-eight, ar 83 per cent, were in the lower half.

For the latter group, the struggle may have been too

severe for their available courage, determination, prior

training, and native ability.

TABLE VIII shows the deo/ s in which all of the

members of this representative group of students who had
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taken the course in "Methods of Study" were distributed

on the English Placement Test for wham there were

ratings an this test.

TABLE VIII

Docile' on the English Placement Test in
Which the Members of This Methods

of Study Group Were Located

Docile

10 2
9
8 5
7 10
6 14
5 14
4 15
3 13
2 17
1 26

121

It may be seen that thirty*eight members of this

group, or 31 per cent, were in the upper half of the

docile' and that eighty-three, or 69 per cunt, were in

the lower half in ability to read and write English.

While being below college average in skill in English

usage is not an insuperable handicap, it is a handicap,

largely in accordance with its degree. It can, of

course, be overcome by extra effort and interest. Sixty-

nine per cent of this group were also in the lower halt

on the ACE Test, but they were not in all cases the
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same individuals.

TABLE IX shows the &miles on the English PlacemeLnt

Test for the members of this group who had taken the

course in Methods of Study and Who were still enrolled in

the College during the autumn quarter 1948-1949.

TABLE U

Deciles on the English Placement Test in
Which the Members of this Methods of

Study Group Still in College Were Located

DeciX. No,

10
9 3
8 3
7 a
6 7

4 9
3 9
2 9
1 14

72

It may be seen that forty -nine, or 40 per cent, of

these students who had taken the course in *Methods of

Study* had left the College either through suspension or

withdrawal prior to the autumn quarter of 19484.1949. Of

those who were still in the College, twenty-three were

in the upper five deeiles in comparison with thirty-eight

in the original group and forty -nine were in the lower

five docile. in comparison with eightr.three in the
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original There is little question that poor

ability in English contributes to poor general seholar.

ship :ast as poor general scholarship contributes to poor

ability in English or, perhaps, both are due to a third

factor such as poor hems background or poor intelligence.

TABLE X shows the docile* on the English Placement

Test for the members of this grasp who had taken the

course in sEethods of Study* and who were suspended prior
to the autumn quarter, 1948.1949.

TABLE X

Deciles on the English Placement Test in
Which the Melberg of This Methods of

Study Group Who Were Suspended Were Located

7

5
4
3
2

0
0
0

1

1
5

13

Of the forty-nine members who mere no longer regis-

tered out of this total group of 121 students, thirteen

had been suspended for scholarship reasons. Of these

thirteen, throe were in the upper half of the Engliih
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Placement Test decilee and ten were in the lower ha

It is known that some of these students would have with-

drawn from all college attendance if they had not been

suspended, as a result of the counseling which had been

given them. These members may be compared with five in

the upper halS of the ACE deciles who were suspended and

the ten in the lower half of the ACE deciles who were

suspended.

TABLE XI shows the deal es on the English Placement

Test for the members of this group who had taken the

course in *Methods of Study" and who had withdrawn voles

untarily prior to the autumn quarter, 1948 -1949.

TABLE XI

Deciles on the English Placement Test in
Which the Members of This Methods of Study

Group Who Withdrew Were Located

Docile

10
9
a
7

5
4
3
2
1

No.

0
4
2

5
4
5
3
I
5
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Of this group who had taken the course in "Methods

of Study' and for whom English Placement Test docile*

were available, thirty-six withdrew from the College.

Twelve of these were in the upper half of the English

Test deciles and twenty...four were in the lower half.

This may be compared with eight in the upper half of the

ACE docile. who had withdrawn and the thirty-eight in

the lower half of the ACE docile* who had withdrawn. It

would appear that low scholastic aptitude is a larger

factor in withdrawal from college than ability in English

is since the percentiles of those withdrawing who are in

the lower halves are 83 per cent on the ACE Test and 87

per cent on the English Placement Test.

TABLE XII shows docile& in high school scholastic

achievement for these representative students who had

taken the course in '1ethods of Study' for whom these

ratings were available.



106

TABLE XII

Declass in High School Scholastic Achievement
in Which the Welborn of This liethods of

Study Group Were Located

Docile No.

10 3
9
8

10
10

7 20
6 12
5 17
4 19
3 18
2 15
1 16

140

It may be seen that fifty.five of these students

or 39 per cent, were in the upper five docile* in this

measure and eighty-five. or 61 per cant, were in the

lower. This measure is widely held to be one of general

scholastic ability or ability to learn from the printed

page but more especially is it held to be a measure of

scholastic industry. However, the scholastic standards

of the various high schools are so different that the

ratings or deciles are only relatively reliable as indexes

for prediction of college scholastic performance. If the

high school industry of a student has been great and the

scholastic aptitude is low, the college grades will prob-

ably be much lower than the high school grades. If the
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high school industry has been low and the aptitude is

large, the student may Increase his industry in college

and earn much higher grades in college than he did in

high school. In addition, the brighter and more ener-

getic pupils in the smallest high schools are usually so

busy with athletics, the school annual, school plays, and

other similar activities that they have no time to study

even though they may not be overabsorbed in interest in

these activities.

TABLE XIII shows the docile* in high school scho-

lastic achievement for the members of this *Methods of

Study* group who were still enrolled in the College in

the autumn quarter, 1948-1949, and for whom ratings were

available.

TABLE XXII

Decal's in Which the Members of This Methods
of Study Group Who Were Still in College Were
Located in High School Scholastic Achievement

Docile No.

10 3
9 6
8 9
7 13
6 6
8 10
4 12
3 9
2 8
1 7

85
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It may be seen that thirty-seven members of this

group were in the upper five deoiles in high school scho-

lastic achievement and forty.six in the lower five.

These are 46 per cent and 65 per cent, respectively, of

this group. This may be compared with the 39 per cent

and the 61 per cent, respectively, of the original total

of this group. In spite of the number who were suspended

for low scholarship, only a slightly larger proportion

of the members of this group who were in the lower half

on high school achievement were no longer in College than

was the case with the members in the upper half in high

school achievement. This may be due to the greater de*

termination and greeter latent ability of the group in

the lower half, but this was not determined in this the-

sis. It would require the study of the individuals by

name and close personal acquaintance.

TABLE XIV shows the dienss in high school achieve-

ment for the members of this 'Methods of Study" group 'Oho

had been suspended for scholastic deficiency prior to

the autumn quarter, 19481949.
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TABLE XIV

Deciles in Which the Members of This Croup
Who Had Seen Suspended for Seholastie
Deficiency Were Located in Nigh School

Scholastic achievement

Deeile No.

10 0
9 0

0
7 0
e 1
5 1
4 1
3 4

3
1 5

15

Only one member of this group in the upper half en

high school scholastic achievement was suspended for low

scholarship, while fourteen in the lower half had been

suspended at the time of this study. These percentages

of 7 per cent and of 93 per cent, respectively, may be

compared with those of the original total of this group

of 39 per cent and 61 per cent, respectively. It may be

reasonably surmised, without a thorough study, that these

students Who had been suspended had tried at least resr

sonably hard but did not have quite the necessary ability

eta more particularly the necessary training in study and

in industry in most cases.
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TABLE XV shows the deciles in high school scholastic

achievement for the members of this group who had had

*Methods of Study" and who had withdrawn prior to the

autumn quarter, 1948-1949.

TABLE XV

Beetles in Which the Members of This Group
Who Had Withdrawn Were Loeated in High

School Scholastic Achievement

Docile No.

10 0
9 4

1
7 7
5 W
5 6
4 6
5 5
2 4
1

2

Seventeen members of this group, or 40 per cent,

were in the upper half of the College group in high

school scholastic achievement while twenty-five, or 60

Per cent, were in the lower halt. This would seem to

indicate that lack of determination and of satisfactory

goals was about the same in the students in both of these

upper and lower halves. It would also seem to indicate

that training in good study habits in high school is de..

sirable preparation for college study.
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TABLE XVI shows the number of quarters which all

members of this group that had taken the course in

'Methods of Study* bad attended Oregon State College,

including the autumn quarter of 1948.1949.

TABLE XVI

quarters in Attendance of Those Whe Bad
Taken the Methods of Study Course

ers
Attendance No

10

S
7

5
4
3
2
1

46
29
18

7

150

While it would appear that fifty-four had completed

the first year or a part of it only, the *Methods of

Study* course is primarily for freshmen and some of the

students included in this study were still in their

freshman year. As may be seen from TABLE XXX, thirty

two members of this group, or 21 per cent, withdrew after

the completion of only one college year or a part of one

college year and thirteen, or 9 per cent, were suspended

during or at the end of one college year. This makes



112

forty-five students, or 30 per cent, who ample ed one

college year or less, but this was not all loss to either

the College or the students.

Better guidance in high school could have prevented

some of this to the mutual advantage of the College and

the students, however. Sixty -three members of thin

group, or 42 per cent of the entire group, were in at

tendanoe for two full academia years or a part of the

second year. Thirteen of these students, or 9 per cent

of the entire group, withdrew at the end of or during

the second year. Two, or 1 per cent of the whole group,

were suspended for scholastic deficiencies at the ends

of their fourth and sixth quarters. Twenty -nine members

of this group, or 19 per cent, were in attendance for all

or part of their third college years at the time of this

study. One of this group withdrew during his third year,

and none was suspended. Pour members of this group, or

1 per cent, were in their fourth year of attendance at

the time of this study, and were likely to complete their

college courses. As far as the study has continued, none

of this group withdrew or was suspended for scholastic

deficiencies during their fourth year.

During the time covered by this study, sixty One of

the group who had taken the course in *Methods of Study,

or 41 per cent, withdrew or were suspended. When it is
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considered that these students were rather carefully

selected as needing the help which the course could give

thou, this percentage of withdrawal and suspension, which

is slightly below that of the Oregon State College as a

whole, is rather remarkable Of course, some meMbers of

this group will probably drop out or be suspended in the

future, but the salvage of so many *poor prospects* is

worthy of considerable consideration of college personnel

and other administrators.

TABLE XVII shows the numbers of quarters which the

members of this group who had had the course in *Methods

of Study* and who were registered at Oregon State College

during the autumn quarter, 1948 -1949, had been in attend

&nee.

TABLE XVII

Quarters in Attendance of the Members of
This Group Who Mad Taken Methods of Study

and Who Were Still Registered

QuarUrs
Attended No.

10
9

7
6
5
4
3
2
1 0

89

4
1

se
5
1

40
7
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Of this group, nine were still in their first year;

forty-eight were in their second year; twenty-eight were

in their third year; and four were in their fourth year;

and all were in attendance still. This does not indicate

as fast a rate of dropping out as it would seem to be-

cause most of the members of this group had not yet had

time enough to be in their third and fourth years.

TABLE XVIII shows the numbers of quarters in attend-

ance for the members of this group who had had the course

in *Methods of Study* and who had been suspended for

scholarship reasons prior to the autumn quarter, 1948-

1949.

TABLE XVIII

Quarters in Attendance of the Members of
This Group Who Had Taken Methods of
Study and Who Had Been Suspended for

Scholastic Deficieneles

Quarters in
Attendance No.

10 0
9 0
8 0
7 0
6
5 0
4
3 5
2 7
1 1

15



It may be seen that, of those who were suspended,

thirteen were suspended at the end of or during their

first year and two at the end of or during their second

year.

TABLE XIX shows the numbers of quarters in attend

*MAO for the members of this group who had taken the

course in *Methods of Study" and who had withdrawn from

the College prior to the autumn quarter, 1948-'1949.

TABLE XIX

in Attendance of the Methods of
udy Group Who Had Withdrawn

Quarters in
Attendance No.

10 0
0

8 0
7 1
6 9
5 1
4 3
3 17
2 9
1 6

46

Of these forty -six students who had withdrawn from

the College, thirtywtwo withdrew at the end of or during

the first year; thirteen at the end of or during the

second year; and one during the third year. It is prob.-

able that there will be additional withdrawals in the
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future, especially among the members of this group who

are still freshmen or sophomores.

TABLE XX shows the cumulative grade...point...averages

for all of the members of this representative group who

had had the course in 'Methods of Study' for such length

of time as they were registered. In this distribution,

"All equals four points, '811 equals three points, "O'

two points, "D* one point, and 'Pm no points. The all-

College grade-point-average for 1947-1948 was 2.53.

TABLE XX

The Cumulative Grade - Point - Average for
All of the methods of Study Group Studied

3.5--3.99

2,5-2.99
2.0-2.49
1.5--1.99
1.0-1.49
.5-- .99
0-- .49

No.

1
4
15
58
50
17
4
1

150

The cumulative*grade*point-averages for all of the

members of this group show that seventy -eight had made

average or better grades, fifty others had made passing

but not satisfactory grades, and only twenty-two or less

than 15 per cent have made or lower averages.
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TABLE XXI shows the cumulative grade point- averages

of the members of this group Who bad had 'Methods of

Study" and Who were registered in the College during the

autumn quarter of 194844949.

TABLE XXI

The Cumulative Grade-Point-Averages for the
methods of Study Group Still Registered

at Oregon State College

Cumulative
O.P.A. NO.

3.5--3.99
5.0-3.49 4
2.5-.2.99 8

45
29

1.0-1.49 2
.5-- .99 0
.0 .49 0

89

Of these eighty-nine students, fifty-eight were

making satisfactory grades, twenty-nine were unsatis-

factory but borderline, and only two were clearly unsatis-

factory in their total grades up to the time of this

study. Several of this group have been earning good

grades since they took the course in 'Methods of Study,'

but are still below average in cumulative grades because

they are having to raise the poor grades made earlier.

TABLE XXII shows the cumulative grade*point-averages

of the 'members of this group who had the course in



Methods of Study" and who had been suspended prior to

the autumn quarter of 19484949.

TABLE XXII

Cumulative 0rade.Pointi.Averages for the
Methods of Study Group Who Have Been Suspended

4,

0.

34 3.99 0
3.0 3.49 0
2.5w0.2.99 0
1.5-4 . 99 3
1.0-*1.49 8
.5.. .90 3
.0 .49

TV to the time of this study, only 10 per cent or

this group had been suspended for soholastie deficiency

This is rather remarkable because the members of the

classes in *Methods of Study* are.rather carefully se-

lected as needing the assistance which such a course oaf

give them.

TABLE XXIXI shows the dative graded.point-aver-

ages of the members of this group who withdrew prior to

the autumn quarter, 1948 -1949
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TABLE XXXXX

Cumulative OradePoint-Averages of the Methods
of Study Group Who Have Withdrawn

lat i've

3.6--3.99

2.5 -2.99
2.0--2.49

.8.-0 .99

.0 .49

0
0
7
13
18
7
1
0

9

Of this group, seven, or 18 per cent, were above

College average in their cumulative grades, and twenty,

or 43 per cent, were above the required wcatisfactory*

mark. Twenty.six, or 67 per sent, were below the 'satis-

factory" mark, but eighteen, or 39 per cent, of these

were borderline in their cumulative grade..point-averages.

Whether the members of these last two groups could have

boon stimulated by any reasonable measure* to make natio.

factory grades and to continue their college careers is

a question. Several of these withdrawing students were

counseled to withdraw because continued attendance did

not promise adequate returns to the students or to the

college.



CHAPTER XV

Summary

he preparation of high school Touth for at

the college level is at a very low ebb. There are

two very possible causes for this condition. The

War has not aided in the preparation of our youth

for study at the higher levels. A possibly false

philosophy of education for several years has also

left its mark on therouth of our present schools

This is not a new condition; hence, one will find

courses in *Methods of Study* at the college level.

World War I/ service ar high wages during the war

years has been most dim tive in the establishment

of study skills in our youth

Democracy, by its very natures needs an eduosted

and thinking (reasoning) public but not all can be

educated to the levels needed to make democracy

function to its beat for all people.

4. Propaganda is so cleverly dispensed t tuat it be

hooves education to teach our youth how to detect

and resist it.

There have been m plans for supervised

hoot of these plans would be effective if

administered as they were intended to be.



S. Reading comprehension and reading rats are important

tools for everyday life. Education should make sure

that every pupil is as well equipped as practicable

in these tool subjects.

A useful vocabulary is a necessary tool and each

pupil should be encouraged to develop it so that he

will have a tool with:Which to express his thinking.

Thinking should be stimulated in each pupil so that

be will be able to figure things oat for himself

and express his thoughts to othsrs.

Methods of study will often change a 1 l's atti

tads toward study, direct his energy into proper

channels aid him in earning better grades, and es

tablish better behavior habits in him.

The success of the *Methods of Study course depends

on the quality of the teacher and his or her ability

in counseling.

10. The teacher of a *Methods of Study* course should

stimulate the pupils to immediate and long-range

action. The knowing of rules of what should be done

by the pupil is not enough.

In general, the older books on *Methods of Study'

are the better books.

12. There is an immense amount of Retorts on *Methods

of Study* available.



Most of the available materlel in "Methods of Study"'

is largely rule-of*thumb

14. The discussion of psychological pri nip les behind

"Methods of Study" is of doubtful vela*. The books

of this nature have been comparativoly short lived.

16. As long ago as 1949, parents and adults in general

were dissatisfied with the lack of knowledge and

the unwillingness to study of the current younger

generation.

16. It is pointed out by this study bat a largo major*

ity of the state colleges and universities in the

United States do not offer ooursea in *Methods of

Study."

17. Where such a course is offered, it is elective in

the large majority of schools.

18. Where such courses are offered, they are open to

others than freshmen who are in acadesic trouble in

the majority of institutions. Ma a few eases, this

*ours* was oompulsory for those in academic trouble.

19. The mean size of such classes was 42.84 + 26.94

students. The median else was 30

In some of the colleges and aniver

courses are limited to certain stbje *mat fields)

others are wider in their scope. It would be diffi*

out to teach "remedial English,' for example, without



teas quite a little of generally applicable

methods of study.

In the majority of colleges and universities offer-

ing Nethods of Study" courses, some college credit

was attached to the course.

22. The majority of these courses have been establishe

sin*. 1942.

The number of students enrolling in these courses

is increasing at the present time.

24. The replies to this questionnaire largely by

registrars, show that a slight majority believe

the need for ftethods of Study" courses is greater

today than formerly. A majority of the remainder

would attempt the same results by different means.

2b. Of the students who had been suspended for scho-

lastic deficiencies and who are studied here, a

large majority were well enough equipped in (a)

scholastic aptitude, (b) training in reading and in

English language usage, and (c) high school +Who-

lastic performance to have done at least the minimum

of satisfactory scholastic work at the college

level. Competing interests, unwillingness to study,

unwillingness to face a highly competitive situation

and poor backgrounds of preparation at school and at

home probably contributed more to the low grades



which caused suspension for scholarship disability

than inability to do the work did. Other students

who had less ability in these three measures than

the majority of this group have received their de-

grees after making satisfactory records in class

work, student activities, and social activities al-

though they may have taken more than the usual

twelve quarters in which to do it.

26. The majority of the students who had taken the local

course in * Methods of Study! could have completed

the college course if they had really wanted to and

if they had received good advisement, because others

with similar equipment in these measures have.

27. Twoothirds, or 69 per cent of the students taking

the local Methods of Study! course, which is else-

tiles, were in the lower half of the College American

Council on Education Psychological Test deciles.

28. Of the students taking the local !Methods of Study"

course, 59 per cent had withdrawn voluntarily or had

been suspended at the time of this study. Others

undoubtedly will. Of the 41 per cent who were still

registered in the autumn quarter of 1948.1949, 13

per cent were in the lower five docile. on the ACE

Test and 37 per cent wore in the upper five deciles.

29. Of these students taking the local !Methods of



Study se, fifteen had been suspended for

scholarship defloiencies. Of these fifteen, five

were in the upper five deciles on the ACE Test and

need not have been suspended as far as their echo.

lastie aptitudes were concerned.

Of the forty-six students in this group who had

taken the local *Methods of Study* course and who

had withdrawn voluntarily, thirty.oight were in the

lower five declass on the ACE Test but only twenty

two were in the lower two deeiles.

31 Of the 121 students who had taken the local course

in 'Methods of Study,' 69 per cent were in the lower

five death*s of the English Placement Test. This

may be compared with the 69 per cent of this group

Who were in the lover five &miles on the ACE Test.

They are not in all oases however, the same indi-

viduals.

62. Of the members of this group who had taken the loco,

course in *Methods of Study* and who were still

registered In the College in the autumn of 1948 -

1949, 32 por cent were in the upper five deeilee on

the English Placement Test and 68 per cent were in

the lower five &miles. These are practically the

same per cents as those of the Whole original group

in this study. This may be taken to show that



placement on the English laaement Test does not

indicate the probable "mortality rate of such stu

dents as these.

Of the thirteen gibers of this group who had taken

the local course of *Ne hods of Study' and who had

been suspended far reasons of seholarship, ten were

in the lower half on the English Placement Test..

This 77 per cent may be compared with the 68 per

cent of this group who were still registered and

Who were in the lower five deailes on this same

test.

Of the thirtp.six members of this 0 had taken

the local course in 'Methods of Study' who had

withdrawn voluntarily, twenty-four or 17 per cent

were in the lower five docile' on the English Place.

ment Test. This may be compared with the 83 per

cent in the lower half on the ACE Test who had like-

wise withdrawn.

35. Sixtpsons per cent of this 'Methods of Study" group

were in the lower half of the ratings on high school

scholastic achievement. This measure is widely

accepted as an index of willingness to learn from

the printed page and of industry in this activity.

Since the standards of the various high schools vary

widely and since grades are only fairly valid
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measures of ace mat, this criterion is only

fairly valid. Zn practice, it has considerable

value, however, in the prediction of college scho-

lastic accomplishment.

Of this group who had taken the local course in

"Methods of Study" and who were still registered

for the autumn quarter of 1948.49490 45 per cent

were in the upper half in high school scholastic

achievement. £ larger percentage of the students

in the upper half in high school accomplishment re-

mained in the College than of those Who withdrew.

Of the students who had taken the local course in

"Methods of Study" and who had been suspended for

unsatisfactory scholarship, 93 per cent were in the

lower half in high school scholastic achievement.

This may be taken to indicate (a) lack of adequate

goals and sufficient determination and (b) the

penalty for training in poor study habits in high

school as preparation for college study.

38. Of the students who had taken the local course in

"Methods of Study" and who had withdrawn voluntari-

ly, 40 per cent were in the upper half in high

school scholastic achievement. This may be compared

with the 48 per cent of the same original group who

were still registered in college. This would seem
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to indicate that good high school scholastic per

formance is not enough for college scholastic

success.

39. The one hundred fifty members of this group had

taken the local course in !Methods of Study! had,

at the time of this study, completed from one to ten

quarters, inclusive, in the College. Of these,

sightpine were still registered at the time of

this study -- nine still in their first year, forty-

eight in their second year, twenty-eight in their

third year, and four in their fourth year. This

does not indicate as fast a rate of withdrawal in

the upper levels as it would seem to because most

of these students had not yet had time enough to

become juniors and seniors. All of the members of

this group who had been suspended for poor scholar-

Ship had been suspended by the ends of their second

years. With the exception of one individual, the

same is true of those who had withdrawn voluntarily

although it is probable that others will still

withdraw and, possibly, that others will still be

suspended.

40. Of all of the one hundred and fifty members of this

group who had had the local course in !Methods of

Study,* seventy -eight had made satisfactory or
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better cumulative grade-point.saverages* fifty more

had made passing but unsatisfactory cumulative grade-

point- averages and only twenty.two* or 15 per cent,

had made clearly unsatisfactory cumulative averages.

41. Of the eighty-nine members of this group who had had

the local *Methods of Study* course and who were

still registered in the College at the time of this

study, fifty-eight had made clearly satisfactory

cumulative grade - point- averages, twenty-nine were

doing passing but unsatisfactory work, and only two

wore doing a clearly unsatisfactory quality of work.

Of the fifteen members of this group who had been

suspended for poor scholastic work, all had unsatis

factory cumulative grade*pointm.averages. These com-

prised only 10 per cent of the original group, how-

ever,

42. Of the forty-six members of this group who had had

the local course in *Methods of Study" and who had

withdrawn voluntarily* 43 per cent had had satis-

factory or better cumulative grade-pointverages*

and 57 per cent were below the satisfactory eumula

tits average. Of this 57 per cent* however, two-

thirds were on the borderline between satisfactory

and unsatisfactory cumulative marks, but chose not

to make the effort to continue their college careers
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and to raise their grades to a point at Which they

would have been allowed to continue. Whether or not

they could have been counseled to a point at which

they would have done these things is an open ques-

tion. Actually, several of these people were ad-

vised by their counselor to withdraw because (a) it

seemed that they had greater interests and abilities

along other lines of activity, (b) the poor gloom

plishments which resulted from the (for them) unu

usual efforts to aocompliah the usual college

achievements seemed to be doing damage to their

personalities, and (c) the individuals seemed so un

fitted to the college group by personality and back-

ground as to promise little of real value from con..

tinned attendance.

43. A large part of the value of a 'Methods of Study'

course should lie in the individual counseling given

by the teacher to the members of the classes. ?his

assumes (a) that the teacher has the background

knowledge, the personality, the interest, and the

time to do this counseling and (b) that some person

or agency can give and evaluate the various tests,

scales, and questionnaires necessary to give a basis

for satisfactory counseling.
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44. If the writer of this thesis may be permitted

express a personal opinion, the quality of the

teacher or instructor -40 important as it is inmost

kinds of classes at the various scholastic levels

is almost the :hole value of the offering of a

course in the methods of study or any other similar

remedial course. This writer, however, has no our

gestions about the evaluation of the quality of the

teaching of sash courses except one that is, the

quality of the results obtained.
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APPENDIX'

Registrar
Oregon State College
Corvallis, Oregon

Doer Sir

It would be greatly appreciated
the following questions and return this
Undersigned.

Is thew/ a course, or courses, in
for the improvemont of the study habits
students or those who are or promise to
in scholarship?

If there is a course of this kind,
or compulsory for all freshmen?

Would such a cameo be open to others,
in aoadomic trouble? Compulsory

What are the maximum sierra of the cleanse?

What is the name of this owes or courses?

you wood answer
sheet to the

urrionium
all of your
below average

It elective

If they were

If it carrion credit, how many quarter or semester
hours?

If possible, l should like to obtain the syllabus
ach of your courses in study techniques.

If you have snob a course or sourses in what year
was it or they added to the ourrioulum?

What had boon the trend of growth of the course or
courses in sections or enrollments since its or their
addition?

Is the mood for such a course or coorrses greater
oday than it was at the time it or they were added to
the ourricalem?

Approvodt

R. R. Laslott
Professor of Bdueati
Psychology

Tours very truly
Gilbert McFadden


