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Chronic truancy and absenteeism are two considerable issues currently facing our youth
at increasing rates nationwide. Quantitative research supporting chronic truancy and absenteeism
as national problems is abundant (Hendricks, Sale, Evans, McKinley, and Delozier Carter, 2010).
Research indicates that students who identify as truant during the middle school grades and
beyond are at a higher risk of drop out and may experience a lower quality of life in terms of
academic, career, and social emotional preparedness overall (Spencer, 2009). Students qualifying
for Special Education are at a higher risk of experiencing truancy at some point in their
educational careers.
Qualitative research conducted with youth experiencing truancy in the middle grades is
minimal. Among those students labeled truant, a significant number also identify as receiving
Special Education services for learning disabilities (Spencer, 2009). Qualitative research
exploring truancy from the perspective of students identifying as learning disabled could assist in
the identification and implementation of targeted interventions aimed at reducing truancy rates
among this population. Through two phenomenological studies, this dissertation explores (a)
truancy from the unique experience of chronically truant middle school students identified as

learning disabled, and (b) school staff interactions and relationships as experienced by
chronically truant middle school students with learning disabilities. There were 8 participants
identified for this research and the same 8 participated in both phenomenological research
studies.
The first study focused on the experiences of chronically truant and learning disabled
middle school students’ experiences of their own truancy. This study yielded 5 common themes
experienced among the 8 participants: (1) I don’t feel connected to school or supported by the
adults, (2) I like school mostly for friends/social aspects, (3) Home feels comfortable and
predictable, (4) Missing school is sometimes not my choice, and (5) Missing school and
returning to school both increase negative emotions like stress, guilt and anxiety.
The second study focused on how chronically truant and learning disabled middle school
students experienced school staff. This study yielded 4 common themes among the 8
participants; (1) I don’t feel connected to the adults in the building, (2) I need more help from
school staff because I am behind and stressed out, (3) I want to feel better connected to my
teachers, and (4) I like teachers and classes that are interactive.
Results from each study varied in terms of how participants experienced their own
truancy vs. how they experienced the adults at school as truant students. Similarities arose when
participants discussed feeling disconnected from school and lacking supportive relationships
with teachers. Students all experienced feelings of disengagement and disconnection for various
reasons and overall felt torn between a desire to attend school and a desire to stay home.
Similarly, students felt disconnected from teachers but wanted closer relationships to help them
get back on track. It is important for school leaders to hear and consider the perspectives of their
most at risk populations when they construct school based intervention programs addressing
issues such as truancy. It is hoped that through this research, school leaders will consider specific

program implementations aimed at increasing school engagement and fostering positive studentstaff relationships as well as increasing multicultural competency among staff for working with
learning disabled students.
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Chapter 1: General Introduction
Dissertation Overview
The U.S. Department of Education identifies chronic absenteeism as a significant issue
facing close to seven million students nationwide each year (2016). Data from the Office for
Civil Rights (OCR) collected via Civil Rights Data Collection (CRDC) in the 2013-2014
academic years identify chronic absenteeism as occurring among 6.5 million students (2016).
Absenteeism incorporates both excused and unexcused absences as well as both in school and
out of school discipline thus often making a student’s absence from school not a matter of choice
and something to be looked at with a closer lens. Truancy, or students missing school with no
inherent excuse other than not wanting to attend or not having an absence excused, is considered
different from absenteeism and is much more difficult to track and report (Attwood & Croll,
2006; Wilson, Malcolm, Edward and Davidson, 2008). Truancy varies from state to state, district
to district and school to school. According to the CRDC data, both chronic truancy and chronic
absenteeism are reported at disproportionately high numbers among minority students, low
income students, and student with disabilities (2016).
Among students qualifying as having a disability under the 1975 Individuals with
Disabilities Education Act (IDEA), students placed on Individual Education Plans (IEPs) for
Specific Learning Disabilities (LD) during the 2014-2015 school year comprised 35% of the
entire IDEA qualifying student population and ranked higher than any other disability (National
Center for Education Statistics, 2016). IDEA defines a Specific Learning Disability as “ a
disorder in one or more of the basic psychological processes involved in understanding or using
language, spoken or written, that may manifest itself in an imperfect ability to listen, think,
speak, read, write, spell, or do mathematical calculations.” (National Center for Education
Statistics, 2016). With both absenteeism and truancy occurring at disproportionately at higher
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rates among Special Education students and those identified as LD per IDEA being the largest
percentage of disabled students; this is a population facing unusually high risk of becoming
truant. One of the most commonly identified consequences of chronic absenteeism and truancy is
school dropout (U.S. Department of Education, 2016). School dropout, in turn, has been
associated with a long list of negative outcomes for individuals such as; limited post-secondary
education endeavors, limited positive adult relationships, increased incarceration rates, increased
criminal involvement, employment limitations and, employment instability (Henry, 2007).
Teacher Impact
Students regularly attending school spend on average 33-35 hours a week and 180 days
per year under the instruction and supervision of classroom teachers (National Center for
Education Statistics, 2016). This time allotment allows teachers the opportunity to either
positively or negatively impact students’ school experiences or overall school engagement.
Research conducted by Attwood & Croll (2006) as well as Knesting & Waldron (2006) found
that students identified as chronically truant reported negative teacher interactions or negative
views of teachers as a contributor to their choice not to attend school. This is consistent with
many recent research studies indicating a strong relationship between chronic truancy and
perceived negative student-teacher relationships and interactions (Shaunessy & McHatton, 2008;
De Wit, Karioja & Rye, 2010; Guess & Bowling, 2014)
School Counselors
According to the American School Counselor Association’s 2016 position statement for Equity
for All Students;
Historically, underrepresented populations have faced barriers to participating in a
rigorous curriculum and higher level classes. School counselors, teachers, administrators
and other school staff are involuntary gatekeepers of access to these classrooms. When
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students feel like they are being treated in a biased or negative manner, they often exhibit
self-destructive behaviors such as truancy, withdrawal, acting out and nonparticipation in
class activities. Conversely, when students believe they are treated fairly, they are more
likely to be engaged in school, talk about pressing issues and participate in class
activities.
School counselors are in a unique position as leaders within the school to help address the
underlying issues of truancy and advocate for targeted interventions that will benefit these and
other at-risk populations.
Voice of the Student with Learning Disabilities who is Chronically Truant
Qualitative research conducted with chronically truant students has been minimal but
informative. Studies conducted with this population have primarily focused on finding reasons
for missing school rather than focusing on the truant’s specific experience or worldview of their
own truancy. Spencer (2009) and Southwell (2006) both identify a need for further research to be
conducted at the individual and small group level with chronically truant students in an effort to
understand how they view their own truancy.
Phenomenology
Creswell (2013) identifies phenomenology as a useful research method to help identify
themes among individuals experiencing a common phenomenon such as truancy.
Phenomenology allows the researcher to develop a relationship with the research participant in
order to create and conduct in depth interviews that capture the essence of the phenomenon as it
is experienced by the participant (Creswell, 2013). Creswell (2013) defines the researcher as a
key “instrument” from which a phenomenological research study is designed (p. 45). For this
research study phenomenology was chosen in order to give participants a chance to tell their
unique experiences of truancy utilizing the researcher as the primary research instrument.
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Purpose of the Dissertation
The purpose of this dissertation is to demonstrate scholarly work utilizing the Manuscript
Document Dissertation Format outlined by the Oregon State University Graduate School.
Chapter 1 provides a general overview of the research topic; Learning Disabled students’
experiences of truancy and school staff at the middle school grades. Chapter 2 is a
phenomenological qualitative research study titled, Missing Out: Learning Disabled Students’
Experiences of Their Own Chronic Truancy. Chapter 3 is an additional phenomenological
qualitative study titled, Disconnected: Learning Disabled Students’ Experiences of School Staff.
The implications for research are aimed at improving overall school attendance rates
among middle school students with an emphasis on those students with Learning Disabilities
recognized under IDEA. Finding information regarding specific reasons for chronic truancy
among this population will hopefully allow school leaders the opportunity to create targeted
interventions designed to increase attendance among this at risk population. Additional outcomes
are aimed at creating professional development for school staff on how to help create or increase
positive student-teacher alliance with chronically truant LD students in an effort to increase
positive overall school culture and climate.
Thematic Relevance
The two manuscripts in this dissertation utilize phenomenology to explore similar but
slightly different experiences among the same participant group of 8 chronically truant, Learning
Disabled middle school students. The experiences of students with regard to their own truancy is
explored in chapter 2, yet much of how students experience their own truancy intersects with
how they perceive the adults at school including teachers, administrators and other support staff.
Chapter 3 of this dissertation explores that intersectionality by asking participants about how
they experience school staff as chronically truant, LD middle school students. Minimal
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qualitative research has been conducted with this specific at risk population yet they comprise a
large percentage of chronically truant students nationwide. Learning Disabled students
experiencing truancy rarely have a voice within the world of education and their stories need to
be heard and shared. Gaining insight into their unique experiences of truancy and school staff is
vital to addressing how to better serve this highly at risk population.
Manuscript 1 Overview-Missing Out: How Chronically Truant, Special Education
Students Experience Truancy in the Middle Grades
Manuscript 1-Chapter 2, is qualitative research study that explores how 8 chronically
truant, Learning Disabled students experience their own truancy while in middle school. The
question this research study sought to answer is: How have Learning Disabled students
experienced their own chronic truancy during middle school? Chronic truancy is specifically
tracked in Oregon and defined as those enrolled students missing 10% or more of school,
excused or not (Oregon Education Investment Board, 2015). For the sake of this study, truancy is
defined as students missing 10% or more of school without an excuse other than not wanting to
attend (Oregon Education Investment Board, 2015).
Chronic absenteeism and truancy are significant issues in schools across the nation and
have been vastly researched as negatively impacting students. A brief review of the literature for
this research study yielded several studies concluding that truancy is a problem among all student
populations but is more prevalent among several at risk populations such as minority
populations, low socioeconomic students and students with disabilities (Rumberger & Lim,
2008; Hendricks, Sale, Evans, McKinley, and Delozier Carter, 2010). Spencer (2009) found that
truancy greatly increases a student's risk of dropout as well as involvement in high risk activities
outside of school. Additionally, Henry (2007) identified potential risk factors associated with
truancy post high school as; limited post-secondary education endeavors, limited positive adult
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relationships, increased incarceration rates, increased criminal involvement, employment
limitations and, employment instability (p. 30).
School counselors are charged with the task of helping to close achievement gaps among
at risk populations in an effort to help all students achieve and have equitable access to
education. Current interventions regarding truancy and chronic absenteeism are typically
punitive in nature and often do not address the underlying issues present that are keeping
students from wanting to attend school (Southwell, 2006; Rumberger, R.W., & Palardy, G.J.,
2005). Spencer (2009) and Southwell (2006) both identify a need for further research to be
conducted at the individual and small group level with chronically truant students in an effort to
understand how they view their own truancy.
Participants in this study had several common experiences of their own truancy. Students
experienced stress and guilt associated with both missing school and returning after having been
gone. Students felt disconnected from teachers overall and often disengaged from the academic
portion of school. Participants experienced school as positive and expressed wanting to be there
specifically to see friends. Participants also experienced home as comfortable, safe and routine
which often made the desire to attend school difficult to cultivate if their were conflicts with
friends, friends were not present, or of specific classes or teachers were perceived as undesirable.
Manuscript 2 Overview-Disconnected: How Chronically Truant, Special Education
Students Experience School Staff in the Middle Grades
Manuscript 2 is a phenomenological study exploring truant Learning Disabled students’
experiences of school staff. This research sought to answer the question: How have chronically
truant Learning Disabled students experienced teacher and school staff interactions during
middle school?
Exploring the perception of teacher interactions and their impact on truancy from the
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experience of the truant is vital. Research on teacher and school staff interactions negatively
impacting students is vast. Shaunessy & McHatton (2008) explored urban students’ perceptions
of teachers from the standpoint of general education, Special Education and honors students and
found teacher interactions to be an impactful indicator of school buy-in and student success
within each subgroup. Similarly, De Wit, Karioja & Rye, (2010) found that as students
advanced from middle to high school, a perceived lack of teacher support contributed to
increased absences, truancy, and lack of school engagement. Guess & Bowling (2014) found that
schools where teachers were utilizing holistic teaching methods in an effort to help address
student emotional health had an increase in student attendance and desire to participate in certain
classes. Additional research is needed to explore the experience of truant student’s interactions
with teachers, specifically the at risk population of Learning Disabled students in an effort to
more specifically target interventions for this population to increase attendance.
Summary
The intent behind these studies was primarily to give voice to an often marginalized
population, students at increased of risk of drop out by being dual identified as both chronically
truant and Learning Disabled. Research indicates that patterns of truancy are established in
elementary grades but the true impact of chronic truancy on a student’s chance of high school
dropout is most directly related to patterns of truancy in middle school. There is simply not
enough qualitative research conducted with this at risk populations of students. It is hoped that
by hearing this populations unique experiences, that school leaders will be able to better identify
targeted interventions that may be effective in building relationships and reducing levels of
truancy.
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Chapter 2: Missing Out: How Chronically Truant, Learning Disabled Students Experience
Truancy in the Middle Grades

Holly Altiero

Oregon State University
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Abstract
Truancy has been identified as a substantial issue facing students, families and school districts
across the nation. Research indicates that chronic truancy may be more prevalent among at-risk
populations such as Special Education students and may lead to prolonged negative effects.
Qualitative research aimed at understanding how chronically truant Special Education students
experience their own truancy is limited. The intent of this phenomenological research study was
to explore the experiences of chronically truant Special Education students, specifically,
Learning Disabled students, own truancy and answer the research question: How have Learning
Disabled students experienced their own chronic truancy during middle school? The researcher
in this study met with 8 participants ages 11-14 attending one of two middle schools in a rural
Oregon school district. All participants were receiving specialized instructuction for a learning
disability, experiencing chronic truancy, and willing and able to discuss their experiences of
truancy. The researcher utilized semi-structured interviews with participants to gain insight into
their experiences as truant youth with learning disabilities. Results indicated that participants
experienced truancy overall as negative and indicated feelings of stress, guilt, anxiety,
judgement, anger, and disconnection. Additional results indicated that participants felt motivated
to attend school primarily to see friends or attend classes perceived as fun or interactive.
Implications from this research are directed toward school leaders and include suggestions
regarding strengthening truancy intervention programs and providing staff training regarding
communication and relationship building strategies aimed at increasing cultural competence.
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Learning Disabled Students’ Experience of Their Own Chronic Truancy
Truancy is identified in schools as a risk factor inhibiting both individual student success
as well as school wide progress and accountability for student attendance and graduation rates
(Rodriguez & Conchas, 2008; Rumberger, R.W., & Palardy, G.J., 2005). Research that identifies
chronic truancy and absenteeism as national problems is abundant (Hendricks, Sale, Evans,
McKinley, and Delozier Carter, 2010). This problem warrants considerable attention from school
counselors, administrators, and local and national government policy makers. For the sake of
this study, truancy is defined as a measure of students missing school without an excuse other
than not wanting to attend (Oregon Education Investment Board, 2015). Research exists
correlating truancy to increased dropout rates among general education and Special Education
students (Spencer, 2009). Students who dropout of school may be more likely to engage in a
variety of negative life choices and may experience a lower quality of life in terms of academic,
career, and social emotional preparedness (Havik, Bru and Ertesvag, 2015). Research has shown
that truancy rates tend to increase during middle school grades and can be traced back to truancy
issues in earlier grades. This indicates that truancy may be a chronic problem among some
students and a pattern established early in life (Sommer, 1985). This study aims to better
understand how learning disabled students experience their own chronic in an effort to increase
truancy intervention effectiveness for targeted Special Education populations such as those
identified as Learning Disabled (LD).
In addition to the correlation between chronic truancy and school dropout rates, research
also shows that chronic truancy may be associated with a host of negative risk factors that extend
beyond high school. Spencer (2009) identifies potential risk factors for students who are
chronically truant in high school as; delinquency, isolation from peers, substance abuse,
educational failure, school dropout, and behavior issues both in and out of school (p. 309).
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Additionally, multiple research reports including that of Henry (2007) identify potential risk
factors associated with truancy post high school as; limited post-secondary education endeavors,
limited positive adult relationships, increased incarceration rates, increased criminal
involvement, employment limitations and, employment instability (p. 30).
Truancy and Learning Disabilities
A particularly vulnerable population with respect to truancy and dropout are students
identified as requiring Special Education for learning disabilities (LD) (Spencer, 2009). Many
Special Education students are identified in early elementary grades as needing additional
academic support in order to learn at a pace equivalent to the majority of their peers. But what
happens when Special Education students identified as LD also fall under the label of chronically
truant? Rumberger & Lim (2008) note that absenteeism and truancy seem to occur more
frequently among certain subpopulations of students including minorities, specifically African
American and Latinx students, students from low-socioeconomic households, and students with
Special Education needs and/or disabilities. A 2012 report entitled Absenteeism in the Nation’s
Public Schools, corroborates Rumberger and Lim’s (2008) assumptions that rates of chronic
truancy are higher across the United States among economically disadvantaged and Learning
Disabled students (Belfanz & Byrnes, 2012). The inference can be made from this research that
LD students may be at a greater risk for dropping out if they are exhibiting truancy patterns
beginning in the middle school grades or earlier. A second inference can be made that
chronically truant LD students are at a greater risk of the lasting negative effects of chronic
truancy far beyond high school and thus are in need of specific and targeted truancy
interventions as early as possible.
To decrease risk factors among this population, school counselors need to gain insight
from students directly regarding their truancy. Southwell (2006) emphasizes the need to explore
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truancy from the perspective of the student and not rule out controversial truancy catalysts such
as teacher interaction, perceived unfair school treatment or labeling, inappropriate school policy,
and truancy as a resistance to oppression (p. 93). In a similar chronological study conducted by
Spencer (2009) school factors such as those listed by Southwell (2006) are identified as being
particularly impactful to truancy patterns among Special Education students (p. 310). Spencer
(2009) and Southwell (2006) both identify a need for further research to be conducted at the
individual and small group level with chronically truant students in an effort to understand how
they view their own truancy.
Attendance Interventions
In an effort to effectively increase attendance, many school districts have implemented
strict attendance policies that result in students receiving citations for chronic truancy requiring a
court appearance (Southwell, 2006; Rumberger, R.W., & Palardy, G.J., 2005). These efforts are
aimed at assigning punitive consequences such as fines or even imprisonment of parents of
chronically truant students. Other attendance interventions involving truancy citations include a
variety of interventions assigned in court that have been shown to decrease truancy but fail to
address underlying social/emotional issues or increase school buy in among these at-risk
populations (Henricks, Sale, Evans, McKinley & DeLozier Carter, 2010).
Without addressing or uncovering the reasons behind repeated truancy among students,
interventions such as court citations fail to reach the core of the problem. Without knowing the
unique experience of students that are both chronically truant and LD, interventions will continue
to fall short in both reducing rates of truancy among this population and/or increasing their level
of school engagement. Hendricks et al. (2010) emphasize that it not enough to simply address or
cite students for truancy, interventions must include an increase in student buy-in regarding
school attendance and importance in order to increase overall student success.
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Purpose
Sufficient qualitative research addressing the perspectives of students receiving Special
Education Services for LD and exhibiting patterns of chronic truancy at the middle grades is
lacking. Southwell (2006) describes the specific need for additional research addressing truancy
among students receiving Special Education. With Learning Disabilities being the highest
percentage of students qualifying for Special Education nation wide, it is critically important to
focus on this population with regard to truancy (National Center for Education Statistics, 2018).
To date, no studies have focused on chronically truant LD students at the middle grades to obtain
their views on their own truancy in an effort to provide school leaders with targeted attendance
interventions.
Investigating students’ understanding of and reasoning behind their chronic truancy could
give rise to more effective targeted interventions for this population. School leaders, specifically
school counselors, could utilize this data to help create targeted interventions for both students
and teachers in an effort to improve attendance and school buy-in and close the achievement gap
for LD students.
The purpose of this phenomenological study is to understand the experiences of
chronically truant, Learning Disabled students of their own truancy by asking the following
research question: How have Learning Disabled students experienced their own truancy during
middle school? Creswell (2013) identifies phenomenology as a useful research method to help
identify themes among individuals experiencing a common phenomenon such as truancy.
Additionally, phenomenology allows the researcher to give voice to an underrepresented
population and seek to understand at a deeper level their reasons for not attending school and
thus is why this research method was selected for this study. This study will ideally help in the
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identification of specific interventions to be used with truant LD students to both increase
attendance and school buy-in and engagement. Additionally, this study may help to inform
school counselor best practice for working with LD students experiencing chronic truancy; a task
not traditionally tackled by school counselors.
Methods
To best address the research question, “How have Learning Disabled students
experienced their own truancy during middle school?” the researcher utilized qualitative research
methods, specifically, phenomenology. In the is section the researcher will describe her own
experiences of the research topic, as well as assumptions and biases the researcher had toward
the research topic prior to conducting the research. This section also contains descriptions of
participant sampling, data collection, data analysis, and measures taken to help promote and
increase trustworthiness.
Researcher Self Disclosure
When conducting a phenomenological research study, the researcher plays a pivotal role
in both the development of the relationship with the participants and the transcription and
ultimately interpretation of the data to be used to gather applicable conclusions. Creswell (2013)
terms the researcher as the key “instrument” from which a phenomenological research study is
designed (p. 45). Moustakas (1994) emphasizes that when conducting phenomenological
research it is essential that the researcher identify an “epoche” or personal bias and/or frame of
mind that may influence the experience of the research phenomenon and take away from seeing
it in its natural, uninfluenced form. In accordance with both Creswell (2013) and Moustakes
(1994), the primary researcher identified the following researcher biases regarding this study:
1) The majority of middle school students will miss school beyond the state attendance
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requirements at one point or another and are not necessarily truant
2) School counselors are often charged with running or creating attendance intervention
programs that are not always an efficient use of their time or expertise
3) Chronically truant students are often missing school due to family circumstances they cannot
control
4) Chronically truant students may be treated differently by teachers and school personnel who
view them as “avoidant” or “lazy”
5) School culture may contribute to student truancy and should be addressed at a district level
6) Special Education students with broad IEP accommodations are often not receiving the
support they need to be successful in school
7) IEP case managers should be the first contact home to parents of truant Special Education
students
In addition to the above biases, the primary researcher has been a middle school
counselor for five years, and a school counselor for 10 years in total. The primary researcher
previously worked extensively with truant LD students and families which may have contributed
to relatively easy development of trusting and meaningful relationships between the researcher
and participants during the interview process. Finally, the primary researcher approached the
research from the perspective of a Caucasian, female, first generation college student who was
chronically truant through elementary, middle, and high school.
Participants and Recruitment
According to Creswell’s (2013) outline for data collection when conducting
phenomenological studies, the researcher utilized a sample of 8 students from two different
middle schools within the same district using purposive sampling and the criterion method.
Creswell (2013) discusses purposive sampling as ideal for phenomenological research in which
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the sample size may be limited and/or participants may be difficult to recruit. This research study
aimed to examine the very specific phenomenon of truancy among at risk youth and so specific
criterion were required for participation in the research. Participants for this study were recruited
based on meeting the following research criterion:
● “Actively” enrolled middle school students ages 11-14 in grades 6-8th
● Students identified as on an IEP and requiring Special Education Services for a Specific
Learning Disability
● Students who are chronically truant according to Oregon State Standards and definitions
Students who met the criteria for the study were determined by school administrators and
school counselors utilizing school databases. Eight participants completed the initial informed
consent meeting and took part in the initial interviews. Of the eight participants that completed
round one interviews, only 7 completed round two and three interviews and ultimately
completing the study in full. The eighth participant was not able to be reached by the primary
researcher and the researcher is not aware of the reason this participant chose not to complete the
study. All students who participated in the study attended one of two middle schools in the
Canby School District in Canby Oregon. All 8 participants were on IEPs for learning disabilities
and all were between the ages of 11-14. Of the 8 participants, 6 were female and 2 were male.
Participants were from varying economic, cultural and familial backgrounds with four
participants identifying as white and 4 identifying as Latinx with their native language spoken at
home being Spanish. All participants were willing and able to complete their interviews in
English with the primary researcher. All participants were offered compensation for their partial
or full completion of 2 interviews and one member check meeting. Of the 8 participants, 7
received full compensation for completion and one received partial compensation for
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participating in the initial meeting only.
Data Collection Procedures
Data collection for this phenomenological study followed recommendations set forth by
Moustakas (1994), consisting of 2 semi-structured interviews utilizing a preconstructed list of
open ended questions. Participants met with the researcher at a location of their choosing and all
interviews were audio recorded and transcribed by the researcher. Prior to the interviews, the
researcher set the tone for the meetings by introducing herself, providing researcher self
disclosure and explaining what the purpose of the study was and how the interview process
would proceed. Additionally, the researcher gave the participants time to ask questions and
assured them that if they wished to stop the interview process at any time they could do so
without risk of losing compensation for participation. The researcher developed and utilized a
series of semi-structured interview questions with the help of her research team including input
provided by the research chair and research debriefer. The questions that were utilized were as
follows:
1. How do you feel about missing the amount of school you have missed this year?
2. Can you tell me a little bit about how it feels to miss school?
3. How do you feel about school overall? What contributes to this feeling?
4. Can you explain to me a few of the reasons why you have missed school this year?
5. How does being at school feel the same or different than not being in school?
6. How do you feel when you are not in school?
7. How does school feel after you have missed a day?
Initial interviews utilized a semi-structured format that integrated the above questions
and allowed for additional or follow up questions at the researcher’s discretion. After initial
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interviews were concluded, the researcher transcribed all audio recordings and set up second
interviews with participants to ask needed follow up and clarification questions. After second
round interviews were completed, the researcher set up a final member check meeting, which
will be described in more detail later, to ensure the essence of each participants experience was
captured.
Data Analysis
Analysis of data was completed utilizing procedures for phenomenological data analysis
outlined by Polkinghorne (1989) and Moustakas (1994). Semi structured interviews with each
participant were recorded and transcribed by the researcher. The researcher analyzed all
participant quotes looking for “significant statements” relevant to the participants experience of
truancy, a process known as horizonalization. The significant statements were then analyzed and
grouped together as possible emerging themes or significant statements. Quotes that did not seem
to be representative of the participants experience of truancy were reduced or rephrased as
needed, a process known as reduction and elimination. Significant statements that could be
grouped together comprised emerging themes that would ultimately contribute to the invariant
structure and thus labeled invariant constituents. The researcher organized these invariant
constituents into an excel spreadsheet in order to view frequency of constituents and ultimately
grouped into emerging core themes (Moustakas, 1994, p. 121).
Core emerging themes were then checked against the original transcriptions to ensure
accuracy of the experience and rewritten as individual textural descriptions. Textural descriptions
comprise direct student quotes and provide a summary of each participant’s unique experience of
the phenomenon. Individual textural descriptions were then reviewed with each participants to
check for accuracy in terms of the researcher’s interpretations of participants’ experiences, a
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process known as member checking. The reviewed textural descriptions were then formatted into
structural descriptions which vary from textural descriptions in that structural descriptions
include what Moustakas (1994) described as “imaginative variation” which is essentially the
researchers thoughts and interpretations behind each participants expressed experience revealed
in the textural descriptions that give rise to core emerging themes. The researcher comprised
structural descriptions of each participant’s textural description of the phenomenon. Finally,
structural descriptions and textural descriptions were combined into composite textural-structural
descriptions which were utilized to support and outline the core emerging themes (Moustakas,
1994).
Trustworthiness
An essential part of any qualitative research study is to incorporate elements of
trustworthiness. Trustworthiness is the assurance that the results provided in the research study
are accurate and uninfluenced by the researcher or additional outside factors. Morrow (2005) and
Lincoln and Guba (1985) identify several key strategies to utilize when strengthening
trustworthiness within phenomenological and other qualitative research studies. The primary
researcher utilized the following trustworthiness tactics throughout this research study:
● Bracketing-Identifying researcher bias, or “bracketing” was done by disclosing researcher
assumptions and biases regarding truancy and truancy intervention processes at the initial
assent meetings
● Reflexivity- Reflexivity is the extent to which a researcher is self aware of their
worldview and personal bias and how those might impact their research. In order to
document and address researcher self-awareness, the primary researcher kept notes and
utilized ongoing journaling through the duration of the research process
● Member Checking-Lincoln and Guba (1985) describe member checks as “the most
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crucial technique for establishing credibility” (p.314). Member checking refers to the
process of allowing participants to review the collected and analyzed data to check that
their experience has been captured and translated accurately. In this study, research
participants had the opportunity to critique textural-structural descriptions for accuracy
of interpretation and representation of the phenomenon as they experienced it
● Purposeful Criterion Sampling- Purposeful criterion sampling is the process by which a
researcher identifies requirements for participant eligibility within a study. Research
participants in this study were selected based on specific purposeful criterion based on
truancy status, age, and special education involvement.
Findings
Analysis focused on the unique experiences of 8 middle school students between the ages
of 11-14 who were identified as LD and chronically truant. Students were interviewed regarding
their unique experiences of truancy as middle school students. Throughout the interview process
there was a sense of ambivalence present when discussing participants’ experiences of truancy.
This ambivalence seemed to stem from several common experiences among all participants
Participants experienced school as a pleasant experience in some ways and a challenging
experience in others. Participants felt connected to school through friends but disconnected to
teachers and staff. School connection felt stronger when students were enjoyed adult interactions
though overall students felt largely uncomfortable reaching out to adults for help. Home was a
place of comfort, familiarity and predictability for participants and staying home was a habit that
was cultivated over time and became difficult to break.
Giving a voice to this population of students was essential in discovering how and why
they perceived their chronic truancy the way that they did. Several themes emerged that were
consistent among students: (1) I don’t feel connected to school or supported by the adults, (2) I
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like school mostly for friends/social aspects, (3) Home feels comfortable and predictable, (4)
Missing school is sometimes not my choice, and (5) Missing school and returning to school both
increase negative emotions like stress, guilt and anxiety.
I Don’t Feel Connected to School or Supported by the Adults
Data analysis revealed that part of the experience of truancy as experienced by LD
students was feeling disconnected from school and perceiving a lack of support from adults.
Each student was identified as being on an IEP for a learning disability as well as labeled
chronically truant, yet most students reported that they did not know who their counselor was
and that they felt uncomfortable talking to most adults at school. Additionally, participants felt
that adults at school were not always helpful with bullying situations and that teachers were
sometimes the ones participants felt bullied by. Participants felt that seldom did the adults in the
building reach out to them to see why they were missing school and that overall their
relationships with teachers felt impersonal. Participant 1 describes this experience as, “I don't
know them, they are just this man or women that are teaching something to me in a way that I
don't want to be teached.” Similarly, Participant 3 describes experiencing the adults at school as
“... they are just there to teach us, not really personal or anything.” Overall, participants
experienced school staff as distant and difficult to approach. Teachers were perceived as
inconsistent or unavailable to help participants when they did reach out. Participant 1 describes
this experience as, “....like one teacher when she's in a good mood, she's really nice but like one
time I tried to ask her about for help but she told me that she couldn't because she was doing her
class.”
Other participants perceived teachers as disliking them or singling them out for having
missed school or not understanding the content. Participant 1 describes these interaction as
frustrating by saying “when I'm in class, they'll be like, do you understand? And they single me
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out…...they single me out because they know I have low grades.” Similarly, Participant 5
describes feeling that multiple teachers do not like them, “sometimes I feel like the teachers hate
me sometimes.....like certain teachers….” Others, like participant 3 describe feeling that only one
teacher dislikes them “there's one teacher that's personal, like hates me I think.” However this
negative perception is linked to Participant 3’s increased likelihood to skip this class period in
order to avoid these perceived negative interactions. This is true for the other participants who
experienced teachers as disliking them as well in that these interactions contributed to
participants increased avoidance of certain classes or teachers.
Some participants felt punished for missing school which seemed linked to increased fear
and anxiety around overall school attendance and adult interactions. Participant 2 describes this
experience as “So, how I missed those days I couldn't really get what's going on. So I had lunch
detention. Um, I felt really embarrassed, kind of bad because like I don't like getting in trouble.”
For others, like Participant 1, missing enough school resulted in truancy court letters being sent
home that elicited increased fear of missing school and of those sending the letters “Like scared,
because like they sent a letter to go to court for my parents I would be like um, ok I’m going to
school now, it’s fine, like just drop it.” Participants felt disconnected from school and adults
overall which led to an increased desire to avoid school. Conversely, when they did attend they
felt punished for having missed school thus increasing their negative school associations.
For other participants, the experience of anxiety, fear, and perceived bullying from both
peers and teachers negatively impacted their desire to attend school. These participants
experienced feeling unsafe and/or unprotected which contributed to feelings of school
disconnection. Participant 1 saw this as something beyond their control that was affecting their
ability to safely access their education “You are supposed to feel safe and protected at school not
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like you're scared or worried about going to school.” Others such as Participant 6 experienced
perceived bullying from both peers and teachers, causing them to feel increased anxiety and
other somatic symptoms that prevented them from coming to school;
P6: Sometimes a teacher like is mean, in sixth grade somebody used to bully me, they
told me that I was short and all that. And uh, I had a teacher but she's not in school
anymore. She, she started being mean and then I'm like, I try my best on doing something
and she said I did it wrong and then I had to redo it
These experiences affected how comfortable participants felt going to school overall or even just
attending specific classes and interacting with certain teachers or being near certain peers.
I Like School Mostly For Friends/Social Aspects
Data analysis also revealed that part of these learning disabled participants’ experiences
of truancy was that school was fun or enjoyable predominantly due to friends or social
interactions. Participants described feeling energized to see friends at school, happy to see and
interact with peers and happy to have people to talk to and connect with outside of home.
Wanting to see friends and valuing social interactions likely contributed further to the
ambivalence participants had about wanting to attend school overall. School was not described as
desirable for the academic portion, but rather spending time with friends at school was perceived
as very desirable. Participant 3 described their experience of wanting to be at school to see
friends as “It’s fun [school], I guess. It used to not be like because I have reasons to go to school
now mostly to see my friends and stuff.” Similarly, Participant 4 described preferring being at
school over being home because school is where friends are “Well I prefer being at school
sometimes because like I get to see my friends”.
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Participants who had described feeling isolated and disconnected from adults at school or
at home described experiencing a sense of belonging and security when they were with their
friends at school. Participant 2 experienced school as less lonely than home because of friends
and the opportunity to interact socially “... I get to hang out with my friends outside during
break and I don't have to eat lunch alone like at home.” For Participant 2, being with friends at
school was the only break they got from taking care of sick family members and so those
interactions and relationships were essential human connections. For Participant 2 and others, the
absence of friends and connections made home feel less appealing despite the potential comfort
associated with avoiding school stress when staying home. Participant 3 describes experiencing
school as ultimately insignificant before finding a friend group “it was just the motivation of
friends for me to go to school. [before friends] I thought it was just a waste of time”. Others
participants described experiencing friends as the only ones who missed them when they were
not at school. For these participants, even if they felt uncomfortable at school they would attend
in order to see friends and avoid questions from friends about being absent. Participant 7
describes this experience as:
P7: Sometimes I feel bad because I feel like going to school more than being at my house
like to see all my friends but when I go to school, I feel like going home….because when
you miss a lot of days of school, your friends are telling you where are you been?
Conversely, changes in friendships between grades may be experienced as adding stress, anxiety
and feelings of loss and confusion regarding school. Participant 8 describes this experience as
P8: Because ya know going into a different school with a lot more people in changing
classes and different teachers. It kind of unsettled me”...it was more me accepting the fact
that I'm probably not gonna have as many friends as I did in elementary.

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

25

For Participant 8, not having friends in classes and feeling less connected to school
because of a lack of friends caused a spike in anxiety, resulting in subsequent school avoidance
despite a desire to attend. Participant 6 describes this experience similarly as “....at first when I
went to school…..it was boring because I hadn't, I haven't seen my friends, I won't see my
friends at all.” For all participants, school connection via friendships was extremely important to
their overall desire to attend. If participants felt disconnected from adults at school and without a
solid friend group, staying home to avoid these feelings of anxiety, stress, and disconnection
proved to be very appealing.
Home Feels Comfortable and Predictable
Participants described experiencing home as a place of comfort and predictability. Some
participants experienced the calm of home as boring and lacking in social interaction. These
participants describe not wanting to stay home but often doing so anyway. For the other
participants, the calm of home was desired over the busier school environment. Participant 8
describes experiencing home versus school as “A lot slower and relaxed...I usually don't feel that
relaxed or comfortable at school.” Similarly, Participant 5 describes experiencing staying home
from school as “Staying home is like more of a relaxing, school is kind of like a little bit more
stressful.” This was something that multiple participants expressed about school; it is large, very
crowded and full of students that many of the participants did not know. Home was a smaller,
quieter and often more appealing environment.
For those participants who enjoyed staying home, home was described as full of comforts
such as pets or trusted family members. Participant 1 describes this experience as “[at home] I
have my dog which I feel better if I'm like stressed out and when I'm at school I don't have those
things to comfort me, um, I just have these random kids that I don't know of.” Participant 5 also
discussed the desire for comfort items while at home, “you’re in your bed most likely and you're
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just like, I know you can have like a dog if you were to have a dog or a cat or something.” These
participants expressed wishing school had similar comforts or that school felt less stressful and
could better imitate the comforts of home. The stress associated with school for participants
sometimes made them want to lie to parents about being sick in order to stay home and avoid
going altogether.
Participants who felt most connected to school because of friendships however, found
staying home to be boring or lonely despite its comforts and familiarity. These also happened to
be the same participants who often felt that missing school was not their decision. These students
expressed feeling comfortable at home but wishing they felt they had the choice to be at school
to interact with peers and not feel so isolated; Participant 3 described this experience as “...at
home you do nothing, you just basically watch TV or use your phone. That's boring.” Participant
2 also described staying home as undesirable because of a lack of social interaction “It feels bad
because I feel lonely.”
Students overall experienced home in much the same way; predictable, calm and familiar
when compared to the business of school. These qualities often made staying home feel more
appealing for those students experiencing anxiety at school and a deterrent for those students
who felt staying home was boring or undesirable.
Missing School is Sometimes Not My Choice
Further data analysis revealed that part of the LD students’ experiences of truancy was
that missing school was sometimes not perceived as a choice. Many of the participants had
family situations in which they were often required to stay home to help care for younger
siblings, where they were needed to accompany parents or family members to appointments to
translate or where parents/guardians did not have access to transportation to get them to school.
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Participants perceived that the reasons they were missing school were more often their parents
choices rather than their own and, overall, these participants preferred being at school to staying
home in order to see friends.
Participants that had to stay home to take care of younger siblings expressed feelings of
frustration and obligation at having to do so. For Participant 3, this was experienced as follows:
“Well my brother went to jail and my mom had to go to court and she couldn’t take the kids so I
had to [stay home to] take care of my brothers.” Similarly, for Participant 6, missing school to
take care of family was experienced as very difficult and undesirable:
P6: It's hard for me. It's super hard because um like, when I do take care of him, he
causes fights or destroys the house…..And I’d rather be at school than take care of
him….I really don’t want to [stay home] but then I just want to help my parents so I tell
them yeah I can take care of him
These participants understood the situations their families were in and the need for them
to help and were willing to do so but felt stressed about the amount of school they missed and
sad missing out on time with friends. Several participants also had to go to school late or miss
half days to walk younger school aged siblings to school before getting themselves to school and
so frequently missed the same classes over and over.
P6: Sometimes I get there tardy because my medium brother he goes to the elementary
and I need to take him like there’s no one there to take him and I get there late and I miss
like maybe advisory or first period and I get there like around the second or third period
and I get there late
This caused frustration and embarrassment for participants who had to arrive late to school and
felt they couldn’t really tell adults in the building why. Some feared their parents may get in
trouble if they explained why they were late or missing school and others simply felt it was their
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responsibility to help out, even if that required them to miss school. For many of these
participants, missing the same classes repeatedly or multiple days of school in a row increased
anxiety at returning to those classes which subsequently increased feelings of avoidance in
general.
Other participants who were bilingual English and Spanish experienced missing school
to help parents or guardians translate at medical appointments. Participant 2 had missed many
days of school assisting a family member who was diagnosed with breast cancer at medical
appointments:
P2: ....so because my aunt has been having like, she had a cancer for the past two years
and she has been having…..a lot of surgeries. So...this year she...had a lot of clinic things
to go to, and I have to go with her because she doesn't really speak English that well.
Other participants described similar instances in which they were pulled from school early or
arrived late needing to attend medical appointments with parents in order to help with
translation.These participants didn’t want to make parents feel bad by objecting to translating but
at the same time expressed wishing they could be going to school instead.
For other participants, a lack of transportation was a barrier to being able to attend
school. Without public transportation available within the school district boundaries, if
participants miss the school bus there is often no other option to get to school. Participants
experienced this as embarrassing and frustrating having to ask neighbors for rides or ask the
school to arrange for alternate transportation. Participant 5 discusses this experience as follows;
“I can't technically walk here [to school], but like there's been neighbors have been taking me or
like my mom scheduled a bus for me to go and like that's it.” Similarly, Participant 2 who is
living with her aunt is within the school district boundaries but does not have school
transportation arranged for her, she describes being dependent upon her father to take her to
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school though he lives more than 30 miles away “I stay with my aunt, but some days when my
dad has to work he has to leave really early and can’t take me, so some days I cannot come to
school.”
All participants described missing school as evoking negative emotions such as guilt,
stress, anxiety or fear. For some these were caused by choosing to stay home and for others these
were caused by feeling they had to stay home to help family. All students felt increased stress
and other negative emotions upon returning to school or when thinking about school while home
due to the work they were missing, grades dropping, or missing out on time with friends.
Missing School and Returning to School Both Increase Negative Emotions Like Stress,
Guilt and Anxiety
Data analysis also revealed that part of the learning disabled students’ experiences of
truancy was feeling negative emotions like stress, guilt, and anxiety when they missed school.
The participants described these feelings as horrible, nerve wrecking, stressful and even terrible.
Students described experiencing anxiety at the thought of returning to school when they stayed
home. Here participant 5 speaks to that experience as “....it's like kind of a little bit nerve
wracking because when I was gone it was like kind of like nerve wracking thinking about school,
like coming to school and stuff.” Other students felt overwhelmed by fear and worry at the
thought of having to ask about what they had missed once they returned to school; Participant 6
describes this feeling as “...if I miss school I am going to miss everything that I have learned then
when I go to school I have to like figure out what we learned and I have to ask and I really don't
like it...” All the participants’ experiences of stress, guilt, and anxiety were due to real or
anticipated consequences related to missing school. Some described feeling worried about the
amount of work they had missed and their assumption that they would not be able to get caught
up once they returned to school. Participant 4 described this experience as “I just have this
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feeling that I like feel I'm going to miss important stuff and….they're not going to repeat that
same thing that they repeated, that I wasn't there.” For other students, the feelings of stress and
anxiety came at the thought of their grades dropping due to missing school. Participant 1
describes this feeling as “Stressful because of when you're going back to school you don't know
what you're going to have to do and your grades drop a lot and it's just unexpected when they
drop.”
In addition to negative emotions associated with missing school work and the correlation
this may have on grades, some participants also expressed that they experienced guilt related
stress because they felt they were doing something wrong when they stayed home from school.
Participant 1 describes this experience as “when I'm not at school it feels like oh I'm doing
something wrong, like I'm supposed to be somewhere, but I'm not.” Similarly, participant 3
described this experience as “it feels different because when you're at home sometimes it feels
good, but it also feels like bad because you know that you have to do something at school, and
you're missing it.” Some participants expressed that they were aware that their truancy was often
avoidable and that the subsequent stress and anxiety was also avoidable but the desire to put
things off or avoid the stress won out. Participant 6 describes this awareness as “...you miss out
on stuff, you have stuff to do. It's just horrible. I guess you could have prevented it by just going
to school.” For others, knowing that missing school was a choice caused enough anxiety that
they missed additional days of school just at the thought of returning despite wanting to see
friends. Participant 3 describes this experience as “if you miss a day on purpose, you're probably
going to want to miss the next day and the next day….that's the time I used to miss, miss like
half a month or even a whole month of just school.”
For a majority of participants, the overt meaning of their stress, guilt and anxiety was that
they did not want to fail or fall behind in school, the less obvious meaning seems to be that they
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continue to care about school and want to do well or be well perceived. The origins of this caring
can be seen when they discuss their reasons for wanting to be at school and to make changes to
their attendance patterns. Some discuss an internal motivation and excitement about school as
Participant 6 describes “I don't want to skip school no more for like I can um, continue learning.”
Participant 3 describes this intrinsic motivation as “I just don't [miss school anymore], there’s too
much work afterwards. Gotta think about the future, not the present.” Participant 6 additionally
describes how improving attendance is essential for the future and future ambitions “I want to go
to college.” For others, motivation to improve attendance came from wanting to make their
families proud. Participant 7 describes this experience as “my mom tell me like please don't be
like your brother. What did I do wrong to be like your brother? I'm not going to be like my
brother. Even if I go to school late I go.” Students are experiencing their truancy as
uncomfortable, stressful and negative overall but are aware it is a choice and strong feelings of
avoidance that have cultivated over the years make that choice of attending school a difficult one
to make each day.
Invariant Structure
Phenomenology aims to uncover an “essence” or invariant structure, found within each
human experience. This study aimed to uncover the invariant structure of learning disabled
middle school students experiences of their own truancy. Though not all students experienced
their truancy in the same way, an invariant structure did emerge among the participants that
seemed to connect them and their overall experience of truancy as learning disabled students.
The invariant structure was a strong sense of ambivalence among each student regarding
their desire to want to attend or not attend school. For many students, the comforts of home, in
conjunction with a desire to avoid classes they didn’t feel engaged in and a perceived lack of
adult support at school created a difficult to break habit of school avoidance. Much like any
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behavior a person engages in that they know may not be good for them, this habit formed slowly
over years and became difficult to talk about and even more difficult to change. For some
students, staying home did not feel like a choice but the experience of missing school remained
the same; home felt predictable and routine despite boredom. The struggle of whether to stay or
go was present in all students, though their reasoning may have differed.
Learning Disabled students experiencing truancy feel predominantly disconnected from
the academic portion of school. They are behind in their work and very aware of it. They are
intimidated, uncomfortable and stressed out both at home and when attending school due to their
chronic patterns of truancy. Their stress seems to come from a place of ambivalence. Students
know they are behind in school and in need of help yet they feel disconnected from adults and
ultimately in a perceived position of little power. They experience stress due to missing work and
failing grades yet they mostly want to attend school to see friends and socialize rather than focus
on academics.
There was a sense of avoidance apparent in the words of most students that seemed to
stem from a fear of trying to change truancy patterns and to go outside of what felt comfortable
and what was expected. Students seemed to feel they were rarely acknowledge for their efforts to
be at school, to try and ask for help or to step outside of their comfort zones and so they simply
didn’t. As a result students saw school as an opportunity to see friends, socialize and experience
positive interactions and experiences and avoid academics or teachers that felt negative. Students
understand the importance of school and describe wanting to do well as a concept or idea, but are
avoiding the difficulty or negativity perceived with trying and possibly failing. For the “average”
middle school student, a desire to do well in and attend school can developmentally be difficult
to cultivate in general. For students identified as Learning Disabled however, this is an even
bigger challenge developmentally. These students are already labeled as academically in need of
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assistance and are struggling with long developed patterns of chronic truancy. This is a
population in need of dramatic support and intervention.
Discussion
This research study consisted of 8 participants experiencing truancy in middle school and
identified as having a learning disability. The participants in this study experienced the effects of
their truancy both at home and at school. Participants experienced guilt over missing school and
falling behind while also feeling anxiety at the thought of returning to school and needing to
approach teachers for help. Participants expressed internal conflict and ambivalence over
wanting to succeed academically and break patterns of truancy while simultaneously not feeling
capable of doing so or knowing where to start. Participants repeatedly experienced feelings of
disconnection and lagging engagement in school and/or positive student-teacher relationships.
Research has consistently shown that students that feel connected to school and supported by
teachers are more likely to be academically successful and more regularly attend school
(Brewster and Bowen, 2004; Bradshaw, Pas, Bottiani, Debnam, Reinke, Herman and Rosenberg,
2018; Sari, 2012; Orthner, Jones-Sanpei, Akos and Rose, 2013). It can be suggested then, that
the participants in this research study are less likely to be academically successful if they
continue to feel disconnected from school and maintain poor relationships with teachers. Efforts
to increase student engagement at the middle school level may be helpful in decreasing truancy
rates.
Conversely to feeling disconnected to the academic portion of school and lacking in
positive student teacher relationships, participants in this research study felt a strong desire to
attend school in order to see friends and partake in social activities or classes they perceived as
“fun”. Participants often described friends as the sole or primary extrinsic motivation to attend
school and spoke rarely of internal or intrinsic motivation to attend school purely for academics.
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Poonam C. Dev (1997) described intrinsic motivation among students in relation to school as
making a choice to participate in academic work out of a desire to learn and increase knowledge
and maintaining a willingness to persist when tasks become difficult. Developmentally, middle
school students, including those with disabilities, many struggle to utilize long term thinking or
intrinsic motivation when it comes to attending courses they feel aren’t fun or valuable to them
(Somerville & Casey, 2010). Previous research has shown that students’ intrinsic motivation is
linked to academic success among all students but that students with LD are often less likely to
be intrinsically motivated regarding their own learning (Dev, 1997; Adelman & Chaney, 1982;
Skollingsberg, 2003) Additionally, LD students tend to be more intrinsically motivated to attend
school for non academic factors, such as desirable school environments and to see friends which
is consistent with the participant experiences in this research study (Dev, 1997; Skollingsberg,
2003; Wilson & David, 1994; Wang and Fletcher, 2016). Schools that utilize interventions or
curriculum that involve active participation or incorporate external motivators in the form of
rewards may help students increase intrinsic motivation to attend school beyond the desire to see
and interact with peers.
When discussing how students experienced truancy when not at school, participants
articulated a sense of comfort and familiarity associated with staying home. Home provided
certain comforts such as pets and routine or predictability that some found to be boring but that
all found to be less stressful than attending school. School was experienced as large, chaotic,
loud and full. For many students these attributes made school feel stressful and made the
predictable environment of home more appealing. Qualitative research on truancy among teens
and adolescents supports the notion that may students simply feel more comfortable at home and
are using home as a type of “escape” or “avoidance” of the overall hectic school environment
(Strand, 2012; Jamal, Fletcher, Harden,Wells,Thomas, and Bonell 2013). Developmentally,
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stress, as experienced by the middle school brain or during the transition to middle school can be
overwhelming and difficult for all students (Elias, Gara and Ubriaco, 1985). Research indicates
that LD students experience stress in middle school as even more overwhelming and impactful
than students without identified learning disabilities (Wenz-Gross and Siperstein, 1998; Sotardi,
2017; Speigel, 2017) For LD students, the familiarity of home may thus be experienced as more
appealing than for non LD students in order to avoid school based stressors. Ensuring teachers
are aware of who their LD students are and that they may be experiencing stress at high levels
could assist in creating empathy and improving communication between student and teachers,
ultimately decreasing absences for these students.
When discussing reasons for staying home other than the stress associated with school
attendance, many students expressed that they did not experience their truancy as a choice. These
participants felt they were required to miss school to take care of younger siblings, to help
translate for parents at medical appointments, or because they had no transportation options to
get to school. Quantitative research indicates that many cultures commonly report older siblings
assuming the role of caretaker when needed within a household, including at times, missing
school to do so (East and Hamill, 2013; East, 2010). The National Alliance for Caregiving
reported in 2005 that approximately 1.4 million US children under the ages of 18 regularly
engage in family care taking including sibling caretaking. A large portion of youth in the US
identifying as family caretakers are Latinx (East and Hamill, 2013; Orellana, 2003; Fuligni,
Tseng and Lam, 1999). Similarly, the majority of the participants interviewed were also Latinx.
Culturally, it is common and acceptable among Latinx families and youth to miss school to care
for younger siblings or assist other family members (Diaz, Siskowski and Connors, 2007;
Corona, Stevens, Halfond, Shaffer, Reid-Quinones, and Gonzalez, 2012). The participants in this
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study all articulated feeling upset at needing to stay home and felt it was not what they preferred
to do. Contrastly, research has indicated that many Latinx and other minority students do enjoy
the opportunity to stay home and take care of younger siblings as it allows for the development
and enhancement of life skills not taught in schools and increases family connection (Milan and
Wortel, 2015; Siskowski, 2006). However the task of staying home from school to care for
siblings is perceived, it may be beneficial for teachers and school leaders to gain better
understanding of cultural norms and increase multicultural competencie to better support this
demographic of students struggling with truancy.
A key issue that emerged from the participants in this study when discussing their
experience of truancy was a lack of adults they felt they could approach at school for help getting
caught up. Participants reported feeling uncomfortable, afraid or nervous to ask for help despite
knowing they were behind. Research attributes a lack of perceived teacher support and
connection with increased school disengagement (Allen, Margaret, Vella-Brodrick, Hattie, and
Waters, 2016; Wentzel, 1998; Wang and Eccles, 2012). Developmentally, most middle school
students are still learning self advocacy skills with regard to asking for help. For students
identified as LD, these advocacy skills are often not taught at a level they can fully comprehend
and thus may ultimately be diminished making asking for help from teachers feel uncomfortable
(Test, Fowler, Wood, Brewer and Eddy, 2005). Students with learning disabilities and their
corresponding teachers may benefit from skill building training regarding how to effectively
communicate with one another in an effort to improve grades and attendance.
Implications for School Leaders
Results of this study suggest several implications for school leaders, staff training and
future research with regard to addressing truancy and perceived school engagement among LD
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students in the middle grades. A variety of research has been published in recent years on the
correlation between school climate and leadership and the academic engagement and attendance
rates of students (Blum, 2005; Murtedjo and Suharningsih 2018). The results of this study
indicate three factors with regard to LD students that school leaders could consider to potentially
increase attendance rates among this at risk population. This research suggests that school
leaders: (a) Incorporate a focus on school engagement and relationship building in school wide
truancy interventions, (b) Utilize school counselors with truancy intervention implementation
and, (c) Increase teacher training of culturally sensitive relationship building and communication
strategies
Incorporate Elements of School Engagement and Relationship Building in School Wide
Truancy Interventions
Many current truancy interventions are school wide rathern that population specific and
often rely heavily on punitive measures such as letters home and threats of truancy court. For
students feeling disconnected from school, fearful of approaching teachers, and those feeling
school attendance is not their choice; these punitive programs are not addressing the core of the
issue. Truancy prevention programs that target at risk populations such as those labeled LD,
Latinx and other minority groups, and those from low socioeconomic households (i.e. Title X
and/or Free and Reduced lunch students) and aim to increase positive school engagement may
help shift these students’ negative perceptions of school (Allen, Vella-Brodrick and Waters,
2016; Strand, 2012). Integrating school engagement focused interventions at multiple levels
including individually, within small groups, and school wide within truancy intervention
programs could improve the overall attendance rates for at risk populations such as students
identified as learning disabled.
Utilize School Counselors With Truancy Interventions
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The American School Counselor Association holds position statements on school
counselor’s roles both in working with students with disabilities and those displaying behaviors
that put them “at risk”. Currently though, no ASCA position statement exists regarding the
school counselor's role in working specifically with chronically truant students (ASCA, 2016).
Within existing position statements, school counselors are charged with taking leadership roles
within schools in order to contribute to school wide targeted intervention programs and to utilize
their unique position as school based mental health persons to assist students individually, within
small groups, and in the classroom. Participants in this study expressed experiencing their
truancy very individually and not feeling they had adults at school to turn to for help. When
asked if students knew who their school counselor was, none were able to identify their school
counselor by name and none listed their school counselor as someone they would feel
comfortable talking to about their truancy. This stood out as an issue in need of addressing; why
didn’t these students know who their school counselor was? As a population clearly at risk,
students with learning disabilities and experiencing truancy in middle grades are in need of
substantial support from adults at school, especially school counselors. Reviews of literature
conducted by both White and Kelly (2010) and Prevatt and Kelly (2003) indicate that school
counselors are in a unique position to assist with increasing school engagement among at risk
populations including those experiencing chronic truancy. Ensuring school counselors are a part
of the school leadership, utilizing them in the identification of chronically truant students and
creating individualized interventions for these students may help decrease truancy among the LD
population as well as increase school engagement.
Increase Teacher Knowledge of Culturally Sensitive Relationship Building Strategies
Participants experiencing truancy in this study repeatedly communicated feeling they
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were not comfortable talking to their teachers or asking them for help. They didn’t feel teachers
understood their reasons for missing school, both personally and culturally, and they expressed
confusion on how to improve their student-teacher relationships. As previously addressed,
students with learning disabilities are often at a disadvantage regarding communicating with
adults effectively to self advocate and ask for help (Test et al., 2005; Izzo & Lamb, 2002). Many
of these students are missing school to care for or assist family members, are lacking in
transportation, or are experiencing extreme anxiety and feelings of alienation that create an
increased desire to stay home within a comfortable and predictable environment. Research
indicates that student teacher relationships and bond have a direct impact on student achievement
(Brewster and Bowen, 2004). Teachers receiving training on cultural competence with regard to
relationship building, engagement strategies and communication skills may help decrease truant
students’ experience of teachers being disconnected and unconcerned about why they are
missing school. School counselors can again step into a leadership role to provide staff education
on cultural competency and include diverse character education components to comprehensive
guidance and counseling programs to assist LD students in improving communication skills as
well (Haviland, 2017; Mason 2011; Schulz and Rubel, 2011).
Addressing the student experience of truancy is necessary to not only give a voice to this
at risk population but necessary if schools are intent on increasing both school engagement and
attendance rates among this target population. Utilizing school leaders such as school counselors
to assist in the identification of this and other populations experiencing chronic truancy is the
first step in developing effective interventions for these students to increase school
connectedness and positive student-teacher relationships. At the core of the issue lies a group of
students who want to be heard, understood and valued but who need help from the adults in their
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lives to become academically successful. Including various tools for relationship building into
truancy prevention programs, utilizing school counselors as leaders in truancy interventions and
developing and delivering cultural competency training for school staff can all assist in creating a
culture of support and understanding for this at-risk population.
Limitations and Conclusions
This was a study of learning disabled students experiences of their own truancy in the
middle school grades. The student population that took place in this study all attended middle
schools in a very rural school district in Oregon and the overall number of participants was
relatively small. These factors may make some of the results and outcomes of this study more
difficult to translate to the experiences of chronically truant LD students at larger or less rural
schools around the country. The participants in this study spoke only of their own detailed
experience of truancy at the middle and elementary levels and thus all limitations of self report
based data are imposed.
All interviews were conducted by the researcher who was not previously known to the
students, was female and was a licensed school counselor who disclosed to students her own
previous struggles with truancy as a youth. Several students expressed that these self disclosures
made them feel comfortable talking to the researcher because she understood somewhat what
they were going through. Had the research been conducted by a male, someone not trained in
school counseling, or who had not personally experienced truancy, the study may have yielded
different results.
This study identified and worked with students and families whose first language was
Spanish and thus the use of an interpreter was needed to make outreach phone calls and to be
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present at the family assent and consent meetings. The researcher is not fluent in Spanish and
had to rely upon the interpreter to comprehend and relay the purpose of the study to families and
students. Had the researcher been able to communicate to all participants in their native
language, results may have differed.
Several students requested to continue meeting with the researcher beyond the study
completion because they enjoyed having someone to talk to about their truancy. This spoke
volumes to the researcher about the need for these students to simply be heard. Qualitative
research conducted with this population is very minimal and in need of further exploration. The
insight the participants provided during this research study were of incredible value to the
researcher with respect to the role of the school counselor in the process of truancy intervention.
Future qualitative research with this population may include interviewing Latinx LD students
exclusively to explore their experience of truancy as both an LD student and a student identified
in school as Latinx or receiving ELL support services. Additional qualitative research aimed at
exploring LD students experiences of school counselors may be beneficial to school leaders and
school counselors and shed light on why the participants in this study didn’t feel comfortable
with or know their school counselors was. Finally, additional qualitative research conducted with
both LD students and teachers may help to provide insight as to the experience of truancy among
LD students from multiple perspectives, including from the adults most often interacting with
this population.
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Abstract
Truancy has been identified as a growing issue facing students, families and school districts
nationwide. Research suggests that truancy occurs at higher rates among at-risk populations such
students identified as needing Specialized Education. A large portion of students’ time during the
school day is spent interacting with teachers and school staff. Qualitative research aimed at
understanding how chronically truant Special Education students experience school staff is
extremely limited. The intent of this phenomenological research study is to explore chronically
truant Special Education students, specifically those with Learning Disabilities, experiences of
school staff in an effort to answer the research question; how have chronically truant Learning
Disabled students experienced teacher and school staff interactions during middle school? The
researcher in this study met with 8 participants between the ages of 11-14 and attending one of
two middle schools within one rural Oregon school district. All participants in the study were
identified as Learning Disabled, experiencing chronic truancy, and were willing and able to
discuss their experiences of truancy. The researcher utilized semi-structured interviews with
participants to gain insight into their experiences of teachers and school staff as students with
learning disabilities experiencing truancy. Results indicated that participants experienced
teachers and school staff largely as distant and disinterested in them. Participants saw adults at
school as doing their job and not taking time to talk to them about their lives, ask if they needed
additional help or address their truancy in a helpful or positive way. Additional results indicated
that participants felt motivated to attend classes where the content or the teacher was perceived
as fun or interactive and avoid classes that felt boring or where teachers used undesirable
teaching methods. Implications from this research are directed toward school leaders and include
suggestions regarding strengthening student-teacher relationships in order to help students feel
connected and engaged in school. Additional implications are directed toward a necessary
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increase in cultural competence training among staff to ensure that LD students experiencing
truancy are looked at objectively and able to receive additional help and support when needed.
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Learning Disabled Students’ Experience of School Staff
Truancy is an issue that can be difficult to track as what constitutes an unauthorized
absence may vary from school to school or state to state (Attwood & Croll, 2006; Wilson,
Malcolm, Edward and Davidson, 2008). Chronic truancy is tracked in Oregon and defined as
those enrolled students missing 10% or more of school, excused or not (Oregon Education
Investment Board, 2015). Among largest student subgroups reported as chronically truant in
Oregon are students with disabilities at 21% during the 2013-2014 school year and economically
disadvantaged students at 20% (Oregon Education Investment Board, 2015). Research exists
correlating truancy to decreased overall student success, decreased student buy in at school,
increased feelings of school disconnectedness and increased rates of dropout (Shaunessy &
McHatton, 2008). Several studies exist examining student perceptions of school staff and
personnel as contributing to student truancy or eventual high school dropout (Shaunessy &
McHatton, 2008; De Wit, Karioja & Rye, 2010; Guess & Bowling, 2014). To date, no research
has been conducted specifically targeting chronically truant middle school students with specific
Learning Disabilities to gain perspective on their perceived interactions with school staff. This
population has been shown to be at an even greater risk for school disconnection and dropout
thus making it important to investigate the perceptions of this group regarding their interactions
with school staff and how those interactions may have contributed to truancy (Shaunessy &
McHatton, 2008; Knesting & Waldron, 2006).
Negative Outcomes Associated with Truancy
Chronic truancy among all student populations is associated with a long list of negative
school based and post secondary outcomes. Spencer (2009) lists potential negative outcomes for
chronically truant high school students as; delinquency, isolation from peers, substance abuse,
educational failure, school dropout, and behavior issues both in and out of school (p. 309). In
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addition, Henry (2007) listed potential negative outcomes associated with chronic truancy in
high school as; limited post-secondary education endeavors, limited positive adult relationships,
increased incarceration rates, increased criminal involvement, employment limitations and,
employment instability (p. 30). Spencer (2009) goes on to identify special education students,
including those with Learning Disabilities, as a particularly vulnerable population when it comes
to the long term negative risks associated with chronic truancy.
The Role of Teachers in Truancy
Knesting & Waldron (2006) looked at past research studies that examined the perceptions
of dropout students in order to identify factors contributing to their decisions to stop attending
school. Among the articles researched, Altenbaugh, Engel, and Martin (1995) found that a
perceived lack of teacher support or care was identified among all populations interviewed,
including special education, as a key factor of the decision to drop out (as cited in Knesting &
Waldron (2006). Similarly, Attwood and Croll (2006) conducted interviews with chronically
truant high school students that revealed almost every student cited negative teacher interactions
and poor teacher connections as primary factors for missing large chunks of school or refusing to
return to school after a certain life event. Without investigating chronically truant Learning
Disabled students experiences of their teachers and other staff members, attendance interventions
may continue to be unsuccessful in both reducing truancy and addressing a key problem
contributing to it. Students feeling disengaged from school due in part to a lack of perceived
teacher support and/or positive relationship will continue to disengage and truant despite these
attendance intervention efforts (De Wit et al, 2010)
Qualitative research aimed at uncovering chronically truant Learning Disabled students’
perceptions of their teachers’ impact on their truancy is minimal at the middle school level
(Southwell, 2006). Investigating students’ perceptions their teachers and school staffs’ impact on
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their truancy could help to identify more targeted interventions for this population. Teachers,
administrators and specifically school counselors could use this information to help create
professional development activities for teachers in an effort to increase both attendance and
school buy in among this subpopulation.
Purpose
Further qualitative research is needed to understand how Learning Disabled students
experiencing chronic truancy perceive their interactions with teacher and school staff.
(Southwell, 2006; Spencer, 2009). It is imperative that school counselors and school leaders hear
from students directly regarding what has affected their truancy. Southwell (2006) highlights the
importance of talking directly to students to uncover factors contributing to their truancy
including but not limited to; teacher interactions, perceived school treatment, school policies
affecting students, and truancy as a possible measure of resistance to perceived school based
oppression (p. 93). Additionally, Spencer (2009) emphasizes that those factors identified by
Southwell (2006) as impacting truancy rates among general education students are even more
impactful among Special Education students (p. 310). As school leaders, school counselors must
understand how teacher and school staff interactions are affecting their vulnerable populations,
including those that are chronically truant and Learning Disabled. Gaining perspective from
students first hand can help school counselors increase advocacy for teacher and staff
professional development targeted to help this at risk population. According to Creswell (2013),
utilizing a phenomenological approach to “describe the common meaning for several individuals
of their lived experiences of a concept of phenomenon” (p. 76) will be incredibly beneficial to
school staff and give voice to an often silenced population.
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This phenomenological study is designed to examine this at risk populations experience
of teacher and school staff interactions during middle school by asking the following question:
How have chronically truant Learning Disabled students experienced teacher and staff
interactions during middle school? This study aims to inform administrators, teachers and
specifically school counselors regarding best practices for working with learning disabled
students who are chronically truant; a population in need of advocacy.
Methods
To inform the research question, “How have chronically truant Learning Disabled
students experienced teacher and staff interactions during middle school?” the researcher used
phenomenological methods. In this section, the researcher will describe her own experiences,
assumptions, and biases regarding the research topic. This section also contains descriptions of
sampling, data collection, data analysis and measures to promote trustworthiness.
Researcher Self Disclosure
When approaching a study utilizing phenomenology, the researcher will play a key role
in building relationships with the participants, conducting and transcribing the interviews, and
ultimately uncovering common themes. Moustakas (1994) notes that when utilizing
phenomenology, it is pivotal that the researcher be able to identify an “epoche” or personal frame
of mind or bias that could possibly influence what is experienced of the phenomenon and
diminish seeing it in it’s raw and uninfluenced form. Referencing both Creswell (2013) and
Moustakes (1994), the researcher identified the following potential researcher biases with respect
to this study attempting to approach it with a beginners mind:
1) Most teachers want their students to be successful and are welcoming and inclusive of
learning disabled students
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2) School counselors and IEP case managers do not always work in tandem and thus students
may feel overwhelmed by adults checking on why they missed school
3) Chronically truant students are often missing school due to outside circumstances they
cannot control
4) Some teachers do not care to help students be successful and or make up work from having
missed class
5) School culture may contribute to student truancy and should be addressed at a district level
6) Special Education students are very often not receiving the support they need to be
academically successful
7) IEP case managers need more training on how to help students who chronically miss school
In addition to these biases, the researcher works as a practicing school counselor for 10
years, having spent 5 years as a middle school counselor. The primary researcher previously
worked extensively with truant learning disabled students within the same district as the
participants which may have contributed to the development of the researcher bias. Finally, the
primary researcher approached this research study from the perspective of a first generation
college student that was chronically truant throughout elementary, middle, and high school. The
researcher also approached the research study from a first person perspective as a Caucasian
female not fluent in another language.
Participants and Recruitment
Following Creswell’s (2013) data collection recommendations for conducting
phenomenological studies, the researcher used obtained a sample size of 8 students attending one
of two middle schools within the same district by utilizing purposive sampling and the criterion
method. Creswell (2013) suggests utilizing purposive sampling when identifying research
participants for qualitative research when the sample size may be minimal and/or participants
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difficult to find or recruit. This qualitative research study aimed to examine the very specific
phenomenon of perceived staff and teacher interactions from the perspective of learning disabled
middle school youth experiencing truancy. The following specific criterion were required for
participation in this research study:
● Actively enrolled in one of two middle school within the selected district
● Between the ages 11-14 in 7th or 8th grade
● Identified Learning Disabled and on an IEP receiving active Special Education
services
● Students who are chronically truant according to Oregon state definitions
Students that met the criteria required to participate in the research study were
determined via the school’s database. Eight participants fully completed informed consent/assent
meetings and as well as the first round of interviews. Of the original eight participants, seven
completed round two and three interviews resulting in full completion of the study. The one
participant who did not fully complete all interviews was not reachable by the researcher despite
several attempts. The researcher is not aware of the reason this participant chose not to complete
the study. All research participants attended one of two middle schools in the Canby School
District in Canby Oregon. All participants were identified as having an IEP for a specific
learning disability and all participants were in grades 7 or 8 and between the ages of 12-14. Of
the 8 participants, 6 were female and 2 were male. Participants were from varying cultural,
familial and economic backgrounds. Four participants identified as white/not Hispanic/Latinx
and 4 identified as Latinx whose native language was Spanish. All participants chose to complete
their interviews with the researcher in English, without the use of a translator. Participants were
offered compensation of varying amounts depending upon their full or partial completion of the
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study. Seven participants received full compensation for completing all interviews with the
researcher and one received partial compensation.
Data Collection
Data procedures for this study followed recommendations for phenomenological research
according to Moustakas (1994), and consisted of 2 semi-structured interviews between the
researcher and each participant. The researcher utilized a pre-established list of open ended
questions that were developed and ultimately approved with the assistance of her research
committee and can be seen below. All interviews took place at a predetermined location agreed
upon between the researcher and participants. All interviews conducted for this research study
were audio recorded and transcribed by the researcher. Before beginning interviews with
participants, the researcher established rapport and set the tone by introducing herself, outlining
the research study and explaining participation requirements and expectations. The researcher
provided all participants with researcher a self disclosure statement and gave participants a
chance to ask questions. Additionally, the researcher assured all participants that they could stop
the interview process at any time they felt uncomfortable during interviews without risk of losing
compensation for participation. The questions utilized in the first participant interview were as
follows:
1. How would you describe your interactions with your teachers and other adults at school?
2. Can you describe how it feels when you are at school?
3. Can you describe how it feels when you do not go to school?
4. Can you tell me how it feels to you when you miss a lot of school?
5. Can you tell me how your teachers affect your choice to miss school or not?
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6. Can you tell me how you feel interacting with your teachers after you miss school?
Interviews were semi-structured, meaning the researcher allowed for additional or follow
up questions at her discretion based on participant responses. At the conclusion of all round one
interviews, the researcher transcribed all audio recordings and then set up round 2 interviews
with all participants. At the conclusion of the round 2 interviews, the researcher created unique
textural descriptions of each participants experience and set up a third meeting time to complete
member checking, which will be described in further detail.
Data Analysis
Drawing from Moustakas (1994) and Polkinghorne’s (1989) phenomenological data
analysis recommendations, after completing rounds 1 and 2 of participant interviews and
transcribing all audio recordings, the researcher searched for “significant statements” among all
participant quotes and arranged them in a list of non-overlapping statements, a process known as
horizonalization. Quotes that did not seem representative of the participant’s experience of the
phenomenon were excluded rephrased, a process known as reduction and elimination. After
identifying possible significant statements, the researcher looked for statements that could be
grouped together as emerging themes. Emerging themes helped to ultimately identify the
invariant structure or “essence” of the phenomenon and so were labeled as invariant constituents.
The researcher organized emerging invariant constituents within a spreadsheet to view the
frequency of emerging constituents in order to identify several as “core” emerging themes.
(Moustakas, 1994, p. 121).
The core emerging themes were compared to the original participant transcriptions in an
effort to ensure accuracy of the experience and then written as individual textural descriptions.
Textural descriptions comprise direct quotes from participants and summarize the researchers
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understanding of the participants overall experience of the phenomenon. Textural descriptions
were reviewed and read to each participants in order to verify accuracy regarding the
researcher’s interpretation of each participants experience; a process known as member
checking. After member checking, each textural description was written and formatted into a
structural description. Structural descriptions include what Moustakas (1994) described as
“imaginative variation” or the researchers interpretations of what is being communicated by the
participant and what ultimately contributes to their experience of the phenomenon. In a final step
on data analysis, the researcher combined the structural descriptions and textural descriptions
together to form individual composite textural-structural descriptions. Composite texturalstructural descriptions incorporate both individual quotes as well as researcher interpretation of
each core theme that has emerged throughout the data analysis process (Moustakas, 1994).
Trustworthiness
When utilizing qualitative research, incorporating elements of trustworthiness is of extreme
importance. Trustworthiness is the concept that the researcher has taken certain measures to
ensure the data gleaned from the research is accurate and uninfluenced by the researcher or other
factors. Morrow (2005) and Lincoln and Guba (1985) identify several key trustworthiness tactics
that the researcher utilized during this research study:
● Bracketing- Bracketing refers to the effort put forth by the researcher to address their own
personal bias regarding the research subject both throughout the research process and
directly to the participants. In this study, the researcher disclosed personal bias regarding
truancy and truancy interventions to participants at the initial assent/consent meetings.
● Reflexivity- Reflexivity refers to how a researchers awareness of their own personal bias
or worldview may influence a research study. To document and address self-awareness in
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this research study, the researcher kept a journal to document researcher experiences
throughout the duration of the study.
● Member Checking-Member checking refers to the process of allowing participants to
review data collected to ensure their voice and experience has being accurately captured.
In this research study, participants had the opportunity to review and critique textural
descriptions created by the researcher to ensure their experiences were interpreted and
reflected accurately
● Purposeful Criterion Sampling- Purposeful criterion sampling refers to the process by
which a researcher selects participants eligible for a research study. In this study, the
research participants were selected based on a list of specific purposeful criterion that
were created by the researcher and the research team and met a current void in research
conducted with truant youth.
Findings
This study focused on the exploring the unique experiences of 8 middle school
participants between the ages of 11-14 who were identified as Learning Disabled and
chronically. Specifically, participants were interviewed regarding their unique experiences of
school staff as truant middle school students. The responses from participants indicated that they
felt torn between wanting to connect with teachers and other adults at school and not knowing
how to do so. Participants reported feeling disconnected from adults at school and felt adults
didn’t care or take time to get to know them which increased participants feelings of distance and
disengagement from school and ultimately contributed to increased absences. Students expressed
enjoying the adults at school that made classes seem fun, hands on and interactive and expressed
anger toward adults they didn’t feel treated them fairly or helped them when they were in need.
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Several themes emerged that were consistent among participants regarding their unique
experiences of school staff; (1) I don’t feel connected to the adults in the building, (2) I need
more help from school staff because I am behind and stressed out, (3) I want to feel better
connected to my teachers, and (4) I like teachers and classes that are interactive.
I Don’t Feel Connected To The Adults In The Building
Data analysis revealed the learning disabled participants experienced an overall sense of
disconnect associated with adults in the building as chronically truant students. Students
expressed this disconnect as feeling teachers didn’t know them individually and didn’t inquire as
to why they missed school, teachers disliked them and thus were unapproachable, and teachers
and school staff didn’t want to help them.
Although each student was identified within the school system as having a specific
learning disability and being chronically truant, most students reported that they did not know
who their school counselor was and didn’t feel comfortable talking to most of their teachers.
Students saw their teachers just as people in the building who were doing a job and didn’t feel
they had personally invested in getting to know students as individuals despite them being “at
risk” in several categories. Participants also felt that rarely did the adults in the building reach
out to them to see why they were missing school or to offer help getting caught up with missing
work, furthering feelings of disconnection. Participant 8 explains that they felt teachers waited
for them to bring up missing work, “They wouldn't really do that [ask about missing work]. Just
they would wait for you to approach them.” Similarly, Participant 2 felt that not only did her
teachers not know or ask why they were frequently missing school but that they assumed it was
because they simply did not want to attend;
P2: My last sixth period teacher thinks that I missed school because I just don't want to
go…. last time when I was walking to class... she was like you have missed a lot of days
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and you need to come even if you don't want to... I was gonna tell her but then the bell
rings and then we had to go and how she doesn't have that much time to talk to people.
Students such as Participant 2 experienced these impersonal interactions and lack of perceived
care as frustrating and disappointing.
Some students experienced their teacher and other school staff as disliking them or
singling them out for having missed school or not understanding the assignments. These students
harbored negative feelings toward teachers they perceived did not like them which ultimately
created feelings of tension. Participant 1 describes their experience with this as follows:
P1: When I'm in class, they'll be like, do you understand? And they single me out. They,
they can ask does anybody else have questions? But they single me out because they
know I have low grades.
Similarly, Participant 5 expressed; “Sometimes I feel like the teachers hate me sometimes.....like
certain teachers.” These interactions contributed to Participant 5 and other students avoiding
certain classes and teachers if possible.
Participants also voiced feeling disconnected and associating negative feelings with other
adults in the building aside from their teachers, such as the school administration. Specifically,
many students felt they needed to avoid interactions with the principal for various reasons such
as; to avoid getting in trouble for missing in school or to avoid what they perceived might be a
stressful or negative adult interaction. Participant 5 described this experience of the principal as
one commonly known among students; “like obviously everyone gets stressed about the
principal here.” Similarly, Participant 1 describes their feelings toward the school in general as a
reflection of their feelings about the principal “I don’t know about the school because I don’t like
talking to the principal.”
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Not feeling connected to teachers, school staff and school administration led some
students to feel they had few if any adults in the building that they could talk to if they needed
help or support. This disconnect seemed to lead students to feel anxious about a variety of things
such as asking for help, attending certain classes, or trying to explain why they had been absent
from school. Students each had very unique home lives that often accounted for their absences
that teachers did not seem to understand nor could they personally relate too. Not feeling that
adults in the building really knew who they were as individuals or understood their home lives
created a lack of connection where students could have really benefited from additional support.
Participant 7 communicated this as they explained trying to tell their teachers about their brother
being incarcerated as a reason they were behind, missing school and in need of support and the
response they got;
P7: Interviewer: OK. Um, do you feel like it would make a difference if they kind of
knew all the things that you've had to deal with in the last year? Like what's your brother
and sometimes with your younger siblings and with yourself with the curfew stuff, do
you think it would make a difference if they knew about that? Like if they knew those
things about, you? Student: Well they do know those things. Interviewer: They do and
they still don't talk to you about it very often or at all? Student: No. Interviewer: OK.
How does that feel? Student: Bad because when I told my mom that she was like why did
you even tell them if it’s still going to be the same?
Composite Theme 2: I Need More Help From School Staff Because I Am Behind and
Stressed Out
Data analysis revealed that part of the learning disabled students’ experience of school
staff was needing additional help from them to get caught up after having missed school and to
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deal with the stress. Students discussed feeling a great deal of stress and anxiety related to
missing school due to being behind in class, missing work, and not knowing what was going on.
This stress and anxiety experienced by students about missing school and getting behind in
certain classes often made them fear judgement when asking their teachers for extra help getting
caught up despite needing it. Participant 6 describes this experience as “.... if I miss school I am
going to miss everything that I have learned then when I go to school I have to like figure out
what we learned and I have to ask and...I really don't like to ask.” Similarly, Participant 4
explains that when they do ask for help they feel teachers will put it off or tell them to come back
which makes completing work due that day feel impossible;
P4: Sometimes I don't want to [ask for help] cause I feel they're going to say or that’s ok,
or some other day we can go over it and how is it going to help me? And that's the day
that we have homework and you don't explain to me?
Other students expressed feeling they often got so behind that they didn’t bother trying to get
caught up or ask for help and would just accept the lower grade.
Participants also wished their teachers would make more of an effort to approach them
about missed work when they were at school. Participant 4 describes this as wanting teachers to
“try to give them more, like more attention if they miss school…..Maybe they could stay after
school and help me over do stuff that I missed.” Participant 5 suggested it would be helpful for
teachers to frontload curriculum or let students know ahead of time what they would be learning
so if they missed school they would know what they missed or what to ask for help getting
caught up on ‘Like sometimes I want to know stuff about what we are doing before class, like, or
something.”
Many students explained they experienced more or less need for help getting caught up
depending upon what the subject was or who the teacher was. Certain classes where teachers
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reviewed content regularly or seemed to check in with students more often were easier to recover
from missing than those where were was not regularly reviewed and teachers felt
unapproachable.
Composite Theme 3: I Want To Feel Better Connected To My Teachers
Data analysis revealed that the learning disabled students experienced a desire to have
better relationships with the adults in the building. During the interview process, none of the
students knew who their counselor was and few said that they felt comfortable talking to the
adults in the building. Participant 5 discusses this experience as “Like since I technically don't
know them, know them, um, that's the kind of like weird part but since I know them kind of like
more, it's like i don’t know, like nerve wracking I guess.” Many students had families and life
circumstances preventing them from getting to school and expressed feeling isolated and
frustrated yet they felt they had no one to talk with at school about these things. Consequently,
students expressed a desire to have closer relationships with teachers in order to feel better
connected to school and feel more comfortable discussing why they were missing school.
Participant 6 explains more than once that they would like to feel closer to their teachers overall
“Well I want to like, um....get a better relationship with them. I don’t really like to talk to them
very much.”
Students reflected that they had benefited from having closer relationships with staff in
elementary school but that they just didn’t have those same relationships with adults in middle
school despite a desire and/or need to. Participant 2 describes this experience as follows;
P2: Because there was a counselor that I used to talk to in like um sixth grade and she
would call me for something I don't remember what it was and I could talk to her about
my aunt and everything because she was talking about, um, because last year was when I
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was in fifth grade when it started in summer. And then I ended up going with her when I
asked for sixth grade to talk to her and yeah.
Participant 4 recalled a similar positive relationship with the administrator in elementary school
“Um she [elementary principal] talked to the people that made me feel sad or mad and we’d run
a little group and talk about it…” When asked about their current relationship with the middle
school principal, Participant 4 said they did not know the principal at all. These interactions and
relationships that occured in elementary school left positive impressions on students and led
students to desire similar relationships in middle school. When discussing a desire to have closer
relationships with teachers in middle school, students felt unsure or confused about what they
could do to improve or create their relationships with the adults at school. The following
dialogue between the interviewer and Participant 6 illustrates this;
P6: Interviewer: What would make it better for you? Like how would it feel better?
Student: Um, I don’t know”, “Interviewer: How do you feel like you could do that? Or
what could they do to help that? Student: Get connected to them. Interviewer: OK. Have
them talk to you more or you talk to them more? Student: Yeah maybe
It is likely that students struggled to know how to create better relationships with teachers overall
because certain teachers simply felt more or less approachable to them and many have not yet
developed the level of social skills needed to create positive relationships with someone of a
differing temperament or communication style.
Composite Theme 4: I Like Teachers And Classes That Are Interactive
Data analysis revealed that part of chronically truant learning disabled students’
experience of school staff was feeling most comfortable in classes and with teachers that were
interactive and more hands on. Students commonly experienced classes such as art, PE or music
as fun or energetic and listed them as their favorite or preferred classes. Participant 3 described
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experiencing their preferred classes as “Some classes like art and music are really fun. PE, I also
love PE”. Similarly, Participant 6 described their favorite class as follows “there's only one class
I like and that’s band, I like band because like you get to learn like notes and you get a practice
paper, yeah.” Students describe being in interactive classes as preferred and often as catering
more to their preferred learning style. Participant 1 speaks to this by saying “you need to be
active in school even if you’re doing math, language arts. They shouldn’t have us sit in a chair
because that’s not really learning, you’re watching a teacher talk.”
Students felt motivated to attend school for the classes and teachers they enjoyed and felt
more connected to. Participant 1 describes this experience here as “I would go or 5th and 6th
because I want to be in band and I really enjoy band and it’s at the end of the day and I guess you
could say that it’s comforting to have music with no words but like still not to the complete
comfort scale as being at home.”
In addition to enjoying a particular classes because they was more hands on, participants
described more traditionally academic classes as fun and enjoyable if the teachers presented
learning in a way that felt fun to students. Participant 1 discusses their experience in math class
as enjoyable because of the way the teacher presents the content “We do scavenger hunts which
is like it has the answers to a different problem and the equations that you do.” Participant 7
similarly experienced social studies as enjoyable due to the teachers teaching style “I guess
[he’s] creative. We can like, the teacher tells us if we do this….we have [get to play] this
game…. Kahoot.”
Students also experienced classes as more fun or enjoyable when the teacher was
someone they experienced as fun or that they felt cared about them. Participant 2 describes
experiencing their social studies teacher as a favorite teacher because of his overall
approachability and attitude toward students;
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P2: He is really kind, he's like everyone's friend. He's my favorite teacher because ... he's
really nice and he's like a friend to everyone. Everybody likes to talk to him and he's
really fun to hang out with in the class. If somebody doesn't get it, he just comes up to
you and explains it in two languages because it's a Spanish class, but he also speaks
English, he just goes and talks to the ones that are like really don't understand if you just
raise your hand and he will always explain it the right way.
Students experienced a sense of desire to attend classes where the teachers were seen as
friendly or the classes were perceived as fun. Students often associated these elements with their
decisions to attend school, either for a full or partial day or to stay home.
Invariant Structure
Phenomenology aims to uncover an “essence” or invariant structure, found within each
human experience. This study aimed to uncover the invariant structure of learning disabled
middle school students experiences of school staff. Though not all students experienced school
staff in exactly the same way, an invariant structure did emerge among the participants that
seemed to connect them and their overall experience of school staff as learning disabled students
experiencing truancy.
The invariant structure was a strong sense of ambivalence among each student regarding
their relationships and perceptions of teachers and other school staff. Students felt disconnected
from school staff yet uncertain how to improve these relationships. There was a sense of fear
about asking for help among participants, and yet they knew they were behind and needed
teachers to help get back on track. Students seemed to feel they were rarely acknowledge for
their efforts to be at school and that teachers did not care enough to ask about why they were
missing school.
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Participants seem to understand the importance of the adults at school in terms of their
powerful position and voiced wanting to feel better connected to them but none could articulate
how to achieve closer relationships. For the “average” middle school student, a desire to initiate
adult conversations and interactions can developmentally be difficult to cultivate. For students
identified as LD, this may be an even bigger challenge developmentally. Students struggling to
make positive connections with school staff while also experiencing some very big risk factors
such as learning disabilities and chronic truancy are in need of dramatic support and intervention.
Discussion
This research study aimed to utilize phenomenology to explore the unique experiences of
8 middle school student’s perceptions of school staff as students identified as both truant and
learning disabled. Participant’s experienced mixed emotions when discussing their perceptions
of school staff overall. Participants saw adults at school as largely distant and disinterested in
them as unique individuals. Conversely, participants experienced wanting closer relationships
with adults at school but not being able to articulate how to go about strengthening those
relationships. Participants also experienced some adults at school as intimidating, as judgemental
or as unsupportive while others were seen as fun and playful or interactive. Teachers that were
perceived as fun or caring were preferred as were the classes they taught. Teachers who were
perceived as indifferent, or as utilizing unpreferred teaching methods were ultimately disliked
and their classes avoided.
Research indicates that how a student perceives their relationship with their teachers and
other adults in the building is the strongest individual indicator of school engagement among
students (Stipek, 2006; Shaunessey and Alvarez McHatton, 2009; Hallinen, 2008; Telli, 2016;
Breeman et al., 2015). Additionally, schools where students self-report feeling connected to
teachers indicate higher levels of academic achievement among students, including Special
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Education students (Ding and Hall, 2007; Stipek, 2006; Breeman et al., 2015). Participants in
this study indicated that teachers did not approach them, check in with them often, seemed busy
and distracted, appeared to not understand them and taught in ways they felt didn’t fit their
preferred learning style. Overall, participants in this study did not feel connected to teachers
suggesting a need for schools to focus on this specific experience of truant LD students in order
to increase student attendance.
With respect to increasing positive student-teacher relationships, it is necessary to discuss
the cultural considerations that may be contributing to some students’ perceptions of teachers as
well as their teachers’ perceptions of them. Half of the participating students in this study
identified as Latinx students who were native Spanish speakers that qualified for ELL services
within their schools. Of these 4 students, 3 of them identified the same teacher with whom they
felt connected to because that teacher was also a native Spanish speaker. Participants felt s/he
understood them and had more compassion for their family circumstances as someone who
understood their culture. Research suggests that students with learning disabilities and who
qualify for ELL services at school are identified by teachers as needing special education
services at significantly higher rates than their Caucasian peers (Dever, Raines, Dowdy and
Hostutler, 2016). This is consistent with vast research indicating that Black, Native American
and Latinx students are far more disproportionally identified as learning disabled than their white
peers (Dever et al, 2016; Sullivan and Val, 2013; Sullivan 2011). Participants in the study that
identified as Latinx, LD and truant, felt their teachers did not know them as individuals or take
the time to inquire about their family situations which led to an over disconnect and feelings of
disengagement among participants. According to Dever et al., (2016), this disconnect may be
experienced by the teachers as well:
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...the judgments teachers make about students are informed by their own perceptions of
what they regard as appropriate classroom behavior. The cultural significance of these
interpretations is inherent in both the formal and informal aspects of the assessment
process and invariably has an influence on how teachers perceive students from culturally
and linguistically diverse backgrounds.
Increasing staff training in cultural competency, culturally based communication styles, and
relationship building through a cultural lens may help to increase feelings of school engagement
among truant LD students and ultimately help increase attendance rates.
Participants in this study recognized the important role their teachers played in terms of
helping them to get caught up with missing work. Participants felt overwhelmed and stressed by
the amount of work they missed when they stayed home from school but they felt that teachers
rarely approached them to offer additional help getting caught up. Similarly, students felt afraid
to ask for this additional help for fear of judgement or embarrassment. Research suggests that the
perception students have of their teachers is a clear indicator of their feelings of connection to
that teacher (Toste, Bloom, and Heath, 2014; Kanevsky, 2011). Additional attention must be
given to the fact that all participants in this study had several labels attached to them that may be
perceived negatively among the students themselves as well as teachers. According to Toste et
al. (2014), students with disabilities are often initially perceived negatively by teachers and thus
their perceived relationships with LD students are not perceived as positively. This is consistent
with research conducted at primary and middle grades indicating that stronger student-teacher
relationships seem to exist between academically strong students and teachers as well as students
who have low incidents of negative behavior associated with them which may include truancy
(Murray and Greenberg, 2001; Al-Yagon and Mikulincer, 2004; Toste et al., 2014; Cook and
Cameron, 2010). Participants in this study were perhaps perceiving negative judgement from
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teachers accurately and thus a need for school staff to receive training and information on
personal biases and how those might present to and affect this population may be helpful
elements to implement into truancy prevention programs.
Although a majority of participants in this study indicated that they did not feel they had
very positive or supportive relationships with their teachers, they also indicated they would like
to improve those relationships but that they didn’t know how. Participants felt that teachers were
difficult to talk to one on one and that they were fearful to initiate conversations with them. For
LD students such as the participants in this study, communication and relationship building may
be more challenging that non LD students. With teacher perceptions of LD students already
tending to be less positive than those of non LD peers (Toste et al., 2014), increased
communication and understanding between LD student and teachers is crucial to increasing
positive relationships. Participants in this study indicated that they often followed their teachers
lead in terms of a ‘they leave me alone and I leave them alone’ attitude. Participants also
described that feeling disrespected or insulted by their teachers made them want to avoid those
classes and teachers altogether thus increasing their truancy and ultimately making studentsteacher relationships worse. Research indicates that in order for LD students to experience
teacher relationships positively they need to feel respected (Graham, Powell and Truscott, 2016).
Students who feel their teachers are treating them fairly, looking at their work and circumstances
objectively and that take initiative to start conversations will likely help students to feel more
comfortable initiating conversations and asking for help when needed.
A final point of discussion regarding this research study is that participants all described
similar features of the classes and teachers they did enjoy or feel connected to in school.
Regardless of the academic subject, participants all felt that it was important that teachers be
perceived as fun, approachable, kind, and compassionate. Classes that were of the most interest
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to participants were performing arts based classes and classes where teachers utilized a hands on
teaching style, allowing students opportunities for movement and peer interaction. This is
consistent with qualitative research conducted with primary and secondary level students
regarding desirable attributes of teachers and classes (Hutchings, Carrington, Francis, Skelton,
Read, and Hall, 2008; Kanevsky, 2011). According to (Kanevsky, 2011), taking student
preferred learning style into account to increase student interest and classroom engagement is a
highly effective teaching strategy to increase student interest as well as perceived level of teacher
care. For the participants in this study, if the class or teacher was seen as undesirable they were
less likely to attend. For some participants this meant coming to school late to avoid certain
classes and teachers or if there was a difficult project due or a test that day they felt more
inclined to stay home to avoid possibly negative experiences and interactions. This information
suggests that teacher training on learning style or classroom differentiation to include kinesthetic
learning opportunities for all students may help to make classes more desirable.
Implications For School Leaders and School Staff
The findings of this study have implications for teacher and school staff practice,
training, and future research. Results suggest that school leaders, teachers and support staff have
the ability to increase feelings of school engagement through positive adult connections among
LD students which may help to decrease truancy among this at risk population. Substantial
research has been published indicating the correlation between student-teacher relationships and
overall school climate and the level of engagement among special education populations (Toste
et al., 2014; Murtedjo and Suharningsih, 2018; Graham, Powell, and Truscott, 2016). The results
of this study indicate three factors with regard to improving student-teacher relationships among
LD students that school leaders, teachers and support staff could consider as means to potentially
increase attendance rates among this at risk population. These factors ask that school leaders: (a)
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Increase teacher training regarding effective communication and relationship building strategies
with Special Education students (b) utilize school counselors to assist with staff training
regarding these communication and relationship building strategies and, (c) Increase all staff
knowledge of culturally sensitivity and multicultural competence with regard to learning
disabilities.
Increase Teacher Training Regarding Communication And Relationship Building
Strategies With Special Education Students
The participants in this study described experiencing their relationships with teachers and
school staff as disingenuous. Participants felt their teachers didn’t know them as individuals and
didn’t take time to approach them after they missed school. The ambivalence experienced by
participants regarding whether to attend certain classes or not was often based on who was
teaching the course or if the course was taught in a prefered teaching style for participants.
Research on the explicit and implicit bias of teachers toward students with disabilities suggests
that teachers do tend have a negative implicit attitude or bias toward students with disabilities
even if negative explicit bias is not evident (Toste et al., 2014; Wilson and Scior, 2015; Thomas,
Vaughn, Doyle and Bubb, 2014). For LD students already struggling to feel connected,
struggling to reach out, and missing large quantities of school, this implicit bias could be very
damaging to any efforts they put forth to try and increase positive student-teacher relationships.
As with many forms of implicit or explicit discrimination, developing an awareness of potential
bias is the first step. With regard to truancy intervention programs targeting LD students,
implementing teacher training on the identification of implicit bias toward Special Education
students could be beneficial to both students and teachers. Additional training on how to
effectively interact with and communicate with Special Education students, including those with
LD, could assist in increasing feelings of school engagement among this population ideally
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translating to an increased desire to attend school and feel supported by adults at school.
Utilize School Counselors To Assist With Staff Training On Communication and
Relationship Building Strategies with Special Education Students
As leaders and mental health specialists within schools, school counselors are in a
positions to assist administration with teacher training activities aimed at uncovering and
addressing potential implicit bias toward special education students. The American School
Counselor Association has a clear position statement on school counselor’s role in working with
students with disabilities indicating school counselors play a part in:
• consulting and collaborating with staff and families to understand the special needs of a
student and understanding the adaptations and modifications needed to assist the student
• advocating for students with special needs in the school and in the community (ASCA,
2016), among other listed tasks.
Research by White and Kelly (2010) and Prevatt and Kelly (2003) suggests that school
counselors are in a unique position both to address and help decrease truancy rates among
students with disabilities. Additional research by Haviland (2017) and Holcomb-McCoy (2007)
indicate that school counselors can assist with teacher training on how to help identify and build
relationships with at risk populations such as students with learning disabilities. Ensuring school
counselors are a part of the discussion with teachers or in all staff trainings regarding implicit
bias toward special education students is a first step. School counselors could help teachers to
address and potentially change their views toward students with disabilities and assist with
training teachers on how to effectively communicate and build stronger relationships with this
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population.
Increase Teacher Knowledge Of Culturally Sensitivity and Multicultural Competence
Regarding Students with Learning Disabilities
Participants in this study repeatedly communicated feeling uncomfortable talking to their
teachers or asking them for help when they felt behind or confused. They didn’t feel teachers
really cared or understood their unique reasons for missing school, both personally and
culturally, and they expressed confusion on how to improve their relationships with teachers. LD
students may struggle to effectively communicate with or advocate to adults when they need help
(Hassan, Jami, and Aqeel, 2016). Additional struggle may occur when LD students are also
receiving ELL services or if English is not their first language. As previously discussed, Latinx
students are identified as learning disabled at much higher rates than their Caucasian peers
(Dever, Raines, Dowdy and Hostutler, 2016; Banks et al., 2007). This must be factored in when
discussing the participants not feeling understood by their teachers both personally or culturally.
Research indicates that teachers feel ill prepared to effectively teach and communicate with ELL
students and that a majority of teacher training programs do not requires course specifically in
teaching ELL students (Banks et al., 2007). This perceived lack of preparation among teachers in
conjunction with potential teacher implicit bias toward special education students makes the
truant population of dual identified ELL/LD students at high risk for continued truancy and
eventual drop out. Teacher training programs aimed specifically at increasing cultural awareness
and multicultural competence could benefit those LD students struggling with truancy and also
learning English as a second language.
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Limitations and Conclusions
This qualitative study sought to uncover how truant learning disabled students
experienced their teachers and school staff in the middle school grades. The population that
partook in this study all attended one of two middle schools in a very rural school district in
Oregon. The overall participant group consisted of 8 students, 4 of whom identified as Latinx
and 4 of whom that identified as non-hispanic/Latinx. These factors could make results and
outcomes of this study less applicable or transferable to larger more urban districts. The
participants in this study spoke only about their perceived experiences with teachers and other
school staff at the elementary and middle school grades and thus all limitations of self-report
based data are imposed.
The research conducted in this study was based exclusively on participants’ experience of
school staff from the individual level and did not investigate the experiences of the school staff
working with these students.
All interviews for this research study were conducted by the researcher who had not met
any of the participants prior to the first interview. The primary researcher was female and a
licensed school counselor that disclosed personal experience with truancy as a youth to
participants. Several students expressed that these self disclosures made them feel more
comfortable talking to the researcher about their school staff perceptions as a student
experiencing truancy. Had the research been conducted by someone not trained in school
counseling, who was of a different gender, or who had no personal experience of truancy, this
study may have yielded different results.
This study also identified and utilized participants and families whose native language
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was Spanish. An interpreter was hired to make outreach calls to families and to be present for
informed consent meetings as needed. The researcher is not fluent in Spanish and relied upon the
interpreter to accurately relay the purpose of the study to families and students. Had the
researcher been able to communicate to all participants in their native language, results may have
differed.
At the conclusion of the final interview for this research study, several students requested
to continue meeting with the researcher saying they enjoyed having someone to talk to about
school. This stood out to the researcher regarding the desire for this and other marginalized
populations to have an outlet and have their voices heard. Qualitative research of this type giving
LD students a voice is minimal. The experiences the participants shared during this research
study had immense value to the researcher as a school counselor and hopefully to other school
counselors working within rural school districts. Future research with students identified as LD
and/or struggling with truancy in middle school would benefit from hearing explicitly from
Latinx youth regarding their experiences of school staff. Latinx youth comprised half the
participants in this study though this study was not specifically aimed at gaining their perspective
as Latinx youth but rather truant, LD youth. Additional research exploring the phenomenon of
school staff perceptions among truant Latinx youth identified as LD could help to inform
research on how to best serve this population. Latinx youth comprise a considerably higher
percentage of LD truant youth than other demographics and so exploring their unique
experiences could lend to addressing potential equity disparities among Special Education
referrals and identifications.
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Chapter 4: General Conclusions
This chapter provides a summary of the previously described research studies in chapters
2 and 3 regarding the experiences of truant, Learning Disabled students in the middle school
grades. The summary will include and overview of the research and findings conducted in the
first research study focused on the experiences of truant, LD students of their own truancy,
recommendations from the first study and overview of the research and findings from the second
study focused on participants experiences of school staff, recommendations from the second
study and limitations and conclusions of both studies. Additionally, this chapter will discuss the
thematic link between the two studies discussed as well as possible future research areas in need
of exploration.
Summary of Research
Both research studies utilized phenomenology to explore the experiences of 8 chronically
truant middle school students with documented Learning Disabilities. The first research study
explored how these students experienced their own truancy while the second research study
explored how they experienced school staff. Participants were recruited by school counselors and
administrators after being identified as meeting all required research criterion.
School counselors identified 10 students between two middle schools that were eligible to
participate in the research studies. Of these 10, 8 reached out to the researcher and met all
inclusion criterion. Research criterion included the following: (1) “Actively” enrolled middle
school students ages 11-14 in grades 7-8, (2), Students identified as on an IEP and requiring
Special Education Services for a Specific Learning Disability, and (3) Students who are
chronically truant according to Oregon State Standards and definitions. Of the 8 participants that
completed round one interviews, only 7 completed round two and three interviews ultimately
completing the study. All students who participated in the study attended one of two middle
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schools in the Canby School District in Canby Oregon. All 8 participants were on IEPs for
learning disabilities and all were between the ages of 12-14. Of the 8 participants, 6 were female
and 2 were male. Participants were from varying economic, cultural and familial backgrounds
with four participants identifying as Caucasian and 4 identifying as Latinx, native Spanish
speakers. All participants were willing and able to complete their interviews in English with the
primary researcher. All participants were offered compensation for their partial or full
completion of 2 interviews and one member check meeting. Of the 8 participants, 7 received full
compensation for completion and one received partial compensation for participating in the
initial meeting.
Both research studies were conducted after meeting required ethical considerations and
requirements set forth by the Oregon State University IRB review board. Required steps were
taken in obtaining informed consent from students and parents, in disclosing compensation
requirements, discussing the nature of the study and verbally discussing the option for students to
choose to withdraw at any time from the study. For families whose primary language spoken at
home was Spanish, all consent/assent and procedural forms were translated into Spanish and the
use of a translator was utilized in initial contact with families, assent and consent obtainment.
Findings from Study 1
The first research study explored the experience of truancy from the perspective of 8
chronically truant middle school students with identified Learning Disabilities. Each participants
was asked the following questions during the initial interview with follow up questions created at
the researchers discretion based on student responses to round one interview questions:
1. How do you feel about missing the amount of school you have missed this year?
2. Can you tell me a little bit about how it feels to miss school?
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3. How do you feel about school overall? What contributes to this feeling?
4. Can you explain to me a few of the reasons why you have missed school this year?
5. How does being at school feel the same or different than not being in school?
6. How do you feel when you are not in school?
7. How does school feel after you have missed a day?
8. How would you describe your interactions with your teachers and other adults at school?
9. Can you describe how it feels when you are at school?
10. Can you describe how it feels when you do not go to school?
11. Can you tell me how it feels to you when you miss a lot of school?
12. Can you tell me how your teachers affect your choice to miss school or not?
13. Can you tell me how you feel interacting with your teachers after you miss school?
After interviewing all 8 participant transcriptions, 5 themes emerged regarding their
experience of truancy. The first theme was participants don’t feel connected to school or
supported by the adults at school; primarily teachers. Students described various ways in which
they felt disconnected from school and teachers though predominantly it seemed to stem from a
lack of teacher understanding of students as unique individuals. Students explained various
familial and personal circumstances that made getting to school difficult but few students had
told any adults at school about these inhibitors. The overall consensus from students was that
adults were too busy to hear about their lives, wouldn’t believe them, or that if they told adults
they would not care and might judge them or look at them negatively.
The second theme that emerged from the first study was students liked school mostly for
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friends/social aspects and often wanted to go just to see friends. When asked about how students
felt about school in general, all students said that they enjoyed going in order to see friends.
Seeing friends and getting to interact socially with same aged peers was very important to the
participants. Several participants even noted that before having friends at school they missed
significantly more days because they saw no point in going. For some, not having friends in
classes increased anxiety around attending those classes or going to school at all and thus they
would stay home or avoid classes where they felt disconnected from peers.
The third theme that emerged from the first research study was that Home felt safe,
comfortable, calm, boring, predictable and thus sometimes more appealing than school. School
was described by students as chaotic, busy, loud, crowded and anxiety provoking. Despite the
pull for students to attend school to see friends and be social, home was a place that was
described as routine and relaxing. Students felt they knew what to expect from staying home and
they could be more themselves even if it someontes felt boring. This theme really brought
forward the essence of the ambivalence that students felt about wanting to go to school. Home
was comfortable and familiar and school often was not. Students wanted to see friends and be
seen at school but if they had projects due or classes with no friends in them, home felt more
appealing. Somedays the desire and ability to stay home in the comfort and predictability of
home won out and when it did it was difficult to return to school the next day and so students
often stayed home several days in a row or even full weeks.
The fourth theme that emerged from this study was for some students, missing school
was sometimes not a choice and they felt obligated to or were to they had to miss school.
Students experiencing their truancy as less of a choice were being asked to stay home to take
care of younger siblings that were sick or not yet in school if parents had to work. Other students
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had to stay home from school to accompany family members to medical appointments to
translate for them from English to Spanish. Students who were put in these positions experienced
it negatively and were resentful of their situation. They expressed wanting to attend school,
predominantly to see friends, but also recognizing their academics suffered because of these
absences. These participants felt they couldn’t complain to family members about staying home
because culturally it was an expectation they do this and ultimately they felt pride in helping
their families and caring for their loved ones. Students in these situations did not tell adults about
why they were missing school. Though no students voiced specifically being afraid of getting
their families in trouble, the research wonders if this indeed is a factor.
The final theme to emerge from this study was that missing school as well as returning to
school increased negative emotions like stress, guilt and anxiety about missing out on academic
and social aspects. Students felt that both staying home and returning to school were stressful
situations for them. They felt behind in school after having missed a day or more but also felt
stress at home knowing they were missing new content being taught as well as missing out on
seeing friends.
Discussion of Study 1
All participants in this study experienced their truancy overall as a negative thing. They
felt negative emotions associated with staying home from school such as stress and guilt, yet
sometimes the lack of desire to attend school was more powerful than the desire to attend. Some
students felt that they had no choice but to miss school to help family members or because they
had no way to get there, but even these students expressed that home was often more calm and
routine than the busyness of school. Students experienced ambivalence regarding their overall
desire to go to school despite all contributing factors.
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Though all 8 participants were already considered at-risk based on being on an IEP for
LD and labeled chronically truant, all participants faced other challenges in additional to these.
Four of the participants were also receiving services for ELL and identified as Latinx, 2 were
living with adults that were not parents, 3 lived outside of the school bus routes and had no
consistent transportation options, and all students were living in low socioeconomic home
situations. Research supports the notion that students experiencing any of the above listed risk
factors are at a higher risk of experiencing truancy and the negative repercussions of such
(Brewster and Bowen, 2004; Rumberger & Lim, 2008; Maynard, Vaughn, Nelson, Salas-Wright,
Heyne and Kremer, 2017). Participants indicated that when they missed school, despite the
reason, they felt stress and guilt while being home. Participants also expressed feeling stress
associated with returning to school after having been truant due to fear of falling grades and
having to approach teachers about missing work. Participants all indicated they felt disconnected
from school and the adults at school, especially teachers, and that these feelings of disconnect
effected their desire to attend school or not. This is consistent with research that indicates
students that feel connected to school and supported by teachers are more likely to be
academically successful and more regularly attend school (Brewster and Bowen, 2004;
Bradshaw, Pas, Bottiani, Debnam, Reinke, Herman and Rosenberg, 2018; Sari, 2012).
The participants in the study indicated that the positive feelings they associated with
school were primarily based on seeing friends and other social aspects of school. Students
experienced school as fun when they had friends in their classes or when they could socialize
with friends at lunch. Several students indicated that they didn’t feel school was worth attending
before they found connection to a friends group. Students did not indicate academics as a
primary motivator to be in school regularly. Though there was expressed guilt and stress
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associated with grades falling or missing school work, the desire to attend school was based on
social interactions with peers. Research indicates that developmentally, middle school students
may struggle to see the academic value in school and struggle with what is known as intrinsic
motivation (Dev, 1997). Additional research indicates that students identified as LD struggle
even more to develop academic motivation and are more likely to indicate wanting to attend
school to see and interact with friends (Dev, 1997; Adelman & Chaney, 1982; Wilson & David,
1994; Wang and Fletcher, 2016).
With respect to motivation to attend school, participants expressed an internal struggle
with the level of comfort that home provided and wanting to attend school. Many participants
viewed school as very loud, hectic, crowded and overwhelming. Though there was a desire to
attend to see friends, the busyness of school when confronted with the comfort and calm of home
often impacted students desire to attend. Research by Strand (2013) suggests that teens and
adolescents often see home as an escape or way to avoid increased feelings of stress associated
with certain aspects of attending school. Additional research indicates that students labeled LD
may experience stress more intensely or pervasively during middle grades than non LD students
(Wenz-Gross and Siperstein, 1998; Sotardi, 2017; Speigel, 2017). Taking this into consideration,
the comfort and familiarity of home may sometimes be extremely appealing to LD students
feeling overwhelmed with the academic portion of school and ultimately choose to avoid it if
possible.
For some participants in this study, school attendance was not experienced as a choice.
Many students reported that they were told they had to stay home in order to care for family
members such as younger siblings or ill family members. These students were asked to attend
medical appointments for family members in order to translate from English to Spanish for them.
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Additionally some participants reported that they lived outside of the school bus route
boundaries and their family members had no reliable forms of transportation to get them to
school. These students all expressed frustration over feeling the choice to miss school or not was
not theirs to make. Those staying home to care for siblings expressed wanting to go to school and
see friends but also accepting of their family circumstances and willing to help. Of the
participants indicating they had to stay home to care for family members, all identified as Latinx.
Research done by the National Alliance for Caregiving indicates that of the 1.4 million youth
reportedly missing school to care for family members in 2005, a majority came from Latinx
households. This is consistent with research that indicates it is culturally seen as more
appropriate among Latinx families to have older siblings stay home from school to care for
younger siblings as needed (Diaz, Siskowski and Connors, 2007; Corona, Stevens, Halfond,
Shaffer, Reid-Quinones, and Gonzalez, 2012).
Some students expressed that they felt they “had” to miss school due to elevated feelings
of discomfort and anxiety associated with school due to bullying and a perceived lack of support
or protection from teachers. This was an area that the researcher did not delve especially deep
into. The researcher was searching for the experience of truancy among participants and asking
more questions about bullying felt like it may take discussions in a direction that was away from
the experience of truancy and more focused on the experience of bullying as a contributor to not
wanting to attend school. Research suggests that students experiencing bullying are becoming
truant in order to avoid bullying instances in school (Rothon, Head, Klineberg and Stansfeld,
2011). However, the researcher chose to pull the focus on to how students perceived a lack of
support from adults and lack of connection to school and adults at school as a contributor to
these feelings of avoiding school due to bullying.
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A final point that warrants discussion with regard to participants’ experience of truancy is
the lack of perceived positive student-teacher relationships among participants. With regard to
feeling stressed about school, about perceived bullying, or feeling truancy was not a choice,
participants indicated they felt they had no one to talk to at school and/or that nobody cared.
Research suggests that a lack of perceived teacher support/connection leads to decreased school
engagement (Allen, Margaret, Vella-Brodrick, Hattie, and Waters, 2016; Wentzel, 1998; Wang
and Eccles, 2012). Additionally, students most in need to strong students leacher connections and
relationships are often those who struggle the most with self advocacy and/or strong
communications skills such as LD students (Test, Fowler, Wood, Brewer and Eddy, 2005).
Recommendations from Study 1
The findings from this research study are aimed primarily at school leaders including
school counselors with regard to thoughts on school engagement among populations at risk of
chronic truancy such as LD students. The researcher identified three implications from study 1 as
follows: (a) Incorporate elements of school engagement and relationship building in school wide
truancy interventions, (b) Utilize school counselors with truancy interventions and, (c) Increase
teacher knowledge of culturally sensitive relationship building strategies.
Many of the current programs aimed at reducing truancy rely heavily on punitive
measures such as sending letters home or requesting families attend truancy court or pay fines
(Henricks, Sale, Evans, McKinley & DeLozier Carter, 2010). The elements missing from
punitive truancy programs include cultural competency and school engagement/connection.
Participants in this study indicated they felt disconnected from school and fearful of approaching
teachers for help. Threatening students and families with court appearances and fines is unlikely
to increases students’ levels of school engagement or willingness to confide in or connect with
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teachers. Alternatively, if truancy interventions broke down students experiencing truancy into
subgroups and created targeted interventions for each group, while incorporating cultural
competencies, truancy may decrease while simultaneously increasing school engagement. This is
consistent with research indicating truancy prevention programs that target at risk populations
such LD, Latinx, and other minority groups, and aim to increase positive school engagement
through relationships building are ultimately most effective in reducing overall truancy numbers
within schools (Allen, Vella-Brodrick and Waters, 2016).
In an effort to create or utilize positive relationship based truancy intervention programs
within school, school counselors can play an integral part. The American School Counselor
Association hold specific position statements on school counselors roles in working with
students with disabilities and displaying at-risk behaviors, but there is no current position
statement on the school counselor's role in working with truant students. Though it may be
implied that school counselors who are working with at risk student populations may play a role
in truancy interventions it is not specifically addressed as a role school counselors are expected
to take on from the ASCA standpoint. Research conducted by Williams White and Donald Kelly
(2010) indicates that school counselors are in a unique position to assist with increasing school
engagement among at risk populations, it can be implied that school counselors must be a part of
truancy prevention and intervention programs within schools. Very recent research conducted by
Haviland (2017) further indicates that school counselors are in a unique position to assist in
providing teacher training on how to help identify and build relationships with at risk populations
such as those struggling with chronic truancy.
A final implication of the research conducted in this study is in regard to the potential
positive impact of student teacher relationships among students experiencing chronic truancy.
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Because research indicates that LD students are often at a disadvantage regarding
communication and self advocacy skills, it is essential that teachers be trained to specifically
build positive relationships with this and other at risk populations (Test et al., 2005). Participants
in this study indicated they felt they couldn’t confide in theri teachers about why they were
missing school, some of them being told they had to miss school to care for family members.
There was an implied cultural disconnect between what students experienced as normal at home
and what teachers expected from these students. Training provided to teachers regarding cultural
norms among their at-risk student populations and how to boost positive student-teacher
relationships with chronically truant students may assist in decreasing overall truancy rates
among these and other populations.
The results from study 1 would ideally inform school leaders about how one of their most
vulnerable populations is feeling about school and their subsequent truancy. School leaders and
school counselors can explore the missing connection between LD students to school
engagement and school staff. Ideally this would lead to exploration of more person centered
truancy interventions aimed at increasing positive school culture among the most at risk
populations at risk of dropping out once they reach high school.
Findings from Study 2
The second research study explored the experience of school staff including teachers,
administrators and support staff from the perspective of 8 chronically truant middle school
students with identified Learning Disabilities. Each participants was asked the following
questions during the initial interview with follow up questions created at the researchers
discretion based on student responses to round one interview questions:
1. How do you feel about missing the amount of school you have missed this year?
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2. Can you tell me a little bit about how it feels to miss school?
3. How do you feel about school overall? What contributes to this feeling?
4. Can you explain to me a few of the reasons why you have missed school this year?
5. How does being at school feel the same or different than not being in school?
6. How do you feel when you are not in school?
7. How does school feel after you have missed a day?
8. How would you describe your interactions with your teachers and other adults at school?
9. Can you describe how it feels when you are at school?
10. Can you describe how it feels when you do not go to school?
11. Can you tell me how it feels to you when you miss a lot of school?
12. Can you tell me how your teachers affect your choice to miss school or not?
13. Can you tell me how you feel interacting with your teachers after you miss school?
The results from study 2 yielded four common themes the first of which was that students
experienced feeling disconnected from the adults at school. Students all gave various reasons
behind feeling disconnected from the teachers, administrators and other school support staff.
Some felt negative feelings toward teachers as a result of negative experiences with them and
others felt teachers experienced them (the students) negatively and so they avoided trying to
connect with them entirely.
The second theme that emerged among participants was the experience of needing more
help from school staff to get caught up in school because students knew they were behind and
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experienced stress over this fact. Students all expressed they felt they needed teachers to help
them get caught up in classes they were struggling in or had missed frequently yet students felt
very apprehensive to ask for this additional help due to the lack of established teacher connection
and an overall fear of judgement or negative interaction.
The third theme that emerged was the experience of students wanting to feel better
connected to their teachers. As discussed in theme three, students felt in need of additional
teacher help to get caught up in school and so expressed a desire to be better connected to
teachers in order to make asking for help a more pleasant experience.
The final theme that emerged was that participants experienced classes and teachers that
were interactive as enjoyable and preferred. Students enjoyed performing arts classes and
academic classes that involved hands on learning and rewards based activities. Similarly,
participants preferred teachers that they felt were fun or they could be silly with or who they felt
took time to approach them and indicate they cared about them.
Discussion of Study 2The primary take away from research study 2 was that students indicated they did not feel
connected to their teachers or other adults at school. This may seem obvious as it may be
difficult to feel connected while missing large amounts of school as one must be present in order
to connect. Conversely though, students in research study 2 indicated that because they did not
feel connected to adults at school they were less inclined to attend. This is in conjunction with
current research indicating that how students perceive their relationships with adults at school is
the strongest individual indicator of school engagement (Stipek, 2006; Shaunessey and Alvarez
McHatton, 2009; Hallinen, 2008; Breeman et al., 2015). Participants experienced teachers as
distant and busy. They expressed wishing teachers would be the ones to approach them and see if
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they were in need of help after having been absent. Participants also expressed wishing teachers
woud express interest in their lives or get to know them better as individuals, behaviors that
research indicates are valued among middle school students (Hallinan, 2008; Wentzel, 1997).
With respect to cultural competence and student teacher connections, it’s noteworthy that
half of the participants in the study identified as Latinx who spoke primarily Spanish at home.
Several of these students indicated they connected best with the same teacher at school who
often spoke in Spanish to them and seemed aware of and celebrated their culture. Research
conducted by Dever, Raines, Dowdy and Hostutler (2016) suggests that Latinx students and nonLatinx teachers may experience similar disconnection from one another based on a lack of
comfort regarding cultural competency. This indicates a need for teacher training regarding
cultural competence and building relationships with Latinx and other minority student
populations.
Participants in research study 2 also experienced a need to utilize and advocate for
additional teacher help to get caught up in class but did not feel comfortable approaching or
asking teachers for this help. Participants expressed fear, embarrassment and other negative
emotions associated with needing to ask teachers for help. Research indicates that students with
the strongest perceived student-teacher relationships are students who demonstrate high levels of
self advocacy and self esteem. (Hassan, Jami and Aqeel, 2016). Students in the study that
indicated they felt their teachers perceived them negatively also indicated they were less likely to
ask those teachers for help or to attend their classes in general. A qualitative study conducted by
Toste, Bloom, and Heath (2014) indicated that teachers often have negative internal perceptions
of students with Special Education labels such as those with LD. This potential tendency for
students with LD and experiencing truancy to be perceived negatively by teachers coupled with
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the fear and embarrassment students experience when having to ask for help creates a difficult
situation for these students to navigate or change.
Despite feeling disconnected from and hesitant to approach teachers and other adults at
school, participants indicated they would like to have better relationships with them (teachers)
overall but that they did not know how to accomplish this. Participants feeling that teachers did
not care for them described feeling avoidant of these teachers and less likely to engage with
them. Research indicates that in order for LD students to experience teacher relationships
positively they need to feel respected (Graham, Powell and Truscott, 2016). Students
experiencing teachers as disliking them or taling down to them were likely not feeling respected
or valued. This perception presented a barrier to students’ desire to have better relationships with
teachers and gave some reasoning as to why they felt unsure how to improve them. Participants
seemed to feel they had little power with regard to creating or improving their relationships with
teachers which was an area that the researcher did not explore in great depths. The school based
dynamic of power structures imposed on students, and especially Special Education students
would be worth additional exploration in future studies conducted with this population.
A final theme that emerged from research study 2 was that students experienced classes
and teachers that were more interactive as the most desireable. Students experienced performing
arts classes as most enjoyable such as music, band, art or PE. Similarly, students described
teachers who utilized games, social interaction, rewards systems or who were seen as “fun” as
teachers they were most likely to try to connect with. Participants experiences were consistent
with qualitative research conducted with primary and secondary level students regarding
desirable attributes of both teachers and classes (Hutchings, Carrington, Francis, Skelton, Read,
and Hall, 2008; Kanevsky, 2011). Additionally, several students described feeling that undesired
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or unenjoyable classes utilized primarily lecture based teaching styles that they felt were not
consistent with their preferred methods of learning. One students indicated that having ADHD
made sitting through lecture style courses painful and that they were more likely to ultimately
skip those classes which is something that could also be explored more in depth in future studies.
Recommendations from Study 2
A great deal of research has been conducted in the past ten years demonstrating the
correlation of student-teacher relationships to school climate and school engagement among
special and general education populations (Toste et al., 2014; Murtedjo and Suharningsih, 2018;
Graham, Powell, and Truscott, 2016). The results of research study 2 yielded three factors to
consider with regard to truancy and the relationships between LD students and school staff. It is
hoped that if school leaders consider these three factors, that truancy rates among this at-risk
population may drop and/or positive student teacher relationships will increase. The factors to
consider were: (a) Increase teacher training regarding communication and relationship building
strategies with Special Education students, (b) utilize school counselors to assist with
relationship training and relationship facilitation between teachers and LD students and, (c)
Increase teacher knowledge of culturally sensitive relationship building strategies.
In an effort to address and respond to research indicating that many teachers have a
negative implicit bias toward LD students, implementing mandatory training on Special
Education bias is one recommendation that came out of research study 2. Students repeatedly
discussed how they felt certain teachers did not like them, that certain teachers were
unapproachable and that they felt certain teachers exploited them based on either their truancy or
their SPED label. If students in this at risk population are picking up on these potential biases,
then requiring teachers to confront and discuss the issue would be a good first step in hopefully
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increasing an understanding of this population that could lead to increased positive relationships.
A second implication of research study 2 was that school leaders increase use of school
counselors in the discussion of potential teacher biases toward LD students and to implement
training on how to increase positive relationships with this population. Research conducted by
Williams White and Donald Kelly (2010) suggests that school counselors are in a unique
position with schools as leaders trained to help address truancy rates among students with
disabilities. Additional research by Haviland (2017) supports the idea that school counselors
have the needed mental health training to assist classroom teachers acquire skills to better form
positive relationships with students at risk.
The final implication of research study 2 was that it seemed part of what made it difficult
for LD students and teachers to connect or understand one another was a cultural divide and lack
of cultural appreciation on the teachers part. Half of the participants identified as Latinx and felt
teachers didn’t care about why they were staying home from school, even if it was to care for
younger siblings or assist family members with medical appointments. Part of this could be
addressed with specific teacher education on cultural norms of the populations they serve that are
most at risk. Research indicates that Latinx students are identified for Special Education at
significantly higher rates that their White peers and as such teachers are more likely to work with
LD students that identify as Latinx than not (Dever, Raines, Dowdy and Hostutler, 2016; Banks
et al., 2007). Teachers receive little training in graduate programs regarding how to effectively
work with dual identified students such as LD/ELL and according to Banks et al. (2007), they
feel ill prepared overall to help this at risk populations. Increasing teacher training both at the
graduate school level and within schools on how to assist Latinx/LD students could help to
decrease feeling of disconnect among this population and hopefully in term decrease truancy
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rates.
Limitations
Several limitations existed with regard to both of these qualitative research studies. The
first limitation was that the researcher was the only person who conducted the interviews with
students and the researcher had personal bias regarding the research topic both as a school
counselor and as a former chronically truant middle and high school student from a low
socioeconomic household. The researcher was also female and had worked extensively with
truant students from the district the students attended in the past. In an effort to address and
combat this bias, the research utilized self disclosure with all participants of their employment as
a school counselor and of their past as a truant school student. Additionally, the researcher
utilized ongoing memoing, checked in regularly with the research team and conducted member
checking with each participant. The researcher also used a list of previously created interview
questions to deter from and biased questioning of participants.
Another potential limitation of these research studies was that the student population
interviewed was relatively small. The overall participant group consisted of 8 students, 4 of
which identified as Latinx and 4 of which that identified as non-hispanic/Latinx, 6 students
identified as female and 2 as male. Those students who identified as Latinx required a translator
to be present for the initial outreach and assent/consent meetings with parents/guardians. The
researcher had to rely on the translator for accurate translation and overall understanding of the
research study to be conveyed to families. Additional time was spent with the translator outside
of the family outreach and meetings explaining the research, the literature supporting the need
for the research, and the researchers role in the study to help ensure accurate translation of the
study between translator and families.
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Thematic Link Between Studies
Both research study 1 and research study 2 utilized phenomenology to explore the
experience of truancy and school staff from the perspective of 8 chronically truant, Learning
Disabled students attending one of two middle schools in the Canby School District. Though
each study was qualitative in nature and utilized phenomenology as the method of research, each
study explored a different yet interrelated experience of the same 8 participants. Study 1
explored the experience of participants own truancy and study 2 explored the participants
experience of school staff as truant, LD students. Though results from each study somewhat
overlapped, each study revealed unique participant experiences that gave voice to a specific
phenomenon.
Both research studies indicated that students felt ambivalence regarding their desire to
attend school. Students understood that attending school was a requirement and they wanted to
do well in school and feel good about themselves but at the same time felt powerless
disconnected and disengaged from school overall. Study 1 focused primarily on the experience
of the disconnection students felt from the academic portion of school as well as from the adults
at school. Study 2 explored the disconnection to school staff deeper than study 1 and suggested
that students wanted to feel more connected to their teacher which supported the notion from
study 1 that students wanted to do well in school and be successful but they didn’t know how.
Study 2 explored students’ experiences of teachers as disinterested in them, not understanding
their personal lives and sometimes a perceived dislike of them in general. Negative perceptions
of teachers greatly contributed to students’ ambivalence regarding a desire to both attend school
and/or attempt to improve relationships with teachers. The results from study 2 significantly
assisted the interpretation on responses in study 1. Participants seemed to heavily weigh their
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desire to attend school on perceived teacher interactions and overall connection to school. The
two concepts; desire to attend school and teacher connection seemed to be interconnected and
dependant upon one another.
By researching these two phenomena together, it is hoped that the researcher was able to
suggest implications for schools that focus on the importance of strengthening student-teacher
relationships as a means to increase truant students desire to attend school.
Recommendations for Future Research
Based on the findings of these studies, future research could focus on the experience of
truant students during elementary school when patterns of truancy are first emerging.
Participants in these research studies all indicated feeling they had difficulty in elementary
school as well as middle school with truancy and more exploration with this population
regarding their truancy as as elementary students could yield different experiences.
Additional future research could be done exclusively on students who dual identify as
LD/ELL and experiencing truancy. With researching indicating ELL students are identified as
LD far more than other demographics, exploring the unique experience of this population could
be beneficial to truancy intervention programs as well as to ELL and Special Education
instructors.
Overall, this was a small scale qualitative study that focused on individual interviews
from student perspectives alone. Studies interviewing both students and educators within the
same district regarding truancy concerns might provide a more holistic approach to the issue of
truancy and help districts to identify even more targeted interventions. It is hoped that the
research conducted in these studies will help schools to begin a discussion about who their high
risk truancy populations are that future research will continue the exploration of truancy from
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Appendix A-IRB Approval Documents

RESEARCH PROTOCOL
April 30, 2018
1. Protocol Title Missing Out: How Chronically Truant, Special Education Students
Experience Truancy in the Middle Grades
2. Principal Investigator Deborah J. Rubel
3. Student Researcher(s) Holly J. Thompson-Altiero
4. Co-investigator(s) N/A
5. Study Staff: Dr. Gene Eakin, Mary Roberts-Debriefer
Investigator Qualifications
PI- Dr. Deborah Rubel has a PhD in Counselor Education and Supervision and is currently a
mandatory reporter. Dr. Rubel has conducted many research studies as well as chaired many
research dissertations with a primary focus on qualitative research
Student Researcher- Holly Thompson-Altiero is a PhD candidate in Counseling at Oregon
State University and a Licensed School Counselor. Student researcher is a mandatory reporter as
well and has been trained annually since 2007 to detect and report potential child abuse. Student
researcher’s annual child abuse training has come from either the Clackamas Educational Service
District (CESD) or the Multnomah Educational Service District (MESD) in partnership with
publicschoolworks.com annual online course requirements.
Dr. Gene Eakin-has a PhD in Counselor Education and Supervision, has an extensive
background as a licensed school counselor and is also a mandatory reporter. Dr. Eakin will
provide methodological consultation.
Mary Roberts is a PhD Counseling student with Oregon State University, a Licensed Marriage
and Family Therapist. Mary has training through doctoral coursework on conducting qualitative
and quantitative research.
6. Training and Oversight:
The (PI), Dr. Rubel, will be responsible for the conduct of the study, all human subject
protections issues, complete submissions of IRB related documents in a timely manner. The PI
will review all documents prior to IRB submission. The PI will provide guidance on necessary
changes to IRB documents and all other aspects of the study. The PI will provide weekly
oversight and supervision (via email, phone, and/or in person) of the study from inception to
completion. The PI will be on sabbatical starting September 18th. The PI will continue to work
with the student researcher while on sabbatical to complete the submission of all IRB materials.
The PI will ensure adherence to the IRB approved study plan.
Student Researcher, Holly Thompson-Altiero’s role in the research is to conduct semi-structured
interviews, complete the analysis of the data for the study, and report any concerns or variation
from the protocol to the PI. The student researcher will obtain approval from PI regarding all
aspects of the study.
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Dr. Eakin will provide oversight of the phenomenological research methods being utilized in this
study as they apply to the school setting. This will be done through Adobe Connect meetings and
via email.
Mary Roberts will be a research team member who will review data coding and findings
conducted by Holly Thompson-Altiero. Mary Roberts will provide written and verbal feedback
to Holly in order to help Holly debrief her research activities. Feedback will be concerning the
interviews Holly conducts, review of data collection and phenomenological analysis of themes
pulled from student interviews.
Conflict of Interest
No conflicts of interest
FUNDING
7. The research was funded by a grant in the amount of $500 provided to the
researcher by The Association for Child and Adolescent Counseling (ACAC) in 2018.

DESCRIPTION OF RESEARCH
8. Description of Research
This research is for dissertation thesis requirements. Qualitative research conducted with
chronically truant students has been minimal but informative. Studies conducted with this
population have primarily focused on finding reasons for missing school rather than focusing on
the truant’s specific experience or worldview of their own truancy or their views of teacher and
school staff interactions. The purpose of this study is to address the marginalization of pre-teen
and adolescent voices among truant populations and to deeply understand how pre-teens and
adolescents experience truancy and interactions among school staff when they are present at
school. The phenomena that are being researched in this study are A) the experience of
chronically truant and Learning Disabled students at the middle school level (grades 6-8) and B)
the experience of chronically truant and Learning Disabled student’s interactions with teachers
and school staff. The overall research questions are 1) “How have Learning Disabled students
experienced their own chronic truancy during middle school?” and 2) “How have chronically
truant Learning Disabled students experienced teacher and staff interactions during middle
school?”
10. Background Justification
Data from the Office for Civil Rights (OCR) collected via Civil Rights Data Collection (CRDC)
in the 2013-2014 academic years identify chronic absenteeism as occurring among 6.5 million
students (2016). According to this CRDC data, both chronic truancy and chronic absenteeism are
reported at disproportionately high numbers among minority students, low income students, and
student with disabilities. Students placed on Individual Education Plans (IEPs) for Specific
Learning Disabilities during the 2014-2015 school year comprised 35% of the entire IDEA
qualifying student population and ranked higher than any other disability (National Center for
Education Statistics, 2016).
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With both absenteeism and truancy occurring at higher rates among Special Education students,
those identified as Learning Disabled per IDEA being the largest percentage of disabled students
are at particularly high risk for absenteeism and/or truancy. One of the most commonly identified
consequences of chronic absenteeism and truancy is school dropout. School dropout, in turn, has
been associated with a long list of negative outcomes for individuals such as; limited postsecondary education endeavors, limited positive adult relationships, increased incarceration rates,
increased criminal involvement, employment limitations and, employment instability (Henry,
2007).
Research conducted by Spencer (2009) and Southwell (2006) both identify a need for further
research to be conducted at the individual and small group level with chronically truant students
in an effort to understand how they view their own truancy. Longitudinal research published in
2016 by Chen, Culhane, Metraux, Park and Venable identified chronic truancy as a significant
problem in the middle grades among learning disabled students and calls upon further
investigative research to address the involvement or contributions of personal factors and
attitudes contributing to truancy among this population in an effort to develop targeted
interventions. Additionally, mixed methodology research presented by Belfanz and Byrne in
2013 indicate a need for a focus on truancy among special education students and to understand
the unique experiences of chronically absent and truant students to target interventions and
reduce truancy by state.
The current study ties in with current research in that it aims to explore a phenomenological view
of chronically truant students in an effort to explore their unique experiences and potentially
uncover recurring themes that may give rise to targeted attendance interventions for this
vulnerable and at risk population.
9. Multi-center Study: N/A
10. External Research or Recruitment Site(s):
● Name or description of each research site: Canby School District, Canby Oregon
● Name and role of appropriate authority from each site providing a letter of support or
permission (when applicable): Letter of support from Superintendent Samuel (Trip) Goodall
from the Canby School District.
● Name of each recruitment site: Canby School District: Ninety-One School and Baker Prairie
Middle School
● If recruitment method involves more than an advertisement (newspaper classified, flier,
listserv email), name and role of appropriate authority from each site providing a letter of
support: One letter from Superintendent Samuel (Trip) Goodall
● Attach or include the final content of the ad or correspondence to be used for recruitment
11. Subject Population
● A description of participant characteristics:
o Participants must be between the ages of 11-14 and currently enrolled in middle
school in either Ninety-One School or Baker Prairie Middle School in Canby
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School District. Students must have a pre-existing IEP classification of “Learning
Disabled” and may not be “in progress” evaluations or students previously exited
from this criterion. Students must also meet the state requirement of being
“chronically truant” per the Oregon Education Investment Board (2015) definition
as students missing 10% or more of current school days without an excuse other
than not wanting to attend. No restrictions will be placed on gender, economic
status, or other identifiable demographics.
● Total target enrollment number: Total target enrollment will be 12 students. This
number was selected with the consideration that 8-10 participants would be an ideal
number but more than 8-10 will need to be contacted to account for students not
responding or wanting to participate.
● Description of any vulnerable population(s): Minor participants ages 11-14 years old
who meet the definition of truancy for the current school year as outlined by the Oregon
Education Investment Board. Additional vulnerabilities include the required
identification of Learning Disabilities among participants.
● Inclusion and exclusion criteria:
o Currently enrolled middle school students ages 11-14
o Current IEP qualifier of “Learning Disabled”
o Current label of “ chronically truant” per the Oregon Education Investment boards
definition of truancy as “defined as students missing 10% or more of current
school days without an excuse other than not wanting to attend”
Recruitment Process:
● School counselors and administrators at Baker Prairie and Ninety One school will receive
copies of the Recruitment Letter provided in Appendix (D). In addition to this, the
student researcher will make an appointment to verbally discuss recruitment eligibility
with school counselors at each middle school and give them copies of the Recruitment
Letter of Interest Form in both English and Spanish along with postage prepaid envelopes
to mail them with. Forms will be mailed to at least one parent or guardians of students
ages 11-14 who have been identified as chronically truant via the school attendance data
tracking system and who are also identified in Synergy as SPED SLD. School counselors
will maintain confidentiality and privacy of all student and corresponding familial,
disability and attendance data.
● Parents or guardians willing to have their child participate will contact the researchers
directly via phone or email to establish an initial meeting to review consent/assent. If
parents indicate they will need Spanish translation services for the initial meeting,
professional translator Jessica Kaady-CMI will be utilized to set up and be present at the
consent/assent meetings. Contact information for the researchers will be provided on the
recruitment letter of interest. Privacy will be maintained by having parents contact the
researchers directly rather than go through the school counselor.
● Consent Process: Written consent will be obtained prior to involving research participants
in any study activities. After receiving the Recruitment Letter of Interest from the School
counselor, parents/guardians will contact the researchers directly via phone or email to
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establish a time to meet in person to review and sign the consent and assent forms. If
parents indicate they will need Spanish translation services for the initial meeting,
professional translator Jessica Kaady-CMI will be utilized to set up and be present at the
consent/assent meetings. At the initial meeting, the researchers will go over the consent
and assent forms with all participants as well as parents/guardians prior to involving
research participants in any study activities in a private and confidential place such as a
library.
12. Consent Process:
Written consent and parent/guardian permission will be obtained prior to involving research
participants in any of the study activities. School counselors will mail Recruitment Letters of
Interest in English and Spanish to parent/guardians of eligible research participants at their
private residence as it is listed in the school based information system. Parents and guardians
interested in having their children participate in the study will contact the researchers directly via
phone or email to establish a time/place to meet in person to review and sign the consent and
assent forms. If parents indicate they will need Spanish translation services for the initial
meeting, professional translator Jessica Kaady-CMI will be utilized to set up and be present at
the consent/assent meetings to review the consent and assent forms in Spanish. Jessica Kaady
has a Masters Degree in Spanish and reviewed the original forms in English in order to ensure
they were properly translated into Spanish.
The student researcher will use open-ended questions when reviewing the consent form during
this initial meeting such as “In your own words, can you tell me what the biggest risk to you
might be if you enroll in this study?” and “What questions can I answer for you?” and “So that
I’m sure you understand what the study involves, would you please tell me what you think we
are asking you to do” to assess comprehension of consent and assent information. Consent form
signatures will include the participant, participant parent/guardian, and the researcher obtaining
consent. A date and time to conduct the initial interview with participants will be established at
this initial meeting as well and/or may take place this same day. All student interviews will be
conducted in English, by the student researcher and will not include the use of the interpreter.
Consent and assent forms will inform participants, parent and or guardians that the researcher
will have basic knowledge given to them of the participant's IEP disability code of Specific
Learning Disability as well as current truancy status. If participants and/or parents/guardians
have questions after reviewing assent and consent, they may directly contact the researchers by
phone or email. This contact information will be made available on the consent and assent forms.
13. Assent Process:
Written assent will be obtained prior to involving research participants in any of the study
activities. School counselors will mail Recruitment Letters of Interest to parent/guardians of
eligible research participants in English and Spanish at their private residence as it is listed in the
school based information system. Parents and guardians interested in having their children
participate in the study will contact the researchers directly via phone or email to establish a
time/place to meet in person to review and sign the consent and assent forms. If parents indicate
they will need Spanish translation services for the initial meeting, professional translator Jessica
Kaady-CMI will be utilized to set up and be present at the consent/assent meetings to review the
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consent and assent forms in Spanish. Jessica Kaady has a Masters Degree in Spanish and
reviewed the original forms in English in order to ensure they were properly translated into
Spanish.
The student researcher will use open-ended questions during this initial meeting when reviewing
the assent form such as “In your own words, can you tell me what the biggest risk to you might
be if you enroll in this study?” and “What questions can I answer for you?” and “So that I’m sure
you understand what the study involves, would you please tell me what you think we are asking
you to do” to assess comprehension of the form. Assent form signatures will include the
participant, participant parent/guardian, and the researcher obtaining consent. A date and time to
conduct the initial interview with participants will be established at this initial meeting as well
and/or may take place this same day.
Consent and assent forms will inform participants, parent and or guardians that the researcher
will have basic knowledge given to them of the participant's IEP disability code of Specific
Learning Disability and current truancy status. If participants and/or parents/guardians have
questions after reviewing assent and consent, they may directly contact the researchers by phone
or email. This contact information will be made available on the consent and assent forms.
Once the assent form and consent forms are signed, the initial student interview date and time
will be scheduled. This initial interview may take place the same day as the signing of the
consent and assent forms. All student interviews will be conducted in English, by the student
researcher and will not include the use of the interpreter.
14. Eligibility Screening:
During the initial meeting with research participants and parents/guardians, the researcher will
collect the signed assent and consent forms prior to conducting any research or research related
activities. If parents indicate they will need Spanish translation services for the initial meeting,
professional translator Jessica Kaady-CMI will be utilized to set up and be present at the
consent/assent meetings The researcher will verbally go over the assent and consent forms with
parents/guardians and participants in person to check for understanding and answer any
questions. After collecting the signed assent and consent forms, the researcher will review the
below eligibility criteria to ensure that the research participants are eligible to continue with the
study:
● Currently enrolled middle school students ages 11-14
● Current IEP qualifier of “Learning Disabled”
● Current label of “truant” per the Oregon Education Investment boards definition of
truancy as “defined as students missing 10% or more of current school days without
an excuse other than not wanting to attend”
No IEP goals, data or other information pertaining to the special education qualification,
renewal, or otherwise processes will be divulged to researchers, during the recruitment or
research processes nor after the completion of the research study.
If research participants verbally identify they do not meet one or more of the required research
criterion, the researcher will let them know verbally in the initial meeting that they do not qualify
to continue with the study and thank them for their participation.
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15. Methods and Procedures
This research will be conducted using qualitative methods, specifically phenomenology. This
study seeks to understand the experience of chronically truant learning disabled students’ views
and experiences of their own truancy and interactions with school staff. Creswell (2013)
identifies phenomenology as a useful research method to help identify themes among individuals
experiencing a certain phenomenon. After identifying students who meet all of the research
criterion, the school counselor will mail a copy of the research recruitment letter in English and
Spanish to the parents/guardians address listed on file with the school for each student. If
families would like their students to participate in the research study, they will then contact the
researcher directly via phone or email per the information provided on the recruitment letter in
order to set up a date and time to meet and go over the assent and consent forms. If parents
indicate they will need Spanish translation services for the initial meeting, professional translator
Jessica Kaady-CMI will be utilized to set up and be present at the consent/assent meetings
After initial contact between the researchers and interested participants is made via phone or
email, the student researcher will arrange to meet with students and parents/guardians in a
confidential location to review the consent and assent forms and schedule a time to conduct the
initial interview. The initial interview can take place at this initial meeting if the
parents/guardians and students participants agree to this. The student researcher will meet with
students individually to conduct semi-structured interviews that will be audio recorded. These
recordings will be turned into transcriptions which will be analyzed by the researchers to look for
essential themes. 2-3 interviews will be conducted so that the student researcher can allow for
follow up questions or clarifications from the research participants after identifying potential
themes. All student interviews will be conducted in English, by the student researcher and will
not include the use of the interpreter.
Audio recordings will be a requirement of this study to participate. All names or other
identifying information will be changed or removed in order to protect participant confidentiality
and identity. All transcriptions will be kept in a password protected file on a private computer.
Participants will be answering questions during the interviews for two separate
phenomenological studies. The first qualitative research study will explore the unique experience
of participants in being truant and learning disabled while the second qualitative research study
will explore the unique experience of truant and learning disabled students’ interactions with
teachers and school staff. Though similar, these studies will be differentiated by both the focus of
the questions and the focus of the experiences of the participants. The first study will seek to
understand how students experience their own truancy and what it means to them. The second
study seeks to understand how the same participants experience teacher and school staff
interactions after being labeled both truant and learning disabled. The same participants will be
interviewed for both studies and questions for both studies will be asked during the initial and
follow up interviews. Phenomenology allows the researcher to develop a relationship with the
research participant in order to create and conduct in depth interviews that capture the essence of
the phenomenon as it is experienced by the participant (Creswell, 2013).
Participants will be recruited for this study from two middle schools within the Canby School
District. School counselors in these schools will identify students who meet the following
research criterion:
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● Currently enrolled middle school students ages 11-14
● Current IEP qualifier of “Learning Disabled”
● Current label of “truant” per the Oregon Education Investment boards definition of
truancy as “defined as students missing 10% or more of current school days without
an excuse other than not wanting to attend”
Each interview is expected to last approximately one hour or less. Drawing from Moustakas
(1994) and Polkinghorne’s (1989) phenomenological data analysis recommendations, after
interviewing the research participants I will search for “significant statements” and arrange them
in a list of non-overlapping statements, which is known as “horizonalization”. After identifying
possible significant statements, they will be grouped into potential emerging themes. The
significant statements and themes will then be used to create a textural description of what the
research participants experienced as well as a contextual description of what may have
influenced their experience (Moustakas, 1994). And the final step in analyzing the collected data
will be to report the overall findings of the research incorporating member checking to ensure the
“essence” of the phenomenon is captured in accordance with the research participants
experiences (Moustakes, 1994 as cited in Creswell, 2013, p.194)
The researcher will follow some of the recommendations of Lincoln and Guba (1985) regarding
increasing trustworthiness in qualitative research. The methods utilized to increase
trustworthiness will include; bracketing, reflexivity, triangulation, member checking and
purposeful criterion sampling. The researcher will engage in multiple meetings with each
research participant including initial and follow up interviews leading to prolonged engagement.
The researcher will disclose personal bias regarding the topic of truancy and personal experience
with truancy as a child and teenager. After reviewing transcriptions of the interviews, the
researcher will review emerging themes with participants in follow up interviews as well as with
another research team member who will assist in the coding of findings.
In order to set up times for follow up interviews to conduct member checking, the researcher will
contact the families via their preferred method of communication, as established verbally during
the initial meeting; to establish a time to meet and review the interview findings and get
additional information or clarification as needed. If families indicate the need for an interpreter
during the initial consent/assent meeting, the interpreter will assist the student researcher in
scheduling the follow meetings if needed. Participants will have 14 days to respond to the
request for additional meetings beyond the initial interviews. If no response is received within 14
days, the research findings will be presented as they stand. An example of the email sent to
participants requesting follow up meetings can be seen in Appendix (G). A similar format will be
followed verbally if the participants request to be communicated with via phone.
16. Compensation
Research participants will receive a $65 visa gift card for full participation i.e. attendance in
initial interview and requested follow up interviews. If participants only partially participate i.e.
initial interview only or initial interview and only one of several requested follow up interviews,
they will receive a $40 visa gift card.
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17. Costs
Parking and transportation to and from the agreed upon interview sites will not be paid for by the
researchers. If participants request counseling referrals as a result of discomfort encountered
during the research interviews, the cost of counseling will not be paid for by the researchers.
18. Drugs or Biologics N/A
19. Dietary Supplements or Food N/A
20. Medical Devices N/A
21. Radiation N/A
22. Biological Samples N/A
23. Anonymity or ConfidentialityAll information obtained during this research study will be kept confidential to the extent
permitted by law. All research records will be stored securely and only the research study team
members will have access to the records. Federal regulatory agencies and the Oregon State
University Institutional Review Board (a committee that reviews and approves research studies)
may inspect and copy records pertaining to this research. Some of these records could contain
information that personally identifies research participants.
If the results of this research study are published, participants’ identities will not be made public.
Results will be reported and summarized so that research participants cannot be identified.
Audio recordings obtained by the researcher during the initial and follow up interviews will be
transcribed via a hired transcriber. After transcription, the researcher will use alias names in the
research documents in order to de-identify participants. Assent and consent forms collected in
person will be scanned and uploaded electronically before storage and the original paper copies
securely shredded. All research related materials will be stored by the primary researcher, Dr.
Deborah Rubel for a minimum of three years following the termination of the study. Any
identifying information will be destroyed upon completion of the research study. Please note,
audio files are subject to be destroyed following transcription. Sharing and storage of
information will be done in a manner that provides access only to the authorized individuals and
research study team. The computers storing the research data will be password protected, have
up to date software, have fully patched operating systems and applications, and current antivirus
software with current virus definitions, and all data will be backed up routinely to an external
hard drive. Researchers plan to submit completed manuscript to the archives.
To help ensure confidentiality, participants will be asked to not reveal any of their identifying
information in the interviews or identifying information of anyone else they mention, including
friends, teachers, or other school staff during the interviews. Additionally, if an interpreter is
needed during the consent/assent process, the student researcher will utilize a certified Spanish
interpreter who is fully HIPPA certified.
According to Oregon mandatory reporting laws, researchers will be required to report any
information disclosed pertaining to potential child abuse to the proper authorities. The
researchers will also report any threats of harm to self or others. In the event of details disclosed
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by participants constituting potential child abuse, identifying information will need to be given to
authorities and/or DHS workers and the incidents reported to the OSU IRB within the required
amount of time.
24. Risks
This research study is not meant to inflict discomfort in research participants; however, the topic
of experiencing truancy and/or describing the interactions and experiences of participants with
school staff after being labeled truant and learning disabled may result in emotional reactions or
discomfort to participants. If participants express that talking about their experience is too
difficult, the researcher will stop the interview and talk with the participants about their
discomfort. Oregon State University has no program to pay for research-related injuries. If at any
time participants or parents/guardians feel that they need emotional support, the researchers will
work with the families to help identify appropriate local clinical counseling referrals. If at any
point the participants and/or parents decide that they no longer want to participate in the study,
they are free to cease participation immediately.
The study team will take all possible precautions to ensure confidentiality of subjects
information, there may be a risk of identification by participating in this research study. Online
communication cannot be guaranteed to be secure; however, the researchers will do all they can
to protect confidentiality to the extent they are able to.
25. Benefits
The purpose of this study is to give a voice to a marginalized population of students; pre-teen
and adolescent students experiencing chronic truancy and receiving specialized education for
learning disabilities. Though there is no guaranteed benefit to students for their participation in
the research study, the opportunity to speak out about truancy and their interactions with school
staff may prove to be fulfilling and empowering for students. Societal benefits of this study
include a contribution to the understanding of truancy from the student perspective which may be
helpful in the identification of effective truancy prevention programs and strategies. This
indirect benefit will help other pre-teens and adolescents, school counselors, teachers and school
staff district wide as they work to help teens increase school attendance, buy in and climate.
26. Assessment of the risks and benefits.
The overall benefits of this research study for individuals and for society outweigh the minimal
potential risks. The overall risk associated with the research study is minimal and likely
equivalent to the stresses incurred in daily life associated with school such as subject
performance examinations.
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APPENDIX A
EXPLANATION OF RESEARCH/CONSENT FORM
Project Title: Missing Out: How Chronically Truant, Special Education Students Experience
Truancy in the Middle Grades
Principal Investigator: Dr. Deborah Rubel
Student Researcher: Holly Thompson-Altiero Ph.D. (Candidate)
Co-Investigator: Dr. Gene Eakin
Team Member: Mary Roberts Ph.D. (Candidate)
Version Date: 02/02/2018
WHAT IS THE PURPOSE OF THIS FORM?
This form contains information you will need to help you decide whether to have your
child/student be in this research study or not. Please read the form carefully and ask the study
team member(s) questions about anything that is not clear.
WHY IS THIS RESEARCH STUDY BEING DONE?
The purpose of this research study is to explore the experiences of middle school students
receiving special education for a learning disability and experiencing chronic truancy. Truancy is
defined by the Oregon Secretary of State as “attendance which includes more than eight
unexcused one-half day absences, or the equivalent thereof, in any four week period in which the
school is in session” (2014). Currently, there is very little research that gives pre-teens and teens
the opportunity to share about their experience with missing school and the interactions they are
having with teachers when present at school. This study aims to help students have a voice and
explain their experience of truancy to hopefully inform best practices about helping truant
students at the middle school level. This research is being done as part of a doctoral dissertation,
and will be submitted for publication in a counseling journal such as American Academy of
Special Education Professionals.
WHY AM I BEING INVITED TO TAKE PART IN THIS STUDY
Your child/student is being invited to take place in the study because they were identified by
their school counselor as fitting the study criteria. Your child/student qualifies for the study if
they meet the following criterion:
(a) Between the ages of 11-14 and enrolled in the school
(b) Meeting the definition of truant per the Oregon Secretary of State (2014)
(c) Currently receiving Special Education Services for a Learning Disability
Additionally, criteria for inclusion include:
● Must have an interest and willingness in exploring your experiences being a learning
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disabled student experiencing truancy
● Have the ability to participate in two or three 30-60-minute interviews flexibly
scheduled over four months
● Have the ability to access the Internet, email, and be accessible by phone
WHAT WILL HAPPEN IF I TAKE PART IN THIS RESEARCH STUDY?
If you choose to have your child/student participate in this research study, the study activities
will include participation in up to three face-to-face interviews at a private location of your
choosing. The first interview will last approximately 30 to 60 minutes and follow up interviews
will be approximately 15-30 minutes. All interviews will take place over a four-month period
and the total in person time commitment is approximately two hours or less. You and your
child/student will be contacted via email to set up a time to meet and review the information
obtained from the initial and follow up interviews to check for accuracy, provide feedback or
suggest any changes or clarifications. This will only occur in the 2nd and or 3rd meetings and
will take approximately 10-15 minutes of time. Participants will be allowed 14 days to respond
to the researcher's email/phone request to review the information. If no response is received
within that time period, the results of the interviews will be presented as they stand.
Participants will be asked questions about their experience as a learning-disabled student missing
school and will be asked to reflect on their experiences with teachers and school staff while
attending school.
Study duration: As a participant, your child/student will be asked to commit approximately 2
hours or less to this research study over a four month time period.
Recordings and photographs: All interviews will be audio recorded. All identifying
information will be excluded from the transcriptions of the recordings. Audio recordings of the
interviews are required to participate in this study. If you do not wish your child/student to be
audio recorded please do not enroll them in this study.
WHAT ARE THE RISKS AND POSSIBLE DISCOMFORTS OF THIS STUDY?
Though this study is not intended to be uncomfortable for participants, researchers are aware that
the topic being explored may be difficult for some to discuss and could cause emotional
responses and reactions. If at any time your child/student feels that they need emotional support,
the researchers will work with parents and guardians to find appropriate mental health referrals.
Although the study team will take all possible steps to maintain participant confidentiality, there
is a risk of identification by participating in this research study. Online communication can never
be guaranteed as secure, however the researchers will do everything possible to ensure your
child/students confidentiality in participating in this study.
WHAT ARE THE BENEFITS OF THIS STUDY?
There are no direct benefits to research participants. It is hoped that this study will help school
counselors, administrators, teachers and school staff to gain a deeper understanding of the
experiences that some of their students have regarding school attendance and possibly make
accommodations to assist students in the future.
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WILL I BE PAID FOR BEING IN THIS STUDY?
Your child/student will be given a $65 Visa gift card for participating in this research study at the
conclusion of all interviews. If your child/student does not complete all of the requested
interviews they will be given a $40 visa gift card for partial completion.
WHO WILL SEE THE INFORMATION I GIVE?
The information your child/student provides during this research study will be kept confidential
to the extent permitted by law. All research records will be stored securely and only accessed by
the researchers. Regulatory agencies and Oregon State University employees may access or
inspect records pertaining to this research as part of regular routine inspection or university
business. Some of these records could contain personally identifying information.
To help ensure confidentiality, I will ask that your child/student not give any identifying
information about themselves or of others that may be involved with the study or identified as
associated with the school, including their friends, teachers, administrators or other school staff
during the interviews. Despite these precautions, other people may learn that your child/student
participated in this study. The researcher will utilize alias names and assign numbers to each
research participant to ensure confidentiality.
Under Oregon Mandatory Reporting law, all researchers are legally required to report to the
appropriate authorities any information concerning child abuse or neglect. The researchers may
also report threats of harm to self or to others.
Though all precautions will be taken, the security and confidentiality of information collected
from your child/student online cannot be guaranteed. Confidentiality will be kept to the extent
permitted by the technology being used. Information collected online can be intercepted, lost,
destroyed, corrupted, arrive late or incomplete, or contain viruses.
WHAT OTHER CHOICES DO I HAVE IF I DO NOT TAKE PART IN THIS STUDY?
Participation in this study is completely voluntary. If you decide you want your child/student to
participate, you are free to withdraw them at any time without penalty. If you choose to withdraw
them from this study before its completion, the researchers may keep information collected about
your child/student and include it in study reports. Your child/student may skip questions that do
not pertain to them or they wish not to answer. Your decision to have your child/student
participate or not in this study will not affect their grades, their relationship with their teachers or
other school staff or their overall academic standing.
WHO DO I CONTACT IF I HAVE QUESTIONS?
If you have any questions about this research project or if you would like to review the research
questions that your child/student will be asked, please contact: Holly Thompson-Altiero, the
student researcher at thompsho@oregonstate.edu or Dr. Deborah Rubel at
deborah.rubel@oregonstate.edu. If you have questions about your rights or welfare as a
participant, please contact the Oregon State University Human Research Protection Program
(HRPP) office, at (541) 737-8008 or by email at IRB@oregonstate.edu
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Your child/students participation in the study indicates that this study has been explained to you,
that your questions have been answered, and that you agree to allow your child/student to take
part in this study.
ASSENT STATEMENT
This research study has been explained to my child/student in my presence in language my
child/student can understand. He/she has been encouraged to ask questions about the study now
and at any time in the future.
WHAT DOES MY SIGNATURE ON THIS CONSENT FORM MEAN?
Your signature indicates that this study has been explained to you, that your questions have been
answered, and that you agree to have your child/student to take part in this study. You will
receive a copy of this form.

Do not sign after the expiration date: 06/01/2018
Participant's Name (printed): ________________________________________________
______________________________________________
(Signature of Participant)

__________________
(Date)

_______________________________________________
(Signature of Researcher Obtaining Consent)

__________________
(Date)

_______________________________________________
(Parent/Guardian/ Legally Authorized Representative)

__________________
(Date)
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APÉNDICE A
EXPLICACIÓN DEL FORMULARIO DE INVESTIGACIÓN / CONSENTIMIENTO

Título del Proyecto: Desaparecidos: cómo los estudiantes de educación especial que sufren
ausentismo crónico experimentan absentismo en los grados intermedios
Investigador principal: Dra. Deborah Rubel
Investigador Estudiantil: Holly Thompson-Altiero Ph.D. (Candidato)
Co-Investigador: Dr. Gene Eakin
Miembro del equipo: Mary Roberts Ph.D. (Candidato)
Fecha de versión: 02/02/2018

¿CUÁL ES EL PROPÓSITO DE ESTE FORMULARIO?
Este formulario contiene la información que necesitará para ayudarlo a decidir si desea que su
hijo o alumno participe en este estudio de investigación o no. Lea el formulario cuidadosamente
y formule preguntas al miembro del equipo de estudio sobre cualquier tema que no esté claro.
¿POR QUÉ SE ESTÁ HACIENDO ESTE ESTUDIO DE INVESTIGACIÓN?
El propósito de este estudio de investigación es explorar las experiencias de los estudiantes de
escuela intermedia que reciben educación especial para una discapacidad de aprendizaje y que
experimentan absentismo escolar crónico. El ausentismo escolar es definido por la Secretaría de
Estado de Oregón como “Asistencia que incluye más de ocho ausencias injustificadas de medio
día, o su equivalente, en cualquier período de cuatro semanas en que la escuela está en sesión"
(2014). Actualmente, hay muy poca investigación que les brinde a los preadolescentes y
adolescentes la oportunidad de compartir sobre su experiencia con la escuela faltante y las
interacciones que están teniendo con los maestros cuando están presentes en la escuela. Este
estudio tiene como objetivo ayudar a los estudiantes a tener una voz y explicar su experiencia de
absentismo escolar con la esperanza de informar las mejores prácticas para ayudar a los
estudiantes que faltan a clase a nivel de escuela intermedia. Esta investigación se realiza como
parte de una disertación doctoral, y se presentará para su publicación en una consulta. revista
como American Academy of Special Education Professionals .
¿POR QUÉ ESTOY INVITANDO A PARTICIPAR EN ESTE ESTUDIO?

Se está invitando a su hijo / alumno a participar en el estudio porque el consejero de su escuela lo
identificó como apropiado para el criterio de estudio. Su hijo / estudiante califica para el estudio
si cumple con el siguiente criterio:
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Entre las edades de 11-14 años y matriculado en la escuela

(b) Cumpliendo con la definición de ausencia injustificada por parte del Secretario de
Estado de Oregón (2014)
(c) Actualmente recibe Servicios de Educación Especial para una Discapacidad de
Aprendizaje
Además, los criterios para la inclusión incluyen:
●

Debe tener interés y voluntad en explorar sus experiencias siendo un estudiante con
discapacidad de aprendizaje que experimenta ausencias injustificadas
●
Tener la capacidad de participar en dos o tres entrevistas de 30-60 minutos programadas
de manera flexible durante cuatro meses
●
Tener la capacidad de acceder a Internet, correo electrónico y ser accesible por
teléfono
¿QUÉ SUCEDERÁ SI PARTICIPÓ EN ESTE ESTUDIO DE INVESTIGACIÓN?
Si elige que su hijo / estudiante participe en este estudio de investigación, las actividades de
estudio incluirán la participación en hasta tres entrevistas cara a cara en un lugar privado de su
elección. La primera entrevista durará aproximadamente de 30 a 60 minutos y las entrevistas de
seguimiento serán aproximadamente de 15 a 30 minutos. Todas las entrevistas se llevarán a cabo
durante un período de cuatro meses y el compromiso total en tiempo personal es de
aproximadamente dos horas o menos. Usted y su hijo / alumno serán contactados por correo
electrónico para establecer un horario para reunirse y revisar la información obtenida de las
entrevistas iniciales y de seguimiento para verificar la precisión, proporcionar comentarios o
sugerir cualquier cambio o aclaración. Esto solo ocurrirá en la 2da o 3ra reunión y tomará
aproximadamente 10-15 minutos de tiempo. Los participantes tendrán 14 días para responder a la
solicitud de correo electrónico / teléfono del investigador para revisar la información. Si no se
recibe respuesta dentro de ese período de tiempo, los resultados de las entrevistas se presentarán
tal como están.
A los participantes se les harán preguntas sobre su experiencia como estudiantes con problemas
de aprendizaje que faltan a la escuela y se les pedirá que reflexionen sobre sus experiencias con
los maestros y el personal de la escuela mientras asisten a la escuela.
Duración del estudio: como participante, se le pedirá a su hijo / estudiante que dedique
aproximadamente 2 horas o menos a este estudio de investigación durante un período de cuatro
meses.
Grabaciones y fotografías: todas las entrevistas serán grabadas en audio. Toda la información de
identificación será excluida de las transcripciones de las grabaciones. Se requieren grabaciones
de audio de las entrevistas para participar en este estudio. Si no desea que su hijo / alumno sea
grabado, no los inscriba en este estudio.
¿CUÁLES SON LOS RIESGOS Y POSIBLES DISOLVENTES DE ESTE ESTUDIO?
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Aunque este estudio no pretende ser incómodo para los participantes, los investigadores son
conscientes de que el tema que se está explorando puede ser difícil de tratar para algunos y
podría causar respuestas y reacciones emocionales. Si en algún momento su hijo / alumno siente
que necesita apoyo emocional, los investigadores trabajarán con los padres y tutores para
encontrar recomendaciones apropiadas de salud mental. Aunque el equipo del estudio tomará
todas las medidas posibles para mantener la confidencialidad del participante, existe un riesgo de
identificación al participar en este estudio de investigación. La comunicación en línea nunca
puede garantizarse como segura, sin embargo, los investigadores harán todo lo posible para
garantizar la confidencialidad de su hijo / alumno al participar en este estudio.
¿CUALES SON LOS BENEFICIOS DE ESTE ESTUDIO?
No hay beneficios directos para los participantes de la investigación. Se espera que este estudio
ayude a los consejeros escolares, administradores, maestros y personal de la escuela a obtener
una comprensión más profunda de las experiencias que algunos de sus estudiantes tienen con
respecto a la asistencia escolar y posiblemente hacer adaptaciones para ayudar a los estudiantes
en el futuro.
¿ME PAGARÁN POR ESTAR EN ESTE ESTUDIO?
Su hijo / estudiante recibirá una tarjeta de regalo Visa de $ 65 por participar en este estudio de
investigación al finalizar todas las entrevistas. Si su hijo / estudiante no completa todas las
entrevistas solicitadas, recibirá una tarjeta de regalo de visa de $ 40 para completarla
parcialmente.
¿QUIÉN VERÁ LA INFORMACIÓN QUE DÉ?
La información que su hijo / alumno proporcione durante este estudio de investigación se
mantendrá confidencial en la medida permitida por la ley. Todos los registros de investigación se
almacenarán de forma segura y solo tendrán acceso a ellos los investigadores. Agencias
regulatorias y Universidad Estatal de Oregon los empleados pueden acceder o inspeccionar los
registros pertenecientes a esta investigación como parte de una inspección rutinaria regular o un
negocio universitario. Algunos de estos registros pueden contener información de identificación
personal.
Para ayudar a garantizar la confidencialidad, le pediré a su hijo / estudiante que no brinde
ninguna información de identificación sobre sí mismos o de otros que puedan estar
involucrados en el estudio o identificados como asociados con la escuela, incluidos sus amigos,
maestros, administradores u otro personal escolar durante las entrevistas. A pesar de estas
precauciones, otras personas pueden enterarse de que su hijo / alumno participó en este estudio.
El investigador utilizará nombres de alias y asignará números a cada participante de la
investigación para garantizar la confidencialidad.
Según la ley de Informes Obligatorios de Oregón, todos los investigadores están legalmente
obligados a informar a las autoridades competentes cualquier información relacionada con el
abuso o la negligencia infantil. Los investigadores también pueden informar amenazas de daño a
sí mismo o a otros.
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Aunque se tomarán todas las precauciones, no se puede garantizar la seguridad y
confidencialidad de la información recopilada de su hijo / estudiante en línea. La
confidencialidad se mantendrá en el medida permitida por la tecnología utilizada. La
información recopilada en línea se puede interceptar, perder, destruir, corromper, llegar tarde o
incompleta, o contener virus.
¿QUÉ OTRAS OPCIONES TENGO SI NO TOMO PARTE EN ESTE ESTUDIO?
La participación en este estudio es completamente voluntaria. Si decide que desea que su hijo /
alumno participe, puede retirarlos en cualquier momento sin penalización. Si decide retirarlos de
este estudio antes de que se complete, los investigadores pueden mantener la información
recopilada sobre su hijo / alumno e incluirla en los informes del estudio. Su hijo / alumno puede
omitir preguntas que no les conciernen o que no desean contestar. Su decisión de que su hijo /
estudiante participe o no en este estudio no afectará sus calificaciones, su relación con sus
maestros u otro personal de la escuela o su posición académica general.
¿A QUIÉN ME CONTACTO SI TENGO PREGUNTAS?
Si tiene alguna pregunta sobre este proyecto de investigación o si desea revisar las preguntas de
investigación que se le harán a su hijo / alumno, comuníquese con: Holly Thompson-Altiero,
estudiante investigadora en thompsho@oregonstate.edu o la Dra. Deborah Rubel en
deborah.rubel@oregonstate.edu . Si tiene preguntas sobre sus derechos o bienestar como
participante, comuníquese con la oficina del Programa de Protección de Investigaciones
Humanas de la Universidad Estatal de Oregón (HRPP) al (541) 737-8008 o por correo
electrónico a IRB@oregonstate.edu
La participación de su hijo / alumno en el estudio indica que le han explicado este estudio, que
sus preguntas han sido respondidas y que acepta permitir que su hijo / alumno participe en este
estudio.
DECLARACIÓN DE ASENTIMIENTO
Este estudio de investigación ha sido explicado a mi hijo / alumno en mi presencia en un idioma
que mi hijo / alumno puede comprender. Se le ha animado a hacer preguntas sobre el estudio
ahora y en cualquier momento en el futuro.
¿QUÉ SIGNIFICA MI FIRMA EN ESTE FORMULARIO DE CONSENTIMIENTO?
Su firma indica que este estudio le ha sido explicado, que sus preguntas han sido respondidas y
que usted acepta que su hijo / alumno participe en este estudio. Recibirá una copia de este
formulario.
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No firme después de la fecha de vencimiento: 06/01/2018
Nombre del participante (impreso): ________________________________________
__________________________________________
(Firma del participante)

__________________
(Fecha)

__________________________________________
(Firma del investigador que obtiene el consentimiento)

__________________
(Fecha)

__________________________________________
(Padre / Tutor / Representante Legalmente Autorizado)

__________________
(Fecha)
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APPENDIX B ASSENT FORM

Project Title: Missing Out: How Chronically Truant, Special Education Students Experience Truancy
in the Middle Grades
Principal Investigator: Dr. Deborah Rubel
Study team members: Holly Thompson-Altiero, Gene Eakin, Mary Roberts
Version Date: 02/02/2018
You are being asked to be in a research study. Research studies are a way for people to learn new things
by finding out new information from others or by testing things. If you do not want to be in the study
you do not have to be. You can say yes to being in the study or you can say no. If you decide to say yes,
it’s okay to change your mind later once the study has started. Being in this study will not affect your
grades or your relationships with teachers or other adults at your school.
You can ask as many questions about the study as you want before deciding if you would like to be in it.
If we explain something you do not fully understand, please ask questions.
We want to know how you feel about missing school and how this impacts your relationships with the
staff at school. If you decide to be in this study, we will ask you to talk with us two or three times for up
to an hour each time. During these meetings, we will ask you to tell us about missing school and about
the reasons that you have missed school. There are no right or wrong answers to any of the questions
and you can skip any questions that you don’t want to answer. In these meetings, we will ask you not to
use your name or the names of other students, your friends or school staff members so we can keep your
information and other’s information private.
We will record these meetings so that we can make sure that we get all the information you share with
us. If you do not want to be recorded, you should not say yes to being in this study. After you are
interviewed the first time, the researchers will email you to find a time to meet with you for the 2nd and
3rd interviews to make sure you feel we understood you correctly during the first interview. You will
have 14 days to respond to these emails to meet. If you choose not to meet with us for these extra
meetings, the information you gave us during our meetings will still be used.
We will give you a gift card worth between $40 and $65 depending on how many meetings you finish.

Some of these conversations might be difficult or uncomfortable. You can tell us to stop the meeting at
any time. There is a chance that other people could find out that you were in the study but we will not
use your name in any reports. The people interviewing you are required to let other people know if you
tell us that you are being hurt by someone, you are hurting yourself or you have plans to hurt someone
else, this is called mandatory reporting.
The things that we learn from this study might help other teens someday.
If you have any questions about this research project, please call Deborah Rubel at (541) 737-5973. You
can also call the office that oversees studies at (541) 737-8008.
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If you want to be in the study, sign your name on the line below.

Participant's Name (printed):___________________________________
_________________________
(Signature of Participant)

____________________
(Date)

_________________________
(Signature of Person Obtaining Assent)

____________________
(Date)
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APÉNDICE B FORMULARIO DE ASENTIMIENTO

Título del proyecto: Perdiendo: Cómo los estudiantes de educación especial que no asisten a la escuela
experimentan absentismo en los grados intermedios
Investigador principal: Dra. Deborah Rubel
Miembros del equipo de estudio: Holly Thompson-Altiero, Gene Eakin , Mary Roberts
Fecha de versión: 02/02/2018
Le piden que participe en un estudio de investigación. Los estudios de investigación son una forma para
que las personas aprendan cosas nuevas al descubrir nueva información de otros o al probar cosas. Si no
quieres estar en el estudio, no tienes que serlo. Puedes decir que sí a estar en el estudio o puedes decir
que no. Si decides decir que sí, está bien cambiar de opinión más adelante una vez que el estudio haya
comenzado. Estar en este estudio no afectará sus calificaciones o sus relaciones con maestros u otros
adultos en su escuela.
Puede hacer tantas preguntas sobre el estudio como desee antes de decidir si le gustaría participar. Si
explicamos algo que no comprende por completo, haga preguntas.
Queremos saber cómo te sientes acerca de cómo faltar a la escuela y cómo esto afecta tus relaciones con
el personal de la escuela. Si decide participar en este estudio, le pediremos que hable con nosotros dos o
tres veces por hasta una hora cada vez. Durante estas reuniones, le pediremos que nos informe sobre la
ausencia de la escuela y sobre las razones por las que ha faltado a la escuela. No hay respuestas correctas
o incorrectas a ninguna de las preguntas y puede omitir cualquier pregunta que no desee responder. En
estas reuniones, le pediremos que no use su nombre o los nombres de otros estudiantes, sus amigos o
miembros del personal de la escuela para que podamos mantener su información y la información de
otros privada.
Registraremos estas reuniones para asegurarnos de que obtengamos toda la información que comparte
con nosotros. Si no quiere que lo graben, no debe decir que sí a estar en este estudio. Después de que se
entrevistó por primera vez, los investigadores tendrán que enviar por correo electrónico para encontrar
un tiempo para reunirse con usted durante las entrevistas 2 a y 3 para asegurarse de que se siente
entendido bien durante la primera entrevista. Tendrá 14 días para responder a estos correos electrónicos.
Si tu Elija no reunirse con nosotros para estas reuniones adicionales, la información que nos dio durante
nuestras reuniones todavía se utilizará.
Le daremos una tarjeta de regalo por valor de entre $ 40 y $ 65 dependiendo de cuántas reuniones
termine.

Algunas de estas conversaciones pueden ser difíciles o incómodas. Puede decirnos que paremos la
reunión en cualquier momento. Existe la posibilidad de que otras personas descubran que usted participó
en el estudio, pero no utilizaremos su nombre en ningún informe. Las personas que lo entrevistan deben
informar a otras personas si usted nos dice que alguien le está haciendo daño, que se está lastimando a sí
mismo o que tiene planes de lastimar a otra persona, esto se denomina informe obligatorio.
Las cosas que aprendemos de este estudio podrían ayudar a otros adolescentes algún día.
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Si tiene alguna pregunta sobre este proyecto de investigación, llame a Deborah Rubel al
(541) 737-5973. También puede llamar a la oficina que supervisa los estudios al
(541) 737-8008.
Si desea participar en el estudio, firme su nombre en la línea siguiente.

Nombre del participante (impreso):________________________
_____________________________
(Firma del participante)

_____________
(Fecha)

______________________________
(Firma de la persona que obtiene el asentimiento)

_____________
(Fecha)
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APPENDIX C
RECRUITING TOOLS
Samuel “Trip” Goodall, Superintendent
Canby School District
1130 S Ivy St.
Canby, OR 97013
September 20, 2017
Dear Mr. Goodall, Administrators, and School Counselors,
My name is Holly Thompson-Altiero and I am a doctoral candidate in the Ph.D. in
Counseling program at Oregon State University. I understand how valuable your time is,
having served 9 years as an Oregon School Counselor, 1 of which was for Canby School
District and thus I greatly appreciate your time and consideration of this request.
I am currently in the process of conducting research for my dissertation, Missing Out:
How Chronically Truant, Special Education Students Experience Truancy in the Middle
Grades. I am specifically studying the experiences of Learning Disabled students who
have experienced chronic truancy during the middle grades, ages 11-14, in an effort to
give a voice to this often silent population. I would be happy to provide you a copy of my
research proposal if you would like to know more about my topic and research rationale.
The study is qualitative in nature and will include semi-structured interviews with
research participants as the primary data collection method.
I am seeking your help to identify potential research participants. I would like to ask
your school counselors at Ninety One School and Baker Prairie Middle School to identify
potential research participants, who are currently 11-14 years old, and who have been
labeled as chronically truant at some point during their middle school years per the
following definition: “attendance which includes more than eight unexcused one-half day
absences, or the equivalent thereof, in any four-week period in which the school is in
session” (Oregon Secretary of State, 2014). Below I have identified the basic
involvement required:
1. Discussion regarding whether the school district and school counselors will help in
the identification of research participants.
2. If approved, Letter of Support from Samuel Trip Goodall, School District
Superintendent, emailed to the Researchers.
3. Communication with school counselors regarding identification of potential research
participants, students currently 11-14 years old who meet the definition provided above
as being chronically truant during their middle school years as well as identified as
Learning Disabled. School counselors will identify 5-8 research participants per school
and the researcher will then provide stamped envelopes to school counselors containing
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the Recruitment Letter of Information for potential research participants and their parents.
School counselors will address and mail the stamped envelopes.
If those students and parents contacted decide to voluntarily participate in the research
they will directly contact the researchers via phone or email. If parents and/or students
have immediate questions regarding their invitation to participate in the research they will
also contact the researchers directly via phone or email. Interviews and data collection
will occur outside of the school day and in a public, non-school location.
This is the extent of the involvement I am requesting from the Canby School District.
The above description of the process to identify research participants is only a proposed
means of identification. I am open and amenable to other suggestions you may have.
This approach seemed to minimize involvement from the school counselors and maintain
confidentiality of the potential research participants personal information.
If you are willing to allow your school counselors to help me with this study by
addressing and mailing stamped envelopes to potential research participants, I ask that
you email me a Letter of Support stating as such. I must provide a School District Letter
of Support to the Oregon State University Internal Review Board (IRB) as evidence of
your willingness to support my research Ninety One School and Baker Prairie Middle
School.
If you have any questions, please do not hesitate to contact me or my faculty advisor at
OSU, Dr. Deborah Rubel.
Respectfully,
Holly Thompson-Altiero M.Ed LPSC
Doctoral Candidate, Oregon State University
(971) 266-9445
thompsho@oregonstate.edu
Dr. Deborah J. Rubel
Associate Professor, Oregon State University
(541) 737-5973
deborah.rubel@oregonstate.edu
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Appendix D
Recruitment Letter of Introduction to Parents/Guardians

Dear _________________________
My name is Holly Thompson-Altiero and I am a Phd. Candidate in the Counseling program at
Oregon State University in Corvallis, Oregon. I am in the process of recruiting participants for
my dissertation research, which has been approved by the Human Research Protections Program
of Oregon State University and is study number is 8378 The title of this study is Missing Out:
How Chronically Truant, Special Education Students Experience Truancy in the Middle Grades.
This research is a study exploring the experiences of learning disabled students experiencing
truancy during the current academic year.
I requested that my study information be sent out to the parents/guardians of students who met
the recruitment criterion from Ninety One School and Baker Prairie Middle Schools as listed
below:
●
●
●
●

Between the ages of 11-14 year old
Currently registered as attending one of the middle schools in Canby School District
Receiving Special Education for a Learning Disability
Experiencing or experienced truancy during this academic school year

The project: The information will be used for my dissertation and for future publication. The
reason for the study is because there is a lack of literature that provides an understanding of the
experiences of middle school students that receive special education services for learning
disabilities and who also are being labeled as “truant or chronically truant”.
To participate: Participating in this research study is strictly voluntary and, if your child
qualifies, it is up to you to decide if you would like them to participate. A group of students from
each middle school will be invited to take part in this study.
What is involved: Your child will be interviewed about their experience as a middle school
student that is identified as having a Learning Disabled and truant. The initial interview will take
between 30 minutes and one hour, with possibly one or two shorter follow-up interviews. The
interviews will be conducted in a private location off school property such as a public library.
The study will span no more than four months and your child’s responses will be kept
confidential. If you are interested in having your child participate, please contact me directly via
phone or email as provided below. Upon hearing from you, I will set up a time for an initial
meeting with you and your child where we can review and sign the consent and assent forms and
I can answer any questions you or your student may have regarding the research study prior to
conducting the first interview. If all parties agree, this first interview may take place the same
day at the meeting where assent and consent forms are signed.
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Your child will be compensated with a $65 Visa card at the end of their participation in the
interview process if they complete the initial interview and all requested follow up interviews. A
$40 gift card will be provided for participants that complete at least the initial interview but do
not complete all additional requested interviews. The gift card will be sent via mail.
Contact information: Again, my name is Holly Thompson-Altiero and I can be reached by
email at thompsho@oregonstate.edu or by phone at 971-266-9445 Please contact me directly via
my phone or email to set up the initial in person meeting as outlined above.
This research is conducted under the direction of Dr. Deborah Rubel, Counseling Academic Unit
at Oregon State, and she can be reached at deborah.rubel@oregonstate.edu. This study has been
reviewed and approved by the OSU Human Research Protections Program.
Sincerely,

Holly Thompson-Altiero

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

142

Apendice D
Selección de carta de presentación a los padres o tutores

Estimado _________________
Mi nombre es Holly Thompson-Altiero y soy un estudiante de doctorado candidato en el
programa de consejería en la Universidad Estatal de Oregon en Corvallis, Oregon. Estoy en el
proceso de reclutamiento de participantes para mi investigación de tesis doctoral, que ha sido
aprobado por el Programa de protecciones de investigación humana de la Universidad Estatal de
Oregon y es estudio número 8378 el título de este estudio es que faltan hacia fuera: Cómo
crónicamente Truant, estudiantes de educación especial experimentan de absentismo escolar en
los grados medios. Esta investigación es un estudio que explora las experiencias de aprendizaje
con discapacidad a alumnos experimentar absentismo escolar durante el año académico actual.
Pedí que mi información del estudio enviado a los padres/tutores de estudiantes que cumplen el
criterio de reclutamiento de la escuela de uno noventa y Baker Prairie secundarias que figuran a
continuación:
● Entre las edades de 11-14 años
● Actualmente registrado como asistir a una de las escuelas intermedias del distrito escolar
de Canby
● Recibir educación especial por una discapacidad de aprendizaje
● Ausentismo experimentado o está experimentando durante este año escolar

El proyecto: se utilizará la información para mi tesis y para su futura publicación. La razón para
el estudio es porque hay una falta de literatura que proporciona una comprensión de las
experiencias de los estudiantes de secundaria que reciben servicios de educación especial para
discapacidades de aprendizaje y que también están siendo etiquetados como "ausente o crónico
ausente".
a participar: Participar en este estudio es estrictamente voluntaria y, si su niño califica, depende
de usted decidir si quiere participar. Un grupo de estudiantes de cada escuela será invitado a
participar en este estudio.
Lo que implica: su hijo será entrevistado sobre su experiencia como estudiante de secundaria
que se identifica como teniendo una discapacidad de aprendizaje y ausente. La entrevista inicial
se llevará entre 30 minutos y una hora, con posiblemente una o dos entrevistas de seguimiento
más cortos. Las entrevistas se realizarán en un lugar privado fuera de la propiedad de la escuela
como una biblioteca pública. El estudio tendrá una duración de no más de cuatro meses y las
respuestas de su hijo se mantendrá confidenciales. Si usted está interesado en tener a su hijo
participar, póngase en contacto conmigo directamente a través de teléfono o correo electrónico
como a continuación. Sobre oír hablar de usted, pondré un tiempo para una reunión inicial con
usted y su hijo donde podemos revisar y firmar los formularios de consentimiento y asentimiento
y puedo responder cualquier pregunta que usted o su hijo puede tener con respecto a la
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investigación antes de realizar la primera entrevista. Si todas las partes de acuerdo, esta primera
entrevista puede tener lugar el mismo día en la reunión donde dar su aprobación y firmaron de
formularios de consentimiento.
Su hijo será compensado con una tarjeta Visa de $65 final de su participación en el proceso de la
entrevista si completan la entrevista inicial y todo pidió seguir entrevistas. Se proporcionará una
tarjeta de regalo de $40 para los participantes que por lo menos completan la entrevista inicial
pero no se completan todas las entrevistas adicionales solicitadas. La tarjeta de regalo será
enviada por correo.
Información de contacto: una vez más, mi nombre es Holly Thompson-Altiero y se puede
llegar por correo electrónico a thompsho@oregonstate.edu o por teléfono al 971-266-9445 por
favor contactarme directamente a través de mi teléfono o correo electrónico para configurar la
inicial en persona reunión señalados anteriormente.
Esta investigación se lleva a cabo bajo la dirección del Dr. Deborah Rubel, asesoramiento de la
unidad académica en el estado de Oregon, y ella puede ser alcanzada en
deborah.rubel@oregonstate.edu. Este estudio ha sido revisado y aprobado por la OSU Programa
de protecciones de investigación humana.
Atentamente,

Holly Thompson-Altiero
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Appendix F
Email to Participants/Guardians to Establish Follow Up Interviews

Date:________________

Greetings _______________________,
Thank you so much for taking the time to answer questions during the first interview for the
research study. After reviewing the audio recordings and transcriptions, I would like to schedule
a time to meet again for a few follow up questions and to review with you my findings to make
sure they seem accurate to you based on what you told me. Please email or call me within the
next 2 weeks to setup a time and date for this follow up interview. It should take approximately
15 minutes.
Thank you,
Holly Thompson-Altiero
Phone: 971-266-9445
Email: thompsho@oregonstate.edu
Dr. Deborah Rubel
Email: Deborah.rubel@oregonstate.edu

*This same basic format and wording will be followed if the research participants choose to
be contacted via phone by the researchers in order to set up follow up interviews.
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Appendix H
Semi-Structured Interview Questions
● How do you feel about missing the amount of school you have missed this year?
● Can you tell me a little bit about how it feels to miss school?
● How do you feel about school overall? What contributes to this feeling?
● Can you explain to me a few of the reasons why you have missed school
this year?
Follow up questions may be asked unscripted here depending on the student response.
How does it feel to miss school because of_______? or Can you tell me what it feel like
when you have to miss school because of________?
● How does being at school feel the same or different than not being in
school?
● How do you feel when you are not in school?
● How does school feel after you have missed a day?
● How would you describe your interactions with your teachers and
other adults at school?
● Can you describe how it feels when you are at school?
● Can you describe how it feels when you do not go to school?
Can you tell me more about that feeling?
● Can you tell me how it feels to you when you miss a lot of school?
Can you tell me more about that feeling?
● Can you tell me how your teachers affect your choice to miss school or
not?
Can you tell me more about that?
● Can you tell me how you feel interacting with your teachers after you
miss school?
Can you tell me more about that?

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

147

Appendix B-Data Analysis Processes
Horizonalization: For each research study, the researcher searched for “significant statements”
among all participant quotes and arranged them in a list of non-overlapping statements in an
excel document. Quotes that did not seem representative of the participants experience of the
phenomenon were crossed out and research quotes greyed out to demonstrate the process of
reduction and elimination.
Example 1: Study 1

Example 2: Study 1

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

Example 1-Study 2:

Example 2-Study 2:

148

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

149

Emerging Themes: After completing horizonalization and reduction and elimination processes,
the researcher arranged emerging themes for each participant in a spreadsheet to look for core
emerging themes for each study before going back through and checking quotes against each
transcript.
Example:
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Textural Descriptions:
Individual textural descriptions were then created for each student that encompassed their unique
experiences of truancy and school staff. These textural descriptions were then read to each
participant in person in order to perform member checks. Member checking notes can be seen at
the end of each textural descriptions if the participant has any comments or changes they wished
to address with the researcher.
018378 Textural Description: Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: Missing school is stressful
AS is a 7th grade female student. She reports not liking school during the first interview but says
that school is okay in the follow up interview. AS reports that missing school is stressful.
Missing school makes her think about all the work that she is missing and will have to make up
when she does return to school. AS feels that missing school is wrong and reports feeling some
guilt about staying home in addition to stress about grades dropping and missing work.When
asked to describe how she feels about school in the second interview she says she feels safe, and
happy now that there are cops at the school regularly
Example: “Stressful because of when you're going back to school you don't know what you're
going to have to do and your grades drop a lot and it's just unexpected when they drop”
Example: “Like I know it's wrong to miss school and the teachers send you emails and after
emails for your assignments that you haven't done but you have or haven't turned them in and
your grades drop and it's very hard to get them back up even if you turn in all your assignments
they just drop and when I miss school and I’m wherever I'm at I just think I'm not supposed to be
here but I'm supposed to be at school”.
Example: “Safe, I feel great parts, parts of it. So overall it's mostly talking, happiness, safe now
since we actually have police officers because like I was afraid to go to school because of the
Florida shooting happened”.

Theme 2: I feel bad/guilty about not going to school
At the second interview, AS reports that being at school feels scary and anxious but that not
being at school causes a feeling of guilt. She wishes that school felt more like home or had more
of the nuances of home such as comfort items of companion animals
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Example: “When I'm not at school it feels like oh I'm doing something wrong, like I'm supposed
to be somewhere, but I'm not”
Example: “Wouldn't you want to stay home with all your comfort, all your dog's, turtles, Guinea
pigs?”
Theme 3: School doesn’t always feel safe, I feel bullied
AS reports she dislikes school due to feeling bullied and unsafe. Students call her names and that
makes her very angry and she would rather stay home to avoid that
AS feels that schools should do more to investigate bullying and make her feel safe so she will
want to be there. She feels sad knowing that she is choosing to stay home due to feeling bullied.
AS feels she can easily do her work from home if teachers email it to her and then she can feel
safe and comfortable, which she often does not at school. AS discussed that she feels that she
may need to defend herself physically against bullies at school but worries she will get in legal
trouble. AS reports that she has struggled with bullying since elementary school and now in
middle school and it really impacts her wanting to go or not
Example: “But like, it's just not right. You are supposed to feel safe and protected at school not
like you're scared or worried about going to school. Schools should like investigate what's going
on in the classrooms. I could say they are blindsided”.
Example: “And then um, the other feeling, like scared is like I'm going to get picked on for not
knowing this stuff. So like when I'm home, like I know I'm supposed to be there but I don't want
to be there. But when I'm at school there's two feelings. One versus two. It’s like a fight, the little
safe one. And then two bullies. What is, what is safe one going to do.”
Example: “I’m not really scared because my friend that tells me if you fight her, you're going to
jail. Cause like I fought people before and they almost put charges on me”.
Example: “Like I tell my parents and then around first interview or what do you want to call it
first interview, I told my parents I didn't want to go to school because then I'm like afraid, for my
safety at school.”

Theme 4: Home feels stressful, but not as much as school
When AS stays home she sometimes argues with her parents or siblings about it, she knows they
want better for her but she wants to make her own choices about it. But when she is home she
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feels comforted by her familiar surroundings and her comfort items such as pets. She feels that
staying home from school is stressful but not as stressful as going to school. She describes
staying home and thinking about the work she is missing as overwhelming but would still rather
be home than at school. AS reports that missing more than just one day of school, missing a few
in a row, feels like a relief in those moments/days. She feels that being home she can be herself,
act how she wants to, have her comfort items around her and feel secure whereas at school she
cannot be herself.
Example: “When I am at home I know people there because it's family, um, I don't feel
overwhelmed that much like I'm overwhelmed if I missing school umm, I feel more comfortable
like, I have my dog which I feel better if I'm like stressed out because she I don't know how or
when but when I'm stressed out she'll jump on my bed and just cuddle up on me because she just
knows and I have a guinea pig and she is so pretty, um, yeah and then when I'm at school I don't
have those things to comfort me, um, I just have these random kids that I don't know of.”
Example: “Like, when I go back it’s just stressful paper after papers and when you go back you
don’t have the things that comfort you and your stuck in this building that you’re supposed
follow these certain rules that don’t apply to life.”
Theme 5: I don’t feel connected to school
AS reports that she would continue to stay home if her parents did not make her go back or
would allow her to be home schooled either fully or part time like a close friend of hers is. She
would like to go to school part time to see friends and to participate in classes like music and
math. Her math class is a supported math class where the teacher is very hands on and she likes
that. She also plays an instrument and finds that very enjoyable so would like to be at school for
that class. AS prefers to have at least one students she knows in her classes, feeling comfortable
in a class is very important to her to attend.
AS also reported that during her 7th grade year she was sent truancy letters and heard rumors that
her parents could go to jail if she missed too many days of school. This scared her into going
back to school more often, she does not want her parents to go to jail.
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Example: “I would go for, uh, 5th and 6th period and then for 1st 2nd 3rd to 4th I would stay home
and then I would have lunch or something and then I would go or 5th and 6th because I want to be
in band and I really enjoy band and it’s at the end of the day and I guess you could say that it’s
comforting to have music with no words but like still not to the complete comfort scale as being
at home.”
Example: “Like scared, because like they sent a letter to go to court for my parents I would be
like um, ok I’m going to school now, it’s fine, like just drop it. But in the real world if you get in
trouble, they don’t drop it.”.
AS reported that her absences are a long term pattern and that in elementary school she missed
even more school than in middle school but that she didn’t feel the same stress over it because
there was less homework and the overall workload was much smaller.

Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 6: Teacher interactions affect how I feel about school
Part of what contributes to AS not liking school is her interactions with her teachers and other
students. She feels her teachers approach her negatively about missing school and ask questions
that cause her to feel stressed and angry, she wishes they would leave her alone. AS feels that her
teachers do not believe her when she reports that she is not feeling well or in pain due to illness
or injury. She does not think her teachers trust that she needs to miss school sometimes and she
dislikes them questioning her about it.
Example:“......say my academic support Teacher or my PE teacher they are like so you missed
this and this out of school this week where have you been? And I'll say I'm not trying to be rude
but I can't tell you and I can it's just personal business. And some students just out of nowhere
they are calling me mean names. And some kids don't like calling me names like me I get very
mad and I can't control that”.
Example: “It kind of feels like they're saying I'm a liar. Like when they like pretty much saying
“Ok” that that means like, I don't believe you, but I do believe you”.
Example: “Yeah. Like I've been through like people call me a liar, my fourth grade teacher I
would miss school like over like a week because of my asthma and allergies and everything. And
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he'd be like, yeah, I don't believe you like, you don't know what's going on, so it's fine if you
don't believe me, but you just need to understand that you don’t know what actually is. But that's
what it is. I know the signs, I guess you could say of a teacher not believing like their....”

Theme 7: My teacher interactions change after I am gone
Part of what contributes to AS not liking school is her interactions with her teachers and other
students. She feels her teachers approach her negatively about missing school and ask questions
that cause her to feel stressed and angry, she wishes they would leave her alone. AS describes
her interactions with her teachers as very tense and impersonal. She feels they are just people in
the building doing a job and not interested in knowing her personally and vice versa.
AS describes her interactions with her teachers after missing school as feeling different to her.
She feels teachers will comment to her individually or publicly about not knowing a concept that
she missed while absent and that teachers tell her she shouldn’t miss so much school in a
negative way. She feels unsupported returning to school and tries to stay under the radar.
Example: “It's mostly like the teachers them getting on your back about everything. Say my
advisory teacher she will say why did you miss school today? And I tell her I'm not trying to be
rude but I don't have to tell you where I'm at”.
Example: “I try not to say anything to them I guess I try to you could say stay away from the
crowd and like stay back more and try to like not talk and I guess try to like, watch. But if they
call me up and ask me what is this answer I'm like I don't know and then they say well you
shouldn’t miss this much days of school. And I say I can't help it.”
Theme 8: My teachers don’t know my learning style/me
AS feels that her teachers do not understand her learning style and thus she experiences their
classes as un-helpful to her because they are not delivered in a way that is familiar to her or her
preferred learning style which is hands on or interactive. AS describes herself as having ADHD
and struggling to focus when the teaching is done in lecture format. AS appreciates that when
she stays home she can access her assignments online and that teachers will email and send
things so that she can try to get caught up at home as opposed to having to go to school and ask
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for help, which she dislikes and finds embarrassing and makes her feel stupid. AS feels that her
teachers treat her differently and look at her negatively after she comes back from missing
school. AS feels she advocates for herself to her teachers about how she learns best and they say
they can’t change their teaching styles because they have to follow the curriculum.
Example: “I don't know them, They are just this man or women that are teaching something to
me in a way that I don't want to be teached.”
Example: “But teachers, I don't like are science and band. Band, I like playing the clarinet, but I
also have adhd and I don't, I can't understand what he’s saying.” She feels her teachers teach in
the format that is most comfortable and familiar to them and not in what is preferred for her “I
told the teacher that I don’t learn this way can you teach a different way and he said I have to
follow this certain book…….and I’m just like well if you want me to get good grades in this
class you’re going to have to teach how I want to be taught.”
Example: “When kids are around and they know it already and they understand what’s going on
but you don’t. I guess in my opinion I just feel stupid.”
Example: “Umm, I guess like in my point of view, they kind of treat me less of a person that I
am.”, They just know me as a student and what my grades are, but my grades don't define me.
Example: “Yeah the curriculum book, and I’m just like well if you want me to get good grades
in this class you’re going to have to teach how I want to be taught”.

Theme 9: My teachers affect my decision to come to school or not
AS reports that her teachers do have an impact on her decision to go to school or not. She avoids
attending classes when assignments are due that she feels are not enjoyable and she avoids
classes where teachers tend to utilize a lecture style of teaching or require students to do a lot of
independent seat work. Additionally, AS reports that if she has negative interactions with her
teachers she avoids attending those classes too and feels uncomfortable in them overall. She feels
that her teachers lie at conferences about how she and others are doing grade wise and with
behaviors and that makes her feel badly toward them. She wishes that in middle school teachers
would take a lot more time to get to know students as the people they are and make connections
that would encourage support. AS likes 3 of her teachers and feels she could talk to three of them
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but does not feel comfortable with two of them and does not like the front office staff or the
principal. She feels they only talk to her when she is in trouble or to tell her about her absences
which she dislikes. She also likes the classes that are hands on and where she is not in fear of
getting a lunch detention or other reprimand. She doesn't like when teachers single her out or call
on her to answer questions she feels they don’t think she can answer due to absences.
Example: “Yeah and in Language Arts, we sit down, he grades papers, we sit down do what he
says but he tells us not to talk but I can’t resist myself so he moved me to people that I don’t
know. So one time I just couldn’t handle it and I just stood up and got back to my original seat
and started doing my work and he moved me and I was like what…what.”
Example: “I guess you could say they lie, a lot for them to don’t get in trouble.”
Example: “I, in my opinion I wish schools would actually take a month, I know that’s a long
time, but actually take a month to get to know each student.”
Example: “I don't trust anybody in the office because they're a little bit rude because they will
call you in the office to talk about something you didn't do or they call you in the office and tell
you like you missed this many days of school on the school.”.
Example: “I don’t know about the school because I don’t like talking to the principal”.
She likes the teachers that she feels will help her get caught up and seem to care about her more
than the others
Example: “But the teachers I like, they don't do that. They actually help you and try to get your
grades up. Even the teachers that don’t know anything about it, they've just given me advice”.
Example: “.....but Miss Science teacher, what we call her now, science teacher, she has a ferret,
bunny. I don't like them, cause they smell and no one likes being in her classroom because she
would like before she would pay students to clean the animals’ cages. And I told her no because
it's your animals. You brought them to school, you should clean them. And I walked out of her
classroom and I got a six day lunch detention”.
Example: “When I'm in class, they'll be like, do you understand? And they single me out. They,
they can ask does anybody else have questions? But they single me out because they know I
have low grades.”
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Example: “Yeah, like my teachers sit in this rolly chair so like they always are like that or like
this or like engaged with our body too. But when they look upset they're just like, OK”.
Theme 10: I like classes that are hand on and interactive/fit my learning style
She reports that music and learning music is very soothing and she enjoys the environment in
there. She also discusses really enjoying a math class that has a lot of hands on interactions that
help with her ADHD and meet her preferred learning style of hands on.
Example: “Yes. I would go for, uh, 5th and 6th period and then for 1st 2nd 3rd to 4th I would stay
home and then I would have lunch or something and then I would go or 5th and 6th because I
want to be in band and I really enjoy band and it’s at the end of the day and I guess you could
say that it’s comforting to have music with no words but like still not to the complete comfort
scale as being at home.”
Example: Student: “Math”
Interviewer: “Math and you like math?”
Student: “Yeah sometimes. We are doing like activities like going around the rooms, because my
friends is in this 8th grade math class where you just sit and listen to the teacher.”
Interviewer: “And yours is different, what do you guys do?”
Student: “We do scavenger hunts which is like it has the answers to a different problem and the
equations that you do. We did one on Valentine’s Day, Pi Day, or no, March 14th?”
Interviewer: “Yeah, that’s Pi day”
Student: “Yeah we did this one and she just had like 17, no 18 pieces of pie and there was math
problems around. And like, you need to be active in school even if you’re doing math, language
arts. They shouldn’t have us sit in a chair because that’s not really learning, you’re watching a
teacher talk”.

Member Check Notes: AS said she felt that this was “her” she felt that the researcher did
an accurate job of reflecting her experiences and using quotes to correctly support what
she was conveying.
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028378- Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: I like school and would rather be at school than stay home
LS is a seventh grade female student. She reports that she likes school and prefers being at
school to being home. When LS is at school she reports feeling happy, excited and a little
nervous.
Example: “Well I like spending the day there.” This was as opposed to having to stay home to
take care of her aunt.
Example: “Well I prefer being at school sometimes because like I get to see my friends and I
really like writing for some reason, I write all the time.”
Example: “I do a lot of more things in school than at at home. But at home I do chores and all of
that, but at school I got to like use my instrument. I get to hang out with my friends outside
during break and I don't have to eat lunch alone like at home.”
Theme 2: Staying home from school feels bad, stressful and lonely
LS get frustrated by missing school and not knowing what is going on in class when she is there
or having to leave class to learn what she missed from a different teacher. She has been assigned
lunch detention for missing school in order to make up the missing work, which made her feel
bad. LS get frustrated by missing school and not knowing what is going on in class when she is
there or having to leave class to learn what she missed from a different teacher.
Example: “Well, it's bad because like when I go back to school sometimes I have to do more
work.”
Example: “when you're at home sometimes it feels good, but it also feels like bad because you
know that you have to do something at school, and you're missing it you're at home when you
can’t text anyone or do anything because they're all at school and you are the only one there.”
Theme 3: I am missing school for reasons beyond my control
She has never had an issue with truancy until her 7th grade year and her truancy is reportedly
situational. LS’s lives with her dad and they have lived in Canby her whole life. Recently, her
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dad got a girlfriend that lives in Beaverton. LS’s dad decided it would best for them if they
moved to Beaverton to live with his girlfriend. LS and her younger sister did not want to leave
the community they have grown up in and so they decided to stay behind and live with her dad’s
sister, her aunt. LS’s aunt has been battling breast cancer while LS is living there. LS is bilingual
English/Spanish and is often missing school to attend doctor appointments for her aunt to
translate for her and then to take care of her. She says she feels that she must take care of her
aunt until she gets better but she doesn’t want to be missing school, it makes her feel bad and
overwhelmed. She worries about what she is missing and how she will make it up knowing she
has to miss so much school to care for her aunt. A barrier to LS getting to school is
transportation. She reports that no school bus comes to her aunt’s house and so she relies on her
dad to come from Beaverton to get her and her sister and take them to school. Monday’s are the
only consistent days that her dad comes to get them and the rest of the time she relies on her aunt
who is often too sick to take her.
Example: “I have never missed so many days but this year I like last year, I think it was last year
I got a little certificate for not missing too many days. But this year, how I moved to hope to
Beaverton, um, and I didn't want to move to that school so because I'm afraid something bad is
going to happen over there like people are not going to like me or something, so I decided to stay
here and my dad brings me every Monday and I stay with my aunt, but some days when my dad
has to work he has to leave really early and we have to, some days I cannot come to school.”
Example: “And also because my aunt has been having like, she had a cancer for the past two
years and she has been having this has been like her last year because she has been having a lot
of surgeries. So um, this year she um, she had a lot of clinic things to go to, and I have to go with
her because she doesn't really speak English that well. And her, um, her children are like
working all the time and they can’t go with her.”
Example: “I go over there and then in the afternoons when I get back from the clinic I just help
her with because they put something like how they call them, drains? or something. So I have to
help her every two hours take the blood that doesn't work out, but they took them out already. So
now it's just to take care of her stitches.”
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Theme 4: Issues with friends/bullying have affected how I feel about school
LS explained that she has had some issues recently with friends and relationships. There has
been some tension between her and a former friend that has made some parts of seeing that
friend uncomfortable at school. This has also caused a shift in her friend group, which she
reported being okay with. LS reports that she is friendly to everyone at school regardless of how
they treat her and that she feels she can always make new friends.
Example: “Like I used to hang out with a lot of people like I'm pretty much nice to everyone. So
I talk to everyone. Even if they don't talk to me and then I hang out with whoever. I don't care if
they are a guy or a girl and I hang out with them and how then when I didn't have those friends, I
started hanging out with other people and I started like with the people that came and hanged out
with me, I just started hanging out with them more.”
Example: “Sometimes I feel like they're talking about me because there was this time when she
got really mad and she started saying some stuff and the my other friends were just like mad at
me also. So I was just like, OK.”........ “No, it doesn't make me not go to school. Just makes me
not want to see her. Because everytime I see her I smile at her because I don't want to be rude,
but she always looks at me really bad”
Theme 5: Staying home feels lonely
LS feels lonely when she has to stay home and take care of her aunt, she misses her friends and
the social interactions she has at school. School is important to her and she is working really hard
to get her grades back up to where she would like them to be.
Example: Interviewer: “How does it feel when you miss school?” LS: “It feels bad because I
feel lonely.”
Example: “I do a lot of more things in school than at at home. But at home I do chores and all of
that, but at school I got to like use my instrument. I get to hang out with my friends outside
during break and I don't have to eat lunch alone like at home.”
Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 6: Most of my teachers do not know me or why I miss school
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She has told only one teacher about why she is missing school because she felt comfortable
talking to him. She has never talked to the school counselor or other teachers about what is going
on at home.
Example: Student: Well, I'm trying to fix in my grades right now and I'm staying after school for
my science teacher and some of them.
Interviewer: Okay, do they know why you haven't, you're sometimes not able to come to school
besides your friends?
Student: Not all of them, only my um, humanities teacher.
Interviewer: Okay and is that, did you talk to him about it or did they ask?
Student: No I told him about it
Theme 7: Teacher interactions affect my experience of their classes
LS likes most of her teachers, they are nice but she experiences them differently when they
present in different moods. She has one teacher that she does not like because she feels she does
not stop to help kids who are confused, she just keeps teaching.
LS also reports that she feels weird talking to her teachers because she worries they will come
and approach her about her absences because that has happened before. She has been assigned
lunch detention for missing school in order to make up the missing work, which made her feel
bad.
LS has had negative interactions with some teachers about her absences and she feels they think
she is skipping school or not coming by choice which is frustrating. Her humanities teacher is the
teacher she likes best because he is kind and friendly and she feels kids feel comfortable talking
to him. This teacher is bilingual English Spanish like she is and that is important to her. This
teacher has given her praise for working so hard in spite of all she is going through which makes
her feel good.
Example: “They're really nice [teachers]. Well some of them sometimes. When they're in a good
mood, like one teacher when she's in a good, she's really nice but like one time I tried to ask her
about for help but she told me that she couldn't because she was doing her class.”
Example: “So I decided to ask another person and then the other teachers that are really kind
because sometimes when my um, my ipad is about to die, I just ask a teacher and he gives me,
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like he gives me a paper, copy of the work and I can do that and he gives me a little bit more of
time to do it.”
Example: “Like with going back to school, I get frustrated because like I, like I said I don't
know like what's going on sometimes and have to get up and then sometimes I'd have to, some
teachers call me like my science teacher, I need to do a science, um, report for him or sometimes
that. And um, yeah I get sometimes frustrated because I kind of don't understand that thing
because we didn't do the, I wasn't there when they did the project and I have to get out of class
and do it with another teacher. So that's sometimes gets me frustrated.”
Theme 8: I prefer classes/teachers that are upbeat and fun
She has explained that she has several classes where teachers interact with her more as a friend
and offer support and encouragement. The environment is friendly and light and she feels
comfortable.
Example: He is really kind, he's like everyone's friend. He's my favorite teacher because I have
him for advisory and first period and he's really nice and um, he's like a friend to everyone.
Everybody likes to talk to him and he's really fun to hang out with in the class.
Theme 9: I don’t always feel comfortable asking for help
She has told only one teacher about why she is missing school because she felt comfortable
talking to him. She has never talked to the school counselor or other teachers about what is going
on at home. She has one teacher that she does not like because she feels she does not stop to help
kids who are confused, she just keeps teaching.
Example: “Well, I don't like how the teacher like kind of just keeps on going with her class
when somebody needs help. And like I can’t ask her because um, it's kind of weird asking her
because she has to, she has more things to do and after class I can’t ask her because I have to go
fast to my other class sometimes.”

**No member checking occurred with this participant, the researcher was not able to reach her
for follow up after multiple attempts.
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030378 Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: School connection and friends is essential
JS is an eighth grade male student. JS reports he has historically not liked school and often made
up excuses to miss school such as being sick, or too tired to go. Overall, JS reports that school is
fun now, though it didn’t used to be. JS enjoys school almost entirely due to the social aspect of
it and seeing his friends.
Example: “I guess I just didn't really want to go to school because I was tired or something in
the morning and I just wanted to sleep in a lot so I try to make it up an excuse, but I've done that
so many times it's starting not to work and I stopped doing it because I got reasons to go to
school now.”
Example: “It’s fun [school], I guess. It used to not be like because I have reasons to go to
school now mostly to see my friends and stuff.”
Example: ‘Being at school is more social and all that, being at home, it's more just me and my
family, or just me.”
Theme 2: I missed school because I had no friends
Until recently, JS reports that he has never had friends at school and so he saw school as a very
lonely and unpleasant place to be. Now that he has made friends, he says he feels he has a reason
to go; to see and interact with his friends which now makes him like school for the first time.
Now that he has made friends he feels he rarely misses school and gets upset when he does have
to miss school due to doctor or orthodontist appointments.
Example: “I didn't really have any friends. I was just going to school, learning. That's the time I
used to miss, miss like half a month or even a whole month of just school.”
Example: “It was just the motivation of friends for me to go to school.”
Example: “I had no reason to come” In reference to not having friends before this school year.
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Theme 3: Being home makes me feel relaxed and restful
When JS stays home from school he feels rested, calm and relaxed and will typically play video
games and sleep. When he would try to fake sick he felt his parents usually figured it out and
would try to make him go to school. JS reports being at school as feeling energizing, more
interactive and social compared to staying at home, which is restful and relaxing.
Example: “Just more relaxed, like rested, rested, relaxed, rest. I just more comfortable I guess.”
Example: “It’s like going from Friday to Saturday. Nice and relaxing.”
Example: “Sometimes it just feels good to realize that you saved a lot of brain power that day to
use on whatever else you want and just after that day is over its like uggghh going back to
school, see if I can get another day out.”
Theme 4: I don’t like getting up early
JS does his best to attend school now, but getting there on time and waking up early is still an
issue for him. He has tried to make his bedtime earlier to help him with getting up but he feels he
is just not a morning person and so sometimes he still struggles to get to school on time. He will
miss the bus and ask his parents to take him so he can go in later than he has to if he rides the
bus. He does not give himself much time to get ready in the morning. JS also reported that he
really dislikes the bus ride to school, it is long and cold and so he often tries to miss the bus so
his parents will take him but if they cannot then he just misses school that day.
Example: “But getting to school on time is still an issue with me.”..... “I'm just way too tired. I
wake up in the morning, I can't get up because I'm so tired.”
Example: “It's not that hard though. Takes five to 10 minutes, but I'm also really tired at the time
so if I just, if I do want to get up early I do. But if I don't, I usually get there around second
period, which 8:30 or something?”
Example: “So I make up excuses when I wake up so I can go back to bed. I try, but even if I, if
I'm just tired, I fall back asleep, but I just don't want to go to school.”
Theme 5: Missing school feels stressful/bad
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When JS misses school he says it feels horrible and boring. He is missing things that he will need
to make up and understands it is usually avoidable if he would chose to go to school or to that
class. He misses the social aspect of school when he has to stay home but keeps in contact with
his friends via text.
Example: “Uh, you miss out on stuff, you have stuff to do. It's just horrible. I guess you could
have prevented it by just going to school”
Example: “......there’s too much work afterwards. Gotta think about the future, not the present.”
Theme 6: I have missed school simply for not wanting to go
Before making friends, JS reports that he felt school was a waste of time and that he would
sometimes miss up to as much as a month of school because he just didn’t want to go. JS reports
that often times when he misses a day by choosing not to go it’s hard for him to come back and
he finds himself wanting to miss several days just to avoid the stress of going back. He feels that
missing multiple days becomes a bad habit for him.
Example: “I just didn't really want to go to school because I was tired or something in the
morning and I just wanted to sleep in a lot so I try to make it up an excuse, but I've done that so
many times it's starting not to work and I stopped doing it because I got reasons to go to school
now.”
Example: “I just didn't want to go.”
Example: “Because I just didn't want to go or want to go and also I missed a lot of days because
of my braces.”
Theme 7: I want to be independent/make my own choices
JS reports that he is in charge of his own bed time at home and will often stay awake until his
phone dies and then he will sleep because there is nothing to do. He feels that when he is home is
very independent from his parents and they each do their own thing. Because he is in charge of
his bedtime, his wake up time, and getting to the bus, if he doesn’t want to go to school he often
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just doesn’t do these things and nobody intervenes. He mentions several times that when he is
home he can do whatever he wants, and at school he cannot, he has to somewhat do what is
expected of him and he doesn’t always like or want to.
Example: “So I make up excuses when I wake up so I can go back to bed. I try, but even if I, if
I'm just tired, I fall back asleep, but I just don't want to go to school.”
Example: Interviewer: “Um, so how do you feel when you are not at school?” Student:
“Independent.”
Example: “Not really. My Dad is usually there, but he has his own thing that he does and I have
my own thing and yeah”
Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 8: I prefer classes/teachers that making learning interactive
He likes certain classes more than others, if they involve hands on learning or he perceives the
teacher as nice or utilizing a teaching style he prefers.
Example: “Yeah that’s because of the morning stuff and I don’t to wake up. 1st period is pretty
fun. I have friends in it. Second period it's physical education, PE, really fun, I love physical
education stuff. I just love moving in general.”
Example: “Uh sixth period, art, is really fun.”
Example: “It depends on the class mostly, let's say some classes there is not really that much to
do. It's like a catch up for other classes. Some classes like art and music are really fun. PE, I also
love PE.”
Theme 9: The way teachers interact with me or treat me affects my wanting to go to that
class or school
He feels he has at least one teacher who does not like him because there is a mutual disrespect
for one another and so he doesn’t like that class. When JS does not feel engaged in a class he will
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refuse to do his work and will engage in preferred activities such as playing on the IPad or
drawing and this causes negative teacher interactions.
In the first interview, JS reported that he had never noticed a difference in the way his teachers
treat him when he misses a day or more of school but in the second interview he said that he now
noticed that those interactions did feel different after he had missed school. JS reported that he
now noticed that his teachers do impact his decision to come to school or be in certain areas
because he is avoiding them.
Example: “A lot of friends in it and the teacher is super nice and lets say with my fourth or fifth
period, fifth period is like half of a regular class and the teacher talks to you more, just like more
independently.”
Example: “They want me to do my work, but I refuse I guess, but I still do it just, way slower
because I'm also doing other things at the same time.”
Example: “Yeah, I have. I prefer like if I'm really late to school. Hmm. Like I prefer to be late
enough to miss fourth period.”
Example: “The only time I got talked to why I was being late was by the principal. I was being
late so many times and yeah, I just blamed it on my alarm clock.”
Example: “Teachers have a big impact on going to school and stuff. I notice that now.”
Theme 10: My teachers don’t know me as a person
In regards to teachers, JS says that he doesn’t really feel connected to his teachers much at all.
He feels that they are just adults in the building who give him work to do and that’s it. JS
mentioned that he feels that none of his teachers know why he chooses/chose to miss school and
that he was not sure how it would impact him or them if they did know. He doesn’t feel
connected to them. He likes art and PE the best because those classes allow for movement, which
is fun for him.
Example: “They're just teachers and adults that give us work and we do it or teach us how.”
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Member Checking: Participant 3 said they felt this was an accurate description of their
experiences. The only discussion was on how the participant felt they actively avoided the school
counselor and sometimes was late to class avoiding her office.
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040378- Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: I mostly miss school for things out of my control
JES reports that the main reason she misses school is due to medical appointments and being
sick. Her biggest absence this academic year was due to a family trip to Mexico that lasted for 30
days. This is a trip that she takes with her family annually and she feels it is very important to go
and spend that time with family but she worries about how it is impacting her academically.
Example: “I went to Mexico like for 30 days and I missed a lot of classes and yeah”
Example: “Appointments and yeah…...Sometimes some days because I'm sick.”
Example: “They say try to stay after school and finish some stuff or ask teachers for help or if
they don't want to help you ask us for help and we can like try to get you caught up for the other
class.” in response to being asked about getting caught up after taking her family trip.
Theme 2: I feel weird/stressed/bad about missing school
JES is an 7th grade female student who identifies as bilingual English and Spanish. JES describes
missing school as feeling bad and weird because she feels that she is missing important things
she will need to learn and make up. Missing school makes her feel somewhat nervous because
she knows that they will not repeat the content she is missing and so she will have to find another
way to learn it and get caught up.
JES is sometimes overwhelmed from missing school and so she will choose not to attend school
because of this. She will check her homework online when she has access to WIFI.
JES feels that coming back to school after having missed a day or more feels weird, she would
rather just have gone to school than missed a day in the first place.
She likes all of the new classes she has and the new opportunities to learn. Missing school feels
stressful, she feels she will get behind in her work and need to find ways to learn the content and
make
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Example: “I just have this feeling that I like feel out I'm going to miss Important stuff and I'm
not going to like be there for the next day. Um, they're not going to repeat that same thing that
they repeated, that I wasn't there.”
Example: “I missed a lot of stuff. Even if I don't know if I’ve missed stuff, I feel weird.”
Example: “Like if I'm on my trip I want to like go back because they don't want to miss more
stuff than I already had and that's mostly it.”
Example: Student: “They are learning different stuff that I haven't learned.”
Interviewer: “OK. And what is that like for you? How does that feel?”
Student: “Um, it's kind of weird.”
Theme 3: I like school
Overall JES feels good about school and enjoys spending time with her friends there and the
social interaction she has at school.
Example: Interviewer: “Um, how do you feel about school overall?” Student: “Umm, good”
Example: Interviewer: “You would say that you like school overall. What makes you like
school?” Student: “Hanging out with friends and yeah”
Example: “Just more comfortable with being in school”
Example: Interviewer: “Um, how do you feel about school overall?”
Student: “Yeah, like if I feel happy about it?”
Interviewer: “Yeah”
Student: “Well yeah I feel happy, excited.”
Interviewer: “What makes you feel happy and excited about school?”
Student: “Cause we have this different kind of classes and learn different stuff and it just made
me like want to learn more about different stuff that they teach.”
Theme 4: Staying home is boring
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JES reports being more comfortable at school than at home, she feels bored staying at home and
likes to go to school to see her friends. Her favorite part about school is her friends. JES feels
that being home is boring, and being at school feels happy and exciting.
Example: “Bored.” In response to the question of how does it feel when you miss school.
Example: Interviewer: “Yeah if being at school feels like happy and good. Like I'm learning
these new things that I didn't know before and this is interesting, how does it feel when you're at
home? You know, is it like this is boring or?”
Student: “Boring”
Interviewer: “Okay. Do you ever feel like stressed about missing school? Like Oh, I feel like I
should be at school. I'm like nervous about missing work.”
Student: “Yeah”
Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 5: I feel I can communicate with my teachers if I need to about school
JES reports that she talks to her teachers or the office before taking this trip to try and get some
of the work that she will miss so she doesn’t get too far behind but that it is still challenging. Her
parents talk to her about staying after school and doing what she needs to do to get caught up
once she returns to school.
She reports that 7th grade is the year she has missed the most school and that she feels her
teachers do help her try to get caught up once she is back. She likes her academic support teacher
a lot because she will sit down with her and make a list of hat she is missing in her classes and
help her make a plan to get caught up.
JES feels comfortable talking to her teachers but reports that she does not have any adults in the
building that she feels she has a really good relationship that she could talk to about things if
needed. She feels that she can communicate with the front office if she is going to be out and
request her work that way or via teacher emails.
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Example: Interviewer: “Okay, which teachers are really helpful? What did they do?”
Student: “My Academic teacher support teacher.”
Interviewer: “And what does she or he or she do that's really helpful for you?”
Student: “They first make a list of the things that I'm missing and we tried to get three or four
pages in a day. Then the next day's do more stuff that I miss.”
Example: Interviewer: “What do you do when you don't feel like you know what to do in
math?”
Student: “Ask the teacher or my partner.”
Interviewer: “And is it, does it help? Do you feel like either one of those people help you”
Student: “Yeah”
Theme 6: My teachers don’t talk to me very often
She felt that in elementary school, she had a relationship with her teacher and principal that
helped her out during a time she was bullied but at middle school she doesn’t really know the
principal but she hasn’t really had a need to talk to her.
Example: Interviewer: “Do they ever talk to you about missing school? Like, you've missed a
lot of school, what's going on?”
Student: “No”
Interviewer: “Nobody ever mentions anything like that?”
Student: “No”
Theme 7: I wish my teachers could help me get caught up more
Overall JES reports that her teachers interact with her the same when she returns to school after
missing school and that it might be nice if they interacted with her more, approached her more
and helped her to get caught up without her having to seek them out because sometimes that
feels embarrassing.
She likes all of the new classes she has and the new opportunities to learn. Missing school feels
stressful, she feels she will get behind in her work and need to find ways to learn the content and
make
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Example: Interviewer: “Do you feel comfortable asking for help or sometimes don't want to?”
Student: “Sometimes don’t want to”
Interviewer: “Okay, tell me more about that”
Student: “Sometimes I don't want to cause I feel they're going to say or that’s ok, or some other
day we can go over it and how is it going to help me? And that's the day that we have homework
and you don't explain to me? And that stuff.”
Example: Interviewer: “Is there anything else about missing school that would be kind of
helpful for me to know. What could school be going better or teachers be doing better to help
you with school?”
Student: “Umm.......Try to give them more, like more attention if they miss school.”

Member Checking: Participant 4 felt that this was an accurate description of what she was
experiencing. She emphasized that the office staff was nice and that she felt she could go to them
to tell them she would be gone when she went to Mexico. That was the only clarification
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058378- Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: Missing school feels bad/stressful
BS is an 7th grade female student. BS describes missing school as nerve wrecking due to the
amount of work that she knows she is missing and will have to make up. Missing school because
of transportation issues and/or waking up late is stressful for her. Staying home is relaxing but
also stressful because she thinks about projects she will be missing. She experiences school as
more stressful than staying home overall though. Not remembering where you are supposed to sit
and interacting with all the people at school is stressful at times and after being absent. BS feels
that the time of the year factors into how she feels attending school or staying home. At the
beginning of the school year, staying home is more stressful because you are without the
familiarity of routine like you have established at the end of the school year.
Example: “Like I haven’t missed a lot kind of, but it's like nerve wracking because and then like
if you have projects due or like assignments or anything basically it's like you have added on
stuff and like I don't know, like sometimes like don't give you time in class to do it. So like,
basically it's like kind of a little bit nerve wracking because when I was gone it was like kind of
like nerve wracking thinking about school, like coming to school and stuff.”
Example: “Like in the hard like, category, like math, like that can be like difficult because like
obviously if you're gone and like you don't know what this is or like say Algebra, like you
missed learning that and then they are starting that it's like, no, it's like difficult to get.”
Example: Interviewer: “Okay, that makes sense. What about, does it feel the same or different if
you miss school because you woke up late and you couldn't get here.?” Student: “Stressful. That
feels stressful because know like we wake up at like six, well I wake up at 6:30, some people
may wake up at like five. Yeah.”
Theme 2: I miss school mostly because of sickness or transportation issues
She reports that the main reasons she has missed school this year are being sick and waking up
late. When she wakes up late, she might miss the bus and then if her neighbors cannot take her to
school she cannot get there because her mom does not have a car right now.
Example: “Like I haven't missed school I think because of this maybe like once or twice, like
waking up late and it basically is just being sick and waking up late and then that's it.”
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Example: Interviewer: “So most of your absences this year have been like illness.?” Student:
“Yes” Interviewer: “And was this something that happened last year or in elementary school?
Like missing school or would you say this is the first time it's been a problem?” Student: “Like
this sickness that I am kind of over, um like it was the longest time I've been out of school
because their spring break and then I have missed that week and then Monday and Tuesday. So
basically it's the longest time, but if you add them all up in one year, probably longer maybe”
Example: Interviewer: “No. If you did, it was usually because of being sick or sometimes
waking up late?” Student: “Waking up late probably” Interviewer: “Waking up late, okay. What
happens if you wake up late?” Student: Because I go to the bus like, I don't know. I can't
technically walk here, but like there's been neighbors have been taking me or like my mom
scheduled a bus for me to go and like that's it.” Interviewer: “OK. So transportation can
sometimes be an issue if you're not on time.” Student: “Yeah”
Theme 3: School causes anxiety
BS describes school as sometimes hard and sometimes not, she feels that math is one of the hard
parts about school and that missing math class when she misses school makes it difficult to catch
up because the teaching is sequential. BS also describes herself as having stage fright and not
liking to stand up and talk in front of others at school. She feels that school is physically
exhausting due to how big it is, how much walking is required and all the stairs. She experiences
school as more stressful than staying home overall though. BS describes that being at school, she
feels somewhat anxious or nervous due to all the people there. She reports that she will
sometimes meet new people via her friend group at lunch and that sometimes the people at
school feel stressful to her when they are not working and she is trying to get her work done. BS
also reports that sometimes she likes school and sometimes she doesn’t. She dislikes having to
do large projects or having to stand up in front of others for presentations.
BS describes feeling a lot of anxiety or nervousness at school and centered around things
involving school such as large class sizes, lots of people, negative interactions with others. She
describes school as “It's not the worst thing ever because everyone has to do it” but feels she is
not doing her best in school and could be doing better. Overall, BS feels that she is only doing
about half of her best in school, that half the time she could be doing better and that she can get
down on herself about that from time to time but that she still comes to school even when feeling
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she isn’t doing her best. The transition from 6th grade to middle school was a big one, middle
school feels weird, it has so many people and is so much bigger.
Example: Interviewer: “How do you feel about school overall?” Student: “Like sometimes it can
be hard, sometimes it's not. But like since I am a stage fright person, like I don't like standing up
and talking to other people except for like my friends.”
Example: Interviewer: “That makes sense. Can you think of anything else that would be helpful
for me to know about how school has been for you this year?”
Student: “For when I was in sixth grade, they asked me a ton of questions, like how do you feel
or how do you think it’s going to feel when you go to middle school? And like first thing I was
like nervous of just thinking about like since this is a big school, um, basically I was getting
nervous like of that and like walking around the school was smaller, like way smaller than what
this is.”
Interviewer: “So it’s just maybe that word anxiety again, a little bit”
Student: “More and more anxiety.”

Theme 4: Staying home is boring, relaxing, has comforts
Her experience of missing school is that she feels bored because she has nothing to do during the
day when she stays home. Staying home from school due to illness feels different for her, she
misses the interactions with her friends and feels bored. A typical day staying home for her
involves watching TV or Netflix and playing with her dogs which is a big comfort to her.The
relaxing part about home is that there are just the people she knows and she can lay with a dog or
cat or another comfort item.
Example: “Bored, like if you don't have anything to do during the day, just basically boring.
Um, it’s really boring. For me.”
Example: “Um, just watching youtube or Netflix. That's basically it. Or just being in my room,
or sometimes petting my dogs.”
Example: “Staying home is like more of a relaxing, school is kind of like a little bit more
stressful if you have a new seat and you don't remember it, like in that class it's like basically
like that or like get around because all the people”
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Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?
Theme 5: My teachers don’t know me as a person
BS explains that school might feel less anxious for her if she could have some knowledge ahead
of time about what she would be learning in her classes. She doesn’t feel that her teacher
interactions feel any different to her when she comes back after missing a day or more of school,
she doesn’t feel particularly connected to her teachers and she cannot stay after school to get help
due to her transportation constraints. BS notices that her teachers will sometimes ask her how she
is doing when she returns to school after being out for illness.
Example: Interviewer: “Friends, OK. So do you feel like you have good relationships with your
teachers and that you can talk with them or is it feel like you don't. I mean I heard a little bit of a
mixed there from you, like sometimes I talk with them and sometimes it feels weird?”
Student: “Like since I technically don't know them, know them. Um, it's, that's the kind of like
weird part but since I know them kind of like more, it's like i don’t know, like nerve wracking I
guess.”
Example: Interviewer: “Do they ever ask you like how, how are you doing or why been gone
or?”
Student: “They've asked that before, yes. Or like the week that I was gone I’ve gotten a question
about like, like where were you, or not where, like, like how are you? I’ve gotten that? Um, like
how are you feeling today? Because of coughing and stuff.”
Theme 6: I don’t feel comfortable asking my teachers for help
She feels sometimes that her teachers hates her and if she has had what she perceives to be a
negative interaction with a teachers she will feel weary around them in the future and want to
avoid them if possible. BS doesn’t feel uncomfortable talking to her teachers after she has missed
school except that she knows they will tell her to stay after school for help and she cannot do that
because of her transportation issue right now so sometimes she avoids asking them. She wishes
that her teachers would tell her and the other students ahead of time what they will be learning so
she could be better prepared, that would lessen her anxiety.
Example: Interviewer: “Um, are there specific things about school that make you feel like you
don't like it sometimes?”
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Student: “Maybe like the teachers sometimes, like obviously everyone gets stressed about the
principal here.”
Example: “Sometimes.....like certain teachers, but like none other than my main teachers. Like I
don't think they hate me....”
Example: “Like maybe she just a little bit doesn’t like me and then now I had her for I think a
first x-block because we have like four switching I think. So now we're on the fourth one. So I
was with her. So it kind of feels like awkward”
Example: “Like I don't feel like, like I don't ask them because I feel like I'm comfortable, like
asking them and like I can't technically stay after school because I don’t have a ride home so I'm
just like, I can't stay after school. Like I'll go to my friend's house and then like I'll ask my mom
just like, can I go to my friend's house? And she'll be like, yeah, I'll just hang out there because
it's not really that far from my house. It's like I wouldn't say even a mile, like a quarter.”
Member Checking: Participant 5 said she felt that everything was accurate and offered no
suggestions or comments other than that.
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068378-Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: I like school, it’s fun and exciting
She reports that she loves school and all the new opportunities for learning she has in middle
school compared to elementary which she didn’t like as much. She feels that overall school is
fun and she loves her classes and her teachers. She has had to make all new friends but she feels
okay with that. ABS feels that being at school and staying home feel very different. Going to
school you get to learn new things and see your friends and do fun things. Staying home is
boring and you have to do things that are not fun like cleaning and dishes. Staying home is
boring and lonely because you have technology but that gets boring quickly. When she does not
go to school she misses her friends. ABS reports that she sometimes leaves school early for
doctor appointments but that she never skips classes just to skip them. She likes to go to school
and see her friends and to turn in work that she has completed as homework or for projects rather
than get behind. Some day, ABS wants to go to college and live with roommates and stay in
Portland, she is not sure wants he wants to do specifically but she knows she wants to attend
college and school feel important to her.
Example: Interviewer: “Um, how do you feel about school like overall?”
Student: “It's fun.”
Interviewer: “It's fun”
Student: “Yeah, like since the year I've been there. It's been nice”
Example: “It's different because when you go to school you get to learn like a lot new things and
sometimes we're like at lunch and you get to be with your friends and when you're not in school
it's boring because then you miss your friends. And like for me I love school but it's kind of
boring because, when I am at home I had to do things like washing dishes and I don’t like that”

Theme 2: I most often miss school for reasons beyond my control
Some of the main reasons that ABS has missed school include being sick, having medical
appointments or needing to stay home to take care of her 2 year old brother if he is sick and
unable to go to daycare. Both of her parents work so if the toddler is sick it is easier on the
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family to have her stay home. She has skipped school once but didn’t like it because it felt
boring. Once she made friends she felt like school was worth being there and that she didn’t want
to skip.
ABS feels she most often is missing school to take care of her littlest brother. Other times, she
has to walk her other little brother to school and when she has to do this she will get to school
late, maybe miss advisory or 1st period. When she has to be late to school for walking her brother
she feels mad and sad about getting there late and missing work because she had to take care of
her brothers. When she has to stay home an entire day to take care of her little brother she feels
bad and exhausted because he destroys the house. She feels that she does not want to have to do
that but she wants to help her family and understands why they ask her to. She does not talk to
her parents about how frustrating it is to miss school and feel stressed to take care of her brothers
because she does not want them to have to pay a babysitter to do it and waste their money.
ABS reports that overall school feels important to her, she wants to continue learning and getting
smarter.
Sometimes ABS’s mom will be the one who tells her she needs to stay home. If she wakes up
with red cheeks from sleeping too close to the heater her mom thinks she is sick so she will stay
home so she doesn’t have to argue with her parents even though she feels she could go to school.
Example: “Well, one because I sometimes I'm sick. Sometimes I help my mom because like,
well you know my baby brother, he goes to school, preschool, and sometimes he gets sick and
my parents have to work so I help my mom and I.....”
Example: “Well, once I had to leave early because I went to the doctor. I had to go to the doctor.
And two because um, my mom had to go somewhere really far and I do have keys for the house
but I forgot I forget them sometimes so she just picks me up. I can just wait in the door.”
Example: “Probably take my brother to take care of my brother. Sometimes I get there tardy
because maybe no one that like the, the like my, my medium brother he goes to the elementary
and I need to take him like there’s no one there to take him and I get there late and I miss like
maybe advisory or first period and I get there like around the second or third period and I get
there late.”
Example: Interviewer: “How does it feel for you when you have to like stay home a whole day
to take care of your little brother?”
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Student: “It's hard for me. It's super hard because um like, when I do take care of him, he causes
fights or destroys the house”
Interviewer: “He is two right?”
Student: “Yeah”
Student: “And I’d rather be at school than take care of him.”
Interviewer: Do you feel like you have to stay home and take care of him?
Student: I really don’t want to but then I just want to help my parents so I tell them yeah I can
take care of him
Theme 3: Staying home is boring
ABS describes missing school and staying home as boring and that all she really does is lay
down. ABS feels that being at school and staying home feel very different. Going to school you
get to learn new things and see your friends and do fun things. Staying home is boring and you
have to do things that are not fun like cleaning and dishes. Staying home is boring and lonely
because you have technology but that gets boring quickly. When she does not go to school she
misses her friends.
Example: Interviewer: “OK. How does it feel when you miss school, like when you stay home?”
Student: “Boring.”
Interviewer: “Boring. I hear that a lot.”
Student: “I love school. I didn’t like elementary, but I like middle school. It's kind of fun, but
when I miss school it's kind of boring. I don't know. It’s just kind of boring.”
Interviewer: “Like what are you usually doing when you stay home?”
Student: “Lay down”
Example: “It's different because when you go to school you get to learn like a lot new things and
sometimes we're like at lunch and you get to be with your friends and when you're not in school
it's boring because then you miss your friends. And like for me I love school but it's kind of
boring because, when I am at home I had to do things like washing dishes and I don’t like that”
Example: “I feel, sometimes I feel, like how do you say, like lonely? Because usually when I'm,
when I'm home I usually just use my ipad. Sometimes I get bored and I don't usually don't have
nothing to do.”
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Theme 4: Missing school feels terrible, bad, stressful
ABS describes missing school as feeling terrible. She gets very worried about the work that she
is missing and that she will have to ask her teachers for help once she gets back to school and she
does not like asking them for help because it feels embarrassing. ABS reports that she thinks that
she missed even more school in elementary than she has in 7th grade because she didn’t want to
go in elementary so she would say she was sick so she could stay home. Sometimes ABS will
use her Ipad to check her absence totals at school and she feels really bad/guilty seeing how
many days she has missed. Missing school on a day you have a project due is even more terrible.
She feels she does the work then has to miss turing it in on time which is very frustrating.
Example: Interviewer: “How do you feel about how much school you've missed?”
Student: “Terrible.”
Interviewer: “Terrible? Tell me why. Tell me a little bit about that”
Student: “Well, because if I miss school I am going to miss everything that I have learned then
when I go to school I have to like figure out what we learned and I have to ask and I really don't
like it because I don't know, but I really don't like to ask, uh”
Example: “Uh, when I miss things I feel really bad because I'm like for example I have band and
I missed two time band and we learned some new notes and it was hard for me because my
fingers and math too”
Example: “For me feels like I've been gone for weeks or months and I just feel like I miss
everything about like every, every class. So when I asked the teacher, I just think I only missed
one thing because she just said I just miss one thing. And so yeah, I did”

Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 5: I don’t like to ask teachers for help
ABS mentions several times that she doesn't like to ask others or the teacher for help when she
has missed a day, she doesn’t want to disturb them. She feels comfortable talking to her teachers
though and telling them why she has missed school though.
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Example: “But when you go back to school it's kind of nice. But then really bad because like I
like the other question, I don't really like to ask anyone what we did, like I just really don't like it
because then I disturb someone and I don't really like it that much. So I just usually tell teacher.
Sometimes she tells me everything then yeah.”
Example: Interviewer: “Do you feel like your teachers understand and help you in class if you're
struggling or if you've missed a day?”
Student: “Yeah”
Interviewer: “OK, that's good. And you feel comfortable asking them for help? Most of the
Times?”
Student: “Sometimes.”
Interviewer: “OK. What, what prevents you or like what keeps you from asking for help
sometimes?”
Student: “Um, I don't, don't know.”
Interviewer: “Like sometimes you just feel shy or don't want to ask or you know, don't know
what they're going to say?”
Student: “I just stay in my seat and if a teachers gets closest to me and I just, then you ask.”
Interviewer: “OK. So if they are asking you more like, Hey, are you doing OK? Do you
understand what we're doing? Then you'll talk.”
Student: “Yeah”
Theme 6: I like the classes that are hands on
ABS reports that she really only likes one of her classes, which is band and she likes that because
it is interactive and she likes to progress and learn new notes and songs. Her other classes often
feel slow and boring and she will struggle to stay awake. She reports that she likes math but that
it is getting harder so she practices an online software called IXL to help her get caught up.
Example: “Yeah, it sounds really good, but I like band because like you get to learn like notes
and you get a practice paper yeah”
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Example: “I love math, but sometimes it gets harder and harder for me, so I usually practice,
IXL and I get better at it. So, and um, I have ELD it's getting harder than last year. Last year it's
easier, but ELD for this year it's alright, but it's getting harder.”

Theme 7: I wish I had better relationships with my teachers
In elementary school she felt that a teacher was frequently mean to her as well as one student and
so she would miss school to avoid them. The student who bullied her in elementary attends
middle school with her but the school is so big that they don’t see each other. ABS also reports
feeling more confident in herself in middle school so she doesn’t let things get to her as easily.
She does not feel that her teachers every affect her decision to come to school or not and that she
feels comfortable talking to her teachers but that she wishes she had better relationships with
them but isn’t sure how she could do that. She doesn’t feel she talks to her teachers very much
and talking to them more could be one of the ways to improve her relationships with them.
ABS says that she feels her interactions with her teachers feel different after she has missed a
day or more of school but she cannot really describe how they feel different.
She feels somewhat comfortable talking to her teachers but doesn’t want to be the one to initiate
it. She would like if her teachers approached her to check and see if she is understanding and
how she is doing, then she would feel comfortable telling them she needs extra help. She will
wait until they come close to her rather than go seek them out.
Example: Student: “I think I'd rather have a better relationship to my teachers”
Interviewer: “What would make it better for you. Like how would it feel better?”
Student: “Um, I don’t know”
Example: Interviewer: “Okay so missing even just one day feels like you have missed a lot of
school because so much happens in one day. How do you feel about your relationships with your
teachers?”
Student: “Hmm. Well I want to like, hm....get a better relationship with them.”
Interviewer: “How do you feel like you could do that? Or what could they do to help that?”
Student: “Get connected to them.”
Interviewer: “OK. Have them talk to you more or you talk to them more?”
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Student: “Yeah”
Member Checking: Participant 6 said she wanted to emphasize thats he really likes school, the
academic portion is fun sometimes too it just feels difficult and so that makes it a little less fun.
She likes to make new friends and felt like next year was going to be a better year for her. She
felt that the researchers description of her was “good”.
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078378-Textural Description Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: I like school if I have friends in my classes
He does not like the classes where he doesn’t know very many people or there is not a high
tolerance for talking, He enjoys the classes where he is allowed to talk with his friends and there
are not strict rules or harsh consequences. At school he does everything with his friends and feels
very energized by this. MS reports that school feels different for him after he has missed a day or
two. He feels he gets disconnected from friends and so school feels like a brand new place he has
to relearn all over again. He views his friend as his primary support system and that is why
seeing them at school feels so important to him. His friends feel very important to him because
he feels he can rely on them for almost anything, so going to school to see them and have that
community is very important to MS.
Example: “Student: Sometimes I feel bad because I feel like going to school more than being at
my house like to see all my friends but when I go to school, I feel like going home.”
Theme 2: I feel bad about missing school
MS is an eighth grade male student who identifies as Bilingual English/Spanish with his native
language being Spanish. MS reports feeling mostly okay with the amount of school that he has
missed this year. Sometimes he feels bad because missing school means that he has to miss out
on seeing his friends. MS reported that the main reason he feels he misses school is being sick.
He says that staying home feels different than being in school. MS reports that missing large
chunks of school feels bad. He feels his friends question him about where he has been and why
he has not been there and he doesn’t feel his teachers believe him when he says that he has been
sick and that doesn’t feel good. MS says he does not choose to miss school specifically because
of a teacher or staff member in the building. MS feels that school feels different after he has
missed a day or more, he feels excited to be back and be there.
MS feels school is important overall and he wants to do well because his mom worries about him
going down the same road as his older brother. He wants to go to at least 2 years of college and
do something with technology. MS reports that missing large chunks of school feels bad. He
feels his friends question him about where he has been and why he has not been there and he
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doesn’t feel his teachers believe him when he says that he has been sick and that doesn’t feel
good.
Example: “Sometimes I feel bad because I feel like going to school more than being at my
house like to see all my friends but when I go to school, I feel like going home.”
Example: Interviewer: “OK. And so when you stay home like or, let's say when you decided to
go in late and you are home missing class, how does that feel?”
Student: “Bad.”
Interviewer: “Bad? Tell me more about that. Why does it feel bad?”
Student: “Because when you’re home you have basically nothing to do, you have your phone,
tablet or something else, the TV. And when you're in school, it feels better because you're
moving around, you’re with your friends and you laugh and do all of those stuff. And at home
you do nothing, you just basically watch TV or use your phone. That's boring so I just barely
stay home because I know i’m going to be going”.
Example: Interviewer: “All right. So does being at school feel the same way or different than
not being at school?”
Student: “It feels different.”
Interviewer: “Different? How, what feels different for you?”
Student: “Because when I am at school, I do everything with my friends. When I’m not in school
that, I’m not doing things with friends. When to school? You mean when I don’t go to school?”
Interviewer: “Yeah”
Student: “It feels bad, different, all I have is my electronics in my house, lik phone and TV.”
Interviewer: “And it sounds like you don't really like that or that gets boring sometimes?”
Student: “Gets boring sometimes”
Theme 3: I often don’t want to go to school
When MS goes to school he reports that he wishes he could go home because school feels boring
too, especially at the beginning of the day. He would rather stay home and sleep and then go to
school for the classes he feels are fun and interactive and energetic.
MS will often choose to stay home for a partial day just to miss his boring classes and try to get
there by 3rd period so he can see his friends. Sometimes MS wakes up late for school because he
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stays up very late watching TV, He is in charge of his bedtime and wake up time and so
sometimes he will sleep really late and miss half of school.
Example: “It’s because like my first period is boring, my second is boring and then when it gets
fun is in fourth, fifth and sixth, because I have all my friends there. But in the morning I feel like
just going to sleep or something”
Example: “Yes! Sometimes I just stay home on purpose and then when it’s around like second
period is about when I just go to school fast. So I can make it by 3rd period. Then I do third
period, then I have a break for lunch, then I go to fourth period.”
Theme 4: Staying home is boring
MS feels that staying home from school feels boring. He will watch TV or Netflix or eat and
then get bored and wish he had his friends around to talk to. At home he just plays on his
electronics which gets boring or he will eat. Being at home is slow and boring and he misses his
friends and the social interaction of school.
Example: “But if I just stay home like straight home I don’t go to school then I don't, I don't feel
that taking care of the kids because it's like boring. But when I come like from school, like fifth
period then it’s kind of better, because I feel like I'm already like I can do anything.”
Example: “Boring. You'll be on the phone, and your TV and probably eat. Once you go to
school it feels kind of better because you're with your friends and you talk and all that”
Theme 5: I most often stay home for reasons beyond my control
Aside from missing school because he doesn’t want to go or he wants to go late, another reason
that MS missed school this year was due to his older brother being incarcerated. His mother had
to take care of that situation by attend appointments and sometimes MS would have to stay home
to take care of his younger siblings. At one point in the school year, MS got arrested for violating
curfew and his mother had to attend appointments for him as well and he missed school due to
this.
Example: “Well my brother went to jail and my mom had to go to court and she couldn’t take
the kids so I had to take care of my brothers. I was sick...... and I went to juvenile and I had court
or my brother had court and he ran away from jail. Or from....I don’t know where it was. And
then when he came back he had to do court. So I missed quite a days of school.”
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Example: Interviewer: “OK. So there's a lot of stuff going on at home sometimes and that will
keep you from going to school?”
Student: “Yes”
Theme 6: I like classes that I see as fun or hands on
MS likes PE and has run some of the fastest times this year in the mile and he is very proud of
that, it makes him feel confident and like he can do anything. Being at school, especially in the
classes he likes makes him feel hyped and energetic.
Example: Interviewer: “Okay, what makes those teachers or those classes better other than
friends?”
Student: “I guess creative. We can like, the teacher tells us if we do this. We have, we have this
game and like um Kahoot, are you familiar with that game?”
Interviewer: “Yeah, I’ve done it before yes”
Student: “And like we have it on my ipad and then he tell us it depends if we can play on it, but
if we didn't do our job he just says like five minutes, that’s all. We only have like five minutes of
break and then keep doing the work.”
Example: “So he talks funny funny and we laugh at him, he says don't make fun of me. Um and
in sixth grade I get along with teacher because she's, she's fun to play with, like PE and she
laughs a lot when she gets touched the the ball or something and and it's fun to play in PE, like
dodgeball or something”
Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 7: My teacher interactions affect how I feel about school
He enjoys his social studies teacher because he is bilingual English/Spanish too and he and his
friends think he has a funny Spanish accent and he allows them to make fun of him and tease
him about it. This teacher also allows them to earn rewards like chances to play games in class
like Kahoot. His PE teacher is nice but strict but he really enjoys being active and running. She
will play with the kids and laugh and have fun with them at times. MS does not feel he is doing
very well in school right now. He has talked to some of his teachers and they encourage him to
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come to school more, especially in 1st period because he misses that class the most due to not
wanting to get up and come to school early for a class he dislikes.
Example: “I am kind of doing bad right now, because I skip most first period, fifth period, no
first period I mean. Sometimes it’s kind of boring but the teacher said I know it’s boring,
nobody wants to be in this class but you still need to come because if you don’t come you’re
going to get an F.”
Example: Interviewer: “Um, are there other teachers that, I mean I think I know the answer to
this one too. Are there teachers that make you want to go to their class?”
Student: “Yeah.”
Interviewer: “And that's fifth and sixth period?”
Student: “Yeah”
Interviewer: “OK. And that's mostly because those classes are kind of fun and you can earn
rewards and it's fun to play in PE and that teacher is funny and the other teacher is from Spain?”
Student: “Yeah”
Example: Interviewer: “Does that teacher ever speak in Spanish in class with you guys?”
Student: “Yes”
Interviewer: “Does that make you feel more connected? A little bit?”
Student: “Yes and we always whistle in that class”
Theme 8: I don’t feel connected to my teachers
MS describes his overall interactions with his teachers as fine, he feels comfortable/close with
only two of his teachers, Social Studies and PE. MS reports that missing large chunks of school
feels bad. He feels his friends question him about where he has been and why he has not been
there and he doesn’t feel his teachers believe him when he says that he has been sick and that
doesn’t feel good. MS says he does not choose to miss school specifically because of a teacher or
staff member in the building.
He is comfortable talking to his teachers if he needs to in order to ask for help or get caught up.
His teachers do not ask him how he is doing when he gets back or ask about why he has been
gone. He has told some of his teachers about why he has had to miss school, like missing school
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for his brother being incarcerated but he feels it doesn’t change their interactions with him.. He
doesn’t feel that his teachers care about why he has missed school. His teachers have commented
that if he doesn’t feel like coming to school they can talk to the principal about it.
MS feels that his teachers are pretty impersonal in their interactions with him. He wishes they
would be a little more personable and welcome him back into class after he has had absences.
Example: Interviewer: “Um, how would you describe like your interactions or your
relationships with your teachers or other adults at school?”
Student: “I don’t know”
Interviewer: “Do you feel like connected to your teachers, do you feel like they know you? Do
you like talking with them? You know, overall like how do you feel about your teachers?”
Student: “Okay”
Interviewer: “You feel okay with them? Do you have some teachers that you connect with more
than others or that you like more than others?”
Student: “Only one teacher”
Interviewer: “Just one? Who, I mean what class is that?”
Student: “Um, two of them actually, fifth period and sixth period.”
Interviewer: “And what classes are those?”
Student: “PE and Social Studies”
Example: Interviewer: “Okay. So it doesn't feel..... It feels different talking with your teachers
after you've missed school?”
Student: “Yeah”
Interviewer: “Do you ever feel like they ask like, you know, like they care about why you've
missed school? Like do they want to know or does it feel like they're caring about why you've
missed school?”
Student: “No”
Interviewer: “No? They usually just kind of comment that you have?”
Student: “Yeah”

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

192

Student: “Yeah the teachers only says he’s not in school or he’s late or something like that.”

Member Checking: Participant 7 said “that’s me! That’s (students name)! He felt that his
experience was very accurate and he wouldn’t change a thing.
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088378-Textural Description: Question 1-“How have Learning Disabled students
experienced their own chronic truancy during middle school?”
Theme 1: I like school overall
Overall, KS likes school aside from the fact there are students around here with some behavior
problems that get frustrating and she tries to avoid them.
Example: Interviewer: “That's good to know. How do you feel about school overall?”
Student: “I feel good about it, I mean there's some kids that aren’t like..... their behaviors are not
so well and they kind of infect other kids with their behavior. It kinda comes towards me but I
don't really care for it and I tried to stop it but it doesn't really”
Theme 2: My anxiety impacts how I feel about school/attendance
When KS took her trip to South Korea, she felt fine about schoolwork before leaving but once
she got back and found out there was work to do that she hadn’t been told about before the trip
she felt anxious. During her 7th grade year, her first year at Baker Prairie she struggled greatly
with social anxiety and missed a lot of school because she was too anxious to go. She had drifted
away from her friends some over 6th grade and the summer and didn’t have many of them in her
class. She felt overwhelmed and so she missed school because she did not want to be there. She
slowly became used to the environment of middle school and made some new friends and her
anxiety lessened and she went to school more. She she will be starting over again at a new school
for high school but feels now she knows what to expect and feels she will be okay. KS tries not
to think about her social anxiety or about things that might make it worse. She tries to have a
positive mindset so that she can focus on school and not on anxiety.
Her general mood at school varies by the day and by what external factors are affecting her life
at that time. During her 7th grade year when she was missing a lot of school she felt more
anxious or stressed by staying home. KS also feels that during the student orientation to middle
school, there should be some options that cater more to shy kids like her and not have all kids
thrown into tours and other activities that could cause anxiety.
Example: “I think just because of the people. I have social anxiety sort of, so it kind of interferes
with that, but I try to avoid like my social anxiety going up.”
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Example: “And then we had work that was piled on to us without us knowing and like tests and
all that stuff, which wasn't really good in caused us to get sick because we're staying up longer
and um, just overall being stressed”
Example: Interviewer: “OK. Has that ever happened where you're like nervous or there was
something going on at school that you just didn't want to go? Didn't want to be there?”
Student: “I would say it happened a lot last year.”
Interviewer: “Last year?”
Student: “Because ya know going into a different school with a lot more people in changing
classes and different teachers. It kind of unsettled me.”
Interviewer: “OK. So last year in seventh grade you missed more school than this year?”
Student: “Yes”
Interviewer: “Gotcha. And that was the sometimes because he didn't want to go?”
Student: “Yes”
Interviewer: “Because of social anxiety?”
Student: “Yes”
Example: “I've never been a really social person, you know, super energetic, pop out in the
middle class and start singing a song like most of the kids do in class”
Theme 3: I feel okay missing school usually
KS is an 8th grade female student. She has predominantly missed school this year due to illness
and for taking a school trip to South Korea, from which she missed several weeks of school. KS
reports that she doesn’t really feel bad or care about missing school for these reasons. When KS
misses school due to illness she says she doesn’t feel that bad about it. When she missed school
for her trip she reported she didn’t even think about school on her trip until the very end on the
plane ride home when she experienced some anxiety about having to go back to school and get
caught up on work.

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

195

Example: “I don’t feel too bad about it because I've been mostly sick. I usually catch up with
doing the homework sent by email and asking for it after um, not being sick or something like
that.”
Theme 4: School feels busy, interactive, hectic
KS reports that school overall feels very compact and busy, there are a lot of students. KS does
not typically feel very relaxed or comfortable when she is at school because it is so hectic and
fast paced.
KS doesn’t see herself as outgoing but rather an introvert. It took her time to get to know people
and her teachers and it was helpful in 8th grade to have the same teachers she did in 7th grade so
she didn’t have to start over on making relationships with the adults in her life at school.
Example: “I would say school feels more compact? More busy than me at home by myself with
my mom and just being more slow at my house.”
Theme 5: Home feels calm, relaxing, happy
At home she feels things are slower, more relaxed because it is just her and her mom, she feels
calm and happy.
Example: Interviewer: “That makes sense. So how do you feel when you're not in school then?
So when you're just at home with you and your mom?”
Student: “A lot slower and relaxed”
Question 2: “How have chronically truant Learning Disabled students experienced teacher
and staff interactions during middle school?”
Theme 6: I don’t always feel comfortable talking to my teachers
She didn’t talk to her teachers as much during her 7th grade year and she felt they did not ask her
about why she was missing so much school or what was going on and it may have been helpful if
they had for both her and for them.
KS doesn’t see herself as outgoing but rather an introvert. It took her time to get to know people
and her teachers and it was helpful in 8th grade to have the same teachers she did in 7th grade so
she didn’t have to start over on making relationships with the adults in her life at school.
Example: Interviewer: “Do you feel like your teachers and your interactions with them were
different last year if you would miss a day or a few days?”
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Student: “No, I would say they were kind of the same. It was more last year I was shy and quiet
than I am now.”
Interviewer: “OK. So maybe you didn't approach them as much when you missed school?”
Student: “Yeah”
Interviewer: “Did they come and talk to you and say like, you know, are you OK? Do you want
to get caught up? Like how can I help you get caught up?”
Student: “They wouldn't really do that. Just they would wait for you to approach them”
Interviewer: “Would it have been helpful if they hadn't talked to you a little bit about what was
going on?”
Student: “Yeah”
Theme 7: My teacher interactions are mostly positive
KS reports that she likes her teachers and her classes. She understands what she is supposed to be
learning overall and how to get caught up and communicate when she does miss school.
KS does not notice a difference in how she experiences school or her teachers after an absence or
multiple absences, it’s like going back after a weekend. She enjoys the way she communicates
with her teachers and says she likes all of her teachers.
Example: Interviewer: “That's good. Um, how would you describe your interactions with your
teachers and other adults at school?”
Student: “Good. I really like to say that me and my teachers, we know how to communicate with
each other in such.”
Example: “I like all my teachers”
Member Checking: Participant 8 said that she felt it was mostly accurate. She wanted to add
that she realized that things have improved a lot for her now that she has somewhat overcome
her initial social anxiety about attending school. She feels teachers were nice about her being
gone as long as she got the work done or made up. She could see how others might not feel they
were nice if they had missing work. She felt hopeful that truancy was not going to be an issue in
high school because she intervened on it during her 8th grade year and she wished more kids got
support around anxiety when they entered middle school.
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Structural Descriptions of each theme were then created and supported by quotes from each
student and can be seen below. Structural Descriptions allow the researcher some freedom to
move things around across participants to see if core themes are accurately supported by all
participants.
Structural themes for how chronically truant learning disabled students experience missing
school:
Theme 1: Missing school is stressful/I feel bad about missing school
Supporting Textural Themes:
018738: Missing school is stressful, I feel bad/guilty about not going to school, Home feels
stressful, but not as much as school
028378: Staying home from school feels bad, stressful and lonely
038378: Missing school feels stressful/bad
048378: I feel weird/stressed/bad about missing school
058378: Missing school feels bad/stressful
068378: Missing school feels terrible, bad, stressful
078378: I feel bad about missing school
088378: My anxiety impacts how I feel about school/attendance
Supporting Textural evidence:
Example: “Stressful because of when you're going back to school you don't know what you're
going to have to do and your grades drop a lot and it's just unexpected when they drop”
Example: “Well, it's bad because like when I go back to school sometimes I have to do more
work.”
Example: “Uh, you miss out on stuff, you have stuff to do. It's just horrible. I guess you could
have prevented it by just going to school”
Example: “I just have this feeling that I like feel out I'm going to miss important stuff and I'm
not going to like be there for the next day. Um, they're not going to repeat that same thing that
they repeated, that I wasn't there.”
Example: “Like I haven’t missed a lot kind of, but it's like nerve wracking because and then like
if you have projects due or like assignments or anything basically it's like you have added on
stuff and like I don't know, like sometimes like don't give you time in class to do it. So like,
basically it's like kind of a little bit nerve wracking because when I was gone it was like kind of
like nerve wracking thinking about school, like coming to school and stuff.”
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Example: Interviewer: “How do you feel about how much school you've missed?”
Student: “Terrible.”
Interviewer: “Terrible? Tell me why. Tell me a little bit about that”
Student: “Well, because if I miss school I am going to miss everything that I have learned then
when I go to school I have to like figure out what we learned and I have to ask and I really don't
like it because I don't know, but I really don't like to ask, uh”
Example: Interviewer: “OK. And so when you stay home like or, let's say when you decided to
go in late and you are home missing class, how does that feel?” Student: “Bad.”
Example: “And then we had work that was piled on to us without us knowing and like tests and
all that stuff, which wasn't really good in caused us to get sick because we're staying up longer
and um, just overall being stressed”
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Structural Theme 2: I like school mostly for friends/social aspects
Supporting Textural Themes:
028378: I like school and would rather be at school than stay home
038378: I missed school because I had no friends
048378: I like school
068378: I like school, it’s fun and exciting
078378: I like school if I have friends in my classes
088378: I like school overall
Textural Supporting Evidence
Example: “Student: Sometimes I feel bad because I feel like going to school more than being at
my house like to see all my friends but when I go to school, I feel like going home.”
Example: “It’s fun [school], I guess. It used to not be like because I have reasons to go to
school now mostly to see my friends and stuff.”
Example: “Yeah sometimes. We are doing like activities like going around the rooms, because
my friends is in this 8th grade math class where you just sit and listen to the teacher”
Example: “Well I prefer being at school sometimes because like I get to see my friends and I
really like writing for some reason.
Example: ‘Being at school is more social and all that, being at home, it's more just me and my
family, or just me.”
Example: “Well I prefer being at school sometimes because like I get to see my friends and I
really like writing for some reason, I write all the time.”
Example: “It was just the motivation of friends for me to go to school.”
Example: Interviewer: “You would say that you like school overall. What makes you like
school?” Student: “Hanging out with friends and yeah”
Example: Interviewer: “How do you feel about school overall?” Student: “Like sometimes it can
be hard, sometimes it's not. But like since I am a stage fright person, like I don't like standing up
and talking to other people except for like my friends.”
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Example: “It's different because when you go to school you get to learn like a lot new things and
sometimes we're like at lunch and you get to be with your friends and when you're not in school
it's boring because then you miss your friends. And like for me I love school but it's kind of
boring because, when I am at home I had to do things like washing dishes and I don’t like that”
Example: “Student: Sometimes I feel bad because I feel like going to school more than being at
my house like to see all my friends but when I go to school, I feel like going home.”
Example: “Boring. You'll be on the phone, and your TV and probably eat. Once you go to
school it feels kind of better because you're with your friends and you talk and all that”
Example: “I would say school feels more compact? More busy than me at home by myself with
my mom and just being more slow at my house.”
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Structural Theme 3: I often miss school to care for family members/for reasons out of my
control
Textural Supporting Themes:
018738: School doesn’t always feel safe, I feel bullied
028378: I am missing school for reasons beyond my control, Issues with friends/bullying
have affected how I feel about school
048378: I mostly miss school for things out of my control
058378: I miss school mostly because of sickness or transportation issues, School
causes
anxiety
068378: I most often miss school for reasons beyond my control
078378: I most often stay home for reasons beyond my control
088378: My anxiety impacts how I feel about school/attendance
Textural Supporting Evidence:
Example: “I think just because of the people. I have social anxiety sort of, so it kind of interferes
with that, but I try to avoid like my social anxiety going up.”
Example: “Well my brother went to jail and my mom had to go to court and she couldn’t take
the kids so I had to take care of my brothers. I was sick...... and I went to juvenile and I had court
or my brother had court and he ran away from jail. Or from....I don’t know where it was. And
then when he came back he had to do court. So I missed quite a days of school.”
Example: “Well, one because I sometimes I'm sick. Sometimes I help my mom because like,
well you know my baby brother, he goes to school, preschool, and sometimes he gets sick and
my parents have to work so I help my mom and I.....”
Example: Interviewer: “No. If you did, it was usually because of being sick or sometimes
waking up late?” Student: “Waking up late probably” Interviewer: “Waking up late, okay. What
happens if you wake up late?” Student: Because I go to the bus like, I don't know. I can't
technically walk here, but like there's been neighbors have been taking me or like my mom
scheduled a bus for me to go and like that's it.” Interviewer: “OK. So transportation can
sometimes be an issue if you're not on time.” Student: “Yeah”
Example: “I went to Mexico like for 30 days and I missed a lot of classes and yeah”
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Example: “I didn't really have any friends. I was just going to school, learning. That's the time I
used to miss, miss like half a month or even a whole month of just school.”
Example: “And also because my aunt has been having like, she had a cancer for the past two
years and she has been having this has been like her last year because she has been having a lot
of surgeries. So um, this year she um, she had a lot of clinic things to go to, and I have to go with
her because she doesn't really speak English that well. And her, um, her children are like
working all the time and they can’t go with her.”
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Structural Theme 4: Home feels comfortable/safe/predictable/boring
Supporting Textural Themes:
018738: Home feels stressful, but not as much as school
028378: Staying home from school feels bad, stressful and lonely, Staying home feels lonely
038378: Being home makes me feel relaxed and restful, I don’t like getting up early, I have
missed school simply for not wanting to go, I want to be independent/make my own choices
048378: Staying home is boring
058378: Staying home is boring, relaxing, has comforts
068378: Staying home is boring
078378: I often don’t want to go to school, Staying home is boring
088378: Home feels calm, relaxing, happy
Textural Supporting Evidence
Example: “When I am at home I know people there because it's family, um, I don't feel
overwhelmed that much like I'm overwhelmed if I missing school umm, I feel more comfortable
like, I have my dog which I feel better if I'm like stressed out because she I don't know how or
when but when I'm stressed out she'll jump on my bed and just cuddle up on me because she just
knows and I have a guinea pig and she is so pretty, um, yeah and then when I'm at school I don't
have those things to comfort me, um, I just have these random kids that I don't know of.”
Example: “Just more relaxed, like rested, rested, relaxed, rest. I just more comfortable I guess.”
Example: “It’s like going from Friday to Saturday. Nice and relaxing.”
Example: “Staying home is like more of a relaxing, school is kind of like a little bit more
stressful if you have a new seat and you don't remember it, like in that class it's like basically
like that or like get around because all the people”
Example: “I feel, sometimes I feel, like how do you say, like lonely? Because usually when I'm,
when I'm home I usually just use my ipad. Sometimes I get bored and I don't usually don't have
nothing to do.”
Example: “Yes! Sometimes I just stay home on purpose and then when it’s around like second
period is about when I just go to school fast. So I can make it by 3rd period. Then I do third
period, then I have a break for lunch, then I go to fourth period.”
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Example: “Boring. You'll be on the phone, and your TV and probably eat. Once you go to
school it feels kind of better because you're with your friends and you talk and all that”
Example: Interviewer: “That makes sense. So how do you feel when you're not in school then?
So when you're just at home with you and your mom?”
Student: “A lot slower and relaxed”
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Structural Theme 5: I don’t feel connected at school or supported by the adults
Supporting Textural Themes:
018738: School doesn’t always feel safe, I feel bullied, I don’t feel connected to school, My
teachers affect my decision to come to school or not, My teachers don’t know my learning
style/me
028378: Issues with friends/bullying have affected how I feel about school, Most of my
teachers do not know me or why I miss school
038378: I have missed school simply for not wanting to go, The way teachers interact with
me or treat me affects my wanting to go to that class or school, My teachers don’t know me
as a person
048378: My teachers don’t talk to me very often
058378: My teachers don’t know me as a person, I don’t feel comfortable asking my
teachers for help
068378: I wish I had better relationships with my teachers
078378: I often don’t want to go to school, I don’t feel connected to my teachers
088378: My anxiety impacts how I feel about school/attendance, School feels busy,
interactive, hectic, I don’t always feel comfortable talking to my teachers
Textural Supporting Evidence:
Example: Interviewer: “Do you feel like your teachers and your interactions with them were
different last year if you would miss a day or a few days?”
Student: “No, I would say they were kind of the same. It was more last year I was shy and quiet
than I am now.”
Interviewer: “OK. So maybe you didn't approach them as much when you missed school?”
Student: “Yeah”
Interviewer: “Did they come and talk to you and say like, you know, are you OK? Do you want
to get caught up? Like how can I help you get caught up?”
Student: “They wouldn't really do that. Just they would wait for you to approach them”
Interviewer: “Would it have been helpful if they hadn't talked to you a little bit about what was
going on?”
Student: “Yeah”
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Example: “When I'm in class, they'll be like, do you understand? And they single me out. They,
they can ask does anybody else have questions? But they single me out because they know I
have low grades.”
Example: “Yeah, like my teachers sit in this rolly chair so like they always are like that or like
this or like engaged with our body too. But when they look upset they're just like, OK”.
Example: “I try not to say anything to them I guess I try to you could say stay away from the
crowd and like stay back more and try to like not talk and I guess try to like, watch. But if they
call me up and ask me what is this answer I'm like I don't know and then they say well you
shouldn’t miss this much days of school. And I say I can't help it.”
Example: Interviewer: “Okay. So it doesn't feel..... It feels different talking with your teachers
after you've missed school?”
Student: “Yeah”
Interviewer: “Do you ever feel like they ask like, you know, like they care about why you've
missed school? Like do they want to know or does it feel like they're caring about why you've
missed school?”
Student: “No”
Interviewer: “No? They usually just kind of comment that you have?”
Student: “Yeah”
Student: “Yeah the teachers only says he’s not in school or he’s late or something like that.”
Example: “I don't know them, They are just this man or women that are teaching something to
me in a way that I don't want to be teached.”
Example: Interviewer: “Is there anything else about missing school that would be kind of
helpful for me to know. What could school be going better or teachers be doing better to help
you with school?”
Student: “Umm.......Try to give them more, like more attention if they miss school.”
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Example: “Like with going back to school, I get frustrated because like I, like I said I don't
know like what's going on sometimes and have to get up and then sometimes I'd have to, some
teachers call me like my science teacher, I need to do a science, um, report for him or sometimes
that. And um, yeah I get sometimes frustrated because I kind of don't understand that thing
because we didn't do the, I wasn't there when they did the project and I have to get out of class
and do it with another teacher. So that's sometimes gets me frustrated.”
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Structural themes for how chronically truant learning disabled students experience school
staff:
Structural Theme 1: I don't feel comfortable asking my teachers for help
Supporting Textural Themes:
018738: My teachers don’t know my learning style/me
028378: I don’t always feel comfortable asking for help
048378: My teachers don’t talk to me very often
058378: I don’t feel comfortable asking my teachers for help
068378: I don’t like to ask teachers for help
078378: I don’t feel connected to my teachers
088378: I don’t always feel comfortable talking to my teachers
Textural Supporting Evidence:
Example: Interviewer: “Do you feel like your teachers and your interactions with them were
different last year if you would miss a day or a few days?”
Student: “No, I would say they were kind of the same. It was more last year I was shy and quiet
than I am now.”
Interviewer: “OK. So maybe you didn't approach them as much when you missed school?”
Student: “Yeah”
Interviewer: “Did they come and talk to you and say like, you know, are you OK? Do you want
to get caught up? Like how can I help you get caught up?”
Student: “They wouldn't really do that. Just they would wait for you to approach them”
Interviewer: “Would it have been helpful if they hadn't talked to you a little bit about what was
going on?”
Student: “Yeah”
Example: “But when you go back to school it's kind of nice. But then really bad because like I
like the other question, I don't really like to ask anyone what we did, like I just really don't like it
because then I disturb someone and I don't really like it that much. So I just usually tell teacher.
Sometimes she tells me everything then yeah.”
Example: Interviewer: “Do you feel like your teachers understand and help you in class if you're
struggling or if you've missed a day?”
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Student: “Yeah”
Interviewer: “OK, that's good. And you feel comfortable asking them for help? Most of the
Times?”
Student: “Sometimes.”
Interviewer: “OK. What, what prevents you or like what keeps you from asking for help
sometimes?”
Student: “Um, I don't, don't know.”
Interviewer: “Like sometimes you just feel shy or don't want to ask or you know, don't know
what they're going to say?”
Student: “I just stay in my seat and if a teachers gets closest to me and I just, then you ask.”
Interviewer: “OK. So if they are asking you more like, Hey, are you doing OK? Do you
understand what we're doing? Then you'll talk.”
Student: “Yeah”
Example: “Like I don't feel like, like I don't ask them because I feel like I'm comfortable, like
asking them and like I can't technically stay after school because I don’t have a ride home so I'm
just like, I can't stay after school. Like I'll go to my friend's house and then like I'll ask my mom
just like, can I go to my friend's house? And she'll be like, yeah, I'll just hang out there because
it's not really that far from my house. It's like I wouldn't say even a mile, like a quarter.”
Example: Interviewer: “Do you feel comfortable asking for help or sometimes don't want to?”
Student: “Sometimes don’t want to”
Interviewer: “Okay, tell me more about that”
Student: “Sometimes I don't want to cause I feel they're going to say or that’s ok, or some other
day we can go over it and how is it going to help me? And that's the day that we have homework
and you don't explain to me? And that stuff.”
Example: “When I'm in class, they'll be like, do you understand? And they single me out. They,
they can ask does anybody else have questions? But they single me out because they know I
have low grades.”
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Example: “Yeah, like my teachers sit in this rolly chair so like they always are like that or like
this or like engaged with our body too. But when they look upset they're just like, OK”.
Example: “I try not to say anything to them I guess I try to you could say stay away from the
crowd and like stay back more and try to like not talk and I guess try to like, watch. But if they
call me up and ask me what is this answer I'm like I don't know and then they say well you
shouldn’t miss this much days of school. And I say I can't help it.”
Example: “It kind of feels like they're saying I'm a liar. Like when they like pretty much saying
“Ok” that that means like, I don't believe you, but I do believe you”.
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Structural Theme 2: I don't feel the adults in the building know me very well
Supporting Textural Themes:
018738: My teachers don’t know my learning style/me
028378: Most of my teachers do not know me or why I miss school
038378: My teachers don’t know me as a person
048378: My teachers don’t talk to me very often
058378: My teachers don’t know me as a person
068378: I wish I had better relationships with my teachers
078378: I don’t feel connected to my teachers
088378: I don’t always feel comfortable talking to my teachers
Textural Support Themes:
Example: Interviewer: “Um, how would you describe like your interactions or your
relationships with your teachers or other adults at school?”
Student: “I don’t know”
Interviewer: “Do you feel like connected to your teachers, do you feel like they know you? Do
you like talking with them? You know, overall like how do you feel about your teachers?”
Student: “Okay”
Interviewer: “You feel okay with them? Do you have some teachers that you connect with more
than others or that you like more than others?”
Student: “Only one teacher”
Interviewer: “Just one? Who, I mean what class is that?”
Student: “Um, two of them actually, fifth period and sixth period.”
Interviewer: “And what classes are those?”
Student: “PE and Social Studies”
Example: Interviewer: “Okay. So it doesn't feel..... It feels different talking with your teachers
after you've missed school?”
Student: “Yeah” Interviewer: “Do you ever feel like they ask like, you know, like they care about
why you've missed school? Like do they want to know or does it feel like they're caring about
why you've missed school?”
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Student: “No”
Interviewer: “No? They usually just kind of comment that you have?”
Student: “Yeah”
Student: “Yeah the teachers only says he’s not in school or he’s late or something like that.”
Example: Interviewer: “Friends, OK. So do you feel like you have good relationships with your
teachers and that you can talk with them or is it feel like you don't. I mean I heard a little bit of a
mixed there from you, like sometimes I talk with them and sometimes it feels weird?”
Student: “Like since I technically don't know them, know them. Um, it's, that's the kind of like
weird part but since I know them kind of like more, it's like i don’t know, like nerve wracking I
guess.”
Example: Interviewer: “Do they ever ask you like how, how are you doing or why been gone
or?”
Student: “They've asked that before, yes. Or like the week that I was gone I’ve gotten a question
about like, like where were you, or not where, like, like how are you? I’ve gotten that? Um, like
how are you feeling today? Because of coughing and stuff.”
Example: Interviewer: “Do they ever talk to you about missing school? Like, you've missed a
lot of school, what's going on?”
Student: “No”
Interviewer: “Nobody ever mentions anything like that?”
Student: “No”
Example: “Well, I don't like how the teacher like kind of just keeps on going with her class
when somebody needs help. And like I can’t ask her because um, it's kind of weird asking her
because she has to, she has more things to do and after class I can’t ask her because I have to go
fast to my other class sometimes.”
Example: “I don't know them, They are just this man or women that are teaching something to
me in a way that I don't want to be teached.”
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Structural Theme 3: I wish I had a better relationship with my teachers
Supporting Textural Themes:
018738: My teacher interactions change after I am gone
028378: Teacher interactions affect my experience of their classes
038378: The way teachers interact with me or treat me affects my wanting to go to that
class or school
048378: My teachers don’t talk to me very often
058378: My teachers don’t know me as a person
068378: I wish I had better relationships with my teachers
078378: I don’t feel connected to my teachers
Textural Supporting Evidence:
Example: Interviewer: “Do you feel like your teachers and your interactions with them were
different last year if you would miss a day or a few days?”
Student: “No, I would say they were kind of the same. It was more last year I was shy and quiet
than I am now.”
Interviewer: “OK. So maybe you didn't approach them as much when you missed school?”
Student: “Yeah”
Interviewer: “Did they come and talk to you and say like, you know, are you OK? Do you want
to get caught up? Like how can I help you get caught up?”
Student: “They wouldn't really do that. Just they would wait for you to approach them”
Interviewer: “Would it have been helpful if they hadn't talked to you a little bit about what was
going on?”
Student: “Yeah”
Example: Student: “I think I'd rather have a better relationship to my teachers”
Interviewer: “What would make it better for you. Like how would it feel better?”
Student: “Um, I don’t know”
Example: Interviewer: “Okay so missing even just one day feels like you have missed a lot of
school because so much happens in one day. How do you feel about your relationships with your
teachers?”
Student: “Hmm. Well I want to like, hm....get a better relationship with them.”
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Interviewer: “How do you feel like you could do that? Or what could they do to help that?”
Student: “Get connected to them.”
Interviewer: “OK. Have them talk to you more or you talk to them more?”
Student: “Yeah”
Example: “I, in my opinion I wish schools would actually take a month, I know that’s a long
time, but actually take a month to get to know each student.”

Example: Interviewer: “Is there anything else about missing school that would be kind of
helpful for me to know. What could school be doing better or teachers be doing better to help
you with school?”
Student: “Umm.......Try to give them more, like more attention if they miss school.”
Example: “Like with going back to school, I get frustrated because like I, like I said I don't
know like what's going on sometimes and have to get up and then sometimes I'd have to, some
teachers call me like my science teacher, I need to do a science, um, report for him or sometimes
that. And um, yeah I get sometimes frustrated because I kind of don't understand that thing
because we didn't do the, I wasn't there when they did the project and I have to get out of class
and do it with another teacher. So that's sometimes gets me frustrated.”
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Structural Theme 4: I like interactive classes/teachers best
Supporting Textural Themes:
018738: I like classes that are hand on and interactive/fit my learning style
028378: I prefer classes/teachers that are upbeat and fun
038378: I prefer classes/teachers that making learning interactive
068378: I like the classes that are hands on
078378: I like classes that I see as fun or hands on
088378: My teacher interactions are mostly positive
Textural Supporting Evidence:
Example: Interviewer: “Um, are there other teachers that, I mean I think I know the answer to
this one too. Are there teachers that make you want to go to their class?”
Student: “Yeah.”
Interviewer: “And that's fifth and sixth period?”
Student: “Yeah”
Interviewer: “OK. And that's mostly because those classes are kind of fun and you can earn
rewards and it's fun to play in PE and that teacher is funny and the other teacher is from Spain?”
Student: “Yeah”
Example: Interviewer: “That's good. Um, how would you describe your interactions with your
teachers and other adults at school?”
Student: “Good. I really like to say that me and my teachers, we know how to communicate with
each other in such.”
Example: Interviewer: “Does that teacher ever speak in Spanish in class with you guys?”
Student: “Yes”
Interviewer: “Does that make you feel more connected? A little bit?”
Student: “Yes and we always whistle in that class”
Example: Interviewer: “Okay, what makes those teachers or those classes better other than
friends?”
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Student: “I guess creative. We can like, the teacher tells us if we do this. We have, we have this
game and like um Kahoot, are you familiar with that game?”
Interviewer: “Yeah, I’ve done it before yes”
Student: “And like we have it on my ipad and then he tell us it depends if we can play on it, but
if we didn't do our job he just says like five minutes, that’s all. We only have like five minutes of
break and then keep doing the work.”
Example: “Yeah, it sounds really good, but I like band because like you get to learn like notes
and you get a practice paper yeah”
Example: “I love math, but sometimes it gets harder and harder for me, so I usually practice,
IXL and I get better at it. So, and um, I have ELD it's getting harder than last year. Last year it's
easier, but ELD for this year it's alright, but it's getting harder.”
Example: “Yeah that’s because of the morning stuff and I don’t to wake up. 1st period is pretty
fun. I have friends in it. Second period it's physical education, PE, really fun, I love physical
education stuff. I just love moving in general.”
Example: “Uh sixth period, art, is really fun.”
Example: “It depends on the class mostly, let's say some classes there is not really that much to
do. It's like a catch up for other classes. Some classes like art and music are really fun. PE, I also
love PE.”
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Structural Theme 5: I feel stressed about being behind in my work/I need more help
getting caught up
Supporting Textural Themes:
018738: Missing school is stressful
028378: Staying home from school feels bad, stressful and lonely, I don’t always feel
comfortable asking for help
038378: Missing school feels stressful/bad
048378: I feel weird/stressed/bad about missing school, I wish my teachers could help me
get caught up more
058378: Missing school feels bad/stressful
068378: Missing school feels terrible, bad, stressful, I don’t like to ask teachers for help
088378:School feels busy, interactive, hectic, I don’t always feel comfortable talking to my
teachers
Textural Support Evidence:
Example: “Stressful because of when you're going back to school you don't know what you're
going to have to do and your grades drop a lot and it's just unexpected when they drop”
Example: “Well, it's bad because like when I go back to school sometimes I have to do more
work.”
Example: “Uh, you miss out on stuff, you have stuff to do. It's just horrible. I guess you could
have prevented it by just going to school”
Example: “I just have this feeling that I like feel out I'm going to miss Important stuff and I'm
not going to like be there for the next day. Um, they're not going to repeat that same thing that
they repeated, that I wasn't there.”
Example: “Like I haven’t missed a lot kind of, but it's like nerve wracking because and then like
if you have projects due or like assignments or anything basically it's like you have added on
stuff and like I don't know, like sometimes like don't give you time in class to do it. So like,
basically it's like kind of a little bit nerve wracking because when I was gone it was like kind of
like nerve wracking thinking about school, like coming to school and stuff.”
Example: Interviewer: “How do you feel about how much school you've missed?”
Student: “Terrible.”
Interviewer: “Terrible? Tell me why. Tell me a little bit about that”
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Student: “Well, because if I miss school I am going to miss everything that I have learned then
when I go to school I have to like figure out what we learned and I have to ask and I really don't
like it because I don't know, but I really don't like to ask, uh”
Example: Interviewer: “Is there anything else about missing school that would be kind of
helpful for me to know. What could school be going better or teachers be doing better to help
you with school?”
Student: “Umm.......Try to give them more, like more attention if they miss school.”
Example: “Like with going back to school, I get frustrated because like I, like I said I don't
know like what's going on sometimes and have to get up and then sometimes I'd have to, some
teachers call me like my science teacher, I need to do a science, um, report for him or sometimes
that. And um, yeah I get sometimes frustrated because I kind of don't understand that thing
because we didn't do the, I wasn't there when they did the project and I have to get out of class
and do it with another teacher. So that's sometimes gets me frustrated.”
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Composite Textural-Structural Theme Descriptions: The final step in data analysis was to
create composite textural-structural descriptions of each theme that had emerged for both studies.
These were the final “results” that were displayed in each research study.
Composite Structural/Textural Themes For How Chronically Truant Learning Disabled
Students Experience Missing School:
Introduction
Analysis focused on the unique experiences of 8 middle school students between the ages
of 11-14 who were identified as Learning Disabled and chronically truant. Students were
interviewed regarding their unique experiences of truancy as a middle school student.
Throughout the interview process there was a sense of ambivalence present when discussing
their experiences of truancy. This ambivalence seemed to stem from several common
experiences. School was both a pleasant experience in some ways and a challenging experience
in other ways. Students felt connected to school through friends but disconnected to teachers and
staff. School connections felt easier when students were enjoying school and adult interactions
though overall students felt largely uncomfortable reaching out to the adults for help. Home was
a place of comfort, familiarity and predictability. Staying home was a habit that was cultivated
over time and was difficult to identify a reason to break.
Giving a voice to this population of students was essential in discovering how and why
they perceived their chronic absences from school the way they did. Several themes emerged that
were consistent among students and gave rise to a bigger picture of how educators and school
staff can best help this unique population to attend school more regularly.
Composite Theme 1: I Don’t Feel Connected To School or Supported By The Adults
Data analysis revealed that part of the experience of truancy as experienced by students
with learning disabilities was feeling disconnected from school and perceiving a lack of support
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from the adults. Each student was identified as having a learning disability and thus was on an
IEP as well as labeled chronically truant. Yet most students reported that they did not know who
their counselor was and that they rarely felt comfortable telling teachers about why they were
missing school. Students felt that adults at school were not always helpful with bullying
situations and that teachers were sometimes the ones students felt bullied by. Additionally,
students felt that seldom did the adults in the building reach out to them to see why they were
missing school or to offer help getting caught up with missing work once they had returned.
Participant 1 describes this experience as, “I don't know them, they are just this man or women
that are teaching something to me in a way that I don't want to be teached.” Similarly, Participant
3 describes experiencing the adults at school as “... they are just there to teach us, not really
personal or anything.” Overall, students experienced school staff as distant and adult interactions
as impersonal and so they were disinclined to approach them. Teachers were also perceived as
inconsistent or unavailable to help students when they did reach out. Participant 1 describes this
experience as, “....like one teacher when she's in a good mood, she's really nice but like one time
I tried to ask her about for help but she told me that she couldn't because she was doing her
class.”
Other students perceived teachers as disliking them or singling them out for having
missed school or not understanding the content. Participant 1 describes these interaction as
frustrating by saying “when I'm in class, they'll be like, do you understand? And they single me
out…...they single me out because they know I have low grades.” Similarly, Participant 5
describes feeling that multiple teachers do not like them, “sometimes I feel like the teachers hate
me sometimes.....like certain teachers….”. Others, like participant 3 describe feeling that only
one teacher dislikes them “ there's one teacher that's personal, like hates me I think.” However
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this negative perception is linked to Participant 3’s increased likelihood to skip this class period
in order to avoid these perceived negative interactions. This is true for the other participants who
experienced teachers as disliking them as well. These interactions contributed to students
increased avoidance of school and thus increased truancy.
Some student participants felt punished for missing school which seemed linked to
increased fear and anxiety around overall school attendance and adult interactions. Participant 2
describes this experience as “So, how I missed those days I couldn't really get what's going on.
So I had lunch detention. Um, I felt really embarrassed, kind of bad because like I don't like
getting in trouble.” For others, like Participant 1, missing enough school resulted in truancy
court letters being sent home that elicited increased fear of missing school and of those sending
the letters “Like scared, because like they sent a letter to go to court for my parents I would be
like um, ok I’m going to school now, it’s fine, like just drop it.”. Students felt disconnected from
school and adults which led to an increased desire to avoid school. Conversely, when they did
attend they felt punished for having missed school thus increasing their perceived disconnection
and negative school associations.
For other students, the experience of anxiety, fear, and perceived bullying from both
peers and teachers prevented them from attending school because they felt unsafe and
unprotected. This added to their sense of disconnection. Students such as Participant 1 saw this
as something beyond their control that was affecting their ability to safely access their education
“You are supposed to feel safe and protected at school not like you're scared or worried about
going to school.”. Other students such as Participant 6 experienced perceived bullying from both
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peers and teachers, causing them to feel increased anxiety and other somatic symptoms that
prevented them from coming to school;
“sometimes a teacher like is mean, in sixth grade somebody used to bully me, they told
me that I was short and all that. And uh, I had a teacher but she's not in school anymore.
She, she started being mean and then I'm like, I try my best on doing something and she
said I did it wrong and then I had to redo it”.
These experiences affected how comfortable students felt going to school overall or even just
attending specific classes and interacting with certain teachers or being near certain peers.
Though students may have experienced an overall desire to attend school and do well, they felt
ambivalence due to the experiences they had while attending that were related to their own
truancy.
Composite Theme 2: I Like School Mostly For Friends/Social Aspects
Data analysis also revealed that part of these learning disabled students’ experiences of
truancy was that school was fun or enjoyable predominantly due to friends or social interactions.
Participants described feeling energized to see friends at school, happy to see and interact with
peers and happy to have people to talk to and connect with outside of home. Wanting to see
friends and valuing social interactions likely contributed further to the ambivalence students had
about attending school overall. School was not described as desirable for the academic portion,
but rather spending time with friends at school was perceived as very desirable. Participant 3
described their experience of wanting to be at school to see friends as “It’s fun [school], I guess.
It used to not be like because I have reasons to go to school now mostly to see my friends and
stuff.”. Similarly, Participant 4 described preferring being at school over being home because
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school is where friends are “Well I prefer being at school sometimes because like I get to see my
friends”.
Students who had described feeling isolated and disconnected from adults at school or at
home described experiencing a sense of belonging and security when they were with their friends
at school. Participant 2 experienced school as less lonely than home because of friends and the
opportunity to interact socially “... I get to hang out with my friends outside during break and I
don't have to eat lunch alone like at home. ” For Participant 2, being with friends at school is the
only break they get from taking care of sick family members and so these interactions and
relationships are essential human connections. For Participant 2 and other students, the absence
of friends and connections made home feel less appealing despite the potential comfort
associated with avoiding school stress when staying home. Participant 3 describes experiencing
school as ultimately insignificant before finding a friend group “it was just the motivation of
friends for me to go to school. [before friends] I thought it was just a waste of time”. Others
students described experiencing friends as the only ones who missed them when they were not at
school. Fr these students, even if they felt uncomfortable at school they would attend in order to
see friends and avoid questions from friends about being absent. Participant 7 describes this
experience as:
“Sometimes I feel bad because I feel like going to school more than being at my house
like to see all my friends but when I go to school, I feel like going home….because when
you miss a lot of days of school, your friends are telling you where are you been?”
Conversely, changes in friendships between grades may be experienced as adding stress, anxiety
and feelings of loss and confusion regarding school. Participant 8 describes this experience as
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“Because ya know going into a different school with a lot more people in changing
classes and different teachers. It kind of unsettled me”...it was more me accepting the fact
that I'm probably not gonna have as many friends as I did in elementary.”
For Participant 8, not having friends in classes and feeling less connected to school because of a
lack of friends caused a spike in anxiety, resulting in subsequent school avoidance despite a
desire to attend. Participant 6 describes this experience similarly as “....at first when I went to
school…..it was boring because I hadn't, I haven't seen my friends, I won't see my friends at all”.
For all students, school connection via friendships was extremely important to their overall
desire to attend. If students felt disconnected from adults at school and without a solid friend
group, staying home to avoid these feelings of anxiety, stress and disconnection proved to be
very appealing.
Composite Theme 3: Home Feels Comfortable/Calm/Boring
Students describe experiencing home as a place of comfortable and predictability. Some
students experienced the calm of home as boring and lacking in social interaction. These students
describe not wanting to stay home but often doing so anyway. For the other students, the calm of
home was desired over the busier school environment. Participant 8 describes experiencing home
versus school as, “A lot slower and relaxed...I usually don't feel that relaxed or comfortable at
school”. Similarly, Participant 5 describes experiencing staying home from school as “Staying
home is like more of a relaxing, school is kind of like a little bit more stressful”. This was
something that multiple students expressed about school; it is large, very crowded and full of
students that many of the participants did not know. Home was a smaller, quieter and often more
appealing environment for them.
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For those students who enjoyed staying home, home was described as full of comforts
such as pets or trusted family members. Participant 1 describes this experience as. “[at home] I
have my dog which I feel better if I'm like stressed out and when I'm at school I don't have those
things to comfort me, um, I just have these random kids that I don't know of.” Participant 5 also
discussed the desire for comfort items while at home, “you’re in your bed most likely and you're
just like, I know you can have like a dog if you were to have a dog or a cat or something.” These
students expressed wishing school had similar comforts or that school felt less stressful and
could better imitate the comforts of home. The stress associated with school for these students
sometimes made them want to lie to parents about being sick in order to stay home and avoid
going.
Students who felt most connected to school because of friendships however, found
staying home to be boring or lonely despite it’s comforts and familiarity. These also happened to
be the same students who often felt that missing school was not their decision. These students
expressed feeling comfortable at home but wishing they felt they had the choice to be at school
to interact with peers and not feel so isolated; Participant 3 described this experience as “...at
home you do nothing, you just basically watch TV or use your phone. That's boring”. Participant
2 also described staying home as undesirable because of a lack of social interaction “It feels bad
because I feel lonely.”.
Students overall experienced home in much the same way; predictable, calm and familiar
when compared to the business of school. These qualities often made staying home feel more
appealing for those students experiencing anxiety at school and a deterrent for those students
who felt staying home was boring or undesirable.
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Composite Theme 4: Missing School Is Sometimes Not My Choice
Further data analysis revealed that part of the learning disabled students’ experiences of
truancy was that missing school was sometimes not perceived as a choice. Many of the
participants had family situations in which they were often required to stay home to help care for
younger siblings, where they were needed to accompany parents or family members to
appointments to translate or where parents/guardians did not have access to transportation to get
them to school. Students perceived that the reasons they were missing school were more often
their parents choices rather than their own and, overall, these students preferred being at school
to staying home in order to see friends.
Students that had to stay home to take care of younger siblings expressed feelings of
frustration and obligation at having to do so. For Participant 3, this was experienced as follows:
“Well my brother went to jail and my mom had to go to court and she couldn’t take the kids so I
had to [stay home to] take care of my brothers.” Similarly, for Participant 6, missing school to
take care of family was experienced as very difficult and undesirable:
“It's hard for me. It's super hard because um like, when I do take care of him, he causes
fights or destroys the house…..And I’d rather be at school than take care of him….I
really don’t want to [stay home] but then I just want to help my parents so I tell them
yeah I can take care of him”.
These students understood the situations their families were in and the need for them to
help and were willing to do so but felt stressed about the amount of school they missed and sad
missing out on time with friends. Several students also had to go to school late or miss half days
to walk younger school aged siblings to school before getting themselves to school and so
frequently missed the same classes over and over. Participant 6 again speaks to this experience as

STUDENT EXPERIENCES OF TRUANCY AND SCHOOL STAFF

227

“Sometimes I get there tardy because my medium brother he goes to the elementary and I
need to take him like there’s no one there to take him and I get there late and I miss like
maybe advisory or first period and I get there like around the second or third period and I
get there late.”
This caused frustration and embarrassment for students who had to arrive late to school and felt
they couldn’t really tell adults in the building why. Some feared their parents may get in trouble
if they explained why they were late or missing school and others simply felt it was their
responsibility to help out, even if that required them to miss school. For many of these students,
missing the same classes repeatedly or multiple days of school in a row increased anxiety at
returning to those classes which subsequently increased feelings of avoidance in general.
Other students who were bilingual English and Spanish experienced missing school to
help parents or guardians translate at medical appointments. Participant 2 had missed many days
of school assisting a family member who was diagnosed with breast cancer at medical
appointments:
“....so because my aunt has been having like, she had a cancer for the past two years and
she has been having…..a lot of surgeries. So...this year she...had a lot of clinic things to
go to, and I have to go with her because she doesn't really speak English that well.”.
Other students described similar instances in which they were pulled from school early or arrived
late needing to attend medical appointments with parents in order to help with translation.These
students didn’t want to make parents feel bad by objecting to translating but at the same time
expressed wishing they could be going to school instead.
For other students, a lack of transportation was a barrier to being able to attend school.
Without public transportation available within the school district boundaries, if students miss the
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school bus there is often no other option to get to school. Students experienced this as
embarrassing and frustrating having to ask neighbors for rides or ask the school to arrange for
alternate transportation. Participant 5 discusses this experience as follows; “I can't technically
walk here [to school], but like there's been neighbors have been taking me or like my mom
scheduled a bus for me to go and like that's it.”. Similarly, Participant 2 who is living with her
aunt is within the school district boundaries but does not have school transportation arranged for
her, she describes being dependent upon her father to take her to school though he lives more
than 30 miles away “I stay with my aunt, but some days when my dad has to work he has to
leave really early and can’t take me, so some days I cannot come to school.”
All participants described missing school as evoking negative emotions such as guilt,
stress, anxiety or fear. For some these were caused by choosing to stay home and for others these
were caused by feeling they had to stay home to help family. All students felt increased stress
and other negative emotions upon returning to school or when thinking about school while home
due to the work they were missing, grades dropping, or missing out on time with friends.
Composite Theme 5: Missing School And Returning To School Increases Negative
Emotions Like Stress, Guilt and Anxiety About Missing Out On Academic And Social
Aspects
Data analysis also revealed that part of the learning disabled students’ experiences of
truancy was feeling negative emotions like stress, guilt, and anxiety when they missed school.
The participants described these feelings as horrible, nerve wrecking, stressful and even terrible.
Students described experiencing anxiety at the thought of returning to school when they stayed
home. Here participant 5 speaks to that experience as “....it's like kind of a little bit nerve
wracking because when I was gone it was like kind of like nerve wracking thinking about school,
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like coming to school and stuff.” Other students felt overwhelmed by fear and worry at the
thought of having to ask about what they had missed once they returned to school; Participant 6
describes this feeling as “...if I miss school I am going to miss everything that I have learned then
when I go to school I have to like figure out what we learned and I have to ask and I really don't
like it...”. All the participants’ experiences of stress, guilt, and anxiety were due to real or
anticipated consequences related to missing school. Some described feeling worried about the
amount of work they had missed and their assumption that they would not be able to get caught
up once they returned to school. Participant 4 described this experience as “I just have this
feeling that I like feel I'm going to miss important stuff and….they're not going to repeat that
same thing that they repeated, that I wasn't there.” For other students, the feelings of stress and
anxiety came at the thought of their grades dropping due to missing school. Participant 1
describes this feeling as “Stressful because of when you're going back to school you don't know
what you're going to have to do and your grades drop a lot and it's just unexpected when they
drop”.
In addition to negative emotions associated with missing school work and the correlation
this may have on grades, some participants also expressed that they experienced guilt related
stress because they felt they were doing something wrong when they stayed home from school.
Participant 1 describes this experience as “when I'm not at school it feels like oh I'm doing
something wrong, like I'm supposed to be somewhere, but I'm not”. Similarly, participant 3
described this experience as “it feels different because when you're at home sometimes it feels
good, but it also feels like bad because you know that you have to do something at school, and
you're missing it”. Some participants expressed that they were aware that their truancy was often
avoidable and that the subsequent stress and anxiety was also avoidable but the desire to put
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things off or avoid the stress won out. Participant 6 describes this awareness as “...you miss out
on stuff, you have stuff to do. It's just horrible. I guess you could have prevented it by just going
to school”. For others, knowing that missing school was a choice caused enough anxiety that
they missed additional days of school just at the thought of returning despite wanting to see
friends. Participant 3 describes this experience as “if you miss a day on purpose, you're probably
going to want to miss the next day and the next day….that's the time I used to miss, miss like
half a month or even a whole month of just school.”
For a majority of participants, the overt meaning of their stress, guilt and anxiety was that
they did not want to fail or fall behind in school, the less obvious meaning seems to be that they
continue to care about school and want to do well or be well perceived. The origins of this caring
can be seen when they discuss their reasons for wanting to be at school and to make changes to
their attendance patterns. Some discuss an internal motivation and excitement about school as
Participant 6 describes “I don't want to skip school no more for like I can um, continue
learning.”. Participant 3 describes this intrinsic motivation as “I just don't [miss school anymore],
there’s too much work afterwards. Gotta think about the future, not the present.” Participant 6
additionally describes how improving attendance is essential for the future and future ambitions
“I want to go to college.” For others, motivation to improve attendance came from wanting to
make their families proud. Participant 7 describes this experience as “my mom tell me like please
don't be like your brother. What did I do wrong to be like your brother? I'm not going to be like
my brother. Even if I go to school late I go.” Students are experiencing their truancy as
uncomfortable, stressful and negative overall but are aware it is a choice and strong feelings of
avoidance that have cultivated over the years make that choice of attending school a difficult one
to make each day.
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Composite Structural/Textural themes for how chronically truant learning disabled
students experience school staff:
Introduction
Analysis focused on the unique experiences of 8 middle school students between the ages
of 11-14 who were identified as Learning Disabled and chronically truant. Students were
interviewed regarding their unique experiences of school staff as truant middle school students.
Throughout the interview process there was a sense of ambivalence present when discussing
their experiences of school staff. This ambivalence seemed to stem from several common
experiences. School overall was in some ways a pleasant experience and in other ways a
challenging experience. Students felt it was easier to connect to some teachers than with others.
They perceived that school connection overall was easier when they enjoyed the subject matter
and when adult interactions felt easy and fun. On the other hand, the participants felt largely
uncomfortable reaching out to the adults at school for help, even though the participants were
behind from missing school and in need of additional help and support. Staying home from
school was a habit that was cultivated over time due in large part to a lack of connection to and
perceived support from the adults at school though students ultimately desired closer, more
cohesive relationships with these same adults. This push and pull of emotions and connections or
lack thereof to adults came through as something of a battle for these students, fought every day,
often without a clearly identified reason to fight.
Several themes emerged that were consistent among participants regarding their unique
experiences of school staff as learning disabled students experiencing truancy; (1) I don’t feel
connected to the adults in the building, (2) I need more help from school staff because I am
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behind and stressed out, (3) I want to feel better connected to my teachers, and (4) I like teachers
and classes that are interactive.
Composite Theme 1: I Don’t Feel Connected To The Adults In The Building
Data analysis revealed the learning disabled participants experienced an overall sense of
disconnect associated with adults in the building as chronically truant students. Students
expressed this disconnect as feeling teachers didn’t know them individually and didn’t inquire as
to why they missed school, teachers disliked them and thus were unapproachable, and teachers
and school staff didn’t want to help them.
Although each student was identified within the school system as having a specific
learning disability and being chronically truant, most students reported that they did not know
who their school counselor was and didn’t feel comfortable talking to most of their teachers.
Students saw their teachers just as people in the building who were doing a job and didn’t feel
they had personally invested in getting to know students as individuals despite them being “at
risk” in several categories. Participants also felt that rarely did the adults in the building reach
out to them to see why they were missing school or to offer help getting caught up with missing
work, furthering feelings of disconnection. Participant 8 explains that they felt teachers waited
for them to bring up missing work, “They wouldn't really do that [ask about missing work]. Just
they would wait for you to approach them”. Similarly, Participant 2 felt that not only did her
teachers not know or ask why they were frequently missing school but that they assumed it was
because they simply did not want to attend;
“my last sixth period teacher thinks that I missed school because I just don't want to
go…. last time when I was walking to class... she was like you have missed a lot of days
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and you need to come even if you don't want to... I was gonna tell her but then the bell
rings and then we had to go and how she doesn't have that much time to talk to people.”
Students such as Participant 2 experienced these impersonal interactions and lack of perceived
care as frustrating and disappointing.
Some students experienced their teacher and other school staff as disliking them or
singling them out for having missed school or not understanding the assignments. These students
harbored negative feelings toward teachers they perceived did not like them which ultimately
created feelings of tension. Participant 1 describes their experience with this as follows:
“When I'm in class, they'll be like, do you understand? And they single me out. They,
they can ask does anybody else have questions? But they single me out because they
know I have low grades.”
Similarly, Participant 5 expressed; “Sometimes I feel like the teachers hate me sometimes.....like
certain teachers.” These interactions contributed to Participant 5 and other students avoiding
certain classes and teachers if possible.
Participants also voiced feeling disconnected and associating negative feelings with other
adults in the building aside from their teachers, such as the school administration. Specifically,
many students felt they needed to avoid interactions with the principal for various reasons such
as; to avoid getting in trouble for missing in school or to avoid what they perceived might be a
stressful or negative adult interaction. Participant 5 described this experience of the principal as
one commonly known among students “like obviously everyone gets stressed about the
principal here.” Similarly, Participant 1 describes their feelings toward the school in general as a
reflection of their feelings about the principal “ I don’t know about the school because I don’t
like talking to the principal”.
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Not feeling connected to teachers, school staff and school administration led some
students to feel they had few if any adults in the building that they could talk to if they needed
help or support. This disconnect seemed to lead students to feel anxious about a variety of things
such as asking for help, attending certain classes, or trying to explain why they had been absent
from school. Students each had very unique home lives that often accounted for their absences
that teachers did not seem to understand nor could they personally relate too. Not feeling that
adults in the building really knew who they were as individuals or understood their home lives
created a lack of connection where students could have really benefited from additional support.
Participant 7 communicated this as they explained trying to tell their teachers about their brother
being incarcerated as a reason they were behind, missing school and in need of support and the
response they got;
“Interviewer: OK. Um, do you feel like it would make a difference if they kind of knew
all the things that you've had to deal with in the last year? Like what's your brother and
sometimes with your younger siblings and with yourself with the curfew stuff, do you
think it would make a difference if they knew about that? Like if they knew those things
about, you?
Student: Well they do know those things
Interviewer: They do and they still don't talk to you about it very often or at all?
Student: No.
Interviewer: OK. How does that feel?

Student: Bad because when I told my mom that she was like why did you even tell them
if it’s still going to be the same?”
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Composite Theme 2: I Need More Help From School Staff Because I Am Behind And
Stressed Out
Data analysis revealed that part of the learning disabled students’ experience of school
staff was needing additional help from them to get caught up after having missed school and to
deal with the stress. Students discussed feeling a great deal of stress and anxiety related to
missing school due to being behind in class, missing work, and not knowing what was going on.
This stress and anxiety experienced by students about missing school and getting behind in
certain classes often made them fear judgement when asking their teachers for extra help getting
caught up despite needing it. Participant 6 describes this experience as “.... if I miss school I am
going to miss everything that I have learned then when I go to school I have to like figure out
what we learned and I have to ask and...I really don't like to ask”. Similarly, Participant 4
explains that when they do ask for help they feel teachers will put it off or tell them to come back
which makes completing work due that day feel impossible;
“Sometimes I don't want to [ask for help] cause I feel they're going to say or that’s ok, or
some other day we can go over it and how is it going to help me? And that's the day that
we have homework and you don't explain to me?”
Other students expressed feeling they often got so behind that they didn’t bother trying to get
caught up or ask for help and would just accept the lower grade.
Participants also wished their teachers would make more of an effort to approach them
about missed work when they were at school. Participant 4 describes this as wanting teachers to
“try to give them more, like more attention if they miss school…..Maybe they could stay after
school and help me over do stuff that I missed.” Participant 5 suggested it would be helpful for
teachers to frontload curriculum or let students know ahead of time what they would be learning
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so if they missed school they would know what they missed or what to ask for help getting
caught up on ‘Like sometimes I want to know stuff about what we are doing before class, like, or
something.”
Many students explained they experienced more or less need for help getting caught up
depending upon what the subject was or who the teacher was. Certain classes where teachers
reviewed content regularly or seemed to check in with students more often were easier to recover
from missing than those where were was not regularly reviewed and teachers felt
unapproachable.
Composite Theme 3: I Want To Feel Better Connected To My Teachers
Data analysis revealed that the learning disabled students experienced a desire to have
better relationships with the adults in the building. During the interview process, none of the
students knew who their counselor was and few said that they felt comfortable talking to the
adults in the building. Participant 5 discusses this experience as “Like since I technically don't
know them, know them, um, that's the kind of like weird part but since I know them kind of like
more, it's like i don’t know, like nerve wracking I guess.” Many students had families and life
circumstances preventing them from getting to school and expressed feeling isolated and
frustrated yet they felt they had no one to talk with at school about these things. Consequently,
students expressed a desire to have closer relationships with teachers in order to feel better
connected to school and feel more comfortable discussing why they were missing school.
Participant 6 explains more than once that they would like to feel closer to their teachers overall
“Well I want to like, um....get a better relationship with them..I don’t really like to talk to them
very much.”.
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Students reflected that they had benefited from having closer relationships with staff in
elementary school but that they just didn’t have those same relationships with adults in middle
school despite a desire and/or need to. Participant 2 describes this experience as follows;
“Because there was a counselor that I used to talk to in like um sixth grade and she would
call me for something I don't remember what it was and I could talk to her about my aunt
and everything because she was talking about, um, because last year was when I was in
fifth grade when it started in summer. And then I ended up going with her when I asked
for sixth grade to talk to her and yeah.”
Participant 4 recalled a similar positive relationship with the administrator in elementary school
“Um she[elementary principal] talked to the people that made me feel sad or mad and we’d run a
little group and talk about it…” When asked about their current relationship with the middle
school principal, Participant 4 said they did not know the principal at all. These interactions and
relationships that occured in elementary school left positive impressions on students and led
students to desire similar relationships in middle school. When discussing a desire to have closer
relationships with teachers in middle school, students felt unsure or confused about what they
could do to improve or create their relationships with the adults at school. The following
dialogue between the interviewer and Participant 6 illustrates this;
“Interviewer: What would make it better for you. Like how would it feel better? Student:
Um, I don’t know”, “Interviewer: How do you feel like you could do that? Or what could
they do to help that? Student: Get connected to them. Interviewer: OK. Have them talk to
you more or you talk to them more? Student: Yeah maybe”
It is likely that students struggled to know how to create better relationships with teachers overall
because certain teachers simply felt more or less approachable to them and many have not yet
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developed the level of social skills needed to create positive relationships with someone of a
differing temperament or communication style.
Composite Theme 4: I Like Teachers And Classes That Are Interactive
Data analysis revealed that part of chronically truant learning disabled students’
experience of school staff was feeling most comfortable in classes and with teachers that were
interactive and more hands on. Students commonly experienced classes such as art, PE or music
as fun or energetic and listed them as their favorite or preferred classes. Participant 3 described
experiencing their preferred classes as “Some classes like art and music are really fun. PE, I also
love PE”. Similarly, Participant 6 described their favorite class as follows “there's only one class
I like and thats band, I like band because like you get to learn like notes and you get a practice
paper, yeah”. Students describe being in interactive classes as preferred and often as catering
more to their preferred learning style. Participant 1 speaks to this by saying “you need to be
active in school even if you’re doing math, language arts. They shouldn’t have us sit in a chair
because that’s not really learning, you’re watching a teacher talk”.
Students felt motivated to attend school for the classes and teachers they enjoyed and felt
more connected to. Participant 1 describes this experience here as “I would go or 5th and 6th
because I want to be in band and I really enjoy band and it’s at the end of the day and I guess you
could say that it’s comforting to have music with no words but like still not to the complete
comfort scale as being at home.”.
In addition to enjoying a particular classes because they was more hands on, participants
described more traditionally academic classes as fun and enjoyable if the teachers presented
learning in a way that felt fun to students. Participant 1 discusses their experience in math class
as enjoyable because of the way the teacher presents the content “We do scavenger hunts which
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is like it has the answers to a different problem and the equations that you do.”. Participant 7
similarly experienced social studies as enjoyable due to the teachers teaching style “I guess
[he’s] creative. We can like, the teacher tells us if we do this….we have [get to play] this
game…. Kahoot”.
Students also experienced classes as more fun or enjoyable when the teacher was
someone they experienced as fun or that they felt cared about them. Participant 2 describes
experiencing their social studies teacher as a favorite teacher because of his overall
approachability and attitude toward students;
“He is really kind, he's like everyone's friend. He's my favorite teacher because ... he's
really nice and..he's like a friend to everyone. Everybody likes to talk to him and he's
really fun to hang out with in the class. If somebody doesn't get it, he just comes up to
you and explains it in two languages because .. it's a Spanish class, but he also speaks
English .. he just goes and talks to the ones that are like really don't understand if you just
raise your hand and he will always explain it the right way.”
Students experienced a sense of desire to attend classes where the teachers were seen as
friendly or the classes were perceived as fun. Students often associated these elements with their
decisions to attend school, either for a full or partial day or to stay home.
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