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Major Piófessor 

This study is a presentation of information concerning early programs for 

the training of business teachers, typical supervised teachiig requirements 

for state certification, other legal aspects of supervised teaching programs. 

The development of the program of supervised teaching in business subjects at 

Oregon State College is sketched, and current trends and programs throughout 

the United States are studied. 

The purposes of the study are: (1) to investigate the contributing 

factors that lead to adequate supervision of student teachers in business 

subjects; (2) to review the constantly changing methods of supervision of 

student teachers in business subjects; (3) to study new and improved programs 

in supervision of student te chers in business subjects; and (4) to assist in 

the improvenent of the quality of supervised teaching in business subjects. 

Statement of Procedure 

list of institutions of higher learning where business t&chers are pre- 

pared was compiled by contacting state superintendents of public instruction. 

The heads of the departments of business education in these institutions were 

contacted to obtain information regarding the procedures followed in their schools. 

& group of 135 departments of business education was studied. 

Statement of the Results 

Public schools are used as laboratories, at least for part of the student 

teachers, in 33.5 per cent of the colleges and universities studied, and ex- 

clusively in 63.4 percent. 



Training schools are maintained by 37.3 per cent of the group, and are 

used exclusively in 17 per cent of the institutions studied. 

In 39.7 per cent of the reporting schools, supervised teaching is done in 

coimnunity other than t'it of the college. Of this group, 79.2 per cent 

commute daily to the cooperating school. 

The largest group of programs provides for lesson plans prepnred for one 

week at a time. Only 10.4 per cent of the training programs require the Prepa- 

ration of unit plans, while nearly that number periitit preparation from day to day. 

Supervising teachers assign the method or form for preparing lesson plans 

in 74.4 per cent of the reporting institutions. 

l4any types of evaluation systems and forms were found in use in institutions 

training business teachers. There were three general types of forms: those 

using 5-point scales, column headings, or commentary records. Rating scales 

used for evaluating student teachers are freuent1y used also by the college and 

other placement sent directly prospective employers, and are available 

to other faculty members. 

Conclusions of th.s Study 

There is serious need for the development of a type of student teaching program 

which provides more time for conferences and participation in extracurricular activities. J 

One of the apparent deficiencies in the training of business teachers is the 

lack of lesr;on planning in advance of the time the plans are to be used. 

It would seem that the practice of having supervising techers assign the 

method or form for preparing lesson plans would tend to decrease the possibility of 

preparing plans lacking in originality and individuality, and help to fit the plan 

to the specific ;eacher, lesson, and conditions. 

Thorough )iow1edge of subject matter is considered on more evaluation forms 

than any other quality. Speech and teaching voice is the second most important 

quality. Other constituents of personality, as well as teaching techniques, are 

considered on a majority of the evaluating forms. 
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Reconraendations 

As a result of this study, the following items are reco:rnnended for con- 

sideration: 

1. The development of a student teaching program in which the participants 

reside in the coimiunity and take part in all of the activities of the school and 

coaunity should be considered by administrators of training programs. 

2. Student teachers in business subjects should he given more experience 

in unit or long range lanning of lessons. The responsibility for continuity 

of subject matter should be shared between the supervising teacher and the 

student teacher. 

3. In addition to a high grade-point average in subject matter to be 

taught, training in speech and diction should be a prerequisite to student 

teaching. 

4. A form should be used which is easily completed and understood by all 

because of the fact that people other than the supervising teacher and the 

student teacher are using the evaluation for:i. A profile-type form is 

recommended for this use. 
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EVALUATION AND SUPERVISION OF STUDENT 
TEACHERS IN BUSINESS SUBJECTS 

CHAPTER I 

INTRODUCTION 

The supervised teaching program is the climax of' the 

future teacher's preparation for actual classroom experi- 

ence. It is in the supervised. teaching program that the 

teacher is given the first opportunity to apply principles 

and techniques learned in training classes. It is in the 

supervised teaching program that he is first confronted 

with an actual set of problems, involving real personali- 

ties and tangible responsibilities. It is also in the 

supervised teaching program that the teaching techniques 

of the future instructor may be observed. 

It can be sho\'Jn that leaders in the field of educa- 

tion have indicated the importance of supervised student 

teaching as a phase of teacher education: 

Probably three national organizations in 
th United States include those .tho are leaders 
in teacher-preparation. They are the American 
Association of Teachers Colleges, the National 
Society of College Teachers of Education, and 
the Supervisors of Student Teaching. The first 
requires student-teaching facilities as a con- 
dition for membership. The second voted 
unanimously that supervised student-teaching is 
valuable for teachers. The third is devoted to 

the expansion, establishment, and improvement of 
supervised student-teaching as the most important 
of all teacher-preparing activities. 

In 1916 fourteen out of sixteen professors 
of education in Ohio colleges favored the retention 
of the statets requirement that supervised student- 
teaching must be included in the preparation of 
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teachers. The report of the Committee of Seventeen 
on the Training of Secondary Teachers recommended 
supervised student-teaching. (13:111) 

In a comparatively recent letter written to a critic 

teacher by a beginning teacher, certain short-comings of 

the program in which she had done her supervised teaching 

were discussed at length. She indicated with some feeling 

that she considered a more adequate program of supervised 

teaching would have prepared her to be a more efficient 

teacher the first year of her actual experience. In 

reply, a critic teacher stated: 

...I was greatly interested in your situation, 
and now I'll tell you why. I have of course the 
professional interest .thich any critic teacher 
would have in your article, but I have also a 
personal interest. Ily university offered no 
course in directed teachin, and for that reason 
I find myself filled with the wildest envy of you. 
I too had my severe...problems during my first few 
years of teaching, and--oh, bitter loss--I had no 
critic teacher to blame. (18:108) 

Statement of the Problem 

In the training of teachers of business subjects, is 

adequate preparation given prior to the first classroom 

experience? What is the nature and scope of existing 

programs? What are some of the trends in supervised 

teaching for business teachers? 

As indicated in Table I, page 3, business subjects 

are an important part of the secondary school curriculuiì. 

The increased percentage of schools offering business 

subjects during the period between 1910 and 1931+ was 
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spectacular, as .zas the Increased percentage of students 

who ;ere enrolled in business subjects. No national 

study indicating the number of schools offering business 

subjects or enrollment in business subjects has been made 

since l93+ but Cross indicated in a thesis that all of the 

states included in her study reported an increase in the 

number of commercial students during the period l93l-l9+l. 

(3:11-12) There is reason to believe that this trend \lill 

continue; therefore, it may reasonably be expected that 

the demand for iiel1_trained teachers of business subjects 

will increase. There rests iith the teacher-training 

institution a most grave resronsibility to provide an 

adequate program of supervised teaching so that these 

urgent needs may be filled. 

PuTpose of the Study 

In this study there is presented information concern- 

ing early programs for the training of teachers, typical 
supervised teaching requirements for state certification, 

other legal aspects of supervised teaching prorams, the 

development of the program of supervised teaching in husi- 

ness subjects at Oregon State College, and current trends 

and programs throughout the United States. 

The fundamental purposes of this study are: (1) to 

investigate the contributing factors that load to adequate 

supervision of student teachers in business subjects; 



(2) to reviel.! the constantly changing methods of surer- 

vision of student teachers in business subjects; (3) to 

study ne\J and improved programs in supervision of student 

teachers in business subjects; and (±) to assist in the 

improvement of the quality of supervision of student 

teachers in business subjects. 

Value of the Study 

The value of this study is its compilation of data 

particularly pertinent to the supervision of student 

teachers in business subjects. Much has been 'iritten 

about observation and student teaching procedures in 

elementary grades and in academic subjects on the second- 

ary level. Hox:ever, little material is available for the 

guidance of the classroom teacher of business subjects 

who finds herself for the first time in the position of a 

supervising teacher in cooperation with a college super- 

visor of student teachers. This study should be 01 value 

to such classroom teachers in orienting themselves to 

their new role. 

This study should also be of value to college and 

university supervisors of student teachers preparing to 

teach business subjects, because of their interest in an 

interchange of ideas, procedures, and techniques being 

folloiied in other institutions. 



Methods al' Procedure 

Since no list of institutions of higher learning 

jhere business teachers are trained was readily obtain- 

able, the cooperation of the state superintendents of 

public instruction was secured in furnishing the names of' 

institutions within their states where such training is 

given . 

The head of the department, or dean of' the school, 

as the case might be, was contacted and information 

secured regarding the training program at his institution. 

Personal contacts were made with college supervisors 

whenever possible. 

In addition, the facilities of the Oregon State 

College Library were secured, as well as material in 

private collections of Oregon State College faculty 

members. 

Sources of Data 

The information for this study was secured primarily 

from: (1) college supervisors of business-teacher train- 

ing, through both the questionnaire and the personal 

interview methods2; (2) writers in the field of general 

supervision of' student teachers; and (3) writers in the 

field of business education. 

1. See Appendices A and B. 

2. See Appendices C and D. 



CHAPTER II 

HISTORIC.L BACKGROUND 

The greatest groith of the organized program of 

supervised teaching has taken place within the past hun- 

dred and fifty years, but it is of interest and value to 

note here something of the evolution of supervised teaching. 

Early Apprentice-Teacher Programs 

Apprenticeship is one of the earliest known tech- 

niques of job preparation. Just iihen, where, and how 

apprenticeship among teachers became a practice is not 

known; it seems to have been a rather recent development. 

(13:5) It may be that the practice of using older pupils 

to teach younger pupils was the first step in this direc- 

tion. Examples of this practice have been noted in 

Germany in the sixteenth century. Teachers' guilds 

founded in Germany in about 1595 required that only 

te chers who were Imasterstt could keep school for the 

te?ching of the elementary subjects. It was necessary to 

go through a period of apprenticeship, to pass an exanii- 

nation, and to teach for several years as an assistant 

until a vacancy for a "master" should arise in the guild. 

it is in Germany, in the state of Gotha, that we 

find the first record of a model or practice school where 

future teachers observed lessons given by directors, gave 

lessons under the observation of the directors, and 



conferred at later hours for the purpose of receiving 

guidance regarding practices which the experienced direc-. 

tor had found successful. This was in 1698. There seems 

to have been little growth and development in supervised 

techin until the 1800's, when both France and Germany 

developed the training school in formal schools and semi- 

naries. In 1819, Prussia enacted a law which required 

the maintenance of normal schoolshere pupil-teachers, 

aged sixteen to eighteen years, attended school for three 

years, binding themselves to public school teaching after- 

wards. 

In 1825 a training school was established by the 

Primary Normal School of Potsdam, to be used for directed, 

sw)ervised student teaching. It was a free school for 

boys, supported partly by the normal school and partly by 

the town. 

The French normal schools came into existence in 

1833, and by 1839 the third-year students were sent out 

into the field for six or eight weeks of contact with real 

school conditions. 

The ng1ish system of supervised teaching evolved 

in part from the practice of having older students moni- 

tor or tutor the younger students, in many cases for a 

stipend, and in part from the influence of continental 

systems which were quite well started by the time the 

first group of' pupil-teachers came into the English 



training colleges in 182. The first model and training 

school in England was organized at Lancaster. 

on the secondary level, it should be noted that the 

Prussian system was the outstanding example. In 1826, 

candidates to teach in the Prussian Gymnasium, after 

having passed an examination, were required to teach for 

a year in an approved school, under the supervision of 

the director or head of the school. They 'Jere also, dur- 

in this time, expected to fulfill certain requirements 

concerning visiting classes taught by regular teachers, 

preparation of lessons, supervision of scholars, attend- 

ance at examinations and teachers' conferences, and 

participation in all the practical workings of the school. 

The first state normal schools in the United States 

were at Lexington, Barre, and Bridgei.Jater, Massachusetts, 

and had laboratory schools for teacher preparation in 

l839-l8i-O. The most successful of the early programs in 

the United States was at 1orcester, iahere the public 

school of the city was used, with the student teachers 

spending a period of six months in observation and 

teaching. 

Since about the time of the Civil 1Jar, several 

colleges and universities whose graduates were placed in 

secondary schools have had some sort of plan for practice 

teaching. Probably the first well-organized system of 

supervised teaching on the secondary level in the United 
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States was at Brown University, Providence, ithode Island, 

in 1895. Growth of the practice of supervised teaching 

on the secondary level has, since that time, been remark- 

able. In 191L1_1915 there were at least 117 colleges and 

universities which provided supervised student teaching 

in either their own or cooperating public schools. By 

1926 this number had grown to a total of 169 colleges and 

universities offering such work. 

Beginning Vocational Teacher Training 
in the United States 

Some kind of business training has been available 

to young Americans since the earliest Colonial days. 

Knepper says that, for the most part, business teachers 

of the Colonial period were trained in Europe, especially 

in ngland, and the textbooks were written and published 

there. (11:5) The subjects commonly offered during the 

period were bookkeeping, arithmetic, and writing. There 

seems to have been at least 200 teachers conducting 

private classes or schools in the colonies, between the 

years 1709 and 1775. 

Probably the most influential factor in colonial 

business education was the founding of Franklints Academy 

in Philadelphia in 1751. Training for commerce and 

industry was one of the purposes for the founding of the 

Academy. Following the establishment ol' Franklin's 
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Academy, others ,ere founded in rapidly increasing 

numbers. The curricula of nearly all the academies 

included arithmetic; bookkeeping; French, German, and 

Spanish for merchants; history of commerce; rise of 

manufactures; and pro,;ress of trade and change of its 

seats. 

With the development of economic independence, all 

of American education showed diminution of foreign 

influence in general. Knepper lists the fol1oïing 

authors and educators who, during the early years of our 

country, were influential in the field of business eclu- 

cation: Warren Colburn, M. Walsh, IL Turner, Tilliam 

Jackson, Daniel Adams, B. Booth, Patrick Kelley, 

B. Sheyes, I. Alger, and James A. Bennet. (11:23) 

Warren Colburn was the author of several arithmetic 

and grammar texts, which showed the influence of his 

study of Pestalozzi while Colburn was a student at liar-. 

yard College. The contributions of William Jackson were 

in the field of business and finance. His elementary 

education was received in town schools and supplemented 

by systematic reading and study. Daniel Adams wrote 

textbooks on language, geography, agriculture, reading, 

arithmetic, and bookkeeping. He was a graduate of the 

class of 1797, Dartmouth College. Thus we see at least 

three of the men who are remembered as benefactors of 
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early business education in the United States were 

educated entirely in the United States. 

The first evidence of collegiate preparation for 

teachers in public schools appeared during the time ihen 

the business college dominated the field of business 

education, 1852-1893. Three teacher-training institutions 

which offered or required at least bookkeeping were the 

Normal School of St. Louis, the State Normal School of 

California, and the State Normal School at 1;finona, 

Ilinnesota. 

The first successful collegiate school of business 

was the Tharton School of Finance and Economics of the 

University of Pennsylvania. It was established in iß8i 

i.zith a 1OO,OOO gift from Joseph .Ibarton, a wealthy 

philanthropist, who later increased the amount to 

$500,000. While the .Iharton School has never been a 

teacher-training institution, it is noteworthy that it 

continues to produce outstanding leaders in conmierce and 

finance, especially in civil government. It is considered 

to be the pioneer and leader in university training for 

business. 

When the first successful marketing of the tyDewriter 

began in about 1880, a new type of business training 

developed. The first typing teachers wero, for the most 

part, self-taught, though there were texts and systems 

available. 
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By 1893 the business colleges were still training 

more than t;o-thirds of the business students in the Uni- 

ted States. The balance were trained by institutions as 

f ollois: 

Universities and colleges ---- 7,300 
Normal schools --------------- 7,771 
Private secondary schools ---- 
Public high schools ---------- 15,220 

(11.91) 

According to these figures, the public high schools 

\lere training only 10 per cent of all commercial students. 

1ith the establishment of schools of commerce at the 

University of Chicago and the University of California in 

1898, and at the Amos Tuck School of Administration and 

Finance at Dartmouth College, and at Harvard University 

soon after, new dignity and standing were given to 

business education. 

As ,e have previously indicated, several normal 

schools had offered some courses in business subjects as 

early as the period between 1852 to 1893. It was not 

until the period between 1900 and 1917 that normal schools 

generally offered training for public school teachers of 

business subjects. The chief detorrant to growth of this 

phase of teacher training seems to have been the opposition 

to permitting normal schools to train secondary school 

teachers, and hence to their training of business teachers. 

However, since the normal schools had been requiring some 

form of supervised teaching for approximately a decade, it 
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may be presumed that the first supervised teaching in 

business subjects :as done in this period. Certainly, the 

first organized business-teacher training was done in this 

period, as evidenced by the fact that the first texts on 

methods of comnierce appeared then. A list of some of 

these early texts follows: 

Hooper, Frederick and Graham James. Commercial 
Education at Home and Abroad. London, 
Macmillan, 1901. 

Herrick, Cheesman A. The Meaning and Practice of 
Commercial Education. New York, 
11acmillan, 190k. 

Kahn, Joseph and Joseph J. Klein. Principles and 
Methods in Commercial Education. New York, 
Macmillan, 19l+. 

Thompson, Frank V. Commercial ducation in Public 
Secondary Schools. New York, World Book 
Company, 1915. 

The Hooper-Graham text is described as "A Comprehen- 

give handbook, providing materials for a Scheme of 

Commercial Education in the United Kingdom, including 

suggested curricula for all grades of commercial insti- 

tutions, with illustrations and plans." (8:2+8) 

Cheesman A. Herrick studied for six years at the 

Wharton School of the University of Pennsylvania, and at 

the time of publication ol' his Meaning and Practice of 

Commercial }ducation ,as a director of the school of 

commerce of Central High School in Philadelphia. This 

was undoubtedly the first valuable text for business 

teachers published in the United States by an American- 



trained author. After discussing the lack of adequately 

prepared business teachers, Herrick described as fo1lo:s 

early attempts to remedy the situation: 

Already there are evidences of' efforts to 
furnish special preparation for commercial 
teachers. First there is the traininc in the 
subject-matter of commercial studies by the 
higher schools of commerce. In many instances 
courses in these schools are made consciously 
to deal .iith the problems of presentation; in 
all cases niethodolory is involved. Certain of 
the departments of education in universities 
are beginning to give attention to both the 
meaning and practice of commercial education. 
Normal schools are not indifferent to present 
demands for commercial teachers...It is probable 
that...a large nun-ber of normal schools...have 
started or contemplate starting normal commercial 
departments. (7:297-298) 

In the preface to Principles and Methods in Q- 

mercial Education, Kahn and Klein express the feeling 

that "...ìt \zill help to raise the standards of the 

commercial teacher and give the business man an appreci- 

ation of the value of a theoretical education in 

correlation iith practical zork,It and that it ias their 

hope "...that this work xi1l aid university schools of 

pedagogy and normal schools to realize the importance 

of devoting more attention to the training of efficient 

teachers in the field of commercial education." (lO:vi) 

Joseph Kahn ias an instructor of the Ne York University 

Graduate School, and both Kahn and Joseph J. Klein \,ere 

associated with the College of the City of New York. 

In 1915, F. V. Thompson indicated need for improve- 

ment of training of business teachers. He stated that 
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higher schools of' commerce (colleges and universities) had 

attained some prominence and that they could probably 

train sufficient teachers for secondary schools of com- 

merce. He suggested that the renuirernents of teachers in 

secondary cocercia1 schools in Germany be fo11o;ed, so 

that teachers would be renuired either to be graduates of 

higher commercial schools or to have had actual commercial 

experience. 

At about the same time, Professor Edward O. Jones 

of the University of Ilichigan indicated, on behalf of 

that institution, the willingness to encourage University 

students to "...becorne candidates for positions as 

principals of commercial high schools, and for other ol' 

the higher administrative positions in connection with 

that line of work»' (21:96) 

The first collegiate schools which attempted to fill 

the needs of secondary school business teachers were the 

Drexel Institute of Arts, Science, and Industry at 

Philadelphia (1898), and Simmons College in Boston (1899). 

Drexel Institute offered two courses, one in commerce and 

finance and another, a commercial normal course, to 

prepare young men and women for positions as commercial 

teachers. The School of Secretarial Studies of Simmons 

College prepared young women for the duties of a private 

secretary, registrar, or office assistant, or to teach 

commercial subjects. (11:115) 
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The first complete statement of the now-recognized 

needs for trdining of coriercia1 teachers was made in 

1912 before the convention of the Eastern Commercial 

Teachers t Association. It is to be noted that the state- 

ment, nuoted be1o', contains most of the general require- 

ments in the present curricu1ui for the training of 

business teachers: 

A successful commercial teacher should know 
something more of life than the one subject he is 
teaching, and more of his subject than is contained 
in the particular text he happens to be teaching 
from. A commercial teacher should have the broad- 
est and most varied education possible to be 
procured because he is ranked with and compared to 
high school teachers who are college graduates, 
and have technical as well as liberal education. 
His professional training should consist ol' those 
clearly defined but not distinct lines of work, 
the science of education, and the art of teaching. 
The former should include physiology with special 
reference to personal and school hygiene, educa- 
timal psychology, and the psychology of adolesence; 
and the latter should include the purpose and prin- 
ciples of education, general and special methods of 
teaching, school organization, school management, 
and the history of education. 

The technical training of a commercial teacher 
should consist of a careful study of all subjects 
taught in a well-organized high school commercial 
department, together with the methods of teaching 
these subjects, and as many broad and cultural 
subjects as it is possible to acquire. The corn- 
merciai teacher of the future will have heavy 
demands placed upon him and will be required to do 
much more than he has had to do in the past. :1ith 
the extra training will come extra compensation, 
and extra satisfaction to the faithíul and hard- 
worked commercial teacher. (l-i-:7O) 

While this dissertation did not specifically mention 

the need for supervised teaching in business subjects, as 
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in other subjects, it is to be remembered that during this 

period the practice of student teaching was growing in 

colleges and universities to a remarkable extent. 

By 1923, courses for business te:chers had been 

started in 37 schools of higher learning. In 1928, train- 
ing for teachers of business subjects was offered in 66 

schools, and in 1929 this number had grown to 138. 

Legal Status of Supervised Teaching 

Ilost of the statutes, state regulations, and judicial 

decisions regarding supervised teaching in the United 

States appeared after 1880. While institutions had in- 

cluded such work in their curriculum before that time, 

it was regulated by local, extra-legal conditions. 

Statutes. ilost states now have enacted statutes 

which provide model or practice schools in conjunction 

with the state normal schools. Some of the statutes 

include provisions for cooperation with local public 

schools, administration of practice schools, status of 

student teachers, and attendance at the schools. The 

Oregon statute regulating supervised teaching is quoted: 

Any school board may at its discretion 
authorize the use of all or any part of the 
public schools under its jurisdiction for 
training school purposes, and for this purpose 
may enter into a contract with the board of 
regents for normal schools upon such terms as 
may be mutually agreed upon. 
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Any student of a state normal school who is assigned to teach in a training school is 
hereby invested :ith full authority to teach, 
during the time such student is so assigned, 
and such assignments shall have the saine effect 
in all respects as if such student Jere the 
holder of a valid teacher's certificate. Any 
contract entered into by such school district 
board and such board of regents shall in all 
other respects have the same effect and be 
subject to the same requirements as a contract 
between a teacher and a school district board. 
(15:198,200) 

Judicial Interpretations, The first noteworthy 

judicial decision regarding laboratory work of teacher- 
preparation is found in the case of Abraham N. Hasbrouck 

V. School District No. i of the town of New Paitz, in the 
county of Ulster, State of New York. The issue was: were 

officers of the school district empo;iered to reopen the 

district school and employ teachers as authorized by an 

annual district meeting? The facts in the case were: the 
laws of the State of Ne.i York provided that the district 
school of New Paitz was to be closed and indebtedness 
discharged. They also directed the District to pay to 
the managers of the State Normal School located at New 

Paitz any funds remaining with the District; and, there- 
after, children of New Paitz zere to attend the practice 
department of the State Normal. Such arrangements i1ou1d 

provide better and less expensive education for the 

children of the District, and practice facilities for 
teacher trainees. The trustee of the school district 
called a school rieeting which was held on August +, 1891, 
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and proceeded to employ teachers and reopen the district 

school. The decision in the case was made by the State 

Commissioner of Education, constituted authority in such 

matters. kccording1y, said trustee had not acted ïithin 

his rights and .'as ordered to close the district school, 

discharge any indebtedness, and pay any remaining funds 

to the managers of the State Normal School. 

This case clearly defined the rights of the State 

in the establishment and operation of practice schools 

operated in connection iith s tate normal schools. 

In the Ioia Student-Teaching Case (J. B. Clay et al., 

Appellees, vs. The Independent School District of Cedar 

Falls, Iowa, et al., Appellants) the Supreme Court of 

Io\la discussed at length many phases of the program of 

student teaching. It decreed that student teachers iere 

to be issued provisional certificates beforo their period 

of practice teaching iIas begun. It sanctioned the 

practice of dividing the supervising teacher's time and 

salary between classroom teaching and supervising of 

student teachers, provided that the plan was mutually 

agreeable to both the school district and the college 

involved. It left to the discretion of the school 

directors the determination of whether or not there was 

a correct proportion of supervising and student teachers. 

The North Dakota Case (Stato of North Dakota, 

Resoondent y. Valley City Special School District, A 
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Public Corporation, Appellant, 1919) clearly affirmed the 

constitutional provision that the state normal schools 

were intended to be a part of the public school system. 

It recognized the right and need of state normal schools 

to secure enrollment and attendance of students in their 

training schools, and the right and need to payment of 

tuition by the school district for students attending 

such schools, 

In the Tempe Teachers College Case, the Superior 

Court of Maricopa County, Arizona, rendered decision on 

October 29, 1925, as follo\ls: 

1. A child cannot be forced to attend a laboratory 

school for teacher preparation ihen there is another 

school in the district. 

2. Children cannot be segregated on account of 

race, in laboratory schools, unless such segregation is 

expressly provided in the statutes. 

The practice of making attendance at laboratory 

schools optional when other facilities are available is 

to be preferred over the plan of compulsory attendance, 

inasmuch as it would tend to challenge the teachers to 

give the best possible quality of education and thereby 

maintain satisfactory enrollment and attendance. 

The laws enacted in the United States regarding the 

laboratory school and the supervised teaching program show 
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a ;ide variety of conditions. 

Requirements for Certifiction 

It was proposed by Mead. in his study of supervised 

student teaching in 1930 that three types of teacher 

certificates be issue1 by state superintendents of public 

instruction, to be 1znoin as A, B, and C certificates. 

The proposed C-grade certificate would be valid for one 

year and reneiab1e by completion of more training than 

the minimum allowed for certification. A B-grade certi- 

ficate ,ould be valid for three years, and issued to 

persons 'ho completed all the tr'.ining prescribed by 

the state, including student teaching and observation work 

or demonstration teaching. An A-grade certificate would 

be valid for ten years, granted to holders of' B-grade 

certificates upon completion of three years of success- 

ful teaching. (l3:?Li.7) 

The first teachers' certificates issued in Oregon 

wer granted by county superintendents upon the passing 

of certain examinations, which varied greatly from one 

county to another. Those certificates were not trans- 

ferrable to other counties. State certification was 

provided by law in 1872, but it w.s not until 1911 that 

all certification was on a state basis. (9:12-13) 

The thirty-ninth Oregon Legislative Assembly 1937 

enacted certification laws which provided that "...after 
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September 1, 1937, elementary teachers shall have 

completed five term hours of supervised teachin...and 

high school teachers shall complete three term-hours of 

supervised teachingU in order to be eligible for state 

certific.tion. (16:35-2537) 

Certification regulations vary from state to state 

to a certain extent. 



CHAPTEI III 

THE STUDY OF EVALUATION AND SUPEWISIOIT OF 
STUDENT TEACHERS IN BUSINESS SUBJECTS 

Student teaching is defined as the group of' experi- 

ences in the preservice education of teachers which 

provides for the participation of the prospective teacher 

in classroom activities under the continuous guidance and 

supervision oC the teacher-education institution. It is 

usually given at the undergraduate level, and includes 

experiences of observing, assisting, and teaching. It is 

to be differentiated from the program of teacher intern- 

ship. Internship is done under the supervision of the 

teacher-education institution, in cooperation with public 

schools hut provides for full-time participation and 

related study for a given period. Internship is usually 

done at the graduate level or as a probationary teaching 

assignment. Sorne institutions of higher learning, which 

are engaged in the trainin: of teachers of business 

subjects, rec!uire both student teaching and internship. 

This study will be limited to programs of supervised 

teaching. 

General Principles and Procedures 

Since there are terms and titles which are used 

synonymously in the study of supervised teaching, it 

seems imperative at this point to clarify their usage 
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in this thesis. 

Two types of laboratory facilities are found in 

general practice among teacher-training institutions. In 

one type of program, supervised teaching is done in a 

school controlled by the teacher-training instution for 

the purpose of training teachers. Such a school is 

variously called a training, model, campus, practice, or 

laboratory school. In the other type of program, an 

off-campus school is used as a laboratory s chool and is 

usually a public school used in cooperation with public 

school authorities. 

In the training school situation, it is common to 

have the resonsibility for the supervision and guidance 

of the student teacher divided among the classroom (critic) 

teachers, the principal of the training school, the 

director of supervised teaching, and subject-area 

supervisors. 

In the public school situation, the student teacher 

is usually guided and directed by a teacher of the public 

school system, who is variously called a supervising 

teacher, critic, directing, or cooperating teacher. In 

a few cases, however, such teachers are appointed jointly 

by the school district and the teacher-training institution. 

Agreements between the school district and the college 

usually provide for subject-area supervision by a 

college supervisor and for observation by the director 
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of supervised teaching. 

The student teacher is also occasionally called 

a cadet teacher, a teacher trainee, or prospective 

teacher. 

The Program at Oregon State College 

Oregon State College was a pioneering institution 

in the collegiate training of teachers of business 

subjects. Courses in education necessary for the prepa- 

ration of teachers of commerce were added to the offerings 

ol' the Department of Industrial Pedagogy in the college 

year 1911-1912. A course in General Methods was given, 

as prerequisite to courses in special methods, which 

covered the following topics: 

Methods of recitation 

Preparation of lesson plans 

Observation of model teaching 

Library references relating to 

comierce in public schools 

By the year 1916-1917, a student who ;as planning 

to teach business subjects qas given some experience in 

teaching by allowing him to teach the beginning class at 

college under the supervision of the regular teacher. 

The college instructor taught the class himself on 

Friday, at which time the student observed his methods. 

In 1918-1919 the Department of Industrial Pedagogy 
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became the School of Vocational Education. A year later, 

a minor in Commercial Education as offered at Oregon 

State College, and since then courses have been added 

and requirements changed until the present program for 

the training of business teachers has been developed. 

Supervised teaching in business education is done 

at Oregon State College under the direction of the head 

of the Department of Commercial Education jho cooperates 

with the Director of Supervised Teaching. All student 

teaching is done in cooperating public schools, under the 

supervision of cooperating, supervising teachers 'iho are 

subsidized in part by Oregon State College. 

In preparation for student teaching, the student 

gets his general education, his preparation in his teaching 

field, and. in his methods of teaching. The student must 

have a grade-point average of 2. in business courses at 

the beginning of the term in which he does supervised 

teaching. The student usually teaches, for a full term, 

two hours in business classes and during the third hour 

either observes or assists in a class. For this half day 

of participation, he receives nine credits. The student 

who wishes six credits teaches one class in business 

subjects, observes one in business and another in his 

minor teaching field. 

Evaluation is done by the high school supervising 

teacher and the Head of the collegiate Department of 
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Business ducation. Each supervising teacher reports 

directly to the collegiate placement office in making 

recommendations for indivIdual student teachers. 

Supervision of Student Teachers in 
Business Subjects in Other States 

In June, 1950, the questionnaire in Appendix D was 

sent to 287 colleges and universities where secondary 

business teachers are trained. A total of 162 replies 

was received, 57 per cent of the number sent. Of these, 

a few were not considered in this study either because 

they were not completed or because no secondary business 

teachers were trained there. Of the questionnaires 

returned, 83 per cent were considered in the study. 

11ore than half (3.7) of the 135 institutions 

studied also train elementary teachers, and 27.6 per cent 

also train college teachers. Table II, page 29, indicates 

that of the institutions reporting from the Northwestern1 

1. Iteferences herein to geographical areas are from 
Goode's School Atlas, as follows: Northwestern states: 
iashington, Oregon, Idaho, Montana, Yyoming; Southwestern 
states: Utah, California, Nevada, Colorado, Arizona, New 
Mexico, Texas; Northern Interior states: North Da1ota, 
South Dakota, Nebraska, Ilinnesota, wisconsin, Iowa; Con.- 

tral states: Oklahoma2 Kansas, Missouri, Arkansas; South- 
eastern states, Louisiana, Ilississippi, Alabama, Florida, 
Georgia, South Carolina, 1orth Carolina, Tennessee, Ken- 
tucicy, Virginia; Northeastern states: Illinois, Indiana, 
Ohio, IZichigan, Iest Virginia, Maryland, District of 
Columbia, Pennsylvania, New York, New Jersey, Connecticut, 
1lassachusetts, Maine, New Hampshire, Vermont, Rhode 
Island, Delaware. (1+:7O85) 



29 

and Central states, a considerably higher percentage also 

train elementary teachers than those reporting from other 

areas; and a higher percentage of institutions reporting 

from the Southeastern states prepare college teachers. 

It is to be remembered that the first supervised teaching 

in business subjects was done in normal school training, 

and it is of interest to note that such a large proportion 

of teacher training institutions continues to train both 

elementary and secondary school teachers. 

Table II 

Percentages of Institutions Which Train 
lementary and College Teachers as well as 

Secondary Business Teachers 

Area Elementary College 

Southwestern states 50.0 

Northuestern states 66.6 33.3 

Northern Interior O.O l2. 

Central states 63.6 18.2 

Southeastern states 5±.o 83.0 

Northeastern states 3.7 22.5 

Percentages of total 53.7 37.5 

Table II also shows that teachers of business 

subjects are being trained in a significant number of 
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institutions ihere graduate work in the field may be 

tal:en, where college teachers are being prepared. 

It has been observed previously that the growth of 

business education in secondary schools of the United 

States has been remarkable.1 According to the last 

available statistics, 65.29 per cent of all public second- 

ary students in the United States enroll in sorre business 

subject or subjects. In the earliest year of this study, 

l9)+S-i9L6, only 9.9 per cent of all teachers prepared in 

reporting institutions iere business techers.2 Total 

enrollment in secondary schools was lower during the 

period between l96 and l9+8, and a similar decrease was 

noted in the percentage of teachers who were prepared to 

teach business subjects. During the academic year 19±9- 

1950, the percentage of all teachers trained who were 

prepared to teach business subjects had not only increased 

but was higher than any year during the period studied. 

It is to be noted that the data used in Table III 

were obtained from institutions which offer a course in 

preparation for teachers in business subjects. Therefore, 

the statistics may be considered valid within that group 

1. Seo Table I. 
2. See Table IiI. 
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ol' institutions, but since a largo number of institutions 

of higher education do not offer such courses the number 

of all teachers trained in all institutions during that 

period would probably include an even lower proPortion of 

teachers prepared to teach business subjects. 

Table IV, page 33, indicates that an increasingly 

larger number of business teachers has been trained in 

each of the five years studied. Considered with the analy- 

sis of Table III, these figures show that even though the 

proportion of teachers trained who were prepared to teach 

business subjects decreased during certain academic years 

of the five-year period, the total number of business 

teachers prepared increased each year. The one exception 

to this statement is that the number of' business teachers 

prepared in reporting institutions of' the Northern Interior 

states decreased slightly (l.9) in the year l96-l9'-7. 

The year in which the greatest percentage of in- 

crease in number of' business teachers trained was 

191+7_1+8. That year was also the one in which the lowest 

percentage of teachers trained were business teachers. 

Probably the reason for this occurrence is that a large 

number of world .tar II veterans completed their under- 

graduate teacher-training courses that year, but only a 

small proportion were preparing to teach business subjects. 
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The spectacular Increase (462.5) in the Northwest- 

ern states must be discounted somewhat because the nuniber 

of reporting institutions was small. One college in that 

area trained no secondary teachers until l91+619)7, and 

another trained no business teachers until the academic 

year l9+9-195O. 

A study of Table V on the following page indicates 

that the majority of institutions which train business 

teachers (33.5,;) use public schools as laboratories for 

student teachìn:, while a minority group (37.3%) maintains 

training schools, controlled by the college or university, 

for the purpose of training teachers. It is to be noted 

that of the entire group 20.1 per cent of' the institutions 

follow a combination of training-school and ublic-school 

laboratory plan, so that only 17 per cent of the entire 

group trains all teachers in training schools and 63. 

per cent train all teachers in public schools. 

The only geographical area where the majority of 

teachers are trained in training schools is in the Central 

states, whee 90.9 per cent of the institutions maintain 

training school facilities, and only 36.3 per cent use 

public schools for supervised teaching. Because 27.2 per 

cent of these colleges and universities use both their own 

training school and cooperating public schools for super- 

vised teaching, the situation is somewhat modified. Sixty 

three and seven tenths per cent of the reporting 
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institutions of the Central states traih all of their 

teachers in training schools and 9.1 per cent send all 

of their student teachers to public schools for their 

suoervised teaching. 

The area which is the most completely opros±te 

from the Central states, jith regard to training labo- 

ratory facilities, is the Northeastern. In this section, 

88.8 per cent use the public schools to some extent, and 

75.9 per cent use the public schools exclusively. Only 

2+.1 per cent of the reporting institutions maintain 

training schools and just 11.2 per cent use training 

schools exclusively. It is probably safe to assume that 

one of the most influential factors in bringing about the 

conditions .ihich cause this contrast is nopulation dis- 

tribution. The population of the Northeastern states 

is greater in density than that of the Central states; 

therefore, it íou1d seem that public school faci1ities 

aould be iore conveniently available to the training 

institution than in the Central states. 

Table VI indicates that the trend in the United 

States is toward unselected groups of pupils in training 

schools. In most cases, the training school is attended 

by all of the children ;ho live in its listrict, as is 

the case in public schools. One institution indicated 

that enrollment in the training school there was open to 

any .!hO could afford to pay the tuition charged. Several 
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others indicated that, though they made no direct attenpt 
to select their student body, their pupils icre above 

average in intelligence. 
In response to the question, Ulf student teaching is 

done in a training school, do you feel that the student 

teachers are fully prepared to meet all situations in 

regular public schools?t 5+ per cent of the administra- 

tors responding (heads of departments of business educa- 

tian, primarily) gave negative replies. It is significant 
to note that this percentage was higher (70%) in the area 

which trains the highest percentage of teachers in train- 

ing schools, i.e., in the Central states. Some of the 

reasons for this feeling were indicated on the question- 

naire. Comr:ion reactions were: 

Same problems do not exist. However, it 
is hoped that the student can readily adjust. 

Our classes are much smaller than many 
beginning high school teachers find. Average 
in our school is 2. Curriculuni is liiited. 

Situation not typical as to class size, 
students enrolled, activities available, etc. 

Too piecenieal--one period at a time not 
a real situation. 

Experience limited to teaching one class 
in one subject for one semester only. 

Hot entirely normal situation. 
Some who indicated that a training school program is 

not a satisfactory solution to the student teaching 

problem suggested that no student teaching program is 
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completely adequate: 

A laboratory situation is never perfect. 

No teacher can ever be prepared to meet 
all situations. 

I doubt that any student can be fully 
prepared to meet all situations. Some of them 
cannot be anticipated. 

Much has been \ritten about supervisory plans in 

student teaching programs. Members of the supervisory 

staff should be thoroughly qualified in academic prepara- 

tion, trained in the ficid of supervision, and have a 

breadth of experience. Supervision of student teaching 

should be considered as a regular part of thc service 

load of supervising teachers and university supervisors. 

Strebel indicates t;o important factors ihich are 

against a student teaching program in public, cooperating 

schools: too often the university has little control over 

practices and facilities in the public school, and too 

often the supervising teacher is called upon to perform 

additional duties which either detract from the quality 

of her classroom teaching or cannot be performed to the 

ac1vrntage of the student teacher. (19:22-23) 

Table VII indicates the types of supervisory plans 

followed in the institutions studied which train teachers 

of business subjects. The largest percentage (+.82) 

folloi a combination plan, in ihich student teachers are 
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+1 
supervised either by members of the college staff exclu- 

sively, or by public school teachers in cooperation with 

the college staff. In several institutions, a training 

school is maintained by the university, and the student 

teachers who teach there are spervised entirely by the 

university staff members. The training school facilities, 

however, are not entirely adequate, so some student teach- 

ers teach in public schools where they are supervised by 

public school teachers in cooperation with the university 

staff. In 23.9 per cent of the institutions studied, 

supervision is done by the college or university staff 

alone. And in 29.7 per cent of the institutions, super- 

vision is entirely by public school teachers in cooperation 

i..jith the college staff. In only 2.9 per cent of the 

institutions dici the full load of supervision fall upon 

the public school teachers . It should be noted that the 

Central states area zas the only group indicating a high 

percentage of cases where supervision was done entirely 

by the college staff; most of these institutions maintain 

training schools and use the public schools for training 

only in a limited number of instances. 

On the basis of many surveys studied, Mead recom- 

mended in 1930 the following minimum requirements for 

prospective secondary teachers: 90 higli school class 

periods of actual supervised teaching, preceded by 90 

hours of observation and participation, or a total of 



approximately 180 periods spent in observation, parti- 

cipation, and teachin. (13:-i.61) 

An analysis of Table VIII shows that business 

teachers in three areas (Northwestern, Central and North- 

eastern) receive considerably more than this amount of 

training, even Dresuming that observation time was included 

in the number of periods and i.jeeks indicated as required. 

Since Mead signifies that the amount of time needed for 

mastery of desirable traits and abilities varies consider- 

ably, depending ur'Dn such factors as the individual stu- 

dent teacher, the subject matter, and the desired 

outcomes, the average number of periods devoted to super- 

vised teaching in business subjects (175.2) should not 

necessarily be considered insufficient. 

Haertter and Smith, in a study of student teaching 

and observation in 32 colleges and universities (1926), 

found that the maximum number of quarter credits given 

for student teaching was 15, the median number 5, and the 

minimum number was 2. (l3:'-i-38) The average number of 

credits earned by student teachers in business subjects 

in institutions studied in this thesis (6.8) is slightly 

higher than the median number determined in the earlier 

survey. 

A total of 78.6 per cent of the reDorting colleges 

require that some time outside of teaching periods be 

spent in participation in an extracurricular activity 



T
a
b
l
e
 
V
I
I
I
 
-
 
A
v
e
r
a
g
e
 
t
i
m
e
 
a
n
d
 
c
r
e
d
i
t
 
r
e
c
e
i
v
e
d
 
i
n
 

s
t
u
d
e
n
t
 
t
e
a
c
h
i
n
g
;
 
p
e
r
c
e
n
t
a
g
e
 
o
f
'
 
i
n
s
t
i
t
u
t
i
o
n
s
 

r
e
q
u
i
r
i
n
g
 
o
r
 
r
e
c
o
m
m
e
n
d
i
n
g
 
p
a
r
t
i
c
i
p
a
t
i
o
n
 
i
n
 

e
x
t
r
a
c
u
r
r
i
c
u
l
a
r
 
a
c
t
i
v
i
t
i
e
s
 

a
l
'
 
t
r
a
i
n
i
n
g
 
s
c
h
o
o
l
.
 

P
e
r
i
o
d
s
 

T
o
t
a
l
 

P
e
r
c
e
n
t
a
g
e
 

P
e
r
c
e
n
t
a
g
e
 
o
f
 

t
a
u
g
h
t
 

W
e
e
k
s
 

p
e
r
i
o
d
s
 

C
r
e
d
i
t
s
 

r
e
q
u
i
r
i
n
g
 

b
a
l
a
n
c
e
 
n
o
t
i
n
g
 

d
a
i
l
y
 

t
a
u
g
h
t
 

t
a
u
g
h
t
 

e
a
r
n
e
d
 

a
c
t
i
v
i
t
y
 

d
e
s
i
r
a
b
l
e
 

S
o
u
t
h
w
e
s
t
e
r
n
 
s
t
a
t
e
s
 

1
.
6
 

1
5
.
0
 

1
2
0
.
0
 

6
»
+
 

6
1
.
1
 

7
1
»
+
 

N
o
r
t
h
w
e
s
t
e
r
n
 
s
t
a
t
e
s
 

3
.
1
 

1
6
.
5
 

2
5
.
7
 

1
0
.
6
 

1
0
0
.
0
 

N
o
r
t
h
e
r
n
 
I
n
t
e
r
i
o
r
 

i
.
8
 

i
i
.
8
 

1
0
6
.
2
 

1
+
7
 

9
0
.
0
 

6
6
.
6
 

C
e
n
t
r
a
l
 
s
t
a
t
e
s
 

2
.
6
 

l
+
.
7
 

1
9
3
)
+
 

L
,
0
 

8
0
.
0
 

0
.
0
 

S
o
u
t
h
e
a
s
t
e
r
n
 
s
t
a
t
e
s
 

2
.
3
 

1
1
.
1
+
 

1
6
5
.
7
 

7
.
8
 

3
7
.
5
 

1
0
0
.
0
 

N
o
r
t
h
e
a
s
t
e
r
n
 
s
t
a
t
e
s
 

2
.
7
 

1
5
.
2
 

2
0
5
.
2
 

7
,
)
+
 

7
6
.
6
 

A
v
e
r
a
g
e
s
 

2
.
 

]
)
+
.
6
 

1
7
5
.
2
 

6
.
8
 

7
8
.
6
 

6
1
.
9
 

-
r
 

L
A
)
 



such as P. T.-A., school paper, clubs, or dramatics. Of 

the 21.-i- per cent not making such requirements, 61.9 per 

cent gave indication that such requirements aro desirable. 

One added the statement that "It would give the student 

more trainin{," and another mentioned that if supervised 

teaching were done in a fifth year program, more partici- 

pation in activities would be possible than in an under- 

graduate course where, as several otheimentioned, time 

is limited. In 39.7 per cent of the cases, supervised 

teaching is done in a community other than that of the 

college. Of this group, 79.2 per cent commute daily to 

the cooperating school, thus further decreasing the limited 

time available for participation in extracurricular 

activities. 

Claude C. Crawford, Professor of ducatìon at the 

University of Southern California, said in his excellent 

text for upper grade and secondary teachers: 

"Lesson plans" are not very important. But 
planned lessons are. Note the quotation marks. 
'11e use the expression "lesson plflI here to 
describe a particular stereotyped kind of document 
which has been required of thousands of practice 
and beginning teachers during the decades past, 
as contrasted with a much more functional thing 
which we shall call "readiness to teach." 
Obviously, what is not planned is planless, and 
what is planless is likely to be valueless. 
Lessons should be planned, just as courses 
should be planned. (2:128) 

Table IX indicates the length of time for which 

student teachers in business subjects are required to 

plan lessons. Only lO»+ per cent are required to make 
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unit plans, 1..lhile 20.1 per cent plan for one day in 

advance. This supports Crawford's theory tInt "Too many 

plans are made the night before the lessons are to be 

taught." (2:123) Such last-minute planning detracts 

from the continuity of the course, causes the teacher more 

worry about planning, and does not provide for such erner- 

gencies as illness or unexpected interruptions. 

The largest group of institutions training business 

teachers (38.8) require lesson plans to be completed for 

a wed: in advance. A comparatively large group of insti- 

tutions indicated that the length of time for which lessons 

are planned varies with different suPervising techers, but 

even if more accurate statistics were available on the 

length of time for which lessons are planned in this group, 

it is not expected that the entire picture would be much 

different. 

On the subject of phases or items to be included in 

lesson plans, Crawford states: "Any rigid system of 

lesson planning that fits all courses into one rigid 

stereotyped form merely results in wooden teaching." (2.131) 

This is almost inevitably true, since each teacher is a 

different individual, and items that are important to 

one course are unnecessary in another. Plans even for 

different days in the same course may call for very 

different items. Table X indicates that the number and 

percentage where the supervising teacher assigns the method 
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of preparing lesson plans is a majority. In 7+»-f, the 

supervising teacher makes the assignment of method, so 

it \lould seem that the student teachers would be preparing 

lesson plans that are not "stereotyped" but are actually 

acquiring a "readiness to teach." 

Several training schools which have definite lesson 

plan lorms to be used by student teachers enclosed copies. 

Three of these are included in this study as Appendix E. 

Use of any of these forms would not necessarily result in 

"wooden teaching," since they seeni to be flexible enough 

to fill the needs of classes in business subjects and to 

encourage the student teacher to consider in advance every 

possible problem that might arise during the class period. 

Evaluation of Student Teachers in Business Subjects 
in other States 

Supervised student teaching is usually an under- 

graduate course, taken for college credit and to fulfill 

academic requirements. It calls for a careful evaluation 

of the student teacher's abilities and scholastic achieve- 

ments. There are many systems of evaluation of teachers, 

many traits, qualities, and factors to be considered in 

evaluating. Part of the purpose of this study is to 

determine what systems of evaluation are most frequently 

used by the institutions training business teachers, and 

what traits, qualities, and other factors are considered 
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in evaluating. 

A point system or rating is any system using points 

as indices of ratings. All lettei' ratings like A, E, C, 

D, and E are examples of such a system. If 5, ±, 3, 2, 

and i zere used instead, it 'iou1d still be a point system. 

The percentage system of' rating in common use some years 

ago was a point system of one hundred oints. II' instead 

of A, B, C, D, and E, terms like superior, good, average, 

pass, aníl failure are used, the system is a point system 

of five gradations. A score-card system consists of a 

list of qualities, traits, or factors to be judged and 

rated by some point system, the numbei' of roints varying 

from two to as large a number as the maker of the card 

desired to use. 

In 1917, Mead (12:319) found the follo.iing facts 

about different methods then used for rating teachers 

in secondary educ.tion: 

Method Used Frequency 

Letter rating system 63 
Percentage system 23 
Some other noint system 11 
Analytical score card 2+ 
Other methods 12 

It was found in the present study that the largest 

group of institutions training business teachers (+O.2) 

rates the student teachers by the use of column headings 

such as excellent, very :ood, good, etc. See Table XI. 
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This is the system :hich is used by the supervising 

teachers in business education at Oregon State College. 

A copy of the rating scale used in this department is in- 

cluded as Appendix F. 

Table XI 

Percentages of Training Programs in 'ihich 
Student Teaching is indicated by rating Symbols, 

Column Headings, and Comments 

Rating Column 
Area Symbols Headings Comments 

Southzestern 31.2 56.2 12.5 

Northwestern 33.3 33.3 33.3 

North. Interior 71»+ 35.7 57.1 

Central 33.3 33.3 33.3 

Southeastern 31.8 50.0 18.1 

Northeastern +3.6 +9.l 26.2 

Percentages of total 35.9 50.2 23.7 

Among the forms of this type which were submitted 

with the completed questionnaires there was an amazing 

amount of variety in style and content. One irportant 

point ;hich was included on all of the forms of this type 

was space for explanatory remarks and statements to 

supplement the rating scale. Four of this type of form 

are found in Appendix G. These were selected because 
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each illustrates a certain point ihich makes it distinctly 

different from the others. Appendix G-1 allo\zs a space 

for checks to indicate more minute degrees of quality under 

the three main headings, superior, average and 1o1. This 

form also provides for a summary tabulation \:hich should 
aid the supervising teacher in determining an academic 

grade for the student teacher. Apnendix G-2 also provides 

space for checking quite minutely each trait to be evalu- 

ated, but has the additional advantage o± space for 

correlated written evaluations about each trait. The form 

reproduced in Appendix G-3 requires the use of only four 

degrees of quality but has extended descriptions of the 
prototype of each trait. Appendix G- has one distinct 

value over the other forms reproduced, i.e., brevity! 

Table XI indico.tes that the second largest group of' 

training programs (35.92) use rating scales with such 

symbols as A, 13, C, D, F, or 1, 2, 3, -, 5, indicating 

the quality of various traits. Each form differs only 

slightly from the others, the greatest differences being 

found in the variety of traits evaluated, and the extent 

to which certain types of qualities are studied. The 

form reproduced in Appendix H is typical of those 

received which use 5-point scales of gradations. On many 

of these forms, there was a brief explanation of the 
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value of each symbol, such as: 

A or i - Superior 

B or 2 - Average, above 

C or 3 - Average 

D or - Average, below 

E, F or 5 - Poor (or failing) 

In a few cases, the scale was opposite from the 

above, 5 being a superior rating and 1, poor or failing. 

One form added a sixth column for tlX no opportunity 

to observe." 

Another form used rating symbols which were simply 

abbreviations of values corresponding to the ones above: 

S - Superior 

E - Excellent 

G - Good 

A - Average 

P - Poor 

Three forms which use neither rating symbols nor 

column headings, but require comrients or statements 

regarding certain items are included in this study in 

Appendix I. It is to be remembered that 23.7 per cent of 

the resonc1ing schools use this type of report form in 

evaluating the work of student teachers. Note that 

Appendix I-1 is a "pro:ress report," and that Appendix I-2 

is an "observation report." The third form of this group 



was printed on a heavy card suitable for vertical filing 

as a permanent record. 

The response to the request for copies of rating 

scales was most gratifying. In addition to the large 

number of forms received which could be classified in 

one of the previously discussed groups, two other 1:inds 

of forms were received. 

The factors considered in evaluating apprentice 

teachers on the forni Appendix J are "weighted," i.e., 

assigned a rnaximuri number of points, so that each factor 

may be considered in relation to its importance to teaching 

success. In addition, the student's total number of Doints 

compared with the maximum would give quite an accurate 

conception of the student's abilities in general. 

Since, in most instances, the profile record 

includes the use of rating symbols, the institutions which 

use profile records for evaluating student teaching were 

included in the 3.9 per cent -:hich use rating scale syrn- 

bols. Nine different forms were received which were of 

the profile-record type. Some of these included very 

detailed characterizations of the factors to be evaluated, 

requiring the use of fine print or a separate key to 

supply details. The form w1ich is reproduced in Appendix 

K is more typical, however. It could be easily adapted 

to consider any traits or qualities and is simple to 
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duplicate. In an analysis of ratings made on similar 

forms, Hartson decided that "indifferent, careless, 

prejudiced, and capricious judgments" viere reduced. 

(5:-6i) 

The qualities uron ;hich student teachers in business 

education at Oregon State College are rated by supervising 

teachers iere listed on the questionnaire which \ias sent 

to colleges and universities where business teachers are 

trained. This list \:as used because it contains most of 

the qualities which are considered necessary for a 

successful teacher, rather than with the intent to compare 

the list with those of other institutions. The number of' 

institutions uhich consider each quality was noted accord- 

Ing to geographical area. A tabulation of these figures 

Is found in Table XII. 

Knowledge of subject matter was the one item which 

ias considered on more rating scales for student teachers 

(95.7.) than any other item. Furthermore, it is important 

to notice that this quality is found frequently in a high 

place on similar studies. A study of causes of failure 

among teachers lists "Deficient in scholarship" third on 

a list of 27 qualities. (l:i-39-+52) In a study of 

forms used in placement bureaus of 121 institutions, 

Osburn listed "Scholarship" as fourth of twelve qualities 

ranked according to frequency of listing. (l7:7+) 
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Table XII - Percentage8 of instittitions evaluat3ng certain qu.ities *ici re considered necesaiy for a successful teacher 

h b il h h h 
4) 

-4-' co .4.) U) 
i 
O .i. -F O) s tfl 1 

I-i 

cjo l CO 
( 

: 

is General appearance before class . . . . . . . . . . . lO).O 66.6 92.9 ß8. 90.0 94.5 92.4 3 
2. Poise . . . . . . . , . . , . . . . . . . , , . . . . 81.2 33.3 92.9 77.i 80.0 94.5 86.4 
3. Speech and teacung voice . . . . . . . . . . . . . . 100.0 100,0 100.0 88. 90.0 945 94.1 2 
4. He1th - vitality arid tusasm . . . . . . . . . . p1.7 66.6 Ç2.9 88.8 9.O 83.6 85.6 9 
5. InItiative. . . . . . . . . . . a . . . 87.5 100.0 92.9 77.7 95.0 92.7 89.8 4 
6. Tact . . s . . s . - . . . . . . e l.2 66.o E5.7 77.7 80.0 89.9 8j 11 
7. Eznoti.onal stability . . . 7.5 66.6 85.7 66.6 °O.O 80.0 . 81.3 12 
3. Leadership. s S S e . . . . . s S S s 62.5 66.6 7.6 66.6 75.0 81. 75.I 15 
9, now1ed of subject rnatter . . . . . . . . . . . 100.0 100.0 1C'O.O 88.8 95.0 94.5 95.7 1 

manaeinent . . . . . . . . . . . . 31.2 100.0 100.0 100.0 E5.O 89.1 ¿39.8 5 
u. Skill in selection and organization of subject niatter 87.5 100.0 92.9 55.5 95.0 94.5 89.E 6 
:1_2. Ability to secure and retain interest of students . . 87.5 100.0 92.9 77,7 O.0 7.3 85.6 10 
13. AbilIty to cooperats . . . , . . . . . . . . . . . . 100.0 666 E5.7 77.7 5O 92.7 8'9 7 
14. Adjustment t class conditions. . . . . . . . . . . . 6FL7 66.6 E5.7 66.6 65.0 j.6 66.2 1 
15. Skill in use of methods of instruction, . . . . . . . 75.0 66.6 78.6 66,6 75.0 85.4 7S.13 14 
16. Understanding of pupils . . . . . . . . . . . . . . . Efl.2 66.6 78.6 gß.8 75.0 83.6 80.5 1, 
17. Interest in comiinmlty aîfairs . . . . . . . . . . . . 82.5 33.3 57.1 77.1 50.0 52.1 61.0 20 
:ia. Interest in extracurricular activities of students. 50.0 666 5í.l 66.6 50.0 45.4 50.0 21 
19. Secu.r:3s cooperation and respect of etudonts . 6.7 b6.6 57.1 66.6 60, .6 72.0 16 
20. Stholastic acnievement - growth of pupils . 62.5 65.6 57.1 55.5 55.0 74.5 65.2 19 
21. Persona]. growth . . . . 6.7 66.6 42.9 450 10.0 6.7 17 

Shown by regions and with percentage of total 

and rank. 
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The second item ihich was considered most frequently 

is speech and terchin voice (9±.l). The lack of this 

quality is not specifically mentioned in the study of 

causes of failure among teachers, noted above; hoiever, 

it might be a contributory factor in four of the first nine 

causes of failure: weakness in discipline, noor methods, 

too nervous, deficient in social qualities. In other 

words, if a teacher had difficulty in expressing herself 

clearly and pleasantly, she might as a result develop any 

of those four weaknesses which lead to failure among 

teachers. 

Nine of the qualities listed (+2.8) are constitu- 

ents of personality: speech and teaching voice, general 

appearance before class, initiative, ability to cooperate, 

poise, health - vitality and enthusiasm, tact, emotional 

stability, and leadership. These qualities are evaluated 

by a minimum of 75»+ per cent of the supervising teachers 

of business subjects. 

One of the inconsistencies of rating forms is shown 

by a comparison ol' two complementary qualities. Under- 

standing of pupils is considered on 80.5 per cent of the 

forms used in evaluatin student teachers in business 

subjects; but only 61.0 per cent consider interest in 

community affairs and only 50 per cent consider interest 

in extracurricular activities of students. 



In general, the rating scales which \Jere returned 

with the questionnaires evaluated approximately the same 

qualities as the form used in the Department of Business 

Education at Oregon State College. Some variations in 

terminology t'ere noted. A few forms, however, included 

others which are listed here: use of nglish, interest 

in teaching, general culturo, discipline, integrity and 

sincerity, and response to criticism. 

One unique form, a 'record of student teacher and 

report on directed teaching,u requires an analysis of the 

philosophy of the teacher. It is submitted here as 

Appendix L. 

A iide variety has been observed among the various 

forms used for evaluating supervised teaching in business 

subjects. .ie have seen earlier that in 67.2 per cent of 

the colleges and universities preparing teachers of busi- 

ness subjects, at least part of the supervision of these 

teachers is done by public scl200l teachers. Especially 

i_n these situations, where the supervising teacher is 

probably a comparative stranger to the student teacher, 

it ouid seem only just that the student teacher knoi 

exactly \'/hat standards the supervising teacher has t 

before he begins his student teaching assignment. Table 

XIII indicates that in 77.9 per cent of the cases studied, 

the student teacher is given a copy of the rating scale 
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uìjon which his teaching will be evaluated, before he is 

in full control of the classroor.i. Furthermore, the student 

teacher is given the opportunity to improve his work by 

being made aware of his rating during conferences, in 

6+»+ per cent of the institutions contacted. 

Table II 
Percentages of Institutions where Student 

Teachers are given Copies of Rating Scale Previous 
to Teaching assignment, and rated in conferences 

Student teacher Rating done 
Area receives copy in 

of scale conference 

Southwestern states 75.0 75.0 

Iïorthwestern states 66.6 33.3 

ITorthern Interior 85.7 

Central states 66.6 77.7 

Southeastern states 95.0 75 

ITörtheastern states 7-i-.5 65. 

Percentages of totals 77.9 6+.+ 

In addition to the conferences with the supervising 

teacher for evaluation, 92.5 per cent of the schools 

studied provide other conferences, +9.6 per cent regularly 

and i-2.9 per cent occasionally. College staff members 

preside in 80.8 per cent of such conferences. llore than 
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a fourth (27.2) have conferences with princia1s of the 

school, and a small group (7.2) obtains the cooperation 

of outside speakers for conferences with student teachers. 

Frequently the complaint is heard that forms are 

completed, filed, and never used again. Table XIV gives 

sorne information about the usefulness of thc rating 

scales completed for student teachers. In 35.6 per cent 

of the cases, they are made available to the college place- 

ment bureau. Few (26.2) will send these forms to bureaus 

other than the college-sponsored one. The evaluations are 

available in 67.7 per cent of the colleges directly to 

prospective employers or for the reference of other 

faculty members; but in only 36.1+ per cent of the institu- 

tions is the file available to the student teacher himself. 

As 61+.1+ por cent of the evaluations are made in conference, 

it is unnecessary in those cases to make copies available 

to the student teacher. 

Mead says that enough copies of each final rating 

should be made to supply the director of supervised 

teaching, the registrar, the placement bureau, the super- 

vising teacher, and the student teacher. I-le umakes a 

special plea, based upon his own experience, that student 

teachers should have the right to possess copies of their 

final ratings." (l3:56Li) While the most important use of 

the rating scale should be to help the student teacher 
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make progress, the scale may also be helpful to the super- 

vising teacher in maintaining consistency in evaluation, 

and to the placement bureau in making comparative studies 

of success in student teaching and in-service teaching. 

Table XIV 

Percentages of Reporting Institutions 
Making Rating Scales Available to 

Various Agencies and Individuals 

4-' 4-' -4 

G) 

-p G). 

Ara 000 O'c0 OQi-4 
Q)4-'rl HC5 HO 

0c3 
-POp-i F-4 P -PG) -P0 
Ocj r-1 Ocd 

Southwestern states 87.5 50.0 62.5 50.0 68.7 

Northwestern states 66,6 0 0 0 33.3 

Northern Interior 100.0 11.1 71.1± 57.1 78.6 

Central states 100.0 28.6 33.3 22.2 33.3 

Southwestern states 80.0 25.0 50.0 

Northeastern states 81.8 23.6 +1.8 30.9 

Percentages of total 85.6 26.2 67.7 36»-i- 67.7 

In addition to the regular rating scale used mainly 

for evaluation, 87.2 per cent of the colleges and univer- 

sities which train teachers of business subjects also 

prepare special recommendations for placement bureaus. 
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In most cases, this recommendation is in the form of a 

letter including information about the studentts poten- 

tialities, interests, abilities, personality, and capacity. 

Some schools use forms which provide space for zriting 

such comments. The one found in Appendix N is an example 

of this type of form. Other institutions use more complx 

forms, requiring detailed analysis and evaluation el' the 

student, as \Jeli as of his supervised teaching. 

Table XV 

Percentage of Institutions Preparing 
Special Forms for use of 

Placement Bureaus. 

Ar e a I'Turnber Percentages 

Southwestern states l+ 87.5 

Northwestern states 3 100.0 

Northern Interior 13 92.9 

Central states 9 100.0 

Southeastern states 17 85.0 

1Tortheastern states 0 72.7 

Percentage of total 96 87.2 



CHAPTER 1V 

GENERAL SU1fl1ARY MD COECLUSI ONS 

Suiimary of Preceding Chapters 

Historical background. Supervised teaching serves 

several ?urposes in the culmination of the program of 

teacher preparation. It provides opportunity for apply- 

ing principles and techniques learned previously, under 

the guidance of experienced teachers. The student teach- 

er's skill in methods of instruction may be developed and 

observed during this time. 

Jith the continued demand for \iell-qualified teachers 

of business subjects, the student teaching program for 

prospective business teachers has assuiried considerable 

importance. This study serves chiefly as a conpilation 

of information about current trends in the supervised 

teaching programs offered to students preparing to teach 

business subjects. It also includes material in the 

nature of historical background to help in interpreting 

these current trends. 

The organized program of supervised teaching has 

evolved from the practice of using older pupils to teach 

younger pupils, through the period when most trades '.iere 

learned through apprenticeship and professional status 

was acnuired through membership in guilds. The practice 

of correlation of apprenticeship i.ith classes in nedaogy 
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is of coriparatively recent origin, having begun on the 

secondary level in Prussia in 1826. 

The first business teachers in the United Strtes iere 

trained in Europe, mostly in England. A fe contributors 

to the field of business education \.'ere trained entirely 

in the United States as early as 1797, but it was not un- 

til the latter half of the nineteenth century that teachers 

of business subjects were trained in American Colleges. 

During that time, several normal schools offered some 

courses in business, and several universities established 

schools of commerce. By 1895, more than 350,000 students 

were enrolled in business subjects in public high schools 

of the United States. (2O:) Two collegiate schools of 

business attempted to fill the needs of secondary busi- 

ness teachers, the Drexel Institute of Arts, Science, and 

Industry at Philadelphia (i98), and Simmons College in 

Boston (1899). 

From that time until the present, university and 

college departments of business have expanded to meet the 

growing demand for secondary business teachers. Legisla- 

tion has been enacted to regulate training schools and 

supervised teaching to a certain degree, and to require 

in some instances that certain student teaching requisites 

be fulfilled in order to obtain teachin, certificates. 

Tranin dUittes. A group of 135 institutions 

which train secondary business teachers was studied to 
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obtain in'ormation regarding current trends in supervision 

and evaluation ol' student teachers preparing to teach 

business subjects. More than hail' of these colleges and 

universities also train elementary teachers, and more than 

a fourth also train college teachers, indicating that the 

institutions offer graduate work. 

In the academic year 19+9-l95O, a total of 1F,380 

business teachers zere trained in the reporting institu- 

tians. This number indicated a 158.7 per cent increase 

over the number prepared in the year l95l916. Only 

about 11.6 per cent of all teachers trained in reporting 

institutions were business teachers. 

Public schools are used as laboratories, at least 

for part of the student teachers, in 83.5 per cent of the 

colleges and universities studied, and exclusively in 

63.Li per cent. 

Trainin: schools arc maintained by 37.3 per cent of 

the group, and are used exclusively in 17 per cent of the 

institutions studied. In the Central states .íhere 

population is comparatively scattered, 90.9 per cent of 

the teacher training schools maintain campus laboratory 

schools, and 63.7 per cent of all business teachers 

prepared there do suervised teaching in such schools. 

Training schools maintained by the univrsity for the 

purpose of providing facilities for supervised teaching 

are not considered satisfactory by 5-F per cent of those 



completing the questionnaire. This percentage is even 

higher (70%) in the area where training schools are more 

commonly used. In general, the reasons given for this 

reaction were that a training school is not a typical 

school situation, and that experience is too limited. 

With the exception of the area where most suervised 

teaching is done in training schools, the largest amount 

of supervision is done by public school teachers coopera- 

ting with members of the college staff. In many cases 

(':-.8%) a combination plan is followed. Students teaching 

in the training school are supervised exclusively by 

college staff members. But because the training school 

does not meet the needs of all students, some are sent to 

public schools. There they are supervised by public 

school teachers in cooperation with members of the 

collego staff. 

Traininr period and activities. The amount of time 

spent in supervised teaching, aiil the number 01' credits 

earned, by students preparing to teach business subjects 

does not vary much from the usual time and credits of 

other secondary teachers. Participation in extracurricular 

activities is recommended or required by 78.6 per cent of 

the schools training business teachers. 0f the 21»i per 

cent not making such recommendations or requirements, 

61.9 per cent indicated that participation in extracur- 

ricular activities is desirable whenever conditions 
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permit. The most common reason for not making such 

recommendations or requirements is lack of time on the 

part of the student teachers. 

Supervision. In 39.7 rer cent of the institutions 

studied, supervised teaching is done in a community other 

than that of the college. Of this group, 79.2 per cent 

commute daily to the cooperating school. 

Only lO»+ per cent of the tr.ining programs require 

the preparation of unit plans, iihile nearly that number 

require preparation only from day to day. The largest 

groul of programs provides for lesson plans prepared for 

a \íeek at a time. It is Dossible that in some of the 

schools not requirinr unit clans, student teachers are 

given unit plans prepared by the supervising teacher for 

the sake of continuity. 

Supervising teachers assign the method or form for 

preparing lesson plans in 71+.)+ per cent of the reporting 

institutions. 

Many types of evaluation systems and forms were 

found in use in institutions training business teachers. 

The type most commonly used lists certain desirable traits 

for successful teaching, to be evaluated by placing a mark 

in a column headed excellent, very good, good, etc. The 

second type of form commonly used requires the rating of 

certain traits by the use of a 5-point scale. Most of 

the forms of these two types provided space for comments 
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or explanations. Some forms (23.7) cons±st entirely of' 

lists of traits to be evaluated only h1r comments. 

0:1: the civalities upon \Jhich student teachers in 

business subjects are evaluated, 1:noi.i1edge of' subject 

matter is considered more frequently than any other. 

Speech and teaching voice is the second nost important 

qualIty considered. Nine of the qualities listed (+2.8;) 

are constituents of personality: speech and teaching 

voice, general appearance before class, initiative, 

ability to cooperate, poise, health, tact, emotional 

stability, and leadership. These qualities are evaluated 

by a minimum of 75»-f per cent of the supervisors of student 

teachers in business subjects. 

In the majority of instances (77.9), the student 

techer is aiare of' the qualities on ihich his zork i1l 

be evaluated, because he receives a copy of the rating 

scale before he begins his assi;nment. And he is a:are 

of his progress, or lack ol it, in a majority of cases 

(6+.1) because ratings are made in conference. 

Through the rating scale the student teacher is 

assisted in advancing to a higher level of attainment. 

The scale serves also to help the supervising teacher 

maintain consistency in evaluation and as a basis for 

making recommendations for positions. These rating scales 

are supplemented in 36.2 per cent of the reDorting schools 

by special forms for use in the college placement bureau. 
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Conclusions of this Study 

The program for the training of business teachers in 

the United States has developed from a situation ;here all 

teachers 1ere trained in business colleges or abroad, with 

little or no pedagogical training. t the present time, 

business teachers meet the same professional standards 

that are required of secondary teachers in general. 

Administrators of programs of training of business 

teachers are aware of the importance of student teaching. 

They are attempting to offer student teaching programs 

ihich will adequately prepare business teachers. Many 

institutions have subject-matter specialists in the 2ield 

of business education, ;ho are constantly revising practices 

to improve the programs. Host business teachers are no.i 

bring trained in colleges and universities where a .ealth 

of cultural background may be acquired, as ;ell as sound 

technical and pedagogic training. 

In an atterpt to give student teachers the most satis- 

factory type of experience in their training program, 

several plans for laboratory iork are being practiced. 

Where the camus training school is used, more time 

is left free for the student teacher to participate in 

extracurricular activities of the school or to share 

experiences through conferences. Supervisors in this type 

of situation, hoiiever, say that it is not completely 
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satisfactory because experience is too limited and a train- 

Ing school Is not a typical situation. 

If the students comnute to a nearby public school, they 

are teaching in a situation iore like that in ihich they 

will eventually be engaged; but the time available for con- 

ferences and participation in extracurricular activities is 

shortened. The expense of transportation to the off-campus 

school is an item of considerable magnitude. 

A possible solution to the problem is the plan \;here 

student teachers move to another community for the entire 

period of their supervised teaching assignment. This 

would certainly permit a ,ider realm of experience. 

One of the apparent deficiencies in the training of 

business teachers is the lack of lesson planning in 

advance of the time the plans are to be used. Unless the 

supervising teacher prefers to have her oín unit plan 

followed, for the sake of continuity and consistency, 

student teachers should be required to make unit plans 

for as long a time and in as much detail as is practical 

in the specific situation. 

It \zould seem that the practice of having supervising 

teachers assign the method or form for preparing lesson 

plans ';ould tend to decrease the possibility of preparing 

plans lacking in ori:inality and individuality, and help 

to fit the plan to the specific teacher, lesson and 

conditions. 
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The wide variety of evaluation systems and forms 

found in this study suggests that too much clerical work 

is involved in the administration of programs f suner- 

vised teaching. Several cornrents noted on the question- 

flaires completed by heads of departments of business 

education indicated the need for evaluation forms which 

are detailed enough to be clearly understood by anyone 

using them, but simple enough that they mIght be quickly 

completed. Since a high percentage of these forms will 

be used jointly with the placement bureau, more time could 

be saved by having; a tyie of form which could be easily 

fitted into the records of the placement bureau. A 

profile-type of evaluation form could very easily be 

adapted to fill all of these requirements. 

It would seem from a study of the frequency with 

which certain qualities were considered in evaluation, 

that if a student thoroughly mastered the subject field 

in i1ich he will. teach, acquired a pleasant and expres- 

sive teaching voice, and had the other constituents of 

personality which are desirable, his background l'or 

beginning his supervised teaching assignment would be 

most desirable. I-le could then devote his energy toward 

improving the other important traits during his student 

teaching program. 



72 

Recommendations 

As a result of this study, the fol1o';ing items are 

recommended for consideration: 

1. The development of a student teaching program in 

ihich the participants reside in the community and take 

part in all of the activities of the school and comr;rnnity 

should be considerad by administrators of training pro- 

grams. 

2. Student teachers in business subjects should be 

given more experience in unit or long range planning of 

lessons. The responsibility for continuity of subject 

matter should be shared bet\;een the supervising teacher 

and the student teacher. 

3. In addition to a high grade-point average in 

subject matter to be taught, training in speech and diction 

should be a prerequisite to student teaching. 

A form should be used 'hich is easily completed 

and understood by all because of the fact that people 

other than the supervising teacher and the student teacher 

are using the evaluation form. A profile-type form is 

recommended for this use. 
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Appendix A 

Letter to State Superintendents 

of Public Instruction 



OREGON ST!TE COLLEGE 76 

Corv-llis, Oregon 

Department of 

Secretarial Science 

A. R. Meadows 
Superintendent of Public Instruction 

Montgomery, Alabama 

Dear Mr. Meadows: 

March 1, 1950 

In an effort to improve the quality of supervision of 

co]mnercial student teachers at our school, I am making 

a study of methods of supervision in each institution 

of higher learning where student teachers may practice 

teach in business subjects. It is hoped that the results 

of this investigation will he of real assistance to the 

practice teaching program in the state of Oregon. 

Which institutions of hgher learning in your state 

provide supervised teaching for students who plan to 

teach business subjects? If your s tate has a supervisor 

of business eduction, you may want to ask that person to 

provide this information. 

I have enclosed a form for your convenience in answering 

these questions, and a stamped, self-addressed envelope. 

Your help will he deeply appreciated. 

Cordially yours, 

Mrs. Claudia Cleveland 



77 

Appendix B 

Form sent to State Superintendents 

of Public Instruction 
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I. The name and address of the state supervisor of commercial 
education is: 

Name 
SPECIFIC TITLE________________________ 
Street 
City and State_________________________ 

The State of _____________has no supervisor of connercial 
education. 

II. The institutions of higher learning in the state of ______ 
which provide supervised teaching for students who plan to 
teach business subjects are: 

Department Head or Dean_______________ 
Department or School___________________ 
College or University__________________ 
City and State_________________________ 

Department Head or Dean_______________ 
Department or School___________________ 
College or University__________________ 
City and State_________________________ 

Department Head or Dean_______________ 
Department or School_________________ 
College or University__________________ 
City and State_________________________ 

Department Head or Dean_______________ 
Department or School__________________ 
College or University__________________ 
City and State_________________________ 

Department Head or Dean______________ 
Department or School___________________ 
College or University__________________ 
City and State________________________ 
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Appendix C 

Letter sent to College Supervisors 



OREGON STATE COLLEGE 
Department of 

Secretarial Science June 7, 1950 

Hugh Graham, Head 
Department of Educìtion 
Ursuline College 
Cleveland, Ohio 

Dear Doctor Graham: 

Your name has been given to me by the superintendent of 

public instruction of your state, as a director of 
supervised teaching for student te chers preparing to 
teach 'usiness subjects. 

In an effort to improve the quality of supervision of 
commercial student teachers in Oregon, I am maldng a 

study of methods of supervision in each institution 
of higher learning where student teachers may practice 
teach in business subjects. It is hoped that the 

results of this investigation will be of re1 assistance 
to the practice teaching program in the st' te of Oregon 

If your college does train teachers of business subjects, 

won't you please complete the inclosed auestionnaire and 
return it to me by June 20? If you do not train teachers 

in the business field, it will he appreciated if you will 
so indicate on the questionnaire and return it anyway. 

Cordially yours, 

Mrs. Claudia Clevelr'nd 
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Appendix D 

Form sent to College Supervisors 



Name of SChOOl Head of Department 
82 

I. Level and Type of Training: Do you train students to teach in: 

A. elementary_; secondary; coflegej business subjects_? 
13. Number of student teachers in past five years: 

1949-50_How many prepared to teach business subjects?_ 
1948 -49_ 
1947-48_ 
1946-47_ 
1945-46_ 

II. The Training School and Staff 

A. Is supervised teaching done in a training school? (That is, 

in a school controlled by the college or university for the 

purpose of training teachers.)_____ 

1. If student teaching is done in a trining school, do 

you feel that the student teachers are fully prepared 

to meet all situations in regular public schools?____ 

Why? 
2. Are students of the training school a "selected" group 

of superior ability, or an !unselected or average 

group? 
13. Is supervised teaching at your institution done in regular 

public schools?_____ 
1. If in public schools, are these schools in the college 

community?_____ 
2. Or in other communities?_____ 

a. If the supervised teaching is done in communities 

other than that of the college, do your student 

teachers commute daily to the other cormnunity?_ 

b. Or do they move to the other community for the 

period of their student teaching?_ 
c. If a combination of these two, or another plan is 

followed, please explain here:_________________ 
C. Is student teiching supervised by members of the college 

staff? Or by public school teachers in cooperation with 

the college staff? Or entirely by teachers in the pub- 

lic schools? 

III. The Training Period and Activities 

A. How many periods per day are taught bi,r the student teachers? 

For how many weeks?_____ 

B. How many college credits are earned by most student 

techers for their work in supervised teaching?______ 
C. Do student teachers participate in activities other than 

classroom teaching? (Such as P.T.A., extracurricular 

activities, etc.) Please explain:____________________ 

If your answer is "no," do you think they should?______ 



IV. Preparing and Evaluating Lessons 

A. Do you have a uniform procedure or pattern for preparing 
lesson plans?_Or does each supervising teacher assign 
the method of preparing lesson plans according to his 
preferonce?_(If you have a duplicated instructians sheet 
for preparation of lesson plans, it would be appreciated 
if you would attach a copy.) 

B. For how long a period in advance are lesson plans prepared? 
one day; one week; two weeks_; more than two 
weeks_. Explain_______________________________________ 

C. Is a conference period held after the supervising teacher 
has read the lesson plax but before they have been 
taught?_________ 

D. Is a conference period held regularly for the purpose of 

evaluating lessons taught?_If so, how often? daily_; 
weekly; every two weeks_; whenever supervisor feels 
need; other, please explain:___________________________ 

i. !tre other conference periods held regularly?_; occasion- 
ally?_ 
1. With whom do the students confer, if conferences are 

held other than those with the supervising teacher? 
members of college staff_; principal of school_; 
outside speakers_; other, plesa explain:__________ 

2. Please explain the purpose of any conference periods 
held except for planning and evaluating lessons.____ 

V. Teacher Ratings and Recommendations 

A. Please place a check () before the qualities which you 
consider on your rating scale for student teaching: (It 

would be appreciated if you would enclose a copy of your 

rating scale.) 
1. General appearance before class 
2. Poise 

3. Speech and teaching voice 

4.. _Health - vitality and enthusiasm 
5. _Initiative 
6. Tact 
7. Emotional stability 
3. _Leadership 
9. _Knowledge of subject matter 
lo. _Skill in classroom management 
11. _Skill in selection and organization of subject 

matter 
12. Ability to secure and retain interest of students 

13. _Ability to cooperate 
14. _Adjustment to class conditions 



o 
L) 

15. _Skill in the use of methods of instruction 
16. _Understandin of pupils 

17. _Interest in community affairs 
l. _Interest in extracurricular activities of students 
19. _Secures cooperation and respect of pupils 
20. _Scholastic achievement - growth of pupils 
21. _Personal growth 

13. Are these qualities evaluited by the use of rating symbols 

such as ¿t (high), B, C, D, F (not passing)_; by- column 

headings such as excellent, very good, good, etc. ; 

or other , please explain:___________________________ 

C. Are student teachers given copies of the rating scale before 

they start their period of supervised teaching?_____ 

D. Does the supervising teacher check the rating scale in the 

conference period, and discuss the rating with the student 

teacher?_____ 

E. (tre Copies of the rating scale for each student teacher 

available to the college placement hureau?_; other place- 
ment bureaus?; directly to prospective employers? ; 

to the individual student teicher? ; 
to other faculty 

members? 

F. Do supervising teachers file recöinnendations other than rat- 

ing scales or check lists with the college placement 

bureau?_. If so, please explain briefly the nature of 

such recommendations:______________________________________ 

If you have any comments or additions which might give a better 

understanding of your program of supervised teaching for business 

teachers, they .till be very much appreciated. 



Appendix E 

Lesson Plan Forms 
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Date:_____________ DAILY LESSON PLAN Day Number 

Teacher 

Aims 

Material Needed 

Text References 

Assignment Test 

Review 

Motivz tian 

Unit Topic 

New Subject Matter -- Main Points Outlined 



Illu s trat ion s 

Pivothi Questions 

Class Exercises 

Sunimary of Main Points 

&ssignment 

Teacher Reactions for Future Reference 



LESSON PLAN 

Teacher Da te 

[I] 

Subject Grade Level Size of Class______ 

Class Characteristics 

Unit or Instructional Block________________________________________ 

General Objective of Unit or Instructional Block___________________ 

Today1 s Topic 

Specific Aims of Today's Lesson_________________________________ 

1Iaterials to be used br Teacher Students 

1. Texts 
(Nain and Suoplementary) 

2. Visual Aids 

3. Reference or 
other source material 



Tomorrow' s Pssignment__________________________________________________ 

What is the student to do with the assignnient 

Evaiwition of today' s lesson in tenis of student growth____________ 

Remedial Needs Shown_________________________________________________ 

Comments and Suggestions: 

Supervising Teacher 
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Appendix F 

Rating Scale 

Business E'lucation 

Oregon State College 



RATING SCAI 
92 

BUSINESS EDUCATION 

Supervising teacher Subject taught 

Student teacher Date________ 

Characteristics Good 
VERY 
GOOD ixce11ant 

A. Personal equipment 

:i. General appearance before class ........ 

2. Poise .................................. 

3. Speech and teaching voice ............... 

4. Health - vitality and enthusiasm ........ 

5. Initiative .............................. 

6. Tact .................................... 

7. Emotional stability ..................... 
8. Leadership .............................. 

B. Professional equipment 

1. Knowledge of subject matter ............. 

2. Skill in classroom management ........... 

3. Skill in selection and organization ..... 

of subject matter ....................... 

4. Ability to secure and retain ............ 

interest of students .................... 

5. Ability to cooperate .................... 
6. Adjustment to class conditions .......... 

7. Skill in the use of methods of .......... 

instruction ............................. 
8. Understanding of pupils ................. 

9. Interest in corximunity activities ........ 
lo. Interest in extracurricular activities. 

C. Results 

1. Secures cooperation and respect ......... 

o f pupils .......... ...... ............. 

2. Scholastic achievement - grow ......... 

ofpupils ............................... 
3. Personal growth ......................... 
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13. 

itating Sheet of Supervised Teaching 

Last name First 

Personal Qualities 
1. Voice ---------------- - 
2. Health ------- - 

3 . Personal appearance --------- - 

4. Personality --------------- - 

5 . Evident culture ------------- - 

6. Initiative ------------------ - 

7. Resourcefulness ------------- - 

. Dependability ---------- - 

9. Enbhusiasm ------------------ - 

10. Cooperation --------------- - 

il. Industry -------------------- - 

12. Emotional stability --------- - 

13. Social intelligence --------- - 

Teaching Techniciues and Skills 

1. Command of subject matter, 

basic-------------------- - 

2. Command of subject matter, 

general----------- ----- - 

3. Command of English--expres- 
sion ----------------------- - 

4. Class control- -------- 

5. Selection and organization 

of subject matter ---------- - 

6. lIaking assignments ----------- 

7. Motivation of .rork- --------- 

3. Formulation of objectives---- 

9. Diagnosis and remedial work-- 
-1_0. Measuring result" ------------- 

:il. Use of available materials--- 

12. Understanding of children---- 

13 . Stimulating creative work---- 

14. Responsibility for maintain- 

ing proper physical 

environment --------------- - 
C. Results 

1. Pupils' achievement 
2. General influence on pupils- 

3. Growth of teacher--------- 
Summary----- ------- --- 

Grade and Subject Taught 

Superior Average Low 

Recommended for placement in__________________________________________ 
Grade Subject Locality 

Remarks: 

Date___________________ Supervisor 

Director of Student Teaching_____________________________ 

(G-1) 



Report 

Edicattcn Mark Absc 

3TUD TEC!Dc VALUAION FOPJt 
UNIVEPSITY SCHOOL 

Date 

St'aderìt Teacher_______________________________ Survicr___________ 
150 ____ ________ 
151 ____ ________ Teichiag Sxbjcts Grades Lve1________ 
250 ____ ________ or Activitlea_______________________________ 
'5 ____ _______ 
.Lb 
157 

255 

____ 
___ 

________ 
______ 

: 

-r-- 
r 

-:-- -y- - 1 E 
Written Explanation ------,-- r -T- -i-- 

I. 

Porsonal 
Equip- 
ment 

1.Leads11p-- 
2.kppearance 
J. 
4.IZnthusiam---- 

. 
6 

7.Liealth--------- 

. 

seir Coti - - - 

Voice- - - - _ 
Sympathy 

----------- ______________________________ 

-- ___ 
---------- 

II. 
Profes- 
sional 
Equip- 

nient 

1. 
2. 
3. 
4. 

Scholarship- - _ - - 

nowlece ol' Subject - - - ------------ 
Coniaand ofEnglish--- 
Use of Profosional 

1itcratn'e- - - - - 

____________________________ 

---- 
III. 1. 

Geral 2. 

Classrt. 3, 
iarEge- 4. 

mErit 5::oekeeping 

Planning and organisation- 
Arrangement of rnateHls - 

DiscIpline ----- - 

!anagnent of rcutinc- - 

- 

Iv. 
Skill in 
stimula- 

tin& 
pui].s 

1 
2. 

3 . 

4. 

Pupil participation- - - - 
Eff»rtivens ------- 
MottVaton ------- - . 

t'se of good judernent- - - . 

V. 
Evidence 
ofpupil 

rrth 

1.. 
2 
3.Geriera1Levclopmer+----. 
4. 

FUßion ot' knowledge- - - - 
Specific Objectives- - - - 

Desirable Att5.tu - - - - . 

_______________________ 
VI. Conference Totes Follrin Observation; 

Next Page: T'pe or vrite a c cncise but complete paragraph decripticr of' the progres8 nade ¿'nd achievement reached by the 

tmient teacher. Give details needod by a future employer of teacher. 
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RATING OF STUDENT TEACHERS 

Name of Student Quarter 19 

Class(es) Taught 

Cooperating Teacher Recommended Grade___________ 

Poor Average Good 

I. PERSONAL QUALITS 

A, Appearance 
(Wears becoming and appropriate clothes. Is 

well-groomed and has good posture.) 

3. Physical fitness f 

(Is physically vigorous. Is consistent in 

attendance. Does not easily become nervous, 
or Quickly overcomes nervousness.) 

. Voice and speech I' 

(Voice is well-modulated and pleasant. 
Enunciation and pronunciation are good. 
Vocabulary is adeQuate and appropriate. 

Total impact of speech is convincing.) 

). Use of English 
(Speaks and writes the English language 
correctly and effectively.) 

E. Initiative I J 

(Takes initiative in effective ways. Makes 
suggestions concerning better ways to plan, 
to teach, and to evaluate. Attempts to 

study through accepted techniques the 
children with whom he works. Seeks experi- 

ences that will enrich his student-teaching 
experience for him. Takes hold when he is 

needed. Evidences originality in olanning. 

!. General attitudes 
(Seeks aid and judment from those with whom 
he works. Accepts and evaluates criticism. 

Mixes well. Readily adapts himself to any 

situation. Is interested in a variety of 

things. Is continuously learning. Ap'ears 

to be well adjusted.) 

( Knows subject-matter and materials; has 

satisfactory general education.) 



Poor Ave 

(Has thorough knowledge of methods of in- 

struction, and evidences progress in learn- 

ing more. Adapts methods well to materials 
and aims of instruction, to nupils, and to 

his own personal abilities. Plan thorough- 

ly and competently both long and short 

learning units, and daily- work. Consistently 

evaluates instruction, and plans further on 

basis of such evaluation. His teaching shows 

results in development of pupils in both 

tangible and intangible outcomes of learning.) 

b. Professional attitudes 
(Demonstrates that ho is proud of his pro- 

fession. Uses publications in his field 

and in general educational practice and 

research. Is loyal to the policies and 

administrative organization. Has developed 

or is developing a constructive, definite 

philosophy in education, harmonious with 

democratic princinles.) 
III. TI TEACHING SITUATION 

. Organization of teaching routine 
(Does not spend needless time in inef- 

ficient handling of routine. Attends 

conscientiously and promptly to routine. 
Gives constant and intelligent attention 

to favorable health factors. Assumes 

his share of responsibility- for care of 

the room, ecuipment, and materials.) 

b. Pupil-teacher relationships I L J. 

(Is aprroachable, and is interested in 

the problems of pupils. Deals with 

children in a manner fair and sympathetic. 
Inspires confidence and respect in 
children. Secures pupils' cooperation 
in planning and evaluation. Maintains 
control through well-chosen material 

presented through well-planned pro- 

cedures and through a practical under- 

standing of children.) 

DESCRIPTIVE STATEMENT: 



STUDENT TE!.CHER RATING BLANK 
(GJ+) 

Date: Mark:_________________ 

llame of student te'cher: Jo. of absences:_______ 

Class: Size of class: Period taught:_________ 

Improvenient in student teaching is shovn by the daily perform- 
ance of the student. Basing your judgment upon what you cow of the 
work of other student teachers at this stage of the terni, evaluate 
this student teacher's porformance. Indicate the quality of his 
achievement by checking the appropriate coluìin for each ite:. 

*3: G: F: P: 

I. Personal relations ,ith students and teachers. 

II. Command and use of subject matter. 

: : : : : III. Teaching skill. 

IV. Class management. 

V. Participation in out-of-class activities. 

1 Give a brief word picture of this individual as a teacher, including 
his personal characteristics and any other traits which distinguish 
h from other student teachers. 

2. Desc:ibe briefly the type of class taught - if it has a bearing 
upon this student teacher's successes or difficulties. 

*SSuperior Supervising Teacher_________________ 
G-ood 
F-Fair Supervisor___________________________ 
P-Poor 



Appendix H 

Rating Form Using 

5-point Scale 



Critic Teacherts Report on Student Techer loo 

llame of Student Teacher 

School Grade Subject 
A n ri n 

INSTRUCTIOfl 

1. Def 
2. Cia 
3. Po 

4. Use 

5. Use 

6. Ori. 
7. Ada 
3. Goc 
9. Res 

10. Qua 
PUPIL RELAT 

i. Enc 
2. Ski 
3. Sti 
4. Tre 
5. Pro 
6. Res 

PERSONAL FI 
1. Nea 
2. App 

3. Pro 
4. Cou 
5. Sel 
6. Pat 
7. Soc 
¿. Sen 
9. Voi 

10. lIan 

DISCIPLINE 
1. Con 
2. Imp 
3. Deg 

Remarks: 

AL SKILL 
initenoss of aim_____________________ 
rity of explanation__________________ 
er to hold interest_________________ 

of examples_________________________ 
of blackbord, visual aids_________ 

ginality______________________________ 
ptation to pupil ability____________ 
ddiction____________________________ 
ourcefulness________________________ 
lity of assignment___________________ 
I0NSrIP 
:oUTagefllont of pupil partipation_____ 
li in questioninç 
mulation of pupil que stionin 
atinent of answers_____________________ 
visions for group response__________ 
pect for pupil opinion_____________ 
TITESS 

tness______________________________ 

_____ _____ _____ 
_____ 

____ 
____ _____ _____ 

_____ _____ _____ ____ 
_____ _____ _____ ____ 
_____ 
_____ 

_____ 
_____ 

_____ 
_____ 

____ 
____ 

_____ _____ _____ 
_____ _____ _____ ____ 

_____ 
_____ 
_____ 

_____ 
_____ 

____ 
____ 

_____ _____ _____ ____ 
_____ _____ _____ ____ 
_____ _____ _____ ____ 
_____ _____ _____ ____ 
_____ _____ _____ ____ 
_____ _____ ____ 

ropriate c1othinr 
mptneSs_____________________________ 

rtesy__________________________ 

_____ _____ _____ 
_____ 

____ 
____ _____ _____ 

_____ _____ 
____ 

_____ 
____ 

____ 
___ 

f-control; poise_____________________ 
lance__________________________________ 

_____ _____ _____ ____ 

iability______________________________ 
seof humor_________________________ 
ce (check one of each set) 
_____too fast _____too slow 
_____too loud _____too soft_________ 
ne ri sms 
Gestares____________________________ 
Petphrases__________________________ 
Posture________________________________ 

sistency______________________________ 
artiality___________________________ 
ree of control_______________________ 

_____ 
______ 
______ 

_____ 
_____ ____ 

_____ _____ _____ ____ 

_____ ______ 

_____ 

_____ ____ 

____ _____ 
____ _____ 

_____ 
_____ 
______ 

_____ 
_____ ____ 

_____ ______ _____ 
_____ _____ _____ ____ 
_____ _____ ____ ____ 

Date Critic Teacher__________________________ 
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Appendix I 

iating Forms Using 

Commentaries 



Progress Report 102 

Student Teacìer________________ 

Supervising Teacher_________________________________________________ 

Directions: 
1. Give definite statements of gro.rth evidenced by the student 

teacher in each of the areas listed below. 
2. Supervising teacher and student ray find it helpful to fill 

out this report together or each may wish to fill out a 
separate report sheet to be used in a conference th 
possible resulting changes in the swary filed with the 
director of training. 

3. The use of the last heading, "Recommendations for Further 
Growth," is for a particular type of study or for the 
development of specific technicues. Use the back of this 
page or an additional sheet if you need more space. 

PERSONAL-PROFESSIONAL rtELATIoIIs:IPs 

TEAC:1E2-PTJPIL RELATIONSHIPS 

USE OF I &TERIALS AND TEC}flTIQTJES 

R0 ORGANIZATION AND ROUTINE 

Ca1TJNITY PARTICIPATION 

RECOThNDATIONS FOR FURTHER GRO11TH 



Observation report - Practice Teaching 103 
Department of Business Education 

CI-2) 
Student Date 

Subject Type of Lesson 

School______________ 

Check List Criticism and Suggestions 

THE LESSOIT 
Connection of now lesson 

with previous learning 
Steady progress___________________ 
Prompt attack______________________ 
Economy of time____________________ 
Definito aim_______________________ 

QTJESTIOHIÎJG 
Thought provoking 
Sustained answers________ 
Well distributed_________ 
Clearly stated___________ 
Repetition avoided________ 

CONCEPTS CLIHCHED 
By illustrations_________ 
By application___________ 
Individualization________ 
Resume, sunaary of lesson 

or generalization_____ 

NEM ASSIG!11NT 
Definite, motivated______ 
Well timed 

CLASS 
Attentiveness________________________ 
Activity, intere st__________________ 
Self-control________________________ 
Use of English______________________ 

GENERAL CONDITIONS 
Light, books, boards_______________ 
Ventilation, floor________________ 
Illustrative material_______________ 



o 
o 

C) 

Et 

-p 
c) 

o 

4, 

. C) 

C) '0 

ci 

STUDENT TEACHER RATING CARD i+ 
(I-3) 

Instruction: Give your estimate of this person for 

each item listed below. 

I. SCHOLARSHIP 

II. USE OF ORAL AND WRITTEN ENGLISH 

III. SKILL IN TEACHING 

IV. CLASSROOII 11ANAGE E!rr 

V. ABILITY TO GET ALONG WITh PEOPLE 

VI. woi:uç HABITS 

VII. OUTSTANDING STRErGTH OR WEAKNESS 

VIII. INDICATE YOUR OPINION OF THIS PERSON AS AN ALL AROUND 

TEACHING PROSPECT BY UNDERLINING ONE OF THE FOlLOWING: 

OUTSTANDING EXCELlENT AVERAGE FAIR 

Ix. INDICATE TYPE OF CflJNITY THIS PERSON WILT PROBABLY 

SUCCEED BEST III BY UNDERLINING ONE OF THE FOLLOWING: 

CITY VILLAGE RURAL EITHER TYPE 

DLTE SIGNATURE OF SUPERVISOR 
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Appendix J 

Rating forms Using 

"1eihtedt' factors 



FACTORS FOR EVALUPLTDIG APPREITTICE &cs 106 

aximurn 

Points Points Items 

Section A - Adjustr-ient 

10 1. Tried to understand and pleasantly complied 

with all school policies. 
2. Becune on integral pirt of the school, 

________ _______ 
15 

participated in all functions. 

3. Gained confidence, respect and liking of all 
________ _______- 

20 
students. 

4. Accepted apprentice teaching as a real job, 
________ _____ 

happily and eagerly. 

5. Worked halDpily with the supervising teacher. 
________ _______- 

15 
Looked to supervising teacher as guide and 

friend. 

Section B - Personal Qualities 

lo i. Was prompt and accurate. 
2. Was self-assured, poised and courteous. 

3. Successfully met new problems with intelli- 

gent planning and sound judnent. 

4. Sought additional responsibilities 

5. Had a wefl-modulated voice, good enunciation 

and spoke good English. 
6. Always looked neat and attractive. Wore the 

appropriate attire for every occasion. 

7. Did the right thing at the right tine. Set a 
high standard of behavior. 

. Had a desirable attitude toward criticism and 

suggestion. 

9. Was interested in people and work. 

________ 
15 ________ 
15 

________ ________ 
::O - -- 
10 

________ ________ 
10 

-______ ________ 
15 

________ ________ 
15 

_________ 
15 

Section C - Teaching Qualities 

1. Able to diagnose and correct distracting 

10 classroom influences. 
2. Able to organize and plan lesson to be taught. 

3. Maintained proper physical environment. 

4. Had all eauipment and materials ready before 

- _ 
15 

5 

10 
class. Began and ended class on time. 

5. Had an adequate Imowledge of subject matter. 
________ _________ 

15 
Was familiar with the materials he used. 

6. Showed evidence of adequate vocational 
________ _________ 

io 
experience. 

'7. Administered classroom routine satisfactorily, 
- ---- _________ 

5 

--_____ _________ such as calling roll, recording grades, etc. 



MaxL'num 107 
Points Points Items 

. SkiU in teaching processes: 

a. Skill in use of motives-problems-- 
15 objectives. 

b. Ability to secure pupil interest and 
15 participation. 

c. Ability to stimulate pupil judnent and 
15 evaluation. 

d. Ability to secure thoughtful and definite 
15 responses. 

e. Effective use of illustrative materials, 
15 well arranged and related to class. 

9. Professional growth--desire to achieve 
25 professional success. 

What part, if any, of this student's work was unsatisfactory? 

In what respects can this apprentice teacher improve most? 

What were this student' s outstanding attributes? 

What items were not covered in this evaluation device? 

Please suggest ways in which the apprentice teaching program can be 
improved. 

Name of Apprentice Teacher Name of Training School Supervising 
Teacher 

Approximate number of days student observed________ 
Approximate number of days student taught___________ 



Appendix K 

Profile Record Form 



RATING SHEET FOR SUPERVISED TEACHING 109 
(Confidential Report to College Supervisor at End of Semester) 

Student-teacher School Date 

Subject or grade taught Suporvis in-tea cher 

(Place an "X'1 at the proper piace on scale) Sem. Grade___________ 

1. ATTRACTIVEIESS: Capacity to engage the minds or attention of 
pupils by influence of personal appearance or charm. 

B C D F 

. I s . . I I 5 I I I I I I I I I I 

Pleasing appearance, Little attention to Repulsive, untidy 
well groomed appearance slovenly 

2. ENTHUSIASN: Lively manifestation of zeal and earnestness. 
A B C D F 

AnLTted, inspiring Moderatelyzealous 1Da1,1i;ia;ii;ia;e 

self-starter, eager 

3. F0RCEi'UL!ESS: Power to effect strongly the activities of pupils. 

A 13 C D F 

Shows firmness; PUTPOS. Sometimesforceful Indecisi;e; 
fulness, decisiveness vacillating 

4. :IE&LTN: State of being hale, sound, whole in body. 
A B C D F 

Evinces vigorous health Occasionally ill Sickly, complains 

5. CONSIDERATENESS: Carefulness of the rights and feelings of others 

A B C D F 

I 5 I I s I I I I ********* I I I 

Personal interest in rei- Tries to under- Indiscrete, rude, 
fare of pupils, sympa- stand, but fails impolite, commands 
thetic appreciative at times rather than requests 

6. ACCURACY: Freedom from mistakes. 
A 13 C D E 

I I I S ........... I I I S I I ..... s s 

Shows precision in thinking Sometimes makes Obviously manifests 
very rarely makes mistakes, mistakes loose, careless 

well grounded in subject thinking 

7. REFIflEMENT: Excellence, e1eance, or fineness, in manners, taste 

A 13 C D E 

. ........... I I s . . I I ....... I 

Highly cultured, poi- ìoderately refined Impolite, ill-bred 

ished, morality generally observes lack of gentility 

conventions poor taste 
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. PRTINESS: Ready and quick to act as occasion demands. 

A B C D F 

. . . e . e e . ........ . . . e . e . I C 

fleets all requirements Occasionally hesitates Seldom punctual 

on thne or is not punctual thinks and acts 
slowly 

9. FLUENCY: Readiness of words at command or ability to speak with 

facility and smoothness. 
A B C D F 

e e e e e e e ............ e e e e e 

Good connand of English Speaks in satisfactory Hesitates in 

readiness of utterance, manner speaking, lacks 

voluble ready vocabulary 

10. ORIGINALITY: Power to produce new thoughts or combinations of' 

thoughts. 
A B C D F 

e e e e e e.C..... e s s e e e e e e e e . e 

Shows individuality, Fairly creative, can Reproduces subject 

imaginative, goes carry out plans of matter of tests, 

ahead another unable to adjust 

11. INTEREST: Concern for work being done. 

A B C D F 

e e e e e C C I S e e e e e e e e e e e e e e e e e e e e 

Absorbed in work, Seems mildly con- Work seems irksome, 

enjoys teaching cerned bored 

1.2. TRUSTWORTHINESS: Assured reliance on integrity, veracity, justice 

A B C D F 

Thoroughly reliable in Occasionaljy disap- Cannever confiden- 
all situations pointive tly be trusted with 

class 

13e LEADERSHIP: Ability to guide or show the way in conduct, 

opinion, or understanding e 
A B C D F 

e e e e . e ..... e e e e e e e e e e e e.e.eeeee 
Secures cooperation, Influence on pupil activi- Shows no 

shows ability in guid- ties is slight initiative 

ing activities of pupils 

14e COOPERATION: The act of working jointly with another. 

A. B C D F 

Helpful,carriesout Passive,wiil dowhat Influence is 

plans of teacher, loyal he is told to do negative-disloyal 

15e HONESTY: Freedom from guile or fraud. 

A B C D F 

e e eee.ee.e*eee.eeee 
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16. TACT: Ability to deal with others without giving offense. 

A B C D F 

. . . I ........ . . . I I I ........... 
Develops friendliness, Ordinarily gets Superficial and in- 

does not give offense alon well with adenuate in school 
others situations 

17. SELF-C)IITROL: Restraint exorcised over one's self. 

A B C D F 

Calm, dignified, Fairly calm, dignified Has emotional out- 

poised, reserved bursts, disturbed 
when routine upset 

1. GRMTH (during semester): Increase in power to instruct 

effectively, ability to handle classroom situations, perfection 

of teaching techniques. 
A B C D F 

De;elo;rnerit asateacher Im;rovement is Nonpro;ement 
is very evident satisfactory 

Additional Information: 

1. ITunther of days student taught under your supervision_______ 

Length of periods______________ 

2. Number of days student observed classroom teaching 

Length of periods______________ 

3. Ilumber of extra-curricular periods student observed under 

your direction . Length of periods______________ 

4. Has the student any special weaknesses he will need to watch? 

5. Please ,rite a brief statement about this student' s strong 

points, and his probability of success in teaching. 
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Appendix L 

Rating Form Requiring 

Analysis ol' Philosophy 
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RECORD 0F STUDENT TEItC1R A1D REPORT ON DIRECTED TEACHING 

Student Mark on student tea ching__ 
Date Year Semester__________________ 
Curriculum Semester Hours Credit____________________ 
Majors Training School_________________________ 
Minors Grade (Elementary School)________________ 
Extra Curricula Courses (High School)____________________ 
Signature Signature_______________________________ 

(Supervisor) (Director of Teacher Education) 

1. In Personality 
a. Physical fitness 
b. Emotional stability 
c. Intellectual integri 
d. Creative originality 
e. Personal appearance 
f. Forcefulness 

2. In Scholarship 

3. In Language 

Assets of Teacher 

4. 

5. 

6. 

7. 

Philosophy of Teacher 

ABC DEI 
Social --- - 

attitude 
Professiona 

attitude 
Teaching 
interest 

Technical 
skills _ - - 

Physical 
condition- 

(If the attitude which the teacher exemplifies with respect to 
any one of the items listed below is mainly "educational authoritar- 
ianis,t' mark it Ea; if it is riainly"educational laissez-faire," 
mark it El; if it is mainly "educational experimentalism," mark it Ec; 
if it S mainly some widely recognized system of general philosophy, 
such as idealism or realism, use the whole word for a mark. It may 
exemplify some widely recognized system of philosophy even when it can 
be clearly marked Ea, El, or Ee. In such case, it may be given both 
marks. In the final mark, consider the consistency rather than the 
particular philosophy of the teacher.) 

9. Educative Experience---______ 12. Subject Matter- -_______ 
10. Pupil Guidance ----- 13. Educational organization-____ 
il. Pupil Discipline ------- 14. Teaching Procedures-________ 

Improvement of Pupils 

15. In Subjects 
I 

C D E I lb. attitudes 13 C D E I 
a. Information and skil]j a. School 
b. Understanding b. Teacher 

C. Pr"ctical applicatiorj_____________ c. Other 

(I. Methods of study punils 

Explanations, Comments, and Recommendations 
(Use other side of sheet) 
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APP1?DIX M 

dating Form, Combination Type 
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Conuiclential Teaching Report 

Student Degree Date Major_________ 
Subject or Grade Taught Directed Teaching Grade Final 

Will you kindly give your frank opinion as to this candidate' s 
oualificitions. 

Grade 

Statements concerning factors: Exce1. Good Aver. Fair Poor 

P.ttitude 

Preparation 

Ability to select and organize 
material 

Classroom management 

Ability to direct pupil activities 

Teaching personality 

Remarks: 

Date Signed_______________________________ 
School and Location Position___________ 


