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STUDENT RESPONSES IN THE NURSERY SCHOOL 
LABORATORY AS RELATED TO REPORTED CHILDHOOD EXPERIENCES 

STATEMENT OF PROBLm1 

The development of an individual's personality is 

influenced in countless ways by the environment w1. thin 

which that individual lives. A person's response in any 

given situation is the outcome or interactions with many 

people within the environment. The in.fluences of these 

interpersonal situations result in the formation of many 

attitudes, emotional patterns, skills, knowledge and 

adjustments. One needs to be a~rare of the physioche.luic.al 

and biological influences that form the structure and 

behavior of the human individual as well as the social 

influences. It is the relation of the present personal­

ity with the past that forms the whole personality. 

There may be implications in what has occured in 

the early life of an individual which give meaning to 

present ways of thinking, feeling, and acting. The kinds 

or experiences which occur while living with the persons 

significant in our lives, usually parents, may result in 

influencing the reactions (responses) made to people and 

situations experienced in adult life. If one is to 

accept this concept that early childhood experiences are 

contributing factors in personality development, then 

one may assume that the individual comes to a situation 

http:physioche.luic.al
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childhood, the student may z•espond in a. certain way to 

this child. The po·ss1ble e£:f'ect o:f this kind of childhood 

expcrienco, if it rtas a typic~l one f'or the student, may 

be evidenced in the responses the student alces tO\'tal...d 

children ,. teachers and other students . 

This study deals with- the responses made by stu.dent.s ­

in the nursery school laboratory a.nd the re:at1onship of 

the responses to childhood experiences reported by these 

studento . T:rle study is based on the hypothesis that 

(1) tho student t s capacity to respond pos:l tively to a 

variety of childron 1 s behavior, solf-confidenco in 

handling b havior, and a f 's.vorablo position in her peer 

group are evidences or· a pleasant childhood expertanc&. 

This study is also based on the hypothesis that (2) the 

inability to accept children's behavior , a. lack o:f self... 

confidence in handling behavior, and a need to control 

othGrs are evidences of a."l unpleasant childhood experience . 

1-iany predispos.ing fuctors a.ffect and res.ult in the 

responses of individual students . It is hoped that this 

study may add to the understanding of these factors 

and result in future evaluation of both the needs or the 

studonts in the nu.rsory school labora.t~r:? and the values 

of the experience itoelf. 



REV!E OF LITERATURE 

I t is difficult to understand the human individual 

without having some understanding of the environment in 

which the individual has lived and is living. This 

environment is usually highly populated with other human 

beings , and, from the start, the individual is dependent 

upon others for the fullfillment of needs and guidance in 

learning. 

Basic in SUllivan ' s (6) t eory is the importance 

of interpersonal relations with the significant people 

in the individual ' s early life . Unsatisfactory and 

unsatisfying relations with parents may result in the 

development of anxieties that last a lifetime. A child 

who cannot trust his parents, who !'eels insecure, does 

not grow up to be a trusting; self- con.fident person, 

according to Sullivan. Anxiety resulting from a.n 

unpleasant childhood is one of the main factors in the 

development of serious difficulties later in living. 

Feelings concerning an unpleasant childhood may be 

repressed by the adult and be channeled into unhealthy 

avenues of expression ~ 

he importance of interrelationships t'li th people, 

usually parents , in the devolopmont of personality is 

evidenced also in White ' s (9, p . 303 } writing, when he 

states that: "The child ' s experiences are not a function 



of himself alone . • • t~ather, they represent the results 

of continuing interaction bet1.-reen himself and the mombers 

of the immediate fgmily . ' In his investigation of the 

growth and development of three normal personalities, 

White has drawn upon the evidence gathered fr~~ the re­

ports of the three individuals . White (9 , p . 329) also 

states: "Personal!ties are open to a multitude of 

torces . n Personalities need to be investigated trom many 

points of view; however , reports of childhood experiences 

have an intportant place in the understanding of Hale , 

Kingsly, and Kidd , t e three individuals studied. 

Nowhere are people interacting more strongly and 

decisively. than in a situation where a parent is disci­

plining a child . The kind of experience at this t1me may 

ini'luence the feelings that the child carries into 

adulthood. Thorpe (7, pp . 499•450 ) states : "The child who 

is subjected t o continued harsh discipline treatment may 

develop a rebellious attitude toward authority. " "An 

unlimited freedom in actions may result in a lack of self­

confidence and a l1m1ted sense of l~esponsibility. 11 If a 

child ' s ideas and behavior are not respected, that cbild 

has little basis on which t o build self- confidence and a 

feeling of adequacy. DuBois (2, p. J54l defines discipline 

as : u••• a process of training and learning that fosters 

growth and development . " "Parents teaeh by precept and 
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exa.."'lple ., !lild their childi•en learn by irni tation and 

practice; consequently., techniques of discip~ine are less 

signi.ficant than the spirit of the relationship bctT,feen 

parents and children• " 

OUtside of clinical reports there is still only 

a limited number of research studies dealing 'fTith. the 

effects of' family or childhood experiences on the response 

of adults toward children• An exampl-e of these studies 

is one done at the University of Maine by Nesbitt (4) 

which was concerned in part with what adults say and do 

in their relationships with children• The a dults iu 

Nesbitt 1 s study were 'HOmen college students acting as 

assistants to nursery school teachers . Uesbitt vrlshed to 

consider , along with three other points (4, p . l 43 ) , the 

adult's dominative and integrative contacts with 

childron, and the possible interrelationships , or indivi ­

dual pattern in a person's association with children, her 

personal aspects , and her family background. Sixty-thr~e 

students were observed for at least one ten-minute period. 

Thirty- nine of the 63 were observed for two ten-minute 

periods and twenty-two for three or more periods. The 

point of departure was the ac,tua.l practice with children. 

Nesbitt used Anderson ' s (4, p . l46) description of 

dominative and integrative concepts. Nesbitt (4, p . l52) 

states: "A rating sheet 1:o~as devised to yield a score on 
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the dominative and integrative behavior of the student ' s 

mother and .father ,. · It was a check list or questionnaire 

t-dth the same categories as those, used with the students . 

The students wel."e asked to recall how .frequently each 

parent showed the various types of contacts , such as 

direct ,refusal, or aeee_pta.nee of diffei..ence of opinion. " 

Students were found to make more integztative than 

dominative contaets \>lith children. These contacts of the 

students were correlated with theiP reports on theil" 

parents . Nesb1tt (l~ , p . l59) observed that: tt.t,or the 

39 students for l.Jhom two records after six hours of 

nursezty school experience were available , certain items 

,showed some correlation; others very little or none ,. 

Dominative integrative behavior of the father is an aspect 

of family background which yielded some suggestion of a 

trend , As the ratio o:f dmni:nat:tve to integrative behavior 

o:f the $tudent •s .father inel"eased (as measured by be.z. 

response to the questionnaire) the student ' s own ratio in 

her l:'elat.ionships with nursery school children tended to 

increase. The more dominative students had the suggestion 

of a tendency to have more dominative fathers . No 

suggestion of a trend was evident in relation to dominative 

integrative behavior of the mother . " The number of 

subjects is limited, the observation time is meager . 
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Tb..ts is only ¢ne a.I•ea studied, but the implications are 

of int')rest . 

Trun..e is also Wickman's (10) ·Ola.ssio study on the 

attitudes of teachers and mental hygienists toward 

children's behavior . f!is stu·dy ttas influential in 

arousing professional lnte:rest in ho~1 teachers see 

cb.ildt•en . A raeant study by Stouffer (5, p .•279) was a 

repetition C>f \vickman 1s study. In both studies (5, 

p ,. 284) , overt ; ob j eotive behavior was ra.ted as more 

serious by teachers. The teachers ~e. sponded mor~ to 

what the children did rather than what they did not do . 

It was concluded that the attitudes of the teachers were 

influenced, perhaps 1. by the necessities .of t heir profes­

sion and the "school...room" eonditions...- good order and 

recognition of author"ity,. 

ThtJre are a few recent studies which of'fer valu... 

able cautions in the use of reports of adults concerning 

their childhood and early lite . Bach (1, p . 97) stata~n 

*'Because of' the interpersonal aspect of cb.ildhood 

memories of adults ,, it is systematically impossible to 

reconstruct the childhood life space from retPospective 

reports by adults, for.- such rett..ospect!ons are geared to 

the social adjustment requirements of the situations in 

which the r ·eports are made . rt 1Urner and Barlow (8, 

p . l89) state; "The intensi-ty of .teal1ng that 
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accompanies a recalled experience is very di.fficult; to 

rate when one is rating unpleasantness or plea.santness 

of a remembere o er•icnce . " However, if one p laces 

value on the Lmportance of the early period of life , 

it is \ orth investigating a. single rernembm•ed event. 

The in.fluence put on the actions or par·ents and 

the effects that might result from childhood experiences 

would tend to make o.ne assume that the human individual 

cannot help being what be is . HOl-Tever , tfu..ite {9 , p . 328) 

states: nrJe must take serious account of the .following 

points: (1) that the person undergoes more or less 

continuous change; (2) that the person is acted upon by 

a multiplicity of int'luences to which he necessarily 

makes a selective response; and (3) that the person not 

only receives influences but takes action on the envii•on­

ment. Han is not static, n0r is he passive and 

helpless . n 
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i•IETHOD OF PUOCEDURE 

Subjects 

~1e subjects in the study wore forty home economics 

students enrolled in a F~ily Life class which provided 

its members a teaching experience in a nursery school 

laboratory. This laboratory offered an opportunity for 

the subjects to observe and guide preschool children. 

Some of tho subjects had not been \<rith young children 

before this time . Some had ad previous experiences with 

playground groups or in day care nurseries . One subject 

had been a n~~sery school teacher . 

The forty subjects tJore junior, "'enior or g:raduate 

t-Iomen . Each subject participated in the nursery school 

1 boratory and in tl..ro weekly discussion periods of an hour 

each. Thirty- one subjects participated in the laboratory 

for four consecutive hours. one day a week , :for a period 

of 10 weeks . This made a total of 40 hours spont in the 

nursery school as a participating student . Nine subjects 

participated two days a week , three to four hours a day, 

.1. or 10 w eks • This made a total of approxim ·t;ely 60-80 

hours spent in t e nurse1•y school by each of the nine 

students . The preroquisites for enrollment in the olass 

were a course in general psychology and a course in child 

development with weekly observations in the nursery school 
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laboratory. 

Students participated in either of two nursery 

school units. Each school had a regular teaching staff 

consisting of a hee,d teacher and. two graduate teachers. 

One director was in charge of both schools . Although 

the two schools were somewhat different in physical 

facilities, the equipment , program, and philosophy of 

the staffs were similar. 

s the students became more comfortable 1n the 

nursery school situation, they were given various and 

more fr quent responsibilities with children. Thus, as 

the term continued, there were many opportunities for 

each student, 1n the school , to be ith children. There 

would be times when , as a participating student , each 

girl would guide play , solve problems, set limits, give 

help and comfort children. 

Each group or students met with the head teacher 

and assistants at the end of each orning. In this 

evaluation period the group talked about the children, 

methode of guidance and supervision, feelings of the 

children and feelings or the teachers. This provided 

an opportunity to be with children in a fairly free 

living and leaning situation. The experience with the 

teacher also provided an opportunity for the students, 



12 

the subjects in the st-udy, to be o'!:lservcd ··1 th children. 

Methods of Gathering Data 

• Data gat' ered fro~ ut dents 

Fo~ the purpose of thls study daca was obtained 

from t' e subjects while they 1..<1ere ·caking the Fa..r:1ily Life 

class in whic~ they participated in t e nursery school 

le.borat.:>ry. 

1 . estionnairo 

o tlon sheets t-vore distributed to tho subjects in 

the classroom at tll.o end or the flrot lecture period before 

they had had any laboratory experience . T e instructor of 

the class ~as a nursery scho 1 staff person, either the 

d~rcctor or ono of the head teachers . 

The following questions uere asked each subject : 

1 .. What war•e the main methods of discipline used 

with you us a clrlld? 

2. What is yo'LU' earliest memory, 01., the first thing 

you can recall as a child? 

3. at are some things little children do which 

you dislike seeing them do? 

What are some things you like to seo them do? 

Th.e students • anstvers to the question, "1-fuat were 

the main methods of discipline used with you as a child?u, 

uere grouped according to how satisfactory the method 
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seemed to be to the student or how the student seemed to 

feel about the method . The a.nswe~a \.Jere classified as 

neutral, neorat i ve or very negative.. Since being disci­

plined is not lilcely to be a pleasant experience , a 

positive rating was not used. 

Neut.ra.l was defined as a I•easonable or usual t-ype 

of discipline which the stu.Jent seemed to feel was. fa,.:tr 

or to be expected. Negative was defined as unnecessarily 

severe or harsh dia.oipline about which tho .student seamed 

to have son1e feelings of resentment.• 

Two experienced teachers rated tne answe~$ 1nde· 

pendently, giving ra.tlngs of o,-_. ...... 1n the 40 cases. and 

putting a question mark beside any rating about which 

they felt doubt.ful . They thon compared their ratings , and. 

discussed any rating o.n which they differed . All the 

differences occurred on rating s 'Wi1.ich they had questioned,. 

After discussion they gave a rating about which they waJ:>e 

in comple te agr~ement . 

'l'he students ' answers to the qu-estion, nwb.at is 

yow ea.r·liest memory , or the first thing you can recall 

as a childY", we.re rated by the same two e.xperi.enced 

teaohe:rs. The ntemories we::t?e r~ted as very pleasant or j.f., 
pleasant or f., neutral (neither pleasant or unpleasant 

feeling tone), unpleasant or .. , and very unpleasant or 

--• Pleasant was defined a .a satisfying with a good feeling 

indicated; unpleasant was defined ns unsatisfying or po.o.r 



feeling tone indicated. As in the case of the ratings on 

methods of discipline , tne rating was done independently by 

the raters and the few cases in which ratings differed were 

discussed and an agreement roached . 

Each stu ent , therefore , had a ating on tho methods 

of discipline which she reported experiencing as a child 

and a rating on her earliest memory. This nade 15 possible 

combinations of ratings .. 

2. Sociogram 

The students 1.-1ere asked to fill out a sociogrmn at 

the end of their first laboratory period. They had spent 

about three hours ui th the other students in the group at 

the end of their first morning in the laboratory. ~ , ere 

\iere never ore than six students in a group . Some of the 

subjects ad kno\~ each other previously, but same were 

meeting each other for the first time . The orning gave 

ach person an oppor•tuni ty, hol-rover , to gain sano impression 

o~ the others in t is particular situation. The sociogram 

wnich the subjects filled out after tho post~orning 

conference on the f'irst day t.u.s represented a .first im­

pression as nearly as possible .. It gave information about 

the Leeling of rcomfortablenessn which each individual had 

concerning her peers . 

On this sociogrmn each subject was asked to rate her 
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peers on a nine point scale. The items which they rated 

are shown in figure I• 

At the end of the pos~-morn1ng conference on the 

last laboratory day. another aoo1ogram. was administered to 

tile 4o subJects (see figure II). At this time each sub.Jeot 

again rated her peers aceGrding to her feeling of "com­

tortableneas i · w1th them tollow1ng an experience of working 

together in the nu.rsery school laboratory. 

The ratings ot each sub.Ject, as given b7 peers 1n 

her group, were averaged at the beginning and end or the 

quart·er~ This rating indicated the place or each 1nd1v1dual 

in her group at the beginning and end or the nurserr school 

experience. 

3. Choice sheet 

A choice sheet 11st1ng nine nurs ry eohool s11;uat1ons 

was given to each subJect at the e d of the nest to t~e 

le:et class period. Each subject was sked to name the three 

children she ould enJo.y be ng responsible for in thel 

particular nul'"eery echo·ol situation ( s~e tigure III); 

The apeoif o Ait at1one were chosen from the areas 

most frequently me t1ohed by the etud&nte in angwer to two 

questions, 1 In what area d you. feel the mo t comfortable?" 

"In what ar~a do· you tee the least comfortable' 1 asked on 

the eoc 1ogram. 

The number ot times the student chose each child in 
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FIGURE"' 

SOCIOGRAM 

4. What do you think you will feel most comfortable doing 
at the nursery school? 

What do you think you will feel least comfortable doing? 

5. On the basis of your first · impress1on: 

a . How do you think you are going to feel working \dth 
the girls in your laboratory section at nursery 
school? How co~fortable (relaxed; like to be with} 
do you feel with each member of the group? .Indicate 
where you would place each girl on t:~e scale from 
least-com£ortable-~ to most-comfortable-with. 

Name of Girl Feel very Feel uncom­
uncom£ort- fortable 
able w1 th with 

Neutral F el co:1 
to t le 
rJi th 

Feel 
very 
com­
fort­
able 
with 

1 . 2 . 3. 4­ s. 6 . 7. 8 . 9 . 

1. 

2 . 

3. 

4· 
5. 

6. 
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FIGURE II 

SOCIOGRAM 

6~ How comfortable (relaxed; like to bo ~nth} did you feel 
with each member of the group? Indicate whore you 
would place oach girl in your laboratory section at the 
nursery school on the scnle from least-comfortable-with 
to most-comi'orto.ble- wi th. ­

a.me of Girl Feel very Feel uncom­
uncomfort- fortable 
able with \-11th 

cutral Feel com­
fortable 
iilth 

Feel 
very 
com­
f'ort­
able 
with 

1 . 2 . ) . 5. 6. 7. 8. 9 . 

1 .. · 

2 . 

4.· 
5. 
6. 
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FIGURE III 

CHOICE SHE T 

1 . Which children would you enjoy having at you~ table 
if you mr~ responsible !.'or e. table at lunch time?1 . ______________ 

2.______________ 

J . ------­
2 . Which children would you like to have going through 

the toilatlng routine if you were supervising in the 
toilet room? 1 . ______________ 

2 . ______________ 
).______________ 

3. Which children would you enjoy having in the nap room 
if you were supervising in the room? 

1 . 2 . -------­
) . _______ 

4. If you were responsible for supervising the play at the 
sand box, which children 1.rould you enjoy having in the 
group? 

1 . 
2. ------­
) . -------______ 

5. If you were asked to tell a. story to a group·of children, 
which children would you enjoy having in the group?1 . ______________ 

2 . ) . -------______________ 
6 . If' you were taking three children from nursery sc ool 

on a walk, which children would you choose?1 . ______________ 
2. ______________ 
) . ______________ 

7 . If you were responsible f'or super,."ising an area on tho 
playground, which children would you enjoy having there?1 . ______________ 

2 ..______________
) . ______________ 
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8. I1' you were responsible for supervising a group of 

children in the doll corner, which children would you
enjoy having there?l . ______________ 

2. ______________ 
3. _______ 

9. If you were responsible for a group of children at 
finger painting or at water play, which children uould 
you enjoy having there? 

2 _______________1~--------------
3 ~--------------
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the nursery school labora tory was tnllied. Tho choices of 

children vroro then related to the student ' s response to 

authorj_ty and acceptance of children• s behavior as judged 

by the teachers . 

B. Data gathered from teachers 

1 . Ratings of children 

In order to obtain a picture of the kind of child 

whom the student most enjoyed, the teachers in the nursery 

school were asked to rate the chil.dren. The head teacher 

and the two graduate assistants in each school rated each 

child in regard to certain behavior items on a nine point 

scale (see figure IV) . The ite s included in the ratLng 

are as .follows: 

1 . Hits out nt adults 
2 . Tests limits 
3. Tests out new adult authority
4• Directs play by dominating ot ers
S. Aggressive toward children, pushes, 

kicks , hits 
6 . Has conflicts during play
7• Enjoys messy play
B. Tends to get dirty in play
9. Eager to experiment, explore 

10 . Noisy in play 
11. Demands response from adults 

The ratings of the teachers were given different 

weights becauso of t e difference in their experience . 

A -teight of three was given to t e rating of the head 

teacher and a weight of one to the rating of each assistant . 

The average rating was calculated from the sxm of the 



FIGURE IV 

P~\TING SCf~E ON CHILDREN 

Name o"t Child ' Nursery bonooi ---­

Always Very fre- Fre- Neutral Occasionally Seldom Never 
quently quently 

1 2 4 5 1 9 

A. AuthoritY 

H1ts out at adults 

Tests limits 

Tests out new adult 
a11thority 

Directs play-dominates
others 

Aggressive toward child­
ren, pushes, hits, kicks 

Has conflicts during 
pla)' 

: 



FIGURE lV (cont 1d) 

RATING SOALE ON O~lLD~EN 
~- . ­

Name~ or C1i11d ... - Nursery School . __ ... 

Always Very fre- Fre- Neutral OoQas1onally Seldom Never 
quently quently 

. . . . . . . . l : . ' 2 :. ' . "'3 >' ~. : ~ . . . § : - ..·~ z -'§ : 2'~· : > 
. J t# J. ·"· & I tbt t .. & - - .- 4 c . > . , - • • --,· , ; P .. t, .. ; - .--·· , · -~--~- . - -4 ... ~ 

B. Ch1ld-l1ke behav1or 
I . . 5 ~ . - . I . 

EnJoys messy play 

Tends to get dirty 1n 
play 

Eager to experiment,
eXplore 

Noisy in plar 

Demands response trom 
adU;lt 

1\) 
N 
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the ·aaighte"' r tinge . 

1he ite s were divided into t · o groups . The ltc.u1s 

of gT' up one ·Jere ooneiCI..red a meaaur of the •hild' o 

res, onse to O.l tll:)rlty . They ar~ as follort1S : 

• its out at adult 
2. 'rests limits 
3 .~ est s out new adult ut :1or1ty 
~ Directs pla1 b7 dominating others
5. Aggressiv t~ ar children , push s , 

hits, k1eke 
6. Baa conflict during play 

The ch ldt a average rating n tl1e items in his 

group w s consider~d tQ be the child' s rating in respect to 

his probl m liith aut hori y. A low rat 1ng indicates more 

or a. probl~m i..ri t h autho ity and a ll1gh rating indicatea 

less of a pi"oblem Hith authority. 

The items of group two relate to the behavior of the 

child that wa child-like in natw~e . T.uey are as follows: 

., .• EnJoys easy play 
2. 'rends to get dirt7 in pla7 
3•• Eage1~ to experl ent , explore
l+ oiey in plaJ 
5. De ande response from adult 

The ~hild's aver ~e rating on the ite s 1n gro~ two 

indicates the extent to which the child's behavior might 

be cons 1dered ch1ld-11ke in nat r • A lo eoor·e indicates 

b ehavi or t hat ~as ozte child-like and a high score in i­

cated behavior t hat was less oh11d-lik in nature . 

Each child could t 'len be eo pared. with others iu 

h1s group according to his problem ·1th authority, and the 

child-likeness or his behavior as Judged b;y the teachers. 



2 . Teacher evaluation of student 

In order to obtain a clearer understanding of the 

student•s actual performance in, and response to , the 

nursery school experience , a nine point scale was drawn 

up on which each student could be rated by the staff on 

the following items: 

I. student ' s feeling and behavior in 
relation to authority 

a . "Strong need to control others" to 
"Free of need to control others" 

b . 11 Unable to set and maintain limits, 
even whon she knows they are needed" 
to "Always able to set and maintain 
11mits which seem necessary'' 

c .. ''Almost always resentful of authority;
unable to accept the most necessary 
directions" to "Free of any defensive­
ness about authority; welcomes 
directions, but able to use own judge­
ment" 

II . Student's capacity to accept children 

a . "I1akes many unreasonable demands on 
child; feels many limits should be 
set; seems uncomfortable about most 
things children do; standards un­
reasonable ; preconceived ideas of 
what can be expected of childrenn 
to "Leaves child as free as possible , 
limiting in the nature of safety; 
seems eo:rafortable about all types of 
behavior; not bound by preconc~ived 
ideas of what to expect" 

III . Student 's confidence in sel~ 

a . "No confidence in self'; retreats from 
difficulty; avoids. any problem child 
or situationn to '"''Secure , confident; 
never avoids or retreats from situa­
tion just because it is dii'ficult" 

An example or ratipg scale is shown in the Appendix. 
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or use in the study the .five items were divided 

into three categories. The total score on items one, 

two, and three was considered to be an indication of the 

student's response to authority in this situation. Item 

.four indicated the student's capacity to accept children. 

Item five indicated the amount of con.fidence the student 

had in herself' as evidenced in the laboratory. 

Twenty- five of the subjects \-rere rated by their 

head teacher anu the director of tho nursery school.• 

These ratings \.vere done at the end of the term a.fter each 

girl had .finishod. participating in the nursery school 

laboratory. Both the head teacher and the director had 

considerable opportunity to observe these subjects in 

relation to the items rated. Fifteen of the subjects 

1rrere rated by their head teacher and the two assistants 

in. the school where they participated. The director did 

not have adequate opportunity to observe the subjects 

during one term. The ratings o.f these di.f.ferent raters 

were arbitrarily assigned diff'erent weights in order to 

take into account the differenc~ in teaching experience 

and in amount or contact lith the subjects in the labora­

tory. A tToight of' three was assigned to the rating of' the 

head teacher, a weight of two to the rating of the director, 

and a weight of one was given to the rating of each 

assistant. 



26 

.BS LTS 

I . Reported 0hil&i 

~ae reportad childhood experiences considered in 

this study consisted o~ answers giver by forty college 

students to a question on methods of discipline used on 

them and another question on their early memories . These 

experiences were judged as to their reasonableness or 

severity in one case and the quality o:f feeling tone in the 

ot or case . What kinds of experiences are reported by 

these £orty students? 

• The ntethods of discipline reported by the students 

trel"'C rated as follo1-1s: 

In twenty-five cases the discip line t-ras rated as 

reasonable or 0 (defined as reasonable. usual, impressing 

the student as fair, to be expected} . 

I n tt..relve cases the discipline was rated as unreason­

able (defined as unneccessarily severe, leaving the student 

with some .feeling of resentment) . 

In three cases the discipline was rated as vel"Y 

negative (defined as harsh, unreasonable, leaving the 

student reeling resentful) . 

T'ae ratings may be sl..l'Inmarizod by naying that in 

t1-renty- fi ve cases the discip line reported \-las considered 

to be reasonablo or of the type usually expected by 

children.- In .fifteen cases tho discipline reported was 
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considered more than usually severe, reaulting in at least 

some feeling of resentment . 

The following are examples of tn>1cal. anst-rers tmieb 

t.rere rated as reasonable , in other l:Jords as usual or 

reasonable appearing methods of discipline : 

0822 "I can remember mother sitting do\"m and 
talking wi tb. me when I ' d done something 
wrong. She says that at the very first She 
spanked but I don' t recall this. Every so 
often she ' d deprive me of something I 
wanted to do but talking or scolding was 
the main method and I didn ' t like it at all l " 

OS4 "The most drastic measure :was an occasional 
good spanking several times; talking to's 
f'rom parent t..rhich continued as the means 
through high school , but verr seldom" . 

0Sl9 "Scoldings, discussion or lecture, 
spankings" . 

OS24 ''I was never spanked or otherwise 
physically disciplined. My mother 
usually talked to me and explained 
ihat I had done and that she was dis­
pleased 

I was sometimes denied certain 
things I t.ranted to do if I had mis­
behaved" . 

Typical answers in the group rated as unreasonable 

are as :follows: 

PTlO "Spanking, taking away privileges . 
Sometimes threats lihich might or ight 
not have been carried through" . 

OS25 "Usually harsh Hords wex>e sufficient 
to reduce me to tears . We always knew 
tihen v.re vtere out of line by the look we 
were given--usually enough! There vera 
occasional severo spankings . 

My .father eame .f'rom an old country 
heritage of the child ' s strict 
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obedience and submission to parents 
and adults" . 

OS16 uA combination of autocratic and 
democratic discipline was used. Much 
of the time we were expected to obey 
1-rithout question and explanations 
were given lateru . 

OS27 uBa.ck talking to parents 1-ras .for­
bidden, strict obedience to parents, 
espec.ially .father, wo.s expected. Dis­
obedience was punished by spankingn . 

0512 "Reasoning why misdemeanor was 
wrong; spanking with 

1 . SWitch 
2. Belt 
3. Slipper 
Face slapped •. 

The three cases rated as a double negative reported 

the follo~ing methods o.f discipline: 

OS20 "My mother disciplined m.e either 
by shaking me by the hair, a swat on 
the seat . 

~iy .father by a ~anking with a razor 
strap, or getting mad at me and telling mr 
mother to get me out of his wa:r" . 

PT7 "Slapping facs: spanking, being made 
to sit on a chair, scolding, which 
included bel.ittleing and called good :for 
nothing" . 

PT6 "A spanking or a firm talking to . 
Also punisbment such as sacrificing 
something I liked dearly for some­
thing I 1d done wrong. I was screamed 
at many a time n. 

In same cases the same method of discipline was 

rated dif.ferently when 1 t was in combination wi til. other 

methods which seemed to indicate a harsher method, or, 

on the other hand, a more reasonable method. 
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For example, "sitting on a chair" Has rated as a reasonable 

method in this case. 

OS7 ur was made to sit on a chair . liot 
over 10 minutes . I can remember being 
spanked also . I was told orally what 
to do , but was never scolded very much 
or at least not severely" . 

The addition of "not over 10 minutes", which indi­

cated a reasonable limit , and the fact that it was combined 

with a state ent "was never scolded very much,.. , indicating 

that the individual did not feel that discipline was a 

burden, made the judgement of the total discipline as 

reasonable or neutral in rating . On the other hand, the 

rating fc~ the same method was unreasonable in the case 

of 0315 when the statement was nsitting in one place or 

another until given permission to moveu. This statement 

seemed to indicate en arbitrariness felt by the student . 

In another case "sitting on a chair" app..ears as part of 

an ans~Ter given a negative rating when it was combined 

vTi th a statement "I was prohibited .from doing something 

1-1hich was very important to me , or \:las made to sit still 

on a chairu. It was .felt that the prohibition of rrsome ­

thing very important to me" and tho "made to sittt and the 

word still" all added up to a negative discipline tnich 

was more than prohibition and sitting on a chair as 

simple methods in themselves . 

a. The early memories reported by the forty students 



were rated as ~ollows: 

In three cases the memories reported were rated 

as very pleasant or JJ . 
In twelve cases the lnentories reported uore rated 

as pleasant or J. 
In ten cases the memories reported wore rated as 

neutral or 0.. 

In ten cases the memories reported were rated as 

unpleasant or - . 

In ~ivo cases the memories reported were rated 

as very unpleasant or -- · 

An example of a rating typical of tho very pleasant 

memories is OSl . 

,.Tho .first thing that I can remember 
is my mo·cher singing to me and my rather 
picking me up and playing ,rith e, also 
games Mother used to play with me~ and 
surprises daddy Y.rould have uhen he ca.'lle 
home .from work o.nd his reading stories 
to me" . 

Examples ot: memories typical of those rated as 

pleasant are the .following two : 

PT12 "' can remember visJ.ting my grand­
mother and how, uhen she was making 
bread, she gave us some dough to knead 
and t.rork with. That s.ame day we 
discovered the old chiming clock in 
the attic' · 

OS2 rtA birthday party I went to . I 
remember I got two bouncing balls 
for a prize"• 

.Exa'llples typical o.f those rated as neutral memories 



are the .following tuo : 31 
OS18 nTrying to find an excuse to 

get outside so I could play in the 
311.0 lu . 

OS27 "Kindergarten is the f'irot ex­
perience I can recall clearly and I 
can still remmnber the building and 
grounds and some of the routine and 
many o.f the activities ru.1d tho pla.cos 
in the room they were performed". 

Examples typical of those memories rated as un­

pleasant are the follo\oTing: 

PT4 "The first thing I can recall is 
my fi rs t boe sting When I w~s about 
3 or 4 years old. I rested my elbow 
on a lodge on our front porch on 
precisely t h e srune spot the bee had 
chosen to light" . 

OS6 "The neighbor boy {who t'1as about 
rive yours older than I ) teasing me 
and scaring me -rrith his kitten" . 

An example of a memory typical of the very un­

pleasant group is OSll. 

"Having to be kept in u dark room 
because my brother hit me with a rope 
near the eyes . hlch was an unpleas­
ant exporienco 0 

• 

c. When the experiences ¥Ti th discipline and the early 

memories arc considered together, some interesting com- ., 

binations are seen. Of the twenty-five students 
. 

reporting a 0 or reasonable discipline experience, three 

reported a /.J memory, eleven reported a /- memory, two 

reported a 0 or neutral memory, six a - memory . and. 
three a -- memory. In other words , of the twenty-rive 
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reporting reqson:1blG experiences Hith discipline, four­

teen reported a pleasant early me ory~ two a neutral 

memory ~md nino an un1-loasent mo:mo y . Plcn.sant en.rly 

memories seem more likely to be recalled when the ex­

periences uith discipline have boon reasonable. 

Tho n.~.ne cases in which stadents roported having 

reasonable experiences ~ith discipline but unpleasant 

memories troro analyzed .furtho:- . Tho ma:norios repox•ted 

w9re o.s follows: 

PTll tttfuen ray tonsils were romoved­
2t years oldn . 

PT4 ,.The first thing I can recall is my 
J..ii•t,)t be sting 1-1: en I Has about 3 or
4 years old. I rested my elbow on a 
ledge on our _ront po ch on precisely
tl1e sa11o spot the bee had chosen to 
light" . 

OS26 nit is irnpoosible to say uhich of 
my mam.ories is the earliest . I can re­
member being given anesthetic for an 
operation t..rhen I was fourtt . 

PT13 "The first thing I can re:me ber as 
n. child io my stqy in tho il.ospital for an 
operation on y neck" . 

OS) "I can remember being boarded out when 
I was about 4 and wanting my mother, 
whom I alwayc felt loved men . 

OS8 "The only thing I can remember when I 
was very small {less than 3 or 4, I think) 
was when I picked up a. snake and my older 
sister scre~ed, and called mother . Of 
eourse mother had me drop it . JS..t t I can 
still remember ex~ctly waere I found the 
sno.ke 11 

.. 

OSlO "Running in .front of a car and 
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almost being hit;. ai'ter mother had 
just said I could cross the street 
if I was very c are:t.'ul. to look for 
C'ars~ {Our street had practically 
no traffic) . ! must have been 
around ), but not fourn . 

OSll «Having to be kept in a dark roam 
because my brothex• hit Ine with a rope 
near the eyes . vJb.ich was an un­
pleasant experience n ~ 

OS14 nr can recal.l images of my brothers 
and sisters,. my pt:Wents , but par·ticularly 
one of my grandmother of whom. I was 
very i'ond. The thing I recall or that 
stands out in my memory quite clear•ly 
is seeing her ai'ter an aecident in 
which she was killed and I was with. 
her" . 

Three of these memories relate to hospital experiences, 

one to death and the othe.r .five, with the exce.ption of" 

0S3, to accidents .from a bee sting to nearly being hit 

by a ear.. The unpleasantness of "being boarded out«, 

reported by OSJ, is coupled with "wanting my mother 

vrhom I always .felt loved me 11 
• '.fhe rating on discipline 

and e~!¥ memory hare is not hard to understand. Wlth 

the exce.ption of OS.J and possibly 0$11 these ar·e 

oeeurances of an accidental nature which probably had 

little to do \vi.th the general tone of the child • s 

experiences. 

An analysis of the records of the fi.fteen students; 

reporting an unreasonable e.x:perienee w1 th discipline 

shoued that one reported a pleasant early memory, eight 
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a neut~al memory, and s~x un unploas~nt memory . Three of 

the fifteen students Here the students ~ihoso discipline 

experience Has rated as very negative or ..._, Of these 

three , one· reported a neutral m€rtl'lory and the other two 

reported w:>ry unpleasant o:z:> -• mootor1es: .. A neutral 

memory '!rJas more often recalled in this group when the 

discipline oxpe ienced was unreasonable. 

The one case reporting a pleasant early memocy 

along t..ri th an unreaaonablc discipline e:xporienco ~~as a 

case in which the· discipline was by a tathe·:t \1/h.O rtc ame 

.from an old country heri t!l ::;on t-rhere the meaning o£ tb.is 

type of discipline -...ras probably dlfferebt , Neutral 

mentories are :mo1.,e frequently recalled t han pleasant 

l:tle11'lories and somewhat mol'")¢ frequently than unpleasant 

ones when the discipl ine \liaS UUl"easonable .. 

Eight of the :fif'tean eases which reported an un­

reasonable expe:r>ienc e with discipline reported an early 

me:rnory rated as neutral as stated above . In three of 

these eases the memory t1as or a new baby in the hosp 1 ta.l, 

as ••seeing my sister in t he hosp 1tal soon aftor- she was 

born,. She is two- and- a · half years younger tllan I '' • In 

t \flO eases the memory was of a nursery school or kinder­

garten. One involved watching a fathe~ in an activity . 

Another reported u::deeping in my baby bed" and another 

reported only vague generalized memories like "I 
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reMember pots , grandmother's stories and trips" . These 

exa1nples Sl'.ggest the possibility of sane mixed feelings , 

as in the arri~ul of a new baby, the lit1portance of 

sleeping in a baby bed, and the i nabili ty to recall any 

s pecific J11emory . 

Six of the f''i.fteen cc.se·s which experienced un­

reasonable discipline reported e arly memories as 

negative . All of these me.ories Hero associated uith 

people and uere unpleasant as this one- "the neighbor boy 

(vrho was about 5 years older t..'l1.an I) teasing me and 

scnring me uith his kittonn , (OS6}, and this one which 

\-Ia.s rated as --, "The first thing I can think o.f now is 

when I l-."as about three, I thinlt .. I was to have my 

picture taken and I l-Ias to stand by a big tdre renee l1'l th 

a big bush. I was to stand by the bush but I had a 

terri.fic fear that something like a bear was going to 

jump at me . Ify other was too far awa y to run to and she 

had a di.f.!'icul t time making me stay there.; Finally she 

made mo do i ttt , ( PT6) 

atings of the reported childhood experiences are 

s~ru~ized in Table I . 

D. The forty students were also asked to list things 

which they llltod seeing children do and things which they 

disliked seeing children do . fuat relationships appear 

between uhat the students say they like Ol"' dislike in 



TABLE I . 

REPORTED OHILDH ...OD E1.PE.'R! 'g;NOES AND RATINGS OF JUDGES 

student l"\a:t1ng Rat1ng Kind or Memor~ 
of ot Illne~~ Opernt1on Death Birth Peop e Object Out 1d . Other 

D1sc.1pline Early or Home 
Used Memory ,., . Sibling 

PTl 0 2X061 0 1 
0823 0 f_l. 1 
0819 0 -.;. 1 1 . 
0821 0 1 1 
0822 0 ~ 2 1 
0624 · o I 1 Picture 
PTS 0 1 taken 
PT12 0 ~ 1 1 
084 0 -.;. 1 1 
OS7 0 3 
089 0 ~ 1 1 
PT3 0 1 1 
OS2 0 ~ 1 1 
OSl~OSl 0 0 Snow

0 0 Moving 

PT11 0 1 
OS26 0 1 
PT4 0 Bee sting 
PT13 0 1 w 
OSJ 0 1 Boarded out 0' 



'1' ABLE I ( oont 'd) 

RFJ?ORTF.D CHILDHOOD .t:JJ' £R!Bi'!0 £ S AND .KAT ING8 OF JUDGES 

ObJect Outside Other 
Hom 

~-~---~- - -- ----~- ---·~-.-.--,..--~ 

Illne!s Operation Death 

--

0813 0 - 2 1 
0511 0 -- 1 l 
081& 0 -- 1 !magee 
0310 0 -- Almost run 

over 
0825 - f. 1 2 1 
0517 - 0 1 
OSl~ - 0 1 1 1 
OS1 - 0 1 1 
0827 - 0 1 1 
PT2 - 0 Bab;y bed 
os; - 0 1 
0612 - 0 1 1 
0820 -- 0 . 1 

os6 - - 1 Fear 
PTlO - - 1 
PT9 - - 1 2 1 
PT5 - -- 1
PTl - -­ 1 

\.,.)PT - 1 rear -..:1 -



children and what they report about their ow childhood 

experiences . 

In approxir:lately half' the case.s there se.ems to be 

a direct connection between the answers on one of the 

first two questions (methods or discipline and earl iest 

memory) and the answers to the third question : "What are 

some of the things 11ttle children do which you dislike 

seeing them do?" and rtWhat are some things you like to 

see them do?" For example, a student reports being 

di.sciplined by "being isolated from the other members of 

the fa.'tllily" . In answer to the last que.stion she writes: 

"I like to see children playing together and all members 

of the oup enjoying it without one or two being left 

outtt . In many other cases one could suppose that the 

things they say they dislike seeing children do are things 

they were disciplined for doing themselves, as "not eating 

!'ood11 , or "leave playthings lying around", although 

nothing is staed to this effect . 

Figure V presents the cases Where there would seem 

to be a eonnection between the students• answers in 

regard to her own experiences and what she says she likes 

or dislikes in children ' s behavior . 

It is interesting that the two cases in which the 

early memory 1nc~udes a pet are the two cases which 

mention disliking seeing a child being cruel to animals. 
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\lf!Q!!,tmHit~f~~~~~~r•~~tCrJI!I» LIJEg 

' ­leiKOJ ·· of Dleolpllne . M I l I IHO i&; 'diu!ent tlie! 'o'• Di~tDtea r · .. l . ' 

laolat1on 

NeYer wan'ed t.o do af)Jthlns to 
41epleaee parent 

Parente ne•ett Yetoed ot o'f•Jt­
1"\lled u.oh ot.her· 

Stt OJ\ CJ)..ab 

•Hareh words were •~ttlotent to 
x-e4\loe 11e -o teal'alf , · 

lxtreme emphael• on orderlineaa 
•stt~l ha.•• mo•t or •1 DlQ'th1nge
S.n almoi'C pe»teot elwlpe11 

ttMoa"1J au1bot-1~arb.n tnethcde­
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oho1oea 11 

Pial1ke4 aeeing • ohlld belns let1 out 

1l1•11k•c1 ••e1"8 oh114ren or-r 1o .set on ••1 
oz; boa• othette t18lp11 beo•u.ae ther want to 

D1al1ke4 •••~ ohl14rett threaten wttb. •t•11 
· tell on JOtt* 

Sallt1fts ••• 41ellt.t4 

»S.•11ke4 orytq (Ol'llJ thlnC ment loa•4) 
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na.ume v (•on-c•a} 

li!ORfED CHILDHOOl'> J!'~IENO!S AND RlirPOR'l'~J) t..IX're~ 
- · ·18+! Rtamt.i::==wnw:!!:J&tt~ · · 

Metl\Ott-or:ra-ao'1pllfie and Meatol'J · .. · Whit the ·S·tu.dent tliei" or 'D1a11ii4 - · 

"Baot talking to parenta wa•.· torbl44en,
atr1ot obedience to parenta wae ex­
peo'led" ,. 

Pleuant memor7 with an ·an!.m 

"1 )la4 rq dos w1th •• u4 l vaa 
watttng tor aomeone or some'th!ng" 

P1oke4 up a tnake whloh t:r-ightentd 
atater ant\ mother &aade her pQ 1'11
down · 

Mo"f'1nr; 4ay and rld1ns on back ot 
paoked buglf 

A pa!ttt7 tthert ehe won two bounctng
ball• a• a prtae 

Liked to see oh1ldr.en plaJ treelr, tee1 tree 
to e*Presl tee11nge ana rtaet1ona~ and to 

·· lnYeet1gate. , · ·· . 
' '"1- • !,, 

D1s11ked seeing oht14ren be cN•l to an!. 

Dt.a11lte4 aeetq oh114rea be cl't.lel 'o an1ma1e 

Liked ohtldt"en to .ebOw apprecla:'tlon tot­
anlmal• 

I>1•1Ute:d aee1ns oh114ren be aareleai of 
pi'OJ)ttr't7 

~ .. 
Dlal1ked eee1ng oh114nn take or grab ' -OJ• 

fl"'m oth&r ol\tl4ren when the7 were no' done 
Using them 

L1lte4 to see eh1ldren ahal'e to,.a 
-g 

http:oh1ldr.en


PIGt'ftE V ( oont 'd) 

Memorr ot t&klng oalle or new bl'Othe~t "Dtallkeo tUtetng 4h11dren tak1q awa.y thlnp 
1n hosp-1to l• br1ng1ng baby powd.e:r tJ'Om 3nothe:r ob114. being self1eh abotr 
to h1 1·he1r ovn to,-a' 

Ntv ba.bJ lUaltk.~d '·a~eln~t. oh1tdr-en be selt1ah 
~- .~;· ,_: r 

-lk•.. • ~· 

Gave b .. other a b1oo4r noae "though l>laltk~d:. ~e~ihg ohlldJ-en h1t or blte aaoh 
1t ••• an aoo1dent" othttP ­

Riding around tn nureerr eobcol aa . "Dielilte see1ng them con.o1ouelr be ovtr­
mother pl&JEJ4 plano tor .otheJ' ·4etaan4 log of an adult • • at~ent 1on 10 abe b,f.a 
oh1ldl'en 'o negl•ot other oh1ldren1 

Be1Jll boal'ded OUi' atld '41al\t1!11 mother L1ke4 to se·e children fitake cue ot Uhemsel••• 
eaallf witho\lt settlng peatlJ \tp••'* 

.. 

f; 



'!'he child who reme · ered picking up a snake and being 

met by a horrified react1on would like to see children 

11 sh.ow an appreciation f'or animalsu. It seems very 

et'ident that t~hat the student likes or dislikes in 

children is a reflection of her own problem~ Those 

mentioning an early memory of the rrival of a new ba'bJ 

also mentioned disliking seeing children 1being self1ehw 

and "not sharing toys it . The student whose mother tras 

a teacher and whose early memories included one or 
sharing her mother wtth a group reflects b.er own problem 

where ·she sa,-s she dislikes seeing children ~teonee iously 

be o.ver-demanding of an adult's attention so she has to 

neglec other children*. The student who faeed the 

traumatic experience of be1ng boarded out at the age or 

four and reported "wanting m7 mother whom I always felt 

loYed me 11 likes to see ch1ld.ren Mtake care ot situations 

.easily without getting upsat•. One can see what an 

al~st 1mposs1ole demand she made herself. 

ln these answers one glimpses the tn:rluenoe of the 

students • own early experiences on tr..e1r present attitudes 

about children. Acceptance ot some b~bav1or may be 

d1t1'1eult becaeuae o:r what has happened to them. Judge­

ment 1s pas.sed by them as they themselves were Judged in 

many oases. Behavior which constituted a problem tor 

them. Which they r ·ound ditt1cult t becomes tmportant 1n 
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th:et• judFJem'tfnt or ·ehlld~n•e b!!1MV1or .n w t t they are 

no 1Gnge~ oh dren. 



1A. !'b.O 40 students were rated by tho nuPsery school 

st!\ff on 3 items relating '(;o the problem ot· aut4ority. 

he items rated on a o.cale from 1 to 9 wore: (1) "Strong 

need to c ntrol u to 11 l:i'reo of need to control", {2) "Un­

able to set and maintain. limits, even when she knOllS they 

are needed n to nAlways able to sot and maintain limits 

lihlc~ see1n necessarT'' 1 (3 ). "Almost always resentf'ul of' 

au~hority; unable to accept the most na.eessary directions" 

to n.Freo of any defensiveness about authority; welcomes 

directions , but able to use own judgement". The ratings 

of the different teachers · '1.-Te~e weighted as described in 

ethods or Procedur·~ • The average o:f these weighted 

ratings was considel'.•ed to be the student ' s rating on 

adjustm.ent to autho:rJity as seen in the nursery school 

laboratory... A high rating indicated that the tt>aehers 

considered the student had little problem in this area~ 

A low rating indicated tne student was collsidered to h&.VEli 

a greater problem with authol"i ty. The teacher 1s judge... 

mont was based on the student's performance in the nursery 

school and in class discussions . 

The mean of the :ratings .for the 40 students was 

6 . 24 ¥dth a standard de-viation of' 1 . 4J. (3,p • .35-58) . ~ This 

is shown in Table II •. 



TABLE II 

TEACHERS ' RATIUG OF STUDENTS ON ITEI'!S RELATING TO AUTHORITY 

AVERAGE OF 
STUDENT WEIGHrED RATINGS {jo 

0312 2 . 80 
PT2 3.53 
0 26 J . 53 
OS18 4 . 20 
PTlO ~27 
OS20 4. 47 
PT3 4•67 
OS17 4 . 67 
PT9 5.00 
0821 5 .13 
OS13 5.33 
PT$ 5.~ 
0 2 s. 
PT8 5. 0 
OS9 6 . 06 
0Sl4 6.13 
OS25 6.13 

034 7 . 00 

PT12 7.33 

OSlO 7.66 · 
083 7.80 
0322 8 . 07 

PT4 8.27 

OS27 6 . 20 
0316 6 . 53 
OS$ 6 . 60 
PT13 6 .• 77 
P211 6. 80 
OS7 6 . 93 
0$6 6. 93 
OSJ.l 6 . 93 

PT6 7 . 26 
OS~ 7 . 27 
0Sl9 7. 33 

Os8 7.33 
OS2) 7. 40 
PT5 7.53 
OS15 7 . 53 
OSl 7. 66 

PTl 8 . 27 

Mean • 6 . 24 Standard deviation • 1.. 41 
*Low scoro indicates problem; high score freedom from 
problem 
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Eight eases had a rating or less than 4. 83, thus 

falling more than a standard deviation below the mean. 

These students were considered to have a problem with 

authority. .;:,ix cases had a rating of mo1•e than 7. 65 or 

ratings .fal11..na one standard deviation above the mean. 

These students vrere considered to be significantly free 

of problems with authority as judged by the teachers . 

Of' the 8 cases with significantly lo-vs or unfavor­

able ratings indicating a. problem with authority, six 

reported negative or unreasonable methods of discipline 

used on them and only tt-ro reported reasonable discipline. 

Six of the eight cases reported neutral early memories ; 

one case reported a negative memory and one a pleasant 

memory. Students with a signific~ntly greater problem 

with author! ty were more likely to report neutral 

memories and unreasonable d:1 scipline used w:1. th them as 

children, 

Of the six cases rated significantly above the mean 

in respect to problems with author! ty all reported reason­

able discipline used with them as children and ~ 

reported neutral early memories . Three reported pleasant 

memories; three reported unpleasant memories . The dif­

ference in reported childhood experiences between the two 

roup~ is striking. 

B. The teachorn rated the forty students on an item 
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relating to the capacity of the student to accept 

children ' s behavior . The ratin ,s we·re done on a seale 

from 1 to 9 and were weighted as described in Method ot 

Procedure . The item was : "Makes many unreasonable de• 

mands on the child; £eels many limits should be set; 

seems uncomfortable about most things children do; 

standards unreasonable; p.:re- conceived idea of what can be 

expected of ehildrenfl to t•teaves child as tree as possible , 

limiting only in the nature or safety; seems comfortable 

about all types of behavior ; not bound by pre- conceived 

ideas or what to expect". The average of these weighted 

ratings was considered to be the student's rating on 

capacity to accept children's behavior as judged by 

teachers in the nursery school laboratory. A high rating 

indicated that the teachers considered the student to 

have more capacity to accept and a low rating indicated 

the student was, considered to have less capacity to 

accept children ' s behavior. 

'!the mean of the ratings for the forty students 

was 6 . 30 with a standard deviation of 1.54 (see Table III) " 

Five case had ratings or less than 4. 76, thus 

falling more than a standard deviation b$low the mean,., 

These students were considered to have less capacity to 

accept children ' s behavior . Seven cases had ratings of 

more than 7.84 or ratings falling one standard deviation 
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TABLE III 

TEACHERS' HATING OF STUDENTS 
ON CAPACITY .TO ACCEPT CHILDRElPS BEHAVIOR 

f..V RAGE OF ~-
STUDillfr WEIGHTED RATINGS ~ 

0312 1~4 
0~26 3-4 
PTlO 4 
?T3 4
pm2 ' 6 
os2 tt:s 

o13 5 
OS18 5. · 
0317 5 
0320 5 
0 21 5 
0Sl4 5.2 
OS25 5.6 
p~ 6 
PT13 6 
0. 9 6

m5 6 . 2 
PT9 6 . 2 
PTll 6 . 2 
0316 6. 4 
OS27 6.~ 
PT12 6.8 
os6 1 

37 7 
0819 7 . 2 
0323 7.2 
0 5 7. 4 
OS4 7 . lt 
OSll 7. 4 
0324 7-4 
OSl 7. 6 
.PT6 7 ;, 6 
OSJ.,S 7.8 
PT7 8 
os8 8 
OSlO 8 
PTl 8 
033 8 
0322 8 . 2 
P·l'h 8 . 6 

Mean • 6 . 30 Standard deviation • 1 . ~~ 
·~Low score indicates problem; high score freedom f'rom 
problem 
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above the mean. These students were considered to be 

relatively able to accept children's behavior as judged 

by teachers in the nursery school laboratory. 

Of the five cases rating significantly below the 

mean, three reported reasonable discipline and tvo re­

ported unreasonable discipline. One of the five cases 

reported pleasant memories, two a neutral memory and 

two negative memories. There did not appear to be a 

consistent relationship here when the students were 

Judged to have more rigid standards for children. 

Of the seven cases rat ed significantly above the 

mean in respect to capacity to accept chi ldren's 

behavior, slx reported reasonable discipline and one 

reported unreasonable discipline. Five reported neg­

ative memories, two reported pleasant memories and none 

reported neutral memories. Students with more capacitJ 

to accept children's behavior were more likely to report 

reasonable discipline and pleasant memories, and were 

likely to report no neutral memories. 

C. The t eachers also rated the fort7 students on 

one item r elating to self-confidence. The same method or 

rating was used and is described 1n Method of Procedure. 

The item vas: 1 No confidence in self; retreats from 

difficulty; avoids any problem child or situa.tic,n" to 

•secure; confident; never avoids or retreats from 
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uituat1on just because it is difficultn . The average of 

these ue1~hted ratings was considered to be the student's 

r .ating in self-confidence as seen in the nursery school 

laboratory. A big.h l'S.t1ng indicated that the student 

had more self-aonfidenoe . judged by the teachers . A low 

rating indieated the student had little s.elf- con.fidenee . 

The moan of the ratings for the 40 students was 

6 . 27 t.Jith a standard deviation of' 1.54 (see Table IV} . 

Seven cases had ratings of less than ~.73, falling 

more than a standard deviation belaY the mean. These 

students were considered to luck self-confidence as 

judged by their teachers in the nursery school. Six ot 

the cases of students h.ad ratings of more than 7.81, 

falling one standard deviation above the mean. These 

cases were cons1d:e;red to nave a aigni.fieant deg:ree of 

aelf-eonfidence. 

Of the seven cases falling significantly below th$ 

moan 1n raspeot to, se.lt-oon.fldence, one reported .a reason­

able discipline and .six reported unreasonablo discipline. 

liour of tb.osa seven oases reported neutral early memories.., 

hreo reported negative menlorios . No one reported a 

pleasant amory. 1rtlese students with little sel:C-cont·i ... 

dence vore more likely to roport unreasonable discipline 

and neutral memo:r.~ies. The si.."llilari ty in ea.;r-ly childhood 

experience of tJtudents with little self...confidence and 

those with a greater problem 1-1.1th a.uthority is worth noting. 



TJl.BLE IV 

AVERAGE OF 
STl1DmiT HEIGHTED RATINGS * 
QS26 1 . 8 
PT2 3.6 
OS20 4 
0818 ~ 
PT$ '+ 
0~2 ~2 
PT9 4•6 
p~ ~8 
PT13 ~.8 
0Sl7 ~. 8 
PTlO 5. 2 
~~~5 ~-:t 
0321 5. 8 
0S27 6 
OS9 6 . 2 
l?Tl2 6.2 

~~~4 ~=~ 
OS23 6 .• 6 
032 6.8 
0313 6.8 
0829 6. 8 
0811 77
03,5 
0S7 7 
0315 7. 2 
OS24 7 ~2 
os6 7..4 
g~t t.:~ 
033 7..-6 
OS8 7.6 
OS16 7,6
OSlO 8 
OS22 8 
PT4 8 . 2 
FTl. 8 . 2 
PT7 8. 2 
PTll 8. 6 

Mean =6. 27 Standard deviation =l.S~ 
{fu::n..r seor.e indicates p.roblem; high score .freedom .fr.Qm 
problem 
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Of tho six cases rated significantly above the 

mean in respect to self-confidence, five reported reason­

able discipline and one reported unreasonable discipline . 

Two of these six cases reported pleasant memories and four 

reported no ative memories . No one reported neutral 

. emory . The similarity in childhood experiences of these 

students and students rating above the moan in respect to 

the items on authority end in respect to capacity to accept 

children ' s behavior is striking. All tond to report 

reasonable discipline and do not report neutral memories . 

l1ore unreasonable discipline and neutral memories 

were reported by those students rated significantly below 

the mean on ite s relating to problem \dth authority, pre­

conceived stundards of children's behavior and 

self-confidence as rated by teachers in the nursery school 

laboratory. Hore reasonable disci·?line and negative early 

memories were reported by those students rated signifi­

cantly above the mean on the same items. ~ neutral 

memories were reported by students rating significantly 

above the mean on the items rated by the teachers . 

D. The students were grouped according to their 

reported childhood experiences and tho teacherts ratings 

of the students in each of the three areas relating to 

authority , c pacity to accept and self-confidence were 

determined . 

The results are given in Table v. 



TABLE V 

TEACHERS' RATINGS OF STUD11.1tl 8 G'ROU;Pii:D ACCORDING TO RF.PORTED CHI LDHOOD EXPERIENCES 
. . 

Reported Average rating on Averags rating Av~rage rating 
Childhood items relating to on Oayac1ty to on SGlf­
E!J?eriences , A:uthot;itz , ,Accep~ Chil dren.. confidence 

25 oases in which 
r easonable d1ec1p11no 6.65 6.6 6.7 
wne used 

15 casee 1n which 
unreasonable discipline 5.55 s.a 5.56 
was used 

15 eases reporting
pleasant early memory 6. 6S 6.6 6.7 

10 oasea reporting
neutral early memory 4.92 5.1 5.1 

15 oases reporting 
unpleasant early 6. 6a 6.6g 6.65 
memory 

~ 
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Tho t wenty- five students reporting experiences with 

reasonable discipline had an nve:rage rating on nut ority 

of' 6 . 65 . Tho f'iftoen students reportin t unreasonable 

discipline experiences had an average :rating on authority 

or 5. 55. 
The average rating on response to authority for the 

ten casas reporting neutral mEr11ories •1as 4 . 92 and f'or the 

fifteen cases reporting negative memories was 6 . 68 . Of 

the fifteen cases roportin,..) negative memories , nine 

reported reasonable discipline and six repo.tod unreason­

able discipline .. Tho average for these groups were 7 . 09 

and 6 . 05 respectively . 

The twenty- five students reporting reasonable 

discipline had un average rating of 6 . 6 on items J•olating 

capacity to accept children ' s behavior . The average 

rating f'or the fifteen students reporting unreasonable 

disciplines was 5. 8. 
The average rating capacity to accept children 's 

behavior f'or the fifteen student.s reporting pleasant 

memories was 6. 6. The average for the ten cases reporting 

neutral cmories was .5 .1 and for the fifteen cases 

reporting negative memories it wa.s 6 . 8. llimi} of the 

fifteen reporting negative memories reported reasonable 

discipline . Six oases reported unreasonable discipline . 

Avera.6 e ratings for these two groups were 7. 0 and 6.5. 
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The avera.....e rating on self-confidence for the twenty­

five students reporting roas nable discipline was 6. 7. 

The average for tho fifteen reporting unreasonable disci · 

pllno ';las 5. 56. 

The fi.fteen cases reporting pl easant memories had 

an average rating on self- confidence of 6. 7. The avero.ge 

for the ton reporting neutral tr1omorics was. 5.1 and 6. 65 

was the average for the. .fifteen reporting negativo 

memories . The average rating for the nine cases reporting 

negative memories and reasonable discipline was . 7 · ~· The 

average rating .for the six report~ng ncgativa momories 

and unreasonable d.isci.?line was 6 . 0 . 

Tho results ay be summarized as follows: tne lowest 

(least .favorablo) rating on authority, capacity to accept 

cluldrcn ' s behavior and self-confldence Jas given to the 

group reporting neutral early mamories . There was aL~ost 

no difference in ratings on these t ·ee points between the 

groups reporting ploasnnt and unpleasant memories . The 

group reportlng unreasonable methods of di cipline had a 

less favorable rating than the group reporting reasonable 

methods of discipline in respect to all three ar~as, 

authority, capacity to accept children and self-coni"ldence . 

http:avero.ge
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III. ~~*~~~tst , Ratings ot Each Othe~ and Reported 
Clt.1;ldl.1.~?od &.~eriences 

The individual stude:o.t 1s expoPienoe in tllO nursery 

school laboratory includes participation vlith other 

students as well as t-tith teachers and children. Each 

student ~was asked to rate t ho students with whom she 

\<rorked in the nursery school laboratory. The :form usod 

is descJ?ibed. under Methods of Procedure-. The student 

ratings were averaged and the results ore presented in 

Table Vl . 

The aver age rating of' nine of the :forty students 

v·U~.a 9, or the rating which indlca.ted that others felt 

very comfortable lli th these $ tudents at the beginnir.~g 

of t h e 'term . 

Ui ne students received a rat ing beloH 7 1-lhich. 

indicated t hat others felt l e s s comfortable \vi th these 

students at the beginning of the ter'ltt than with other 

students .. 

The other twenty- two students received ratings 

of 7 or 8 at the beginning of their nursery school ex­

perienee . 

A.t the end of the term, fourteen or tho tor ty 

students received an a.verage l"'at1ng or 9 by their peer 

group in the nu.rsory aehool laboratory. Eight of th.ese 

fourteen · students had been among those receiving an 
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TABLE VI 

AVEftAGE RATING OF STUDENT I N PEER GROUP 

Park Terrace-Fall Term 

STUDENT AVERAGE RATING AV ERAGE RATING CHANGE' 
BEGINNING OF i'ERM END OP ~ _ 

F'rl 
PT2 
PT3 
FT4 
PT5 
PT6 
PT7 
PT8 
PT9 
PTlO 
PTll 
PT12 
PTlJ 

Orchard Street-P,all Term 

.. 1 
sarne 
same 
f: 1 . 6 
J. .6 
same 
1: . 2 
1-. . 6 
;. 2 
- . J 
t! l
f . 2 
same 

STUDENT AVERAGE RATING AVERAGE RATING CHANGE 
BEGINNING_ OF TERM _END OF TFmi 

OSl 
032 
OS) 
OS4 
OS5 
036 
0S7 
0$8 
039 
OSlO 
OSll 
OS12 

/- .5 
~1 
same 
1. .a 
f., . 5 
same 
;. 1 
same 
f . 4 
f . 6 
1- ~3 
same 
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TABLE VI ( cont t d} 

AVERAGE BI\TING OF STUDENT Il-l PEER GROUP 

Orchard Street...tvinter Term 

STUDENT AVERAGE RATING AVERAGE RATING GRANGE 
BEGilTIITNG OF TERM END OF TERM 

OSl-3 
0814 
OS15 
0816 
OS17 
OS18 
0Sl9 
0S20 
0S2l 
OS22 
0323 
0324 
OS25 
0326 
0827 



59 
average rating o:e 9 at the beginning of' the term:~ 

Tv1o of the forty students received average ratings 

bel0\1 7 at the end of' the tenn . One or the students 

had received a rating of 6 at the beginning of the term 

while the other had !'eeeived a rating of 7 • .5. 

Ten students tmproved in their average rating in 

their peer group by one interval or more as the result 

of' a longer acquaintance lvi t11 their peers and as a 

result o1' an opportunity to work together as a group .in 

the nursery school laboratoey•. 

The stud.ents t ratings by their peers at the 

beginning of' the nursery school experience were con­

sidered in relation to their reported childhood 

e:ttpe,rlence. 

Of' the nine students having a favorable position 

in their peer group at the beginning of the term four 

reported reasonable discipline experiences in childhood 

and .five reported unreasonable discipline experiences..• 

0£ the nine students haVing .favorable posi tio.-ns in their· 

peer group two Paported pleasant memories, three re... 

ported neutral memories and four reported negative 

memories. 

Of the nine students having unfavorable positions 

in their peer group at the beg-inning of' the term three 

reported reasonable discipline and six reported 
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unreasonable discipline. THo of the nino reported 

pleasant mam.ot•ies, four reported ·neutral memories and 

three reported negative memories. 

The student ratings by their peers at the end of 

the torm.ts nursery school experience were also considered 

in ::t•elat1on to their reported ehild.hood experiences . 

Of the rourtee:n students having a favo17 able 

position in their peer group at the end of the term 

eight reported reasonable discipline and six l ... eportod 

unreasonable discipline experiences .. Five of t1J.ese 

fourteen students reported pleasant memories, four re­

ported neut1..al memories and five 1..,eported negative 

memories " 

Of the two students having average ratings in­

dicating unf'avorable poai tiona 1n their group at the: 

end of the term ona reported a reasonable discipline 

and ons reported · ~ u.nreasonable discipline . One $tud.ent 

reported a pleasant memory and one reportod a neutral 

memory. 

Of' the ten studolJ.ts whose position within their 

peer group improved an interval or more f'ollouing the 

nursery school experience six ropo ted reasonable 

discipline experiences. Four reported mweasonable 

discipline experiences . Four of these ten reported 

pleasant memories., three re-ported neutral memories and 

http:studolJ.ts


three reported negative memories. 

When the average ratings or the · fourteen students 

having favorable positions and the average ratings or 
the ten students having improved positions in the peer 

group at the end or the term are related to their child ­

hood experiences,. the results show that thirteen had 

reported reasonable discipline experiences. Eleven had 

· reported unreasonable discipline. Eight or these twenty­

four students reported pleasant memories, seven reported 

neutral memories and nine reported negative memoriea. 

The student's need to direct and control others and 

the student's reeling or self-confidence in the nurserJ 

school laborator7 mar influence her position with other 

students in the, nursery school. 

The average ratings or the students in their peer 

group were related to their reported responses to 

authority. 

or the nine stuiente having favorable positions 1n 

their peer group at the beginning or the nursery school 

.experience three rated e1gn1f1cantly below the mean on 

the reported response to authority. One or the nine 

students rated s1gn1f1eantly aboTe the mean. or these 

same students one rated less than one deviation aboTe the 

mean and four rated less than one standard deT1at1on 

below the mean on response to authority. 



Of the nine students rated as having unfavorable 

positions in their eer group at the beginning of the 

torm tv-to rated nignificantly below the mean on response 

to authority ~ None of the nine rated significantly 

above the mean . Of these same nine students having un• 

favorable positions in their peer group three rated less 

than a standard deviation below the mean and four rated 

less than a deviation above the mean~ 

Of the foux-teen students rated s.s having .favorable 

positions in their peer group at the end of the ter.m 

three rated significantly below t e mean . None rated 

significantly above the mean on response to author! ty. 

Of these same fourteen students tlvO rated below the mean 

and nine rated above tho mean on response to authority~ 

~awever not signiricantly. 

Of the two students having unf'avorable positions 

in their peer group at the and of the term~ one rated 

significantly above the mean on response to authority. 

The other also rated above the mean~ however not signifi­

cantly.. 

or the ten students who improved their position 

in their peer group following the nursery school experi­

ence one ranlted significantly below the mean on response 

to authority . One ranked significantly above the mean . 

·Of the same ten students four rated below the mean and 

four rated above the mean~ however not significantly. 
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Considering the £ourteen students with a most 

favorable rating n.nd tl'le ten ~.Jho imprcnred their positlon 

in the peer group, . .four of these t1.venty- .four students 

rated significantly belotv the> mean on problem 't'-rl.th 

authority and one above. In these cases ,. there seem to 

be some tendency f'or those having sorne problem ·with 

authority to reeeive e. be.t·ter rating from. their peers . 

The ave·ra.ge rating of' the studP-nts in their peer 

group tvere related to the sel:f-confidence o£ the st-udents 

as judged by the teachers in t;he nursery school.. 

Of the nine students rated favorably ~n their peer 

group at the beginning of the term tb.rtee rated signifi­

cantly belOl.-1 the mean on self- conf'idenee as judged by the 

teachers ~ o.nd one rated signi!'ica:ntly abo\r-e the mean•. 

One oft he nine rated belo¥r tho mean and four rated 

above . the m0an. ~ however not s1.gni:fic.antly. 

Of tho nine students having l.l.tli'avorable positions 

in their peer group at the beginning of the term two 

rat-ed significantly belot<r the mean on self'- con:f'idenee ,. 

and one rated signi.t'ie.a.~tly above ., Four o.f the nine 

students rated belo~1 th.a mean and two above , however 

not significantly. 

or the fourteen students having iavorable posi­

tions in their peer group at the end ot the term three 

rated significantly belo1~ the mean on selt'-confidenc.a 

http:ave�ra.ge
http:t'-rl.th
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and one rated above the mean. f the rest oi: those 

~ourteen students one rated below tho mean and nine 

rated above the mean on self-confidence ~ however not 

signif'icantly. 

O:f tho two students l"'a ted as having an un­

favorable pos_tion in the ]!eer gA-"OU) at tho snd of the 

term, one rated above the mean si&~ficantly in relation 

to self~confidcnco and one rated ubovc the mean, however 

not significfu~tly. 

Of the ton studonto ra~od as having improved 

their poaition in their pe.er group .following the 

'nursoz·y school oxporionce one rated significn."ltly low 

on self-confidonco. Two of tho ten rated significantly 

igh. .rhree of the ten rated bolm·l the moan and .foU!:' 

rated above, _::>wover not significantly. 

Ot the tuenty-four students havin0 · favorable 

positions or improved positions in the peer g1~oup at 

the end o:r the nursery school expei•ience, .:!'our rated 

signif~.cantly below the moan on self'-confidonce and 

three rated sigrl.i.1. icantly above . Theso rosults s e elil to 

ind.icate that thoro is little connection butween a 

favorable or improved position in the peer group 

~ollowing the nursery school experience and Q groater 

.feeling of confidence~ ~ne results also seem to indi­

cate that there is little connection between an 



unf'avora.ble poaitiion in the pear group and lack of' 

self-con.fldence. 
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IV+ ~.tu.dents, t ,..hoices ot: Children in tho Nu.r·sarz School 

The forty students in this study were in three 

different groups ,, participating in t1r10· nursery schools.• 

One group of st;udents a...'l.d ch.:.ldrei.i were in the Park 

Terrace, nursery school in the fall term; one group wns 

in Orchard Street nursery aehool in the fall and another 

in the smne achool in tb.e winter term. T'..aose three 

groupe were considered separately in ·this part of: the 

stu. y since the students were working td th three dif'... 

ferent groups of children. 

Since time did not permit extensive ratings of 

behavior. two areas were selected and the teac ers wore 

asked to rate the ohlldren on items relating to the 

child's problem with authority and the child-likeness 

oi' his behavior. It was felt that these areas might be 

related to the student's present response to authority 

and to hor• capac! t7 to accept children ' s behavior. T'.a.e 

t~~Hlcher. s t ratings of children were weighted and averaged 

as described earlier. 

Tho ch.il<h,.en were grouped from the lowest to the 

highest ratillg on the two seta of 1tem~h A low rating 

indioatod that the child had a greater problem with 

author! ty. A high ra.ting indicated that the child re... 

ceiving this rating had. less problem vlith authority 

http:ch.il<h,.en
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and showed less c·u .ld-li ~e behavio •. The l;'esults of 

the ratings of the children on these two ~oups of' items 

~an bG seen in Table VII an Table VIII. 

The S·tudent choices ot ·children were obtained 

from the c'l01ce sheet <>n which eacb. student was asked 

to name the childl,.en• she would en.joy supevv sing in 

nine different nursery school situations (shown in 

Met~ ods of Proe&dure., Figure Ill) . The student$ • 

choices o,f cb.1.ldren were re·lated to the ra.t1ngs made by 

the teaoheV$ on t e student's problem with authority 

(Uld rrith her ptte...conceived>standards for children's be­

ha:vior .. The students in the three $chool.s were grouped 

.from lowest to highest rating accordin,g to the teacherst 

.judgement o.t the students, {SE'e Tables IX Qlld X) . In 

table IX the students ~e listed according to rating on 

authO!"ity ~ In table X the students are listed a.ecot'ding 

to rating on capaei ty to accf;lpt children' a behavior.. 

The students considered, in this part oi' th~ atudy~ to 

have more of a p.roblela with authority and less capacity 

· to accept ehild!'en are at tho top. Students considered• 

in this part o.f th.e study:~ to have less problem -...rtth 

authority and e. groater cnpaci ty to aac$pt children •a 

behavior are at the bottom. A mid point line separates 

these two groups of stu.dents . Starred studonts are 

those significantly above or belo\v the mean. 
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TABLE VII 

TEACHER t RATINGS OF CHILDREN 
011 ITE!MS RELATING TO AUTHORITY 

Park Terrace-Fall term 
AV&'qAGE OF ~· 

CHILD WEIGHTED RATINGS •" 

Linda 
Brian 
Alan 
Jane 
Linden 
11arjorie 
Patty 
1-targia 
Bobby 
Gloria 
Virginia
Ricky 
Ellie 
Paul 
Terry 

Orchard Street-Fall term 
AVERAGE OF 

CHILD WEIGHTED RATINGS ·:~ 

Virginia
Roger
Kreg
Pat 
Margaret 
!4ary SUe 
Susan 
David 
Jane 
Vicki 
Bill 
Sara 
Chex·yl 
Janet 
Ray
Randy 
Claudia 

*low rating ~ greater problem 
high rating - less problem 



TABLE \Til (eont'd) 

TEACHERS' RATINGS OF CHILDRErN 
ON ITEa'¥1§ .RELATING TO AUTHORITY 

Orchard Street- ·nnte-r term 
AVERAGE OF 

CHILD i.J'EIGHTED RATINGS * 
David 
!iru...y Sue 
Kreg 
Roger 
Pat 
Bill 
Jane 
Randy 
!-tlko 
Stove 
Janna 
Davey 
Carolyn 
Janet 
Ray
Claudia 

*low rating - greater problem 
high rating - less problem 



70 

TABLE VIII 

TEACHERS ' RATING OF CHILDREN 
O~l ITEMS RELATED TO CHILD-LIKE BEHAVIOR 

Park Tcrrace-F~ll term 

CHILD 
AVERAGE OF 

iEIGHTED RATINGS * 
Jane 
Linda 
Brian· 
Bobby 
Patty
Terry
Marjorie 
Virginia 
Ellie 
Alan 
J.largie 
Linden 
Gloria 
Paul 
Ricky 

Orchard Street-Fall term 
AVBRAGE OF .. . 

CHILD WEIGHTED RATDiGS w 

Kreg 2 . 3 
Virginia 2 . 88 
Bill 2 .98 
l~ary SUe 3.. 52 
Pat 3. 76 
Sara 3.96 
Ma.rgare t 4•4 
David 4.72 
Roger ~92 
~sm 5. 52 
Cheryl 5.74 
Claudia 5. 86 
Janot 5.94 
Jane 6. 2 
Ray 6.54 
Vieki 6.94 
Randy 7.52 

*low rating • more child-like behavior 
high rating ~ less child-like behavior 
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TABLE VIII (eonttd) 

TE.ACHERS t RATilaG OF CHILDREN 
01~ ITEMS UL!Tm TO CHiti5-LIKE BEHAVIOR 

Qr.chard Street--Winter term 
AVERAGE OF 

GHILD WEIGHTED RATINGS it 

KJ:Ieg 
Mary SUe 
Bill 
David 
Jane 
Pat 
Janna 
Janet 
Uike 
Roger
Davey
Ray 
Claudia 
Carolyn
Steve 
Randy 

*low rating - more child-like behavior 
high rating - less ehild...like behavior 
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Childron are rru1.kod accord.in0 to average re.ti.ng 

n autho1~i ty and c ild-lik o behavior as judged by the 

teachers'"' 'The lou ratings are at the ~t-ft and high 

ratings al"C a t the right ~. .i\ mid point line separates 

the groups:. 

When all tlle choice1.;; ot' childr·en ware totaled, 

1 t ·1as seen that the students, w~~o in t l e judgemiHlt of 

the teachers had a. g1~eater pr•oblem wl th author-ity tmd a 

grea.t(H" need to control, made 195 choices of children. 

vi th :mo.1,e or a problem with authority.. These same 

students made 259 choices o.f cl1ildren with less of' a 

proble11 ui th authority.. 

students 'r·rhom. the teucho:r•s Judged to have less 

problcro. IIi th aut'hori ty a..11d less need to control chose 

ch.t.ldren ~.rl th. a gr'EHlt~n· problem t-Ii th autl1or~:1 ty 249 tilnes .. 

·rhese same students chose clti.ldi•en t-d th less problem 

with authority 240 tim€ls• 

be.low the me an of the fol~ty students on l~esponae to 

authority, chose children with :mo::t•e: of" a problem t:li th 

au·thori t,- 87 times and chose ehildrcn ·ttd th less ot a 

pr..oblem ~-ri th authority llO times . 

The six students who rated one standard deviation 

above the mean of the f.'orty students on l--esponse to 

a:utho;r•i ·ty chose children with more or a problem -wi tb. 

http:re.ti.ng


TABL~ IX 

STUDEt~S' CHOICES OF CHILDREN 

Stu ents f o. 0 Children ranked according to prob em w th o. 0 
ranked on choices 1n authorltJ oho1o s 1n 
r sponse to group w1th More Rrob1em Less 12roblem group with 
authorit y problem less problem 

d 0,) .. 4> .,...
C) ..... or4 .... h CD 

~ 
....., J.4 c ~ or4 ..... tJ-4 0 ~ 0 r-1 :s .... GS ..... or4 ..... IJ 4> 

t-l ~ 0 0 .1);4 til 11. ... 
p 2 0 1 0 q. 2 2 3 1 1 

*FTlO 10 1 2 1 2 2 1 4 ~ l 2 4 2 0 15 
*PT3 13 3 2 0 2 3 1 0 2 3 0 0 11 

PT5 5 0 1 1 1 1 0 7 6 1 2 1 2 1 20 
PT9 7 0 2 2 0 1 2 2 2 2 3 6 3 20 
PTg 10 1 1 1 0 1 2 l 0 2 0 11 
PTl 
PTl 12 2 2 1 2 2 2 2 2 2 1 13 
PT11 12 3 ~ 2 1 0 1 4 0 1 0 2 1 1 9
PT6 16 5 3 2 1 1 1 1 0 2 3 2 0 9 
PT7 g 1 1 1 1 1 2 4 3 0 1 3 4 0 15 

*PT1 10 1 1 2 2 1 2 2 2 2 2 2 3 2 15 
*PT4 15 1 2 2 3 3 2 2 1 1 1 3 3 0 11 

One student and one child ~all on m1d-po1nt llne - not counted. 

-J 
w 



TABLr IX (cont'd) 

STUDENTS' GHOIC""'S 0 ·• CHlJ.DREN
' . 

Stu entc o. ot o. ot 
ranked on choices in hoices in 
reapone to group with roup withLess :2rob1em 

Q$ Cl)authority problem ess problem c.... :s 
d en ..... 
bO C1> bO >. "' ...,G)tlO J.t ~ 0 M Oj as 

A.! ::e: 

1 1 2 1*OS12 l l+ 113 
082 13 2 3 0 2 0 11 

1 2 l l 140S9 11 
2 2 l 2 10085 15 

12067 15 3 3 1 2 
0611 1 1 0 1 14 

0 1 -OS 100 2 05 
1 0 2 1os6 i~ 100 2 2 2 0 
2 2 1 l lose 15 l 1 2 0 1 12 
1 1 l l 2 2 16*OSl 10 0 2 1 0 0 

141 1 3 2 1 4 1 2 ; 0 1* OS3 13 
6*OSlO 20 · 1 2 4 1 2 0 2 1 0 03 

r-1 
c 10 ... ~ .., 
as ..... t> ,!14 r-1 Ql "' C) 

CD ~ s:: ~ r-1 M Q) c: 
:;j as .... ~ .s:: as 

({,} A t> ttl t1l 0 ., 
3 0 3 1 3 

.... 

1 0 3 0 2 3 0 
1 
3 
2 0 0 4 1 4 0 

0 2 2 2 3 1 
0 2 2 2 

0 1 

Or.e ch11~ fell on mid-point line - not oo(inted. 

.... 't1 
rO ::s 

i r;: as 
J! r-1 

0 

2 0 

2 1 

0 

~ 



TABLE IX (con''d) 

S!UDENTS' CHOICES OF CHILDREN 

Children ranked according to problem withStudents No. ot No. ot 
ranked on choices 1n oho1oes 1n authorit)' 

group v1thresponse to gJtoup With G) More :erob lem Lese ;e[oblem 
leaaauthority pl'oblem :s ,.. .:rO'l problem..4) ~ tOtod ~ ., .. ., ,.... f.) :1,........ tlO C) 4D tod,.... Cl) ... cG ·t f.) tlO ... i h 

,....~ +t 2 5t cd ,.. aS .... ..,; ..., .,::E: ID ~ aS ~ 0Q :1.: w .2 6l4 Pl ~ 
0 

*OS26 4 0 1 1 0 0 l 1 1 0 0 6 3 0 5 6 0 20 
*OS18 15 110 1 2 0 1 5 0 l 2 0 l 1 15 

0 0 0 2 4 0 12*0820 15 . 2 2 3 ' 3 0 
3 

1 2 2 · 3 
140 2 1 0 3 3 l 3*O 17 13 0 0 2 1 0 5 ~ 0 
120 821 lJ 1 2 4 0 2 l l 2 2 0 2 0 0 3 5 0 

'i 100 0 2 2 0 2 13 2 3 2 3 0 0OSl~ 16 
081 14 2 2 2 1 1 3 2 2 1 2 2 1 2 2 1 13 
OS25 

g 0 2 0 0 1 i 2 2 0 1 4 1 4 3 5 1 19082~ 
1 0 1 l 1 3 3 0 10051 16 3 3 3 2 1 l 2 1 

OS24 210 0 1 0 1 l 1 1 0 0 2 4 7 4 1 
0Sl9 i~ 144 0 2 i 1 4 00 1 4 1 3 0 1 

110 0 3 1 1 ~ 1 11 1 ~ 0 1 70523 
121 2 1 1 l 1i 1 

0 0 2 2 0 5 1 20515 
114 1 l 2 0 0 ~*0622 i~ 0 0 0 1 0 5 5 0 

One student fell on mid-point - not counted. 



TABLE X 

STUDENTS' CHOICES OF CHILDREN 

Students No. ot Children in rank order ot chi1d•like behavior No. ot choices 
rated on ohoicee More ohi1d-11k~ Lees oh1ld-11ke in lese child-
capacity in more 11ke group 
to accept child-like 
children' 11 group
behavior 

f) c:: IS 
CD ... Cl> ... ........ .... ...f)

; t' ..., ·-a 
f) 

..... c:: ~ .. 
.p ..... CIS 'S 0 ~ ~c::! ~ ... :8 .p 

J.t ... 
f) ..... ... ISCIS ... J.t 0 CIS g < ~ ~ ~ &l4 2 

*PT10 ll 

.., ..:I IXl CQ p.. E-t :: ~ 
2 1 2 1 0 2 16 

*PT3 13 
4 1 2 2 3 2 2 

0 3 2 ~ 1 0 3 14 
*PT2 10 

3 2 3 2 2 0 2 
2 1 1 3 2 1 0 2 1 1 4 3 1 15 

PTg g 1 1 2 3 1 0 0 2 ~ 5 1 2 3 0 17 
PT13 10 1 2 2 1 0 1 3 0 3 1 g 2 13 ill 0 1 7 0 1 1 1 1 1 1 2 2PT5 11 
PT9 
PTll 14 122 2 6 1 0 l 0 
P'l'12 11 

2 3 3 4 1 1 0 
14 

PT6 13 
2 2 2 2 2 2 21 2 2 2 1 1 2 

143 2 2 2 1 2 23 5 3 l 1 0 1 
1 1 l 4 2 0 1 3 1 4 1 3 4 1*PT7 10 

*PTl 13 2 1 1 2 2 2 3 i42 1 2 2 2 3 2 
*PT4 13 142 1 2 2 2 0 1 3 2 1 3 1 3 1 

A child and student tell on midpoint lines - not counted. 



TABLE X (cont 1d) 

STUDENTS' CHOICES OF ORILDREN 

Student a 
ranked on 
oapacitr 
to accept
children's 
behavior 

No. ot 
choices 
in more 
child­
like group 

~ 

f! 
Ill¢ 

Children in rank order or child-like be.haTior 
More oh1ld-11lqz Lese ch11d-111te 

.. 

CIS C) .... .... :s C) cd 

= ttl J4 ~ 
.... .... QS ~ ... i td ~ .... ~bO ..... s G 

bO C) ... :s G> CL> Jll ... .... .... ... ~ bO • 11 ~ = c: .... C) r:: .... .... as as ~ - :s as • : .... ~~ "' :a: r.:a. Cf.) ::c A t1l u u "':. .., > 

No. or 
choices 
1n lese 
child­
like 
group 

*OSJ 
*OSlO 
*Osel 

081 
0811 
os4 

17 
15 
12 
11 
15 
17 

3 
2 
l 
1 
1 
5 

1 
1 
2 
1 
1 
0 

2 
2 
1 
2 
1 
2 

4 
2 
1 
2 
3 
3 

2 
4 
1 
1 
2 
1 

3 
1 
2 
1 
3 
1 

l 
1 
2 
2 
1 
3 

1 
2 
2 
1 
3 
2 

0 

i 
1 
2 
0 

1 
l 
2 
5 
3 
0 

1 
0 
1 
0 
0 
0 

3
l 
2 
4 
2 
3

,, 

1 
1 
0 
1 
0 
1 

' 1 
l 0 

l 1 
0 

5 0 
3 0 

0 
0 
0 
0 
0 
1 

10 
9 

13 
15 
12 

g 

0 85 
PSl 
OS 
OS9 
082 

*OS12 

15 
13 
16 
12 
10 
15 

1 
1 
2 
1 
0 
2 

2 
3 
1 
1 
2 
1 

2 
0 
2 
2 
3 
3 

2 
2 
4 
1 
0 
3 

1 
1 
1 
2 
2 
1 

2 
4 
2 
2 
0 
1 

2 
0 
3 
2 
2 
1 

3 
2 
1 
1 
1 
3 

2 
3 
2 
1 
3 
2 

2 
1 
2 
2 
2 
3 

0 
1 
0 
1 
0 
0 

1 
3 
0 
2 
3 
2 

1 
0 
3
1 
3 
2 

2 
4 
2 
3 
3 
2 

0 
0 
0 
0 
0 
0 

0 
0 
2 
0 
0 
0 

g 
12 
11 
10 
14 
11 

One child tell on the mid-point line - not counted. 



S u ent s 
r ated on 
capacity 
to accept 
on1ldren's 
behavior 

0826 
0817 
osu~ 
0 81 3 
OS21 
OS20 
OS14 
OS2 os 
OSl 
0819 
OS2~ 
082 
0815 

*OS22 

One student 

No. ot 
choices 
in more 
child­
like 
group 

15 1 
17 1 
9 2 

1g 
~16 

14 3 
1 2 

13 0 
17 ~15 
15 3 
13 1 
1g 

~16 

•rABL X ( cont' d) 

STUDENTS'' CHOICES OF CliiLDRI!:N 

Children in rank order or 
More child-like 

., 
:f 
en :g -.. ~10 ~ 

t: """ 
.... t> 0> ., I) t> 

""" ~ c:: ~ s:: c ~ bO .. 
as " QS as as as 0 QS...., ~ a: A 

1 1 0 1 0 6 5 0 0 '3 
2 3 0 1 3 2 5 0 0 1 
1 0 0 1 3 l 1 5 3 2 
2 3 f 0 2 2 3 0 3 2 
2 1 1 2 2 ~ 2 0 0 
2 1 2 2 0 0 0 3 2 
2 1 2 1 2 2 2 1 2 

l 0 3 0 0 1 
3 l 3 2 1 1 3 1 2 1 
1 3 0 0 3 2 2 4 1 1 
1 0 1 1 2 3 4 0 1 1 
0 1 0 1 1 2 7 0 0 3 
2 1 1 1 1 2 5 0 1 2 
1 0 4 0 2 0 5 0 1 1 

f ell on midpoint line - not counted. 

o. of 
choices 
in less 
child-like 
group 

!I c:: 
~ 

10 .... G> ~ 
:f f .. rg

"" 
., I) 

c! r-1 IS .... :!(.) 0 {/) 

6 0 0 0 2 11 
6 0 0 0 3 10 
1 1 0 0 5 17 
2 1 0 0 0 g 
5 0 0 0 2 9 
3 0 3 0 2 13 
2 1 1 1 2 12 

5 l 

4 0 1 0 l 9 
0 1 0 1 12 

1 1 1 0 7 12 
4 1 4 0 1 13 
1 2 0 0 ~ 9 
5 0 0 0 11 

co -.J 
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authority 84 times and children with less problem of 

authority 73 tL~os . 

These results seem to indicate that, in the forty 

cases studied, those students judged to have more of a 

roblem with authority enjoyed supervising c ldren 

\iho offered f'e1..rer discipline problems more t l:'l...an they 

enjoyed superv1:sing children who did present discipline 

problems . The students jud'-"ed to have less of a 9roblem 

with authority enjoyed children d.ff'ieult to manage 

almost as well as those children rho did not seem as, 

di.fficult . There :otas less dii.'ference in their choices , 

hovrever, thn.n in the choices of students ~Iith more of 

a problem \-rith authority. 

When all the choices of children -vrere totaled , 

tho students judged by t e teachers to have more pre­

conceived standards for children ' s behavior made 168 

choices of children with ore c lu ld- like behavior. 

These same students chose children Hlth l ess child- like 

behavior 235 times . 

The students judged as having greater capacity 

to accept children r s behavior chose children 1-11 th more 

child- like behavior 268 times . These same students 

chose children 1o1i th less child- like behavior 232 times . 

Five students were rated by the teachers to be 

significantly below the mean on capacity to accept 
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child:t...en' a behavior . These students made 64 choices of' 

ch1ldron t-ti th more ch_ld-like behavior and 67 choices or 
children. w.tth less o ild-likc b2havior. . 

Seven students who fell one standard deviation 

above tho mean that was es tabl:1 shed for t he foi•ty 

students on tho 1 tern related to ea.paoity to accept made 

96 ~hoices of child:r*en with more ehild...like behavior and 

88 choices of children vt.l. th l ess child·like behavior . 

The responses of students judged to have less 

oa.paci ty to accept ohildron t s behavior 111.dicata1 

according to cases studied here~ that they tend to enjoy 

supervising Ol' beitt..g responsible for children vrl.'th less 

child...like behavior . 

The responses of stu.dents -vt.l th greater ea.pacity 

to accept children ' s behav:to:r.• indicate, acco~ding to th1s 

study, a greater accGptanoe of behavior that is more child­

like in nature . These students chose children with child..... 

like behavior more than children uith leso child...like 

behavior although the dif.feronees are s.111all here . 
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DISCUSSIO ~ AND CONCLUSIONS 

As a basis for understanding some of the 

fac tors influencing the responses students make 

in the nursery chool labor tory, this study inves­

tigated student responses made in the colla o nursery 

school laboratory as. rel ated t o reported childhood 

experiences . 

It is difricult , in a study such as this one , 

to distinguish dequately the effect of the variables 

investigated upon each other . The small number of 

subjects , the differences in skill and xperienco 

of the rater , and the limitations of the rat ing 

scales are f ctors ·thich influence the results . 

There is room for a great dedl mer research in 

this area . However , certain conclusions may be 

suggested based on the results of this study . 

Experi nces with t•easonable methods of disci• 

pline in childhood are more typical of these college 

students . The students reporting reas onable disci­

pline were also ones who reported memories that 

were either pleasant or unpleasant . In other o1•ds , 

the students who reported unreasonable discipline 

experiences report d more neutral eal'ly memories . 

Thus, according to the results in this study , disci­

pline experiences in childhood seem to influence 
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the student's cupncity to express some kind of feeling 

about childhood, its e.x;poriences and the people she 

r elated to at that tim~ . 

An unreasonable ·discipline experience ay cause 

a ~eprossion or feelings about childhood. Experiences 

in that poriod ntay have bean unpleasant, parental disci -­

pline harsh or rigid, relations~ ps ld th paoyle 

unsatisfactory and unsatisfying. The student reporting 

a neutral memory rnay h ave he-r .:eeolings so tvoll controlled 

t hat a:ny fe0ling is bl.ocked concerning childhood and 

c~~ot be expres~ed, or m~y not be reco ized by the 

student horsolf . It uould be interesting to study these . 

s tudents reporting neutral mamories and discover if 

feelings are expressed in areas other than those relating 

to child.."l.ood . 

The results of this study indicate that students ./ 

r oportino unreasonable discipline experiences and 

n utral emeries have a greater problem Hith anthori ... 

ty, lass capacity to accep t children ' s behavior and 

less s lf-confidance, as judued by t eachers in the lab­

oratory. Students reporting reasonable discipline 

experiences, pleasant or unpleasant memori es, on the 

other hand, have l es of problem with authority which1 

by definition means , less need to con trol and less 

difficulty in accepting directions . 
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They leo have t;r t acce t children's 

behavior an~l .cr>o 1:::'-~cn-fi ~100 . Thore:rore ,. 1t 

•. y be concluded that the m tl od o£ disci~line sx­

por1 o 1ced n <fl ldhocd !.a on or tho .f!:.etora nfl... 

uencing a student's resn Jnse 1n th~ nura ry school 

laboratory, particularly in areas ro-1 tin to auth­

orlty , ace :ptru1ee a£ children t s be v!or and sol.t­

cenfi~enee. It mny alae be conelud d bore that 

u :itudent reportin eu.tral a ories. or expressing 

little te 1 nt; 1 h s more prob'l · 1tn authority, 

eas capaeity to accept children•s b~ vior d 

lo a sel~·eonfieenca. 

ceo ng to the r sult her , there see s .,r 

t be little rel t onsh1p betw on reportod child• 

hood oxpor onces nd position 1n a peer oup . 

Thar c :some tendency tor students who reporte-d 

reason ble discipline expo:r1 nr.tes to 1 rove their 

position in t o1P p r group after a period or 
acquaintance. However. this t ndenc1 ia alight. 

It 1s interestl to note t t the atud nta who 

reo 1ved leas favorable r6t1n•a fr the teachera 

in re:spaet to ft.{,{thority. cuptance c:r children•• 

behavior and selt-contide~c:e were r · t d tairly 

f'avor 1:>1~ by pe ·ra. Ag in" the d1f.f reneea were small 

bet een groupe .. 
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The results of this study suggest that there is a ..­

tendency for students judged to have less need to control 

behavior of others and greater capac!ty to aeeept child­

rents behavior to a.aeept ehildr~n <:£ all kinds about 

equally. Thf)Se same students reported more re~son$bl~ 

discipline experience$ and early memories that we.re 

11feel1ng1' ones . A 1n.ore valid and e.xtensive rating spsJ.e 

:might indicate more s1gn1f1aant result.s in this area 

which is also worthy of more investigation. 
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sm'IMARY 

In the forty cases studied there appeared to be a 

relatlonanip between reported childhood experiences and 

student responses in the nurser~ school laboratory . 

The kind of experience the studt)nt had with disci­

pline 1n childhood made a difference in the way She 

responded in the nursery school . According to ratings 

done by the teachers on the ~tuden:ts , thos• ~o reported 

reasonable discipl ine methods used with them tvere rated 

more favorably by the teacher on response to a.uthority, 

on acceptance of children ' s behavior and confidence in 

themselves . Students who reported experi:onees ll'ith 

unreasonable discipline were rated more unfavorably by 

the teachers in these three areas . 

Recalling a pleasant or unpleasant memory had 

little relation to the students • responses 1n the 

nursery school laboratory. However , the student who 

reported an early memory which was neither pleasant nor 

unpleasant was likely to have more problems tnth 

authority, less capacity to accept children ' s behavior 

and less self- confidence 1 as judged by the teachers . 

Tho di:f'forence here is s1gn1ficant . 

Little or no relatio~ship was dis~overed 

between the student ' s position in her peer group 

v 



66 

and the kin¢! or ch1ldhoo4 e~~:rienee~ which .sh~ 

reported. However , it is 1ntere,st1ng to note t h at 

the students who wel:'e- rated by the teacher as having 

more probltlm with authority, less capacity uo ·$;~eept 

childr-en• s behavior and less self-co.nfidence tended to 

be somewhat more acce:ptable to theix- pears . 

Students with more need to control otho·rs and 

with lesa self-confidence, as rated by teachers, 

te,nded to oho:Je children who. were es.sler to cont~ol 

and who offered l .e,ss resistance to adults in the 

;nursery school~ t-Jhile those students. w:ttb l .esa of a 

proble'llt witl:l authority $!1d less need to control 

ten<led to chose more difficult. children as often a.s 

those children e~sier to manage. Howtver 1 notl,a of · 

these differences w-re large. 



87 

1. 

2. 

4. 

6. 

10. 

BIBLIOGRAPHY 

Bacb.J G. R. Some diadic functions of childhood 
memories . Journal of psycholog7 33:g7-9S.
1952. 

DuBois, Fra.nkl1n s. The security of discipline. 
f.fantal hygiene ;6:353-372. 1952. 

Garrett. enry E. Statistics 1n psycho1ogy and 
P.ducat1on. New York, Longmans, 1947. 
273p. 

Nee 1tt, Margaret. Student and child relation­
ships 1n the nursery school. Mental 
hygiene ~:143-166. 1943. 

Stouf:t'er, George A. Behavior problems of children 
as viewed by teachers and mental bJgienists; 
a study of present attitudes ae compared 
with those reported by E. X. Wickman. Mental 
hygiene 36:27X-~5. 1952. . 

Sullivan, Rar17 s • . The interpersonal theory ·or 
payeh1atry; ed. by· Helen SW1ck Perry and 
l'4ary Lad.d Gavel. Hew York, Ronald Press,
1953. 39Jp. 

Thorpe, Louis P·. The psycholou or mental health. 
~ew York, Ronald Press, 1950. 746.P. 

Turngr, R. H. and K. A. Barlow. Memory tor 
ple~sant and unpleasant experiences: some 

ethodological considerations. Journal or 
experimental psychology 42:1g9-196. 1951. 

White , Robetwt w·. Lives in progress. a study ot 
he natural growth ot personality. New York, 

Dryden Press, 1952. 376p. 

Wickman, • t. Children• a behavior and teacher' a 
attitudes. ~ew York, Commonw8alth Fund 
D1v1s1on or Publ1oat1ons, 192g. 247p. 



88 

APPENDIX 



FIGUREii 

SAMPLE SHEET OF TEACHERS' EVALUATION OF STUI>EN'l' 

I. Stua-entri 1"ee11.rig-and b-enavior- in relation to authOrity 

~~------- - ---- -- -- - ---~ -- ~Strong need to------~~ Free of need to 
control others _ control others 

---- ----- t 2 3.. -4 ..-.. -·- - -~ & lu g • 9 
1. 

2. 

3. 
4-. 

5· 
6. 

7. 
g_ 

9. 
():) 
~ 



90 

REPORTED CHILDHOOD EXPERIENCES 

~ae following reports of methods of discipline 

used in early childhood and earliest memories are 

presented exactly as they t-1ere written by the student . 

PTl "Main methods of discipline used with me as a child 
were sen.ding alvay from the table if not eating 
properly, being sent into my Dad •s office with him 
as it 1:1as in the annex to our house , being spanked 
very early but for a good reason, and being iso­
lated from other me bers of the f'amily . " 

nThe first thing I can recall as a ehild is being 
sent into the house with my older sister who was 
afraid of thunder during a midwestern thunderstorm; 
and being carried upstairs to bed by my dad when 
I wasn't feeling well . " 

PT2 nSpa.nkings- often 
Reasonings- I was talked to often when I didn't 

behave as expected." 

!'Sleeping in my baby bed (2 years old)." 

PTJ "My discipline was neither strict nor lax. I'1y 
parents generally let me be the deciding .factor but 
only with their guidane.e ._ I was seldom spanked but 
rather disc.iplined by having either parent talk to 
me and show me the right and wrong." 

"I can remember when I was about 2i and I had a 
terrific cold and my mother rigged up a vapor tent 
ror me . The memory is very clear~" 

PT~ "scoldings if needed and when needed. A chance to 
explain myself and my action and then my parents ex­
plained their side usually. I believe I was never 
spanked, at least I don ' t r~amber ever being 
spanked. A sharp word or two or criticism were 
very effe.c t:tve w1 th me·. " 

"The i'irst thing I can recall is my .first bee sting 
when I was about three or four years old. I rested 
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my elbow on a lodge on our ~ont porch on precisely 
the smne spot the bee had chosen to light• u 

PT5 ".t<Iostly authoritarian methods- don•t think I was 
ever given many choices- can .remember spankings t u 

"tlhen I was three nearing four ~"ie spent the winter 
in Los Angeles and I can remember this quite \vell • 
Things that I might remember before this have no 
signiftca.nce to me as to v.rhen they happened . u 

PT6 "A spa.nldng or a f'i.rm. talking to. Also punishment 
such as saeri.ficing something I liked dearly for 
something I 1 d done 1-~rong. I was screamed at many 
a time. tt 

"The first thing I ean think of now is when I was 
about three I think. I was to have my picture 
taken and I \.Jas to stand by a big wire f'ence ~ri th a 
big bush . I was to stand by the· bush but I had a 
te1•ri.fic .fear that something like a. bear was going 
to jump at me . My mother was ' ~oo far away to run 
to and she had a diff'ieult time making me stay 
there ._ Finally she made me do 1 t. 11-

PT7 "S~apping f'aee, spanking, being made to sit on a 
chair , scolding which included belittling and 
called good .fen.• nothing." 

ttonee my brother, sister, friends and I were 
playing Snow Waite . I was Snow White and my 
brother> was the witch who was try:tng to get me • 
fought to get a~-1ay and gave him a bloody nose, 
for wh1eh I was punished though it. was an accident . "' 

PTB ·"Spanking with a rubber .fly- swatter . Others were 
undoubtedly used , but don't stand ou.t like the fly­
swatter does . " 

"My grandf"ather made corsets in one corner of their 
house and I tied a string across blocking bim in• 
Then I g'Ot him, brought him. to the s.tring,. untie-d it 
and let him out and a minute later back in~ I did 
this all by myself and can remember it quite well . 
l~o one else seems to recall it . n 

I 
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PT9 "Mother all-mys taught me to take good care of my 
things t-Thile she took oare .of her things . She 
wouldn ' t "bother'' mine , and I didn ' t touch her 
things (pots , pans , good dishes , perfume, etc . ) . 
I still have most of my play things in almost 
perfect shape- and I don ' t romember of aver feel ­
ing resentful about not being able tc have a freer 
run of the house . I v-ras a "Daddy 1 s" girl, and he 
al-v1ays enfo.rced the punishment .form of discipline. 
Mostly, I was talked to , but I can remember re­
ceiving a ~ew good spankings . " 

Sitting on my grandfather ' s l ap , seeing him in 
the hospital , and seeing him in the hospital~ and 
seeing him in the funeral home . He died when I 
was three . Also I remember being around the bak­
ery we owned which was so l d shortly after I was 
six years old . " 

PTlO "Spanking 
Taking al:ray privileges 
SometL'lles threats which might or might not have 

been carried through. " 

"Going across a high swinging bridge across a creek 
by myself to visit a neighbor . This l-Ias about the 
time my sister was born, as far as I can place the 
time. 11 

PTll "A few spankings, talking, and occ asional spankings 
by my father . Whenever my brother or I were 
punished, tihoever did the punishing (or scolding) 
would be the first one to give us love when we 
t.;anted to ''make- up n . In other words , if Dad l'rould 
spank us , and we would I'Uil to Mom for love , she 
would say "No, your father •·ms right . " l1y mother 
admitted later it was ~a.rd , but t ey fel t it helped 
koep us from being a Mommy or Daddy child. " 

"When my tonsils were removed- 2! years old.• u 

PT12 "Disc ipline in our house was not a dreaded thing, 
for v-1e knet-1 tho.t it was .fair . ~fy parents got to­
gether on the disciplining. What one parent did ,. 
the other never vetoes or overruled. Spanking , 1f 
necessary, and talking and reasoning were used . " 

"I remember visiting my grandmother and how, when 
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she was m~~ing bread, she gave us some dough to 
knead and work with. That same day, we discovered 
the old chiming clock in the attic . • 

PT13 Since I came rom a large family, the method 
of discipline used with each child often varied . 
\ie . i.rere spanked once in a Hhilc but more often 
we t~ere lectured than physically hurt. Dad being 
tho head of t e fa"nily l-!Ould so.y one word and most 
o us vJou1d quiet dov.'Il . n 

The first thing I remembez• as a child is my 
stay in t 1e hospital for• an oper ation on my neck." 

OSl 11 I can recall never t.ranting to do anything to 
displease my parents and I could always tell by 
the tone 0.1.. their• voice if' I had done something 
wron • I cun only rec.al1 one spanking in my life . n 

"The first thing I can remember is my mother 
singing to me and my t:ather picking me up and 
playing with l'le; also gemes mother used to play 
with me and surpri sos daddy -r,.rould have Hhen he 
come home f'ro:a 'l·tor!c and his reading stories to me . n 

OS2 Tti wns spanked when I had done terribly naughty 
things, but most of the time I was scolded orally~ 
In some casea, I con recall being deprived or 
something, but not very often. tt 

" birthd~y party I uent to . I can remember I 
got two bouncing balls for a prize. 

OS3 nspanking. scoldings . " 

11 Approximately four years old-experience of being 
boarded out ; wanting my mother who I alVTays f'elt 
loved me• n 

OS4 "The most dr astic measures were an occasional 
good sp~ing several ttmes and talking tos rrom 
pa ents wluch continued as the means through high 
school~ but verx seldo"!'l . tt 
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"I have several memories of about three or four 
years old. One is of when I got to . look thru tho 
b.ospital ~rindow at y ne\-J baby brother and all my 
relatives wore there also ~ I remamber the dress 
I \-tore and my father held me to see him . I also 
remember a bad dre&m I had and once \~en I stood 
in the middle of a hayfield in the rain because 
I was mad at my l'1.0 ther . Also my .father used to 
set me on our old cow •s back and let me pretend 
I was riding ha.r ~·1hem I was renl small . " 

os.S "The hair brush~ or threat of the hair brush. " 

"Getting to carry the baby pot<~der and oil to bathe 
my little brother and watch his b~th when he was 
in the hospital before he was brought home . " 

Os6 ''I was prohibited f'ram doing something which was 
very important to me , or was made to sit still on 
a chair . " 

ttThe neighbor boy (who was about five years older 
than I) teasing me and soaring me with his kitten. a 

037 »r was made to sit on a chair; not over ten min­
utes . I can remember being spanked also . I was 
told ' orally what to do ~ but was never scolded very 
much or at leas t not severely. " 

11 I remember staying with a friend who used to 
make doll clo thes .for me and playing with dolls . 
Also r iding the horse \-Ii th daddy. I rode on the 
front of' his saddle when he and my brother went 
after cows . I don •t know as this is my earliest 
memory as I can ' t remember ~Ihi ch came first . 
But these were preschool . I rementber them the 
best . n 

038 ni was not spanked very often, but mainly my 
mother just talked to me and told me what I had 
done wrong . This would hurt my feelings much more 
than any spanking--knowing that she was displeased 
with me for what I had done . " 
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"The only thing I can remember when I was very 

small (less than three or .t"our, I phink) was \.fu.en 
I picked up a snake and my older iJ.lster screamed, 
and called mother . Of course mother had me drop 
it . But I can still remember exactly where I 
found t he snake . tt 

OS9 "Sitting on a ehair and being quiet 
Spanking 
Reasoning with me 
Threatening to deprive (never did) 
Taking me away from others" 

nA doll \-thich my gr£4'"1dmother made :for me .. I 
slept with it :for years . n 

OSlO nspankings" 

"Running in front of a car and ablos.t being hit; 
after mother had just said I could cross the if 
I was very carefUl to look for cars. (Our street 
practically no traffic.) I must have been around 
three, but nOt four . n 

OSll u panking 
Tone .of voice 
Threatsn 

t'Having to be kept in a dark room because my 
brother hit me with a rope near the eyes . \ihich 
was 'Ul unpleasant ex1)ez·ience . u 

OS12 "A. Reasoning--why misdemeanor· was wrong 
B. Spankings- 1 . switch 2. belt 3. slipper 
C • Face slapp ed rt 

"Going to pre--kindergarten ( tbree or so) and 
playing on the jungle gym. Also remember p l aying 
that the sandbox was the s. s . ~1a.tsonia (a ship} 
and t:!lat we 't-Iere just arr•iving in Honolulu ( :t t 
was May Day and we all had leis) . Also r~r.aeraber 
eating ice cream after I had rny tonsils out , and 
waking up in the hospital ••• same age as above.» 
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OS13 •tBeing denied privileges- ;.ohaving to complete 
tasks bei'ore being able to do other things . " 

tfJ.loving day--I can remembel.'" riding in a white 
top buggy seated on the back with i'eot hanging 
down. Tho move "t..ras short.. n 

0Sl4 nl>iy parents seldom used physical punishment- verbal 
pU£"lish-nent trras usually enough. n 

" I can recall images of' my brothers end sisters , 
my parents , but particularly one of my grandmother 
of' whom I was quite i'ond. The thing I recall , or 
tha t stands out in my memory quite clearly, is 
seeing h~r after an auto accident in which I was 
\"11th her and she was killed. u 

OS15 "Some spanking
Sitting in one place or another until given 

permission to move 
A little later on- reasoned with 
Discipline came mostly fro.."!l mother . tt 

"Getting my brother from the hospital and planning 
on getting him. · lie ' s adopted. One rather vague 
fcmily experience before this . We were at the 
cabin (in the moutalns) and the family was having 
fun together . n 

OS16 uA combination of autocratic and democratic disci­
pline .waa used.. lfuch of the time , ¥Tere expected 
to obey without question nnd explanations were 
given later . " 

0 Th1s is difficult to answer- I remember pets , 
grandmother ' s stories , trips . I am not sure of 
the ago- approximately three . " 

0317 "Scoldings 
Being sent to bed 
Spankings" 

" eaing my siste_ in the hospital room soon after 
she vias born. 3l"le is 2·k yeors younger than I . " 
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OS18 '.!y mother spankod me . My father talked to me 

and denied me privileges i:lhen I took advantage
of them. " 

"1'rying to find G".n excuse to get outside so I 
could play in the snow. u 

0319 "Scoldings 
Discusaion or lecture 
Spankings" 

"A trip 't-J"hen we \vent to the snow . I remember 
getting up real early in the morning and then later 
on sliding down a snowy hill in a dish pan. Luter 
on I remember Dad teaching me to ice skate . I 

11must have been 2i or three years old . 

0320 n 1y mother disciplined me e1 ther by shaking me 
by the hair , or a swat on t e seat . l1y father 
by a spanklng with a ra~or strap , or getting mud 
at me ar.d tolling y mother to get me out of his 
way. n 

"Standing in u garden ut our house watching my 
dad put a roof on our new house . I had my dog 
with me and I was ~mi ting for someone or something. 
I can remember it was early spring and I had on 
my snowsuit . " 

OS21 ".Scolding. I Has seldom spanked. I usually 
:felt worse after a scolding than after the ,.rd­
est spank1ng . 11 

"The Christmas my brother was born and I was 3-5- . 
I stayed at my grandmother ' s and got a great big 
rocking horse . Anything that has to do with horses 
I can remember . " 

OS22 "I can remember mother sitting down and talking 
tdth me when I 1d done something wrong . She says 
that at the very first she spanked but I don ' t 
recall this . Every so often she ' d deprive me of 
something I \-ranted to do but talklng or scoldi115 
were the main methods and I didn ' t like it at a.ll1 " 
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else .. vJe were seldom spanked and never put into 
a room by ourselves . 11 

nit is L"llpossible to so.y which of my memoi'ies is 
the earliest .. I co.n remember being given anesth­
etic r ·or an operation when I was rour . '' . 

OS27 rtBack talking to pa.rants was .forbidden, strict 
obedience to parents , especially father , t-Ias ex­
pected. Disobedience was punished by spanking•. « 

nKindergarten is the first experience I can :re<;.all 
clear,ly and I can still remember the building 
and grounds , some or the routines and the places 
in t.h.e room they were performed. n 




