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CAMP COUNSELING SUCCESS AS RELATED TO CERTAIN
MEASURED ATTITUDES TOWARDS CAMPERS

CHAPTER I
INTRODUCTION

The purpose of this investigation is to determine the
relationship between responses to various items intended to
reveal counselor attitudes towards campers and the rated

success of these indlvidusls as camp counselors.
SIGNIFTICANCE OF THE PROBLEM

Camping has expsrienced tremendous growth in the
past twenty years. 1In 1928, Dimock and Hendry found that
nine hundred and fifty thousand boys and girls annually en-
rolled in camps (lh; p3)s In the most recent and compre-
hensive survey McBride found that, of the thirty-two
million children enrolled in elementary and secondary
schools in 1952, four million, or approximastely 12 per cent
received an organized camp experience {30, p.l7). The
immensity of this number is more clearly realized when one
considers that the total snrollmsnt in the United States
colleges and universities for 1956-1957 is three million
two hundred and fifty thousand students (17, p.4l),

MeBride estimeted that the total valus of
organized camp property representing twelve thousand six

hundred camps exceseded three hundred fifty million dollars




in 1951, snd that campers fees in that year exceeded eight
million dollars (30, p.l7).

While 8ll types of camping are growling rapidly,
publiec school cemping seems to promise the greatest poten~
tial for expansion as evidenced by a quotation by Sharp
and Fatridge, "In recent yeara; camping as an educational
method has been recognized and encouraged by the important
policy making groups in American education, and school
camping programs are springing up across the country."
(38, p.17). Prior to his appointment as United States
Commissioner of Zdueation, the late Dr. Lee M. Thurston
addressed the 1952 National Cenvention of the Amsrican
Camping Assoclatlion with these words whleh prediet the
expescted growth of school camping in Michigen, one of the
states which has assumed leadership in this fileld. "I am
glad to be able to report that upward of ninety school
systems have extended the opportunity of camping and out-
door education to our children...... For 1960, we have by
common consent established an educational goal of a couple
of weeks of camping for every public school e¢hild by the
time he has finished the 8th grade."” (A4l, p.lh).

The New York City Public School Camping Experiment
conducted in 1947 abt Lifs Camps produced evidence that an

experimental group of pupils learned as much or more at

camp than did a controlled group of their classmates at
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the city school, (33). Results of this experiment should
facilitate the growth of school camping, which John S.
Studebaker, former U. 5. Commissioner of Education, fore-
cast to be a major trend in education (33, p.9).

The Association for Supervision and Curriculum
Development further states that "Since the camping progran
1s largely one of learning through direct experience, it
undoubtedly will play an increasingly important role in the
further development of the schools" (19; Pe2).

School camping and oubdoor education experiences
for all children have been strongly endorsed by policy
meking groups such as the National Education Association,
the American Youth Commission, the Progressive Education
Assocliation, the National Resources Planning Board, the
Amerlican Association of School Administrators, and the
Assoclation for Supervisién and Curriculum Development.
As one would expect, the National Recreation Association,
the %maric&n Asgsoclation for Health, Physical Education,
and Recreation, and the American Camping Association have
aelso endorsed school camping and outdoor education,

An jincrease in the number of counselors parallels
the growth in the number of campers. More than ons
hundred sixty-eight thousand counselors were employed in

summer camps in 1951 (30, p.l4). Mitehell end Crawford

estlmated that four hundred thousand camp staff members




were employed in 1955 (32, p.IX).

The enormous proportions to whieh the number of
counselors has grown has resulted in a serious problem in
selection, training and supervision of camp leaders., The
following report by Gregg stresses the need for davél&pw
ing a scientific approach to the problem of the selection
of camp counselors:

Numerous studies confirmed accumulated
experience that we do not really know

what 1t 1s thet differentistes the suec-~
ceseful from the unsuccessful counselor in
camp and in related program relationships
throughout the year. Resesrchers have
reported: (1) that one out of ewvery four
counselors in selscted camps is rsted
unsuccessful; (2) that campers under poor
leadership show as many negative r¢sults in
behavior as campers under successful leaders
show positive results; (3) that no one
psychological test and that no combination

of these elements elearly distlinguish
between succaessful end unsuccessful leaders;
{4) that salary tends to be related to
leadership performance; (5) that on the
whole, in contrast with poorer lsaders,
better counselors develop specific objectives
for particular campers, use a diegnostic
rather than a disciplinary epproach in dealing
with bshavier diffiecultiss, and pursue a co-
operative rather then an arbltrary or
euthoritarian approach, and Tinelly; (6) that
successful leadership in a group situation in
camps depends, not primarily upon what a
counselor brings to camp with him or within
him, bub rather upon the way in which he
relates what he brings to what others in the
situation also bring (21, p.2).




In 1946, DeMarche made a study of four hundred
twenty~five camp counselors. He reported that 30 per eent,
or thres out of ten aaunaalcra; were rated as unsuccessful
(12, p.172).

The literature shows agreement on the importance of
camp personnel. To quote a few examples, Dimock writes
that "the personnel who make up the staff of the camp are
the most lmportant single influence in determining the
success of that camp” (13, p.84). Benson and Goldberg
gtate that "the camp counselor is, in many respects, the
most important person in camp when viewed from the stand-
point of the camper,” . . . . . and "the success of any
summer camp will depend to a large extent on the leader-
ship" (3, pp.55, 26). McBride states "as in any other
welfare program, the most important factor in successful
camping is the quality of camp staff" (30, p.lL). Gilbert
interviewsd twenty camp directors and found unanimous
agreement among them in recognition of the importance of
the counselor's influence on children (18, p.5).

In camping literature, "love and understanding of
children,” is usually found high in a list of character~
istics of a good counselor. Drought states that "any
counselor entrusted to camp leadership should, first of

all, like children, respsct them, and be able to get

along with them" (16, p.47). Dimock observed that "the
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second, if not first qu&lifieaticn; for a counselor is a
genuine interest in and love for children® (13, p.88).
Mason states that the "successful leader in any fleld is
the one with a sympathetic understanding of his follow~-

- 8rs"™ . . .« » » and that "this, the counselor in camp pre-
eminently must have " (28, p.l25). Burns points out that
"the important thing is that the leader understand and
love children; all else is secondary to the actual
counselor-camper relationship" (5, p.68).

While the literature sbounds with predictions of
the future gfewth of camping and of the importance of
camper-counselor relationship, no research appears to
have been conducted in this significant area of inter-
personsl relationship. It becomes apparent, therefore,
that a contribution to ths expandihg fisld of camping ecan
be made by an investigation to determine the relationship
betwssen responses to various items intended to reveal
counselor attitudes towards campers and the rated success
of these individuals as camp counselors. It is in
response to this problem that the present study was

conducted.
DEFINITION OF TERMS USED

Certain terms have been defined tu‘prﬁ?idﬁ a work-

ing vasis for dealing with the problem of this study.




The 1list of definitions include camp, organized camping,

organization camps, and the camp counselor.

Camp

While legal definitions of what constitutes a camp
vary, camp as used in this report means an outdoor place

where peopls are engaged in organized camping.

Orgenized Camping

The most recent and concise definition of camping
was adopted at the board meeting of the American Camping
Association, October, 1956, Organized camping is defined
as "a creative, educational experience in cooperative
group living in the out-of-doors. It utilizes the re-
sources of the natural surroundings to aontrihuhe
gignificantly to physical, mental, spiritual and social
growth. It 1s a sustained experience under supervision

of trained leadership" (2).

Organization Camps

Organlzation or agency camps, as used in this
report, refer to non-profit public supported organizations
or agencies which operate camps for children. Organiza-

tion camps operate for one or two week camping periods,

charge minimum fees, and are close to the area served.




Such non~profilt organizations as Camp Fire Girls, Girl
Scouts and the Young Women's Christian Association sponsor

camps for girls,

Camp Counselor

The term camp counselor asd used in this study re-
fers to the counselors who are directly responsible for the
camper'’s adjustment to camp life, It is this group whose
task it is to help the campers grow through leadsrship, re-
creational and educational pursuit, and inter-personal
relationships, Further description may be found in Swift’'s
statement that the leader (camp counselor) "is not the
natural leader, himself a member of the group and by it
selected for leadership, but the super-imposed leader from
outside the group, usually more mature and with a richer

background of experiences and culture® (27, p.l52}.
LIMITATIONS OF THE STUDY

This investigation has been confined to organization
camps for girls in the states of Washington, Oregon and
northern California which

1., enroll fifty or more campers sach session;

2. have a campling season of four or more weeks;
and

3. which are affiliaeted with the American
Camping Association.




The above restrictions were made in an attempt to
secure typical camps in this area., The study has been
limited to girls' cemps in order to eliminate possible sex
differences which might be reflected in counselor attitudes.
Organization camps were selscted because they comprise
approximately sixty~eight per cent of all camps, and may be
~considered to be representative of camping in the Pacific
Coast arsa, Cemps with less than a four week season or
of less than fifty campers were atypical as shown by the
Census of Organized Camping in America. The requirsment
that they be affiliated either through camp or individual
membership with the American Camping Assoclation was a
further attempt to insure typical or representative camps
as well as helpful in locating the camps and the directors.

Further limitations, besides that of sampling, are
found in the use of rating scales and in the selectlion of
eriterion groups. Because of the problems inherent in the
use of rating scales and rating techniques, restrictions
in the study are present. Also, the selection of
ocriterion groups of successful and unsuccessful eounselors

based on ratings by directors poses further limits. These

two limitations are discussed in the ensulng chapters.
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CHAPTER II
RELATED STUDIES

The purpose of this chapter is to present a summary
of studies reported in the literature which are related to
camp counseling. The chapter is divided into two main
argsas: studlies on camp leadership, and an inventory of

teacher attitudes towards children.
STUDIES ON CAMP LEADERSHIP

Although Verbeck, (43, p.77) found that 17 Columbus,
Ohio, camp directors each desired different gualifications
in their camp counselors, the literature indicates there
1s general agreement as to the job of the camp counselor
and the resulting qualifications. Various publications,
based on empirical avidaaea; indicate basic agreement on
such qualifications as intersst in children, desirable
personal qualifications, preparation for guldance and

leadership, and special skills desirable for spsecific

counselors. Blumenthal (4, p.4h4), Ledlis and Holbein,
(24, p.14) Obt, (34, p.l6) the Girl Scout Established
Camp Book, (20, p.ll3) Burns, (5, p.56) Dimock and Hendry,
(14, p.202) Benson and Goldberg, (3, peh5) Mitchell and
Crawford, (32, p.32) Dimock, (13, p.87) Mason, (28,
P.102) and the Report of ths Sixth Annual Camp Institute
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(6) are representative of groups and individuals who concur
in the essentials of the job af‘tha camp counselor.
Vannier, in developing a manual for camp counselors, survey-
ed 178 camp directors representing private, organization
and public camping. She found substantial agreement on the
personal qualities the directors desired in their four
thousand five hundred and eight counselors represented. In
order of rank, the first six personal quallities were

1. interest in campers

2. high sense of values

3. cooperativeness

5. sincerity

6. understanding

The directors also closely agreed on the professional
qualities they most desired in staff members. In order of
rank, the first six are (42, p.66):

1. ability to use originality and initiative to

reach the children's interest

2. @ability to inspire youth

3, ability to work with others

4., ability to teach a camp activity

5, ability to demonstrate his skill

6. reputation as a teacher

The same directors agreed that the greatest weakness-
es of counselors are (42, p.l02):

1. the inability to use democratic methods

2. the inability to inspire youth

3. lack of affection for campers
L. laek of know-how to teach
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Articles and publications on the sslection and
evaluation of counselors are assumed to have been founded
on sound cbservations, but are essentislly unsupported by
experimental evidence. No experimental or statistical
bases for these rating forms ares reported. In this
category might bs ocited such articles ag those by Leonard
(26), stultz (39), Ransom {36), Rutherford (37), Doherty
{15), and Cooper (10).

The articls by Cooper merits special intersest. He
reported that the Young Men's Christian Assoeciation
Counseling and Guldance Service developed a screening
process for the sselection of counsslors for YMCA camps in
the St. Louls area. Four tests were used, as reported by
Cooper. They were the Henmon~Nelson Intelligence Test,
the Kuder Preference Test, the Bell Adjustment Inventory,
and the Allport Study of Values.

No mention is made in this article as to the
validation of these instruments as predictive of success
in camp counseling. The statements of validity appear-
ing in the test manuals appear to have besn accepted at
face valus. -

Dimock and Hendry (14, p.241), investigating the
relationship existing betwesn caliber of leadership and
behavior changes of campers, have shown a striking

relationship bestween these two factors, Counselors were
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rated by members of the camp cabinet /Sectional directorg/
and then placed in four classes wlthout any knowledge of
the behavior changes of their boys. «Quite independently,
the behavior changes which had been observed in the
campers were rated and scored. The correlation betwaen
behavior change and counselor classification was .80 in
this study.

These results lead directly to another study by
Hendry to determine the gqualities that make a successful
counselor (12, p.39). The ultimate purpose of the study
was to develop an instrument for selecting successful
counsslors,., The first task was to 1solate certain
qualities which are generally considered basic to leader~
ship., These qualities included: msntal ability,
emotional adjustment, domination, asnd social intelligence
or the ability to adjust to new situations involving
relations with other people, Standard tests were used to
measure these abilities, A fifth instrument was employed
to discover the extent to which the vocational interest
of camp counsselors correspond to the interest of persons
who are successful in certain related fields. An attempt
was also made to develop a diagnostic counselor's applioca-
tion blank. This form endeavored to uncover the degree

of interest, participation, and skill in a large number

of specialized camp activities. It also contained
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fourteen typical problem situations permitting free
response on the part of the applicant.

The degree of success supplied by three or mors in-
dependent ratings on a rating scale prepared for this study
was related to scores on the various instruments. Asilde
from finding that no single test seemed to be able to
differentiate between good and poor counselors, the
correlation between succesgss ratings and items on the appli-
cation blanks was of special interest, The gorrslation
between sucvess ratings and a combined interest and
participation score was ,29. Correlations on other itens
obtained were as follows: success and age-~.26; success
and sducation~~.26; success and camp experisnce-~.24,
Though some relationship was indicated, this degree Qf
correspondence was not statistically significant (12,
P«20).

Pixley (35) attempted to establish a prognostic or
prediction table to be of value in the selectlion of camp
counselors. Data used for thils prognostic tabls were
obtained from a rating scale developed for the Pacific
Camping Assoclation in 1941. The study itself was based
on 334 ratings of individual counselors. Since the scale
was not originally intended as a basis for such a study,
there was no satisfactory desoription of success or

failure included on the blank. To determine success or
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failure, the supervisors were asked to check those
counselors whom they would like to have return to camp as
counselors the following season (35, p.l4). The study,
based on a combination of personal history and rating
scale, pointed to a need to distinguish between the
objective, measurable, personal history items and those
subjective factors on & scele termed "Characteristic
abilities.” Pixley concluded that prognostie tables offer
much hope to those social workers interssted in developing
ltaehniques which are seientifically accurate, end that
these tables should be used by the social worker as a

part of his tools (35, p.3).

In an indspendent study using a revised scale based
on the recommendations of the Pixley projsct, DeMerche
developed an experience table which corresponded to a
large degres to that developed by Pixley (12).

Following this preliminary research, DeMarche (12}
reported a study of the measurement and analysis of 42
factors on application or personal history forms as
asgoclated with success or failure of 425 camp counselors
in thirty~three camps. The objective of the study was
to produce a prediction table with a limited number of
items which were prognostic of counselor success.

The rating scale utilized was one which attempted

to measure the degree to which a counselor possesges
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those qualities and skills which enable him to realize the
objectives of group work in his relationship with the
members of his tent or cabin group. Boys and girls
private and organization camps on the west coast and in
the central states were included.

Four factors were shown to have high correlation
with success as measured by the rating scale. Thesse
factors were: age of counselor, school years completed,
attended school last, and number of seasons as a counsel-
or (12, p.168). The ideal eaunsslor; according to this
study, may be described as follows:

1. The sge of the counselor will be 20 years
or older;

2. A higher education is a positive asset;
counselor with a college education has a
greater chance of success than one with
high school education; one with graduate
study an improved chance over the
counselor with solely a college education;

3. He or she will have been out of school for
two years or more;

k. He or she will have had four or more years
of expsrience as a counselor (12, p.170).

The most recent investigation was reported by
Gilvert (18). The investigation was conducted to
determine whether certain selected tests would be useful
predictors of success of 153 camp counselors in 7 boys'

camps. The tssts sslected were the Personnel Classiflica-

tlon Test, the Bennsett Mechaniocal Comprehension Test,
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the Minnesota Personelity scale, and the Counselor Mental
Hyglene Test, a short test originated by the author. The
validity eriteris were performance ratings on a ten polint
scale by the directors and the counselors., The corrsla-
tion between the director's rating and the counselors'
ratings was 412 {18, p.76).

Gilbert found differences between the best end the
worst counselors at the five per cent level of confidence
on years of schooling, previous counseling experience,
mechanical comprehension and personnel classification
tests--numerical., The personnel classiflcation tegt--~
verbal was significant at the one per cent level
(18, pp.71~86).

His findings concerning the reason for classifying
the best and the worst counselors essentially concur with
those of Vannier (42). The best multiple correlationm,
«399, was obtained with the criterion of director ratings
and (1) salary, (2) age, (3) previous counseling exper-
ience, (4) Gilbert's Counselor, Mental Hygiene Test,

(5) Minnesota Personallty Scale, Family Adjustment Sub~
Test. His conclusions were that only age and previous

counselor experience can be used as predictive of

counseling sucecess (18, p.l128).
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Summary of Camp lLeadership Literature

A search for valid svidence bearing on camp coun-
selor selection indicates that, with the exception of the
studles of Gilbert and DeMarche, the published literature
is based on opinion and observation rather than standard
research procedures. It would seem that further investi-
gation of factors related to success in camp counseling
and utilizing the results of these two studies might be
profitable,

TEACHER ATTITUDES TOWARDS CHILDREN

While 1t i1s not the purpose of this investigation
to discuss attitude inventories, one inventory is of
particular interest in connection with this study. The
camp counselor's chief responsibility is that of a
leader, primarily concerned with helping in the ohild's
ad justment to hils peer group and to camp life. In this
area of inter-personal relationships, as well as in the
teaching of camping skills, the counselor~-camper
relationship is similar to the teschsr~pupll relation-
ship. The Minnesota Teacher Attitude Inventory
demonstrates the feasibility of measuring teacher
attitudes towards children and the use of rating scales
as criteria of teacher~pupil rapport.
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Following ten years of investigation, Cook, lLeeds
and Callis reported that attitudes of teachers towards
children and school work can be measured with high
reliability, and that these attitudes are significantly
correlated with teacher-pupil relations found in the
teachers' classrooms (9, p.79). The Minnesota Teacher
Attitude Inventory was developed from research by these
authors (8, p.3).

The primary purpose of the Attitude Inventory is
to measure those attitudes of a teacher which will pre-
dict the type of teacher-pupil interpersonal relation-
ships that he will maintein in the oclassroonm.

The validity of the Inventory is defined a&ytha
degree to which each of the items discriminated between
teachers with the desired and those with the undesirsd
type of teacher-pupil relations as indiceated by the
ratings. .

The final validity was determined by administering
the Inventory to a random sample of 100 teachers of grades
I, to 6 inclusive and correlating their scores with three
outside criteria of teacher-pupil rapport. The criteria

and the resulting correlations were (8, p.23):
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Rating of teachers by pupils oh5
Rating of teachers by their principal 43

Rating of teachers by a speclalist in
the area of teaching effesctiveness 449

Combined correlations with the
teachers scores and the inventory +60

The reliability of the Minnesota Teacher Attitude
Inventory as determined by the split<half method is
reported to renge from .88 to .93 (8, p.l4).

In coneluding his study, lLeeds reports that: "This
investigation has shown that teachers' attitudes towards
puplls and their behavior are related to teacher-pupil
rapport in the clessroom, It has shown further that these
attitudes can be measured with as high a validity {.595)
as can academic aptitudem (25; Pe2h).
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CHAPTER III
PROCEDURE

It is the purpose of Chapter III to present the de~
sign of the study: the development of the series of
attitude revealing items; the seleotion of the rating
criterion; the selection of the raters; and the sources,

collection and treatment of the data.
DEVELOPMENT QF THE SERIES OF ITEMS

Construction of Items

In order to obtain an adegquate sampling of atti-
tudes, three sources of information were utilized. Fron
existing inventories in the related fields of teaching,
child psychology, and adolescent psychology, items which
sesmed to relate to attitudes towards children were
selscted and revised. A review of the camping literature
related to counselor-camper relationships suggested other
possible items. Based on the writer's experlence of ten
years as a counselor and finally, as a director, addi-
tional items were comstructed.

The initial item pool consisted of three hundred
fifteen items. Fourteen of these ltems were obvious
duplications and were eliminated. Three hundred and onse

items were placed on & Preliminary Form.
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Preliminery Form

The Preliminary ¥orm was submitted for response,
eriticism and evaluation to the following groups:

1. The ten members of a graduate class in test
construction at Oregon State College, none
of whom had previous camping expsrience;

2. A college group of five faculty members
from Oregon State College and Wayne
University representing the areas of family
life, child and adolescent psycholegy;

3. Four Oregon camp directors with experience
ranging from two to twenty years;

L Slxty~flve camp counselors whose ages ranged
from eightesen to thirty-three and whose
experlence ranged from one to slght years,
Ten of these counselors were from Northern
California, twenty were from scattered points
in Oregon, and thirty-five were associated
with QOregon State College. While the majority
of this group had been verbally recommended
ags excellent counselors by four coopserating
directors, a few mediocre and poor counselors
were included in this group. Of the sixty~
five counselors invited to participate,
twenty=-seven completed the Praliminary Form
as requested, Again the majority of those
who completed the forms had been classified
as excellent counselors.,

The groups were asked to respond to all items,
After responding to the items, they wers asked to review
the inventory and make any desirable corrections and
suggestions. A gulde to suggestions including wording,
applicability to the camping situation, items which

| offended propriety, adequate coverage of the maln

problems in camp-counselor relationships, other suggestions
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(See copy of the Preliminary Form in Appendix A4).

As & result of tebulating and analyzing the data
from the Preliminary Form, the following changes were
made ;

1. Duplicate items were éliminat@ﬁa

2. Ambiguous items were deleted or clarified,

3. Offensive and non-applicable items wers
eliminated.

L. Wording end terms were simplifled to lower
the reading level.

5. JItems which were answered in one direction
by all participants were deleted.

6. Because of the marked tendency to use only
agres or disagree in responding, the four
categories of agree, strongly agres,
disagree, and strongly disagree were revised
to agree and disagree categoriss only.

Construetion of Form A

On the basis of the above factors, two hundred forty
items and a two point response scale were sslected form

A, the Form used for this investigation (See Appendix ¢).
- SELECTION OF THE RATING CRITERION

The Use of Rating Scales as Criteria of Success

While 1t is not the purpose of this study to
discuss methodological problems in attitude studies, the

Problem of establishing satisfactorily valid criteria of
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success merits comment. According to Thorndike, "it is the
geusral experience of workers in personnsel research that
finding or gathering relevant, reliable and administrative-
1y practical criterion measures is the most difficult |
single task which the personnel psychologlst faces"
(4O, p.6). It is apparent that the value of a study is
limited by the criteria emplaye&; for it is the eriteria
against which the items or instruments must be wvalidated.
Because of the lack of conerete criterla which
could be employed to measure success in camp counseling,
it was neecsssary in this study to employ some evaluative
technique for the purpose of determining counselor
proficiency. In spite of the many known errors such as
"halo" effect, generosity error, lack of proper definition
of traits to be rated, rating scales are looked upon as
the best existing instruments for evaluation of work of &
complex nature involving interpersonal relations for which
no objective production or success records sre aveilable
(11, p.397). For thess reasons, the rating scale was
gselected as the device for obtaining an indication of the
degree to which counselors possess certain traits
believed to be reguisites of good lsadership in the camp

situation.
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Selection of the DeMarche Rating Scale

In selecting the rating scale to be Qaad as the
eriterion for this investigation, the camping literature
wag surveyed in order to locate existing rating scales,

In addition, the national offices of the Girl Scouts,
Y.W.C.A., Camp Fire Girls and Americen Camping Association
were contacted to ascertain if current scales not yet
publicized were available. The result of thls inguiry
indicated that, while several rating scales for camp
counselors were available, only the DeMarche scale had
been developed in accordance with scientific procedures
(See Chapter II).

An analysis of the DeMarche Counselor Rating Scale
(See Appendix D) disclosed the following factors:

(12, pp.52-64).
1. The scale was developed from three major sources

a, camping, recreation and group work
literature,

b. rating scales used by previous studiss
and individual ocamps,

¢. persons in the camping field.

2. The scale was subjected to a trial period of
three summers and was considered in a research
seminar in soclology before the final form
was completed.

3. In construction of the scale, the prineciples
of rating scale construction as defined by
Cronbach (11, p.398) were followed.
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k. The Pearson-Product Moment formula was employ-
ed to ascertain correspondence between the
letter score snd the numerical score. A
random sample of two hundred forty-six
individual ratings on eighty-two counselors was
correlated with the individuasl letter secores to
give a coefficlient of .92 + .006.

5. The reliability of the rating scale was
demonstrated by the use of the Spearmsn-Rank
Difference method as a means of asesrtaining
the agreement of three different supervisors
in rating the same individuals. The correla-
tions ranged from .77 to ,91. Further analysis
indicated perfect agreement in over helf the
cages for all nine sets of supervisors,
disagreement of one letter step fairly frequent
ranging from 12 %o 42 per cent, with disagree-
ment of two letter steps present in less than
5 per cent of the cases,

The purpose of the raﬁiﬁg scale in the present study
was to produce a single criterion of sBuccess or lack of
guccess as a camp counselor. This oriterion was to be the
composite rating assigned each counselor as a result of
the more objective individual rating of traits or qualities.
The foregoing analysis of the DeMarche Counselor Rating
Scale indicated that it was developed speciflcally for
this purpose; hence the selection of this criterion.

SELECTION OF THE RATERS

The camp director was selected to evaluate the
camp counselors for the following reasons:

1. In the final analysis, it 1s the
regsponsibility of the dirsctor to
determine the re-smployment of the
camp counselor.
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2. In larger camps administered on the unit or
camp-within~a~camp basis, the director may
delegate direct supervisory responsibilities
to assistant directors., However, it is
assumed that the director's evaluation in
these camps will reflect the evaluation of
the direct supervisor as well as the
director since it is the established practice
to make a joint evaluation of each counselor
at the end of the season.

3. It is assumed that the director or direct
supervisor can, in some degree, senss the
emotional relationship between the counselor
and the campers and can diseriminate between
counselors with good and poor repport with
their campers. It is assumed further, that
this relationship will be reflected in the
final rating.

L. It was felt that no counselor should rate
another counselor for this study because of
possible personality conflicts, lack of
maturity, and lack of professional prepara-
tion for camp leadership. ;

5, It was deemed desirable to have a consistent
group of raters; that is, one with comparable
responaibility in each camp, whose tenure is
generally longer than one session, and whose
professional preparation is assumsd to be
more adequate than the remainder of the
staff.

6., It seemed advisable, based on the author's
practical experience, to make as few
demands as possible on & busy camp staff's
time. Hence, one rating seemed most
feasible administratively.

7. DeMarche reported a high degree of agreement
among three raters in using this rating
gcale (12 s PDs 61-65 Je
In summery, whils many of these points may be
considered valid, the determining factor in the selection

of the rater is that it 1s the recognized responsibility
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of the camp director to make the final decision concerning

the success and subsequent re~employment of & counselor.
SOURCES, COLLECTION AND TREATMENT OF DATA

Sources of Data

The cemps participating in the present study were
girls' camps which were operated by youth organizations
or, in one case, a recreation department. The sponsoring
agencies were located in @aﬁhinghan; Oregon, and Northern
California. The results are based on data from four
hundred and twelve counselors representing twenty-four
camps.

No attempt was made to select the camps on a basis
of statlstical sampling. All girls®' camps in the
specified areas which were associated with the American
Camping Asscciation were sent letters requesting their
cooperation (Appendix B)., The selection was determined
largely by the willingness of camp directors to cooperate
in the study. Some effort was necessary, however, to
insure typlcal camp staffs as defined by the report of
Camping at the Mid-Century {30; pPp.11-17). For this
reason, the following requiremsnts were established:

1. The camp must be a girl's camp operated
by a non-profit youth organization.

2+, The camp must enroll fifty or more
campers each session.
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3. The aam@ing'saaaon must consist of at least
four weeks duration.

L. The camp must be affiliated with the
American Camping Association.

Thirty-nine cemp directors returned cards indicat-
ing their willingness to cooperate in the study and were
sent the necessary materisls. After follow-up letters
were sent (Appendix C), twenty-sight cemps returned the
materials, Data from four of these wers incomplete or
unusable. Hence, the raaulﬁs of this study are based on
full cooperation of twenty-four camps {Appendix E}.

A distribution of the coopserating camps in terms
of the type of sponsoring organizetion is presented in
Tabls I:

TABLE I

DISTRIBUTION OF CAMPS STUDIES
BY TYPE OF SPONSORING ORGANIZATION

Sponsoring Organization Number of Camps Per cent of Total

Camp Fire Girls 10 41.6
Girl Scouts 12 50.0
Y.W.C.A. T ko2
Recreation Departments A b2

Totals 2l 100.0




| The number of returns on counselors in the parti-
| cipating camps ranged from a minimum of seven for several
camps to a maximum of forty-three for a Camp Fire Camp.
The median number of counselors for the twenty-four camps
was 15.5. A frequency distribution of the number of
counselors in the camps studied is presented in Teble II:

TABLE II

DISTRIBUTION OF COUNSELORS
IN TWENTY-FOUR CAMPS

Number of Counselors Number of Camps  Per cent of Total

7<10 9 375
11-15 3 12.5
16~20 6 25.0
21-25 2 8.3
26~30 3 12.5
31 and over X tre2

Totals 24 100.0

Method of Collecting Data

Materials and complete directions (see Appendix C)
weres sent to partieipating directors. In order to
minimize the influence of pre-~camp training and actual

‘ counseling with campers, the directors were instructed to

‘administer the inventory to all counselors early in
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the pre-camp training program.

?cllbw~up lébtexs were sent to the directors asking
them to return the inventoriss., Upon receipt of the
inventories, letters of thanks and the rating forms
accompanied by directions for completion were sent to eaeh
dirsctor (Appendix D).

The directors were instructed to rate each counselor
on the scale provided within seven days of the close of
the camping season.

A letter was sent to each dirsctor who had not
returned the rating scalss; in some instances, as many as
three letters wers sent.

The distribution of the performance ratings of the

counselors is presented in Table III:

TABLE III

DISTRIBUTION OF PERFORMANCE RATINGS
OF 412 CAMP COUNSELORS

Rating Number of Counselors Per cent of Total
A 102 24.8
A minus 38 9.2
B 196 L7.6
c 57 13.8
D ket

12
Totals 'Q%Q, 100.0
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Treatment of Data

Identification data concerning counselor, camp, and
rating wers coded and placed on the Inventory Answer
Sheets (Appendix C). All data and responses were then
puneheé on I.,B.M. cards and machine sorted on the basis
of the counsslor ratings,

Each ltem was anslyzed using the Chi-squars
technique to determine the extent to which the item
discriminated between the groups rated as highly successful
and the least successful., Fourfold contingency tables
utilizing the agree and disagree responses of the highly

successful and least successful counselors were set up.

Group L) Disagree Total
High
Low

c ' D

N

Total
Chi-square was then computed using the following
formula with one degree of freedom (31, p.200):

2
28 N (4D - BC)

% A F BT+ DT A FCT (B ¢+D7
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Significent items were carefully analyzed to deter-
mine the fundamental attitudes which were being reflected
by the items. This was done in order to discover

attitudinal patterns that might be relatsd to counselor

success or failure.
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CHAPTER IV
RELATION OF RESPONSES TO COUNSELOR SUCCESS

This chapter deals with the results of the In-
ventory of Camp Counselor Attitudes in relation to the
success of the counselors as rated by the directors.

The distribution by significance levels of the
items of the Inventory is presented in Table IV, Per

cent of ltems for each level of significance is also

indicated,
TABLE IV
DISTRIBUTION OF SIGNIFICANT ITEMS
Level of significance Humber Paer cent
with 1 degree of freedom of items Conelusion of Total
+001 1 Yery
Significant oy
01 6 Vary
Significant 2.5
05 17 Significant 7.0
«10 21 Approaching
Significance 8.8
«20 18 Not Significant 7.5
Above .20 177 Not Significant _73.8

Totals 240 100.0

T——————— ——————
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According to Guilford, items which have a level of
significance of .00l to .0l are regarded as very signifi~
cant, He states that an item with the significance levsel
of .01 "means that a Chi-square valus of 6.635 or larger
could ocecur by chance alone only once in 100 times.

+ s+ » « « We therefore regard it as very significent and
reject the hypothesis of no real difference between the two
groups" (22, p.278). Seven items are therefore very signi-
ficant and indicete a real difference in response of
syccessful and unsuccessful counselors.

Guilford further states that items with the signifi-
cance level of .05 or 5 par cent are reported as signifl-
cant (22, p.209), Seventeen items are significant at this
level.

Items with significance levels between .05 or 5 per
cent and .10 or 10 per cent are reported as ltems approach~
ing significance. Twenty-one additional items fall within
this category.

In Table V, partial ebbreviations of the forty-five
significent items and the significance levels of the total
group are reported, For the complets statement of each

item see Appendix C.
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TABLE V

SIGNIFICANT ITEMS

Item Level of
No, Item Abbreviations Significance

- 232 The counselor should be the leader ;
in the group activities 001

k}w A "ghow=off"™ can be curbed by ocalling
the attention of others to her actlons .01

108Q A camper who stubtters should be given
opportunities to talk before a largse ,
group 01

110 Children were much better behaved
twenty years ago than they are today .01

117 If a self~-consclous camper is allowed
to shift for herself, shs will learn
to get along socially .01

135 Children nowadays are allowed too much
freedom at home +01

1Ll A counselor should never acknowledge her
ignorance of a topic in the presence of
campers .01

120 There is usually one best way to do a
task which all of the group should
follow 02

61 A good motivating device is ths
comparison of a camper's actions with
that of other campers 03

96 Campers should be allowed to settle
their own differences .03

166 It is not practical to base a group's
activities on the group's interest +03

224 It is better to have campers compste
with their own records than with those ‘
of other children .03




37

Item | Leysl of
No. Item Abbreviations Significance

29 If friends are allowsd to live in the
same tent, it will aid in camp o
ad justment +05

L6 Campsrs never learn anything important
without sacrificing .05

66 The whole group should suffer when the
counselor is unable to identify the
mischief maker «05

70 Taking a firm hold of an angry camper
will make her stop what she is doing +05

82 Sex questions by pre-adolescent campers ‘
should be referred to the camp nurse «05

&g A camper found reading love magazines
should be punished 05

9l Some campers can bhe extremely irritating .05

107 The unit leader, not the unit assistant,
should be responsible for disecipline of
the assistant's campers «05

136 Adolescents nowadays are too frivolous .05

138 FParents should not be permitted to slap ,
or spank their children +05

149 What youth nseds most 1s striect
discipline, rugged determination and
sincere patriotism +05

181 If a counselor laughs with campers at a
bractical Joke, the campers tend to
get out of control »05

17 Counselors should not smoke in the
presence of campers «10

4,0 Attractive campsrs are usuaslly less
responsible than campers with ordinary
looks «10




Item
No.

65
67

71

75

102

129
147
165
167
175
183

189

195

Item Abbreviations

Campers are not usually gualified to
gelect their own individual
activities

When the campers play a practical joke
on you, you should try to get even

Cheating 1s probably one of the most
serious of moral offenses for children
of camp agse

The most lmportant objective of camping
is learning to take care of ons's self
in the out-of-doors

The boastful campsr is usually compen~-
satling for feeling of inferiority

Camp aoctivities are most interssting
when they are very diffieult for ths
camper

A camper who 1s a "tattle~tale™ should
be used to keep the counselor informed

The seriousness of comie¢ books has
probably been over-emphasized

Correcting a camper before the group
1z & good way to control her

Withdruwing privileges 18 a good way
to discipline campers

A camper who worriss a great deal
should be told to try to forget it

Attempts to correct a bad habit may
intenslify the habit

Campers who are always taking the lead
in discussions are usually trying to
get attention

Most mischievious behavior is an attempt

to annoy the counselor

Level of
Significance

«10

+10

+10

.10

+10

.10

+10

«10

<10

«10

»10

«10

+10

10

38
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Item | Level of
No. Item Abbreviations Significance

197 A counselor should avoid discussing
86X problems with ocounselors «10

206 A camper should be punished by the
counselor for swearing «10

218 Most campers try to meke things esasier
for the counselor 10

- 226 A good way to encourage a child to do
better is to promise her a reward «10

240 Keeping disecipline is one of the major
problems in camp «10
ANALYSIS OF RESPONSES TO SIGNIFICANT ITEMS

An examination of significant items indicates that
they dlsoriminate in varying degrees betwsen the most
suceessful and the least successful counselors. For
purposes of interpretation, the significant items may be
classifled as related to five attitudinal arsas. These
areas appear to reflect attitudes related to moral status,
discipline, child development, camping philosophy, and
other personal reactions of the counselors. A4 clarifica-~
tion of the five areas, an analysis of the responses in
each area and a table of responses are prssented in the

following pages.

1. Moral Status and Training

The significant items in this area reflect abtti-
tudes dealing with the moral status and training of
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ehildren as concerned with their adherence to adult=-
imposed standards, An example of this type 1s item 110,
significant at the 1 per cent lewvel: "Children were much
better behaved twenty years ago than they are today."

The six items regarding moral status of campers
may be divided into two sub-groups. One grouwp, items 17,
147, and 71, involves current behavior problems related
to counselor smoking in the presence of campers, sariaa$~
ness of comic books, and camper cheating. While both
groups generally felt that counselors should not smoke
when campers are present, a few of the successful counsel-
ors felt that such conduct was permissible. In the itenms
involving cheating and comic bcakﬁg a majority of the
successful counselors agreed that these problems wers not
serious while the majority of the unsuccessful counselors
considered these to be serious problems of conduct.

Items 136, 110 and 135 intimated that the behavior
of children and adolescents twenty years ago was more
acceptable according to asdult standards than is the
behavior of today's youth, The least successful
counselors agreed with these statements more often than
did the most successful counselors,

The percentages of the responses of the counselors

to these items are presented in Tabls VI.
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TABLE VI

RESPONSE OF MOST SUCCESSFUL AND LEAST SUCCESSFUL
COUNSELORS TO SIGNIFICANT ITEMS RELATED T0 MORALS

Ttem - Gomssiors 0 Mounsersre

No. ¥ ZAgree % Disagres Total % Agree % Disagres fotal
17 96.1 3.9  100% 100 100%
7L 43.6  56.k 100 57.3 42.7 100
110 6.9 93.1 100 21.1 78.9 100
135 22,5 77.5 100 42.1 57.9 100
136 8.9 91.1 100 20 80 100
L7 60k 39.6 100 45.9  Shel 100

In summarizing the responses of the counseloers to

the six items dealing with moral status and training, the
responses of the successful counsslors indicate that they
regard‘prablams in thils area less gseriously and with nore

Tlexibillity than do the unsuccessful counselors. The |
successful counselors also indicated more confldsnce in

today's youth than did the unsuccessful counselors,

2. Diseciplins

The eleven items in this area deal with diseipline
and with methods of dealing with disciplinary problems.
Item 107, significant at the 5 per cent level, is an

example of the items in this area: "The unit leader,
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not the unit assistant, should be responsible for the
discipline of the assistant's campers.”

Attitudes concerning methods of diseipline are re-
fleocted in several of the significant items., Items 66
and 165 indicate that the lsast successful counselors
were willing to use group disciplinary methods more often
then the successful ecounsslors.

Responses to 1tem 67 indicated that approximately
twice as many unsuccegsful as successful counselors would
use retaliation as & method of discipline.

Responses to items 70 and 167 indicated that a
greater proportion of the unsuccessful than successful
counselors agresd with using withdrawal of privileges and
physical restraint as disciplinary measures.

The responses to items 88 and 206 indicated that
a larger per cent of thse unsuccessful than successful
counselors felt that swearing and reading love magazines
should be dealt with through punishment.

Responses to item 107 indicate that twice as many
unsuccessful counselors as successful counselors want an
authority rather than the counselor involved to deal with
disciplinary problems.

As indicated by item 138, more of the successful
than the unsuccessful counselors expressed ths opinlion

that parents should be able to diseipline their children
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by spanking.

Responses to items 181 and 240 indicate that ap=-
proximately twlce as meny poor counselors as successful
counselors are conceérnsd about disoipline and control of
campers.

The responses of the counselors to these items

are presented in Table VII.
TABLE VII

RESPONSE OF MOST SUCCESSFUL AND LEAST SUCCESSFUL
COUNSELORS TO SIGNIFICANT ITEMS HELATED TO DISCIPLINE

102 Most Successful 76 Least Successful

Item Counselors Counselors
No. v % Disagree Total % Agree % Disagres Total
66 60.4 39.6 100% Th o7 25.3 100%
67 9.8 90.2 100 18.4 81.6 100
70 23.8 76.2 100 38.2 61.8 100
88 3.9 96.1 100 12 88 = 100
107 9.8 90,2 100 2l.1 78.9 100
138 b4 96 100 11.8 88.2 100
165 59 9hel 100 13.2 86.8 100
167 56.9 43.1 100 70.7 29.3 100
81 12.9 87.1 100 25 75 100
206 32 68 100 bio7 5543 100

240 26.5 735 100 L9 51 100
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In summarizing the respopses of the counselors to
the sleven items dealing with disciplinary problems, the
responses of the successful counselors indicate that they
tend to be less concerned sbout discipline problems and
controi of the campers than are the unsuccessful coun~
selors. The successful counselors also indicated that
they tend to deal with disciplinary problems more 1énxant~

ly than would the unsuccessful counselors.

3. Child and Adolescent Development

The items in this area are related to concepts of
child and adolescent social and emotional development.
Item 43, signlficant at the 1 per cent level, is an
example of items in this area: "A 'show-off' can be
curbed by calling the attention of other campers to
her actions.”

Items 29 and 96 in this area involve attitudes
towerds peer group adjustment. A larger per cent of the
unsuccessful counselors thought that campers should be
allowed to settls their own differences as indicated by
item 96. Responses on item 29 indicate that a larger
proportion of successful than unsuccessful counselors
would allow friends to live in the same tent,

Items 43, 77, 189 and 129 deal with attention
getting mechanisms, Responses to item 43 indicate that

four times as many unsuccessful as successful counselors
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feel that a show-off can be curbed by calling attention
of others to her actions. Responseg to items 77 and 189
indicate that a larger percentage of the unsuccgssful
than successful counselors tend to agree to generaliza~
tions regarding attention getting mechanisms. While

both groups indicated that "tattle-tales" should not be
encouraged, responses to item 129 indicate thet a small
per cent of the unsuccessful counselors would encourage &
tattle~tale.

Responses to items 82 and 197 indicate that
unsuccessful counselors feel less responsible in discuss-
ing sex matters with campers. As indicated by responses
on 197, a majority of the succsssful counselors feel that
they should discuss questions involving sex while the
majority of the unsueccessful counselors feel that they
should not discuss these matters with the campers.

Responsses to item 108 indicate a great deal of
difference between the successful and unsuccessful
groups concerning the treatment of a camper who stutters.
Twice as many unsuccessful as successful counselors would
give the camper opportunities to talk before a large
group.

Responses to item 117 indicate that a larger
percentage of the unsuccessful than successful

counselors feel no responsibility toward helping a
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self conscious girl adjust to the group.

With refsrence to item 175, a majority of the
successful counselors do not believe that a camper who
worries excessively should be toléd to forget it, while
the unsuccessful counselors divide evenly on this
item,

Responses to item 183 indicate that a majority of
the unsuccessful counselors agree that attempts to
break an attention getting habit may result in fixing
the hablt while a2 majority of the successful counselors
disagree with this opinion.

Responsas of counselors to these items are

presented in Tabls VIII.
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TABLE VIII

RESPONSE OF MOST SUCCESSFUL AND LEAST SUCCESSFUL
COUNSELORS TC SIGNIFICANT ITEMS RELATED TO CHILD

DEVELOPMENT
wen O Mo Sermeer 76 Leggy Susgenetn
No. Y3y Isagree Total % Agree % Disagree Total
29 69.6 30.4 100% 54.7 5.3 100%
43 b 96 100 18.4 81.6 100
77 92.2 7.8 100 98.7 1.3 100
82 3l.k 68.6 100 46.7 53.3 100
96 65.7 34.3 100 81.3 8.7 100
108 23.5 76.5 100 46+1 53.9 100
117 5 95 100 17.1 82.9 100
129 100 100 2.6 97.4 100
175 36.3 63.7 100 50 50 100
183 L6.4 53.6 100 60.3 39.7 1060
189 14.7 85.3 100 R5 75 100

197 L7.5 52.5 100 61.8 | 38.2 100
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In summarizing the responses of the camp counselors
to the twelve items dealing with child and adolaescent
development, the successful counselors tend to be more
willing to try to understend and help the individual
camper than the unsuccessful counselor. The successful
counselors also tend to disagres with generalizations
more often than do unsuccessful counselors., The responses
of the unsuccessful counselors are less consistant with
accepted principles of child and adolescent behavior than

are those of the successful counsslors.

L. Fhilosophy of Camping
The items in this area deal with philosophy of

camping, particularly in regard to motivation in camping.
Item 232; significant at the .1 per cent level, is an
example of items in this arsat "The counselor should be
the leader in the group activities.”

Items 61, 226, 102 and 46 deal with comparison,
rewards, difficult aativiﬁi&a; and suffering as motivat-
ing devices. Responses to each item indicate that
unsucecessful counselors agree to the use of these devices
more often than do the successful counselors,

Items 65 and 166 deal with programming based on
individual and group interests., Responses to these items

indicate that a larger per cent of ths successful than

/
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the unsuccessful counselors agree with this concept.

Responses to item 75, stating that skill is the
most important objective of cemping, indicate that the
majority of the successful counselors disagree with this
statement while the unsuccessful counselors agree by a
slight majority.

Responses to item 120, which may be related to
item 232, indicate that a majority of the successful
counselors disagree with the statement that there is
usually one best way to do a task while the responses of
unsuccessful counselors are equally divided on this item.

Item 224 states that self competition is preferabls
to competition with other campers. Responses to this
item indicate that the successful counselors disagres
with this statement more than three times as often as do
the unsuccessful counselors,

Responses to item 232, the most significant ltem
in the inventory, indicated that a substantial majority
of the successful counselors disagreed with the statement
that the counselor should be the leader in group
activities, while & majority of the unsuccessful counsel-~

ors agreed with this statemsnt.
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TABLE IX

RESPONSE OF MOST SUCCESSFUL AND LEAST SUCCESSFUL
COUNSELORS TO SIGNIFICANT ITEMS RELATED TO CAMP-
ING PHILOSOPHY

e 1 fo B 76 Loy ey
No. Rgree % Disagree Tot % _Agres b Disagree Total
L6 1 99 100% 6.6 93.4  100%
61 21.6 78.4 100 3645 63.5 100
65 5.9 94.1 100 ko5 85.5 100
75 38.6 6l.4 100 514 48.6 100
102 59 95.1 100 12 88 100
120 31k 68.6 100 50 50 100
166 2 98 100 9.2 90.8 100
224 779 22.1 100 93.7 6.3 100
226 23.5 76.5 100 38.7 61.3 100
232 27.9 72.1 100 61.2 38.8 100

In summarizing the responses of the camp counselors
to the ten items dealing with philosophy of camping, the
successful counselors have a greater tendency towards
democratic rather than autocratic attitudes than do the
unsuccessful counselors, The successful group tend to

place the major emphasis in camping on personal adjustment

objectives of the campers while the unsuccessful
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counselors place the greatest emphasis on the subjeot
matter of camping. Successful counselors tend to per-
celve the role of the counselor as that of an aid to
developing leadership from within the group while the
unsuccessful counselors tend to perceive the role of the
counselor to be that of an authoritative, constant and

unquestioned leader of the group.

5. Personal Resctions

Whille all items in the inventory may be classified
as personsal reactions, these six items do not seem to be-
long in any of the previously discussed areas and seenm
more personal in nature then the majority of items, An
example of this type of item is 141, significant at the
1l per cent level: "A counselor should never acknowledge
her ignorance of a topic in the presence of campers."

Responses to item 40 indicate a larger percentage
of unsuccessful than successful counselors believe that
attractive campers are less responsible than cther
campers.

Responses to item 94 indlcate that a larger
proportion of successful than unsuccessful counselors
agree that some campers can be extremely irritating.

Responses to item 1l4l, concerning acknowledging

ignorance in the presence of campers, indicate that a

considerably larger per cent of the successful counselors
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than unsuccessful counselors feel this is acceptable
behavior.

Item 149 states that the basic need of today's
youth is strict discipline, rugged determination, and
the will té work. The unsuccassful eaunaaleré agread
with this statement more often than did the successful
counselors,

A larger proportion of the successful counselors
do not fesl that mischievious behavior is directed toward
the counselor as indicated by responses to itamxlgsk

Most successful counselors agree that campers try
to meke things easier for the counselors as indicated by
item 218, while a slight majority of the unsuccessful
counselors disagree with this statement.

Responses to these items mey be found in Table X,
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TABLE X

RESPONSE OF MOST SUCCESSFUL AND LEAST SUCCESSFUL
COUNSELORS TO SIGNIFICANT ITEMS RELATED TO OTHER
PERSONAL REACTIONS OF THE COUNSELORS ‘

trea O fom Ssmeerd 76 Legss it
No. % hgres % Disagree Total % Agree % Disapree ToGal
40 5.9 941  100% k5 8545 100%
9L 96.1 3.9 100 87.8 12,2 100
141 9.8 90.2 100 25 75 100
149 17.8 82.2 100 31.1 68.9 100
195 17.8 82,2 100 28.9 71.1 100
218 66.2 33.8 100 L9 51 100

In summarizling the responses of the camp counselors
to the six items dealing with the personal reactions of
the counsslors, the unsuccessful counselors tend to ssek
security through knowledge of subject matter and conven=-
tional correctness of position more often than do the
successful counselors, Other responses indicate that the
successful counselors are more ineclined %o respect and
trust the inbtentions of the campers than are the unsuccess-
ful counselors who feel that they are not appreciated and
that mischievious behavior is directed towards them

personally.
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CHAPTER V

SUMMARY, CONCLUSIONS, CRITIQUE, AND RECOMMENDATIONS
FOR FURTHER STUDY

This study of camp leadership deals with an in-
vestigation of the relationship between the responses of
four hundred and sixteen counselors in twenty-four camps
to certain attitude revealing items and the composite
success or fallure ratings assigned to those counselors
by the camp directors, The purpose of this investiga~
tion was to determine if there is a measurable diffsrence
in the attitudes of successful and unsuccessful counselors

towards campers.
SUMMARY

Instruments for Securing Data

Two instruments wers employed to collect the basic
data. These were the Camp Counselor Attitude Towards
Campers Inventory developed by the writer apeaifically
for this study and the Camp Counselor's Rating Scale
developsd by DeMarche for a similar study (See Appendix D).

The construction of the attitude inventory

involved

1. an examination of various attitude inventor-
les in related fields,
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2. & review of the gqualifications for camp
counselors as outlined in the literaturs,

3. a sorutiny of the camping literature for
productive leads,

4. the writer's experience of ten years as a
camp counselor and as a camp director,

5. & trial testing of the form with college
graduate students, collsge faculty, camp
directors and camp counselors.

The DeMarche instrument for rating of the

counsslors by the camp supervisor was developed in &

similar manner.

Sources ofrnaﬁa

.
A total of twenty-four girls' organization camps

in three states participated in the study. The selection
of the camps was based on the willingness of the direct-
ors to participate in the study rather than through the
use of & statistical sampling.

The responses to the inventory were made by the
four hundred and sixteen individual counselors, The per-
formance ratings of the counselors were made by the
twenty~four camp directors., In addition to the directions
imprinted on sach of the data schedules, complsete instruc-
tions for the use of both instruments were supplied to

the camp directors,




56

Treatment of the Data

The treatment of the data involved the use of the
Chi-square technique to establish the assocoiations between
the responses of the camp counsslors to attitude reveal-
ing items and the relative success or lack of success of
the counselors. Those items having the highest or most
slegnificant relationship to the criterion were given
close study in an attempt to evaluate the nature of the

attitudes revealed by each group of counselors.
CONCLUSICKS AND IMPLICATIONS

It is an oversimplification to assume that the
differences between the most successful and the least
successful counselors can be ocompletely explained in
terms of any one eriterion. Furéhar, it may be assumed
that the attitudes of the counselors are the results of
the inter-action of a multitude of factors. Whlle the
development of attitudes is a highly complex proecess which
is beyond the scope of this investigation, it 1s hoped
that measurement and insight into counselor attitudes
will eventually lsad to better ssleotion and training of

superior camp counselors.

Items with Little Association

The analysis of the responses to two hundred and
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forty items revealed that one hundred and ninety-five of
them showed little association with the success or fallure
ratings of the counselors. Several factors may have
accounted for this lack of agsociation., The statements
may have been too general In nature causing an egual
division of responses, Wording may have obviously favored
one response over the other, Both groups may havs agreed
Pproportionately with an item indicating no real difference
in the responses of the successful and unsuceessful groups

for this item.

Items with Considerable Association

0f the two hundred and forty items, forty-three
were significant at the 10 per cent level or better and
may be sald to have considerable assoclation with the
success or fallure ratings of counselors. Of these
forty~three items, twenty-one items falling between the
10 and 5 per cent levels of significence serve as aids
in interpreting and clarifying the attitudes revealed by
the more significant items of the inventory.

Twenty~four items were significant at the 5 paxr
cent level or better and may be sald to be significantly
assoclated with success or fallure ratings of counselors.

These items were divided into five categoriss or arsas

to fecilitate interpretation. The five attitudinal areas
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include moral status, discipline, child development, camp-
ing philosophy and other personsl reactions.

Interpretation of Items With Considerable Association

While the differences in the attitudes of the most
successful and least successful counselors cannot be
described in all-or-none categories, several tendenciles
seem apparent. The findings of this study parallel and
concur with the findings of Cook, Lae&a; and Callis in the
development of the Minnesota Teacher Attitude Inventory
(8). The interpretation of the results of the present
study was influenced by the Cook, Laaés; and Callis study
and by Adorno, et. al., The Authoritarian Personality
(1, pp.222-279).

1. Moral Status and Training

The successful counselors tend to regard current
behavior problems with more flexibilliy, less seriousness
and less conventionality than d4id unsuccessful counselors.
The unsuccessful counselors tend to adhere more rigidly
to conventional standards of behavior in considering
cheating and reading comic books as serious problems of
conduct. This miﬂbeha?icé is deemed serious, not to be
passed over lightly. One explanation of this tendency
toward conventionalism /Tigid adherence to accepted

standards/ is that the counselor may have lived under
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rigid restraints and resents the idea of others having more
fresdom,

The successful counselors indicated acceptance of
the behavior and of the seriousness of purpose of today's
youth more often than did the unsuccessful counselors.

The unsuccessful counselors had less confidence in the
campers than did the successful counselors. The unsuccess-
ful counselors also displayed a greater tendency to resist
the innovation and the unasaal; and to cppose a permissivs

atmosphere in the home.

2. Diseipline

An analysis of the tendenciss of the successful
counsselors in regard to responses to items concerning
discipline indicates that these counselors are less con-
cerned and are less harsh in dealing with ﬁiaaipliﬁary
problems than are the unsuccessful counselors.,

The responses of unsuccessful counselors indicate
greater hostility towards the campers, characterized by
a greater expectancy of discipline problems and & greater
tendency to condemn and punish campers who violate the
conventional code of camp conduet., At the same tims,
the unsuccessful counselors are more inclined to refer
offenders to a higher authority for punishment.

The unsuccessful counselors are less prons to
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sanction spanking of children by parents while the success-
ful counselors tend to sanction this more often. One ex-
Planation may lle in the greater willingness of the
unsuccessful counselor to use less dirset methods of
discipline, such as withdrawing privileges and retalia-
tion.

3. Chiid Development

With regard to the understanding of concepts of
child development, the successful counselors tend to be
more willing to try to understand and help the individual
camper; to disagree with generalizations; to spare the
camper embarrassment; and to agree with accepted principles
of child development. Responses of the successful
counselors tend to reflect subjective and imaginative
thinking in problem solving.

The various responses of the unsuccessful
eeunsalors»inﬁieata more opposition to subjective,
imeginative, and tender minded thinking. The unsuccesaful
group tend to aveld sxémining the deeper sources of ba-
havior, to judgse behavior on the basis of its apparent
concrets and objsctive significance. As a group, they
tend to avoid the personal, humen phenomena; %c ignore
intangible responsibilitiss for alding camper adjustment;

to have a "lalssez~falre" poliey regarding this adjustment,.

The unsuccessful counselors' responses are not as
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consistent with accepted principles of child development

as are those of successful counselors.

L. Fhilosophy of Camping

Successful counselors tend to respect individual
and group choices of activities suggesting democratic
rather than autoeratic attitudes. Successful counselors,
in disagreeing that skill is the main objective of camping,
implied by this response that more personal or internalized
objectives are the most important objectives of camping.

Unsuccessful counselors tended to place the é&j&r
emphasis on the subject matter of camping; on tangible
gkills rather than whet the campers feel, know and need.
This group was less democratic in planning group activities
and more authoritative in suggesting individual activities.

Sucesssful counsslors are more willing to experiment,
to try several methods of performing a task them the
unsuccessful counsselors, Successaful counselors tend to
perceive the role of the counselor as an ald to developing
leadership from within the camping group while the
unsuccessful counselor perceives the role of the counselor
to be that of an suthoritative, constant, and unguestioned
leader of the group.

The tendency of the unsuccessful counselors to

employ motivating devices that could be embarrassing or
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cause personal hardship may convey the implication that
they /The counselorsg/ have learned in this manner; so
should others (1). kTﬁa succassful counselors do not
agree with the use of these motivating devices as often
as do the unsuccessful counselors. Instead, the success-
ful counselors indicated that compstition with others
rather than competition with self is a good device., The
unsuccessful counselors do not agree with this type of
motivation; perhaps thay are reflecting conventional
patterns or perhaeps they are reflecting a projscted fesr

of failure.

5. Personal Reactions

Successful counselors are more inclined to respect
and trust the intentions of the campers than ars
unsuccessful counselors who feel thet they are not
appreclated end that mischievious behavior is directed
towards them personally.

In this area, the conventional, aggressive
attitudes of the unsuccessful counselors aere dlsplayed
when they indicated that striet discipline and will to
work are the basic needs of youth today. The successful
counselors did not reflect this attitude as often.

The unsucc¢essful counselor tends to seek sscurity

through knowledge of subject matter, and to worry gbout

the correctness of her position while the successful
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counselors reflect these tendencies to a lesser degree.
In response to the statement that campers ean\be
extremely irritating, the unsuccessful counselors tended
to follow the conventional pattern of disagreeing and
thus avoided expressing any personal reaction. The
guccessful counselors esgreed with the statement in spite

of conventionally expressed attitudes.

Summary of Counselor Attitudes

In comparing the responses of the most successful
counselors and the least successful counselors, the suc-
cesaful group tend to reflect a high degree of soclal
and emotional security while the least successful
counselors tend to reflect persistent ego~involved
attitudes of social and emotional insecurity. The

tendencies of the two groups are presented in Table XI.
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TABLE XI

TENDENCIES OF THE MOST SUCCESSFUL AND THE LEAST
SUCCESSFUL CAMP COUNSELORS AS REVEALED BY
RESPONSES TO SIGNIFICANT INVENTORY ITEMS

Tendencies of the
Most Successful Coungslors

Tendencies of the
Least Successful Counselors

Permlssive atmosphere
Flexibility in Attitudes

Lack of fear regarding
correctness of position

Lack of fear of disciplin-
ary problems

Mutual affection and
sympathetic understanding

Emphasis on internal frame
of reference for bshavior
standards

Desire to develop leader-
ship in campers

Regpect for rights,
abilities and feelings
of campers

Authoritative atmosphere
Rigid conventionalism

Fears of inadequacy and
fears regarding correctiness
of position

Fears of diseciplinary
problems

Feelings of distrust and
hostility

Emphasgis on external frame
of reference for behavior
standards

Degire to dominate campers

Respect for conventional
patterns of behavior
regardless of individual
rights, abilities and
fealings

In summary, the unsuccessful counselors tend to

reflect the adjustment mechanlsms of the insecure to a

greater degrse than do the successful counselors.

These

mechanisms suggest low security for the unsuccessiul

counselors as opposed to relative security for the

successful counselors.
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CRITIQUE

The velus of this study has been limlted by the

following factors:

1.

2.

3

L.

5

6.

A rating scale is not a precise instrument. While

it seemed ths best scale for the purposes of this
study, the usefulness of the DeMarche scale would be
improved with the addition of finer gradations in

the composite scores, that is, the use of five to
seven classifications rather than four (See

Appendix D).

Ratings for each counselor by three persons in a
supervisory capacity may have been more accurate

than & single rating by the director.

The size of the final sample wes minimal for this type
of study. The results might have besn more significant
if the total number of participeting counselors wsre
one thousand rather than four hundred and sixteen.
This investigation was geographically limited to the
northern Pacific coastal states.

Sinee the counselors who participated in this investi-
gation were already employed, no measure of the
"fakability" of this instrument was derived.

A limitation common to attitude inventories is that

of correlating expressed attitudes with actual

behavior. It is assumed that camp counselors will act
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in acecordance with expressed attitudes,

7. The sample may have been blased since it was not de-
rived through compulsory random sampling. The
willingness of the directors to participate may have
reflected a more professional interest and training
of the dirsctor which, in turn, may have favorably

influenced her selsction of camp counselors.
RECOMMENDATIONS ¥FOR FURTHER STUDY

The research studies in camp counseling are limit-
ed in comparison to those which have been made in some of
the other fields of inter-personsal relationships. The
majority of the studies completed in camping have dealt
with problems in organization, administration, and
program. Further ressarch is nesded in all of the areas
of camping, and especially in the area of camp leadership.

Suggestions for further study in camp leadership
are as follows:

1. A validation study could be made by using the
significant items in this investigation as a basis
and applying them to a similar group of counselors
in similar girls' camps.

2. An inventory developed from the significant items
of this study might be applied to counselors in

boys', co-educational, and public school camps to
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L.

5.
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datermine the difference, if any, in the attitudes
of these counselors and those in girls' camps.

An investigation of the stability of attitudinal
patterns for the age group represented by camp
counselors might be of value in aseertaining the
value of antitade measurement for camp counsslors.
Further development of'rating forms and rating
procedures may lead to a standard camp counselor
evaluation procedure which could aerve’as a more
valid criterion for studies of this nature.

A study combining an inventory composed of the
significant items in this investigation with the
valid predictive factors from other studies might
result in a predictive instrument for selscting

camp counselord,
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OREGON STATE COLLEGE
School of Education
Corvallls, Oregon

Education Hall 230
May &, 1955

Deay Camp Counselor:

As an experienced camp counselor, you probadbly
realize that "the most important factor in successful
camping is the quality of the camp staff", Because of the
need for research concerning what mekes a good counsslor,
I am undertaking a study in the measurement of counselor
attitudes towards campers.,

Cen you take the time to complete this TRIAL form
of the inventory immediately? As a member of the pilot
group for this study, you will help to advance knowledge
in the camping field.

Since this is only a TRIAL form, g%gase respond
to inventory first. After responding to 1t, please re-
view 1t and mexe any corrections and suggestlons you
wish to meke, In order to save your time, please write
on the inventory, not the answer sheet. A gulds to sug-
gestions might be:

a. Wording; are changss needed? If so, how?

b. Are there items which are not pertinent
to the test? _

¢. Are the main problems adequately covered?
If not, which? How?

de. Are there items which offend your sense of
propriety? If so, which?

8. Do you have other suggestions?
Upon the basis of the recommendations from this

pilot group, the inventory will be revised, re~worded,
and shortened.
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Camp Counselor, p., 2 5/4/56

Please make your comments immediately and return
this to me in the enclosed envelope via CAMPUS or
U.8. MAIL.

Meny thanks for your interest and cooperation,

ML:ce ' Margaret Lumpkin
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CAMP COUNSELOR
ATTITUDES TOWARD CAMPERS
Pralimiﬁary Form

Margaret Lumpkin, 230 Education Hall,
Oregon State College, Corvallis, Ore.

DIRECTIONS

This inventory consists of 301 statements designed
to sample your opinions about camper~counselor relations.
Since there is disagreement as to what the relations
should be, there are no right or wrong answers., Your own
individual feeling about sach statement is wanted., Read
each statement carefully and decide how Y 0 U feel about
it. Then mark your answer on the answer sheet.

SA A D 8D
If you strongly agree, mark an X

over 1 X 2 3 b
If you agree, mark an X over 2 1 3 [
If you disagree, mark X over 3 1 2 X L
If you strongly disagree, mark an ,
X over 4 1 2 3 X

Think in terms of camp and of the general
sltuatlon rabher than Specilic ones.

There 1S no time limit, but work as rapldly
as you can. PLEASE RESPOND TO EVERY ITEM.




1.
2e

3,

5e

6.

7.

8.

9.
10.
i1.
1z2.

13.

b,
15.
16.
17.

76
The camper who has the greatest activity skill is
usually the most popular.

If friends are allowsed to live in the same tent,

it will aid in camp adjustment.

Mary is a self-conscious glrl who always remains on
the fringe of the group. It would be best to let
her shift for herself as she will learn sooner or
later to get along sociably.

If & capper is slone too much, she falils to learn
how to get along with her group.

When & camper spends all hex timﬁ with one other
camper and will have little or nothing to do with
any others, the counselor should break up that
friendship.

A camper who is anti-socisl shauid be made to faal
ashamed of hersself.

Two campers have repeatedly complained about living
in the same %ent. It would be best to change one
to another tend.

Campers must learn to respect counselors because
they are adults.

Most of the naughtiness of a camper is intentional.
Counssling never gets monotonoua.
Campers can be very boring at timss.

Most campers try to maks things easier for the
counselor.

Counselors who are liked best probably have a better
understanding of campers,

Most campers are considerate of thelr counselors.
Campers like to annoy counselors.

Counselors should not expsct campers to like them.

Most mischievous behavior is done to annoy the
counselor.
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A counselor loses her influence over her campers by
becoming well acguainted with thenm.
A counselor should make her campers yeallze that
they are her inferiors because they are young and
insxperienced.
It is a poor policy for the counselor to play with
her campers because 1t will lowsr their respect
for her authority.
Mischievous campers are usually vielous.

A good counselor remembers that familiarity breeds
contempt.

Unguestioning obedience in a camper is not desirable.

The first thing a new camper needs to learn is to
obey the counselor without hesitation.

In camp, a child should be taught to obey a eaunsalar
without guestion.

4 counsselor should not be expected to manage a child
if the child's parents are unable to do so,

Campars should not expeet talking privileges when
counsaelors wish to talk.

Campers should not respect counselors any more than
any other adults.

A counselor needs to bs "hard-~boiled" to maintain
good group control.

"Qld-fashioned whippings™ are not needed in camp.

A camper shouid learn that the "counselor knows
best".

Counselors should exercise more asutherity over
campers than they do.

At mealtime, campers "gshould be seen and not
heard”,

Whispering after taps should not be tolerated.




35.
36.

37,

38.

39.

40,

Ll.

L2,

L3.

Ll

45.

L6,

L7.

L8,

49.

78

Keeping discipline is not a problem in camp.

Disciplinary problems are seldom the fault of the
counselor,

Counsealors should consider problems of conduct more
seriously than they do.

As a rule, counselors do not have snough control of
thelr group.

Withdrawing privileges is a good way to discipline
campers.

A responsible counselor will keep rest hour
absolutely quiet.

The unit leader, not the unit assistant, should be
responsible for discipline of the assistant's
campers.

The basis of good dlsecipline is extreme sternnsss
at the beginning of the camp seassion.

Slight infractions of camp rules should always be
punished.

Taking & firm hold of an angry camper will meke her
stop what she 1s doing.

You eatch a camper sweeping trash under another's
bed. You should take her to talk to the
director.

A counselor should be able to settle most of her
disciplinary problems without reference to the
unit leadsr.

Obedience and respsct for authority are the most
important virtues children should learn.

Campers should be made to reallze that the
counselor is boss.

Your group has been making lots of noise after
taps. It would be best to mske & plea to the
campers to behave,
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To quiet a group that has become noisy, a counselor
should make herself heard above the nolse.

The best way for a young counselor to have good
control of her group is to set forth all her rules
the first day.

Campers should be warped before starting on an
overnight trip that there will not be another one
it they do not cooperate.

The best way to maintain the attentlon of a group
is to ask them to listen.

At times, it 1s necessary for the whole group to
suffer when the counselor is unable to identify
the mischiefmaker.

It is unwise to permit campers ever to criticize
the counselor's opinion.

A camper has the right to disagree openly with her
counselor.,

Aggressive campers require the most attention.

Loud and boisterous ocampers often have an inferior-
ity complex.

Extreme shyness in & ohild 1is likely to be more
serious than aggressive behavior.

A bossy and aggressive camper may be trying to
hide a feeling of inferiority.

One of the first steps in treating nail-biting is
to make the child comfortable and free from
criticism.

A camper should be shamed for masturbating.
Children do many things merely to get attentlion.

A camper in your group cannot get along with other
campers. She teases them and plcks fights with

them. You should not let her participate in
group acetivitlies until she can bshave.
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A bright camper is a source of annoyance in your
tent. You should take the arrogence out of her by
giving her some work she cannot do.

A camper is very timid about speaking to you. You
should try to lgnore this timidity.

A counselor should tell the camper who worries
excessively just to forget 1t and avarything will
be all right.

A campsr should be expected to be able to give
adequate reasons for her undesirable behavior.

Shyness in a camper is preferable to boldness.

Campers who "get smart" probably have too high an
opinion of themselves.

A boastful camper is usually over-confident of her
ability.

A very shy camper should be forced Into more
activities.

A camper who spends an undue amount of time day-
dreaming should be t0ld not to spend so much
time day~dreaming.

A camper who spends a lot of time day-drsaming should
be given opportunitiss to achleve real successes,

A camper should be allowed to use either her left
or right hand in activities,

It is better for a girl to be shy and timid
than "boy ecrazy".

The boastful camper is usually compensating for
feelings of inferiority.

A very shy camper should be reguired to dress and
undress with ths other members of her group.

A camper who is seriously maladjusted may be
considered a model camper by her counselor.
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Children who get complimented a great deal are usual-
ly very fond of flattery.

Cheating is probably one of the most serious of moral
offenses for children of camp ags.

A camper who is a "tattle-tale" should be encouraged
to keep the counselor informsd.

A child may be perfectly honest in one situation
and cheat in another.

The counselor should threaten to punish the camper
who tells lies.

A counselor should disregard the complaints of the
camper who constantly talks about lmaglinary
illnesses.

A camper who stutters should be glven opportunities
to talk before a large group.

A camper who bites her nails should be shamed.

A camper's stuttering may be due to emotional
tension in the home.

Imaginative tales by campers demand the same punish-
ment as lying.

Listlessness, carelessness, and disorder are more
serious than is the behavior of the e¢hild who
refuses to talk or play with other campers.

A camper should be punished by the counselor for
swearing.

A counselor should not tolerate use of slang by
& Sampﬁfw

A camper found reading love magazines should be
severely punished.

Counselors probably over-emphasize the seriousness
of comic books.

A "show-~off" should be curbed by calling the atten-
tion of others to her actions.
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A good way to encourage a child to do better is to
promise har a reward,

Criticism of a camper before the group is to be
encouraged more than criticlsm in a private
conference,

A counselor can motlivate greater achievement on
the part of a camper by emphasizing what the
camper cannot do rather than what she can do.

Criticism of adolescent campers by counselors is
more affective for obtaining desired behavior than
critiecism of campers by others of their own age.

Praise 1s more effective than blame in dealing
with campers.

It is not a good practice to compare a campsr with
other campers while she 18 present.

A good motivating device is the critical comparison
of & camper's sctions with that of other campers.

- Success 1s more motivating to a camper than

failurs.

It sometimes does a camper good to be critized
in the presence of others.

A good way to punish an erfendar is %o allow others
to make fun of her.

Ridiceuling of cemper in the presence of others is
generally an ill-advised form of punishment.

A counselor should not be expected to sacrifice an
evening of recreation in order to help a camper
work out personal problems.

Most campers do not appreciate what a counselor
dosgs for them.

Campers expect too much help from their
counsselors.

A counselor should not be expected to burden her-
self with a camper's problems.
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When Taps sound, the counselor's job is over for
the day.

Absolute justice in a counselor appeals to the
campsrs more than her knowledge does.

Campers learn better under a counselor who
dresses neatly.

Married women often make the best counselors.

A tralned counselor may profit from observation
of other counsslors' campfire actlivities.

A camper knows instinetively whether a counselor
likes her or not.

Many campers fall to sdjust to camp because they
have not had the right counsselor.

Lack of interest on the part of the campers may
meen failure on the part of the counselor to
reach them.

Counselors understand children because they were
once chlldren themselves.

The least liked counsslors are those who sse the
camper's weaknesses clearly.

A camper's failure is seldom the fault of the
counsslor.

The counselor is usually to blame when campers
fail to follow directions.

When a method of handling a camper falls, the
method and not the camper is at fault.

Probaebly more counsslors fail because of
inability to direct behavior of campers than
because of inability to lead a program activity.

Habits such as quiet speech, considsration for
others and psrsonal c¢leanliness are taught more
effectively by example than by talking about
them,
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A camper asks you a guesiion that you cannot
inswer- You should promise to answer the question
ater,

Counselors can be in the wrong as well as
cCampers.

A counselor should never acknowledge her ignorance
of a topic in the presence of campers.

Most campers see through a counselor's attempt
to bluff when she does not know the answer.

A camper should never bs allowed to correct a
mistake of a counselor.

A group of your campers bring you what proports

to be a box of candy but whieh is & box of ants,.
It would be best for you to try to get even with
8 Jjoke on them.

A counselor should let her campers know she has
a sense of humor soon after she meets them.

A counsslor should keep her amusement at a growp
incident to herself.

Minor disciplinary situations should sometimes
be turned into jokes.

If a counselor laughs with campers, ths campers
tend to get out of control.

One should be able to get along with almost any
camper.

A counselor is sometimes Jjustified in beconing
angry with her group.

There are times when a counselor cannot be
blamsd for losing patience with a camper.

A counselor seldom finds children really enjoyabls.

Children's wants are Jjust as important as those
of an adult.

Most children are homesick the first year they
come o camp.
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A homesick camper should be sent home if possibls.
Homesick campers just need more attention.

A child of 10 should be made to go to camp even
if she does not wish to go.

Most children would like to go to camp.
Counselors should expect campers to enjoy camp.
Most campers come to camp for fun.

In dealing with campers, it is well to remember
that no one ever learnsed anything really
important except through suffering.

A child should be taught never to be afrald of
anything.

A child needs to learn when, what, and how to
fight.

Camp is a good place to instill in children the
jdea that no weakness or difficulty can hold us
back if we have enough will power.

Camp 18 a good place to instill the idea that a
person who has bad manners, habits, and breeding
can hardly expect to get along with decent
paocple.

Camp 1s a good place to teach that an insult to
honor should always be punished.

The period of life at which the collecting
tendency is strongest is from 14 to 16 years of
age.,

"Red Riding Hood" is a story that will appeal
most to children about twslve years of age.

Fourth grade campers like to have familiar
storlies retold.

Racial prejudice among campers is usually the
result of attitudes of parents and other adults.

Children can usually be taught to like things
which they originslly disliked.
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The adolescent camper likes to fesl that she is
different from others of the same age.

Young campers like best games which call for

- initiative.

Children outgrow their early emotional experiences,
a8 they do shoes and clothes.

In playing games with a counselor, a young camper
usually should be excused from following the rules
of the game, and should be allowed to win,

Adolescents sometimes get rebellious ideas, but
as they grow up, they ought to get over them and
gettle down.

The most important objective of camplng is learn-
ing to take care of one's self in the out-of-doors.

It is more important for a cemper to be well-
adjusted than to be superior in skills.

Too much nonsense goses on in most camps today.
There is too much emphasis on aswards in cemps.

If a child attends camp, her ability to get along
with others msy be lmproved.

It is more important for the camper to be well
1n§§§mad in an aetivity than to learn how to
think.

Teaching campers to reason is worth more than
imparting informestion.

It is easier to correct poor manners than to
prevent them.

If necessary, in order to be sure she eats the
correct food, a camper should be coaxed or
forced to eat.

The camper who is physically and emotionally
well will eat well.
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A camper should not be allowed to leave the table
until she has eaten all the food she placed on
her plate.

In a camp situation, table menners in the dining
room ars unimportant.

A camper may uss refusal of food as a means of
gaining attention,

A camper ghould be made to sat everything on her
plate bvafors leaving the table.

Children are usually too socociable at mealtimes.

A camper should be encouraged to domlnate the
group if she shows leadership abilities.

Dull children are never lsaders in any camp
activity.

Campers who are always taking the lead in
discussions are usually trying to get attention.

Encouragement of heslth habits should be left
to the camp nurse.

The health of the camper is a responsibility
of the counselor.

Inattention is usually a sign of 1ll health.

If a camper faints in her tent, the counselor
should go for help. ~

If a camper does not appear at a scheduled
activity, the counselor should ingquire into her
absence.

Campers should not see their counselors smoking.

Campers should be leed to believe that smoking
is an immoral habit.

Children are much better behaved twenty years
ago than they are today.

Adolescents can be divided into two distinct
classes; the weak and the strong.
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What youth needs most is strict diseipline, rugged
determination, and the will to work and fight for
family and country.

Children outgrow their bad habits.

It is naturel for children to be active.

St1l11 waters run deepest.

Campers with superlior mepntal sbility ere apt to be
smotionally unstable.

Bright children are usually best in athletie
aotivities.

Attractive campers usually have less sense than
campers with ordinary looks.

Rich campers are often very snooty.

The very pretty girl with little ability often is
maiexsuasasaful than the plain girl who has real
ability. '

Children who have superior mental ability usually
have inferior mechanical ability.

Mast children are obedient.
Soms movies are esducational for children,

Thare is no sexcuse for the sensitivity of some
children.

Mest campers are not interested in learning new
skills.

Children have a natural tendency to be unruly.,
Some campers ask too many guestions.
Campers are usually too inguisitive.

Young people are difficult to understand these
ﬁﬁ—yﬁ *

Young people have it too easy in modern times,
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Too many children nowadays are allowed to have their
oWn WaY.
Campers are too carefres.

g#ildraa nowadays are allowed ﬁae much freedom at
one .

Adolescents nowadays are too frivolous.
Adolescents just cannot be trusted.

Young pecple today are just as good as those of the
last generation.

Most children lack productive imagination.
Children today are given too much freedom.
Children act more elvilized than do many adults.
Most campers lack common courtesy toward sdults.
Some campers are just naturally stubborn.

The counselor should be the leader in all growp
activities,

The more clossly the counselor directa the
activity, the more effective it is.

A c¢hild under 10 years of age ls too young to be
given any responsibility.

If all the camp activities are supervised, ths
initistive of the ohild is killed.

A camper should be encouraged to develop her own
msans of entertainment rather than be entertained
by others.

Campers should be taught to direct thseir own
activities.

The counselor and the campers should plan the
group activitises together.

The campers should be kept guessing as to what
you expact of them.
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A camper should always be fully aware of what is
sxpected of her.

Campers should be given resasons for the restrie-
tions placed upon tham.

Young campers need not always understand the reasons
for social conduct.

A camper's companionships can bs too carefully
supervised.

A camper should be encouraged to keep her likes and
dislikes to herself,

Campers should be allowed more freedom in the cholce
of camp activities,

Campers will think for themselves if permitted.

It is not practioable to base a group's activities
on the group's intersst.

Campers are not mature enough to meke their own
decisions, ‘

Campers usually will not think for themselves.

A gounselor should never leave a group to its own
mansgement .

Young campers are unable to reason adsguately.
Most campers are resourceful when left on thelr own.

Canpers are not usually gualified to select their
own individuel activities.

A relexed camp program creates confusion.

There is usually ons best to do a task whieh all
of the group should follow.

In a cookout, campers must be told exactly what
to do and how to do 1t.

Campers usually have a hard time following
instructions.
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It is a waste of tims to encourage cempers to study
things in which they are interested bscause they
will learn about them of their own accord.

Campers should be allowed to settle thelr own
differences provided no one is physically hurt.

It is not advisable for counselors to know ths honme
conditions of campers,

It is not normal for a camper to be jJealous of a
sister or brother.

The mother of one camper in your group is particular-
%gffassy, You should give the ehlld aspecisal atten-
LO .

Some parents send children to ocamp to get them
out of the way.

Most parents know how to raise their children
properly.

Children ows their parents more than their parents
owe them,

Parents should not be permitted to slap or whip
their children.

The children of very weslthy parents are more
often fallures than succeases.

A child should be allowed to help plan and prepare
for a new haby.

A ohild pays little attention to whether her
parents are happy with each other. '

Camp worship services might well teach that every
person should have complete faith in some super-
natural power whose decisions she cbeys without
gquestion.

Campers should be msde to attend Sundsgy services
at camp.

Children from the ages of 8 to 11 should be
discouraged from asking questions sbout sex.
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262, Girls who date very little are usually very modest.
263. Dating should not begin until the ags of 15.
26l,, Campers have no business asking questions about ssex.

265. It 1s vetter for a girl to be bashful than to bs
"boy crazy®.

266. A counselor should never discuss sex problems with
cappers.

267. It is natural for campers of all ages to have sons
curiosity about sex.

268. Sex questions by pre-adolescent campers should be
ignored.

269, High school age campers should be commendsd for
not being interested in having dates.

270, Campers tend to adopt the tone of volee frequently
used by the counsslor.

271, A camper group tends to reflect the attitudes of
the counselor of the group.

272, If a camper is capable of doing excellent work in
erafts, the craft counselor should insist on
sxcellsnt results.

273, Courbtesy between the counselor and campers helps
good relationships.

274, Campers should not be made to conform to the same
standard, but each one should be encouraged to
dsvelop according to her own individual
capacities.

275. Campers of the same age should be expeoted Lo mestl
similar standards.

276. All the csmpers in a group should be glven the
same amount of camp chores or capers to perform.

277. All campers should have an equal mmount of drill
on & new skill.

278. All campers should be trsated alike since they
re esgsentially alike.
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Special attention should be paid to the fast learn~
er as well a8 the slow lesrner.

The low achlever in camp is probably not applying
bersslrl.

Standards of achievement should vary with the
camper.,

All campers should be sble to swim by the age of 10,

& camper should be taught to swim because it is
fun, not because she might become & "great swimmer".

A counselor should encourege compaetition in the
group unit.

It is better to have campers compete with their
own records than those of other chlldren.

Caapers should be encouraged to check each other
on mistakes, )

A young camper comss to the dinlng table with dirty
hands. It would be best to impress upon him the
danger of disease from dirty hands.

In the evening, games that are over-exeiting
should be limited.

Camp activities are most interesting when they are
very difficuit for the camper.

It is not unusual for e camper to volunteer for all
the "dirty Jjobs" for her group.

It is sometimes necessary to break promises made
to ommpers, ‘

Campers must be teaught to be considersts of others,
In attempting to stop a camper's bad hebit of

hitting people, counselors may fix the caupsr's
attention on the habit and thus intensify it.

Calmness is the best method of handling a camper's
outburst of angsr.
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The counselor should avoid small and unimportant
issues with the camper who is very stubborn.

Sometimes 1t is necessary for a counselor to ask
campers to undertake some project solely to keep
them busy.

The impulsive desires of campers are usually
worthy of attention.

A counsslor cennot place much faith in the
statements of campers.

The majority of campers take their camp clean-up
responsibility seriously.

While you are teaching a swimming olasa, a doe
and her fawn eome to the water Hto drink. You
should ignore the animals, and continue teaching
swimming.

A counselor should never be sarcestic to campers.
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OREGON STATE COLLEGE
School of Education
Corvallis, Oregon

May 7, 1956

Dear Camp Dirsctor:

As you know, staff selection and tralning is one
of the most important phases of successful camp adminis-
tration. It is generally assumsed that a successful camp
counselor likes and understands children., In camping,
no measurement of this important area has been devised;
nor have we evaluated the relation of this faector to
successful camp counseling.

With the endorsement of the Oregon Sectlon of the
Amsrican Camping Association, I am attempting to devise
an inventory to measurs counselor attitude towards
e¢hildren and to evaluate it in relation to success or
lack of success in camp counseling.

In order to more thoroughly explore this tople
and to eliminate the unpredictable differences caused
by the sex factor, the seope of this study will include
girls' organization camps enrolling fifty or more
campers each session with camping seasons of four or
more weeks and which are members of the American Camping
Associstion. If your camp fulfills these gqualifications
and if you would be willing to devote the time to this
attempt at improvement of ocamper-counselor relations,
please complete and return the enclosed posteard
immediately., The present plan ls to invite the particl~-
pation of all camps in Washington, Northern ¢alifornia,
and Oregon which fulfill these requiremsnts, The
estimated counselor population of this area is 900.

Your part of the projeet would involvs two

tasks;
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Camp Director, p. 2 5/7/56

1. The administration of a paper and
pencil inventory to all program
counselors during the first three
days of counselor training. This
inventory will require from 30 to
45 minutes to complete, and direoc-
tions will be sent with the inventory.

2. Within four days of the end of the
final camp session, an svaluation of
each counselor on the short rating
form which will be provided for
this purpose.

Your coopseration in this project to further
‘knowledge in the field of camp counseling will be
greatly appreciated.

8incerely,

Margaerst Lumpkin
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{Posteard)

Dear Margaret Lumpkin:

I am willing to participate in this study of the
Relation of Counselor Attitudea Towards Campers and
Counseling Success,

Please send the materials to me at the address
below. ’
Signed 3 Director

Camp Nams ; Number of Program Staff _____

Address after June 10 Kumber of Campsrs

each session

Date Staff Trainmg Length of each
Begins gession

Camp Ends Number of sessions __
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OREGON STATE COLLEGE
School of Education
Corvallis, Oregon

June 15, 1956

Dear Camp Director:

Thank you for your participation in the study of the re-
lation of Counselor's Attitude Towards Campers and Cemp
Counseling Success.

The girls?! sgency camps in Washingbon, Oregon, and
Northern California listed by the American Camplng
Association have been invited to participate. A large
per cent have returned the cards expressing a desire
to participate in this study. Upon completion of the
study, a suamery of the results will be sent %o the
directors who have made this study pessible.

Enclosed you will f£ind the number of inventories which
you requasted for your staff, For the purpose of thils
gtudy, camp staff is divided intc two groups: progran
staff and administrative or maeintenance personnel, All
counselors who are not administrative or maintenance
psrsonnel should answer this inventory. 4 sopy of

the directions for administering the inventory are
&lso snclossd.,

After ths counselors have completed ths inventories,
please masil the inventoriss and the answer sheets to
me. If you would like to retain a copy of the
inventory for staff discussion, plsase feel free to do
BO.
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In about two weeks, you will receive the single page
staff evaluation sheets, Please try to complets thess
forms within one week of the closing of camp. While
it may be desirable to have an evaluative conferencs
with counselor at this time, for the purpose of this
study, these Torms should be completed before this
conference aud should not bs influenced by the
eonferance.

Thank you agaln for your help in this study.

Sincersly,

Mergaret Lumpkin
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DIRECTIONS FOR ADMINISTERING
Camp Counselor Attitude Towards

Campers Inventory

This inventory should be adminlstered as
soon after the beginning of the counselor
training period as is practicable; but in
any event 1t should be completed before
the campers arrive., Most counselors will
probably need an hour to complete this
inventory.

Preferably a large, quiet room where tables
are avellable -~ such as the caemp dining
room.

Bach ocounselor should be supplied with a
copy of the inventory, an answer sheet,
one or more pencils.

1. See that each counsslor is comfortable,
has the necessary supplies.

2+ Ask each counselor to £ill in the
information on the side of the
answer sheet.

3. Read the directions end definitions
on the front of the inventory aloud.
Ask the counselors to read with you.

L. Ask if there are any questions. When
they have besn answered, ask the
counselors to procsed with the
inventory.

Return of Inventory:

Please return all answer sheets and the
inventory bookiets to me immediately.

Many thanks feor your cooperation.

Margaret Lumpkin
230 Education Hall
Oregon State College
Corvallis, Oregon




CAMP COUNSELOR
ATTITUDES TOWARDS CAMPERS

Form A

Margaret Lumpkin, 230 Education Hall, Oregon State College, Corvallis, Oregon

DIRECTIONS

This inventory consists of statements designed to sample your opinions about
camper-counselor relations. Since there is disagreement as to what the relations should
be, there are no right or wrong answers. Give your own individual feeling about each
statement. Read each statement carefully and decide how YOU feel about it. Then
mark vour answer on the answer sheet.

A D
If you AGREE more often than disagree, markan X [ X | [ |
in the box under A.
If you DISAGREE more often than agree, markan X | | [X]

in the box under D.

liven though you have not had previous experience in camp counseling, think in
terms of camp and of the general situation rather than specific ones. There is no time
limit, but work as rapidly as you can.

PLEASE MARK EVERY ITEM

DEFINITIONS

CAMPERS: Girls from 8 through 16 years of age.
GROUP: A subdivision of a unit, usually composed of 6 to 10 campers.

GROUP COUNSELOR: Often called unit assistant; a counselor appointed by the camp to work intimately
with a group.

UNIT: Several groups; usually composed of 16 to 36 campers.
UNIT LEADER: Often called unit head; a counselor appointed by the camp to be in charge of a unit,
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. Young people are difficult to understand

Campers should not be made to conform to the
group standard, but each one should be encouraged
to develop according to her own individual
capacities.

. Campers should be encouraged to direct their own

activities.

. “Old-fashioned whippings” are not needed in camp.

these
days.

Campers should not respect counselors any more
than other adults.

. The health of the camper is a responsibility of the

counselor.

. Children outgrow their early emotional experiences,

as they do shoes and clothes.

. Campers who “act smart” probably have too high

an opinion of themselves.

. Campers should be made to attend Sunday services

at camp.

Marked shyness in a child is likely to be more
serious than aggressive behavior.

Minor disciplinary situations should be turned into
jokes.

2. A young camper comes to the dining table with

dirty hands. It would be best to impress upon her
the danger of diseases from dirty hands.

Campers should be treated alike since they are
essentially alike.

Fairness in a counselor appeals to the campers
more than her knowledge of skills.

A counselor should be able to settle her disciplin-
ary problems without reference to the unit leader.

A counselor should try to disregard the complaints
of the camper who constantly talks about imagi-
nary illnesses.

. Counselors should not smoke in the presence of

campers.

should never to be afraid of

A child
anything.

be taught

19,

20.

21,

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

s
1

Counselors should consider problems of conduct
seriously.

The camper who has the greatest activity skill is
usually the most popular.

Mentally dull children are never leaders in any
camp activity.

If necessary, in order to be sure she eats correct
food, a camper should be coaxed to eat.

“Crushes” (strong emotional attachments to coun-
selors) are most prevalent in campers between the
ages of 9 to 11.

Camp is a good place to teach that an insult to
honor should always be avenged.

Campers are so likeable that their shortcomings
can usually be overlooked.

A camper in your group cannot get along with
other campers. She teases them and picks fights
with them. You should limit her participation in
group activities until she can behave.

Most campers are considerate of their counselors.

In a camp situation, table manners in the dining
room are unimportant.

If friends are allowed to live in the same tent, it
will aid in camp adjustment.

It is a waste of time to encourage campers to in-
vestigate those things in which they are interested
because they will learn about them of their own
accord.

Campers are not mature enough to make many of
their own decisions.

A camper has the right to disagree openly with her
counselor.

Sometimes a counselor is justified in losing pa-
tience with a camper.

When a method of handling a camper fails, the
method and not the camper is at fault.

. It is unusual for a camper to volunteer for all the

“dirty jobs” for her group.




CAMP COUNSELOR
ATTITUDES TOWARDS CAMPERS

Form A

Margaret Lumpkin, 230 Education Hall, Oregon State College, Corvallis, Oregon

DIRECTIONS

This inventory consists of statements designed to sample your opinions about
camper-counselor relations. Since there is disagreement as to what the relations should
be, there are no right or wrong answers. Give your own individual feeling about each
statement. Read each statement carefully and decide how YOU feel about it. Then
mark your answer on the answer sheet.

A D

If vou AGREE more often than disagree, mark an X | X | l__
in the box under A.

If vou DISAGREE more often than agree, markan X | | |[X]|

in the box under D.

[Lven though you have not had previous experience in camp counseling, think in
terms of camp and of the general situation rather than specific ones. There is no time
limit, but work as rapidly as vou can.

PLEASE MARK EVERY ITEM

DEFINITIONS

CAMPERS: Girls from 8 through 16 years of age.
GROUP: A subdivision of a unit, usually composed of 6 to 10 campers.

GROUP COUNSELOR: Often called unit assistant; a counselor appointed by the camp to work intimately
with a group.

UNIT: Several groups; usually composed of 16 to 36 campers.

UNIT LEADER: Often called unit head; a counselor appointed by the camp to be in charge of a unit.
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Campers should not be made to conform to the
group standard, but each one should be encouraged
to develop according to ‘her own individual
capacities.

. Campers should be encouraged to direct their own

activities.

. “Old-fashioned whippings” are not needed in camp.

. Young people are difficult to understand these

days.

Campers should not respect counselors any more
than other adults.

. The health of the camper is a responsibility of the

counselor.

. Children outgrow their early emotional experiences,

as they do shoes and clothes.

. Campers who “act smart” probably have too high

an opinion of themselves.

. Campers should be made to attend Sunday services

at camp.

Marked shyness in a child is likely to be more
serious than aggressive behavior.

Minor disciplinary situations should be turned into
jokes.

A young camper comes to the dining table with
dirty hands. It would be best to impress upon her
the danger of diseases from dirty hands.

Campers should be treated alike since they are
essentially alike.

Fairness in a counselor appeals to the campers
more than her knowledge of skills.

A counselor should be able to settle her disciplin-
ary problems without reference to the unit leader.

A counselor should try to disregard the complaint's
of the camper who constantly talks about imagi-
nary illnesses.

Counselors should not smoke in the presence of
campers.

A child should be taught never to be afraid of
anything.
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Counselors should consider problems of conduct
seriously.

. The camper who has the greatest activity skill is

usually the most popular.

Mentally dull children are never leaders in any
camp activity.

If necessary, in order to be sure she eats correct
food, a camper should be coaxed to eat.

“Crushes” (strong emotional attachments to coun-
selors) are most prevalent in campers between the
ages of 9 to 11.

Camp is a good place to teach that an insult to
honor should always be avenged.

Campers are so likeable that their shortcomings
can usually be overlooked.

A camper in your group cannot get along with
other campers. She teases them and picks fights
with them. You should limit her participation in
group activities until she can behave.

Most campers are considerate of their counselors.

In a camp situation, table manners in the dining
room are unimportant.

If friends are allowed to live in the same tent, it
will aid in camp adjustment.

It is a waste of time to encourage campers to in-
vestigate those things in which they are interested
because they will learn about them of their own
accord.

Campers are not mature enough to make many of
their own decisions.

A camper has the right to disagree openly with her
counselor.

Sometimes a counselor is justified in losing pa-
tience with a camper.

When a method of handling alcamper fails, the
method and not the camper is at fault.

. It is unusual for a camper to volunteer for all the

“dirty jobs” for her group.
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49.

Indiscriminate complaining (griping) by a camper
can be minimized by giving her additional re-
sponsibility.

. Campers expect too much help from their coun-

selors.

Obedience and respect for authority are two of the
most important virtues children should learn.

A camper should be encouraged to keep her likes
and dislikes to herself.

Attractive campers are usually less responsible
than campers with ordinary looks.

A responsible counselor will keep rest hour abso-
lutely quiet.

. Campers should be allowed a great deal of freedom

in the choice of camp activities.

13. A “show-off” can be curbed by calling the attention

of others to her actions.

The more closely the counselor directs the activity,
the more beneficial it is.

Twelve year old campers like to have familiar
stories retold.

In dealing with campers, it is well to remember
that no one ever learned anything really important
except through suffering.

In camp, a child should be taught to obey a coun-
selor without question.

Counseling can get monotonous.

All the campers in a group should be given the
same amount of camp chores or kapers to perform.

. Children owe their parents more than their parents

owe them.

. A relaxed camp program creates confusion.

2. The best way to maintain the attention of a group

is to ask them to listen.

3. A counselor should keep her amusement at a group

occurence to herself.
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53.
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65.
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68.

69.

The least popular counselors are those who see
the camper’'s weaknesses clearly.

A well adjusted camper is usually superior in
skills.

A counselor should not be sarcastic to campers.

. The counselor should avoid small and unimportant

issues with the camper who is very stubborn.

In the evéning, games that are very exciting
should be limited.

A counselor should encourage emotional attach-
ments to herself so that she may be more effective
in aiding the camper’s adjustment to camp.

A camper knows instinctively whether a counselor
likes her or not.

A good motivating device is the comparison of a
camper’s actions with that of other campers.

Campers are too carefree.

A very shy camper should be persuaded to partici-
pate in more activities.

Dating should not begin until the age of 15.

Campers are not usually qualified to select their
own individual activities.

At times, it is necessary for the whole group to
suffer when the counselor is unable to identify
the mischief maker.

When you return from your day-off, you find that
your campers have put your bed on the dock. It
would be best for you to try to get even with a
joke on them.

Criticism of adolescent campers by counselors is
more effective for obtaining desired behavior than
criticism of campers by others of their own age.

If all the camp activities are directed, the initiative
of the child is killed.

. Taking a firm hold of an angry camper will make
her stop what she is doing.
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71. Cheating is probably one of the most serious of
moral offenses for children of camp age.

72. Counselors should exercise control over campers
at all times.

73. A camper should be encouraged to dominate the
group if she shows desirable leadership abilities.

T4. Most campers lack common courtesy toward adults.

75. The most important objective of camping is learn-
ing to take care of one’s self in the out-of-doors.

76. Homesick campers can be helped by additional
! attention.

77. The boastful camper is usually compensating for
feelings of inferiority.

78. Campers should not expect to talk when coun-
selors wish to talk.

79. The most popular counselors usually have a good
understanding of campers.

80. In order to maintain standards, slight infractions
of camp rules should be punished.

81. During a swimming class, a doe and her fawn
come to the water to drink. The counselor should
ignore the animals, and continue teaching swim-
ming.

82. Sex questions by pre-adolescent campers should be
referred to the camp nurse.

83. A counselor should let her campers know she has
a sense of humor soon after she meets them.

84. Without motivation, most campers are not inter-
ested in learning new skills.

85. The impulsive desires of campers are usually
worthy of attention.

86. A counselor should encourage competition in the
group.

87. The campers should be kept guessing as to what
you expect of them.

88. A camper found reading love magazines should
be punished.

89. Usually, a camper should not be allowed to leave
the table until she has eaten all the food she has
placed on her plate.

90. Some campers are just naturally stubborn.

91. Adolescents sometimes get rebellious ideas, but as
they grow up, they should get over them.

92. A very shy camper should be told to dress and
undress with other members of her group.

93. Campers should learn to respect counselors be-
cause they are adults.

94. Some campers can be extremely irritating.

95. Campers tend to adopt the tone of voice frequently
used by the counselor.

96. Campers should be allowed to settle their own
differences.

97. On a cook-out, campers should be told exactly
what to do and how to do it.

98. Children do many things merely to get attention.

99. A counselor should be able to get along with any
camper.

100. Probably more counselors fail because of inability
to understand behavior of campers than because
of inability to lead a program activity.

101.If a child often seems to feel a need to escape
from an engrossing group activity, the counselor
should show some concern about it.

102. Camp activities are most interesting when they
are very difficult for the camper.

103. Most campers appreciate what a counselor does
for them.

104. Campers should be made to realize that the coun-
selor is the final authority.

105. Young campers need not always understand the
reasons for social conduct.
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. A camper found

Cheating is probably one of the most serious of
moral offenses for children of camp age.

Counselors should exercise control over campers
at all times.

A camper should be encouraged to dominate the
group if she shows desirable leadership abilities.

. Most campers lack common courtesy toward adults.

. The most important objective of camping is learn-

ing to take care of one’s self in the out-of-doors.

Homesick campers can be helped by additional
attention.

The boastful camper is usually compensating for
feelings of inferiority.

Campers should not expect to talk when coun-
selors wish to talk.

The most popular counselors usually have a good
understanding of campers.

In order to maintain standards, slight infractions
of camp rules should be punished.

During a swimming class, a doe and her fawn
come to the water to drink. The counselor should
ignore the animals, and continue teaching swim-
ming.

. Sex questions by pre-adolescent campers should be

referred to the camp nurse.

A counselor should let her campers know she has
a sense of humor soon after she meets them.

Without motivation, most campers are not inter-
ested in learning new skills.

The impulsive desires of campers are usually
worthy of attention.

A counselor should encourage competition in the
group.

The campers should be kept guessing as to what
you expect of them.

reading love magazines should
be punished.
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Usually, a camper should not be allowed to leave
the table until she has eaten all the food she has
placed on her plate.

Some campers are just naturally stubborn.

Adolescents sometimes get rebellious ideas, but as
they grow up, they should get over them.

A very shy camper should be told to dress and
undress with other members of her group.

Campers should learn to respect counselors be-
cause they are adults.

Some campers can be extremely irritating.

Campers tend to adopt the tone of voice frequently
used by the counselor.

Campers should be allowed to settle their own
differences.

On a cook-out, campers should be told exactly
what to do and how to do it.

Children do many things merely to get attention.

A counselor should be able to get along with any
camper.

100. Probably more counselors fail because of inability

to understand behavior of campers than because
of inability to lead a program activity.

101. If a child often seems to feel a need to escape

from an engrossing group activity, the counselor
should show some concern about it.

102. Camp activities are most interesting when they

are very difficult for the camper.

103. Most campers appreciate what a counselor does

for them.

104. Campers should be made to realize that the coun-

105.

selor is the final authority.

Young campers need not always understand the
reasons for social conduct.
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43.

44,
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Indiscriminate complaining (griping) by a camper
can be minimized by giving her additional re-
sponsibility.

Campers expect too much help from their coun-
selors.

Obedience and respect for authority are two of the
most important virtues children should learn.

A camper should be encouraged to keep her likes
and dislikes to herself.

Attractive campers are usually less responsible
than campers with ordinary looks.

A responsible counselor will keep rest hour abso-
lutely quiet.

. Campers should be allowed a great deal of freedom

in the choice of camp activities.

A “show-off” can be curbed by calling the attention
of others to her actions.

The more closely the counselor directs the activity,
the more beneficial it is.

. Twelve year old campers like to have familiar

stories retold.

In dealing with campers, it is well to remember
that no one ever learned anything really important
except through suffering.

In camp, a child should be taught to obey a coun-
selor without question.

Counseling can get monotonous.

All the campers in a group should be given the
same amount of camp chores or kapers to perform.

. Children owe their parents more than their parents

owe them.

. A relaxed camp program creates confusion.

. The best way to maintain the attention of a group

is to ask them to listen.

. A counselor should keep her amusement at a group

occurence to herself.
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The least popular counselors are those who see
the camper’'s weaknesses clearly.

A well adjusted camper is usually superior in
skills.

A counselor should not be sarcastic to campers.

. The counselor should avoid small and unimportant

issues with the camper who is very stubborn.

In the evéning, games that are very exciting
should be limited.

A counselor should encourage emotional attach-
ments to herself so that she may be more effective
in aiding the camper’s adjustment to camp.

A camper knows instinctively whether a counselor
likes her or not.

A good meotivating device is the comparison of a
camper’s actions with that of other campers.

2. Campers are too carefree.

A very shy camper should be persuaded to partici-
pate in more activities.

Dating should not begin until the age of 15.

. Campers are not usually qualified to select their

own individual activities.

At times, it is necessary for the whole group to
suffer when the counselor is unable to identify
the mischief maker.

When you return from your day-off, you find that
your campers have put your bed on the dock. It
would be best for you to try to get even with a
joke on them.

Criticism of adolescent campers by counselors is
more effective for obtaining desired behavior than
criticism of campers by others of their own age.

If all the camp activities are directed, the initiative
of the child is killed.

. Taking a firm hold of an angry camper will make

her stop what she is doing.
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121.

The very pretty girl with little ability often is
is more successful in camp than the plain girl
who has real ability.

The unit leader, nct the unit assistant, should be
responsible for discipline of the assistant’s camp-
ers.

A camper who stutters should be given opportuni-
ties to talk before a large group.

Whispering after taps should not be tolerated.

Children were much better behaved twenty years
ago than they are today.

A camper’s interest in an activity is usually stim-
ulated by the enthusiasm of the counselor.

Children have a natural tendency to be unruly.

“Red Riding Hood” is a story that is appealing
to children about twelve years of age.

Children’s wants are as important as those of
adults.

A bright camper is source of annoyance in your
tent. You can make her more cooperative by giv-
ing her some work she cannot do.

Counselors should expect campers to like them.

Mary is a self-conscious girl who always remains
on the fringe of the group. If she is allowed to
shift for herself, she will learn sooner or later to
get along sociably.

If a camper is capable of doing excellent work in
crafts, the craft counselor should insist on excel-
lent results.

Camp worship services might well teach that
every person should have complete faith in some
supernatural power whose decisions she obeys
without question.

There is usually one best way to do a task which
all of the group should follow.

A bossy and aggressive camper may be trying to
hide a feeling of inadequacy.
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137.

138.

139.

140.

A counselor always finds children enjoyable.

If a counselor knows the home conditions of a
camper, she may become prejudiced.

Bed-wetting is a camper problem caused by a
childish attitude.

A camper’s honesty is dependent on the attitude
of her counselor. .

Campers should be encouraged to check each
other on mistakes.

A camper should be encouraged to develop her
own means of entertainment rather than be enter-
tained by others.

The basis of good discipline is sternness at the
beginning of the camp session.

A camper who is a “tattle-tale” should be used
to keep the counselor informed.

A camper should be expected to be able to give
adequate reasons for her undesirable behavior.

Unquestioning obedience is desirable.

Two campers have repeatedly complained about
living in the same tent. Usually, it would be best
to change one to another tent.

Children normally outgrow their bad habits.

The camper who is physically and emotionally
well will eat well.

Children nowadays are allowed too much freedom
at home.

Adolescents nowadays are too frivolous.

A child needs to learn when, what, and how to
fight for their ideas.

Parents should not be permitted to slap or spank
their children.

Young campers are unable to reason adequately.

The best way for a young counselor to have good
control of her group is to set forth all her rules
the first day and to enforce them.
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A counselor should never acknowledge her ignor-
ance of a topic in the presence of campers.

The children of wealthy parents do not need as
much attention from the counselor.

It is natural for campers to have racial prejudices.

Some campers fail to adjust to camp because they
do not have the right counselor.

Most children are obedient.

Disciplinary problems are seldom the fault of the
counselor.

The seriousness of comic books has probably been
over emphasized.

A camper who is seriously maladjusted may be
considered a model camper by her counselor.

What youth needs most is strict discipline, rugged
determination, and the will to work and fight for
family and country.

Children are usually too sociable at mealtimes.

If a camper is emotionally attached to a counselor,
the camper’s acceptance by her group will be ad-
versely affected.

Most children lack productive imagination.

Emphasis on awards in camp is undesirable.

Children can usually be taught to like things
which they originally disliked.

155. Counselors should expect campers to enjoy camp.

156.

157.

158.

A camper who spends a lot of time day-dreaming
should be warned by the counselor.

One of the first things a new camper needs to
learn is to obey the counselor without hesitation.

Most of the mischievousness of a camper is in-
tentional.
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160.

161.

162.

163.

164.

165.

166.
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168.

169.

170.
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172.

173.

174.

175.

High school age campers should be commended
for not being interested in having dates.

A counselor should seldom leave a group to its
own management.

A counselor is sometimes justified in becoming
angry with her group.

If a personal problem arises after Taps, it would
be better for the counselor to wait until morning
to help the camper.

It is never wise to break promises made to
campers.

To preserve camp morale, a homesick camper
should be sent home if possible.

Correcting a camper before the group is a good
way to control her.

It is not practical to base a group’s activities on
the group’s interest.

Withdrawing privileges is a good way to discipline
campers.

Campers with superior mental ability are apt to
be emotionally unstable.

Inattention is usually a sign of ill health.

Young people today are as good as those of the
last generation.

If a child attends camp, her ability to get along
with others will be improved.

The adolescent camper likes to feel that she is
different from others of the same age.

The period of life at which the collecting tendency
is strongest is from 14 to 16 years of age.

Most campers come to camp for fun.

A counselor should tell the camper who worries
a great deal to try to forget it and everything will
be all right.
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Disciplinary problems are seldom the fault of the
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The seriousness of comic books has probably been
over emphasized.

A camper who is seriously maladjusted may be
considered a model camper by her counselor.

What youth needs most is strict discipline, rugged
determination, and the will to work and fight for
family and country.

Children are usually too sociable at mealtimes.

If a camper is emotionally attached to a counselor,
the camper’s acceptance by her group will be ad-
versely affected.

. Most children lack productive imagination.

Emphasis on awards in camp is undesirable.

Children can usually be taught to like things
which they originally disliked.

Counselors should expect campers to enjoy camp.

A camper who spends a lot of time day-dreaming
should be warned by the counselor.

One of the first things a new camper needs to
learn is to obey the counselor without hesitation.

. Most of the mischievousness of a camper is in-
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High school age campers should be commended
for not being interested in having dates.

A counselor should seldom leave a group to its
own management.

A counselor is sometimes justified in becoming
angry with her group.

If a personal problem arises after Taps, it would
be better for the counselor to wait until morning
to help the camper.

It is never wise to break promises made to
campers.

To preserve camp morale, a homesick camper
should be sent home if possible.

Correcting a camper before the group is a good
way to control her.

It is not practical to base a group’s activities on
the group’s interest.

Withdrawing privileges is a good way to discipline
campers.

Campers with superior mental ability are apt to
be emotionally unstable.

Inattention is usually a sign of ill health.

Young people today are as good as those of the
last generation.

If a child attends camp, her ability to get along
with others will be improved.

The adolescent camper likes to feel that she is
different from others of the same age.

The period of life at which the collecting tendency
is strongest is from 14 to 16 years of age.

Most campers come to camp for fun.

A counselor should tell the camper who worries
a great deal to try to forget it and everything will
be all right.
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The very pretty girl with little ability often is
is more successful in camp than the plain girl
who has real ability.

The unit leader, not the unit assistant, should be
responsible for discipline of the assistant’s camp-
ers.

A camper who stutters should be given opportuni-
ties to talk before a large group.

Whispering after taps should not be tolerated.

Children were much better behaved twenty years
ago than they are today.

A camper’s interest in an activity is usually stim-
ulated by the enthusiasm of the counselor.

. Children have a natural tendency to be unruly.

. “Red Riding Hood” is a story that is appealing

to children about twelve years of age.

Children’s wants are as important as those of
adults.

A bright camper is source of annoyance in your
tent. You can make her more cooperative by giv-
ing her some work she cannot do.

Counselors should expect campers to like them.

Mary is a self-conscious girl who always remains
on the fringe of the group. If she is allowed to
shift for herself, she will learn sooner or later to
get along sociably.

If a camper is capable of doing excellent work in
crafts, the craft counselor should insist on excel-
lent results.

Camp worship services might well teach that
every person should have complete faith in some
supernatural power whose decisions she obeys
without question.

. There is usually one best way to do a task which

all of the group should follow.

A bossy and aggressive camper may be trying to
hide a feeling of inadequacy.
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124.

125.

126.

127,

128.

129.

130.

131.

132.

133.

134.

135.

136.

137.

138.

139.

140.

A counselor always finds children enjoyable.

If a counselor knows the home conditions of a
camper, she may become prejudiced.

Bed-wetting is a camper problem caused by a
childish attitude.

A camper’s honesty is dependent on the attitude
of her counselor.

Campers should be encouraged to check each
other on mistakes.

A camper should be encouraged to develop her
own means of entertainment rather than be enter-
tained by others.

The basis of good discipline is sternness at the
beginning of the camp session.

A camper who is a “tattle-tale” should be used
to keep the counselor informed.

A camper should be expected to be able to give
adequate reasons for her undesirable behavior.

Unquestioning obedience is desirable.

Two campers have repeatedly complained about
living in the same tent. Usually, it would be best
to change one to another tent.

Children normally outgrow their bad habits.

The camper who is physically and emotionally
well will eat well.

Children nowadays are allowed too much freedom
at home.

Adolescents nowadays are too frivolous.

A child needs to learn when, what, and how to
fight for their ideas.

Parents should not be permitted to slap or spank
their children.

Young campers are unable to reason adequately.

The best way for a young counselor to have good
control of her group is to set forth all her rules
the first day and to enforce them.
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178.

179.

180.

181.

182.

183.

184.

185.

186.

187.

188.

189.

190.

193.

A counselor loses her influence over her campers
by becoming well acquainted with them.

When a camper spends all her time with one
other camper and has little or nothing to do with
others, the counselor should try to break up that
friendship.

Campers of the same age should be expected to
meet similar standards.

Most parents know how to raise their children
properly.

Aggressive campers require the most attention.

If a counselor laughs with campers at a practical
joke, the campers tend to get out of control.

All campers can benefit from camp if the coun-
selor is a skilled leader.

In attempting to stop a camper’s bad habit of
hitting people, counselors may intensify it and
fix the camper’s attention on the habit.

A counselor should not be expected to help solve
a camper’s problems.

Your group has been making a lot of noise after
Taps. It would be best to ask the campers to be-
have.

It is not necessary to give campers reasons for
all the restrictions placed upon them.

Children who have superior mental ability usually
have inferior mechanical ability.

The counselor should tell the camper who is not
truthful that she will be punished.

Campers who are always taking the lead in dis-
cussions are usually trying to get attention.

If a counselor is competent, her habitual dress
and grooming has little effect on her campers.

. Some campers ask too many questions.

. In playing games with a counselor, a young

camper usually should be excused from following
the rules of the game.

Many campers are homesick the first year they
come to camp.

194.

195.

196.

197.

198.

199.

200.

202.

203.

204.

205.

206.

207.

208.

209.

210.

A camper is very timid about speaking to you.
You should try to overlook this timidity.

Most mischievious behavior is an attempt to an-
noy the counselor.

If a child seems to enjoy being alone sometimes,
she probably needs help in making an adjustment
to her group.

A counselor should avoid discussing sex prob-
lems with campers.

Most campers are resourceful when left on their
own.

It is unwise to permit campers to criticize the
counselor’s opinion.

Bed-wetting is a habit which can usually be
broken in camp.

. Most campers see through a counselor’s attempt to

bluff when she does not know the answer.

Calmness is the best method of handling a camp-
er’s outburst of anger.

All campers should be able to swim by the age of
ten.

A camper’s companionships can be too carefully
supervised.

There is no excuse for the sensitivity of some
children.

A camper should be punished by the counselor
for swearing.

Children who get complimented a great deal are
usually very fond of flattery.

At mealtime, campers ‘“should be seen and not
heard”.

A counselor can motivate greater achievement
on the part of a skilled camper by emphasizing
what the camper cannot do rather than what she
can do.

Campers should be lead to believe that smoking
is an immoral habit.
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215.

216.

217.
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219.

220.

221.

222,

223.

225.

A camper may use refusal of food as a means of
getting attention.

Children act more civilized than do many adults.

Too much nonsense goes on in most camps today.

Camp is a good place to instill the idea that a
person who has bad manners and habits can
hardly expect to get along with decent people.

A child of 10 should be encouraged to go to camp
even if she does not wish to go.

It is better for a girl to be shy than “boy crazy”.

A counselor should not be expected to control
the behavior of a child if the child’s parents are
unable to do so.

Most campers try to make things easier for the
counselor.

Girls who date very little are usually very modest.

The more responsive the counselor is to the needs
of her campers, the more effective her relation-
ship with them will be.

Campers should be told before starting on an
overnight trip that there will not be another one
if they do not cooperate.

A counselor cannot place much faith in the

statements of young campers.

Sometimes it is wise for a counselor to ask
campers to undertake some project solely to keep
them busy.

. It is| better to have campers compete with their

own records than with those of other children.

Counselors understand children because they were
once children themselves.

226.
227.
228.
229.
230.
231.
232.

233.

234.

" 235,

236.
237.

238.

239.

240.

A good way to encourage a child to do better is
to promise her a reward.

An imaginative tale by a camper is a form of
lying.

As a rule, counselors do not have enough control
of their group.

Bright children are usually best in athletic activi-
ties.

If a camper does not appear at a scheduled activi-
ty, the counselor should inquire about her absence.

A camper needs to feel free to express her feel-
ings.

The counselor should be the leader in the group
activities.

Young people have it too easy in modern times.

Young éampers prefer games which call for in-
itiative.

Camp is a good place to instill in children the
idea that no weakness or difficulty can hold us
back if we have enough will power.

A boastful camper is usually over-confident of her
ability.

Campers expect to be guided and controlled in
their behavor by their counselors.

Campers can be very boring at times.

A camper should always be fully aware of what
is expected of her.

Keeping discipline is one of the major problems
in camp.
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A counselor loses her influence over her campers
by becoming well acquainted with them.

When a camper spends all her time with one
other camper and has little or nothing to do with
others, the counselor should try to break up that
friendship.

Campers of the same age should be expected to
meet similar standards.

Most parents know how to raise their children
properly.

Aggressive campers require the most attention.

If a counselor laughs with campers at a practical
joke, the campers tend to get out of control.

All campers can benefit from camp if the coun-
selor is a skilled leader.

In attempting to stop a camper’s bad habit of
hitting people, counselors may intensify it and
fix the camper’s attention on the habit.

A counselor should not be expected to help solve
a camper’s problems. .

Your group has been making a lot of noise after
Taps. It would be best to ask the campers to be-
have.

It is not necessary to give campers reasons for
all the restrictions placed upon them.

Children who have superior mental ability usually
have inferior mechanical ability.

The counselor should tell the camper who is not
truthful that she will be punished.

Campers who are always taking the lead in dis-
cussions are usually trying to get attention.

If a counselor is competent, her habitual dress
and grooming has little effect on her campers.

Some campers ask too many questions.

In playing games with a counselor, a young
camper usually should be excused from following
the rules of the game.

Many campers are homesick the first year they
come to camp.

194.

195.

196.

197.

198.

199.

200.

201.

203.

204.

205.

206.

207.

208.

209.

A camper is very timid about speaking to you.
You should try to overlook this timidity.

Most mischievious behavior is an attempt to an-
noy the counselor.

If a child seems to enjoy being alone sometimes,
she probably needs help in making an adjustment
to her group.

A counselor should avoid discussing sex prob-
lems with campers.

Most campers are resourceful when left on their
own.

It is unwise to permit campers to criticize the
counselor’s opinion.

Bed-wetting is a habit which can usually be
broken in camp.

Most campers see through a counselor’s attempt to
bluff when she does not know the answer.

. Calmness is the best method of handling a camp-

er's outburst of anger.

All campers should be able to swim by the age of
ten.

A camper’s companionships can be too carefully
supervised.

There is no excuse for the sensitivity of some
children.

A camper should be punished by the counselor
for swearing.

Children who get complimented a great deal are
usually very fond of flattery.

At mealtime, campers ‘“should be seen and not
heard”.

A counselor can motivate greater achievement
on the part of a skilled camper by emphasizing
what the camper cannot do rather than what she
can do.

. Campers should be lead to believe that smoking

is an immoral habit.
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A camper may use refusal of food as a means of
getting attention.

Children act more civilized than do many adults.
Too much nonsense goes on in most camps today.

Camp is a good place to instill the idea that a
person who has bad manners and habits can
hardly expect to get along with decent people.

A child of 10 should be encouraged to go to camp
even if she does not wish to go.

It is better for a girl to be shy than “boy crazy”.

A counselor should not be expected to control
the behavior of a child if the child’s parents are
unable to do so.

Most campers try to make things easier for the
counselor.

Girls who date very little are usually very modest.

The more responsive the counselor is to the needs
of her campers, the more effective her relation-
ship with them will be.

Campers should be told before starting on an
overnight trip that there will not be another one
if they do not cooperate.

A counselor cannot place much faith in the

statements of young campers.

Sometimes it is wise for a counselor to ask
campers to undertake some project solely to keep
them busy.

. It is better to have campers compete with their

own records than with those of other children.

. Counselors understand children because they were

once children themselves.

226.

2217.

228.

229.

230.

231.

232.

233.

234.

235.

236.

2317.

238.

239.

240.

A good way to encourage a child to do better is
to promise her a reward.

An imaginative tale by a camper is a form of
lying.

As a rule, counselors do not have enough control
of their group.

Bright children are usually best in athletic activi-
ties.

If a camper does not appear at a scheduled activi-
ty, the counselor should inquire about her absence.

A camper needs to feel free to express her feel-
ings.

The counselor should be the leader in the group
activities. .

Young people have it too easy in modern times.

Young campers prefer games which call for in-
itiative.

Camp is a good place to instill in children the
idea that no weakness or difficulty can hold us
back if we have enough will power.

A boastful camper is usually over-confident of her
ability.

Campers expect to be guided and controlled in
their behavor by their counselors.

Campers can be very boring at times.

A camper should always be fully aware of what
is expected of her.

Keeping discipline is one of the major problems
in camp.




DO0do0o00ooooooDooooooooooooonoooooodd
DO0O0oDo0ooooodoooooooonoooooooooooaoood

O N oS Ha ™+ 18 ONBRAS &N F 8NP RS = o8 SN B D
O O O DO N o o o o oH = = A AN AN AN AN A AN ;Mmoo o o o
v{ oy oy oy e o e - { r—{ @y oy e—{ = y—t oy o o o~ - — = o o = = o o —f v = -
Oo0O0DO00O00o0OoOO0O0OoUoo0ooDoOoooooooooooooooogd
OO00000O00O00OoOo0oOo0o0ooOoOoooooooooooooooogd
M o e Mmoo S . i s O = N o =

— N o in 8 IN 0N O = N i O N 0O =~ AN N O INWO O OO O O O
e DN D BN DN BN N I ©0 60 60 00-.80 o0 €0 00 60 60 .o Ox. DO . O O .0 Oy Ov =3, v~ = 5 =

ODOoO0000o00oDododdooooooooooooooooooon
OO000d00oodoOooodoggoooooooooogoooaoogn

IR YIS YNEAESIYELEBEBBER
DOooDO00D0Oo0Oo0o0oO0o0oOooooooooooooooooooon
DO0O00DO0000OOOo0oOooOooOoOoooooooooooooooooon

S A A E O N LS S ae F N KOS SAm TSN X RS S A
11111111111 A N N N A NN O o o ;o g o

/4

__ 6 8 L 9 ¢ v € 2T O :9089[[00 UI Uud¥e} 9ABY NOA YIIUMm SISIN0O
Surdwes 10 Sururer) IO[RSUNOD JO IdQUINU 93 LD

73

72

71

)
N
{! 6 8 L 9 G F € g T 0 :owrn [[nJ [00YydsS papudjje Nok aouls SIeaA I[IT)
mo a39ar10D 93BIS U03RIQ
~N
‘ NIMdNOT LIIVOIVIA L 9 ¢ % ¢ ¢ L :989110D ‘¢ 100U2S YSIH :pojordurod [00Yds Jo SIeaA O[IID
I~
S - — m.—@ﬁ_Eau m—.:ﬂgau.—. w@—u=h_.—.—< 6 8 L 9 ¢ ¥ €22 T1TO0 :10[esunod dwred ® SB SUO0SEds JO Iaquunul 9[2I1D)
2
S e I 10jasuno) dwp) SHiNOW  svEA I ..
i<

(oOVER)




UUdddooOoogoooooooooooooooooooo

< 00000000000000000000000000000
S NESSSZ22553883588883ssdgz2zggrgecs
NN N AN AN AN NN NN NN NANNNN
- 0000000000000 0000000000000000000000
< 000000000000000000000000000000000004
SRERSEY22582 8885083888888 8g2885883¢
A 0000000000000 00000000D0N000O0O0O0O00Oooon
< 00000000000000000000000000000000000
YN Y F iSSP 3y EYSRNE
s
2 ||
R [n|
Rl e




/1 72 73 74 A D A D A D
} ! f ;l 4. O O™ 176. O O 211, [ O
75 76 77 78 79 142. [ [ 177. [ O 212. O O
1 T 1T 1 ] 143. O O 178. [ O 213. O O
NN I N N 1+ O O 179. [ O 215, O O
45 [0 O 180. [0 [OJ 216 [ [
146. [ [ 181, [ O 217, O O
147. [0 [ 182. [ O 218. [ O
148. [0 [ 183, [0 O 219. [ [
149. [0 [ 4. O O 2200 O O
150. [0 [ 185. [ O 221, OO
151. 1 [ 186. [ O 222. [0 [
152. [0 O 187. O O 223, [0 O
153. O O 188, O O 224, O O
15+ [0 [ 189. [0 O 225. O O
1535, [ [ 190. [ O 220, ] O
156. 1 [ 191, O O 227. O O
157. 0 0O 192. 0 O 228 [0 O
138. [ O 193. [ O 229. 0O O
159. 0 [ 194 O O 230. [0 O
160. [] [ 195. [0 O 231, [0 O
161. [0 [ 196. [1 O 232, [0 [
162. [ [ 197. [0 O 233. O O
163. 1 [ 198. [1 O 234, [ [
16+ [ [ 199. [ O 235. [ [
165. [] [ 200 [0 O 23. [1 [
106. [ [ 201, [ O 237 [0 [
107. ] [ 202. [0 O 238. [ [
162. [ [ 203. [ U 239. O O
169. [1 [ 204, [0 O 240. [ [
170. [ [OJ 205, [ O
171, ] O 200. O (O
172. O O 207. O O
173. [ [ 202, [ U
174 O O 200. [ O
175. [ [ 210 [ O




A DOO00O000O0doDO00o0doooooDooooooooooooobooat
< JO0O0O00000O0o0ooooooooooooooooooooood
SR ggS N ufrdnsasd NS NERsRdgzEgE¥Egs
A JOO000O0oO0oOooooooooooooooooooooooooddn
< JOO0oO0Oo0oooooooooooooooooooooaooBsoao4dn
BEEATALSHELLEE LSS B RS F N0 0-0-0-0 8
A DJO0000OQUoooOoooodooooooooooooooOoadnoon
< JO000O000O0O000o0oOoOooooooooooooooooooon
SNBSS FITIYYNYS SNBSS g EENLEER
A DO0O0O00OoOoOO0OO0OooOOooOoUooOooooooooooooooooodn
< DO0O0O0O00OoooooooUoooooooooooooooouoonot
SN FH NGNS F RSN NI EENEAEENER
W 6 8 L 9 S P € 2TO 0801100 Ul UoME} 9ARY NOA [YIIYM SISIN0D
AN Surdwred 10 Sururel} IO[PSUNO0D JO IaquUunU 9y} S[IIDH
™ — 6 8 L 9 G % € ¢ T 0 :own [[n [00YdS Papud)je NOL 2dUIS SIEAL I
B~ m\n 939110 91elS U03aI0
. o S NISIdNNT LIHIVOIVIA L 9 ¢ % €21 19801100 ‘p [00yDS YSIH :pojo[dwiod [00Yds JO SIedlk 91D
o o N e m._QQEGU m—:—ugo._. m&ﬁ:.—_.—.—.< 6 8 L9 S P P e€2ZTIO :107osunod dwed e SB SUOSEBIS JO IdquUUINU I[IID
o IR £ O J0josuno) dwn) ECT S ... S .

(DVER)




113

ol
] ]
il
=t

pall
palt
aell
<2l




11k

OREGON STATE COLLEGE
School of Education
Corvallis, Orsgon

July, 1956

Dear Camp Director:

Thank you for returning your completed lnventory answer
sheets and the copies of the inventory.

The staff svaluation sheets are enclosed, FPlease try
to complete these forms within ons week of the closing
of camp., While it may be desirable to have an
evaluative conference with counselor at this time, for
the purposes of this study these forms should be
complseted before this conference and should not be
influenced by the conference.

Thank you again for your help in this study.

Bincerely,

Margaret Lumpkin




T Do not Rl Counselor
use this Rating
box.

COUNSELOR’S RATING SCALE*

Name of counselor. Name of camp
Length of time in camp when this rating was made: weeks.
Date Rated by Position

The rating scale is an instrument for obtaining an indication of the degree to which counselors possess cer-
tain traits believed to be requisites of good leadership in the camp situation.
This scale is to be used at the end of the camp season or at the termination of a counselor’s service.

Instructions on Use of the Scale

In rating a counselor on the scales appearing on the reverse side of this page, consider each ability separately
and have clearly in mind the qualities to be rated. After you have thought carefully about a counselor in terms
of one of these qualities, use the rating words as a guide and place a check (V/) at that point on the line
which represents your estimate of the standing of the counselor with regard to this quality. It is not necessary
to put the check directly above any of the rating words. The check-mark, indicating your opinion, may be lo-
cated anywhere along the scale line.

SAMPLE

Ability to command confidence and V

respect of counselors and staff Marked Partially Lacking
successful

Rating the Counselor

Since the ratings made of the counselor on the 20 items on the reverse side of this page represent your evalua-
tion of her with reference to specific skills and abilities, it is desired that you give each counselor an overall
rating of A, B, C, or D which will reflect her total effectiveness as a camp counselor. Counselors who are
rated as being outstanding on most of the characteristics will generally be given the highest ratings. Use the
following basis for classifying the effectiveness of the counselor:
A—Means an excellent counselor, one who is conspicuous from the standpoint of all that is involved in
a good educational leader.

B—Means a good counselor, one who fully possesses the qualifications for camp leadership, but who
is not conspicuously oustanding.

C—DMeans a fair counselor, but one whom you would not select to return to camp if you could do better.

D—DMeans a weak counselor, one whom you would not care to have return to your camp.

* Adapted from the Camp Counselor’s Rating Scale with permission of the author, David F. DeMarche.




ABILITIES AND CHARACTERISTICS

Score

1. Ability to command confidence and respect—of | | | | | | | [ |
campers. Marked Partially Lacking
successful

2. Ability to command confidence and respect—of I [ | | | | |
counselors and other staff members. Marked Partially Lacking
successful

3. Ability to get group members to carry responsi- | | | [ | | | | [ |

bility (commensurate with their age and capac- Markedly Noticeably Not noticeably Noticeably Markedly
ity). deficient lacking present or present present
absent

4. Success in maintaining an effective working | | | I I | I I |
relationship with—his supervisors. Unusually Moderately Limited Unsuccessful
successful successful

5. Success in maintaining an effective working | | | | | | | |
relationship with—his fellow workers. Unusually Moderately Limited Unsuccessful
successful successful

6. Ability to help campers face issues that arise in | | | | | | | | | | |

living together in camp community. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking preient or present present
absent

7. Understanding of approved educational and [ | | | | | | | | | |
Group Work principles. Expert Very apprec- Moderately Slightly Socially
ciative appreciative appreciative blind

8. Application of these principles in working with I | | | I | | I | |
his group. Unusually Moderately Slightly Unsuccessful
successful successful successful

9. Ability to use positive suggestions, cooperation, | | | | | | | | | | |

and commendation in working with campers. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present
absent

10. Ability to provide the type of leadership consis- | | | | | | |
tent with the objectives of the camp. Better than Average Poor
average

11. Application to the duties of his job day-in and | | [ | | I | | I |
day-out. Very Industrious Spasmodic or Needs constant Lazy
energetic indifferent urging

12. Ability to stimulate the campers’ interest in | I | | I | | | I | [

program: swimming, nature lore, etc. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present
absent

13. Dependability in carrying out instructions. | | | | | | | |

Always Usually Uncertain Unreliable
reliable reliable
14, Ability to use cooperative rather than auto- I | | | I | | | | [ |
cratic methods of control. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present
absent
15. Understanding and appreciation of his relation- I I | | | I [ | |
ship to the entire camp program. Thorough Good grasp Fair grasp Meagre Lacking
grasp
16. Ability to deal intelligently with “difficult” I | | | | | | | | | |
campers. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present
absent
17. Ability to live with campers (likes to be with | | | | | | | | | | |
campers). Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present
absent
18. Tolerance toward people and points of view. | | | | | | | | | | |
Extremely Unusually Tries to Opinionated; has Partial and
tolerant tolerant be fair well developed prejudiced;
dislikes intolerant
19. Alertness to health needs of campers (sleep, | | | | | | | | | | |
rest, bathing, diet, injuries, illness, etc.). Exceptionally Moderately Must be reminded Neglectful
alert alert (indifferent)
20. Ability to stimulate campers’ interest in sec- | | | | | | | | | l I
tional and campwide activities. Markedly Noticeably Not noticeably Noticeably Markedly
deficient lacking present or present present

absent
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OREGON STATE COLLEGE
School of Educabtion
Corvallis, Oregon

Septamber 7, 1956

Thank you for returning the CAMP COUNSELOR
ATTITUDES TOWARDS CAMPERS INVENTORY. In order
for me to complete this projeet, it is necesaary
for you to return the COUNSELOR'S RATING SCALES
as soon as possible.

Although it will require several montha to
anelyze and interpret these data, I will send the
results to you a8 soon as they are available.

Thank you agaln for your generous cooperatlon.

Sincerely,

Margaret Lumpkin
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CAMPS INCLUDED IN THIS STUDY

Camp
Camp

Camp

Canmp

Camp

Canmp

Camp

Camp

Camp

Camp

Camp
Canmp

Camp

Camp
Camp

MAR=Y~MAC
NA~WA=KWA

SE ABOW
SIERRA

WASIU

WHITE MEADOWS
KA-ESTwA

LOW ECHO
NAMANT
ONAHLEE

WIND MOUNTAIN
BEAVOLO

JULIANRA

KENNEYDELL
KILLOQUA

Sponsoring Organization

Y.W.,C.A., Fresno, California

Girl Secouts, San Lorenzo,

California

Camp Fire Girls, Inc.,
Richmond, California

Oakland Recreation Dept.,
Qakland 7, California

Washoe Co. Girl Scouts Couneil
Reno, Nevada

Kensington Girl Scouts, Berkeley
4, California

Camp Fire Girls,
Klamath Falls, Oregon

Girl Seous Council, Inc.,
Medford, Oregon

Camp Fire Girls,
Portland, Oregon

¢lackamas Co, Camp Fire Girls,
Oregon City, Oregon

¢irl Seouts, Portland, Oregon

Evergreen Girl Scout Council,
Longview, Washington

Columbia River Girl Scouts,
Vancouver, Washington

¢irl Scouts, Olympia, Washington

Camp Fire Girls,
Everett, Washington




Camp Name

Camp
Camp
Camp
camp
Camp
Camp
Camp
Camp

Canmp

KIRBY

KIWANIS

LYLE MCLEQD

ROBBINSWALD

ST. ALBANS

SEALTH

SWEYOLAKAN

TARYWOOD

ZANERA=LACKE

Camp Fire Girls, Bellingham,
Washington

Camp Fire Girls, Walla Walla,
Washington

Olympic Peninsula Girl Scouts,
Bremerton, Washington

Seattle-King Co. Girl Scout
Council, Seattle 1, Washington

Tacoma Girl Scout Counecil,
Tacoma 2, Washington

Seattle-King Co. Camp Fire Glrls,
Seattle 1, Washington

Inland Bmpire Councll Camp Fire
Girls, Spokane, Washington

King Co. Girl Scouts,
Seattle, Washington

North Central Washington Counell
Camp . Fire Girls, Wenalchese,
Washington




