
I 

nate theela 1e preaente4 ~ P'~ , J ~ !9'b3 
'l1tle l•ll~te CQU,hD1llS.O~aa State, 9!1,ove~s1!f 19M, 

Q . ' 
Ul . 

..- -­ ~-.-------. 

the oonttnuins nee4 tor ourr1ou1ua appra1ae1 prompte4 

tbla a\\147 ot belieta ab&ut hom e onomJ.oa ooureee tor 

boM eoonom.1oe e4uootlon aajoJ>e in the Sobool ot Home oo­

noa1oa at Or gon &tate Unt<versit;y. The results of \h1a 

aubJeot1ve atudy ere .., 114 onl.y tor thia partioul r group 

ot pe.rtio1puts Gnly at tlle t · • of the etwtJ'. 

A questionnaire Nq'lir1na tree-napon•e anA toroe4• 

oht>10e an wera we.a sent to s.teff ot the Sohool ot Bo • 

Eoonomioa t Oregon Stet tJn1vere1tJ a well 1962 Sf'e.d­

uet a and 1 3 aen1ora or t.he saae ob.Ool. ·file queet1oa• 

nelr wae 4eatgne4 to enawer the ajor question of the 

etU4Jt Do the home economics ·eoursea tor bOU&e eoonomtoa 

students who plan to t aeh 1n ae on4eey •obool.a need to 

41rre:r t~ 'h ooureea tor ·tb.oa ho e eoon ice atudenta 

who 4o no' pl n to t eeh'? 

http:onomJ.oa


2 

Tlle foroed•oholoe responses were elass1t1e4 1nto pn• 

detel"..l1tte4 oat•sor1es. After re d .tng end re-~ea41q the 

tree responses the writer organized them 1n.to oetesor1ea 

which were the beliefs ot the participants. '1' bl s were 

set up to show the peroentage.d1str1but1on ot the responses 

ot the pert1o1pants. 

Tb.e en lyete ot the data was organized into three 

sections: the beliefs ot the tett, the beliefs ot the 

1962 gracluetea·• and the ballets of tne 1963 eniors of 

the Sobool of Home Eoonomioa at oregoa State tJn1Tera1 ty. 

J'rom the snal.1s1s ot the data oeme tlve major bt111efa 

whlob aar 'be llel:ptul. 1a plannias home eoonom1oa ooursea 1a 

a ourr1oula for home eoon · 1oa education atu4enta. These 

ejor ballets held by 25 p r oent or on ot tbe p rt1o1­

pante are: 

1. Methode of teaching ueel in b.Omf!t eoonomloa 
olessea belp the stu4ent who 111 preparing 
to be a homemaking teacher by 61'f1ng her the 
opportunity to obserYe the metbo4 1n use end 
evelu.at ita usetulneaa in the situation. 

a. In pl nning the home economics oouaes ln a 
eurr1oulwn tor home eoonomioe students pre­
paring to teach bomemak1ng apeo1al consider ­
t1oa needs to be given to include ooursee 
which will give the student a strong ho e 
eoonom1os eubjeot raette.r 'backgrourld 1n all 
hotne eoonom.ios areas. 

3 .. H.om eoonom1oe e4uo tion students gradustine;
from Oregon Sta te Un1verstty are •ell preparecl 
aa 1n41v14usls in society bec us e ot the broad 
requirements of the ome eoonam1oa curricula. 

http:evelu.at


I 

1. oourae• ta bae eoono los tor atll4ea,,a 
prepar1Q4 tor .teaoh1na allo-ul.A not 41tte~ 
.fro · •ovaea tor •'ud n' in other tro· 
teaalotta1 UHtUI ot ho • ·Oil! toe beoau e 
all lloae ·•OOttObl1h a:tu4et\ta resal'dleae ot 
prot.oe1o 1 rae need the a8 o _b• 1c bac • 
srcum4 Jm.owledp ot home eoonoa1oe au Jeot 
atter, Prepetr tton tor a apeolt1o pro­

teaslonal ree eh0ul4 'be «one :.t:a ooua a 
a4d1tlonal to the bea1e tounde.t1on b.ome 
•oonosalo• aovsea .. 

1 . In pleanba the ho:me eooa01a1oe couraee in 
• ourrlotslta t'or lw e eooaom1oe stu4an' 
p:rap rs.as ·to teecb hometlfik1n peolal oon­
a14er tioa aee«s to be 1ven to lnolwte 

. t 4 . ot teach1US ho •oo-noa1oa eubjee't 
ae.tt•r Jl.ue bome eoonatoe eubjeot tter 
to l:Ht teupt. l?JOOte atonal preparation 
eoura a 1a home eoonoa1ee e4uo&t10n aee4 to 
be inolu.4e4 4lH. 



BELIEJ'S CONCERNING OREGON STATE tJNIVERS.ITY 
HOME ECONOMICS COURSES FOR 

POTENTIAL SECONDARY HOME ECONOMICS TEACHERS 

by 

SONYA ANN LEA 

A THESIS 

submitted to 

OREGON STATE UNIVERSITY 

in partial tultillment ot 
the requirements tor the 

degree ot 

MASTER 0 F ARTS 

.rune 196S 



APPROVED:

Redacted for privacy
Head of Department of Home Eoonomios Education

In Charge of Major

Redacted for privacy

Chairman of School Graduate Committee

Redacted for privacy
Dean of Graduate School

Date thesis is presented J-A-i^L 9-6k. 

Typed by Margaret Barber



ACKNOWLEDGMENTS 

The writer expresses her deepest gratitude to ell 

who helped to meke this study possible. To Dr. May 

DuBois tor the untiring guidance end time she gave to 

the study; to the writer's parents for their unfailing 

encouragement and assistance; to the staff, 1962 gradu­

ates, and 1963 seniors ot the School of Home Economics 

at Oregon State University who gave their time and 

thought in participating in the study; and to the many 

others whose interest and encouragement aided the writer 

in completion of this study, is extended sincere appreci­

ation. 



TABLE OF CONTENTS 

CHAPTER Page 

I INTRODUCTION • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 1 

Need tor the Study......................... 2 
Setting of the Study....................... 2 
Statement ot the Problem................... 5 
Basic Assumptions •.•••••••••••••••••••••••• 6 
Limitations ot the Study ••••••••••••••••••• 6 
Definition ot Terms........................ 7 

II METHOD OF PROCF~DURF; . . . . .. . . . . . . ......... . . . 9 

Participants in the Study.................. 9 
Controls and Variables ot the Study •••••••• 10 
The Questionnaire •••.•••••••••••••••••.•••• 11 
Distribution and Return of the questionnaire 13 
Analysis ot Data ••••••••••••••••••••••••••• 14 

III REVIEW OF THE LITERATURE ••••••••••••••··••• 17 

Philosophy ot Home Economics ••••••••••••••. 17 

Home Economics Philosophy at Oregon
State University •••••••••••••••••.••••• 18 

The Curriculum end Need tor Its Change .•••• 22 
The Changing Home Economics Curricula~ ••••• 25 
Curriculum Studies at Oregon State Univer­

sity . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 27 

IV ANALYSIS OF DATA • o. o ••••••••••••••••••••.•• 30 

Participants in the Study ••••••••••••••••.• 30 

Start Members ... . . ... . . . ... . . . . . . .... . . . . 32 
1962 Graduates ••••••••••••••••••••••••••• 36 
1963 Seniors •••••••••••••••.••••••••••••• 39 
Summery ot Personal Data ot Participants . 41 

Beliefs ot the Participants ••.••••••••••••• 42 
Question 1 ..•.............•................ 44 

Forced-Choice Responses ••••••••.••••••••• 44 
Free-Responses ••o••••o••••••••••••••••••• 46 
Beliets for Positive Responses ••••••••••• 47 



CHAPTER Page 

Beliefs tor Negative Responses ••••.•••••• 57 
Suggestions tor Specific Changes ••••••••. 61 
Starr Responses • • • • . • . . . • • • . • . • . • • . • • • . • • 62 
1962 Graduates• Responses •••••.•••••••••• 67 
1963 Seniors' Responses •••••••••••••••••• 73 

Question 2 • • • • . • • . • • . . . . . . . . • • . • . • • • • • . • • • • 79 
Beliefs .About the Prepe.rat ion of Oregon 

state University Home Economics Educa­
tion Graduates as Teachers •••••.••••.•••• 81 

Forced-choice Responses •••..••••••••.•••• 81 
Free-Responses ••••••••••••••••••••••••••• 84 

Beliefs About the Preparation ot Oregon
State University Home Economics Educa­
tion Graduates as Homemakers ••••••••••••• 93 

Forced-Choice Responses •••••••••••••••••• 93 
Free-Responses • • • • • • • • • • • • • • • • • • • • • • • • . • • 94 

Beliefs About the Oregon State University
Home Economics Education Graduates• 
Prep6ration as Individuals in Society •••• 100 

Forced-Choice Responses •.•••••••••••.•..• 100 
Free-Responses ••••••••••••••••••••••••••• 101 

Question 3 ..••••.•..••.•..••..•.•..•..•...• 107 

Free-Responses • • • • • • • • • • • • • • • • • • . • • • • • • • • 108 
Beliefs for Responses •..•••..•••••••••••• 108 
Staff Responses ••••••••••••••••••••••.••• 120 
1962 Graduates' Responses ••••••••••••••.. 121 
1963 Seniors' Responses •••••••••••••••••• 122 

Quest ion 4 . . • • . . . • . . . . . . . . • . • . . • . • . . . • . . . . • 123 

Forced-Choice Responses •••••••••••••••.•• 124 
Free-Responses •••••••••••••••••••••••..•• 127 
Sterr Members• Responses ••.•••••••••••••• 132 
1962 Graduates' Responses •••••••••••••••• 133 
Beliefs of 1963 Seniors •••••••••••••••••• 134 



CHAPTER Page 

Question 5 ••••••••••••••••••••••••••••••••• 135 

Foroed-Choioe Responses •••••••••••••••••• 136 
Free-Responses ••••••••••••••••••••••••••• 137 
Staff Members' Responses ••••••••••••••••• 143 
1962 Graduates' Responses ••.••••••••••••• 144 
1963 Seniors' Responses •••••••••••••••••• 145 

Question 6 •••••.••••••••••••••••••••••••••• 
Beliefs Expressed in Response to Question 6. 

Staff Members' Responses ••••••••••••••••• 152 
1962 Graduates' Responses •••••••••••••••• 155 
1963 Seniors' Responses •••••••••••••••••• 155 

Question 7 • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 156 

v SUMMARY AND CONCLUSIONS • • • • • • • • • • • • • • • • • • • • 1&7 

Conclusions •••••••••••••••••.•••••••••••••• 168 
Staff's Beliefs •••••••••••••••••••••••••••• 177 
1962 Graduates' Beliefs •••••••••••••••••••• 177 
1963 Seniors' Beliefs •••••••••••••••••••••• 178 
Classification of Beliefs •••••••••••••••••• 179 

BIBLIOGRAPHY •••••••••••••••••••••••••••••••••••••••• 183 

APPENDIX A .. . .. . . . . . . .. . . . ... . . .. . . ..... . . .. . . . ..... 185 

APPENDIX B ..... . . .... . .. . . . . .. . ... . .... . ... . .. . . . .. . 197 



LIST OF TABLES 

Table Page 

1 Distribution and Return of the Questionnaire 
by the Steff, 1962 Graduates and 1963 Seniors 
of the School of Home Economics, Oregon State 
Un1vers1ty . • . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • 14 

2 Professional Interests of the Steff, 1962 
Graduates, 1963 Seniors of the School of 
Home Economics, Oregon State University •••••• 31 

3 Homemaking, Elementary, end Secondary Teach­
ing Experience of 20 Steff Members ••••••••••. 33 

4 School of Home Economics Curricula of 1962 
Graduates and 1963 Senior Participants ••••••• 37 

5 121 Participants' Responses to ~uestion 1, 
"Should courses in home economics tor stu­
dents preparing to teach differ from home 
economics courses for students in other 
professional areas of home economics?" ••••••• 45 

6 Beliefs Expressed by Staff, 1962 Graduates, 
and 1963 Seniors Who Responded Positively 
to Q.uestion 1, "Should courses in home econom­
ics for students preparing to teach differ 
from home economics courses for students in 
other professional e.reas of home economics?" • 48 

7 Beliets Expressed by Starr, 1962 Graduates, 
and 1963 Seniors Who Responded Negatively 
to Question 1, "Should courses in home econom­
ics tor students preparing to teach differ 
from home economics courses tor students in 
other professional areas of home eoonomics?'t • 50 

8 121 Participants' Responses to Question 2, 
"How well prepared do you believe home eco­
nomics education students graduating from 
Oregon State University are, as: teachers, 
homemakers, individuals in society?" ••••....• 80 



Table 

9 Responses of Steff, 1962 Graduates, and 1963 
Seniors Who Answered ~uestion 2, "How well 
prepared do you believe home economics educa­
tion students graduating from Oregon State 
University ere, as: tea.chers, homemakers, 
individuals in society?" ••••••••••••••••••••• 82 

10 Beliefs Expressed by Staff, 1962 Graduates, 
and 1963 Seniors Who Responded to Question 2, 
"How well prepared do you believe home eco­
nomics education students graduating from 
Oregon State University are, as: teachers, 
homemakers, individuals in society?'' •••.••••• 83 

11 Beliefs Expressed by Staff, 1962 Graduates, 
and 1963 Seniors Who Responded to Question 2, 
"How well prepared do you believe home eco­
nomics education students graduating from 
Oregon State University are, as: teachers, 
homemakers, individuals in society?" •••.••••. 92 

12 Beliefs Expressed by Starr, 1962 Graduates, 
and 1963 Seniors Who Responded to ~uest1on 2, 
"How well prepared do you believe home eco­
nomics education students graduating from 
Oregon State University are, as: teachers, 
homemakers, individuals in society?" ••••••••• 102 

13 121 Participants' Responses to Question 3, 
"What special considerations do you believe 
should be given to planning the home econom­
ics courses in a curriculum for home econom­
ies students preparing to teach homemaking?~ . 108 

14 Beliefs Expressed by Staff, 1962 Graduates, 
and 1963 Seniors Who Responded to ~uestion 3, 
"What special considerations do you believe 
should be given to planning the home econom­
ics courses in a curriculum for home econom­
ics students preparing to teach homemaking?~ • 109 

15 121 Participants' Responses to ~uestion 4, 
rtDo you believe home economics students pre­
paring to teach ere helped to learn to teach 
by having opportunities to apply: subject 
matter content learned, methods used by the 
home economics steff, principles of learn­
ing, a wide VAriety of teaching methods?" •••• 123 



Table 

16 Responses ot Staff, 1962 Graduates, and 1963 
Seniors Who Responded to ~uestion 4, "Do you
believe home economics students preparing to 
teach are helped to learn to teach by having
opportunities to epply: subject metter con­
tent learned, methods used by the home eco­
nomics starr, principles of learning, e wide 
variety of teaching methods?" ••••..•••••••••• 125 

17 Beliefs Expressed by Start, 1962 Graduates, 
and 1963 Seniors Who Responded to ~ueetion 4, 
"Do you believe home economics students pre­
paring to teach ere helped to learn to teach 
by having opportunities to apply: subject 
matter content learned, methods used by the 
home economics steff, principles of learning, 
e wide variety of teaching methods?" ••••..••• 128 

18 121 Participants' Responses to ~uestion 5, 
"How do you believe methods of teaching used 
in home economics classes should help stu­
dents who ere preparing to teach homemaking'?" 136 

19 Responses of Starr, 1962 Graduates and 1963 
Seniors Who Responded to Question 5, ~ow do 
you believe methods of teaching used in home 
economics classes should help students who 
e.re preparing to teach homemaking?" • • • • . • • • • • 138 

20 Beliefs Expressed by Steff, 1962 Graduates 
end 1963 Seniors Who Responded to Q.uest1on 5, 
"How do you believe methods of teaching used 
in home economics classes should help stu­
dents who ere prepering to teach homemaking?" 141 

21 121 Participants' Responses to ~uestion 6, 
"Do you believe the m.ethods of teaching used 
in home economics classes actually do help
the student who is prep~ring to be a home­
making teacher?" ••••••••••••••••••••••••••••• 147 

22 Beliefs Expressed by Steff, 1962 Graduates, 
and 1963 Seniors Who Responded Positively 
to ~uestion 6, "Do you believe the methods 
ot teaching used in home economics classes 
actually do help the student who is prepar­
ing to be a homemaking teacher?" ••••••••••••• 153 



Table 

23 Belief Expressed by Staff, 1962 Graduates, 
and 1963 Seniors Who Responded negatively 
to Q,uestion 6, "Do you believe the methods 
ot teaching used in home economics classes 
actually do help the student who is prepar­
ing to be a homem~king teacher?'' ••....••.•••• 154 

24 121 Participants' Responses to Question 7, 
"In June, 1959, the Committee on Philosophy
and Objectives ot Home Economics of the 
American Home Economics Association pre­
sented a statement of philosophy snd objec­
tives at the fiftieth anniversary convention 
ot the Americe~ Home Economics AsBooiation. 
In this stetement, titled Home Economics: 
New Directions, the committee hes listed 12 
oompetenoes which it believes to be funda­
mental to errective living. These 12 oom­
petences ere listed below. Please indicate 
the degree or importance you feel each com­
petence listed merits as a guideline for 
home economics courses et Oregon Stete 
tTll1vers1ty." •.•...•.....................••.•• 158 

25 121 Participants' Belief Concerning the 
Degree or ImportPnce of 12 Competenoes in 
Home Economics • • . • • • . • • • • • • • • • • • • • • . • • • • • • • • • 161 



BELIEFS CONCERNING OREGON STATE UNIVERSITY 
HOME ECONOMICS COURSES FOR 

POTENTIAL SECONDARY HOME ECONOMICS TEACHERS 

CHAPTER I 

INTRODUC'l'ION 

A matter of concern among home economists today is 

the future of home economics in the academic community. 

There are varying viewpoints among home economists as to 

the kind or education all home economics students need. 

Some university home economics teachers believe that home 

economics students need education primarily concerned with 

preparation in a specific home economics profession. 

Others believe that all home economics students need an 

extensive education for fnmily life regardless of the pro­

fession to be pursued. The basic objectives of a home 

economics program need to be agreed upon and known by all 

concerned with the teaching of home economics classes in 

the university in order to make the program a strong, 

worthwhile field of study for both professional and gen­

eral education in home economics and in the humanities, 

sciences end social sciences. 

This study is concerned with discovering the beliefs 

of home economics steff, students and alumnae about the 

home economics courses for one professional area, that of 

teaching homemaking in secondary schools. 
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Need ~or the Study 

The home economics curriculum at oregon State Univer­

sity is undergoing constant scrutiny in order that it may 

be made applicable to the needs of the students or the 

present society. 

The necessity tor thoughtful appraisal 
ot an educational program is a continu­
ing need in a world of accelerated change 
and increasing pressure. Only by such 
appraisal can the good in e program be 
retained and changes be intelligently
made ( 2 , p. 1 ) • 

This study may be of value to those who ere directly 

involved with the revision of horne economics curriculum at 

Oregon State University. It may also be of value to stu­

dents who are less concerned with curriculum revision but 

who Hre nevertheless affected by the home economics our­

rioulum. 

Setting of the study 

The School of Home Economics at Oregon State Univer­

s1ty in Corvallis, Oregon, where this study takes place, 

enrolls between 500-600 women students during the academic 

year. Of these, an average of 100 are seniors. This study 

is concerned with beliefs of the staff of this school, and 

the beliefs of the 1962 graduates as well as the 1963 sen­

iors. 



Besides the Dean and Heed Counselor there ere seven 

departments in the school. These are Clothing, Textiles, 

a<nd Related Arts; Family Life and Home Administration; 

Foods and Nutrition; Institution Management; Home Eoonom­

ics Education; Home Economics Research; and Home Economics 

Extension. 

The Department of Home Economics Education is offi­

cially administered through the School of Kduoetion but 

because of the need for its close relationship to the 

School of Home Economics it is housed in the Home Econom­

ics Building. 

The Home Economics Research Department coopEJretes 

with the A.gricul tural Experilflent Sta.tion in research pro­

grams end conducts studies supported by Federal, State, 

private, and general research funds. 

Professional course work in Home ~conomics Extension 

is provided by the extension staff for preparetion es 

Extension Agents or 4-H Club agents. 

The other departments edministered through the School 

of Home Economics offer courses for professional careers. 

The largest percentage of home economics graduates per 

professional area of home economics has traditionally been 

those students preparing for home economics teaching in 

secondary schools. Forty-five per cent of the graduates 

from 1940-1962 prepared for teaching. 
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Students who prepare for teaching may be enrolled in 

one of three different curricula in home economics. These 

are the Core Curriculum, Curriculum A and Curriculum B. 

The majority of the students now in school and the alumnae 

used in this study are enrolled in the Core Curriculum. 

This curriculum, which came into effect in 1960-61, is 

very similar to Curriculum A. It is designed, as is Cur­

riculum A, to give students besic background in all areas 

ot home economics plus work in the sciences, social sci­

ences, and humanities. All students enrolled in 1960-61 

or after are enrolled in the Core Curriculum. Curriculum 

B includes a higher science requirement with the basic 

background work in all areas of home economics. Students 

graduating in Curriculum C do not meet the requirements 

tor home economics teaching. 

Students may also prepare for teaching home economics 

through the School of Education but beceuse of the small 

number who do so, these people were not requested to par­

ticipate in this study. 

It is on the basis of having taken the courses which 

are u. part of these curricula thst the students and gradu­

ates participating in this study have made the judgments 

called for by the questionnaire. Each of the curricula 

which prepares students tor teaching includes courses in 

all areas of home economics. The viewpoints they have 
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expressed are related to the experiences they have had 

with a wide variety or courses in·home economics. 

Statement ot the Problem 

The purpose of this study is to determine the answer 

to the following question: Do the home economics courses 

for home economics students who plan to te~ch in secondary 

schools need to differ trom the courses for those home 

economics students who do not plan to teeoh? 

To help answer this questiou, three sub-questions 

were formulated. i'he answers to these helped to determine 

the answer to the above question. 

l. Do methods of teaching used in home economics 
classes taken by home economics education 
students reflect the diversity ot methods 
which they will be expected to use in their 
teuching·: 

2. In the home economics courses at Oregon Stete 
University is special consideration given to 
the home economics education students' needs 
as: 

a. Tecchers 
b. Homemakers 
a. Individuals in society 

3. Do home economics staff and home economics 
students accept the 12 competences fundamental 
to effective living as stated by the Committee 
on Philosophy snd Objectives ot the American 
Home Economics Aasocietion in June, 1959, as 
important guidelines for the home economics 
courses for home economics education students 
a.t Oregon State University? 
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Basio Assumptions 

This study is attempted with the following assump­

tions: 

1. Curriculum is planned to meet the needs of the 

students. 

2. The staff of the School or Home Economics at 

Oregon State University, the 1962 home economics 

graduates or Oregon State University, and the 

1963 seniors in the Oregon State University 

School or Home Economics possess the necessary 

knowledge about the courses of the School of 

Home Economics et Oregon State University to 

express their beliefs concerning these courses. 

3. Beliefs can be measured with the device con­

structed to meet this need. 

4. Students will imitate the teaching methods they 

observe in oollege home economics classes in 

their own teaching situations. 

Limitations of the Study 

It is recognized that the results of this study will 

be applicable only to the home economics courses at Oregon 

State University at the time of the study. 
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The use of the questionnaire as a measuring instru­

ment is a recognized limitation of this study. '.rhe number 

of returns obtained will influence the validity of the 

study. 

Definition of Terms 

The following terms need to be defined for the pur­

poses of this study: 

1. Belief -An accepted conviction of truth {19, 

p. 79). 

2. Competence - '~eans sufficient for the necessaries 

of life; sufficiency without excess ••••• fitness; 

abilityH (19, p.l68). 

3. Curriculum - Experiences gained through the 

courses taught within the School of Home Econom­

ics to guide the students' learning. 

i. Family-centered teaching - The relation of all 

pha.ses of subject metter taught in home econom­

ics classes to the entire life cycle of the 

family. 

5. Family lite education - Education to help the 

individual student to achieve a rich and satis­

fying home end family life (17). 

6. General educetion - "those phases on non­

specialized and non-vooetional learning which 
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should be the common experience of all educated 

men and women ••••• General education undertakes 

to redefine liberal education in terms of life's 

problems as men race them, to give it human 

orientation and social direction, to invest it 

with content that is directly relevant to the 

demands of contemporary society" (18, vol.l, 

p. 49). 

7. Home economics education - 'l'he area of special­

ization for preparation as teachers of home eco­

nomics. At Oregon State University this prepa­

ration is geared toward preparation as secondary 

school teaching and teaching home economics to 

adults. 

8. Home economics educstors - administrative offi­

cials, college and university teachers for all 

of home economics as well as public school 

teachers, stste and city supervisors or home 

economics. 

9. Methods or teachi~ - The procedures used by 

the home economics starr to help bring about 

learning on the pert or the student. 

10. Professional education - Preparation tor gainful 

employment ( 17 ) • 



CHAPTER II 

METHOD OF PROCEDURE 

~erticipant~n the Study 

The participants in this study were the teaching 

starr or the School of Home Economics at Oregon State 

University, 1~62 gre.duetes as well as 1963 seniors from 

the same school. These people were selected because of 

their experience with the present courses of the School 

or Home Economics at Oregon StBte University. The present 

curriculum hes been in effect long enough to affact these 

two groups of students. This study is concerned with the 

courses as they ere ~· 

Those members of the steff who taught only graduate 

classes, were part-time teE~chers, or who had not taught a 

t'ull academic year at Oregon State University were not 

oontected for pertioipation. The one exception was a mem­

ber of the staff who was doing only pert-time work, but 

he.d taught full-time for :many years previously et Oregon 

State University. Information as to the ourrlculum (Core, 

A, .6, or C) in which students were or are presently en­

rolled was obtained through the Home Economics office. 
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Controls and Variables of the Studz 

This study is subjective rether than objective in 

approach. Controls used in this study include the use of' 

the same measuring instrument to discover the belief's of 

all the subjects. All the subjects were contacted in the 

same manner. Those being asked to pa.rticipa.te in the 

study were contacted at the same time. 

The instrument which was B. questionnaire called for 

free response which is assumed to be the expression of 

participants' belief's. This response necessArily would be 

different for each group who participated in the study and 

each individual within a group so that there were a number 

of variables. 

In the case of' starr, the background of interest and 

experience in public school teaching as well as home eco­

nomics specialized experience and viewpoint should have 

influenced their responses as well as whether or not they 

responded to the questionnaire at all. The responses of 

1962 gra.duetes and the 1963 seniors were veried by the 

curriculum in which they were enrolled, the courses they 

elected within the curriculum, their professional area of 

home economics, the length of time they hed ettended 

Oregon State University as well as their own background 

of' experience and personal viewpoint. 

http:pa.rticipa.te
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The ~uestionnaire 

The measuring instrument devised for use in this 

study was a questionnaire with both forced-answer ques­

tions and free-response questions. It was expected that 

the most meaningful data would come rrom the free-response 

questions. The participants were asked to express their 

beliefs freely in order to gain much free-response da.ta. 

The data appear in two forms: one, those data which 

could be immediPtely analyzed and coded in predetermined 

categories, es the answers of the forced-choice questions; 

secondly, those data which needed to be classified so that 

they oould be ooded and categorized. 

The results of this study are valid only in that they 

ere known to indicate the beliefs of the participants con­

cerning home economics courses at Oregon State University 

for students preparing to teach homemaking in secondary 

schools. The results only indicate the beliefs of the 

participants Rt the time of their response to the ques­

tionnaire. 

It was the purpose of the investigator to determine 

beliefs of starr, graduates and students concerning home 

economics courses for home economics education majors. 

First, a trial questionnAire was prepared for this purpose 

and sent to a selected group of 10 juniors in the School 
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of Home Economics at Oregon State University. Then the 

questionnaire was revised and sent to a jury or five 

judges. These judges were college home economics educa­

tion professors from Humboldt State College and Fresno 

State College in California, Washington State University, 

Montana State University, end Michigan State University. 

All but one of this group have taught home economics 

courses at the undergraduate level as well as home econom­

ics education courses. They were asked to make any per­

tinent criticisms or suggestions for improving the ques­

tionnaire in view of its purpose. To further perfect the 

measuring instrument the criticism of several experts on 

the Oregon State University campus was also obtained. 

With the suggestions and criticism or these people the 

writer devised e seemingly satisfactory measuring instru­

ment for the purposes of the study (see questionnaire, 

Appendix A) • 

The limitations of the questionnaire are mainly con­

nected with the free-response nature of the instrument. 

The low number or returns indicates that many people did 

not take time to respond to the questionnaire. This may 

also suggest thet some people who did respond did so 

hurriedly not taking time to thoroughly express their 

beliefs. Many respondents merely made torced-ohoioe 

responses not explaining the reasons for their beliefs 
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thereby limiting the usefulness of their answers. The 

fact that the free-response data needed to be interpreted 

to be categorized is also a definite limitation. It was 

not believed, however, th<Jt these limitotions outweighed 

the usefulness of the free-response datu. This question­

naire ge:.ve the respondents the opportunity to organize 

and express their own individual beliefs about home eco­

nomics courses at Oregon State University. These beliefs 

ere restricted to the :particul!lr groups ptirticipa.ting in 

the study, however, and they are concerned only with home 

economics courses at Oregon State University as they have 

been experienced by the participants at the time of the 

study. 

Because of these factors the results of the study 

may not be as accurate an analysis of the beliefs of the 

participants as the data may seem to indicate. 

Distribution end Return of the Q.uestionne.ire 

The questionnaire was sent to 224 people. This num­

ber includes 30 members of the staff of the School of Home 

Economics at Oregon State University, 76 people who gradu­

ated in 1962 from the same school, and 118 people who were 

seniors in the school at the time of the study. 

A total or 121 questionnaires were returned. or 

these, 20 or 66 per cent were from staff members, 44 or 
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58 per oent were from 1962 graduates, and 57 or 48 per 

oent were obtained from 1963 seniors. 

This distribution of response can be seen in Table 

1. 

Table 1 

Distribution and Return of tb.e ~ueationna.ire 
by the Staff, 1962 Graduates and 1963 Seniors 
of the School of Home Economics, Oregon State 
University 

- Not 
Participants Total Answerin& Answering

No. ~ No. % No. % 
Staff 30 100 20 66 10 34 

1962 gre.dua.tes 76 100 44 58 32 42 

1963 seniors 118 100 57 48 61 52--
Total 224 100 121 54 103 46 

It was found that representation of the beliefs of 

staff and graduates was fairly good but representation of 

the beliefs of seniors is not so complete as those of the 

other two groups. 

~alysis of Date 

In order to discover the beliefs of the participants 

the questionnaire wes designed to require participants to 

make choices and to explain their choices in free 



15 

responses. Tabulating of the data was done by a frequency 

distribution count and the results were treated with per­

centages. 

In analyzing the free-response data it was necessary 

to first group stmilar answers of many participants. This 

was done and redone until a minimum or large beliefs could 

be stated into which many participants' replies could be 

categorized. In order to illustrate how the tree-response 

categories were established Question 1 will be used as an 

example. 

Q.uestion 1 

Should courses in home economics tor students 
preparing to teach differ from home economics 
courses for students in other professional areas 
ot home economics? 

The participants were requested to answer "yes" or 

"no" which was considered a positive or a negative forced-

choice response and to explain their reasons for this 

response. Belief l.la for the coding of free-response 

data to Question l was evolved end stated es follows: 

Belief l.la 

Courses in home economics for home economics 
education majors should be different than courses 
in home economics for students in other profes­
sional areas ot home economics because the courses 
for the home economics education major should 
emphasize the adaptation of the course to the use 
of the potential teacher. Students majoring in 
other professional areas of home economics need a 
different orientation of subject matter than do 
home economics education majors. 
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This belief was designated Belief l.la because it 

was formulated from the beliefs expressed by participants 

who had made forced-choice responses to ~uestion 1. It 

is called 1.1 because it is a belief about ~uestion 1 and 

it is the belief most frequently expressed by respondents 

who made positive responses. The rta" distinguishes those 

responses which were very similar in nature but hed a 

specific variation from those designated "b". For the 

other beliefs it was not necessary to make such divisions. 

This belief is steted only as an illustration. The total 

list of beliefs is given in the Analysis of Data. 

Five home economists were asked to serve as a jury 

ot judges to classify the tree responses to Question 1 

from 35 questionnaires in order to see whether or not they 

would categorize the free response under the same beliefs 

as the writer. This jury end the writer continued classi­

fying responses from questionnaires until satisfactory 

agreement was reached. After this degree of reliability 

wf:is established all of the free-response data WP.S handled 

in the same way by the investigator. 

Tables set up in percentages were made to show the 

likenesses end differences of the beliefs of each of the 

three groups of respondents: steff, 1962 graduates and 

1963 seniors. 
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CHAPTER III 

REVIEW OF THE UTERATURE 

Philosophy ot Home Eoonomioa 

Late in the 1950's a need for clarification ot the 

philosophy and objectives of home economics was seen by 

both the American Home Economics Association and the 

Division of Home Economics of the American Association ot 

Land-Grant Colleges and State Universities. In recogni­

tion ot the great and rapid changes in the society today 

from the society of over 50 years ago when the American 

Home Economics Association was rounded, it was believed 

important to examine the objectives or home economics. 

The American Home Economics Association Committee on 

Philosophy and Objectives of Home Economics round the 

"underlying philosophy end basic tenets or the founders of 

the American Home Economics J..ssociation still apply end 

must guide new directions for the profession" (2, p. 3). 

This committee :published "Home Economics: New Directions" 

to serve es a statement ot philosophy and objectives of 

home economics based on the treditions of the pest but 

stated in terms of the needs of the future. In a similar 

document (1), to clarity the purposes of home economics as 

a part of the ncademic oomnunity of' land-grant colleges 
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and state universities, home economists in the American 

Association of Land~rant Colleges and State Universities 

built upon the basic beliefs as steted by the American 

Home Economics Association. This clarifying statement 

was thought to be urgently needed in order to interpret 

home economics to university presidents, deans, and others 

with whom home economists are associated in land-grant 

institutions. 

The basic philosophy of home economics es stated by 

the American Home Economics Association is education for 

effective home and family living. The study of home eco­

nomics is unique in that its very essence is education 

for home and family living. 

several professional fields deal 
with one or more aspects of living but 
home economics is the only field con­
cerned with ell aspects of living, their 
inter-relationships, and the total pat­
tern which they form. It is the only 
field concerned with helping families 
shape both the perts F~nd the whole of 
the pattern of daily living••••• Home 
economics essumes a unique responsibility
for helping girls end boys, women and men, 
to achieve wholesome, hAppy lives (2, p.5}. 

~me Economics Phi~osophy at Ore~on State Universitz 

The purposes ot home economics et Oregon State Uni­

versity have developed with the needs of the times in re­

lation to the unique contribution that home economics 
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makes to education. The School of Home Economics at Ore­

gon State University grew out of the School of Domestic 

Science end was established on the campus in 1914. The 

purposes or home economics as described by the 1914-15 

Oregon Agricultural College catalog ere "To prepare women 

tor life as homemakers, ••••• to help them adjust them­

selves readily to their environment ••••• and to prepare 

them to be efficient end serviceable to their community" 

(10, p.l2l-122). 

By 1920 the purposes had changed little end it was 

hoped that "the young women completing this work mey be 

good citizens as well as good homemakers" (11, p. 238). 

At this time the school offered two main curricula leading 

to bachelor's degrees. One is described as a professional 

curriculum which prepered students tor earning fields end 

a general curriculum which is described as "less severely 

technical" (11, p.239) which allowed tor many electives. 

The 1930 catalog outlines the purposes as "fourfold 

in scope: it prepares for homemaking, for teaching, for 

institutional management or other adm.inistrative work, 

and for commercial pursuits" (12, p. 299). 

In 1940 it was expressed that 

Students ere trained for the respon­
sibilities of homemaking and parenthood,
for education, administration and manage­
ment, and tor other work in home economics 
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and allied tields •••.•Training in home­
making, ~portant in the education ot 
every young woman, is fundamental in all 
work of the school (13, p.344). 

There were three main curricula students could elect 

to tollow. Curriculum A was designed especially for stu­

dents who wished to prepare for home life. Later Curricu­

lum A became the pattern for most students preparing for 

teaching. It had less science requirements and more oppor­

tunity tor social science then Curriculum B. Curriculum B 

was essentially outlined to meet the needs of students 

desiring specialized work in a professional area of home 

economics. Curriculum C was similar in objective to Cur­

riculum A but was planned tor students entering the School 

ot Home Economics during their junior year after two years 

ot work in lower-division liberal arts and provided little 

or no preparation for professional work. 

The 1950-51 catalog shows no changes in purpose or 

general curriculum plan. It is steted that 

The true homemaker not only should 
be treined in the science, the art and 
the economics of the household, but also 
should have a well rounded personality,
with intelligent interests, disciplined
judgment, and discriminating testes, 
enabling her to deel with problems of 
the changing modern home with its complex 
social end civic relationships. Hence 
the home economics curriculum must be 
both liberal and technical (14, p.368). 
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The purposes ot home economics are clearly stated in 

the 1962-63 catalog. 

The major objectives ot the School are: 
(l) to provide preparation tor profes­
sional careers in the various areas ot 
Home Economics and (2) to assist students 
in fitting themselves for their varied 
roles as individuals, femily members, and 
citizens (15, p.252). 

The core curriculum which came into effect in 1961 

is outlined as the basic requirement for graduation from 

the School of Home Economics. This curriculum provides 

fundamental work in the various areas of home economics: 

clothing, textiles and related arts; roods and nutrition; 

and family life and home administration, as well as work 

in humanities, social sciences, and science. 

This core curriculum is the most recent major develop­

ment of curriculum revision in home economics at Oregon 

State University. This study is concerned with students 

who have been enrolled in this curriculum as well as stu­

dents who have not been enrolled in this curriculum and 

the steff who effected the change in curriculum. The 

objectives or home economics have not greatly changed 

since the rounding of the school but have been interpreted 

in relation to the changing needs of the times and the 

changing needs of the students. 
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The Curriculum and Need tor Its Chan6e 

A student's college curriculum is the experiences 

the institution provides for him to guide his learning in 

the direction which will help him nrepare for the life he 

desires. The importance of the curriculum cannot be under­

estimated. It must be constantly changing to anticipate 

society's chenges and the future needs of the student. A 

curriculum must be designed to prepare the student to be 

able to cope with the demands of his future lite. ~ust as 

the curriculum must meet the present end future needs of 

the student, to be an adequete curriculum, it must also 

help the student to develop his potential to contribute to 

the society which expresses these needs. 

As our society is faced with tremendous cha.nges in 

rapid succession it becomes 1ncreesingly important to edu­

cate people to live effectively in spite of these changes 

and with these changes. Home economics 

can be effective only es it alleviates 
the stresses and promotes the satisfac­
tions brought about by new situations ••••. 
People will always find satisfaction in 
living to the extent that they can deal 
with their needs and with the circum­
stances of their times (2, p.8). 

A home economics program which reflects this philosophy 

end recognizes the needs of the times is vital to the edu­

cation of todey's men end women. 
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The philosophy of a school is expressed in its cur­

riculum. Most home economics curricula contain subject 

matter in general education, the basic disciplines of the 

social and natural sciences, and work in the various areas 

of home economics. There is disagreement among home econ­

omists today, however, in regard to the amount of subject 

matter needed in each of these areas by home economics 

students. 

O'Toole strongly states that it is the responsibility 

of home economics in higher education to provide the stu­

dent education "to be a person, a family member and parent, 

e citizen, and a worker" (16, p.345). She believes it is 

the responsibility of the faculty to 

see that the structure ot the under­
graduate curriculum allows for the best 
possible balance between liberal and 
professional education to provide
breadth in facilitating a liberal educa­
tion end depth to pe~it some professional 
competency •••••This means that liberal 
education for home economics students will 
not relate and limit everything to pro­
fessional purposes but at the same time we 
will not overlook the relationships of the 
liberal studies to the professional needs 
of the student. The heart of the home 
economics program centers on the family
but will not be limited solely on this 
(16, p.345). 

O'Toole goes on to say that the home economics faculty 

needs to cooperate with steff in fields outside home eco­

nomics to carefully plan the general education of the 
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students in effective relation to their liberal and pro­

fessional education. She explains the necessity for con­

stant evaluation or educational programs in order to 

achieve the best combination or liberal and professional 

education. Her philosophy is in close accord with that 

stated by the Division of Home Economics of the American 

Association ot Land-Grant Colleges e.nd State Universities 

in its statement or objectives. 

Morgan has a different belief about the needs and 

contributions or home economists. She agrees that in some 

home economics professions, such as that or the teacher or 

home economics or the business person who promotes the 

goods and services used by families, the home economics 

curriculum needs to have definite roots in all basic areas 

ot home economics. The core of lesrnings which are defi­

nitely basic to a.ll home economists can be provided for in 

a. core progrP..m which encompasses ''about ten per cent of 

the total credits offered for a bachelor's degree" {9, 

p.256). Morgan further states that "all the home econom­

ics fields cannot be considered equal in their claim to 

contribution to general educBt1on 11 (9, p.256). The gen­

eral education courses and home economics courses in a 

student's progrsm. depend upon the future occupation or the 

home economics student. The narrower, more exacting 

demands of some professional areas of home economics (as 
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" •••••dietetics, nutrition, institution management, and 

food service" (9, p.255) do not allow the home economics 

student to prepare extensively in the area ot general edu­

cation or broadly in other home economics arees. The need 

ot deeper, more exacting, precise knowledge in the funda­

mental disciplines is ot more importance to this student 

(9, p.255-256). 

Education of the future homemaking teacher is the 

most difficult of all she says, as the home economics 

teacher needs knowledge in all the areas of home economics 

plus grounding in the fundamental disciplines of each area 

as well e.s the "arts of pedagogy" ( 9, p. 254). 

~he Changing Home Economics Curriculum 

The curriculum tor home economics is being continu­

ously scrutinized in most institutions of higher education. 

One ot the most recent studies which effected a change in 

their curriculum occurred recently et Michigan Stete Uni­

versity (8). The home economics faculty et this institu­

tion agreed that there was e need for change in the curric­

ulum in view of the recent changes in society. At the 

suggestion of home economics students, transfer students 

(to home economics), faculty members outside home econom­

ics and with their own certainty that improvement was 

demanded by the times, the staff developed e curriculum 
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plan whioh included a oore of learnings that would "pro­

vide an opportunity tor all students to study those 

aspects of home economics deemed basic by subject-matter 

area groups" (6, p.lO). This required core would allow 

tor more flexibility in the development ot the individual 

student's program, emphasize the basic orientation of 

home economics to the family and integrate subject matter 

from all areas of home economics. It was agreed that the 

core curriculum should "heve a liberalizing rather than a 

specialist approach ••••• u So fer as this writer was able 

to discover, this revised curriculum has not yet been 

evaluated es to its effectiveness. 

The faculty of the College of Home Economics at 

Pennsylvania State (20) seem to have continuously studied 

the adequacy of students' training. From time to time 

they have consulted experts for aid in curriculum develop­

ment and revision or instruction. It seems to have been 

the philosophy ot the school to require a basic core ot 

courses emphasizing home end tffinily life in relation to 

the verious areas or home economics. The present core 

"represents the several aspects of home and family lite, 

the basic sciences, social sciences, communication, end 

the arts" (20, p.l8). Courses are then added to this 

core to prepare the student for her particular profes­

sional area of home economics. It is recognized at 
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Pennsylvania State University that some home eoonomios 

professions require competence in all areas of home eco­

nomics plus knowledge in other fields. This curriculum 

seems to leed to the most adequate preparation of students 

at this university. 

Curriculum Studies at Oregon State Universitz 

Several studies involving the graduates of the School 

of Home Economics at Oregon State University have been 

conducted by candidates for advanced degrees. These 

studies have been focused in two general directions: one, 

follow-up studies of the activities of graduates; two, 

studies concerned with the adequacy ot the curriculum. 

Bentley (3) and Ledbetter (7) produced studies ot the 

former type, while Carter (5), Boyd (4), and DUBois (6) 

were more concerned with studies of the curriculum. 

Bentley completed a study in 1930 in which she sent 

a questionnc.ire to ell the graduates from 1893 to H~30. 

The purposes of her study were to find the income of 

greduates, to discover the relation between education end 

the position held by employed graduates, and to determine 

standards of liTing of gre.duates. 

A later study (1942) by Carter is concerned only 

with married gradue.tes ot the School of Home Economics. 

Her study revealed that the majority of the respondents 
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found their home economics curriculum beneficial to the 

life they leed es homemakers. 

Boyd studied the family life practices of the 1918­

1922 and lg3Q-1934 home economics graduates in 1943. In 

an eve.lue.tion of their home economics courses the respond­

ents in this study considered a relatively small number of 

their college courses of' little or no importo.nce to them 

personally, professionally and in their homemaking prac­

tices. 

The Ledbetter study of 1950 produced much useful data 

concerning the home sewing practices of a group of married 

home economics graduetes. 

All of these studies were conducted at Oregon State 

University. 

The doctore.l study of DuBois which was completed in 

1951 at Ohio State University recommended severnl improve­

ments in home economics curriculum at Oregon State Univar­

sity. This atudy based on the judgt'lents of 279 greduates 

of the School of Home Econo:rnics from 1940-1949 set up 

criteria for democratic curriculum development. 

These studies, although concerned with home economics 

at Oregon ~tate University ere different from the present 

study. The previous studies have dealt with fanily eco­

nomics, home management, end clothing specifically or the 

total curriculum as in the DuBois study. The stoff or the 



School or Home Economics have not been included as partic­

ipants in the other studies done concerning Oregon State 

University end the majority ot the other studies heve been 

concerned with only married women. This study is unique 

in thet it is an investigation of the beliefs of starr, 

recent graduates, and seniors about the home economics 

courses in relation to the needs of home economics educa­

tion majors. 
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CHAPTER IV 

.ANALYSIS OF D.h.T.n. 

The major purpose ot this study was to determine if 

the home eoonomios staff, 1962 graduates and 1963 seniors 

believed home economics students who plan to teach in 

secondary schools need home economics courses which are 

different from home economics courses for home economics 

students who do not plan to teach. 

Participants in the Studl 

This study is based on the beliefs of 121 people or 

54 per cent of the 224 people to whom the questionnaire 

was originally sent {Table 1). 

The questionne.ire was mailed to 30 sta:ff members, 76 

members of the 1962 graduating class, and 118 seniors in 

the class of 1963. Of these groups, 20 or 66 per cent of 

the staff members returned their questionnaires, as did 

44 or 58 per cent of the 1962 graduates and 57 or 48 per 

cent of the 1963 seniors. 

Table 2 shows the professional area in which the 20 

perticipe.ting staff teech and for whioh the 1962 graduates 

and the 1963 seniors were prepared to work. The starr 

represent just the mejor teaching departments of the 

School of Home Economics whereas the 1962 graduates and 
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the 1ge3 seniors have indicated areas or wider profes­

sional preparation. 

Table 2 

Professional Interests of the Staff, 1962 
Graduates, 1963 Seniors of the School of 
Home Economics, Oregon State University 

Staff 1962 1963 
Members Graduates* Seniors"' 

Professional Area (20) ( 44) (57) 
No. % No. % 

Home .Economics 
Education 2 10 27 61 35 61 

Clothing, Textiles, 
and Related Arts 6 30 10 23 13 23 

Child Development
and Family Life 6 30 7 16 8 14 

Foods and Nutrition 3 15 7 16 6 11 
Home Administration 2 4 
Institution Manage­

ment and Dietetics 4 9 2 4 
Home Economics 

Extension 1 2 3 5 
Home Economics 

Communication 4 9 5 9 
Social Welfare 1 2 1 2 
No area designated 3 15 

"'-Some respondents indicated more than one professional
interest. 

The names and addresses of these people and informs­

tion concerning the curriculum in which they were enrolled 

was obtained at the Home Economics Office at Oregon State 

University. Only staff members who had taught one or more 

aoedemio years at Oregon State University were requested 
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to participate with the exception or one staff member who 

was teaching pert-time at the time of the study but who 

had taught full-time previously. Questionnaires were 

mailed to all of the 1962 graduates and all of the 1963 

seniors. All or the questionnaires were mailed at the same 

time. A follow-up letter was sent to the entire population 

two weeks later to request completion of the questionnaire. 

It was necessary to write to the entire group to whom the 

questionnaires were sent because the replies had no means 

of identification. 

Staff Members 

Of the 30 staff who were sent questionnaires, 20 or 

66 per cent returned their questionnaires. Six or 30 per 

cent of these 20 staff were from the Department of Family 

Life and Home Administration, six or 30 per cent repre­

sented the Department of Clothing, Textiles and Related 

.Arts, three (15 per cent) were from Foods and Nutrition, 

two or 10 per cent from Home Economics Education, and 

three, which was 15 per cent or the total who responded 

listed no department in the personal data section or the 

questionnaire (Table 2). 

Table 3 shows the homelllaking teaching experience of 

the steff in elementary e.nd secondary schools. 
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Table 3 

Homemaking, Elementary, and Seoondary Teaching 
Experienoe of 20 Staff Participants 

Teaohing Experience 
in: 

Total 
No~ ~ -­

Experience
Some None 

No. ~ No. % 
Elementary school 
No experience or 

no response 
Total 20 100 

2 10 

18 90 

junior high school 
No experience or 

no response 
Total 20 100 

4 20 

16 80 

Senior high school 
No experience or 

no response 
Total 20 100 

10 50 

10 50 

Ten of these participants indicated that they had 

taught homemaking on the senior high school level. 'I'en 

either said they had not taught homemaking et any level 

other than college or did not respond to the question. 

Three staff never teught homeme.king but bed experience in 

public school work. One taught in elementary school and 

one bad taught social studies in high school end the 

third taught at both the junior end senior high school 

level in this subject. 

Four staff members who bed taught high school home­

making said they had also teught homemaking at the junior 
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high school level, and 16 indicated they had not taught 

homemaking at this level. 

Two or the 20 participating starr members had experi­

ence in teaching homemaking in elementary schools, 16 had 

not taught homemaking at the elementary level and one par­

ticipant did not reply to this question. One respondent 

said she had tau~ht several subjects in an elementary 

school but she did not specify which subjects she had 

taught. 

Ten hed had teaching experience in 12 subjects other 

than homemaking. 'I'his experience included three people 

who had taught general science et the senior high school 

level, and one who had taught gener&l science at both 

junior and senior high school levels. Three purticipants 

hnd experience teaching English. Two of these taught 

English at the senior high level and one did not indicate 

the level of teaching experience of this subject. A total 

ot three respondents said they had teught physical educa­

tion, two having this experience st the senior hi~h level. 

One did not mark the level et which she had taught physi­

cal education. Two participants wrote that they had 

taught chemistry--one in senior high school only and one 

with experience teaching chemistry at both levels. 

Several different subjects with which the partici­

pants h&d hod teeching experience were listed by only one 
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respondent. These are VOCfltionetl education, retailing, 

foods, end home nursing. These subjects were ell taught 

at the senior hiph level. One re~·r.ondent had experience 

teaching biology at the junior high level es well es the 

senior high level. One respondent indicated Latin teach­

ing experience but di.d not say fit what level she hed had 

this experience. 

A total of 12 staff members (60 per cent) who re­

sponded to the questionnPire indioPted thet they bf'd had 

experience teflohine homemaking end a VPriety of other sub­

jects at levels of education other than the univereity 

level. Of these 12, two hed taught only social studies. 

Two people had tPught only homemaking et levels other than 

the university level. Eip)lt of theee hf'd com.bined their 

experience of teaching homemaking with the experience of 

teaching another subject or subjects. 

Over one-half of the staff respondinr; to the ques­

tionnaire heve had senior high school, junior high school, 

or elementary school teaching experience. This ex~erienoe 

mey heve influenced the beliefs of these pert1o1pants. 

This study is concerned with home economics courses 

tor potential seoondery home economics teachers at Oregon 

State University. The beliefs of the steff members who 

heve had experience teeohing at levels other then the 

university level may be most helpful in planning courses 
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for potential secondary teachers. However, the viewpoints 

of university teachers who have not had teaching experience 

at levels other than the university level may influence the 

classes for the potential teachers as well es those who 

have bed more varied teaching experience. The results of 

this study are based only on the beliefs of these partici­

pants. The findings ere ve.lid only in that they represent 

the beliefs of these particular participants at the time 

of this study. 

1962 Graduates 

Seventy-six students were graduated from the School 

of Home Economics at Oregon State University in 1962 

(Table 1). Of the 76 who were requested to participate in 

this study, 44 or 58 per cent returned questionnaires. 

These 44 indicated a variety of experiences both before 

and after graduation. The beliefs which these respondents 

wrote on the questionnaires they returned reflect the ex­

periences they have hBd. The beliefs they have indicated 

are valid only for this group of part 1c1pents only at the 

time they responded to the questionnaire. 

Of the 44 1962 graduates who participated in this 

study, 22 had been enrolled in Curriculum A while at Ore­

gon State University, 14 were in the Core Curriculum, four 
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in Curriculum B, three were in Curriculum C, and the our-

r!culum of one respondent is not known ('!'able 4). 

Table 4 

School of Home Economics Curricula of 
1962 Graduates and 1963 Senior Participants 

l<il62 1963 
Curricula Total Gra.duates Seniors 

No. J No. % iio. % 
Core 52 51 14 32 38 67 
A 39 39 22 50 17 30 
B 4 4 4 9 
c 5 5 3 7 2 3 
Unknown 1 - l 1- 2 

Total 101 100 44 100 57 100 

The Core Curriculum and Curriculum A ere similar in 

that they require work in all areas ot home economics, 

plus studies in the sciences, social sciences and humani­

ties. 

Many (61 per cent) of the 1962 graduates indicated 

that the professional area for which they prepared was 

home economics education ('l'able 2). Twenty-seven of the 

graduates marked this. Ten graduates indicated clothing, 

textileB and related arts as the professional erea in 

which they were interested while at Oregon State Univer­

sity. Seven listed child development and family life as 

their ares of professional preparation and the same number 
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marked roods and nutrition. One graduate marked home 

economics extension and one marked social welfare as her 

area ot preparation. None of the participating graduates 

indicated professional preparetion in the area or home 

administration. It is possible tor students to prepare 

professionally for work in more than one area of home 

economics. 

Of the 27 graduates who indicated that they had pre­

pared tor positions as homemaking teachers, 26 replied 

that they had also prepared to teach another subject. Out 

ot the 26, seven said that they hed prepared to teach art 

as well as homemaking. Six participants took courses in 

college which prepared them for teaching social studies 

and homemaking, four were qualified to teach physical edu­

cation and homemaking, end three prepared for teaching 

French end homemaking. Two graduates were qualified to 

teach business and homemaking, and two could teach general 

science and homemaking. One graduate each prepared for 

teaching music end mathematics as well as homemaking. 

The 1962 graduates were requested to write in their 

present occupation. Of these 44 respondents who answered 

the questionnaire 21 wrote that they were employed as 

teachers at the time they replied. Twenty-two were in 

other kinds of positions and one failed to respond to this 

question. Of the 22 in occupations other than teaching 
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seven were graduate students, five were in business posi­

tions, tour were dietetic interns. Three replied that 

they were tull-t1me homemakers. The remaining three wrote 

that they were employed as a county extension agent, a 

telephone service representative, and an airline steward­

ess. During the summer a number ot the 1962 graduates had 

been employed in non-home economics positions. 

The various experiences or these participants will 

be reflected in the beliefs they have expressed in respond­

ing to the questionnaire devised for this study. 

1963 Seniors 

A total ot 118 senior students were mailed question­

naires to be completed and returned tor use in this study 

(Table 1). Fifty-seven or 48 per oent of these seniors 

returned completed questionnaires. Of these 57 partici­

pants, 38 were enrolled in the Core Curriculum at the time 

of the study, 17 were enrolled in Currioult.Ull A end two in 

Curriculum c. None of the 1963 seniors who responded to 

the questionnaire were enrolled in Curriculum B (Table 4). 

The areas of home economics in which this group of 

respondents had placed emphasis for professional prepara­

tion were ve.ried. Of the 57 participants, 35 or 61 per 

cent indicated that they were preparing to teach homemak­

ing. Thirteen were emphasizing clothing, textiles, and 
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related arts :for professional preparction, eight marked 

child development Dnd remily life, and six indicated they 

were preparing for foods and nutrition work. Five partic­

ipants marked home economics communication work as their 

professional interest and three indicated professional 

interest in home economics extension. Two students re­

plied that they were preparing professionally for work in 

bom.e administration and two more marked institution manage­

ment and dietetics as their professional interest. One 

respondent replied that she was preparing through horo.e 

eoono1nics for work in e sooial welfHre agency. Only one 

senior replied that She had a major in enother field as 

well as her home economics major. She did not indicate 

what this we.s. Several replied that they were preparing 

for professional work in more thEm one ereB of home eoo­

nomios. For example, one student indicated she vvas pre­

Pflring herself professionally for work in teAching and in 

extension. Another said she was preparing for work in a 

clothing, textiles and related arts position as well as 

11reparing to be a teacher. 

'l'wenty-six or 46 per oen t of the l<du3 seniors had 

ot tended oolleges or universities other than Oregon State 

University. Nine he.d studied for two years et other 

institutions. Seven had attended other schools for less 

than one eoademio year. Most of these seven indicated 
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that this attendance was during the summer session at 

other colleges or universities. Five indicated enrollment 

at other schools tor three years and the same number wrote 

that they had attended other institutions tor a period ot 

one year. 

or the 26 who had attended institutions other than 

Oregon Stete University, 21 had had two years or less ex­

perience at these other schools. Therefore, only five 

may have had less than one academic year's experience at 

Oregon State University on which to base the opinions they 

have expressed in the questionnaire. 

Summary ot Personal Data ot Participants 

Each participant in this study was requested to 

express her own beliefs about the questions stated in the 

questionnaire. The variables found in this study are 

those which the participants have imposed upon themselves 

in the decisions they have made concerning professional 

area or home economics, actual wage earning experiences 

they have had, the curriculum in which they enrolled at 

Oregon State University, and the courses which they elected 

within the curriculum. 

This study is concerned with the courses as they were 

at the time ot the study and the usefulness ot the courses 

to graduates. The people selected to participate were 
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those who were best able to express beliefs about the 

courses as they were at the time of the study as well as 

those believed to be most able to express beliefs about 

the usefulness of the courses to graduates. 

The results of this study are valid only as an ex­

pression of the beliefs of the participants about the home 

economics courses at Oregon State University as they know 

them at the time of this study. 

Beliefs of the Participants 

The questionnaire used in this study was designed to 

determine whether or not staff, 1962 graduates and 1963 

seniors of the School of Home Economics at Oregon State 

University believed that courses for students preparing to 

teach homemaking in secondary schools should differ from 

home economics courses for students in other professional 

areas of home economics. 

To determine the answer to .the major problem of this 

study the participants were requested to express free­

response as well as forced-choice beliefs to seven ques­

tions (see questionnaire, Appendix A). It was expected 

thet the most meaningful data. would come from the answers 

to the free-response questions. 

The forced choices were ee.sily ta.bu..le.ted into the 

categories predetermined when the questions were 

http:ta.bu..le
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formulated. The free-response data to each question are 

the beliefs of the participants about the question. These 

responses will be referred to as beliefs. The partici­

pants' responses were reed and re-read until they could be 

categorized into a minimum number of beliefs. For example, 

Table 6 shows that for Question 1 it was possible to cate­

gorize the participants' beliefs into six beliefs, one of 

which he.d two parts. This same procedure wa.s used for the 

other free responses in the questionnaire. 

The beliefs expressed in response to each question 

are designated by two numbers, the first number denoting 

the number of the question to which the belief refers end 

the second number designating the specific belief formu­

lated about the question. Thus Belief 1.1 is the first 

belief formulated as a response category to Question 1. 

Illustrations of the tree-response data are numbered 

consecutively throughout the discussion of each question. 

The group of the participants end the number of the actual 

questionnaire from which the illustration is teken are 

also given. For example, Illustration 1. Steff member 

!S-1) means the response quoted was taken from the first 

questionnaire returned by a stnff member. 

The statement of the seven questions which make up 

the questionnaire form the divisions of this discussion. 
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The questions will be referred to as ~uestion 1, ~uestion 

2, etc. 

~~uestion l 

Should courses in home economics for students 
preparing to teach differ from home economics 
courses tor students in other professional 
areas ot home economics? 

Forced-Choice Responses 

To determine the beliefs of the participants, ~ues­

tion 1 was designed to be answered in two ways. One, the 

respondents were asked to indicate a "yes" or "no" answer 

and two, the respondents were asked to explain their rea­

sons tor their enswers (Table 5). One hundred and thirteen 

ot the 121 respondents answered the question. Sixty-tour 

or 53 per cent were positive and includ.ed an explanation 

ot their positive replies. or the total number, 41 or 33 

per cent of the responses were neget1ve end included an 

explanation tor their responses. 

Not ell of the participants answered in the desig­

nated manner. Two individuAls of the 113 who replied had 

ambivalent feelings about the question and checked both 

"yes" and "no" end then explained their responses. Two 

others made positive forced answers and two checked "no" 

but gave no explanation for their responses. Of the 113 

http:includ.ed
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Table 5 

121 Participants' Responses to ~uestion 1, 
"Should courses in home economics tor students 
preparing to teach differ from home economics 
courses tor students in other professional 
areas ot home economics?" 

start 1962 1963 
Responses Total Members Graduates Seniors 

No. No. No. No.~ ~ ~ ~ 
Checked "yes" and 

explained the 
reason tor this 
response. 64 53 8 40 ~5 57 31 54 

Checked "yes" but 
did not explain
the reason tor 
this response. 2 2 1 2 1 2 

Checked "no" and 
explained the 
reason tor 
this response. 41 33 45 10 23 22 39 

Checked "no" but 
did not exple.in 
the reason tor 
this response. 2 2 2 5 

Checked both "yes" 
end "no" end 
explained the 
reason tor this 
response. 2 2 1 1 2 

Checked "yes" end 
"no" but did 
not explain the 
reason tor this 
response. 1 1 1 5 

Failed to mark 
"yes" or "no" 
but did explain 
this response. l 1 1 2 

Failed to answer 
Q,uestion 1. 8 6 1 5 5 ll 2 3 

Total 121 100 20 100 44 100 57 100 
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respondents, one person did not check "yes" or "no" but 

explained her beliets about the question without giving a 

torced answer. One respondent marked both "yes" and "non 

but did not explain her reasons tor responding in this way. 

Eight people who answered other parts or the questionnaire 

tailed to answer ~uestion 1. 

!ree-Responses 

Because ot the nature of the tree-response question, 

the answers to Q.uestion 1 were varied but the majority ot 

the answers seemed to tall into six categories which were 

the expression ot the beliefs of the respondents (Table 6 

and Table 7). There were four categories tor those ques­

tionnaires marked positively and two categories tor those 

marked negatively. These categories are considered be­

liefs and are stated in Tables 6 and 7. 

Each participant's response may have contained more 

than one idea. It is possible the.t each questionnaire 

marked "yes" could have a free response which would fall 

into each ot the four beliefs of the positive answers 

just as each questionnaire marked "no" could be coded in 

both of the negative beliefs. Some respondents contributed 

unique idees which could not be coded with the five be­

liefs. These answers will be discussed in another section. 
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The two respondents who answered ambivelently indi­

cated within their responses their reasons tor answering 

"yes" and their reasons for answering "no". The answers 

of these respondents were treated as though they had re­

sponded both positively and negatively. Those parts of 

their explanation which were positive were placed under 

the positive beliefs. Those parts of their answers which 

could be coded in the negative beliefs were categorized 

there. An illustration of this ambivalence is that or the 

one staff member who checked both ••yes" and 11 no" and then 

said, "I sincerely think e course designed for the needs 

of a particular group of students may serve many purposes." 

This was understood as a positive response by the writer 

and coded as such. Another part of her response was con­

sidered negative and so categorized under that belief. 

Beliefs for Positive Responses 

Table 6 shows the tour beliefs established for 

responses of those participants who indicated that courses 

for home economics students preparing to teach should dif­

fer from those home economics courses for students in 

other professional areas of home economics. 



Table 6 

Beliefs Expressed by Statt, 1962 Graduates, and 1963 Seniors Who Responded Positively 
to r.tuestion l, "Should courses in home economics tor students preparing to teach differ 
from home economics courses for students in other professional areas of home economics?" 

Numbers and Per Cent of Each 
Participating Group 

1962 1963 
Beliefs Total Statt Graduates Seniors 

( 113) 
No. Ji 

(19) 
No. ~ 

( 39) (55) 
No. I 

Positive Beliefs 
Courses in bome economics tor home 
economics education majors should be 
different than courses in home eco­
nomics tor students in other profes­
sional areas of home econamics because 

l.la 
the courses tor the home economics 
education major should emphasize the 
adaptation of the course to the use 
ot the potential teacher. Students 
majoring in other professional areas 
ot home economics need a different 
orientation of subject matter than do 
home economics education majors. 

40 35 6 32 14 36 20 36 



Table 6 (cont. ) 

Beliefs Total 
~1131 

%No. 

Numbers and Per Cent of Each 
Participating Group 

1962 1963 
Starr Graduates Seniors 

il9} 
~ 

~ 39) ~55l 
No. No. % No. % 

l.lb 
home economics education students 
need to be able to actually practice 
in class the principles or subject 
matter and the methods of teaching
the subject matter they are learning. 

1.2 
home economics education majors need 
courses which will give them es much 
depth as possible in all areas or 
home economics plus courses in educa­
tion tor their special professional 
preparation. 

1.3 
only after they have had the same 
basic background preparation as all 
home economics students. 

13 12 8 21 5 9 

27 24 7 37 8 21 12 22 

11 10 2 ll 18 2 4 



Table 7 

Beliefs Expressed by Steff, 1962 Graduates, and 1963 Seniors Who Responded Negatively 
to Question 1, "Should courses in home economics for students preparing to teach differ 
from home economics courses for students in other professional areas or home economics?" 

1963 
Beliefs Total Staff seniors 

(113) (19) (55~
No. ~ No. ~ No.% 

Negative Beliefs 
Courses in home economics for students 
preparing tor teaching should not differ 
from courses for students in other pro­
fessional areas of home economics because 

1.4 
al1 home economics students regerdless 
ot professional area need the same basic 
background knowledge ot home economics 
subject matter. Preparation tor a spe­
cific professional area should be done 
in courses additional to the basic 
foundation home economics courses. 

40 35 10 53 8 21 23 40 

1.5 
the preparation ot students' needs to 
quality them to be able to change from 
one professional area ot home economics 
to another. 

13 12 l 5 6 15 6 11 
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Belief 1.1 was divided into two parts because of the 

nature of the responses made. All of the responses which 

were coded in this category agreed that courses in home 

economics tor home economics education majors should empha­

size the adaptation of the course to the particular needs 

of the potential home economics teacher. 

Belief l.le was established as 

Courses in home economics for home economics 
education majors should be different than 
courses in home economics tor students in other 
professional eree.s or home economics because 
the courses for the home economics education 
major should emphasize the adaptation of the 
course to the use of the potential teacher. 
Students majoring in other professional areas 
ot home economics need a different orientation 
ot subject me.tter than do home economics educa­
tion majors. 

Table 6 shows that 40 of the 113 participants who 

answered ~uestion 1 positively expressed beliefs which 

could be coded under Belief l.la. Of the 19 sta.ff who 

answered, six gave replies which were coded here as did 

14 of the 39 responding 1962 graduates and 20 of the 55 

participating 1963 seniors. The belief that home econom­

ics courses for potential home economics teachers should 

be especially geared to the needs of these future tefchers 

we.s the primary reeson that the respondents to '-iuestion 1 

replied positively. 

Examples of responses which were coded in Belief l.la 

follow. 
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Illustration 1. Sterr member _tS-7l 
{Excerpt from total reply to question) 

I sincerely think a course designed 
tor the needs of a particular group ot 
students may serve many purposes. 

Illustration 2. 1~62 graduate (2-4) 
~Excerpt from total reply to question) 

Teachers need prepa.rat1on in group
leadership and curriculum ple.nning which 
is not specifically valuable to other 
home economists. 

Allustration 3. 1963 senior {3-15)
[Excerpt from total reply to question) 

I believe that it the home economics 
education majors could be prepared in 
courses that differed from the courses tr1ken 
by the clothing end textiles students (for
exe.mple) then we as teachers would be ·t.et ter 
able to apply what is learned to our ol~ss­
room situations. Of course, I believe that 
in education the study or every aree concern­
ing tamily life, management, housing, cloth­
ing and textiles, and toods and nutrition is 
extremely importen t since we will be teaching 
these units. If classes in these arees were 
offered in a speciel section tor home econom­
ics education we would learn the best teach­
ing methods end the subject matter for each 
course. 

In Belief l.le the responses ell agreed the~ courses 

should differ so that the subject metter could be oriented 

to the particular professional aree of the group taking 

the course. These responses did not mention the applica­

tion of the subject metter or methods of teaching. 
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Belief l.lb is stated as 

Home economics education students need to 
be able to actually practice in class the 
principles ot subject matter end the methods 
ot teaching the subject metter they ere 
learning. 

Only those respondents who included in their replies 

some indication that home economics education majors need 

to be able to actually practice in class the principles 

ot the subject matter were coded in Belief l.lb. No mem­

ber ot the steff of the School of Home Economics responded 

in this way. The following are examples of responses or 

Belief l.lb: 

Illustration 4. 1~62 graduate {2-31) 
{Excerpt from total reply to question) 

I feel that the student preparing for 
teaching should not only have classes to 
acquire skills but also needs to have expe­
riences in teaching the various areas or 
home economics. I feel there should be 
some type of class in which the student 
preparing to teach could work tor several 
weeks with a professor in each area. In 
this class the student could observe the 
professor and perhaps actually prepare and 
teach several lessons. 

Illustration 5. 1~63 senior (3-31)
Tcomplete reply to question) 

Students preparing to teach need 
resource material, reference materiel, 
and a certain amount of skill in presenta­
tion ot subject metter in a classroom situ­
ation. Their classes should allow tor some 
pre.ctical experience. Students in other 
professional areas also need the above 
things but their interests are not in 
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presentation or subject matter in a 
classroom situetion so their preparation 
needs to be in other arees. 

Table 6 shows that Belief l.lb was stated by respond­

ents as the reason for replying positively to ~uestion 1. 

Actual practice in class of the principles or the subject 

matter and the methods or teaching the subject matter 

learned seemed more important to the 1962 graduates than 

to any other group with eight of the 39 who responded say­

ing this. This belief was elso expressed by five of the 

55 participating 1963 seniors but no steff member men­

tioned this. 

Belief 1.2 wes formulated in this way 

Courses in home economics for home economics 
education majors should differ from the home 
economics courses for students in other pro­
fessional areas of home economics because 
home economics education majors need courses 
which will give them as much depth as possible
in all areas of home economics plus courses in 
education for their special professional
preparation. 

Belief 1.2 was expressed by a total of 27 of the 113 

participants to Q.uestion 1. The staff members expreesed 

this belief in responding positively to ~uestion 1 more 

than they expressed any other belief. or the participants 

who responded positively and expressed the belief that home 

economics education majors need as much depth as possible 

in home economics courses plus courses in professional 

education, seven were steff members, eight were 1962 
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graduates and 12 were 1963 seniors. This can be seen in 

Table 6. 

The following illustrations ere examples ot responses 

which were coded as Belief 1.2: 

Illustration 6. Starr member (S-10) 
(Excerpt from totel reply to question) 

The education me.jor should have as 
much course work in all areas that it is 
possible to give her. 

Illustration 7. 1962 sraduete {2-ll
{Complete reply to question} 

Students in the program ot home 
economics teaching need broader courses 
than those students concentrating on one 
area such as foods or clothing. Students 
not in teaching need more technical data 
and research laboratory work in their 
courses, whereas students preparing to 
teach need overall background, areas to 
stress, methods of putting subject matter 
e.oross to students in high school. 

Illustration 8. 1963 senior {3-26t
(Excerpt trom total reply to quest on) 

Home economics is a unique tield in 
that it combines learning from other dis­
ciplines into a study and practical appli­
cation or ways to improve family living. 
I believe the teacher ot homemaking needs 
a solid background in all subject matter 
but in order to be a good home economics 
teacher she needs to be trained in methods 
which ere unique to the teaching or home­
making. 

Belief 1.3 was stated this way: 

Courses in home economics should be different 
tor home economics education majors only after 
they have had the same basic background prepara­
tion as all home economics students. 
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Eleven ot the 113 who responded to ~uestion l 

expressed beliefs which oould be ooded under this belief 

as is shown by Table 6. Ot these 11, two were statt 

members, seven were 1962 graduates, and two were 1963 

seniors. The recent graduates who responded positively 

seemed to believe that all home economics majors need 

the same background courses in home economics more 

strongly than the other two groups ot participants, as 

is shown by Table 6. 

Responses which were relevant to Belief 1.3 are 

illustrated by the following examples: 

Illustration 9. Start member 'S-11)
1Excerpt from total reply to question) 

A general home eoonomios oore ot 
courses is excellent be.okground tor all 
students. 

Illustration 10. 1g62 f,ieduate {2-7)
TExcerpt trom total rep~ to questiOn) 

I still think that all home economics 
students no matter what field they are in 
should be required to take speoifio courses 
set up by the sohool itself to make a well 
rounded home eoonom1os graduate. 

Illustration 11. 1963 senior (3-5}
{Excerpt tram total reply to question) 

I believe the foundation courses could 
be the same but upper division courses could 
be taught with education in mind. 
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Beliefs tor Negative Responses 

Table 7 shows the negative beliefs which were estab­

lished as categories for those replies indicating that 

courses tor home economics students preparing to teach 

should not differ from those home economics courses tor 

students in other professional areas ot home economics. 

Belief 1.4 was stated in this way 

Courses in home economics for students prepar­
ing for teaching should not differ from courses 
for students in other professional areas of 
home economics because all home economics stu­
dents regardless of professional area need the 
same basic background knowledge ot home economics 
subject matter. Preparation for a specific pro­
fessional area should be done in courses addi­
tional to the basic foundation home economics 
courses. 

Table 7 shows that 40 of the 113 participants who 

responded to ~uestion 1 responded negatively because they 

believe all home economics majors need the same basic 

background home economics courses. More staff responded 

negatively to Question 1 than positively end all staff 

members who responded negetively expressed this belief. 

The one staff member who marked both "yes" and "no" on 

the questionnaire also expressed this belief so that a 

total of 10 starr members' responses were coded under 

Belief 1.4. All of the 22 seniors who responded nega­

tively to ~uestion 1 expressed this belief as did eight of 

the 3g graduates who responded. It was considered very 



important to a great many respondents that all future home 

economists receive the same home economics background. 

The following are illustrations ot responses tor 

Belief 1.4: 

Illustration 12. Statt member (S-20} 
1Excerpt from total reply to question) 

At least so tar as the fundamental 
courses are concerned, those preparing to 
tee.ch in high school should have the same 
courses as other students. After all, 
principles are the important thing to teach, 
not applications. With the required number 
ot education courses, it should be possible 
to indicate how these principles can be put
into practice at the particular level at 
which they will be taught. The basic prin­
ciples should be the same tor everyone. 

Illustration 13. 1962 ~aduate (2-~ 
TExcerpt trom total reply to question) 

Basic home economics understandings
should be the same tor all graduates.
Education courses otter specialization 
tor teachers. 

Illustration 14. 1963 senior (y-14)
{Complete reply to the question 

A home economist is e home economist 
in a broad sense. Whether as a teacher, 
homemaker, or business person she should 
become tamiliar with all phases ot the field 
ot home economics. For this reason the 
courses should be designed to meet this 
broad area for everyone. Then attar comple­
tion ot the general studies say tor a period 
ot three years, the individual may continue 
with an intensive or comprehensive study in 
the particula.r branch in which she is inter­
ested. It teaching is selected as a pro­
fession, the student could then take methods 
ot teaching, communicating, administration, 
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etc. The same procedure could be 
followed for the other professional 
areas also. 

Belief 1.5 was formulated as 

Courses in home economics should not be 
different for home economics students of 
different professional rrees because the 
preparation ot students needs to quality
them to be able to change from one pro­
fessional area ot home economics to another 
as easily as possible. 

Table 7 shows that this reason tor marking ~uestion 

1 negatively was important to 13 of the 113 participants 

who responded to ~uestion 1. Six or the 1962 graduates 

and the seme number of 1963 seniors expressed the belief 

that all home economics students should haTe the same 

courses so the.t students will not be limited in profession­

al opportunities. This idea was expressed by one staff 

member also. 

Examples of replies coded in this belief follow. 

Illustration 15. Steff member ~S-20) 
(Excerpt rrom total reply to question) 

Not all students who prepare to teaob 
do so. 

Illustration 16. 
(Excerpt from total 

A person never knows just what he will 
be doing, and needs a general background 
which he can specialize on in further study 
or on the job training. 
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Illustration 17. 196~ senior (~-53) 
(Excerpt from total reply to question) 

Courses should not differ for the 
undergraduate because the student may 
change her mind about her emphasis and 
be Wlable to do anything about 1t due to 
a difference in course content. 

Similar negative responses were made by four people 

who explained their responses in almost identical words. 

They all indicated that b~i separating the courses for 

home economics education majors from the courses for home 

economics students in other professional e.reas the courses 

tor the home economics education major would be less dif­

ficult than courses for home economics students in other 

professional areas. They believed that home economics 

education majors need subject matter which is just es 

challenging and just as a~v~noed in depth es courses for 

students in other professional orec-,s of home economics. 

These responses were stated this way: 

Illustr&tion 18. Staff member ,S-15}
(Excerpt from total reply to question) 

If there is a difference in courses 
tor teachers, I am afraid there would be 
less emphasis on subject matter in favor 
of methods, eta. 

Illustration 19. l9e2 5!aduate !2I231 
(Excerpt from~ote~ply to quest on 

If this arrangement (special sections 
for home economics education majors) was 
put into effect, I feel that the courses 
would be on a more elementary level. If 
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this happened I teel that the education 
major would miss a great deal. 

Illustration 20. 1g53 senior (3-40)
(Excerpt trom total reply to question) 

I believe that as soon as "special" 
courses are planned for an1 subject matter 
area (unless great~ is taken) the 
course loses certain value in the e1es ot 
others. 

It was interesting to the writer that people in each of 

the three groups ot respondents had such similar belief's 

and that they believed the courses would be downgraded 

instee.d of' upgraded. 

Suggestions tor Specific Changes 

Three respondents outlined specific chanses in 

answering Question 1 that could make courses more valuable 

to home economics education majors. These suggestions are 

stated in the following illustrations: 

Illustration 21. Staff member (S-7)
(Exoerpt trom total reply to question) 

In home economics students preparing 
to tee.oh should haTe the strongest possible
background but in order to achieve this in 
all areas ot home economics there should be 
an integration of some courses within a 
department end a cross cutting of departments. 
An illustra.t1on would be an integration ot 
an interdepartmental course which would give
students a strong background in consumer 
economics, not just Family Food Buying, Con­
sumer Buying in Clothing and Textiles and 
Family Finance. 
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Illustration 22. 1962 graduate (2-32) 
(Complete response to question} 

Clothing classes--should include 
Bishop technique and unit construction. 
I'd suggest tor the basic course the 
construction or illustrative material and 
perhaps making halt size shirts and 
blouses. Suggested learnin~s--Bishop 
apron, basic blouse with out-on sleeve, 
and basic skirt. There should also be 
available a Bishop Tailoring class for 
home economics education students. In 
general the management courses should be 
improved and revised. In tact I reel 
home management house could be eliminated 
as it is not a realistic situation. 
Management techniques as taught by the 
home extension department of the public
schools would give more valuable infor.ma­
tion to the home economics student. Foods 
courses were adequate as were the child 
development courses. There should be 
formulated a basic Family Living course 
other then those available tor home eco­
nomics education students. 

Illustration 23. 1963 senior l3-28)
(Excerpt trom total reply to question) 

Perhaps a seminar course in recent 
developments and trends in homemaking
philosophies might be valuable. This I 
think could be tor seniors only. 

Start Responses 

Although 20 staff members returned the questionnaire 

only 19 answered Question 1. Of these, eight marked their 

questionnaires positively end explained the reason for 

this response. Nine responded to the forced-answer ques­

tion negatively and explained their replies. Two staff 

http:infor.ma
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members checked both "yes" and "no" but one explained why 

she had done this and the other did not (Table 5). 

Positive ResP2nses of St&tf. Of the 19 staff 

members who answered Question l, eight answered positively, 

saying that courses in home economics tor students prepar­

ing to teach should differ from home economics courses for 

students in other professional areas o:r home economics. 

Six staff members seemed to believe that courses 

should be different because the home economics education 

major needs courses in which the subject matter is pre­

sented in such a way as to be specifically adaptable to 

teaching. These beliefs were coded in Belief l.la (Table 

6). These responses are illustrated by the following 

examples: 

Illustration 24. Staff member (S-1)
(Complete reply to question) 

The demands of the professions are 
different. The professional persons will 
be striving to achieve different objectives.
This will necessitate a differentiation in 
subject matter. 

Illustration 25. Staff member (S-6)
(Excerpt from totel reply to question) 

:Most teechers will be requi·r.-ed to 
teach very basic hommnaking subject matter, 
whereas other professional areas require 
more specialized study in one erea. 
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All seemed to believe that each professional area of 

home economics needs a specific orientation to that pro­

fession in the courses taken by students preparing for the 

profession. 

Even though stating that courses for home economics 

students preparing tor teaching should differ from home 

economics courses for students in other professional areas 

ot home economics, no start member indicated specifically 

that home economics education majors need to be able to 

practice in class the principles of subject matter and 

methods of tea.ching the subject matter they learn in class. 

Therefore no responses from staff were coded in Belief 

l.lb. 

seven start members indicated they believed home 

economics courses should be different for students in the 

different professional areas ot home economics because ot 

the breadth plus depth ot subject matter that the home 

economics education major needs along with her courses for 

preparation in the teaching profession. These beliefs 

were coded in Belief 1.2 (Table 6). The following are 

examples of these responses: 

Illustration 25. Starr member ~S-19) 
Tcomplete repiy to question~ 

I feel that a home economics teacher, 
teaching young persons home economics needs 
a more thorough understanding ot all aspects 
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ot home economics than persons going 
into more specialized fields. 

Illustration 26. Staff member {S-14)
(Complete reply to question) 

In order to teach any subject matter 
area. or art form, one must have a broader 
background than it it is to be used only 
tor his own satisfaction. Many professional 
areas are more restricted in scope than 
teaching. 

Two staff members stated the belief that courses in 

home economics should differ for students in other pro­

fessional areas of home economics but the courses should 

differ only after a basic background of courses in home 

economics that ere the same for all home economics stu­

dents. This belief was stated this way by one steff mem­

ber. 

Illustration 27. Staff member ~S-11) 

{Complete reply to question) 

More courses in related subjects to 
own specialty should be suggested if not 
required. A general home economics core 
ot courses is excellent be.okground tor 
any student. 

This response and one similar to it were coded in 

Belief 1.3 (Table 6). 

Negative Responses of Staff. Ten of the 19 staff 

members who answered Question 1 indicated that they be­

lieved courses in home economics for students preparing to 

teach home economics do not need to differ from courses in 
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home economics for students in other professional areas. 

Nine starr members explained the reason for their replies 

and one did not (Table 5). 

Responses which indicated that the participant be­

lieved that courses should not differ for students of 

different professional areas because ot the need for all 

home economists to have the same background were coded in 

Belief 1.4 (Table 7). The replies of 10 staff members 

were coded under this belief. Examples or these responses 

are seen below. 

Illustration 28. Staff member (S-16)
{Complete reply to question} 

It seems to me that the courses in 
the home economics core ere basic to all 
areas in home economics and consequently
there should be no difference in any ot 
these for any particular area. 

Illustration 29. Staff member (S-13}
{Complete reply to question} 

I believe that students should learn 
to apply the subject matter learned in the 
general courses through the principles
presented in special education courses. 

All responses such e.s these were coded in Belief 1.4. 

Only one staff member replied to indicate a belief 

that was coded in Belief 1.5 (Table 7). 

~biTelent Responses of Steff. Two start members 

indicated ambivalent beliefs about having separate courses 

for students in a particular professional area of home 
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economics. One staff member explained her response, the 

other did not (Table 5). 

1962 Graduates' Responses 

Of the 76 1962 graduates of the School of Home Eco­

nomics at Oregon State University who were requested to 

participate in this study, 44 responded. Thirty-nine re­

sponded to Question 1 (Table 5). Of these 39, 26 responded 

positively indicating the belief that courses in home eco­

nomics for students preparing to teach should differ from 

courses for students in other professional areas of home 

economics. Twenty-five of these respondents explained the 

reasons for their beliefs and only one respondent did not 

explain her beliefs (Table 5). 

Twelve of the 39 1962 greduetes who responded to 

Question 1 stated that they believe courses in home eco­

nomics for students preparing for teaching should not dif­

fer from courses for students in other professional areas 

of home economics. Ten of these 12 respondents stAted 

reasons for their beliefs and two made no free-response 

replies to explain their beliefs (Table 5). 

One of the 39 respondents to Q.uestion 1 in this group 

answered embivalently, checking both "yes" a.nd "no" and 

explained her beliefs (Table 5). 
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Five or the 1962 graduates who answered other perts 

ot the questionnaire did not answer Question 1 (Table 5). 

Positive Responses of 1962 Graduates. Twenty-five 

of the 39 1962 graduates responding to ~uestion 1 indi­

cated the belief that home economics courses for home eco­

nomics education majors should be different from courses 

tor majors in other professional areas or home economics 

and one marked "yes" but did not explain the reason for 

this reply. 

rourteen or the 25 1962 graduates who answered posi­

tively and explained their answers expressed the belief 

that courses should be different so that the orientation 

of subject matter can be toward the professional area of 

the students taking the course. These beliefs were cate­

gorized in Belief l.le (Table 6). Two illustretions of 

such replies are stated below. 

Illustration 30. 1~62 !raduate (2-7)
(Excerpt from total rep y to question) 

Why even break the home economics 
curriculum into different fields if one 
can't prepare for her profession through
the opportunity of taking specialized
courses? If one chooses the field of 
teaching she expects courses that will 
train her for that field when she gradu­
ates. 
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Illustration 31. 1962 graduate 2-34 
(Excerpt trom total reply to question 

Courses tor home economics should 
be coordinated with the student's future 
career. 

These answers are typical of those which were coded 

in Belief l.la (Table 6). 

Belief l.lb was designed to show the number or re­

spondents who mentioned actual participation in home eco­

nomics courses tor students preparing to teach. The 

following responses and six others like them were coded 

under this belief: 

Courses should include as much actual 
experience as possible--more observations 
and participation in classroom situations. 

Illustration 33. 1962 ~aduate 2-31 
{Excerpt from total rep:Y to question 

I feel that the student preparing for 
teaching should not only have classes to 
acquire skills but also needs to have some 
experiences in teaching the various arees 
ot home economics. 

All of the replies categorized under this belief specifi­

cally mention practice in teaching procedures. 

Eight of these 25 participants marked "yes" because 

they believed home economics educe.tion majors need courses 

which will otter them breadth and depth of home economics 

subject metter plus courses in education tor professional 

preparation. 
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Responses such as the ~ollowing were coded in Belief 

1.2 (Table 6): 

Illustration 34. 1962 graduate 2-12 
{Excerpt from total reply to question 

I feel that the student preparing for 
teaching should know more basic fundamentals 
than those preparing for other fields. They
should be more prepared to give demonstra­
tions also. 

Illustration 35. 1962 graduate (2-41~ 
(Excerpt from total reply to question 

Teachers to be should not only get a 
broad background in all areas of home eco­
nomics but they should get especially
extensive training in these areas. Conse­
quently they must be exposed to, and absorb 
more overall knowledge, so they can effi­
ciently impe.rt this knowledge to future 
students. Besides learning the multitude 
ot knowledge about all fields in home eco­
nomics they should learn the methods 
necessary to teach others this knowledge. 

Seven replies of the 25 respondents to Question l who 

explained their beliefs were coded in Belief 1.3 (Table&). 

These people believe that courses in home economics for 

students preparing to teach should be different after the 

potential teachers have received basic background knowl­

edge in all areas of home economics. Typical replies are 

the following illustrAtions: 

Illustration 36. 1962 graduate 2-14 
TExoerpt from to tal reply to question 

Basic courses in all fields and related 
subjects would seem advisable tor all home 
economics students in their lower division 
work. 



71 

Illustration 37. 1962 grAduate 2-17 
(Excerpt from total reply to question 

One or two courses in methods plus 
student teaching should be enough. Other­
wise they should be the same. 

Negative Responses of 1962 Graduates. Twelve 

respondents of the 44 who graduated in 1962 and responded 

to the questionnaire indicated the belief thet courses 

for home economics students preparing for secondary teach­

ing should not differ from home econo;nios courses for stu­

dents in other professional areas. Ten of these partici­

pants responded in the designated manner by :uaking the 

forced choice and explaining their beliefs but two, al­

though making the forced choices, did not explain their 

beliefs (Table 5). 

Eight responses of this group were coded under Belief 

1.4 (Table 7). These eight expressed the thought that all 

home economics students need the same fundamental knowl­

edge of home economics subject metter plus courses which 

will help them in their unique professional areas. Typi­

cal of these responses are the following replies: 

Illustration 38. 1962 graduate (2-19+
(Excerpt from total reply to question 

We who are to be teachers need the 
same course content as one who will be an 
extension agent or business woman, etc. 
I feel the present system of offering 
advanced classes tor specializing (in a 
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particular professional area--ie: 
Experimental Foods for the dietician)
ia satisfactory. 

Illustration 39. 1962 groduate (2-16)
(Complete reply to question) 

The basic core or courses should 
be the same for all students in home 
economics. This gives home economics a 
unity, a common basic stem, from which 
students can branch off in their own 
fields in the form of electives. 

Six responses ot the 1962 graduetes T;ere interpreted 

to mean home economics courses should not differ according 

to the professional erea of the student enrolled in the 

class because students' interests me.y change to another 

professional area within home economics or they may find 

themselves employed in a job which needs the abilities of 

a home economist but perhaps not the other particular pro­

fessionel abilities which were anticipated by the student 

while in college. Two gredu£1tes expressed this belief as 

stated in the following illustrations: 

Illustration 40. 1962 graduate (2-28~ 
(Excerpt from total reply to question 

A person never knows just what he 
will be doing end needs a general back­
ground which he can specieliz..e on in 
further study or on the job training. 
I think it is im.porta.nt no .JJ.etter what 
ares of home economics ~ork one is pre­
paring for the t be hs.ve beneral knowledge 
of all areas beoause they are inter­
related and inter-dependent on each other. 

http:im.porta.nt
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Illustration 41. 1962 graduate 2-27 
(Excerpt trom totai reply to question 

I feel they should be the same as 
one may not continue in one occupation. 

Other responses as these were coded as expressing Belief 

1.5 (Table 7). 

Ambivalent Responses ot 1962 Graduates. One 1962 

graduate marked both "yes" and "no" and explained her be­

liefs. Her beliefs were coded in the proper category as 

indicated by her remarks. 

1963 Seniors' Responses 

Of the 57 1963 seniors in the School ot Home Eoonom­

ios who participated in this study, 55 answered ~uestion 1. 

Fitty-three responded as requested, one made a toroed­

ohoioe reply without explaining her reasons for this re­

sponse, ~1d one chose to make no foroed-ohoioe reply but 

to write en answer explaining her feelings on the question. 

Two 1963 seniors who answered other p8rts ot the question­

naire did not answer ~uestion 1 (Table 5). 

Positive Responses of 1963 Seniors. Out ot 55 

responses to ~uestion 1, 3~ were positive, 31 ot these 

including explanations tor the response, and one without 

an explanation (Table 5). 
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Twenty of these respondents to ~uestion 1 believed 

courses should differ because students in each profes­

sional area need courses which are geared to a particular 

profession. Examples of these replies which were coded 

under Belief l.la (Teble c) ere shown below. 

Illustration ~2. 1963 senior 3-49 
(Excerpt from total reply to quest on) 

A person preparing to teach should 
have specific subject matter slanted on 
education's point of view. 

Illustration 43. 1963 senior (3-30)
(Excerpt from total reply to question) 

They should include all that is 
included in the other classes with addi­
tional emphasis on how it is being pre­
sented so that it can be applied in the 
manner in which we would apply it as 
teachers. 

Some participants expressed beliefs which although 

categorized as Belief l.la (Table 6) were not quite so 

certainly coded under this belief. The following is an 

example of this type or statement ot belief: 

Illustration 44. 1963 senior (3-48}
\Complete reply to question} 

Perhaps more methods taught in each 
division of areas of home economics, as 
foods, clothing, etc. 

It was thought by the investigator that this partici­

pent, end others who expressed similarly unclear beliefs, 

expressed the belief that courses should be different in 



that courses tor home economics education majors should 

include methods of teaching the subject in their content. 

live respondents expressed beliefs that the home 

economics course content should be oriented to different 

professional ereas but they also emphasized application 

of the content and methods used in presenting the content. 

Illustrations or these replies ere: 

Illustration 45. lg63 senior 3-31' 
(Excerpt from total reply to quest on) 

Their (students preparing to teach) 
courses should allow for some practical 
experience. 

Illustration 46. 1g53 senior (3-6)
(Complete reply to question1 

There should be more practical
experience involved in actually teaching
of the different areas of home economics. 

Replies such as these were pleced under Belief l.lb 

(Table 6). 

Of those 31 participants who believed courses for 

home economics students preparing for teoching should 

differ from courses for students in other professional 

areas of home economics, 12 believed they should differ 

because home economics education majors need as much depth 

in all e.reas of home economics as possible. Illustrations 

of these beliefs follow. 
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Illustration 47. 1963 senior (3-35)
{Excerpt from total reply to question) 

I think that students preparing tor 
teaching should have a broader view ot 
home economics whereas those students 
specializing should have less recommended 
courses in other fields or home economics. 

Illustration 48. 1963 senior (3-8)
(Complete reply to question) 

I reel that it is extremely important 
tor every home economist to have a wide 
range of knowledge in each aspect ot home­
making. I do think that a concentration 
should be stressed in the major field ot 
each--home economics students preparing to 
tee.ch should concentrate on a general-type 
curriculum with emphasis on the education 
part. 

Answers such as these were coded under Belief 1.2 

(Table 6). 

Two of the 31 1963 seniors who responded positively 

to Question 1 said they believed all home economics majors 

need to have the same background home economics courses 

with specialization in courses etter the fundamental home 

economics work. These two responses were coded as Belief 

1.3 (Table 6). 

Negative Responses ot the 1963 Seniors. Of the 

55 1963 seniors responding to ~uestion 1, 22 indicated by 

marking "no" that they did not believe home economics 

courses tor students preparing to teach need to differ 
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from courses tor students in other professional areas ot 

home eoonomios (Table 5). 

There were 23 replies which expressed the reason for 

this belief as a need for providing all home economics 

students with the same basic knowledge or home economics, 

allowing for specialization in a particular professional 

area after the basic background home economics courses. 

It is possible for there to be 23 or these replies because 

of the participant who explained her beliefs although she 

made no forced-choice response on her questionnaire. 

Examples or these beliefs are: 

Illustration 49. 1963 senior {3-1)
{Excerpt from total reply to qUiitron) 

I believe that there should be no 
difference in the subject matter courses 
taught in home economics. The differences 
should come in the professional preparation 
courses and should help teachers to adept
the subject matter to their needs as 
teachers. 

Illustration 50. 1963 senior (3-37)
{Excerpt from tote! reply to question) 

Students preparing to teach should 
take the same home economics courses as 
others to obtain the basic knowledge of 
foods and clothing. After this they may 
go into more detail in their education 
courses on the procedure of teaching 
others. 

Some responses were not so easily ce.tegorized under 

Belief 1.4 as were those above. An example or a reply 

which was more difficult to cle.ssify is stf:lted as follows: 
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Illustration 51. 1963 senior (3-55)
(Excerpt from total reply to question) 

Students preparing to teach are 
soing to take teaching methods courses 
in the School or Education and I don't 
know why home economics courses tor the 
two groups should differ. 

These responses ere all illustrative ot those cete­

gorized under Belief' 1.4 (Table 7). 

Six of the 22 1963 seniors who responded negatively 

to Question 1 explained in their reply that courses in 

home economics should not differ tor students of different 

professional erees ot home economics beoe.use students may 

desire to enter a different professional area than they 

had originally prepared to enter. The following illus­

trate these belief's as steted by the respondents: 

Illustration 52. 1963 senior ~3-40) 
(Excerpt from total reply to question) 

This (providing different courses 
tor differing professional areas) is 
limiting the home economics education 
major to more narrow professional possi­
bilities. As she begins her oereer she 
may tind she wishes to be able to do 
something else in the professional world 
and she should have courses that would 
permit her to do this. 

Illustration 53. 1963 senior (3-53)
(Excerpt from total reply to question) 

The courses should not differ tor 
the undergraduate because the student may 
change her mind about her emphasis and be 
unable to do anything about it due to a 
difference in courses. 
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Replies such as these were coded under Belief 1.5 

(Table 7). 

~bivalent Responses of 1963 Graduates. None of 

the 55 1963 seniors who answered this question indicated 

ambivalent beliefs. 

Q.uest1on 2 

How well prepared do you believe home economics 
education students graduating from Oregon State 
University are, as: teachers, homemakers, indi­
viduals in society? 

This question was designed to determine the beliefs 

of the participants about the preparedness of home econom­

ios education graduates as home economics teachers, as 

homemakers, and as individuals in society. The partici­

pants were directed to indicate whether they believed home 

economics education graduates are well prepared, have 

average preparation or are poorly prepared in regerd to 

eech phase of their living. They were also requested to 

explain the reasons for their answers (see questionnaire, 

Appendix A) • 

The following table shows the response of partici­

pants to ~uestion 2. 
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Table 8 

121 Participants' Responses to Question 2, 
"How well prepared do you believe home econom­
ics education students graduating from Oregon 
State University are, as: teachers, homemak­
ers, individuals in society?" 

1962 1963 
Responses Total 

No. % 
Staff 

No. % 
Graduates 

No. ~ 
Seniors 
No. % 

Section l 
did respond
did not respond
total 

120 99 
l l

mTOO 
20 100 

20 lOO 

44 100 

44 lOO 

56 98 
l 2 

5'1 IOO 

Section 2 
did respond
did not respond
total 

117 97 
4 3 

!2r lOO 

20 100 

20 roo 
42 95 

2 5 
4i IO'C5 

55 96 
2 4 

!"1 100 

Section 3 
did respond
did not respond
total 

117 97 
4 3 

121 roo 
19 95 

1 5 
20 lOO 

43 98 
l 2 

44 roo 
55 96 

2 4 
511 100 

As is indicated in Table 8 all but one person who 

answered other parts of the questionnaire responded to 

the first section ot ~uestion 2 thus expressing their 

beliefs about the preparation of home economics education 

graduates as teachers. This one individual was a 1963 

senior. 

ot the 117 respondents to the second part ot Ques­

tion 2, 20 were staff members, 42 were 1962 graduates, 

and 55 were 1963 seniors. lour people did not respond 
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to this part of Question 2 even though they answered 

other parts of the questionnaire. 

One hundred seventeen individuals also responded to 

the third pert of Question 2 but the distribution among 

the groups of respondents was different although the total 

number ot respondents was the same. Expressing their be­

liefs about the preparation ot home economics education 

graduates as individuals in society were 19 staff members, 

4:3 graduates, ond 55 seniors. 

As in Question 1, the free responses to this ques­

tion were categorized into beliefs which were determined 

by reading all the questionnaires then formulating cate­

gories from the most frequently expressed beliefs. 

Beliefs About the Preparation of 
Ore~on State University Home Economics 

ducation Graduates as Teachers 

Forced-Choice Responses 

In response to Question 2 the participants first 

indicated their beliefs concerning the preparation or 

home economics education graduates as teachers. They 

did this by checking on the questionnaire the degree of 

preparation they believed home economics teachers have 

e.nd then explaining the reasons tor their choices. 

Table 9 shows these beliefs or the respondents. 
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Table 9 

Responses of Staff, 1962 Graduates, and 1963 
Seniors Who Answered Q.uestion 2, ''How well 
prepared do you believe home economics educa­
tion students graduating from Oregon State 
University are, as: teachers, homemakers, 
individuals in society?" 

Staff l962 1963 
Responses Total Members Graduates Seniors 

No. % No. % No.:J No. ~ 

1. Preparet ion 8.8 

Teachers 
Well prepared 56 46 11 55 20 45 25 44 
Average preparation 46 38 7 35 15 35 24 42 
Poorly prepared 1 1 1 2 
No forced response ...!.§. ....ll __! _.!Q 9 20 7 12 

Total 121 100 20 100 44 100 57 100 

2. Preparation ee 
Homemakers 

Well prepared 76 63 8 40 26 60 42 74 
Average preparation 35 29 8 40 14 31 13 23 
Poorly prepared 1 1 1 5 
No forced response 9 7 3 15 4 9 2 3 

Total 121 100 20 100 44 100 57 100 

3. Preparation as 
Individuals in 
Society-

Well prepared 60 50 3 15 22 50 35 62 
Average preparation 45 37 12 60 15 35 18 32 
Poorly prepared 6 5 2 10 2 4 2 3 
No forced response 10 8 ~ 15 5 11 2 3 

Total 121 100 20 100 44 100 57 100 
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Table 10 

Beliefs Expressed by Staff, 1962 Graduates, and 
1g63 Seniors Who Responded to Question 2, "How 
well prepared do you believe home economics edu­
cation students graduating from Oregon State 
University ere, as: teachers, homemakers, indi­
viduals in society?" 

Beliefs about 
Preparation as 
Teachers 
Home economics education 
students graduating from 
Oregon State University 
are well EreEered as 
teachers because 
2.1 they are required to 

take home economics 
courses which pro­
vide a strong back­
ground in each area 
of home economics. 36 30 5 25 13 30 18 32 

2.2 they receive good 
teacher education. 20 17 2 10 3 7 15 27 

2.3 they seem to be 
highly regarded in 
the profession. 20 17 7 35 5 11 8 14 

Home economics education 
students graduating from 
Oregon State University 
have averase EreEaration 
as teaoliers 
2.-i because they laok 

experience in teach­
ing and in home 
economics skills. 15 13 3 15 6 14 6 11 

2.5 because they do not 
take advantage or the 
opportunities offered 
them through college
experiences. 11 

2.6 in comparison with 
graduates of other 
institutions end 

9 4 9 7 13 

graduates in other 
areas of education 
ot Oreson state. 9 8 2 10 6 14 1 2 

*Not all answers fell into these beliefs. 
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Ot the 121 participants, 56 or 46 per cent indicated 

believing that Oregon State University home economics edu­

cation graduates are well prepared as teachers. Eleven 

staff members, 20 graduates, and 25 seniors made this re­

sponse. Forty-six or 38 per cent of the total number ot 

respondents believed graduates have average preparation as 

teachers. This total was divided among the participants 

this way: seven ste.ff members, 15 graduates, and 24 sen­

iors. One respondent, a 1963 senior, said she believed 

Oregon State University home economics education graduates 

to be poorly prepared as teachers. Eighteen individuals 

or 15 per cent of the people who answered other parts of 

the questionnaire either failed to respond to this part of 

~uestion 2 or made no forced choice in response to this 

question. 

Free-Responses 

The respondents' beliefs for their answers to this 

question ere shown in Table 10. The respondents expressed 

six beliefs about the preparation of home economics educa­

tion students as teachers. Three of the beliets were ex­

pressed by participants believing home economics education 

majors have average preparetion as teachers at Oregon 

State University. These beliefs have not been repeated 
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here as they can be seen in Table 10 and are discussed in 

relation to this table. 

Of the 120 respondents to ~uestion 2, Section 1, 36 

indicated the home economics subject matter courses re­

quired tor graduation as the reason tor stating potential 

home economics teachers are well prepe.red at Oregon State 

University. This belief' was most strongly held by the 

1963 seniors with 18 of' that group writing this belief'. 

Thirteen 1962 gradustes and five starr members agreed with 

the 1963 seniors that the home economics subject matter 

requirements or home economics education majors qualities 

them as well prepared as teachers. 

Twenty participants (two starr members, three lg62 

graduates and 15 seniors) expressed the belief' that home 

economics education majors ere well prepared at Oregon 

State University beosuse of' the high quality of the teacher 

eduoa.tion progrmn they take. The 1g53 seniors expressed 

that they were well prepared more often than the other two 

groups. 

Twenty participants based their belief of' the ade­

quacy ot preparation of' potential homemaking teachers at 

Oregon State University on the judgment of professional 

educHtion people. This basis f'or belief' was indicated by 

seven staff members, five 1962 grsduotes, and eight 1963 
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seniors. These replies were put under Belief 2.3 which 

was formulated tor such responses. 

Beliefs 2.4, 2.5, and 2.6 were for.mulated from the 

explanations of the respondents who indicated the belief 

that home economics education majors at Oregon State Uni­

versity receive everege prepe.retion in their ohosen pro­

fession. Of the 46 people who made this res1)onse, 15 indi­

cated that they believed students lack experience in teach­

ing and in home economics skills. Three of the 15 were 

start members, six were 1962 gradue.tes and six were 1963 

seniors. These people all indicated experience was neces­

sary to perform the tasks of homemaking teachers with 

above average adequacy. 

Eleven respondents said they believed home economics 

education students do not take advantage of learning oppor­

tunities afforded them, therefore they receive average 

preparation for their profession through no fault of their 

courses or instruction. Four 1962 graduates and seven 

1g63 seniors beliefs were coded under Belief 2.5. 

Nine participants based their beliefs on a comparison 

ot the education home economics education majors receive 

with the prepe.retion of students in other areas of educa­

tion at Oregon State University as well as the preparBtion 

of potential teachers at other institutions. Two of the 

nine were staff memuers, six were 1962 graduates a.nd one 
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was a 1963 senior. The beliefs of these nine were coded 

under Belief 2.6. 

Belief 2.1 

Home economics education students graduating 
from Oregon State University Etre well prepared 
as teachers because they are required to take 
home economics courses which provide a strong 
background in each area of home economics. 

Belief 2.1 was most commonly expressed by the respond­

ents to Question 2, Section 1 (Table 10). The following 

are illustr8tions of beliefs AS expressed by the respond­

ents which were categorized in Belief 2.1. 

Illustration 1. Staff member 1§-7)
fExcerpt from-total reply to question) 

I believe that in comparison to 
other Oregon State University students 
preparing to teach or to home eoonomios 
education majors on other campuses our 
students stand at the top. Their subject 
matter background in most aree.s of home 
economics is excellent. 

Illustration 2. 1962 gre.duate ~2-23) 

(Excerpt from total reply to question) 

We are required to take a broad 
curriculum which helps to prepare us. 
The content in each course gave each 
girl an opportunity to prepare herself. 

Illustration 3. 1962 graduate (2-27)
{Complete reply to question} 

The graduntes know the me.terial 
quite thoroughly--that is it is offered 
for learning. The courses provide A 
well rounded learning in all ereas. 
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Illustration 4. 1963 senior 13-45)
(Complete reply to question) 

They have a broad background of 
theoretical and practical knowledge and 
experiences in home economics. 

Illustration 5. 1963 senior (3-50)
Tcomplete reply to question) 

I believe our academic quality is 
high. Some of our professors are excel­
lent in their fields. They expect per­
fection and above average work, thus 
preparing us better than average in the 
field. 

The 36 replies which related to Belief 2.1 were clear­

ly expressed e.s illustrated in the above examples. 

Belief 2.2 

Home economics education students graduating 
from Oregon Stete University are well prepared 
as teechers because they receive good teacher 
education. 

Belief 2.2 was expressed by 20 of the respondents to 

Question 2, Section l (Table 10}. Two steff members said 

this, as well as three 1962 graduates and 15 seniors. An 

example or the responses which were coded in this category 

cen be seen in this illustration: 

Illustration 6. 1963 senior (3-48}
{Complete reply to question) 

The Home Economics Education 
Department 1s very adequate. They 
heve en excellent understanding of 
students' needs. 
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No illustrations ere given from the responses of the 

staff or 1962 graduetes who expressed this belief because 

of the small number who mede replies here. 

Some respondents expressed beliefs which were not so 

clearly stated as Illustration 6. Illustrations 7 and 8 

are examples ot responses which were categorized under 

Belief 2.2 even though they are not as clear-cut expres­

sions of this beliet 

Illustration 7. ~962 graduate (2-2)
(Excerpt from total reply to question) 

We were given as many situations 
as possible in home economics education 
classes. 

Illustration e. 1963 senior (3-17) 
{Complete reply to question} 

The feeling I had when I was student 
teaching--I felt confident and able. 

These replies were believed by the investigator to 

agree that home economics education students graduating 

trom Oregon State University were well prepared because 

they had received good training as teachers. 

Belief 2.3 

Home economics education students graduating
from Oregon State University must be well 
prepared as teachers because they seem to be 
highly regarded in the profession. 

Twenty people seemed to base their judgments as to 

the preparation or home economics teachers at Oregon State 

University on their status in teaching positions. Two 
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examples or this belief as stated by the participants are 

given below. 

Illustretion 9. Staff member ~S-13) 
(Complete reply to question) 

Because ot the demand for teachers 
trained at Oregon State University. I 
have heard favorable comments from admin­
istrators in this state as well as in 
We.shington and California. 

Illustration 10. 1962 graduate (2-6} 
(Excerpt from total reply to question) 

Girls from Oregon State University 
seem to have the respect or many admin­
istrators even outside the state. 

Some replies were not so definitely stated as these. 

The following is an example: 

Illustration 11. 1963 senior {3-8)
rExcerpt from total reply to question) 

The tee.chers tha. t I have met and 
some with whom I have worked (all gradu­
ates of Oregon State) seem well prepared. 

The evidence of respect in the professional world 

seemed to be more ~portent in judging the preparation of 

graduates as teachers to the staff members participeting 

then to the other two groups of respondents. 

The respondents who indicated the belief that Oregon 

State University home economics educBtion greduetes have 

average prepnration as teachers explained their responses 

with three beliefs (Table lO). Because of the low re­

sponse these beliefs will not be discussed. 
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Twenty-one of the 46 respondents to this question 

included in the explanation for their forced choices spe­

cific suggestions which would help the potential teachers 

to be better prepared. Four steff members, two 1962 

graduates, and 15 seniors wrote suggestions for improve­

ment of preparation. Examples of these suggestions are 

stated below. 

Illustration 12. Staff member (S-17)
(Excerpt trom total reply to question} 

Our students suffer from leek of 
integration within the primary subject 
matter areas. Consequently they teach 
in a s~ilarly fragmented way in the 
public schools. 

Illustration 13. 1963 senior (3-10)
(Excerpt from total reply to question) 

Home economics education courses 
should be ooordinnted with tlle required 
secondary educetion courses to prevent 
unnecessary overlap. Education courses 
should be planned so that tho first 
courses form a foundation and later 
courses build upon the foundetion rather 
than every course beginning with the 
same bcsic principles and because of 
lack of time never getting beyond basics. 

Although the beliefs of the participants who marked 

the answer that Oregon State University home economics 

education majors have average preparation were written in 

various ways there seemed to be three main beliefs 
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Table 11 

Beliefs Expressed by Starr, 1962 Graduates, and 
1963 Seniors Who Responded to Question 2, "How 
well prepared do you believe home economics edu­
cation students graduating from Oregon State 
University are, as: teachers, homemakers, indi­
viduals in society?" 

Staff 
Beliefs about Members 
Preparation as 
Homemakers ~ 20~No. 
Home economics educat on 
students graduating from 
Oregon State University 
are well RreEared as 
homemakers 
2.7 through the various 

background home 
economics courses 
provided in the cur­
riculum they follow. 

2.8 if each individual 
51 44 4 20 22 52 35 64 

takes full advantage 
or the educational 
experiences offered 
her at Oregon State 
University. 18 15 3 15 4 10 11 20 

Home economics education 
students graduating from 
Oregon State University 
have averase Ere~aration 
as homemakers 
2.9 because the learning

experiences they have 
in home economics 
courses cannot be 
applied to real 
situations. 21 18 5 25 8 19 8 15 

2.10 although they are 
better prepared to be 
homemakers than grad­
uates without home 
economics preparation 
they ere no better 
prepared than other 
home economics grad­
uetes as homemakers. 6 5 1 5 4 10 1 2 

*Not e.ll answers fell into these beliefs. 



expressed (Table 10), while many participants made spe­

oitio sugsestions tor improvements in home economies edu­

cation courses and curriculum. 

~eliets About the Preparation ot 
Oregon State Unive~s~~Y. Home Economies 
-- Education GradUates a8Homem8kers­

Forced-Choice Responses 

In response to the section ot ~uestion 2 which dealt 

with graduates' preparation as homemakers, the pertici­

pants first expressed their beliets concerning the prepa­

ration ot home economies graduates by making a forced-

choice answer to the question, ttHow well prepared do you 

believe home economies education students graduating from 

Oregpn State University are, as: teaobers, homemakers, 

individuals in society'"t" Table 9 shows the forced-choice 

beliefs or the respondents which could be grouped into 

four beliefs .. 

Ot the 121 participants, 76 indicated believing 

that Oregon State University home economies education 

graduates are well prepared as homemakers. This belie! 

was distributed among the participants this way: eight 

start members, 26 graduates, end 42 seniors. 
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Thirty-five respondents said graduates have only 

average preparation as homemakers. ot these 35, eight 

were statt members, 14 were 1962 graduates and 13 were 

1963 seniors. 

One start member indicated the belief that Oregon 

State University home economics education graduates are 

poorly prepared as homemakers, and nine people who answered 

other parts ot the questionnaire did not answer this. 

Free-Responses 

The respondents' reasons tor answering as they did 

were grouped into tour beliefs (Table 11). 

or the 76 respondents who indicated the belief that 

students preparing to be homemaking teachers at Oregon 

State University are well prepared as homemakers through 

this education, 51 gave as their reason the belief that 

home economics courses help them become well prepared as 

homemakers. The ideas were coded under Belief 2.7. ot 

these 51, tour were statt members, 22 were 1962 graduates 

and 35 were 1963 seniors. 

One other belief was expressed by the perticipents 

in answering that potential homemaking teachers are well 

prepared as homemakers. Eighteen participants said these 

graduates were well prepared it each individual utilized 

the opportunities offered her by the university. Three 
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starr members, four 1962 graduates, and 11 seniors 

expressed this belief. These were coded under Belief 2.8. 

Thirty-five of the respondents indicated the belief 

that potential homemaking teachers have only average prep­

a.rHtion for homemaking. The reasons the participants 

marked this forced-choice answer were explained in two 

beliefs (Table 11). Of the 35 respondents, 21 said in 

essence, "We believe graduates have average preparation es 

homemakers because the learning experiences they have in 

home economics are not realistic." These 21 were five 

staff members, eight 1962 graduates and eight 1963 seniors. 

Six or the 35 expressed this belief: home economics 

education students graduating from Oregon State University 

have average preparation as homemakers. Although they are 

better prepared to be homemakers than graduates without 

home economics preparation, they are no better prepared as 

homemakers than other home economics graduates. These six 

were distributed among the three groups this way: One 

staff member, four 1962 graduates, and one 1963 senior. 

or the 117 respondents to this question, one indi­

cated the belief that homemaking teachers graduating from 

Oregon State University are poorly prepared as homemakers 

(Table 9). The free-response explanation or this belief 

is not discussed because of the negligible response. 
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Nine people who responded to other parts of the question­

naire did not respond to ~uestion 2, Section 2 (Table 9). 

Belief 2. 7 

Graduates prepared as homemaking teachers at 
Oregon State University are well prepared as 
homemakers through the various background home 
economics courses provided in the curriculum 
they take. 

Belief 2.7 was expressed by 51 participants (Table 

11). Examples of the way the participants expressed this 

belief are shown in the following illustrations: 

Illustration 14. Staff member ~-12) 
(Complete reply to questionl 

No other university degree program. 
offers the unique opportunity that is pro­
vided in home economics for prepf:lrstion in 
each area of subject matter closely involved 
in homemaking. I believe that the emphasis
in a given area of subject matter at e. cer­
tain time are deterra.ined to a. large extent 
by the changes going on end the pressures
of the society as a whole at that time. 

Illustretion 15. 1962 graduate ~2-16) 

tcomplete reply to question) 

Subject matter in all Erees of home 
economios are required for all home economics 
majors. This gives good training in the 
skills necessary to maintaining a home. Her 
courses in education have given her valuable 
training in management, as in planning, doing,
and evaluating. 

Illustration 16. 1963 senior (3-5) 
Tcomplete reply to questionr-

I hr~ve an excellent beokground in all 
areas of homemaking as compared to any other 
:field. Eduotttion allows for all vreas or study 
where other jobs concentrate heavily on one area. 



Illustration 17. 1963 senior (3-25} 
(Excerpt from total reply to question} 

The general core gives her a basic 
knowledge of the principles. 

These illustrations sre typical of the replies ooded 

under Belief 2.7. 

Belief 2.8 

Home economics education graduates may be well 
prepared as homemakers it each individual takes 
full advantage of the educational experiences 
offered her at Oregon State University. 

Of the 76 participants who indicated the belief that 

Oregon State University home economics education majors 

are well prepared as homemakers, 18 expressed the belief 

that the opportunity was provided for students to become 

well prepared as homemakers but it is the student's 

responsibility to meke use of this opportunity (Table 11). 

The following illustra.tion shows the kind of reply which 

was placed under Belief 2.8. 

Illustr~tion 18. 1962 graduate (2-9)
(Complete reply to question) 

If students can apply the skills they 
have acquired to actual situations, they 
are far aheed of students grflduating in 
other fields. 

This reply and those coded with it under Belief 2.8 

suggested the thought that students who can use the home 

economics educl"ltion they he.ve received ere better prepared 

tor homemaking than students in other fields. 
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Twenty-one of the 76 respondents who marked the be­

lief that home economics education graduates of Oregon 

State University are well prepared as homemakers also 

cited the specific courses which they believed helped the 

student become well prepared for homemaking. One staff 

member did this, as well as seven 1962 graduates and 13 

seniors. Some or the courses they mentioned are seen in 

these illustrations. 

Illustration 19. 1963 senior (3-52)
(Complete reply to question) 

HAd 450, Home Management House is 
valuable applied work. 

Illustration 20. 1963 senior (3-57) 
{Complete reply to question) 

The practical side of the home eco­
nomics education along with wide generali­
zations helps the future homemaker. HAd 
450 summarizes much ot this learning. 

Belief 2.9 

Potential homemaking teachers graduating from 
Oregon Stete University have only average prep­
aration as homemakers because the learning
experiences they have in home economics courses 
ere not applied to realistic situations. 

Answers which were coded under Belief 2.9 (Table 11) 

were written by 21 respondents who seemed to believe that 

the learning experiences Oregon State University home 

economics education majors received through home economics 

courses were not realistic enough to prepare the students 
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well for homemaking. Typical of the answers coded here 

are the illustrations quoted below. 

Illustration 21. Starr member (S-4) 
[Complete reply to question) 

In some courses the standards set 
may not be realistic for many young
families as they establish their first 
homes. 

Illustration 22. 1962 graduate 2-15 
(Excerpt from total reply to question 

Students should be taught how to 
adept to various situations. 

Illustration 23. 1963 senior {3-26} 
\Excerpt from total reply to question) 

Somettmes the learnings do not 
coincide with actual family life as the 
student will experience it. 

All or the beliefs coded in this category clearly 

expressed the thought that learning experiences in home 

economics courses need to be more realistic in order to 

better prepare home economics education graduates as 

homemakers. 

Belief 2.10 

Home economics education students greduating
from Oregon State University ere no better 
prepared es homemakers than other home economics 
graduates although they ere better prepared to 
be homemakers then graduates without home eco­
nomics preparation. 

Six ot the 35 respondents who marked the forced­

choice answer that oregon State University home economics 

education graduates have average preparation as teachers 
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explained their answer with replies which were ooded under 

Bellet 2.10 (Table 11). Illustrations of these replies 

will not be given beoause ot the low nua:ber ot partio1paa'Ca 

who wro~e this answer. 

Jelieta About the Oreson State University
Home li!conomios ld\lcation Graduates' 

Preparation as Ini!viduaie insooiett 

The respondents indicated three toroed-o~1oe beliefs 

abou't Q.ueat1on 2, Seotion 3 (Table t). Sixty pert1o1puts 

marked the beliet the gre.du.s.tes are well prepared as 1n41... 

v14uala in society. or these 60, three were statt members, 

22 were 1961 graduates and 35 were 1963 seniors. 

~orty-t1ve people who made the toroed response to 

th1e question 1nd14ated the 'bel1et that homemaking teachers 

graduating from Oregon State Ua1vers1tJ haTe average prep­

aration as individuals in sootety. TwelYe ot the 4,5 were 

start members. 15 were 1962 graduates and 18 were 1963 

seniors (~able 9). 

S1x nspon4ents 1nd1oated the belief that graduates 

are poot-17 prepared as 1nd1Tiduals in aoolety . Two t:roa 

each o.r the three groups ot reeponclents made th1s answer. 

Ten people who responded as directed to other pe.r'ts 

ot the questionnaire tailed to respond to Q,uestion 2, 

Section 3. 
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.tr•t'!BeaR!ns•l! 

or the 121 part1o1panta in tbia study 60 expressed 

the belief that homemaking teachers graduating from. Oregon 

State lfnivere1ty are well prepared as 1nd1v1cluala in. aoc1­

ety• . Three Who said this were starr members, 22 were 1962 

graduates and 315 were 1963 seniors. This answer was ez... 

pla1ne4 br two beliefs (Table 12}. 

Beliet 2.11, which said that they are well prepared 

because of the broad requirements ot the home eoonom.loa 

ouricula, was eQressed by 46 ot the 60 respond•nta wb.o 

1n4.1oated that potential homemaking teachers gracluatins 

front Oregon State university are well prepared as individ• 

uals in society. Ot the 46 • two statt m.~mbers expressed 

tbie bel1et ae did 15 graduates and 29 seniors. 

Seven indiViduals expressed Belief 2.12 , oonoern1q 

the home economics teachers' lmique oontr1but1o.n to eooi­

ety. Jlo staff membtr expressed the belie.t that the rol• 

ot the homemaking teacher gives her a special position in 

society as a contributor to the weltar& or the society 

(Belief 2.12), but three 1962 graduates and tour 1963 

seniors d1d. 

Moat ot the respondents who believed home eeonom1oa 

education sraduate,s ot Oregon State Un1versi ty e.re well 

prepared as 1ndiT1duals in society explained that they 
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Table 12 

Beliefs Expressed by Stnff, 1962 Graduates, and 
1963 Seniors Who Responded to ~uestion 2, "How 
well prepared do you believe h~e economics edu­
cation students graduating from Oregon State 
University are, es: teachers, homemakers, indi­
viduals in society?" 

starr 1962 l963 
Beliefs about Total* Members Graduates Seniors 
Preparation as 1117) (43) (55)(19A
Individuals in Society No. ~ No. No. 1P : No. % 
Home economics education 
students graduating :t"rom 
Oregpn State University 
are well pre~ared as 
individuals in society 
2.11 because of the 

broad requirements 
o:t" the home eco­
nomics curricula. 46 39 2 11 15 35 2~ 53 

2.12 through their par­
ticular education to 
make a unique con­
tribution to society
in their role as 
homemaking teeoher. 7 6 3 7 4 7 

Home economics education 
students graduating from 
Oregon State University
have average preparation 
as individuals in soci­
ety because 
2.13 they ere limited in 

opportunities to ex­
plore special areas 
within home econom­
ics and in other 
schools on campus 
by the large number 
ot required courses 
they must take. 19 16 3 16 7 16 16 

2.14 they lack prepara­
tion outside the 
field ot home eco­
nomics which would 
help them to be 
better prepared. 16 14 3 16 21 4 7 

*Not all answers :t"ell into these belief's. 
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based ~his belief on their own individual knowledge of 

the home economics curricula. 

Forty-five of the participants marked the forced 

choice indicating they believed potential homemaking 

teachers to have average preparation as individuals in 

society (Table 9). Even though many or these 45 explained 

their response with unique replies many others explained 

their response with two beliets. Belief 2.13 was ex­

pressed by those who believed the number of required 

courses tor this particular group ot students to be so 

high as to limit their opportunity to study in other 

areas of interest to them. 

Belief 2.14 states that there is a lack of prepara­

tion in areas outside home economics which aid the student 

in preparation as an individual in society (Table 12). 

Belief 2.11 

Graduates prepared as homemaking teachers at 
Oregon State University are well prepared as 
individuals in society because ot the broad 
requirements ot the home economics curricula. 

Belief 2.11 was stated by respondents in ways shown 

in the following illustrations (Table 12): 

Illustration 24. 1962 graduate (2-14)
{Complete reply to question) 

These students seem well prepared 
mostly es a result ot their broad liberal 
education in the humanities and social 
sciences, and the stimulation end incentive 
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ot many ot the professors in the School 
ot Home Economics. 

Illustration 25. 1963 senior (3-3)
(Complete reply to question) 

The overall curricula at Oregon
State University tor home economics 
majors provides a well rounded back­
r~ound tor a woman making her valuable 
to her community. 

Illustration 26. 1g53 senior (3-26)
rcomplete reply to question) 

The broad home economics curriculum 
offers studies in the areas or humanities, 
social sciences, art, etc., which will 
make the student more sensitive to her 
own end other cultures. 

Many viewpoints as expressed by the respondents were 

as clearly stated as the preceding examples as indicating 

Belief 2.11. Some of the responses coded under Belief 

2.11 were not so clearly expressed. The following are 

illustrations ot these: 

Illustration 27. lg62 gre.duate ( 2-5)
{Complete reply to question) 

Because we have a general education 
with a few clesses in many areas. I've 
been thankful many times for these classes. 

Illustration 28. 1963 senior ~3-5) 
(Excerpt from total reply to question) 

Can contribute to femily and community 
tor better living. 

It was believed by the writer that participants who 

expressed themselves in this way held the same belief as 

more clearly stated ideas classified under Belief 2.11. 
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All seemed to believe the courses required tor graduation 

by the School ot Home Economics prepared the future home­

making teacher well as an individual in society. 

Belief 2.12 

The home economics education graduate from 
Oregon State University is prepared through
her particular education to make a unique
contribution to society in her role as home­
making teacher. 

Seven participants expressed this belief. No exam­

ples will be given because or the small number who indi­

cated this belief. 

Belief 2.13 

Home Economics graduates at Oregon State 
University who have prepared to teach home­
making are limited in opportunities to explore
special areas within home economics and in 
other schools on the Oregon State University 
campus by the large number or required courses 
they must take. 

Nineteen respondents expressed this belief. Ex~ples 

ot the ways the participants wrote this belief are seen in 

the following illustrations: 

Illustration 29. 1962 sraduate Jll-25)
(Complete reply to question) 

The tightening of the curriculum 
allows less free courses for the student 
to choose. For example, why should a girl
who has a complete background in political 
science be forced to take PS 201 when she 
could benefit more from another course, 
I think more hours should be lett as elec­
tives. With counseling a better program 
could be developed for the individual 
student. 
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Illustration 30. 1963 senior (3-57) 
(Complete reply to question) 

With the large requirement in number 
ot classes to graduate and also get minor 
and education credi ts--I feel the avere.ge
home economics education student does not 
find enough electives to prepare her in 
basic social understanding. This under­
standing is especially lacking in political
science and this is where thl') generaliza­
tion that home economists can only think 
in and tor the home may originate. 

The respondents whose replies were ooded under 

Belief 2.13 seemed to be impressed by the lerge number of 

required courses for home eoonomios education mejors. 

Belief 2.14 

The home eoonomios education student graduating
from Oregon State University is leaking prepara­
tion outside the field of home eoonomios which 
would help her to be better prepared as an indi­
vidual in society. 

Belief 2.14 was expressed by 16 respondents: three 

starr members, nine 1962 graduates and four 1~63 seniors. 

Examples or the partioipe.nts tree response Vthioh was coded 

as Belief 2.14 are given below. 

Illustration 31. 1962 graduete (2-32~ 
(Excerpt from total reply to-question 

I feel home economic!"; students 
sometimes specialize too muoh. Granted 
many times a home eoonomiet can be end 
is en esset to her community but on the 
whole I feel the home economics student 
could be better prepared in political 
science. 

http:avere.ge
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Illustration 32. 1963 aenior (3-40) 
(Excerpt from total reply to question) 

Although home economics education 
students take several general courses in 
the humanities and social sciences, they 
are extremely limited in becoming a well 
rounded personality. If the student does 
not te.ke pert in extre-curricul~r activities 
she is limited to home economics only. 

The respondents whose replies were coded under Belief 

2.14 recognized the need for more leerning experiences 

outside the School of Home Economics. They did not men­

tion the high number of required courses as a reason for 

this leek of experience in other fields. 

"'uestion 3 

Vlhat special oonsidera.tions do you believe should 
be given to planning the home economics courses 
in a curriculma tor home economics students pre­
paring to teach homemaking? 

or the 121 participants in the study 109 or 90 per 

cent responded to ~uestion 3. or the 109, 20 or 100 per 

cent of the participating staff members responded as did 

38 or 8& per cent of the participating 1962 graduates and 

51 or 89 per cent of the 1963 seniors. As is shown by 

Table 13, the best response to this question was from the 

staff members. 
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Table 13 

121 Participants' Responses to Question 3, "What 
special considerations do you believe should be 
given to planning the home economics courses in 
a curriculum tor home economics students prepar­
ing to teach homemaking?" 

Stett 1g62 1963 
Responses Total Members Graduates Seniors 

No. % No. ~ No. ~ No. % 
Did respond 109 90 20 100 38 86 51 89 

Did not respond 12 ..J:.Q ...! 14 6 11 

Total 121 100 20 100 44 100 57 100 

l"ree-Res:eonse!' 

Question 3 required only tree-response answers. 

These answers were varied but could be coded into six be­

liets. When some responses were analyzed they were broken 

down into one or more beliefs. 

Beliefs tor Responses 

Table 14 shows the six beliefs established tor re­

sponses to ~uestion 3. 

Belief 3.1 was established as 

Courses which will give the student a strong 
home economics subject matter background in 
ell home economics areas need to be especially 
considered tor inclusion in the curriculum ot 
the student preparing tor teaching home eco­
nomics. 
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Table 14 

Bel1ets Expressed by Starr, 1962 Graduates, and 
1963 Seniors Who Responded to ~uestion 3, "What 
special considerations do you believe should be 
given to planning the home economics courses in 
a curriculum tor home economics students prepar­
ing to teach homemaking?" 

Starr -· 1962 1963 
Total* Members Graduates Seniors 

Beliefs ~109) _t20) ·­ (~) (51) 
No. ~ No • j! l'io • 1! No. % 

In a curriculum tor 
home eoonomios students 
preparing to teach 
homemaking 

3.1 courses which will 
give the student a 
strong home eoonom­
ics subject matter 
background in all 
areas ot home eco­
nomios need to be 
especially con­
sidered tor inolu­
aion• 55 50 14 70 19 50 22 43 

3.2 special considera­
tion should be given 
to include methods 
ot teaching home 
economics subject 
matter plus home 
economics subject 
matter to be taught.
Professional prep­
aration courses in 
home economics edu­
cation need to be 
included also. 38 3~ 3 15 19 50 16 32 
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Table 14 ( oont. ) 

Beliefs 
Total* 
~109l 
No. ~ 

statr 
Members 

(20}
No. ~ 

1962 1963 
Graduates Seniors 

~ 38i l51)
No. ~ No. ~ 

3.3 special consider­
ation should be 
given to include 
opportunity to 
experience the role 
ot the teaoher. 31 28 2 10 14 37 15 29 

3.4 special considers­
tion should be given 
to inolude oourses 
which emphasize
knowledge ot the 
learner. Knowledge 
ot the learner 
should be brought 
out in all courses. 27 25 8 40 11 29 8 16 

3.5 special considers­
tion needs to be 
given to include 
courses which will 
give the student 
a general education. 21 19 6 30 4 11 11 22 

3.6 no special consid­
eration needs to be 
given to the needs 
ot the home eoonom­
ios education major
when planning home 
eoonomios courses. 7 6 2 10 2 5 3 6 

*Not all answers tell into these beliefs. 
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This belief was expressed in 55 or the 109 responses 

to Question 3. or these 55 replies 14 were made by start 

members, 19 by 1962 graduates end 22 by 1963 seniors. 

Following are examples of responses which seemed to 

indicate this belief: 

Illustration 1. Starr member (S-20)
(Excerpt from total reply to question) 

There should be enough depth in 
subject matter so that students will be 
thoroughly at home in the subjects they
will teach. 

Illustration 2. !962 sraduete 12-43)
\Excerpt from total reply to question) 

Enough courses should be offered and 
taken so that the student will be trained 
in each area ot home economics. No student 
preparing to teach should end up with many
roods courses end only two or so vlothing 
courses simply because she doesn't like 
clothing. Somehow these same courses must 
otter enough depth so that the student 
really knows a lot about each eree of home 
economics. Depth is a must which sometimes 
gets neglected. ---­

Illustration 3. 1963 senior (3-19)
{Complete reply to question) 

Student needs to know a subject very
thoroughly to be qualified to teach it. 
Gleaning the generalities just is not 
enough. 

Replies which were also coded in this category but 

which were not es explicit as the above illustrations ere 

seen in the following examples: 
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Illustration 4. Starr member (S-17)
(Excerpt from total reply to question) 

I would emphasize in their prepara­
tion what it takes to live effectivelY in 
a family:

relationships
continued personal growth
wise consumer behavior 
knowledge of role of nutrition 
relationship of food, clothing,

housing, interior design, etc., 
to e.rtful, fulfilling way or lite 

Illustration 5. 1962 graduate (2-41)
(Excerpt from total reply to question) 

More extensive infor.metion should 
be taught. 

Illustration 6. 1g53 senior (3-39f
(Excerpt from total reply to quest on) 

I belieTe electives in Terious areas 
should be required tor a teacher. A teacher 
should be well rounded in many areas and 
fields. 

This belief was established for the coding or replies 

which indicated the home economics courses tor students 

preparing to teach homemaking should fulfill the home eco­

nomics eduoetion students' need tor strong subject matter 

background in all e.reas of home economics. 

Belief 3.2 was expressed this way 

In a curriculum tor home economics students 
preparing to teach homemaking special con­
sideration needs to be giTen to include 
methods or teaching home economics plus home 
economics subject matter to be taught. Pro­
fessional education courses need to be included 
also. 
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This l>eliet seemed to be Dl.ost 1mportant to the 1962 

gre.4uates ae 19 er 50 per oent ot the 38 graduates who 

answered the question expressed th1a belief. This belief 

we.a also expressed by 16 or 32 per cent ot the 51 seuiora 

who responded and three or 15 per cent ot the ao part1o1­

pat1q statt. In all 58 or 35 per oent or the 109 re­

spondents to the question expressed this belief' as oan. 'be 

seen Ul Table 14. 

The following replies are illustrative ot tb.1a bellet: 

Ill~at:rat1on '1. Statt member ,i,S·l2)
(lxoerp'£ 5Qa total reply to question) 

I believe the courses should be 
etteotlve ln aae1st1ng students to become 
pod teachers and provide. examples ot good
teaching. Shoul<l demonstrate o. philosophy 
ot t6e.oh1ng an4 learning applicable to any
level ot 1nstruotion. 

Ill.~strat, ion a. 1962 ~aduat~ { 2.-39) 
[Exoe.rpt fr()m total repy to question) 

l believe 1t would be good tor teachers 
1n all olasses to g'ive students ideas one how 
the material in their partioular area oould 
be taught to high school and junior high stu­
dents. I believe that beginning teachers 
tend to teaoh their st·udents in the manner 
in whioh they were taught 1n oollege and per­
haps these lll&thods aren't the most etreotive 
tor younger students. It the college in• 
struotor would suggest methods or teaching
in all classes and not leave 1t all to edu­
cation classes, I teel it would result in 
better prepared teachers. 



Illustra~ion 9. 1963 senior l3·59t 
(lxoerpt fio:m total reply to quest. 0n) 

. Jirst or a~l••• oourses that will help 
tutu.re teachers gain lcnowledae ot methods 
tor teaohins••• so they WQuld better be able 
to meet students' n eds. 

Some ot 1!he 1962 graduates a.nd the 19&5 seniors ex­

pres$&4 bellets wbith were oo4ed w1th these replies 1a 

B&·l1et 3.2. eTen though they were not as •learly stated 

as the aboTe replies. B.xemples ot such replies are given 

below. 

~llustration. 10. 19&2 E duate {2-41),
{Co plete Jteply to questionJ ' 

P:rov1cled enough students are enrolled. 
there $hould be separate classes for Qduoa­
t1on majors and m.etbodology and •or• exten­
sive intome.tion should 'be taught. 

Illustration 11. 1963 senior 3-~6 

rsxoerpt from total r .eply to' quest on) 

We need to be prep .red tor the changing
wor14 and to be able to help ou:r students 
have e. better lite 1n thi.e chane;ins -.orld. 
In o~r studi.es we need to be prepared with 
these ideas end therefore our instructors 
oould help us in th1s direction. It seems 
that some oourses need to be evaluated ~o 
see how e:t'tective they really are tor the 
amount or time spent. The courses neQd to 
emphasize prino1ples and the ttwby" as much 
aa the doing. Possibly, it the work could 
be prepared to be used as reterenoe wrk tor 
teaching later or 1n. teacb1ng 1 t would be 
helptul. 

These responses expressed th beliet that home eco­

nomics courses tor students preparing to teach homemak1n& 

need to be planned to 1nolu4e methe4s o:t' teaching the 

http:studi.es
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subject matter plus specific subject matter. Also in­

cluded were responses which indicated that home economics 

education courses as well as home economics subject matter 

need to be included in a curriculum for home economics 

education students. 

Belief 3.5 was established in this way 

In a curriculum for home economics students 
preparing tor teaching homemaking special
consideration needs to be given to include 
opportunity to experience the role of the 
teacher. 

Thirty-one or 26 per cent of the 109 responses were coded 

in this category. Of these 31, two were made by staff 

members, 14 by 1962 graduates, and 15 by 1963 seniors 

(Table 14). This belief was most often expressed by the 

recent graduates. 

Responses which were put under this belief may be 

illustrated by the following examples: 

Illustration 10. Sterr member {St8)
{Excerpt trom totei reply to ques ion) 

More practical experience in small 
group procedures at the teeli!f level, 
so that they have an opportun~y to work 
through some ot their own problems before 
facing those of high school groups. 

Illustration 11. 1962 fYaduete {2129~ 
(Excerpt trom totai rep y to quest on 

More actual observing and working
with the students or the age level which 
the prospective teacher will be working
with•••••Longer student teaching period 



116 

with the final goal being more than 
one-half of the regular load. 

Illustration 12. 1963 senior (3-29} 
(Complete reply to question) 

More classes where students can 
"act" as the teacher to create a. learn­
ing situation ot what teaching will be 
like. 

Some responses to Q.uestion 3 which were coded under 

Belief 3.3 seemed to express the same thought as the 

above examples but were not quite so clearly stated. 

Examples of these responses ere illustrated by the follow­

ing replies: 

Illustration 13. 1962 graduate (i·36~ 
(Excerpt trom total reply to ques ion 

There should be some way, other than 
by observation, tor the homemaking student 
to decide for certain this is what she 
really wants. Many girls are uncertain ot 
teaching and if they decide against teach­
ing after student teaching it is too late 
to change their minds and gre.duate the same 
year. Maintenance ot the classroom is also 
important. 

Illustration 14. 1963 senior (3-33)
{Complete reply to question) 

Observation in classroom and methods 
courses. 

No further examples ot responses of staff members 

which were coded in this category ere quoted because 

there were only two such replies made by starr members. 

This belief was estAblished for those answers indi­

eating that home economics courses in a curriculum tor 
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students preparing to teach homemaking need to include 

opportunities for the student to experience the role ot 

the teacher. 

Belief 3.4 was formulated as this 

In a curriculum for home economics students 
preparing for teaching homemaking special
consideration needs to be given tor inclusion 
ot courses which emphasize knowledge of the 
learner. Knowledge ot the learner should 
be brought out in all courses. 

Twenty-seven responses were coded here. Eight ot 

these were made by steff members, 11 by 1962 graduates, 

and eight by 1963 seniors (Table 14). 

The following examples are illustrative responses: 

Illustration 15. Staff member (S-1}
(Excerpt from totai reply to question) 

They need to know much about the stu­
dents they will be tee.ching--their needs, 
the characteristics or that nge level, etc. 

Illustration 16. 1962 rreduate 2-37 
TExcerpt from tote! rep y to question 

I think possibly more could be given
in the area of sociology or human behavior 
with the emphasis on why students behPve 
or act e.s they do; and practical ways of 
re8.ohing the so called "problem or emo­
tionally upset child." 

Illustration 17. 1963 senior (3-49)
(Excerpt from totei reply to question) 

More adolescent psychology, methods to 
use for normal child, test and slow learners. 

The staff members whose beliefs were coded in this 

category steted their beliefs quite clearly. Some ot the 
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1962 graduates and 1963 seniors did not state their be­

liefs so clearly however. Examples of these replies which 

were coded with the above responses are given below. 

Illustration 18. 1962 graduate (~i32i 
tExcerpt from total reply to ques on 

Realistic and practical values should 
be considered. The majority ot the home 
economics students at the lower levels-­
9th and lOth grade--are there to learn 
practical living applicable to their lives 
at present. 

Illustration 19. 1963 senior 3-39 
(Excerpt from total reply to quest on) 

•.••• those courses that will help future 
instructors understand people and groups 
better so they would better be able to meet 
the students• needs. 

Belief 3.5 was stated in the following words 

Special consideretion needs to be given to 
include courses which will give the student 
a general education in a curriculum for home 
economics students preparing to teach home­
making. 

Twenty-one of the total 109 replies were put in this 

category. Of these, six were responses of starr members, 

four were responses of 1962 graduates and 11 were replies 

of 1963 seniors. 

Illustration 20. Staff member iS-7)
(Excerpt from total reply to question) 

Broadening goals in courses, emphasis 
on knowing and understanding facts in order 
to apply them, on critical thinking, on 
clarifying values. on the rapidly changing 
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world we live in calls tor some really
drastic changes in course organization
and oourse viewpoint. 

Illustration 21. 1962 graduate 2-34 
(Excerpt from total reply to question 

The curriculum should be planned 
tor the students who will be and are 
living in the present and future. All 
oourses should be @Bared to what is 
happening in the world.· 

Illustration 22. 1963 senior (3-5)
(Excerpt from the total reply to question} 

The subject matter should be that 
which would be usetul to the individual 
as a teacher. 

All or the replies ot the 1963 seniors were not e.s 

easily coded in Belief 3.5 es the example given above. 

Following is an example which was more difficult to code 

but nevertheless was coded in Belief 3.5. 

Illustration 23. 1963 senior (3-46)
(Complete reply to question) 

Some or the requirements seem to 
be too stringent. More courses in the 
humanities would help. 

Belief 3.6 was established as 

No specie.l consideration needs to be given 
to the needs or the home economics education 
major when planning home economics courses 
in a curriculum tor students preparing to 
teach homemaking. 

seven responses were coded in this category: two from 

steff members, two graduates, and three from 1963 seniors. 
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No examples or replies will be given because or the 

small number and the tact that the replies were worded 

a1most exactly as Belief 3.6 was worded. 

Starr Responses 

All or the start members who participated in the 

study responded to Question 3 (Table 13). These starr 

seamed to express Belief 3.1 saying that potential home­

making teachers need strong home economics subject matter 

background more orten than they expressed any other belief 

in response to the question. 'ourteen or 70 per cent or 

the start held this viewpoint (~able 14). 

The starr seemed to be the only group or participants 

who strongly believed knowledge of the learner is impor­

tant to the future teacher. Kight or 40 per cent or the 

starr members expressed this belief and were ooded under 

Belief 3.4 (Table 14). 

Six or 30 per cent or the starr members also believed 

students majoring in home economics education need general 

educetion courses in their curriculum (Table 14). This 

belief (Belief 3.5) was not stated so often by other 

groups ot participants. 

Smeller numbers or the start also expressed other be­

liefs es can be seen in Table 14. 
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No examples or replies are given because or the 

illustrations shown in the discussion of each belief. 

1962 Graduates' Responses 

Thirty-eight of the 44 participating 1962 graduates 

replied to Question 3. Nineteen or 50 per cent of these 

believed that home economics subject matter background 

courses should be included in a curriculum for potential 

homemaking teachers. These beliefs were coded under Belief 

3.1 (Table 14). The same number believed home economics 

education majors need teaching methods courses as well as 

home economics subject matter courses as stated in Belief 

3.2. This belief was expressed more often by this group 

than the other two groups. This can be seen in Table 14. 

The 1962 graduates also believed it was important 

to include the opportunity to experience the role of the 

teacher in courses in e curriculum for students preparing 

to teeoh homemaking. Fourteen or 37 per cent of the re­

sponding graduates' responses were coded under Belief 3.3 

(Table 14). This experience was believed more important 

by this group than the other pertioipating groups. 

Eleven or 29 per cent of the participating graduates 

also expressed the idea that potential homemaking teachers 

need knowledge of the learner. These beliefs were coded 

under Belief 3.4 (Table 14). 
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The 1962 graduates considered it less important that 

general education courses be included in a curriculum tor 

home economics education majors than the seniors or the 

starr who participated in the study. or the 38 partici­

pating graduates only tour or 11 per cent expressed be­

liefs which were coded under Belief 3.5 (Table 14). 

1963 Seniors' Responses 

The most often expressed belief ot the 51 seniors who 

answered Q.uestion 3 was that potential homemaking teeohers 

need subject metter background in all areas of home econom­

ics. Twenty-two or 43 per cent of the 51 seniors said 

this. Their beliefs were categorized under Belief 3.1 

(Table 14). 

The seniors also believed it important to include 

methods of teaching 1n a curriculum tor home economics 

education majors end these beliefs were coded under Belief 

3.2 (Table 14). Sixteen or 32 per cent or the seniors said 

this. 

Fifteen (29 per cent) of the participating seniors 

agreed that future homemaking teachers need to be able 

to experience the teacher's role through their courses. 

These beliets were categorized under Beliet 3.3 (Table 14). 

Table 14 shows the complete distribution or the be­

liefs ot the respondents to ~uestion 3. 
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Question 4 

Do you believe home economics students preparing 
to teach ere helped to learn to teach by having
opportunities to apply: subject matter content 
learned, methods used by the home economics 
stett, principles ot learning, a wide variety ot 
teaching methods? 

Ot the 121 participants in the study, 107 or 88 per 

cent responded to ~uestion 4. Twenty of the 107 were 

statr members (this is 100 per cent of the participating 

statt), 37 were 1962 graduates and 50 were 1963 seniors. 

Fourteen people who responded to other parts of the ques­

tionnaire did not answer Q,uestion 4. or the 44 partici­

pating 1962 graduates 37 or 84 per cent answered Question 

4 as did 50 or 88 per cent or the 1963 seniors. Table 15 

shows the number who responded to Question 4. 

Table 15 

121 Participants• Responses to Question 4, "Do 
you believe home economics students preparing 
to teach are helped to learn to teach by having
opportunities to apply: subject matter content 
learned, methods used by the home economics 
starr, principles ot learning, a wide variety 
or teaching methods?" 

Statr l962 l963 
Responses Total 

No. ~ 
.Members 
No. ~ 

Graduates 
~No. 

Seniors 
!No. 

Did respond 107 sa 20 100 37 84 50 88 

Did not respond 14 12-­ -­ 7 16-­ 7 12-­
Total 121 100 20 100 44 100 57 100 
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Forced-Choice Responses 

The respondents were given the opportunity to make 

forced choices and then explain their reasons tor their 

choices or to make no forced choices and explain why they 

did not (see questionnaire, Appendix A). The respondents 

were requested to consider four factors in the preparation 

ot potential homemaking teachers and mark those tactors 

which it home economics education majors had the oppor­

tunity to apply {subject matter content learned, methods 

used by the home economics statt, principles ot learning, 

and a wide variety ot teaching methods) would help them 

learn to teach. 

Table 16 shows the distribution ot the responses to 

~uestion 4. Ot the 107 respondents to this question, 50 

chose to mark all the suggested opportunities that may 

help prepare home economics students to teach homemaking. 

The starr members and 1963 seniors who participAted more 

otten checked ell tour suggestions it they replied rather 

then to check one or more suggestion. The responses ot 

the 1962 graduates were more diverse. Fifteen ot the 37 

who participated marked the tour suggestions, 13 marked 

the suggestion, "a wide variety ot teaching methods," and 

11 marked "subject matter content learned." 



Table 16 

Responses of Starr, 1962 Graduates, end 1963 Seniors Who Responded to 
Question 4, "Do you believe home economics students preparing to teach 
are helped to learn to teach by having opportunities to apply: subject 
matter content learned, methods used by the home economics starr, prin­
ciples of learning, a wide variety of teaching methods?" 

Responses i)y 
1962 1963 

Nature ot Response Total starr Graduates Seniors 
~l07l ~20l '37l ~ 50l 
No. ~ No. ~ No.~ No. ~ 

Marked all tour suggestions given
Explained this response 43 40 10 50 12 32 21 42 
NO explanation ot response 7 7 1 5 3 8 3 6 
Total 5o iif rr 55 I5 40 24 48 

Marked suggestion, "subject matter content 
learned" 

Explained this response 32 30 4 20 11 30 1'1 34 
No explanation of response 2 2 2 10 1 2 
Total 34 !2 6 30 rr '30 -rn 36 

Marked suggestion, "methods used by the home 
economics staff" 

Explained this response 18 17 2 10 7 19 9 18 
No explanation ot response 
Total I8 !7 2 IO 7 19 9 m 

t-' 
t\) 
Ul 



Table 16 (cont. ) 

Responses by 
1962 1963 

Nature of Response Total start Graduates Seniors 
~l07l '20} t37l l50} 
o. % No. ~ Ro. % Ro. % 

Marked suggestion, "principles of learning"
Explained this response
No explanation ot response
Total 

12 
3 

1'S 

11 
3 

14 

3 
2 

5 

15 
10 
25 

3 8 , 8 

6 
l 

7 

12 
2 

n 
Marked suggestion, "a wide variety of 
teaching methodstt 

Explained this response
No explanation of response 
Total 

30 
2 

32 

28 
2 

30 

4 
1 

5 

20 
5 

25 

13 

I3 

35 

35 

13 
l 

I4 

26 
2 -m 

Made no forced ohoice but expressed belief 
about the question 10 9 2 10 3 8 5 10 
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free-Responses 

The tree response to Question 4 seemed to express 

two beliefs of the 107 participants. Even though many of 

the participants marked one or more ot the forced-choice 

responses or none of the forced-choice responses, most of 

their free responses seemed to be able to be classified 

under one or two beliefs if not unique and expressed only 

by one. Through their free responses, the participants 

revealed that they believed students preparing to teach 

could be helped to learn to teach through the application 

ot subject matter, teaching methods, and principles of 

learning. However, the respondents indicated that poten­

tial teachers need to adept the principles of these fac­

tors to their own individual abilities. More respondents 

seemed to believe home economics students needed more 

opportunity to apply subject matter, methods or teaching 

used by the home eoonomios staff, principles of learning 

and a. wide variety of tea.ohing methods in order to be 

helped in their teaching (Table 17). 



Table 17 

Beliefs Expressed by Staff, 1952 Graduates, and 1953 Seniors Who Responded 
to Quest ion 4, "Do you believe home economics students preparing to teach 
are helped to learn to teach by having opportunities to &pply: subject 
matter content learned, methods used by the home economics steff, principles 
of learning, a wide variety of teaching methods?" 

UH~3 

Suggestions Beliefs 

Merked all four suggestions given Belief 4.1* 
Belief 4.2** 

27 
16 

25 
15 

3 
7 

15 
35 

7 
6 

19 
16 

17 
3 

34 
6 

Marked suggestion, "subject matter 
content learned" 

Belief 4.1 
Belief 4.2 

13 
11 

12 
10 2 10 

5 
4 

14 
11 

8 
5 

15 
10 

Merked suggestion, "methods used 
by the home economics steff" 

Belief 4.1 
Belief 4.2 

13 
9 

12 
8 

1 
2 

5 
10 

5 
3 

14 
8 

7 
4 

14 
8 

Marked suggestion, "principles of 
learning" 

Belief 4.1 
Belief 4.2 

9 
5 

8 
5 

1 
2 

5 
10 

3 
1 

8 
3 

5 
1 

10 
2 

Marked suggestion, "e wide variety 
or teaching methods" 

Belief 4.1 
Belief 4.2 

6 
5 

6 
5 1 5 

2 
2 

5 
5 

4 
2 

8 
4 



Table 17 (cont.) 

1962 1963 
Staff' Graduates Seniors 

Suggestions Belief's (20) (50)~ 37)
No. ~ No. ~ No. % 

Made no forced choice but expressed Belief 4.1 7 7 1 5 3 8 6 
belief about the question Belief' 4.2 1 1 1 3 

*Belief 4.1 - Home economics students preparing to teach ere helped to learn to 
teach by having opportunities to apply subject matter content learned, teaching 
methods used by the home economics staff, principles of learning, and a wide 
variety of teaching methods but home economics education students at Oregon State 
University have few opportunities to apply these factors other than in their 
student teaching eXperiences end home management house experiences. 

**Belief 4.2 - Home economics students preparing to teach ere helped to learn to 
teAch by having opportunities to Apply subject matter content learned, teaching 
methods used by the home economics staff, principles of' leerning, end a wide 
variety of teaching methods so that they can evolve the best use of' principles 
to their own individual abilities. 

"''**Not all answers fell into these belief's. 
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Belief 4.1 was formulated after reading and re­

reading the questionnaires as 

Home economics students preparing to teach are 
helped to learn to teach by having opportuni­
ties to apply subject matter content learned, 
teaching methods used by the home economics 
starr, principles or learning, end a wide variety 
ot teaching methods but home economics education 
students at Oregon State University have few 
opportunities to apply these factors other than 
in their student teaching experiences and home 
management house experiences. 

This belief was expressed by 27 or 25 per cent or the 

participants in Question 4, indicating that students ere 

lacking in opportunity to apply rectors in ell of their 

home economics courses which would help them learn to 

teach, therefore suggesting home economics education stu­

dents should have the opportunity to apply subject metter, 

methods or teaching used by the staff, principles of 

learning end a wide variety or teaching methods in ell 

their home economics classes. Three or the 20 participat­

ing ste.rr members responded this way as did seven or 19 

per cent or the 37 participating graduates end 17 or 34 

per cent of the 50 participating seniors {Table 17). 

Belief 4.1 was expressed more often by the gredue.tes 

and seniors in each response to the forced choices with 

the exception or two 1962 graduates who expressed this 

belief end two 1962 graduates who stated Belief 4.2 as 

their reasons tor marking "a wide variety of teaching 

methods" (Table 17). In ell other cases Table 17 shows 
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Belief 4.1 was most often expressed by the participating 

graduates and seniors than Belief 4.2 as the reason tor 

their forced choice. 

Belief 4.2 which was established in the same manner 

as the other beliefs formulated in reading the responses 

to the questionnaire was stated as 

Home economics students preparing to teach 
are helped to learn to teach by having oppor­
tunities to apply subject matter content 
learned, teaching methods used by the home 
economics starr, principles ot learning, and 
a wide variety ot teaching methods so that 
they can evolve the best use or principles 
to their own individual abilities. 

This belief was expressed by 16 or 15 per cent of the 

107 respondents to Question 4 who oheoked all tour sugges­

tions. The staff was the only group ot respondents who 

seemed to believe that home economics educe.tion students 

will be helped to learn to teach by evolving for them­

selves their own best use of the methods used by the home 

economics staff, the principles of learning, and a wide 

variety of teaching methods (Table 17). The start believed 

more strongly than the graduates or seniors that the pur­

pose of application of the tour factors suggested in the 

questionnaire should be to give students the opportunity 

to learn the best way tor them as individuals to use the 

subject metter, methods used by the steff, principles or 

learning and a wide variety of teaching methods (Table 17). 
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Staff Members' Responses 

Eleven of the 20 starr members who responded to ~ues­

tion 4 marked all four of the free-response suggestions. 

Ot these ll staff members, 10 explained why they had re­

sponded this way (Table 16). In explaining their reasons 

three gave explanations whioh were coded under Belief 4.1 

and seven of their explanations could be coded under Be­

lief 4.2 (Table 17). The staff was the only group or re­

spondents marking tour forced choices who expressed Belief 

4.2 more strongly than Belief 4.1 in free response to ex­

plain their action. 

One steff member who marked the tour forced-choice 

suggestions explained her reason for this As shown in the 

following illustration: 

Illustration 1. Staff member (S-13) 
fExcerpt from total reply to question) 

I believe all prospective teachers 
should be constantly comparing teeching 
methods used by all teachers. Not that 
all methods are good or well used, but 
one can learn by observing poor as well 
as able teechers. 

This illustration typifies the response written by 

the staff members which were coded under Belief 4.2 in 

replying to ~:rc.uestion 4. 

The various responses of staff other than the 10 

who marked all four suggestions in responding to Question 

4 cen be seen in Table 17. 
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1952 Graduates' ResP2nses 

Many ot the 44 1962 graduates who responded to ~ues­

tion 4 marked all tour forced-choice suggestions. The 

remainder ot this group tended to divide their forced 

responses between the suggestion "a wide variety of teach­

ing methods" and the suggestion "subject matter content 

learned n (Table 15) • 

In explaining their reasons for their forced choice 

this group tended to express Belief 4.1 more often than 

Belief 4. 2. 

The following illustrations show how tlle 1962 gradu­

ates expressed Belief 4.1: 

Illustration 2. 1962 graduate {2-43) 
(Complete reply to question) 

All these areas of application can 
be useful. A lack of ade~uate opportunity 
to apply these does seem to exist at pres­
ent. 

Illustration 3. 1962 graduate (2-~h} 

(Excerpt from complete reply to question) 

vihile at college many times I could 
see little connection between subject 
matter content that I was learning and any 
opportunity to use it. 

Only in ''methods" courses was I given 
opportunity to apply the subject matter at 
the time it was learned. 

Belief 4.2 was expressed this way by the 1962 gredu­

ates: 
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Illustration 4. 1962 graduate (2-38)
(Excerpt from total reply to question) 

By experimenting with many principles
in her course work she will be able to 
evaluate the results end conclude which 
methods will be most applicable tor her 
teaching situation. 

Illustration 5. 1962 graduate {2-15)
(Excerpt from complete reply to question) 

Students preparing to teach learn to 
apply all ot the above experiences to their 
own method ot teaching. They should be 
able to adapt the above methods to their 
particular situation. 

Many 1962 graduates also presented unique ideas not 

expressed by more than one respondent (see questionnaire, 

Appendix B). Those who did express similar beliefs seemed 

to express Belief 4.1 and Belief 4.2 in response to Ques­

tion 4. 

Beliefs of 1963 Seniors 

Twenty-tour ot the 50 responding 1963 seniors marked 

all tour forced-choice suggestions in response to ~uestion 

4. The remaining 26 seniors divided their forced replies 

among the suggestions with most of them marking the sugges­

tion "subject metter content learned" (Table 16). 

Most ot those making torced responses to this ques­

tion expressed Belief 4.1 as the reason tor their choice. 

This was the case in response to each suggestion (Table 

17). 
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The following illustrations are examples of those 

free responses of the 1963 seniors which were coded under 

Belief 4.1: 

Illustration 6. 1963 senior {3-19) 
(Complete repiy to question} 

The opportunity to actually apply
these comes mainly with student teaching
but I feel that somehow we should have 
practiced more before being responsible
for classes on our own. 

Illustration 7. 1963 senior {3-24)
{Complete reply to question) 

I believe these tour opportunities
would help greatly but now we ere not 
given very much of a chance to apply or 
use them. We only hear about them in 
abstract cases. 

The 1963 seniors, as the other two groups or respond­

ents, expressed a need tor more opportunity to apply learn­

ing through realistic situations. 

g,uestion 6 

How do you believe methods or teaching used in 
home eoonomios olesses should help students who 
are preparing to teaoh homemaking? 

or the 121 participa.nts in this study' 109 answered 

Question 5 as shown in Table 18. Nineteen or 95 per oent 

of the 20 participating starr responded to this question 

as did 38 or 86 per cent or the 44 participating 1962 

graduates and 52 or 91 per cent or the 57 participating 
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1963 seniors. Twelve or 10 per cent of the 121 people 

who answered other parts or the questionnaire did not 

answer Question 5. 

Table 18 

121 Participants' Responses to ~uestion 5, "How 
do you believe methods or teaching used in home 
economics classes should help students who are 
preparing to teach homemaking?" 

starr 1962 1963 
Responses 'l,otal 

No. % 
Members 
No. % 

Graduates 
No. % 

Seniors 
No. 1i 

Did respond 109 90 19 95 38 86 52 91 

Did not respond _]:! 10 1 5-­ __!?._±! 5 9-­
Total 121 100 20 100 44 100 57 100 

Forced-Choice Responses 

The response to ~uestion 5 was both toroed-ohoioe re­

sponse end tree response. The participants were requested 

to mark any or all of the forced-choice questions, then to 

explain the reason why they made the choice or choices 

{see questionnaire, Appendix A). 

The participants were requested to respond to tour 

factors (by the students learning that subject matter con­

tent is important, by the students observing the methods 

used by college home economics teachers, by the students 
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obserTing bow to help students learn, by the students ob­

serving a wide Tariety of teaching methods) in relation to 

their belief about how the methods of teaching used in 

home eoonomics classes should help home economics education 

students. 

Table 19 shows the choices made by the respondents. 

Table 19 also shows the number who explained their choices. 

Ot the 109 respondents, 47 chose to mark all tour of the 

ways methods ot teaching should help home economics educa­

tion students suggested in the questionnaire. Fifteen ot 

the 19 staff members who participe_ted responded this way. 

Many ot the respondents. 50, marked the suggestion that 

home economics students preparing to tea.ch should be helped 

to learn to tee.oh through the obserTation of a wide variety 

of teaching methods. This suggestion was marked most often 

by the 1963 seniors who participated (Table 19). 

Free-Responses 

The free responses to ~uestion 5 were varied. How­

ever, one belief about the way methods of teaching used 

in home economics classes should help students who are 

preparing to teach homemaking was expressed by many par­

ticipants. This belief was expressed without regard to 

the forced choice or choices the respondents had made. 

This was the only belief in response to Question 5 that 



Table 19 

Responses of Staff, 1962 Graduates and 1963 Seniors Who Responded 
to Question 5, "How do you believe methods of teaching used 1n home 
economics classes should help students who are preparing to teach 
homemaking?" 

1962 l963 
Total Staff Graduates Seniors 

Responses *109) '19) (38) {52) 
o. ,. No. 1t No. ~ No. 5 

Marked all four suggestions given 
Explained this response 
No explanation of response 
Total 

Marked "by the students learning that 
subject matter content is important"

Explained this response
No explanation of response 
Total 

Marked "by the students observing the 
methods used by college home economics 
teachers" 

Explained this response
No explanation of response 
Total 

46 
1 

4lf 

22 
3 

25 

20 
6 

26 

42 
1 

43 

20 
3 

23 

18 
6 

24 

14 73 
1 5 
15~ 

2 10 

210 

2 10 

210 

16 41 

!61! 

4 10 
1 3 

513 

6 16 
3 8 

924 

16 30 

I6'30 

16 30 
2 4 

I83i 

12 23 
3 6 

1529 



Table 19 (cont.) 

1962 1963 
Total starr Graduates Seniors 

Responses (109) ~52l~38}
No. ~ N~:9~~ No. %: No. i' 

Marked "by the students observing how 
to help students learn" 

Explained this response 32 29 2 10 9 23 21 40 
No exple.nation or response 10 9 2 10 10 8....! __! 
Total ­

Marked "by the students observing a 
wide variety of teaching methodsn 

Explained this response 40 3? 3 16 13 33 24 46 
No explanation of response 10 g 2 10 6 16 2 4 
Total 50 46 5 26 I9 49 26 '!0 

http:exple.na
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many respondents expressed although many other beliefs 

were also stated by the individual participants (Table 20). 

Belief 5.1 was established by the investigator in the 

same manner that the other beliefs expressed by the partic­

ipants in this study were formulated into categories tor 

the tree-response date. To accommodate a large number of 

beliefs, Belief 5.1 we.s stated. this way 

Methods of teaching used in college home eco­
nomics classes should help students who are 
preparing to teach homemaking by giving them 
the opportunity to observe how teaching methods 
may be applied to actual situations so that 
they can evaluate the method and adapt it in 
their future teaching situations. 

Most ot the respondents marked all four suggestions 

given on the questionnaire of wa.ys methods of teaching 

used in home economics classes should help students who 

are preparing to teach homemaking end 31 of these 46 peo­

ple expressed the belief that teaching methods should 

help potential teachers by giving them the opportunity to 

observe how the methods can be applied to actual situa­

tions (Table 20}. 

Those respondents who chose to mark "by the students 

observing how to help students learn" tended to give unique 

replies which could not be categorized more often than 

they expressed Belief 5.1 in explaining why they had made 

this choice (Te.ble 20) (see questionnaires, A-ppendix B). 



Table 20 

Beliefs Expressed by Staff, 1962 Graduates and 1963 Seniors Who Responded 
to ~uestion 5, "How do you believe methods or teaching used in home eco­
nomics classes should help students who are preparing to teach homemaking?t' 

l962 1963 
Total Steff Graduates Seniors 

Responses ~109~ ~ 19 ~ ~ 38} ~52} 
No. ~ No. :% No. ~ No. :~ 

Marked all four suggestions 
Expressed Belief 5.1* 
Did not express Belief 5.1 
Total. 

31 
15 
46 

28 
14 
42 

10 
4 

I4 

52 
16 
~ 

g 
7 

I6 

23 
18 
ii 

12 
4 

I6 

22 
8 

'30 

Marked "by the student learning that 
subject metter content is important"

Expressed Belief 5.1 '~'· 

Did not express Belief 5.1 
Total 

12 
10 
22 

11 
g 

20 

2 

2 

10 

IO 

2 
2 

4 

5 
5 

IO 

8 
8 

I6 

15 
15 
30 

Marked "by the students observing the 
methods used by the college home eoo­
nomics teachers" 

Expressed Belief 5.1* 
Did not express Belief 5.1 
Total 

13 
7 

20 

12 
6 

IS 

2 

2 

10 

10 

5 
l 

6 

13 
3 

I6 

6 
6 

I2 

ll 
ll 
22 



Table 20 (cont.) 

1962 1963 
Total Start Graduates Seniors 

Responses (109) i19l ~38) i 52}
No. ~ No. ~ N~. ~ No. ~ 

Marked "by the students observing 
how to help students learn" 

Expressed Belief 5.1~ 
Did not express Belief 5.1 
Total 

14 
18 
32 

13 
16 
29 

l 
1 

2 

5 
5 

!0 

5 
4 

g 

13 
10 
23 

8 
13 
2I 

15 
25 
40 

Marked "by the students observing a 
wide variety of teaching methods" 

Expressed Belief 5.1* 
Did not express Belief 5.1 
Total 

27 
13 
40 

25 
12 
37 

3 

3 

16 

16 

9 
4 

!3 

23 
10 
"33 

15 
9 

24 

29 
17 
46 

*Belief 5.1 - Methods of teaching used in college home economics classes should help
students who ere preparing to teach homemaking by giving them the opportunity to 
observe how teaching methods may be applied to actual situations so that they can 
evaluate the method and adapt it in their tuture teaching situation. 
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The 1963 seniors gave more diverse reasons tor the 

choices they made than the other two groups of respondents 

as is seen in Table 20. However, 12 of the 16 seniors who 

checked all tour of the forced-choice responses did ex­

plain why they hed done this with beliefs which could be 

coded under Belief 5.1. 

Many seniors did not state reasons which showed that 

they had similar beliefs for marking the forced-choice 

responses. These reasons were so many and so diverse that 

individual categories for them were not established. 

Starr Members' Responses 

In response to Question 5, 15 or the 19 participating 

starr marked all four forced-choice responses. Of these 

15 people, 10 explained this belief by expressing Belief 

5.1 (Table 20). An illustra.tion of the way one staff 

member said this is given below. 

Illustration 1. Staff member (S-12)
(Excerpt from total reply to question) 

The methods used should help by
providing a situation which the student 
is free to observe and analyze as good 
or bad. She is free to accept, reject, 
examine critioa.lly, end evaluate the 
methods observed and decide which methods 
are desirable for her as an individual 
to attempt to use. 

This belief is similar to that ot many ot the start 

(•rable 20) . 
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1962 Gre.duates' Responses 

The 38 graduates who responded to ~uestion 5 tended 

to choose "by the students observing a wide variety of 

teaching methods" as the way in which methods of teaching 

in home economics classes should help home economics edu­

cation majors. Nineteen marked this (Table 19). Of the 

13 who explained this a.nswer nine did so by expressing 

Belief 5.1 (Table 20). 

Illustrations of the respondents' beliefs which were 

coded under Belief 5.1 are seen below. 

Illustration 2. 1962 graduate ~ 
(Complete reply to question) 

By observing it helps the student 
in realizing the many methods which may 
be used in teaching. Later in their own 
teaching they will he.ve these experiences 
to draw from in preparing and teaching in 
their situations. 

Illustration 3. 1962 grad~ (2-3)
TExcerpt from total reply to question) 

A wide variety of observation should 
help the teacher know the possibilities 
end then be in a position to decide for 
herself what methods she personally will 
use in teaching. 

Many 1962 graduates expressed this belief in response 

to Q.uest ion 5. 
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1963 Seniors' Responses 

The 52 seniors who responded to Question 5 tended to 

mark the choice "by the students observing a wide variety 

of teaching methods" as did the 1962 graduates. Twenty­

six seniors marked this suggestion (Table 19). Twenty­

five seniors said that they believed it should be helpful 

for home economics education students to observe how to 

help students learn. Eighteen of this group thought that 

learning that subject metter is important should be help­

ful to home economics education ms.jors. Finally, 16 sen­

iors marked all four forced-choice suggestions (Table 19}. 

In response to ~uestion 5 many seniors expressed 

Belief 5.1 when they explained the choices they had made 

{Table 20). 

The following ere examples of the beliefs expressed 

by the seniors in response to ~uestion 5 which could be 

coded under Belief 5.1. 

Illustration 4. 1963 senior 13-33}
{Excerpt from total reply to question) 

These are just ways and understand­
ings of how teaching is done, not neces­
sarily the ws.y each individual can do it 
as we ere individuals and will do it dif­
ferently. This is to give us a broad 
scope of ideas to build on, not to follow 
to the "1'". The more one observes, the 
more one ca.n think and create new ideas 
based on old ones. 
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Illustration 5. 1963 senior (3-17) 
rcomplete reply to question) 

Then one can see tor oneself what 
the most effective ways are and how it 
would affect theM as students. 

These examples show that many seniors expressed 

Belief 5.1 in response to Question 5 without regerd to the 

choice they made just as the other two groups of respond­

ents had. 

Question 6 

Do you believe the methods of teaching used in 
home economics classes actually do help the stu­
dent who is preparing to be u homemaking teacher?" 

Seventy-six of the 108 individuals who replied to 

Q.uestion 6 answered "yes" and 18 believed the answer was 

"no". Fourteen participants indicated ambivalent beliefs 

answering both "yes" and "no" as is shown in the follow­

ing table. 
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Table 21 

121 Participants' Responses to Q,uestion 6, "Do 
you believe the methods of teaching used in home 
economics classes actually do help the student 
who is prepariug to be a homemaking tea.cher?" 

1962 1963 
Responses Total starr Graduates Seniors 

Ro. % No. i' No. % No. % 
Positive response 76 62 10 50 37 84 29 51 

Negative response 18 15 4 20 3 7 11 19 

Ambivalent response 14 12 4 20 1 2 9 16 

No response 13 11 2 10 3 7 a 14 

Total 121 100 20 100 44 100 57 100 

The respondents were directed to explain the reason 

tor their positive or negative response. Those who 

answered ambivelently clearly stated the reasons for their 

e.nswers. Each participant may have expressed more than 

one belief in his response. 

Beliefs Expressed~~esp~e to question 6 

The responses seemed to express four beliefs in 

answer to Q.uestion 6. Of these, three were positive be­

lief's and one wes negative. Possibly the respondents 

agreed on only one negative belief because or the small 

number who did answer negatively. These categories were 

established by rePding end re-reading the questionnaires 
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to determine the major beliefs expressed as was done for 

the establishment of categories for the free-response data 

in other questions. 

Belief 6.1 

Methods of teaching used in home economics 
classes help the student who is preparing 
to be a homemaking teacher by giving her 
the opportunity to observe the method in 
use and evaluate its usefulness in the situ­
ation. 

This belief was expressed by oO of the 7& partici­

pants who answered ~uestion 6 positively. The following 

illustrations show some responses which led to the formu­

lation of Belief 6.1: 

Illustration 1. Staff membe~ (S-15) 
(Complete reply to question) 

I think they do because if a teach­
ing method is good, students are aware of 
this and can try to adapt such e method 
tor themselves. It they find a method is 
not good, they can improve upon it or not 
use it at all. 

Illustrs.tion 2. 1962 graduate { 2-28} 
{Complete reply to question) 

Yes because a person oen see them in 
action and see the response, then decide 
for herself if this is something she would 
like to try also. 

Illustration 3. 1962 graduate 2-21 
(Excerpt from total reply to quest on) 

By seeing methods used we determine 
the interest the group has when material 
is presented in a particular way. The 
methods help when you have a group 
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situation stMilar to those you have 
seen so you can adapt the part or 
parts ot a method and use it to good 
e.dvantage. 

Illustration 4. 1963 senior {3-55t
{Excerpt from total reply to quest on) 

Yes, by enabling the students to 
observe the methods end their teaching
effects on the students. 

Illustration 5. 1963 senior '3-38)
(Complete reply to question) 

Here the student has the opportunity 
to see how effective various methods are 
tor the students of the class end then 
make judgments as to their effectiveness, 
then choose to use them or reject them. 

The responses which were coded under Belief 6.1 

seemed to believe the value or teaching methods used by 

college home economics lay in students' observation or 

the effectiveness or the method. 

Belief 6.2 

Teaching methods used by college home economics 
teechers help the student who is preparing to be 
a homemaking teacher by giving her oontidenoe in 
use or the subject matter and the tenohing method. 

This belief was expressed by 13 individuals. 'l'he 

following illustrations show how they expressed it: 

Illustration 6. 1962 greduate ~2-30) 
(Complete reply to question) 

I believe that the various teaching 
methods that the student actually takes 
part in, and is familiar with, are helpful 
to the student who is preparing tor home 
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economics education. When the student 
is femilia.r with a method she will use 
the method effectively. 

Illustration 7. 1963 senior 13-27) 
(Complete reply to question) 

Though I am not in education I feel 
actual practice helps the student gain
confidence and skill. 

Beliefs coded under Belief 6.2 implied that the 

teaching methods used by college teachers help students 

gain ability in the particular home economics skills and 

give the students confidence in her ability to use the 

skills. 

Belief 6.3 

Methods or teaching used in home economics 
classes help the home economics education 
student by showing her teaching methods she 
can copy in her own teaching situations. 

The replies which were coded under this belief implied 

that potential homemaking teachers will copy the teaching 

methods of the college home economics staff in their own 

teaching situE~tions. These examples show how the respond­

ents expressed this belief. 

Il.!_ustration 8. 1962 ~raduete ( 2-19)
TExcerpt from total reply to question) 

It frankly frightens me to see how 
much I depend upon and refer to the methods 
I saw used in home economics classes. 
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Illustration g. 1962 graduate (2-39) 
{Excerpt trom total reply to question) 

I believe that teachers tend to use 
methods of teaching that have been used 
by their teachers. 

These responses and others like them were coded under 

Belief 6.3. 

Belief 6.4 

Methods of teaching used in home economics classes 
do not help the student who is preparing to be a 
homemaking teacher because the methods are not ap­
plicable to high school homemaking classes. 

Although few respondents expressed negative beliefs 

in reply to ~uestion 6 those who did seemed to he~e be­

liefs which could be coded under Belief 6.4. 

The two following illustrations show how the respond­

ents expressed Belief 6.4: 

Illustration 10. Statf member (S-5)
rcomplete reply to question) 

For the most part, in my judgment, 
the method ot approach is quite different 
with the younger student. No doubt some 
methods can carry over, but for the most 
pert there is a difference. 

Illustration 11. 1963 senior {3-22)
(Excerpt from total reply to question) 

One way these methods may not help
is that in some cases the methods used 
are too adult for the junior high or even 
senior high student. 

The responses which were coded under Belief 6.4 

expressed the idea the.t the methods of teaching used by 
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college home economics teachers may not be able to be 

applied in the teaching situations that the potential 

homemaking teacher may experience. 

Staff Members' Responses 

Ot the 18 steff members who replied to ~uestion 6, 

10 expressed positive beliefs, four answered negatively 

and the same number responded ambivalently (Table 21). 

Of the 10 who replied positively and the four who 

ge.ve ambivalent responses, nine expressed the belief' that 

the teaching methods used by college home economics teach­

ers help potential secondary homemaking teachers by pro­

viding them the opportunity to see these methods used and 

the effect of' the method on the student. These nine be­

liefs were coded under Belief 6.1. One of the staff mem­

bers who responded expressed an idea which was coded under 

Belief 6.2 and two of this group had ideas which were 

coded under Belief 6.3 (Table 22). 

Four of the eight (four negative, tour ambivalent) 

steff members who indicated negative beliefs in response 

to the question wrote ideas which were coded under Belief 

6.4 (Table 23). 



Table 22 

Beliefs Expressed by Start. 1962 Graduates, and 1963 Seniors Who Responded 
PositiTely to ~uestion 6, "Do you belieTe the methods ot teaching used in 
home economics classes actually do help the student who is preparing to be 
a homemaking teacher?" 

1962 l963 
Total* Statt Graduates Seniors 

Beliets llOBl '18l ~41) ~49l 
No. 1' No.~ No. ~ No. % 

6.1 Methods ot teaching used in home economics 
classes help the student who is preparing 
to be a homemaking teacher by giTing her 
the opportunity to observe the method in use 
and eTaluate its usefulness in the situa­
tion. 60 56 9 47 24 58 27 55 

6.2 Teaching methods used by college home eco­
nomics teachers help the student who is pre­
paring to be a homemaking teacher by giving 
her contidence in use of the subject metter 
and the teaching method. 13 12 1 5 6 14 6 12 

6.3 Methods of teaching used in home economics 
classes help the home economics education 
student by showing her teaching methods she 
can copy in her own teaching situation. 10 1 2 11 7 17 1 2 

*Not all answers fell into these beliefs. 



Table 23 

Belie:t Expressed by Sta:tf', 1962 GraduEtes, and 1963 Seniors Who Responded 
Negatively to Question 6, "Do you believe the methods of teaching used in 
home economics classes actually do help the student who is preparing to be 
a homemaking teacher?rt 

1962 1963 
Total Staf':t Graduates Seniors 

Belief' ~108) 
o. ~ 

{18~
No.1' 

(41)
No. ~ 

(49) 
No. ~ 

6.4 Methods of' teaching used in home econom­
ics classes do not help the student who 
is preparing to be a homemaking teacher 
because the methods are not applicable 
to high school homemaking classes. 15 14 4 22 1 3 10 20 
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1962 Graduates' Responses 

This group strongly believed the methods or teaching 

used by college home economics teachers do help students 

who are preparing tor teaching. or the 41 respondents in 

this group, 37 answered positively, three replied nega­

tively while one replied both positively and negatively. 

Ot the total number of positive replies, 24 were coded 

under Beliet 6.1, six under Belief 6.2 and seven under 

Belief 6.3. More people in this group expressed Beliet 

6.3 then did the people in the other two groups ot re­

spondents (Table 22). 

One ot the 1962 graduates expressed sn ideez which 

could be coded under Beliet 6.4 (Table 23). 

The belief most important to this group of respond­

ents was Beliet 6.1. 

1963 Seniors' Responses 

Forty-nine 1963 seniors answered ~uestion 6. Ot the 

49, 29 replied positively, ll answered negatively and nine 

expressed themselves smbivelently in response to the ques­

tion {Table 21}. 

Ot the positive replies, 27 contained beliefs which 

were coded under Belief 6.2 end one could be coded under 

Belief 6.3 (Table 22). 
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Ten replies to Question 6 expressed negative beliefs 

end could be coded under Belief 6.4 (Table 23). 

To this group or respondents, as to the other two 

groups, the most important way in which methods of teach­

ing used by college home economics teachers help students 

preparing to teach is to provide these students with the 

opportunity of seeing the methods in action and observing 

the response ot the class to the methods. 

'!,uestion 7 

In June, 1959, the Committee on Philosophy and 
Objectives ot Home Economics of the American 
Home Economics Association presented a statement 
of philosophy end objectives at the fiftieth 
anniversary convention of the American Home Eco­
nomics Association. In this statement, titled 
Home Economics: New Directions, the committee 
has listed 12 competences which it believes to 
be fundamental to effective living. These 12 
competences ere listed below. Please indicate 
the degree of importance you feel each competence
listed merits as a guideline tor home economics 
courses at Oregon State University. 

In this question the participants were requested to 

mark each of the competences stated to indicate the degree 

ot importance they believed each competence merited as a 

guideline for home economics courses at Oregon State Uni­

versity. The participants were also invited to write 

comments about this question in a space provided for this 

purpose. Only 10 of the participants wrote tree-response 
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answers to the question. These answers were not believed 

to be useful to this study. 

These competences were formulated by the American 

Home Economics Association Committee on Philosophy and 

Objectives of Home Economics for presentation at the fif­

tieth anniversary convention of the American Home Econom­

ics Association. It is believed that the primary goal of 

home economics is to help each individual and family to 

develop the competences fundamental to effective living. 

This committee believed these competences to be fundamental 

to effective living. Courses in home economics should 

help students develop these competences. 

The Division of Home Economics of the American Asso­

ciation or Lend-Grant Colleges and State Universities 

edopted the competences as stated by the American Home 

Economics Association committee as the recognized respon­

sibilities of home economics in land-grant institutions. 

This question was designed to indicate the beliefs 

of the staff, 1962 graduates, end 1963 seniors concerning 

the importance of the development of the competenoes for 

effective living through courses in home economics. Their 

beliefs may suggest which competences should serve as 

guidelines for home economics courses. 

Table 24 shows the distribution of response to each 

competence. The smallest number, 115, responded to 
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Table 24 

121 Participants• Responses to ~uestion 7, "In 
June, 1959, the Committee on Philosophy and 
Objectives of Home Economics or the American 
Home Economics Association presented a state­
ment or philosophy and objectives at the fif­
tieth anniversary convention of the American 
Home Economics Association. In this statement, 
titled Home ~oonomios: New Directions, the 
committee has listed 12 competenoes which it 
belieTes to be fundamental to effective living. 
These 12 competences are listed below. Please 
indicate the degree of importance you feel each 
competence listed merits as a guideline for home 
economics courses at Oregon State University." 

----·---­ 1962 1963 
Total Steff Graduates Seniors 

Responses i 571~21~ ~20l 144~. ~ No •. ~ No. %No. " 
Competence 1 

Did respond 116 96 18 90 44 100 54 95 
Did not respond 5 4 2 10 3 5 
Total nrroo 20 rna 44 roo 6'1 lOO 

Competence 2 
Did respond 116 96 18 90 44 100 54 95 
Did not respond 5 4 2 10 3 5 
Total m 1oo 20 lOO 4i lOO 511 lOO 

Competence 3 
Did respond 115 95 18 90 43 98 54 95 
Did not respond 6 5 2 10 1 2 3 5 
Total mroo 20 lOO 44 IOO 5'1 100 

Competence 4 
Did respond 117 97 19 95 44 100 b4 95 
Did not respond 4 3 1 5 3 5 
Total 12I lOO 20 100 44 roo ~IOO 

Competence 5 
Did respond 116 96 18 90 44 100 54 95 
Did not respond 5 4 2 10 - 3 5 
Total 121 IOO 20 roo 44 100 157 100 
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Table 24 {cont.) 

1962 l963 
Total Staff Grsduates Seniors 

Responses ~ 121) ~44l ~57}~20lNo. % No. ! No. ~ No. % 
Competence 6 

Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 1 5 3 5 
Total 121100 20 too 44 too 5' ioo 

Competence 7 
Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 1 5 - 3 5 
Total m100 2o '!0'() 44 100 0'1 100 

Competence 8 
Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 1 5 - 3 5 
Total !2I' roo 20 IOo 44 lOO 5'1 IOO 

Competence 9 
Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 1 5 3 5 
Total m 1oo 2o nm 44100 !7 roo 

Competence 10 
Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 l 5 3 5 
Total 12! too 20 too 44 100 011 IOO 

Competence 11 
Did respond 117 97 19 95 44 100 54 95 
Did not respond 4 3 l 5 3 5 
Total t21 100 20 lOO 44100 M roo 

Competence 12 
Did respond 11? 9? 19 95 44 100 54 95 
Did not respond 4 3 1 5 - 3 5 
Total l21 lOO 20' lOO 44 lOO '!'1 Ioo 
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Competence 3. Three competences, 1, 2, end 6 were re­

sponded to by 116 participants. The remaining competenoea 

were responded to by 117 of the 121 participants in the 

study. Nineteen ot the 20 participating stoff members re­

sponded to all but Competence 1, 2, 3, and 5. One hundred 

per cent ot the partioipeting 1962 graduates responded to 

every competence but Competence 3. Fifty-four or 95 per 

cent ot the 57 participating 1963 seniors responded to 

ee.oh competence. 

Most ot the participants agreed with the american 

Home Economics Association and the Home Economics Division 

ot the American Association of Lend-Grant Colleges end 

State Universities that the 12 competences stated by the 

American Home Economics Association Committee on Philo­

sophy and Objectives of Home Economics are important in 

reaching the fundamental goal of home economics. However, 

the degree ot importance of each competence e.s e. guideline 

for home economics courses was not believed to be the same 

by the pErticipents in this study. 

In order to discuss how the participants reacted to 

the 12 competences in Home Economics, the writer has 

grouped them according to the percentage of participants 

who believed these competences had greet importance for 

Home Economics. 
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Table 25 

121 Participants' Beliet Concerning the Degree 
ot Importance ot 12 Competences in Home Economics 

Compe­
tenoe... 

Degree ot 
Importance 

Total 
No. ! 

Start 
No • 1! 

1962 
Graduates 

No. -~ 

1963 
Seniors 
No. ~ 

1 
Great 
Less 
None 
Total 

103 89 
13 11 

116 100 

18 100 

!8 ioo 

36 82 
8 18 

4i 1oo 

49 91 
5 9 

54 100 

2 
Greet 
Less 
None 
Total 

102 88 
14 12 

m 1oo 

16 89 
2 11 

ra nrc 

38 86 
6 14 

«roo 

48 89 
6 11 

54 100 

3 
Greet 
Less 
None 
Total 

91 79 
23 20 

1 1 
116 ioo 

17 94 
1 6 

I8 ioo 

31 72 
11 26 

1 2 
43 ioo 

43 eo 
11 20 

54 100 

4 
Greet 
Less 
None 
Total 

102 
15 

m 

87 
13 

ioo 

17 90 
2 10 

19100 

38 86 
6 14 

44100 

47 87 
7 13 

54 1oo 

5 
Greet 
Less 
None 
Total 

86 74 
30 26 

116 100 

14 88 
4 22 

18 ioo 

33 75 
11 25 

44 Ioo 

39 72 
15 28 

54 100 

6 
Greet 
Less 
None 
Total 

53 45 
61 52 

3 3 
IT? 160 

8 42 
ll 58 -
19 100 

21 48 
22 50 
l 2 

44 100 

24 44 
28 52 

2 4 
54 100 

7 
Greet 
Less 
None 
Total 

89 76 
28 24 

mroo 

14 74 
5 26 

I"§" 100 

34 77 
10 23 

«roo 

41 76 
13 24 

"54 100 
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Table 25 ( oont.) 

1962 l963 
Compe­
tenoe 

Degree ot 
Importanoe 

Total 
No. % 

Staff 
No. ~ 

Graduates 
No • ..,-­

Seniors 
.No. % 

Great 69 59 11 58 24 55 34 63 
8 Less 47 40 8 42 20 45 19 35 

None l l - l 2 
Total 11? roo I9 100 44100 54 100 

Great 79 67 12 63 31 70 36 67 
Less 36 31 6 32 13 30 17 31 
None 2 2 1 5 l 2 
Total ll? 100 I'§" 100 54 100 

Great 78 6? 15 79 27 61 36 67 
10 Less 36 30 4 21 17 39 15 27 

None 3 3 3 6 
Total mroo 54 100 

Great 50 43 14 74 17 39 lg 35 
11 Less 62 53 5 26 25 57 32 59 

None 
Total 

5 4 m 1oo 'I§ 100 
2 4 

44 100 
3 6 

54 roo 
Great 57 5? l? 90 22 50 28 52 

12 Less 50 43 2 10 22 50 26 48 
None 
Total !!'1 lOO !9 100 44 lOO 04 Ioo 
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Competence 1 

Fundamental to effective living is the compe­
tence to establish values which give meaning 
to personal, family, and community living;
select goals appropriate to their values. 

Competence 2 

Fundamental to effective living is the compe­
tence to create a home and community environ­
ment conducive to the healthy growth and devel­
opment of all members of the family at all 
stages of the family cycle. 

Competence 4 

Fundamental to effective living is the compe­
tence to nurture the young end foster their 
physical, mental, and social growth end devel­
opment. 

Oompetences 1, 2, end 4 were believed to be of great 

tmportance as guidelines for home economics courses by 89, 

88, end 87 per cent respectively of the respondents. 

Eighty-two per cent or more of each group of participants 

seid this (Table 25). These competences are those which 

a.re more easily recognizable as goals of every home eco­

nomics course. They ere concerned with the fundamental 

abilities of achieving satisfying living. 

Competence 3 

Fundamental to effective living is the compe­
tence to achieve good interpersonal relation­
ships within the home &nd within the community. 

Competence 5 

Fundamental to effective living is the compe­
tence to make and carry out intelligent deci­
eione regarding the use of personel, family, 
and community resources. 
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Competence 7 

Fundamental to effective living is the compe­
tence to plan consumption of goods and serv­
ices--including rood, clothing, and housing-­
in ways that will promote values end goals 
established by the family. 

Competence& 3. 5, and 7 were believed to be of great 

bnportance as guidelines for home economics courses by 74 

to 79 per cent of the respondents to the question (Table 

25). The staff tended to mark Competence 3 es meriting 

great importance more often than did the other two groups 

ot respondents. 

Competence 9 

Fundamental to effective living is the compe­
tence to perform the tusks or mainte.ining a 
home in such a way that they will contribute 
effectively to furthering individual &nd family 
goals. 

Competence 10 

Fundamental to effective living is the compe­
tence to enrich personal and temily life through 
the arts and humanities and through refreshing 
and creative use of leisure. 

These two competences were rated as meriting great 

importa~oe es guidelines for ho~e economics courses by 67 

per cent of the respondents. The 1962 graduetes seemed 

to believe Compettmoe 9 was oi' rr.ore importance tha.n the 

other two grou-ps of portioipe.nts. The staff members were 

inclined. to believe Competence 10 to be of greHt impor­

tance much more often then the other participating groups 

es oen be seen in Table 25. 
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Competence 8 

Fundamental to effective living is the compe­
tence to purchase consumer goods end services 
appropriate to an overall consumption plan
and wise use of economic resources. 

Competence 12 

Fundamental to effective living is the compe­
tence to develop mutuel understanding and 
appreciation of differing cultures end ways 
of life, and cooperate with people of other 
cultures who ere striving to raise levels of 
living. 

These two oompetences were believed to merit great 

importonce as guidelines tor home economics courses by 59 

and 57 per cent of the participants respectively. About 

half of the participating seniors and graduates believed 

Competence 12 was not so important as e guideline for 

home economics courses. The steff members disagreed with 

the graduates and seniors. Ninety per cent ot the partic­

ipating start believed understanding ot other cultures to 

merit great 1m.port£tnoe (Table 25). 

Competence 6 

Fundamental to etfeotive living is the oompe­
ten.ce to estal)lish long-rPnge goals for finan­
cial security and work toward their achievement. 

Competence 11 

Fundamental to effective living is the compe­
tence to take P..n intellieent part in legisln­
tive end other social action programs which 
directly affect the welfP_re of individuals and 
.f t'U:'lili e s • 
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It waa agreed by only 45 per cent and 43 per cent 

ot the ~articipants that Competenoes 6 and ll merited 

great importance as guidelines tor home economics courses 

(Table 25). Ot the 19 participating steff members only 

42 per cent thought Competence 6 was of great tmportance, 

howeTer 74 per cent did indicate that they believed Compe­

tence 11 merited great importance as a guideline for home 

economics courses. Only 39 per cent of' the perticipating 

graduates end 35 per cent of' the participating seniors 

agreed with them. 

The highest number of participants who indicated be­

liefs that any of the oompetences were of no importance 

as a guideline for home economics courses wes five. These 

five, two 1962 graduates and three 1963 seniors, marked 

Competence 11 as meriting no importance as a guideline 

for home economics courses. 

It is interesting to see that except for Competences 

6 e.nd ll, at least 57 per cent of the 121 participants 
' 

belieTed that the oompetences as stated in Home Economics: 

New Directions ( 2) he.d great importance for the home eco­

nomics courses at Oregon State University. 
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SUMMARY AND CONCLUSIONS 

The major purpose of this study is to determine 

whether or not staff, 1962 graduates and 1963 seniors 

ot the School of Home Economics, Oregon State University, 

believed home economics courses for home economics stu­

dents who plan to teach in secondary schools need to 

differ from courses tor those home economics students 

who do not plan to teach. To help answer this question, 

three sub-questions were formulated. These were: 

1. Do methods ot teaching used in home economics 
classes taken by home economics education stu­
dents reflect the diversity of methods which 
they will be expected to use in their teaching? 

2. In the home economics courses at Oregon State 
university is special oonsiderPtion given to 
the home economics education students' needs 
fJ s: 

a. Teachers 
b. Homemakers 
c. Individuals in society 

3. Do home economics sta.ff and home economics 
students accept the 12 competences funda­
mental to effective living as stated by the 
Committee on Philosophy and Objectives of 
the American Home Economics Association in 
June, 1959, as important guidelines for the 
home economics courses for home economics 
education students at Oregon State University? 
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Conclusions 

To discover the beliefs of the participants about the 

home economics courses as they existed at the t~e of the 

study, a questionnaire consisting ot seven questions was 

devised. It needs to be remembered that the conclusions 

are actually summaries ot the beliefs as they are expressed 

by the participants in one or more ot the questions. The 

classification ot beliefs which form the latter pert ot 

this chapter are the specific beliefs expressed by the par­

ticipants in answer to specific questions. The analysis ot 

the response to these questions suggests to the writer that 

the following conclusions may be made. 

Conclusion 1 

Home economics courses tor students preparing 
to teach should differ from home economics 
courses tor students in other professional areas 
ot home economics. 

This was indicated by the answers to ~uestion 1, 

"Should courses in home economics for students preparing 

to teach differ from home economics courses for students 

in other professional areas or home economics?" 

The largest percentage ot the three groups which 

pe.rtioipated in the study indicating this belief was that 

of the 1962 graduates. More steff members did not express 

this belief than did. The students end recent graduates 
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then, believed home economics courses should differ tor 

students preparing to teach from home economics courses 

for students in other professional areas of home econom­

ics. The most important reason that these two groups 

gave is that home economics education majors need courses 

in which the future use of the subject matter in their own 

teaching situations is emphasized. Some starr members 

also believed this orientation of subject matter to be 

~portent, however most staff members tended to believe 

that home economics education majors need as much depth 

and breadth of home economics courses as possible plus 

courses tor thei.r special professional preparation. 

The 1962 gr~duates emphasized the need tor actual 

practice in class of the principles of the subject matter 

lea.rned in the class end the principles or teaching the 

subject matter es learned in the olass. This experience 

in class was not mentioned by the staff members who pnr­

ticipeted in the study. 

Forty-two of the respondents to this question indi­

cated they believed there should be no difference in home 

economics courses for students in the verious professional 

areas ot home economics. They seemed to believe that 

first and foremost e graduate of the School of Home Lco­

nomics should be a ho1ne economist in the broadest sense. 

She should then be able to use her abilities as a home 
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economist in the job she has chosen. This was the strong­

est belief of the staff members responding to ~uestion 1. 

The 1962 graduates seemed to believe more than the 

other groups that students are not always employed in the 

job tor which they had prepared in college. More than 

helf of the 1962 graduates mentioned this in their nega­

tive responses which would seem to indicate it was i1por­

tant to them as recent graduates and newcomers to the job 

market to be es well prepared as possible for more than 

one specific job. 

Conclusion 2 

Home economics education students graduating
from Oregon Sta.te University ere well prepared 
as teachers, homemakers, end individuals in 
society. 

O'Toole (16) hes said the responsibility of home eco­

nomics in higher education is to provide a program to edu­

cate students as "a person, family member end parent, s 

citizen, end a worker'' (16, p.345). The response to (~ues-

tion 2, "How well prepared do you believe home economics 

education students greduating from Oregon State University 

ere, as: teachers, homemeckers, individuals in society?" 

indicated that home economics courses et Oregon Stete 

University fulfill this requirement. 

The steff seemed to believe more strongly the.t home 

economics greduetes are well prepared as teaohers than any 
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other group participating. They based their belief on 

the high regard professional education people seem to 

have for Oregon State University home economics education 

graduates. 

The 1962 graduates and the 1963 seniors also believed 

home economics education gredue.tes to be well prepared as 

teachers but they tended to bnse this belief on their 

knowledge of the home economics courses which home econom­

ics education majors are required to take. 

F'orty-two per cent of the 1963 seniors indicated the 

belief that home economics education me jors have only 

average preparation as teachers. They seemed to believe 

this was beo~use the students r~il to take advantage of 

the opportunities offered them through college experiences. 

The participants expressed more strongly that home 

economics education graduates are better prepared for 

homemaking than for any other phase of living. The 1963 

seniors believed this more strongly than the staff or the 

1962 graduates. The participants base this belief on 

their knowledge of the home economics courses thet heme 

economics educe.tion me jors take. 

The staff members expressed the belief that home 

economics education ma.•1ors have average preparation a.s 

homemakers much more frequently than any other group or 

participants. The reason they gave tor this belief was 
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that the learning experiences students have in home eco­

nomics classes cannot be applied to reel situations. 

The participating 1962 graduates and 1963 seniors 

expressed the belief that home economics education gradu­

ates ere well prepared as individuals in society because 

of the broad requirements of the home economics curricula. 

However, the participants who indicated that home econom­

ics education graduates have average preparation as indi­

viduals in society said this because they believed home 

economics education students are limited in opportunities 

to extend their learning experiences because of the lArge 

number of required courses which they must take. 

The statf members tended to believe the.t home econom­

ics education majors have only average preparation as 

individuals in society. 

The 1962 graduates end the 1963 seniors believed that 

home economics education greduetes are better prepared in 

all phases ot living than did the participating staff. 

The broed background of learning experiences home econom­

ics education mE,jors have seemed to be the reeson for this 

belief. 

The steff members were more critice.l of the prepara­

tion home economics education graduates receive through 

home economics courses. 
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The response to Q,uestion 3, which was stated, "What 

special considerations do you believe should be given to 

planning the home economics courses in a curriculum for 

hollle economics students prepering to tev.ch homemaking?" 

indicated that the participants strongly believed ho~e 

economics education students need home economics subject 

matter b&ckground in all areas of home economics. 

The answers to these questions would seem to indicate 

that the sto:rr, 1962 graduates and 1963 seniors pertici­

patint; in this study believed the.t & brood background ot 

home economics subject matter must be considered for in-

elusion in curricula for home economics education students 

to prept'l.re them well as teachers, homemakers, and individ­

uals in society. 

Conclusion 3 

Home economics students prepa.ring to teach are 
helped to learn to teach by having opportunities 
to apply subject matter content learned, methods 
used by the home economics staff, principles of 
learning, end a wide veriety of teaching methods. 

This conclusion was indicated by the response to 

i.iUestion 4 1 
1100 you believe home economics students pre­

paring to teach ere helped to learn to teach by having 

opportunities to apply subject matter content learned, 

methods used by the home economics ste.ff, principles ot 

learning, and e. wide variety of teaching methods?" How­

ever, the perticipents reveeled that home economics 

http:prept'l.re
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education students have little opportunity to apply these 

factors other than through student teaching or home manage­

ment house experiences. This belief was moat strongly 

stated by the 1963 seniors. Perhaps this group or partici­

pants are more immediately aware or this lack or applica­

tion because ot the roles they will soon play away trom 

the college community. 

The start expressed the belief that opportunity to 

apply teaching methods used by the starr, principles ot 

learning, and a wide variety or teaching methods should 

help home economics education students learn to teach by 

helping them evolve their own best use or these rectors. 

They did not seem to be as aware or the lack or opportu­

nity to apply these tactors as the other two groups ot 

participants. This should suggest that although the starr 

members do believe opportunity to apply subject matter, 

teaching methods used by the starr, principles ot learn­

ing, and a wide variety or teaching methods help students 

learn to teach, they do not take this into consideretion 

when planning courses tor curricula tor home economics 

education students. 

Conclusion 4 

Methods ot teaching used in home economics 
classes should help students who are preparing 
to teach homemaking by the students observing
a wide variety or teaching methods. 
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The participants believed that by observing how a 

wide variety of teaching methods may be applied to actual 

situations the students can evaluate the methods and adapt 

them in their own future situations. The participants 

also believed it to be important for potential teachers to 

observe how to help students learn through methods or 

teaching. 

Conclusion 5 

Methods of teaching used in home economics 
classes do help the student who is preparing 
to teach. 

This can be concluded from the participants' responses 

to Question &, ~no you believe the methods of teaching used 

in home economics classes actually do help the student who 

is preparing to be a homemaking teacher?" The major reason 

that the participants gave for expressing this belief was 

thAt the potential teacher is helped by having the oppor­

tunity to observe methods in use end evaluate the useful­

ness of the methods in perticular situetions. 

This would imply that methods of teaching used by the 

home economics staff are helping home economics education 

majors to be prepared for teaching in the way that it is 

believed teaching methods should help this group of stu­

dents. 

A larger proportion of staff members indicated that 

they did not believe methods of teaching used in home 
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economics classes helped home economics students who are 

preparing tor teaching because the teaching methods used 

by the steff ere not necessarily applicable to secondary 

teaching situations. 

Few participants indicated that methods of teaching 

used in home economics classes help students who are pre­

paring to teach homemaking. 

It would seem that although students in different 

professional e.ree.s ot home economics should take different 

home economics courses the instructors would be helping 

prospective teachers learn to tee.ch even if they used the 

same methods of teaching tor all sections or the course. 

It was suggested that it would be helpful if these methods 

could be called to the attention ot the students preparing 

to teach. 

The participants expressed the belief thAt the 12 

competenoee fundamental to effective living es stated by 

the American Home Economics Association (2) ere tmportant 

guidelines for home economics courses ~'tl though they be­

lieved these competences to merit varying degrees ot 

importE>nce in this role. It would seem that even though 

the pertioipP~ts believed home economics courses should 

differ for students of different professional areas ot 

home economics ell home economics courses should have the 

same fundamental guidelines. 
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Ste:f':f'' s Beliefs 

The start members or the Oregon state University, 

School ot Home Economics, who participated in this study 

seemed to believe that Oregon State University home eco­

nomics education graduates are better prepared profession­

ally than :for any other phase or living but eTen this be­

lief was not expressed by e large percenta.ge or the group. 

They seemed less inclined to believe that all home econom­

ics courses should emphasize the aspects o:f' the course 

which may be o:f' particular use to the students' needs as 

homemaking teachers. Most o:f' the students' professional 

preparation is the responsibility or the education teach­

ers and the student's own perception o:f' her :future needs. 

1962 Graduates' Belief's 

It may be concluded that the 1962 graduates of the 

School or Home Economics at Oregon State University par­

ticipating in this study, almost halt o:f' whom were employed 

as homemaking teachers, seemed to believe potentie.l home­

making teachers would be better prepared as teachers, home­

makers and individuals in society it the home economics 

courses they take emphasized the application ot the subject 

matter to the :future needs ot the students as teachers, 

and it they are given the opportunity to evaluate end 

http:percenta.ge
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apply subject matter, principles of learning, and teaching 

methods through their home economics classes. 

1963 Seniors' Beliefs 

It can be seen that the 1963 seniors of the School of 

Home Economics at Oregon State University, 35 ot whom were 

preparing to be homemaking teachers, believed Oregon state 

University home economics education graduates to be well 

prepared for all phases of living even though they be­

lieved home economics courses should differ for students 

or different professional areas of home economics so that 

the courses cen be geared more explicitly to the particu­

lar needs ot different professional areas. 

This group seemed to be most critical of the home 

economics courses tor the lack of opportunity to apply 

subject matter, methods or teaching, and principles ot 

learning in class. 

They indicated that methods ot teaching used in home 

economics classes should help students who ere preparing 

to teach by giving them the opportunity to observe and 

evaluate teaching methods end they strongly believed that 

this is how methods of teaching used in home economics 

classes actually do help home economics eduoetion majors. 
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Classification of Beliefs 

The beliefs the participants expressed in response 

to the questionnaire may be further smL~arized by group­

ing them according to the number of participants who ex­

pressed each belief. Those beliefs which were stated by 

at least one-fourth of the 121 participants in this study 

ere listed then, in order of their importance to the par­

ticipants in the study. 

1. Beliefs About Teaching Methods Used in Home Economics 
Courses for Home Economics Education Majors 

.Methods of tea.ching used in home economics 
classes help the student who is preparing to 
be a homemaking teacher by giving her the 
opportunity to observe the method in use and 
evaluate its usefulness in the situation. 
(Expressed by 60 participants to form Belief 
6.1.) 

Similar beliefs were also expressed in response to 

other questions. These were 

Courses in home economics for home economics 
education majors should be different than 
courses in home economics for students in 
other professional areas or home economics 
because the oourses for the home economics 
education major should emphasize· the adapta­
tion of the course to the use or the potential
teacher. Students majoring in other profes­
sional areas of home economics need a differ­
ent orientation of subject matter than do home 
economics education majors. (Expressed by 40 
participants to form Belief l.la.) 

In planning the home economics courses in a 
curriculum for home economies students prepar­
ing to teach homemaking special consideration 
needs to be given to include opportunity to 
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experience the role of the teacher. 
(Expressed by 31 participants to form 
Belief 3.3.) 

Methods of teaching used in home economics 
classes should help students who are pre­
paring to teach homemaking by giving them 
the opportunity to observe how teaching
methods may be applied to actual situations 
so that they ce.n evaluete the method end 
adapt it in their future teaching situations. 
{Expressed by 31 participants as Belief 5.1.) 

Home economics students preparing to teach 
ere helped to leern to teach by having oppor­
tunities to apply subject metter content 
learned, teaching methods used by the home 
economics steff, principles of learning, and 
a wide variety of teaching methods but home 
economics education students at Oregon State 
University have few opportunities to apply
these factors other than in their student 
teaching end home management house experiences.
{This was stated by 27 pa.rticipants and became 
Belief 4.1.) 

2. Subject Metter Background Needs of Potential Homemaking 
Teachers 

In planning the home economics courses in e 
curriculum tor home economics students pre­
paring to teaching homemaking special con­
sideration needs to be given to include 
courses which will give the student a strong
home economics subject metter beckgroWld in 
all home economics areas. (Stated by 55 
participants and formulated into Belief 3.1.) 

A similar idea wes expressed this way 

Home economics education students graduating
from Oregon State University are well pre­
pared as homemakers through the various home 
economics courses provided in the curriculum 
they follow. (Stated by 51 participants and 
formulated into Belief 2.7.) 
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Strengthening this belief was 

Home economics education students gradu­
ating from Oregon State University are 
well prepared as teachers because they 
are required to take home economics courses 
which provide a strong background in each 
area or home economics. (Stated by 36 par­
ticipants and formulated into Belief 2.1.) 

3. General Education Needs of Students Preparing to Teach 
Homemaking 

Home economics education students gradu­
ating from Oregon State University ere 
well prepared as individuals in society 
because or the bro8d requirements or the 
home economics curricula. (This belief, 
Belief 2.11 was expressed by 46 partici­
pants.) 

4. Kinds of Courses to be Considered for Home Economics 
Education Majors to Take 

Courses in home economics for students 
preparing for teaching should not differ 
from courses tor students in other pro­
fessional areas of home economics because 
all home economics students regardless or 
professional area need the same basic back­
ground knowledge of home economics subject 
matter. Preparation for a specific pro­
fessional area should be done in courses 
additional to the basio roundation home 
economics courses. (Expressed by 40 par­
ticipants as Belief 1.4.) 

5. Beliefs About Professional Preparation 

In planning the home economics courses in 
a curriculum for home economics students 
prepe,ring to teach homemaking special con­
sideration needs to be given to include 
methods or teaching home economics subject 
matter plus home economics subject metter 
to be taught. Professional preporation 
courses in home economics education need 
to be included also. (Stated by 38 par­
ticipants end formulated as Belief 3.2.) 
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These five beliefs then, might serve as guidelines 

tor planning home economics courses in a curriculum for 

home economics education majors. 
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528 North 21st Street 
Corvallis, Oregon
January 5, 1963 

Dear 1962 Home Economics Gra.duate or 1963 Home Economics 
Graduate-to-be, 

I need your helpt 

Perhaps you are aware of the constant curriculum evalua­
tion which is going on in the School of Home Economics at 
Oregon State University. As part of my work under Dr. May
DuBois toward a Master's degree, I am conducting a study
in an attempt to determine some specific beliefs concern­
ing the present curriculum. By completing and returning
this questionnaire you may help to identity changes needed 
in the education ot home economists ot the future. 

Please till out the enclosed questionnaire and return it 
as soon as possible in the stamped, self-addressed envel­
ope. I really need your assistance--only you can help to 
make my study successful. 

Thank you so very much tor the time and thought you will 
give these questions. You do not need to sign your name 
to the questionnaire. 

Sincerely, 

Sonya Lea 



186 

c/o Dr. May DuBois 
Home Economics Building
Corvallis, Oregon
J"anue.ry 5, 1963 

Dear Starr Member, 

As you well know, the curriculum in the School or Home 
Economics at Oregon State University is undergoing con­
stant scrutiny. When I was a member or the student cur­
riculum committee last year I became very interested in 
college curriculum changes. This year I decided to do 
my Master of Arts thesis on some beliefs concerning the 
present curriculum. 

The major question to be answered by this study is: 

Do the home economics courses tor home 
economics education students need to differ 
from the courses tbr those home economics stu­
d.ents who do not plan to teach home economics 
in junior or senior sohool? 

Home Economics courses are considered as those courses in 
Foods and Nutrition; Clothing, Textiles, and Related Arts; 
Family Lite and Home Administration; end Institution Man­
agement. 

At the present time, home economics educetion students are 
required to teke CT 211 Clothing Selection, FL 413 Child 
Develo~mentt and FL 425 Nursery School Child besides the 
core. 

Although this study centers on the curriculum tor home 
economics education students, its purpose is to examine 
this curriculum through obtaining the viewpoints of' start, 
all recent home econotlliCs graduetes, end all present home 
economics seniors. 

The enclosed questionnaire is designed to g1ve an oppor­
tunity tor you to express your own individual viewpoint.
The mora you do this the better the study will be. 

http:J"anue.ry
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My study will be successful only through your assistance 
therefore, I hope you will please complete the enclosed 
questionnaire and return it to Dr. DuBois' box in the 
Home Economics Building as soon as possible. 

Thank you for the time and thought you will give my re­
quest. 

Sincerely, 

Sonya Lea 
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SOME BELIEFS CONCERNING THE HOME EOONOMIOS COURSES OF 
THE SOHOOL OF HOME ECONOMICS AT OREGON STATE UNIVERSITY 

To the Respondent: 

This questionnaire is being sent to three groups ot 
people: the statt ot the School ot Home Economics, 1962 
graduates ot that school, and 1963 prospective home eco­
nomics graduates. The beliefs ot each individual in these 
groups will be different. Your beliefs may be besed on: 

1. what is taught in your classes 
2. what you know or others' classes in home 

economics 
3. your background of experience 

These beliets finally form your own unique viewpoint-­
how the home economics courses look to you. 

These groups have been chosen because they have all 
been a pert ot the recent curriculum che.nges. Ot pert icu­
lar interest are the viewpoints of the students who ere 
preparing for teaching and the students not preparing to 
teach. 

This questionnaire gives you an opportunity to think 
through and express your present beliefs cbout Home Econom­
ics as a field of study end as you see it being expressed 
or taught at Oregon State University. 

The questions which follow ere designed to give you
freedom to say enything you wish. The success of the study
depends on how each one of you accept this opportunity. 



189 

Q,uestion I. 

PLEASE EXPRESS YOUR BELIEFS FREELY. 

Should courses in home economics for students prepar­
ing to teach differ trom home economics courses tor stu­
dents in other professional areas of home economics? 

Cheok the answer you believe is appropriate: 

_yes 

no 

If your answer is "yes" please explflin how the courses 
should differ. 

If your r.nswer is "no" please give your reasons for believ­
ing there should be no difference. 
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Q.uestion II. 

How well prepared do you believe home economics edu­
cation students graduating from Oregon State University 
are, e.s: 

1. 'reachers 
Check one: 
___ well prepared; ___ have average preparation; 
___ poorly prepared 

Please state the reasons why you checked this item as 
you did. 

2. Homemakers 
Check one: 

well prepared; have average preparation; 
::: poorly prepared--­

Please state the reasons why you checked this item as 
you did. 

3. Individuals in society
Check one: 

well prepared; have average preparation;:.= poorly prepared-

Please state the reasons why you checked this item as 
you did. 
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Question III. 

Please express your beliefs on the following question
freely. 

What speoial considerations do you believe should be 
given to planning the home eoonomios oourses in a curric­
ulum tor home eoonomios students preparing to teaoh home­
making? 

Question IV. 

Do you believe home economics students preparing to 
teach are helped to learn to teeoh by having opportunities 
to apply: 

subject matter oontent learned 
--- methods used by the home economics steff 
--- principles of learning=:: a wide variety of teaching methods 

Plaoe a cheok in the appropriate blank or blanks. 
You may believe that home eoonamios students are not 
helped to learn to teaoh by having these experiences.
If so, do not mark any blank. Please explain your answer. 
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Question V. 

How do you believe the methods ot teaching• used in 
home eoonomios classes should help students who are pre­
paring to teaching homemaking? 

Please check the appropriate blank or blanks: 
By the students learning that subject matter content 

--- is important? 
By the students observing the methods used by college 

--- home economics teachers? 
By the students observing how to help students learn? 

---By the students observing a wide variety or teaching
-methods? 

Please explain zour answer. 

Question VI. 

Do you believe the methods or teaching used in home 
economics classes actually do help the student who is 
preparing to be a homemaking teecher? 

It you believe the answer 1s yes, how do the methods 
used help?

It you believe the answer is~. why don't the meth­
ods used help? 

*For example: labore.tory, discussion, lecture, role play­
ing, or field trips. 
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Question VII. 

In June, 1959, the Committee on Philosophy and Objec­
tives ot Home Economics ot the American Home Economics 
Association presented a statement of philosophy and objec­
tives at the tittieth anniversary convention ot the ABEA. 
In this statement, titled Home Economics: New Directions, 
the committee has listed 12 competences which It believes 
to be fundamental to effective living. These 12 compe­
tences are listed below. Please indicate the degree ot 
~portance you reel each competence listed merits as a 
guideline tor home economics courses at Oregon State Uni­
versity. Do this by placing a check (x) in the appropri­
ate column to the lett. 

Great Less No 
Impor- Impor- Impor- Fundamental to ettective living ere 
tance tance tance the competences to: 

establish values which give meaning 
to personal, family, and community 
living; select goals appropriate to 
these values 

create a home and community environ­
ment conducive to the healthy growth
end development of all members ot the 
family at all stages or the family 
cycle 

achieve good interpersonal relation­
ships within the home and within the 
community 

nurture the young and foster their 
physical, mental and social growth
end development 

make and carry out intelligent deci­
sions regarding the use ot personal,
family, end community resources 

esteblish long-range goals tor finan­
cial security and work toward their 
achievement 
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Great Less No 
Impor- Impor- Impor- Fundamental to effective living are 
tance tanoe tance the oompetenoes to: 

plan consumption of goods and serv­
ices--including food, clothing, end 
housing--in ways that will promote
values and goals established by the 
family 

purchase consumer goods and services 
appropriate to an over-all consump­
tion plan end wise use of economic 
resources 

perform the tasks of maintaining a 
home in such a way that they will 
contribute effectively to furthering
individual and family goals 

enrich personal and family life 
through the arts and hum.ani ties and 
through refreshing and creative use 
of leisure 

take en intelligent part in legisla­
tive end other social action programs 
which directly affect the welfare of 
individuals and families 

develop mutual understanding and 
appreciation of differing cultures 
end ways of lite, and cooperate with 
people or other cultures who are 
striving to raise levels of living 

A blank speoe is included on the final page of this 
questionnaire. Please feel free to make any comments con­
cerning this part of the questionnaire or any other part
of the questionnaire on that page. 
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ABOUT YOU 

Please till ~n only the set or questions designed 
tor yo_y. 

It you graduated in 1962 please answer these questions: 

1. What is your present oocupet1on? 

2. Is this the occupation you prepared tor in college? 

3. What other occupations hsve you held since graduation? 

4. Check your professional erea in home economics in 
college: 

Clothing, Textiles and Related Arts 
--- Child Development and Family Relations 
--- Home Administration 
---Foods and Nutrition 
---Institutional Menegement and Dietetics 
--- Home Economics Communications 
--- Home Economics Education 
--- Home Economics Extension 
- Positions w1 th Sociel Welfare Agencies 

5. It you prepared tor teaching check your teaching minor 
or norm: 

Art 
--- Social Science 
-English 
--- Other What?-
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It you plan to graduate in 1963 please answer these ques­
tions: 

1. Have you attended any college other than Oregon
State? ___ For how long? ___ 

2. Check your professional area in home economics: 

Clothing, Textiles, and Related Arts 
---- Child Development and Family Relations 
--- Home Administration 
---goods and Nutrition 
--- Institution Management and Dietetics 
- Home Economics Communications 
--- Home Economics Education 
--- Home Economics Extension:= Posi tiona with Social YlelfFre A.gencies 

If you are a member of the staff of the School ot Home 
Economics please answer these questions: 

1. In which department of the School of Home Economics do 
you teach? ---------------------­

2. Please answer the following questions yes or .!!2,: 

Has your experience included teaching at the elementary
level? the junior high level? the senior high
level? --­

3. In relation to the teaching experiences above, have you 
taught a special sub.1eot me.tter area other than home­
making? (e.s only clothing, mathematics, general science, 
etc.) 

What special subject matter did you teach? 

At whet level or levels did you teach the above sub­
jects? 

Thank you tor your time nnd effort. I will welcome any 
comments you would like to make. 
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Two of the most thoughtfully written responses to 

the entire questionnaire were seldom coded in the estab­

lished categories because ot the nature of their replies. 

These two participants, a 1962 graduate and a 1963 senior, 

did not often agree with the majority of the respondents 

although their answers seemed to the writer to be among 

the most thoughtful responses to the questionnaire. The 

answers given by these respondents follow just as they 

were returned to the investigator. 
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1962 GRADUATE'S RESPONSES TO Q.tJ.ESTIONNAIRE 

Q.uestion 1. 

Should courses in home economics for students pre­
paring to teach differ from home economics courses for 
students in other professional a.reas ot home economics•( 

No. We who are to be teachers need the same course 
content as one who will be extension agent or business 
women. I feel the present system of offering advanced 
classes for the specialist (i.e. experimental foods tor 
the dietitian) is satisfactory. This is not to say that 
I don•t wish I could have had such classes; I do, though,
realize the time limitations or a four-year curriculum. 
As I progress through my first year of teaching I daily 
"wish" I could have taken more courses in the areas I 
currently teach my students. Example: Why couldn't I 
have fit a 400 level textiles course in so I could really
tell m:'f boys' class about manufacturing process. This is 
just my nature though. 

A noted exception to this is the series or methods 
courses we home eo ed students take. These are necessary
and vi tal. 

Q.uestion 2. 

How well prepared do you believe home economics edu­
cation students graduating from Oregon State University 
are, as: 

1. Teachers 
Check one: 

x well prepared; have average preparation; 
::: poorly prepared--­

One of my "judges" or our preparation has been to 
compare my personal preparation with that or others in 
my present out-of-state job. I desire more chance to 
visit the teacher training colleges locally and to take 
some courses. During forthcoming meeting I hope to 
visit with "natives" or this state to compere prepe.ra­
tion. Our OSU teacher ed staff is well known and 
respected here which speaks for the preparation. 

http:prepe.ra
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2. Homemakers 
Check one: 
___ well prepared; _!_have average preparation; 
___ poorly prepared 

I :fear that through specialization in areas ot 
education, business, dietetics, etc., we are :forced to 
eliminate courses that would make us well prepare~ 
homemakers. This depends also to whom we are being
compared; it it is with average American housewife we 
should rank high and among best prepa.red. Really, 
this should wait tor my answer until I em one--a home­
maker. 

3. Individuals in societz 
Check one: 

well prepared; x have average preparation; 
::: poorly prepared--­

! chose a middle-of-road answer here because of a 
personal feeling that my strict home eo curriculum and 
the tact that I completed school in one term less than 
tour years restricted me from liberal arts courses. I 
find myself wanting to take literature, music, art, 
painting, philosophy in summer school instead or pur­
suing professional courses in home eo. This I believe 
I need to be a well prepared individual. 

Q,uestion 3. 

What special considerations do you believe should 
be given to planning the home economics courses in a cur­
riculum tor home economics students preparing to teach 
homemaking'? 

Greater flexibility tor the individual students in 
choice of classes within an area. To recognize individual 
differences and abilities in e prospective teacher would 
enable her to build up competency in areas or lack instead 
of in balanced work in an area she is capable of handling. 
For one, I had sewed in 4-H and at home and admittedly 
enjoyed my fresh., soph. and draping classes. But they 
represented one year's work in an eree in which I could 
have almost {egotistically) taught without preparation.
Now, why not offer a one term methods of clothing construc­
tion course to incorporate new methods of sewing with new 
methods ot teaching sewing? Let thf-lt suffice for a person 
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like myself and insist that I delve into the relationships 
areas and fa.mily life e.nd consumer education. 

As a member of the teaching profession I can see and 
partially accept the cause end effect of poor teachers. 
But it still depresses me to recall the poor teachers I 
had in areas in which I lacked ability. Family finance 
end management were my weaknesses end unfortunately they 
were the week points in OSU's staff. If we must have 
poor staff maybe they could be kept out of vital growing
and currently emphasized areas. There were few methods, 
professional traits or even personal traits that encour­
aged me to pattern my work after that of my professors in 
above mentioned areas. 

Q,uestion 4. 

Do you believe home economics students preparing to 
teach are helped to learn to teach by having opportuni­
ties to apply: 

x subject matter content learned -x- methods used by the home economics staff 
--- principles of learning 
::: a wide variety of teaching methods 

Little use of principles of learning is allowed or 
required. I feel this should have oome in education 
courses such as psych. or Methods of Reading or even 
School in American life. We should have been required 
to apply a principle of learning every dey in ed psych. 
Instead, we wrote one program for a teaching machine and 
gave one demonstration of e principle. Not enough was 
demanded of the students. 

Q.uestion 5. 

How do you believe the methods of teaching used in 
home economics classes should help students who ere pre­
paring to teach homemaking? 

Please check the appropriate blank or blanks: 
x By the students learning that subject matter content 

--- is important? 
x By the students observing the methods used by college 

- home economics teachers? 
x By the students observing how to help students learn? -x- By the students observing a wide variety or teaching 

- methods? 
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I comment upon statement #l because I feel students 
know that subject matter is important. The problem is 
what iUb]'eot matter is important. 
----Item 13 is more vital to me now as I face real stu­
dents w1 th learning problems. Surely how to solve this 
is not observed or taught in general HE curriculum. I 
saw oiesaaates tailing to learn end shared their struggles,
but did I see much professor-student work to correct it? 
No, the grades went lower and the student got farther be­
hind. This is the price ot a mass education, but I dread 
the realization that in my first year I may be perpetuating
the same error. We need more help in recognition or 
individual capabilities and in how to key our teaching to 
them. 

Q,uestion 6 

Do you believe the methods of teaching used in home 
economics classes actually do help the student who is pre­
paring to be a homemaking teacher? 

Yes. It frenkly frightens me to see how much I 
depend upon and refer to the methods I saw used in home 
economics classes. It disturbs me because I well remember 
my critical student attitude toward some of these same 
methods. Yet, in this first year or teaching, I tind,my­
self running my roods work labs on a pattern of my own 
soph foods teacher. I do sincerely hope that successive 
years in the job will teach me new m~thods and that 
through observation and association with other teachers 
I may learn more. The other factor that has influenced 
my teaching methods is the student teaching experience. 
Here was a chance to observe and practice methods other 
than those seen in college elesaes. I wonder it there 
would be value in more non-pa.rticipeting observation of 
methods during methods courses. Let a junior end 
senior home ec ed girl who has had or is taking 408d 
go to Corvallis and nearby homemaking classes to observe 
methods specifically. This might be included as a cer­
tain number of ho~rs or observAtion in diversified aress 
required for course completion like the observation of 
adult ed. groups. This would give more realness and tan­
gibility to classes for whom they might plan the unit 
blocks required in 408d. I marvel et how I could even 
begin to make a unit without having "e class ... 
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1963 SENIOR'S RESPONSES TO ~UESTIONNAIRE 

Q.uestion 1. 

Should courses in home economics tor students prepar­
ing to teach differ from home economics courses for stu­
dents in other professional areas of home economics? 

No. In considering this question, I am assuming that 
"courses" means course content and not the amount of 
courses to be taken in each subject matter area. 

I expressed my answer as no for several reasons: 
1. I believe that as soon as "special" 

courses are planned for any subject 
matter area (unless great care is 
taken) the course loses certain value 
in the eyes of others. 

2. This is limiting the home economics 
education m.ajor to more narrow profes­
sional possibilities. As she begins
her career she rosy find she wishes to 
be able to do something else in the 
professional world and she should have 
courses that would perm.i t her to do 
this. Specialization is important but 
can come to the undergraduate through
her professional area classes. If she 
wishes more specialization, I feel 
graduate school is the answer. 

3. This saction.ing 11m1 ts conte.ct with 
other students even more. I feel very 
strongly this contact with students 
interested in other professional areas 
is invaluable and a necessary part of 
the learning experience. People inter­
ested in different professional areas 
look e.t sub jeot matter with di:f'ferent 
eyes and perhPps use another approach. 
This therefore creates another learning
experience for the student. 

4. All courses taupht ere giving the stu­
dent besic principles of the subject 
matter. It is up to the student inter­
ested in teaching to transpose these 
principles to the learning level or the 
students they are to teach. It should 
not be necessary to teach the teacher 
d1ft'erently. 

http:conte.ct
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Question 2. 

How well prepared do you believe home economics edu­
cation students graduating from Oregon State University 
ere, as: 

1. Teachers 
Check one: 

well prepared; x have average preparation; 
::: poorly prepared--­

General: In answering these questions I think it 
depends a 6reat deal on the individual, the extra­
curricular experiences she has had, and her ability to 
apply her learnings. I therefore am answering the ques­
tion based only on the course work she is required to 
take. 

Student has been made familiar with all subject 
matter areas or home economics end knows where to 
find information when she needs to know more about a 
subject. In this respect she is well prepared. I 
reel she is not well prepe.red in knowing how to present
this subject matter to others--this weakness being leek 
or training in speech or other communication areas. 
It's wonderful to have the knowledge but it you can't 
express it then it's useless to others. 

2. Homemakers 
Check one: 

x well prepared; have average preparation; 
::: poorly prepared--­

Student has good training in family lite area 
both in child cere and ramily relationships. She has 
also had practical experience in foods, nutrition, 
clothing and home decoration. It she is able to apply
learnings she should be well prepared. 

3. Individuals in society 
Check one: 

well prepared; x have average preparation; 
::: poorly prepared--­

Although home economics education students take 
several general courses in the humanities and social 
sciences, they ere extremely limited 1n becoming a 
well-rounded personality. It the student does not take 
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part in extra-curricular activities or develop the 
ability to learn more individually, she is limited 
to home economics only.

Here again I stress communication, not in the 
sense of subject matter, but rather as being able to 
talk with all kinds of people. As a homemaking
teacher she must be able to talk with many people 
with many interests. I do not feel our curriculum 
allows this development of self and self-analysis. 

Q.uestion 3. 

What special considerations do you believe should be 
given to planning the home economics courses in a curric­
ulum for home economics students preparing to teach home­
making? 

The students should be made aware or all subject 
metter areas. I think that in becoming acquainted with 
this subject matter the student should: 

1. be made aware of resource material in the area 
2. have to express her learnings about the subject 

orally--either through class discussion (seminar
type) or through oral reports.

I believe that many of the home economics courses 
could be combined so that the student would have more time 
for electives in the subject matter area of her choice. 

There should be more training in the management side 
of home economics. Perhaps this can be tied into the 
course work more obviously or the students should learn 
how to make themselves aware of this aspect. 

I feel very strongly that "Women• s Role Todayn should 
be continued as a full term course and that home economics 
education students should be encouraged (not required) to 
ta.ke it. It is extremely good in several respects:

1. makes students aware of current literature in 
home economics and other areas 

2. gives students opportunity to think for them­
selves 

3. makes student sharply aware of different feel­
ings about women's position in the world 

4. makes students ewe.re of the changes in family 
roles and the flexibility and sharing that is 
so much a part of life 
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Question 4. 

Do you believe home economics students preparing to 
teaoh are helped to learn to teach by having opportunities 
to apply: 

x subject matter content learned -x- methods used by the home economics staff -x- principles of lesrning 
x a wide variety or teaching methods 

Home economics students have the opportunity to apply
subject matter in the preoticel lab periods we have in 
foods, clothing, equipment, nursery school, etc. ·we also 
apply these learnings through home experiences and actual 
practice in homes. 

Through some or the courses home economics students 
become aware of the principles of learning. They are 
given the opportunity to apply them but whether they do or 
not is up to the individual. 

Students in preparing to teach are exposed to e. wide 
variety of teaching methods both by discussing methods in 
education classes end by becoming aware ot methods used by
the steff. Students ere given the opportunity to apply
these to a very l~ited extent in some classes and to a 
greet extent in the student teaching experience. Through 
this student teaching experience, students also apply sub­
ject matter content and principles or learning.

I, therefore, would summa.rize this by saying, stu­
dents ere given the opportunity to apply these experiences
in student teaching, but experience other then that is 
ltmited to home economics education methods courses. 

Question 5. 

How do you believe the methods or teaching used in 
home economics classes should help students who are prepar­
ing to teach homemaking? 

Please cheok the appropriate blank or blanks: 
x By the students learning that subject matter content 

--- is ~portent? 
x By the students observing the methods used by college 

--- home economics teachers? 
x By the students observing how to help students learn?-x: By the students observing a wide Tariety or teaching

-methods? 
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I would say that all of these are true it the empha­
sis is put on "should". ~e are exposed to methods and we 
should be aware of their importance. I add here that 
often the first awareness comes with Ed 408d. The student 
then refers back end starts to tie all her learnings to­
gether. 

The student teaching experience is the real ueye­
opener" for the student. Suddenly she wishes she could 
remember everything she's been exposed to. 

I think it is an extremely fortunate thing that the 
mind can recall experiences stored way back, because we 
are often not aware of learnings until we have to apply
them ourselves. 

Q,uestion 6. 

Do you believe the methods of teaching used in home 
economics classes actually do help the student who is pre­
paring to be a homemaking teacher? 

Yes, I believe the methods used help. Perhaps these 
methods cannot be applied in the exact tor.m they are pre­
sented but with a little simplification they can be used 
extensively in teaching homemaking.

I believe the greater the variety ot methods used-­
the better the teaching, and the student learning to be 
a teacher should make herself aware of as many methods as 
possible.

The problem here is making the student aware that a 
method is being used and why this method is used. Part 
of this answer comes with actual experience. 




