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INTRODUCTION.
The progress of the child development movement in

the United States has been rapid.

ed

a

There was first awaken-

realization of the need of such education for our

youth, and with this realization schools and colleges

began to try to fill the need.

Just after the World War

the movement began to take definite shape, and more acute

interest was shown by the development of Child. Care courses in some of our more progressive institutions of

learning.

Beginning thus with pre-parental education

we are seeing the fruits of these early efforts in the

first generation of children of those mothers who have

been fortunate enough to have had such courses.
Oregon State College has been among the leaders
in the movement in the state colleges.

This college

was among the first in the United States to have a home

management house.
dozen to open

a

It was also among the first half

nursery school in connection with the

School of Home Economics.

It is the purpose of this

study to show the gradual growth of child development

cour-

ses in this college, realizing that the movement is still
in its infancy, and that while much has been accomplished,

there is much left to be done.

CHAPTER I.

HISTORICAL BACKGROUND OF CHILD CARE }iOVENT.
The interest in the movement of child care and Parental Education which is commanding the attention o

leading

educators today, is not new, though in its recent fast de-

velopment it is going steadily onward.
In 1774 Jean Frederic Oberlin established an Infant

School in Walbach, France, to offset the ravages of

var.

This school n4ght have been successful, but it over-

emphasized formal education and neglected hygiene.

So the

movement in Europe languished, until Madame Montisorri
established her famous school in Rome in the late

nine-

teenth century.

England for some time has recognized the problem of
the adequate care and education of her children,

and our

Americen movement is more closely akin to the English,
differing only in its educational rather than sociological
aspect.
In 1918,

Parliament passed the Fisher Act, which in

part is as follows:
"The powers of Local Education Authorities

.

.

.

shall include power to make arrangements for supplying or

aiding the supply of nursery schools (which expression
shall include nursery classes) for children over two and

under five ycers of age, or such later age as may be
approved by the Board Of Educetion, whose attendance at
-1-

"such

a

school is necessary or desirable for their heal-

thy physical and mental development"

.....

Fundamentally this Act grew out of

a

health move-

ment following the world war, and even a harassed, and

financially hard-pressed Parliament felt the necessity
for action providing for the early training of the English
child.

The progressive work of the lviacmillan sisters, in

their nursery school was recognized, and an effort was
rade to offset the unhygienic infant schools then in operaIn carrying out this phase of the \Tork, the educ'-

tion.

tional aspect was submerged in the social, and it is only

recently that English educators have turned their attention to the nursery school, and are considering it as

a

laboratory for parental education; to this end they are

watching with interest the development in the United
States.
Miss McMillan defines nursery school education as
"the private nursery enlarged,

and adapted to the average

family's needs; and there is no reason at all why it

should not rival any private nursery in its home likeness
and efficiency, or why for that matter, it should not one

day be presided over by the mothers themselves."

Nursery schools are making an effort to embody the
best in the practice of day nurseries, kindergartens,
and home, not substituting for any of these agencies,
-2-

but enhancing their value.
The question of the difference between the day-

nursery,

and the nursery school, is perhaps asked more

often than any other in connection with the movement in
child development, and briefly stated it may be answered
thus.

The day nursery is an agency, run by private or

public means for the care of infants and small children

while the mother is away at work.

This agency may receive

the child at any time of day, and care for his physical

needs during the time of the mother's absence.

No par-

ticular effort is made for his education during that time,
or to meet any behavior problem he may develop.

The

nursery school on the other hand has two chief objectives,
"The first is to create the right environment for

children of this age, and to discover what are the educational needs of the pre-kindergarten child.
almost wholly individual.

The work is

The second objective is to

demonstrate to the parents tho value of right physical,
mental and moral care for their children."
The first nursery school in the United States was

opened in New York City in 1920, largely for experimental
and investigative purposes.

This school, in connection

with the City and Country School, is in an attractively
equipped building on lower ì'anhattan, and receives chudren at three years of age, with separate rooms and

techers for the three year, four year, five year and

six year group.

Miss Harriet M. Johnson was placed in the

school as Director, and her statement from a printed report,
in part, is as follows:
"The set-up for a group of children under three years
of age ideally should be thot of a home in its intimate

unity, and in its equipment for physical care, but it must
be planned In its space and furnishings with children not

adults in mind.

It

thus differs from the home on the one

hand, but also essentially from the institution, school,
or day nursery on the other.

.

.

.

Stating the require-

ments in terms of our aims we might say that we desired,
first, to give children as efficient physical care as that
of a well-ordered home;

second,

to provide them

with an

environment which should be favorable for their fullest
dcvelopment; and third, to work out through our records a

method of checking up on our educational procedure, and
of'

gathering data which could be used for research pur-

poses.
a

re

believe that there is no process in the care of

child that is not educational to

ho the

hir.,

and illuminating

adults who are trying to learn from him.

There-

fore, we as teachers assume the entire care of the children.
"We are, moreover, concerned with the research as-

pects of the experiment, and together with the physician
and psychologist are trying to develop a technique of

observing and recording children's responses
4

......

"We are watching our children ?rith interest to

see how they

adapt themselves to the program of the City and

Comtry

School in contrast to those who have not had nursery ex-

perience

."

In 1920, the Woman's Education Association of Boston

started
tu

a

similar movement in thEt city but it was not un-

January, 1922, that the Ruggles Street Nurs-'ry School

was opened, under the direction of

iss Abigail A. Eliot.

This school admits children between the ages of
three years whose parents wish to send them.

and

t,:To

The school

hours are from eight-thirty in the morning until four in
the afternoon, and the activities

include educational play

and occupations, with milk to drink at ten o'clock, dinner
at twelve and naps

fifteen cents

a

from one to three.

The parents pay

day for dinner.

In Detroit, the Merrill-Palmer School was founded in

1918 under the will of Lizzie Merrill-Palmer.

Mrs. Palmer

left the following interesting provision:
"1 hold profoundly the co-ìviction that the welfare

of any community is divinely, and hence inseparably, de-

pendent upon the quality of its motherhood, and the spirit
.

and character of its homes, and, moved by this conviction,
I

hereby give, devise, and bequeath all the rest, residue

and remainder of my estate, of whatever kind and character
and wheresoever situated, for the founding, endowment,

maintenance,

nd

in the City of Detroit, or in the Township of

Greenfield, County of

.rayne,
-.5-

State of Michigan, of

a

school

to be known as the Merrill-Palmer Motherbood and Home

Training School, at which, upon such plan and system, and

undersuch rules and regulations,

as

shall in the judgment

and wisdom of those upon whom the administration shall devolve, be adopted.

Girls snd young women of the

ge of ten

years or more, shall be educated, trained, developed,

and

disciplined with special reference to fitting them mentally,
morally, physically and religiously for the discharge of
the functions and service of wifehood and motherhood, and
the management, supervision, direction and inspiration of

home s
So the "Merrill-Palmer School of Homemaking of Detroit"
ras

organized, and in 1920 Miss Edna A. White was apnoin-

ted Director.

activity.

(1)

This school has undertaken three lines of
One of general education and advisory work

in the fie]d of nutrition;

(2)

Unit extension courses in

homemaking, dealing with clothing, food, home and family
health;

(3)

a

nursery school.

A psychologist was secured to organize and develop
the nursery school, and instruct the resident college

students in child esychology and management, and a trained

nursery school teacher came from England to have immediate
care for the children.

This school has developed
as

o: a

an experimental laboratory it

a

sure foundation, and

is being

watched with

keen interest by all who have to do with children and
-6-

parental education.
Many states are inaugurating child development prograins in their systems

of education.

Leaders in the move-

ment are Michigan, Iowa, Ohio, Minnesota, New York, Massachusetts, Oregon and California.

These states, through

their state colieges, have felt the need of such

and incor orated courses in child care as

a

a

program,

step in parental

education, many of them introducing the nursery schools as
laboratory.

CHAPTER II.

CONTEIT OF EARLY COURSES.
In the second semester of the college year 1913-14
at Oregon State College, a new course in household adniin-

istration was introduced into the curriculum for Home
Economics,

a

two credit course, elective for Seniors. Thi

course formed the cornerstone of the present department of

Household Adniinistration, with Its ensuing development of
child care.

In 1915-16, a course called the Care of the

Child was introduced into the cur"iculum for Homemakers,

which did not lead to

a

degree.

This was a series of

lec-

tures relating to the physical, mental and moral develop-

ment of the child; the bathing and feeding of infants.

It

carried one credit.
The same year the course in Household Administration

was set in the more definite limits of discussion of the

proper division of Income, with the study of the budget.
The maintenance of the standards of efficiency and a study
of the domestic service problem were presented.

The course in Child Care was so successful that in

1916-17 it was introduced into the regular degree curriculum in Home Economics, as an elective,

arid

in 191e-19,

under the name of "Mothercraft" was put in as a requirement for

a

degree.

"Mothereraft" in the Oregon State College bulletin

was described as

a

"brief study of the child from the time

of conception to maturity, with special emphasis on the

care and feeding of the infant, and young child."

It was

one credit course, with one lecture a week.

a

In 1916 Governor

Jithycombe sold his home to the

college, and it was opened as

a

practice house for Home

The course called Practice Housekeeping dealt

Ianagement.

with the problems of homemakers.

The students put into

ctual practice and applied to real home conditions the

Principles of Cookery, Housewifery,, Home Lanagement, and
Methods of Laundering, studied in their college course.
Each girl did every dity connected with the mansgement of
the house during the time she was residint there, while

special attention was given to the economic side of the
question.

The students carried their regular college work

during the time they lived in the practice house.

This

course was elective for Juniors or Seniors, either semester,

with one half credit per week spent in the house.
five dollars

a

A fee of

week was cbarged for living exoenses.

Into the Child Care course was introduced the psycho-

locical aspect, for the homemaker's course, though the
ber of credits was not increased.

In 1916, too,

a

nuin-

house-

hold management course, which replaced the course listed
as

household administration, was initiated, which dealt with

the study of home problems;

the site for the house,

struction, lighting, heating, plumbing,
-9-

con-

disposal of weste,

and general care of the home, the study of modern labor

saving devices, the best cleaning agents, care of floors
and woodwork and the common laundry operations.

In chang-

ing the name from household administration to household

manageìent, the department of Home Economics

ras

looking

forward to the time when Household Administration should
be a separate department in the school.

This department

was organized in 1918-19 with Miss A. Grace Johnson as

professor and head.
When the administration of the School of Home Economics was changed to its present form in 1917, with the an-

pointment of riss Ava B. Milam as dean, the organization
of the school was changed by the division of the Household

Science department into a department of Foods and Nutrition
and one of Household Administration.
In 1917-18 the vocational course in home making was

added, and became elective for students in Vocational Edu-

cation.
The gradual organization of the courses which had

been going on for the previous four years began to take
definite shape, and the household administration courses

offered in 1917-18 were enlarged.

Beside the features

offered in the previous course of Household Management,
there were added the organization and control of the home,
the economic relations of the household applying scientific

economic principles to its problems.
-io-.

A study of family

income, and its equivalent rn productive labor within the

household was offered. as

a

course for degree students,

and carried with it three credits and was offered either

semester.
Home Nursing was listed under the department of

Fousehold Administration, while before it had been in the
general course of Home Economics, leading to

a

degree.

This correlated with the Child Care course which was

offered to homemakers.

-11-

CHAPTER III.
CONTENT OF LATER COURSES.
In 1920-21 the course in Child Care offered by Yrs.

Sarah W. Prentiss became
dents.

requirement fnr degree stu-

a

It included a study of development and cere of

the child through infancy,

childhood and adolescence,

prenatal care, habit formation and proper feeding.

This

same course was required in Vocational courses, together

with Household Management, with Home Nursing as an elective.
In 1922-23 the Home Ìanagement course was modified to

meet the needs of students in the general curriculum in
Home Economics, and students from other schools, as

merce and Vocational Education.

Corn-

This course particularly

stressed the management of home finances and family relations.

A course in Child Care was developed to meet the

same needs.

':1ith

this year

a

larger program, embracing

more courses, was initiated, and the department of Household Administration carried the following:
1.

Home Management

2.

Home Sanitation

3.

Housewifery

4.

Child Care, as a requirement for
general home Economics

5.

Child Care, as an elective for Cornmerce and Vocational Education students

6.

Two courses
-i :; -

in Home Nursing

7.

Household Management (parallel or
preceding Practice Housekeeping),
which was elective Junior or Senior
year, any term,
credits.

8.

Practice Housekeeping (which followed
the preceding course) dealing with
the problems of the home maker.
The students lived in the practice house six
weeks and put in practice the training
received in all of the other Home Economics or related courses.
(For students
in Professional curriculum.)

In 1924 advanced work was offered in Household Ädninistration, to be applied upon

a

higher degree.

Special

lems in chemical, physiological, bacteriological,

prob-

economic

or sociological topics, according to the preference and

training of the individual students, could be investigated

under the direction of the instructors

n the several de-

partments concerned.
The following year, 1925,

a

course in Home Management

House Supervision was given which was designed to meet the
needs of the student who expected to have charge of practicè houses.

This course required residence in, and

supervision of Home Management house for six weeks following the first course of practice housekeeping.

It was not

until 1926 that the course of practice housekeeping was

required of all general and professional Home Economics
students.

It was also in this year that Covell House was

purchased and added as another practice house.

Covall

House serves two purposes, that of a practice house, and

nursery school.

For the summer session of 1929, another' house hrs

been secured as a residence house for Home Management.
Tì-11s

will make it possible for more students to be en-

rolled, for the demand for the course in the summer of
1928 far exceeded the available accommodstions.

One

of the most attractive homes in Corvallis has been se-

cured for use during the absence of its owner through
the summer vacation.
In Januery, 1926, irs. Sarah Prentiss organized an

extension course in Child Care in Portland, Oregon, end
during, the winter time, beginning In January and lasting

through March of that year, she went to Portland for one
evening a week.

The class was composed largely of

mothers, who were enthusiastic In their praise of the
course.

One hundred and sixty women v'ere enrolled, fifty

of whom took the work for credit.

One credit

i,as

given

by Oregon State College for those desiring It, who had

satisfactorily completed the requirements and passed the
final examination.

The

remainer of the class who re-

ceived no credit was drawn from mothers and people who
were interested IP children, who had no interest in
collegiate standing.

-14-

CHAPTER IV.
STJMÌER SESSIONS.

Since the opening of Withycombe House as a
Practice house in home mangernent in the fall
of 1916, it
has been in use continuously, riot only
during the

usual college year but during the summer
session as
well.

The house has always been filled to
capscity

with one or two exceptions, and the course has
proved
a very popular one from the first.
But it was

not un-

til the summer of 1921 that such a course
was listed
in the regular catalog, though previous

to that year

mention was made of it in the Special Preliminary

An-

nouncements published by the college.
Since the college has changed the division of
the

year from

a

semester to a term basis, it is quite pos-

sible to take the same work in the practice house
dur-

Ing the summer that is offered in the regular
col1e'e

session.

The organization of the Household Administra-

tion department made it possible to offer all the
courses

during the summer that were offered during the rest of
the college year, and in sorno years to add to them
by

bringing as visitïng faculty prominent people in the
field of child care from other institutions.
One of the most stimulating of the visiting faculty

was Alice Ravenhill, who started the interest In
child
care work through the summcr session lectures which she
-15-

gavein the year 1916 on this campus.

In view of the

fact that Eiss Ravenhull is an outstanding authority in

home economics, and that she is one of the early pio-

neers of the child development movement in England as
well as in the United States, it was a real inspiration
she gave the stud-mts who were fortunate enough to hear

her lectures in 1916.
Miss Ravenhili, in answer to

a

request for a short

autobiography for this study, sent the following letter.
We felt thot this letter ought to be permanently preserved, so we take the liberty of using it as

a

whole:

"23 Dallas Avenue,

Victoria, B. C.
April 21, 1929.
"Dear Mrs. Case:

Indeed you ask of me

a

hard thing--my working life

was extraordinarily full and perhaps the fact thet
have just celebrate'

i.

I

my 70th birthday will constitute

an apology for some feeling of dismay at the scope of

your request.
"1 was

born in Epping Forest--rich in historical

traditions and now safeguarded as

a

public possession

for all time, and brought up in one of our great Eng-

lish country homes, surrounded with much material

com-

fort but reared in the somewhat Spartan school charac-

teristic of the upper middle classes in those days.
-16-

Thought for and self-sacrificing service for those
less favorably situated than ourselves was the keynote
of nursery and schoolroom in my father's house, as it

had been in his father's.
"I was

educated at first at home, and then at a

small, notable private school where the lesson was con-

tinuously impressed that education is
and the work of

a

a

lifelong process

school is to show. young people the

many evenues open to their study, which it rests with
them to select and pursue when responsible for the conduct of their own lives.

Then followed some years of

social life, combined alwa:Ts with systematic study along

different lines and equally systematic work for and
among the poor and needy.

My eager desire for Univer-

sity training, not then long.available for women, was
not to be gratified by parents iho considered musió,

painting and needlework the only legitimate pursuits
for girls in my position, but surreptitiously

I

grpled

alone With self-taught physics and biology, until towsrds
the end of my twenties, the longed-for opportunity occur-

red, when with my parent's approval

I

took the only

training then available for women in hygiene and sanitation, a year's course for the National Health Society's

cturrs

Diploma.

Elementary lectures on health,

first aid and home nursing were first organized throughout the villages of England in 1890.
-17-

I

joined the ranks

of these lecturers in 1893, and from the first enjoyed

remarkable sccess attributable

(1)

to my previous very

extensive social experience abroad and at home, and (2)
to my employment from the

or actual articics
a

method to which

to illustrate every point I discussed;
I

attach great importance.

"After experience
as vieil

first of seifmade simple models

as villages,

in many parts of England,

I

in cities

undertook an important secreterial

position in London for two years, and then, 1897-99,

I

lectured on the Elements of our Public Health Laws for
the Cooperative Society in all the large cities, gain-

ing incidentally an intimate knowledge of the sanitary

system in each town

I

visited.

The success was remark-

able.
"In 1900 I was invited br the Yorkshire county Council, the most progressive educational authority in England
at

that time, to organize on my own lines training das-

ses for men and women principals of schools in Hygiene

and Sanitation, with practical work carried out by each
student, and to inspect the teaching of Domestic Science

and Hygiene in the schools of their wide area.

Mean-

while, I was appointed Special Commissioner to visit
your country and report on the teaching of these subjects in its schools and colleges, as one result of whïch

visit--1902--I was elected

a

Fellow of the Royal Sanitary

Institute, the only women ever so honored.
-18-

"Private affairs obliged me to resign
my work in
Yorkshire in 1904. I then lectured in
Training Colleges
for teachers in London and elsewhere,
first starting my
courses on physical davelopment in
childhood, being convinced that all improvement in hecith
must begin prenatally and that only by intensive study of
the child. and
its needs could young human life
have its right chances.
Ìeanwhile the attention attracted by these
Qourses led to
my appointment as Extension Lecturer
under the Universities of London and Cambridge and to
my own investigations on the Hours of Sleep in
Childhood and to the Play
Interests of Children in our publics schools.
Further,
from 1903 onward, I was actively
participating
in the

movement to initiate a Dogrec Course in
Social and

Household Science in the University of London,
which came
about in 1907, and in i.thich for three years
I was in
charge of both Post and Undergraduate courses in
Hygiene
and Sanitation.

1910 family demands required me to resign
all

my work in England and

corne

out to this remote edge of

the Empire to pioneer life on this island.

What this

work comprised it is Impossible for me to
detail--investigation for our government in Holland on Domestic
Training Schools, in Sweden and Denmark on Physical
Training, special inspection of household science teach-19-

ing in the Convent Schools of Ireland, enquiries into

moral training in our Elementary Schools, of physical
training in our Normal Schools, etc.
"1 wrote articles and papers on many aspects of my

work and the bearing of child development on education,
social work,

etc.

I

was examiner on the subject for the

Nat. Froebel Union and a member of the Eugenics Society

and many of kindred interests.

I

was Secretary of

sec-

tions at international and national conferences and

utilized my almost world wide correspondence when

'rrit-

ing the article under my signature in Monroe Cyclopedia
of Education.

Since coming to B. C. in 1910

little public work.

Women'slnsts

I

I

have done

lectured in 1911-12, to the

throughout the Province; 1915-17

i

lac-

tured at the Housekeepers Conferences and summer school
at the

first

O. A.

C.;

made a wide lecturing tour, 1917, as

mt. lecturer--Ellen

H. Richards

fund,

(Utah-

KansasTcxas-NebraskaNew York-Chicago-Cleveland-Iowa.etc)

and reorganized the Utah State Ag. Coli. Course

in Home Economics 1917-19, and attended conferences at

Baltimore-Washington.

Unfortunately

I

fell a victim to

the epidemic of influenza which left me seriously ill

for three years and effectually closed my life of active

service of others.
"Please pardon the shortcomings of this attempt to

answer your letter.

If you want information on some
-20-

specific point please ask me.

Probably

I

have omitted

just what you most want to know.

Yours apologetically,
Alice Ravenhill

."

Thus, in the catalog for 1921-22 for the sunier ses-

sion there were listed the following courses:

Sanitation and Public Health.

"1.

The house as a factor in health, its situation,

surrouidings,

heating, lighting, plumbing and drainage.

The responsibility of the individual and of the home
in relation to the community well-being.

Investgetion

and diEcussion of sanitary conditions from both practical

and scientific viewpoints, with special reference to public health and personal hygiene;

problems and conditions.

school, rural and urban

The course is designed for the

home maker and teacher of Home Economics.
3

rrs. Prentiss.

credits.
2.

Child Care. (Special).
This course will be centered on the standards

of health and the rstional care of children at various

ages, and will include some detailed instruction in nu-

trition of school children, with practical work in chart
making.
3

Ten periods a week for first three weeks.

Caroline Hedger, I. D.

credits.
-21--

s

Home Nursing.

.

Care of the patient under home conditions.

Symptoms, First Aid, management of communicable
diseases.
For the homemaker and teacher of Home Economics.
3

credits.
4.

Ìrs. Haight.

Household Manrgemcnt.
Application of the principles of scientific

management of the home;

a

sty

ment of income and finances;
ity rel'tionships.

of the household manage-

study of family and commun-

For homemakers and teachers of Home

Economics.
Miss A. Grace Johnson
5.

Practice Housekeeping.

management.)
the homemaker.

(parallel to household

This course deals with the problems of
It puts into actual practice under

househòld conditions the knowledge gained in all other
Home Economics courses,

including child care.

$tudents

reside in the house for the entire period of six ?eeks
and take turns doing the various duties involved in the

management of a home.

Special attention Is given to the

scientific man:gement of the income as weil as to the

various operations of the household.

Other courses

which do not have long lboratory hours may be carried
at the same time.

For homemakers and teachers of Home

Economics, especially those desiring to teach in Smith-22-

Hughes high schools.

Fee approximately

6.00 for each

week for living expenses.

Mis

4 credits.

A. Grace Johnson."

This was the first summer session that Dr. Caroline

Hedger came to Oregon State College.
in child care that she taught

tbt

The special course

year

ws

so

success-

ful that it was determined if possible to bring her back

another year.

She did not corne the following summer

but she has been in Corvallis for the summer sessions of
1925 and 1926.

Her classes were popular,

nd filled the

need of the mothers as well as teachers so that her lecture room was filled to capacity for every hour.
rnents have

Arrange-

been made to bring Dr. Hedger again to the

campus for the summer session of 1929.
She is a person of outstanding distinction, having

made some real contributions in the field of child
fare and medicine.

viel-

She was a member of the Americaniza-

tion Corrn:ittee of Chicago, and made

a

report of her work

to the Conference of National Education Association in

1917.
She was sent to Belgium to advise on a board of

child welfare for war orphans and in 1923 was a
gate to the National

dele-

.onference of social work at

1.Tash-

Ington, where she reported on medical inspectïon in

schools, its technique and results, having used the
schools in Chicago to carry on her observations.
-23-

She is now medical adviser of the Elizabeth Mc-

Cormick Memorial Fund in Chicago, and is doing construetive investigation along the lines of child welfare.
The nursery school was first opened for the summer

session of 1926, the catalog for that year describing the
course as:

"Child Care. (2).
The mental development of the pre-school child,

with special emphasis on the treatment of behavior
problems in that period.

Lhe

laborftory will permit

of observation of a group of normal children of pre-

school age.

Personality studies of each child will be

made including physical development as vieil as the

child's reaction to his environment.
ranged.

Four recitations;

2

Hours to be ar-

four hour periods in the

Nursery School weekly; three credits.

Fee

Evelyn Eastman, (Mrs.) Sara
Miss Eastman

carne

2.00
J.

Prentiss."

to Corvallis from Detroit where

she had been in connection with the Merrill-Palmer

School.

She was graduated from the University of Michi-

gan, and taught in the Ferndale Michigan public schools,

later being connected with Merrill-Palmer School of Detroit and with the Psychopathic clinic of that city,
as well

as the

Juvenile Court of Detroit.

She spent the

year 1927-28 at Columbia University, New York City, and
now has charge of the child dveloprnent program at Vassar
-24-

College.
For the sunrner session of 1928, Dr. E. Leona Viiicent from the Merrill-Palmer school came to give the courses in mental growth and development of children which

she gives at 1vierrill-Palm'-r during the winter term.

She

also gave her course of Behavior Problems under the

department of household

admlnistraticn.

Dr. Vincent is a psychologist of ability, and is
a

national figure in the field of child behavior.

Is a graduate of the

She

University of Colorado, where she

was on the psychology staff for two years.

She did

Juvenile Court work in Denver, and later went to Columbia University,

New York, where she received her degree

of Doctor of Philosophy.

She has been psychologist at

the Merrill-Palmer School since 1925, besides directing
a

behavior clinIc in the city of Detroit.
Norah Clancy, an instructor ïn Nursery School Edu-

cation from the Merrill-PaJi ncr school, came with Dr. Vincent for the summer session of 192e.

Mrs. Prentiss was

granted sabbatical leave at the end of the spring term
so Miss Clancy directed the nursery school during the

sunner, and gave the course in Nursery School Education

which carried three credits
It is a policy of the School of Home Economics to

make the summer session as profitable as possible to
students by bringing to this campus outstanding people
-25-

in the special lines of work

inhich

they are Interested.

This practice has proved so attractive that the surrer

sessions at Oregon State College are attended by people

from many states, and the courses are very popular.

CHAPTER V.
HOME M.ALAGELENT HOUSE BABIES.
In 191e lt was decided to introduce practical care
of children into the course of practice housekeeping, by

having children at the Home Management House.

Girls who

are living in the house for the term take

of the

bables

s

cre

part of the household duties, under the super-

vision of the instructor in charge.

Each student is re-

sponsible for the child's care for a period of one week.
The babies have never been older than eighteen months

when they have been taken into the Home Ivan'gement Houses.
They have had various backgrounds and histories, and all
have benefited physically and made good mental development

while in the houses.

The routine

of'

good habit formation

has be3n established, for regular hours of sleep,

feeding

and elimination are the bases of happy dispositions In
children.
The following is a schedule for the day of a six

months old baby who was In V/ithycombe house during
1925-26:

-2!L.-

Daily program of baby.
Margaret Louise.

Name:

1925-26
Age:

6

months.

6:00

-

6:05

Diaper changed, preparation for nursing

6:05

-

6:25

Nursing.

6:25

-

7:00

Plays by herself.

7:00

-

8:30

Sleeping.

8:30

-

8:35

Changing.

8:35

-

9:00

Plays.

9:00

-

9:05

Orange juice.

9:05

-

9:55

Bath, olive oil rub.

10:00-10:20

cereal '.vithout sugar or milk,
liver oil.
Nursing.

10:20-10:30

Nursery chair.

10:30- 1:30

Sleeping.

9:55 -10:00

2 T

t

cod

1:30

-

2:00

Plays.

2:00

-

2:20

Nursing.

2:20

-

3:30

Plays out of doors whenever possible.

3:30

-

3:35

Orange juice (- orange-dilute with equal
quantIty of water).

3:35

-

3:40

In mother's arms to rest muscles.

3:40

-

5:30

Plays.

5:30

-

5:50

Nursing.

6:QO

-

9:30

Sleeping.

9:30

-

9:50

Nursing.

10:00- 6:00

Sleeping.

Baby is changed whenever wet during day, but not at night.
-28-

Put on stomach for 1

to 2 hours during each day.

Sun

baths are now being started on sunshiny afternoons.

Careful reports are kept on the bables and any deThe general well being

viation from the schedule is noted.

of the babies is a source of pride to each student "mother'
j_n

turn,

and it is seldom that the baby is sick.

Every

precaution is taken against infection of any kind, and a
general resistance is built up so that the children have

been remarkably free from illness during their stay in
This extreme vigilance on the

the Home Management Houses.

part of those in charge has proved its worth for none of
the babies have had a contagious disease while they were

living in the Home Management Houses.
A short history of each child who has been a "Practice House Baby" Is of interest, showing the various types
of children and the homas from which they came.

In every

case the real names of the children are withheld, nor are

they given in the sequence in which they were on the college campus.
1.

Betsy's mother was

a

war widow.

graduate of Oregon State Ccllege.

She was

a

former

After her husband's

death she came back to Oregon State College to do further
college work for

a

year.

She was a woman of considerable

ability, and above the average in mentality.

She found it

difficult to keep Betsy with her and to continue her college
-29-

work, so arrangements were made whereby Betsy went Into
the Home ManaCement House as the

Practice Baby'!

stayed for one college year, and through

a

surimier

1-lere

she

session.

After this period the mother was able to take her and has
The mother taught for sorne years in

had her ever since.

the Seattle schools and Is now a home demonstration agent
in California.

The child at first was

a

food problem but

as she gradually becane used to the routine and her general

physical conditIon improved, her attitude toward food
changed.

By the time she was restored to her mother she

was quite normal In her habits.
2.

Peter was the son of

a

young mother and an old

father.

The marriage was not

a

congenial one, and Peter

suffered from a mother fixation which was the result of

unhappy home life.

1-Je

was eighteen months old when he

came to the Home Ianagement House, and in good physical

condition, but was

a

distinct behavior problem.

He never

had kno\m a schedule and there was great difficulty in

making him keep to one at first.

He was a child who did

not know how to laugh and apparently had never been very

happy in his life.

He certainly was not happy when he

first came to the Home Management House.

He stayed one

year, during which time his mother and father separated,

and the mother has had full control of the child since.

While he was in the house he made unusual mental development, and a satisfactory physical growth.
-30-

3.

Jimmy was nine months old when he was taken into

the Home IIanagement House.

from birth.

His mother

arid

He had had no food but milk

father were sep8rated, his

mother working as a cook in one of the sorority houses in
Corvallis, trying to keop the

bby

with her, until he was

established at the Home Management House.

vry

Jimmy was in

poor condition on his arrival, due to exclusive

milk feeding and
pants,

a

succession of boils, caused by rubber

in which the mother had kept him habitually.

The

trouble, however, was eventually overcome, and Jimmy

made satisfactory progress while at the Home Management
House.

He did not stay the full year, because his father

and mother made up their differences,

March.

and took him in

Most of the parents keep in touch with Miss John-

son, professor of Household Administration, after the

chilaren have been removed from the home management houses
but nothing has been heard of Jimmy for some years.
4.

Paul's mother was a brilliant student, who was

graduated with honor in biclogy from Reed College, Portland, Oregon.

The father was also

e

Reed College graduate

and above the average in mentality, and was a techer of

mathematics.

The mother had influenza while carrying the

child, which resulted in

a

premature birth, after which it

was found that she had tuberculosis.

She had no care of

Paul from birth and after eight weeks in the hospital he
came to Oregon State College to be in the Home Management

House.
Re was a great feeding problem because he was under-

nourished and did not care to tcke food.

He had a de-

cided tendency toward rickets, in spite of which his de-

velopment was quite satisfactory, after he overcame antipathy for food.

Sun baths were prescribed by the doctor,

and begun during his second summer.

walking,
Paul was

He was very slow in

though his mental development
t

as

unusually good.

the Home Management House until he was two and

a half years old.

His mother died when he was six months old and later
the father married again and is now in the East doing public health work.

Paul has two little sisters now, and is

in very good condition, even though he may not be able to

overcome entirely some of the dofects which resulted from

coming from

a

tubercular mother and having such

a

struggle

with rickets.
5.

Harry was taken at the age of nine months.

history was not at all unusual.
a

ReedCollege graduate.

His

His mother was a widow--

He made a satisfactory develop-

ment while at the Home Manogement House, and went back to
his mother at the end of one year and suirer school.
6.

Mary was eleven months old when she was taken

into the Home Manrgemont House.

physical and mental condition.
-32-

She was ïn splendid
The father had been ill,

and the. mother found it necessary to work.

later recovered, and after

The father

year and one summer school

a

Mary went back to her parents.
7.

Thomas: twin to Louise.

Thomas was

a

twin, of

good parentage, his father was ill and the mother had to
support the family.

He had

a

very poorly shaped head,

though otherwise his physical condition was good.

With

his natural development his head improved in shape.

He

went back to his parents at the end of the year, ond is
now in vary splendid physical condition.

He is

a

vigorous,

healthy, happy boy.
8.

Esther was illegitimate.

She was at the Home

Management House for one summer school only.

She had a

persistent habit of clinging to anyone who paid attention
to her.

By the end of the summer session, Lo'ever, she

had made a happy natural adjustment, and when she went

back to the baby home she was happy and vigorous.
9.

Rob was the son of

husband was detected as
was two and

a

a

a

young, vigorous mother whose

bigamist after the first child

half years old, Rob being the second child.

He was secured through the Child Welfare Commission,

taken from a baby home.

which time he made

a

He was kept for one year, during

very fine natural development, phy-

sically and mentally.
I

and

back to the baby home.

At the end of the year he waa taken

The mother finally took h±m from

the home and went to California to live with
-33-

a

relative.

She became seriously ill, and had to give Rob up.

now in

a

He is

baby home in California, pending his mother's re-

covery.
10.

Louise:

twin to Thomas.

Louise was

a

twin, and

came to the Home I1ansgement House through the Child Welfare

Commission of Portland, Oregon.

Her parents had good his-

tories, the father was ill, and the mother had to support
the family.

There were other children, and the burden

was too great for her to carry.

So the twins were re-

leased to Oregon State College for the two Home Manage-

ment Houses,

Louise was five and a half months old when

she came to Corvallis, and remained here during one

college year, or until she was thirteen and a half months
old.

Her condition was frail, and ricketic, snd she was

slow in development with numerous digestive disturbances,

though she was improved when she went back to her parents.
11.

Billy was obtained from the Albertina Kerr

Nursery in Portland, Oregon, through the Pacific Frotective Society.

I-le

was an Illegitimate baby and five and a

half months old when he was released from the home and

entered in the Home Management House on this campus.
His mother was about thirty years old, thin, frail,
and worried looking, with homely features.

She was de-

pendent in her thinking and acting, and never known to go
out with men.

This was her first affair with a man she
-34-

had never seen before,

as a result of

a

party at Seaside.

She seemed to pretend affection for Billy until he became
a care

aut

when she was ready to relinquish him.

finally 1gally adopted him.

ber, a married man, known to have

fore.

Billy was

'a

A maternal

The father was a bar-

hd

such affairs be-

}'lthy, bright, happy child while in

the house, and very attractive.

and made a natural ¿am

He was very affectionate

and development, physically and

nent ally.
12.

Jane was illegitimate and obtained through the

child's guardian who was acting for the
an's Bureau,

Portland,

!ar

Veter-

through the Pacific Protective Society,

Oregon.

Jane was five months old when she came

to the Home Management House,

Her mother was

Both parents are
veteran.

or1d

nov'

a

and stayed for ten months.

fourteen year old high school girl.
dead.

Her father was

o.

Thrid War

The mother died at childbirth after re-marrying.

The guardian is the stepfather of the mother, and

has served a penal sentence.

The mother was apparently

efraid of him, and anxious

remove Jane.

to

Jane's con-

dition on coming to CorvalllsvTas frail and thin, and
she was having a siege of boils.

Now she is healthy and

happy and extremely active.

She has unusual mental

ability and learns quickly.

While in the house she was

easily trained, and an exceptionally
-35-

goodtt baby.

13.

Management

Ellen arrived in Corvallis to enter the Home
-ouse when she wss seven weeks old, weighing

nine pounds.

In appeerance she was pale, with a pointed

face, and slightly undernourished.

She

rias

a

food problem

at first and had a good deal of digestive disturbance.

After five weeks she had gained only eight ounces, but
after that time made a regular gain of froni seven to
eight ounces a week.

She became rosy, with bright eyes,

and her hair grew rapidly, showing good physical development.

Her mother was

a

well educated woman whose husband

deserted her and left her stranded just before the birth
of the child.

He has never been heard of since.

The

mother hoped to establish herself in Portland and refused all help from her family in the East.

Ellen showed

every indication of having good mentality, and

a

happy

disposition, and was adopted before the end of the term.
The reputation of the good care the children re-

ceive at the Home Management Houses bas spread, partly

through publicity, but largely through the students who
take the course of practice housekeeping.

It is inter-

esting to note that eight of the children have been in
the Home Management House at the request of their

parents, and in every case the parents or guardians
have been delighted at the crogress in physical and

mental development of the children entrusted to the col-

-3lege.

The weight curves on the following pages indicate
the universal gain In v:eight of all babies who híve been

under the care of the Home Management House students.
The children have, in many cases, overcome handicaps

upon their entrance to the house, and in
have registered weight levels for

account of slight indispositions.

a

a

few cases

short period on
The weight curves

show a very satisfactory gain, which is an Indication of
a

babyts general well-being.
The red line inicite3 the normal uveru-e weight

curve, and the b1ac.

shows the actual curve or tac

particular child.
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CHAPTER VI.
TUE NURSERY SCHOOL.
In the summer of 1926 a nursery school was opened,

used as

to be

a

1:boratory for child care.

A large house

was rented adjacent to the campus, and ternporri1y equip-

ped as a nursery school.

After

a

successful suirner ses-

sion it was decided to move the school to Covell House,

which had been purchased from Dean Covell and was to be
opened as

a

home management house in the

The lower floor of the house

arrangement of

as well adapted

nursery school, and with

a

fa].l

a

of 1926.

for the

few changes

nd additions it was ready for occupancy in the fall.

Covell House serves

a

double purpose, that of Nursery

School and Home Management House.

Every morning the

living room is rearranged for the nursery school, and
after the children leave at one o'clock the room is

cleaned and the furniture replaced for the students who
use it for a home management house.
is

This arrangement

not altogether satisfactory, but until more sPace is

available it is being adapted to the needs best as possible.
The school uscs three rooms of Covell House.

large living room with

attractive school room.
school tables.

a

The

fireplace at one end makes an
Here are the piano and nursery

In the smsller room adjacent to this

are cupboards for

playthins, the file for records, and

against one

Is locker

viali

hooks or shelf low enough
own coat and hat.

he is

that.

ble to hang up his

Under the window is the bowl contain-

Off this room is the toilet room in which

ing goldfish.
are

space for each child with

Instelled two toilets and
The yard on

a

wash bowl.

side of the house is securely fen-

one

ced, and play equipment

adaptable for small children has

The jungle gym, the slide and the sand box

been added.

compete for attention during the out-of--door play period.

Large building boxes and stairs are also in the yard, and
a

small playhouse at one end, across from "rhich is

a

a

carpenter bench, saw, nails, hammer and

bits of boards.

Here the children learn motor control,

workshop with

and get a sense of acconiplishment, by doing

a

satisfying

piece of work.
.Uhile

the school is used primarily for a laboratory

in connection with the

course in child care, lt is also

of definite benefit to the child.

A child is usually

considered in the pro-school group between the ages of
two and five and it is for this age that nursery schools
are planned.

play.

Here he learns regular habits of work and

He learns to be independent, and to adjust himself

socially to the group in which he finds himself.

He es-

tablishes habits of order and good hygiene.
At nine o'clock in the morning the children begin
to arrive.

They are

inscted

by the nurse before the

parent or guardian leaves.

A child with a

cold is nover

allowed, and the nurse's inspection helps to prevent the
brealçing out of an epidemic of children's diseases.

Com-

plete isolation from exposure cannot be maintained, but

inspection helps

a

great deal.

After the child has hung up his coat and

ht, taken

off his rubbers and put them away, he is given a drink of

water, then he goes to the cupboard and chooses the equipment he expects to work with that morning.
he has tomato

At ten o'clock

juice and cociliver oil at a table which is

served by the children themselves.
After the tomato juice they go to the toilet, then
out-of-doors to play, where they stay for an hour.

In

stormy weather the wide porch on the east side of the
hOuse provides shelte'
day.

There are siing

so that they may be out every

,

on this porch and

box provides entertainment.

a

smaller sand

Tricycles and kiddie-cars

are available for those who wish to use them.

It is in

the yard th;t the children learn sorne of the most valuable

lessons in social behavior,

and desirable attitudes, not

only toward others, but toward themselves.
1Then

they come into

the.

house they again go to the

toilet, wash their hands and brush their hair, and join
the news ring which is started.

Here, in a group,

various events of Interest are discussed, and games and
songs are learned.

It is the one time of the day when
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formal education is presented.

This activity is so tied

up with the child's everyday interests that it is not a

forced grouping, and if at any time he feels that ho wants
to do something else which will no
at liberty to do

disturb the group he is

so.

At eleven thirty the mats are placed on the floor

and the children rest for twenty minutes before dinner.
Two are

choen

learn

valuable lesson.

a

to help set the tables and by

so doing

At noon their dinner is served.

A student teacher sits at each table laid for four or

five, and the one child is chosen from each table

this group.

to serve

Each child removes his own plate, and re-

ceives his dessert from the dietician serving the plates

from the table provided for that purpose.

After the meal

each takes his plate back to the serving table and disposes of his napkin, and is then ready to put on his wrap
to go home.

In many nursery schools the children stay until three

thirty, in which case they take naps and then go out to

play until their parents come for them.

This plan has

not been carried out at Oregon State College because the

afternoon periods have been taken up with classes in child
care for both the students and the director of the school.
The nursery school as a laboratory for observation

offers excellent opportunities for the student of child
care.

Here the students

lrn

solutions for beb'vior

problems though actual observation, and see whether or not
the results are satisfactory.

expect results in too short

a

Here toc they learn not to
time from the breaking of

old habits and establishing new ones.

They learn that

there is a certain carry-over In children as there is in

adults though of
Classes

a

comparatively shorter time.

from the Foods and Nutrition

department in

child feeding plan and cook the dinner that Is served at
the nursery school twice a week during the regular col-

The food is cooked in the department lahora-

lege year.

tory and carried to Covell House just before servIng.

Dur-

Ing the summer session dinner is served every day instead
of twice a week and is cooked in the house,

which is not

possible during the winter because the kitchen
the Home Mancgement House studeats.

is

used by

In summer, only

Withycombe House hes been open for the course In Home
Vangernent.

Some of the studeats in child feeding stay

and observe the children while eating by having their

meal with them at t1e small nursery school tables.

A

different child is chosen each day for each table to serve
his table at dinner,

thereby learning valuable lessons in

table service, consideration for others and good table

manners.

After the meal each child carries his own soiled

dishes io the serving table and deposits his napkin in the

waste paper basket provided for that purpose.

He then

puts on his wraps and goes4fut-of-doors to wait for the

arrival of his rnother,who comes between twelve thirty and
one o'clock to take him home.

The children for the nursery school are selected from

families living in Corvallis.

It is the endeavor on the

part of the director to have

a

sent various walks of life.

Some are children of faculty

group whose parents repre-

members of Oregon State College, some from the professional
group of the town and

sorne

from the business group.

The

parents of the children have found the school of such

bene-

fit that the enrollment has grown far ahead of the cana-

city of the school.

The desirable size for the group is

from sixteen to eighteen children so that a long waiting
list has been formed. The ages of the children enrolled
lie between two and five ye:rs, and as far as possible
the division of boys and girls is about equal.
On the following page is a sheet of the number of

children, and their ages,

v.'ith

an average age,

since the

summer session of 1926, which was the opening of the

nursery school.
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CHART OF NURSERY SCHOOL CHILDREN
sho'ing number and average age.

Year
1926

Term
summer

Girls

Total
number

9

7

16

Boys

1926-27

ist

8

11

19

1926-27

2nd

9

8

17

1926-27

3rd

8

lO

18

8

8

16

1927

summer
ist

11

9

20

1927-28

2nd

9

8

17

1927-28

3rd

8

10

18

summer

ii

7

18

1928-29

ist

9

9

18

1928-29

2nd

9

8

17

1928-29

3rd

10

7

17

109

102

2l1

TOTALS

40.8

41.3

1927-28

1928

Aver.age
in months

40.9

40.4

42.7
___________

41.2

*Note:
The total enrollment of 211 children represents
the enrollment by term.

There have been 67 different

individuals in the school, many of whom have been there
for sevoral terms,

iowïn

as shown by the charts on the fol-

pages.
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Credit is due Mrs. Sarah Prentiss for the develop-

ment of the child care courses on the Oregon State College campus, and it was under her direction that the

nursery school
received

a

tras

placed.

For the year 1928-29 she

Laura Speilman Rockefeller scholarship. She

took Sabbatical leave and went to the University of

California for further study in psychology.

The scholar-

ship also included three months study at Columbia Univer-

sity in New York City, and her travelling expenses, where
she will spend the surmier before returning to the campus
of Oregon State College.

During her absence the nursery

school has been directed by Mrs. Vera Brandon, but Mrs.

Prentiss will resume charge on her return.
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CHAPTER VII.
A QtTESTIONNAIRE

ANI)

ITS RESULTS.

In order to draw proper conclusions from the course
of study as presented through the child development pro-

rram at Oregon Stste College,

a

questionnaire was made

relating to the number of courses taken, and the benefits received.

Th

questionnaire was sent to every avail-

able graduate or ex-student who is married who had ever

been enrolled in child care courses.

A letter of ex-

planation was enclosed, and of the two hundred questionnaires sent out, answers were received from one hundred
and thirteen.

An analysis of these answers points to

the thoughtfulness with which many of the graduates

have undertaken the rearing of their orn families, and
the openminded manner in which they are seeking further

help.

It is In answer to such demands that child develop-

ment programs are being started in so many stcte.
The questionnaire is as follows:

QUESTIONNAIRE CONCERNING T

DEVELOPNT

OF CHILD CARE

COURSES AT

OREGON STATE' COLLEGE
-o-

Note:

Please use this check mark "X" In spaces after

'Yes' or
A.

1.

'No'.

Did you live in a Home Management House?

NO ...........

Yes .....

house?...

2.

What year did you live in the

3.

How many children (if any) have you? .........

4.

Have you benefited from the actual care of the

Home Management House baby? Yes ........ No......
5.

Have you found Home Management House methods

practical from the
(a)

standpoint of time?
labor?

(b)
(

B.

1.

Yes ....... No......

c)

"

Yes ......

energy? Yes ....... iJo .....

Did you take other courses in Child Care? Yes .....
No .......

2

.

If so

how many? .............

,

.

.

.....

.

.

.

. .

. .

.

3,

?Ihich ones?. .................................

4.

Have these been of practical

. .

benefit to you?

Yes. .................... ..No. ...................
5.
5

7.

Which has been of most benefit?
rrJ-j

has been of least benefit?

.

..............

Yes .....

.....

Has it been of practical benefit in your home?

es......................
9.

..

Did you take work in the Nursery School?
No......

8.

...............

No... ..............

What.phases of the Child Care work which you took
in this institution have been of most service to
yOU?

10.

.....................................

Whst, in your cinion, might be added to these
ses to make them more practical
-46

cour-

to the housewife

a nd mother?

..

.

Some interpretation of these answers is necessary,

with an explanation.
For the first group of questions under A.:
1.

Out of the 113 answers 94 had lived in the

Home Managment House while 19 had not.
2.

house:

Out of the 94 students who had lived in the
4
4

had lived there in 1916,
1t

ti

t?

t?

1917,

"

t,

It

1918,

It

ti

1919,

'

t

't

1920,

"

t'

t,

t,

t,

15

"

13

"

12

"

11

"

15

"

12

"

"

't

't

tt

t,

t,

It

1921,

.

i

'

1922,

1923,
1925.

This total of eighty-five represents seventy-five per-

cent of the total whose replies indicated that they had

lived in Withycombe House.

The remaining twenty-five

per cent did not indicate the year they were there.

The

majority of the seventy-five per cent who did live in the
Home Home

anagerncnt House were there in the early years.

Consequently their answers to the following questions are
colored by the work in which they took part.

The whole

program of child deve1opmnt has progressed to such
degree since 1925 that

manof

a

the needs which these early

stùdents expressed have been filled in the courses offered
later.
3.

Children.
Of the one hundred

ad

thirteen replies, seventy-

five indicated that there were children in the family.

The size of the family is as follows:
34 families have i

child

36 families have 2 children
5

This makes

s

families have 3 children.

total of 121 children.

this gives a birth rate of 1.07.

scarcely

a

'Je

Of the 113 replies

realize that this is

fair sample of the birth rate for the college

as a whole but it is an interesting comparison to the

birth rate stated by Dr. .7illystine Goodsell in 'Problems
of the Family".

In

a

study made embracing 251 college

women the average number of childreñ born, including infertile marriages,
4.

"res

2.51.

Fifty-three students had benefit.ed definitely

from the care of the HomeManagement Rouse baby; only
two said they had received no benefit, and twelve stnted

that there was no baby during their stay in the Home Man-

agement House.
5.

The remainder left the question unanswered.

There were fifty-three students who felt the Home

Mangement House had been of practical service from the
stndpoint of time in doing their
-48-

ovin

household tasks.

Six felt that

Le

course had not helped them from that

standpoint.

Eighty-three students checked the

'Yes'

column for

practical service of the Home Mangement House from the
standpoint of lab r.

Three said it was of no values

Eighty-thre e also checked 'Yes' for practical service from the standpoint of energy saved, while two

checked 'No' on the point of energy.
a

These replies made

total of.247 yes and 11 no, which indicates the real

value of the Home Manigement House course.
The second half of the questionnaire dealt with the

courses in child care as presented during the

yers

the

students were enrolled in them.
B.

1.

Eighty-six students had taken other courses

beside the Practice Housekeeping course offered. at the
Home Management House, while fourteen had had no other

work.
2.

Of the eightr-six who had had other courses,

seventy-three had
had had three.
.

hd

one, eleven had had two, and two

These included:

Twenty-six who had had 'Nothercraft', the first

course in Ch1l

Care,offered by Mrs. Prentiss.

Sixty-

five students had taken later courses in child care, two

had taken Dr. Hedger's
Nursing, and two,

surmiier

work, two indicated Home

child feeding, which was probably in-49-

cluded in child care.

There is a slight overlapping of

courses taken by the same students here, which accounts
for the discrepancy in the total.

From 113 replies, sixty-three had received prac-

4.

tical benefit from these courses, whIle eight statecr that
they had received no benefit.

Of the eight who received

no benefit, four stated they had no children.

There were many blanks left on the question cf

5.

which course had been of most benefit.

There are, how-

ever, ten persons who feel that child care

s

given by Mrs.

Prentiss had been most beneficial, three found Dr. Hedger's
course in
child

suiìmier

school of great value, two found that

as exemplified in

nursi'-'g,

care, and two, home

had been of most use to them in their everyday

problems.
6.

Only four stated that their work in Child Care

courses had been of no value whatever.

There were one

hundred and nine blanks left for that question.
7.

Since the nursery school was not opened until

1926 and since it is evident that the majority of the

housewives who answered the questionnaire took their

work in child care before thet

tir'e,

It is not unusual

that only two had taken nursery school work.

Both of

these women had taken the nursery school education In the

sunner school of 1928 when Dr. Vincent and
-50-

iss Clancy

gave the child development work.
8.

Inasmuch as so few have had the work this ques-

tian is of little value.

The two people

rho

took the

work re'orted it to be of great value in meeting

ttieir

problems.
9.

Ninety-seven out of 113 replies listed definite

benefits received from the courses taken in Child Care
at Oregon State College.

tabulated List is as fo11ows

iThe

1.

Child Care ................ 25

2.

Home Management House Baby. 18

3.

Home Management House work. 15

4.

Infantfeeding............l9

5.

Feeding for oldrr chIldren.

7

6.

Course in Mothercraft

7

7.

Psychology of children..

.....

p7
.

.

.

Behavior problems ......
8.

Home Nursing .............

5

9.

BibliographIes

4

............

97
The last question on the sheet asked for sug-

lo.

.gestions which might make the courses more practical to
the housewife and mother.

Here again the suggestions

which were received can best be put in tabulated form:
1. More

psychology of children, including bohvior

problems.................................... 24
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2. Have babies under one year of age at Home

Management House
3.

19

Ìore child feeding and nutrition

4. More

.....

P

than one duty at one time at Home Man-

agementHouse .........................

8

5.

Bibliographies on Child Care

3

6.

Bibliographies on Children's Clothes .....

i

7.

Course in Child Care for men ...............

2

8.

Organization of housework

9. Use a real

............

baby for demonstratior ...........

10. Emphasize speed ïn work

..................

11. Give more publicity to program
12. More emphasis
Tiere

5

on pre-natal care

2
i

...........

i

...........

i

again these suggestions are colored by the early

years in which these students took the courses.

The large

number of mothers feel the need for more psychology of
children, realizing that in the past we have paid far
too little attention to the child as an individual whose

expression ought to be guided and developed through def inite effort and in regular channels, and not allowed

un-

bridled license.
Emphasis in our child development program is being
placed on many of the aspects these women suggest, for
the general need has been felt, and an effort is being

made to meet it.

Emphasis on child nutrition, organiza-52-

tien in housework, and efficiency and speed in housework, also on pre-natal care is being given, bibliog-

raphies are given with reference to the various phases
of Child Development and home man9.gement.

llore

and

more books and articles are being written which are a

help to the busy housewife and mother, and it is in
this field their hope lies.
The School of Home Economics,throuh the depart-

ment of Household Administration, of Oregon State Agricultural College is keeping an open mind. on the progress of child development, endeavoring to apply the

best to the work in which this school Is engaged.

