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STUDENT RESPONSES IN THE NURSERY SCHOOL
LABORATORY AS RELATED TO REPORTED CHILDHOOD EXPERIENCES

STATEMENT OF PROBLEM

The development of an individual's personality is
influenced in countless ways by the enviromment within
which that individual lives. A person's response in any
given situation is the outcome of interactions with many
people within the environmment. The influences of these
interpersonal situations result in the formation of many
attitudes, emotional patterns, skills, knowledge and
adjustments. One needs to be aware of the physiochemical
and biological influences that form the structure and
behavior of the human individual as well as the social
influences, It is the relation of the present personal-
ity with the past that forms the whole personality.

There may be implications in what has occured in
the early life of an individual which give meaning to
present ways of thinking, feeling, and acting. The kinds
of experiences which occur while living with the persons
significant in our lives, usually parents, may result in
influencing the reactions (responses) made to people and
situations experienced in adult life. If one is to
accept this concept that early childhood experiences are
contributing factors in personality development, then

one may assume that the individual comes to a situation
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with certain previcusly bullt readinesses and percep~-
tions, Certainly, by the time one is an adult, 1t 1e
difficult to find amany nper!méc that are met for the
first time, Fach experience is likely to bring some
assoclation with the past,

It has been of continual interest to those who
are in the agrea of human relations to investigate that
which causes people to aet and feesl as they do, It 1=z
of increasing conecern to those who teach to understand
how and why the student responds to various learning
and living situations, _ _

The college or aﬁivarslty nurgery echeol
laboratory is 2 situation where there is a great deal
of feeling involved, Students in the nursery school
find themselves beling with adults and children in a
ghild-like atmosphere, Thoughts and actions are always
centered on the needs and ways of children, If a
student finds ghe can recall few previous experiences
with children %o fall back upon, she still has her
o¥n childhood, Yven if a student has had many previous
experiences with children, her own childhood and the
feelings involved may again be brought to mind, The
student who observes and guldes a chlld ghe knowe is
dominated by other children may remesber how she was
bossed by a sibling, and striectly controlled or disci-
plined by a parent, Remembering her own early



ehtldhood, the student may respond in s certain way to
this child, The possible effect of this kind of childhood
experience, if 1t was a typlecl one for the student, may
be evidenced in the responses the student makes toward
children, teachers and other students.

This study deals with the responses made by students -
in the nursery sqhool laboratory and the relationship of
the responses to childhood experiences reported by these
students, The study 1s based on the hypothesis that
(1) the atudent'sloapaeity to respond positively to a
variety of children's bshavior, self-conflidence in
handling behavior, and a favorable position in her peer
group are evidences of a pleasant childhood experience.
This atudy 1s also based on the hypothesis that (2) the
inability to a¢cept children's bshavior, a lack of self-
confidence in handling bahavior; and a need to control
others are evidences of an unpleasant childhood experience.

Many predisposing factors affeet and result in the
responscs of individual studentss It 1s hoped that this
study may add to the understanding of these factors
and result in future eveluation of both the needs of the
students in the nursery scheol leboratory and the values

of the experience itself,



REVIEW OF LITERATURE

It is difficult to understand the human individual
without having some understanding of the enviromment in
which the individual has lived and is living. This
environment is usually highly populated with other human
beings, and, from the start, the individual is dependent
upon others for the fullfillment of needs and guidance in
learning.

Basic in Sullivan's (6) theory is the importance
of interpersonal relations with the significant people
in the individual's early life. Unsatisfactory and
unsatisfying relations with parents may result in the
development of anxieties that last a lifetime, A child
who cannot trust his parents, who feels insecure, does
not grow up to be a trusting, self-confident person,
according to Sullivan. Anxiety resulting from an
unpleasant c¢hildhood is one of the main factors in the
development of serious difficulties later in living.
Feelings concerning an unpleasant childhood may be
repressed by the adult and be channeled into unhealthy
avenues of expression,

The importance of interrelationships with people,
usually parents, in the development of personality is
evidenced also in White's (9, p.303) writing, when he
states that: "The child's experiences are not a function
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of himself alone... rather, they represent the results
of continuing interaction between himself and the members
of the immediate family." In his investigation of the
growth and development of three normal personallties,
White has drawn upon the evidence gathered from the re-
ports of the three individuals. White (9, p.329) also
states: "Personalities are open to a multitude of
forces." Personalities need to be investigated from many
points of view; however, reports of childhood experiences
have an important place in the understanding of Hale,
Kingsly, and Kidd, the three individuals studied,

lNowhere are people interacting more strongly and
decisively than in a situation where a parent is disci-
plining a child. The kind of experience at this time may
influence the feelings that the child carries into
adulthood. Thorpe (7, pp.499-450) states: "The e¢hild who
is subjected to continued harsh discipline treatment may
develop a rabgllious attitude toward authority." "aAn
unlimited freedom in actions may result in a lack of self-
conf'idence and a limited sense of responsibility." If a
child'!s ideas and behavior are not respected, that child
has little basis on which to bulld self-confidence and a
feeling of adequacy. DuBois (2, p.354) defines disecipline
23! "..ea process of training and learning that fosters
growth and development." "Parents teach by precept and



example, and their children learn by imitation and
practice; consequently, technlques of disclpline are less
significant than the spirit of the relationship between
parents and children,"

Outside of clinical reports there is still only
a limited number of research studies dealing with the
effects of family or childhood experiences on the response
of adults toward children. An example of these studies
is one done at the University of Maine by Nesbitt (L)
which was concerned in part with what adults say and do
in their relationships with children. The adults in
Nesbitt's study were women college students acting as
assistants to nursery school teachers. Hesbitt wished to
consider, along with three other points (4, p.lli3), the
adult!'s dominative and integrative contacts with
children, and the possible interrelationships, or indivi-
dual pattern in a person's association with children, her
personal aspects, and her family background. Sixty-three
students were observed for at least one ten-minute period.
Thirty-nine of the 63 were observed for two ten-minute
periods and twenty-two for three or more periods., The
point of departure was the actual practice with children.

Nesbitt used Anderson's (l, p.li6) description of
dominative and integrative concepts. Wesbitt (4, p.l1l52)

states: "A rating sheet was devised to yield a score on
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the dominative and integrative behavior of the student's

mother and father. It was a check list or questionnaire
with the same categories as those used with the students.
The students were asked to recall how frequently each
parent showed the various types of contacts, such as
direct refusal, or acceptance of difference of opinion,"
Students were found to make more integrative than
dominative contacts with children. These contacts of the
students were correlated with their reports on their
parents. Nesbitt (4, p.159) observed that: "For the

39 students for whom two records after six hours of
nursery school experience were available, certain items
showed some correlation; others very little or none.
Dominative integrative behavior of the father is an aspect
of family background which ylelded some suggestion of a
trend, As the ratio of dominative to integrative behavior
of the student's father increased (as measured by her
response to the questionnaire) the student's own ratio in
her relationships with nursery school children tended to
Increase. The more dominative students had the suggestion
of a tendency to have more dominative fatheras. No
suggestion of a trend was evident in relation to dominative
integrative behavior of the mother." The number of
subjects is limited, the observation time is meager.,
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This is only one area studied, but the implications are
of inberest,

There is also Wickman's (10) classic study on the
attitudes of teachers and mental hygienists toward
childrent's behavior. His study was influential in
arousing professional interest in how teachers see
children, A recent study by Stouffer (5, p.279) was a
repetition of Wickman's study. In both studies (5,
p.284), overt, objective behavior was rated as more
serious by teachers. The teachers responded more to
what the children did rather than what they did not do,
It was concluded that the attitudes of the teachers were
influenced, perhaps, by the necessities of their profes-
sion and the "school-room" conditions--good order and
recognition of authority.

There are a few recent studies which offer valu-
able cautions in the use of reports of adults concerning
their chlldhood and early life. Bach (1, p.97) states:
"Because of the interpersonal aspect of childhood
memories of adults, it is systematically impossible to
reconstruct the childhood life space from retrospective
reports by adults, for such retrospections are geared to
the social adjustment requirements of the situations in
which the reports are made.” Turner and Barlow (8,
p.189) state: M"The intensity of feeling that



accompanies a recalled experience l1s very difficult to
rate when one is rating unpleasantness or pleasantness
of a remembered experiocnce." However, if one places
value on the importance of the early period of life,
it is worth investigating a single remembered event.

The iniluence put on the actions of parents and
the effects that might result from chlldhood experilences
would tend to make one assume that the human individual
cannot help being what he is. However, White (9, p.328)
states: "We must take serious account of the following
points: (1) that the person undergoes more or leaé
continuous change; (2) that the person is acted upon by
a multiplicity of influencea to which he necessarily
makes a selective response; and (3) that the person not
only receives inf'luences but takes action on the environ-
ment. HMan is not static, nor is he passive and
helpless,”
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METHCD OF PROCEDURE

Subjects

The subjects in the study were forty home economics
students enrolled in a Family Life class which provided
its members a teaching experience in a nursery school
laboratory. This laboratory offered an opportunity for
the subjects to observe and guide preschool children.
Some of the subjects had not been with young children
before this time. 3Some had had previous experiences with
playground groups or in day care nurseries., One subject
had been a nursery school teacher,

The forty subjects were Jjunior, senior or graduate
women., Each subject participated in the nursery school
laboratory and in two weekly discussion periods of an hour
each. Thirty-one gubjects participated in the laboratory
for four consecutive hours, one day a week, for a period
of 10 weeks, This made a total of 40 hours spent in the
nursery school as a participating student. Nine subjects
participated two days a week, three to four hours a day,
for 10 weeks. This made a total of approximately 60-80
hours spent in the nursery school by each of the nine
students. The prerequisites for enrollment in the class
were a course in general psychology and a course in child

development with weekly observations in the nursery school
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laboratory.

Students participated in either of two nursery
school units, FEaeh school had 2 regular teaching staff
conglsting of a head teacher and two graduate teachers,
One director was in charge of both schools.Although
the two schools were somewhat different in physical
facilities, the equipment, program, and philosophy of
the staffes were similar,

As the students became more comfortable in the
nursery school situation, they were given various and
more frequent responsiblilitiee with children, Thus, as
the term continued, there were many opportunities for
each student, in the school, to be with children, There
would be times when, as a participating student, each
girl would guide play, solve problems, set limits, gilve
help and comfort children,

Each group of students met with the head teacher
and assistants at the end of each morning. In this
evaluation period the group talked about the children,
methods of guidance and supervision, feelings of the
children and feelings of the teachers. This provided
an opportunity to be with children in a fairly free
living and leaning situation., The experience with the

teacher also provided an opportunity for the students,
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the subjects in the study, to be observed with chlldren.

Methods of Gathering Data

A. Data gathered from students
For the purpose of this study data was obtalned
from the subjects while they were taking the Family Life
class in which they participated in the nursery school
laboratory.
l. Questionnaire
Question sheebts were distributed to the subjects in
the classroom at the end of the first lecture period before
they had had any laboratory experience; The instructor of
the class was a nursery school stalf person, either the
director or one of the head teachers,
The following questions were asked each subject:
1. What were the main methods of discipline used
with you as a child?
2« What is your earliest memory, or the first thing
you can recall as a child?
3« What are some things little children do which
you dislike seeing them dof%
What are some things you like to see them do?
The students! answers to the guestion, "What were
the main methods of discipline used with you as a child?",
were grouped according to how satisfactory the method
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seemed to be to the student or how the student seemed to
feel about the method., The answers were classified as
neutral, negative or very negative. 3ince being disci-
plined 1s not likely to be a pleasant experlence, a
positive rating was not used,

Neutral was defined as a reasonable or usual type
of diseipline which the student seemed to feel was falr
or to be expected, Negative was defined as unnecessarily
severe or harsh discipline about which the student seemed
to have some feelings of resentment,

Two experienced teachers rated the answers inde-
pendently, giving ratings of 0,-,~= in the 40 cases and
putting a question mark beside any rating about which
they felt doubtful. Thﬂy-thon compared their ratings, and
discussed any rating on which they differed. All the
differences occurred on ratings which they had questioned.
After discussion they gave a rating about which they were
in complete agreement,

The students' answers to the question, "what 1is
your earliest memory, or the first thing you can recall
as a child?", were rated by the same two experienced
teachers., The memories were rated as very pleasant or /£f£,
pleasant or £, neutral (neither pleasant or unpleasant
feeling tone), unpleasant or =, and very unpleasant or
»=y Pleasant was defined as satisfying with a good feeling

indicated; unpleasant was defined as unsatisfying or poor
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feeling tone indicated. As in the case of the ratings on
methods of discipline, the rating was done independently by
the raters and the few cases in which ratings differed were
discussed and an agreement reached,

Bach student, therefore, had a rating on the methods
of discipline which she reported experiencing as a child
and a rating on her earliest memory. This made 15 possible
combinations of ratings.

2. Sociogram

The students were asked to fill out a socliogram at
the end of thelr first laboratory perlod. They had spent
about three hours with the other students in the group at
the end of their first morning in the laboratory. There
were never more than six students in a group. Some of the
subjects had known each other previously, but some were
meeting each other for the first time. The morning gave
each person an opportunity, however, to gain sane impression
of the others in this particular situation. The sociogram
which the subjects filled out after the post-morning
conference on the first day thus represented a first im-
pression as nearly as possible. It gave information about
the feeling of "comfortableness" which each individual had
concerning her peers.

On this sociogram each subject was asked to rate her
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peers on a nine point scale., The llems which they rated
are shown in flgure I,

At the end of the post-morning conference on the
last laboratory day, another soclogram was administered to
the 40 subjects (see figure 1I), At this time each subject
again rated her peers according to her feeling of “com-
fortableness" with them following an experience of working
together in the nursery school laboratory,

The ratings of each subject, as given by peers in
her group, were averaged at the beginning and end of the
quarter, This rating indicated the place of each individual
in her group at the beginning and end of the nursery school

experience,

3. Cholce sheet

A cholce szheet liegting nine nurgery echool situstions
wae given to esch subject at the end of the nest to the
last clase perieod. Esch subjlect was scked to name the three
children she would enjoy being responsible for in the
particular nursery school situation (see figure III),

The specific situations were chosen from the areas
most frequently mentiched by the students in answer to two
questions, "In what ares do you feel the most comfortable?"
*In what area do you feel the least comfortable?® asked on
the soclogranm,

The number of times the student chose each child in
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FIGURE' T

SOCI OGRAM

L. What do you think you will feel most comfortable doing
at the nursery school?

What do you think you will feel least comfortable doing?

Se. On the basis of your first impression:

a. How do you think you are going to feel working with
the girls in your laboratory section at nursery
school? How comfortable (relaxed; like to be with)
do you feel with each member of the group? Indicate
where you would place each girl on the scale from
least-comfortable-with to most-comfortable~with.

Hame of Girl Feel very Feel uncom- Neutral Feel com- Feel

uncomfort- fortable fortable very
eble with with with com=
fort-
able
with
1. 2. 3.- '.‘.. 5. 6. 7. 8. 9.
1e
2o
3
lye
Se
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FIGURE II
SOCTIOGRAM

6+ How comfortable (relaxed; like to be with) did you feel
with each member of the group? Indicate where you
would place each girl in your laboratory section at the
nursery school on the scale from least-comfortable-with
to most-comfortable-with,.

Neame of Girl Feel very Feel uncom- Neutral Feel com- Feel

uncomfort- fortable fortable very
able with with with com=
fort-
able
with

1. 2e 3. LI.. 5. 6. 7. 80 90

1.
2e
3e

Se
6o



1.

2e

3e

Se

6

Te

FIGURE III
CHOICE SHEET

Which children would you enjoy having at your table
if you weré responsible for a table at lunch time?
le
2a
3.

Which children would you like to have going through
the tolleting routine if you were supervising in the
toilet room?

1.
2e
3e

Which children would you enjoy having in the nap room
if you were supervising in the room?

2e
3e

If you were responsible for supervising the play at the
sand box, which children would you enjoy having in the
group?

1.
2e
3.

If you were asked to tell a story to a group of children,
which children would you enjoy having in the group?

L
o

3e
If you were taking three children from nursery school
on a walk, which children would you chooge?

l.

2e
3.

If you were responsible for supervising an area on the
playground, which children would you enjoy having there?
l.
2e
3.
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8. If you were responsible for supervising a group of
children in the doll corner, which children would you
enjoy having thaie?

.

2e

3.

9« If you were responsible for a group of children at

finger painting or at water play, which children would
you enjoy having there?

24
3.
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the nursery school laboratory was tallied. The choices of
children were then related to the student's response to
authority and acceptance of children's behavior as judged
by the teachers.

Be. Data gathered from teachers
l. Ratings of children

In order to obtaln a picture of the kind of child
whom the student most enjoyed, the teachers in the nursery
school were asked to rate the children. The head teacher
and the two graduate assistants in sach school rated each
child in regard to certain behavior items on a nine point
scale (see figure IV). The items included in the rating
are as follows:

l. Hits out at adults
2¢ Tests limits
3. Tests out new adult authority
e Directs play by dominating others
Se Aggressive toward children, pushes,
kicks, hits
6. Has conflicts during play
g, Enjoys messy play
« Tends to get dirty in play
9. Eager to experiment, explore
10. Noisy in play
1l. Demands response from adults

The ratings of the teachers were given different
weights because of the difference in their experience.
A weight of three was given to the rating of the head
teacher and a welight of one to the rating of each assistant.

The average rating was calculated from the sum of the



FIGURE IV
RATING SCALE ON CHILDREN

Neme of child Nursery schocl

Always Very fre- Fre- Neutral Occasionally Seldom Never
quently quently

by enepe e —— e

A, Authority
Hits out at adults
Tests limits

Tests out new adult
authority

Directs play-dominates
cthers

Aggressive toward child-
ren, pushes, hits, kicks

Has conflicts during
play



FIGURE IV (cont'd)
RATING SOALE ON CHILDREN

Name of Child

Nursery School

Always Very fre- Fre-

quently

quently

Neutral Occasionally Seldom Never

oy’ ¢ "

) ) I

SR x ST, JTA,

B. Child-1like behavior
Enjoys messy play

Tends to get dirty in
play

Eager to experiment,
explore

Noisy in play

Demands response from
adult

cc
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the valghted ratings.
The items were divided ilnteo two groups, The 1items
of group one were considered a meseure of the child's
response Lo suthority. They are as follows:

1, Hits out at adults

Tests limite

Teets out new adult authority
Directs play by dominating others
Aggresslve toward children, pushes,
hits, kicke

€. Hss conflicte during play

U o
L

The chlld®s average rating on the items in this
group was considered to be the child's rating in respect to
bis problen with authority., A low rating indicates more
of a problem wilith authority and a Ligh rating indlcates
leas of a problem with authority:

The items of group two relate to the behavior of the
child that was chlild-like in nature, They are as follows:

1., Enjoys amessy play

2. Tends to get dirty in play
E. gggz; :: ;{g;riment, explore
5: Demande response from adult

The ¢hild's average rating on the ltems in group two
indicates the extent to which the child'eg behavior might
be considered child-llke in nature, A low score indlcates
behevior that was more child-like and a high scors indi-
cated behavior that was less child-like in nature,

Sach child could then be compared with others in
his group according to his problem with authority, and the

child-likeness of his behavior as Judged by the teachers,
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2« Teacher evaluation of student
In order to obtain a clearer understanding of the
student's actual performance in, and response to, the
nursery school experience, a nine point scale was drawn

up on which each student could be rated by the staff on

the following items:

I. Student's feeling and behavior in
relation to authority

a. "Strong need to control others"™ to
"Pree of need to control others”

b. "Unable to set and maintain limits,
even when she knows they are needed"
to "Always able to set and maintain
limits which seem necessary"

ce "Almost always resentful of asuthority;
unable to accept the most necessary
directions" to "Free of any defensive-
ness about authority; welcomes
directions, but able to use own judge-
ment"

II. Student's capacity to accept children

a. "Makes m unreasonable demands on
child; feels many limits should be
set; seems uncomfortable about most
things children do; standards un-
reasonable; preconceived ideas of
what can be expected of children”
to "Leaves child as free as possible,
limiting in the nature of safety;
seems comfortable about all types of
behavior; not bound by preconceived
ideas of what to expect™

III. Student's confidence in self

a. "Ho confidence in self; retreats from
difficulty; avoids any problem child
or situation™ to "3ecure, confident;
never avolds or retreats from situa-
tion just because it is difficult™

An example of rating scale is shown in the Appendix,
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For use in the study the five items were divided

into three categories. The total score on items one,
two, and three was considered to be an indication of the
student's response to authority in this situation. Item
four indicated the student's capacity to accept children.
Item five indicated the amount of confidence the student
had in herself as evidenced in the laboratory.

Twenty-five of the subjects were rated by their
head teacher and the director of the nursery school.
These ratings were done at the end of the term after each
girl had finished participating in the nursery school
laboratory. Both the head teacher and the director had
considerable opportunity to observe these subjects in
relation to the items rated. Fifteen of the subjects
were rated by their head teacher and the two assistantd
in the school where they participated. The director did
not have adequate opportunity to observe the subjects
during one term« The ratings of these different raters
were arbitrarily assigned different weights in order to
take into account the difference in teaching experience
and in amount of contact with the subjects in the labora-
torys A weight of three was assigned to the rating of the
head teacher, a weight of two to the rating of the director,
and a weight of one was given to the rating of each

assistant.



RESULTS
I. Reported Childhood Experiences

The reported childhood experiences considered in
this study conslisted of answers given by forly college
students to a guestion on methods of discipline used on
them and another question on their early memories. These
experiences were judged as to thelr reasonableness or
severity in one case and the quality of feeling tone in the
other case. What kinds of experiences are reported by
these forty students?

A. The methods of discipline reported by the students
were rated as follows:

In twenty-five cases the discipline was rated as
reasonable or 0 (defined as reasonable, usual, impressing
the student as fair, to be expected).

In twelve cases the discipline was rated as unreason-
able (defined as unneccessarlly severe, leaving the student
with some feeling of resentment).

In three cases the discipline was rated as very
negative (defined as harsh, unreasonablo, leaving the
student feeling resentful).

The ratings may be surmarized by saying that in
twenty-five cases the disecipline reported was considered
to be reasonable or of the type usually expected by
children., In fifteen cases the discipline reported was
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considered more than usually severe, resulting in at least
some feeling of resentment.

The following are examples of typleal answers which
were rated as reasonable, in other words as usual or
reasonable appearing methods of discipline:

0S22 "I can remember mother sitting down and
talking with me when I'd done something
wrong. She says that at the very first she
spanked but I don't recall this. Every so
often she'd deprive me of something I
wanted to do but talking or scolding was
the main method and I didn't like it at alll"

0Sly ™The most drastic measure was an occasional
good spanking several times; talking to's
from parent which continued as the means
through high school, but very seldom".

0319 "Scoldings, discussion or lecture,
spankings".

0S2ly "I was never spanked or otherwise
physically disciplined. My mother
usually talked to me and explained
what I had done and that she was dis-
pleased

I was sometimes denied certain

things I wanted to do if I had mis-
behaved”.

Typical answers in the group rated as unreasonable
are as follows:

PT10 "Spanking, taking away privileges.
Sometimes threats which might or might
not have been carried through®.

0325 "Usually harsh words were sufficient
to reduce me to tears. We always knew
when we were out of line by the look we
were given--usually enoughl! There were
occasional severe spankings.

My father came from an old country
heritage of the child's strict



obedience and submission to parents
and adults”.

0S16 "A combination of autoeratic and
democratic discipline was used. Much
of the time we were expected to obey

without question and explanations
were given later".

0327 "Back talking to parents was for-
bidden, strict obedience to parents,
especially father, was expected. Dis-
obedience was punished by spanking",

0812 "Reasoning why misdemeanor was
wrong; spanking with
l. Suiteh
2. Belt
3+ Slipper
Face slapped”.

The three cases rated as a double negative reported

the following methods of discipline:

0820 "My mother disciplined me either
by shaking me by the hair, a swat on
the seat.
My father by a spanking with a razor
strap, or getting mad at me and telling my
mother to get me out of his way".

PT7 "Slapping facs. spanking, being made
to sit on a chalr, scolding, which
included belittleing and called good for
nothing“.

PT6 "A spanking or a firm talking to.
Also punishment such as sacrificing
something I liked dearly for some=-

thing I'd done wrong., I was screamed
at many a time".

In some cases the same method of disecipline was
rated differently when it was in combination with other

methods which seemed to indicate a harsher method, or,

on the other hand, a more reasonable method.
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For example, "sitting on a chalr" was rated as a reasonable
method in this case.

087 "I was made to sit on a chair. UNot

over 10 mimuites. I can remember being
spanked also, I was told orally what

to do, but was never scolded very much
or at least not severely".

The addition of ™ot over 10 minutes”, which indi-
cated a reasonable limit, and the fact that 1t was combined
with a statement "was never scolded very much", indicating
that the individual did not feel that discipline was a
burden, made the judgement of the total discipline as
reasonable or neutral in rating. On the other hand, the
rating for the same method was unreasonable in the case
of 0815 when the statement was "sitting in one place or
another until given permission to move". This statement
seemed to indicate an arbitrariness felt by the student.
In another case "sitting on a chair" appears as part of
an answer given a negative rating when it was combined
with a statement "I was prohibited from doing something
which was very important to me, or was made to sit still
on a chair". It was felt that the prohibition of "some-
thing very important to me" and the "made to sit" and the
word "still®™ all added up to a negative discipline which
was more than prohibition and s3itting on a chair as
simple methods in themselves.

B. The early memories reported by the forty students
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were rated as follows:
In three cases the memories reported were rated
as very pleasant or ££.
In twelve cases the memorles reported were rated
as pleasant or A£.
In ten cases the memories reported were rated as
neutral or 0.
In ten cases the memories reported were rated as
unpleasant or -.
In five cases the memories reported were rated
as very unpleasant or --.
An example of a rating typical of the very pleasant
memories is OSl.
"The first thing that I can remember
is my mother singing to me and my father
picking me up and playing with me, also
games Mother used to play with me, and
surprises daddy would have when he came
home from work and his reading stories
to me".,
Examples of memories typical of those rated as
pleasant are the following two:
PT12 "I can remember visiting my grand-
mother and how, when she was making
bread, she gave us some dough to knead
and work with. That same day we
discovered the old chiming clock in
the attic”.
082 "A birthday party I went to. I
remember I got two bouncing balls
for a prize',

Examples typical of those rated as neutral memories



are the following two:

0818 "Trying to find an excuse to
get outside so I could play in the
snow™.

0327 "Kindergarten is the first ex-
perience I can recall clearly and I
can still remember the bullding and
grounds and some of the routine and
many of the activities and the glacas
in the room they were performed”.

Examples typical of those memorles rated as un-
pleasant are the following:

PTL "The first thing I can recall is
my first bee sting when I was about
3 or I} years old. I rested my elbow
on a ledge on our front porch on

precisely the same spot the bee had
chosen to light".

036 "The neighbor boy (who was about
five years older than I) teasing me
and scaring me with his kitten".

An exomple of a memory typical of the very un-
pleasant group is 0Sll.,

"Having to be kept in a dark room
because my brother hit me with a rope

near the eyes. Waich was an unpleas-
ant experience”.

C. When the experiences with discipline and the early
memories are considered together, some interesting com- ~
binations are seen. Of the twenty-five students
reporting a 0 or reasonsble disecipline experience, three
reported a £ memory, eleven reported a £ memory, two
reported a 0 or neutral memory, six a - memory, and

three a =- memorye. In other words, of the twenty-five
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reporting reagsonable experiences with discipline, four-
teen reported a pleasant early memory, two a neutral
memory and nine an unpleasaont memory. Pleasant early
memories seem more likely to be recalled when the ex-
periences with discipline have been reasonable.

The nine cases in which students reported having
reasonable experiences with discipline but unpleasant
memories were analyzed further. The memories reported
wore as follows:

PT1l ™dhen ny tonsils were removed-
2% years old",

PTY "The first thing I can recall is my
first beo sting when I was about 3 or
L years olds I rested my elbow on a
ledge on omr front porch on precisely
tiie same spot the bee had choaen to
light",

0326 "It i3 impossible to say whieh of
my memories 1s the earliest. I can re-
moember being glven anesthetie for an
operation when I was four",

PT13 "The first thing I can remember as
a child is my stgy in the hospital for an
operation on my neck”,

033 "I can remember being boarded out when
I was about } and wanting my mother,
whom I always felt loved me®™,

088 "The only thing I can remember when I
was very small (less than 3 or li, I think)
was when I picked up a snake and my older
sister screamed, and called mother, Of
course mother had me drop it. But I can
still remember exactly where I found the
snake",

0310 "Rumning in front of a car and
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almost being hit; after mother had
just said I could cross the street
if I was very careful to look for
cars. (Our street had practically
no traffic)« I must have been
around 3, but not four".

0S11 ‘“Having to be kept in a dark room
because my brother hit me with a rope
near the eyes. Which was an un-
pleasant experience'.
081l "I can recall images of my brothers
eand sisters, my parents, but particularly
one of my grandmother of whom I was
very fond. The thing I recall or that
stands out in my memory quite clearly
is sesing her after an accident in
wnich she was killed and I was with
her",
Three of these memories relate to hospital experiences,
one to death and the other five, with the exception of
033, to accidents from a bee sting to nearly being hit
by a car. The unpleasantness of "being boarded out”,
reported by 033, is coupled with "wanting my mother
whom I always felt loved me". The rating on discipline
and early memory here is not hard to understand. With
the exception of 033 and possibly 0S1ll these are
occurances of an accidental nature which probably had
little to do with the general tone of the child's
experiences.
An analysis of the records of the fifteen students
reporting an unreasonable experience with discipline

showed that one reported a pleasant early memory, eight
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a neutral memory, and six an unpleasant memory, Three of
the fifteen students were the students whose discipline
experience was rated as very negative or --, Of these
three, one reported a neutral memory and the other two
reporved very unpleasant or -~ memories. A neutral
memory was more often recalled in this group when the
discipline experienced was unreasonable,

The one case reporting a pleasant early memory
along with an unreasonable discipline experience was a
case in which the discipline was by a father who "came
from an old country heritage" wherse the meaning of this
type of discipline was probably different, Neutral
memories are more frequently recelled than pleasant
memories and somewhat more frequently than unpleasant
ones when the discipline was unreasonable,

Eight of the fifteen cases which reported an un-
reasonable experience with discipline reported an early
memory rated as neutral as stated above. In three of
these cases the memory was of a new baby in the hospital,
as "seeing my sister in the hospital soon after she was
born,s She is two-and-a~-halfl years younger than I", In
two cases the memory was of a nursery school or kinder-
garten. One involved watching a father in an activity.
Another reported “sleeping in my baby bed" and another
reported only vague generalized memories like "I
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remember pets, grandmother's stories and trips". These
examples suggest the possibility of some mixed feelings,
as in the arrival of a new baby, the importgnce of
sleeping in a baby bed, and the inabllity To recall any
specific memory.

3ix of the fifteen cases which experienced un-
reasonable disecipline reported early memories as
negative. All of these memories were assoclated with
people and were unpleasant as this one-"the neighbor boy
(who was about 5 vears older than I) teasing me and
scaring me with his kitten", (086), and this one which
was rated as --; "The first thing I can think of now is
when I was about three, I think. I was to have my
picture taken and I was to stand by a big wire fence with
a big bush., I was to stand by the bush but I had a
terrific fear that something like a bear was golng to
jump at me. My mother was too far away to run to and she
had a difficult time making me stay theres Finally she
made me do it", (PT6)

Ratings of the reported childhood experiences are
sumarized in Table I.

D. The forty students were also asked to list things
which they liked seeing children do and things which they
disliked seeing children do. What relationships appear
between what the students say they like or dislike in
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REPORTED CHILDHOOD FXPFRIENCES AND RATINGS OF JUDGES

Btudent Rating Rating Kind of Hamorf
of of Illnese Operation Death Birt eople Object Qutgide Other
Discipline Early of Home

Uged Memory Sibling
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TABLE I (cont'd)
REPORTED CHILDHOOD EXPERINNCES AND HATINGS OF JUDGES
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children and what they report about their own childhood

experiences.

In approximately half the cases there seems to be
a direct connection between the answers on one of the
first two questions (methods of discipline and earliest
memory) and the answers to the third qﬁostion: "What are
some of the things little children do which you disl ike
seeing them do?" and "What are some things you like to
see them do?" For example, a student reports being
disciplined by "being isolated from the other members of
the family". In answer to the last question she writes:
"I like to see children playing together and all members
of the group enjoying it without one or two being left
out", In many other cases one could suppose that the
things they say they dislike seelng children do are things
they were disciplined for doing themselves, as "not eating
food", or "leave playthings lying around", although
nothing is staed to this effect.

Figure V presents the cases where there would seem
to be a eonnection between the students! answers in
regard to her own experiences and what she says she likes
or dislikes in children's behavior,

It is interesting that the two cases in which the

early memory includes a pet are the two cases which
mention disliking seeing a child being eruel to animals.



C) o scip

What the Dtudent Liked or Disliked

Isolation

Never wanted to do anything to
displease parent

Parents never vetoed or over-
ruled each other

84t on chair

"Harsh words were sufficient to
reduce me to tears"

Extreme emphasis on orderliness
'suu have most of my ghﬂhmo
in almost perfect shape

"Mostly authoritarian methods~-
don't thl.nk I was ever given many
cholces"

Disliked seeing a child being left out

Disliked seeing children cry to get own way
or boss others gimply because they want to

Digliked uoing children threaten with "I'1l
tell on you"

Sulking was disliked
Disliked erying (only thing mentioned)

Disliked seeing a child with a dirty face

Digliked meanness in any manner

6€


http:41ellt.t4
http:beo�u.ae

FIGURE V (eont'd)

Method of Discipline and Memory

"Baok talkini to parents was forbidden,
strioct obedience to parents was ex-
pected"

Pleasant memory with sn animal

*I had my dog with me and I was
waiting for someone or something"

Pilcked up a snake which frightened
sister and mother made her put it

Moving day and riding on back of
packed buggy

A party where she won two bouncing
balls as a prize

Liked to see children play freely, feel free
to express feelinge and reactions, and to
investipate -

Disliked geeing children be cruel to animals

Disliked seeing children be cruel to animals

Liked children to show appreciation for
animals

Disliked seeing children be careless of
property

Disliked seeing children take or grab toys
from other children when they were not done
using them

Liked to see children share toys

)
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PTIOURE ¥ (cont'd)

Terly Wemory What the student Liked or Disliked

Memory of taking care of new brother "Diglike seeing children taking away things
in hospital- bringing haby powder fromw another child, being selfieh about
to him _ their own toys"

New bsby Digliked seeing children be selfish

Gave brother a bloody nose "though Pisliked seeing children hit or bite each
it was an accident" other

Riding around in nursery school as "Dislike seeing them consciously be over-
mother played plano for other demanding of an adult's attention so she has
¢hildren to neglect other children*

Being boarded out and wanting mother Liked %o see children "take care of themselves
easily without getting greatly upset”
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The chlld who remembered ploking up a snake and beling
met by a horrifled reaction would like to see chlldren
“show an appreclatlon for animals", It seems very
efident that what the student llkes or dislikes in
children is a reflection of her own problem, Those
mentioning an early memory of the arrival of a new babdy
also mentioned disliking seeing children "being selfish"
and "not sharing toys", The student whose mother was
a teacher and whose early memories included one of
sharing her mother with a group reflects her own problem
where she says she dislikes seeing children "“consclously
be over-demanding of an adult's attention so she has to
neglect other children®, The student who faced the
traumatic experience of being boarded out at the age of
four and reported "wanting my mother whom I always felt
loved me" likes to see children "take care of situations
easlly without getting upset®, One can see what an
almost impossiple demand she made oun herself,

In these answers one glimpees the influence of the
students' own early experiences on their present attitudes
about children., Acceptance of some behavior may be
difficult becasuse of what haes happened to them., Judge-
ment 1s passed by them as they themselves were judged in
many cases. Behavior which constituted a problem for
them, which they found difficult, becomes important in
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thelr judgement of children's behavior now that they are
no longer children,



II. Responses of Students in the Nursery School

Laboratory as Rated by the Teachers and the
Heperted Bildhesd Masslanses of Mese Students

A. The U0 students were rated by the nursery school

staff on 3 items relating to the problem of authority.
The ltems rated on a scale from 1 to 9 were: (1) "Strong
need to control" to "Free of need to control®, (2) "Un-
able to set and maintain limits, even when she knows they
are needed" to "Always able to sot and maintain limits
wiich seem necessary”, (3) "Almost always resentful of
authority; unable to accept the most nescessary directions"
to "Free of any defensiveness about authority; welcomes
directions, but able to use own judgement", The ratings
of the different teachers were weighted as described in
Methods of Procedure. The average of these weighted
ratings was considered to be the student's rating on
adjustment to authority as seen in the nursery school
laboratory. A high rating indicated that the teachers
considered the student had little problem in this area.
A low rating indicated the student was considered to have
a greater problem with authority. The teacher's judge-
ment was based on the student's performance in the nursery
school and in class discussions,

The mean of the ratings for the 40 students was
642l with a standard deviation of l.ll (3,pe35-58). This
is shown in Teble II,
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TABLE II

TEACHERS' RATING OF STUDENTS ON ITEMS RELATING TO AUTHORITY

AVERAGE OF
STUDENT WEIGHTED RATINGS ¥
oy 8
2 o
0326 -b%
0818 h-gg
PT10 >
0520 Lely7
PT3 467
0S17 67
PT9 «00
0321 Sel3
0813 £33
PTS C.
03 Ce
PT 5.60
089 6.06
0 6.13
082 6.13
082 2. 0
0OSlL «53
035 6.60
PT13 6477
PT11 6.80
037 6.93
086 6.93
ggll 6.93
700
PT% 726
0s2 y
0Sl1 T«33
PT12 733
088 T+33
0823 Te
PTS 7«53
0815 753
0S1 7.66
0810 7.66
083 .80
0822 .07
PTL 8.27
PTl; 8.27

Mean = 6.2l Standard deviation =« 1l.41

#Low score Indicates problem; high score freedom from
problem
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Eight cases had a rating of less than 4,83, thus
falling more than a standard deviation below the mean.
These students were considered to have a problem with
authority. Six cases had a rating of more than 7.65 or
ratings falling one stendard deviation above the mean.
These students were considered to be significantly free
of problems with authority as judged by the teachers.

Of the 8 cases with significantly low or unfavor-
able ratings indicating a problem with authority, six
reported negative or unreasonable methods of discipline
used on them and only two reported reasonable discipline.
8ix of the eight cases reported neutral early memories;
one case reported a negative memory and one a pleasant
memory, Students with a significantly greater problem
with authority were more likely to report neutral
memories and unreasonable discipline used with them as
children,

Of the six cases rated significantly above the mean
in respect to problems with authority all reported reason-
able discipline used with them as children and none
reported neutral early memories. Three reported pleasant
memories; three reported unpleasant memories. The dif-
ference in reported childhood experiences between the two
groups is strikiang.

B. The teacherg rated the forty students on an item
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relating to the capacity of the student to accept

children's behavior. The ratings were done on a scale
from 1 to 9 and were welghted as deseribed in Method of
Procedure, The item was: "Makes many unreasonable de=-
mands on the child; feels many limits should be setb;
seems uncomfortable about most things children do;
standards unreasonable; pre-conceived idea of what can be
expected of children" to "Leaves child as free as possible,
limiting only in the nature of safety; seems comfortable
about all types of behavior; not bound by pre-conceived
ideas of what to expect". The average of these weighted
ratings was considered to be the student's rating on
capacity to accept children's behavior as judged by
teachers in the nursery school leboratory. A high rating
indicated that the teachers considered the student to
have more capacity to aeccept and a low rating indicated
the student was considered to have less capacity to
accept children's behavior,

The mean of the ratings for the forty students
was 6430 with a standard deviation of 1,5l (see Table III).

Pive cases had ratings of less than L.76, thus
falling more than a standard deviation below the mean.
These students were considered to have less capacity to
accept children's behavior. Seven cases had ratings of

more than 7.8l or ratings falling one standard deviation



TABLE IIX

TBACHERS' RATING OF STUDENTS
ON_CAPACITY TO ACCEPT CHILDREN'S BEHAVIOR

AVERAGE OF
STUDENT WEIGHTED RATIHGS
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above the mean., These students were considered to be
relatively able to accept children's behavior as judged
by teachers in the nursery school laboratory.

Of the five cases rating significantly below the
mean, three reported reasonable discipline and two re-
ported unreasonable discipline, One of the five cases
reported pleasant memories, two a neutral memory and
two negative memories, There did not appear to be a
consistent relationship here when the students were
Judged to have more rigid standards for children,

Of the seven cases rated gignificantly above the
mean in respect to capacity to accept children's
behavior, six reported reasonable discipline and one
reported unreasonable discipline, Five reported neg-
ative memoriesg, two reported pleasant memories and none
reported neutral memories, Students with more capacity
to accept children's behavior were more likely to report
reasonable discipline and pleasant memories, and were
likely to report no neutral memories,

C. The teachers also rated the forty students on
one item relating to self-confidence, The same method of
rating was used and 1s described in Method of Procedure.
The item was: "No confidence in self; retreats from
difficulty; avoids any problem child or situation® to

"Secure; confident; never avolds or retreats from
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situation just because it is difficult". The average of

these weighted ratings was considered to be the student's
rating in self-confidence as seen in the nursery school
laboratory. A high rating indicated that the student
had more self-confidence, judged by the teachers. A low
rating indicasted the student had little sell-confidence.

The mean of the ratings for the L0 students was
6.27 with a standard deviation of 1.5 (see Table IV).

Seven cases had ratings of less than }.73, falling
more then a stendard deviation below the mean., These
students were considered to lack self-confidence as
judged by their teachers in the nursery school, 3ix of
the cases of studenta had ratings of more than 7.81,
falling one standard deviation above the mean. These
cases were considered to have a significant degree of
self-confidence,

Of the seven cases falling significantly below the
mean in respect to self-confidence, one reported a reason-
able discipline and six reported unreasonable discipline,
Four of these seven cases reported neutral early memories,
Three reported negative memories. No one reported a
pleasant memory, These students with little self-confi-
dence were more likely to report unreasonable discipline
and neutral memories. The similarity in early childhood
experience of students with little self-confidence and
those with a greater problem with authority is worth noting



TABLE IV
TEACHERS' RATING OF 3TUDENTS ON SELF-CONFIDENCE

AVSRAGE OF -
STUDSNT WEIGHTED RATINGS
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0f the six cases rated significantly above the
mean in respect to self-confidence, five reported reason-
able discipline and one reported unreassonable discipline.
Two of these six cases reported pleasant memories and four
reported negative memories. No one reported a neutral
memory. The similarity in childhood experiences of these
students and students rating above the mean in respect to
the items on authority and in respect to capacity to accept
children's behavior is striking. All tend to report
reasonable discipline and do not report neutral memorles.

More unreasonablo_disciplina and neutral memories
were reported by those students rated sipgnificantly below
the mean on items relating to problem with authority, pre-
conceived standardg of children's behavior and
self-confidence as rated by teachers in the mursery school
laboratory. More reasonable discipline and negative early
memories were reported by those students rated signifi-
cantly above the mean on the same ltems. No neutral
memories were reported by students rating significantly
above the mean on the items rated by the teachers,

Ds The students were grouped according to their
reported childhood experiences and the teacher's ratings
of the students in each of the three areas relating to
authority, capacity to accept and self-confidence were
determined.

The results are given in Table V.



TABLE V
TEACHERS' RATINGS OF STUDINTS GROUPEL ACSCRDING TC REPORTED CHILDHOOD EXPERIENCES

Reported Average rating on Average rating Avcrage rating
Childhood items relasting %o on Capacity Vo on Self=-
Experiences Authority Accept Children confidence
25 cases in which

regsonable discipline 6.65 6.6 6.7
was used

15 cases in which

unreasonable discipline 5.55 5.8 5.56
was used

15 cases reporting

pleasant early memory 6.68 6.6 6.7
10 cases reporting

neutral early memory 4,92 5.1 5.1
15 cases reporting

unpleasant early 6.68 6.68 6. 65

menory
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The twenty-five students reporting experiences with

reasonable discipline had an average rabting on authority
of 6.,65. The fifteen students reporting unreasonable
discipline experiences had an average rating on authority
of 5455

The average rating on response to authority for the
ten cases reporting neutral memorles was .92 and for the
fifteen cases reporting negative memories was 6.68, Of
the fiftesn cases reporting negative memories, nine
reported reasonable disecipline and six reported unreason-
able discipline. The average for these groups were 7.09
and 6,05 respectively.

The twenty-five students reporting reasonable
diseipline had an average rating of 6.6 on items relating
capacity to accept children's behavior. The average
rating for the fifteen students reporting unreasonsble
diseiplines was 5.8.

The average rating capacity to accept children's
behavior for the fifteen students reporting pleasant
memories was 6.6. The average for the ten cases reporting
neutral memories was 5.1 and for the fifteen cases
reporting negative memories it was 6.8, Nine of the
fifteen reporting negative memories reported reasonable
discipline. 3ix cases reported unreasonable discipline.

Average ratings for these two groups were 7.0 and 6.5,
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The average rating on self-confidence for the twenty-
five students reporting reasonable discipline was 6.7.

The average for the fifteen reporting unreasonable disci-
pline was 5.56.

The fifteen cases reporting pleasant memories had
an averege rating on self-confidence of 6.7. The average
for the ten reporting neutral memories was 5.1 and 6.65
was the average for the fifteen reporting negative
memories., The average rating for the nine cases reporting
negative memories and reasonable discipline was 7.l The
average rating for the six reporting negative memories
and unreasonable discipline was 6,0.

The results may be summarized as follows: the lowest
(least favorable) rating on authority, capacity to accept
children's behavior and self-confidence was glven to the
group reporting neutral early memories, There was almost
no difference in ratings on these three points between the
groups reporting pleasant and unpleasant memories, The
group reporting unreasonable methods of discipline had a
less favorable rating than the group reporting reasonable
methods of discipline in respect to all three areas,

authority, capacity to accept children and self-confidence.
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III. Students' Ratings of Bach Other and Reported
Tdhood Experiences

The individual student's experience in the nursery
school laboratory includes participation with other
students as well as with teachers and chlldren. BEach
student was asked to rate the students with whom she
worked 1ln the nursery school laboratory., The form used
is described under Methods of Procedure. The student
ratings were averaged and the results are presented in
Table VI,

The average rating of nine of the forty students
was 9, or the rating which indicated that others felt
very comfortable with these students at the beginning
of the temm,

Nine students recelved a rating below 7 which
indicated that others felt less comfortable with these
students at the beglmning of the term than with other
students,

The other twenty-two students received ratings
of 7 or 8 at the beginning of their nursery school ex-
perience.

At the end of the term, fourteen of the farty
students received an average rating of 9 by their peer
group in the nursery school laboratory. Elzht of these

fourteen students had been among those receiving an



TABLE VI
AVERAGE RATING OF STUDENT IN PEER GROUP

Park Terrace=Fall Term

STUDERT AVERAGE RATING AVERAGE RATING
BEGINNING OF TERM END OF TERM
PT1 9 8 - 1
PT2 9 9 same
g%‘i 7.8 g.g ’s‘amaf’
7 . 1,
PTS 6.8 7.4 £ 6
PT6 9 g same
PT7 3 8.2 £ 2
PT8 7 8.6 £ o6
PT9 6e3 8.3 £2
PT10 703 7 - '3
PT11 8 9 A1
PT12 8 8e2 £ W2
PT13 9 9 same
Orchard Street-Fall Term
STUDENT AVERAGE RATING AVERAGE RATING CHANGE
BECINNING OF TERM END OF TERM
0s1 8 8.5 «5
e : : %1
= H A
03 L : 4 8
036 T<5 75 same
ogg 8 9 A1l
0 9 9 same
089 8 8.l £ .
0s10 8 8.& / &
0s11 8 8.3 £ 3
0812 9 9 same
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TABLE VI (cont'd)
AVERAGE RATING OF STUDENT IN PEER GROUP

Orchard Street-Winter Term

STUDENT AVERAGE RATING AVERAGE RATING CHANGE
BEGINNING OF TERM  END OF TERM

0813 T+3 8 £ 7

2.y 7.7 £ 1.3
0816 6 6.5 % .
031 516 703 ot -3
0319 9 A1
0820 6.7 7+5 £ 28
0s21 5¢7 TaT F2
0822 Te5 6.5 -1
0823 8.6 9 £ ol
0S. 9 9 same
032 6.5 T2 Fo<T
0826 9 9 same
0827 heS 8 £ 3.5
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average rating of 9 at the beginning of the term,

Two of the forty students received average ratings
below 7 at the end of the term., One of the students
had received a rating of 6 at the beginning of the term
while the other had received a rating of 7.5.

Ten students improved in their average rating in
their peer group by one interwval or more as the result
of a longer acquaintance with their peers and as a
result of an opportunity to work together as a group in
the mursery school laboratory.

The students'! ratings by thelr peers at the
beginning of the nursery school experience were con-
sidered in relation to their reported childhood
experience,

Of the nine students having a favorable position
in their peer group at the beginning of the term four
reported reasonable discipline experiences in childhood
and five reported unreasonable discipline experiences.
Of the nine students having favorable positions in their
peer group btwc reported pleasant memories, three re-
ported neutral memories and four reported negative
memories,

Of the nine students having unfavorable positions
in their peer group at the beginning of the term three

reported reasonable discipline and six reported
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unreasonable diseipliine. Two of the nine reported
pleasant memories, four reported neutral memories and
three reported negative memories.

The student ratings by their peers at the end of
the term's nursery school experience were alsc considered
in relation to their reported childhnood sxperiences. :

Of the fourteen students having a favorable
position in their peer group at the end of the temm
eight reported reasonable discipline and six reported
unreasonable discipline experiences, Five of these
fourteen students reported pleasant memories, four re-
ported neutral memories and five reported negative
memories.

Of the two students having average ratings in-
dicating unfavorable positions in their group at the
end of the term one reported a reasonable discipline
and one reported an unreasonable discipline. One student
reported a pleasant memory and one reported s neutral
memory.

Of the ten students whose position within thelr
peer group improved an interval or more following the
nursery school experience six reported reasonable
diseipline experiences, Four reported unreasonable
discipline experlences. Four of these ten reported

pleasant memories, three reported neutral memories and
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three reported negative memories,

When the average ratings of the fourteen students
having favorable positions and the average ratings of
the ten students having improved positions in the peer
group at the end of the term are related to theilr child -
hood experiences, the results show that thirteen had
reported reasonable discipline experiences., Eleven had
reported unreasonable discipline, Eight of these twenty-
four students reported pleasant memories, seven reported
neutral memories and nine reported negative memoriles.

The student's need to direct and control others and
the student's feeling of self-confidence in the nursery
school laboratory may influence her position with other
students in the nursery school,

The average ratings of the students in their peer
group were related to their reported responses to
authority.

Of the nine students having favorable positions in
their peer group at the beginning of the nursery school
experience three rated significantly below the mean on
the reported response to authority. One of the nine
students rated significantly above the mean., Of these
same students one rated less than one deviation above the
mean and four rated less than one standard deviation

below the mean on response to authority.
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Of the nine students rated as having unfavorable
positions in their peer group at the beginning of the
term two rated significantly below the mean on response
to authority. None of the nine rated significantly
above the mean. Of these same nine students having une
favorable positions in their peer group three rated less
than a standard deviation below the mean and four rated
less than a deviation above the mean.

Of the fourteen students rated as having favorable

positions in their peer group at the end of the term
three rated significantly below the mean. None rated

significantly above the mean on response to authority.

Of these same fourteen students two rated below the mean

and nine rated above the mean on response to authority,
hewever not significantly.

Of the two students having unfavorable positions
in their peer group at the end of the term, one rated
significantly above the mean on response to authority.
The other also rated above the mean, however not signifi-
cantly.

0f the ten students who improved thelr position
in their peer group following the nursery school experi-
ence one ranked significantly below the mean on response
to authority. One ranked significantly above the mean.

“of tﬁe sane ten students four rated below the mean and

four rated above the mean, however not significantly.
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Considering the fourteen students with a most
favorable rating and the ten who improved their position
in the peer group, four of these twenty-four students
rated significantly below the mean on problem with
authority and one aboves In these cases, there seem to
be some tendency for those having some problem with
suthority to recelve a better rating from their peers,

The average rating of the students in their peer
group were related to the self-confidence of the students
as judged by the teachers in %the nursery school.

Of the nine students rated favorably in their peer
group at the beginning of the term three rated signifi-
cantly beleow the mean on self-confidence az judged by the
teachers, and one rated significantly above the mean.

One of t he nine rated below the mean and four rated
above the mean, however not significantly,

Of the nine students having unfavorable positions
in their peer group at the beginning of the term two
rated significantly below the mean on sclf-confidence,
and one rated significantly above, Four of the nins
students rated below the mean and two above, however
not significantlye.

0f the fourteen students having faverable posi-
tions in their peer group at the end of the term three
rated significantly below the mean on self-confidence
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and one rated above the mean.s O the rest of these
fourteen students one rated below the mean and nine
rated above the mean on self-confidence, however not
significantly.

0f the two students rated as having an un-
favorable position In the peer group at the end of the
term, one rated above the mean significantly in relation
to self-confidence and one rated above the mean, however
not significantly.

0f the ton students rated as having improved
their position in their peer group following the
nursery school experience one rated significantly low
on self-confidence.s Two of the ten rated significantly
high. Three of the ten rated below the moan and four
rated above, however not significantly.

0f the twenty-four students having favorable
positions or improved positions in the peer group at
the end of the mursery school experience, four rated
slgnificantly below the mean on self-confidence and
three rated significantly above. These results ssem to
indicate that there 1s little connection between a
favorable or improved position in the peer group
following the nursery school experience and 2 greater
feeling of confidence. The results also seem to indi-

cate that there 1s little connection between an
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uni"avorable position in the peer group and lack of

gelf-confidence.
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IV, Students'! Choices of Children in the Nursery School

The forty students in this study were in three
different groups, participating in two nursery schools,
Cne group of students and chlldren were in the Park
Terrace nursery school in the fall term; one group was
in Orehard Street nursery school in the fall and another
in the same school in the winter term. These three
groups were considered separately in tihls part of the
study since tine students were working with three dif-
ferent groups of children.

Since time did not permit extensive ratings of
behavior, two areas were selected and the teachers were
asked to rate the children on items relating to the
child's problem with authority and the child-likeness
of his behavior, It was felt that these areas might be
related to the student's present response to authority
and to her capacity to accept children's behavior. The
teachers'! ratings of children were welghied and averaged
as described earlier.

The children were grouped from the lowest to the
highest rating on the two seta of items. A low rating
indicated that the child had a greater problem with
authority. A high rating indicated that the child re-
ceiving this rating had less problem wlith suthority
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and showed less child-like behavior. The resulits of
the ratings of the chlldren on these two groups of items
can be seen in Table VII and Table VIII.

The sbudent cholces of ehlldren were obtalned
from the choice sheet on which each student was asked
to name the children®she would enjoy supervising in
nine different nursery school situations (shown in
Methods of Procedure, Figure III). The students!
choices of children were related to the ratings made by
the teachers on the student's problem with authority
and with her pre-conceived standards for children's be=
havior. The students in the three schools were grouped
from lowest to highest rating according to the teachers'
judgement of the students, (see Tables IX and X). In
table IX the students are listed according to rating on
authority. In table X the students are listed according
to rating on capacity to accept children's bshavior.

The students considered, in this part of the study, to
have more of a problem with authority and less capacity
to accept children are at the top, Students considered,
in this part of the study, %o have less problem with
authority and a greater capacity to accept children's
behavior are at the bottoms A mid point line separates
these two groups of students. Starred students are

those significantly ebove or below the mean.



TABLE VII
TEAGIHRS' RATIHGS OF GHILDREK

Park Terrace-Fall term

AVERAGE OF
CHILD WEIGHTED RATINGS *
Linda 2.48
Brian 2e9
Alan '-l-o 5
Jane 5
Linden 5.28
Mar jorie 5.0
Patty 6.1
Margie 6.03
Bobby 7
Gloria 7.05
Virginia y
Rieky 7.%
Ellie Te
Paul 8
Terry 8.28

Orchard Street-Fall term

AVERAGE OF
CHILD WEIGHTED RATINGS *
Virginia Lol
Roger o2
Kreg o3
Pat Lely
HMargaret %-55
Hary Sue «28
Susan 5.93
David 6
Jane 6.15
Viecki 6.5
Bill 6.55
Sara 3
Cheryl 8
Janet 8.3
Ray 2.36
Randy .
Claudia 8.%3

#low rating - greater problem
high rating - less problem



TABLE VII (cont'd)
TEACHERS' RATINGS OF CHILDREN

G A
Orchard Street-Winter term
AVERAGE OF
CHILD WEIGHTED RATINGS ¥
David 2.68
Mary Sue 2.90
Kreg 3.72
Roger 4,03
Pat llah5
Bill 5.27
Jane 5.32
Randy 6.55
Mike 6Q95
Steve 7.52
Janna 762
Davey 7.58
Carolyn - Te03
Janet 7.83
Ray 8.07
Claudia 8.33

#low rating - greater problem
high rating - less problem
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TEACHERS!?
ON IT RE

ABLE VIII
RATING OF CHILDREN

CHILD-LIKE BEHAVIOR

Park Terrace-fall term

70

AVERAGE OF
CHILD WEIGHTED RATINGS *
Jane 2:76
Linda 2.86
Brian ¥ u..lﬁ
Bobby Lp.aa
Patty 14.:26
Terry
Mar jorie h.'.%ﬁ
Virginia Lhe52
Ellle %&61}
Alan 22
Margie 5-22
Linden 5. 6
Gloria 5.81
Paul 5«9
Ricky 6.3'.[.
Orchard Street-Fall term
AVERAGE OF
CHILD WEIGHTED RATIRGS
Krag 2-3
Virginia 2.88
Bill 2.98
Mary Sue 3.52
Pat 3-76
Sara 3.96
Margaret Loly
David 1].072
Roger 92
Susan -52
Cheryl 5.7k
(j_landia g. 1
anet »9
Jane 2.51'_
Ray .
Vicki 6.9l
Rand.y 052

#low rating - more child-like behavior
high rating - less child-like behavior



TABLE VIII (cont'd)
IEACHERS' RATING OF CHILDREN

Orchard Street-Winter term

71

AVERAGE OF
GHILD WEIGHTED RATINGS *
K‘I’.‘Bg 1q 72
Mary Sue 2448
Bill 3
David Iy
Jane 14408
Pat Ll.tg,él
Janna lye
Janet %,98
Mike
Roger S
Davey 5.32
Ray o7l
Claudia 5.94
Carolyn 6422
Steve T
Randy 7.06

#low rating - more child-like behavior
high rating - less child-like behavior
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Children are ranked aeccording to average rating
on authority and child-like behavlior as Judged by the
teachers. The low ratings are at the left and high
ratings are at the right. A mid polnt line separates
the groupse.

When all the choleces of chlldren were totaled,
it was seen that the students, who in the Judgement of
the teachﬂr; had a greater problem with authority and a
groater need to control, made 195 choices of children
with more of a problem with authority. These same
students made 259 choices of children wlith less of a
problem with authoritye.

Studonts whom the teachors Judged to have less
problem with authority and less need to control choss
chlldren with a greater problem with authorlty 249 times.
These same students chose children wlith less problem
with authority 240 times.

The eight students who rated a standard deviation
below the mean of the forty students on response to
authorlity, chose children with more of a problem with
authority 87 times and chose children with less of a
problem with authority 110 times.

The six students who rated one standard deviation
above the mean of the forty students on responsse to

authority chose children with more of a problem with
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TABLE IX
STUDENTS' CHOICES OF CHILDREN

Students No. of Children ranked according to problem with No, of
ranked on choicee in authority choices in
regponse %o | group with More problem Less problem group with
authority problem less problem
g2 o © 8 o
“l > - B o
f§igesitf MEEEZZIqE
qq““ﬁ:zﬂﬁﬁfgsammmn
pT2 10 0 2 Y % 2 1 2 7 1 ~16
*PT10 10 1 2112 2 1 a g 1 2 X 2 @ 15
*p77 13 3 2 2 0 2 3 1 0 2 3 0 0 11
PTH 5 2% 1 % 1 @8 T &1 2 % '3 20
PT9 7 o 2.0 2 2 0 1 2 2 2 2 3% 6 3 20
PTE 10 1. 2 3 1 1 0 1% 3 21 0 2 3 0O 11
PT13
“PT12 12 P 1 2 Ty g 2 ¥T X 3 1%
PT11 12 3 3.2 2 2 0 % $ 8 10 2 11 9
PT6 16 5 2 2 3 2 11 1 20 & % 2O 9
PT7 3 i X ¥ I 311 2 4 3 0 1 3 4 o 15
*PT1 10 3% 14 2 2 31 2 e 2 2 2 2 3 2 15
*pPTY 15 1 2 2 2 3 3 2 2 2 2 2% 3 @O 11

One student and one child f2ll on mid-point line = not counted,

€L



TABL"™ IX (cont'd)
STUDENTS! CHOICES OF CHI1LDREN

Studente No. of Children ranked according to probiem with 0. of
ranked con choices in authority hoices in
regponee to group with More problem Legs problem oup with
authority problem ki i sllees problem
% & ISRV EER R gﬁi
W o W
W o e e b ~ K.
AR ERERL LEREEREE
%0812 14 21T 2 3 3% 3 ¢ 31 3 2 2 0 0 I
082 13 g% 6 ¥R 8. %% 0 30 2 3 3 00 11
089 11 32 1 R ¥ K 3 0 2 2 2 2 g i 14
085 15 : 2122 ¥FEY g 2 2 2 1 - 10
087 15 3 ¥ 3L 0 2 3 P 0 0 4 1 3 4 o0 o 12
_0811 1 1. 6 2 2 1 % » 3 8 2 %.2 0_0 14
o8tk .3 5 3% a 0 2 0 2 1 0 ?’“? 1 0 10
096 1 1 0 2 1 3 i 0 2 2 2 0 2 2 0 10
058 15 ¢ 2 3 Y 2 2 42 1'3 2 2 &% R o 1 12
*03], 10 T W SR ol L 0O 2 1 5 4 66 16
*087% 13 1 19 2 4013 1 2 3% 1 % 301 1k
*0s10 20 1 3 2 4 128 2 o2 11 %1 1T 000 6

Ore child fell on mid-point line - not cotinted,

A



TABLE IX (cont'd)
STUDENTS' CHOICES OF CHILDREN

Students No, of Children ranked according to problem with No, of
ranked on cholces in authority choices in
response to group with o More problem Less problem group with
authority problem = 8| 1less
- N > o hﬁu o | problem
EERPEER A EE R TS
Eii8s53353 d832§83d5¢
*0326 L © 2 18 0 2,21 0o 0 6 305 6 0 20
*0s818 15 B & & 3 3. 8% 5 S % X 8 .83 . .%-1 11
*0820 15 2 2 { 3 0 1 2 2 0 0 0 2 3 & E 0 12
*0817 13 0 2 g 3 3.3 9 0O 0 21 0 § 0 14
0821 1 S 2 5 ¢ 2 32 2 12 2 06 2 0 0O % 5 0 12
081 1 3 2 g { 2 { 0 0 B A AY N e W 10
081 14 2 2 1 3 2 2- 2 '3 2 2.2 B 3 13
0325
0s2 ] ¢ ¢ 0 ¢ 1 1 R 2 2 1 § 3 % %3 § 1 19
03l 16 3 3 3211121 2 9% ¥} %3 ¢ 10
0824 $ 9 5 -4 %2 % 12 ﬁ 0o 2 { b 7 4 1 21
0819 12 .Y A 3% g 8 0 1 0 2 1 E b o 14
0823 1 B T 1 7110 0 3 1 1} 1 1 11
0815 1 3 B s ¥ 32 3 R © 0 2 2 O § 1 2 12
*0g822 1 4 1 1 2 00 O 001 0 5 50 11

One student fell on mid-point - not counted,

al



TABLE X
STUDENTS' CHOICES OF CHILDREN

Students No, of Children in rank order of child-like behavior | No. of choices
rated on choices More child-like Legs child-like in less child-
capacity in more like group
to accept child-~like
children's group
behavior
2 B B a3 ® 3 g 3 >
EEEEEE 1 EEREREEK
S3k2 23| dd 858 & &2
*PT10 11 2123102 ¥ 1 2 2 3 2 2 16
*PT3 13 e 3 2 1 0 3 3 2. %52 380 2 14
*pPT2 10 .2 3 3 2 1 ¢ 2 R 1 2 &°3,3% 15
PTE 8 12 2 %1 o & 2 5 12 .3 O 17
PT13 10 2 2. R R 2.8 % 3 0 g 1 g 253 1
PTH 11 29 % 7 06 1 % LVE 1 2 2 1
PT9
PT1l 14 2:5 % 4 Y 1 o 2 2 6 1o % 0 12
PT12 11 i«Z2 2 £ ) 3 2 2 % F 2 2.2 2 14
PT6 13 3531101 3 2 2 2 13 2 14
*PT7 10 I ' 3 %2 ¢ '3 31 41 3 4 1 x
*PT1 13 o e N S B ® 22 R Y. 2 1
*pTL 13 2 1. 2 2 0 2 J.2 1 ¥ & %1 14

A child and student fell on midpoint lines - not counted.
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TABLE X (cont'd)

STUDENTS' CHOICES OF CHILDREN

Students No., of Children in rank order of child-like behavior No. of
ranked on cholces More child-like Less child-like choices
capaclty in more in less
to accept child- " ® “ child-
children's 1like group o 3 ® . 3 like
behavior i 8 o |k g ;. o - group
SERERER L B RERE %€
EEEEFEER]LIEEEEEEEE
*083 17 3 2 2 53 3 A% 311 % 1%10 10
*0sl0 15 f 1B 2,8 1 1 2 E 1.96-3 3 3 0 8 9
*0s8 12 3 £2'3:. 332 2 .® 3R 0 a 3.0 13
081 11 - O Sl R e ST 1 5 0 4 1 0 0 15
0811 15 111 3 2 3 1 3% 2 30 2 0 5 0 O 12
osh 17 5 0 2 3 11 3 2 0O 00 31 3 01 8
085 15 1 & 2 £ D% ®'% 2 2 01 12 00 8
PS 13 3 3 6 21 % 0 2 311 3 0 4 0 o0 12
08 16 2 1 2 412 31 2 2 0 0 3 2 0 2 11
089 12 1 1212 2 2 1 A 2 2 8 % 39 0 10
082 10 0 2 30 20 21 3 20 3 3 3 0 0 14
*0g12 15 2 1 3 3 1 1 1 3 2 30 2 2 2 0 0 11

One child fell on the mid-point line - not counted,
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TABLE X (eont'd)
STUDENTS' CHOICES OF CHILDREN

Students No. of Children in rank order of child-like behavior No. of
rated on cholces More child-like Legs child-like cholces
capacity in more in less
to accept child- child-like
children's 1like group
behavior group ® o
. . s et % 1248
& E.:ﬂ - © © e © o s : E
® - b R ® £ = M W b &
SENEFE IR RERER
*0526 15 1 1 %-¢ 1.0 6 8§ o o 3 6 0 0 0 2 11
0817 17 TR, B3 K RS .0 2§ 00 0% 10
0818 9 g2 390 6 % %% % 5 % 2 3 1 9 0 % 17
0813 18 3 2% ; e 2 2 % 0O 3 2 2 1 0 0 O 8
0821 16 2 1 ) S T a 2 0 0 5 0 0 0 2 9
0820 14 3 2.1 2 2 o0 6 0O 3 2 30 3 0 2 13
os1lh 15 E.R L % S . =9 2 2.8 1 ¥ 3 L. F .2 12
&) 13 BiE A W 2 F % 3 S 9 £ b 12 %172 10
081 ) g 3P'X' S 2 X X3 I ¥ 1 a 0O 1 0 1 9
0819 15 1'% ¢ o %2 2 k-3 % o 3 90 1 12
082 15 2 2«0 1 % 2 % N-19 1 2% 3T Y 07 12
0s2 13 i o 32 0 Y 1 2 7 a0 %3 % 2 % 021 13
0815 18 E 2.5 1T ¥ X 2 % g X 2 1 20 ¢ a 9
*0822 16 119 5 6 285 ¢ 2 3% 0.0 O 11

One student fell on midpoint line - not counted.
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suthority 8l times and children with less problem of
authority 73 times.

These results seem to indicate that, in the farty
cases studled, those students judged to have more of a
problem with authority enjoyed supervising children
who offered fewer discipline problems more than they
enjoyed supervising children who did present discipline
problems, The students judged to have less of a problem
with authority enjoyed children difficult to manage
almost as well as those children who did not seem as
difficult. There was legs difference in their choices,
however, than in the choices of students with more of
a problem with authority.

When all the choices of children were totaled,
the students judged by the teachers to have more pre-
conceived standards for children's behavior made 168
choices of children with more child-like behavior.
These same students chose children with less child-like
behavior 235 times,

The students judged as having greater capacity
to zccept children's behavior chose children with more
child-1like behavior 268 times. These same students
chogse children with less child~like behavior 232 times.

Five students were rated by the teachers to be

significantly below the mean on capacity to accept
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children's behavior. These students made 6l choices of
children with more child-like behavior and 67 choices of
children with less child-like bzhavior,

Seven students who fell one stendard deviation
above the mean that was established for the forty
students on the item related to capacity to aeccept made
96 choices of children with more child-like behavior and
88 choices of children with less child-like behavior.

The responses of students judged to have less
capacity to accept childrent's behavior indicate,
eccording to cases studied here, that they tend to enjoy
supervising or being responsible for children with less
child-like behavior,

The responses of students with greater ecapacity
to accept children's behavior indicate, according to this
study, a greater acceptance of behavior that is more childe
like in nature., These students chose children with child-
like behavior more than children with less child-like
behavior although the differences are small here,
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DISCUSSION AND CONCLUSIONS

As a baslis for understanding some of the
factors influencing the responses students make
in the nursery school 1&50ratory, this study lnves-
tigated student responses made in the college nursery
school laboratory as related to reported childhood
experiences.

It is difficult, in a study such as this cone,
to distinguish adequately the effect of the varlables
investigated upon sach other. The small number of
sub jects, the differences in skill and experience
of the raters, and the limitations of the rating
scales are factors which influence the results.
There is room for a great deal more ressarch in
this area. However, certain conclusions may be
suggested based on the results of this study.

Experiences with reascnable methods of disci~
pline in childhood are more typical of these college
students. The students reporting reusonable disci-
pline were also ones who reported memories that
were elther pleasant or unpleasant. In other words,
the students who reported unreasonable discipline
experiences reported more neutral ezrly memories.,
Thus, according to the results in this study, disci=-

pline experiliences In childhood seem to influence
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the student's capacity to express some kind of feeling
about childhood, 1ts experiences and the people she
related to at that time,

An unreasonable discipline experience may casuse
a repression of feelings about childhood, Experiences
in that period may have been unpleasaent, parental disci-
pline harsh or rigid, relationships with peovle
unsatisfactory and unsatisfying. The student reporting
8 neutral memory may have her feelings 3o well controlled
that any feeling 1s blocked concerning childhood and
cannot be expressed, or may not be recognized by the
student herself. It would be interesting to study these
students reporting neutral memories and discover if
feelingzs are expressed 1h areas other than those relating
to childhood,

The results of this study indicate that students -
reporting unressonable diseipline experiences and
neutral memories have a greater problem with authori-
¥y, less capacity to accept children's behavior ami
less self-confidence, as judged by teachers in the lab-
oratory; Students reporting reasonable discipline
experiences, pleasant or unpleasant memories, on the
other hand, have less of a problem with suthority which,
by definition means, less need to econtrol and less

difficulty in accepting directions.
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They dlso have grestsr capacity to accept children's
behavier and more 3alr~=chridenae. Thorafcr;, it
may be concluded that the method of discipline ex-
periencad in childhoed i1z one of the factors infle
uencing & student's rosponac-in the nursery school
laboratory, particularly in areas relating to authe
ority, acceptance of children's behavior and self-
confidence, It may alsec be concludad here that
a student reporting neutral memories, or expressing
little fealing, has mors problem with authority,
less capacity to accept chlldren's behavior and
less self-confidence.

According to the results here, there seems *
to be little relationship between reported childe
hood experilences and position in a pesr group,.
Thare was somes tendency for atudonta who reported
reasonable discipline experiennes to improve their
position in thelr peer group after a period of
acquaintance, However, this tendency is slight.

It is interesting to note that the students wheo
received less favorable ratings from the teachers

in respect to zuthority, acceptance of children's
behavior and self=confidence were rated fairly
fnvorablg by peers. Agaln, the differences were small
between Eroups «
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The results of this study suggest that there is a —

tendency for students Judged to have less need to control
behavior of others and greater capacity to accept childe
ren's behavior to accept children o all kinds about
equally. These same students reported more reasonable
diseipline experiences and early memories that were
"feeling" ones. A more valid and extensive rating scale
might indicate more significant results in this area
which is also worthy of more investigation,



85
SUMMARY

In the forty cases studied there appeared to be a
relationahip between reported childhood experiences and
student responses in the nursery school laboratory.

The kind of experience the student had with disei- ,
pline in childhood made a difference in the way she
responded in the nursery school., According to ratings
done by the teachers on the students, thoss who reported
reasonable discipline methods used with them were rated
more {avorably by the teacher on response to authority,
on acceptance of children's behavior and confidence in
themselves., Students who reported experimnces with
unreasonable discipline were rated more unfavorably by
the teachers in these three areas.

Recalling a pleasant or unpleasant memory had
1little relation to the students' responses in the
nursery school laboratory, However, the student who
reported an early memory which was neither pleasant nor
unpleasant was likely to have more problems with
authority, less capacity to accept children's behavior
and leas self-confidence, as judged by the teachers,

The difference here is significant.

Little or no relationship was discovered
between the student's position in her peer group



and the kind of childhood experiences which she
reported. However, it is Interesting to note that

the students who were rated by the teacher as having
more problem with authority, less capacity to accept
childrent's behavior and less self-confidence tended to
be somewhat more acceptable to their peers.

Students with more need to control others and
with less self-confidence, as rated by teachers,
tended to chose children who were easier to control
and who offered less resistance to adults in the
marsery school, while those students with less of a
problem with authority and less need to control
tended to chose more difficult children as often as
those children easier to manage., However, none of

these differences were large,
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REPORTED CHILDHOOD EXPERIENCES

The following reports of methods of discipline

used in early childhood and earliest memorles are

presonted exactly as they were written by the student.

PT1

PT2

PT3

PTL

"Main methods of discipline used with me as a child
were sending away from the table if not eating
properly, being sent into my Dad's office with him
as 1t was in the ammex to our house, being spanked
very early but for a good reason, and being iso-
lated from other members of the family."

"The first thing I can recall as a child is being
sent into the house with my older sister who was
afraid of thunder during a midwestern thunderstorm;
and being carried upstairs to bed by my dad when
I wasn't feeling well."

“Spéx:kings- often
Reasonings- I was talked to often when I didn't
behave as expected."

"Jleeping in my baby bed (2 yeers old)."

"My discipline was neither strict nor lax. My
parents generally let me be the declding factor but
only with thelr guidance. I was seldom spanked but
rather disciplined by having either parent talk to
me and show me the right and wrong."

"I can remember when I was about 2% and I had a
terrific cold and my mother rigged up a vapor tent
for me. The memory is very clear."

"Scoldings if needed and when needed. A chance %o
explain myself and my action and then my parents ex-
plained their side usually. I believe I was never
spanked, at least I don't remember ever being
spanked. A sharp word or two or criticism were
very effective with me."

"The first thing I can recall is my first bee sting
when I was about three or four years old. I rested
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my elbow on a ledge on our front porch on precisely
the same spot the bee had chosen to light."

"Mostly authoritarian methods- don't think I was
ever given many choices- can remember spankings."

"When I was three nearing four we spent the winter
in Los Angeles and I can remember thils quite well.
Things that I might remember before this have no
significance to me as to when they happened."

"A spanking or a firmm talking to, Also punishment
such as sacrificing something I liked dearly for
something I'd done wrong. I was screamed al many
a time."

"The first thing I can think of now is when I was
about three I think. I was to have my picture
taken and I was to stand by a big wire fence with a
big bush. I was to stand by the bush but I had a
terrific fear that something like a bear was going
to jump at me. My mother was too far away to run
to and she had a difficult time making me stay
there. Finally she made me do it."

"Slapping face, spanking, being made to sit on a
chair, scolding which included belittling and
called good for nothing."

"Once my brother, sister, friends and I were
playing Snow White., I was Snow White and my
brother was the witch who was trying to get me., I
fought to get away and gave him a bloody nose,
for which I was punished though it was an accident."

"Spanking with a rubber fly-swatter. Others were
undoubtedly used, but don't stand out like the fly-
swatter does."

"My grandfather made corsets in one corner of their
house and I tied a string across blocking him in,
Then I got him, brought him to the string, untied it
and let him out and a minute later back in. I did
this all by myself and can remember it quite well,
Ho one else seems to recall it."
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"Mother always taught me to take good care of my
things while she took care of her things. She
wouldn't "bother™ mine, and I didn't touch her
things (pots, pans, good dishes, perfume, etec.).

I still have most of my play things in almost
perfect shape-and I don't remember of aver feel-
ing resentful about not being able tc have a freer
run of the house. I was a "Daddy's" girl, and he
always enforced the punisiment form of diseipline.
Mostly, I was talked to, but I can remember re-
ceiving a few good spankings."”

"Sitting on my grandfather's lap, seeing him in
the hospital, and seeing him in the hospital, and
seeing him in the funersl home. He died when I
was three. Also I remember being around the bak-
ery we owned which was sold shortly after I was
six years old."

"Spanking

Taking away privileges

Sometimes threats which might or might not have
been carried through.™

"Going across a high swinging bridge across a creek
by myself to visit a neighbor. This was about the
time my sister was born, as far as I can place the
time.

"A few spankings, talking, and occasional spankings
by my father. Whenever my brother or I were
punished, whoever did the punishing (or scolding)
would be the first one to give us love when we
wanted to "make-up". In other words, if Dad would
spank us, and we would run to Mom for love, she
would say "No, your father was right." My mother
adnitted later it was hard, but they felt it helped
keep us from being a Mommy or Daddy child.”

"When my tonsils were removed-2; years old."

"Discipline in our house was not a dreaded thing,
for we knew that it was fair. My parents got to-
gether on the disciplining. What one parent did,
the other never vetoes or overruled. Spanking, if
necessary, and talking and reasoning were used.”

"I remember visiting my grandmother and how, when
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she was making bread, she gave us some dough to
knead and work with. That same day, we discovered
the old chiming clock in the attic.”

"Since I came from a large family, the method
of discipline used with each child often varied.
We were spanked once in a while but more often
we were lectured than physically hurt. Dad being
the head of the family would say one word and most
of us would quiet down."

"The first thing I remember as a child is my
stay in the hospital for an operation on my neck,"

"I can recall never wanting to do anything %o
displease my parents and I could always tell by
the tone of' their voice if I had done something
wronge. I can only recall one spanking in my life."

"The first thing I can remember is my mother
singing to me and my father picking me up and
playing with me; also gemes mother used to play
with me and sarprises daddy would have when he
came home from work and his reading stories to me."”

"I was spanked when I had done terribly naughty
things, but most of the time I was scolded orally,
In some cases, I can recall being deprived of
something, but not very often."

"A birthday party I went to. I can remember I
got two bouncing balls for a prize.”

"Spanking, scoldings."

"Approximately four years old-experience of being
boarded out; wanting my mother who I always felt
loved me."

"The most drastic measures were an occasional
good spanking several times snd talking tos from

parents which continued as the means through hi
school, but very seldom,.® "
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"I have several memories of about three or four
years old, One is of when I got to look thru the
hospital window at my new baby brother and all my
relatives were there also, I remember the dress
I wore and my father held me to see him., I also
remember a bad dream I had and once when I stood
in the middle of a hayfield in the rain because
I was mad at my mother. Alsc my father used to
set me on our old cow's back and let me pretend
I was riding hsr when I was real small,"

"The hair brush, or threat of the hair brush."

"Getting to carry the baby powder and oil to bathe
my little brother and watch his bath when he was
in the hospital before he was brought home."

"I was prohibited from doing something which was
very important to me, or was made to sit still on
a chair."

"The neighbor boy (who was about five years older
than I) teasing me and scaring me with his kitten.”

"I was made to sit on a chair; not over ten min-
utes. I can remember being spanked also. I was
told orally what to do, but was never scolded very
much or at least not severely,"”

"I remember staying with a friend who used to
make doll clothes for me and playing with dolls.
Also riding the horse with daddy. I rode on the
front of his saddle when he and my brother went
after cows. I don't kmow as this is my earlilest
memory as I can't remember which came first.

But taese were preschool, I remember them the
best.

"I was not spanked very often, but mainly my
mother just talked to me and told me what I had
done wronge. This would hurt my feelings much more
than any spanking--knowing that she was displeased
with me for what I had done."
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"The only thing I can remember when I was very
small (less than three or four, I think) was when
I picked up a snake and my older sister screamed,
and called mother. Of course mother had me drop
ite But I can still remember exactly where I
found the snake.,"

3itting on a chair and being quiet
Spanking

Reasoning with me

Threatening to deprive (never did)
Taking me away from others"

"A doll which my grandmother made for me. I
slept with it for years."

"Spankings"

"Running in front of a car and almost being hit;
after mother had just said I could cross the if
I was very careful to look for cars. (Our street
practically no traffic.) I must have been around
three, but not four."

"Spanking
Tone of volce
Threats™

"Having to be kept in a dark room because my
brother hit me with a rope near the eyes. Which
was an unpleasant expsrience,”

"A. Reasoning--why misdemeanor was wrong
Be. Spankings- l. switch 2. belt 3. slipper
Ce Face slapped"

"Going to pre-kindergarten (three or so) and
playing on the jungle gym. Also remember playing
that the sandbox was the S.S. Matsonia (a ship)
and that we were just arriving in Honolulu (it
was May Day and we all had leis). Also romeuber
eating ice cream after I had my tonsils out, and
waking up in the hospital...same age as sbove."
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0313 "Being denied privileges--having to complete
tasks before being able to do other things.”

"Hoving day--I can remember riding in a white
top buggy seated on the back with feet hanging
down. The move was short.,"

03l "My parents seldom used physical punishment-verbal
punishment was usually enough."

" I can recall images of my brothers and sisters,
my parents, but particularly one of my grandmother
of whom I was quite fond. The thing I recall, or
that stands out in my memory quite clearly, is

seeing her after an auto accident in which I was
with her and she was killed."

0815 "Some sp
Sitting in one place or another until given
permission to move
A 1little later on- reasoned with
Discipline came mostly from mother.,"

"Getting my brother from the hospital and planning
on getting him, He's adopted. One rather vague
family experience before this. We were at the

cabin (in the moutains) and the family was having
fun together.”

0816 "A combination of autoecratic and democratic disci-
pline was used., Much of the time, were exvected

to obey without guestion and explanations were
given later."

"This is difficult to answer- I remember pets,
grandmother's stories, trips. I am not sure of
the age- approximately three.,"

0817 "Scoldings
Being sent to bed
Spankings"

"Secing my sister in the hospital room soon after
she was born. She is 2} years younger than I."
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"My mother spanked me. My father talked to me

and denied me privileges when I took advantage
of them," .

"Prying to find an excuse to get outside so I
could play in the snow."

Scoldings
Discussion or lecture

Spankings"

"A trip when we went to the snow. I remember
getting up real early in the morning and then later
on sliding down a snowy hill in a dish pan. Later
on I remember Dad teaching me to ice skate. I
must have been 2% or three years old."

"My mother disciplined me either by shaking me
by the hair, or a swat on the seat. My father
by a spanking with a razor strap, or getting mad
at me and telling my mother to get me out of his
waye

"Standing in a garden at our house watching my
dad put a roof on our new house. I had my dog
with me and I was walting for someone or something.
I can remember it was early spring and I had on
my snowsuit."

"Scolding. I was seldgm spanked., I usually
felt worse after a scolding than after the hsrd-
est spanking."

"The Christmas my brother was born and I was 3%.
I stayed at my grandmother's and got a great big
rocking horse. Anything that has to do with horses
I can remember."

"I can remember mother sitting down and talking
with me when I'd done something wrong. She says
that at the very flrst she spanked but I don't
recall this. BEvery so often she'd deprive me of
something I wanted to do but talking or scolding
were the maln methods and I didn't like it at a111l"
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"I ean remember swinging on two rings by my hands
and dropping down into a sandbox below. I did
this over and over, This was at nursery school,
Along with it is the memory of riding around and
ground the play room ot the nursery school on a
tricycle while mother played the piano, There
wers other children riding too."

0323 "Word of mouth

Snapping of dad's fingers,"

"Zach evening spent around the fire eating an
apple before bed time and then dad would sing us
a song, "Off to bed you must gol” he would say
end we wore satisfied.,"” -

032l "I was never spanked or otherwise p

hysically
diseciplined. My mother usually talked to me and
explained what I had done wrong and that she was
displeaseds I was sometimes denied certain things
I wanted to do if I had misbehaved.™

"I have no very sarly memories,s I think my first

was around the age of five when I had some

pletures taken in our yard. I wore a very spesial
dress and was quite excited.,”

"Usually hersh words were sufficient to reduce

- always imew when we were out of

8
g
g
"

i ] : spankingse. . My father
came from an old country heritage of the child‘ts

dults.”

“Several things which I cannot put chronologicallys
One is in comnection with our big collis do
Shepple, and crawl under the house to get her
puppies with my 1lit brothers

Another 1s being pulled in a wagon by my mother
out to the field where Dad was because my hernia
had paralyzed me (I don't remember how much)e™

"1f we were doing something mother didn't aporove
of she tried to divert our attention to something
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else. We were seldom spanked and never put into
a room by ourselves,"

"It is Impossible to say which o6f my memories is
the earliest. I can remember being given anesth-
etic for an operation when I was four,”

"Back talking to parents was forbidden, strict
obedience to parents, especially father, was ex-
pected, Disobedience was punlshed by spanking."

"Kindergarten is the first experience I can recall
clearly and I can still remember the bullding
and grounds, some of the routines and the places
in the room they were performed."





