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This qualitative study investigated how urban adolescents‟ in Botswana
personalized bedrooms to express identity and develop place attachment because identity
development in adolescents is important. Participants living in Gaborone, capital city of
Botswana, were purposively selected from local schools. There were ten (10) non-sharing
urban adolescents aged 14-18 years. Data were collected through the use of a
questionnaire for demographic and background information and semi-structured
questions that guided in-depth interviews. Participants described how personalized
bedrooms expressed their identities and developed attachment to their place.
Adolescent boys had personalized their bedrooms more because they were in
control of the decoration whereas parental control was high for girls. Decorative and
personal items played an important role in identity exploration and commitment. The
items expressed and supported their interests, goals, and values. They were important to
express past self, present self, and future self. Identity emergent themes were
family/social identity, religious identity, gender identity, age identity, current
roles/identity (mainly student identity). In addition to these, boys expressed sport

identity, self image, creative self and achievements. The girls concentrated more on
current roles as students whilst boys were already fully exploring future interests and self.
Themes that emerged in relation to place attachment and personalization were
feeling at home, cultural linkages, and social linkages. Opportunity to be creative,
childhood reminders, expressed identity, and social interactions achieved through
personalization were important in developing place attachment. Participants preferred
their places to others because of the bedroom contents that supported their interests and
goals. The most important items that created place attachment for all the adolescents
were beds. The technology in the boys‟ bedrooms promoted place attachment and place
dependence. Contrary to literature, length of stay at residence was not the primary factor.
Place attachment and place dependence were mainly attributed to privacy, bigger
bedrooms, and enjoyment provided by personal items in the bedroom. The findings
indicated the interplay of personalization on identity and place attachment. Expressed
identities and developed place attachment achieved through personalization were
indicators and outcomes for sense of identity, sense of security, social ties, goal
achievement, emotional bond, and control over a place.
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Personalization of Bedrooms by Urban Adolescents in Botswana: Expressing
Identity and Developing Place Attachment
Chapter 1
Introduction
Adolescence is a time when the youth experience physical, cognitive, social, and
emotional changes as a transition from childhood to adulthood. At this stage, adolescents
become self-conscious and begin to develop an understanding of themselves (Baldwin &
Hoffmann, 2002). Adolescents experiment with different selves to construct their identity
leading to identity formation (Nurmi, 2004). To do that, they often seek a place they can
withdraw to, either alone or with people they are close to, to make sense of their social
lives and transitions they experience. It is important for the adolescents‟ development to
make normal transitions that meet social demands as well as reconciling their abilities
and beliefs with adult norms. Smooth transitions to adulthood promote positive
development while reducing involvement in bad behavior activities. For adolescents, a
difficult transition may lead to conflict with themselves and other people. It can also lead
to socially deviant behavior such as substance abuse, poor school achievement, law
violations and other social problems (Susman & Rogol, 2004).
The physical environments such as homes, schools and neighborhoods have an
impact on the adolescents‟ lives, the choices they make, and their behavior. Adolescents‟
choice of such places has an impact on memories and feelings associated with it. Ideal
places allow them to recharge their batteries and strengthen who they are (AbbotChapman, 2006). The bedroom is described as a favorite private place for adolescents
where, to some extent, they exercise free choice of personal things to have (Abbot-
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Chapman, 2006; Korpela, 1992; Korpela, Kytt, & Hartig, 2002). They also have some
control over the bedroom in terms of use, activities, and design choices (Taylor, 2005).
Previous research has investigated the function of bedrooms (Abott-Chapman &
Robertson, 2001; Bovill & Livingstone, 2001; James, 2001), personalization of
bedrooms, and gender preferences on decorative items by adolescents (Kamptner, 1995;
Omata, 1995). However, there is a gap in understanding how personalization of
bedrooms by adolescents was used in developing place attachment and identity
formation. It is important to examine whether personal and decorative items play a role in
dealing with the challenges of adolescents‟ identity expression because we express and
communicate who we are to ourselves and to other people through material possessions
and objects around us (Kaiser, 1990). It is important to determine how personal and
decorative items assist in the development of place attachment to adolescents.
The characteristics of the physical environment play a significant part in the
growth and developmental processes of children, therefore, providing a physical
environment that encourages and promotes optimal development is important (David &
Weinstein, 1987; Maxwell, 2007). Adolescents interact with various places providing
them with an opportunity to develop and enhance identity formation. These include both
indoor (such as their home and bedroom) and outdoor (such as neighborhood, natural
environments) environments (Hummon, 1992).

The Meaning of Place
People and their physical environment are interdependent. People select and adapt
to their physical environment to shape their life experiences and identity and the reverse
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is true. Personal identity changes space into place, and place shapes our personal
experience (Gieryn, 2000). Place and the possessions in it are an extension of self and
symbolize who we are (“the self”). They are also cues to memories of our life
experiences. The development of both self identity and place identity leads to the
construction of and affective attachment towards that place. The significant relationship
between place attachment and identity reflects the “significance of objective place
characteristics and subjective place experiences” (Rubinstein & Parmelee, 1992, p. 146).
Physical environments are conceptualized as personal, social, and leisure places
by adolescents. Places are socially constructed by adolescents as either private or public.
Adolescents‟ favorite places include their own bedrooms and home, service or retail
places such as shopping malls, sports facilities, social clubs, natural environments and
others. The various places play an important role in adolescents‟ emotion-regulation and
sense of being (Abbot-Chapman, 2006; Korpela, 1992; Korpela et al., 2002).
Residential places have personal meanings that are important throughout an
individual‟s life stages. They also offer a sense of self identification and express to other
people who you are (Gustafson, 2001). Home is conceived as a safe place for social,
emotional and psychological well-being. Homes provide adolescents with an opportunity
to search for their identity (Abbott-Chapman & Robertson, 2001). The home is also an
important part of a child‟s physical socialization which extends later to other places
outside the home as they grow older. In identifying with their homes, affective responses
that range from attachment to dislike of the place can come into play (Proshansky &
Fabian, 1987).
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When an individual resides in a place for a particular period of time he or she
develops “place attachment.” This means he or she feels secure, develops a sense of
belonging and a sense of identity with the place (Hay, 1998). This can be achieved by
personalization of a space an individual occupies (Rapoport, 1990). According to Steele
and Brown (1995), we create our own place by what we bring to it because possessions
do not exist independent to us.

Context of Place in Botswana
The context of place for this study is Gaborone, Botswana. Botswana is a
landlocked country in the southern part of Africa and shares borders with South Africa,
Zimbabwe, Namibia, and Zambia. The country is predominantly flat terrain of
approximately 580,000 square kilometers. Botswana got its independence in September
1966 from Britain after being a British Protectorate (Ministry of Trade and Industry,
2007). It is the least populated African country. Compared to 1991 population of
1,326,796 people, total population for 2001 was 1,627,891 people. Botswana is a socially
and culturally diversified country with different tribes, cultural beliefs, and languages. It
has grown into a modern and middle-class country since independence because of
diamonds and cattle exports. Gaborone is the capital city of Botswana. In the 2001
Population and Housing Census, the population of Gaborone was 186,007 (Central
Statistics Office, 2001).
Since independence, Botswana has transformed from one of the least developed
countries in Africa to a middle-income country. The remarkable economic growth is a
result of good governance and disciplined macroeconomic policies. The discovery of
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diamonds after independence contributed to the economic growth recording 9.1% in
2000/01. Diamond resources account for approximately 80 % of export revenue
(Organization for Economic and Co-operation and Development, 2003; United Nation,
2002). In 2001, 51.5% males and 48.5 % females were economically active. Of the
economically active population (the employed and unemployed adults who are actively
seeking for work) 83 % were employed which consisted of 56% males and 44% females.
In 2001, the disposable monthly incomes for 56.6 % of households was more than
P1, 000 (about 1 USD = Pula 6.50) (Central Statistics Office, 2002). The 2002/03
Household Income and Expenditure Survey (HIES) estimated the national mean monthly
household disposable income to be P2, 425. The average monthly household
consumption expenditure in the cities/towns was P3, 237 compared with P2, 085 and
P868 for urban villages and rural areas, respectively. The number of people living below
the Poverty Datum Line (PDL) fell from 47 % in 1993/94 to 30 % in 2002/03 which
means nearly one-third of the population lives below the poverty datum lines (Central
Statistics Office, 2004).
The steady economic growth has resulted in most communities having access to
schools, water, and health services. These have resulted in positive results in relation to
human development. Social indicators show a high literacy rate; life expectancy was
increasing before a big reversal from the effects of HIV/AIDS. Although the economic
growth is impressive, income inequality remains high. Poverty has also remained high
over time in relation to Botswana‟s national per capita income even though it was
declining. The average household size is 4.2 persons per household. Single-person
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household accounts for 22.8 percent and 6.2 percent of the households have more than
nine persons per household (Central Statistics Office, 2009). In 1993/94, there was a
slight increase in cities/towns and urban villages‟ average household sizes from 3.56
persons and 4.84 persons respectively to 3.8 and 4.49 persons respectively. Household
size in the rural areas dropped from an average of 5.06 persons in 1993/94 to 4.39
persons in 2002/03 (Central Statistics Office, 2004).
Approximately 28.7 % of children aged 0-17 years were living with both parents
whereas 39% were living with their single mother even though the father is alive. About
3% of the children lived with only their father. Twenty-seven percent of children under
14 years of age in urban areas lived with both their parents compared with 19% in rural
areas. Approximately 53.4% of the households were male-headed and 46.6% were
female-headed (Central Statistics Office, 2009). There are different social classes which
“include the wealthy, the middle classes and the poorer wage workers and subsistence
groups” (p.1). The differences in the social class groupings are based on income,
education, occupation, and access to social, economic and political resources (Moalosi,
Popovic, & Hudson, 2004). Different materials are used to measure wealth by different
social classes. For example, money and/or cattle can be a measure of wealth.
There is a high rate of rural-urban migration, compared to other forms of
migration (e.g. urban-rural), in search for better economic opportunities. The increase in
the urbanization is also attributed to having other villages being re-designated as urban
villages because they become modernized. Most people who relocate have attained
secondary education and above, and they are economically active groups (Gwebu, 2003).
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However, most of the retired and older people move back to their villages after living in
urban areas for work (Gwebu, 2003; Lesetedi, 2003).
Since independence there have been dramatic changes in the lives of Batswana
(the people of Botswana). Some of these changes are in housing from typical traditional
structures to modern ones. Housing in Botswana ranges from privately owned properties
to institutional housing provided by employers, with government being the largest
employer. In the towns/cities, about 45% of the households live in rented housing units
(Central Statistics Office, 2004). In the rural areas, a dwelling consists of one or more
households (communal living) and in the urban area it consists mainly of one household
per dwelling. Mukamaambo (2003) indicates that recently there have been changes in the
type of housing being built in the villages, with more of a combination of modern and
traditional type of housing.
In the 2001 Housing Population Census, the various types of housing in Botswana
included traditional lolwapa (34%) comprised of one or more one roomed units in one
yard used for different purposes, which is common in rural areas. Other types of housing
in the rural areas included detached (22%) and semi-detached (4%) housing. Housing in
the villages consist of traditional “clay huts” and the roof is thatched with grass
(Mukamaabo, 2003). The use of such materials is valid for a country that is faced with
constant dry and hot weather. Each hut in the lolwapa serves different functions. For
example, one hut can serve as a kitchen and another as a bedroom. There are regional
differences in the building and decorative styles and techniques of the huts (Grant &
Grant, 1995).
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Modernization has resulted in the changes of building materials of huts in the
villages. As modern building materials are widely used, most traditional structures now
have mixed traditional and modern designs. For example, a brick wall (modern) with a
thatched roof (traditional) would be a typical design structure seen mostly in the villages.
This has also brought changes to the use and function of huts especially a shift from the
outdoor to indoor household activities. In comparison, the urban places consist of modern
individually owned detached houses. Traditional building styles, techniques and materials
are less utilized (Grant & Grant, 1995). The majority of the houses are self-built (58%)
followed by houses rented by individuals (20%). Housing in cities and towns ranges from
low-cost to high-cost modern housing (Mukamaabo, 2003).
Despite the modern changes and rural-urban movement, Batswana preserve strong
links with their villages. Most Batswana still maintain three residences; the village, the
lands, and the cattle post. The lands are where farming is done and the cattle post is
where cows and other domestic animals are reared. They can either be individually
owned or collectively owned by families. The fourth residence for some is in the cities
and towns where people work and return to the village for any important family or
community events (Mukamaabo, 2003). According to Kruger, (1998) the population of
Gaborone consists of people from rural villages who consider the city their second home.
Batswana consider the village of origin as their “true home” and the attitude persists
despite being in the city for decades. Most migrants still plan to move back to their
villages when they retire. There are cultural aspects of what and where home is for
women and children. Children are socialized to consider their father‟s (or mother‟s if
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single) village as home. Culturally, the married woman adopts the new husband‟s village
as her home village.
The preservation of rural attitudes and continued connection to villages is possible
because of maintaining contact with families and social groups left in the rural areas,
farming activities that still continue, family events hosted in the villages, free land (in the
rural areas), and livestock ownership. These factors contribute to the strength of strong
rural links and the frequency of visits to the village (Kruger, 1998). Although Batswana
continue to maintain close ties with their “home villages” and preserve traditional village
values, they now experience urbanization influenced heavily by western lifestyle.
According to Larsson (1990), one of the major changes most rural to urban migrants
experience is in housing because of the different aspects of traditional and modern
housing. The changes are in the use and function of space, and elements of housing such
as building materials and house design. Larsson argued that for low-income migrants,
houses in the city offer less privacy, open space around the house, individualized space
use, and a shift from outdoor to indoor living activities (e.g. cooking, eating meals).
However, parts of the traditional and rural value systems still persist and are
brought to the city “despite the presence of modern urban lifestyles” (Kruger, 1998, p.
120). Cultural values related to housing that are brought to the urban areas include social
function or use of homes, activities and allocation of space in relation to gender, age and
rank of user, and some design features (Kruger, 1998; Pellow, 1992). These factors may
influence how people relate with their places in the towns and cities.
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This study focused on detached houses in the capital city, Gaborone where the
adolescents‟ bedroom is part of the single dwelling. Gaborone as a city consists of a
community whose residents share Setswana (Botswana culture) beliefs and values
connecting them despite coming from different villages (Kruger, 1998). It is a city
through which adolescents who grow up there develop an identity. The cultural values
and rural links were expected to influence how the adolescents related and bonded with
their place in the city.

Statement of the Problem
While previous studies have investigated personalization of bedrooms by
adolescents, there is a gap particularly in understanding how personalization of bedrooms
played a role during Erikson‟s identity vs. role confusion developmental stage by
providing adolescents an opportunity to experiment with alternative identities. Although
the studies indicated adolescents‟ decorative preferences, most of the previous studies
rarely visited and investigated actual bedrooms to clearly observe what was in bedrooms
and examine the implication of the decorative items on the expression of the self. There
was a need to use real experiences (or direct observations) on personalization to clearly
observe what is in their bedrooms in order to increase accuracy of the findings (Gosling,
Ko, Mannarelli, & Morris, 2002).
Existing literature does not indicate specifically which design features, decorative
items, and personal items are commonly required or used to explore and express identity.
Even though previous studies mentioned that personalization is important for expression
of self, the findings were more general and did not give in-depth understanding of how
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personalization contributed to the adolescents‟ identity development. Specifically, it was
important to understand the exact types of identities are conveyed through
personalization and how the bedroom items are part of the exploration and commitment
process of identity formation. Gender differences between the adolescents on expressed
identities were investigated. In addition, most previous studies investigated
personalization of bedrooms by adolescents in western cultures. It was essential to
investigate how adolescents in other cultures, for this study Setswana culture,
personalized their bedrooms and the meaning of place in their context.
In the current literature, there was no connection made between personalization of
bedrooms by adolescents and developing place attachment. Place attachment has been
studied in relation to natural places, communities, and neighborhoods but less in relation
to homes and none in relation to more private places such as bedrooms. It was necessary
to understand the role of the bedrooms and the possessions in place attachment.

Purpose of the Study
The purpose of the study was to examine whether urban adolescents in Botswana
personalize their bedrooms to experiment with alternative selves as part of identity
formation and developing place attachment. The bedroom was selected because previous
studies have established the bedroom as adolescents‟ favorite place (Abbot-Chapman, &
Robertson, 2001; Bovill & Livingstone, 2001). The study specifically investigated the
function of decorative items, furnishings, finishes, personal items, and mementos in the
bedroom in identity exploration and commitment as part of identity formation process
and establishing place attachment. The research question of the study was, how does
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personalization of bedrooms by adolescents contribute to identity expression and place
attachment?
Research on personalization of bedrooms by adolescents was important in order
to understand how the physical environment (the bedroom) and personal items play a role
on how adolescents behave, think and cope with the adolescence transitional processes.
The research contributes to our understanding on the function of bedroom design to
identity development of adolescents. Understanding personalization of bedroom and
developing place attachment has implications for how to use the physical environment to
shape healthy behavior of adolescents.

Conceptual Framework
Personalization, identity, and place attachment concepts were used as the
framework for the study. Personalization contributed to understanding the importance of
the bedroom and its contents in identity development, identity expression, and social
well-being of the adolescents. Identity concept gave an insight on how the quest for
personal meaning influenced and was influenced by personalization of bedrooms. The
concept of place attachment illuminated how adolescents gave meaning to and related to
their bedrooms as a place.

Personalization of space. William James (1981) discussed the use of physical
objects and materials people possess as a dimension of describing the self. He refers to
that type of self as a material self. Through material possessions and objects around us we
express and communicate who we are to ourselves and other people. He stated that “an
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equally instinctive impulse drives us to collect property; and the collection thus made
becomes, with different degrees of intimacy, part of our empirical selves” (James, 1981,
p. 281). People display or communicate the chosen identity to self and to others as a
commitment to that identity (Weigert, Teitge, & Teitge, 1986) and hence the act of
personalizing.
According to Marcus and Sarkissian (1984), personalization of space is the
modification of or addition to the interior or exterior environment of a house (or place) by
resident(s) to give it meaning. People personalize their spaces for expressions and
emotional ties with their existing environment. They need to give their dwellings a touch
of uniqueness that indicates that “this is mine; it is a reflection of me/my family; and I/we
are worthy and unique beings” (Marcus & Sarkissian, 1984, p. 63). Personalization of a
physical environment helps to generate the meaning of places and changing it. The
physical environment is deliberately personalized to exert control over it (Rapoport,
1990).
Besides reflecting their identity, people also personalize their physical
environment to define and express a sense of territory and increase a sense of privacy
(Marcus & Sarkissian, 1984). Privacy and territoriality expression are prevalent in shared
places, for example, mass housing (Marcus & Sarkissian, 1984), dormitories (Spencer &
Barnerji, 1985) and office spaces (Wells, Thelen, & Ruark, 2007). Territorial expression
allows people to indicate and define where their domain begins and ends especially to
others. Territoriality explains the ownership boundaries. Privacy helps to exclude others
and at the same time it gives a sense of security (Marcus & Sarkissian, 1984).
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Personalization helps people to adapt to new places, regulate social interactions, enhance
satisfaction with, and promote emotional attachment to a place. It also enhances the
aesthetic look of a place and encourages creativity (Wells et al., 2007).
According to Gosling, Craik, Martin, and Pryor (2005) people also personalize
their private places to reflect their interest, abilities, personalities, lifestyle and values.
The decorative and personal items in the physical environment become cues used by
observers to form impressions about the occupants. In forming impressions, the selected
objects from the room are used to make judgments about who the user is (Gosling et al.,
2002). Previous studies have looked into personalization of places such as homes (both
exteriors and interiors), offices (Wells et al., 2007) dorm rooms (Amole, 2005; Gosling,
Craik, Martin & Pryor, 2005), hospitals (Blumberg & Devlin, 2006; Hutton, 2004),
adolescents‟ bedrooms (James, 2001; Taylor, 2005) and other personal spaces. Using the
concept of personalization, it was important to identify personalization items used, and
meaning of the items to adolescents in order to determine the role of personalization in
identity expression and developing place attachment.

Identity. Erik Erikson‟s psychological approach with emphasis on adolescence
stage of identity vs. role confusion was used as a guide to better understand and
incorporate identity formation process. Erikson (1968) viewed adolescence as the fifth
and last stage of childhood which is only completed after the individual has infused his
childhood identifications to new types of identification. According to Erikson (1963),
adolescence involves a period of experimentation when individuals engage in social play
by trying out different choices and making important decisions. The process of self-
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definitional and identity formation becomes a normative developmental tasks. The new
identifications for the adolescents are important in making decisions and choices which
will lead to their commitment.
Erikson saw identity formation as the crucial task of adolescence. He described
the process of identity formation as forging and shaping ones sense of personal identity as
a way of fitting in with the people around us, our past, and the future selves. Identity
involves patterns of beliefs about the self to answer the question of “Who am I?” He
viewed developing a sense of identity as a resolution of crises that can be a source of
conflict for an individual (Cole, Cole, & Lightfoot, 2004; Erikson, 1968). In forming their
identity, individuals make sense of who they are in their social world by being involved
in socially and culturally constructed experiences (Rubinstein & Parmelee, 1992). People
display their identified self to communicate self and identity to others, as a commitment
to that identity (Weigert et al., 1986).

Identity formation process. Identity formation involves a process of
simultaneous reflection and observation which is unconscious for the most part except
when inner conditions and external circumstance come into play (Erikson, 1968).
Erikson considered the process as always changing and developing as the individual‟s
circle of significant others widens. Erikson (1968) described identity formation as a
process “…by which the individual judges himself in the light of what he perceives to be
the way in which others judge him in comparison to themselves and to a typology
significant to them” (Erikson, 1968, p. 22).
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According to Erikson (1963; 1968), identity formation does not begin or end with
adolescence, it is a lifelong development that involves synthesizing earlier identifications
into new ones. It is during adolescence when one has the ability to select some and
discard other childhood identifications in accordance to new interests and talents.
Identity formation cannot be separated from role confusion. Role confusion is the
“inability to make moves toward identity-defining commitments” (Erikson, 1963, p. 9).
However, experiencing some form of role confusion is necessary to undergo the identity
formation process.

Identity exploration and commitment. Erikson viewed identity as a balance
between commitment and crisis or exploration. The balance achieved during this stage
will affect development in later life. The crisis (exploration) period is what Erikson
referred to as the process of trying out various life roles, re-thinking and making life
decisions and choices. Exploration involves experimentation with alternative or possible
identities, social roles, values, beliefs, and goals. Identity crisis does not imply a sense of
disaster but a key turning point in identity formation. Commitment is the achievement of
identity in important areas of life through personal investment expressed in a course of
action and adherence to set roles, goals, and values. Erikson considered identity to be a
subjective feeling of sameness and continuity over time in different social situations and
places. Erikson gave attention to negative identity or maladaptive identity resolution
which refers to an individual‟s identity based on a “combination of socially unacceptable
and yet stubbornly affirmed identity element” (Erikson, 1997, p. 73). It involves role
repudiation and regression to the earliest experience of identity.
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Identity and culture. According to Kroger (2004) most identity theories use a
socio-cultural approach in identity formation as a reflection to an individual‟s adaptation
to their context and reciprocal interaction between the individual and their context.
Erikson saw identity as rooted both within the individual and culture. People cannot
develop an identity without considering the socio-cultural context. As active agents,
individuals‟ identity is also formed as an adaptation to social, historical, and cultural
contexts. There are contextual implications on how culture offers opportunities and
flexibility to make choices and decisions in order to create and realize one‟s identity. In
comparison, adolescents in collectivist societies have less flexibility in decisions and
choices than adolescents in individualistic societies. Culture may define the roles
adolescents are expected to take instead of defining and identifying ones roles. Weigert,
Teitge, and Teitge (1986) indicated that individuals acquire their identities through
various physical, social, and biological settings. Different societies have different
definitions of identities based on the stages in the life course.

Criticism of Erikson’s model. Although Erikson‟s psychological model still
offers important insight into identity formation, it has received some criticism (Kroger,
2004). Unclear formulations and definitions of identity have created problems in the
understanding of the concept. Erikson suggests approaching the concept from different
angles and it is viewed as a subjective experience. This makes it difficult to measure the
concepts. The proposed timing of development has been questioned by critics because
variations across age groups have been found. The variations are attributed to the
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influence of cultural and/or historical factors. The stages also reflect cultural biases and
seem to apply in a cultural context that allows freedom of choice (Kroger, 2004).
Erikson presented and addressed the many faces of identity but the most
significant was “identity as the intersection of individuals and society” (Erikson, 1997, p.
63). He, however, left out the role of the physical world in identity formation, that is,
place, in which socialization takes places. For this study, the purpose was to identify the
role of personalization of place as an approach to identity exploration and commitment.
The qualitative approach focused on how personalization of the bedroom by adolescents
provided (or did not provide) an opportunity to experiment with different selves, and
displayed or communicated how they perceived themselves to self and others. The aim
was to determine the interplay between identity and personalization of bedroom. The
study determined how personalization of bedroom permits self-experimentation
promoting identity formation. This approach was based on Erikson‟s view of identity
involving mutuality between individuals and their world, in this case, experiences with
place.

Place attachment. According to Nanzer (2004), individuals relate to their
physical environments and begin to give meanings to certain aspects of a place which
often results in developing place attachment. Place attachment is a complex concept and
has been difficult to define as the meaning is embedded within various inseparable or
related concepts such as sense of place, place dependence, rootedness and place identity
and others creating overlaps on their use and meanings (Low & Altman, 1992). The
concepts are used by various researchers to describe different physical environments. As
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a result there is no agreement on the specific definition of place attachment as well as the
relationship between the various related concepts by researchers (Cross, 2001; Knez,
2005; Low & Altman, 1992). The lack of a common definition and understanding of the
concept comes as a result of its different uses in research and interdisciplinary approaches
such as design, architecture, landscape, sociology, environmental psychology, and
geography (Cross, 2001; Low & Altman, 1992).
According to Low and Altman (1992), consistent aspects that are central to the
many definitions of place attachment are; emotion, feeling, and affect. The affective
responses are accompanied by “cognition (thought, knowledge, and belief) and practice
(action and behavior) (p.5)” in reference to a place. Action-oriented practices and
activities that happen between places and people contribute toward attachment to those
places. Emotional bonding to place during childhood is enhanced by manipulating and
molding the place (Cooper Marcus, 1992). Attachment encompasses both emotional and
cultural attachment to a place.
The definitions of place attachment and its related concepts, such as sense of
place, merges together three-elements; the physical environment, human behaviors, and
social and/or psychological processes (Stedman, 2003). Place encompasses the human
experiences of the physical environment, and developing emotional bond between the
environment and people. The concept of place attachment also includes meanings and
satisfaction with it. It also consists of symbolic meaning and interpretation constructed
based on individual‟s experiences with the physical environment (Low & Altman, 1992).
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Formation of place attachment is influenced by four processes: biological,
psychological, environmental, and socio-cultural processes (Low & Altman, 1992). The
biological processes include the ecological perspective of how people and place fit and
adapt to each other. Psychological processes involve individual‟s experiences with a
place. Environmental factors influence people-place relationships though interactions and
adaptations with the place (Low & Altman, 1992). Socio-cultural factors such as social
norm and ideologies influence how people interact with the places. The meanings and
symbols of an environment are constructed according to cultural, social and religious
experiences, beliefs and values (Jorgensen & Stedman, 2001; Stedman, 2003; Williams &
Stewart, 1998). Although the focus is on individual attachment, dyads, families and entire
cultures can collectively share attachment to specific place which can transcend to
individuals. Attachment to place will happen and differ according to individuals or
groups even for a specific place (Jorgensen & Stedman, 2001; Low & Altman, 1992).
Attachment to place involves experiences with a place that contribute to a sense
of being, individual identity, and stability (Butz & Eyles, 1997). Place attachment is
important as part of the self-definitional process of individuals and groups by fostering a
sense of identity. To achieve place attachment and a sense of place one must reside in it,
and have daily or periodic contact with it. To develop a bond to a place, a person has to
reside in the same place for a long period of time, feel at home, and secure there (Hay,
1998). The feeling of belonging is an anchor for ones identity. People in transit such as
tourists can develop superficial or partial attachment and sense of place. The intensity of
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place attachment differs by individuals, length of residence and/or period of contact with
the place or space (Hay, 1998; Kasarda & Janowitz, 1974).
The place itself is not enough to create attachment (Pretty, Chipuer, & Bramston,
2003; Low & Altman, 1992). The place must “permit control, creativity, and mastery”
and “provide opportunities for privacy, personal displays, security and serenity” (Low &
Altman, 1992, p. 7). Attachment to a place also includes social relations with family,
friends, and community or culture that take place in it. Low & Altman (1992) stated that
social relations signified by the place are “equally important to the attachment process
than the place qua place” (p. 7). The meanings developed and experiences in a place are
mainly associated with the social relations taking place in it therefore places bond and
link people together symbolically.

Non attachment. Although most use of the concept in research implies positive
attachment to place, there are disruptions to place attachment because of various factors
(Brown & Perkins, 1992). Poor security in the neighborhood or community at large is a
hindrance to formation of place attachment. For example, places where crime rates (e.g.
burglary) are high foster non-attachment to place; the residents are always looking for an
opportunity to move. Disruption can also be a result of voluntary or involuntary
relocation. Voluntary relocation (e.g. going to college, new job) may result in
homesickness and negative attachment to a new place. Involuntary relocation occurs
normally due to natural disasters such as hurricanes, floods, or earthquake. The loss of
home and possessions, and threat to life that are part of self-definition encourage nonattachment to place. Social factors such as personal traumas (associated to a particular
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place) and discrimination (in the community) also disrupts formation and maintenance of
place attachment (Brown & Perkins, 1992).

Children and place attachment. Children‟s attachment to a place develops from
a young age and intensifies as they grow older (Chawla, 1992; Hay, 1998). They begin to
bond with their places from the ages of nine to eleven. Children learn the values of a
place by interacting with it. These meanings and values are socially and culturally
acquired. From middle-childhood children begin to explore and understand the meaning
of place and begin to relate to their homes (Derr, 2002). It is during adolescence when
attachment to a particular place becomes conceptualized mostly through association with
families. Healthy attachment to a place depends on the quality of the social relationships.
Adolescents withdraw to solitude and more private places such as homes, bedrooms and
natural environments. Public places are for interacting with friends away from family
(Chawla, 1992).
The places adolescents associate with represent idealized identities and leave
long-term effects and memories after childhood. Most individual‟s important memories
revolve around places they grew up in (Cooper Marcus, 1992). Most research on place
attachment is based on adults‟ experiences with their childhood places because they had
the most impact on them. Childhood places provide “security, social affiliation, and
creative expressions and exploration” (Chawla, 1992, p. 68) which supports development
of self-identity. During childhood and adolescence, there is need for children to formulate
their own worlds and be free to manipulate the environment to practice independence and
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test new ideas. For children this can be in the form of hideouts, playhouses, and forts, and
public hangouts and private spaces for adolescents (Chawla, 1992; Derr, 2002).
Most research done on place attachment and related concepts focused on natural
and exterior environments such as communities (Hummon, 1992), neighborhoods (Cuba
& Hummon, 1993), landscapes (Stedman, 2003; Tuan 1977; 1980), geography (Butz &
Eyles, 1997), architecture and forests (Williams & Stewart, 1998), and few on attachment
to homes (Proshansky, Fabian, & Kaminof, 1983). There is little focus in research on non
attachment (or negative attachment) to a place (Brown & Perkins, 1992). There has been
no known focus on place attachment to private places such as bedrooms especially on
how it is influenced by personalization of place.
Using the three concepts, I developed a model that indicates the interaction of the
three concepts (Figure 1) to use as a guide in the study. The model explains the impact of
personalization on identity expression and place attachment. It facilitates to understand
the relationship between personalization and identity formation as identity develops and
changes. It demonstrates the interplay between personalization and place attachment as
they interact and experience their place.
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Figure 1
Conceptual Framework Model
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Positive Place Attachment

Negative Place
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Objectives of the Study
The specific objectives of the study were:
1. to identify bedroom personalization differences between non-sharing female and male
adolescents.
2. to examine how adolescents personalize their bedrooms as an intimate place to
explore and express their identity.
3. to determine whether adolescents develop place attachment through personalization
of their bedrooms.
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Assumptions of the Study
Although the following assumptions were made, it was important to investigate if
they were also true and they are further addressed in the results and discussion chapters.
1. Participants played a major part in selecting decorative items, arranging and
designing their bedrooms.
2. The bedroom is the participants‟ favorite and preferred place for carrying out most of
the activities.

Context of the Study
The following situations might have affected the results of the study. However, I
did not consider them to be limitations. These are elaborated further in the results and
discussion chapters.
1. Participants may not have had the finances to acquire and purchase their favored
decorative items.
2. Participants may not have had the liberty to design their bedroom as they preferred
due to parental control.

Definition of Terms
In the present study, the following terms were defined as:
Adolescence – an age at which a young boy or girl is experiencing biological maturation
as a transition from childhood to adulthood (Cole et al., 2004).
Batswana – the plural name for citizens of Botswana. Motswana is singular name, also
referred to as Tswana
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Bedroom – it is “typically a room nestling within a larger residential setting while
affording primary territory for a designated individual” (Gosling et al., 2005, p. 684),
with privacy and control over its use.
Detached house – a house that “stands alone without sharing a wall (p. 130)” with
another building or house and has been divided into rooms. Traditional huts are not
considered as detached even if they stand alone (Mukamaambo, 2003).
Identity – a pattern of beliefs about the self which are reconciled with the social world
and defined in a cultural context (Erikson, 1968).
Lolwapa – a Setswana word for a dwelling, which is defined as one or a group of huts or
physical structures in one yard and may consist of one or more households (Buthali,
2003).
Place – an environmental setting or space that has gained special meaning “through
personal, group, or cultural processes” (Low & Altman, 1992, p. 5).
Setswana – refers to the culture and language of people in Botswana, also called Tswana.
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Chapter 2
Literature Review
This chapter begins with a review of the literature on the adolescent stage,
followed by studies focusing on the importance of bedrooms as the favorite place for
adolescents. Types of personalization items, gender differences and the meaning of the
items to adolescents are addressed in the following section. The chapter concludes with a
discussion about literature focusing on identity, place attachment, and related concepts.
Studies have been conducted on personalization and design preference of interior
spaces by adolescents with most research focusing on spaces such as bedrooms (Omata,
1995), dorm rooms (Amole, 2005; Kaya & Weber, 2003), and hospital wards (Blumberg
& Devlin, 2006; Hutton 2004). Research conducted has also assessed the function of
personal living spaces such as bedroom spaces for adolescents (Gosling et al., 2005) and
the meaning of personalization objects (Kamptner, 1995). Previous research focused on
adolescents‟ favorite places and their contribution to the development of adolescents.

Adolescence Stage
According to Susman and Rogol (2004) adolescence marks a challenging and
unstable stage when individuals are faced with emotional and identity difficulties.
Adolescence is a stage that is characterized by transitions that bring high levels of stress
and identity crises affecting self identity, self-esteem, self perceptions and other social
domains. Although the biological changes are universal, timing and social significance of
the changes vary by the adolescents themselves, societal, and cultural settings. It is during
this period that the adolescents have an increased perception of self, sexual and body
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image. The context of development, such as family, peers and physical environments (or
neighborhoods), defines the progression and effect on the changes that happen to the
adolescents (Susman & Rogol, 2004).
During this developmental stage, adolescents‟ experiences are transformed into
self-beliefs, interests, and competencies. Their developmental trajectories are channeled
by both the opportunities and constraints in their institutional and social environments.
They are faced with making complex choices and decisions regardless of their cultural
and societal experiences. Socio-cultural factors such as historical events and cultural
beliefs also shape their development (Nurmi, 2004).
Most adolescents can navigate the transitional process successfully without
experiencing any significant problems while others encounter social and psychological
problems that inhibit smooth transitions such as poverty, family disruptions, bad peer
influences, and poor parental supervision. The environment exposes them to risks that
may start during childhood and could continue into adulthood. Some of them develop
coping strategies that help to deal with daily stresses. A transitional period can result into
anti-social behaviors such as aggression, delinquent behavior, crime, and substance abuse
(Compas, 2004; Farrington, 2004).
Adolescents enjoy some aspects that come with pubertal development such as
increased heights and changing social roles (Susman & Rogol, 2004). They make
occupational decisions or choices and adopt ideologies. It is the time they develop values
and roles because they play an active part in the direction their lives take. Most of them
have the ability to reflect on the goals and receive feedback to re-evaluate them. They
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also actively select developmental environments that motivate them and lead to meeting
specific interests and leisure activities (Nurmi, 2004). During this developmental stage,
the bedroom provides personal space where adolescents can self reflect (Omata, 1995).

Importance of a Bedroom
Most adolescents nowadays do not share their rooms leaving them free to do what
they like in their bedrooms (Bovill & Livingstone, 2001). Bedroom spaces have different
functions to adolescents such as leisure and recreational (Abott-Chapman & Robertson,
2001; James, 2001), media use, (Bovill & Livingstone, 2001), and territorial use (Omata,
1995). Abott-Chapman and Robertson (2001) found that home and bedrooms were
favorite places for adolescents. The bedroom is a preferred place as a social and private
place for safe seclusion, where they can withdraw and contemplate as a process of self
construction (Omata, 1995). Korpela (1992) also found that, as their favorite place, the
bedroom allows adolescents to deal with positive and negative experiences such as
clearing one‟s mind, dealing with threatening and negative experiences, disappointments
and rejections, conflicts and arguments, positive and supportive experiences or when they
are tired.
The bedroom allows adolescents to experiment with their possible and real self
(Steele & Brown, 1995). It also helps them to keep boundaries and keep out people they
don‟t want at the same time allowing them to interact with friends and family. European
adolescents aged 15-16 were found to spend at least half of the time they were at home in
their bedrooms with girls spending more time there than boys (Abott-Chapman &
Robertson, 2001; Bovill & Livingstone, 2001). Girls used their bedrooms for various
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leisure activities such as exercising, lying or relaxing on bed, writing, talking to the
phone, reading books and magazines, listening to music and/or watching television and
do other favorite hobbies (James, 2001). Omata (1995) found that adolescents also used
their rooms to be alone for complete isolation from others and to think about important
personal issues.

Personalization of Bedrooms
Various researches investigated how adolescents personalized their bedrooms and
demonstrated preferences of decorative items. They personalize their bedroom to reflect
their taste and make an impersonal space personal. Personalization of the bedroom is not
only about arranging furniture and displaying possessions, but also having personal
possession, “which affords privacy, refuge, security, continuity, a medium for
personalization and self-representation, and a venue for regulated social interactions” to
individuals (Gosling et al., 2005).

Bedroom possessions. James (2001) carried out a study to examine the
importance and use of a bedroom to adolescent girls. Girls used memorabilia items
showing their past and present personalities that were both child-like and adult-like
illustrating their transitionary stage. For example, they had adolescent-like items such as
pictures and wall posters of pop stars as well as child-like items such as teddy bears,
trophies, and frilly bed spreads. Adolescent‟s bedrooms were also well-equipped with
media items such as computers, radios, television/computer-linked games, video
recorders and other latest media tools. Such media enriches their development and
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provides various opportunities and different types of leisure activities. The media
products were used to express individual and collective styles (Bovill & Livingstone,
2001).
Kamptner (1995) investigated the meaning of treasured objects for 14 to 18 year
old high school students. The findings suggested that treasured possessions in their
environment were not just passive objects but had an important meaning. Possessions
treasured had a utilitarian meaning by having a functional property, providing
independence, and filling a need; social meaning by presenting interpersonal qualities and
family ties that are a reminder of special people; memory meaning by representing a
specific place or person; enjoyment meaning by providing good feeling, comfort, and
relaxation; intrinsic quality meaning providing irreplaceability, uniqueness, and style
properties of possessions; self meaning which expressed personal history and represent
the owner. The use of childhood possessions was found to decline with age, but still had
psychological meaning for females (Kamptner, 1995).

Gender differences and preferences. Research shows that adolescent girls
spend more time in their bedrooms than do boys. For the girls, this is a period of
emotional and physical turbulence and the bedroom becomes important to deal with
changes that are happening such as body image and personality dimensions (James,
2001). James (1998) found that most of the 15 year old girls preferred to be in their
bedrooms as they felt the least self-conscious about their body image there compared to
public and other private spaces.
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James (2001) found that girls avoided general activity or going to public places
because they believed their physical appearance was scrutinized and they were ridiculed.
The bedroom provided a place of refuge where they could do what they wanted to do
without worrying about what others thought of them including having a friend over. It
also allowed them to freely express their emotions compared to publicly displaying their
emotions and facing criticism. The adolescent girls referred to their bedrooms as “my
safe haven” and “my little world” (James, 2001). Even though boys also spent time in the
bedroom, it does not seem to have much impact compared to adolescent girls. To the
boys their bedrooms were simply used to “waste” free time (James, 2001; Omata, 1995).
In terms of preferences on items used to personalize their bedrooms, Jones,
Taylor, Dick, Singh, and Cook (2007) investigated preferred bedroom contents for eighth
and ninth grade adolescents (13 to 15 age range). They found that girls and boys differed
on their bedroom design preferences. Boys preferred more of masculine designs, sports
related items, and things they could build. The boys were also not very involved in
designing their bedrooms. The girls had a mixture of both feminine and masculine items
such as pictures, stuffed animals, chess board games, vanity dressing tables, makeup/hair
accessories, floral designs as they were not constrained by traditional gender boundaries.
The gender-traditional items were more prominent if the parent(s) played a role in buying
and decorating the rooms. For example, electronics, furniture (bed), religious items,
trophies, and wall and ceiling finishes were considered gender neutral items (Jones,
Taylor, Dick, Singh, & Cook, 2007).
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Taylor (2005) examined adolescents‟ development and how it relates to bedroom
design choices in terms of influences, preference interaction, activity and acceptance.
Two hundred and thirty four eighth and ninth grade adolescents were assessed on height,
grade, pubertal status (which was measured and identified as low or high), gender,
weight, negative/positive passive and active genotype-environment effects. The findings
showed that girls participated more in buying bedroom items than did boys. There was
also a greater variety of decorative items in the girls‟ bedrooms than those in the boys‟
bedrooms. In relation to grade, differences were identified for both sexes in terms of
functional and personal item preferences suggesting developmental differences, but not
with activity. Ninth grade girls preferred mature decorations compared to eighth grade
girls.
Differences were identified for low and high pubertal status. Boys with low and
high pubertal status differed on preferences and changes in the bedroom location. Girls
with low and high status differed on use of their own money to buy decorative items.
Taylor found that the adolescents were less likely to accept their bedroom design if they
had ignored their parents‟ advice to do it their own way. The design of bedroom and
activity was found to be influenced mainly by friends whereas parents were not
associated with many preferences. Parents were however identified as only an important
source of decorative items in terms of giving them money to buy the items (Taylor,
2005).

34
Territoriality. Personalization of space is also important to define and express a
sense of territory (Marcus & Sarkissian, 1984). Omata‟s (1999) study found that
territorial attitude enhanced attachment to the bedroom and establishment of self as well
as more psychological independence for Japanese students. Territorial behavior in
relation to the bedroom has two functions; it limits intrusion by others, and promotes
personalization to increase territoriality and to express ownership of the room. In the
study, both males and females stated that personalization of their bedrooms represented
their personalities. It was also found to be closely related to psychological independence
although there was no explanation of how. Personalization of the rooms for both genders
was also positively correlated with positive affect towards their rooms and influenced use
of the room. The findings also indicated that both male and female adolescents who had
personalized their bedrooms were more psychologically independent than those who did
not. The study concluded that personalization had an impact on the territoriality behavior
and attitudes toward the students‟ rooms (Omata, 1999).

Personalization of shared bedrooms. Little research has been conducted on
personalization of shared bedrooms by adolescents. Research done has focused on
personalization of shared dormitory spaces. Spencer and Banerji (1985) carried out a
study to examine sharing strategies for 80 first-year students. Personalization of the dorm
room was more common for sharing students than non sharing students. They found that
territorial demarcation and personalizing ones area was a strategy to successful sharing of
the dorm room. Amole (2005) examined coping strategies of 1,124 Nigerian students
between the ages of 22 and 25 who shared with two or more other students. The students
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had few alternative places to study and relax forcing them to spend more time in their
crowded dorm rooms. Decorating personal spaces, rearranging furniture and demarcating
dorm space were the most significant coping strategies. The territorial needs were
expressed more in high-density dorms, that is, spatially and socially dense rooms.
Personalizing their dorms was found to be important to confront their sharing and
crowded situation.

Identity Formation
According to Erikson (1963; 1968), identity formation is a lifelong developmental
process that does not begin or end with adolescence. Although the focus of the study is
on Erikson‟s fifth developmental stage of identity vs. role confusion, it is important to
discuss the contribution of the earlier and later stages of life on identity formation to
place the fifth stage in context. Erikson viewed the life cycle as a series of eight
psychological stages of development which involves conflicts an individual must address
and resolve before they can successfully proceed to the next stage. Each stage involves a
crisis where development may have a negative or positive impact on development as they
interact with their social world. The stages present a sequence of development.
The first stage is trust vs. mistrust which occurs in the first year as infants learn to
trust their caregivers to provide them with their needs. The crisis is when the infant
mistrusts others to take care of their basic needs. In the second year of life, children
experience autonomy vs. shame and doubt by learning to exercise free choice, demand
and develop the ability to control themselves by making careful decisions to hold on and
let go. If they don‟t achieve autonomy they develop and become uncertain and doubt if
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they can do things, and as result feel ashamed against the self. In the initiative vs. guilt
stage, children learn to initiate their own activities and actions from their third to sixth
year of life. If they are not allowed to take initiative they tend to have a sense of guilt
diminishing their attempts to be independent. Industry vs. inferiority is developed in the
seventh year of life through puberty. Children learn to be productive and use their tools
and skills to accomplish work valued by adults. The crisis is in feeling inferior and
inadequate.
Identity vs. role confusion, which is the focus of the paper, is achieved during
adolescence as they reach puberty. Adolescents achieve a sense of identity as they
contemplate how they appear in the eyes of their social groups, what or who they think
they are, and how they relate to the roles they had previously established. If identity is not
achieved this results in role/identity confusion of who they are and what they want to
achieve and do in life (occupational identity). Young adults experience intimacy vs.
isolation in search of identity fuse their identity with those of others. Avoiding such
experiences result in loneliness and isolation. In generativity vs. stagnation stage, adults
become productive and creative in their work. The danger is risking stagnation and
personal impoverishment. Integrity vs. despair is the last psychosocial stage in which
older people look back on their prior experiences and try to accept and assure themselves
that their lives were meaningful. The threat is in despair of unaccomplished goals and not
having time to start another life, fear of death and regrets on life not well spent.

Marcia’s identity statuses. Marcia (1980) developed four identity statuses that
explain characteristic of adolescents which examine exploration and commitment
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components of identity formation as an extension of Erikson‟s theory. Identity achieved
individuals have explored or experienced decision making period and hence pursuing
self-chosen identities. They show high levels of reasoning, motivation, and self esteem.
Foreclosed individuals are committed to identities that have been chosen by others,
mainly by their parents. They show conformity and dependence in decision making.
Identity diffused individuals have no set direction and identity defining commitments.
They also have low levels of identity. Moratoriums find themselves with identity crisis
because they struggle with decision making and commitments. They are still in the
process of exploring and searching for their identity (Kroger, 2006; Marcia, 1980).

Place and Identity Formation
According to Proshansky and Fabian (1987), the physical environment plays an
important role in self-identity formation of children. Children‟s experiences with their
places and other objects allow them to have better understanding of who they are. A
child‟s sense of self can be defined by certain places that they can control and are useful,
familiar or owned by them. Proshansky and Fabian also stated that individual‟s selfidentity goes through some changes during the life cycle as they interact with the
constantly changing physical environment. Identity changes as people move to other
physical settings (Hummon, 1992; Proshansky & Fabian, 1987). Places are important in
the development of a child‟s self-identity through cognitive structures such as beliefs,
thoughts, and meanings (Proshansky & Fabian, 1987). It is during adolescence, when
certain places represent idealized identities and the meaning of place one has may
enhance or threaten an individual‟s identity. Sense of belonging by adolescents in a place
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they grow up in is important for development of a healthy self as they build childhood
memories (Chawla, 1992; Derr, 2002).

Adolescents and Place Attachment
Little research has been conducted on place attachment and adolescents especially
in relation to private places such as bedrooms. Some research has been carried out on
adolescent‟s relationship and adults‟ childhood memories with other places using sense
of place and other related concepts such as place identity and sense of community. Most
of the research investigated sense of place in relation to communities, neighborhoods and
schools.

Community attachment. According to Hay (1998), sense of place develops over
one‟s life cycle. Hay carried out a study from 270 adult residents of Banks Peninsula,
New Zealand to determine the developmental context of sense of place from early
childhood to old-old (above 70 years). He found that there was an increased sense of
belonging and stability amongst people who had lived longer in the Peninsula and it was
more common among older respondents who grew up there. In relation to adolescence,
length of residence and being raised in a particular place had significant impact on the
development of sense of place. Personal maturity throughout the life cycle was found to
be parallel with the development of self (Hay, 1998).
Chipuer, Bramston, and Pretty (2003) examined adolescents‟ experiences of
loneliness and community connectedness in two rural towns. The authors used three
dimensions of sense of place (place attachment, sense of community, and place
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dependence) concept to assess belongingness to the adolescents‟ rural towns. Findings
indicated high levels of loneliness were associated with low levels of quality of life from
pre adolescence to middle adolescence. The effect of sense of community was found to
be associated with the quality of life across the adolescent developmental stages. Sense of
community decreased as they aged with higher levels at pre and early adolescence
especially for adolescents who did not perceive themselves as lonely. In another study,
Pretty, Chipuer, and Bramston (2003) found that place dependence was found to be a
determining factor in the decision to stay in the rural town by adolescents. Opportunities
offered by the rural towns were important to adolescents‟ sense of place. The authors
concluded that community belongingness and loneliness are important factors to quality
of life for adolescents.
Derr (2002) investigated place experience for 10 and 11 year old children in New
Mexico. Children‟s sense of place and place experiences with their communities were
integrated with culture, resources and nature (e.g. mountains and rivers). Indoor places
such as bedrooms were found to be important in meeting their emotional needs compared
to natural places. Other places that were important to clearing one‟s mind and being alone
were friend‟s homes and outdoor spaces. The desire for social relationship in a place was
more important than the location itself. The study concluded that children‟s sense of
place was dependent on the interwoven factors of family/social relations, nature and
cultural heritage over the physical features of the experienced places.

Home attachment. Harris, Brown, and Werner (1996) investigated privacy
regulation in promoting different forms of place attachment such as home experiences,
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rootedness, and identity for residents staying in student family housing apartments.
Rootedness was found to be related with traditional outcome definitions, for examples,
place being associated with relating to family and carrying out daily activities. Identity
and home attachment were linked to psychological processes that were happening in their
homes. Identity was found to be also tied to decoration and objects in their homes which
also reflected their relationship with family members. Privacy played an important role in
home attachment and positive home experiences, and this was associated with sense of
control in the home and family functioning. The findings also indicated that residents
experienced varying forms of attachment to their temporary residences suggesting that
people can develop attachment as soon as they move in. Some forms of attachment such
as identity needed long term experience with the place of residence. The authors
suggested further investigation of place attachment of short term rental housing.

School attachment. Killeen, Evans, and Danko (2003) examined how the
physical design of school environment enhances a sense of student ownership for fourth
and fifth graders. They found that personalization of the school‟s physical environment
through permanent display of artwork on the walls enhanced the students‟ sense of
ownership in the school. Personalization encouraged positive interactions with their
schools which facilitated involvement in school activities and learning. Being given an
opportunity to be part of the school design gave the students a strong sense of being part
of their school and promoted effective engagement. Sense of school ownership promoted
territoriality, sense of control, and positive involvement in the student learning.
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Summary of Reviewed Literature
Previous research explained the importance of bedrooms to adolescents facing the
challenges that come with the transitional period of adolescence. The bedroom provides a
place where they can have privacy and be alone to deal with the emotional, social and
physical changes that happen during adolescence. Personalizing their bedroom gives
them the opportunity to define their space and territory. Sense of place by adolescents
was increased by length of stay and opportunities offered by the place. However,
previous studies did not investigate the relationship between personalization of bedrooms
and place attachment. There was need to understand how adolescents personalize their
bedrooms to express their identity and promote attachment to place.
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Chapter 3
Research Methods
Design
A qualitative approach was used in the study for an in-depth understanding of
how adolescents interact with their private place and its contents. According to Rubin and
Babbie (2001) qualitative methods allow the researcher to explore a deeper understanding
and meaning about human experiences especially where little is known about a
phenomenon. A qualitative approach also allows making sense of things and interpreting
phenomena by studying things in their natural setting (Denzin & Lincoln, 2000; 2003).
For this study, the natural settings were adolescents‟ bedrooms. A qualitative method was
appropriate to build knowledge in an area that lacked deeper understating on the impact
of design and use of personal items in the bedroom in identity expression and developing
place attachment.

Operational Definitions

Defining personalization. The concepts that guided the study were
personalization, identity, and place attachment. Personalization of space was
operationally defined as modification of or addition to the bedroom space by adolescents
to give it meaning and reflect identity. Personalization was expected to be achieved by
adding decorative and personal items that were self-made or ready made to the bedrooms.
Renovations done to the bedroom such as painting walls and changing finishes (wall,
floor, and ceiling) were also considered to be part of the personalization process.
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Defining identity. Identity was defined as an evolving self-definitional process
that unfolds as adolescents experiment with who they are by exploring different choices
and making important commitment decisions through personalization. Identity
exploration presents subjective experiences and interpretations, therefore, the study used
a narrative identity approach (Kroger, 2004) to determine how personalization allowed
the adolescents to experiment with alternative selves promoting identity development.

A narrative approach. The narrative perspective is a qualitative approach which
indicates that “people interpret reality by telling stories” (Bosma, Graafsma, Grotevant, &
de Levita, 1994, p. 105) about their lives to give meaning to their reality. People give
meaning to their lives through socially organized practices that are expressed to make the
experiences meaningful and these are shared through stories.
According to Kroger (2007), a narrative approach allows the investigator to focus
on a single phenomenon to better understand individuals‟ experience with that
phenomenon. The narrative approach has been used increasingly to examine adolescent
identity development to understand the whole person rather than isolated features as in
traditional empirical research. The narrative researcher is guided by the research question
to study identity and use primary questions to guide the interview. The approach focuses
on a small number of people to examine individual‟s understanding of their own world.
It helps to understand an individual‟s life by gaining insight into the processes of identity
that can be tested later in larger samples (Kroger, 2007).
Narratives make it possible to capture the identity history, cultural context, and
aspects of changing identity (that is, identity elements that may change over time).
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Narrative identity is important because human life and experiences are presented in a
lived story that can be easily understood in its own context and contribute to the
organization of life. The meaning of the life experiences is dependent upon
interpretations made by individuals (Bosma et al., 1994). The researchers who study
identity using this method do so by transcribing interviews to identify consistent themes.
The main purpose of this qualitative measure is to give a holistic picture about
adolescents in their natural settings, that is, their bedrooms. For this study, the narrative
approach gave insight in how personalization of bedrooms contributed to identity
development. The changing identities were captured in the changes in personalization of
the bedroom.

Defining place attachment. The three place constructs, place attachment, place
identity, and place dependence, were considered as suggested by Jorgensen and Stedman
(2001). Place identity and place dependence were considered because of the overlaps
that exist among them with place attachment but each with unique characteristics that
supported the findings. Place attachment involves emotional and affective responses;
place identity involves the thoughts, beliefs, and responses; and place dependence
involves the relative advantage of the place compared to other places (Jorgensen &
Stedman, 2001). Place identity is an important part of our identity as it defines personal
identity in relation to our physical environment (Proshansky, 1978). Based on the various
definitions, place attachment was defined as an affective and bonding relationship
between the adolescents and their bedrooms to provide meaning and develop self
identity.
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Setting
The setting for the study was Gaborone, the capital city of Botswana. Gaborone
is divided into areas with most them consisting of a combination of low-cost, mediumcost and high-cost housing. The lifestyle changes resulted in more people owning modern
homes and most importantly with more adolescents having their own bedrooms.
Gaborone offered adolescents with demographics that met the objectives of the study
such as having their own bedrooms, and resources to decorate and personalize their
bedrooms. The study focused on detached houses in Gaborone, where adolescents‟
bedrooms were part of the single dwelling. The size of the bedroom differed with social
class with larger bedrooms for middle class and above. The standard bedroom size is
approximately 3 x 3 m (9.8 x 9.8 ft). The bedrooms were designed, finished, and
furnished in a modern style. The quality of the finishes and furniture differed by social
class even though there was some old furniture regardless of social status. The wall
finishes and ceiling finishes were predominantly painted. The floors are mostly finished
with ceramic tiles and a few were carpeted.

Participant Selection
A total sample of ten (10) non-sharing adolescents was purposively selected for
the study from three local secondary schools in Gaborone. The schools in the city
consisted mainly of adolescents from middle-class families, who have the power to
purchase decorative items as well as a high likelihood of either having their own
bedrooms. However, students from all social classes were recruited.
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Purposive sampling allowed the researcher to make judgments in selecting a
unique and diverse sample in order to achieve the specific goals of the research (Neuman,
2006). Using purposive sampling helped me to gather rich information rather than to
make statistical generalizations. It also allowed a more diverse sampling of adolescents
with different ages and housing experiences, for example, those staying in medium-cost
and high-cost housing. An even distribution was, however, not considered necessary for
this research.
To qualify, participants had to meet the following criteria (a) not sharing their
bedroom and (b) aged 14-18 years. Gender was used to sample the participants. The
sample size consisted of 10 adolescents who were not sharing their bedrooms, that is, 5
female and 5 male adolescents. Participants with different housing experiences were
recruited, for example, those living in detached low, medium and high cost housing.

Participants

Characteristics of females. The school standing for the participants was from
Form 4 to Form 5 (equivalent to high school 11th and 12th grades respectively) with an
age range of 15 to 18 years. All the participants indicated that they were born in the
village because customarily most women go “home” for childbirth and/or a period of
confinement. The number of years families lived at the current residences ranged from 2
to 35 years indicating that most (4 of 5) moved into their current residence after they
were born. The participants (5 of 5) indicated that the house was owned by their parents
and most (4 of 5) lived in medium-cost type of housing with one participant living in a

47
high-cost housing. Two participants indicated their parents‟ income range as above P10,
000.00 (1USD = P6.50) per month. The characteristics of females are presented in Table
1. See also Appendix 2 for autobiographical sketches.

Table 1
Characteristics of Females
Participants
Demographics
Age
Grade/Form
Place of Birth
Years at Current
Residence
Home Ownership
by Parent(s)
Type of Housing

Tebogo
15
5
Village
11

Lebo
18
5
Village
4

Own

Own

Medium

Medium

Dintle
18
5
Village
35

Boi
17
4
Village
2

Gaone
16
5
Village
4

Own

Own

Own

Medium

Medium

High

Characteristics of males. The ages of the male participants ranged from 14 -18.
Most of the participants (3 of 5) were in Form 4 and one participant was a university
freshman. Three of the participants have been staying at their current residence for 5
years. One participant had the shortest length of stay at two years and the other the
longest at 11 years. Four of the participants indicated that their parents owned their
house. Only three participants lived in a medium-cost type of housing and the other two
lived in an up market area in high-cost housing. Parents for all the participants earned
more than P10, 000.00 a month. Three of the participants have shared a bedroom with a
sibling before. The characteristics of the five non-sharing male participants are presented
in Table 2. See also Appendix 3 for autobiographical sketches.
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Table 2
Characteristics of Males
Participants
Demographics
Age
Grade/Form
Place of Birth
Years at Current
Residence
Home Ownership
by Parent(s)
Type of Housing

Thapelo
18
Freshman
City
10

Kabelo
17
4
City
5

Kago
18
5
Village
2

Modise
16
4
City
5

Thabang
14
4
City
5

Own

Rent

Own

Own

Own

High

Medium

Medium

Medium

High

Data Collection Instruments
Two instruments were used to collect data for this study, which were administered
in English. Instruments can be reviewed in Appendix 4. English is one of the official
languages in Botswana. The first instrument was a questionnaire used to collect
demographic data and background information of the participants. The second instrument
consisted of semi-structured questions that guided the in-depth interviews to achieve the
objectives of the study. Probing questions were asked as follow-ups to help in clarifying
and understanding how participants related with their bedrooms.

Demographic and background information. Before the interviews, participants
were asked to complete a questionnaire that provided background information to use
when interpreting information collected. Demographic questions gathered information on
gender, age, home ownership, and duration at place. Background information included
information on sharing status, items in their bedroom and use of bedroom.
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Personalization information. Questions on personalization and bedroom design
were asked during the interviews about items used to personalize their bedrooms,
meanings of items and influences on personalizing their bedrooms. What was the
meaning of the bedroom and its contents? How they used their bedrooms? How many
times have they changed the design? Would they make any changes to the room given
choice and why?

Identity information. Interview questions were asked to elicit information on
why they personalized their bedrooms. The questions focused on interior design elements
and decorative items and how they were used to express identity. The semi-structured
questions covered 3 main issues: (1) Who are you when you are in your bedroom? (2)
What is the meaning of the personal items? and (3) How important are the decorative and
personal items in your bedroom in expressing you? The objective was to establish how
personalization facilitated identity formation and expression.

Place attachment information. The interview questions focused on how
personalizing their bedrooms helped participants to relate and bond with their place. They
were asked about the social and emotional affordances of their personalized bedrooms in
comparison to other places. They freely talked about what they liked about their
bedrooms compared to other places and why. The interview questions established
whether personalizing the bedroom was important in developing attachment to place.
Participants were asked questions that determined how personalization enhanced identity,
dependence, and attachment to their bedrooms and Gaborone as their place of residence.
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Data Collection Procedure
The data collection procedure involved three phases. Phase 1: recruitment and
selection of participants; Phase 2: bedroom tours; and Phase 3: individual face-to-face
interviews. Face-to-face interviews allowed me to probe for more personal information
that added to the quality of the research (Neuman, 2006). Before recruitment of the
participants and data collection, permission and approval was obtained from Oregon State
University Institutional Review Board (IRB) to involve participants in the study.
Permission was also sought from the Research Office in the Ministry of Education and
Regional Education Office in Botswana to recruit students in secondary schools.

Phase 1- recruitment. Recruitment was done over a period of six months
starting from July 2009 to January 2010. Gaining proper entry was important in creating
rapport and trust with the participants of the study (Corbin & Morse, 2003). According to
Geertz (1973), establishing rapport early enough in the research leads to complete
acceptance by subjects. Establishing trust and rapport was important for a group of young
participants and parents who may have trust issues with a stranger visiting their homes.
To achieve rapport, I visited the secondary schools to identify and get to know the
potential participants.
Through a letter, permission was requested from the school administrators to meet
and address all the students, whose ages ranged from 14 to18, for no more than 60 min
(see Appendix 5). Arrangements were made with the school administrators to address
students at the schools during their free period. This gave me an opportunity to get to
know the students and establish trust. During the meeting, the students were informed
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about the study and its benefits. The students were given an opportunity to ask questions
about the study and were informed that participation was completely voluntary. On
average, 15 students from each school showed interest in participating in the study during
recruitment.
At the end of each address, only interested students were given introduction
letters addressed to their parents/guardians requesting permission for possible inclusion
of their child in the study (Corbin & Morse, 2003). This letter is attached in Appendix 6.
The letter and the informed consent document explained the purpose of the study
including the benefits and low risks of participation. Parent(s) and adolescent participants
were informed that the interviews would be conducted under conditions of confidentiality
by protecting their identity and storing interview materials safely (Corbin & Morse,
2003). After about a week, I requested permission from the parent(s) through the
telephone to (a) conduct the interview with their son or daughter in private to allow them
freedom to express themselves; (b) observe the adolescents‟ bedrooms; and (c) to allow
their child to take photographs of their bedroom.
Permission from parents or guardians was secured by receiving a signed parent
informed consent document. See Appendix 7. Adolescents were additionally asked to
sign the assent document indicating free choice of participating in the study. See
Appendix 8. A final selection was made based on gender and the first 10 qualifying
students were selected. The rest of the interested students, especially female students,
were placed on a wait list and were informed that they would be contacted if others
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withdrew from the study. After acquiring the consent, arrangements were made with both
the adolescents and their parent(s) on scheduling observations and interviews.

Phase 2 – observations. With the parents‟ permission, participant‟s bedrooms
were observed to identify any personal items and design features that explained their self
definitional identity. I made an appointment to come and observe the bedrooms in the
presence of the parents/guardians. Gosling et al. (2005) emphasize the use of real
experiences or direct visuals by going to the participant‟s bedrooms instead of
photographs or videos as the best method to collect data. This method was not used
in the previous studies reviewed. Real experiences allowed me to experience what was
going on in the bedrooms. The participants took me through their bedrooms in order to
collect rich information about their private place and the meaning of personal items.
Participants were clearly asked not to change the design and decoration of their
bedrooms in any way before data collection for my sake as it would distort their current
attitudes, meanings, and identity connected to the bedroom and its contents. During the
observation, I asked the participants to describe their bedrooms and its contents. The
observations and discussions were done by moving from wall to wall, center of the room,
followed by the floor and the ceiling. The colors and finishes were noted by the
researcher. At the end of each observation/walk-through, participants borrowed a digital
camera to take photographs of their favorite things in the bedrooms to use during the
interviews and for data analysis. Each observation took no more than 30 min and the
discussions were recorded with a digital audio recorder. Note taking was also done in
case of recording problems.
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Phase 3 – interviews. Data were collected in a period of five months from
August 2009 to January 2010. Interviews were scheduled at times convenient to the
participant considering school attendance and other potential scheduling conflicts. All the
participants and their parents preferred to have the interviews done immediately after the
bedroom tours at the participants‟ homes to cater to their busy schedules. Permission was
requested from parents to conduct the interviews without them (but present at home if
they wanted) to give participants the freedom to express themselves. I anticipated that the
participants may not want their parents to be aware of the reason(s) for some of the
personal items they had in the bedroom. A digital voice recorder was used to record the
interviews with the permission of the participants.
Participants were first asked to complete the demographic questionnaire at the
beginning of the interview. The semi-structured interview was started by taking a
conversational form by asking the participants to generally talk about their bedrooms and
the decorative items in it to make them comfortable. The participants were probed and
asked to elaborate more where necessary. Each interview took no more than 60 min.
Participants occasionally used terms in Tswana to identify and describe objects in their
bedrooms. I translated these terms as closely as possible into English to accurately reflect
the participant‟s intentions.

Data Collection Challenges
Data collection took more time than I had initially anticipated. During
recruitment, the students showed interest and registered in high numbers. The main
challenge was with the parents who declined to allow their children to participate in the
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study. Some of the reasons when talking to parents requesting permission included “the
house is dirty because I don‟t have time to clean”, “this is not our house we are just
renting it”, “this boy/girl does not tidy up his/her bedroom” and “there is nothing
interesting about our house.” I tried to assure the parents that it is not about the beauty of
their house but more of how the children personalized the bedroom with what is
interesting and available to them.
I talked to one parent who allowed her child to participate in the study regarding
the challenges I was experiencing to understand what could be the problem. Her
explanation was that in Setswana culture, guests do not go beyond the living room into
private spaces, therefore it is difficult to allow a stranger to go into your house especially
in the children‟s bedroom. The explanation changed how I approached the parents and
emphasized confidentiality and assurance that the children‟s identification would not be
known. I emphasized what the study is not, the low risks, and the benefits that came with
participation.
The other possible factor was my profession as an interior designer. Parents asked
questions about my profession and what it involved. They hinted unwillingness and fear
for scrutinizing and criticizing the aesthetics of their homes. Most parents indicated that
their house were not nice or interesting for someone like me. This unease in response
could be an explanation for having only middle-income families willing to participate in
the study.
The challenges resulted in adding more schools to widen places for recruitment
and increase the number of potential participants. Participants were selected from a total
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of three schools. It was initially planned to include sharing adolescents in the study to
understand how they negotiated personalization of the bedroom and expressing their
different identities. However, there was a very low response from sharing adolescents
because it involved both occupants (and parents) of the bedroom to agree to participate in
the study. In most cases only one participant agreed to participate. The low response
resulted in dropping sharing adolescents from the study and retaining only non sharing
adolescents.

Confidentiality
According to Neuman (2006), it is important to hold in confidence and secret from
the public the information that has names and the identity of participants. To ensure
confidentiality, participants‟ identities were not shared with others outside the research team.
Real names and names of the villages were only known by the researchers and pseudonyms
were used when writing the report and presenting findings of the study. A separate list of
pseudonyms was assigned to link to participants‟ real names. The list was only used by the
researchers. All the information collected (informed consent, recordings, notes, and
photographs) during the study and the list of participants‟ names were stored away in a
locked cabinet in my office, which I used for the duration of the study. I was the only person
who had access to the office and the keys.
To ensure confidentiality, recordings were erased as soon as they were transcribed
and thoroughly checked (Neuman, 2006). I, however, requested permission to use the
bedroom photographs in the final report and the presentation of the findings. Parents and
participants were informed that the photographs would not have anyone in it to ensure
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confidentiality. If both the parents and participants did not want the photographs to be used in
the report, they were securely stored and will be destroyed until after the presentation of the
findings.
I anticipated that some of the participants might share information on behavior I
might consider to be harmful to themselves or others. Being a native Motswana (that is,
citizen of Botswana) who shares the same culture with the adolescent participants, I had the
ability to recognize inappropriate behavior. I am also a former teacher, with a background in
school and family counseling which was helpful for identifying and handling harmful
behavior. To address this, I identified available resources and counseling services before the
interviews to inform the participants about them to get necessary help. This ensured their
confidentiality while at the same time assisting them with addressing any harmful issues they
were experiencing. I, however, did not come across any inappropriate or harmful behavior
from the participants.

Data Analysis and Interpretation
Demographic information was analyzed and summarized quantitatively using
descriptive statistics such as frequencies. Recorded interviews were transcribed verbatim
while my memory was still fresh. After reading and re-reading the transcripts, two copies
were made for analysis. Narratives were analyzed qualitatively by coding and identifying
emerging themes from the transcribed interviews and field notes (Emerson, Fretz, &
Shaw, 1995; Neuman, 2006).
The analysis was done in three stages; open, axial and selective coding (Neuman,
2006). In the initial coding, emerging themes from the raw data were underlined in search
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for common patterns and similarities the participants shared by carefully reading all the
notes. A note card was used to list and label the selected themes. Axial coding involved
examining the initially assigned codes and reducing them further by organizing and
linking common codes to discover key analytic categories. Data were analyzed and
presented by gender to clearly identify differences and similarities between the two
groups of female and male adolescents.
In the selective coding, previously identified themes were merged to reduce them.
The final coded themes and raw data were used to identify quotations that could be used
to guide and support the interpretations I made. The data interpretation was followed by
discussion of the findings based on the objectives of the study and by also integrating
literature reviewed to reach a conclusion. In interpreting data, comparisons were made
based on the demographics of the participants, for example, gender difference on objects
used to express identity, type of home ownership by parents, and duration at place.

Trustworthiness
According to Lincoln and Guba (1985), it is important to eliminate any doubts in
qualitative research that may arise as a result of lack of randomization and statistical tests
of reliability applied in quantitative research. Validity and reliability are applied
differently in qualitative research. Validity in qualitative research is achieved through
description and explanation of things (Denzin & Lincoln, 2000). The concern is with
authenticity rather than validity by giving fair and honest accounts of social events
(Neuman, 2006). Credibility was achieved by persistent observations and use of multiple
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methods of collecting data such as interviews, observations, and photographs of the
natural setting, that is, adolescents‟ bedrooms.
Member checks were also done to confirm the analytic categories and
interpretation as a true representation of the adolescents‟ social realities (Lincoln &
Guba, 1985). After making interpretations, one female participant and one male
participant, who generally represented the demographics of the participants, were
selected to carry out member checks. The outcomes are discussed in Chapter 5.
Transferability was to be addressed by providing transcripts from the study for interested
parties to reach their own conclusion. For this study, inter-coder reliability was not done
because of the nature of the project; however dependability was achieved by explaining
and interpreting events in the context they hold. For credibility, interpretations were
guided by the conceptual framework, literature reviewed, findings of previous studies and
objectives of the study (Lincoln & Guba, 1985).

Reflexivity and Personal Biases
According to Berg (2001), reflexivity must receive attention from the researcher.
This means the “researcher understands that he or she is part of the social world(s) that he
or she investigates” (p. 139). Reflexivity explains how a researcher‟s characteristics,
personal background, historical and geographical situations may bring biases in how data
is collected, analyzed, and interpreted (Denzin & Lincoln, 2000). Reflexivity also brings
authenticity to the research by showing feelings, emotions, and experiences readers can
identify with (Humphreys, 2005). My position may have influenced how I related with
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the participants, analyzed the narratives, and interpretations I made (McCorkel & Myers,
2003).
I brought characteristics and experiences that may have had implications for the
collection, analysis, and interpretation of data. These included being a woman, a mother,
a designer, cultural experiences as a Motswana, professional experiences, my views of
the near environment and adolescents. The themes I identified may differ from another
coder‟s theme depending on that coder‟s personal experiences. I have a significant
background and knowledge on both adolescent development and interior design that
contributed to the balance and quality of the research. Coming from Botswana gave me
an advantage of knowing the culture of and cultural meaning that has been adopted by
adolescents. I was also familiar with different cultural values, norms, and beliefs that
came up from the study. Based on this cultural background, I was able to determine the
presence or absence of cultural influence and cultural items in bedroom personalization.
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Chapter 4
Results
The participants were adolescent females (5) and males (5). Analysis and
presentation of demographic results and the emerging themes was done according to the
adolescents‟ gender to clearly indicate similarities and differences between the two
groups. The emerging themes explained how personalized bedrooms expressed identity
and developed place attachment. The results for each gender are divided into four parts:
demographic and background analysis, personalization emergent themes, identity
emergent themes, and place attachment emergent themes.

Female Participants Results

Background information. Some of the participants (4 of 5) had previously
shared their bedrooms with either a sibling or a relative. One participant who had not
shared a bedroom before was the only child in the family. Most common activities that
were done in the bedroom were reading, relaxing/sleeping, and talking on the phone (5 of
5) followed by listening to music (3 of 5). The adolescents occasionally entertained
friends in their bedroom and some hosted sleepovers. For other activities, one participant
indicated that she went to the bedroom for comfort when she was depressed. The other
participant used the bedroom to read and write her poetry. The bedroom activities are
presented in Table 3.
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Table 3
Common Bedroom Activities by Females
Activity
Reading and Studying
Sleeping / Relaxing
Talking on the Phone
Entertaining
Listening to Music
Other

Count
(n = 5)
5
5
5
3
3
2

Personalization of Bedrooms
Analysis on how adolescent females personalized their bedrooms was based on
the observations made during the bedroom tours, the photographs taken, and the
completed questionnaire forms. Although the participants were informed not to change
their bedrooms for my sake prior to the bedroom tour, only one indicated on the
questionnaire form that she cleaned up her room and made up her bed. Others confessed
the same during the interviews. They, however, all indicated that no major changes were
made to their bedrooms.
The furniture items in the bedrooms are presented in Table 4. Furniture pieces in
all the bedrooms were beds and wardrobes and/or closets. A study table, an office chair
and side tables were found in some (4 of 5) of the bedrooms. Other bedrooms (2 of 5) had
a headboard and a chest of drawers. Most of the participants (4 of 5) indicated that they
re-decorated their bedrooms every year but occasionally they rearranged the furniture and
changed bedding frequently.
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Table 4
Furniture Pieces for Females
Furniture
Bed
Wardrobe / Closet
Study Table / Desk
Office Chair
Side Table
Chest of Drawer
Headboard
Dressing / Vanity Table

Count
(n = 5)
5
5
4
4
4
2
2
1

Table 5 indicates decorative and personal items used to personalize bedrooms by
female adolescents. Bedding (5 of 5) was the main personal item the adolescents
mentioned. Bedding was followed by CD collections, jewelry boxes, and novels (4 of 5).
The next popular items were stuffed animals, radios, and photographs (3 of 5). They all
mentioned having photographs in their bedroom but only three participants had displayed
them as part of the decoration. Two participants had computers, religious items, and
posters. The reason for not having many posters in the bedroom was elaborated on under
personalization emergent themes. Other personalized items were colorful cushions and
tinted window panes (1 of 5). For example, the windows were tinted with a purple color
with the participant‟s initials on it.
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Table 5
Decorative and Personal Items for Females
Decorative Items
Bedding
Jewelry Box
Novels
Photographs
Stuffed Animals / Dolls
CD‟s
Radio
Laptop / Desktop
Posters
Religious Items (e.g Rosary, Bible)
Cushions
Other

Count
(n = 5)
5
4
4
3
3
3
3
2
2
2
1
1

Emerging Themes for Females
The themes were related to personalization of bedrooms, personalization and
identity expression, and personalization and place attachment. The themes displayed
similarities and differences among female adolescents. Quotes that supported the
identified themes were added under each theme or sub-theme. See also Appendix 3 for
additional quotes.

Emergent Themes for Personalization of Bedroom
The objective of the study was to establish how urban adolescents in Botswana
personalized their bedrooms and the meaning of the personalization objects. It was also
important to determine the importance of the bedroom to them. The presentation of the
emergent themes first addressed the importance of the bedroom then the meaning of
personalization items under each theme or sub-theme.
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It’s my private place. Participants indicated that they preferred to not share the
bedrooms because they were the only private place in the house where they were free to
be themselves. When asked where they spent most of their time at home, they all
mentioned their bedrooms. The bedroom was the best place for them to unwind after
school and be away from the rest of the family when they needed privacy. Bedrooms
afforded them the opportunity of dealing with the daily issues they faced in seclusion. To
Lebo, her bedroom was an important place to relax and deal with the challenges she
faced, “my room because it is my space and there is no noise… I can think more clearly
about things.” Boi spent most her time in her bedroom “because there I can do anything I
want. I don‟t have people disturbing me like my sister.”
All the participants specified the bedroom as their favorite place where they spent
most of their time pursuing their interests, doing many favorite activities free from their
family. It was more than a place to sleep. It was also a place to keep their “stuff” safe
from unwanted eyes. Dintle described her bedroom as her favorite place to be. “I just
like chilling here. It is the best place ever. It can be a bedroom, a living room,
anything…”

Personalization influences. Participants indicated various factors that influenced
how and why they personalized their bedrooms. The parents were the main influence on
how they personalized the bedrooms. Mothers were the most influential person for all the
participants on the decoration of the room and choice of decorative items. They were the
deciding factor both on the purchasing of items and the restrictions placed on what was
put in the bedrooms. Friends‟ bedrooms, television, magazines, favorite color schemes,
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and functionality of the items were other influences. These influencing factors are
discussed further under the different identity themes.

Meaning of my bedroom and personalization objects. The meanings of
treasured objects identified by Kamptner (1995) were helpful to explain the emergent
themes on importance of bedrooms, and reasons for personalizing bedrooms. The
meanings of treasured possessions were; utilitarian (functional property), social
(interpersonal qualities, and family ties), memory (representing a specific place or
person), enjoyment (providing good feeling, comfort and relaxation), intrinsic quality
(uniqueness, design and style), self (expressing personal history) and other meanings. The
self meaning is discussed under identity themes.

Utilitarian. The bedroom served a utilitarian purpose for all the adolescents (5 of
5). It was important for the items to fill a need and be useful. The functional aspects of
the room were important to participants in using the bedrooms. The main functions were
sleeping, reading, resting/relaxing, and providing alone time. It also provided
independence and convenience because they can be free from the rest of the family.
When asked where she spent most of her time Boi commented “in my room.”
The contents of the bedroom, both decorative and personal items, served a
utilitarian purpose. For all the participants, the bed was the most functional item in the
bedroom. This was followed by the study tables because it helped in fulfilling their roles
as students. When asked what her favorite item in the bedroom was, Lebo answered “my
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bed most of all because it is comfortable.” Boi said this about the function of her bed and
study table:
My bed because this is where everything happens. I sleep here when I am
sick, I am here when I feel like crying... When I am reading a novel I will
be sitting here (referring to her study table)… My study table … I like it
because I don‟t like studying on my bed. It is comfortable to study here.
Two of the participants indicated that they wanted items in black such as black
furniture and heavy or black curtains mainly for utilitarian reasons. When Gaone was
asked why she wanted black furniture in her bedroom she said “because black works with
many colors. White – white is like it stands out. You know what I mean.” Tebogo
mentioned that:
I wanted black curtains because I don‟t like sunlight like in the morning,
you are really sleeping and you take out the blankets and there is a lot of
light in your room. I want black curtains to keep light out. My mother
didn‟t understand the concept of black curtains so she picked the white
curtains.
Enjoyment. Enjoyment refers to the good feeling that comes with having the
object. To enjoy it, Kamptner (1995) suggested that it must provide entertainment, fun,
comfort, and feelings of security, privacy, release, escape, and/or relaxation. It should
also serve as a distraction. The bedroom provided enjoyment to the participants. For
some of them, the bedroom provided an opportunity to do fun activities other than the
formal ones such as studying. The bedroom was used to listen to music and entertain
friends. It was a space for privacy, relaxation, and comfort. Lebo expressed it as a place
where she thinks more clearly. Tebogo indicated that, “I study while I am listening to
music and then there are times when I really don‟t want to study. When I am feeling lazy
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I write because I like writing. I write poetry and stuff like that…” Boi described her
bedroom as a place for thinking.
I will just be sitting here doing nothing. I can just be sitting and thinking.
Or sometime I can be talking to the phone, reading a book, studying or
listening to music from my phone… It is my place of comfort. It is where I
go when I need space and I need to be alone...
Personalization items in the bedroom had the enjoyment meaning for some
participants (3 of 5). Radios, laptops, iPods, cellphones, and computers provided
entertainment in terms of playing or listening to music. Magazines, novels, and CD‟s
were some of the items that also provided entertainment. Lebo‟s computer provided
entertainment for her. “The computer because I do most of my stuff on the computer;
most of my music is in the computer.” Gaone indicated that:
And then there is magazines, it shows that I like to read, entertainment
yeah and find out stuff because from those girl‟s magazines the stuff that I
want to find out is on how I can umm maybe decorate my room… I burn
music on my laptop… I listen to my iPod.
Some of the participants (3 of 5) did not like their curtains because they did not
provide the kind of security and privacy they needed. Although they admitted that people
cannot see from outside, they still felt that the curtains were not heavy and/or dark (color)
enough to feel secure. To address not liking her curtains Boi said:
I don‟t know if it is the color because I feel like people can see from
outside. I don‟t know, I don‟t like them. …. it shouldn‟t be a see through.
They can‟t see --- I know they can‟t see me but I feel like they can see me.
Privacy was also offered by having storage or containers in their bedrooms where
the participants could hide treasured items they didn‟t want other people to see or use.
The storage containers were hidden drawers, lockable closets, and decorated boxes that
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were used to hide items such as clothes, CD‟s, jewelry, and private readings. Dintle liked
to hide jewelry. “I love jewelry. Ke motho wa (I am a person who likes) jewelry so most
of the time I like hiding my jewelry where people cannot find it.” Boi added that “my
clothes and jewelry which are in my closet. I don‟t want people touching them.” Tebogo
had a place to hide her favorite things:
There is this hidden like drawer under my bed. This one (opening it), I think
it is really cool because it is hidden. Not even my parents know it‟s there
and nobody else can. So when we are having people visiting that I don‟t
exactly like and there are certain things that I don‟t want them to read I
throw them in the drawer. One will not notice while the bed is in use.
Intrinsic quality. Intrinsic quality is the meaning attached to the physical and
functional properties of an item (Kamptner, 1995) which includes color, design, and
style. The meaning considers the object as an important part of the decoration or
collection, that is, it is considered irreplaceable and unique. Monetary worth and the
ambience provided by the object are also important. Some of the participants indicated
the intrinsic quality of personalization objects in their bedrooms. The objects and designs
in the bedroom were considered to be unique because they marked their bedroom as their
own private place. This uniqueness was illustrated by Tebogo when she said this about
her bedroom windows with a purple tint and her initials on them:
I like my windows. I put my initials on my window. So when you are
walking outside you immediately know that is my room. Yes, that is the
first step I took in personalizing my bedroom.
She also said this about her collection of stuffed animals:
Oh my teddy bears [stuffed animals]. I love my teddy bears, I don‟t know
why. It‟s a collection and it is getting bigger. I don‟t play with them.
When I was smaller I was the only child so I will get really lonely and talk
to them. These were like my friends.
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Although the bed had a utilitarian purpose it also had an intrinsic value to all (5
of 5) the participants because it was an important part of the bedroom contents. Its
comfort made it irreplaceable. Boi explained that her bed was an important part of the
bedroom because it was not only used to sleep but it was also where she read novels
before she slept and dealt with her private issues. “And the bed, this is where most things
happen... Most of the time if I feel like crying this is where I am.”

Memories. Kamptner (1995) indicates that some of the objects people possess
remind them of or represents specific events or occasions. The memories of persons are
not expressed here. To some of the participants (3 of 5), objects used to personalize
bedrooms were reminders of specific events and places. They represented childhood
memories. The most common possession used for memories were photographs and the
stuffed animals they had since childhood (event). The monetary worth of the teddy bear
was not important for Gaone but the memories that came with it as she explained “I
would say the most precious possession I have … it doesn‟t cost much. I would say my
teddy bear because I have had it since I was 3.” Dintle‟s dolls and teddy bear were a
reminder of her childhood days and were still here treasured possessions. She indicated
that “it (the doll) has always been there ever since I was young and there is this other
teddy bear, the pink one, it has always been there ever since I was a little baby.” Tebogo
stated that:
… when I see certain things for me it reminds me of something and
memories are something that you cherish in life. That is just something I
believe in… Each of the stuffed animals is from a different country, that
either me or my parents have been to.
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Social. According to Kamptner (1995) some of the personal objects represent
interpersonal qualities or familial ties. The objects are used as a reminder for special
people in an individual‟s life. The objects either belonged to or were given by someone
special such as family members. They are a representation of personal relationships, love,
and attachment toward that special person. The common social possession by participants
was the stuffed animals they had since childhood and/or were given to them by a loved
one. For Tebogo, the stuffed animals were a reminder of special people in her life. She
said:
Well the teddy bears; each of them represents something for me. Ok most
of them --- like the one from my best friend; she went to Ethiopia and it
was really sad for me because I spent all my time with her and suddenly
she was not there. Then there is little Zero who is like the miniature of my
dog (which died). There is the teddy bear I inherited when my
grandmother who passed because my grandmother - I was always around
her. She was like second to my dad; if I wasn‟t around my dad then I was
around my grandma. When she passed away for me it was like --- at first I
didn‟t understand it you see. But as I grew older I realized wow this
woman isn‟t there. I used to drink tea with her and now I don‟t drink tea. I
hate tea, it makes me sick….That also holds sentimental values.
When Lebo was asked about the value of the photographs in her bedroom she
mentioned that they were important because they reminded her of her times with
her father. “They are, that is why I am keeping them. Most of them are of my father.”
Social ties also played a role in how some of the participants (2 of 5) organized and
designed their bedrooms. For Lebo, family was an influence because she copied how her
sister organized her bedroom, “… my sister le ene (also) she has a tendency of keeping
things in like a box or something so I guess I get that from her. I also put my things in
that.”

71
Emergent Themes for Personalization of Bedroom and Identity Expression
The purpose of the study was to determine whether participants personalized their
bedrooms to explore and express their identity. Emerging themes that related to
personalization of bedroom to express identity were identified. The themes were based on
the narratives of what they already had or they would like to have in their bedrooms if
they had money. The narratives were specifically used to find themes that addressed the
identity vs. role confusion in relation to personalization and/or the lack of it. Other
identified themes included influences on personalization that either promoted or hindered
identity expression.

Identity exploration and commitment. The critical question that was asked to
the participants to identify exploration and commitment to their identity was finding out
if the current bedroom decoration was different from the bedroom decoration during
childhood. All the participants indicated that the bedroom designs were definitely
different. The changes indicated exploration and commitment to the new identity.
Personalization process acted as a balance between exploration and commitment to
identity to participants. Personalization allowed them to experiment with alternative
selves or possible identities, try out various life roles, re-think, and make life decisions
and choices. Some of them (3 of 5) were able to make a commitment as a result of
personalization while others (2 of 5) were faced with role confusion. Commitment
to identity changes is discussed further under the different identity themes and subthemes.
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Items used to express the self. According to Kamptner (1995) individuals
possess objects that represent or express characteristics of self. They are used as
representation of self and one‟s personal history. The objects are part of them and are
described as representing personal ideals, goals, and values. In this study, participants
possessed personal objects that they considered to be expressing who they were. The
objects and decorative features that were mentioned as best expressing the self were color
(color schemes of walls, bedding, and furniture), beds, novels, Bible, stuffed animals/toys
and bedding. Other self items were photographs and posters even though they were
restricted by parents. These items are discussed further under different identified
identities.

They express me! The participants who were mostly satisfied with how they had
decorated their bedrooms and had more liberty (3 of 5) were more out-spoken on how the
personalized bedrooms represented the self. When asked why it was important to
decorate their bedrooms, participants were found to be confident in communicating how
the bedroom represented who they were, that is, how the bedroom expressed their
identity. Boi explained why it conveyed her, “because my bedroom is the only space that
I have in the house and it is the only space that can express me. It is not like in the living
room. I cannot go to the living room and say let‟s do this but in my room I can do that. I
can express myself in my room.”
On the other hand, participants with less personalized bedrooms (2 of 5) found it
difficult to express why the bedroom contents were important to them. Based on this, the
emerging identity themes for the unsatisfied participants (2 of 5) were identified based on
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what came up throughout the narratives rather than direct expressions on personalization
and identity as was the case with the other participants. The emerging identity themes
that were expressed through personalization of bedroom by female adolescent
participants were private self, gender identity, age identity, family/social identity and
relationships, past, present, and future roles/identities, and religious identity. Other
identities were their characters, cleanness, and organizational skills. In some cases,
similar items were used to express various identities.

Private self. Some of the participants indicated that the bedroom and its contents
represented the private self. The bedroom gave them an opportunity to be away from
others thus the preference not to share. It provided them with an opportunity to be free
and privately experiment with other selves. Items such as heavy and/or dark curtains
provided some of the participants the privacy they needed. Tebogo talked about how her
bedroom allowed her to be different from her public self because “… my room is my
personal space. I don‟t want anybody in my space... even though I am an extrovert, I am a
person who likes to make noise and being around people I am the loudest person ever.
When I come to my room it is my moment to quiet down, be alone and just keep quiet for
once.” Overnight guests were considered to be intruding in their private place. Boi said:
… I don‟t like it when people keep on coming in and out. Most of the time
when visitors come I have to give it up. I have a really hard time doing
that. I even come in just to check what is going on because I love my
space. I feel like it is being invaded when I let people in here.

Gender identity. Gender identity was expressed by some of the participants by
describing the gender they identified with through personal items. The gender identity
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was mainly expressed through use of color in the bedroom. Color was mainly represented
on walls and bedding. It was used to express their “girliness” or “tom boyishness.” The
girliness was expressed by Boi, “I love color obviously. I am a girly person so yeah pink
will do it for me. This one is too neutral for me” (referring to the cream white color
currently on the wall).
The use of a purple color scheme in her bedroom was well explained by Tebogo
as to how it represented her gender identity. The color scheme demonstrated Tebogo‟s
gender identity formation process from exploration during childhood to commitment she
made during adolescence. The exploration started with a pink bedroom during childhood,
which was her parents‟ choice, and ended with commitment to her current gender identity
by having a purple color scheme that represented the girl her and the boy her.
Ok first I will talk about the purple. You see there is pink and there is blue.
These colors have been stereotyped as pink for girls and blue for boys. Now
when I was growing up, when I was 6 to 7 I had a very pink room. It
contradicted my personality because I was never girly-girly. It is something
that I just can‟t do. I spent most of my time with my father; I go camping, I
go hunting, I go fishing…. I just do all these outdoor activities with my
dad... So pink for me contradicted the fact that when I was a kid I really
believed that I was a boy. I had my hair cut short and I wore these baggy
pants. I will show you the photo (laughing). So for me, as I grew older
purple struck a chord as a mixture of the girl me and the boy me. It has
always stuck with me because I was really able to be girly and then as I
grew up I shredded off the boy me. I am not a complete tomboy now... now
for me purple is like an in-between; in between pink and blue.
I identified other gender-traditional items that expressed their identity in the
female adolescents‟ bedrooms. Participants did not talk about them because they
represented other identities. The feminine items found were stuffed animals, colorful
cushions, tiaras, dressing tables, jewelry and jewelry boxes. Some of the gender neutral
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items included photographs, electronics, furniture (mainly the bed), posters, religious
items, wall and ceiling finishes. Color was not included because some participants did not
agree with the traditional gender identity colors. The disagreement was stated by Gaone
when she explained her favorite blue color. “I think that is rubbish because – because
color - color is just color. It is what appeals to you and what you like.”

Age identity. When asked why their bedrooms were different from childhood
bedrooms, the adolescent girls indicated that it is because they were growing up. They
had items that symbolized age, growth, and development. The decorative and personal
items they had and wanted in their rooms were used to signify commitment to their age.
Dintle was the only participant who made some of the changes with the help of her
mother while the rest of the participants made the changes themselves. Some of the
childhood items were retained as a reminder of the childhood memories. Most of the
changes made were removing some of the toys, stuffed animals, cartoon beddings, and
cartoon curtains. Gaone added that, “from those girl‟s magazines the stuff that I want to
find out is on how I can maybe decorate my room, maybe change it in a way that will be
more comfortable and suit me, age appropriate and stuff.” Dintle discussed the reasons to
the changes she made by removing childhood items in her bedroom as a commitment to
her new age identity.
Well, I think I am growing up, so I don‟t need to be playing with dolls.
Because when I was young I used to sleep on a cot and these little beds. I
used to have this little curtains and little teddy bears, yeah those kinds of
things. Now it has just changed. My bed, my curtains, my dolls are not
here anymore, my dolls, my treasured little things…. We had to sell some
of these things because I am growing up. I can‟t just have cartoon Barbie
(bedding) and sleep on it.
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The removal of childhood items was an indication of age development and their
commitment to their current age. The new color scheme, change of furniture, new
bedding (without cartoon characters), and need for bigger closets and beds was also an
indication of their development. Bigger beds were only mentioned by the 2 participants
who were still using single beds. Even though they were comfortable, they were not age
appropriate to them. The rest of the participants were happy and felt grown up with their
double beds. Tebogo indicated that, “I will get a bigger bed, I will get a king sized. And
the yeah I think this bed is small for me now… (referring to her single bed).”

Family/ social identity and relationships. Personalization of the bedrooms
indicated the social identity and the nature of the relationships between the participants
and their parent(s). The decision making on what to buy and how to decorate the
bedroom between them also demonstrated the socialization process. The involvement of
parents in the decoration of their bedrooms was an indication of the social influence and
social world which is an important part of identity formation. For all the participants,
mothers mostly dictated what was appropriate for them in the bedrooms. For Dintle, her
mother was also the driving force for removing childhood items in the bedroom and her
friends influenced how she designed her bedroom.
Good communication lines were observed between the parents and the three
participants who indicated satisfaction and self representation in the decoration of their
bedrooms. The parents were more involved and purchased items that were treasured by
the participants. Social relationships, which were enhanced by parents‟ support in
personalizing their bedrooms, were important in making commitment to established
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identity. The satisfied participants mentioned surprise items that were bought by their
parents but were exactly what they wanted for their bedrooms. Gaone‟s mother surprised
her with a black chest drawer because she knew her interest in black for her furniture.
My mum bought it for me. She had it made for me (sounding excited). It
was actually a surprise because the old one was falling apart. She decided
to make it into a neutral color black so that it would fit in.
Tebogo talked about the Trophy Poem her father bought for her which titled
“Your Dreams are Precious” that she cherished. Tebogo‟s relationship with and gift from
her father also reinforced her gender identity, student identity and performance at school.
The poem represented personal relationship, love, and attachments toward her father:
My dad is my number one person. I really want to make him happy… the
poem that I got from my dad, the moment I read it I think “man you have
to work harder because your dad is counting on you...”

Religious identity. Some of the participants (2 of 5) mentioned expressing their
religious identity through some of the items. The Bible in their bedrooms was an
important item that communicated religious identity. For Boi, having a Bible in the
bedroom represented her identity as a Christian. She said:
It is my place (bedroom) of comfort. It is where I go when I need space
and I need to be alone or because I am a Christian when I feel I need time
alone with God, this is where I come. I meditate here everyday… My
Bibles are there… I feel like my Bible guides me a lot. It helps me through
difficult situations. It always makes me feel better when I read it.
Even though she did not consider herself religious, Lebo had some inspirational
quotes from the Bible on her wall and a Rosary. When I asked her if the quotes are from
the Bible she said, “I am not – I am not a very big believer in God but I am trying. I am
more spiritual than religious but I am trying.”
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Past, present, and future roles/identity. Although the participants have made a
commitment to their growing up, they still retained some items that represented their
childhood and past identities. Childhood items were important in synthesizing and
integrating earlier identification into new ones. Stuffed animals were the main items that
represented their past roles and were important in remembering who they used to be.
Dintle explained some of the childhood things were part of her. “It has always been there
ever since I was young and there is this other teddy bear, the pink one, it has always been
there ever since I was a little baby.” Gaone added that the stuffed animals represented her
past:
The stuffed animals (and the tiara she has) show gore (that) I am still a
child at heart… They just remind me --- like I said I have one from when I
was a kid. It reminds me of who I am and where I am coming from.
Personalized bedrooms permitted commitment to current roles / identities for
some participants and exploration to others. The items allowed them to question and
explore their present interests, ideas, goals, and beliefs. When Gaone was asked how
different her bedroom was compared to when she was a child she indicated that she
changed the bedroom to commit to her current identity.
What is different? Yo a lot! Like, for instance I didn‟t have posters when I
was a kid. I didn‟t have so many books I had toys. I didn‟t have books and
magazines, I had toys in my room. I had like Barbies, no mirrors no chairs.
Just the small chair for kids; that‟s all I had. I didn‟t have magazines I
didn‟t have pictures of myself. I was just a kid… it expresses who I am
now and where I am coming from. So it‟s better to move with the times.
So to make it more me now not me when I was a kid.
The main current role or identity they were expressing and committed to was of
not only a student, but a dedicated student. The student identity was expressed by
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participants (3 of 5) who were more involved and free to personalize their bedrooms.
The role was expressed through school books, book shelves, and study tables in their
bedrooms. The study table was expressed as an important item that supported them to
carry out their student role efficiently. Tebogo said:
I like my study table because I study a lot. When I was younger I didn‟t
have a study table and I studied on my bed so that put a real strain --- you
will be studying the next thing you are sleeping so now I can stay up
longer and study in a more comfortable position.
Tebogo also mentioned how her books scattered around her bedroom illustrated
her role as a hard working student, “… ok my study books because that is what my life is
about – studying. Yes, I have to work harder than anyone else.” The report card she put
up on the wall above the Poem Trophy was also a motivation to work hard at school.
Gaone mentioned that her study table full of school books was an important part of her
student identity because “it shows that I am serious with my school work.” Boi added that
she liked her study table because “I don‟t like studying on my bed. It is comfortable to
study here.”
Some of the items were important to explore future roles for some of the
participants (2 of 5). Novels, magazines, and posters were significant and inspirational in
negotiating and exploring possible careers, various identities, interests, and goals. Gaone
talked about her magazine collection, novels, and posters that was important in exploring
her future self. She stated that “my books are there to remind me to keep dreaming, to
keep imagining, to keep me alive.” To Lebo, posters, photographs, and inspirational
words on her bedroom walls allowed her to explore her future career. She said, “most of
the flyers and pictures I have on the wardrobe --- because I wanted to be a graphic
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designer and I used them like as an inspiration.” The High School Musical movie and
poster was a motivation to Gaone‟s final years in high school. “It just really shows you
that you are old enough to make your own decisions and it doesn‟t matter --- you don‟t
need to care what other people do as long as you do that for yourself and not please other
people.” Tebogo wanted to pursue her interests in poetry. Inspirational words around the
room and reading novels were important in exploring that.
Other identities. The bedroom and its contents illustrated the participants‟
characters, their attention to cleanliness, and organization. The bright colors in Boi and
Tebogo‟s bedrooms depicted them as happy individuals. The pink and other bright colors
in Boi‟s bedroom indicated that “I am a happy person I am – I am a bubbly person I am
joyful.” Participants pointed out that the arrangement of their bedrooms indicated how
organized they were. Lebo described herself as an “organized mess” because she knew
where everything was in her bedroom. Boi expressed herself as a neat and organized
person because she packed her clothes “neatly according to color.” The choice of her
purple color was important to Tebogo because she considered herself to be not the
cleanest person. She talked about the white curtains that were her mother‟s choice:
…. The fact that my curtains are white. That bothers me because I am not
exactly the cleanest person. Sometimes my room gets a little bit dusty so
my mum yells at me because I have to wash them. She says I have to wash
them myself, not happening they can get brown it is fine (whispering)….
To Gaone, “the books and the DVD‟s I have because they can tell that this person
is into adventure, magic and stuff. Yes an adventurous person who likes to know more…

81
the blue on my bedding it shows that maybe umm I am mystical you know. There is a
mystery to me or something like that.”

Role confusion. Although participants displayed commitment to various
identities through personalization of bedrooms, some of the participants indicated role
confusion through personalization. This confusion was found mainly among participants
(2 of 5) with less personalized bedrooms. These participants found it difficult to
communicate their identity especially their future selves because they indicated
struggling with career choices. Lebo had put posters and graphics that were important in
constructing and exploring her interests in graphic design. Although personalization was
critical in exploring her possible career as a graphic designer, other factors were a
constraint in committing to her career choice. When probed further, she explained the
crises she was experiencing, “… I used them like as an inspiration. Not too sure now…
because I struggle with --- because I do art and I struggle with doing logo designs and
graphic designs and things. So I decided that it is not my thing.”
The two participants found it difficult to express themselves because the
bedrooms were heavily influenced by their parents. The confusion was also attributed to
the things they didn‟t like in the bedroom which they considered to be unrepresentative of
who they were. The unwanted items and lack of making decorative choices hindered self
exploration for them. Dintle was not happy that her bedroom did not allow her to express
who she was especially that her friends‟ bedrooms were nicer than hers. She was not able
to reveal her identity through her bedroom compared to other participants. She indicated
that she was also struggling with her career choices despite her completion of Form 5 (or
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high school). When I asked her about the importance of the items in the bedroom she
said, “right now it doesn‟t express anything about me because it is not my choice for my
room to be this way. Some of these things are not really my choice.”
Some of the participants indicated that they had items they were not sure yet how
they are going to use or their purpose now but kept them because they might be of some
use in future. Lebo stated, “here it is the pictures I was telling you about (pointing to a
box full of pictures), some magazines and some of the stuff I feel I can use in some way
in the future. I am not too sure when”
I don’t want this in my bedroom! To determine possible hindrances on
personalization of the bedrooms and identity expression by the adolescents, they were
asked about the restrictions they had. For all the participants, their mothers were the main
person who had the most influence on how they decorated their room and the choice of
bedroom contents. Parental control determined what was put in the bedroom, where and
how. Most of the disliked items were displayed by, purchased by, or belonged to their
parent(s). This was done without the participants‟ consultation hence not representing
who they were. Parental control was described by Dintle who was not happy with how
her mother was the main decision maker on how her bedroom looked and the lack of self
representation from it. “It is not fair, because some of the things like --- I want to change
my room. Like I want my colors, like having to choose my own colors, my own bedroom
setting…”
The restrictions were not money related but a matter of what the parents thought
would be good for the adolescents. Lebo added that “it is like it is not really me. It
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doesn‟t bring me out because I don‟t have much input into it. It doesn‟t really reflect who
I am.” The participants described the restrictions as hindrances to designing the bedrooms
and expressing themselves the way they wanted. The main restriction for all the
participants (5 of 5) was of mounting posters on the bedroom walls and doors. The reason
given by the parents was that the stickers used would leave walls dirty when they later
remove the poster they no longer wanted. Gaone said this about the restriction:
I am not allowed to put anything there (pointing to the walls). She (my
mother) said she doesn‟t want anything on her doors because maybe I
might going off to college and she might be leasing out the room to
someone and what if it doesn‟t come out. So that is the only restriction I
have.
For some of the participants, parents also placed unwanted things they considered
to be embarrassing to have in their bedroom. The dissatisfaction was discussed by Lebo
when she said, “I can‟t remove these – these old mattresses and the old clothes must go…
That plastic bag there with old clothes, it really must go and the 2 mattresses and
maplanka a kafa (planks put behind the wardrobe).”
Although there was some form of parental control and restriction, some of the
participants (3 of 5) who expressed satisfaction with how they personalized their
bedrooms indicated that their parents knew and bought what they wanted for their
bedrooms. Tebogo said, “my parents paid for them, I just picked them out.” The
adolescents discussed with parents what they wanted and they would either go shopping
with or without them but with full knowledge of the adolescents‟ preferences.
Participants discussed the problems that affected the functionality of their
bedroom. For some participants, the bedroom was small to meet daily functional needs.
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However, Boi was happy with the size of her bedroom because it allowed her to control
what was inside the bedroom. Poor space design and furniture arrangement was the main
challenge that affected how they used the bedrooms. The study table, which represented
their student identity, was what the participants complained about. The position of the
study table affected how Gaone used it. “The only problem I have with my room is where
the study table is because I don‟t get enough light when I am reading, but everything else
is just fine.” To Tebogo, lighting, position of the bed, and the wall socket were not
functional to her needs. The lighting affected her reading.
… another thing that I don‟t like umm there is only one socket and it is all
the way across the room. So when I have to charge my (cell)phone, my
phone is all the way there. When someone calls me, I have to get out of
bed walk all the across the room and go and get my phone. Third would be
umm I only have one light and I think it is really dark sometimes.

Adding this will express me. Participants discussed items they needed in their
room that would express them. The items were missing because they could not afford
them and/or were restricted from having them. Lebo discussed the mural she was not
allowed to have that would have expressed her creativity as an aspiring graphic designer,
“The mural that I want. I want a mural of the city with my favorite cars down there
(pointing to a wall on one side of the room) and music notes because I like music.”
Gaone wanted a collage in her bedroom:
I would definitely put up more pictures, maybe make a board and make a
collage there of me and my friends and everything I like.… My collage, to
remind me of my friends and the people who are there for me every time.
Most of them indicated that design changes and new furniture would reflect their
identity. They wanted to get items such as new carpets, new beds, and paint walls. The
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aesthetic of the room was important them. They wanted to remove old things in the
bedroom and replace them with the latest trends that would express who they were then.
Dintle said, “I will buy a bedroom suite, change the curtains to pink because that is my
color, change the colors of the wall, and doing a little bit of decoration, changing here
and there.” Adding color to replace “dull neutral colors” selected by their parents was
important to most girls to blend everything together. Boi said:
I want color. I want something that is colorful so that --- I feel that if it is
more colorful even if I am in a bad mood from coming from school or
something I feel that it will brighten up my day when I wake up and when
I am coming from somewhere and I am depressed or something.

Emergent Themes for Personalization of Bedroom and Place Attachment
The purpose of the study was to determine whether adolescent developed place
attachment (homes) through personalization of bedrooms. The aim was to specifically
identify how the participants made themselves feel at home and which decorative items
were important in developing place attachment. Emerging themes that related to
personalization of bedroom and place attachment were identified. The themes were based
on the key features of place attachment, that is, emotion, feeling, and affect.
The length of residence for the participants ranged from 2 to 35 years. Dintle
stated 35 years at her residence because her family has stayed there before she was born.
Although Tebogo moved into her house 11 years ago, it felt like a new place because it
has been recently renovated. She ended up not sharing the bedroom and was interacting
with the place in a new manner. Lebo and Gaone had stayed at their current place for four
years and Boi had been there for the last two years.

86

Favorite objects and place attachment. Participants indicated personal and
decorative items that made them feel at home. These items were important because they
made them miss their bedrooms and home when they were away. They were a symbol of
attachment to place and increased the meaning of the place. The bed was the strongest
possession that promoted positive attachment to place for the participants (4 of 5). The
bed also promoted place dependence because it supported certain behavioral goals and
symbolic meaning. Other important items were furniture pieces and wall colors. Tebogo
indicated that she missed her bed and it was critical in the bond she had with her place. “I
miss my bed when I go away because it is very comfortable. I don‟t like sleeping on other
people‟s beds. It feels funny even in hotels.” Boi discussed the emotional attachment to
her bed and how it promoted place dependence because it was where important things
took place. She missed her bed because:
I hate sharing beds even if I am not sharing I just miss my bed. I don‟t
know why, I think it is an attachment or something… this is where most
things happen…

I feel at home. Participants indicated that personalization of the bedrooms
allowed interaction and experiences with the place especially immediately after they
moved in. The affective responses indicated that participants felt at home and had
developed positive place attachment through personalization. Personalization allowed the
participants to interact and give the place a personal meaning. The interaction made them
emotionally bond with their bedrooms and feel at home. Four of the participants, who
moved in when they were old enough to remember, indicated that they did not
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immediately feel at home. For some, it was about the neighborhood which was not their
place of preference. Lebo described how she felt about the neighborhood the first time
they moved in, “Oh I hated it, absolutely hated it (laughing). It was such a drag because
there is no life here; absolutely no life.” Gaone added this about her bedroom then:
Yo! the first time I didn‟t feel at home (laughing) … because back then
half of the stuff was not even there --- back then because I was sharing. I
really didn‟t feel at home, I felt like someone was invading my space
because this is my space. The white color made (on the wall) it worse
(laughing) because it just didn‟t --- because white color is just neutral and
bare it is not like --- if you have a different color it shows your
personality, it shows who you are. At least it is trying to express you. With
white you cannot really express yourself.
The participants (3 of 5) indicated that they had to decorate their own bedroom to
feel at home and express themselves in the new place. Personalization helped Boi to bond
with her new place after moving in. “Yeah, it helped me a lot. After I had put in things I
said ok this is my space, this is my world. This is where I can be myself and do
whatever.” Bringing things they had from the old place and adding new things to the
room made participants feel comfortable and accept their new home. For some of the
participants, bringing in old things made them miss their former place but having their
own bedrooms added to liking the new place. The main change done was painting wall
colors from basic white to their favorite colors. Gaone discussed the changes she made,
“like the colors to make it at least calm and yeah the stuff I put in, now I was home.”
Boi indicated she had challenges of adjusting after moving into her house two years ago.
Decorating her bedroom was an important step in adjusting and getting attached to her
home. Her creativity, control, and privacy from not sharing the bedroom were important
in developing place attachment. She said:
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Yeah (laughing), it was a mess. I had to redecorate everything. All I had
was this closet and the 4 walls so I brought in a bed. So when I came in I
just wanted a bed and a desk... I wanted a room where I could come for
comfort and everything… I wanted like my own space… Yeah it felt to
me like at least I have my own space, I think I would like this place. Now
that I have put my bed…
The comfort, memories, and emotional bonds that were achieved through the
contents of the bedroom were important in developing place attachment. The expressed
identity that came through personalization was also an important factor. Tebogo said:
Umm I feel at home in my bedroom because well… it is me. Everything in
my life from beginning to end is found hidden somewhere in my room.
For me that makes this like a time machine for me. I can look at something
and remember a day and laugh by myself because I know what I am
remembering and everybody will be like “what”. And gape (also) I
practically live in my room so I have to make it more comfortable for me.

Cultural linkages and place attachment. Cultural attributes on the meaning of
place were not expressed through the bedroom contents mainly because all the
participants used modern items and referred to their village as home. The collective
cultural meaning of home in Botswana is of considering the village as “home” and cities
as place of work. The participants, as expected, were socialized to consider their father‟s
village (or mother‟s if single) as home. The village, through cultural practices, provided
the participants (place) identity. The village, which is a common meeting place with
extended family, was where participants found themselves sharing a bedroom. The
participants indicated that they went to their home villages during holidays and for
special family events. Tebogo explained where home is, “I come from Nata. I pick Nata
because in Setswana traditional value you come from where your father comes from so
that will be Nata for me.” Dintle added that, “I come from Moshupa… My dad is from
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Moshupa.” For Lebo, her father‟s village was home which was strengthened by the type
of relationship she had with her paternal relatives. She said:
Because my mother she is – she is from Lesotho (which is another
country) but I barely know her relatives but I know more of relatives from
my father‟s side… Yes. Which is why I – I identify myself as a Mokgatla
(a person from Mochudi village) because I know them more…
Participants, however, indicated their place in Gaborone as where they felt most
comfortable and free to express who they were. Confusion was noted when I asked at
which place they felt at home instead of where was home. Despite the socialization,
participants felt more at home at the Gaborone residence than in the village. The daily
experiences they had with the place in Gaborone conflicted with the socialization of
considering their parents‟ village as home. I asked Gaone if there was any cultural
influence in how she decorated her bedroom and her answer was a flat “no”. When I
asked her where home was she said:
Ahh I would say – because I lived in the city my whole life yeah
(laughing) I don‟t know what I would really say (sounding confused) --- I
was born here but my home village is Mahalapye because that is where
my grandparents live, my mother‟s parents so yeah.
The attachment to their place in Gaborone was reinforced by not sharing the
bedroom, which provided a valued private personal space. Gaborone was where most of
the participants grew up and created childhood memories. Lebo indicated her place in
Gaborone as her favorite place because it was where she could be herself and not be
criticized:
Because I have been here for some time and I have gotten used it and I
feel safer here. I feel – I feel good here. This is where I feel like ok now I
am home everything is ok here.
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Social linkages and personalization. Personalization of bedrooms using objects
obtained from loved ones provided social affordances that were important in developing
place attachment and place dependence. The items created memories, happiness, and
security they needed to settle in their homes. The bedroom and its contents provided an
opportunity to interact and relate with important people in their lives. Social linkages
played an important in personalization which fostered attachment to Tebogo‟s place:
Well, for me most of the personal items I have in here are like from like
my family and friends. So, for me it‟s like I bring --- with the things that I
get from my friends I bring my friends home to me and they come home
with me because it‟s like friends are family that you choose for yourself.
You know sometimes you can‟t relate something to your family but you
can relate it to your friends… And then the things that I have here that are
from my family is a way of saying to me Tebogo you still need to work
hard...
The times spent and experiences shared with other people in the bedroom were
critical. Friends were the favorite people they liked sharing their bedroom and its
contents. Boi said:
My friends they can come in. This is where most of the talking is done.
When my friends come over the first place I bring them is in my room
because I feel that is – that is where they can feel --- if maybe they are
coming over for a sleep over then they can feel at home. I want them to
feel at home first in the bedroom because that is where they can come --maybe they don‟t like what is happening in the living room or something,
they can come here…
Tebogo felt that interacting with others through her personal things was important
for them to understand who she was. When I asked who she would like to share her
personal things with she mentioned her boyfriend because “there are certain things here
that I would like to share with him because well - then he will understand me more.”
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Non attachment and personalization. Participants (2 of 5) who were not happy
with how their rooms were decorated indicated non attachment to their bedrooms and
home. The non attachment was instigated by lack of freedom to personalizing,
interacting, exploring, and experiencing the bedroom, which was achieved through
personalization by other participants. Dintle had stayed the longest at her current home
and grew up there compared to other participants. Length of stay was not an advantage
for her to be attached to her home because of lack of personalization, lack of self
representation, and no sense of ownership.
The bedroom did not a play role in how Dintle related with loved ones because
there was nothing special to share. Lack of place attachment with her home was
displayed by lack of preference or bonding to her bedroom and preferring her friends‟
nicer bedrooms. The place was just a house and had a purely functional character for
doing her favorite activities rather than emotional importance. She, however, indicated
that length of stay contributed to neighborhood attachment because of the bond and the
memories from growing up there. She said:
I wouldn‟t miss anything here in my bedroom. No, I do not even want to
come home… because it is ugly. It is not interesting, it is just simple and
yeah (throwing her hands up)… It‟s even worse when I go to a friend‟s
house (quick to jump in) because I will be like so jealous. I will be like I
wish I had that, I wish I own that yeah that kind of stuff… most of my
friends‟ rooms are really cool. Yeah they are nice. I like the way they are
decorated and they have these little interesting things inside.
Some of the participants with short length of stay at their residence only
experienced non attachment with their neighborhoods. Poor security in the neighborhood
was a hindrance to place (neighborhood) attachment and place identity for Boi and Lebo.
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They did not want to be associated with the neighborhood or to be part of it. However,
the dislike for the neighborhood was mediated by personalization of the bedrooms which
provided the comfort and security they needed. Personalized bedroom and family
relations promoted place attachment and place dependence because they provided refuge,
affective experiences and meaning they needed to live in such neighborhoods. Boi said:
Up to now I don‟t know – I don‟t know anyone, I only know one
neighbor... Most of the time I am just home in my room reading a novel or
something or in the living room watching t.v. yeah or in the kitchen trying
a new recipe. I don‟t spend my time out there, we are not allowed to.

Male Participants Results
Background information. The bedroom provided a place for different activities
for the male participants. The most common activity was relaxing in the bedroom
followed by listening to music, reading, and studying. Some of the participants (3 of 5)
entertained in the bedroom and two of them played video games. Talking on the phone
was not popular (1 of 5) with males compared to female participants. One participant
used the mobile phone to surf the internet and the other one used his computer. The types
of activities they normally did in the bedroom are presented in Table 6.
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Table 6
Common Bedroom Activities by Males
Activity
Sleeping / Relaxing
Reading and Studying
Listening to Music
Entertaining
Talking on the Phone
Other (Playing Games and Surfing Internet)

Count
(n = 5)
5
4
4
3
1
2

Personalization of Bedrooms
Observations made during bedroom tours, photographs taken, and completed
questionnaire forms were used to identify personalization items in the male bedrooms.
Only one participant indicated that he made some changes (i.e., cleaning up, rearranging
clothing and shoes) when he knew I was coming. The furniture items found in the
bedrooms are presented in Table 7. Items in all the bedrooms were furniture pieces, that
is, beds, wardrobes, and/or closets. Only one participant had a double bed and the rest (4
of 5) had single beds. However, one participant had 2 single beds in the bedroom but only
used one. Headboards, study tables, and office chairs were found in some of the
bedrooms (4 of 5). Compared to the girls, the boys did not have chest of drawers. Most of
the participants (4 of 5) indicated that they re-decorated and re-arranged their bedrooms
every year.
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Table 7
Furniture Pieces for Males
Furniture
Bed
Wardrobe / Closet
Headboard
Study Table / Desk
Office Chair
Dressing / Vanity Table
Book Shelf
Side Table
Chair
TV Stand

Count
(n = 5)
5
5
3
3
3
2
2
2
1
1

Table 8 presents decorative and personal items found in the male adolescents‟
bedrooms. Posters and timetables were a common feature on the walls of all the
participants‟ bedrooms (5 of 5). Four participants had CD collections, and two had radios.
The other participants used mobile phones to listen to music. Photographs and religious
items such as Bibles were found in some (3 of 5) participants‟ bedrooms. Some of the
items important to male participants, but not communicated by the girls, were designer
clothes & footwear, exercise equipment, and sport memorabilia such as soccer boots,
medals, and trophies. Unlike the females, all the male participants did not have stuffed
animals. However, one participant had a Barney® bag he used during childhood. Only
one participant had colorful cushions in the bedroom. Other items in the boy‟s rooms
included fans and heaters.
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Table 8
Decorative and Personal Items for Males
Decorative Items
Posters
Bedding
CD‟s
Photographs
Religious Items (e.g Bible)
Rugs
Radio / Music System
Designer Clothing & Footwear
Artwork / Paintings
Exercise Equipment
Sport Memorabilia (e.g. Medals, Trophies)
Television
PlayStation
Laptop / Desktop
Cushions
Computer
Novels
Other (fans, heaters)

Count
(n = 5)
5
5
4
3
3
3
2
2
2
2
2
1
1
1
1
1
1
3

Emergent Themes for Male Participants
Emergent themes identified addressed the importance of the personalized
bedrooms and the meaning of the personalization objects to the participants. The
presentation of emergent themes first addressed the meaning of the bedroom and then the
meaning of personalization objects under each theme or sub-theme. There were
similarities and differences in the meanings and importance of bedroom and
personalization objects amongst males, and between female and male participants. These
are discussed under each theme. See Appendix 3 for additional quotes.
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Emergent Themes for Personalization of Bedroom

It is my private place. The male participants (5 of 5) described their bedrooms
as their private place and favorite place to be when they were home. It was the only room
in the house they were free to be who they were. It was important to the boys to have a
place to control and make decisions about their lives. The bedroom was important to do
favorite activities they needed to do in privacy and away from members of the family.
The common activities done in the room were relaxing, reading, studying and listening to
music. Thapelo discussed the importance of his bedroom, “it is like my little private area
where nobody really comes in except for me and the helper who cleans.” Kago added
that:
The bedroom is your own place of freedom. You can do anything ebile
(also) it is away from everybody‟s ears. Ke raya gore (I mean) you can
take phone calls here or you can come and listen to music or you just relax
other than when you are with other people.
Participants who had shared the bedroom before were happy not to be sharing (4
of 5). They didn‟t like sharing because it felt like they invaded each other‟s space and
made the room look crowded. The different personalities, interests, and genders were the
main challenges. By not sharing their bedrooms they were free to express their
personalities and interests. Thapelo explained some of the challenges he had when he was
sharing his bedroom with his older sister:
I shared with my older sister. We felt like we were invading in each
other‟s space. We had to draw a line in the room (laughing) and cut it in
half and I couldn‟t go into her space and she couldn‟t go into mine; but
she still went into mine because she was older and that is what made it
difficult. And going to hers it seemed like I did something really wrong.
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Kabelo specified that sharing with someone he had common interests with made it
easier for both of them. Privacy and having a personal place were the only reasons
mentioned for wanting not to share the bedroom. Like the girls, (5 of 5) sharing was a
problem for the boys because they were worried about their privacy not being respected
and possessions not taken care of by the other occupant. Kabelo explained that “I don‟t
like having guys around. They don‟t know how to take care of your stuff. Yeah, they are
going to mess up.”

Personalization influences. Male participants indicated what influenced how
they personalized their bedrooms. Television, life experiences, and impressing friends
were common influences in decorating the bedrooms. Some of the participants (2 of 5)
bought items in the bedroom after seeing them on television. For some, friends‟
bedrooms and impressing friends influenced how they decorated their bedrooms. They
wanted bedrooms that represented and extended who they were in public and for friends
to admire who they were through their personal things. Life experiences from travelling
around the world, interacting with friends, and family were a major deciding factor for
some of the participants (2 of 5). The different influences will be discussed further under
identity and place attachment themes.

Meaning of bedroom and personalization objects. Kamptner‟s (1995)
meanings were used to explain reasons and meanings of bedrooms and its contents to the
male participants. The meanings of treasured possessions were; utilitarian (functional
property), social (interpersonal qualities, and family ties), memory (representing a
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specific place or person), enjoyment (providing good feeling, comfort and relaxation),
intrinsic quality (uniqueness, design and style), self (expressing personal history) and
other meanings. Self meaning was discussed under identity themes. Some of the similar
items in the bedroom had various meanings to the male participants and will be discussed
under different meanings. The meaning and role of personal and decorative things in the
bedroom was best explained by Kago when he said:
… usually people say you are who you are because of what you are but in
this sense things make you. The personal artifacts and things you have
around you are the things that make you so they make me. Let‟s say if I
was to get big headed or something and look at these certain things you
are like this where --- who you are and where you came from so yeah you
should think about it. It is a way of keeping a person level headed all the
time.

Enjoyment. The most valued meaning of the personalization objects by all the
participants was that of enjoyment. Enjoyment afforded by the items in the bedrooms
provided fun, entertainment, good feeling, comfort, and relaxation for them. It also
provided security and diversion from some of the issues they faced. The need for
enjoyment influenced where and how participants spent their time at home. The bedroom
was the only room in the house that provided a place to escape and privacy treasured by
the participants. The main activity that provided enjoyment in the bedroom was listening
to music. Thabang said this about the privacy and escape he got from his bedroom:
Because I like privacy. If someone walks in here I get – I get angry but I
can‟t show it to them. Inside I will get angry and I will be like why can‟t
they knock. That is why I put a “Knock Before you Enter” sign out there
at the front because I like privacy. I am always quite in my room, I sit on
my bed, I think of things and that‟s all.
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Technological items such as radio, television, computer, PlayStation® and mobile
phone provided enjoyment. They allowed participants to relax, escape from challenges
they faced and improved their mood. The items were mainly used for self entertainment
than for entertainment of others. Thapelo, who spent some of his time in the study
because of the computer, talked about how the technology provided fun and
entertainment for him:
I surf the internet on my phone… and my radio, that‟s another thing that I
value a lot in my bedroom…. I love my music so I listen to my music
through my radio… and most of the times when you walk in, today the
radio is off, but the radio will be on really loud even when I am not
there…
To Thabang, the PlayStation® in his bedroom provided the fun and relaxation he
needed between his studies. He had a television in the room to play his games but
indicated that he now needed a wall mounted plasma television. He said:
… since now I have my own TV, I can play my PS2 without being
disturbed… the games show that I like to play a lot even though I study…
Yeah it will not be exciting (without it)… inside I will be angry and sad
because I will be playing games with nothing, it will just be my plain
furniture. So I would not really like it…
Kabelo liked doing weights because they allowed him to relax and feel good even
though his mother did not let him.
… sometimes I even get to exercise in my room. I have these dumbbells
(reaching under the bed) under my bed… my mum kind of restricts me to
work out as in doing weights, but sometimes I just do it just because I feel
like it. To some extent this is where I take out my stress like when I had a
bad day this is when I can do weights to take out my stress on them.
Compared to the girls, comfort provided by the bedroom and its contents was
priority to only one participant. Thapelo indicated that the pillows provided comfort
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because “when I come I can just sit in my room from 6 until 9 in the evening, so I just
come and jump on those pillows and get comfortable on them start reading and listening
to music.” He continually decorated his bedroom to make it “feel comfortable.”

Utilitarian. The bedroom served a functional property to male participants (5 of
5). The main functional property of the bedroom was providing independence and
freedom they needed away from family. The bedroom also filled a specific need, specific
use, and provided the convenience not provided by other places or rooms. Participants
indicated that personalization of the bedroom was necessary for both aesthetic and
functional reasons. The bedroom was considered a place they preferred to be when at
home. It was mainly used for reading, relaxing, listening to music, and exercising.
Modise discussed the importance of his bedroom and said:
I feel like this is my place (agreeing). Yeah. I have all the freedom
compared to the other spaces in the house. …. I think ahh like when I am
doing my school work so that my siblings do not disturb me.
Most of the items in the room served a functional purpose to the participants. The
most common functional items were the electronic items such as the computer, radio, and
mobile phone to listen to music. Other functional items were beds, study desks, and the
exercise equipment. The bed was important for sleeping and relaxing. Thapelo indicated
the functional importance of his study table, chair, and radio:
My radio and my study desk because my study desk is where I do a lot of
things even plan my day and plan my week, what I am going to do… I
can hear the news through the radio and all that. I can keep in touch with
the outside world and even know what is going to happen during the
weekend on the radio…
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Although the bedroom was a preferred room at home, it did not fully serve its
functional purpose to some of the boys. The bedroom lacked some of the items they
needed to fulfill their favorite activities such as a study table and technological items.
Technological items such as computers and televisions were considered essential to the
male participants therefore their absence in the bedroom forced some of the participants
(4 of 5) to divide their time between the bedroom and other rooms in the house such as
the living room and/or home office. Modise spent time in living room because “that is
where the whole entertainment thing is.” Thapelo spent some of his time in the home
office “because it is where the computer is. Apart from the study it is in my bedroom.”
Thabang spent some time in the dining room to use the table there because he did not
have a study table in his bedroom.

Social. The bedroom and its contents represented interpersonal qualities and
family ties to the participants (4 of 5). They had items to express their love toward special
people in their lives. Some of the participants had objects given to them by special
persons and others had items that reminded them of special people. Some items were
given by people outside the family which had sentimental value to them. The most
common social item showing family ties were family photographs. Other items were
electronic things and special clothing items that were gifts from their parents. Kago had
photographs and funeral programs on his wall of special people in his life who passed
away. He said:
… most probably the people I cherish like friends, family and everyone
around me. This is why most of the things are personal things more than
anything else… on this wall I have different people in my life. It includes
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--- not mostly but some family members including cousins, uncles, my
nephews and nieces… I have programs of memorials of my grandfather,
cousin and few friends of mine… and newspaper articles about my dad…
Kago also had furniture items that were once his grandfather‟s and his father‟s
that were sentimental to him. He said, “the (head) board is an old bedroom thing. It was
actually my grandfather‟s and I got it from him and the (book) shelf was like one of the
first things my dad bought with his first salary.” Thabang talked about special items in
the bedroom that were gifts from his family members. Photographs in the bedroom
represented his love for his family. He indicated some of the things treasured in his
bedroom:
My soccer boots (green Nike boots) because they were bought for me by
my mother. It was a present... and these reflectors (on the door and wall)
they were given to me by my brother from UB… that thing is my
PlayStation. I got it from my father… these games, some of them were
bought by my mother and father…
Thapelo had items that were a reminder of past and present relations. He talked
about gifts from his previous girlfriends who were still close to and an influence to him:
I keep things that are of sentimental value let me put it that way. I don‟t
just keep everything because to me some things are just junk… I used to
have posters in my room just because my first girlfriend had bought me
those posters so I put them up. That is the only reason I kept it for a long
time, so they got torn and that‟s when I took them down… And that pink
box as well (referring to box with pink floor on the study table). I don‟t
throw it away because it is also gift from someone special…
Social ties, especially friends and peers, played some role on how some of the
participants (3 of 5) personalized their bedrooms. Modise‟s friends influenced how he
designed his bedroom “because most of my friends I have visited they have kept their
rooms simple.”
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Memories. Some of the items in the bedroom served as memories for specific
places, occasions and events. The memories were mainly discussed by two participants
who had traveled to other countries and they had items that were a reminder of those
places. For some participants, the items were a reminder of childhood events. Childhood
memories are discussed further under identity themes. Displayed photographs in the
bedroom represented memories of specific places and events. Kago talked about
photographs of friends he has around the world who were a reminder of specific places
and events:
…I also have pictures of my friends from different countries because I
didn‟t grow up in Botswana practically all my life. So it is the different
friends in different countries I lived in like in Sweden, UK and Ethiopia,
and the US… And then I also have pictures of me when I was younger in
kindergarten and primary even though it was like for a year there.
Baby photographs were also a reminder of certain places and events to Thapelo,
“it‟s like this is a picture of me (3 years old) re santse re le ko (when were in) Miami
(US). We had visited dad and that was like the first time I was overseas.” Kago also had
Barney bag that reminded him of his kindergarten days in the U.S.
I got it when I was in the US, I used to live there and that‟s like a favorite
character of mine when I was a kid. That was my bag when I was in
kindergarten. It is something I have always had… Just the fact of knowing
that I used to like Barney. It is quite funny when I look at it and think gore
(that) I used to hold such a bag going around in kindergarten with it, so it
hold a sentimental value…

Intrinsic quality. Some of the personal items had an intrinsic quality to some of
the participants. The meanings were related to uniqueness, irreplaceability, design, and
color of the item. Some of the items were considered to be the best part of the decor or

104
part of a collection. Technological items were unique and irreplaceable to some of the
participants (3 of 5). The radio and baby photograph were irreplaceable to Thapelo
because it was an important part of the bedroom. “I can‟t do without my radio. That is
one thing I can‟t do without.”
Kabelo‟s personal computer was important because it was the center of his life.
He even confessed that he doesn‟t even have time to read even though his parents always
thinks he is doing his school work in the bedroom. He explained that “this is what
occupies most of my time like maybe one third of the hours of the day this is where I
spend most of my time.” Design features of the bedroom provided an intrinsic quality for
the participants. The colors, space design, light and brightness of the bedroom was
meaningful. Thapelo stated that the design and color of the room were important in
meeting his needs because “I walked in, I looked at the wall and I looked at the curtain
and it didn‟t look right. I needed blue on the wall, so then I got the wall painted blue… it
will fit nicely. I like things matching and blending. I like things looking in place.”
Modise discussed the intrinsic meaning provided by “the fan because it kind of controls
the temperature in here and the light because it adds to the brightness and everything.”

Emergent Themes for Personalization of Bedroom and Identity Expression
Identity themes emerged from the male participants‟ narrative of how
personalization objects expressed their identity. Participants indicated that personalized
bedrooms communicated who they were, their interests, and where they were going in
life. Compared to girls, the boys‟ future interests and roles were more evident in their
narratives. They were clear on what identities were discarded or were in the past and
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what they were exploring or committed to in the present, regardless of whether the
identities or activities were acceptable to their parents. Male participants did not express
role confusion because they were more in control of what they did or put in their
bedrooms.

Taking control. The functional property of the room was enhanced by the high
control of the bedroom decoration and what went on in it by male participants. Most of
them stated that being in control of what goes into the bedroom was important in having
things that best served and met their needs. The control was to ensure that the bedroom
reflected who they were. Unlike the girls who were worried about hurting their parents‟
feelings, the boys found it easier to inform their parents when they didn‟t like something.
Even though their parents played a major role in purchasing some of the items,
they found it easy to communicate to them about the items they rejected. Modise
explained that “it just depends on whether I need it or not. If I don‟t like it I will tell them
to pass it on.” Kago indicated that he made all the decoration decisions because “It is my
own thing and I can do as I please.” Thapelo, who used to share his bedroom with his
sister, talked about his bedroom and how free he was to do what he liked:
The only thing is that this room is now mine so I can control what happens
in here and how things should look… how I want the things to be, where I
should put what and things like that… If I don‟t want something in my
bedroom, what I do first I will put it in my room first and see how it looks.
If it doesn‟t look enticing to me I just take it out; especially if it is my
mum who wants it in the bedroom (laughing).
To some extent parents had control of what should or should not be in the
bedroom. Similar to the girls, the boys‟ posters were restricted because they made walls
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dirty. This restriction was mainly expressed by Kabelo because his parents were renting
the house. In some cases, the participants (2 of 5) were unhappy because their bedrooms
were used as store rooms by parents to put unused or old things in it. Such acts denied
them the opportunity to be in full control and have a bedroom that fully represented them.
Kabelo didn‟t like the old bed he was forced to use and some of his father‟s things in the
bedroom. “I hate this bed… I am not the one who decided to put it. It‟s my parents. They
did it without my consent and I told them I didn‟t like it.” Some of the restrictions were
ignored by Kabelo like using the computer after midnight because “they will be sleeping
in their room and I will be in my room and I can do it without their consent.”

Identity exploration and commitment. The results of identity expression
emergent themes are presented based on exploration and commitment dimensions. Male
participants indicated exploration and commitment to various identities. They noted
differences between childhood and current bedroom decoration and personal items as part
of commitment to current identities. Similar to the girls, they were committed to their
past identities and some of the present identities. Unlike the female participants, the
males were already fully exploring their future identities, interests, and goals. They
indicated changes to the decoration of their bedrooms and/or removal of some items that
came with identity changes. Identity exploration, identity commitment, and identity
changes are discussed further under the different identity themes.

Items used to express the self. Male participants specified personal and
decorative items that represented and reflected who they were. Although they had items
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that expressed past identities, most of the items depicted present and future identities. The
bedroom items also symbolized their current and future interests, values, and goals.
Personal and decorative items that best expressed the self were electronic items (radio,
computer), sports items, beddings, and posters. Other important self items were beds and
photographs. Compared to females who had ready-made things, male participants had
items that were self-made or self achieved as part of self exploration. The self items are
discussed further under different identified identity themes.

They express me! Taking control of the bedroom allowed all the participants to
fully focus on exploring their various identities. By being in control of personalization of
the bedrooms, they found it easy to share how personalization items expressed who they
were. The functional aspects of the items and the activities done in the bedroom
promoted exploration and feedback of who they were and/or wanted to be. The
participants expressed the self meaning of objects that represented their personal history
or reminded them of the self. The items also indicated personal goals and interests. The
identified identity themes were: sport identity, creative self and achievements, self-image
or self-presentation (also public self), past and future identities / roles, religious identity,
family/social identity, gender identity, and age identity. Various self expressive words
from the narratives were used as an indication of self meaning and identity.
Modise‟s bedroom “shows a picture of me - everything around my room, it is my
environment… It is basically who I am.” Kago clearly explained the self reason for
personalizing his bedroom:
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Because you have to have your own sort of identity… if it was just a plain
room it wouldn‟t show who I am. It will be just like as if it is a place
where everybody can be but when you come here and you see the way I
have put it up that means it is showing who I am and not who everybody
is. It is just the sense of creativity in the sense that I am showing who I am
through the decoration I have put because it shows my identity as I am,
you know …

Sport identity. Sport was an important part of most of the male participants‟ (4 of
5) identity because it defined who they were. The commitment to their sport identity was
expressed through some of the items found in the bedrooms. Posters and technological
items such as computers, televisions, and video games were important in exploring and
enhancing their sport identity. Posters on Kabelo‟s wall and his special green soccer
boots expressed his interests and identity as a sport person. He discussed how his
computer and watching soccer games on it was important in improving his football skills.
“Nowadays I don‟t really watch movies that much. I only watch them when we have a
holiday but just making music and watching soccer games to perfect my skill. I normally
watch soccer videos on my PC.” Posters were used to express Kago‟s identity as sport
person. His passion for rugby was displayed through rugby posters displayed on the door
and around the bedroom.
First thing when you enter my bedroom on the front door is the rugby
poster… Most presumably it would say here is a rugby player… As you
can see on one side (of the wall) is a bunch of rugby posters for the
Springboks and Botswana Rugby team. I play rugby and I play for the
under 18 for Botswana… posters of rugby showing off what my personal
interest is and what I like to do.
Thabang and Modise had trophies and medals respectively that represented their
interests in soccer. These awards are discussed further under achievements. For Kabelo
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and Thabang, the green Nike® soccer boots and their favorite soccer team shirts were an
indication of their interest and infatuation with soccer. Thabang, who was being modest
about his soccer skills said:
… my new soccer boots (green boots placed on the side table). That is
how I get a picture of my bedroom, with my new soccer boots… My
soccer trophy shows gore (that) I think I know soccer. Yes I like soccer…

Creative self and achievements. Participants (4 of 5) discussed their creative self
and achievements in music, art, and sports. Their creative self and achievements were
displayed with trophies, medals, designer soccer boots, pieces of art work, music
produced, and awarded certificates. Technology such as televisions and computers were
important in exploring and perfecting their skills. Thapelo and Kabelo discussed their
creativity and achievements in music. Thapelo showed me the CD he produced and I had
the opportunity to listen to it. Kabelo was committed to his music and expressed his
identity as a music producer. He said:
…The computer, it expresses my interests in music, even the surround
system which is linked to the computer… yeah as well as - well as the
headset or headphone which got the mike (microphone). It shows that I am
producer or DJ yeah either way…
Thapelo had a poster of a musician who was an influence on his interests and
venture in music. “That poster over there has something to do with music ya ga (of)
Jubejube (musician). Gape (Also) the way he has influenced me in the sense that he was
a young guy who made in music.” He described himself as a “very artistic person.”
Modise described his medals and art work, which were the best part of his collection, as
“a symbol of my achievements, my hard work… as a symbol of what I am able to do.”
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His medals represented and expressed his identity as an athletic and a soccer player. The
art work on the wall described him as an artist. “…My art work as well. As I have said it
shows gore I really have great ambitions. I like art…”

Past, present and future roles / identity. Male participants found it easy to
communicate and express their past, current identities, interests, and where they were
heading into the future. Participants kept items that expressed their past identities. It was
important for them to remember where they come from for an easy infusion and smooth
transition of their past identities into new, present identities. Items that were kept from
childhood were childhood photographs, bedding, and toys. Thapelo‟s baby photograph
represented his past identity. When his younger brother broke it, he explained that he was
really mad and angry, and had it replaced. He said the photograph of when he was 3 years
old “keeps me going somehow. It somewhat reminds me of where I have been so it
reminds me of where I want to go and reminds me of what I believe in everyday.”
Kabelo kept photographs and bedding (skate board duvet and 101 Dalmatians®
blanket) from his childhood. The duvet, which was bought by his mother when he was 6
years old, later developed his interests in sports and skate boarding. The 101
Dalmatians® blanket was an important part of his childhood and he “doesn‟t mind using
it even if it means using it for a long time as long as it reflects who I am.” The
photographs were a reminder of life when it was only him and his then single mother who
later got married.
Oh yeah this is something I forgot to mention earlier on. This is what I
really like. It is my photo album of back then (showing me childhood
photos). Yes it is one of my treasured things and I really love it.
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Thabang kept his soccer toys he had since he was 5 years old. When I asked why
he kept them he said “because they remind me of who I was in the old days.” Kago
explained the importance of personal items, especially pictures on the wall, in defining
who he was, is and would be. He kept a childhood Barney® bag he used in Kindergarten
as a memory of his childhood and his childhood place, the US. The photographs on the
walls of him, family, and friends were a display of his life journey from childhood at
different ages, places, and countries. He said:
They are very important because they - they mould who I am. They make
who I am and what I am. They show different parts of my life and yeah
different journeys I have been through… there are many things especially
the pictures of me in kindergarten with friends, most of them we are still
friends... they show a trail of where I am from and where I am right now.
Some of the participants (3 of 5) expressed commitment to current roles. The
main current role was of being a student. Unlike the girls, the boys did not put more
emphasis only on their identity as students because they were more concerned with
establishing other identities, especially future ones. The items that represented their
identity as students were the study tables, school time tables (on the wall), and certificates
which were also a symbol of their academic achievement. Modise discussed the
importance of his study table and books in expressing his student identity and his
commitment to education. He indicated that he needed a bigger table to effectively carry
out his role as a student. He said:
The books on my study table because I like reading. Also my timetable, I
am a hardworking guy at school… the timetable shows I really manage
my time well.
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Thabang divided his time between the bedroom and dining room to manage his
role as a student. The dining room had a dining table he needed to do his school work
efficiently because he did not have a study table in his room. Kabelo admitted not to be
committed to his role as a student because of his focus somewhere else despite his
certificates that express his past good achievements in school. His computer and interest
in music occupied most of his time because it was a “true reflection of who I am… it
reflects who I am and what I want to be when I grow up.” He said:
I think this (referring to books and stationery) will communicate that I am
a guy who studies a lot but in fact it does not communicate that all… to be
honest I never read… hey I don‟t really read. I don‟t know why. I read
once in a while and that is at school. I never read when I am here at
home… my certificate (on the wall awarded for being best student in
maths). Yeah this shows who I am. I used to be really good at maths, it is
just that nowadays I am not putting more effort but I hope that sometime
soon I will find my sweat back.
Compared to the girls, the boys were well established and committed to chosen
future roles and identities which they have started developing and exploring. Kago was
well grounded and committed in what career he wanted. The books he was reading about
and posters of politicians expressed his career goals in Political Science. He said:
I want to do Political Science and Political Analysis le bo (and) Human
Rights Law, so mostly people who are very influential in politics or
something they are an influence to me. Like the book I am reading about
Magang (a Politician figure in Botswana)… So everything in there is on
politics. He is not there (pointing to Barack Obama‟s poster) just because
everybody loves him just because he is the first US Black president; for
me it is for the political side… you don‟t find pictures of strange people
except for Obama because that is the reason for having him…..
Modise‟s art work represented his future role and identity. “My art work as well.
As I have said, it shows gore (that) I really have great ambitions. It is just something I
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have to keep and cherish up until in the future… in order for me to know what the future
has in store for me.” Thapelo described how the two paintings in his bedroom allowed
him to escape into the future, “is where I want to go one day just far from everybody…
with these paintings is my dream of being able to go anywhere in the world.”
Technological items in the bedrooms were important in allowing the participants
to explore and commit to future career identities or roles. They allowed three of the
participants to explore their potential careers. Kabelo and Thapelo wanted to venture into
music production, therefore the computers provided the opportunity to explore and
develop that role. Kabelo said, “I am into music production now… It keeps me here even
after hours. After midnight I am always staring either watching movies on the PC or
making music.”

Self-image and self-presentation. Self-image and self-presentation to others was
important to most (4 of 5) of the male participants. Looking good and smelling good was
imperative to the boys. The items in the bedroom were also important to express identity
and interests to others to better understand who they are. Friends and peers were the main
social group they wanted to express their identity to and impress them. Modise explained
the reason for decorating his bedroom rather than leave it plain. “I think it is because
people can also see and admire your things so that they can have a better picture of you.”
Various items were there to impress, express, and present a certain image to
others. The designer clothes and perfumes were essential in displaying self image and self
presentation to others. It was important for them to always look smart and be well
dressed. The vanity table and perfumes were essential for Thapelo to keep an image of a
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clean person who loves himself. Thabang‟s perfumes, shoes, and shiny watches were
important in presenting an image of a clean well kept person to impress friends, “…I like
to keep myself clean… I like smelling good, I like wearing shiny things…”
Kabelo, who didn‟t like to follow trends, used his clothes to represent his
uniqueness. Dress influenced his career choice because he explained that he wanted a job
that would make him stay in the office and dress formally such as music production. He
said:
… I really like my clothing. It really reflects who I am, the person that I
am…. I like dressing formally, like you can see those ties over there… I
like to be unique… almost every person who is my age at the moment got
a pair of Air Forces but I decided to take these ones because I don‟t being
like any other person. I like being unique. Even these soccer boots, they
look weird (referring to green Nike® soccer boots) they look like some
snake. What I like them is that they are unique. You will never see them
anywhere again because of the color…
Kabelo also wanted to bring the public self into his bedroom through decorative
and personal items. He wanted to present his uniqueness and neatness image to his
friends when they came to his room, “I wanted to show my friends who I really am
because outside out there they know me as someone who really like his clothing who
likes himself so I wouldn‟t want them having a wrong impression about who really am I.”
Kabelo also said the exercise equipment was to impress the girls whereas the computer
and music system were used to impress the boys.

Religious identity. To some of the participants (3 of 5), Christianity was an
important part of their lives. It defined who they were, and how they interacted with and
found their way in the social world. Items such as posters and Bibles were a symbol of
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their religious identity. Kabelo considered himself a devout Christian. His commitment to
his religion was conveyed through posters, the Bible, and clothes for church. He said:
... I am a Christian as you can see that poster over there (referring to a
picture with a cross). Yeah it is something to do with church… this is the
shirt I go to church with most of the time… Yeah, as you can see here, I
have prepared my ties ready for church... I am going to dress with this one
next Sunday, and this one the following Sunday and this one in 2 weeks
time (pointing to the different colored ties). So I am going to keep on
alternating them.
The Bible expressed Modise‟s religious identity, “because it is sign of my
religious beliefs. I am a Christian, so I am big believer.” Modise‟s religious beliefs
influenced how he behaved and decorated his bedroom. His religious values influenced
the simplistic and clean design in his bedroom. He said, “I am good behaved person. I
wouldn‟t start putting funny signs outside my room --- the door, obviously I would not
put some funny pictures as well so I just want to put something simple yet detailed.”
Thabang added that “the Bible there, you know, I am a Christian. I sometimes go to
church on Sundays.”

Family / social identity. Family was the immediate social world for the
participants that influenced the identities they had. Personalization of the bedroom
expressed the type of relationship the participants had with their parents. They had items
that expressed family identity. Family photographs and items bought for them by family
members were a symbol of their family bond and family ties. Kago had family
photographs and posters that represented his family identity and his love for his family. It
was important to put up funeral programs, photographs, and posters of people in his life
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and not of strangers unless there was meaning to it because they were “a way of showing
batho (people) --- the people I am always with ke bomang (who they are).”
Thabang explained how his parents knew his needs and bought items he liked.
Photographs in the bedroom expressed the importance of his family to him. He said, “my
little sister‟s picture shows that I love my family. I will do anything for my family.”
Participants also appreciated the kind of relationships they had with their parents. This
was displayed in how most of the time the parents consulted with them about what they
needed, how they designed their bedrooms, respected their privacy, and interests.
Thapelo said:
… it‟s my choice. Like she will ask me what do I need. We will normally
go shopping together. Let‟s say she will say you want a duvet and
curtains, then fine I will come and pick you up and we will go shopping…
Kabelo talked about the 101 Dalmatians® blanket and the skate board duvet his
mother bought for him which he was still using. He also trusted his mother‟s choice for
his clothes. According to him, “this shows my mother got taste. She knows what her son
likes and she is a good mum. That is why she bought this (skate board bedding) long long
ago before I even showed interest in skate boarding.” Two of the participants indicated
that their family values influenced how they designed their bedrooms. The family
religious values and “good child” values were critical in listening to their parents when
they were asked to remove some items that went against family values. Family, as their
social world, was important to mould their identity development and behavior in general.
Modise talked about the note he was asked to remove outside his door which was initially
influenced by friends, “For example, I used to have the sign “Modise‟s Room” outside
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(the door) and “No Girls Allowed” so, they felt that it‟s kind of --- it is not really friendly
to the family so they told me to remove it.” The “Do Not Smoke” posters encouraged
Thabang to respect his family values and “… not to do these things in my room to do
them anywhere else.”

Age identity. The changes in the decoration of the room and removal of some of
the childhood items were signs of the participants‟ commitment to their new age
identities. They indicated discarding some of the childhood interests and items because
they were growing up. They explained that they outgrew some of the activities and items
they used to have. The changes were part of discarding of old identities and making
commitment to the new identities. Kabelo explained how he used to like playing games
on his personal computer but felt that he had outgrown it. He was exploring bigger
interests such as music production, “back then I used to play games on my PC. Nowadays
I think I am too old for games but I am really --- I am into music production.”
Modise removed toys in the bedrooms and gave them to his younger relatives
because he had outgrown them. Feeling grown up and friends influenced his decision to
put the “Modise‟s Room and No Girls Allowed” sign up outside the door which he was
instructed to remove. “I think is because I saw most of my friends are doing it and it kind
of made me feel like I am big boy.”
Just like the girls, having a bigger bed (3 of 5) was a symbol of growth and
commitment to current age. Removing single beds and cartoon bedding they used when
they were children was part of growing up. Only one participant had a double bed and the
other four participants wanted a bigger bed. Modise, Kabelo, and Thapelo wanted to get
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double beds because they had outgrown the single beds. Thabang, who had double bed,
explained the reason for removing his single bed and cartoon bedding from his bedroom:
I had a these small bed, this half bed um single beds. I had one of them
here. And I had Bob the Builder and Spiderman (bedding)… I was getting
older and older and the Spiderman were getting too boring, they are just
for kids now. They are up there in my closets… I grow up and mature and
these baby things I throw them away or I give them to my little sister.

Gender identity. Unlike the girls, the boys did not focus on how the bedroom and
its contents represented their gender identity. Only a few (2 of 5) indicated items in the
bedroom that represented their gender identity. For Kabelo, gender identity was
represented in the posters he had. “Well I like cars and I want my boys or my peers to
know that I like cars because it is like a norm for a boy teenager to like cars otherwise it
will be weird not knowing anything about cars.” Dress was also important to Kabelo to
express his gender and macho attitude, “I got this camouflage on and these muscle tops. I
like to be seen as some kind of soldier even though I don‟t want to be a soldier when I
grow up... it just feels right to be known as some major pain guy, the tough guy
(laughing).”
For Modise, the blue color represented his gender identity as a boy because
“normally girls will go for pink and the boys go for blue.” Some of the participants
indicated that blue was their favorite color but not because it is related to boys. I probed
them to find out the meaning of traditional gender items in the bedroom, especially the
colors. The boys admitted to liking pink and other bright colors. The meaning of color
was more for enjoyment and self image rather than representing their gender. Kabelo was
not worried about wearing pink ties or shirts because they were part of the unique identity
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he wanted to express to others, “not really, I guess is me wanting to be unique. I got a
pink shirt which I also really like. I can‟t spend a month without wearing it.” Thapelo
indicated that the blue color was just for enjoyment.
For me it wasn‟t really blue for boys. I had something for sky blue. I really
liked looking at the sky… that is why I have light blue on my thing
(referring to the duvet cover)… I even like pink sometimes (laughing), I
wear pink shirts so for me it is not really an issue.
Although the male participants did not focus on how the items expressed their
gender identities, I identified traditional gender items in their bedrooms. They preferred
more sports related items, things that expressed their achievements, self image and
masculine items. The items included exercise equipment, artwork / paintings, designer
clothing & footwear, sport memorabilia (e.g. Medals, Trophies), and PlayStation®. The
gender neutral items were also there in their bedrooms. The items included electronics,
vanity dressing tables, furniture, religious items, trophies / medals, posters, wall and
ceiling finishes.

Adding this will express me. Although male participants felt in full control of
personalizing their bedrooms, they indicated items they needed in their bedrooms.
Decorating the bedrooms to their satisfaction was hindered by lack of money and parental
restriction. Most of the items they wanted were electronic items and other expensive
items. Kabelo said, “if I had money I will have as many things as I like in my room like
soccer balls” to express his interest in sports. He would also like to have “a better sound
system” to explore his interests in music production. Kago said, “I don‟t need much in
my room. It is either my TV which I would put the other side of the room, my computer
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and radio which dad is using at the moment. As long as I have a computer and radio I am
fine.” Modise would like “something like hi-tech things maybe a computer and
television.”
They needed items that could help to explore further their identities, interests and
goals. Thapelo wanted to “do graffiti in the room… because it is just me. Gape (Also) I
am very artistic person and graffiti is also somehow involved in music and it‟s like yeah I
don‟t know how to explain it.” He also wished to “get a bigger bed … a bigger radio and
possibly a TV” for entertainment. Modise said, “I will need more space so that I can have
something like a gallery to put my art work because now I have no space to put them so I
just keep them in the store room. Also somewhere – where I can put my medals and write
something about them.” He also wanted a “bigger study table” to be more organized in
his role as a student.

Emergent Themes for Personalization of Bedroom and Place Attachment
From the narratives, I identified themes that related to personalization and place
attachment by male participants. The emotional and symbolic meaning of a place was
used to determine place attachment. Participants indicated the importance of personal and
decorative items in helping them getting attached to their place in the city. The length of
residence ranged from 2 to 10 years. Three of the participants (Thabang, Kabelo, and
Modise) had stayed at their current home for five years while Kago and Thapelo had
stayed at their homes for two and 10 years respectively. Renting of his house by
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Kabelo‟s parents did not seem to affect how he personalized his bedroom. The
participants were also old enough to remember how they felt about their house when they
first moved in.

Favorite objects and place attachment. Participants discussed the items that
made them feel attached to their places or homes. These were items they missed the most
or made them miss their home because they were not available in other places. The
bedrooms afforded them opportunities of doing their favorite activities that were not
provided by other places, which resulted in developing place dependence. The
personalized bedrooms supported their behavioral goals and interests such as privacy,
comfort and enjoyment. The favorite items that were important in developing place
attachment were beds, family photographs, and electronic items.
Thabang indicated the things that made him miss his bedroom and home: “I miss
everything. I miss my play station. If I take it then I just miss my room, I miss playing
soccer in the streets here.” Thapelo said this about a photograph of when he was 6 years
old that held childhood memories and attachment to his old neighborhood: “I also
associate it with that time when we used live ko (at) Broadhurst (another area of the city)
and I was still a kid bo (about) 4-5-6 (years old).” The bed was what Thapelo missed the
most when he was away and the reason for attachment to his place in the city. He said:
Let me say my bed … if I sleep anywhere but not on my bed it is not the
same. I miss my bed anywhere I am. This is one thing I can‟t --- because I
just feel free on my bed. I can come home sleep on my bed for as long as I
want, comfortably, whereas if I am at somebody else‟s house on their bed
I don‟t feel that same comfort…
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Technology in the bedroom, such as computers, radios, and games, was the main
factor in connecting with their place. Kabelo missed his computer, sports items, and the
Bible. The computer assigned meaning to his place because it supported his goals of
being a music producer. He said:
First of all, my personal computer. I miss it every single time I am out of
my room even if I am in the sitting room I still miss it. When I am at
school sometimes I tend to think about it the whole day. Yeah that is why I
don‟t really miss my cousins, I don‟t sleep over as often as I used to
maybe it is because I am starting to get that attachment with my room…

I feel at home. Personalization of the bedroom was essential for the participants
to feel at home. They indicated that they didn‟t immediately feel at home after moving in
but personalizing their bedrooms with familiar things helped them to settle into the new
place. If they moved to another place, participants indicated that they would definitely
decorate it better than the previous one (as they did when they moved into the current
home) to make them feel better and more at home. The importance of personalization in
developing place attachment was expressed by Kabelo who used to stay with his cousins.
After moving in with his parents, he did “not at first” like it “for a year or so because I
was still used to my cousin‟s place. I really liked staying there.” He felt at home because:
Well here it was like almost everything that I needed was here so it didn‟t
really need much of an effort to feel at home… it (the bedroom) got
almost everything that I need and everything that keeps me happy. Unlike
where I used to stay, I have like a computer here which is the source of
entertainment. Yeah we have more TV channels here unlike where I used
to stay, hey we were kind of lonely in some way.
Kago stated how he felt the first time he moved into his bedroom and home. He
explained that without his personal things it could have been anybody‟s bedroom:
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It was just there (referring to his bedroom then), it was not anything
important because it looked quite dull in the sense that it was as if it was
not my own room. It was anybody else‟s room; anybody could be in this
room. So now with the way I have personalized it, it is my own domain of
how it is and how it should be if it is mine. So it was just like a room
where I slept and then went downstairs and upstairs to do whatever before.
Now it is my own personal space.
The comfort provided by the bedroom made Thapelo feel at home “because this
actually sometimes feels like my little house inside the big house because there are even
times I think I should get a fridge. I just feel at home. I am just comfortable here… it had
become my space, everything here is mine…” Having a bigger bedroom was important to
the participants (4 of 5) in developing place attachment. They stated that they didn‟t mind
leaving their old neighborhood and place because they moved into bigger bedrooms.
They were also willing to move again if they moved into even a bigger bedroom. Feeling
at home was easy for Thabang because his bedroom things arrived the same day they
moved in. When I asked if he immediately felt at home he said:
Yes, because that same day these things came… and I already felt at
home. I felt better and at home here than the old one because my room
was like half the size of this room or even a quarter or a third. I don‟t
know but it was less than this room. It was uglier than this room.
Although Thapelo didn‟t like sharing when they moved into their current home,
being in the same neighborhood made him feel at home. “It didn‟t take long for me. The
thing is we didn‟t exactly change neighborhoods so I still felt at home, I didn‟t feel like I
had moved to a totally different place. I still felt at home.” Daily contact with their place
and identity expressed by the place was important to participants. Familiarity and daily
experiences with the place was important to Modise to feel at home. He explained that he
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felt different when he was at someone else‟s house, “Yes I feel different because I don‟t
feel I am that free… I don‟t get sleep when I am at somebody‟s house.” He also said:
…(I miss) just lying down on my bed… It is quite comfortable… I think I
am used to this kind of environment. When I come everything is here and
I am used to it… Seeing my things, seeing my belongings make it feel like
home. Waking up everyday same story it makes it home. It is part of my
everyday.

Social linkages and personalization. Social affordances and social relations of
the place were the main factor in participants developing place attachment. The bedroom
and its contents identified the participants to others by displaying their identity, interests,
and characters. The contents of the bedroom also played a role in building social relations
with loved ones by providing a place for social interaction and social identity, factors
important in developing place attachment. Thapelo‟s baby photograph was a reminder of
the social relations he had at his old neighborhood. It brought back memories of when his
cousins, who reinforced attachment to his neighborhood, were his neighbors.
It reminds me of old times. In the neighborhood we lived in, my cousins
lived next door, my friends lived across the road and it was just a nice
neighborhood to live in, grow up in. There were so many things that I did
there and so many things that brought me up like the experiences there, we
had the fights, the arguments and all sorts of things (laughing).
Social relations were a critical factor for Kago, who “grew up moving from places
to places” around the world with his family, to develop place attachment. It was
important for him to always display photographs of family and friends wherever he went.
He said, “Ethiopia is where I actually felt at home because of the union whereby if you
are a Mosotho, Tswana or from South Africa we were all always together, most probably
like a family…” Social relations were an important part of Kabelo‟s identity and
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attachment to his place after he moved from his cousin‟s house. The items helped him to
develop social relations with friends and peers in his neighborhood:
… like most of my friends used to come into my room to play computer
games that I have, some of them still do come even though my mum and
father did not allow me to have them in my room. They still come to have
a look at my music and give their opinion and help me where they can.
The bedroom and some of the contents provided a place of distraction or
diversion when faced with a challenging situation. In most cases, the participants (3 of 5)
indicated that the items provided distraction after they had an argument with their
parents. They provided an opportunity to think about the issue and calm down. Modise
stated that the bedroom and artwork provided him with a place to deal with family
conflicts. “For example, when I am angry at them (his parents) I just come to my room
and I start doing my art work so that I can relieve the pain and the hatred to teach me to
forgive and forget.”
The personalized bedroom strengthened relationships between Thabang and his
brother. Items his brother gave to him were special because he understood what he was
currently experiencing in his life. He liked sharing personal things with his brother “since
he went through the same stuff when he was my age. Gape (Also) he knows how I
think.”

Place identity and personalization. Participants‟ place attachment was
enhanced by identity expressed through and provided by the place and personal items.
Place attachment and meaning to place was determined by the extent to which their
identity was tied to it. They were attached to their place because it expressed their
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identity through the items they had in the bedroom. Feeling at home and belonging was
dependent on how the place supported activities and interests that were part of who they
were. Kabelo explained the reasons for personalizing his bedroom, “I don‟t want to lose
my identity and my personality.”
Thabang‟s bedroom and items made him feel at home because it reinforced his
identity “because everything here is mine so it shows gore this is my room it is not
whoever or somebody else‟s room… so it shows it is my room and no one can take over
and take care of it. It is my place.” Kago was moving to another country with his family.
He discussed what he was going to miss about the current place and how he planned to
settle in to his new place. His concern was creating a place that would support his identity
and the activities that would come with it. I asked him how he was going to make himself
feel at home at the new place he said:
I just try to adapt to it… in my own personal ways and interests… it
doesn‟t become part me but I become a part of it… I will miss everything
about it (the current place) like how I have done it. It was me who did it
and not anybody else and I did in my own way, in my own personal style.
I will decorate my (new) room because even though there will be people
(talking about the embassy staff who are responsible for decorating their
house) putting it in a specific way I still have to have it my own way to
show me rather than other people.
Modise explained the symbolic meaning of a personalized bedroom as necessary
for him to develop place attachment, “I mean it will just be plain (without the personal
items), it will have no symbol. So, yeah now there are pictures and I kind of know what is
going on around. It should be unique…” Participants stated that public places also
depicted who they were because they provided functional and emotional opportunities
that fully supported their roles. Thapelo wanted to be in a place that supported his identity
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and the activities that came with it. The music studio was the best place where he felt
free. “It is in the studio when we are making beats and this when I feel like this is me, this
is what I want to do.” Kabelo explained he felt most comfortable and felt like who he was
“… when I am out there in the soccer field that is when I can express myself, I can do
anything. Yeah I show my potential out there, yeah that is what people know me about.”

Cultural linkages and place attachment. Cultural linkages through
personalization were not mentioned by the male participants. Just like the female
participants, the male participants (5 of 5) were socialized to consider their parents‟
village as home. Thabang identified his father‟s village as home:
I come from Tutume in the North. I am a Mokalaka. I think it is home
because that is where my father comes from. That is where his parents are,
his mother and father, which is my grandmother and grandfather. They are
both old and --- yeah that is how I picture home.
To some of the participants (3 of 5) the social relations they had with relatives in
the village reinforced the bond with their villages as home. Thapelo‟s home was “Sebina
in Bokalaka up North, because that is where I am from honestly speaking and that is
where I have grown up. That‟s where I know my relatives from, my close relatives, my
family, my first cousins all of them are up there, so that‟s where I say I am from.”
Despite growing up in different countries, Kago indicated his parents‟ villages as home.
Interestingly, he considered both his parents‟ villages as home but he was also
comfortable considering Botswana as home. This could be attributed to his stay in other
countries whereby Botswana is generally communicated as home to others. When I asked
him where was home he said:
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I will give a very interesting answer. I would say a village. Another thing
about me is that I am person who don‟t rely on coming from one side of
the family like let‟s say my father‟s side. I would say I am from both my
mother‟s side and father‟s side.
Although they indicated their villages as home, daily contact with their place in
the city and affordance that came with it promoted place dependence and place
attachment to it. Participants stated that the bedroom and home in the city is the place
they were more attached to because it catered to their interests and created a sense of
belonging. They admitted that they did not go to the village as often as they used to
because it did not provide the fun they wanted as adolescents. Kabelo explained the
reason he did not go to the village as often as he used to, “nowadays I think I am old…
Yeah, kind of (grinning). Most of the stuff we boys like are not there in the village. It is
just in Gaborone... I need to have access to the web often.”
Modise explained why he was attached to his place in Gaborone instead of the
village. “I come from Bobonong, but I choose this place (Gaborone place as home)
because …this is where I do my school work, it is where I go to school from.” Insecure
social relationships with his father‟s family resulted in non attachment with Kabelo‟s
father‟s village, thus he considered home to be his mother‟s village.
… even though she is married, I just like the people there. They are
friendly unlike the ones from my father‟s side. I wouldn‟t say they are not
friendly but I - I --- we just don‟t have that attachment. I feel calm and
relaxed and I feel comfortable when I am at Rasesa and sometimes I prefer
it to the capital city (Gaborone) that we are in right now.
Sharing the bedroom in the village discouraged the frequency of going there.
Thapelo‟s sharing of his bedroom was the reason why he was attached to his bed and
place in the city. He said:
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That is why I said I pretty much miss my room, my bed especially when I
am there (in the village) because I am always the guy who sacrifices some
way or the other. I sleep on the floor, on the couch or something funny…

Summary of the Results
The results indicated the bedroom and its contents had a significant meaning to
the participants. From the narratives, it is clear that participants used decorative and
personal objects to explore and express their identities. Personalization items also made
them feel at home. Unlike the female participants, the male participants did not state role
confusion, possibly because they were more in control of what they did or put in their
bedrooms.
The interesting thing was the lack of cultural items and cultural identity in the
bedrooms. It was expected that the participants would have cultural items and cultural
influence in the bedroom that represented their different cultural background and
experiences. Cultural identity was not mentioned by the participants and I did not identify
cultural identity items in the bedrooms. There was a heavy influence of western items
that were a major factor in developing attachment to their place in the city despite
referring to the village as home.
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Chapter 5
Discussion
The purpose of the study was to examine whether bedroom possessions and items
played a role in identity formation and identity expression. The study was to determine
how urban adolescents in Botswana communicated who we they were to themselves and
to others. It was also important to determine whether personal and decorative items
assisted in the development of place attachment by adolescents. The discussions of the
findings are summarized based on the three objectives of the study. Gender differences,
age and length of residence to some extent, were used to organize and clarify the
discussion of the findings and address the study objectives. The assumptions of the study
which were also important to investigate are addressed first to explain and justify the
main findings.

Study Assumptions
At this developmental stage, it is important for adolescents to be independent and
make their own choices (Baldwin & Hoffman, 2002). It was assumed that participants
played a major part in selecting decorative items, arranging and designing their
bedrooms. The assumption was true more for male adolescents rather than female
adolescents because of parental control. Money was not stated as an issue as to what to
put in the bedroom but parental control was mentioned by several of them. The male
adolescents indicated that it was important to have control on decorating and
personalizing their own bedrooms even though their parents bought the items for them.
They found it easy to communicate to their parents whether they liked or did not like an
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item as compared to females. Male adolescents pointed out only few items belonging to
their parents that they had placed or stored in their bedrooms. Female participants were
more concerned with hurting their parents‟ feeling and accepted how their parents
decorated their bedrooms regardless of their preferences.
Female participants indicated less personal input and more parental restriction
mainly on wall colors, furniture items and posters. The difficulty in acquiring preferred
items was that they required their parents‟ money to purchase them. Family values also
restricted some of the personalization decisions. Participants had more freedom on the
selection of inexpensive or easy to acquire items such as posters, memorabilia, and self
made items. The finding was consistent with Jones et al. (2007) who described
adolescents as active in creating and designing their own bedrooms but become passive
mainly on the purchasing of large items, designing, and remodeling of the bedrooms
because it is a costly undertaking. Similar to James‟ (2001) findings, participants were in
control of memorabilia, access, activities, and recreational function of the bedroom.
The other assumption was that the bedrooms were the adolescents‟ favorite and
preferred place for carrying out most of the activities. This assumption was true for all the
participants. The bedroom was selected as the favorite place to be when at home which
was consistent with previous findings by Korpela (1992), and Abott-Chapman and
Robertson (2001). It was the only place in the house they expressed as theirs and in
control of thus the need to personalize it and reinforce ownership. The bedroom provided
the privacy they needed to carry out activities that did not include family members. It was
a safe place to be when they needed to deal with challenging issues and expose their
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private self. It provided a place to explore who they are and who they want to be. Some
of the male participants, however, indicated division of time between the bedroom and
other rooms at home that provided entertainment and exploration of other interests.
Whilst the bedroom was a place of refuge to the females, it was a place of fun for
the males. This preference was displayed by girls desiring items that promoted privacy
and security, whereas boys liked items that provided fun and entertainment. Although
participants indicated the bedroom as their favorite place, they also stated places outside
the home as favorite places to be. This was common particularly among the boys because
they girls preferred mainly their bedroom. The places offered the freedom and afforded
them the opportunity and resources to fully explore who they were. These places included
the sports field, music studio, school, and shopping mall. The findings are consistent with
previous findings of girls being attracted to more private places while boys were more
comfortable in public places (Abbot-Chapman & Robertson, 1999; 2001). AbbotChapman & Robertson (1999) found that adolescents preferred both safe private and
public places that are not noisy and crowded but away from adult supervision to relax and
be themselves.

Personalization of Bedrooms
Objective 1 of the study was to identify bedroom personalization differences
between female and male adolescents. Differences and similarities relating to use of
bedroom, personalization items, and meaning of items between male and females
adolescents were identified. Both male and female adolescents used their bedrooms to be
alone (or for privacy), study, relax, and think about serious issues. The gender differences
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were talking on the phone and entertaining friends by females whereas males preferred to
listen to music, play video games and engage in hobby related activities. The males found
it easy to use other rooms in the house to fulfill their needs and interests. The findings
corroborate Omata (1995) and James (2001) on use of bedrooms by adolescents who
found that the bedroom was used for studying, being alone and thinking about important
issues. Girls liked to have friends over, spent free time, and dealt with emotions in their
bedrooms (James, 2001).
Personalization was more prominent for males than females. This difference was
due to high parental control by parents for females and the propensity for boys to want to
be in control and independent. According to Bovill and Livingstone (2001), the
explanation to the differences is attributed to parents‟ tendency to exercise more control
over girls than boys. Control exercised by females was related to personal items /
memorabilia, activities, and access by others to the bedroom which was similar to James‟
(2001) findings. In addition to these, males had control over choices of items such as
furniture and unused or unwanted items by family they wanted to store in their bedrooms.
Consultation by parents on bedroom items to purchase was higher amongst males.
Females had more variety in their room and many small meaningful items while boys had
more large items consistent with Jones‟ et al. (2007) findings. Contrary to the Jones‟ et al.
study, females did not have masculine items but some of the males had feminine items
such as vanity tables, floral or colorful bedding and cushions.
Participants had items that were gender related and gender neutral. Items in the
bedroom that were exclusive to female participants were stuffed animals, novels, jewelry
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and jewelry boxes. Bright colors and color schemes were also important to females. Male
bedrooms contained sport related items, video games, and awards such as trophies and
medals. Gender neutral items and furniture were computers, radios, CD collection, study
desks, beds, posters, photographs, and religious items. The results were consistent with
findings by Jones et al. (2007) about gender bedroom preferences. The researchers found
that girls preferred stuffed animals and pictures of close people. On the other hand, boys‟
bedroom had more sport related items and electronics.
The meanings of bedroom items by participants were consistent with Kamptner
(1995) and were clearer for males than females because of personalization freedom. For
this study, both genders considered the bedroom as the only place at home they owned
and were free to do what they wanted. Consistent with Kamptner‟s findings, the most
prominent meanings for both genders were utilitarian, social, and enjoyment. There were
differences noted on the type of enjoyment. To the females, enjoyment was related to
comfort, privacy, and escape whereas for males it was more of entertainment and fun.
The findings were similar to Kamptner‟s who found that males emphasized the
entertainment part of enjoyment. It was expressed through entertainment objects such as
televisions, radios, games, and computers. Abbot-Chapman & Robertson (1999; 2001)
found that boys focused on the solitary amusement provided by the bedroom through
items such as computers and radios while girls focused on family relationships and
security. In this study, the adolescents preferred both shared and solitary amusement but
only with people they trusted with their things. It was mostly with friends and cousins
with same interests rather than with siblings.
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The most treasured items were the ones with social meaning such as gifts from or
items of special people in their social world. The social meaning for both genders was
related to items given by loved ones or family ties. For males, the social items
represented interpersonal qualities with special people in their lives but were a reminder
of special people in the females‟ lives. Additionally, bedroom items had an intrinsic
quality to females especially in relation to design and color. The most meaningful items
for both genders were photographs, posters, books (school books only), music CD‟s and
study desks. Meaningful items for girls were novels, stuffed animals, and jewelry
whereas for boys it was sports related, perfumes, clothing, and electronic items.
The surprising factor on the findings was the obvious absence of cultural items or
absence of mentioned cultural influences in the personalized bedroom. According to
Wallendorf and Arnould (1988), there is a tremendous adoption and embracement of
western objects by many nations around the world. The authors described the adoption of
foreign objects and movement away from local and cultural objects as part of the
acculturation process experienced by many. The acculturation into western life and
materials is linked to cultural interactions and exposure to mass media such as television
and internet (Wallendorf & Reilly, 1983) which seemed to be cultivating the image of
modern and western lifestyles to urban adolescents in Botswana. This practice is also
attributed to the growth of middle-income families in Botswana. However, the absence of
certain items in the bedroom can be an implication of cultural influence, that is, cultural
norms, values, and expected behavior. The adolescents did not have or were instructed to
remove items that were not in line with cultural values and morals for a typical
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adolescent Motswana child. Parents played a socialization role of teaching and
maintaining cultural values by controlling what objects and possessions should or should
not be in the bedrooms.

Bedroom Personalization and Identity Expression
Objective 2 of the study was to examine how adolescents personalized their
bedrooms as an intimate place to explore and express their identity. This objective was
addressed by using Erikson‟s two basic identity dimensions, that is, exploration and
commitment. Findings of the study indicated that personalization of the bedroom was
more related to identity than how they used it. However, utilitarian or functional aspects
of the bedroom items supported the activities that provided feedback on who they were
and what they could do similar to Kamptner‟s (1995) findings. The items served as tools
to accomplish tasks and roles needed to explore and commit to the identities. In
Wallendorf and Arnould‟s (1988) study, the selection of favorite objects was not based
on their functionality or performance but on personal memories and symbolic meaning.
They found that favorite objects provided cues for self expression and self-concept
aspects such as age, gender, and cultural background.
According to Berzonsky and Kuk (2000), engaging in more self-exploration
prepares individuals in undertaking more in self-directed tasks and manners without
seeking reassurance and emotional support from others. In this study, adolescents with
high/more personalized bedrooms and who were more involved in the decoration of their
bedrooms seemed to have better self-knowledge than those with low/less personalized
bedrooms. Their thoughts were more organized on their past roles, current roles as
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students, and future roles and goals in terms of possible careers. The freedom to decide
and decorate the bedrooms allowed for exploration and more connection with their
identities, that is, where they are coming from, where they are now, and where they are
going in life. The adolescents who had high/more personalized bedrooms had started to
fully explore future roles compared to those with low/less self personalized bedrooms.
The results of the study identified different identities expressed through the items
in the bedroom. There were many similarities and common themes that appeared
consistently across the two groups. The adolescents had discarded childhood and past
identifications by getting rid of the related items. Some of the childhood items were kept
as representation of their past identity. Such items are a way of “storing the memories and
feelings that attach our sense of past” (Belk, 1988, p. 148). According to Kroger (2004)
childhood items are important in synthesizing and integrating earlier identification into
new ones. The retained childhood items gave all the adolescents a sense of understanding
of who they used to be and who they are now. Wallendorf and Arnould (1988) stated that
attachment to childhood objects symbolize a psychological feeling of comfort rather than
its utilitarian properties. They are used as transitional objects. For example, a child‟s
favorite blanket provides security when away from parents rather than its warmth
property (Furby & Wilke, 1982).
Most of the items in the adolescents‟ bedrooms represented commitment to their
current identities. They were committed to family/social identity, religious identity,
gender identity, age identity, past and current roles/identity (mainly student identity). In
most cases, similar items expressed the same identity for the two groups. For example,
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the Bible was the main symbolic item that represented their religious identity. A bigger
bed represented growth and age development. Commitment to student identity was
represented through the study desk, scattered school books, and timetables on the walls.
Consistent with Wallendorf and Arnould‟s findings (1988), adolescents‟ treasured items
that were given by other persons or those that were gifts rather than the items they bought
for themselves. They held a symbolic meaning that represented their social or family
identity and support from their social world. The decorative and personal items were an
indication of the kind of relationship they had with their parents. They represented
support and love from parents and family toward their goals.
Despite the similarities and common identity themes, differences emerged
between the adolescents. Differences were observed on additional identities expressed by
males. The most obvious variations in responses were sport identity, creative self and
achievements, future roles / identity, self image and self presentation. Wallendorf and
Arnould‟s (1988) found that favorite objects represented men‟s accomplishments and
mastery. This was true for adolescent males because the emphasis was on their
achievements or what they wanted to achieve through the items. Although some of the
females expressed achievement, the items for it were different from the males.
Achievement for males was through the items that were self-made or self-achieved such
as artwork, produced music CD‟s, and sport awards. For females, readymade items were
used for inspiration for future roles such as novels, posters and inspirational words.
According to Gosling et al. (2005), personal possessions are also for selfpresentation. Self-image and self-presentation to others was an important factor to males.
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The females emphasized the private self provided by the bedroom and males were
comfortable with the private self experienced in the bedroom and public self displayed in
public places. For males, both private and public places made them comfortable and free
to be who they were. The connection between the bedroom items and public self was
important to male adolescents because the items were part of the self-extension process
by presenting who they were to others (Belk, 1988).
The bedroom and its items provided a platform and supported self exploration and
personal goals for future roles/identity such as careers. Similar to Wallendorf and
Arnould‟s (1988) findings, male participants preferred items that promoted self
exploration especially for future interests and goals. In this study, older adolescent males
were connected to and interested with what they wanted to do and be in the future. They
were in the process of exploring or committing to their future roles and identities. They
knew careers they wanted to pursue and used items in the bedroom to explore them.
Females, especially older ones, focused more on current roles and expressed confusion
regarding future roles. Only one female adolescent expressed exploration of a future role.
Others either did not discuss it or they expressed role confusion as to what they wanted to
be because of academic performance challenges or lack of exploration. Confusion was
common among females with less personalized bedrooms. The female adolescents were
using the items to face the crisis and decide on the new direction to take in terms of their
future goals. It is important to note that identity exploration and commitment were
running parallel because participants kept items that expressed both. Participants had
items that explored future careers such as relevant books, computers and posters at the
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same time expressing commitment to current student identity through study desks, books,
and timetables.
An obvious dearth was lack of cultural identity because of the absence of cultural
items as mentioned earlier. Cultural identity in this case refers to Setswana culture
because they are Batswana children. According to Wallendorf and Arnould (1988),
individuals can develop new social and cultural identities. It is possible that through
western items, adolescents were integrating and/or developing new cultural identities
which are expressed through the personalized bedroom. The use of western materials
might be part of the crises or role confusion because they are still establishing who they
are. Another possibility is that the adolescents were still exploring who they are amid a
multi-cultural exposure and the situation might be temporary (Hay, 1998). Mass media,
social relationships outside family, and inter-cultural exposure might play a role in
adopting new cultural identities (Kroger, 2004; Wallendorf & Arnould, 1988). This does
not imply that they are not recognizing or not comfortable with their birth cultural
identity or ethnicity.

Bedroom Personalization and Place Attachment
Objective 3 of the study was to determine whether adolescents developed place
attachment through personalization of their bedrooms. According to Copper Marcus
(1992), molding and manipulating places by individuals is important in creating
emotional bonding with it. The adolescents had developed place attachment through
personalized bedrooms. Opportunity to be creative, practice (action and behavior),
childhood reminders, and social interactions achieved through personalization were
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important in developing place attachment (Low & Altman, 1992). Personalized bedrooms
resulted in preference to and bonding with the place provided through functional and
emotional characteristics of the items (Williams & Roggenbuck, 1989).
First, the bedroom space became a place through the items placed in it (Gieryn,
2000). The bedroom itself and the items in it enhanced attachment to the current places
because of the positive ties and individual identities they had developed through them. By
adding items that were personally important increased the meaning of the place,
promoted belongingness, and gained special meanings. The items increased bonds they
experienced with the places (Nanzer, 2004) after moving in. The most common item that
was a vital part of place attachment was beds for all the adolescents and technological
items for males. Participants indicated that their beds made them miss the place
regardless of where they were and thus promoted place dependence.
According to Low and Altman (1992), attachment to place is linked to social
relations or social ties. The authors stated that place attachment incorporates family and
friends in it. For the adolescents, personalization of bedrooms promoted social relations
through items that were given by others, items that were a reminder of others, and items
that were shared with others. They had items that represented their social identity and
social affordances that provided memories, happiness, and security they needed. The
items also promoted shared interests and comfortable interactions with family, friends
and peers fostering attachment to place.
Length of stay at their residence in Gaborone was not primary to place attachment
for the adolescents consistent with findings by Hernandez, Hidalgo, Salazar-Laplace, and
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Hess (2007). Place attachment was mainly attributed to three factors, that is, privacy
provided by not sharing their bedrooms, personal items in the bedrooms, and having
bigger bedrooms. These factors also promoted place dependence. Adolescents indicated
that having their bedrooms decorated helped them to immediately settle in and feel at
home. Room size was important in developing place attachment. Most of them did not
miss their previous homes because of the bigger bedrooms they occupied. They were
willing to move from their current residence provided they would have a bigger bedroom.
Adolescents were attached to their place in the city because it afforded them with things
that were not available in other places. For the girls, privacy and being surrounded by
familiar things was vital to place attachment. Technological items in the boys‟ bedrooms
enhanced their place attachment and place dependence.
According to Hernandez et al. (2007), a “person could be attached to a place but
not identify with it.” In other words, a person may like “to live in a place and wants to
remain there but does not feel that this place is part of their identity; at least not their
main place identity” (Hernandez, Hidalgo, Salazar-Laplace, & Hess, 2007, p. 311). The
authors indicated that individuals can express high personal identity or belongingness
with a specific place but not be attached to it or preferred not stay there. This was
demonstrated by adolescents‟ meaning of home which was influenced by the strong
socio-cultural process that guided the development of place identity (Nanzer, 2004). The
adolescents‟ meaning of home was socially and culturally constructed, and collectively
shared (Low & Altman, 1992). Despite their frequent contact with the place in the city,
they all referred to the village as their true home even though they went there only for
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holidays and family events (Kruger, 1998). Culturally, father‟s village (or mother‟s if
single) is regarded as home. The meaning provides individuals with a common family
and social identity. The adolescents indicated attachment to place in the city but identity
with place in the village.
Place identity provided by the place in the village, thus its reference as home, was
afforded by common identity for the family, strong extended family structures, social
relationships and networks, and hosting of family events there (Kruger, 1998;
Mukamaabo, 2003). Similarly, Hay (1998) found that the Maori related to their rural
place in a social sense and kept in touch with their culture through extended family. The
village remained constant as a place that reflected their social identity regardless of where
adolescents moved around the city and neighborhoods. This stability could explain their
willingness to move because their meaning of home is rooted in the village.
On the other hand, personalization of bedroom, daily experiences and contact,
being raised in the city, privacy, favorite activities in the bedroom, established social
relations (with nuclear family, peers, and friends), emotional meaning, modernization,
material and entertainment affordances, and not sharing the bedroom developed into
attachment to adolescents‟ place in the city. Personalizing the bedrooms provided for
personal experiences and explorations that developed into place attachment. Rich
affordances by the place in the city promoted place attachment and place dependence to it
rather than place identity. The availability of bedroom items in the city encouraged place
dependence because they supported their goals and interests compared to the village
(Stokols & Shumaker, 1981). The rich affordances in the city widened their social world,
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explorations, and experiences (Chatterjee, 2005). The positive affect toward the place is a
result of successful goal pursuit provided by the resources in the place (Scannell &
Gifford, 2010). The villages limited achievement of valued interests and goals because of
limited resources such as access to the internet. Male adolescents indicated the lack of
technology and entertainment suitable for boys their age as a problem in the villages thus
enhancing attachment to place in the city. The finding was consistent with Gwebu (2003)
who found that young people in Botswana are migrating from rural areas to towns in
cities searching for better opportunities. Hay (1998) found that there were not enough
interesting things to do for adolescents who grew up in the rural Peninsula in New
Zealand. Most of them were planning to move to the city after high school.
The meaning of home is unique to Botswana and such situations of having two or
more special places are not commonly addressed in literature. It is possible that the
participants could develop place identity and place attachment to both with the place in
the village indicating social identity (collective culture) and place in the city expressing
individual identity (individualism). Place identity associated with the village as a
communal place was socially related. Some degree of attachment to the village was
socially constructed and gave them the stability they needed in the midst of place changes
by parents in search for greener pastures. The village in Botswana is the only constant
place that individuals experienced from childhood to old age. It expressed social identity
as members of their families and/or tribes instead of individual identity.
Not sharing their bedrooms and personalization were important in expressing
individual identities in the city. Bedroom items were brought along as a constant
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reminder of self, tools for exploring their goals, and self-continuity as they moved around
the city. Both places simultaneously provided values, beliefs, memories, experiences,
meanings, and feelings that are required to relate with the place (Proshansky et al., 1983).
This possibility calls for further research and understanding.
The situation of identifying with two or more “homes” in Botswana is supported
by Williams and McIntyre (2001) who assert that we can no longer consider the
traditional indicators of what home is. Williams and McIntyre emphasized that in modern
times and society people do not stay in a single community because they often work in a
separate place from home. The authors examined meaning – making through multiple
residences and experiencing places brought about by modernity. They indicated that
sense of belonging is no longer rooted in one dwelling and hence possible to develop
multiple place identities. Most Batswana identify with at least two or more different
residences with each serving a different function to identity development; village or home
for family event and communal living, cities and towns for work, lands for farming, and
cattle posts for animal rearing (Mukamaabo, 2003). Williams and McIntyre point out that
all the places are important to individuals to search for and evoke meaning and identity as
part of self exploration. It should not be considered as a disruption, but providing various
possibilities and option of constructing identity and a sense of place. The authors
indicated that in western societies people move between and identify with both summer
and winter homes.
Brown and Perkins (1992) stated that place attachment can be disrupted or
violated resulting in non attachment. Some of the female adolescents indicated disruption
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to place attachment because of the unsafe neighborhoods. Housing and land shortage
force some middle-income families to live in low-cost neighborhoods or relocate to periurban communities of Gaborone where the standard of housing varies and crime is high.
Despite the disruption, personalized bedrooms provided a safe place and a sense of
stability to develop attachment toward the home. Length of stay was not important for
one adolescent, who had the longest length of stay at her place, to develop attachment
because of lack of bedroom personalization. Length of stay developed only neighborhood
attachment for the adolescent. This is consistent with Hernandez et al. (2007) who found
that not all forms of attachment to place depend on length of stay. In this study,
personalization was the main factor.

Context and Limitations
There were two contexts that may have affected the results of the study. However,
I did not consider them to be limitations because they were addressed during data
collection. The main context was that the participants may not have had the finances to
purchase their favored decorative items. It was not a limitation because participants did
not communicate any financial problems in personalizing their bedrooms. Coincidentally,
all the adolescents came from middle class families or above. The adolescents indicated
that their parents made it a financial issue even though they felt it was not because they
were sure their parents could afford possessions for their rooms. The choices were mainly
affected by parental control and parental preferences rather than by money.
Personalization challenges experienced by adolescents were related to major
changes and items such as furniture, renovations, decorative items, electronic items, wall,
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and floor finishes. Personal items, memorabilia and self-made /or self-achieved items
especially for boys that were inexpensive were a major part of the treasured bedroom
contents. Other treasured items were gifts from others. To address this, participants were
asked what they wished to have in their bedrooms if they had money and they explained
why. The adolescents indicated items they needed that would assist in fully exploring
their interests and goals as well as representing who they were.
The other context was that the adolescents did not have the liberty to design their
bedrooms as they preferred due to parental control. This context was true more for girls
than boys. The boys felt more in control of how they decorated their bedrooms with few
exception of being asked to remove things that were not friendly to the family. It affected
mainly choices of large items like furniture and putting up posters because they made
walls dirty. It was a limitation in terms of the adolescents having bedrooms that did not
express their identity, goals, and interests rather than their parents. To address the
limitation, adolescents were asked to indicate what they would have liked to remove from
or add to the bedroom if their parents gave them permission. Language and cultural
experiences of the adolescents could be a limitation on how they interpreted the meaning
and value of personalization items. Although the interviews were predominantly
conducted in English, participants used brief words in Setswana to express themselves.
These were translated into English.

Future Research and Recommendations
The present study has shown how personalization of bedrooms by urban
adolescents in Botswana expressed identity and developed place attachment. For
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comparisons future research should investigate personalization by sharing adolescents,
and how they explore and negotiate their identities. The study would possibly capture
how individuals with different personalities, interests, and goals negotiate who they are in
a shared space. Future research should also address the differences between adolescents
with personalized and non-personalized bedrooms in achieving their identities and goals.
A longitudinal study may bring a better insight on whether personalization changes with
identity or vice versa to determine a clearer connection between personalization and
identity formation. In future, personalization by low-income adolescents should be
investigated to determine whether they personalize their bedrooms similarly or differently
from middle income adolescents. The assumption is that they would be more creative and
use more self-made or self-achieved items because of limited funds.
Cultural identity was not expressed through personalized bedrooms. Participants
have embraced western objects that make them get less attached to their home villages
because certain treasured items and amenities were not available there. Future research
should examine what cultural identity urban adolescents in Botswana identify with and
whether the use of western materials is part cultural identity exploration. To compare,
future research should investigate personalization of bedrooms by adolescents in rural
areas to indicate similarities and differences to urban adolescents in personalization
items, meaning of home, and cultural identity with which they identify.
Many place attachment and its related construct studies do not address the meaning
of home to individuals who identify with multiple places. Williams and McIntyre (2001)
suggested the need to revise traditional meanings of home as a single dwelling in one
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location that one has to accommodate changes such as having multiple residences in
different locations that come with modern lifestyles and values. Future research should
investigate how individuals can relate with and have more than one home as is the case in
Botswana.
Future research can clarify and answer the following questions: How do sharing
adolescents manage personalization and negotiate identity exploration? How do parental
restrictions on personalization of bedrooms hinder identity formation? Can we determine
adolescents‟ psychological status by studying their personalized bedrooms? What is the
impact on the adoption of new and different lifestyle on adolescents from native nations
on identity exploration? What is the meaning of home for adolescents with multiple
residences?

Conclusions and Implications
The findings of the study are summarized using a model that demonstrates the
interplay of personalized bedrooms in developing identity and developing place
attachment. Figure 2 explains the role of personal and decorative items in identity
formation, identity expression, and place attachment. Adolescents‟ goals, values,
interests, and need for identity exploration were highly influential on how they decorated
and personalized their bedrooms. Identity determined the activities, personal, and
decorative items to put or remove at specific times of identity exploration, identity
changes and identity commitment. Through the items adolescents were able to discard
some of the past identities/roles and commit to current identities as part of identity
development.
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Figure 2
Bedroom Personalization, Identity Formation/Expression and Place Attachment
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According to Kleine, Kleine, and Allen (1995) individuals possess items that
facilitate self-continuity and present “past self (memories), present self (me now), and
anticipated future self (who I am becoming)” (p. 328). Adolescent had items that
expressed their different past, present and future identities. They identified who they were
and who they were not through their bedroom possessions (Belk, 1992; Kleine, Kleine, &
Allen, 1995). The adolescents were able to interact with and experience their place
through personalization.
Although parental influence was necessary, to a certain extent it may have
interfered with identity negotiation and exploration by not allowing the adolescents to
play a major part in the decoration choices. The findings indicated that the adolescents
continually personalized their bedrooms when they experienced changes in identity (and
goals) or experienced role confusion. Personalization was important to discard old
identities and explore new ones before committing to them. They defined and measured
themselves through their possessions (Belk, 1992).
Place attachment and identity expression through personalization are intertwined
because they are both indicators and outcomes for creativity, sense of who we are, sense
of security, social ties, goal achievement, emotional bond, and control over a place. To
ensure positive identity development and place attachment, a large degree of support and
flexibility by parents on personalization of bedrooms by adolescents is crucial. Parents
need to appreciate and be more open to bedroom personalization as a way to understand
what their children are facing and dealing with as they transition into adulthood. From the
personalized bedrooms, parents can monitor the identity changes their children are going
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through and foresee the crises they are experiencing. Parents‟ involvement and
encouragement in the personalization process can be vital in keeping up with and
knowing their children‟s interest, goals, and values they can nurture. Supported
personalization can be a foundation for building positive parent-child relationship that
will allow parents to assess and discuss with the adolescents what they see in the
bedrooms to better understand them.
The study has interdisciplinary benefits. It contributes to adolescent identity
development and interior design fields. The findings assist interior designers and parents
to know what they should do in designing places for adolescents to support identity
formation. Interior designers should allow an opportunity for adolescents to put what
assists them to grow when designing their bedrooms. In designing adolescent bedrooms,
designers should make allowance for or accommodate personal touch by adolescents
through flexible design that will allow continuous personalization necessary for identity
exploration.
To adolescent developmentalists, the findings give insight on how and where
adolescents deal with the social and emotional challenges they experience during identity
formation process. Encouraging personalization by an adolescent developmentalist could
be an important step in assisting adolescents with identity development. A personalized
bedroom could communicate to developmentalists and parents achieved roles and
identities adolescents are experiencing. It could provide a place to study or observe and
better understand adolescents‟ interests and goals at different developmental stages to
support and nurture. The personalized bedroom could also be the important to identify
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challenges, crises, and/or role confusion they are experiencing and probably
communicating through it. The findings inform our understanding not only of how
adolescents can effectively use their bedrooms, but also how the bedrooms can be used to
influence and promote exploration, development, expression, and commitment to self
identity. This knowledge would most likely provide for an appropriate approach and
solutions in understanding and addressing adolescent problems.

Member Check
Two participants, one male and one female were given the results to read and to
confirm the analytic categories and interpretation as a true representation of the
adolescents‟ social realities (Lincoln & Guba, 1985). Dintle, who was not happy with her
less personalized bedroom, was selected because she experienced role confusion. Kabelo
was selected because he represented participants who were satisfied with their
personalized bedrooms, made a commitment to present identities, and were fully
exploring their future self. This process was important to ensure credibility of the
findings. It was also important to address some of the gaps in the findings.
The two participants confirmed the emergent themes that were identified for
meaning of personalization, identity expression and developing place attachment. No
additional themes were suggested. They both emphasized the importance of
personalization in exploring their interests. Dintle‟s role confusion was confirmed by her
repeating high school. Kabelo discussed the planned change of turning his bedroom into a
“mini studio and a bigger home theater” after completing high school to discard the
student identity because he decorates “according to changes in his life.”
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They also addressed the main gap of lack of cultural items and cultural influence.
Both Dintle and Kabelo confirmed the absence of cultural items in their bedrooms.
Dintle simply said “I don‟t like them.” Kabelo‟s reasons were mainly peer pressure, to
impress others, and modern lifestyles. In relation to peer pressure, he indicated that the
traditional items were considered not to be “cool” by peers or “embarrassing” hence not
having them in the bedroom. However, Kabelo indicated using earthy cultural colors in
his bedroom, for example, his brown music system.
They both indicated that they experience culture in other ways such as traditional
music, food, poetry, colors, cultural readings, and clothes. These items were easy to share
in privacy only with peers who appreciated them. Kabelo indicated cultural influence
from parents who emphasized appropriate “cultural beliefs, customs, and tradition” on
the restrictions they applied on him. He believed that the cultural influenced restrictions
were necessary to “mould and make me not to go stray” by not having things that are not
for a “typical Motswana child.” They both clearly emphasized the importance of their
culture. Kabelo said, “it does not mean we don‟t value our culture. We do, but we
befriend people who don‟t care about culture and it is embarrassing.”
They also discussed reasons for attachment to their place in Gaborone. Although
the village was still referred to as “home”, they felt that daily life activities they
experienced in Gaborone helped to closely relate and bond emotionally with it. Dintle
explained that “I am more attached to Gaborone because of friends here, going to the
mall, going for lunch, entertainment centers. I grew up in Gaborone.” To her “Moshupa is
quiet, boring and there is nothing exciting. I spend most of the time indoor watching T.V.
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and playing music. I just go there to visit my dad and relatives.” The discussion I had
with the two participants raised questions on what exactly is the meaning of “home” in
Botswana? Is it different for urban and rural adolescents? Do the adolescents later (as
adults) re-connect with the village as part of the established self? These are the questions
that can be answered by future research.
The findings of the study contribute to the literature on the significance of place
and personal possessions in defining individuals and promoting self development. This
study specifically provides a basis for understanding the importance of bedroom
personalization in identity expression and place attachment. It highlights how a
relationship and emotional bonds with a bedroom through personalization can support
adolescent‟s successful transition and positive attachment to place. The findings could be
used to facilitate appreciation by parents on the reasons and benefits for personalizing
bedrooms by the adolescents. The knowledge is important in creating and promoting
healthy home environments that encourage and support positive identity development for
adolescents.
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Themed Bedroom Photographs
Personalization of Bedrooms
Photograph 1

One of the first things Tebogo did to personalize her bedroom was to spray paint the
windows with her initials in accordance with her purple color scheme.
Photograph 2

Tebogo personalized her bedroom with traditional female items such as stuffed animals,
dolls, and tiara.
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Photograph 3

Thabang personalized his door on the outside to express sense of ownership to his family.

Photograph 4

Thabang personalized his bedroom with bright colors and things that expressed his
interests. For example, his green soccer boots expressed his interests in football.
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Meaning of Bedroom Items
Photograph 5

The bed had enjoyment meaning to Gaone because it provided comfort and relaxation.
The stuffed animals represented childhood memories and the child in her.
Photograph 6

The computer provided entertainment for Kabelo because he used it for listening to
music, surfing the internet, and watching football games or movies. It also helped in
exploring his career role as a music producer.
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Photograph 7

Boi liked the privacy provided by the bedrooms especially that she did not like her
neighborhood. The curtains, which were always kept closed, had utilitarian and
enjoyment meaning because they kept outsiders from invading her privacy. She wanted
to buy heavier and darker curtains for security and privacy.
Photograph 8

Pictures and funeral programs on Kago‟s wall had social meaning and social identity.
They represented family ties and memories with friends and family in different places
from around the world. The Barney® bag (right hand corner) represented his childhood
days in the US.
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Personalization and Identity Expression
Photograph 9

Though Lebo experienced role confusion about being a graphic designer because of her
grades, she had posters and pictures she used to explore her potential career.

Photograph 10

Gaone‟s study desk expressed and supported her role as student. She loved magical
movies and described herself as an organized person.
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Photograph 11

Kabelo had posters that represented his religious identity (on the left), sport identity (on
the right), and certificate to express his academic achievement.

Photograph 12

Modise‟s medals expressed his achievement in sports and the timetable represented his
dedication to his current role as a student.
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Personalization and Place Attachment
Photograph 13

Thapelo‟s bed was what he missed the most when he was away from home. His baby
picture represented his social relation in his neighborhood which reinforced place
attachment. He liked to share his things with his cousins and listen to the radio for
enjoyment.

Photograph 14

Modise‟s art work displayed in the bed room made him miss home. The bedroom, unlike
other places, provided the space to do his art.
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Photograph 15

Dintle did not like the look the bedroom because it was plain and not interesting. The
bedroom did not represent who she was because of less personalization. The bedding,
which was the only decorative thing of her choice, made her like her bedroom.
Photograph 16

A bigger bedroom, favorite colors (peach wall and black chest of drawer), a large mirror
and other decorative and personal items assisted Gaone to feel at home. Although they
were still settling in (see unfinished floor) with her mother the decorative and personal
items in her bedroom were important in developing place attachment.
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Autobiographical Sketches of Participants
Tebogo
Tebogo, the poet, was a 15 year old girl who stayed with her mother, father and
four year old sister in a medium cost house. She was in Form/Grade 5 and was about to
complete secondary school. She had travelled in many places outside the country and had
different experiences with different places. Her house was recently renovated and was
given a new bedroom. She had never shared her bedroom because she was the only child
for a long time. She was satisfied with how her room was decorated because her parents
knew and respected what she wanted. She loved her purple and white color scheme. Her
parents had few restrictions but were coming up with solutions for them. For example,
they were planning to put up a board for her posters to avoid messing up the walls. They
were also in the process of adding a private bathroom for her. She loved poetry and it was
part of her planned future. The bedroom remained the only place where she accepted
herself the most. She would like to visit India to go back to her roots because her paternal
grandmother is from India.

Lebo
Lebo was an 18 year old girl with three older sisters all in their 20‟s. She stayed
with her single mother and one of the sisters in a medium cost house. She had shared a
bedroom before with one of her sister and was happy that she was no longer sharing
because they were also fighting. She was not happy with the design of her bedroom
especially the furniture because it was mainly her mother‟s choice. Her mother also
placed some unwanted things in her bedroom. She described her bedroom as an
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organized mess. Although she was in Form 5 and was about to complete secondary
school, she experienced confusion on what she wanted to be in the future but was still
exploring being a graphic designer. Lebo stated that her bedroom was the only place she
felt most comfortable but would have liked to go to Brazil because she loved house music
and that was where it originated.

Dintle
Dintle was an 18 year old girl who was the only child and had never shared a
bedroom before. She had lived all her life at her current residence (medium cost) with her
parents because she was born there. Dintle was not completely happy with bedroom
design and decoration. She described it as ugly and not interesting. She explained that she
was jealous of her friends‟ bedroom because they looked well designed, colorful, and
nice. She felt it represented her mother rather than her because most of the items were her
mother‟s choice. She felt more like herself in the neighborhood or the shopping mall than
in her bedroom because of lack of personalization. She had completed her Form 5 but
still struggled with career choices. She would like to go to America because she would
like to shop for clothes.

Boi
Boi was a 17 year old girl who was staying with her father, mother, and 13 year
old sister in a medium cost house. She had shared her bedroom with her sister before but
they were always fighting because they had different interests and values. She liked her
colorful bedroom and she was free to decorate it with few restrictions from her parents.
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She was fairly satisfied with her bedroom because her mother mostly consulted her
before buying things. She didn‟t like her neighborhood but her home and bedroom
provided a safe place for her. Home was also the place where she felt most comfortable.
One place she would like to travel to was Mauritius, but just for a holiday because she
loved being in her home country and would feel lost anywhere else.

Gaone
Gaone, who described herself as adventurous, was an 18 year old girl who was
about to complete her Form 5. She was the only child and staying with her single mother
in a high cost house. She had shared her bedroom before with her cousins and did not like
it because it made it difficult to clean or organize according to her preferences. She chose
most of the decorative items in the bedrooms and her mother consulted her when making
renovations. Her mother was aware of her preferences and bought things she liked. The
bedroom remained the only place she felt most comfortable. She would like go to the
Caribbean Islands because the warm weather reminded her of home, Botswana.

Thapelo
Thapelo was an 18 year old boy who was a Freshman at the local university. He
had three siblings but stayed with his parents and his 10 year old brother in a high cost
house. He wanted to pursue a career in music and showed me some of the music CD‟s he
produced. He once shared his bedroom with his sisters at different times and described it
as an unpleasant experience. He made most of the design choices in his bedroom. Unlike
before, he was restricted in making major renovation because of his anticipated move
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from home but his mother involved him before purchasing items for his bedroom. He was
satisfied with the decoration and personal things in his bedroom and what they
represented. He felt most comfortable and free to be himself in the music studio because
it was part of his future goals. He would like to visit any place that is music oriented.

Kabelo
Kabelo was a 17 year old with one sibling. He lived with his step father, mother
and his 6 year old brother in a rented medium cost house. He was in Form 4 and had clear
goals of pursuing a career in music production. Football was his favorite sport. He had
shared his bedroom before with his cousins because he described himself as a coward
then. He was well satisfied with his bedroom except for his parents‟ items they placed in
his bedroom. He made most of the decisions on the decoration of his bedroom except for
the occasional rearrangement of the bedroom by his mother. The soccer field was the
place where he felt most comfortable, because he could express himself best there. He
would like to visit the US and Europe because that is where most of his role models used
to be until he became his own role model.

Kago
Kago was an 18 year old boy in Form 5. He had 2 brothers aged 9 and 28 years.
He was currently staying with his father in a medium cost housing whilst waiting to join
the rest of the family abroad after completing his secondary school. Kago had never
shared his bedroom before. He loved playing rugby. Kago was satisfied with the design
and arrangement of the bedroom because he was in full control. He knew what he wanted
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to do for his future career in Politics and he was fully exploring it through the items in the
bedrooms. He had vast cultural and place experiences from staying in different countries
which shaped his social world and who he was. Designing his bedroom to meet his
interests was important for him to settle and feel at home in all those places. The place he
felt most comfortable was in Sweden because that is where he spent most of his
childhood years.

Modise
Modise was a 16 year old boy with one 19 year old sister. He was in Form 4. He
was living in a medium cost house with his parents and sister. Modise had shared a
bedroom before and didn‟t like it because they were always fighting. He loved art and
sports (football and athletics). He was not restricted on how he could design his bedroom
because he described himself as a well-behaved person. He would not put up things that
offended others and his parents normally told him to remove things that were not
appropriate or friendly to the family. He liked his bedroom because it was simple and had
things that showed his achievements. He felt most comfortable and free to be himself at
school. He would like to visit United Arab Emirates to experience the people,
infrastructure and way of life he had heard about.

Thabang
Thabang was a 14 year old boy in Form 4. He had two siblings, one 19 year old
brother and 9 year old sister. He was living in a high cost house with his parents and 9
year old sister. He has never shared a bedroom. Thabang liked playing football. He
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described himself as a good boy. This is the reason his parents don‟t restrict his bedroom
decoration ideas. He liked his bedroom but wanted to add electronics such as a plasma
television for entertainment. School was the place where he found it easy to express
himself. He would like to go to Victoria Falls in Zimbabwe again because he enjoyed its
beauty.
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Categorized Quotes from Interviews
Importance of Bedrooms and Personalization Items
Tebogo: I practically live in my bedroom because of my schedule, like… when I come
home late the first thing I do is to come to my room and try to get enough studying before
I can sleep. Then during the weekends are just avoid the sitting room because everyone
makes a lot of noise for me. So I try using studying as an excuse to stay in my room
sometimes and well avoid doing the dishes and stuff like that (laughing). Yes, my
bedroom, that is, where I spend most of my time.
Modise: … it will look plain and kind of awkward… I am just not used to a plain room.
Even this one I wish I could put more drawings up. It is just that I don‟t have enough time
to put them.
Meaning of Bedroom Items
Utilitarian
Kago: Usually I either read or listen to music. That is mostly what I do in my room.
Kabelo: In my room, well this where I also take time to rest. I always stay --- I mean
sleep here or oh sometimes I even get to exercise in my room. I have these dumbbells
(reaching under the bed) under my bed.
Enjoyment
Lebo: I need my private space. My private space ke le one (My private space alone) go
sena bo (without) move your stuff from my bed or whatever, I don‟t want that.
Dintle: I just sit here like sometimes when I read a magazine I just, you know, just look
over magazines. I come with my friends and just sit here, just kind of like a living room.
Boi: I want color. I want something that is colorful (referring to her cushions) so that --I feel that if it is more colorful even if I am in a bad mood from coming from school or
something I feel that it will brighten up my day when I wake up and when I am coming
from somewhere and I am depressed or something. Yeah.
Modise: … and I would like something like hi-tech things maybe a computer, television.
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Intrinsic Quality
Thapelo: But normally with me, if I want something I can come into the room and realize
that there is just something missing, I want --- I need something in the room. Like the
time I painted it…
Memories
Tebogo: I have the little black Rottweiler ---this one here (pointing to the stuffed
animal). I used to have a dog. His name was Zero and he was a Rottweiler. So Zero died
when --- there was a time in my life when I lived in Norway with my mum. When I was
in Norway my dad was this side so, my mum got me this when we were in London and
flying back. He is like my little Zero, that is what I call him.
They Express Me!
Current identity (Student role).
Tebogo: So every morning when I wake up --- you see my [grade] report over there
(pointing to the wall) so every morning when I wake up then I see that then I see that my
report is not looking the way I want it to look I push myself harder gore (that) today in
school you need to do this.
Past, present and future roles.
Gaone: … Even my friends agree that I really - really like books with magic and stuff,
cartoons and adventure because that is what I like…. they can tell that this person is into
adventure, magic and stuff.
Tebogo: Yes the novels. I read a lot of novels because I think --- well reading for me is
like you manage to get into this whole story then you disappear. For a second or
depending on how long you are reading the book you are in the story. Like you are the
one living that life, you see. So you can say that the types of books I read maybe describe
what I would like to be living my life as or what I find would be interesting in my life….
Lebo: ... And I put my report up because it was not a very good report so I can remind
myself of what is to come if I keep acting the way I am acting, understand…
Tebogo: I have this little scrap book where I put up known quotes that I think are cool.
Things that I think I am able to live my life by and stuff like that. My poetry --- I will put
it up on the walls. Just little inspirational things ... things that if I look at them they will
push me to work harder. So for me words are like my whole world. Like I write so by
reading I supplement my writing. For example, you see a writer express something in a
certain way and you say “wow those words actually work” for expressing that. I have
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those words stuck in my head and the next time I want to express something I can pull
out those words and use them because I am a writer. I am even trying to write my own
novel.
Thabang: … I spend my time studying there because … (pointing to the dining room)…
because ko UB (referring to a local university) is very tough and you have to pass to go to
UB. So I spend most of my time at dining room reading.
Kago: … books for my school work and also of interest that I have like what I want to do
during --- after I finish school. On the side table there is also a book I am reading right
now, (about) Magang (a Politician figure in Botswana)…
Thapelo: And yeah my room is just --- there are two pictures up there (referring two
paintings placed above the window) of the outdoor which is like where I want to go one
day just far from everybody else close to a high mountain in a valley somewhere which is
like 40 years from now maybe when I have money or something … with these paintings
is my dream of being able to go anywhere in the world because it is like this place is
unexplored. And yeah, I can cross those limits and go far on top of that mountain…
Kabelo: I am into music production but I think it is really addictive and it is not good. It
keeps me here even after hours. After midnight I am always staring either watching
movies on the PC or making music.
Sport identity.
Kabelo: I am a soccer player…. This is my Liverpool shirt; I am a big football fan… I
like skating as you can see my duvet – my duvet…. . I used to have a skate board. It used
to be under my bed but then I lost it.
Self-image and self-presentation.
Thabang: A plain bedroom is boring. When someone walks in here it wouldn‟t attract
them inside. They will just say “ahh it is boring let me leave”, but if they see everything
here they will say “that is a very nice room let me see”. They come in they hold these
things, go to my PlayStation, then my PVR and stuff like that. They will touch and see
yeah. But if it is plain they will not get in and say “ahh this is so ugly and so lame.”
Kabelo: Yeah most of the teenagers my age mates don‟t wear pj‟s and gowns at this age
but I still do because I like being unique. I wear this occasionally because I really love it.
Yeah like most of the teenagers at the moment wouldn‟t want to dress formal almost
every single day but I am not like any other teenagers. So I prefer being dressed up
formally and these Nike boots over here (pointing to boots by the closet).
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Kabelo: Yeah well umm the yeah the other reason is --- is like let‟s say if a girl comes
into my room, she finds out I have dumbbells in my room and somehow she gets
attracted but I am not really into doing weights it is just decoration and to impress. Even
the (music) system, sometimes I can do without the system. These pairs of headsets is all
I need to work on my computer but just to impress my boys, my peers so that they may
know that hey he is really a producer in the making.
Thapelo: People will say I love my self. All people who have seen that picture say I love
myself.
Family/social identity.
Kago: Yeah… the funeral programs, one is my grandfather, the other one is a
cousin of mine and the other one is a close friend of mine. So those are the most
treasured things in my room. And then there are pictures of us when we were
younger and like of my family le gompieno (now).

Parental Restrictions
Lebo: Well, my mother put the carpet. I wanted a blue carpet but then she went for this
one. I wanted to paint it but she never did buy the paint so it is mostly her choice I guess.
The mural that I want. I want a mural of the city with – with my favorite cars down there
(pointing to a wall on one side of the room) and music notes because I like music. She
(my mum) is going to make it an issue of money even though it is not.
Dintle: Like my mom doesn‟t allow me to put posters on the wall .... Because the wall
will become all sticky with used tape and bostik on the wall so the walls are not going to
be nice, they are going to be dirty. Yeah and she doesn‟t like that.
Kabelo: it is just that my father like stuffing up his papers in my room in my
drawers. He puts his socks his laundry sometimes. I wish I had full control over
everything that is in my room… there is nothing I can do about it unless I get my
own house.
yeah my mum kind of restricts me to work out as in doing weights, but sometimes
I just do it just because I feel like it. To some extent this is where I take out my
stress like when I had a bad day this is when I can do weights to take out my
stress on them.
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Place Attachment
I Feel at Home.
Modise: Yes I feel different because I don‟t feel I am that free. Yeah and sometimes I
just don‟t get it. I don‟t get sleep when I am at somebody‟s house… when I am not home
and I go to some other place and when I am sleeping and at times it is completely dark, so
when I come back here and the light from my neighbor‟s house shines through and it
shines the pictures I kind feel like its ok for me to be in that kind environment…
Kago: Well feeling at home is just that I grew --- I grew up moving from places
to places. So it is where I thought like after some time I kept on --- I was able to
relax because I knew I was there for some time… in Sweden is due to the fact that
I lived there and I grew up there and I had friends from primary and I went up to
secondary still there. So to me it was sense of --- it felt like home due to the fact
that I didn‟t move like often because from what --- the age of 2 until up to now.
Tota (In fact) for me it was just a sense of security and home due to the time I
spent there.
Social Linkages and Personalization.
Kabelo: I made new friends as soon as I got here. I am well known by the people in the
surrounding area even where I used to stay. I am someone who like socializing and
interacting with other people so I was well known there, even here and everywhere I used
to stay
Cultural Linkages and Personalization.
Kago: So I am a person from Molepolole and Ramotswa but of Sotho
background because both my grandparents are Sotho. So as for me I would say I
am a Mokwena say 100% because my mum is a Mosotho who is also a Mokwena
and my father is a Mokwena who is also a Mosotho. So I am person with a mixed
variety because then I also put in the places I have lived in different place which
make me who I am and I would say I am from Botswana just to shorten it.

Non-Attachment.
Lebo: Oh I hated it, absolutely hated it (laughing). It was such a drag because there is no
life here. Absolutely no life… I am not quite sure what I did. But it just started felt like
home when I realized that I am not going anywhere else… I was able to spend more time
by myself and my thoughts and personalize as I wished.
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ID_________________

Thank you for participating in our study. The purpose of this study is to investigate how
adolescents decorate their bedrooms and what these decorations mean to them. We would
like you to answer the questions below and if you have any questions, please feel free to
ask. It will take you approximately 15-20 minutes to complete the questions.
Demographics
1. Age

____________

2. Gender

____________

3. Grade/Form

____________

4. Where were you born

____________

5. Where do you come from (please answer this question without your parents‟
assistance).
____________________________________________________________________
6. Years at current residence ____________ (ask your parents for assistance)
7. Do your parents own or rent your house? (check one) (ask your parents for assistance)
Own
____________
Rent
____________
8. Type of housing
Low cost
____________
Medium cost ____________
High cost
____________
9. What is your parents‟ income range? (check one) (ask your parents for assistance)
Less than P999.00
____________
P1000.00 – P4,999.00 ____________
P5000.00 – P9,999.00 ____________
Above P10,000.00
____________
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Background Information
1. Do you share or not share your bedroom? (check one)
Not share
Share

____________
____________

1a. If sharing, please specify age and gender of your sibling who shares your room.
______________________________
1b. If not sharing, have you ever shared a room before? Yes ______

No ______

2. How many other siblings do you have in the family? (Indicate age and gender)
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
3. What do you normally do in your bedroom? Please check all that apply.
Read
____________
Sleep
____________
Entertain
____________
Listen to music____________
Talk on the ____________
phone
Other Specify) _____________________________________________

4. Please list the furniture in your bedroom (You are free to use a separate sheet if you
need to)
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5. Please list the decoration/personal items in your bedroom (You are free to use a
separate sheet if you need to)

6. How often do you re-decorate your bedroom? (check one)
every month
______
every 6 month
______
every year
______
Other Specify) _____________________________________________
7. a) Was the design and decoration of the bedroom changed when you knew I was
coming?
Yes _____________
No______________
6. b) If yes, please indicate the design and decorative changes made.
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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Interview Questions
Notes: I am going to ask you a series of questions about your bedroom and its contents.
When necessary, I am going to ask for additional information or clarification. You are
free not to answer any question that embarrass you or make you uncomfortable in any
way. You are also free to stop the interview at any time. If you choose to stop the
interview, we can continue some other time. The interview is going to take no more than
3 hours and will be recorded.
Personalization
1. Tell me more about (or describe) your bedroom.
2. At home, where do you spend most of your time? Why?
3. How important is your bedroom? Do you think it is important to have your own
bedroom? Why?
4. What do you normally do in your bedroom?
5. Do you prefer (or like) sharing or not sharing your bedroom? Why?
6. Who do most of the decoration and design choices in your bedroom? Why?
7. Are you restricted in what you could put in your bedroom and why? (or are you free
to decorate your room the way you want, if not why?).
8. Who bought most of the things in your bedrooms?
9. If money was not a problem and your parents allow you to make decisions, what
would you want to have in your room that is not there now? Why?
10. Tell me five things you like or treasure in your room and why?
11. Tell me five things you don‟t like in your room and why?
12. What decorative items in your bedroom express who you are?
Identity
1. Why do you decorate your bedroom the way you do, why not leave it plain? (Do you
think it is important to decorate your bedroom and why?)
2. What is the meaning of things you have in your bedroom? Can you do without them?
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3. How different is the bedroom design now compared to your bedroom during
childhood? Is it the same or different and Why?
4. What things in your life influence what to buy or put in your bedroom e.g friends,
personality, family, television, magazines etc?
5. If you could change your bedroom what would you remove and/or put in it and why?
6. Are you communicating your identity through your bedroom and its contents? Do you
use decoration to experiment with who you are? Please explain.
7. How important/special are personal and decorative things around you to your
identity? (Do they influence or express who you are? If so in what way?)
8. What does your room and things in it tell me about you? What type of person you
are?
For Sharing Participants Only
9. If sharing, do you and the person you are sharing with decorate the room the same?
What are the differences and similarities, and why?
10. Show me your side of the room (if sharing). How (and why) is it different from your
sibling‟s side?
11. What are the problems you experience with sharing your bedroom when it comes to
decorating the room and why?
12. Are you free to decorate your room the way you want? Please explain.
13. If you were not sharing what changes will you make to the bedroom and why?

Place Attachment
1. How long have you been staying here?
2. After moving in, did you immediately feel at home? Please explain?
3. What did you do to make you feel at home?
4. What make you happy about the way you have decorated your bedroom?
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5. Do you think decorating your home helped to feel or like being at home? (Does
decorating your room help you feel at home and how?) Please explain.
6. How do the personal items help you relate with your bedroom and home?
7. Who do you like to have in your bedroom and share personal items with and why?
8. Do the things around you help you to relate with people in your life? Can you please
give some specific examples?
9. Do you think decorating your room helps you to get attached to your home?
10. If sharing, are there things in your bedroom you share or use together that you have in
common? (Are there things that help you to connect with your room mate?)
11. If you go away for a long time do you miss your room and things in it? What do you
miss the most and why?
12. If you could move, would you decorate your new room and why? Will it be the same
or not and why?
13. Do you feel at home here? Why do you feel at home here (if yes or no)? / How do
you feel when you are in your bedroom and why?
14. If your parents ask for your opinion about moving to another place will you agree or
not and why?
15. Where do you come from and why do you pick this place as home?
16. How much time do you spend in the village? How often do you go there?
17. Do you have your own bedroom in the village? If you are sharing, how many people
do you share with and how do you feel about that?
18. Of all the places you go to, where do you the most comfortable and feel that this is
“who I am” and accept yourself the most?
19. If you could go to any place in the world, where will you want to go? Why?
General question: Is there anything more you would like to share about your bedroom
and the things in it?
Thank you very much for your time.
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School Administrator’s Recruitment Letter
27 July, 2009
To Whom It May Concern
Dear Sir/Madam
We are requesting permission to come to your school and recruit some of your students
as participants in our research project. The research study is designed to find out how
adolescents design their own bedrooms. The information is important in understanding
how designing their own bedroom helps adolescents express their identity, achieve a
sense of place, and cope with the challenges they face as they transition into adulthood.
The results of the study will be used to complete our research project including later
publishing the results and presenting the findings in scholarly conferences. We are
studying this because we want to understand how interior designers can best meet the
needs of adolescents when designing their spaces.
We are requesting permission for the student researcher to come and address students
whose ages range from 14-18 for approximately 1 hour. Addressing the students will give
an opportunity for the student researcher to inform and explain the study to the students
as well as getting to know them and establish trust. Interested students will be given
introduction letters and informed consent document addressed to their parent/guardians(s)
requesting permission for possible inclusion of their child in the study. Arrangements will
be made with both the selected adolescents and their parent(s) on when to make
observations and conduct interviews.
Participation in this study by the students is completely voluntary. The students may
choose not to participate at any time. Your cooperation and support is highly appreciated.
Thank you.
If you have any questions about this research project, please contact:
Student Researcher: Lily Fidzani, Tel 3939962/72573537, Email fidzanil@onid.orst.edu.
Principal Investigator: Marilyn A. Read, Department of Design and Human Environment
(DHE) Oregon State University, 329 Milam Hall Corvallis, OR 97331-5101, Tel 541737-0982 | Fax 541-737-0993 | Email Address Marilyn.Read@oregonstate.edu
Sincerely,
_______________________________
Marilyn A. Read, PhD., Principal Investigator

_________________________________
Lily Fidzani, Student Researcher
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Parents Recruitment Letter
09 August, 2009
Dear Parents/Guardians
We are requesting permission to include your child in our research project. The research
project is done as part of the student researcher‟s studies at Oregon State University in
the United States of America. The study is designed to find out how adolescents design
their own bedrooms. The information is important in understanding how designing their
own bedroom helps adolescents express their identity, develop attachment to their place
and cope with the challenges they face as they transition into adulthood. The results of
the study will be used to complete the student researchers studies including later
publishing the results and presenting the findings in scholarly conferences. We are
studying this because we want to understand how interior designers can best meet the
needs of adolescents when designing their spaces. The purpose of this letter is to request
permission to:
1. allow the student researcher to visit your home and observe your child‟s
bedroom.
2. interview your child at home (or any place convenient to you) but in your
absence to give them the freedom to express themselves.
3. allow your child to take photographs of his/her bedroom.
If your child is sharing with another sibling, we would like to interview both of them to
understand how they decorate and design their bedroom in a shared space. Participation
in this study by your child (or children) is completely voluntary. You and your child may
choose not to participate at any time. Your child will not be treated differently if he/she
decides to stop taking part in the study. If you or your child chooses to withdraw from
this project before it ends, the researchers may keep information collected about you and
this information may be included in study reports. If you allow your child to participate in
this study, please read and sign the informed consent document.
Thank you.
If you have any questions about this research project, please contact:
Student Researcher: Lily Fidzani, Tel 3939962/72573537, Email fidzanil@onid.orst.edu.
Principal Investigator: Marilyn A. Read, Department of Design and Human Environment
(DHE) Oregon State University, 329 Milam Hall Corvallis, OR 97331-5101, Tel 541737-0982 | Fax 541-737-0993 | Email Address Marilyn.Read@oregonstate.edu
Sincerely,
_______________________________
Dr Marilyn A. Read, Principal Investigator

_________________________________
Lily Fidzani, Student Researcher
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Informed Consent Document
Project Title:

Principal Investigator:
Co-Investigator(s):

Personalization of bedrooms by urban adolescents in
Botswana: Expressing identity and developing place
attachment
Marilyn A. Read, PhD.
Lily C. Fidzani, Ph.D. Candidate

What is the purpose of this study?
Your child is being invited to take part in a research study designed to find out how
adolescents design their own bedrooms. The information is important in understanding
how designing their own bedrooms helps adolescents express their identity, develop
attachment to a place, and cope with the challenges they face as they transition into
adulthood. The results of the study will be used to complete our research project
including later publishing the results and presenting the findings at scholarly conferences.
We are studying this because we want to understand how interior designers can best meet
the needs adolescent clients when designing their rooms.
What is the purpose of this form?
This consent form gives you the information you need to help you decide whether your child
should be in the study or not. Please read the form carefully. You may ask any questions
about the research, the possible risks and benefits, your child‟s rights as a volunteer, and
anything else that is not clear. When all of your questions have been answered, you can
decide if you want to include your child in this study or not.
Why is my child being invited to take part in this study?
Your child is being invited to take part in this study because they meet the criteria for
adolescents required in this study. They are not sharing their bedroom and they are between
the age range of 14-18 years.
What will happen during this study and how long will it take?
We are asking your child to give the student researcher a tour of his/her bedroom in your
presence. Your child will be asked to take photographs of the bedroom in your presence to
use in the study. You and your child should not be in the photographs. We request your
permission to use the photographs in the presentation and publication of our findings. After
the bedroom tour, we request to conduct the interviews alone with your child at your home or
a place and time convenient for you and your child, but with you present at home, to allow
your child freedom of expression when sharing information of why they selected items in
their rooms. We anticipate that your child may not want you to be aware of the reason(s) for
some of the personal items they have in his/her bedrooms. Sharing siblings will be both
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interviewed. If you agree to let your child (or children) take part in this study, their
involvement will last no more than 3 hours. Your child‟ responses will be recorded on a
digital voice recorder.
Are there any risks to be in this study?
There are minimal risks and/or discomforts associated with the procedures of this study.
Some questions may be uncomfortable or embarrassing to your child as they have to talk
about their personal items and what they mean to them. Your child will be notified at the
beginning of the interview to let the student researcher know or stop the interview if this
occurs. In the unlikely event that your child discloses information on activities that we may
consider to be harmful to him/her and to others, the researchers will share with your child
available counseling resources and services he/she can use to get help and address any
problems he/she has for their own safety.
What are the benefits of this study?
There are potential benefits of participating in the study. The research will give your
child an opportunity to share and talk to somebody outside his/her social group about the
challenges he/she face and how they cope with them. The other benefit is that as your
child shares decorating experiences, he/she may become more self-aware.
Will my child be paid for participating?
Your child will not be paid for being in this research study. Participation is completely
voluntary and highly appreciated.
Who will see the information your child gives?
The information you provide during this research study will be kept confidential to the extent
permitted by law. To help protect your child‟s confidentiality, we will use pseudonyms on
all data forms and when reporting findings of the study. Your child‟s real name will be
known only by the researchers. Recordings, pictures, sample list and notes taken will be
stored in a locked file cabinet in an office, which will be used by the student researcher
during the study. The student researcher will be the only person who will have access to
office and the keys.
Recordings will be erased as soon as they are transcribed and carefully checked to the
satisfaction of the research team. The recordings will be erased by the end of April 2010 in
Botswana by the student researcher. If the results of this project are published, your child‟s
identity will not be made public. However, if you agree, the photographs of your child‟s
bedroom will be included in the writing and presentation of the student researcher‟s research
report as well as publication of the findings of the study. If you do not want the photographs
of child‟s bedroom to be used during the writing of our research report, presentation and
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publication of the findings, they will be destroyed after writing the report at the end of May
2010 in Botswana by the student researcher.
Do I have a choice to be in the study?
Your child‟s participation in this study is completely voluntary. Your child will not lose
any benefits or rights he/she would normally have if you choose not to have them in the
study. You and your child can stop at any time during the study and still keep the
benefits and rights you had before volunteering. If you or your child chooses to withdraw
from this project before the research report it is completed, the pictures and recordings
will be destroyed immediately. However, if you or child chooses to withdraw after the
report is complete, the researchers will use the information (pictures and recordings)
collected.
What if I have questions?
If you have any questions about this research project, please contact: Co-Investigator:
Lily Fidzani, Tel 3939962/72573537, Email fidzanil@onid.orst.edu.
Principal Investigator: Marilyn A. Read, Department of Design and Human Environment
(DHE) Oregon State University, 329 Milam Hall Corvallis, OR 97331-5101, Tel 541737-0982 | Fax 541-737-0993 | Email Address Marilyn.Read@oregonstate.edu
If you have questions about your rights as a participant, please contact the Oregon State
University Institutional Review Board (IRB) Human Protections Administrator, at (541) 7374933 or by email at IRB@oregonstate.edu.

Your signature indicates that this research study has been explained to you, that your
questions have been answered, and that you agree to allow your child to take part in this
study. You will receive a copy of this form.

_____________________________________
(Name of Parent/Guardian or Legally Authorized
Representative – printed)

____________________________
(Relationship to Participant - printed)

__________________________________________
(Signature of Parent/Guardian or
Legally Authorized Representative)

__________________________
(Date)
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Assent Document
Project Title:

Personalization of bedrooms by urban adolescents in
Botswana: Expressing identity and developing place
attachment

We are doing a research study. A research study is a special way to find out about
something. We are trying to find out whether designing your own bedroom says
something about you, makes you feel safe and helps you cope with challenges you face as
you become an adult. This form is about the study, so you can learn about the study and
decide if you want to be in the study or not. You can ask any questions. After all of your
questions have been answered, you can decide if you want to be in this study or not.
If you decide that you want to be in this study, we will ask you to do several things. We
will tour your bedroom and conduct interviews that will take no more than 3 hours. You
will be asked to take photographs of your favorite things in the bedroom and describe
what they mean to you. During the interview, you will be asked questions on how the
experiences you have as an adolescent influence how you personalize your bedroom and
how personalization of the bedroom helps you develop attachment to your place and
express your identity.
We want to tell you about some things that might happen to you if you are in this study.
It is possible some questions may be uncomfortable or embarrassing to you as we will
talk about your personal items and what they mean to you. You are free to not answer
any question or stop the interview if this occurs.
If you decide to be in this study, some good things might happen to you. The study will
give you an opportunity to share and talk to somebody outside your family and friends
about the challenges you face and how you cope with them. The other benefit is
becoming more self-aware as you talk about your decorating experiences and what they
mean to you. But we don‟t know for sure that these things will happen. If you tell us
things we may consider harmful to you or others, we will provide you with the necessary
information on services and resources available to help you address the issues you have.
When we are done with the study, we will write a report about what we found out. We
won‟t use your name in the report. You don‟t have to be in this study. It‟s up to you. If
you say okay now, but you want to stop later, that‟s okay too. All you have to do is tell
us. If you want to be in this study, please sign your name.
I, ____________________________________, want to be in this research study.
(Print your name here)
_____________________________________
_________________
(Sign your name here)
(Date)

