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The continuing need for ocurriculum eppreissl prompted
this study of bellefs sbout home economics courses for
home economics educetion majors in the School of Home Eco-
nomics at Oregon State University. The results of this
subjective study are valid only for this particuler group
of participents only st the time of the study.

& guestionneire requiring free-response and foreed-
choige answers wes sent to steft of the School of Home
Eoonomies 2t Oregon Gtate University es well ss 1962 gred-
ustes and 1963 seniors of the seame sochool. The question-
neire was designed to enswer the msjor guestion of the
study: Do the home economics courses for home economiocs
atudents who plen to tesch in seocondary schools need to

dirfer from the courszes for those home economics students

who do not plan to teach?
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The forced-choice responses were classified into pre-
determined ocategories. After reeding end re-resding the
free responses the writer orgenized them into categories
which were the beliefs of the participents. Tables were
set up to show the percentage distribution of the responses
of the psrticipents.

The snalysis of the dote was orgenized into three
sections: the beliefs of the staeff, the beliefs of the
1962 gradustes, and the beliefs of the 1963 seniors of
the Sochool of Home Economices at Oregon Stete University.

From the analysis of the dets ceme five mejor beliefs
which may be helpful in plenning home economics courses in
& ourriculum for home economics educetion students. These
me jor beliefs held by 25 per cent or more of the partioci-
pants are:

1. Methods of tesching used in home economiocs

classes help the student who is preparing
to be & homemaking teecher by giving her the
opportunity to observe the method in use end
evaluate its usefulness in the situstion.

2. In plenning the home economics courses in a

curriculum for home economics students pre-
paring to tesch homemeking speciel considere-
tion needs to be given to include courses
which will give the student & strong home

economies subject metter backgroumnd in all
home economics areas.

3. Home economiocs edueetion students gredusting
from Oregon State University are well prepared
a8 individuals in society bvecause of the broad
requirements of the home economics curricula.
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Courses in home economies for students
preparing for teaching should not differ
from courses for students in other pro-
fessional arees of home economies begsuse
all home economios students regerdless of
professional ares need the seme basic back-
ground knowledge of home economics subject
matter. Preperation for & specific pro-

fessionel ares should be done in gourses

8.

edditionel to the basic foundetion home
economios courses.

In planning the home economics courses in
& ourriculum for home economios students
prepsring to teach homemeking speecial con-
siderstion needs to be given to include
methods of tesching home economics subjeot
metter plus home economics subject matter
to be teught. Professionsl preparstion

- gourses in home sconomiocs educetion need to

be included also.
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BELIEFS CONCERNING OREGON STATE UNIVERSITY
HOME ECONOMICS COURSES FOR
POTENTIAL SECONDARY HOME ECONOMICS TEACHERS

CHAPTER I
INTRODUCTION

A matter of oconcern smong home economists today 1s
the future of home economics in the academic community.
There zre verying viewpoints among home economists as to
the kind of education all home economices students need.
Some university home economics teachers believe that home
economice students need educsation primerily concerned with
preparation 1in a specific home economics profession.
Othsers believe that all home economics students need an
extensive educetion for femily life regerdless of the pro-
fession to be pursued. The basic objectives of & home
economics program need to be agreed upon and known by all
concerned with the tesching of home economics clesses in
the university in order to make the program a strong,
worthwhile field of study for both professional and gen-
eral education in home economics and in the humanitiles,
sciences and sociasl sclences.

This study is concerned with discovering the beliefs
of home economics staff, students and alumnae sbout the
home economics courses for one professional area, that of

teaching homemeking in secondary schools.



Need for the Study

The home economics curriculum at Oregon State Univer-
sity is undergoing constant scrutiny in order that it may
be made applioceble to the needs of the students of the

present sooiety.

The necessity for thoughtful appraisal
of an educstional progrem is a continu-
ing need in a2 world of soccelereted change
end incressing pressure. Only by such
appreisal cen the good in s program be
retained and changes be intelligently
made (2, p.l).

This study mey be of value to those who are directly
involved with the revision of home economics curriculum at
Oregon State University. It mey &lso be of value to stu-
dents who are less concerned with curriculum revision but
who sre nevertheless affected by the home economics cur-

riculum.

Setting of the Study

The School of Home Koonomics at Oregzon State Univer-
sity in Corvellis, Oregon, where this study tekes place,
enrolls between 500-600 women students during the scademic
yeer. Of these, sn aversge of 100 are seniors. This study
is concerned with beliefs of the staff of this school, &nd
the beliefs of the 1962 gredustes as well as the 1963 sen-

iors.



Besides the Dean and Head Counselor there are seven
depariments in the school. These are Clothing, Textiles,
end Related Arts; Family Life and Home Administration;
Foods and Nutrition; Institution Menagement; Home Eoonom-
ics BEducation; Home Economics Reseerch; and Home Economics
Extension.

The Depertment of Home Economios Education is offi-
clslly sdministered through the School of Edugation but
because of the need for its close relstionship to the
School of Home kconomies it is housed in the Home Econom-
ios Building.

The Home Economics Research Depsrtment cooperetes
with the Agriocultural Experiment Station in reseerch pro-
grams end conducts studies supported by Federsl, State,
privete, and genersl research funds.

Professional course work in Home Kgonomios Extension
is provided by the extension staff for prepsretion as
Extension Agents or 4-H Club agents.

The other departments sdministered through the School
of Home Economics offer courses for professional careers.
The largest percentege of home economics gradustes per
professionsal sres of home economics has traditionally been
those students prepering for home economics teeching in
secondary schools. Forty-five per cent of the graduates

from 1940-1962 prepered for teaching.



Students who prepare for tesching may be enrolled in
one of three different curricule in home economics. These
are the Core Currioculum, Curriculum A end Curriculum B.
The majority of the students now in sochool and the slumnae
used in this study ere enrolled in the Core Currioculum.
This ourriculum, which csme into effect in 1960-61, is
very similer to Curriculum A. It is designed, a8 is Cur-
riculum 4, to give students besic background in &ll areses
of home economics plus work in the sciences, sociel sci-
ences, and humanities. All students enrolled in 1960-61
or after sre enrolled in the Core Currioculum. Curriculum
B includes & higher sclence requirement with the basic
background work in ell arees of home economics. Students
greduating in Curriculum C do not meet the requirements
for home economices teaching.

Students may e&lso prepsre for teaching home economics
through the School of Education but beceuse of the smsall
number who do so, these people were not reguested to par-
ticipste in this study.

It is on the besis of having teken the courses which
are & part of these currioula thst the students and grsdu-
ates perticipating in this study heave made the judgments
called for by the guestionnaire. Lach of the ocurrioculs
whioh prepsres students for teaching includes courses in

all eress of home economics. The viewpolnts they have



expressed are related to the experiences they heve had

with & wide variety of courses in home economics,

Statement of the Problem

The purpose of this study is to determine the answer
to the following question: Do the home sconomios courses
for home economics students who plen to tesch in seocondary
schools need to differ from the courses for those home
economies students who do not plan to teech?

To help answer this question, tihree sub-questions
were formuleted. The answers to these helped to determine
the answer to the above question.

1. DO methods of tesching used in home economics

clesses teken by home economics education
students reflect the diversity of methods

whioh they will be expected to use in their
teaching?

]

. In the home economic¢s courses &t Oregon Stete
University is special considerstion given to
the home economiecs education students' needs
as;

a. Tecchers
b. Homemsakers
¢. Individutls in society

3. Do home economics steff and home economics
students aoccept the 12 competences fundamental
to effective living &s steted by the Committee
on Philosophy snd Objectives of the American
Home Economics Associetion in June, 19859, as
importaent guidelines for the home economics
gourses for home economics educetion students
at Oregon State University?



Basio Assumptions

This study is attempted with the following assump-

tions:

1. Curriculum is pleanned to meet the needs of the
students.

2. The staff of the School of Home Economics at
Oregon State University, the 1962 home economics
graduates of Oregon Stete University, and the
1963 seniors in the Oregon Stste University
School of Home Eoconomios possess the necessary
knowledge sbout the courses of the School of
Home Eoconomics et Oregon State University to
express their beliefs concerning these courses.

3. Beliefs can be measured with the device con-
structed to meet this need.

4. Students will imitate the teaching methods they
observe in college home economics clssses in

their own teeching situations.

Limitstlions of the Study

It i8 recognized thst the results of this study will
be sppliceble only to the home economics courses at Oregon

Stete University et the time of the study.



The use of the questionnaire as a measuring instru-
ment is & recognized limitetion of this study. ‘The number
of returns obteined will influence the validity of the

study.

Definition of Terms

The following terms need to be defined for the pur-
poses of this study:
1. Belief -~ an accepted conviction of truth (19,
p.79).

2. Competence - "Means sufficient for the necessaries

of life; sufficiency without excess.....fitness;
ability" (19, p.168).

3. CQurriculum - Experiences geined through the

coursee taught within the School of Home Econom-
ics to gulide the students' learning.

4. Family-centered teaching - The relestion of all

pheses of subject metter taught in home econom-
ios classes to the entire life oyocle of the
femily.

5. Femily life eduostion - Educaetion to help the

individual student to achieve a rich and satis-
rfying home end femily life (17).

6. General educetion - "those pheses on non-

specislized and non-vocational learning which
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should be the common experience of all educated
men and women..... General education undertekes
to redefine liberal education in terms of life's
problems as men face them, to give it humsan
orientation and socisl direction, to invest it
with content that is directly relevant to the
demands of contemporery socliety” (18, vol.l,
p.-49).

Home economics education - The srea of special-

ization for preparstion &s teachers of home eco-
nomics. At Oregon State University this prepe-
ration is geared towerd prepsretion ss secondary
school tesching and teaching home economics to
adults.

Home economics educators - administretive offi-

cials, college &and university teschers for all
of home economics &s well as publlic school
teachers, state end c¢ity supervisors of houe
economios.

Methods of teaching - The procedures used by

the home economics staff to help bring asbout
lesrning on the part of the student.

Professionel education - Prepsretion for gainful

employment (17).



CHAPTER II

METHOD OF PROCEDURE

Perticipants in the Study

The participants in this study were the teaching
steff of the School of Home Economics at Oregon State
University, 1962 gresduetes ss well as 1963 seuniors from
the same school. These people were selected because of
their experience with the present courses of the School
of Home Loconomics at Oregon Stete University. The present
curriculum hes been in effect long enough to affasct these
two groups of students. This study is concerned with the
courses as they sre now.

Those members of the steff who taught only greduste
clesses, were pert-time teschers, or who had not taught =
full =cademic year st Oregcn State University were not
contected for perticipetion. The one exception was a mem-~
ber of the staff who was doing only pert-time work, but
hed teught full-time for many years previously et Oregon
State University. Informetion as to the curriculum (Core,
4, B, or ) in which students were or ere presently en-

rolled wes obtained through the Home Economics office.
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Controls end Variables of the Study

This study is subjeoctive rether then objective in
approach. Controls used in this study include the use of
the same measuring instrument to discover the beliefs of
all the subjects. All the subjects were contacted in the
same manner. Those being asked to pesrticipate in the
study were contsoted et the same time.

The instrument which was & questionnsire called for
free response which is assumed to be the expression of
perticipsnts' beliefs. This response necessarily would be
different for easch group who perticipeted in the study and
eaoch individusl within e group so that there were a number
of veriables.

In the cese of steff, the background of interest and
experience in public school teeching as well as home eco-
nonics specislized experience and viewpoint should have
influenced thelir responses &s well as whether or not they
responded to the questionneire at all. The responses of
1962 gredustes and the 1963 seniors were varied by the
curriculum in which they were enrolled, the courses they
elected within the currioculum, their professional eres of
home economics, the length of time they hed ettended
Oregon Stete University as well &s their own background

of experience snd personel viewpoint.
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The Questionnaire

The measuring instrument devised for use in this
study was a questionneire with both forced-enswer ques-
tions &and free-response questions, It was expected that
the most meaningful data would come from the free-response
questions, The porticipents were ssked to express their
bellefs freely in order to gesin much free-response deta.
The dstas appesr in two forms: one, those data whioh
could be immediestely snelyzed snd coded in predetermined
categories, es the answers of the forced-choice questions;
secondly, those dsta which needed to be clessified so that
they c¢ould be coded and octegorized.

The results of this study are valid only in that they
ere known to indicete the beliefs of the psrticipants con-
cerning home economics ocourses at Oregon State University
for students prepering to tesch homemsking in secondary
schools. The results only indicste the beliefs of the
perticipsnts at the time of their response to the ques-
tionnaire.

It was the purpose of the investigastor to determine
beliefs of staft, graducstes and students concerning home
economics courses for home economics education ms jors.
First, & trisl questionneire was prepsred for this purpose

eand sent to & selected group of 10 juniors in the School
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of Home Economics at Oregon Stete University. Then the
questionnaire was revised and sent to a jury of five
Judges. These judges were college home economics educa-
tion professors from Humboldt Stete College and Fresno
State College in Californis, Washington State University,
Montana State University, end Miohigen State University.
All but one of this group heve taught home economics
courses at the undergreduate level as well as home econom-
ics education ocourses. They were asked to meke any per-
tinent oriticisms or suggestions for improving the ques-
tionneire in view of its purpose. To further perfect the
measuring instrument the criticism of severel experts on
the Oregon State University cempus was also obtained.
wWith the suggestions and criticism of these people the
writer devised e seemingly satisfactory measuring instru-
ment for the purposes of the study (see questionnaire,
Appendix A).

The limitations of the questionnaire esre mainly con-
nected with the free-response nature of the instrument.
The low number of returns indicates thst many people did
not take time to respond to the questionnaire. This may
elso suggest thet some people who did respond did so
hurriedly not teking time to thoroughly express their
beliefs. Many respondents merely made forced-choice

responses not expleining the ressons for their beliefs



13

thereby limiting the usefulness of thelr answers. The
fact that the free-response deata needed to be interpreted
t0 be ocategorized 1s also a definite limitation. It was
not belleved, however, that these limitstions outweighed
the usefulness of the free-response dete. This question-
naire geve the respondents the opportunity to organize
and express their own individuel beliefs about home eco-
nomics ccurses at Oregon State University. These beliefs
ere restricted to the particular groups participating in
the study, however, snd they are concerned only with home
economics courses at Oregon State University as they have
been experienced by the participasnts at the time of the
study.

Because of these factors the results of the study
mey not be as accurate an analysis of the beliefs of the

participents as the deta may seem to indicate.

Distribution snd Return of the Questionnaire

The questionneire wsas sent to 224 people. This num-
ber includes 30 members of the staff of the School of Home
Economicas at Oregon Stete University, 76 people who gradu-
ated in 1962 from the seme school, and 118 people who were
seniors in the school at the time of the study.

A total of 121 questionnsires were returned. Of

these, 20 or 66 per cent were from stsff members, 44 or
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58 per cent were from 1962 graduestes, and 57 or 48 per

cent were obtained from 1963 seniors.

This distribution of response can be seen in Table

1.
Teble 1

Distribvution and Return of the yuestionnsaire

by the Staff, 1962 Graduastes and 1963 Seniors

of the School of Home Economics, Oregon State

University

] Not
Participents Total Answerin Answerin
No. % No. % No. %

Steff 30 100 20 66 10 34
1962 greadustes 76 100 44 S8 22 42
1963 seniors 118 100 57 48 61 52
Total 224 100 121 54 103 46

It was found that representation of the beliefs of
staff and gredustes wes feirly good but representation of
the beliefs of seniors is not so complete as those of the

other two groups.

asnslysis of Date

In order to discover the beliefs of the participeants
the questionnaire wes designed to require perticipants to

meke choices and to explein their choices in free
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responses, Tabuleting of the data was done by & frequenoy
distribution count and the results were trested with per-
centages,

In analyzing the free-response date it was necessary
to first group similer answers of meny perticipents. This
wes done and redone until a minimum of large beliefs oould
be steted into which meny perticipants' replies could be
categorized. In order to illustrate how the free-response
categories were established Question 1 will be used as an
example.

guestion 1

Should courses in home economios for students

prepering to teach differ from home economics

courses for students in other professional aress

of home economics?

The pasrticipents were requested to answer "yes" or
"no" which was considered a positive or a negetive forced-
choice response and to explein their reasons for this
response. Bellef l.la for the coding of free-response

data to Question 1 was evolved end steted as follows:

Belief 1l.1a

Courses in home economics for home economios
educetion me jors should be different than courses
in home economics for students in other profes-
sional sreas of home economics because the courses
for the home economics education major should
enmphasize the adaptation of the course to the use
of the potential teacher. Students majoring in
other professional aress of home economics need e
different orientetion of subject matter than do
home economics educetion ms jors.
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This belief was designated Belief 1l.la because it
was formuleted from the beliefs expressed by participents
who had made forced-choice responses to Question 1. It
is called 1.1 because it is a belief ebout Question 1 and
it is the belief most frequently expressed by respondents
who made positive responsea. The "a" distinguishes those
responses whioch were very similer in neture but hed a
specific varietion from those designeted "b". For the
other beliefs it was not necessery to meke such divisions.
This belief is stested only es an illustrastion. The totsl
list of beliefs is given in the Analysis of Dsta.

Five home economists were essked to serve as a jury
of judges to classify the free responses to Question 1
from 35 questionnaires in order to see whether or not they
would cetegorize the free response under the same bellefs
as the writer. This Jjury end the writer continued classi-
fying responses from questionneires until satisfactory
sgreement wes resched. After this degree of relisbility
wes esteblished all of the free-response date wes hendled
in the same way by the investigstor.

Tables set up in percenteges were mede to show the
likenesses end differences of the beliefs of each of the
three groups of respondents: steff, 1962 greduates and

1963 seniors.
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CHAPTER III

REVIEW OF THE LITERATURE

Philosophy of Home Economics

Late in the 1950's a need for clarification of the
philosophy and objectives of home economics was seen by
both the American Home Eoconomics Asscciation end the
Division of Home Economics of the American Assoocistion of
Land~Grant Colleges and Stete Universities., In recogni-
tion of the great and rapid changes in the society today
from the society of over 50 yeers ago when the Americen
Home Economics Association was founded, it was believed
importent to exemine the objectives of home economics.
The Americsn Home Economics Association Committee on
Philosophy 2nd Objectives of Home Economic¢s found the
"underlying philosophy end besic tenets of the founders of
the American Home Economics Associstion s3till epply end
must gulde new directions for the profession"” (2, p.3).

This committee published "Home Economics: New Directions"

to serve 2s a statement of philosophy and objectives of
home economics besed on the treditions of the »nest but
steted in terms of the needs of the future. 1In a similar
dooument (1)}, to oclarify the purposes of home economics &s

a part of the scsdemic community of lend-grent colleges
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end state universities, home economists in the American

Assoclation of
built upon the
Home Economios
wes thought to
home economiocs
with whom home
institutions.
The besic

Lend-Grant Colliseges and State Universities
besic beliefs s steted by the Americen
Association. This clerifying statement

be urgently needed in order to interpret

to university presidents, deans, and others

economists ere essociated in land-grent

philosophy of home economies e&s stated by

the American Home Liconomics Association is edueetion for

effective home

end femily living. The study of home eco-

nomics is unique in theat its very essence is education

for home eand femily living.

with
home

Several professionel fields desal
cne or more aspects of living but
economics is the only field oon-

cerned with all espects of living, their
inter-reletionships, and the total pat-
tern which they form. It is the only
field ooncerned with helping femilies
shaepe both the perts and the whole of

the psttern of daily living..... Home
economios &ssumes & unique responsibility
for helping girls and boys, women and men,
to achieve wholesome, heppy lives (2, ».5).

Home Economics

Philosophy at Oregon Stete University

The purposes of home economics &t Cregon Stete Uni-

versity have developed with the needs of the times in re-

lation to the unique contribution that home economics
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mekes to education. The School of Home Economics at Ore-
gon Stete University grew out of the School of Domestic
Soilence snd was established on the campus in 1914. The
purposes of home economics ss described by the 19814-15
Oregon Agricultural College cetalog are "To prepare women
for life as homemakers, .....to help them adjust them-
selves readily to their environment.....and to prepere
them to be efficient end servicesble to their community"”
(10, p.121-122).

By 1920 the purposes had ochenged little end it wss
hoped that "the young women ocompleting this work msy be
good citizens as well as good homemskers" (1ll, p.238).

At this time the school offered two mein curricula leading
to bachelor's degrees. One is described as a professional
currioulum which prepered students for earning fields end
g genersl ocurriculum whioh is described ss "less severely
technicel" (11, p.239) which allowed for many electives.

The 1930 oetelog outlines the purposes as "fourfold
in scope: 1t preperes for homemsking, for tesohing, for
institutional manegement or other sdministrative work,
and for commerocial pursuits” (12, p.299).

In 1940 it was expressed that

Students ere trasined for the respon-
sibilities of homemeking and psarenthood,

for educetion, asdministrstion and menage-
ment, snd for other work in home economics
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end allied fields.....Training in home-
making, important in the education of
every young woman, is fundemental in all
work of the sohool (13, p.344).

There were three main curriocula students could elect
to follow. Curriculum A wes designed especially for stu-
dents who wished to prepsre for home life. Later Curricu-
lum A beceme the pattern for most students prepering for
teaching. It hed less science requirements snd more oppor-
tunity for soocial science than Curriculum B. Curriculum B
was essentially outlined to meet the needs of students
desiring specislized work in a professional area of home
economics. Curriculum C was similar in objective to Cur-
riculum A but was planned for students entering the School
of Home Economics during their Jjunior yesr after two years
of work in lower-division liberel srts and provided little
or no preparation for professionel work.

The 1950-51 cstslog shows no chenges in purpose or
general curriculum plan. It is steted that

The true homemeker not only should
be treined in the science, the ert and
the economics of the household, but also
should heve & well rounded personsality,
with intelligent interests, disciplined
judgment, end discriminesting tsstes,
enabling her to deel with problems of
the ochanging modern home with its complex
sociael and civic relstionships. Hence

the home economics curriculum must be
both liversl and technicel (14, p.368).
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The purposes of home economics are clearly stated in
the 1962-63 cetalog.

The major objectives of the School are:
(1) to provide preparation for profes-
sional careers in the verious areas of
Home Economice and (2) to assist students
in fitting themselves for their varied
roles ag individusls, femily members, and
citizens (15, p.252).

The core ¢urriculum which came into effect in 1961
is outlined as the basic requirement for graduation from
the School of Home Economics. This curriculum provides
fundementel work in the various asrees of home economics:
clothing, textiles and related srts; foods and nutrition;
end fsmily life end home administretion, as well ss work
in humenities, social sciences, and solence.

This core curriculum is the most recent major develop-
ment of curriculum revision in home eoconomics at Oregon
Stete University. This study is concerned with students
who have been enrolled in this curriculum &s well as stu-
dents who have not been enrolled in this curriculum snd
the staff who effected the chenge in curriculum. The
objectives of home economics have not greatly changed
since the founding of the school but have been interpreted

in relation to the changing needs of the times &nd the

changing needs of the students.
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The Currioculum and Need for Its Change

A student's college currioculum is the experiences
the institution provides for him to guide his leerning in
the direction which will help him prepare for the life he
desires, The importance of the curriculum cannot be under-
estimated. It must be constantly changing to anticipate
society's chenges and the future needs of the student. A
curriculum must be designed to prepsre the student to be
able to cope with the demends of his future life. Just ss
the curriculum must meet the present end future needs of
the student, to be an adequete curriculum, it must slso
help the student to develop his potential to contribute to
the soclety which expresses these needs.

As our society is feced with tremendous chaenges in
rapid succession it becomes increesingly important to edu-
cate people to live effectively in spite of these changes
end with these chasnges. Home economics

can be effective only es 1t elleviates
the stresses and promotes the ssatisfuc-~
tiones brought ebout by new situations.....
People will elwsys find setisfaction in
living to the extent thet they can deel
with their needs and with the circum-
stences of their times (2, p.8).
A home economice progrem which reflects this philosophy

end recognizes the needs of the times is vitel to the edu-

cation of todey's men end women.
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The philosophy of a school is expressed in its cur-
riculum. Most home economics curricula contain subjeot
matter in general education, the besic disciplines of the
social and natural sciences, and work in the various areas
of home economios., There is disagreement among home econ-
omists today, however, in regerd to the smount of subject
metter needed in each of these sress by home economics
students.

0'Toole strongly states that it is the responsibility
of home economics in higher education to provide the stu-
dent education "to be & person, a femily member and parent,
e citizen, and & worker" (16, p.345). She believes it is
the responsibility of the feculty to

see that the structure of the under-
graduate ocurriculum ellows for the best
possible balance between liberal and
professional education to provide
breadth in faciliteting a libersl educe-
tion end depth to permit some professional
competenoy.....This means that liberel
education for home economices students will
not relate and limit everything to pro-
Tfessionel purposes but at the same time we
will not overlook the relationships of the
liberel studies to the professional needs
of the student. The hesrt of the home
economics progrem centers on the family
but will not be limited solely on this
(16, p.345).
0'Toole goes on to say that the home economics faoulty
needs to cooperate with steff in fields outside home eco-

nomics to cerefully plan the genersl education of the
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students in effective reletion to their liberasl and pro-
fessional education. She explains the necessity for ocon-
stant evaluation of educstional progrems in order to
sohieve the best combination of liberel and professional
educetion. Her philosophy is in close sccord with that
stated by the Division of Home Economics of the American
Association of Lend-Grant Colleges end State Universities
in its statement of objectives.

Morgen has a different belief sbout the needs and
contributions of home economists. She agrees that in some
home economics professions, such ss that of the teacher of
home economic¢s or the business person who promotes the
goods and services used by femilies, the home economics
curriculum needs to have definite roots in all besic sasreas
of home economics. The core of lesrnings which are defi-
nitely bssic to sll home economists can be provided for in
s ocore progrem which encompssses "about ten per cent of
the total credits offered for a bachelor's degree" (9,
P.256). Morgen further stetes that "all the home econom-
ics fields cennot be considered equal in their cleim to
ocontribution to genersl educstion" (9, p.256). The gen-
eral educetion courses and home economies oourses in &
student's progrem depend upon the future occupation of the
home economics student. The narrower, more exacting

demsnds of some professional arees of home economios (&as
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",...s.dl0tetios, nutrition, institution manegement, and
food servioce" (9, p.255) do not allow the home economiocs
student to prepare extensively in the srea of general edu-
cation or brosdly in other home economics eress. The need
of deeper, more exacting, precise knowledge in the funde-
mental disciplines is of more importance to this student
(9, p.255-256).

Eduocation of the future homemeking teacher is the
most difficult of all she ssys, as the home economics
teacher needs knowledge in &ll the sress of home economios
plus grounding in the fundemental disciplines of each ares

as well es the "arts of pedagogy" (9, p.254).

The Changing Home Economics Curriculum

The ocurrioulum for home economics is being continu-
ously sorutinized in most institutions of higher education.
One of the most recent studies which effected s change in
their currioulum occurred recently et Michigsn Stste Uni-
versity (8). The home economiocs feculty st this institu-
tion sgreed that there was & need for chenge in the curric-
ulum in view of the recent chsnges in society. At the
suggestion of home economics students, trensfer students
(to home economics), faculty members outside home econom-
jes end with their own certsinty thet improvement was

demended by the times, the steff developed & curriculum
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plen whioch included a core of learnings thet would "pro-
vide an opportunity for all students to study those
aspects of home economiocs deemed basic by subject-matter
erea groups" (8, p.10). This required core would allow
for more flexibility in the development of the individual
student’s progrem, emphesize the basgic orientation of
home economics to the family and integrste subject matter
from all arees of home economiocs., It was asgreed thet the
core curriculum should "hsve a liberslizing raether than a
specialist epproach....." So fer as this writer was able
to discover, this revised curriculum has not yet been
evaluated ss to its effectiveness.

The feculty of the College of Home Economics at
Pennsylvanie Stete (20) seem to have continuously studied
the asdequacy of students' training. From time to time
they have consulted experts for aid in curriculum develop-
ment and revision of instruction. It seems to have been
the philosophy of the school to require a besic core of
courses empheslizing home end fsmily life in relestion to
the vsrious arees of home economics. The present core
"represents the several espects of home and femily life,
the basic sciences, socisl sciences, ocommunication, end
the arts" (20, p.18). Courses are then edded to this
core to prepsre the student for her particuler profes-

sional asrees of home economies. It is recognized at
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Pennsylvanie State University that some home economics
professions require competence in all sress of home eco-
nomics plus knowledge in other fields. This curriculum
seems t0o lesd to the most adequate preperztion of students

at this university.

Currioculum Studies at Oregon State University

Seversl studies involving the gredustes of the School
of Home Economics st Oregon Stste University heve been
conducted by ocandidates for advanced degrees. These
studies have been focused in two generel directions: one,
follow-up studies of the ectivities of gredusastes; two,
studies concerned with the adequecy of the curriculum.
Bentley (3) end Ledbetter (7) produced studies of the
former type, while Certer (5), Boyd (4), and DuBois (6)
were more concerned with studies of the ourriculum.

Bentley completed & study in 1930 in which she sent
e questionneire to all the grasdustes from 1893 to 1930.
The purposes of her study were to find the income of
greduates, to discover the relation between education end
the position held by employed graduztes, snd to determine
stenderds of living of gredustes.

A later study (1942) by Certer is concerned only
with married gredustes of the School of Home Economics.

Her study revealed that the majority of the respondents
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found their home economics ourriculum beneficial to the
life they lesd es homemakérs.

Boyd studied the family life prectices of the 1918-
1922 and 1930-1934 home eoonomics graduztes in 1943. 1In
an evelustion of their home economics courses the respond-
ents in this study considered & relestively small number of
their college courses of little or no importonce to them
pereonelly, professionslly &nd in their homemeking prac-
tices.

The Ledbetter study of 1950 produced much useful data
concerning the home sewing prectices of & group of married
home economics graduestes.

All of these studles were conducted st Oregon State
University.

The doctorel study of DuBois which was completed in
1951 at Ohio State University recommended several improve-
ments in home economics currioculum at Oregon Stete Univer-
sity. This study besed on the Judgments of 279 gradustes
of the School of Home Economics from 1940-1949% set up
criteria for democratic curriculum development.

These studies, although concerned with home economics
at Oregon State University 2re different from the present
study. The previous studies have deelt with family eco-
nomics, home management, snd clothing specifiecally or the

totzl curriculum se in the DuBols study. The stoff of the



29

School of Home Economics have not been included as partic-
ipents in the other studies done concerning Oregon State
University end the me jority of the other studies heave been
concerned with only merried women. This study is unique
in thet it is an investigstion of the bellefs of stsff,
recent gradustes, snd seniors about the home economics
courses in relation to the needs of home economics educa-

tion me jors.
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CHAPTER IV

ANALYSIS OF DATa

The ma jor purpose of this study wes to determine if
the home economics staff, 1962 graduates and 1963 seniors
believed home economios students who plan to tesach in
secondary schools need home economios courses which sare
different from home economios courses for home economics

students who do not plan to tesch.

Pertioipents in the Study

This study is based on the beliefs of 121 people or
54 per cent of the 224 people to whom the questionnaire
was originelly sent (Table 1).

The questionneire was meiled to 30 staff members, 76
members of the 1962 graduasting cless, end 118 seniors in
the oless of 1963. Of these groups, 20 or 66 per cent of
the staff members returned their questionnaires, &s did
44 or 58 per cent of the 1962 gradustes and 57 or 48 per
cent of the 19635 seniors.

Table 2 shows the professional ares in which the 20
perticipeting staff teech end for which the 1962 graduates
and the 1963 seniors were prepared to work. The staff
represent just the me jor teeching depertments of the

School of Home Economios wheress the 1962 greduastes and



3l

the 1963 seniors have indicated eress of wider profes-

sional prepsaretion.

Teble 2

Professional Interests of the Steff, 1962
Gredustes, 1963 Seniors of the School of
Home Economiocs, Oregon State University

Staff 1962 1963
Members Graduates* Seniors*
Professional Area (20) 44 57
No. No. No.

Home Eoconomios

Education 2 10 27 61 35 61
Clothing, Textiles,

and Relsted Arts 6 30 10 23 13 23
Child Development

snd Family Life 6 30 7 16 8 14
Foods and Nutrition 3 15 7 16 6 11
Home Administretion - - - - 2 4
Institution Manage-

ment and Dietetics - - 4 9 2 4
Home Ec¢onomics

Extension - - 1 2 3 5
Home Eoonomics

Communicetion - - 4 9 5 9
Socisel Welfsre - - 1l 2 1 2
No ares designated 3 15 - - - -

*Some respondents indiocated more than one professional
interest.

The names and sddresses of these people end informa-
tion concerning the curriculum in which they were enrolled
was obteined at the Home Economics Office et Oregon State
University. Only stsff members who had taught one or more

acedemic yesrs et Oregon State University were requested
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to perticipate with the exception of one staff member who
wes teaching part-time at the time of the study but who

had taught full-time previously. JQuestionnaires were
mailed to all of the 1962 graduates snd all of the 1963
seniors. All of the questionneires were meiled at the same
time. A follow-up letter was sent to the entire populestion
two weeks leter to request completion of the questionnaire.
It was necessary to write to the entire group to whom the
questionnaires were sent because the replies hed no meens

of identification.

Steff Members

O0f the 30 staff who were sent questionnaires, 20 or
66 per c¢ent returned their questionnaeires. Six or 30 per
cent of these 20 staff were from the Depsrtment of Family
Life and Home Administrstion, six or 30 per cent repre-
sented the Depsrtiment of Clothing, Textiles snd Relsted
irts, three (15 per oent) were from Foods and Nutrition,
two or 10 per cent from Home Economics Educetion, and
three, which was 15 per cent of the totel who responded
listed no department in the personal dats section of the
questionneire (Teble 2).

Table 3 shows the homemeking teasching experience of

the steff in elementary and secondary schools,
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Table 3

Homemaking, Elementary, and Seoondary Teaching
Experience of 20 Staff Pertioipants

Experience

Tesching Experience Total Some None
in: No. % No. % No.
Elementary school 2 10
No experience or

no response 18 90
Total 20 100
Junior high school 4 20
No experience or

no response 16 80
Totel 20 100
Senior high school 10 50
No experience or

no response 10 50
Total 20 100

Ten of these psrticipasnts indicated thet they head
taught homemaking on the senior high school level. Ten
elther seid they had not tsught homemeking et eny level
other then college or did not respond to the question.
Three steff never tsught homemeking but hed experience in
public school work. One tsught in elementsry school and
one hed tesught sociel studies in high sohool &nd the
third teught at both the junior eand senior high school
level in this subjeot.

Four staff members who hed taught high school home-

making said they had also teught homemeking at the Jjunior
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high school level, and 16 indicated they hed not taught
homemaking at this level.

Two of the 20 particlipeting steff members had experi-
ence in teaching homemeking in elementary schools, 16 had
not taught homemeking at the elementery level end one per-
ticipent did not reply to this question. One respondent
seid she hed taught severel subjects in en elementary
school but she did not specify which subjects she had
taught.

Ten hed hed teaching experience in 12 subjects other
then homemeking. This experience included three people
who hsad teught genersl science st the senior high school
level, &nd one who had teught genersl science et both
junior and senior high school levels. Three participants
hed experience tesaching English. Two of these taught
English st the seniocr high level end one did not indicate
the level of teaching experience of this subject. 4 totel
of three respondents said they hed tsught physicel educe-
tion, two heving this experience at the senior high level.
One did not merk the level &t whioh she had taught physi-
cal education. Two participants wrote theat they had
teught chemistry--one in senior high school only and one
with exrerience tesching chemistry st both levels.

Several different subjects with which the psrtici-

pants hed hed teeching experience were listed by only one
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respondent. These sre vocational educastion, retailing,
foods, eand home nursing. These subjects were &ll teught
st the senior high level. One resrondent{ h&d experience
tesching biology &t the junior high level 2s well &s the
senior high level. One respondent indicsted Latin teach-
ing experience but did not say et whet level she hed had
this experience.

A total of 12 stsff members (60 per cent) who re-
sponded to the guestionneire indiceted thet they hed had
experience tesching homewmeking end & veriety of other sub-
jeets at levels of educetion other than the university
level. Of these 12, two hed tsught only sccisl studies.
Two people hed teught only homemeking et levels cther thean
the university level. Eight of these hrd comxbined their
experience of teaching homemeking with the experience of
teaching eanother subject or subjects.

Over one-helf of the steff responding to the ques-
tionnaire heve had senior high school, junior high school,
or elementery school teeching experience. This exverience
mey heve influvenced the bellefs of thesce pertlicipants.

This study is concerned with nome economics oourses
for potentiel secondesry home economics teachers &t Cregon
Stste University. The beliefes of the steff members who
heve hed experience teeching st levels other then the

university level msay be most helpful in plenning courses
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for potential secondary teachers. However, the viewpoints
of university teachers who have not had teaching experience
at levels other than the university level may influence the
clesses for the potential teechers ss well es those who
heve hsd more varied tesching experience. The results of
this study are bssed only on the beliefs of these pertici-
pants. The findings sre velid only in thaet they represent
the beliefs of these perticulsr perticipants at the time

of this study.

1962 Gradueates

Seventy-six students were greduested from the School
of Home Economics at Oregon Stéte University in 1962
(Table 1). Of the 76 who were requested to participate in
this study, 44 or 58 per ocent returned questionnaires.
These 44 indicsted a vsriety of experiences both before
and after grsduetion., The beliefs which these respondents
wrote on the questionnaires they returned reflect the ex-
periences they hsve hed. The beliefs they have indicated
are valid only for this group of participsnts only at the
time they responded to the questionnsaire.

Of the 44 1962 gredustes who perticipsted in this
study, 22 hed been enrolled in Curriculum A while at Ore-

gon State University, 14 were in the Core Currioculum, four
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in Curriculum B, three were in Curriculum C, and the ocur-

riculum of one respondent is not known (Tsable 4).

Table 4

School of Home Economics Curricule of
1962 Graduetes and 1963 Senior Participants

1962 1963

Curriocule Totsal Graduates Seniors

No. % No. % No. %
Core 52 51 14 32 38 67
A 39 39 22 50 17 30
B 4 4 4 9 - -
C 5 5 3 7 2 3
Unknown 1 1 1 2 - -
Totel 101 100 44 100 57 100

The Core Curriculum and Curriculum A are similar in
that they regquire work in eall aress of home economios,
plus studies in the sciences, socisl sciences and humani-
ties,

Meny (61 per cent) of the 1962 graduates indiceted
that the professional sres for which they prepared was
home economics educetion (Table 2). Twenty-seven of the
gredustes marked this., Ten gredustes indiceted clothing,
textiles and relsted arts es the professionsl sres in
which they were interested while at Oregon Stste Univer-
sity. Seven listed child development and family 1life as

their sres of professional preperstion and the ssme number



merked foods and nutrition. One graduate marked home
economics extension and one marked social welfere as her
aree of prepsretion. None of the participating gradusates
indicated professionel preparstion in the aree of home
edministretion. It 1s possible for students to prepere
professionally for work in more than one areas of home
economics.

Of the 27 graedustes who indicsted that they hsd pre-
pered for positions as homemeking teschers, 26 replied
thst they hed also prepesred to tesch snother subject. Out
of the 26, seven said that they hed prepered to teach srt
a8 well 88 homemeking. Six perticipants took courses in
¢college which prepered them for teaching sociel studies
end homemeking, four were quelified to tesch physicel edu-
cation snd homemeking, end three prepsred for teeching
French snd homemeking. Two greduates were quslified to
tesch business and homemzking, snd two could tesch generel
science and homemsking. One grsduste esch prepared for
teesching music end mathemeatics as well &s homemaking.

The 1962 gredustes were requested to write in their
present occupetion. (f these 44 respondents who snswered
the questionneire 21 wrote thast they were employed es
teachers &t the time they replied. Twenty-two were in
other kinds of positions &nd one feiled to respond to this

question. Of the 22 in occupetions other then tesching
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seven were graduate students, five were in business posi-
tions, four were dietetic interns. Three replied that
they were full-time homemakers. The remeining three wrote
that they were employed as & county extension agent, a
telephone service representstive, and an airline steward-
ess. During the summer & number of the 1962 graduates had
been employed in non-home economics positions.

The various experiences of these participsnts will
be reflected in the belliefs they have expressed in respond-

ing to the questionnaire devised for this study.

1963 Seniors

A totel of 118 senior students were malled question-
naires to be completed end returned for use in this study
(Teble 1). Fifty-seven or 48 per cent of these seniors
returned completed questionneires. Of these 57 psrtici-
pents, 38 were enrolled in the Core Curriculum at the time
of the study, 17 were enrolled in Curriculum 4 and two in
Curriculum C. None of the 1965 seniors who responded to
the questionnuire were enrolled in Curriculum B (Table 4).

The areas of home economics in which this group of
respondents had placed emphasis for professional prepera-
tion were veried. Of the 57 psrticipants, 35 or 61 per
cent indiceted thst they were prepsring to teasch homemek-

ing. Thirteen were emphssizing olothing, textiles, and
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related arts for professional prepsrstion, eight marked
ohild development and femily life, snd six indicated they
were preparing for foods and nutrition work. Five pertic-
ipants marked home economics communication work as their
professional interest and three indicated professional
interest in home economics extension. Two stulents re-
plied that they were preparing professionelly for work in
home administration and two more mearked institution manage-
ment and dietetics &s thelr professional interest. One
respondent replied thst she wes preparing through home
economics for work in a social welfere agency. Only one
senior replied thet shie had & mejor in enother field as
well &s her home economics major. She did not indicate
what this wes. Sever=zsl replied thet they were prepsring
for professional work in more then one sres of home eco-
nomics. For exemple, one student indicsted she was pre-
pering herself professionslliy for work in teeching and in
extension. Anotuer sald she wes prepering for work in a
e¢lothing, textiles and related srts position as well es
preparing to be & teacher.

“wenty-slx or 46 per cent of the 1963 seniors had
attended colleges or universities other then Oregon State
University. Nine hed studied for two years et other
institutions. Seven hed attended other schools for less

than one scademic year. Most of these seven indicated
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that this attendance was during the summer session at
other colleges or universities. Five indicated enrollment
st other schools for three yeers snd the seame number wrote
that they hed sttended other institutions for e period of
one yesr.

Of the 26 who had sttended institutions other than
Oregon Stete University, 21 had had two yesrs or less ex-
perlence &t these other schools. Therefore, only five
may have had less then one academic year's experience at
Oregon State University on which to base the opinions they

have expressed in the gquestionnaire,

Summary of Personsal Date of Psrticipants

Each participent in this study wes requested to
express her own beliefs about the questions stated in the
questionnaire. The variables found in this study ere
those wvhich the psrticipents have imposed upon themselves
in the decisions they heve mede concerning professionsl
eree of home economics, sctusl wage earning experiences
they have had, the curriculum in whioh they enrolled at
Oregon State University, and the courses which they elected
within the curriculum.

This study is concerned with the courses es they were
at the time of the study end the usefulness of the courses

to graduates. The people selected to participate were
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those who were best able to express beliefs about the
courses as they were et the time of the study as well as
those believed to be most able to express beliefs about
the usefulness of the courses to grsduetes.

The results of this study are valid only as an ex-
pression of the beliefs of the perticipants about the home
economics courses at Oregon State University as they know

them at the time of this study.

Beliefs of the Participants

The questionnasire used in this study was designed to
determine whether or not staff, 1962 graduates and 1963
seniors of the School of Home Economics at Oregon State
Universlity believed that courses for students prepsasring to
teach homemeking in secondary schools should differ from
home economics courses for students in other professional
sreas of home economics,

To determine the snswer to the major problem of this
study the participants were requested to express free-
response as well &s forced-choice beliefs to seven ques-
tions (see questionnaire, Appendix A). It wes expected
thst the most meeningful date would come from the esnswers
to the free-response questions.

The forced choices were eesily tebulested into the

categories predetermined when the questions were
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formulated. The free-response data to each question are
the beliefs of the participants about the question. These
responses will be referred to as beliefs. The partici-
pants' responses were reed and re-reed until they could be
categorized into & minimum number of bveliefs. For exsmple,
Table 6 shows thet for Question 1 it was possible to cate-
gorize the perticipants!' beliefs into six beliefs, one of
which hed two parts. This seme procedure wes used for the
other free responses in the guestionnaire.

The beliefs expressed in response to easch question
are designeted by two numbers, the first number denoting
the number of the question to which the belief refers end
the second number designeting the specific belief formu-
lated sbout the question. Thus Belief 1.1 is the first
belief formulated as a response category to Question 1.

Illustrations of the free-response dats are numbered
consecutively throughout the discussion of easoch question.
The group of the participents snd the number of the actual
questionneire from which the illustrstion is teken are

olso given. For example, Illustrstion l. Staff member

(S-1) meens the response quoted was teken from the first
questionneire returned by & staeff member.
The statement of the seven questions which meke up

the questionnaire form the divisions of this discussion.
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The questions will be referred to as Question 1, Question

2, etc.

Question 1

Should courses in home economics for students
prepering to teasch differ from home economics
courses for students in other professional
aress of home economios?

Forced-Choice Responses

To determine the beliefs of the participents, ues-
tion 1 was designed to be snswered in two ways. One, the
respondents were asked to indicste 2 "yes"™ or "no" answer
and two, the respondents were asked to explein their rea-
sons for thelr enswers (Table 5). One hundred and thirteen
of the 121 respondents answered the question., Sixty-four
or 53 per cent were positive snd included an explanstion
of their positive replies, Of the total number, 41 or 33
per ocent of the responses were negsztive snd included an
explanstion for their responses.

Not 211 of the participesnts answered in the desig-
neted manner. 7Two individusals of the 113 who replied had
ambivelent feelings ebout the question end checked both
"vyes" and "no" and then expleined their responses., Two
others made positive forced answers and two checked "no"

but gave no explsnation for their responses. Of the 113


http:includ.ed

45

Table 5

121 Perticipants' Responses to Question 1,
*Should courses in home eoconomios for students
preparing to teesch differ from home economios
courses for students in other professional
areas of home economios?”

Staff 1962 1963
Responses Total Members Graduastes Senlors
No. % No. % No. % No.

Checked "yes" sand
explaeined the
reason for this
response. 64 53 8 40 25 57 31 54

Cheocked "yes™" but
did not explain
the reason for
this response. 2 2 - - 1 2 1 2

Checked "no" and
explained the
reason for
this response. 41 33 9 45 10 23 22 39

Checked "no" but
did not explsein
the reasson for
this response. 2 2 - - 2 5 - -

Checked both "yes"
end "no" and
explained the
reason for this
response, 2 2 1 S 1l 2 - -

Cheocked "yes" and
"no" but did
not explain the
reason for this
response. 1 1 1 5 - - - -

Feiled to mark
"yes" or "no"
but did explain
this response. 1 1 - - - - 1 2

Failed to answer
Question 1. 8

Total 121 100 20 100

1l
100

o
-
L.ﬂ
Lﬂ

2
o
3 o

100
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respondents, one person did not check "yes" or "no" but
explained her beliefs about the question without giving a
forced answer. One respondent marked both "yes" and "no"
but did not explein her reasons for responding in this way.
Eight people who answered other parts of the gquestionneire

failed to enswer Juestion 1.

Free-Regponses

Beocause of the neture of the free-response question,
the snswers to (uestion 1 were veried but the majority of
the answers seemed to fell into six categories which were
the expression of the beliefs of the respondents (Table 6
and Taeble 7). There were four categories for those ques-
tionnaires marked positively and two cstegories for those
merked negatively. These categories are considered be-
liefs and are stated in Tebles 6 and 7.

Eech pasrtiocipent's response may have contained more
than one idea. It is possible thet esch questionnsire
merked "yes" ocould have & free response which would fall
into eech of the four bellefs of the positive answers
Just es each questionneire merked "no" could be coded in
both of the negetive beliefs., Some respondents contributed
unique ideas which ocould not be coded with the five be-

liefs. These answers will be discussed in another section.
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The two respondents who answered embivelently indi-
cated within their responses their reasons for answering
"yes" and their reasons for enswering "no". The answers
of these respondenis were trested ss though they had re-
sponded both positively end negatively. Those parts of
their explanation which were positive were pleced under
the positive beliefs. Those parts of their answers which
could be coded in the negetive beliefs were categorized
there. An illustration of this ambivalence is that of the
one staff member who checked both "yes" end "no" and then
said, "I sincerely think & course designed for the needs
of a partiocular group of students may serve many purposes."”
This was understood es s positive response by the writer
and coded as such. Another part of her response was con-

sidered negetive and so ocategorized under that belief.

Beliefs for Positive Responses

Teble 6 shows the four beliefs esteblished for
responses of those perticipsntis who indicated that courses
for home economics students preparing to teach should 4if-
fer from those home economics courses for students 1in

other professional asrees of home sconomics.



Table 6

Beliefs Expressed by Staff, 1962 Graduates, and 1963 Seniors Who Responded Positively
to Question 1, "Should courses in home economics for students prepering to teach differ
from home economics courses for students in other professional sreas of home economics?"

Numbers and Per (Cent of EKach
Participating Group
1962 1963
Beliefs Total Staff Graduates Seniors

(113) (19) (39) 155[
No. No. No., No.

Positive Beliefs
Courses in home economics for home
economiecs education ms jors should be
dirfferent than ocourses in home eco-
nomios for students in other profes-
silonal ereas of home economics because

l.1a 40 35 6 32 14 36 20 36
the courses for the home economiocs
education ma jor should emphasize the
adaptation of the oourse to the use
of the potentiel teacher. Students
ma jJoring in other professional aresas
of home economics need & different
orientation of subject matter than do
home economiocs educetion majors.



Teble 6 (cont.)

Numbers end Per Cent of Kach
Participating Group

1962 1963
Bellefs Total Starf Graduates Seniors
(113) {19) (39) (55)
No. No. % No. No.
1.1b 13 12 - - 8 21 5 9
home economics education students
need to be &able to actually practice
in class the principles of subject
matter and the methods of tesching
the subject matter they esre learning.
1.2 27 24 V4 37 8 21 12 22
home economics education me jors need
courses which will give them e&s much
depth &s possible in all areas of
home economics plus courses in educa-
tion for their speclal professional
preparation.
1.3 11 10 2 11 7 18 2 4

only efter they have had the same
baesic background preperstion as all
home egonomiocs students.

6%



Teble 7

Beliefs Expressed by Steff, 1962 Grsdustes, snd 1963 Seniors Who Responded Negatively
to Question 1, "Should courses in home economics for students preparing to teach differ
from home economics courses for students in other professionel areas of home economiocs?"

Numbers and Per Gent of Eeoh
Participating Group
1962 1963
Belliefs Total Staff Graduates Seniors

(113) 19 (39) 55
No. NO. No. OI

Negative Bellefs
Courses in home economics for students
preparing for teaching should not differ
from e¢ourses for students in other pro-
fessional ereas of home economics because

1.4 40 35 10 53 8 21 23 40
ell home economics students regerdless
of professions]l area need the same basio
background knowledge of home economics
subject matter. Prepsration for a spe-
cific professional srea should be done
in courses additional to the basic
foundation home economiocs courses.

1.5 13 12 1 S 6 15 6 11
the preparation of students' needs to
qualify them to be able to chenge from
one professional erea of home economiocs
to another.

0g
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Belief 1.1 wes divided into two parts because of the
nature of the responses made. All of the responses whioh
were coded in this cstegory esgreed that courses in home
economics for home economics education me jors should empha-
size the edaptation of the course to the particular needs
of the potential home economios teacher.

Bellef l.ls was esteblished as

Courses in home economics for home economics

education majors should be different then

courses in home economics for students in other

professional erees of home economics because

the courses for the home economics educstion

ma jor should emphasize the adaptetion of the

course to the use of the potential teacher.

Students majoring in other professional sreas

of home economics need a different orientstion

of subject metter than do home economics educa-~

tion majors.

Teble 6 shows that 40 of the 113 perticipesnts who
enswered yuestion 1 positively expressed bveliefs which
could be coded under Belief l.la. Of the 19 staff who
enswered, six gave replies which were coded here as did
14 of tne 39 responding 1962 gredustes snd 20 of the 55
participating 1963 seniors. The belief thet home econom-
ics ocourses for potentiel home economics teechers should
be especislly geered to the needs of these future tescchers
wes the primery reeson that the respondents to questlon 1
replied positively.

Examples of responses which were ocoded in Belief l.la

follow.
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Illustration 1. Steff member (S-7)
(Excerpt from total reply to question)

I sincerely think & course designed
for the needs of a particuler group of
students may serve many purposes.

Illustration 2. 1962 greaduate (2-4)
(Excerpt from total rerly to question)

Teachers need prepsration in group
leadership snd ocurriculum plenning which
is not specifically valueble to other
home economists.

Illustration 3. 1963 senlor (3-15)
(Excerpt from totel reply tc question)

I believe that if the home economics
educsation majors ocould be prepered in
courses that differed from the courses tsken
by the oclothing and textiles students (for
example) then we as teaschers would be tetter
able to apply what 1s learned to our cless-
room situations. Of course, I belleve that
in educstion the study of every ares concern-
ing femily life, menagement, housing, oloth-
ing end textiles, snd foods and nutrition is
extremely importent since we will be teeching
these units, If classes in these arees were
offered in a speciel section for home econom-
ies educstion we would learn the best teach-
ing methods snd the subject matter for esach
course.

In Belief l.la the responses all agreed that courses
should differ so that the subject metter could be oriented
to the particuler professional ares of the group taking
the course. These responses did not mention the epplica-

tion of the subjeot matter or methods of teeching.
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Belief 1.1b 1is stated as

Home economics eduscation students need to

be able to actually practice in class the

principles of subject metter end the methods

of teaching the subject matter they are

learning.

Only those respondents who included in their replies
some indication that home economics education majors need
to be able to asctually practice in olass the principles
of the subject matter were coded in Belief 1l.1lb. No mem-
ber of the steff of the School of Home Economics responded
in this way. The following ere examples of responses of
Belief 1.1b:

Illustretion 4. 1962 graduate (2-31)
(Excerpt from totel reply to question)

I feel that the student preparing for
tesching should not only have classes to
acquire skills but elso needs to have expe-
riences in teeching the various areas of
home economiocs, I feel there should be
some type of cless in which the student
preparing to teach could work for seversl
weeks with a professor in each area. 1In
this class the student could observe the
professor and perhaps actuaslly prepsare and
teach several lessons.

Illustration 5. 1963 senior (3-31)
{Complete reply to question)

Students prepearing to teach need
resource meterial, reference materisl,
and a certein smount of skill in presenta-
tion of subjeoct metter in a oclassroom situ-
ation. Their olaesses should allow for some
prectical experience. Students in other
professionel sress also need the above
things but their interests are not in



presentation of subject matter in a
classroom situstion so their preperetion
needs to be in other arees.

Table 6 shows that Belief l1.1lb wes stated by respond-
ents as the resson for replying positively to Question 1.
Actusl practice in oless of the prineciples of the subject
metter end the methods of teeching the subject matter
learned seemed more importent to the 1962 graduates than
to eny other group with eight of the 39 who responded say-
ing this. This belief was elso expressed by five of the
55 perticipating 1963 seniors but no steff member men-
tioned this.

Belief 1.2 wes formuleted in this way

Courses in home economics for home economics

eduocation majors should differ from the home

economics courses for students in other pro-
fessional areas of home economics because

home economics education ms jors need courses

which will give them as much depth as possible

in sll arees of home economics plus courses in

education for their special professional

preparsation.

Belief 1.2 was expressed by s totel of 27 of the 113
participents to Question 1. The staff members expressed
this belief in responding positively to Guestion 1 more
then they expressed any other belief. Of the partiocipsants
who responded positively and expressed the belief that home
economics education mejors need as much depth as possible

in home economics courses plus courses in professionel

education, seven were steff members, eight were 1962
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greduates and 12 were 1963 seniors. This can be seen in
Table 6.

The following illustrotions ere exsmples of responses
which were coded as Belief 1l.2:

Illustretion 6. Staff member (S-10)
{Exoerpt from totel reply to question)

The education me jor should have as
much course work in all areas that it is
possible to give her.

Illustrstion 7., 1962 greduste (2-1)
{Complete reply to question)

Students in the program of home
economics teaching need broader courses
than those students concentrating on one
sree such as foods or ¢lothing. Students
not in teasching need more techniocal data
end research laboratory work in their
courses, whereas students preparing to
teach need overall background, aresas to
stress, methods of putting subjeot matter
eoross to students in high school.

Illustretion 8. 1963 senior (3-28)
{(Excerpt from total reply to question)

Home economics is 2 unique field in
that it combines= lesrning from other dis-
¢iplines into a study end praotiocal eppli-
cation of ways to improve femily living.

I believe the teacher of homemaking needs
& solid background in all subject matter
but in order to be & good home economics
tescher she needs to be trained in methods
whioch sre unique to the tesching of home-
meking.

Belief 1.3 was stated this way:

Courses in home economiocs should be different
for home economiocs education majors only after
they hsve had the sasme bssic background prepara-
tion as all home economics students.
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Eleven of the 113 who responded to Question 1
expressed beliefs which ocould be coded under this belief
as is shown by Table 6. Of these 11, two were staff
members, seven were 1962 gradustes, and two were 1963
seniors., The recent graduates who responded positively
seemed to believe that all home economiocs majors need
the same bacgkground courses in home economics more
strongly than the other two groups of partiocipants, as
is shown by Tsble 6.

Responses which were relevent to Belief 1.3 are
illustreted by the following examples:

Illustration 9. Steff member (S-11)
TExcerpt from total reply to question)

A generel home economics core of
courses is excellent background for all
students.

Illustration 10. 1962 grsduate (2-7)
{Excerpt from total reply to question)

I 8till think that 8ll home economics
students no metter what field they are in
should be required to teke specific courses
set up by the school itself to meke & well
rounded home egonomics gresduate.

Illustration 1ll. 1963 senior (3-5%
{Excerpt from totel reply to question)

I believe the foundation courses c¢ould
be the seme but upper division courses could
be taught with education in mind.
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Belliefs for Negative Responses

Table 7 shows the negetive beliefs which were estab-
lished as categories for those replies indicating that
courses for home economics students prepering to tesach
should not differ from those home economics courses for
students in other professional areas of home economios.

Belief 1.4 wes stated in this way

Courses in home eoconomics for students prepar-

ing for teeaching should not differ from courses

for students in other professional areas of

home economic¢s because all home economics stu-

dents regerdless of professional aree need the

same basio background knowledge of home economics

sub Ject matter. Prepsretion for a specific pro-

fessionsl area should be done in courses addi-
tional to the basic foundetion home economics
sourses.

Teble 7 shows that 40 of the 113 participents who
responded to Question 1 responded negetively beceuse they
believe all home economics majors need the same basic
background home economics courses. More staff responded
negatively to Question 1 than positively and &ll staff
members who responded negetively expressed this belief,.
The one staff member who marked both "yes" and "no" on
the questionneire slso expressed this belief so that a
totel of 10 staff members' responses were coded under
Belief 1.4. All of the 22 seniors who responded nega-
tively to question 1 expressed this belief es did eight of

the 39 greduates who responded. It was considered very
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important to a greet many respondents that all future home
egonomists receive the same home economics background.

The following ere illustrations of responses for
Belief 1.4:

Illustration 12. Staff member (S-20)
(Excerpt from total reply to question)

At least so far as the fundamental
courses are concerned, those preparing to
tesch in high school should have the same
courses as other students., After all,
principles are the important thing to teach,
not applicetions. With the required number
of education courses, it should be possible
to indicate how these principles ocan be put
into practice at the particular level at
which they will be taught. The basic prin-
ciples should be the same for everyone.

Illustration 13. 1962 graduate (2-3)
(Excerpt from total reply to question)

Basic home economiecs understandings
should be the same for all graduates.,
Education ocourses offer specialization
for teechers.

Illustretion 14. 1963 senior (3-14)
{Complete reply to the question)

A home economist is & home eoonomist
in & brosd sense. Whether as a teacher,
homemeker, or business person she should
become femiliar with all phases of the field
of home economices. For this reason the
courses should be designed to meet this
broad area for everyone. Then after comple-
tion of the generasl studies say for a period
of three years, the individusl msy continue
with an intensive or comprehensive study in
the psrtioular branoh in whioh she is inter-
ested. If teaching 1s selected as a pro-
fession, the student could then teke methods
of teaching, communicating, asdministration,
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etc. The same proocedure oould be
followed for the other professional
areas also.
Belief 1.5 was formulated es
Courses in home economics should nct be
different for home economics students of
different professional erees becsuse the
preperaetion of students needs to qualify
them to be eble to chenge from one pro-
fessional srea of home economics to another
as eeslly as possible.
Teble 7 shows thet this reeson for marking Question
1 negatively was 1importent to 13 of the 113 participsnts
who responded to Luestion 1. ©S5ix of the 1962 graduates
end the seme number of 1963 seniors expressed the belief
that all home economics students should have the same
courses 80 thst students will not ve limited in profession-
el opportunities. This idesa wes expressed by one staff
member &also.
Examples of replies coded in this belief follow.

Illustration 15. Steff member (S-20)
(Excerpt from total reply to question)

Not all studente who prepare to teach
do so.

Illustretion 16. 1962 greduste (2-28)
(Excerpt from totsl reply to question)

A person never knows Jjust what he will
be doing, end needs & genersl background
which he cen speciealize on in further study
or on the job training.
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Illustrstion 17. 1963 senior (3-53)
(Excerpt from total reply to question)

Courses should not differ for the
undergraduate because the student may
change her mind about her emphasis and
be unable to do anything sbout it due to
a difference in course content.

Similsr negative responses were mede by four people
who explained their responses in almost identiocal words.
They all indicated that by separating the courses for
home economics educstion majors from the courses for home
economiocs students in other professional sreas the courses
for the home eoconomics education ms jor would be less dif-
ficult thun courses for home economics siudents in other
professicnal ereas. They believed that home eoccnomics
educetion majors need subject matter which is Just es
challenging and just us aavauged in depth es courses for
students in other professional arecs of home economics.

These responses were stated this wey:

Illustretion 18, Staff member (5-15)
{Excerpt from total reply to question)

If there is & difference in courses
for teachers, I am afrsld there would be
leas emphesis on subject metter in fsvor
of methods, eto.

Illustration 19. 1962 graduate (2-23)
TExcerpt from total reply to question)

If this arrangement (speciel sections
for home economics education majors) was
put into effect, I feel that the ocourses
would be on a more elementary level. If
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this happened I feel that the education
major would miss & great deal.

Illustration 20. 1963 senior (3-40)
{Excerpt from total reply to question)

I believe that as soon as "speocial"
courses sre plesnned for any subject matter
aree (unless great care is tasken) the
course loses certain velue in the eyes of
others.

It was interesting to the writer that people in each of
the three groups of respondents had such similer beliefs
and that they believed the courses would be downgraded

instesd of upgreded.

Suggestions for Specific Chenges

Three respondents outlined specific changes in
answering (uestion 1 thet could mske courses more valusble
to home economics education majors. These suggestions are
steted in the following illustretions:

Illustretion 21. Staff member (S-7)
(Excerpt from totel reply to question)

In home economics students preparing
to tesch should have the strongest possible
background but in order to schieve this in
all erees of home economics there should be
an integration of some courses within s
department asnd & oross cutting of depsrtments.
An 1llustretion would be en integration of
an interdepertmental course which would give
students a strong background in consumer
economios, not just Family Food Buying, Con-
sumer Buying in Clothing and Textiles and
Feamily Finance.
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Illustration 22. 1962 graduate (2-32)
(Complete response to question)

Clothing c¢lasses--should include
Bishop teohnique and unit construction.
I'da suggest for the basic course the
construction of illustraetive material and
perhaps meking half size shirts and
blouses. Suggested learnings--Bishop
apron, basic blouse with cut-on sleeve,
and basic skirt. There should also be
availeble a Bishop Tailoring class for
home economios education students. In
general the menagement ocourses should be
improved and revised. 1In feot I feel
home management house ocould be elimineted
as it is not & realistic situation.
Mansgement techniques as taught by the
home extension department of the public
schools would give more valueble informa-
tion to the home eoonomics student. Foods
courses were esdequate es were the child
development courses. There should be
formulated a besic Family Living oourse
other then those evaileble for home eco-
nomics education students.

Illustration 23. 1963 senior (3-28)
{Excerpt from total reply to question)

Perhsps a seminar ocourse in reocent
developments and trends in homemeking
philosophies might be valueble. This I
think could be for seniors only.

Staff Responses

Although 20 staff members returned the questionnaire
only 19 answered Question 1. Of these, eight merked their
questionnaeires positively and expleined the reason for
this response, Nine responded to the forged-answer ques-

tion negatively end expleined their replies. Two staff
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members checked both "yes" and "no"™ but one explained why

she had done this and the other did not (Taeble 5).

Positive Responses of Steff. Of the 19 staff

members who answered Guestion 1, eight eanswered positively,
saying that courses in home economics for students prepar-
ing to teach should differ from home economics courses for
students in other professional areas of home economics.

Six staff members seemed to believe that courses
should be different becsuse the home economies education
me jor needs courses in which the subject matter is pre-
sented in such & way as to be specifiocaslly adapteble to
teaching. These beliefs were coded in Belief l.la (Table
6). These responses ere i1llustrated by the following
examples:

Illustretion 24. Steff member (S5-1)
{Complete reply to question)

The demends of the professions sre
different., The professional persons will
be striving to achieve different objectives.
This will necessitate & differentistion in
subject matter.

Illustration 25. Steff member (5-6)
{Excerpt from totel reply to question)

Most teechers will be required to
teech very besic homemsking subject matter,
whereas other professionel sreas require
more specislized study in one eres.
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All seemed to believe that each professional area of
home economios needs a specifio orientation to that pro-
fession in the courses teken by students preparing for the
profession.

Even though stating that courses for home economios
students preparing for teaching should differ from home
economiocs courses for students in other professional areas
of home economics, no staff member indioated specifically
thet home economics education me jors need to be able to
practice in oclass the principles of subject matter snd
methods of tesoching the subject metter they learn in class.
Therefore no responses from staff were coded in Belief
1.1b.

Seven staff members indicated they believed home
economios ocourses should be different for students in the
different professional areas of home economics hecesuse of
the bresdth plus depth of subject metter thet the home
eoonomios education me jor needs along with her courses for
preparsetion in the teaching profession. These beliefs
were coded in Belief 1.2 (Teble 6). Tne following are
exsmples of these responses:

Illustretion 25. Steff member (S-19)
(Complete reply to question)

I feel thet a home economics tescher,
teaching young persons home ecgonomics needs
a more thorough understanding of &all aspects
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of home economics than persons golng
into more specialized fields.

Illustration 26. Staff member (S-14)
{Complete reply to question)

In order to teach any subject metter
aree or art form, one must have & broeder
background than if it is to be used only
for his own satisfection. Many professional
aress are more restricted in scope than
teaching.

Two staff members ststed the belief that courses in
home economics should differ for students in other pro-
fessional ereess of home economics but the courses should
differ only after & basic background of courses in home
economics thet ere the seme for all home economics stu-
dents. This bellef was steted this way by one staff mem-
ber.

Illustration 27. Staff member (S-11)
{Complete reply to question)

More courses in related subjects to
own specielty should be suggested if not
required. A genersl home economiocs core
of oourses 1s excellent beckground for
any student,

This response and one similsr to it were coded in

Belief 1.3 (Table 6).

Negative Responses of Staff. Ten of the 19 staff

members who answered wuestion 1 indicated that they be-
lieved courses in home economics for students preparing to

teach home economics do not need to differ from courses in



66

home economics for students in other professionel arees.
Nine staff members expleined the resson for their replies
and one did not (Table 5).

Responses whioh indicsted that the perticipant be-
lieved that courses should not differ for students of
different professional sress beccuse of the need for all
home economists to have the same beckground were coded in
Belief 1.4 (Teble 7). The replies of 10 staff members
were coded under this belief. Examples of these responses
sre seen below.

Illustretion 28, Staff member (S-16)
{Complete reply to question)

It seems to me that the courses in
the home egonomies core &are besic to all
areas in home economics and consequenily
there should be no difference in any of
these for any particuler ares.

Illustration 29. Staff member (S-13)
{Complete reply to question)

I believe thet students should learn
to apply the subject matter learned in the
generel ocourses through the principles
presented in special educetion courses.
All responses such as these were coded in Belief 1.4.
Only one stseff member replied to indicate a belief

thet wes coded in Belief 1.5 (Table 7).

Ambivelent Responses of Staff. Two staff members

indicated ambivelent beliefs about having separeste courses

for students in & perticulsr professional area of home
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economios. One staff member explsined her response, the

other did not (Table 5).

1962 Greduates' Responses

Of the 76 1962 greduates of the School of Home Eco-
nomics at Oregon State University who were requested to
participate in this study, 44 responded. Thirty-nine re-
sponded to Question 1 (Table 5). Of these 39, 26 responded
positively indicating the belief that courses in home eco-
nomics for students preparing to teach should differ from
courses for students in other professional ereass of home
economices. Twenty-five of these respondents explained the
ressons for their beliefs and only one respondent did not
explain her beliefs (Teble 5).

Twelve of the 39 1962 greduetes who responded to
Question 1 stated that they believe courses in home eco-
nomies for students prepering for tesching should not dif-
fer from courses for students in other professionsl erees
of home economics. Ten of these 12 respondents stated
ressons for thelir beliefs and two mede no free-response
replies to explsin their beliefs (Table §).

One of the 39 respondents to Question 1 in this group
enswered embivelently, checking both "yes"™ snd "no" and

explained her beliefs (Table 5).
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Five of the 1962 grsduates who answered other parts

of the questionnaire did not answer Question 1 (Table 5).

Positive Responses of 1962 Greduetes. Twenty-five

of the 39 1962 greduates responding to Question 1 indi-
cated the belief that home economios courses for home eoco-
nomiocs educetion majors should be different from courses
for majors in other professional areas of home economiocs
end one marked "yes™ but did not explain the reason for
this reply.

Fourteen of the 25 1962 gradustes who answered posi-
tively and expleained their snswers expressed the bellef
that courses should be different so that the orientation
of subject metter caen be toward the professional ares of
the students tsking the course. These beliefs were csaste-
gorized in Belief l.le (Table 6). Two illustretions of
such replies sre stated below.

Jllustretion 30. 1962 graduste (2-7)
(Excerpt from total reply to question)

Why even bresk the home economics
curriculum into different fields if one
can't prepere for her profession through
the opportunity of taking specialized
courses? If one chooses the field of
teeching she expeots courses thet will
trein her for that field when she gradu-
ates.
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Illustration 31. 1962 graduate (2-34)
(Excerpt from totel reply to question)

Courses for home economics should
be coordinated with the student's future
career.

These answers are typicel of those which were coded
in Belief l.la (Table 8).

Belief 1.1lb was designed to show the number of re-
spondents who mentioned actual participastion in home eco-
nomics courses for students preparing to tesch. The
following responses snd six others like them were coded

under this belief:

Illustration 32. 1962 aduate (2-15
{Excerpt from total reply to question;

Courses should include as much actual
experience as possible--more observations
and psrticipation in classroom situations.

Illustration 33. 1962 graduate (2-31)
{Excerpt from total reply to question)

I feel that the student prepering for
tesching should not only heve classes to
scquire skills but also needs to have some
experiences in teaohing the various arees
of home economios,

All of the replies categorized under this belief specifi-
cally mention practice in teaohing procedures.

Eight of these 25 perticipants marked "yes" because
they believed home economics educetion majors need courses
which will offer them breadth and depth of home economics
subject matter plus courses in educestion for professional

preparation.
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Responses such &8 the following were coded in Belief
1.2 (Teble 8):

Illustration 34. 1962 greduate (2-12)
{Excerpt from totel reply to question)

I feel thst the student preparing for
teasching should know more basic fundementels
than those prepsring for other fields. They
should be more prepared to give demonstra-
tions also.

Illustration 35. 1962 greduate (2-41)
{Excerpt from total reply to question)

Teschers to be should not only get e
broad bsekground in all areass of home eco-
nomics but they should get especially
extensive training in these areas. Conse-
quently they must be exposed to, and absord
more overall knowledge, so they o&an effi-
ciently impert this knowledge to future
students, Besides learning the multitude
of knowledge asbout all flelds in home eco-
nomios they should learn the methods
negcessary to tesch others this knowledge.

Seven replies of the 25 respondents to Question 1 who
explained their beliefs were coded in Belief 1.3 (Table 6).
These people believe that courses in home economics for
students prepsering to teech should be different sfter the
potential teachers heve received bssic bsckground knowl-
edge in sll eress of home economics. Typical replies are
the following illustrations:

Illustration 36. 1962 graduate (2-14)
(Excerpt from total reply to question)

Basio courses in all fields and related
sub jects would seem advissble for all home
economices students in their lower division
work.
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Illustration 37. 1962 greduate (2-17)
{Excerpt from total reply to question;

One or two courses in methods plus
student teeching should be enough. Other-
wise they should be the seme.

Negetive Responses of 1962 Graduates. Twelve

respondents of the 44 who gradusted in 1962 and responded
to the questionneire indicated the belief thet courses
for home economics students prepering for secondery teach-
ing should not differ from home ecgonomics courses for stu-
dents in other professionsl eress, Ten of these psartieci-
pents responded in the designeted manner by meking the
forced choice end expleining their beliefs but two, al-
though meking the forced choices, did not explsin their
beliefs (Table 5}.

Eight responses of this group were coded under Belief
l.4 (Table 7). These eight expressed the thought thet all
home economics students need the seme fundamental knowl-
edge of home economie¢s subject matter plus courses which
will help them in their unique professional sress. Typl-
ccl of these responses are the following replies:

Illustrstion 38. 1962 greduste (2~19)
{Excerpt from total reply to gquestion)

We who sre to be teachers need the
seme course content ss one who will be an
extension asgent or business women, etc.

I feel the present system of offering
edvenced classes for specislizing (in e
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particulsr professional eres--ie:
Experimental Foods for the dietician)
is satisfactory.

Illustration 39. 1962 greduste (2-16)
{Complete reply to question)

The basic core of courses should
be the same for all studente in home
eoconomios. This gives home economics a
unity, a common bssic stem, from which
students can branch off in their own
fields in the form of electives.

Six responses of the 1962 greduetes were interpreted
to mean home economics coursee should not differ according
to the professionsl eree of the student enrolled in the
class because students' interests mey chenge to asnother
professional ereas within home economic¢s or they mey find
themselves employed in & Jjob which needs the abilities of
a home economist but perhsps not the other psrticuler pro-
fessionel ebillities which were snticipaeted by the student
while in college., Two gredustes expressed this belief sas
stated in the followlng illustrstions:

Illustretion 40. 1962 greduste (2-28)
{Excerpt from totel reply to question)

A person never knows just what he
will be doing end needs o genersel bagk-
ground which he can specislize on in
further study or on the Job treining.

I think it 1s importent no astter what
aree of home economics work one is pre-
psring for thet he hsve genersl knowledge
of sll areas beceuse they are inter-
releted and inter-dependent on each other.
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Illustration 41. 1962 graduate (2-27)
{Excerpt from totel reply to question)

I feel they should be the same as
one mey not continue in one occupation.

Other responses as these were coded as expressing Belief

1.5 (Table 7).

Ambivalent Responses of 1962 Graduates. One 1962

graduste marked both "yes" and "no" and explained her be-
liefs. Her beliefs were coded in the proper category &s

indicated by her remarks.

1963 Seniora' Responses

Of the 57 1963 seniors in the School of Home Econom-
ies who participated in this study, 55 answered Question 1.
Fifty-three responded as requested, one made a foroed-
choice reply without explaining her ressons for this re-
sponse, end one chose to meke no forced-ochoice reply but
to write an answer expleining her feelings on the question.
Two 1963 seniors who answered other perts of the question-

naire did not answer Question 1 (Teble 5).

Positive Responses of 1963 Seniors. Out of 55

responses to Question 1, 32 were positive, 31 of these
including explanations for the response, and one without

an explenstion (Table 5).
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Twenty of these respondents to Question 1 believed
courses should differ becmuse students in each profes-
sional ares need courses whioch are geared to a particuler
profession. Exasmples of these replies whioh were coded
under Bellef l.le (Teble 6) are shown below.

Illustretion 42. 1963 senior (3-48)
TExcerpt from total reply to question)

A person preparing to tesch should
have specific subject metter slanted on
educetion's point of view.

Iliustretion 43. 1963 senlor (3-30)
{Excerpt from totel reply to question)

They should include all that is
included in the other claesses with addi-
tional emphasis on how it is being pre-
sented 20 that it can be applied in the
menner in which we would spply it as
teachers.

Some perticipants expressed beliefs whioch ealthough
cetegorized as Belief 1l.la (Teble 6) were not quite so
certainly coded under this belief. The following is an
example of this type of statement of bellef:

Illustration 44. 1963 senior (3-48)
{Complete reply to question)

Perheps more methods taught in each
division of areas of home economics, as
foods, clothing, etc.
It was thought by the investigator thet this partici-
pent, &nd others who expressed similerly unclear beliefs,

expressed the belief that courses should be different in
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that courses for home economics education majors should
include methods of teaching the subject in their content.

Five respondents expressed beliefs that the home
economics course content should be oriented to different
professional eress but they aslso emphasized appliocation
of the content and methods used in presenting the content.
Illustrations of these replies ere:

Illustration 45. 1963 senior (3-31)
{Excerpt from total reply to question)

Their (students preparing to teech)
courses should allow for some practical
experience.

Illustretion 46. 1963 senior (3-6)
{Complete reply to question)

There should be more prectical
experience involved in sctuaslly tesching
of the different aress of home economiecs.

Replies such &s these were pleced under Belief 1l.1lb
(Teble 6).

Of those 31 perticipsnts who believed courses for
home economies students prepering for tesching should
differ from courses for students in other professionsal
arees of home economics, 12 believed they should differ
beceuse home economics education me jors need es much depth

in all esrees of home economics && possible. Illustretions

of these beliefs follow.
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Illustration 47. 1963 senior (3-35)
{Excerpt from totel reply to question)

I think thst students prepering for
teaching should have & broader view of
home economics whereas those students
specislizing should have less recommended
courses in other fields of home economics.

Illustration 48. 1963 senior (3-8)
{Complete reply to question)

I feel that it is extremely important
for every home economlst to have & wide
range of knowledge in each aspect of home-
meking. I do think thet a concentretion
should be stressed in the mejor field of
each--home economios students preparing to
tesch should concentrste on & general-type
curriculum with emphesis on the education
pert. '

Answers such as these were coded under Belief 1.2
(Table 6).

Two of the 31 1963 seniors who responded positively
to Question 1 said they believed all home economics ma jors
need to have the same background home economics courses
with specielization in ocourses after the fundamentsl home
economios work. These two responses were coded es Beliefl

1.3 (Table 6).

Negative Responses of the 1963 Seniors. Of the

55 1963 seniors responding to Question 1, 22 indicated by
merking "no" that they did not believe home economics

courses for students preparing to tesch need to differ
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from courses for students in other professionel eareas of
home economies (Table 5).

There were 23 replies whioch expressed the reesson for
this bellef as & need for providing all home economiocs
students with the same basic knowledge of home economics,
allowing for specializetion in & particular professional
ares after the basic¢ background home economics courses.
It is possible for there to be 23 of these replies because
of the perticipent who explained her beliefs although she
made no forced-choice response on her questionnaire.
Examples of these bellefs are:

Illustration 49. 1963 senior (3-1)
(Excerpt from total reply to question)

I believe thet there should be no
difference in the subject matter courses
teught in home economics. The differences
should come in the professional prepsration
courses and should help teachers to adept
the subject metter to their needs as
teschers.

Illustretion 50. 1963 senior (3-37)
TExcerpt from total reply to question)

Students preparing to tesch should
teke the seme home economics courses as
others to obtain the besic knowledge of
foods and clothing. After this they may
€0 into more detail in their education
courses on the procedure of tesching
others.

Some responses were not so essily ostegorized under
Bellef 1.4 as were those above. An example of & reply

which wes more difficult to clessify is stated as follows:
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Illustration 51. 1963 senior (3-55)
(Excerpt from total reply to question)

Students preparing to teach are
going to take tesching methods courses
in the School of Education and I don't
know why home economics courses for the
two groups should differ.

These responses sare all illustrative of those cate-
gorized under Belief 1.4 (Table 7).

Six of the 22 1963 seniors who responded negatively
to Question 1 explained in their reply that courses in
home economios should not differ for students of different
professional srees of home economics beceuse students meay
desire to enter s different professionsl erea than they
hed originally prepered to enter. The following illus-
trate these beliefs as steted by the respondents:

Illustretion 52. 1963 senior (3-40)
TExcerpt from totael reply to question)

This (providing different courses
for differing professionel aresas) 1is
limiting the home economics education
me jor to more nerrow professional possi-
bilities. As she begins her osreer she
mey find she wishes to be able to do
something else in the professional world
and she should heve courses that would
permit her to do this.

Illustrstion 53. 1963 senior (3-53)
TExcerpt from total reply to question)

The ocourses should not differ for
the undergraduate beceuse the student may
chenge her mind about her emphesis and be
uneble to do enything asbout it due to a
difference in courses.
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Replies such as these were coded under Belief 1.5
(Table 7).

Ambivalent Responses of 1963 Graduates. None of

the 55 1963 seniors who enswered this question indicated
ambivalent beliefs.

guestion 2

How well prepared 4o you believe home economics
education students graduating from Oregon State
University are, &s: teachers, homemekers, indi-
viduals in society?

This question was designed to determine the beliefs
of the participents sbout the preparedness of home econom-
ics education graduates as home economics teachers, &s
homemskers, end a&s individuals in society. The partici-
pents were directed to indicaete whether they believed home
economiocs education greduates are well prepared, have
average preparstion or are poorly prepsred in regerd to
eech phsse of their living. They were slso requested to
explein the reesons for their answers (see questionneire,
Appendix 4).

The following table shows the response of pertici-

pants to Question Z.
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Table 8

121 Psrticipents' Responses to Question 2,
"How well prepared 4o you believe home econom-
ics education students grsduating from Oregon
Staete University ere, as: teachers, homemsk-
ers, individuels in society?"

1962 1963
Responses Total sStaff Greduates Seniors
No. % No. % No. %  No. %
Section 1
did respond 120 99 20 100 44 100 56 98
did not respond 1l 1 - __- - l1_2
total 121 I06 20 100 42 100 57 100
Section 2
did respond 117 97 20 100 42 95 55 96
did not respond 4 3 - - 2_5 2 _4
total 121 100 20 100 44 100 57 100
Section 3
did respond 117 97 19 95 43 98 56 96
did not respond 4 o 15 1 2 2 __4
total 121 100 20 100 44 100 s7 100

As is indicated in Teble 8 ell but one person who
answered other parts of the questionneire responded to
the first section of Question 2 thus expressing thelr
beliefs about the preperstion of home economics education
gradustes as teachers. This one individusl was a 1963
senior.

Of the 117 respondents to the second part of ques-
tion 2, 20 were staff members, 42 were 1962 gradusates,

and 55 were 1963 seniors. Four people did not respond
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to this part of Question 2 even though they answered
other parts of the questionnaire.

One hundred seventeen individuals also responded to
the third pert of Question 2 but the distribution emong
the groups of respondents was different slthough the total
number of respondents was the same. Expressing their be-
liefs about the preperation of home economics educetion
graduates as individuels in soclety were 19 stsff members,
43 greduates, and 55 seniors.

As 1in Question 1, the free responses to this ques-
tion were categorized into beliefs which were determined
by resding all the questionneires then formulating cate-
gorles from the most frequently expressed belliefs.

Bellefs About the Preperstion of

Orqgon Stete University Home Loonomios
ducation Gradustes es Teachers

Foreced-Cholce Responses

In response to Question 2 the participants first
indicated their beliefs concerning the preparation of
home economics educetion greduestes as teachers. They
did this by checking on the questionnaire the degree of
preparation they believed home economios teschers have
end then explsining the reasons for their choices.

Table 9 shows these beliefs of the respondents.
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Responses of Starf, 1962 Graduates, and 1963

Seniors Who Answered Question 2, "How well

prepared do you believe home economics educa-

tion students graduating from Oregon State
University are, as: teechers, homemakers,

individuals in society?"

82

Steff 1962 1963
Responses Total Members Graduates Seniors
No. % No. % No. % RO.
l. Preparstion ss
Teachers
Well prepared 56 46 11 55 20 45 25 44
Average preparation 46 38 7 35 15 35 24 42
Poorly prepared 1l 1 - - - - 1 2
No forced response _18 15 _2 10 9 20 _7 12
Total 121 100 20 100 44 100 57 100
2. Preparation e&s
Homemskers
Well prepared 76 63 8 40 26 60 42 74
Averege preperation 35 29 8 40 14 31 13 23
Poorly prepared 1 1 1 5 - - - -
No forced response _ 9 7 3 15 _4_¢ _2 _3
Total 121 100 20 100 44 100 57 100
3. Preparation as
Individuels in
Soclety
Well prepared 60 50 3 15 22 50 35 62
Average preparation 45 37 12 60 15 35 18 32
Poorly prepared 6 S g 10 2 4 2 3
No forced response 10 8 3 16 _5 11 _2 3
Total 121 100 20 100 44 100 57 100
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Table 10

Beliefs Expressed by Staff, 1962 Graduates, and
1963 Seniors Who Responded to Question 2, "How
well prepasred do you believe home economiocs edu-
cation students greduating from Oregon State
University ere, &ss: teachers, homemekers, indi-
viduals in society?"

Staft 1962 1963

Belliefs ebout Total* Members Gradustes Seniors
Preparation as 120 (20%_ (44) (56)
Teachers No. No. No. % No.

Home eoconomiocs educetion
students graduating from
Oregon State University
are well prepered as
teachers because

2.1 they are required to

teke home economios

courses which pro-

vide & strong back-

ground in each area

of home economics. 36 30 5 25 13 30 18 32
2.2 they recelive good

tescher education. 20 17 2 10 3 7 15 27
2.3 they seem to be

highly regerded in

the profession. 20 17 7 35 5 11 8 14

Home economics education
students gradusting from
Oregon State University
have average preparation
as teaohers

2.4 because they lack

experience in teach-

ing and in home

economics skills. 15 13 3 16 6 1l4 6 11
2.5 because they do not

take advantege of the

opportunities offered

them through college

experienoes. 11 9 - - 4 9 7 13
2.6 in comparison with

graeduates of other

institutions and

greduates in other

areas of education

of Oregon State. ) 8 2 10 6 l4 1 2

*Not all answers fell into these beliefs.
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Of the 121 perticipants, 56 or 46 per cent indicated
believing that Oregon State University home economios edu-
cation gradustes are well prepsred as teachers. Eleven
staff members, 20 graduates, and 25 seniors made this re-
sponse. Forty-six or 38 per cent of the total number of
respondents believed gresduetes have average preparstion sas
teachers. This total was divided emong the psrticipants
this way: seven steff members, 15 gradustes, and 24 sen-
iors. One respondent, & 1963 senior, said she believed
Oregon State University home economics education graduates
to be poorly prepared as teachers. KEighteen individuals
or 15 per cent of the people who answered other parts of
the questionneire either failed to respond to this part of
Juestion 2 or made no forced choice in response to this

question.

Free-Responses

The respondents' beliefs for their answers to this
question are shown in Teble 10. The respondents expressed
six beliefs sbout the preperetion of home economiocs educs-
tion students &s teschers. Three of the bellefs were ex-
pressed by perticipants believing home economios education
ma jors heve svereage preparation as teachers at QOregon

State University. These beliefs have not been repeated
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here as they can be seen in Table 10 and are discussed in
relation to this table.

Of the 120 respondents to uestion 2, Seation 1, 36
indicated the home economics subjeot matter courses re-
quired for graduation as the resson for stating potential
home economics teachers are well prepered at Oregon State
University. This bellef wes most strongly held by the
1963 seniors with 18 of that group writing this belief.
Thirteen 1962 graductes and five staff members asgreed with
the 1963 senlors that the home economics subject matter
requirements of home economics education majors qualifies
them as well prepnsred as teachers.

Twenty participents (two staff members, three 1962
gredustes and 15 seniors) expressed the belief that home
eoonomics education mejors sre well prepared at Oregon
Stete University becsuse of the high quality of the teacher
educetion progrem they teke. The 1963 seniors expressed
that they were well prepared more often than the other two
groups.

Twenty participants besed their belief of the ade-
quagy of prepsrstion of potential homemaking teachers at
Oregon State University on the judgment of professional
education people. This basis for belief was indicated by

seven staff members, five 1962 graduates, and eight 1963
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seniors. These replies were put under Belief 2.3 which
was formuleted for such responses.

Beliefs 2.4, 2.5, and 2.6 were formulated from the
explanetions of the respondents who indicated the belief
that home economics education msejors at Oregon State Uni-
versity receive sversge prepsrstion in their chosen pro-
fession. Of the 46 people who made this response, 15 indi-
ocated that they believed students lack experience in teech-
ing and in home economioes skills. Three of the 15 were
staff members, six were 1962 grsdustes and six were 1963
seniors. These people mll indicated experience wes neces-
sary to perform the tasks of homemeking teachers with
above average adeguecy.

Eleven respondenis seid they believed home economics
education students do not take adventage of lesrning oppor-
tunities afforded them, therefore thLey receive aversge
preparetion for their profession through no feult of their
goursee or instruction. Four 1962 graduastes and seven
1963 seniors beliefs were coded under Belief 2.5.

Nine perticipents besed their beliefs on s comparison
of the educetion home economics education mejors receive
with the preperstion of students in other srees of educa-
tion at Oregon Stete University as well &s the preparstion
of potential teachers at other institutions. Two of the

nine were sisaff members, six were 1962 grsdustes and one
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was 8 1963 senior. The beliefs of these nine were coded
under Bellef 2.6.

Belief 2.1

Home economics educetion students graduating

from Oregon State University are well prepared

es teaschers because they are required to take

home economios courses which provide & strong

background in each sres of home economies.

Belief 2.1 was most commonly expressed by the respond-
ents to Question 2, Section 1 (Table 10). The following
are illustretions of beliefs a3 expressed by the respond-
ents whioh were categorized in Belief 2.1.

Illustration 1. Steff member (S5-7)
(Excerpt from totsl reply to question)

I believe that in comperison to
other Oregon State University students
preparing to tesch or to home economics
education majors on other campuses our
students stend at the top. Their subject
matter background in most areas of home
economles is excellent.

Illustration 2., 1962 graduate (2-23)
{Exocerpt from total reply to question)

We are required to take & bLroed
curriculum which helps to prepare us.
The content in eesch course gave each
girl an opportunity to prepare herself.

Illustration 3. 1962 graduste (2-27)
(Complete revly to question)

The gradustes know the material
quite thoroughly--that is it is offered
for learning. The ocourses provide a
well rounded lesrning in all eresas.



Illustretion 4. 1963 senior (3-45)
{Complete reply to question)

They have & broad background of
theoretical eand prsctiocal knowledge &nd
experiences in home economies.

Illustretion 5. 1963 senior (3-50)
{Complete reply to question)

I believe our academic quality 1is
high. Some of our professors are excel-
lent in their fields. They expect per-
fection and above sversge work, thus
preparing us betitter than average in the
field.

The 36 replies which related to Belief 2.1 were clear-
ly expressed ss 1llustrsted in the above examples.

Belief 2.2

Home economios education students greaduating

from Oregon Stete University are well prepared

es teschers beosuse they recelve good teacher

education.

Belief 2.2 was expressed by 20 of the respondents to
Question 2, Section 1 (Teble 1l0). Two steff members said
this, as well as three 1362 greduates and 15 senlors. An
example of the responses which were coded in this category
cen be seen in this illustration:

Illustretion 6. 1963 senior (3-48)
{Complete reply to question)

The Home Economics Education
Depsrtment is very adequate. They
heve en excellent understanding of
students' needs,
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No illustrations ere given from the responses of the
staff or 1962 gredustes who expressed this belief because
of the small number who mede replies here.

Some respondents expressed beliefs whioh were not so
clearly stated as Illustrastion 6. Illustrstions 7 end 8
are examples of responses which were categorized under
Belief 2.2 even though they are not as clear-cut expres-
sions of this belief

Illustretion 7. 1962 graduste (2-23)
(Excerpt from totel reply to question)

We were given as meny situations
as possible in home economics education
classes,

Illustration 8. 1963 senior (3-17)
(Complete reply to question)

The feeling I had when I was student
teaching-~I felt confident and able.

These replies were believed by the investigator to
egree that home economics education students grsesduating
from Oregon Stete University were well prepaered because
they hed received good treining es teechers.

Belief 2.3

Home economiocs education students greduating

from Oregon State University must be well

prepered as teachers beceause they seem to bhe

highly regerded in the profession.

Twenty people seemed to base their Jjudgments as to

the preperation of home economics teachers at Oregon State

University on their status in teaching positions. Two
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examples of this belief as steted by the participants are
given bvelow.

Illustrstion 9. Staff member (5-13)
(Complete reply to question)

Because of the demand for teachers
trained at Oregon State University. I
have heerd fsvoreble comments from admin-
istrators in this state as well as in
Weshington and Californis.

Illustration 10. 1962 greduate (2-6)
{Excerpt from total reply to question)

Girls from Oregon State University
seem to have the respect of many admin-
istretors even outside the state.
Some replies were not so definitely stated es these.
The following is an exsmple:

Illustration 1ll. 1963 senior (3-8)
(Excerpt from total reply to question)

The teechers that I heve met and
some with whom I heve worked (all gredu-
ates of Oregon State) seem well prepared.

The evidence of respect in the professional world
seemed to be more important in Jjudging the prepsration of
grodustes as teechers to the staff members participeting
then to the other two groups of respondents.

The respondents who indicsted the belief that Oregon
Stete University home economics educstion gredustes have
average preparation as teschers explained their responses

with three beliefs (Teble 10). Becsuse of the low re-

sponse these beliefs will not be discussed.
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Twenty-one of the 46 respondents to this guestion
included in the explenation for their forced choices spe-
cific suggestions which would help the potential teachers
to be better prepared. Four steff members, two 1962
graduates, and 15 seniors wrote suggestions for improve-
ment of preperction. Examples of these suggestions are
stated below.

Illustration 18. Steff member (S-17)
{Exocerpt from totel reply to question)

Our students suffer from lack of
integretion within the primsry subject
metter sreas. Consequently they teech
in a similarly fragmented wey in the
publioc schools.

Illustretion 13. 1963 senior (3-10)
(Excerpt from total reply to question)

Home economics education courses
should be coordinated with the required
secondary educetion courses to prevent
unnecessary overlap. Education cGourses
should be plsnned so that the first
courses form a foundstion and later
courses bulld upon the foundstion rather
then every course beginning with the
same besic principles and because of
iack of time never getting beyond bsasics.

Although the beliefs of the perticipants who marked
the answer that Oregon State University home economics
education majors heve aversge preparation were written in

various weys there seemed to be three main beliefs
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Beliefs Expressed by Staff, 1962 Graduates, and

1963 Seniors Who Responded to (uestion 2,

"How

well prepared do you belleve home economics edu-
cation students graduating from Oregon State
University are, as: teachers, homemakers, indi-

viduals in soclety?”

Stafrt

1962 1963
Beliefs about Total* Members Gradustes Seniors
(42) (55)

Prepareation as (117) (20)
Homemekers No. No. %

No.

% No. %

Home economiocs education
students gradusasting from
Oregon State University
are well prepared as
homemakers

2.7 through the various

bagkground home

egconomiocs courses

provided in the cur-~

riculum they follow. 51 44 4 20
2.8 if esch individual

tekes full advantage

of the educational

experiences offered

her at Oregon State

University. 18 156 3 15

Home sconomics education
students graeduating from
Oregon State University
have average nreparstion
as homemekers

2.9 because the learning

experiences they have

in home economics

courses cannot be

applied to resl

situations. 21 18 5 25
2.10 although they are

better prepered to be

homemekers then gred-

uates without home

economics preperation

they 2re no better

prepared than other

home economios gred-

uates as homemekers. 6 S 1 5

22

62 35 64

i0 11 20

19 8 15

10 1 2

¥Not ell answers fell into these beliefs.
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expressed (Table 10), while many participants made spe-
cific suggestions for improvements in home economics edu-
cation ceourses end curriculum.

Beliefs About the Preparsation of

Oregon State University Home Kconomics
Education Gradustes as Homemakers

Forced-Cholce Responses

In response to the section of Queation £ which dealt
with graduetes' preparstion as homemskers, the pertici-
pants first expressed their beliefs concerning the prepa-
raetion of home economios graduates by meking a forced-
choice answer to the question, "How well prepsred do you
believe home economics educsation studenis grsduating from
Oregon State University sre, us: teachers, homemukers,
individuals in society?” Teble § shows the forced-choioce
beliefs of the respondentis which could be grouped into
four beliefls.

Of the 121 perticipsnts, 76 indiocated believing
that Oregon State University home economics education
graduates sre well prepared as homemakers. This belief
was distributed among the participants this way: eight

staff members, 26 gredustes, snd 42 senliors.
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Thirty-five respondents said greduetes have only
averege preparetion as homemekers. Of these 35, eight
were staff members, 14 were 1962 greduetes snd 13 were
1963 seniors.

One staff member indicated the belief thet Oregon
State University home economics educstion graduates sre
poorly prepared as homemskers, and nine people who answered

other perts of the questionneire did not answer this.

Free-Responses

The respondents' ressons for answering as they did
were grouped into four beliefs (Teble 11).

Of the 76 respondents who indicated the belief that
students preparing to be homemaking teachers at Qregon
State University sre well prepared &s homemskers through
this education, 51 gave as their reeson the belief that
home economics courses help them become well prepared as
homemakers. The i1deas were coded under Belief 2.7. Of
these 51, four were staff members, 22 were 1962 greduates
end 35 were 1963 seniors.

One other belief was expressed by the psrtiocipants
in answering that potential homemasking teachers are well
prepared as homemekers. KEighteen pertiocipents said these
greduetes were well prepared if esch individual utilized

the opportunities offered her by the university. Three
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staff members, four 1962 graduates, and 1l seniors
expressed this belief. These were coded under Belief Z.8.

Thirty-five of the respondents indicated the belief
that potentisl homemaking teachers have only average prep-
arstion for homemeking. The reasons the participeants
merked this foroed-choice enswer were expleined in two
beliefs (Table 1l1). Of the 35 respondents, 21 ssid in
essence, '"We believe grasduastes have average preparetion ss
homemakers beceuse the learning experiences they have in
home economios are not realistic.™ These 21 were five
staff members, eight 1962 gradustes and eight 1963 seniors.

Six of the 35 expressed this belief: home economics
education students gredusting from Oregon State University
have averege preparstion as homemekers. Although they are
better prepered to be homemakers then graduastes without
home economics preparstion, they are no better prepared es
homemekers than other home economics graduates. These six
were distributed among the three groups this way: One
staff member, four 1962 greduetes, and one 1963 senior.

Of the 117 respondents to this question, one indi-
cated the belief that homemeking teachers graduating from
Oregon State University are poorly prepared as homemakers
(Teble 9). The free-response explenation of this belief

is not discussed because of the negligible response.
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Nine people who responded to other perts of the guestion-
naire did not respond to Guestion £, Section 2 (Teble 9).
Belief 2.7
Greduates prepared as homemaking teachers at
Oregon Stete University ere well prepered as
homemakers through the verious background home

economics courses provided in the currioculum
they take.

Belief 2.7 was expressed by 51 participants (Tsble
11). Exeamples of the way the participants expressed this
belief are shown in the following illustrations:

Illustration 1l4. Staff member (S-12)
(Complete reply to question)

No other university degree program
offers the unique opportunity that is pro-
vided in home economic¢s for prepsrstion in
each sasrea of subject matter closely involved
in homemaking. I believe that the emphssis
in a given sres of subjeoct metter at & cer-
tsin time are determined to a large extent
by the chenges going on snd the pressures
of the society ss 5 whole at that time,

Illustration 15. 1962 grsduste (2-16)
(Complete reply to question)

Sub ject matter in all =rees of home
economics are required for all home economics
majors. This gives good training in the
skills necessary to maintaining a home. Her
courses in eduocetion heve given her valuable
training in management, as in plenning, doing,
and evaluating.

Illustration 16. 1963 senior (3-5)
{Complete reply to question)

I heve an excellent bazckground 1in &ll
sreas of homemaking as compered to any other
field. Edueution allows for all eress of study
where other Jobs oconcentrate heavily on one area.
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Illustration 17. 1963 senior (3-25)
TExcerpt from total reply to question)

The genersl core gives her & basio
knowledge of the principles.

These illustrations sre typical of the replies ocoded
under Belief 2.7.

Belief 2.8

Home economios education gradustes may be well

prepared e&s homemekers if each individual takes

full edvantage of the educational experiences

offered her at Oregon State University.

Of the 76 pasrticipents who indicated the belief that
Oregon Stete University home economics education majors
are well prepared as homemekers, 18 expressed the belief
that the opportunity wes provided for students to become
well prepered s homemekers but it is the student's
responsibility to meke use of this opportunity (Table 11).
The following illustration shows the kind of reply which
was placed under Belief 2.8.

Illustrstion 18. 1962 grsduate (2-9)
(Complete reply to question)

If students can apply the skills they
hsve acquired to actual situations, they
are far ahesd of students gradusting in
other fields.
This reply and those ooded with it under Belief 2.8
suggested the thought that students who can use the home
economlocs educntion they hsve received are better prepered

for homemeking than students in other fields.
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Twenty-one of the 76 respondents who marked the be-
lief that home economics educetion graduates of Oregon
State University ere well prepared ss homemakers also
cited the specific courses whioch they believed helped the
student beoome well prepered for homemeking. One staff
member d4id this, as well as seven 1962 gradustes and 13
seniors. Some of the courses they mentioned are seen in
these illustrations.

Illustretion 19. 1963 senlor (3-52)
{Complete reply to question)

HA4d 450, Home Menagement House 1is
valuable applied work.

Illustration 20, 1963 senior (3-57)
{Complete reply to question)

The prectical side of the home eco-
nomics education along with wide generali-
zations helps the future homemsker. HAd4
450 summerizes much of this learning.

Belief 2.9

Potential homemeking teachers greduating from

Oregon Stete University have only average prep-

aretion as homemekers because the learning

experiences they have in home eoconomics ocourses

are not epplied to reselistic situations.

Answers which were coded under Belief 2.9 (Table 11)
were written by 21 respondents who seemed to believe that
the learning experiences Oregon State University home
economios education majors received through home economics

courses were not realistic enough to prepsre the students
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well for homemeking. Typicel of the enswers coded here

are the l1llustrations quoted below.

Illustration 21. Staff member (S-4)
(Complete reply to question)

In some courses the standards set
may not be reslistic for many young
femilies as they establish their first
homes.

Illustration 22. 1962 graduste (2-15)
{Excerpt from total reply to question)

Students should be taught how to
adept to various situations.

Illustration 23. 1963 senior (3-26)
{Exocerpt from totel reply to question)

Sometimes the learnings do not
coinoide with actual femily life as the
student will experience it.
All of the beliefs coded in this category clearly
expressed the thought that learning experiences in home
economics courses need to be more reslistic in order to

better prepare home economics education gredustes sas
homemakers.

Belief 2.10

Home economics education students greduating
from Oregon State University sre no better
prepered a8 homemakers than other home economics
graduetes although they eare better prepared to
be homemekers than gredustes without home eco-
nomics preparation.

Six of the 35 respondents who marked the forced-
choice answer that Oregon State University home economics

education greduates have average preparation as tesachers
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explained their answer with replies which were coded under
Belief 2.10 (Teble 11). Illustrations of these replies
will not be given beceuse of the low number of perticipants
who wrote this answer.

Beliefs About the Oregon State University

Home Lcoonomios Lducation Graduetes’
Preperetion as Individuals in Society

Forced-Choice Responses

The respondents indicated three forced-choice beliefs
about Question 2, Section 3 (Table 9). Sixty perticipants
marked the belief the gradustes are well prepared as indi-
viduals in society. Of these 60, three were staff members,
22 were 1962 gredustes snd 35 were 1963 seniors.

Forty~-five people who made the forced response to
this question indicated the belief that homemaking teachers
graduating from Oregon State University have average prep-
aration as individuals in society. Twelve of the 45 were
staff members, 15 were 1962 greduates and 18 were 1963
seniors (Table 9).

Six respondents indicated the belief that graduastes
are poorly prepered es individuals in society. Two from
each of the three groups of respondents mede this answer.

Ten people who responded as directed to other parts

of the questionnaire failed to respond to Question 2,
Section 3.
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Free-Responses

Of the 121 participents in this study 60 expressed
the belief that homemeking teschers graduating from Oregon
State University are well prepared as individusls in soci-
ety. Three who said this were staeff members, 22 were 1962
greduates and 35 were 1963 seniors. This answer was ex-
plained by twe beliefs (Table 12).

Belief 2.11, which sasid that they eare well prepared
because of the broad requirements of the home economics
curricula, was expressed by 46 of the 60 respondents who
indicated that potential homemaking teachers graduating
from Oregon State University esre well prepsred as individ-
uels in society. Of the 46, two staff members expressed
this belief as did 15 graduates and 29 seniors.

Seven individusls expressed Belief 2.12, concerning
the home economics teachers' unique contribution to soci-~
ety. No steff member expressed the belief that the role
of the homemeking tescher gives her & special position in
society as a contributor to the welfare of the soclety
(Belief 2.12), but three 1962 graduates and four 1963
seniors did.

Most of the respondents who believed home eeonomics

education gradustes of Oregon State University are well

prepered as individusls in society explained that they




102
Table 12

Beliefs Expressed by Staff, 1962 Gradustes, and
1963 Senlors Who Responded to Question 2, "How
well prepsred do you believe home economics edu-~
cation students graduasting from Oregon State
University ere, os: teachers, homemakers, indi-
viduals in society?"”

A Staff 1962 1963
Beliefs about Total* Members Graduates Seniors

Preparation es 117 (19 (43) 55
Individuals in Society No. % No. No. % No. %
Home economios educetion

students gredusting from

Oregon State University

ere well prepared as

individuals in society

2.11 because of the

broed requirements

of the home eco-

nomics curriocula. 46 39 2 11 15 35 2¢ 583
2.12 through their par-

ticular educstion to

meke & unique con-

tribution to sooiety

in their role as

homemaking teecher. 7 & - - 3 7 4 7

Home economics education
students gradusting from
Oregon Staste University
have average preparation
a8 individuels in soci-
ety beceuse
2.13 they =2re limited in
opportunities to ex-
plore speclal arees
within home econom-
ics and in other
schools on campus
by the lerge number
of required courses
they must tske. 19 16 3 186 7 16 9 16
2.14 they leack prepera-
tion outside the
field of home eoco-
nomics whiech would
help them to be
better prepsared. 16 14 3_16 9 21 _ 4 7
*Not all aenswers fell into these beliefs.
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based this belief on their own individual knowledge of
the home economics curriocula.

Forty-five of the participents merked the forced
choice indicating they believed potentisl homemaking
teachers to have aversasge preparation es individuals in
society (Table 9). Even though many of these 45 expleined
their response with unique replies many others explsined
their response with two beliefs. Belief 2.13 was ex-
pressed by those who belleved the number of required
ocourses for this particular group of students to be so
high a8 to limit their opportunity to study in other
sress of interest to them.

Belief 2,14 states that there is a lack of prepara-
tion in sreas outside home economics which aid the student
in preparation as en individusl in society (Teble 12).

Belief 2.11

Gredustes prepered as homemeking teachers at

Oregon State University ere well prepared ss

individuals in society becsuse of the brosad

requirements of the home economics curricule.

Belief 2.11 wes stated by respondents in ways shown
in the following illustrations (Table 12):

Illustration 24. 1962 greduete (2-14)
(Complete reply to question)

These students seem well prepared
mostly es a result of their brosd liberal
education in the humanities and social
soiences, and the stimulation and incentive
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of many of the profeasors in the School
of Home Economios.

Illustration 25. 1963 senior (3-3)
{(Complete reply to question)

The overall curricule at Oregon
State University for home economics
ma jors provides & well rounded beok-
ground for e womsan making her valusble
to her community.

Illustr=ation 26. 1963 senior (3-26)
(Complete reply to question)

The broad home economics curriculum
offers studies in the arees of humenities,
socisl sciences, art, etc., which will
meke the student more sensitive to her
own and other cultures.

Many viewpoints as expressed by the respondents were
as clearly stated as the preceding examples as indicating
Belief 2.11. Some of the responses coded under Belief
2.11 were not so clearly expressed. The following ere
illustretions of these:

Illustration 27. 1962 greduste (2-5)
(Complete reply to question)

Beosuse we have a general education
with & few c¢clssses in many eareas. 1've
been thankful many times for these classes,

Illustretion 28. 1963 senlior (3-5)
(Excerpt from total reply to question)

¢an ocontribute to femily and community
for better living.

It was bellieved by the writer that participents who
expressed themselves in this way held the same belief as

more clearly stated idees glassified under Belief 2.11.
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All seemed to believe the courses required for graduetion
by the School of Home Economics prepared the future home-
meking teacher well as en individusl in society.

Belief 2,12

The home economics education graduate from
Oregon State University is prepared through
her particular education to mske a unique
contribution to society in her role a&s home-
making teacher.

Seven participants expressed this belief. No exam-
ples will be given becsuse of the small number who indi-

cated this belief.
Belief 2.13

Home Economlios graduates at Oregon State
University who have prepared to teech home-
meking are limited in opportunities to explore
speclial ereas within home economics and in
other schools on the Oregon State University

campus by the large number of reqguired courses
they must take.

Nineteen respondents expressed this belief., Examples
of the ways the participants wrote this bellief zre seen in

the following 1illustrations:

Illustrstion 29. 1962 graduate (2-25)
TComplete reply to question)

The tightening of the curriculum
allows less free gourses for the student
to choose., For example, why should a girl
who hes a complete background in political
science ve forced to take PS 201 when she
could benefit more from another course,

I think more hours should be left as elec-
tives. With counseling a better program
could be developed for the individual
student.
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Illustration 30. 1963 senior (3-57)
(Complete reply to question)

With the large requirement in number
of classes to greduate and also get minor
and education oredits--I feel the aversge
home economics education student does not
find enough eleotives to prepare her in
basio soclal understanding. This under-
standing is especially lecking in political
solence and this is where the genersliza-
tion that home economists can only think
in end for the home may originate.

The respondents whose replies were coded under
Bellef 2.13 seemed to be impressed by the large number of
required courses for home economics education me jors.

Belief 2,14

The home ecoconomlcs education student gredusting

from Oregon State University is lescking prepara-

tion outside the field of home economiocs whioch

would help her to be better prepsred &s en indi-
viduel in society.

Belief 2.14 was expressed by 16 respondents: three
staff members, nine 1962 graduates and four 196¢ seniors.

Examples of the participents free response which was coded

as Belief 2.14 are given below.

Illustration 3l1. 1962 greduete (2-32)
TExcerpt from total reply to question)

I feel home economics students
sometimes specialize too much. Granted
meny times & home economist cen be end
is en #33et to her community but on the
whole I feel the home economics student
could be better prepared in politioal
ecience.
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Illustretion 32. 1963 senior (3-40)
TExcerpt from totel reply to question)

Although home economics education
students teke seversal general courses in
the humenities and social sciences, they
are extremely limited in becoming & well
rounded personslity. If the student does
not teke pert in extrs-curriculer activities
she is limited tc home economios only.

The respondenis whose replies were coded under Belief
2.14 recognized the need for more lesrning experlences
outside the School of Home Economics. They did not men-
tion the high number of required courses as a reason for

this lack of experience in other flelds.

guestion o)

¥hat speciaml consliderations do you believe should

be given to planning the home economics courses

in & curriculum for home economics students pre-

pering to teech homemaking?

Of the 121 participants in the study 109 or 90 per
cent responded to Question 3. Of the 109, 20 or 100 per
cent of the participating staff members responded as d4id
38 or 88 per cent of the participating 1962 graduates and
51 or 89 per cent of the 1963 seniors. As is shown by

Teble 13, the best response to this question was from the

staff members.
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Table 13

121 Perticipents' Responses to Question 3, "What
special considerations do you believe should be

given to planning the home economics courses in

& curriculum for home economics students prepar-
ing to teach homemaking?"

Steff 1962 1963

Responses Total Members Graduates Seniors
No. % No. % No. % No. %

Did respond 109 90 20 100 38 86 51 89
Did not respond 12 10 - - 6 _14 _6 11
Total 121 100 20 100 44 100 57 100

Free-Responses

Question 3 required only free-response answers.
These enswers were veried but could be coded into six be-
liefs. When some responses were anslyzed they were broken

down into one or more beliefs.

Beliefs for Responses

Table 14 shows the six beliefs esteblished for re-
sponses to Question 3.
Belief 3.1 was estsblished as

Courses which will give the student & strong
home economics subject matter background in
all home economics areass need to be especielly
considered for inclusion in the curriculum of
the student preparing for teaching home eco-
nomics.
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Beliefs Expressed by Staff, 1962 Graduastes, and
1963 Seniors Who Responded to Question 3, "What
special oonsiderations do you believe should be
given to planning the home economies courses in
a ocurriculum for home economics students prepar-

ing to teach homemaking?"

Staff 1962 1963
Total* Members Graduates Seniors
Beliefs (109) (20)

No. % No. %

38 Bl
mg. “)%"" ﬁ'éT'Lﬁ‘

In & ourriculum for
home economics students
preparing to teach
homemaking

3.1 courses which will
give the student a
strong home econom-
{08 sudb ject matter
background in all
ereas of home eco-
nomies need to be
espeoially con-
sidered for inoclu-
sion. 56 80 14 70

3.2 special oconsidera-
tion should be given
to include methods
of teeching home
sconomios sub ject
matier plus home
economics subject
matter to be taught.
Professional prep-
arstion courses in
home economics edu-
cation need to be
included also. 38 35 3 15

19 50 22 43

19 50 16 32
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Table 14 (ocont.)

Total*

(109)
No.

Beliefs

1962 1963
Gradugtes Seniors

_b%_?ﬂ*___ﬁ_l_)_

No. %

Staff
Members

(20)
0.

3.3 special oconsider-
ation should be
given to inolude
opportunity to
experience the role

of the tesacher. 31 28

5.4 special oonsidera-
tion should be given
to include ocourses
which emphasize
knowledge of the
learner. Knowledge
of the lesarner
should be brought

out in all courses. 27 25

3.5 special considera-
tion needs to be
given to include
courses which will
give the student

a general education. 21 19

no special consid-

eration needs to bve

given to the needs

of the home eoonom-

ios education major

when planning home
economiocs courses. 7 6

14 37 15 29

11 29 8 16

11 22

2 10 2 5 3 6

*Not all enswers fell into these beliefs.
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This belief was expressed in 55 of the 109 responses
to Question 3. Of these 55 replies 14 were made by staff
members, 19 by 1962 gradustes snd 22 by 1963 seniors.

Following are examples of responses which seemed to
indicate this belief:

Illustration 1. Staff member (S-20)
(Excerpt from totel reply to question)

There should be enough depth in
subject metter so that students will be
thoroughly at home in the subjects they
will teach.

Illustration 2. 1962 graduate (2-43)
TExocerpt from total reply to question)

Enough courses should be offered and
taken so thet the student will be treined
in each sres of home economics. No student
prepering to teach should end up with many
foods courses end only two or so ¢lothing
courses simply beceuse she doesn't like
clothing. Somehow these same courses must
offer enough depth so thet the student
really knows & lot ebout each erec of home
economios. Depth is e must which sometines
gets neglected.

Illustration 3. 1963 senior (3-19)
{Complete reply to question)

Student needs to know a subject very
thoroughly to be quelified to teech 1it.
Gleaning the generelities just 1s not
enough.
Replies which were &slso coded in this cstegory but
which were not es explicit as the above 1llustretions ere

seen in the following exsmples:
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Illustration 4. Staff member (5-17)
{Excerpt from total reply to question)

I would emphesize in their prepara-
tion what it takes to live effectively in
a femily:

relationships

continued personsl growth

wise consumer behavior

knowledge of role of nutrition

relationship of food, clothing,

housing, interior design, eto.,
to ertful, fulfilling way of life

Illustration 5. 1962 greduate (2-41)
{Excerpt from total reply to question)

More extensive informstion should
be teught.

Illustration 6. 1963 senior (3-39)
{Exocerpt from total reply to question)

I belleve electives in vsrious ereas
should be required for & teacher. A teacher
should be well rounded in many erees end
fields.

This belief was esteblished for the coding of replies
which indicated the home economics courses for students
preparing to tesch homemaking should fulfill the home eco-
nomics educstion students' need for strong subject matter
background in all ereas of home economics.

Belief 3.2 was expressed this way

In & curriculum for home economics students

preparing to teach homemaking special con-

sideration needs to be given to include

methods of teaching home economics plus home

economics subjeot matter to be taught. Pro-

fessional education courses need to be included
also.
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This belief seemed to be most important to the 1962
graduates as 19 or 50 per cent of the 38 graduates who
answered the question expressed this belief. This belief
wes also expressed by 16 or 32 per cent of the 51 seniors
who responded and three or 15 per cent of the 20 partici-
pating staff. In all 38 or 35 per cent of the 109 re~
spondents to the question expressed this belief as can be
seen in Table 14.

The following replies are illustrative of this belief:

llustretion 7. Steff member (5-12
%Excorpf from total reply to question)

I believe the courses should be
effective in sssisting students to become
good teachers and provide exsmples of good
teaching. Should demonstrate a philosophy

of teaching and learning applicable to any
level of instruction.

%%1nstration 8. 1962 graduate (2-39)
Xoerpt from total reply to question)

I believe it would be good for teachers
in all c¢lasses to give students ideas on how
the materieal in their particular area could
be taught to high school and junior high stu-
dents. I believe that beginning teachers
tend to teech their students in the menner
in which they were taught in college and per-
haps these methods aren't the most effective
for younger students. If the college in-
structor would suggest methods of teaching
in all clesses and not leave it &ll to edu-
cation c¢lasses, I feel it would result in
better prepared teachers.
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llustration 9. 1963 senior §3~59!
‘ %Exntrpf from total reply to question)

Pirst of all...courses that will help
future teachers gein knowledge of methods
for teaching...so they would better be able
to meet students' needs.

Some of the 1962 graduates and the 1963 seniors ex-

pressed beliefs which were coded with these replies in

Belief 3.2, even though they were not as clearly stated

as the above replies. Examples of such replies are given

below.

llustration 10. 1962 graduate (2-41)
omplete reply to question)

Provided enough students are enrolled,
there should be separate olasses for eduoca-
tion majors and methodology and more exten-
sive informetion should be taught.

llustration 11. 1963 senior (3-56)
xoerpt from total replLy to question)

We need to be prepared for the changing
world and to be able to help our students
have a better life in this changing world.
In our studies we need to be prepared with
these ideass and therefore our instructors
could help us in this direction. It seems
that some courses need to he evaluated to
see how effective they really are for the
amount of time spent. The courses need to
emphesize prineciples and the "why" as much
as the doing. Possibly, if the work could
be prepered to be used as reference work for
teaching later or in teaching it would be
helpful.

These responses expressed the belief that home eco-

nomies courses for students preparing to teach homemaking

need to be planned to include methods of teaching the
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subject matter plus specific subjeot metter. Also in-
cluded were responses which indiceted that home economics
education courses as well as home economics subjeoct metter
need to be included in & curriculum for home economiocs
education students.

Belief 3.3 wes esteblished in this way

In a curriculum for home economics students

preparing for tesching homemaking special

consideration needs to be given to incelude

opportunity to experience the role of the

teacher.
Thirty-one or 26 per cent of the 109 responses were coded
in this category. Of these 31, two were mede by steff
members, 14 by 1962 greduates, and 15 by 1963 seniors
(Teble 14). This belief was most often expressed by the
recent greduetes.

Responses which were put under this belief may be

illustrated by the following exsmples:

Illustretion 10, Steff member (S-8)
(Exgerpt from totsl reply to question)

More praectiocel experience in small
group procedures &t the faeli%g level,
so that they have an opportunity to work
through some of their own problems before
fecing those of high school groups.

Illustrstion 11l. 1962 graduate (2-29)
{Excerpt from total reply to question)

More sctual observing and working
with the students of the age level which
the prospeotive teacher will be working
with.....Longer student teaching period
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with the final goal being more then
one-half of the regular load.

Illustration 12. 1963 senior (3-29)
{Complete reply to question)

More clesses where students c¢an

"aot" as the teacher to coreate a learn-

ing situation of what tesching will be

like.

Some responses to guestion 3 which were coded under

Belief 3.3 seemed to express the same thought as the
above examples but were not quite so clearly stated.
Examples of these responses ere illustrated by the follow-
Ing replies:

Illustretion 13. 1962 greduste (2-36)
{Excerpt from totel reply to question)

There should be some way, other than
by observation, for the homemaking student
to decide for certein this is what she
really wants. Many girls are uncertain of
teaching end if they declde against teach-
ing after student tesching it is too late
to chenge thelr minds and graduste the ssame
year. Maintenance of the classroom 1s also
importent.

Illustration l4. 1963 senior (3-33)
{Complete reply to question)

Observation in classroom and methods
gourses.

No further exsmples of responses of staff members
which were c¢oded in this category sre gquoted because
there were only two such replies mede by stsff members.

This belief wes estsblished for those answers indi-

cating that home economics courses in & curriculum for
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students preparing to teach homemaking need to include
opportunities for the student to experience the role of
the teacher.

Belief 3.4 was formuleted as this

In a curriculum for home economics students

preparing for teaching homemaking special

consideration needs to be given for inclusion

of courses whioh emphasize knowledge of the

learner. Knowledge of the learner should

be brought out in all courses,

Twenty-seven responses were coded here. Eight of
these were made by steff members, 11l by 1962 graduates,
and eight by 1963 seniors (Table 14).

The following examples are illustrative responses:

Illustretion 15. Staff member (S-1)
{Excerpt from total reply to question)

They need to know much sbout the stu-
dents they will be tesching--their needs,
the charecteristics of that age level, etec.

Illustration 16. 1962 graduate (2-37)
(Excerpt from total reply to aquestion)

I think possibly more could be given
in the eres of sociology or human behavior
with the emphesis on why students beheve
or sct &8s they do; and practical ways of
resching the so e¢alled "problem or emo-
tionally upset child."

Illustration 17. 1963 senior (3-49)
TExcerpt from totel reply to guestion)

More sdolescent psychology, methods to
use for normsl child, fast and slow learners,

The staff members whose beliefs were coded in this

category ststed their veliefs quite clearly. Some of the
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1962 gradustes and 1963 seniors did not stste their bve-
liefs so clearly however, Exsmples of these replies whioch
were coded with the above responses are given below.

Illustrstion 18. 1962 greduete (2-32)
{Excerpt from totel reply to question)

Realistic and preactical values should
be considered. The majority of the home
eoconomics students at the lower levels--
9th end 10th grede--are there to learn
practical living applicable to their lives
at present.

Illustration 19. 1963 senior (3-39)
TExcerpt from total reply to question)

«....those courses that will help future
instructors understand people and groups
better so they would better be able to mest
the students' needs.

Belief 3.5 was stated in the following words

Special consideretion needs to be given to

include courses which will give the student

a general education in & curriculum for home

eoonomics students preparing to teech home-

making.

Twenty-one of the total 109 replies were put in this
category. Of these, six were responses of steff members,
four were responses of 1962 graduates and 1l were replies
of 1963 senliors.

Illustretion 20. Staff member (S-7)
(Excerpt from total reply to question)

Broasdening goels in courses, emphasis
on knowing end understanding facts in order
to apply them, on oritical thinking, on
clarifying values, on the rapidly changing
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world we live in calls for some resally
drastioc ochanges 1in course organization
end ocourse viewpoint.

Illustration 21. 1962 graduate (2-34)
{Excerpt from total reply to question)

The curriculum should be planned
for the students who will be and are
living in the present asnd future. All
eourses should be geared to what is
heppening in the world.:

Illustration 22. 1963 senior (3-5)
[Excerpt from the total reply to question)

The subject matter should be that
which would be useful to the individual
a8 & teacher.

All of the replies of the 1963 seniors were not es
essily ocoded in Belief 3.5 &s the example given above.
Following is an example which wes more difficult to code
but nevertheless was coded in Belief 3.5.

Illustration 23. 1963 senior (3-46)
{Complete reply to question)

Some of the requirements seem to

be too stringent. More courses in the
humanities would help.

Belief 3.6 was estsblished as
No special considerstion needs to be given
to the needs of the home eoonomics education
major when plenning home economics courses
in & curriculum for students preparing to
teach homemeking.
Seven responses were coded in this category: +two from

steff members, two gradustes, snd three from 1963 seniors.
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No exemples of replies will be given because of the
small number and the faot that the replies were worded

elmost exactly as Bellef 3.6 was worded.

Staff Responses

All of the staff members who perticipated in the
study responded to Question 3 (Table 13). These starf
seemed to express Belief 3,1 saying that potential home-
meking teachers need strong home eoconomics subject matter
background more often than they expressed any other belief
in response to the question. Fourteen or 70 per cent of
the staff held this viewpoint (Table 14).

The steff seemed to be the only group of participants
who strongly believed knowledge of the learner is impor-
tant to the future teacher. Kight or 40 per cent of the
staff members expressed this belief and were coded under
Belief 3.4 (Table 14).

8ix or 30 per ocent of the staff members also believed
students me joring in home economics education need genersl
educetion courses in their ourriculum (Table 14). This
belief (Belief 3.5) was not stated so often by other
groups of participants,

Smaller numbers of the steff also expressed other be-

liefs ss can be seen in Table l4.
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No exemples of replies are given because of the

illustrations shown in the discussion of each belief.

1962 Graeduates' Responses

Thirty-eight of the 44 participating 1962 graduates
replied to Question 3. Nineteen or 50 per cent of these
believed that home economios subject matter background
courses should be included in & curriculum for potential
homemeking teseschers. These beliefs were coded under Belief
3.1 (Teble 14). The seme number belleved home economics
education ma jors need teasching methods courses as well as
home economics subject matter courses as stated in Belief
3.2. This belief was expressed more often by this group
then the other two groups. This can be seen in Teble 14.

The 1962 graduates also belleved it was important
to inoclude the opportunity to experience the role of the
teacher 1in courses in a currioulum for students prepering
to teech homemaking. Fourteen or 37 per ocent of the re-
sponding gradustes' responses were coded under Belief 3.9
(Teble 14). This experience wass believed more important
by this group than the other perticipsting groups.

Eleven or 29 per cent of the perticlipating graduates
also expressed the idea that potential homemsking teachers
need knowledge of the learner. These beliefs were coded

under Belief 3.4 (Table 14).
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The 1962 greduates considered it less important that
genersl education courses be inoluded in a curriculum for
home economics education majors than the seniors or the
staff who participsted in the study. Of the 38 partioci-
pating greduates only four or 1l per ocent expressed be-

liefs whioch were coded under Belief 3.5 (Table 14).

1963 Seniors' Responses

The most often expressed belief of the 51 seniors who
enswered Question 3 was that potentisl homemsking teschers
need subjeot metter beckground in all sreas of home econom-
ics. Twenty-two or 43 per cent of the 51 seniors said
this. Their beliefs were oategorized under Belief 3.1
(Table 14).

The seniors also believed it important to include
methods of teeching in & ocurriculum for home economics
eduocetion majors and these beliefs were coded under Belief
3.2 (Table 14). Sixteen or 32 per cent of the seniors said
this.

Fifteen (29 per oent) of the participating seniors
sgreed that future homemaking teachers need to be able
to experience the tescher's role through their courses.
These beliefs were oategorized under Belief 3.3 (Teble 14).

Table 14 shows the complete distribution of the be-

liefs of the respondents to Question 3.
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Question 4

Do you believe home economiocs students preparing
to teach eare helped to learn to teach by having
opportunities to apply: subjeot matter content
learned, methods used by the home economics
steff, principles of learning, & wide variety of
teaching methods?

Of the 121 pertiocipants in the study, 107 or 88 per
cent responded to Question 4. Twenty of the 107 were
steff members (this is 100 per cent of the participeting
staff), 37 were 1962 graduetes and 50 were 1963 seniors.
Fourteen people who responded to other psrts of the gues-
tionneire did not answer Question 4. Of the 44 partici-
pating 1962 gradustes 37 or 84 per cent answered Question

4 as did 50 or 88 per cent of the 1963 seniors. Table 15

shows the number who responded to Question 4.

Table 15

121 Perticipants' Responses to Question 4, "Do
you believe home economics students preparing
to teach sasre helped to learn to teach by having
opportunities to apply: subject matter content
learned, methods used by the home economics
staff, principles of learning, a wide variety
of tesching methods?"™

Steff 1962 1963

Responses Total Members Graduates Seniors
No., # No. % No., % No. &
Did respond 107 88 20 100 37 B84 50 88
Did not respond 14 12 - _=- _7 16 _7 12

Total 121 100 20 100 44 100 57 100
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Forced-Choice Responses

The respondents were given the opportunity to make
forced choices and then explain their ressons for their
choices or to make no forced choices and explain why they
did not (see questionnaire, Appendix A). The respondents
were requested to consider four factors in the preparation
of potential homemaking teachers and mark those factors
which if home economics education majors hed the oppor-
tunity to apply (subject matter content leerned, methods
used by the home economies staeff, principles of lesrning,
end & wide veriety of teaching methods) would help them
learn to teach,

Table 16 shows the distribution of the responses to
Question 4, Of the 107 respondents to this question, 50
chose to mark all the suggested opportunities that may
help prepare home economics students to teach homemaking.
The staff members and 1963 seniors who participsted more
often checked sll four suggestions if they replied rather
than to check one or more suggestion. The responses of
the 1962 greduates were more diverse. Fifteen of the 37
who participeted marked the four suggestions, 13 marked
the suggestion, "e wide variety of teaching methods,™ and

11 marked "subject metter content learned."



Table 16
Responses of Staff, 1962 Graduates, end 1963 Seniors Who Responded to
Question 4, "Do you believe home economics students preparing to tesach
are helped to learn to teach by having opportunities to apply:

ciples of learning, a wide variety of teasching methods?"

sub jeot
mstter content learned, methods used by the home economios staff, prin-

Nature of Response

Staff Gradustes

Responses by
1962

1963
Seniors

(107) (20) (37) (50)
No. No. No. No.
Marked all four suggestions given
Explained this response 43 40 10 50 12 32 2l 42
No explanation of response 7 7 1 S 3 8 3 )
Total 50 47 1 55 15 20 22 48
Marked suggestion, "subjeoct matter content
lsarned”
Explained this response 32 30 4 20 11 30 17 34
No explenation of response _2 _2 2 10 - - 1 _2
Total 34 32 6 30 1T 30 18 T8
Marked suggestion, "methods used by the home
eoonomics staff"
Explained this response 18 17 2 10 7 19 9 18
No explanation of response - = _=- _- - - - -
Total 18 17 2 10 7 18 9 1B

e31



Table 16 (cont.)

Nature of Response

Responses by

1962 1963

Staff Graduates Senlors

(20) (37) (50)
Q. 0. O.

Merked suggestion, "prinoiples of learning”
Explained this response
No explsnation of response
Total

Marked suggestion, "a wide variety of
tesching methods"®

Expleined this response

No explenation of response

Total

Made no forced choice but expressed belief
about the question

15
10
25

U\‘N(ﬂ

LN
(4]

5 8 6 12
- - 1 .2
3 8 7 1%

13 35 13 26
1T 3% 14

93T
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Free-Responses

The free response to Question 4 seemed to éxpress
two beliefs of the 107 perticipants. Even though many of
the perticipants marked one or more of the forced-choice
responses or none of the forced-choice responses, most of
their free responses seemed to be able to be classified
under one or two beliefs if not unique and expressed only
by one., Through their free responses, the participents
revealed that they believed students preparing to teach
could be helped to learn to teach through the application
of subject matter, teaching methods, and principles of
learning. However, the respondents indicated thet poten-
tiel teschers need to sdept the principles of these fac-
tors to their own individuel ebvilities. More respondents
seemed to believe home economics students needed more
opportunity to apply subject metter, methods of tesching
used by the home eoconomiocs staff, principles of learning
and a wide vsriety of tesching methods in order to be

helped in their tesching (Table 17).



Table 17

Beliefs Expressed by Steff, 1962 Gradustes, and 1963 Seniors Who Responded
to Question 4, "Do you bellieve home economics students preparing to tesch
ere helped to learn to teach by having opportunities to spply: subject
metter content learned, methods used by the home economics staff, principles
of learning, 2 wide variety of tesching methods?"

1962 1563
Total*** Staff Gradustes Seniors
Suggestions Beliefs {107) {20 {37) (S50)
No. % No. No. %  NoO.
Merked all four suggestions given Belief 4.1%¥ 27 25 3 15 7 19 17 34
Belief 4.2*%* 16 15 7 35 6 16 3 6
Marked suggestion, "subject matter Belief 4.1 13 12 - - 5 14 8 16
content learned" Belief 4.2 11 10 2 10 4 11 5 10
Merked suggestion, "methods used Bellief 4.1 13 12 1l S 5 14 7 l4
by the home economics staff" Belief 4.2 9 8 2 10 3 8 4 8
Maerked suggestion, "principles of Belief 4.1 9 8 1l S5 3 8 5 10
leerning"” Belief 4.2 5 5 2 10 l 3 1l 2
Mearked suggestion, "e wide variety [Bellef 4.1 6 6 - - 2 5 4 8
of tesching methods” Belief 4.2 5 5 1 S 2 5 2 4

821



Teble 17 (cont.)

1962 1963
Total Staff Graduastes Seniors

Suggestions Bellefs élO?? 20 37 50

Oe No. % O No. %
Made no forced choice but expressed Belief 4.1 7 7 1 5 3 8 3 6
belief about the question Bellef 4.2 1 1 -

- 1 3 - -

*Belief 4.1 - Home economics students preparing to teach are helped to learn to
teach by having opportunities to &pply subject metter content learned, teaching
methods used by the home economics stsff, principles of lesrning, end & wide
variety of teaching methods but home economics education students &t Oregon State
University have few opportunities to apply these factors other than in their
student tesching experiences snd home mensgement house experiences.

**Belief 4.2 - Home economics students preparing to teach esre helped to learn to
tesch by having opportunities to 2pply subject mstter content learned, teaching
methods used by the home economics steff, prineciples of lesrning, snd a wide

variety of teaching methods so that they oan evolve the best use of principles
to their own individual ebilities.

+*¥¥Not a8l]l answers fell into these beliefs.

631
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Beljief 4.1 wes formuleted after reading and re-
reading the questionnaires as

Home economics students preparing to teach ere

helped to learn to teach by heving opportuni-

ties to apply subject matter content learned,

teaching methods used by the home economics

staff, principles of lesrning, snd a wide variety

of teaching methods but home economic¢s education

students et Qregon State University have few

oprortunities to spply these fectors other than

in their student teaching experiences and home

manegement house experiences.

This belief was expressed by 27 or 25 per cent of the
perticipants in Question 4, indiceting that students are
lacking in opportunity to epply fectors in ell of their
home economics courses which would help them leern to
tesch, therefore suggesting home economics education stu-
dents should heve the opportunity to apply subject matter,
methods of teaching used by the steff, principles of
learning end a wide veriety of tesoching methods in sll
their home economics clesses, Three of the 20 partiocipat-
ing steff members responded this wey as did seven or 19
per cent of the 37 participeting graduates and 17 or 34
per cent of the 50 perticipating seniors (Tsble 17).

Belief 4.1 was expressed more often by the grsasdustes
eand seniors in each response to the forced choices with
the exception of two 1962 graduates who expressed this
belief and two 1962 gredustes who stated Belief 4.2 as
their ressons for merking "e wide veriety of tesching

methods" (Teble 17). 1In &ll other csses Table 17 shows
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Bellef 4.1 was most often expressed by the participating
graduates and seniors than Bellef 4.2 &s the reason for
their forced choice.

Belief 4.2 whioh was estaeblished in the same manner
a8 the other beliefs formulated in resding the responses
to the guestionnsire was ststed as

Home economices students prepering to teach

sre helped to learn to tesch by having oppor-

tunities to apply subject metter content

learned, teaching methods used by the home

economios staff, principles of leerning, end

a wide veriety of teeching methods so that

they can evolve the best use of principles

to their own individuel sebilities.

This bellef was expressed by 16 or 15 per cent of the
107 respondents to Question 4 who ohecked all four sugges-
tions. The staff was the only group of respondents who
seemed to believe that home economics educstion students
will be helped to learn to teach by evolving for them-
selves their own best use of the methods used by the home
economiocs staff, the prinociples of learning, and & wide
variety of teaching methods (Teble 17). The steff belleved
more strongly than the grsduestes or seniors that the pur-
pose of application of the four factors suggested in the
questionnaire should be to give students the opportunity
to learn the best way for them as individuals to use the

subject metter, methods used by the staff, principles of

learning end & wide variety of tesching methods (Table 17).



132

Staff Members' Responses

Eleven of the 20 staff members who responded to Ques-
tion 4 marked all four of the free-response suggestions.
0f these 11 staff members, 10 expleined why they hed re-
sponded this way (Taeble 16). In explaining their reasons
three gave explenations whioh were coded under Belief 4.1
and seven of their explanations could be coded under Be-
lief 4.2 (Table 17). The staff wes the only group of re-
spondents marking four forced choices who expressed Belief
4.2 more strongly then Belief 4.1 in free response to ex-
plein their action.

One staff member who marked the four forced-choice
suggestions explsined her reason for this as shown in the
following illustration:

Illustretion 1. Staff member (S-13)
{Excerpt from total reply to question)

I belleve all prospective teachers
should be constantly comparing tesching
methods used by &ll teachers. Not that
all methods sre good or well used, but
one can leern by observing poor as well
as able teschers.

This illustration typifies the response written by
the steff members which were coded under Belief 4.2 in
replying to question 4.

The various responses of staff other than the 10
who marked all four suggestions in responding to Question

4 cen be seen in Teble 17.
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1962 Graduates' Responses

Msny of the 44 1962 graduates who responded to Ques-
tion 4 marked all four forced-cholce suggestions. The
remainder of this group tended to divide their forced
responses between the suggestion "e wide veriety of teach-
ing methods" and the suggestion "subjeoct matter content
learned" (Table 16).

In explaining their reassons for their forced choice
this group tended to express Belief 4.1 more often than
Belief 4.2.

The following illustretions show how the 1962 grsadu-
ates expressed Belief 4.1:

Illustration 2. 1962 graduate (2-43)
(Complete reply to qusstion)

411 these ereas of application can
be useful. A lack of adequate opportunity
to apply these does seem to exist at pres-
ent.

Illustration 3. 1962 graduate (2-21)
{Excerpt from complete reply to question)

while at college many times I ocould
see little connection between sub jeot
matter content that I was learning and any
opportunity to use it.

Only in "methods" courses was ]I given
opportunity to epply the subject matter at
the time it was learned.

Belief 4.2 was expressed this way by the 1962 gredu-

ates:
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Illustraetion 4. 1962 greduate (2-38)
{Excerpt from total reply to question)

By experimenting with many principles
in her course work she will be sble to
evaluete the results end conclude which
methods will be most appliceble for her
teaching situation.

Illustration 5. 1962 graduate (2-15)
{Excerpt from complete reply to question)

Students preparing to teeoch learn to
apply all of the above experiences to their
own method of teaching. They should be
able to asdapt the above methods to their
psrticular situetion.

Many 1962 greduates elso presented unique ideas not
expressed by more then one respondent (see questionnaire,
Appendix B). Those who did express similar beliefs seemed
to express Belief 4.1 and Bellef 4.2 in response to Ques-

tion 4.

Beliefs of 1963 Seniors

Twenty-four of the 50 responding 1963 seniors marked
all four forced-choice suggestions in response to Question
4. The remaining 26 seniors divided their forced replies
among the suggestions with most of them maerking the sugges-
tion "subject metter content leasrned" (Table 16).

Most of those making forced responses to this ques-
tion expressed Belief 4.1 as the reeson for their choiloce.
This was the cese in response to each suggestion (Table

17).



135

The following illustrations are examples of those
Tree responses of the 1963 seniors which were coded under
Belief 4.1:

Illustretion 6. 1963 senior (3-19)
{Complete reply to question)

The opportunity to actually apply
these comes meinly with student tesching
but I feel thet somehow we should have
practiced more before being responsible
for olasses on our own.

Illustration 7. 1963 senior (3-24)
(Complete reply to question)

I believe these four opportunities
would help greetly but now we sasre not
g€iven very much of & chance to apply or
use them. We only hear about them in
abstresct cases.
The 1963 seniors, &s the other two groups of respond-
ents, expressed a need for more opportunity to apply learn-

ing through realistic situations.

question 5

How 40 you believe methods of tesching used in
home economics clesses should help students who
are preparing to teach homemsaking?

Of the 121 participents in this study, 109 answered
Question 5 as shown in Tseble 18. Nineteen or 95 per cent
of the 20 perticipating steff responded to this question
as did 38 or 86 per cent of the 44 participating 1962
greduates and 52 or 91 per oent of the 57 participating
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1963 seniors. Twelve or 10 per cent of the 121 people
who answered other parts of the questionnaire did not

answer Question 5.

Teble 18

121 Perticipants' Responses to i uestion 5, "How
do you believe methods of teaching used in home
economics classes should help students who are
preparing to teach homemaking?"

Steff 1962 19653
Responses Total Members Graduetes Seniors
1\30 . % Lio . Z NO . ; NO 0
Did respond 109 @0 19 95 38 86 52 91
Did not respond 12 10 1 _ 5 _6 14 _5_9
Total 121 100 20 100 44 100 57 100

Forced-Choloe Responses

The response to Yuestion 5 was both forced-choice re-
sponse snd free response. The pesrticipents were requested
to mark eny or all of the forced-choice questions, then to
explain the reason why they made the ohoice or choices
(see questionnaire, Appendix 4).

The perticipents were requested to respond to four
factors (by the students leerning that subject matter con-
tent is importent, by the students observing the methods

used by college home economics teachers, by the students
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observing how to help students learn, by the students ob-
serving a wide variety of teaching methods) in relation to
their belief about how the methods of teaching used in

home economics classes should help home economics education
students,

Table 19 shows the choices made by the respondents.
Table 19 also shows the number who explained their choices.
Of the 109 respondents, 47 chose to mark all four of the
ways methods of teeching should help home economios educe-
tion students suggested in the questionneire. Fifteen of
the 198 staff members who participeted responded this way.
Meny of the respondents, 50, marked the suggestion that
home economics students preparing to teech should be helped
to learn to tesch through the observetion of a wide variety
of teaching methods., This suggestion was merked most often

by the 1963 seniors who participated (Table 19).

Free-Responses

The free responses to (uestion 5 were veried. How-
ever, one bellef ebout the way methods of tesching used
in home economics classes should help students who are
preparing to teach homemeking was expressed by many psar-
ticipents. This bellief was expressed without regard to
the forced choice or choices the respondents had made.

This was the only belief in response to Guestion 5 that



Table 19

Responses of Staff, 1962 Gradustes and 1963 Seniors ¥Who Responded
to Question 5, "How 4o you believe methods of teaching used in home
economics classes should help students who are prepering to tesch

homemaking?"
1962 1963
Total Staff Greduates Seniors
Responses 109) (19 (38) 52
0. % No. No. % N"L_)'%-o.
Marked all four suggestions given
Explained this response 46 42 14 73 16 41 16 30
No explanation of response 1 _1 1 _5 - _= - =
Total 47 43 78 16 41 16 B0
Merked "by the students learning that
subject matter content is important®
Explained this response 22 20 g 10 4 10 16 30
No explanation of response s 3 - = _1 3 2 4
Total 25 23 Z2 10 5 13 18 34
Marked "by the students observing the
methods used by college home economics
teschers"
Explained this response 20 18 2 10 6 16 12 23
No explenetion of response _6 _6 - - _& _8 3 _6
Total 26 24 "2 10 9 24 15 29

81



Teble 19 {econt.)

1962 1963
Total Staff Graduates Senlors
Responses (109) (19) {38) (52
No. No. No. % _ NoO.
Marked "by the students observing how
to help students learn®
Expleined this response 32 29 2 10 9 23 21 40
No explanastion of response 0 9 _2 10 _4 10 4 _8
Total
Merked "by the students observing a
wide variety of tesching methods"”
Expleined this response 40 37 3 16 13 33 24 46
No explenetion of response 10 9 2 10 6 16 _2 4
Total 50 46 5 26 19 49 26 B0

62T
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many respondents expressed although many other beliefs
were also stated by the individual participents (Table 20).

Belief 5.1 was estaeblished by the investigator in the
same manner that the other beliefs expressed by the pertic-
ipents in this study were formulated into categories for
the free-response dats. To accommodate a large number of
beliefs, Bellef 5.1 wes stated this way

Methods of teaching used in college home eco-

nomiecs clesses should help students who are

preparing to teach homemeking by giving them

the opportunity to observe how teesching methods

meay be applied to actusl situations so that

they cen eveluste the method and edapt it in

their future teaching situstions.

Most of the respondents marked all four suggestions
given on the questionnsaire of ways methods of teasching
used in home economics c¢lasses should help students who
are preparing to teech homemeking snd 31 of these 46 peo-
ple expressed the belief that teaching methods should
help potential teachers by giving them the opportunity to
observe how the methods can be applied to sctuasl situa-
tions (Table 20).

Those respondents who chose to msrk "by the students
observing how to help students learn" tended to give unique

replies which could not be cestegorized more often than

they expressed Belief 5.1 in explaining why they had made

this choice (Table 20) (see questiounasires, Appendix B).



Table 20

Bellefs Expressed by Steff, 1962 Graduetes and 1963 Seniors Who Reaponded
to Question 5§, "How do you believe methods of tesching used in home eco-
nomics classes should help students who sre prepsaring to teasch homemaking?*®

1962 1963
Total Steff Gresduates Seniors
Responses (109) (19) (38) 52
No. % No. No. % No. #%
Merked all four suggestions
Expressed Belief 5.1%* 31 28 10 62 9 23 1z 22
Did not express Belief 5.1 15 14 _4 16 7 18 4 8
Total 46 42 14 8 16 21 168 o
Marked "by the student learning that
subject matter content is importent”
Expressed Belief 5.1% 12 11 2 10 2 5 8 15
Did not express Belief 5.1 0o ¢ - - _2 5 8 15
Total 22 20 2 10 4 10 16 70
Marked "by the students observing the
methods used by the ¢college home eco-
nomics teachers”
Expressed Bellef 5.1* 13 12 2 10 5 13 6 11
Did not express Bellef 5.1 7 6 - _- 1 3 _6 11
Total 20 18 2 16 6 16 12z 22

T



Teble 20 (cont.)

1962 1968
Toteal Staff Gradustes Seniors
Responses (109) (19) (38) (52)
No. No. % No. No. %
Merked "by the students observing
how to help students leern”
Expreszssed Belief 5.17 14 13 1l 5 5 13 8 15
Did not express Belief 5.1 18 16 1 S 4 10 13 25
Total 32 29 2 10 79 23 71 I
Msrked "by the students observing a
wide variety of tesching methods"
Expressed Belief 5.1% 27 25 3 16 9 23 15 29
Did not express Belief 5.1 1 12 - - 4 10 8 17
Total 40 37 s 18 13 33 24 48

*Belief 5.1 - Methods of tesching used in college home economics classes should help
students who are preparing to teach homemeking by giving them the opportunity to
observe how teaching methods may be applied to actusl situstions so that they can
evaluate the method end adapt it in thelr future tesching situation.

2%t
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The 1963 seniors gave more diverse reasons for the
choices they masde than the other two groups of respondents
as is seen in Teble 20. However, 12 of the 16 seniors who
cheoked all four of the forced-choice responses did ex-
plain why they hsd done this with beliefs which could be
coded under Belief 5.1.

Many seniors did notl state ressons which showed thet
they hed similer bellefs for marking the forced-choice
responses, These reasons were so many and so diverse that

individual categories for them were not established.

Steff Members' Responses

In response to Question 5, 15 of the 19 participating
staff msesrked all four forced-choice responses. O0f these
15 people, 10 explained this belief by expressing Belief
5.1 (Table 20). An illustrstion of the way one staff
member said this is given below.

Illustration 1. Staff member (S5-12)
(Excerpt from totel reply to question)

The methods used should help by
providing s situation whioh the student
is free to observe and enelyze as good
or bad. She is free to aoccept, rejeot,
exemine critically, end evaluate the
methods observed and deoide whioch methods
are desirable for her as an individusal
to attempt to use.

This belief is similar to that of many of the steff

(Teble 20).
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1962 Gredustes' Responses

The 38 grsduates who responded to Guestion 5 tended
to choose "by the students observing s wide veriety of
tesching methods™ as the way in which methods of tesoching
in home eoconomics classes should help home economics edu-
cstion majors, Nineteen marked this (Teble 19). Of the
13 who expleined this enswer nine did so by expressing
Belief 5.1 (Table 20).

Illustrations of the respondents! beliefs which were
coded under Belief 5.1 are seen below.

Illustration 2. 1962 graduate (2-31)
(Complete reply to questionj

By observing it helps the student
in realizing the many methods which may
be used in teaching. Leater in their own
teaching they will heve these experiences
to draw from in prepering and tesching in
their situeations.

Illustretion 3. 1962 greduste (2-3)
{Excerpt from total reply to question)

A wide variety of observation should
help the teacher know the possibilities
end then be in & position to decide for
herself what methods she personally will
use in teeching.

Meny 1962 greduates expressed thils bellef in response

to Question 3.
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1963 Seniors' Responses

The 52 seniors who responded to Question 5 tended to
mark the choice "by the students observing a wide variety
of teasohing methods" as did the 1962 grsdustes. Twenty-
six seniors maerked this suggestion (Table 19). Twenty-
five seniors said that they believed it should be helpful
for home economics educetion students to observe how to
help students learn. Eighteen of this group thought that
learning thst subject metter is important should be help-
ful to home economics education mejors. Finally, 16 sen-
iors marked ell four forced-choice suggestions (Table 19).

In response to juestion 5 many senliors expressed
Belief 5.1 when they explained the choices they had mede
(Table 20).

The following sre examples of the beliefs expressed
by the seniors in response to yuestion 5 which could be
coded under Belief 5.1.

Illustration 4. 1963 senior (3-33)
{Excerpt from totel reply to question)

These sre just ways and understand-
ings of how teaching is done, not neces-
sarily the wsy esch individusal g¢en do it
as we ere individusls end will do it dif-
ferently. This is to give us & broad
scope of idees to build on, not to follow
to the "I", The more one observes, the
more one ¢sn think end creete new idees
based on old ones.
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Illustration 5. 1963 senior (3-17)
{Complete reply to question)

Then one c¢en see for oneself what
the most effective ways are and how it
would affect them &s students.
These examples show that many seniors expressed
Belief 5.1 in response to Question 5 without regerd to the

choice they made Jjust ss the other two groups of respond-

ents head.

Question 6

Do you believe the methods of teaching used in
home economics classes sctually do help the stu-
dent who i3 preparing to be & homemeking tescher?®
Seventy-six of the 108 individusls who replied to
Question 6 answered "yes" and 18 believed the answer was

"no". Fourteen perticipents indiceted ambivalent beliefs

answering both "yes" end '"no" as is shown in the follow-

ing table.
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Table 21

121 Participants' Responses to Question 6, "Do
you believe the methods of teaching used in home
economics classes sctually do help the student
who is preparing to be a homemaking tescher?"

1962 1963
Responses Total Staff Gradustes Seniors
No. % No. % No. % No.

Positive response 76 62 10 50 37 84 29 51

Negative response 18 15 4 20 3 7 11 19
Ambivalent response 14 12 4 20 1 2 9 16
No response 13 11 210 3_7 8 _14
Total 121 100 20 100 44 100 57 100

The respondents were directed to explein the reason
for their positive or negative response. Those who
enswered embivelently ocleerly steted the reesons for their
snswers. EKech participsnt may have expressed more than

one belief in his response.

Beliefs Expressed in Response to Question 6

The responses seemed to express four beliefs in
answer to guestion 6. Of these, three were positive be-
liefs and one wes negative. rossibly the respondents
sgreed on only one negative belief becsuse of the small
number who did enswer negetively. These categories were

established by reeding end re-reading the questionnaires
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to determine the major beliefs expressed as was done for
the establishment of categories for the free-response date
in other questions.

Belief €.1

kethods of teaohing used in home economiecs

classes help the student who is preparing

to be & homemeking teacher by giving her

the opportunity to observe the method in

use and evelusate its usefulness in the situ-~
ation.

This belief was expressed by 60 of the 76 pesrtioci-
pents who answered Question 6 positively. The following
illustretions show some responses which led to the formu-
letion of Belief 6.1:

Illustration 1. Stsff member (S5-15)
{(Complete reply to question)

I think they do because if & tesch-
ing method is good, students are aware of
this and cen try to sdapt such 2 method
for themselves. If they find & method is
not good, they can improve upon it or not
use it at all.

Illustretion 2. 1962 graduate (2-28)
{Complete reply to question)

Yes becsuse & person cen see them in
ection =nd see the response, then decide
for herself if this is something she would
like to try slso.

Illustretion 3. 1962 greduate (2-21)
TExcerpt from total reply to question)

By seeing methods used we determine
the interest the group has when materisal
is presented in & psrticular way. The
methods help when you nave & group
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situation similar to those you have
seen so you oan adept the pert or
parts of & method and use it to good
sdvantage.

Illustration 4, 1963 senior (3-5%5)
{Excerpt from total reply to question)

Yes, by enabling the students to
observe the methods and their teaching
effects on the students.

Illustretion 5. 1963 senior (3-38)
{Complete reply to question)

Here the student has the opportunity
to see how effective various methods are
for the students of the oless snd then
meke Judgments as to their effectiveness,
then choose to use them or reject them.

The responses which were coded under Belief 6.1
seemed to belleve the vealue of teaching methods used by
college home economics lsy in students' observetion of
the effectiveness of the method.

Belief 6.2

Tesohing methods used by college home economics

teschers help the student who 1s preparing to be

8 homemesking teecher by glving her confidence in

use of the subject matter and the teaohing method.

This bellef wes expressed by 13 individusls. The
following illustrations show how they expressed it:

Illustration 6. 1962 greduste (2-30)
(Complete reply to question)

I believe that the various teaching
methods that the student sctuslly takes
pert in, end is femilisr with, ere helpful
to the student who 18 prepering for home
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eoconomics education. When the student
is femilisr with a method she will use
the method effectively.

Illustration 7. 1963 senior (3-27)
(Complete reply to question)

Though I sm not in educatlion I feel
actual prectice helps the student gain
confidence and skill.

Beliefs coded under Belief 6.2 implied that the
teesohing methods used by college teschers help students
gain ebllity in the perticular home economios skills sand
give the students confidence in her ebility to use the
skills.

Belief 6.3

Methods of tesching used in home economics

clesses help the home economics education

student by showing her tesching methods she

cen ocopy in her own teaching situstions,

The replies which were coded under this bellef implied
that potential homemaking teschers will copy the tesching
methods of the college home economics staff in their own
tesching situetions. These examples show how the respond-

ents expressed this belief.

Illustration 8, 1962 graduste (2-19)
(Excerpt from total reply to question)

It frenkly frightens me to see how
much I depend upon end refer to the methods
I ssw used in home economiocs classes.
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Illustration 9, 1962 greduate (2-39)
(Excerpt from total reply to question)

I believe that teachers tend to use
methods of teaching thet heve been used
by thelir teschers.

These responses and others like them were coded under
Belief 6.3.

Belief 6.4

Methods of teesching used in home economios classes

do not help the student who is preparing to be a

homemeking teacher because the methods are not ap-

plicaeble to high school homemeking classes.

Although few respondents expressed negetive beliefs
in reply to wuestion 6 those who did seemed to heve be-
liefs wnich could be coded under Belief 6.4.

The two following illustretions show how the respond-
ents expressed Bellef 6.4:

Illustrstion 10. Staff member (S-5)
{Complete reply to question)

For the most part, in my Jjudgment,
the method of epproach is quite different
with the younger student. No doubt some
methods ocan carry over, but for the most
pert there is a difference.

Illustration 1ll. 1963 senior (3-22)
TExcerpt from totel reply to question)

One way these methods may not help
is thet in some c¢ezses the methods used
are too sdult for the junior high or even
senior high student.

The responses which were coded under Belief 6.4

expressed the idea thet the methods of teaching used by
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college home economics teachers mey not be able to be
applied in the teaching situstions that the potential

homemaking teacher may experience.

Staff Members' Responses

Of the 18 stsff members who replied to (uestion 6,

10 expressed positive beliefs, four enswered negetively
and the same number responded embivalently (Teble 21).

Of the 10 who replied positively end the four who
geve ambivalent responses, nine expressed the bellief that
the tesching methods used by college home economics teach-
ers help potentiel secondary homemaking teachers by pro-
viding them the opportunity to see these methods used and
the effect of the method on the student. These nine be-~
liefs were coded under Belief 6.1. One of the staff mem-
bers who responded expressed an idea which was coded under
Belief 6.2 end two of this group had ideas whioh were
coded under Bellef 6.3 (Table 22).

Four of the eight (four negative, four smbivalent)
steff members who indicested negetive beliefs in response
to the question wrote ideas which were coded under Belief

6.4 (Taeble 23).



Table 22

Beliefs Expressed by Staff, 1962 Gredustes, and 1963 Seniors Who Responded
Positively to Question 6, "Do you believe the methods of teaching used in

home economics clesses sctually do help the student who is preparing to be
a homemaking teachers"

, 1962 1963
Total™ Staeff Greadustes Seniors

Beliefs 108 {18) (41) 49
No. % No. % HNo. % No.

6.1 Methods of teaching used in home eoconomiocs
claesses help the student who 1s prepsring
to be a2 homemaking teacher by giving her
the opportunity to observe the method in use
and evsluste 1ts usefulness in the situa-
tion. 60 56 9 47 24 658 27 655

6.2 Teeching methods used by college home eco-
nomiocs teachers help the student who is pre-
pering to be a homemeking tescher by giving
her confidence in use of the subject matter
and the teaching method. 13 12 1 5 6 14 6 12

6.3 Methods of tesching used in home economics
clssses help the home economics education
student by showing her teaching methods she
can copy in her own teaching situation. 10 1l 2 11 7?7 17 1 2

"ot all answers fell into these beliefs.

197142 §



Taeble 23

Belief Expressed by Staff, 1962 Graduztes, and 1963 Seniors ¥ho Responded
Negatively to Question 6, "Do you believe the methods of teaching used in

home economics classes esctually do help the student who is preparing to be
a homemeking teacher?®

1962 1663
Total Staff Gredustes Seniors
Belief

éloaz (18) (41) (49)
0. No. No. No.

6.4 Methods of tesching used in home econom-
ios olasses do not help the student who
is prepasring to be & homemeking teacher
because the methods sre not appliceble

to high school homemaking classes. 15 14 4 22 1 3 10 20

141
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1962 Graduetes' Responses

This group strongly believed the methods of tesoching
used by college home economios teachers do help students
who ere preparing for teaching. Of the 41 respondents in
this group, 37 esnswered positively, three replied nega-
tively while one replied both positively and negatively.
Of the totel number of positive replies, 24 were coded
under Belief 6.1, six under Belief 6.2 and seven under
Bellief 6.3. More people in this group expressed Bellef
6.3 than did the people in the other two groups of re-
spondents (Table 22).

One of the 1962 graduastes expressed sn ides which
ocould be coded under Belief 6.4 (Teble 23).

The belief most important to this group of respond-
ents was Bellef 6.1.

1963 Seniors' Responses

Forty-nine 1963 seniors answered (uestion 6. Of the
49, 29 replied positively, 1l enswered negatively end nine
expressed themselves smbivelently in response to the ques-
tion (Table 21).

Of the positive replies, 27 contained beliefs which
were coded under Belief 6.2 ahd one ¢ould be coded under

Belief 6.3 (Teble 22).
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Ten replies to Juestion 6 expressed negative beliefs
snd could be coded under Belief 6.4 (Table 23).

To this group of respondents, es to the other two
groups, the most importent wsy in which methods of teegh-
ing used by college home economics teschers help students
preparing to tesch is to provide these students with the
opportunity of seeing the methods in sction end observing

the response of the cless to the methods.

qguestion 7

In June, 1959, the Committee on Philosophy end
Objectives of Home Economios of the Americen
Home Economiss Association presented s statement
of philosophy and objectives at the fiftieth
eanniversary convention of the Americsn Home Eco-
nomics Association. In this statement, titled
Home Kconomies: New Directions, the committee
has listed 12 competences which it believes to
be fundamentsl to effective living. These 12
competences sre listed below. Please indicsate
the degree of importence you feel each competence
listed merits es a guideline for home economics
courses a8t Oregon State University.

In this question the participantis were requested to
merk esch of the competences steted to indicate the degree
of importance they belleved each competence merited as a
guideline for home economics courses at Oregon State Uni-
versity. The psrticipenis were elso invited to write
comments sbout this question in & space provided for this

purpose. Only 10 of the psrticipsnts wrote free-response
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answers 1o the question. These answers were not belisved
to be useful to this study.

These competences were formulated by the iamerican
Home Eoconomics Association Committee on Philosophy and
ObjJectives of Home Economics for presentation at the fif-
tieth snniversary oconvention of the Americesn Home Econom-
ios Association. It is believed that the primery goal of
home eoconomics is to help each individual and femily to
develop the competences fundamentel to effeotive living.
This committee believed these competences to be fundamental
to effective living. Courses in home economics should
help students develop these competences,

The Division of Home Economics of the Ameriocan asso-
ciation of Land-Grant Colleges asnd State Universities
sdopted the competences es stated by the Amerioan Home
Yoonomics Assoclation comnmittee s the recognized respon-
sibilities of home economics in land-grent institutions.

This question was designed to indicate the belilefs
of the staff, 1962 greduates, and 1963 seniors concerning
the importence of the development of the competences for
effective living through courses in home economiocs. Their
beliefs may suggest which competences should serve as
guldelines for home economic¢s courses.

Table 24 shows the distribution of response to each

competence. The smallest number, 115, responded to
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Table 24

121 Perticipents' Responses to nuestion 7, "In
June, 1959, the Committee on Philosophy and
Objectives of Home Economies of the Americen
Home KEgonomics Association presented a state-
ment of philosophy and objectives at the fif-
tieth anniversary convention of the Americen
Home Economiocs Association. In this statement,
titled Home kconomics: New Directions, the
committee has listed 12 competences whioch it
believes to be fundamental to effective living.
These 12 ocompetences are listed below. Plesse
indicate the degree of importance you feel each
competence listed merits as & guideline for home
economics courses st Oregon State University."

1962 1963
Total Steff Gradustes Seniors
Responses 5121) (20) (44) (57)
. No. No, No.

Competence 1

Did respond 116 96 18 90 44 100 54 95

Did not respond 5__4 2 10 - = s __ 5

Total 121 100 20 100 42 100 57 100
Competence 2

Did respond 116 96 18 90 44 100 54 95

Did not respond 5_ 4 _2 10 - __- 3 __ 5

Total 121 100 20 100 44 100 57 100
Competence 3

Did respond 115 95 18 90 43 98 54 95

Did not respond 6 & _2 10 1 _ 2 3 __5

Total 121 100 20 100 44 100 B7 100
Competence 4

Did respond 117 97 19 95 44 100 54 95

Did not respond 4 3 15 - - 3 5

Total 121 100 20 100 44 100 57 100
Competence 5

Did respond 116 96 18 90 44 100 54 95

Did not respond _ 5 4 _2 10 - - o _ 5

Total 121 100 20 100 44 100 57 100
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1862 1963
Total Staff Gradustes Seniors
Responses 121 {20) (44) (57)
No. % No. % No. No.
Competence 6
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 3 15 - - 3 5
Total 121 160 20 100 22 100 57 100
Competence 7
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 3 1.5 - - 3_ 6
Total 121 100 20 100 43 100 57 100
Competence 8
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 3 1.5 - - S __ 5
Total 121 100 20 100 44 100 B7 100
Competence 9
Did respond 117 97 19 95 44 100 54 05
Did not respond 4 3 1.5 - - 3__5
Totel 121 1060 20 100 44 100 B7 100
Competence 10
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 O 1_5 - = 3 _ 5
Totel 121 100 20 100 44 100 57 100
Competence 11
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 3 1.5 - - 3 _ 5
Total 121 100 20 100 4Z 100 B7 100
Competence 12
Did respond 117 97 19 95 44 100 54 95
Did not respond 4 3 1 5 - - S 5
Total 121 100 20 100 44 100 B7 100
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Competenoce 3. Three competences, 1, 2, and 5 were re-
sponded to by 116 participents. The remaining competences
were responded to by 117 of the 121 perticipants in the
study. HNineteen of the 20 perticipating staff members re-
sponded to all but Competence 1, 2, 3, and 5, One hundred
per cent of the participeting 1962 grsduetes responded to
every competence but Competence 3, Fifty-four or 95 per
cent of the 57 participeting 1963 seniors responded to
esch oompetence.

Most of the perticipents sgreed with the ameriocan
Home Economics Associetion snd the Home Economics Division
of the American Assoclation of Lend-Grsnt Colleges &nd
State Universities thet the 12 competences ststed by the
American Home Economics Associstion Committee on Philo-
sophy end Objectives of Home Eoconomics ere important in
reeching the fundsmentsal goel of home economics. However,
the degree of importsnce of esch competence as a guideline
for home economics courses wes not believed to be the same
by the psrticipents in this study.

In order to disocuss how the participents reected to
the 12 competences in Home Economics, the writer has
grouped them according to the percentage of perticipants
who believed these competences hed grest lmportence for

Home Economics.
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of Importance of 12 Competences in Home Economics

1962 1963

Compe- Degree of Total Steff Graduates Seniors
tence Importance No. % No. No. No. %
Great 103 89 18 100 36 82 49 91

1 Less 13 11 - - 8 18 5 9
None - _ - - - - = - -
Total 116 100 18 100 44 100 54 100
Great 102 88 16 89 %8 86 48 89

2 Less 14 12 2 11 6 14 6 11
None = e e
Total 116 100 18 100 44 100 54 100
Grest 91 79 17 94 31 72 43 80

3 Less 23 20 1 6 11 26 11 20
None 1 1 - - 1 2 - -

Totel 115 100 i8 100 43 100 54 100

Greet 102 87 17 90 38 86 47 87

4 lLess 15 13 2 10 6 14 7 13
None e e e O
Total 117 160 19 100 44 100 54 100
Grest 86 74 14 88 33 75 39 72

5 Less 30 26 4 22 11 25 15 28
None —— e e e e o =
Total 116 100 18 100 44 100 54 100
Great 53 45 8 42 21 48 24 44

6 Less 61 52 11 58 22 50 28 52
None S __ 3 - 1_2 e _4
Total 117 160 1% 100 44 100 54 100
Great 89 76 14 74 34 77 41 786

7 Less 28 24 5 26 10 23 13 24
None - - -_ - - -__-
Total 117 100 19 100 44 160 B4 100
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1962 1963
Compe-~ Degree of Total Staff Grsduates Seniors
tence Importance No. % NO. No. % No,
Great 69 59 11 58 24 55 34 63
8 Less 47 40 8 42 20 45 19 35
None 1 _1 =z = i_2
Total 117 100 19 100 44 100 54 100
Great 79 67 12 63 31 70 36 67
9 Less 36 31 6 32 13 30 17 31
None 2 _____?_ 1 ______§ = - __1_._ ”_____2_
Total 117 100 19 100 44 100 54 100
Great 78 67 15 79 27 6l 36 67
10 Less 36 30 4 21 17 39 15 27
None 3 3 - - - - S 6
Total 117 100 19 160 44 100 B4 100
Great 50 43 14 74 17 39 19 35
11 Less 62 53 5 26 25 57 32 59
None S _ 4 - __- 2 _ 4 3 _ 6
Total 117 100 I9 160 442 100 54 100
Great 67 57 17 90 22 50 28 52
12 Less 50 43 2 10 22 50 26 48
Nonme - - - - = = - -
Totel 117 166 19 100 42 100 “54 100
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Competence 1

Fundamental to effective living is the compe-

tence to establish values which give meaning

to personsl, family, end ocommunity living;

select goals appropriaste to their vslues.

Competence 2

Fundamentel to effective living is the compe-

tence to creste & home and community environ-

ment conducive to the healthy growth and devel-

opment of all members of the family at all

stages of the femily cycle.

Competence 4

Fundamentel to effective living is the compe-

tence to nurture the young end foster their

physicsl, mental, snd social growth end devel-

opment.

Competences 1, 2, end 4 were believed to be of great
importence as guidelines for home economics courses by 89,
88, end 87 per cent respectively of the respondents.
Kighty-two per cent or more c¢f eesch group of perticipents
seid this (Teble 25). These competences ere those which
sre more easily recognizsble as gosls of every home eco~
nomics course. They ere oconcerned with the fundementsl
ebilities of aschieving sstisfying living.

Competence 3

Fundementsl to effective living is the compe-

tence to schieve good interpersonal reletion-

ships within the home &nd within the community.

Competence 5

Fundamental to effective living is the compe-

tence to make end cerry out intelligent deci-

gione regerding the use of personsl, family,
end community resources.
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Competence 7

Fundemental to effective living is the compe-

tence to plen consumption of goods and serv-

ices~-inoluding food, clothing, end housing--

in ways that will promote values &nd goels

esteblished by the femily.

Competences 3, 5, and 7 were belleved to be of great
importence as guidelines for home economics courses by 74
to 79 per cent of the respondents to the question (Table
25). The staff tended to mark Competence 3 es meriting
great importance more often than did the other two groups
of respondents.

Competence 9

Fundamentel to c¢ffective living is the compe-

tence to perform the tesks of maintaining a

home in such & way that they will contribute

effectively to furthering individusal ond family

goals.
Competence 10

Fundamental to effeotive living is the compe-

tence to enrich personal and femily life through

the arts and humenities end through refreshing

and oreastive use of leisure.

These two ocompetences were rated as meriting great
importance e&s guidelines for home economicse courses by 67
per cent of the respondents. The 1962 graductes seemed
to believe Competence 9 wes of wore importance then the
other two groups of participents. The stsff members were
inelined to believe Compeience 10 to ve of great impor-
tance much more of'ten then the other partioclpating groups

8s ¢en be seen in Table 25.
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Competence 8

Fundamental to effective living is the compe-

tence to purchase consumer goods snd services

appropriate to en oversll oconsumption plan

end wise use of economic resources.

Competence 12

Fundamentel to effective living 1s the compe-

tence to develop mutuel understanding end

appreciation of differing ocultures end ways

of life, snd cooperate with people of other

cultures who are striving to raise levels of

living.

These two competences were believed to merit great
importence as guidelines for home economics courses by 59
end 57 per cent of the perticipants respectively. About
half of the participeting seniors and graduates believed
Competence 12 wes not so important as a guldeline for
home eoconomios courses. The steff members disegreed with
the grsduetes and seniors. Ninety per cent of the partic-
ipating stuff believed understanding of other ocultures to
merit great importeance (Teble 25).

Competence 6

Fundemental to effective living is the compe-

tence to establish long-renge goals for finan-

cial seocurity and work toward their schievement.

Competence 11

Fundsmental to effective living is the compe-

tence to take an intelligent part in legisle-

tive snd other social action programs which

directly affect the welfere of individuals and
families.
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It was agreed by only 45 per cent and 43 per cent
of the participsnts that Competences 6 and 11 merited
great importance es guidelines for home economics courses
(Table 25). Of the 19 partiocipating steff members only
42 per cent thought Comvetence & was of great lmportance,
however 74 per cent did indicate that they believed Compe-
tence 11 merited great importance as & guideline for home
economios courses., Only 39 per cent of the pesrticipating
gradustes end 35 per cent of the pertiocipsting seniors
egreed with them.

The highest number of psrticlipants who indicated be-
liefs that any of the oompetenoces were of no importance
e8 8 guideline for home egonomics courses wes five. These
five, two 1962 gredustes and three 1963 seniors, marked
Competence 11 as meriting no importance &s & guideline
for home economics courses.

It is interesting to see thet except for Competences
6 and 11,\at least 57 per cent of the 121 psarticipants

believed that the competences as steted in Home Egonomics:

New Directions (2) hed great importance for the home eco-

nomics courses at Oregon State University.
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CHAPTER V

SUMMARY AND CONCLUSIONS

The ma jor purpose of this study is to determine

whether or not staff, 1962 gredustes and 1963 seniors

of the School of Home Economics, Oregon State University,

believed home economics courses for home economics stu-

dents who plan to teach in secondary schools need to

differ from courses for those home economics students

who do not plan to teach. To help answer this question,

three sub-questions were formuleted. These were:

1.

2.

Se

Do methods of tesching used in home economics
classes taken by home economics education stu-
dents reflect the diversity of methods whioh
they will be expected to use in their teaching?

In the home economics courses at Oregon State
University 1s speciel consideretion given to
the home economics education students' needs
88:

a. Teschers

b. Homemakers

¢, Individusals in soclety

Do home economlics steff and home economics
students soccept the 12 competences funds-
mental to effective living =s stzted by the
Committee on Philosophy end Objectives of

the American Home Economios Associstion in
June, 1959, es important guidelines for the
home economics ocourses for home economics
education students at Oregon Stste University?
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Conclusions

To discover the beliefs of the participants about the
home economics courses as they existed at the time of the
study, a questionneire consisting of seven gquestions was
devised. It needs to be remembered that the conoclusions
are actually summeries of the beliefs es they are expressed
by the perticipants in one or more of the questions. The
classificetion of belliefs which form the latter pert of
this chapter ere the specific beliefs expressed by the par-
ticipants in answer to specific questions. The anslysis of
the response to these questions suggests to the writer thaet
the following conclusions mey be made.

Conelusion 1

Home economics courses for students preparing

to teaoch should differ from home economics

courses for students in other professional sresas

of home eoconomios.

This wes indiceted by the answers to Question 1,
"Should courses in home economics for students preparing
to teach differ from home economiocs courses for students
in other professional ereas of home economios?"

The lergest percentege of the three groups which
perticipeted in the study indicating this belief wes that
of the 1962 greduates. More staff members did not express

this belief than did. The students end recent graduates
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then, believed home economics courses should differ for
students prepering to teech from home economiocs courses
for students in other professionel areaes of home econom-
ics., The most importent reasson that these two groups
gave 1is that home economiocs educstion meajors need ocourses
in which the future use of the subject matter in their own
teaching situations is emphasized, Some steff members
also believed this orientetion of subject matter to be
importent, however most steff members tended to believe
that home economics educstion majors need es much depth
snd breadth of home economics courses as possible plus
courses for their speciel professional prepsrastion.

The 1962 gredustes emphesized the need for actual
prectice in olass of the principles of the subject matter
lesrned in the c¢lass end the principles of teaching the
subject matter es learned in the olass. This experience
in cless was not mentioned by the staff members who psar-
ticipzted in the study.

Forty-two of the respondents to this question indi-
cated they believed there should be no difference in home
economics courses for students in the verious professional
arees of home economics. They seemed to believe that
first snd foremost & greduete of the School of Home Lco-
nomics should be & home economist in the broadest sense.

She should then be sble to use her sbilities ss & home
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economist in the Job she has chosen. This was the strong-
est belief of the staff members responding to Question 1.

The 1962 graduates seemed to believe more than the
other groups that students ere not slways employed in the
Job for whioh they hed prepared in college. More then
helf of the 1962 graduetes mentioned this in their negs-
tive responses whioch would seem to indicate it wes 1ipor-
tant to them as redgent gradustes and newcomers to the job
market to be es well prepered as possible for more than
one specific job.

Conelusion 2

Home economics educetion students gredusting

from Oregon Stste University sre well prepered

as teachers, homemekers, end individuals in

soclety.

0'Toole (16) hes said the responsibllity of home eco-
nomics in higher eduscstion is to provide & program to edu-
cate students as "a person, family member end parent, &
citizen, end a worker"” (16, p.345). The response to jues-
tion 2, "How well prepered do you believe home economics
education students gredusting from Oregon State University
ere, 88: teachers, homemeskers, individuels in soclety®"
indicated that home edonomics courses at Oregon State
University fulfill this requirement.

The staff seemed to believe more strongly thst home

economics gredustes ere well prepsred es teaschers then any
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other group participsating. They based their belief on
the high regerd professionel educstion people seem to
heve for Oregon State University home economics education
greduates.

The 1962 gradustes and the 1963 seniors also believed
home economics education grzduetes to be well prepered as
teachers but they tended to bese this belief on their
knowledge of the home economics courses which home econom-
lcs education me jors ere required to tske.

Forty~-two per cent of the 1963 seniors indiocated the
belief that home economics educetion me jors have only
everege preperation as teachers. They seemed to believe
this wes becsuse the students fail to take asdvantage of
the opportunities offered them through college experiences.

The perticipsnts expressed more strongly that home
economics educastion gredustes are better prepaered for
homemeking then for any other phase of living., The 1963
seniors believed this more strongly then the staff or the
1962 greduates. The perticipents baese this belief on
their knowledge of the home economics courses thet hcme
economics educetion me jors tske.

The staff members expressed the belief that home
economlics educetion majors have average preparation as
homemskers much more frequently then any other group of

perticipents. The reason they gave for this belief wes
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thet the learning experiences students have in home eco-
nomics classes ceannot be spplied to reel situestions.

The perticipeating 1962 gredustes and 1963 seniors
expressed the belief that home economics education gredu-
ates ere well prepared es individuale in society becsause
of the broed requirements of the home economics curriculs.
However, the participsnts who indiceted that home econom-
ios education greduates have aversge preparetion as indi-
viduals in society said this becsuse they believed home
economics education students sre limited in opportunities
to extend their learning experiences becauce of the lsesrge
nunber of required courses which they must teke.,

The staeff members tended to believe thet home econom-
lecs education mejors heve only averege preperestion as
individuels in society.

The 1962 grsdustes end the 1963 seniors believed thet
home economics education gredustes &re better prepered in
8ll pheses of living thsn did the perticipating staff.

The broesd beckground of leerning experiences home econom-
1c¢s educstion me jors have seemed to be the reeson for this
belief.

The steff members were more criticel of ihe prepara-

tion home economies educstion gredustes receive through

home economiocs courses,
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The response to yuestion 3, which was stated, "Whst
speclal econsiderations do you believe should be given to
planning the home economios courses in a curriculum for
home eoonomics students prepering to tesoh homemaking?"
indicated that the perticipsnts strongly believed houe
economics education students need home economics subject
metter beckground in sll eresas of home economics.

The answers to these questions would seem to indicate
thaet the steff, 1962 gredustes and 1963 senlors pertici-
pating in tuis study believed thet & broosd beckground of
home economics subject matter must be considered for in-
clusion in eurricula for home economics education students
to prepere them well as teeachers, homemekers, and individ-
uels 1n socclety.

Conclusion 3

Home economics students prepering to teach are

helped to learn to teech by heving opportunities

to =2pply subject matter content leerned, methods

used by the home economies steff, principles of

leerning, end & wide veriety of teaching methods.

This conclusion wes indicated by the response to
wuestion 4, "Do you believe home economics students pre-
pering to teach ere helped to learn to teach by heving
opportunities to spply subject metter content learned,
methods used by the home economics steff, principles of
learning, eand & wide verliety of teaching methods?" How-

ever, the psrtioipents reveeled that home economios
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eduoation students heve little opportunity to apply these
faotors other then through student teaching or home menage-
ment house experiences., This belief was most strongly
stated by the 1963 seniors. Perhaps this group of partici-
pants are more immediately asware of this lack of applica-
tion because of the roles they will soon play eway from

the college community.

The staff expressed the belief thet opportunity to
spply teasching methods used by the steff, principles of
leerning, end a wide veriety of teaching methods should
help home economiocs education students leern to teach by
helping them evolve their own best use of these faotors.
They did not seem to be as aware of the lack of opportu-
nity to apply these factors as the other two groups of
participents. This should suggest thet although the steff
members do believe opportunity to apply subject matter,
teeching methods used by the steff, principles of lesrn-
ing, end & wide variety of teasching methods help students
learn to tesch, they do not teke this into conslderstion
when plenning courses for curricule for home economiocs
education students.

Conclusion 4

Methods of teaching used in home economics
clesses should help students who are preparing
to teech homemeking by the students observing
e wide variety of teaching methods.
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The participsnts belleved that by observing how a
wide variety of tesching methods may be epplied to actuel
situstions the students can eveluate thé methods and adapt
them in their own future situstions. The participents
also believed it to be importent for potential teachers to
observe how to help students learn through methods of
teaching.

Conclusion 5

Methods of teaching used in home economios

classes do help the student who is prepering

to teach.

This can be concluded from the perticipents' responses
to Question 6, "Do you believe the methods of teaching used
in home economics clesses actually do help the student who
is preparing to be a homemsking teschert”" The major resson
that the perticipents gaeve for expressing this belief weas
that the potential teescher 1s helped by having the oppor-
tunity to observe methods in use and evaluate the useful-
ness of the methods in perticular situstions.

This would imply thet methods of teaching used by the
home economics stsff asre helping home economics educetion
ms jors to be prepsred for teaching in the way that it 1s
believed tesching methods should help this group of stu-
dents.

A lerger proportion of steff members indicested that

they did not believe methods of teeching used in home
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eoconomios classes helped home economics students who are
preparing for teaching because the teaching methods used
by the staff ere not necessarily appliocaeble to secondary
terching situstions.

Few participants indicated that methods of teaching
used in home economics clesses help students who sre pre-
paring to teach homemaking.

It would sesm that although students in different
professional ereas of home economics should take different
home economics courses the instructors would be helping
prospective teachers leern to teach even if they used the
same methods of teaching for all sections of the course.
It was suggested that it would be helpful if these methods
could be oslled to the sttention of the students preparing
to teach.

The psrticipents expressed the belief thet the 12
competences fundsmental to effective living es stated by
the Americen Home Economics Association (2) ere important
guldelines for home economios courses slthough they be-
lieved these competences to merit varying degrees of
importence in this role. It would seem that even though
the perticipents believed home economics courses should
differ for students of different professional ereas of
home economics ell home economios courses should have the

seme fundamental guidelines.
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Steff's Bellefs

The staff members of the Oregon State University,
Sohool of Home Eoonomios, who perticipsted in this study
seemed to believe thet Oregon State Unlversity home eco-
nomics education graduates are better prepared profession-
ally than for any other phase of living but even this be-
lief wes not expressed by e large percentesge of the group.
They seemed less inclined to believe thet £l1ll home econom-
ios courses should emphesize the aspects of the course
whioh mey be of particuler use to the students' needs as
homemaking teachers. Most of the students' professionsal
preparstion is the responsibility of the education teach-

ers and the student's own perception of her future needs.

1962 Gradustes' Beliefs

It may be concluded that the 1962 greduates of the
School of Home Economics at Oregon Stete University par-
ticipeting in this study, slmost half of whom were employed
es homemaking teechers, seemed to believe potentisl home-
meking teachers would be better prepered as teschers, home-
mekers end individuals in socliety if the home economics
courses they teke emphasized the epplicetion of the subjeot
matter to the future needs of the students as teachers,

end if they &re gliven the opportunity to eveluate and
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apply sub ject matter, principles of leerning, and teaching

methods through their home economios classes.

1963 Senlors' Beliefs

It osn be seen that the 1963 seniors of the School of
Home Egonomics et Oregon State University, 35 of whom were
preparing to be homemaking teachers, believed Oregon Stete
University home economics educetion gradustes to be well
prepered for all pheses of living even though they be-
lieved home economios courses should differ for students
of different professionsl sress of home economics so that
the courses ¢sn be geered more explicitly to the psrticu-~
ler needs of different professional aress.

This group seemed to be most coriticel of the home
economies courses for the lack of opportunity to apply
subjeot metter, methods of teaching, and prineiples of
learning in class.

They indicsted thet methods of teeching used in home
economics olasses should help students who are prepering
to teech by giving them the opportunity to observe &nd
eveluate tesching methods end they strongly believed that
this is how methods of teeching used in home economics

classes actually do help home economics educetion me jors.
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Classification of Beliefs

The beliefs the perticipents expressed in response
to the questionnaire mey be further summarized by group-
ing them according to the number of participents who ex-
pressed each belief. Those beliefs which were stated by
at lesst one-fourth of the 121 perticipents in this study
ere listed then, in order of their importance to the par-

ticipants in the study.

1. Bellefs About Teeching Methods Used in Home Economics
Courses for Home Economies Education Majors

Methods of teesching used in home economics
oclasses help the student who is preparing to
be & homemeking teacher by giving her the
opportunity to observe the method in use and
evaluate its usefulness in the situsation.
(Expressed by 60 participants to form Belief
6.1.)

Similer beliefs were also expressed in response to
other questions. These were

Courses in home economics for home economics
education ma jors should be different then
courses in home economioes for students in
other professionsl arees of home economics
because the oourses for the home economios
eduocation me jor should emphasize the adaptas-
tion of the course to the use of the potential
teecher. Students majoring in other profes-
sionsl srees of home economiocs need s differ-
ent orientetion of subject matter than 40 home
economics educstion majors. (Expressed by 40
perticipants to form Belief 1l.ls.)

In planning the home economics courses in a
csurriculum for home economics students prepsr-
ing to tesch homemeking special considerestion
needs to be given to inoclude opportunity to
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experience the role of the teacher.
(Expressed by 31 participents to form
Belief 3.3.)

Methods of teaching used in home economics
classes should help students who are pre-
pering to teasch homemsking by giving them
the opportunity to observe how tesasching
methods mey be epplied to sctuel situetions
80 that they o¢en evaluste the method and
sdaept 1t in their future teaching situstions.
(Expressed by 31 partiocipants as Belief 5.1.)

Home economiocs students prepsring to teach
ere helped to leern to teach by having oppor-
tunities to spply subjeot metter content
learned, tesaching methods used by the home
economics steff, principles of learning, and

a wide variety of teaching methods but home
economics educstion students et Oregon State
University heve few opportunities to apply
these factors other then in their student
teaching and home management house experiences.
(This was steted by 27 perticipants and beceme
Belief 4.1.)

2. Subject Metter Background Needs of Potentisl Homemeking
Teachers

In plenning the home economiocs courses in &
csurriculum for home economics students pre-
pering to teeching homemeking specisl con-
sideretion needs to be given to include
courses which will give the student a strong
home economics subjeot metter background in
ell home economics arees. (Stated by 55
perticipsnts and formuleted into Bellef 3.1.)

A similer idea wes expressed this way

Home economios education students gradueting
from Oregon Stete University are well pre-
pered es homemekers through the verious home
economics courses provided in the currioulum
they follow, (Steted by 51 participents and
formulated into Belief 2.7.)
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Strengthening this belief was

Home economios education students gredu-
eting from Oregon State University ere

well prepared &s teachers becsause they

are required to take home economics courses
which provide a strong background in esch
area of home economics. (Stated by 36 par-
ticipants and formulated into Belief 2.1.)

3. Genersal Education Needs of Students Prepsring to Tesach
Homemeking

Home economics education students gradu-
ating from Oregon Stete University sare
well prepared as individuals in soolety
because of the brosd requirements of the
home eoonomios curricule. (This belief,
Belief 2.11 was expressed by 46 particl-
pants. )

4, Kinds of Courses to be Considered for Home Economics
Education Majors to Take

Courses in home economics for students
preparing for teaching should not differ
from courses for students in other pro-
fessional sreas of home economics beceause
ell home economics students regsrdless of
professional ares need the same besic baok-
ground knowledge of home economics subject
matter. Preperstion for & specific pro-
Tessional sres should be done 1in ocourses
edditional to the basic foundation home
economiocs courses. (Expressed by 40 par-
ticipants as Belief 1l.4.)

5. Beliefs About Professional Preparation

In plenning the home economics courses in
& curriculum for home economics students
prepering to teach homemaking special con-
sidercstion needs to be given to include
methods of teaching home economios subject
mstter plus home economics subject matter
to be taught. Professional prepsration
courses in home economics education need
to be included also. (Stested by 38 par-
ticipents and formuleted es Belief 3.2.)
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These five beliefs then, might serve as guidelines
for planning home economiocs courses in a curriculum for

home economics education me jors.



1.

2,

4.

8.
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528 North 21lst Street
Corvallis, Oregon
Januery 5, 1963

Dear 1962 Home Economics Graduate or 1963 Home Economics
Graduate-to-be,

I need your help!

Perhaps you are eware of the constant ourriculum evalua-
tion whioh is going on in the Sohool of Home Economics at
Oregon State University. 4s pert of my work under Dr. Mey
DuBois toward a Mester's degree, 1 am oonduoting & study
in an attempt to determine some specific belisfe concern-
ing the present ourriculum. By completing and returning
this questionneire you mey help to identify changes needed
in the education of home economists of the future.

Please fill out the enclosed questionnaire and return it

es soon &8s possible in the stsmped, self-addressed envel-
ope. I resally need your assistance--only you can help to
meke my study successful.

Thenk you 80 very much for the time and thought you will
give these questions. You do not need to sign your name
to the questionnaire.

Sinecerely,

Sonye Le=s
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o/o Dr. May DuBois

Home Economios Building
Corvallis, Oregon
Jenuery 5, 1963

Dear Staff Member,

As you well know, the curriculum in the School of Home
Economics at Oregon State University is undergoing con-
stant scrutiny. When I was 2 member of the student cur~
riculum committee last year 1 became very interested in
college curriculum chenges, This year I decided to do
my Mester of Arts thesis on some beliefs concerning the
present curriculum.

The me jor question to be enswered by this study 1is:

Do the home economics courses for home
economics education students need to differ
from the courses for those home economics stu-
dents who do not plan to tesch home eoconomics
in junior or senior sochool?

Home Eoonomiocs courses are considered &s those courses in
Foode end Nutrition; Clothing, Textiles, and Relsted Arts;
Femily Life end Home Administrstion; snd Institution Man-
agement.

At the present time, home economics educestion students are
required to teke CT 211 Clothing Seleetion, FL 413 Child
Development, end FL 425 Nursery Sohool Ghild besides the
core.

Although this study centers on the curriculum for home
economics education students, its purpose is to exsmine
this curriculum through obteining the viewpoints of staff,
all recent home econocmics graduates, end all present home
economics seniors.

The enclosed questionneire is designed to give an oppor-
tunity for you to express your own individuel viewpoint.
The more you do this the better the study will be.
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My study will be successful only through your assistance

therefore, I hope you will please complete the enclosed
questionnaire end return it to Dr. DuBois' box in the
Home Economics Building as soon as possible,

Thenk you for the time snd thought you will give my re-
quest.

Sincerely,

Sonya Lea
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SOME BELIEFS CONCERNING THE HOME ECONOMICS COURSES OF
THE SCHOOL OF HOME ECONOMICS AT OREGON STATE UNIVERSITY

To the Respondent:

This questionnaire is being sent to three groups of
people: the staff of the Sochool of Home Economics, 1962
graduates of thaet school, and 1963 prospective home eco-~
nomiocs gradustes. The beliefs of each individusl in these
groups will be different. Your bellefs may be besed on:

l. what is taught in your classes

2. what you know of others' c¢lasses in home
economics

3. your bsckground of experience

These beliefs finally form your own unique viewpoint--
how the home economics courses look to you.

These groups heve been chosen hecsause they heve all
been 8 pert of the recent curriculum chsnges. Of perticu-
lar interest are the viewpoints of the students who ere
preparing for tesching and the students not prepering to
teach.

This questionnaire gives you an opportunity to think
through and express your present beliefs sbout Home Econom-
ics 25 a field of study end as you see it being expressed
or taught at Oregon State University.

The questions which follow are designed to give you
freedom to say esnything you wish. The success of the study
depends on how each one of you sccept this opportunity.
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Question I.
PLEASE EXPRESS YOUR BELIEFS FREELY.

Should courses in home economics for students prepar-
ing to teach differ from home economics courses for stu-
dents in other professional areas of home economics?

Cheok the sanswer you believe is appropriete:

yes

no

If your snswer is "yes" please explein how the courses
should differ.

If your enswer is "no" please give your ressons for believ-
ing there should be no difference.
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Question II.

How well prepared do you believe home economics edu-

cation students graduasting from Oregon State University
ere, &s:

1.

2.

3.

Teachers

Check one:

___ Wwell prepered; ___ have average preperation;
—___ poorly prepared

Please stete the reasons why you checked this item as
you did.

Homemakers

Check one:

____ well prepered; ____ heve averege preparestion;
___ poorly prepered

Plesse state the reasons why you checked this item es
you did.

Individuels in society

Check one:

___ well prepared; ___ have average preparsastion;
____ poorly prepered

Pleasse stste the reassons why you checked this item ss
you did.
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Question III.

Please express your beliefs on the following question
freely.

What special considerations do you believe should be
given to plenning the home economies courses in a curric-

ulum for home economios students preparing to teach home-
making?

Question IV.

Do you believe home economiocs students preparing to

teach are helped to learn to teecoh by having opportunities
to apply:

sub ject matter content learned

methods used by the home economics steff
principles of learning

a wide variety of tesching methods

Pleace a cheock in the appropriste blank or blanks.
You may believe that home economios students are not
helped to learn to teach by having these experiences.
If so, do not mark any blank. Please explein your answer.
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Question V.

How do you believe the methods of teaching* used in
home economios classes should help students who ere pre-
paring to teaching homemeking?

Please check the appropriate blank or blanks:
By the students learning thet subject metter content
is important?

___ By the students observing the methods used by college
home economice teachers?

___ By the students observing how to help students learn?

__ By the students observing & wide variety of teeaching
methods?

Please explein your enswer.

Question VI.

Do you believe the methods of tesching used in home
economics olasses actually do help the student who is
prepsring to be a homemaking tescherst

If you believe the answer 1s yes, how do the methods

used help?
If you believe the enswer 1s no, why don't the meth-

ods used help?

*For exemple: 1lsboretory, disoussion, lecture, role play-
ing, or field trips.
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Question VII.

In June, 1959, the Committee on Philosophy and Objec-
tives of Home Economics of the American Home Economics
Association presented a statement of philosophy and objec-
tives at the fiftieth snniversary convention of the AHEA.
In this stetement, titled Home BEconomios: New Directions,
the committee has listed 12 competences which it belleves
to be fundamental to effective living. These 12 compe-
tences are listed below. Pleese indicate the degree of
importance you feel esch ocompetence listed merits as a
guideline for home economics courses at Oregon State Uni-
versity. Do this by placing a check (x) in the appropri-
ate column to the left.

Greast Less No
Impor- Impor- Impor- Fundamentsl to effective living are
tange tance tance the oompetences to:

esteblish velues which give meaning
to personel, femily, end community
living; select goals sppropriate to
these values

oreate & home and community environ-
ment conducive to the heslthy growth
end development of all members of the
femily st sll stages of the family
cyole

schieve good interpersonal relstion-
ships within the home and within the
community

nurture the young and foster their
physicel, mental and sociel growth
end development

meke and osrry out intelligent deci-
sions regerding the use of personsal,
femily, end community resources

esteblish long-renge goals for finan-
cial security end work toward their
achievement
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Great Less No
Impor- Impor- Impor- Fundamental to effective living are
tance tance tance the competences to:

plan consumption of goods and serv-
ices-~including food, oclothing, &nd
housing--in ways that will promote
velues and gosals estasblished by the
Temily

purchese consumer goods and services
eppropriate to an over-all consump-
tion plen end wise use of economic
resources

perform the tasks of meinteining a
home in such a way that they will
contribute effectively to furthering
individuel and family gosals

enrich personal and family life
through the erts and humenities and
through refreshing and creative use
of leisure

teke &n intelligent part in legisla-
tive end other soocial action programs
whioh directly affect the welfere of
individuals and families

develop mutual understsnding and
eppreciation of differing oultures
end ways of life, and cooperate with
people of other ocultures who are
striving to raise levels of living

A blenk spece 1s included on the finel pege of this
questionneire. Plesse feel free to mske any comments con-
cerning this pert of the questionnsire or any other psart
of the questionneire on that page.
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ABOUT YOU

Please r1ll in only the set of questions designed

for you.

If you graduated in 1962 pleese enswer these questions:

1.
2.
S
4.

5.

What is your present occupstion?
Is this the occupetion you prepared for in college?
W¥hat other occupstions heve you held since graduetion?

Cheok your professionsl area in home economiocs in
college:

Clothing, Textliles and Related Arts
Child Development end Femily Reletions
Home Administretion

Foods and Nutrition

Instituticnsl Mensgement end Dietetios
Home Economies Communiocations

Home Economios Education

Home Econcomios Extension

Positions with Sociel Welfare Agencies

LT

If you prepered for teaching check your teasching minor
Oor norm:

Art

Social Seience
English

Other Whet?
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Ii you plan to graduate in 1963 please enswer these ques-
tions:

l. Have you attended any college other than Oregon
Stete? For how long?

2. Cheock your professionel erea in home economios:

Clothing, Textiles, and Relasted Arts
Child Development &nd Family Relations
Home Administrstion

Foods and Nutrition

Institution Menagement and Dietetiocs
Home Eoconomiocs Communicstions

Home Eoonomios Education

Home Egonomics Extension

___ Positions with Sociel Vielfere Agencies

T

If you are a member of the staff of the School of Home
Economioes plesse answer these questions:

1. In which depertment of the School of Home Economics do
you teach?

2. Please enswer the following questions yes or no:

Has your experience included teeching at the elementary
level? the junior high level? the senior high
level?

3. In relation to the teaching experiences above, have you
teught & special subject matter erea other than home-

meking? (es only clothing, methematics, general science,

etc. ) —_—

Whet speclal sudbject matter did you teach?

At what level or levels did you tesch the above sub-
Jeocts?

Thank you for your time and effort, I will welcome sany
oomments you would like to meke.
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Two of the most thoughtfully written responses to
the entire questionneire were seldom coded in the estsb-
lished categories because of the nature of their replies.
These two partiocipents, a 1962 graduate and a 1963 senior,
did not often agree with the majority of the respondents
although their answers seemed to the writer to be smong
the most thoughtful responses to the questionnaire. The
enswers given by these respondents follow Just es they

were returned to the investigator.
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1962 GRADUATE'S RESPONSES TO QUESTIONNAIRE

Question 1.

Should courses in home economics for students pre-
paring to teach differ from home economics courses for
students in other professionsl arees of home economics?

No. We who are to be teachers need the same oourse
content as one who will be extension egent or business
women, I feel the present system of offering advanced
classes for the specielist (i.e. experimental foods for
the dietitian) is setisfectory. This is not to say that
I don't wish I could have had such classes; I do, though,
reelize the time limitations of & four-year curriculun.
As I progress through my first year of teeching I dsily
"wish" I could have taken more courses in the eress I
currently teach my students. Exsmple: Why couldn't I
heve fit a 400 level textiles course in so I oould resally
tell my boys' cless about menufecturing process. This is
Jjust my nature though.

A noted exception to this is the series of methods
courses we home ec¢ ed students take. These are necessary
end vital.

Question 2.

How well prepsred do you believe home economics edu-
cation students greduating from Oregon State University
are, as:

1. Teschers
Check one:
_X_ well prepared; ___ have sverage prepsration;
____ poorly prepered

One of my "judges" of our preparaztion has been to
compare my personal preperetion with that of others in
my present out-of-state job. I desire more ochance to
visit the teacher treining colleges locally end to take
some oourses. During fortheoming meeting I hope to
visit with ™natives” of this state to compere prepera-
tion. Our 0SU teacher ed staff is well known and
respected here which speesks for the preparation.
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2. Homemakers
Check one:
___ well prepared; _Xx have average preparation;
____ boorly prepared

I fear thaet through specislization in aress of
education, business, dietetics, etc.,, we are forced to
eliminate courses that would meke us well prepared
homemekers. This depends also to whom we are being
compared; if it 1s with average Ameriocsn housewife we
should rank high and aemong best prepered. Really,
this should wait for my answer until I em one--a home-
maker,

3. Individuals in society
Check one:
___ well prepared; _x have average preparation;
—__ boorly prepared

I chose a middle-of-road answer here because of a
personal feeling that my strict home ec curriculum end
the fsot that I ocompleted school in one term less than
four years restricted me from liberal arts courses. I
find myself wanting to teke literature, music, art,
painting, philosophy in summer school insteed of pur-
suing professional courses in home ec. 1This I believe
I need to be a well prepared individusl.

question 3.

Whet special considerations do you believe should
be given to planning the home economics courses in a our-
riculum for home economies students preparing to tesasch
homemaking?

Grester flexibility for the individuel students in
choice of clesses within an ares. To recognize individual
differences and ebilities in & prospective tescher would
enable her to builld up competency in eress of lack instesd
of in balenced work in an aree she is oapable of hsndling.
For one, I hed sewed in 4-H and at home and admittedly
enjoyed my fresh., soph. and drasping classes, But they
represented one year's work in en sree in which I ocould
heve slmost {egotistiocslly) tsught without preparstion.
Now, why not offer & one term methods of clothing construc-
tion course to incorporste new methods of sewing with new
methods of tesching sewling? Let that suffice for a person
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like myself and insist that I delve into the relationships
ereas and family 1ife and consumer education.

As & member of the teaching profession I cen see and
paertielly accept the cause end effect of poor teachers.
But 1t still depresses me to recall the poor teachers I
hed in areas in which I lacked sbility. Family finenoce
end menagement were my weaknesses and unfortunately they
were the week points in O0SU's steff. If we must have
poor steff meybe they could be kept out of vital growing
and currently emphesized areas. There were few methods,
professional treits or even personel treits that enocour-
eged me to pettern my work after that of my professors in
above mentioned &reas.

Question 4,

Do you believe home economics students prepering to
teaoh are helped to learn to teach by hsving opportuni-
ties to apply:

_X subject matter content learned

x methods used by the home economies staff
___ principles of learning
___ & wide variety of teaching methods

Little use of principles of learning is allowed or
required. I feel this should heve come in education
courses such as psych. or Methods of Reasding or even
School in Americen 1ife. We should have been required
to epply e principle of learning every dsy in ed psych.
Instend, we wrote one progrem for & teaching mechine and
gave one demonstrestion of e prineciple. Not enough was
demanded of the students.

Question 5.

How do you believe the methods of tesching used in
home economics clesses should help students who are pre-
pering to teech homemaking?

Plesse cheok the eppropriate blenk or blanks:

_X_ By the students leerning that subject matter content
is important?

_X By the students observing the methods used by college
home economics teechers?

_X_ By the students observing how to help students lesrn?

x By the students observing & wide variety of teaching
methods?
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I comment upon statement #1 beceause I feel students
know that subject matter is importent. The problem is
what subject matter is importent.

Item #3 is more vitel to me now as I face real stu-
Gents with learning problems. Surely how to solve this
is not observed or taught in general HE curriculum. I
saw clessmates feiling to learn end shared their struggles,
but 4id I see much professor-student work to correct 1t?
No, the grades went lower end the student got farther be-
hind. This is the price of a mass education, but I dread
the realization that in my first yesr I may be psrpatuating
the same error. We need more help in recognition of
individual capabilities and in how to key our teaching to
them.

Question &

Do you believe the methods of teacohing used in home
economics classes asctually do help the student who is pre-
paring to be a homemaking teacher?

Yes. It frenkly frightens me to see how much I
depend upon and refer to the methods I saw used in home
economiocs clesses, It disturbs me becsuse I well remember
my oriticel student attitude toward some of these same
methods. Yet, in this first year of teaching, I find my-
self running my foods work labs on & pattern of my own
soph foods %escher. I do sincerely hope that sucocessive
years in the Jjob will teach me new methods end that
through ohservation and sssocliestion with other teachers
I may leern more. The other factor that has influenced
my teeohing methods 1s the student tesching experiences.
Here was 2 chance to obsarve and prsotice methods other
than those sesen in c¢ollege c¢lessses. 1 wonder if there
would be vzlue in more non-perticipeting observation of
methods during methods oourses. Let a junior end
senior home ec ed girl who has hed or is teking 4084
go to Corvellis and nesrdby homemaking classes to observe
methods specifiocelily. This might be included as a cer-
tain number of hours of observation in dlversified aress
required for course completion like the observation of
edult ed groups. This would give more reslness snd ten-
gibility to olesses for whom they might plsn the unit
blocks required in 408d. I marvel at how I could even
begin to meke a unit without having "s cless”.
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1963 SENIOR'S RESPONSES TO QUESTIONNAIRE

Guestion 1.

Should oourses in home economics for students prepar-
ing to teach differ from home economics courses for stu-
dents in other professional arees of home economics?

No. In considering this question, I am esssuming that
"oourses” means course content and not the emount of
courses to be taken in each subject matter saree.

I expressed my enswer a8 no for seversl reasons:

1. I believe that as soon &s "special"
courses are planned for any sub ject
matter ares (unless great ocare is
taken) the course loses certain value
in the eyes of others.

2. This is limiting the home economics
education major to more nsrrow profes-
sional possibilities. As she begins
her career she may find she wishes to
be able to do something else in the
professional world aend she should have
courses that would permit her to do
this. Speoiaslization is important but
can come to the undergreduate through
her professionel area classes., If she
wishes more specielization, I feel
graeduate school is the snswer,

3. This sectioning limits contect with
other students even more. I feel very
strongly this contsct with students
interested in other professional arees
is invalueble and a necessary pert of
the learning experience. People inter-
ested in different professionel aress
look at subject matter with different
eyes snd perheps use another approach.
This therefore c¢restes another learning
experience for the student.

4, All courses teught ere gliving the stu-
dent besic principles of the subjeot
metter., It is up to the astudent inter-
ested in teeching to transpose these
principles to the learning level of the
students they are to teassch., It should
not be necessary to teach the tescher
differently.
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Question 2.

How well prepared do you believe home economics edu-

cation students graduating from Oregon State University
are, &s:

1.

2.

3.

Teachers

Check one:

___ well prepsred; _X have average preparation;
___ boorly prepared

General: In sanswering these questions I think it
depends & great deal on the individual, the extra-
curricular experiences she has had, and her ebility to
apply her lesarnings. I therefore am snswering the gues-
tion besed only on the course work she is required to
take.

Student hes been made familier with all subject
matter ereas of home economios end knows where to
find information when she needs to know more about a
subject. In this respect she is well prepared. I
feel she is not well prepered in knowing how to present
this subject metter to others--this weakness being lack
of training in speech or other communication eresas.
It's wonderful to have the knowledge but if you oen't
oexpress it then it's useless to others,

Homemekers

Cheok one:

_X_ well prepared; ___ have average preperation;
—_ boorly prepared

Student has good training in femily life area
both in child care and family relationships. She has
elso hed prectical experience in foods, nutritionm,
clothing and home decoration. If she 18 able to apply
learnings she should be well prepared.

Individuals in soclety

Check one:

____ well prepered; _Xx have average preparation;
___ poorly prepared

Although home economics education students take
several gensral courses in the humanities end social
sciences, they ere extremely limited in becoming &
well-rounded personelity. If the student does not take
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part in extra-curricular sctivities or develop the
ability to leern more individually, she is limited
to home economics only.

Here agein I stress communiocation, not in the
sense of subject matter, but rather as being able to
talk with all kinds of people. 4is a homemaking
teacher she must be able to talk with many people
with meny interests. I do not feel our curriculum
ellows this development of self and self-analysis.

Question 3.

What speoial considerations do you believe should be
given to planning the home economics courses in a curric-
ulum for home economics students preparing to teach home-
making?

The students should be made awere of all subjeot
matter arees. I think that in becoming ascqueinted with
this subject matter the student should:

l. be mede asware of resource material in the ares

2. have to express her learnings about the subject

orally--either through class discussion (seminser
type) or through oral reports.

I believe thet meny of the home economics courses
could be combined so that the student would have more time
for electives in the subject matter eres of her ohoioce.

There should be more training in the manegement side
of home eoconomics. Perheps this can be tied into the
course work more obviously or the students should leern
how to make themselves aware of this aspect.

I feel very strongly thet "women's Role Today" should
be continued as & full term course and that home economics
education students should be encouraged (not required) to
teke it. It is extremely good in several respects:

1. mskes students asware of current litersture in

home economics snd other areas

2. gives students opportunity to think for them-

selves

3. mekes student sharply eware of different feel-

ings ebout women's position in the world

4, makes students eswere of the changes in femily

roles and the flexibility end shering thet is
80 much e part of life
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Question 4.

Do you believe home economics students preparing to
teaoh are helped to learn to teach by heving opportunities
to epply:

subject matter content lesrned

methods used by the home economics starf
principles of lesrning

€& wide variety of tesching methods

e

Home eoconomics students have the opportunity to apply
subject matter in the precticel leb periods we have in
foods, clothing, equipment, nursery school, etec. We also
epply these learnings through home experiences and asctual
prectice in homes.

Through some of the courses home economios students
become awere of the principles of leerning. They are
given the opportunity to epply them but whether they do or
not 18 up to the individusl.

Students in preparing to teech are exposed to & wide
veriety of teeching methods both by discussing methods in
education clesses and by becoming swere of methods used by
the staff, Students are given the opportunity to apply
these to & very limited extent in some clssses snd to a
great extent in the student teaching experience. Through
this student teaching experience, students also apply sub-
jJect matter content and principles of learning.

I, therefore, would summsrize this by saying, stu-
dents are given the opportunity to apply these experiences
in student teaching, but experience other than that is
limited to home esconomiscs educetion methods courses.

Question 5.

How do you believe the methods of teaching used in
home economics clssses should help students who are prepsar-
ing to teech homemeking?

Please cheok the appropriate blesnk or blanks:

_X_ By the students learning thet subject matter content
is important?

_X By the students observing the methods used by college
home economics teachers?

X By the students observing how to help students learn?

_X_ By the students observing a wide variety of teaching

me thods?



206

I would say that all of these are true if the empha-
sis is put on "should". Wwe are exposed to methods and we
should be awsre of their importence. I add here that
often the first awareness comes with Ed 408d. The student
then refers back asnd sterts to tie all her learnings to-
gether.

The student teaching experience is the real "eye-
opener" for the student. Suddenly she wishes she could
remember everything she's been exposed to.

I think it is an extremely fortunate thing that the
mind can recall experiences stored way back, because we
are often not aware of leernings until we have to a&apply
them ourselves.

guestion 6.

Do you believe the methods of teaching used in home
eeconomics classes actually do help the student who is pre-
pering to be & homemsking teecher?

Yes, I believe the methods used help. Perheps these
methods cannot be espplied in the exsct form they are pre-
sented but with & 1ittle simplificetion they c¢en be used
extensively in teaching homemeking.

I believe the greater the veriety of methods used--
the better the teeching, end the student learning to be
a teecher should meke herself awsre of &s meny methods as
possible.

The problem here is making the student aware that a
method is being used and why this method is used. Pert
of this eanswer comes with asctual experience.





