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Purpose

The purpose of this study was to discover the status and charac,
teristics of reading programs in the public secondary schools of Oregon.

Procedures

Questionnaires were mailed to all of Oregon's 327 schools, 106
junior high schools and 221 senior high schools.

Responses were received

from 84.7 percent of the schools, 94.3 percent of the junior high schools
and 79.6 percent of the senior high schools.
The questionnaires consisted of two sections, one for schools
without organized reading programs and one for schools with organized
reading programs.

The data were divided into eight different categories:

(1) total

public secondary schools, (2) total junior high schools, (3) large
junior high schools, (4) small junior high schools, (5) total senior
high schools, (6) large senior high schools, (7) medium senior high
schools, and (8) small senior high schools.

Randomly selected visitations were made to five junior high schools
and to ten senior high schools to compare the working program with the
described program.

Respondents in 73.6 percent of the junior high schools and in 39.4
percent of the senior high schools indicated that their schools had
organized reading programs.

This is a total of 50.5 percent of Oregon's

public secondary schools.

Summary

Respondents in 89.0 percent of the schools without reading programs
indicated that a need for reading programs existed.

Plans were being

made to introduce reading programs in 59.1 percent of these schools.
About 72.9 percent of the reading programs were less than six
years old and a majority had been partially supported by Federal funds.
Reading instruction in basic reading skills was generally provided
in full credit classes which met five days each week.

The prevailing

method of:selecting students for the classes was by teacher and counselor
recommendation along with their standardized test scores.
In about 40 percent of the schools, 25 percent of the students had
been identified as reading below grade level.

In about 20 percent of

the schools, 25 percent of the students were receiving special reading
instruction

Approximately 85 percent of the reading teachers have had at least
one course in reading.

About one-third of the schools had a written

course of study.

Tape recorders were used in 85.2 percent of the schools; controlled
readers in 82.7 percent; record players in 68.5 percent; tachistoscopic

devices in 67.3 percent; and pacers in 63.0 percent of the schools.

Conclusions

The status of reading programs in the state of Oregon is one of
rapid growth.

The greatest need for reading programs is in the small senior
high schools.

There is a great need for well prepared reading teachers.

Oregon

secondary students are being discriminated against because of the
shortage of adequately prepared teachers of reading and the inability
of the subject matter teachers to teach those reading skills necessary
for understanding in their content areas.
The total evaluative program is inadequate and inaccurate.
Very little reading instruction is being given in the content
areas by classroom teachers.

The emphasis is upon remediation and correction rather than
continuous development of reading skills.
In general, schools with reading programs have enthusiastic
personnel who believe the programs are successful.
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STATUS AND CHARACTERISTICS OF READING PROGRAMS
IN OREGON PUBLIC SECONDARY SCHOOLS

CHAPTER

I

INTRODUCTION

The purpose of this study will be to discover the status and
characteristics of reading programs in the public secondary schools of
Oregon.

The data accumulated will be useful in aiding the development

and improvement of Oregon secondary reading programs.
this study will be concerned with:
reading;

program;

(1) the present status of student

(2) the reading objectives of the school;

to diagnose pupil needs;

Specifically,

(3) the means used

(4) the materials used in the instructional

(5) the use of-federal funds in the program;

(6) the prepara-

tion of the teaching personnel in the program; and (7) the methods of
evaluating the program.

Importance of Reading Ability

People throughout the United States are becoming more aware of the
importance of the ability to read.

Monte M. Penney, research associate,

in the National Center for Educational Research and Development, U. S.

Office of Education said, "Today, 7,000 years after man first began to
record his ideas in writing, the ability to read has become an absolute
necessity for everyone."

(Penny, 1970, p. 24),

Ahrendt (1970) referred to the same point by saying that reading is
the most important subject of the school curriculum.

The pupil's pro-

gress in all other subjects depends on his ability to read quickly and
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easily.

A lack of reading skills is the biggest single cause of

juveniles dropping out of the secondary schools.

Ahrendt estimates

that reading is essential for 90 percent of all subjects taught in
school.

Marksheffel

(1966, p. v) said, "Available data show that at

least 90 percent of all dropouts have reading problems."
As early as 1956, Gray (1956, p.

7) stated that the place of read-

ing in the United States has gained recognition at a phenomenal rate.
Individual and group problems have grown so rapidly that even the most

mature readers have not been able to study them with the necessary
intense care and organization.

Gray feels that the opportunities and

demands for reading are in every field of human endeavor.

These oppor-

tunities make unprecedented demands on individuals for interpretation
and understanding of the vast amount of ideas being presented.

As far

into the future as he can see there is little likelihood that our life
will become simplified and that reading will lose its complexity of
useful and vital purposes.

Current studies and statements of concerned leaders in education
support the necessity of a student being able to read efficiently.
James E. Allen, Jr.

(1969) former United States Commissioner of Education,

testifying before the House of Representatives Subcommittee on Education
in October, 1969 said that it was necessary to bring to their attention

a problem which is so important for the nation that in his judgment it
must receive immediate attention.

The problem he referred to is the

failure in the area of teaching reading, a failure that cannot be
tolerated any longer.
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in supporting his announcement Allen (1969) stated that one out of
every four students nationwide has significant reading deficiencies;

that large city school systems have up to half of the student enrollment who read below expectation; and that 46 percent of the sixth graders
in the city of New York were found to be reading well below minimum
state competency levels.

He also used figures to show there are more

than three million illiterates in our adult population; that half of
the unemployed youth, ages 16-21, are functionally illiterate; and that

three quarters of the juvenile offenders in New York City are two or
more years retarded in reading.

Another example Commissioner Allen

used was that of a recent U. S. Armed Forces Program called Project
100,000, in which 68.2 percent of the young men fell below grade seven
in reading and academic ability.

Because of the vital importance of reading in the modern world, it
is imperative that methods of instruction and materials used for
instruction be kept up to date.

We must constantly examine and evaluate

the reading programs in scope, materials, and methodology in order that
the instruction in this vital area will provide the greatest possible
number of people with the skills of reading at a level commensurate
with their needs.

Need For Secondary Reading Programs

At one time, educators were inclined to believe that the ability
to read was acquired in the elementary grades.

Formal instruction in

reading was limited to the first three grades, or at best, continued
only to the end of the sixth grade.

Now, however, educational
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authorities are talking in terms of a continuous program of reading
instruction designed to meet the needs of students at each educational
level.

Gray (1956), Strang (1961), Karlin (1964), Marksheffel (1966),

Spache (1963), Kottmeyer (1944), Lazar (1952), De Boer (1958), Penty
(1956), Gans (1940), and Witty (1961) present evidence which demonstrates

the weakness of the belief that formal reading instruction can be concluded by the end of the third or sixth grade.

According to Strang (1961, p. 440) the extension of the reading program beyond the sixth grade has been a developing concern during the
last 30 years.

As early as 1940 she talked about the problems brought

about by concluding reading instruction at the sixth grade.

She estimated

that 80 percent to 90 percent of all study activities in high school
and college involved reading skills (Strang, 1940, p. 158).
Harris (1956, p.

15) supported Strang's findings with the statement

that "75 percent of our achievement in high school and college is
dependent upon ability to read and comprehend!',

Gray (1948, p. 2) was even more direct with his remarks toward
extension of reading instruction into the secondary level and beyond
when he said, "The development of the capacity to interpret critically
and with a discrimination at the more mature levels of reading is a
primary responsibility of high schools and colleges."

Gates (1953, p. 402) added to the growing evidence of the need for
secondary reading programs by his statement that reading can no longer
be regarded as a number of simple skills which can be taught once, and
for all purposes in a few formal reading lessons.

He also felt that
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even the superior learners profit by continued guidance in reading
throughout the elementary school and into higher levels.

Yoakham (1955, p. 38), said that "growth in reading power must be
continuous throughout the elementary school and on into high school."
According to Strang (1960, p. 3), administrators are presently
motivated by complaints, and even more by the realization that learning
to read is a lifetime process.

They seemingly have become convinced

that the elementary and secondary schools should include developmental
reading programs as intrinsic parts of their curriculum.

A develop-

mental reading program means providing instruction in reading for all

students, appropriate to their stage of development whether it be
remedial, corrective or developmental.

Until recently, most secondary teachers and administrators
either ignored or refused to accept the mounting evidence
showing the need for the teaching of reading to students
(Marksheffel, 1966, p. 110).
beyond elementary school.
It is this author's view that the awareness of the need for
extended reading programs has become increasingly recognized.

Witty

(1966, p. 6) supports Marksheffel's view that current administrators

are becoming aware of the need to teach reading skills in the secondary
schools.

According to Witty there is a growing tendency to initiate

developmental programs which are designed to assist all students to
fulfill their interests and meet their needs through reading.

Helen Smith (1965) noted that the need for comprehensive and
systematic developmental reading programs for all pupils at the secondary level

is now being recognized by non specialists.
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Secondary Reading Program Problems

Administrators in secondary schools are demonstrating their willingness to do something worthwhile toward developing reading programs
in their schools, and are actively seeking information and advice about
how to initiate and conduct such programs.

This provides an opportunity

for specialists in reading to be of service to those who are largely
responsible for school policies (Smith, 1966, p. 114).

Within the last decade, hundreds of high schools have introduced
various kinds of reading approaches but most have been, limited to
remedial reading programs.

Almost as many, organizational patterns for

reading programs exist as the number of schools having them.

However,

no single pattern for secondary school programs has emerged as being
the most efficient or desirable.

Little research is available upon

which a school system can base its decision to start a program and on
the organizational pattern it should follow (Swierczewski, 1968, p. 6).

Other reading specialists support Swierczewski's concern and
illuminate the critical need for information.

Early (1967a, p. 97),

refers to the fact that with the aid of state and federal funds, the
momentum of extending reading instruction beyond the elementary school
has increased.
meal.

However, these programs are still haphazard and piece-

In most cases special reading classes are being planned over-

night and hastily staffed with inexperienced and untrained teachers,
recruited usually from English departments.

Confusion and disappoint-

ment is the general result.

Early (1967b, p. 282), presents the same ideas by noting that reading in the secondary school

is still unexplored territory and that
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guideposts of research are almost non-existent.

The secondary faculty

that breaks ground in the field of reading is indeed, according to
Early, pioneering.
Smith (1965, p.

16) reports that all evidence indicates that the

movement to teach reading in secondary schools is one that is rapidly
sweeping the country.

However, because of lack of experience in

developing reading programs at the secondary level, inadequate and
insufficient materials, lack of preparation in teaching reading, and
in most cases, lack of guidance from a reading specialist, the programs
are usually growing in lop-sided and irregular ways.

Smith feels that

with better teacher preparation and new insights provided by research,
progress can be made.
Another reading specialist, Bamman (1961a, p. 45), states that in

the vast amount of research which we have in the field of reading
instruction there is little to be found which is helpful to us in setting up a good reading program for the secondary school.

The need for

descriptions of workable programs, particularly in terms of reading in
the content fields, and for reports of sound research in the total
spectrum of skills for the secondary student is indeed paramount.
Penney (1970, p. 24) states that the task of insuring that all
children learn to read has two major factors:

(1) use of the best

instructional practices, materials, personnel, and learning environ-

ments available at the present time, and (2) the further gathering and
refinement of a tested body of knowledge which will act as a base for
even better reading instruction in the future.

More and expanded

research is necessary to resolve major differences of opinion and to
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provide the best possible reading instruction for the nation's children.

The Need For a Survey of Oregon
Secondary Reading Programs

Surveys are one method of compiling information about existing

program's strengths and weaknesses in order that those seeking information may profit from the experience of others and needed research may
gain direction.

The reasons for reading surveys may be summarized as

(1) providing an inventory of present practices, curriculum, and teaching,

(2) providing facts to aid in answering the critic, (3) aiding the

new teacher in organizing and teaching and

(4) identifying the problems,

and organizing the facts in order that solutions can be proposed for the
problems (Bush, 1962).

Today, Oregon is in the position of needing relevant information
about its secondary school reading programs so that it can provide the
needed information to its school boards and administrators.

Dr.

Marksheffel at Oregon State University has received inquires and comments from administrators alluding to the need for a statewide committee
of Public School, University, and State Department Personnel to investigate the problem of school language arts programs which lack emphasis
upon communication skills, including reading.

Parr (1941) working for the Oregon Division of Coordinated Studies
in Education and with the cooperation of the State Department of
Education carried out a survey of reading in Oregon public schools.

The purposes of the study were (1) to determine the reading level of
students in grades four through twelve and (2) suggest ways and means of
improving reading instruction.

Since Parr's report, however, nothing
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has been done which provides administrators and school boards of Oregon
secondary schools any knowledge of the present status of reading programs in Oregon.

James E. Allen, Jr. (1969), United States Commissioner of Education,

asked the State boards of education to accept the obligation of ensuring that every child in our nation will learn to read, and requested

that each state begin immediately to consider how this goal can be
achieved, to assemble resources, to plan, and to report to him what
actions have been taken under State leadership so that the school year
1969-70 can be recorded as the year when the nationwide effort to erase
an intolerable deficit in American education was set in motion.

The purpose of this dissertation is to present a summary of the
present status of reading programs in the State of Oregon as determined
by a survey and visitations.

This information may be used as part of

the Oregon State Board of Education's fulfillment of its obligations
to the secondary students of Oregon.

Limitation of the Study

This survey form is designed to gain an accurate description of
the status and characteristics of Oregon public secondary school reading programs, but it cannot reveal the quality of the programs to the

extent it does not measure the ability and concern of the teaching
personnel.

Programs which are well designed on paper must still rely

upon qualified and conscientious teachers for implementation.
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A further limitation of the questionnaire was discovered when the
data were evaluated.

The questionnaire is designed to describe special

reading programs and does not provide for descriptions of what measures
are being taken in the average classroom, if any, to alleviate special
reading problems.
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CHAPTER II

REVIEW OF THE LITERATURE

A review of the literature, indicates a dearth of well analyzed
surveys of secondary school reading progress before the 1950's.

Graham

(1968) arrived at the same conclusion in his review of reading surveys.

Surveys 1935-1959

One of the early studies (Woodring and Flemming 1935) which brought
attention to the high school reading program concluded that the high
school had a responsibility to provide corrective instruction in reading
skills for pupils with reading deficiencies and that they should provide
opportunities and guidance for development of fundamental skills to new
and higher levels.

In 1945, Traxler published the results of the most ambitious survey
of secondary reading programs as of that time.

His survey included

data from 133 high schools and colleges, both public and independent,
His

which he felt had better reading programs than schools in general.

findings revealed that between one third and one fourth of the schools
made an attempt to provide for the reading needs of all the pupils;
that in a few of the remaining schools an attempt was made by the English
department or another department to meet reading needs; that many schools
felt they were meeting the reading needs in an informal unstructured
way; that a majority felt they adapted reading materials to the abilities,
interests, and needs of their pupils (including the bright pupils as

well as the handicapped); and that the most frequent ways of helping the
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handicapped reader was reported to be by individual instruction or
incidental classroom help.

In 1949 Witty and Brink collected data from 109 schools throughout
the United States which had remedial classes.

It was indicated by

about ninety percent of those schools replying that remedial reading
was carried on in the English department by a regular teacher who gave
part of his time to the reading program.

Other concerns of the survey

were with remedial reading objectives, methods of diagnosis and pupil
needs, instructional activities, evaluation, and audio-visual aids.

The survey also showed that very few schools made an effort to correlate
the remedial work with other subject area fields; that little correlation
was made with related aspects of the language arts program such as writing and discussion techniques to reinforce and strengthen reading skills;

and that the majority of teachers had no special preparation for the work.
Buck (1955) surveyed the status and acharacteristics of seventh and
eighth grade reading instruction in New York State public schools.

In

a questionnaire sent to 103 schools covering such topics as areas of
professional training for reading in content areas, specific developmental reading, remedial instruction, supervisory procedures, evaluation
and appraisal, library facilities and materials used in instruction, he
found:

(1) very few organized reading programs at the seventh and eighth

grade levels, and (2) reading was a function of the English department.

Early (1957) reported that in some big city school systems there
was a movement toward a total program of reading.

Detroit, for instance,

since 1944, has expected each of its teachers to teach reading skills
in their classes.
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A total of 452 questionnaires were mailed by Jordan (1958)

in a

survey of practices and policies in Florida Junior High Schools.

With

(1) fifty-four percent of

a forty percent response, he reported that:

the separate junior high schools offered remedial work in reading;
(2) reading was required only at the seventh grade level, and for only

a half year or less in ten percent of the schools; and (3) testing for
reading ability was being done in just ten percent of the schools.

Surveys 1960-1965

Grissom (1960) to ascertain the status of reading improvement

programs, and to form a description of such programs in the public
secondary schools of Illinois, mailed a questionnaire to 648 schools
outside of Chicago.

The questionnaire provided a section for those

schools not claiming a reading improvement program and a section for
those schools claiming a reading improvement program.

Responses were

received from 577 or almost ninety percent of the total survey.

Personal interviews involving 15 programs was the second instrument
used in the study.

Eighty percent of the schools reported no corrective

reading programs and eighty five percent of these felt a need for such
programs.

The reading programs were of three types:

(1) special

English classes which emphasized reading; (2) special reading classes;
and (3) a variety of approaches.
In another questionnaire survey, Baughman (1960) reported data from
113 junior high schools of 269 contacted.

Sixty-four percent offered

special reading instruction, commonly referred tows remedial or developmental reading.

The most common practice was to schedule reading daily
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for a specified length of time.

Most schools, however, would release

students from the program upon evidence of acceptable progress.

About

one third of the schools had specially prepared teachers of remedial or
developmental reading with the student selection being based upon a
combination of test results and teacher judgment.

Hutchinson (1961) made a study of the status of reading instruction
in Wisconsin public secondary schools in 1960 with special reference
to teachers of English and compared it to data gathered in 1955.

The

study covered (1) the need, responsibility and preparation for teachBoth school

ing reading, and (2) the program of reading instruction.
principals and English teachers were contacted.

He found:

reading was an instructional problem in Wisconsin;

(1) that

(2) that teaching

of reading was the sole responsibility of the English teachers;
majority of English teachers had no reading course work;
of secondary schools had no plan for reading instruction;

(3) the

(4) the majority
(5) much of

the reading instruction took place in special classes; and (6) that
highly developed reading programs existed almost exclusively in the
large schools.

Using a panel of secondary school reading authorities and criteria
presented in standard texts and references in the field of reading,
Simmons (1962) developed a theoretically sound reading program.

A

forty item questionnaire was developed covering (1) administration of
the reading program, (2) nature of the students in the program,
(3) general characteristics of the program, and (4) specific practices
within the program.

One hundred and fifty-two questionnaires were

sent to a group of schools in the five state area of Minnesota, North

15

Dakota, South Dakota, Iowa, and Wisconsin.
indicated:

The responses (83.6%)

(1) one third of the schools had no reading programs,

(2) the majority of those schools with programs kept them narrow in
scope, ridgidly administered, and limited to number of students involved,

and (3) a lack of prepared reading instructors (less than fifteen percent of the teachers involved had any preparation).

Hawthorne (1962) made a study of reading programs in the secondary
schools of Pennsylvania in a search for data which would reveal the
nature and organization of the reading program, its basic underlying
philosophy, the personnel participating in it, method and techniques
of instruction, materials of instruction, and methods of appraisal.

Of 500 questionnaires sent out to schools 260 were returned providing
information for a data summary:

(1) there was a slight trend toward

special reading classes rather than reading taught in English classes,
(2) there were a large number of seventh and eighth grade reading
classes,

(3) very little, in spite of recommendationsjhad been done

for reading instruction in grades nine, ten, eleven, and twelve,
(4) child development philosophy had replaced skills-drill approach,
(5) there was a need for better trained personnel, (6) a greater

emphasis needed to be placed on study skills, rapid reading with
flexibility of purpose, reading for purpose and perceiving relationships.

Forth-two high schools in Iowa, Illinois, Minnesota, and Wisconsin
were visited by Cawelti

(1962) to obtain information pertaining to

the status of administrative and instructional procedures in ability
grouped classes in ninth and tenth grade English and mathematics.
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Remedial reading instruction was found in 27 of the schools and
typically consisted of a regular class period for one semester or more
in the development of reading with the aid of an accelerator or special
reading materials.

The greatest problem according to administrators

was the lack of trained reading personnel.

The ways in which junior high schools of Bucks County, Pennsylvania
initiated their developmental reading programs was the topic for the
doctoral thesis of Eilis (1963).

The study was made at the request

of the junior high principals of Pennsylvania and was carried out by
means of interview questionnaires involving the principal, the reading
coordinator, the librarian, and a reading teacher at 16 junior high
schools.

The findings were:

(1) a need for reading specialists to

help initiate programs, (2) reading groups were held in connection with
English classes and were usually homogeneous, and (3) the most serious
problems were lack of teacher motivation and acceptance of responsibility.

Smith (1963) used a descriptive survey-interview type study to
determine the characteristics of reading programs for grades seven and
eight in selected Missouri AAA public schools.

He used data from

questionnaires sent to 140 of 146 such schools and from interviews in
30 schools having comprehensive programs of reading instruction to
determine, among other things, that sixty-three percent of the schools
had a developmental program in operation with reading teachers having
an average of five semester hours of training in reading.

Means (1964) sent questionnaires to school administrators and to
teachers of reading to determine the status of the state mandated reading program in grades seven and eight of the third and fourth class
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school districts of nine selected counties of western Pennsylvania.

She also used an interview form with 26 teachers in 19 selected districts in the study.

The data showed the majority of programs were

operating at a minimum level of compliance with the mandate and that
many of the personnel teaching reading were confused about methods and
generally lacking in training.
Peyton and Bilow (1965) used reading scores of 3,250 high school
students and questionnaires completed by 95 high school principals
to determine the reading needs of Kentucky high schools.

They con-

cluded that developmental, corrective, and remedial instruction should
be implemented at the secondary level, and that there was a wide gap
between need and implementation of programs along with a shortage of
trained staff.

Surveys 1966-1970

Lourie (1967)

in a doctoral study investigated the evolution of

four selected secondary school reading programs in New Jersey in order
to compare their practices with accepted theoretical models and also,

to identify certain socio-economic and historical factors associated
with the functioning of the four programs.
naire and follow up interviews.

Data came from a question-

It appeared that the higher the socio-

economic rank of the school the better the program, but no program had
attained the all school reading program status.

Lietwiler (1967) obtained information concerning high school reading programs and practices from all 50 states by means of a survey of

pertinent literature from 1955 to 1967 and the mailing of two
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questionnaires to principals and reading specialists in 629 schools.
She summarized her findings as follows:

(1) less than three fourths

of the public high schools offer one or more of the recognized reading
programs, (2) approximately one third offer developmental and remedial
reading, (3) the number of reading programs is increasing (reflecting
the stimulus of Elementary-Secondary Education Act), (4) the majority

of principals do not have a sufficient reading background to direct
the program, (5) very few schools employ a reading specialists, and
(6) the majority of classes were taught by English and other teachers,
some with, but many without training.

A 35 item questionnaire was sent by Graham (1968) to 355 schools
representing every school district in the state of California, (including
schools of every size, grade level, geographic location and socioeconomic status) in an effort to compile a picture of present practices
in reading programs in the secondary schools of California.
Responses were received from 303 schools (85.3%) with 78 percent
of the replies incidating reading programs were part of their curriculum
and the remainder indicating they planned programs as soon as possible.
Ten schools were interviewed for corroboration of data.

Over 75 percent

of the programs were less than five years old, thus showing the impact
of federal funds.

Most of the programs (82%) were special reading

classes stressing remedial techniques and basic instruction on general
reading abilities.

Eighty-four percent of the reading teachers said

they had had some preparation in reading and experience, although it
was also found that administrators believed there was a shortage of
qualified teachers and money for the programs.

Graham estimated that

19

approximately ten percent of the total student bodies were receiving
Two thirds of the schools reported a total staff

reading instruction.

involvement in the reading programs.

The interviews conducted by the

researcher, however, showed very little was actually done in the way
of staff involvement.

Chronister and Ahrendt (1968) collected information concerning reading programs from the 216 secondary schools in the province of British
Columbia in an effort to determine reading instruction in the public
schools.

The questionnaire was designed to determine both the scope

and nature of the reading instruction.
were:

The conclusions of the researchers

(1) the province needs more prepared teachers to function in

remedial and corrective reading programs, (2) more attention must be
given to college-bound students, (3) all students need reinforcement
of reading skills at the secondary school level, and (4) there is a need
to examine more closely the importance of reading improvement in the
secondary school curriculum.

Gordon (1968) made a study of reading programs in the three-year
junior high schools of the state of Indiana to:

(1) determine the

extent of formal reading instruction being conducted in the schools,
(2) locate junior highs having comprehensive reading programs, and
(3) compare the programs with an acceptable model.

was sent to 96 schools with a return of 94.
11 of the schools.

A questionnaire

Interviews were made at

Findings indicated 64 junior highs had formal

reading programs; administrative interest was high; most instruction
was remedial and limited to a few students; total faculty involvement
was low with participation in the program usually limited to English
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teachers and reading specialists; and the role of the reading specialist
was not that recommended by authorities.
Farr and others (1969) conducted an examination of reading programs
in Indiana schools of a rather total nature at both elementary and
secondary levels.

A questionnaire was sent to every public school in

the state with a request for the principal to complete the questionnaire.
The

The response was 80 percent for the junior and senior high schools.
major purpose of the survey was to determine the nature, extent, and
degree of satisfaction with the present programs.

The collected data

indicated that the majority of secondary schools were attempting to
conduct a developmental reading program and almost three-quarters of the
schools had a required reading course at one or more grade levels. In
most schools reading was not integrated with the content instruction
and the majority of administrators assigned reading instruction to the
English teacher.

Developmental reading teachers were teaching reading

skills in over one half of the schools.

The newness of many of the

reading positions was interpreted by Farr to indicate the impact of
federal funds.

There appeared to be a general lack of satisfaction

with the reading programs by the respondents to the questionnaire.
The data indicated that few schools used individual diagnostic tests
to determine student needs.

The study also showed that secondary

teachers were not extensively educated in how to teach reading and that
the major problems in expansion of reading programs were related to
lack of money.

Martin (1969) evaluated the impact of federal programs of financial
aid on the teaching of reading in upper midwest secondary schools.

He

21

used an 11 page multiple choice questionnaire developed from a theoretically sould program and sent to the same population of schools used
by Simmon in his study (1962).

The impact of federal funds was clear

with 47 percent of the schools indicating one half of the cost was borne
by the federal government.

Bowen (1970) with a questionnaire mailed to each of New Mexico's
217 secondary schools and a personal visitation to a random sampling
of the same schools, gathered data on the status of reading services
in New Mexico secondary schools.
grams in 79 of the 217 schools.

Her findings identified reading proSome of these were well defined and

effective programs while most of them were strictly remedial in nature.
The study revealed that, generally, reading services over the state
tended to operate haphazardly, were overloaded with cases, were inadequately staffed and financed, and had little administrative understanding or backing.

The survey also showed very little was done in terms

of evaluating the programs, and indicated that 76 percent of the
personnel now serving the secondary school reading programs were poorly
prepared.

In summarizing the literature several salient points become apparent:

(1) There is general agreement by administrators about the need for a
sound program of reading, but there is also a vast gap between the need
and the implementation of such programs; (2) There is a lack of content
area teacher preparation and enthusiasm in the field of secondary
reading; (3) There is a lack of prepared reading specialists; and
(4) There is a need for systematized evaluations of current reading
programs.
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CHAPTER III

DESIGN OF THE STUDY AND RELATED PROCEDURES

This study is designed to discover and report on the status and
characteristics of reading programs in the public secondary schools
of Oregin in the school year 1969-1970.
around these three areas:

The survey form is developed

(1) Administration of the reading programs;

(2) Selection of students for the reading program; and, (3) Specific
practices within the reading program.

Survey Instrument Used for Collection of Data

The survey instrument used to gather data for the study is a two
part questionnaire consisting of one section of four questions for
schools that do not have a planned systematic reading program of reading improvement, and one section of 33 questions for schools which have
a planned systematic reading program.

The questions used in the questionnaire were designed to investigate
the kinds of reading programs that exist in the Oregon public secondary
schools.

These questions were developed from a basis of criteria as

suggested by the following experts and other researchers in the field
of reading:

White's (1947) 65 items used as a check list for a sound

secondary reading program; Gray's (1952) 15 item list titled "Criteria
Underlying Sound Reading Programs "; Simpson's (1954) 16 questions an

administrator might use to appraise a district reading program; Grissom's
(1960) ideal reading program outlined in his doctoral dissertation;
Strang's (1960) seven items for administrators to use as a guide for
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developing a reading program; Bamman's (196th) guide lines in planning

a reading program for secondary schools; Bond and Kegler's (1961)
description of primary goals of senior high reading instruction;
Simmons' (1962) ideal reading program outlined in his doctoral dissertation; Karlin's (1965) five characteristics of sound reading programs;

Keem's 1966) objectives for a school-wide reading program; Ladd's (1966)
questions an administrator might ask of his total reading program;
Courtney's (1966) ten characteristics of a good high school reading
program; and Corbin's (1968) list of five objectives which he felt
research agreed upon.

Marksheffel (1966, p. 114) lists criteria for a sound developmental
reading program which seems to best summarize the thinking and areas
of agreement in the proceding literature.
A developmental reading program must:
1. Include every subject, teacher, and student.

2. Follow clearly defined written objectives that
are based upon student needs.
3. Provide adequate reading instruction for each student
at his own instructional level of reading whether he
be a developmental, retarded or corrective, remedial,
or non-reader.
4. Have flexibility in order that a student may move in
or out of a special phase of the program when his needs
dictate such movement.
5. Provide direct instruction in reading subject matter.
6. Include an adequate supply of interesting subject
materials at various levels of difficulty.
7. Utilize the services of at least one thoroughly prepared
specialist in reading.
8. Contain provisions for in-service reading instruction
for teachers.
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9. Consider reading as an integral part of the total
educative process.
10. Recognize that reading must be taught at all grade
levels in the public school system.
11. Provide students with numerous opportunities for wide
and varied reading experiences.
12. Arrange for the continuous evaluation of students.
13. Have a permanent committee of interested persons with
authority to study and recommend changes deemed necessary
for improving the program. The membership of the committee
must include a professional school librarian.
The questionnaire is so designed that a maximum number of responses
can be made by placing a check mark beside one or more responses,
although each question has a space providing for additional comments
which the respondent feels are necessary to modify or supplement his
answer.

Establishment of Validity of the Instrument

The questionnaire closely resembles that used by Graham (1968) in
his survey of reading programs in selected California public secondary
schools.

Several reasons for this are:

(1) the quality of his instru-

ment is extremely high in the opinion of one of the recognized leaders
in the field of reading, Dr. Spache, (2) examination of sets of criteria
used for evaluation of reading programs by this researcher seemed to
corroborate the quality of the questionnaire, and (3) the returns of
his survey were unusually high which appeared to indicate that a similar
return might be expected in a survey of Oregon public secondary school
reading programs if a like instrument were used.
The validity of the questionnaire was further established by
examination and revision by other recognized authorities in the field
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of reading, specifically:

Dr. Marksheffel, head of reading, Oregon

State University; Dr. Britton, professor of reading at Oregon State
University; Dr. Taschow, professor of reading at Central Oregon
Community College; and Walter Thomas, professor of reading at Portland
State College.

Interested members of the State of Oregon Department of Education
also examined, approved and encouraged the use of the questionnaire:
Dr. Burchfield, Director of Elementary and Secondary Education;
Dr. Herbert, specialist in Secondary School Administration; Dr. Baum,
Director of Personnel and Community Relations Services, and Oregon State
Department of Education specialist in educational research; and Dr. Gubser,
Associate Superintendent of the State of Oregon Department of Education.
A small pilot study was made by sending the questionnaire to
principals of four high schools, Philomath, Monroe, Lebanon, and Corvallis.
In the letter with the questionnaire was a request to make comments
with regard to its validity and suggest changes which might increase
the percentage of the questionnaire's return in the total survey.

Data Collection

The State of Oregon Department of Education made available complete
mailing lists of all the public junior and senior secondary schools in
Oregon.

Survey forms, prepaid return envelopes, and explanatory letters

were sent to all the principals of Oregon's 106 junior high schools
and 221 senior high schools.

Each principal was requested to either

complete and return the questionnaire personally, or to have an
appropriate aide perform the task.

It was noted in the explanatory letter
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that no school or individual would be identified in the report of
the survey.

Interest in the questionnaire appeared to be quite high as indicated
by the return of slightly over 100 questionnaires within the first two
weeks of the mailing date.

A total of 186 questionnaires had been

returned when a follow up letter containing the same material was sent
at the end of the fourth week of the survey.
A final tabulation of questionnaires was made eight weeks after the
first mailing and showed that 276 or 84.4 percent of the 327 schools
mailed survey forms had returned them.

Data Analysis

The responses to each item of the questionnaire are summarized in
paragraph form.

Wherever it is relevant, tables of supporting data,

number of responses and percentage of total possible responses are
included.

The discussion of the data includes the following:

(1) all

the secondary schools, as a group, (2) all the junior high schools as
a group, (3) large and small junior high schools, (4) all the senior
high schools as a group, and (5) large, medium and small senior high
schools.

Definitions of Terms

Large senior high schools:

Schools classified by the State Depart-

ment of Education as public senior high schools with an average daily
attendance of 200 or more pupils for each grade level taught in the
school.
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Medium senior high schools:

Schools classified by the State Depart-

ment of Education as public senior high schools with an average daily
attendance of 51 to 199 pupils for each grade level taught in the school.
Small senior high schools:

Schools classified by the State Depart-

ment of Education as public senior high schools with an average daily
attendance of up to 50 pupils for each grade level taught in the school.
Senior high schools:

All schools classified as public senior high

schools by the State Department of Education.
Large junior high schools:

Schools classified by the State Depart-

ment of Education as public junior high schools with an average daily
attendance of 200 or more pupils for each grade level taught in the
school.

Small junior high schools:

Schools classified by the State Depart-

ment of Education as public junior high schools with an average daily
attendance of up to 199 pupils for each grade level taught in the
school.

Junior high schools:

All schools classified by the State Department

of Education as public junior high schools.
Secondary schools:

All schools classified by the State Department

of Education as public secondary (junior and senior) high schools.

Visitations

Visitations to 15 secondary schools were made to determine if the
school reading program had been accurately described within the limits
of the questionnaire.

The visitations also gave an opportunity for the

observer to see if the school reading program had any features which
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were not included in the scope of the questionnaire.

A third purpose

was to discover the attitudes of the students, teachers, and the
administrator toward the school reading program.
The schools visited were selected on the basis of a random selection
made by Dr. Baum of the State Department of Education with the single
limitation of number.

It was predetermined that the sample was to

consist of ten senior high schools and five junior high schools.
Vistitations began the fifth week of the study and continued on a
predetermined schedule regardless of whether or not the school had
returned the questionnaire.

Twelve of the schools visited had returned

the questionnaire before the visitation.

Of these 12 schools, eight

indicated they had an organized reading program and four indicated they
did not have an organized reading program.
Vistitations to the three schools which had not returned the questionnaire prior to the visitation revealed that one school had a developmental reading program that compared very well with the best of the
other organized reading programs observed.

One of the other schools

had a remedial reading program and the third school had no reading
program and no plans for one.
None of the visitations revealed any major differences between the
data on the returned questionnaires and the observed reading programs.
On the basis of the observations and discussions with administrators,
teachers, and students this researcher feels that the greatest influence
upon the reading program is the reading teacher.

The student attitude

toward the program almost always reflected the teacher attitude.
attitude of the teacher usually was similar to the attitude of the

The
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administrator.

In several schools, however, the administrator was

quite enthusiastic in his discussion of the program while the teacher
indicated such deep dissatisfaction with the administration of the program that he or she indicated plans to leave the teaching position.
Student attitude in these schools was not antagonistic but was lethargic.
The best organized reading programs were in those schools in which both
teacher and administrator were enthusiastic.
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CHAPTER IV

FINDINGS OF THE QUESTIONNAIRE

The results of a survey conducted by this researcher in the public
secondary schools of Oregon are reported and interpreted in this study.
The survey consisted of questions that were mailed to all the principals
of the public junior and senior high schools in Oregon.

The mailing

list was obtained from the State of Oregon Department of Education and
consisted of 106 public junior high schools and 221 public senior high
schools.

The researcher also personally visited a random selection of

five percent of the schools to determine if the school reading program
had been accurately described within the limits of the questionnaire.
The questionnaire is designed to provide evidence of the status
and characteristics of the 1969-70 public secondary school reading programs in the following general areas:

(1) administration of the read-

ing programs; (2) method of selection of students for the reading programs; and (3) specific practices and scope of the various reading
programs.

The questionnaire contains two parts;

(1) a section of four questions

for schools that do not have a planned systematic program of reading
improvement; and (2) a three-part section consisting of 33 questions for
those schools that have a planned reading program.
The schools are divided into three senior high school categories- -

large, medium, and small, and two junior high school categories--large
and small.

Each category is based upon the average daily attendance

of the schools.
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Responses to the Questionnaire

Space is provided beside each question in the questionnaire for comments by the respondents.
provided.

The respondents made little use of the spaces

In a few instances the respondents spent much time in explain-

ing their marks, expanding upon the information given, or describing a
point they felt was relevant but which was not included in the question.
However, the returned questionnaires were generally filled out in a
manner that indicated interest in the topics covered.
Questionnaires were received from all but six public junior high
schools.

Those not responding included one small junior high school

and five large junior high schools.

Respondents in both the large and

the small junior high schools returned about the same percentage of
questionnaires.

A greater percentage of large senior high school respondents
returned the questionnaire than did respondents in either the small or
medium sized senior high schools.

TABLE I.

Response to the questionnaire.

Public Secondary Schools

Junior
Senior
Total

Junior High Schools
Large
Small

Senior High Schools
Large
Medium
Small

SchoolS
Receiving
Questionnaire

Total

Questionnaire
Returned

Percent
Returned

221

100
176

327

276

94.3
79.6
84.7

66
40

61

92.4

39

97.5

74

63

71

53
60

85.1
74.6

106

76

78.9
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Junior High Schools Without an Organized Reading Program

Twenty-two junior high school respondents indicate that their schools
do not have organized reading programs.

These 22 schools represent

19.8 percent of the total junior high schools in Oregon.

About 20.5

percent of the small junior high school respondents indicate that their
schools do not have reading programs and 18.0 percent of the large junior
high school respondents indicate that their schools do not have an
organized reading program.

TABLE 2.

Junior high schools without an organized reading program.
Number Without
Reading Programs

Junior High Schools
Large
Small

Percent of Returned
questionnaires

22
11
11

22.0
18.0
20.5

Need For an Organized Reading Program

Respondents in 19 of the 22 junior high schools without an organized
reading program indicate that their school needs one.

The only three

respondents who did not indicate their schools need reading programs
are in large junior high schools.

Schools Planning to Introduce an Organized Reading Program

In 14 junior high schools (seven large and seven small), plans are
being made to introduce an organized reading program.

This number

represents 63.6 percent of the 22 public junior high schools without
a program.

If these plans are carried out, at least 92 of Oregon's
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public junior high schools will have organized reading programs in the
near future.

Procedures For Introducing Reading Programs

The two most common steps taken by the junior high school teaching personnel to prepare for the introduction of the reading program
are:

(1) to identify the number of students needing help, and (2) to

select the right approach for the program.

TABLE 3.

Procedures for introducing, reading programs.
Number of Junlor High Schools
Without Reading Programs
Large

Procedures for Introducing
Proograms:

Small

Total

Reading

Identifying the Number of
Students Needing Help

Selecting the Right Teaching
Approach

11

4

10

Investigating Other Programs

3

6

Preparing Teachers for the
Reading Program

3

6

Hiring a Reading Specialist

6

1

Major Problems in Introducing a Reading Program

About one-half of the junior high school respondents in schools
without an organized reading program indicate that cost is a major
problem in introducing the program.

This is nearly twice the percentage

of respondents who indicate major problems are finding qualified teachers
or scheduling difficulties.

Special Attention to Reading Problems

Equal percentages of large and small junior high school respondents
in schools without an organized reading program state special attention
is given to reading problems in English classes, but twice as many large
junior high school respondents state that attention is given to reading
problems in other subject matter classes.

TABLE 4.

Classroom instruction in reading in schools without organized
reading programs
In English
Classes
Number
Percent

Junior High School
Large
Small

16
8

8

72.7
72.7
72.7

In Other
Classes
Number
Percent
12

8
4

54.5
72.7
36.4

Methods Used to Help Students with Reading Problems

Individual and small group instruction is the most common method
of helping students with reading problems in the junior high schools
without an organized reading program.

Multi-grade level materials,

ability grouping, and special reading skill units are other methods
used in about one-half of the schools.

Each of the methods with the

exception of the use of special graded reading materials is used in a
greater percentage of the large junior high schools than in the small
junior high schools.
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TABLE 5.

Methods used to help students with reading problems in schools
without an organized reading program
JUNIOR HIGH SCHOOLS
Small Schools
Large Schools
Percent
NuMber
Percent
Number

Methods

Individual or Small Group
Instruction

72.7

6

54.5

Special Graded Reading
Material

45.5

6

54.5

Grouping by Ability

63.6

4

36.4

54.5

4

36.4

Special Unit on Reading
Skills

6

Oregon Public Junior High Schools
With a Reading Program

The data from the respondents show that 73.6 percent of Oregon's
public junior high schools have some kind of organized reading programs.
About an equal percentage of large and small public junior high schools
have such programs.

TABLE 6.

Junior high schools with an organized reading program.
JUNIOR HIGH SCHOOLS
Percent
Number

Junior High Schools
Large
Small

Section A:

78
50
28

73.6
75.8
70.0

Administration of Reading Programs,

Number of Years Oregon's Public Junior High Schools Have Had Organized
Reading Programs
The oldest junior high school reading program is 12 years old,
according to the information received in this study.

About 80 percent
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of the programs are less than seven years old.

About 20 percent of the

schools initiated their organized reading programs in the year 1966.
The large and small schools initiated reading programs at about the
same time and rate.

TABLE 7.

Years

Years of program operation
Junior High Schools
Large Schools
Small Schools
Cumulative
Cumulative
No.
Percent
Percent
No.

1

5

4

8
8
8

5

6

6

7-8

5
7

9-12

3

2

3

10.0
26.0

42.0
58.0
70.0
80.0
94.0
100.0

4
3
2

7
5
2

14.3
25.0
32.1

Total Schools
Cumulative
Percent
No.
9

11.5

11

25.6
38.4
57.6
71.7
80.7
89.6
97.3

57.1

10
15

75.0

11

7

0

82.1
82.1

3

92.8

6

7

Basic Organizational Patterns for Reading Instruction

The most common organizational pattern of reading instruction in
the public junior high schools is that of having a special reading class.
The second most common organization is that of individual and small
group instruction.
small schools.

There is little difference between the large and
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TABLE 8.

Basic organizational patterns for reading instruction
JUNIOR HIGH SCHOOLS
Small Schools

Total Schools
No.
Percent

Organization

Large Schools
Percent
No.

Special Reading
Classes

45

90.0

26

92.9

71

91.0

Individual and
Small Group
Instruction

28

56.0

15

53.6

43

55.1

Special Periods
of Ihstruction
in Regular
English Classes

8

16.0

4

14.3

12

15.4

Special English
Classes

8

16.0

3

10.7

11

14.1

No.

Percent

The Reading Program
The most common features of a reading program among junior high
schools are remedial reading, basic instruction in comprehension, word
attack skills, and vocabulary.

The second most common features are

guided personal and recreational reading and instruction in how to read
content materials.

About one-half of the junior high schools with an

organized reading program have speed reading and critical reading as
part of the program.

A greater percentage of large junior high schools

than small junior high schools include instruction in word attack skills
in the reading program.
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TABLE 9.

The reading program

JUNIOR HIGH SCHOOLS
Total Schools
Percent
NO._

Program

Large Schools
No.
Percent

Small SChool,s
Percent
No.

Vocabulary

48

96.0

25

89.3

73

93.6

Remedial
Reading

46

92.0

26

92.9

72

92.3

Comprehension

49

98.0

23

82.1

72

92.3

Word Attack
Skills

49

98.0

22

78.6

71

91.0

Guided Personal
and Recreational
Reading

33

66.0

11

78.6

55

70.5

How to Read
Content
Materials

36

72.0

18

64.3

54

69.2

Speed Reading

25

50.0

16

57.1

41

52.6

Critical
Reading

22

44.0

13

46.4

35

49.0

Length of Time Students Remain in the Reading Program
The largest proportion of public junior high schools have individual
student progress as the criterion for the amount of time the student
spends in the reading program.

The most common predetermined period is

two semesters in both the large and small schools.

Predetermined periods

of one and two semesters are more likely to be used, however, in the
large junior high schools than in the small ones.
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TABLE 10.

Time spent in the reading program
JUNIOR HIGH SCHOOL
e Schools
Percent

Small Schools
No.
Percent

Total Schools
No.
Percent

rime Periods

La
No

Determined by
Individual Student Progress

27

54.0

16

57.1

43

55.1

One Semester

13

26.0

4

14.3

17

21.8

Two Semesters

20

40.0

8

28.6

28

35.9

Grade Levels Reading Programs are Available to Students
Size or grade level of the school has little influence upon the
opportunity to enter the reading program at a particular grade level.
Seventh grade students are allowed to enter the reading program in
98.7 percent of the junior high schools which have a seventh grade;
eighth grade students can enter the program in 92.1 percent of the
schools; and ninth grade students in 82.0 percent of the schools which
have a ninth grade.

Number of Weekly Meetings for Reading Classes
In an overwhelming majority, or 78.2 percent of the junior high
schools with an organized reading program, reading classes meet five
times each week.
high schools.

This majority appeared in both large and small junior

In four junior high schools reading classes meet four

days each week; in three schools three days each week; in three schools
two days each week; and in two schools reading classes meet one day each
week.
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Attendance in the Reading Program
Attendance in reading classes held in the public junior high schools
is voluntary in 47.4 percent of the schools and is compulsory in 59.0
percent of the schools.

Some respondents marked both voluntary and

compulsory, thus indicating that some part of the program is voluntary
and some part of the program is compulsory.

TABLE 11. Student attendance in reading programs
Voluntary,
No.

Junior High Schools
Large
Small
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22
15

Percent

47.4
44.0
53.6

Compulsory
Percent
No.
46
28
18

59.0
56.0
64.3

Size of the Reading Classes
There is a wide diversity of the number of students attending the
classes in the public junior high schools.

Any average figure for the

maximum, average, or minimum reading class size for either the large
or small junior high schools would tend to be misleading.

Credit for Reading as a School Subject
Credit is given for reading as a subject in about three of every
five public junior high schools with an organized reading program.

The

size of the school makes little difference as to whether credit is given
or not.

Designated Rooms for Reading Instruction
The rooms where the reading classes are held are called either a
reading laboratory or a reading center in the majority of the public
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junior high schools.
clinic.

Only one junior high school used the term reading

The size of the junior high school does not seem to influence

the use of the terms reading laboratory or reading center.

Percent of School Enrollment Identified As Below Grade Level in Reading
One of every four students has been identified as reading below
grade level in 37.2 percent of the public junior high schools according
to those who answered the questionnaire.

1

In 30.8 percent of the

schools, at least one of every three students has been identified as
reading below grade level.

Cumulative totals indicate that in 67.0

percent of the junior high schools, respondents to the questionnaire
have identified 25 percent or more of there total enrollment as reading
below grade level.

The large junior high school respondents tend to believe that less
of the total enrollment is below grade level than do respondents in the
small junior high schools.

TABLE 12.

Percent of enrollment identified as below grade level in reading

Large Schools
Percent of
Enrollment

No.

Percent

Junior High Schools
Total Schools
Small Schools
No.

Percent

No.

Percent

2.0

0

0.0

14

28.0

5

17.9

19

24.4

25

18

36.0

11

39.3

29

37.2

33

6

12.0

6

21.4

12

15.4

More than 33

8

16.0

4

14.3

12

15.4

5

10

1

1

1

1.3

Standardized tests.tend to rate
Betts, Emmett Albert.
1957,
Foundfour grades above manifest achievement levels.
to
ation of learning Instruction. New York, American Book Company. p. 441.

pupils one

Percent of School Enrollment Actuall

Receivin

ecial Readin

Instruction

The largest percent of public junior high schools with an organized
reading program have more than 33 percent of their total enrollment
receiving special reading instruction according to the respondents of
the questionnaire.

The second largest group of these schools has about

ten percent of their enrollment in the reading program.

These figures

are heavily influenced by the large junior high school respondents.

TABLE 13.

Percent of enrollment actually receiving special reading
instruction

Large Schools
Percent of
Enrollment

No.

Percent

Junior High Schools
Total Schools
Small Schools
No.

Percent

No.

Percent

5

7

14.0

3

10.7

10

12.8

10

15

30.0

5

17.9

20

25.6

25

5

10.0

5

17.9

10

12.8

33:

2

4.0

5

17.9

7

9.0

17

34.0

5

17.9

22

28.2

More than 33

Teacher Preparation
The most common method of preparing to be a reading teacher in the
public junior high schools is to take a course or courses in reading
instruction.

About four of every five teachers include experience in

teaching reading as part of their preparation for teaching a special
reading class.

It is quite likely that a reading teacher in a large

junior high school will be better prepared than a teacher in a small
junior high school.
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TABLE 14. Teacher preparation
Junior Hi h Schools
Small Schools
Percent
No.

Total Schools
No.
Percent

Preparation

Large Schools
No.
Percent

One or more
Courses in
Reading
Instruction

48

96.0

25

89.3

73

93.6

Experience
in Teaching
Reading

46

92.0

21

75.0

67

85.9

Attendance
at Reading
Conferences

39

78.0

15

53.6

54

69.2

In-service
Education

32

64.0

16

57.1

48

61.5

3

6.0

4

14.3

7

9.0

No Experience
or Preparation
in Teaching
Reading

Major Problems in Developing the Reading Program
A lack of qualified reading teachers and an adequate money supply
are the most important problems to be overcome in the development of
a reading program according to respondents in the public junior high
schools having an organized reading program.

Both of these items

received greater recognition by large junior high school respondents
as being major problems than by small junior high school respondents.
Lack of materials and lack of student-parent-teacher interest or awareness of reading problems appear to be of minor importance in junior high
schools.

A majority of the public junior high schools with reading programs
have received federal funds in the past three years to acquire equipment
and material for reading.

Very few schools received money to build new

Goals of the Reading Program
Improved comprehension is a goal of every junior high school reading
program with the exception of one large junior high school.

Increased

voluntary reading and improved ability to read various types of materials
for different purposes are goals of about nine of every ten junior high
school reading programs.

Improved academic achievement and increased

reading rate are goals of about eight of every ten junior high school
reading programs.

Teh size of the junior high school does not appear

to influence the desired results of the organized reading program.

TABLE 15. Goals of the reading program

Goals

Junior High Schools
Small Schools'
Large Schools
No.
Percent
No.
Percent

Total Schools
Percent
No.

Improved
Comprehension

49

98.0

28

100.0

77

98.7

Increased Voluntary Reading

44

88.0

25

98.3

69

88.5

Improved Ability
to Read Various
Types of Materials
for Different
44
Purposes

88.0

24

85.7

68

87.2

Improved Academic
Achievement

40

80.0

25

89.3

65,

83.3

Increased
Reading Rate

42

84.0

23

82.1

65

83.3

Use of Federal Funds
A majority of the public junior high schools with reading programs
have received federal funds in the past three years to acquire equipment
and material for reading.

Very few schools received money to build new
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or to redesign existing reading fati,1 i ties. About one of every-five junior

high schools with an organized reading program has received federal
The data show

money to pay for the services of a reading consultant.

that the smaller the junior high school the more likely it is that it
has used federal funds in the past three years.

TABLE 16.

Use of federal funds

Use of Funds

Junior High Schools
Lar e Schools
Small Schools
No.
Percent
Percent
No.

To Acquire Equipment and Material
for Reading

25

50.0

18

64.3

43

55.1

ing Consultant
Assistance

8

16.0

7

25.0

15

19.2

To Redesign or
Build New Reading Facilities

4

8.0

4

14.3

8

10.3

Total Schools
No.
Percent

To Acquire Read:-

Written Course of Study
About 33.3 percent of the public junior high schools with an
organized reading program have a written course of study.

The small

junior high school is more likely to have a written course of study
than will the large junior high school -- 39.0 percent of the schools
compared to 30.0 percent.

Section B:

Selection of Students for Reading Classes

Methods of Selection of Students for Reading Classes
In about nine of every ten public junior high schools, teacher
recommendations and test scores are included in the selection of students
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for the organized reading program.

Student choice and parent requests

are considered in about seven of every ten such schools, while counselors
select students in about five of every ten schools and administrators
select students in about three of every ten schools.

The difference

between the large and small junior high schools in the selection of
students for the reading classes is not in the methods used, but in the
emphasis placed upon the use of each method.

Student choice ranked

third in methods used by both large and small junior high schools, but
the percentage of large schools using the method is almost twice that
of the small junior high schools.

TABLE 17.

Methods of selection of students for reading classes

Large Schools

Junior High Schools
Small Schools

Total Schools

Methods of
Selection

No.

Teacher
Recommendation

49

98.0

24

85.7

73

93.6

Test Scores

47

94.0

23

82.1

70

89.7

Student Choice

43

86.0

13

46.4

56

71.8

Parent Request

40

80.0

13

46.4

53

67.9

Counselor

29

58.0

12

42.9

41

52.6

Administrative

18

36.0

5

17.9

23

29.5

Percent

No.

Percent

No.

Percent

Criteria 'Used to Determine the Amount of Reading Retardation and
Acceptance for Remedial Instruction

Recommendations of teachers and counselors, and scores on
standardized reading tests are the two criterion most likely to be
used to determine reading retardation or acceptance of pupils for
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remedial instruction in the public junior high schools.

Scores on tests

Informal reading inven-,

of mental ability are the least used criteria.

tories are more likely to be used to determine reading retardation or
acceptance for remedial instruction in the large junior high schools
than in the small ones.

Recommendations of the teachers and the counselors

are used by all the small junior high schools.

Summar of Tests Used to Identif Junior Hi.h School Students Who Are
in Need of Remedial Readinct Instruction

Tests which four or more public junior high school respondents
indicate are used in their schools to identify students who are in need
of remedial reading instruction are listed below:
TABLE 18.

Tests Used in Remedial Reading Programs
Publisher

Number of
Schools

Test

Gates Reading Diagnostic Tests
Gates-MacGinite Reading Tests
Stanford Achievement Test
Calif. Test of Mental Maturity
Metropolitan Achievement Test
California Reading Test
Stanford Diag. Phonics Survey
S.R.A. Reading Inventory

Bureau of Publication
Teather's Co. Press
Harcourt, Brace & World
California Test Bureau
Harcourt, Brace & World
California Test Bureau
California Test Bureau
Science Research Assoc.

31

28
9
6
6
6

4
4

Yearly Program of Testing for Reading Proficiency
About 60 percent of the public junior high schools have a yearly
program of testing for reading proficiency.

The small junior high

school is more likely to have such a program than is the large junior
high school.
TABLE 19.

Yearly testing program for reading proficiency

Junior
High Schools
Large Schools
Small Schools
Total Schools

No.

28
19

47

Percent
With Program
56.0
67.9
60.3

No.
18

Percent
Without Program

7

36.0
25.0

25

32.1

Section C:

Specific Practices Within the Reading Program

Classroom Organization

In 62.7 percent of the public junior high schools with organized
reading programs, some part of the special reading class is spent in an
activity in which the student works on an assignment designed to meet
his own unique needs.

A larger percentage of small junior high school

respondents than large junior high school respondents indicate some
class time is spent in this manner; 71.4 percent of the large schools
compared to 56.0 percent of the small schools.

One large and two

small junior high school respondents indicate 100 percent of class time
is spent in such activities.

The data do not reveal a specific amount

of time spent on such activity which can be identified with school size.
In 61.5 percent of the public junior high schools having an organized reading program, some amount of class time is spent in an, activity
involving the entire class.

A majority of the respondents in schools

which use this type of classroom organization indicate that ten percent
to 40 percent of reading class time is spent in such a manner.

Small

junior high schools are more likely to use this type of classroom
organization than the large junior high schools.

A greater amount of

class time is spent in an activity involving the entire class in the
small junior high school organized reading classes than in the large
junior high school classes.

In 53.9 percent of the public junior high schools with an organized
reading program, some amount of reading class time is spent in an activity
involving flexible small groups.

Only seven respondents indicate that

more than 40 percent of class time is spent in this manner.
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In 30.8 percent of the public junior high schools with an organized
reading program some amount of reading class time is spent in an activity
involving fixed small groups.

The amount of time spent in such activities

ranged from 50 percent to ten percent of class time.

Only four respon-

dents indicate more than 30.0 percent of class time is spent in activities
involving fixed small groups.

Bein Used in the
Summar of Tests Workbooks and Kits Currentl
Organized Reading Programs of the Public Junior High Schools

Texts, workbooks and kits which six or more public junior high
school respondents indicate are being used in their school reading program are listed in the following table:

TABLE 20.

Texts, workbooks and kits currently being used in the
organized reading programs of the public junior high school

Text. Workbook or Kit
S.R.A. Laboratories

Large
Schools
35

Small

Total

Schools

Schools

18

53

Reading for Understanding

21

5

26

E.D.L. Controlled Reading Program

19

0

19

Reader's Digest Skill Builders

10

4

14

Step Up Your Reading Power

9

3

12

Be a Better Reader

5

5

10

Holt's Impact

5

4

9

Open Highways

5

4

9

Checkered Flag Series

5

4

9

Reader's Digest

6

3

9

New Practice Readers

4

4

8

Teen-Age Tales

8

0

8

Better Reading

7

0

7

The MacMillan Reading Spectrum

6

0

6

Conquests in Reading

6

0

6

Sullivan Programmed Readers

3

3

6
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Mechanical Aids Used in the Classroom
Tape recorders are used in 88.5 percent of the public junior high
schools with an organized reading program.

They are more likely to be

available in a large junior high school than in a small junior high
school.

They are available in 94.0 percent of the large schools, com-

pared to 78.6 percent of the small schools.
Controlled readers are used by 83.3 percent of the public junior
high schools with an organized reading program; record players are used
in 80.8 percent of the public junior high schools with an organized
reading program; and tachistoscopic aids are used in 69.2 percent of
the public junior high schools with an organized reading program.
Reading pacers are used in 59.0 percent of the public junior high
schools.

About 66.0 percent of the large junior high schools use them

and 46.4 percent of the small junior high schools use them.
Reading films are used in 53.8 percent of the public junior high
schools with an organized reading program.

About 67.9 percent of the

small junior high schools use them and about 46.0 percent of the large
junior high schools use them.
Audiometers are used in only 6.6 percent of the public junior high
schools and a telebinocular or orthorater instrument is used in only
5.1 percent of such schools.

Only one small schoOl respondent indicate

use of an audiometer.

Methods Used to Stimulate General Reading Interests
The two most common methods used to stimulate general reading
interests are the use of high-interest, low-reading level books and
multio-level paper back books.

The least used method is that of group
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book discussions.

In the large junior high schools there is a greater

use of each of the methods of stimulating general reading interests.

TABLE 21.

Methods used to stimulate general reading interests
Junior High Schools.

Percent

No.

Percent

No. Percent

Methods Used

No.

High Interest
Low Reading
Level Books

49

98.0

25

89.3

74

94.9

Accessible Paper
Back Books

47

94.0

23

82.1

70

89.7

Accessible
Magazines and
Newspapers

42

84.0

17

60.7

59

75.6

Use of Machines

40

80.0

18

64.3

58

74,4

Group Book
Discussions

31

62.0

11

39.3

42

53.8

Book Reports

In 34.6 percent of the public junior high schools having an organized reading program, book reports are required in the reading classes.
Students in some schools are required to give one book report, while
in other schools they have to give as many as 12.

Size of the school

makes little difference as to whether book reports are required, but
it does seem to make a difference as to the number required with the
mode for large junior high schools being two and the mode for small
schools being eight.
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Availability of General Reading Books in Classroom Where Reading is
Taught

There is a wide variety of books suitable for individual interest
reading available in 84.6 percent of the reading classrooms in the public
junior high schools with organized reading programs.

The small junior

high schools are less likely to have a wide variety of books available
than do the large schools.

TABLE 22.

Availability of general reading books in classrooms where
reading is taught

ior Hi h S hools

.Wide- Variety of Reading Books in
Classrooms
NO
YES
Percent
No.
Percent
Kb

Large SChoOls

4.14

88.0

6

12.0

Small Schools

22

78.6

6

21.4

Total Schools

66

84.6

12

15.4

Planned Rea,dinp Programs Kindergarten Through Grade 12

Respondents in 26.9 percent of the public junior high schools with
organized reading programs indicate that their school districts have

planned programs of continuous instruction in reading skills from
kindergarten through grade 12 for all pupils.

Total Staff Involvement in the Reading Program
About four of every five public junior high schools involve their
total staff in the reading program by having the classroom teachers
participate in the selection of students for the reading program.
Approximately one-half of the schools have the reading teachers assist
subject matter teachers with reading problems, and about the same
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percentage of schools involve the total staff through use of discussion
of reading problems during faculty meetings.

There is more likely to

be an emphasis upon teacher participation in the selection of students
for reading programs with special attention being given to the development of vocabulary and technical reading skills in the large junior
high schools then in the small schools.

In small junior high schools

a greater emphasis is placed upon in-service education and faculty
discussions as a means of involving the total staff in the reading
program.

TABLE 23.

Specific steps taken to involve the total staff in the
improvement of reading
Junior High Schools
Small Schools
Total Schools
No.
Percent
No.
Percent

Steps Taken

Large Schools
No.
Percent

Teacher Participation
in Student Selection
for Reading Classes

43

86.0

19

67.9

62

79.5

Reading Teacher
Assists Subject
Matter Teacher
With Reading

28

56.0

15

53.6

43

55.1

Discussion in
Faculty Meeting

22

44.0

15

53.6

37

47.4

Special Attention to
Vocabulary and Technical Reading Skills

23

46.0

11

39.3

34

43.6

In-service Education
Through Workshops and
Study Groups

13

26.0

8

28.6

21

26.9

.

Evaluation of the Reading Program
The two methods of evaluation of the reading program used most often
in the public junior high schools are standardized tests and improved
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student adjustment to the total school situation.

About one of every

ten schools has no method of evaluating the reading program.

Standard-

ized tests are more likely to be used as a means of evaluation by the
large schools than by the small ones.

TABLE 24.

Evaluation of the reading program

Evaluation Methods

Junior High Schools
Total Schools
Small Schools
Large Schools
No.
Percent
No.
Percent
No.
Percent

Standardized Tests

42

84.0

20

71.4

62

79.5

Improved Student
Adjustment to the
Total School
Situation

38

76.0

20

71.4

58

74.4

Improved Grades

29

58.0

17

60.7

46

59.0

Increased Voluntary
Reading

27

54.0

15

53.6

42

53.8

5

10.0

3

10.7

8

10.3

No Evaluation

Reading Program Follow-up

An attempt is made to follow up a student's achievement after he
leaves the reading class in 39.7 percent of the public junior high
schools.

The most common method of follow-up is by individual teacher

observations.

School size does not appear to influence the use of a

particular method of following up a student's achievement after he leaves
the reading program.
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TABLE 25.

Methods of follow-up of the reading program

Method

Junior High Schools
Small Schools
Large Schools
Percent
No.
No.
Percent

Teacher
Observation

21

42.0

12

42.9

33

42.3

Test Scores

15

30.0

10

35.7

25

32.1

Counselor

14

28.0

7

25.0

21

26.9

Student Grades

12

24.0

7

25.0

19

24.4

Total Schools
Percent
No.

Success of the Reading Program
The most common means of determining success of a reading program
in the public junior high schools is the indication of significant
student gains in reading skills.

Each of the criteria for measurement

of achievement of students in the reading program is more likely to be
found in a large junior high school than in a small one.

TABLE 26.

Methods used by schools to determine the success of their
reading programs

Methods

Junior High Schools
Small Schools
Large Schools
Percent
No.
Percent
No.

Significant Gains
in Reading Skills

44

88.0

18

64.3

62

69.5

School

37

74.0

17

60.7

54

69.2

Improved Achievement Test Scores

33

66.0

16

57.1

49

62.8

Total Schools
Percent
No.

Improved Student
Attitude Toward
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Lack of Success of the Reading Program
Respondents in 15.4 percent of the public junior high schools with
an organized reading program feel the reading program is not a success
because it is too limited.

About ten percent of the respondents give

the following reasons for lack of success of their individual program:
(1) untrained personnel; (2) organizational problems; (3) lack of operating funds; and (4) lack of materials.

Some Program Elements

Individualized reading instruction is used in 88.5 percent of the
public junior high schools with organized reading programs.

Eighty-four

point six percent of the schools use small classes for instructional
purposes.

Study skills and the use of the library is emphasized in

about 66 percent of the junior high schools.
Teacher aides and student tutors are used in about 45 percent of the
reading programs.

Incorporation of reading instruction in the regular

classes is attempted in 24.4 percent of the junior high schools.
The following methods of instruction are more likely to be found
in large junior high school reading programs than in small school programs:

individualized reading instruction, 94.0 percent of the large

schools and 78.6 percent of the small schools; small classes, 90.0 per-

cent compared to 75 percent; use of the library, 72 percent compared to
53.6 percent; and incorporation of reading instruction in regular classes,
30 percent compared to 14.3 percent.
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Senior High Schools Without An Organized Reading Program

Eighty-nine senior high school respondents indicate that their
schools do not have organized reading programs.

These 89 schools

represent 50.6 percent of the returned questionnaires and 40.3 percent
of the total senior high schools in Oregon.
are small senior high schools.

About one-half of them

If we assume that respondents in those

schools which did not return questionnaires represent schools which
are similar to those from which data were received, we can estimate
that 75 percent of Oregon's small senior high schools do not have an
organized reading program.

TABLE 27.

Senior high schools without an organized reading program
Number of Schools
Without Programs

Senior High Schools
Large
Medium
Small

89
25
19
45

Percent of
Returned Questionnaires
50.6
39.7
35.9
75.0

Need for an Organized Reading Program
Respondents in 80 of the 89 public senior high schools (89.9 percent)
without an organized reading program indicate that their school needs
one.

Four of the respondents who did not indicate their school needs

an organized reading program are in large senior high schools, two are
in medium sized schools, and three are in small schools.

Schools Planning to Introduce an Organized Reading Program
Senior high school teaching personnel in 57.3 percent of the
schools without an organized reading program plan to introduce one.
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If these plans materialize, at least 138 of Oregon's public senior high
schools will have organized reading programs in the near future.

Procedures for Introducing Reading Programs
The two most common procedures taken to introduce reading programs
are identifying the number of students needing help and selecting the
right teaching approach.

TABLE 28.

Procedures for introducing reading programs
Number of Senior High Schools
Without Reading Programs

Procedures for Introducin Readin Programs

Lar e

Medium

Small

Total

Identifying the Number of
Students Needing Help

11

5

17

33

Selecting the Right
Teaching Approach

10

6

12

28

Investigating Other
Programs

9

4

10

23

Preparing Teachers for
the Reading Program

8

1

6

15

Hiring a Reading
Specialist

6

3

6

15

Major Problems in Introducing a Reading Program
Approximately one-half of the senior high school respondents
indicate that cost and finding qualified teachers are major problems
in introducing an organized reading program.

A little less than one-

third of the respondents indicate scheduling difficulties are a major
problem.
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The greatest percentage of senior high school respondents indicate:
(1) cost is the major problem in the large senior high schools, (2) finding teachers is the major problem in the medium schools, and (3) finding
qualified teachers and scheduling difficulties are equally major problems
in introducing an organized reading program in the small senior high
schools.

Special Attention to Reading Problems
About three of every four senior high school respondents in schools
without an organized reading program believe that special attention is
given to reading problems in the school's English classes.

About three

of every ten believe that special attention is given to reading problems
in other classes.

A greater percentage of small senior high school

respondents believe that special attention is given to reading problems
in English classes and other classes.

TABLE 29.

Classroom instruction in reading in schools without organized
reading programs
In English Classes
7Tercedt

No.

Senior High Schools
Large
Medium
Small

67
19
11

37

75.3
76.0
57.9
82.2

In Other Classes
Percent

No.

28
6
5

17

31.5
24.0
26.3
37.8

Methods Used to Help Students With Reading Problems
Respondents in 44 senior high schools without an organized reading
program, 49.4 percent, indicate that individual or small group instruction is used to help students with reading problems and that special
graded reading material are used to help such students.

A greater
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percentage of large senior high respondents than either medium or small
school respondents indicate that special graded reading material, grouping by ability, and a special unit on reading skills are used in their
schools to alleviate reading problems.

TABLE 30.

Methods used to help students with reading problems in schools
without an organized reading program
Senior High Schools

Methods

Individual or Small Group Instruction
Special Graded Reading Material
Grouping by Ability
Special Unit on Reading Skills

Methods

Percent

Number

Lar e Schools
No.
Percent

44
44

49.4
49.4

31

34.8
33.7

30

Medium Schools
No.
Percent

Small Schools
No.
Percent

Individual or Small
Group Instruction

11

44.0

9

47.4

24

53.0

Special Graded
Reading Material

18

72.0

8

42.1

18

40.0

Grouping by
Ability

13

52.o

5

26.3

13

28.9

Special Unit on
Reading Skills

11

44.0

5

26.3

14

31.1

Oregon Public Senior High Schools
With A Reading Program

The data from the respondents show that 39.4 percent of Oregon's
public senior high schools have some kind of organized reading programs.
The reading programs are primarily in the large and medium sized schools.
Only about one of every five small senior high schools has an organized
reading program.
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TABLE 31.

Senior high schools with an organized reading program
Oregon Senior High Schools
Number
Percent

Senior High Schools
Large
Medium
Small

Section A:

87
38
34

39.4
51.4
47.9

15

19.7

Administration of Reading Programs

Number of Years Oregonls Public Senior High Schools Have Had Organized
Reading Programs
The oldest senior high school reading program is 14 years old,
according to the information received in this study.

About 80 percent

of the programs are less than seven years old, with 26.2 percent of the
schools having programs that began in the year 1966.
were first initiated in the large senior high schools.

Reading programs

They then

appeared in the medium sized schools before being initiated in the
small schools.

Fifty percent of the large senior high school programs

are over five years old; 12 percent of the medium high school programs
are over five years old; and about six percent of the small school
programs are over five years old.

Basic Organizational Patterns for Reading Instruction
The most common organizational pattern of reading instruction in the
public senior high schools is that of having a special reading class.
The second most common organization is that of individual and small group
instruction within the regular classroom.

The smaller the senior high

school, the more likely it is that individual and small group instruction
will be used as an organizational pattern for reading classes.
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TABLE 32.

Basic organizational patterns for reading instruction
Senior High Schools

Organizational Pattern
Special Reading Classes
Individual and Small Group Instruction
Special English Classes
Special Periods of Instruction in
Regular English Classes

Organization

Large Schools
No.
Percent

Number

Percent

72
40
23

82.8
46.0
26.4

9

10.3

Medium Schools
Percent
No.

Small Schools
No.
Percent

Special Reading
Classes

29

76.3

30

88.2

13

86.7

Individual and Small
Group Instruction

14

3608

16

47.1

10

66.7

Special English
Classes

11

28.9

8

23.5

4

26.7

7.9

4

11.8

2

13.3

Special Periods of
Instruction in Regular
English Classes

3

The Reading Program
About 70 to 85 percent of the senior high schools with a reading
program include guided personal and recreational reading, remedial
reading, speed reading, basic instruction in comprehension, word attack
skills, vocabulary, and instruction in how to read content materials.
Critical reading is part of the reading program in about one-half of
the senior high schools.

All the small senior high schools with a reading program have
remedial reading programs.

Basic instruction in comprehension and

vocabulary are more likely to be a part of the small senior high school
program than the large senior high school program.

All but two large
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senior high schools with reading programs have speed reading in their
programs and a higher percentage of them include critical reading than
do the medium sized schools.

TABLE 33.

The reading program
Senior H. h Schools

Program Elements
Remedial Reading
Vocabulary
Comprehension
Speed Reading
Word Attack Skills
Guided Personal and Recreational Reading
How to Read Content Materials
Critical Reading

Program Elements
Remedial Reading
Vocabulary
Comprehension
Speed Reading
Word Attack Skills
Guided Personal and
Recreational Reading
Hot to Read Content
Materials
Critical Reading

Percent

Number

Large Schools
No.
Percent
31

81.6
68.4
63.2

64
62
62
60
45

Medium Schools
No.
Percent
26
29

82.8
79.3
77.0
73.6
71.3
71.3
69.0
51.7

72
69
67

Small Schools
No.
Percent

76.5

15

14
14
12

100.0
93.3
93.3
73.3
80.0

914.7

29
17

21

55.3

29

82.4
82.4
50.0
82.4

27

71.9

23

67.6

12

80.0

26
23

68.1+

23
14

67.6
41.2

11

73.3
53.3

26
24
36

60.5

11

8

Length bf Time Students Remain in the Reading Program
The largest proportion of senior high schools use individual student
progress as the criterion for the amount of time the student spends in
the reading program.

Many of the senior high schools use a combination

of individual student progress and either one or two semesters as
criteria for the amount of time the students spends in the reading
programs.
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Large and medium sized senior high schools tend to use individual
student progress as the criterion, while the small senior high schools
use two semesters as the time period.

TABLE 34.

Time spent in the reading program
Senior High Schools

Time Periods

Determined by Individual Students
One Semester
Two Semesters

Time Periods

Percent

Number

Large Schools
No.
Percent

48.3
36.8
41.4

42
32
36

Medium Schools
Percent
No.

Small Schools
No.
Percent

Determined by
Individual Student
Progress

18

47.4

19

55.9

5

33.3

One Semester

17

44.7

11

32.4

4

26.7

Two Semesters

11

28.9

14

41.2

11

73.3

Grade Levels Reading Programs are Available to Students
Size of the school has little influence upon the opportunity to
enter the reading program at a particular grade level.

Ninth grade

students are allowed to enter the reading program in 87.4 percent of
the senior high schools which have a ninth grade; tenth grade students

can enter the program in 89.7 percent of the schools; 11th grade
students can enter the program in 88.5 percent of the schools; and 12th
grade students can enter the program in 86.2 percent of the schools
which have a 12th grade.
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Number of Weekly Meetings for Reading Classes
In 86.2 percent of the senior high schools with organized reading
All three sizes

programs, reading classes meet five times each week.
of senior high schools followed this pattern.
exceptions:

There were a few

in two of the schools reading classes meet four days each

week; in four schools classes meet three days each week; and in three
schools classes meet two days each week.

Attendance in the Reading Program
Attendance in reading classes held in the public senior high schools
is voluntary in 56.3 percent of the schools and is compulsory in 36.8
percent of the schools.

Some respondents did not mark this section,

while others marked both voluntary and compulsory, thus indicating that
the program contains both voluntary and compulsory elements.

Voluntary

attendance is more likely to be found in the medium and small senior
high schools than in the large senior high schoOls.

TABLE 35.

Student attendance in reading programs
Voluntary
Attendance
Number
Percent

Senior High Schools
Large Schools
Medium Schools
Small Schools

49
16

23
10

56.3
42.1

67.6
66.7

Compulsory
Attendance
Number
Percent
32
15
10
7

36.8
39.5
29.4
46.7

Size of the Reading Classes
There is wide diversity in the number of students attending the
reading classes in the public senior high schools.

Any average figure

for the maximum, average, or minimum reading class size for any size of
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school would be misleading.

Senior high school respondents reported

reading class sizes ranging from 30 students to one student.

Credit for Reading as a School Subject
Credit is given for reading as a subject in 92.0 percent of the
public senior high schools with organized reading programs.

Credit is

given in 92.1 percent of the large senior high schools; 94.1 percent of
the medium schools; and in 86.7 percent of the small senior high schools.

Designated Rooms for Reading Instruction
The rooms where the reading classes are held are called reading
laboratories in the majority of the senior high schools.

Large and

medium sized schools are more likely to refer to the room where reading
instruction is given as a reading laboratory, while small senior high
schools are more likely to refer to the room as a reading center.

Percent of School Enrollment Identified as Below Grade Level in Reading
In 40.2 percent of the public senior high schools, one of every
four students has been identified as reading below grade level according to the respondents who answered the questionnaire.2

In 20.7 percent

of the schools, one of every three students has been identified as reading below grade level.

Cumulative totals indicate that in 67.8 percent

of the public senior high schools with organized reading programs, 25
percent or more of the total enrollment has been identified as reading
below grade level.

Emmett Albert. 1957* Standai7clized tests':tend to rate
Foundation
pupils one to four grades above manifest achieyement levels.
p. 441.
of Learning instruction. New york,i American Book Company.
2Betts:,
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The small senior high school respondents tend to indicate that
less of the total enrollment is below grade level than do respondents
in either the medium or large high schools.

TABLE 36.

Percent of enrollment identified as below grade level in
reading
Senior High Schools

Percent of Enrollment

Percent

Number

5

3

10
25

15

3.4
17.2

35
18
6

40.2
20.7
6.9

33

More than 33
Percent of
Enrollment
5

Large Schools
No.

1

33

6
12
8

More than 33

3

10

25

Percent
2.6
15.8
31.6
21.1
7.9

Medium Schools
Percent
No.
0
5

18
7
2

0.0
14.7
52.9
20.6

5.9

Small Schools
Percent
No.
2

4
5

3
1

13.3
26.7
33.3
20.0
6.7

Percent of School Enrollment Actually Receiving Special Reading
Instruction
In 37.9 percent of the public senior high schools one of every ten
students is receiving special reading instruction, according to the
respondents who answered the questionnaire.

The respondents in 24.1

percent of the schools indicate one of every four students is receiving
special reading instruction and in 19.5 percent of the schools one of
every 20 students is receiving such instruction.
A reading program which includes 25 percent of the total enrollment is more likely to be found in a small senior high school than either
a large or medium one, while it is more likely that a program which
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includes only five percent of the total enrollment will be found in a
large school.

TABLE 37.

Percent of enrollment actually receiving special reading
instruction
Senior High Schools
Number

Percent of Enrollment
5
10

17

25

21

35

6

Percent
19.5
37.9
24.1
6.9

33

More than 33

1.1

Large Schools

Medium Schools

Small Schools

Percent of

Enrollment
5

10
25

No.

Percent'

9
12
7

33

3

More than 33

1

23.7
31.6
18.4
7.9
2.6

No.

6
15

8
2
0

Percent

No.

17.6
44.1
23.5
5.9

2

0.0

0

6
6

Percent
13.3
40.0
40.0
6.7
0.0

Teacher Preparation
The two most common experiences in the preparation of a reading
teacher in a senior high school are attendance at one or more reading
conferences and previous experience in teaching reading.

About 60

percent of the reading teachers in the schools have taken at least one
course in reading instruction.

A reading teacher in a large high school is more likely to have
had more formal preparation for the position than a reading teacher
in a small or medium sized school.

Seventy-five percent of the read-

ing teachers in medium sized senior high schools have not had a single
course in reading instruction.
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TABLE 38.

Teacher preparation

Pre aration

Experience in Teaching Reading
Attendance at Reading Conferences
One or More Courses in Reading
Instruction
In-Service Education
No Experience or Preparation in
Teaching Reading

Preparation

Percent

Number

_large Schools
No.
Percent

69

64

79.3
73.6

55
37

63.2
42.5

4

4.6

Medium Schools
No.
Percent

Small Schools
No.
Percent

Experience in Teaching Reading

33

86.8

25

73.5

11

73.3

Attendance at Reading
Conferences

29

76.3

25

73.5

10

66.7

One or More Courses
in Reading
Instruction

35

92.1

8

23.5

12

80.0

In-Service Education

15

39.5

19

55.9

3

20.0

0

0.0

2

5.9

2

13.3

No Experience or
Preparation in
Teaching Reading

Major Problems in Developing the Reading Program
A lack of qualified reading teachers and an adequate money supply
are the most important problems to be overcome in the development of a
reading program, according to respondents in the public senior high
schools with organized reading programs.

Respondents in large and

medium sized schools tend to see lack of money as the greatest problem,
while small school respondents tend to indicate that lack of qualified
teachers is the greatest problem.

A lack of student-parent interest or awareness of reading problems
is indicated in 17.2 percent of the questionnaires, while in 13.8 percent
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of the questionnaires a lack of teacher interest or awareness of readA greater percentage of small school

ing problems is indicated.

respondents than either large or medium sized school respondents
indicate a lack of student-parent interest in a major problem and no
small school respondent indicates that lack of teacher interest or
awareness of need is a major problem.

Goals of the Reading Program
The two most common goals of organized senior high school reading
programs are improved comprehension and increased voluntary reading.
Respondents also strongly recognized improved ability to read various
types of materials for different purposes and improved academic achievement as goals of the reading program.
The size of the school does not appear to influence staff expectations of the reading program.

Almost 100 percent of the medium sized

school respondents, however, indicate that increased voluntary reading
is a desired result, while 100 percent of the small senior high
respondents indicate that improved ability to read various types of
materials for different purposes is a desired result of the program.
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TABLE 39.

Goals of the reading program
Senior High Schools
Number

Goals

Improved comprehension
Increased Voluntary Reading
Improved Ability to Read Various Types
of Materials for Different Purposes
Improved Academic Achievement
Increased Reading Rate

Goals

Large Schools
Percent
No.

Percent

81

93.1

79

90.8

75

86.2
86.2
77.0

75
67

Medium Schools
Percent
No.

Small Schools
Percent
No.

Improved Comprehension 35

92.9

32

94.9

14

93.3

Increased Voluntary
Reading

33

86.8

33

97.1

13

86.7

Improved Ability to
Read Various Types of
Materials for Different
Purposes
31

81.6

29

85.3

15

100.0

Improved Academic
Achievement

32

84.2

31

91.2

12

80.0

Increased Reading
Rate

30

78.9

25

73.5

12

80.0

Use of Federal Funds
A majority of public senior high schools with reading programs have
received federal funds in the past three years to acquire equipment
and material for reading instruction.

Few schools have received

federal money to acquire the assistance of a reading consultant or to
redesign or build new reading facilities.

The majority of senior high

schools which have received federal money to acquire the assistance of
a reading consultant are small schools.

The data consistently show

that the smaller the school, the more likely it is that it has used
federal money in the past three years.

72

TABLE 40.

Use of federal funds
Senior High Schools
Percent
Number

Use of Funds

To Acquire Equipment and Material
for Reading

50

57.5

To Acquire Reading Consultant
Assistance

13

114.9

7

8.7

To Redesign or Build New Reading
Facilities

Use of Funds

Large Schools
Percent

No.

Medium Schools
Percent
No.

Small Schools
Percent
No.

To Acquire Equipment
and Material for Reading

19

50.0

To Acquire Reading
Consultant Assistance

2

5.3

To redesign or Build
New Reading Facilities

1

2.6

61.8

10

66.7

4

11.8

7

46.7

4

11.8

2

13.3

21

Written Course of Study
About 26.4 percent of the schools with organized reading programs
have a written course of study.

Not one small senior high school

respondent indicates his school has a written course of study.

The

larger the senior high school the more likely it is that it will have
It written course of study with 42.1 percent of the large schools having

a written course of study, 20.6 percent of the medium schools, and no
small school with a written course of study.
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Section B:

Selection of Students for Reading Classes

Methods of Selection of Students for Reading Classes
In 87.4 percent of the senior high schools the most commonly used
methods of selection of students for a reading class are teacher's
recommendations and student's choice.

Test scores are used in 64.4 per-

cent of the schools; counselors make the selection in about 56.5 percent
of the schools; parent request is .a method of selection in 48.3 percent

of the schools; and the administrator makes the selection in about nine
point two percent of the schools with organized reading programs.
Teacher recommendation and student choice as

methods of selection

for the reading class are more likely to be used in large senior high
schools than in the small senior high schools.

Test scores are more

likely to be used in the medium sized schools than in the small or large
schools.

Administrative choice as a method of selection is almost

restricted to the small senior high schools and the smaller the school,
the less likely it is to use parent request or counselor choice as
methods of student selection for the reading program.

TABLE 41.

Methods of selection of students for reading classes

Methods of Selection
Teacher Recommendation
Student Choice
Test Scores
Counselor
Parent Request
Administrator

Senior High Schools
Percent
Number
76
76
56
49
42
8

87.4
87.4
64.4
56.3
48.3
9.2

(Continued)

TABLE 41.

Senior High Schools
Large Schools
Medium Schools
Methods of
Selection

No.

Teacher Recommendation

33

89.8

31

Student Choice

34

89.5

Test Scores

21

Counselor

Parent Request

Administrator

Small Schools
No.

Percent

91.2

12

80.0

30

88.2

12

80.0

55.3

25

73.5

10

66.7

26

68.4

17

50.0

6

40.0

21

55.3

16

47.1

5

33.3

1

2.6

2

4.9

5

33.3

Percent

No.

Percent

Criteria Used to Determine the Amount of Reading Retardation and
Acceptance for Remedial Instruction
Recommendations of teachers and counselors and scores on standardized tests are the two criteria most likely to be used to determine
reading retardation and acceptance for remedial instruction in the public
senior high schools.

Scores on tests of mental ability are the least

used criteria.

Scores on standardized tests are used in a greater percentage of
large and medium senior high schools than small high schools to determine
reading retardation and acceptance for remedial instruction. Scores on
achievement tests are more likely to be used in medium sized senior high
schools than in either large or small schools.

Academic achievement

and recommendations of teachers and counselors are used in a greater
proportion of small and medium sized schools than large senior high
schools.

The smaller the school the more likely it is to use scores

on tests of mental ability.
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TABLE 42.

Criteria used for selection of students for remedial instruction

Criteria

Senior Hi h Schools
Medium Schools
Large Schools
Percent
No.
Percent
No.

Small Schools
No.
Percent

Recommendations of
Teachers and
Counselors

30

78.9

32

94.1

14

93.3

Scores on Standardized Reading Tests

32

84.3

30

88.2

11

73.3

Academic Achievement

20

52.6

24

70.6

11

73.3

Scores on Achievement
Tests

18

47.4

23

67.6

9

60.0

Informal Reading
Inventories

22

57.9

17

50.0

10

66.7

7

18.4

11

32.4

8

53.3

Scores on Tests of
Mental Ability

Summary of Tests Used to Identify Senior High School Students Who are
in Need of Remedial Reading Instruction
Tests which four or more public senior high school respondents
indicate are used in their school to identify students who are in need
of remedial reading instruction are listed

Test

Gates Reading Diagnostic Tests
Gates-MacGinitie Reading Tests
California Reading Test
Nelson-Denny Reading Test
Triggs Diagnostic Reading Tests
Iowa Test of Ed. Development
Iowa Test of Basic Skills
Iowa Silent Reading Test

below:

Publisher

Bureau of Publication
Teacher's Co. Press
California Test Bureau
Houghton Mifflin Co.
Committee on Diagnostic
Reading Tests, Inc.
Science Research Assoc.
Houghton Mifflin Co.
Harcourt, Brace & World

Number of
Schools
21

19
9
9

8
7
5

4
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Yearly Program of Testing for Reading Proficiency
Only about one of every three public senior high schools with
organized reading programs have a yearly program of testing for reading
proficiency.

The smaller the senior high school, the less likely it is

to have a yearly program of testing for reading proficiency.

TABLE 43.

Yearly testing program for reading proficiency

Senior
High Schools

No.

Large Schools
Medium Schools
Small Schools
Total Schools

Section C:

16
10

4
30

Percent
With Program
42.1

29.4
26.7
34.5

No.

Percent
Without Program.

11

52.6
67.6
73.3

54

62.1

20
23

Specific Practices Within the Reading Program

Classroom Organization
In 80.5 percent of the public senior high schools with organized
reading programs, some part of the special reading class is spent in
an activity in which the student works on an assignment designed to
meet his own unique needs.

About 61.1 percent of the large schools,

39.5 percent of the medium schools, and 60.0 percent of the small schools
have reading classes in which one-half or more of class time is spent
in this manner.

In eight schools, five large, two medium and one small,

the total reading class time is organized this way.

All the small senior

high respondents indicate that some class time is spent on individual
activities.

In 65.5 percent of the senior high schools, some part of the
special reading class is spent in an activity in which the entire class
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is involved.

No small school respondent indicates that more than 40

percent of class time is spent in this manner, while one large and two
medium sized school respondents indicate that total class time is spent
in this manner.

In the majority of the senior high schools which use

this type of class organization, 20 percent or less of class time is
spent in this manner.

In 52.9 percent of the schools some amount of reading class time
is spent in an activity involving flexible small groups.

In 11 schools

more than 40 percent of class time is used in this manner, while in the
majority of these schools 20 percent or less of class time is used in
this manner.

In 24.1 percent of the schools, some amount of reading class time
is spent in an activity involving fixed small groups.

The maximum

amount of class time spent was 50 percent and in the majority of schools,
20 percent or less of class time is used in this manner.

Summary of Texts, Workbooks and Kits Currently Being Used in the
Organized Reading Programs in Public Senior High Schools
Texts, workbooks and kits which six or more public senior high
school respondents indicate are being used in their school reading
programs are listed in the following table:
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TABLE 44.

Texts, workbooks and kits currently being used in the
organized reading programs of the public senior high schools
Large
Schools

Medium
Schools

Small

Total

Schools

Schools

Text, Workbook or Kit

No.

No.

No.

No.

S. R. A. Laboratories
E. D. L. Programs
Be a Better Reader
Reading for Understanding
Tactics in Reading
Scholastic Scope
Checkered Flag Series
Reader's Digest
Phonics We Use
Teen Age Tales

20
12

27

8
0

55

4

21

0
0
0
0
0

19
13
12

3

7

0

6

11

9
12
6

6

7

5

7
0

5

8
8

4
6

0

0
0

21

8
8

Mechanical Aids Used in the Classroom
Tape recorders and controlled readers are used in 82.1 percent of
the public senior high schools with organized reading programs.

The

smaller the school the more likely it is to have a controlled reader:

93.3 percent of the small schools use them; 81.8 percent of the medium
sized schools; and 77.8 percent of the large schools use them.
Reading Pacers are used in 66.7 percent of the schools and
tachistoscopic devices are used in 65.5 percent of the schools.

The

larger the school the more likely it is to use pacers in the reading
program:

83.3 percent of the large schools use them; 57.6 percent of

the medium sized schools; and 46.7 percent of the small schools use
them.

Large and medium sized schools are more likely to have tachisto-

scopic devices than the small schools; 69.4 percent of the large schools
have them; 66.7 percent of the medium schools; and 53.3 percent of the
small schools have them.
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Record players are used in 57.1 percent of the schools and reading films are used in 48.8 percent of the schools.
Only four point eight percent of the schools with organized reading
programs use an audiometer in conjunction with the reading program, and
three point six percent of the schools use a telebinocular or orthorater
in conjunction with the reading program.

Methods Used to Stimulate General Reading Interests
The most common method used to stimulate general reading interests
is the use of high-interest, low-reading-level books.

The next most

common method is to make paper back books, magazines, and newspapers
easily available to students.

The least used method is that of having

group book discussions, and is more likely to be used in the smaller
schools.

TABLE 45.

Methods used to stimulate general reading interests

Methods Used

Senior High Schools
Number

Percent

High Interest Low-Level Reading Books

78

89.7

Accessible Paper Back Books

73

83.9

Accessible Magazines and Newspapers

72

82.8

Use of Machines

60

69.0

Group Book Discussions

30

34.5

(Continued)
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TABLE 45.

(Continued)

Methods Used

Senior High Schools.
Large Schools
Medium Schools
No.
Percent
No.
Percent

High Interest Low
Reading Level Books

32

84.2

32

94.1

14

93.3

Accessible Paper
Back Books

32

84,2

31

91.2

10

66.7

Accessible Magazines
and Newspapers
30

78.9

29

85.3

13

86.7

Use of Machines

26

68.4

24

70.6

10

66.7

Group Book
Discussions

11

28.9

11

32.4

Small Schools
Percent
No.

53.3

Book Reports

In 37.9 percent of the public senior high schools with organized
reading programs, book reports are required in the reading classes.
Some teachers require one book report, while others require as many
as nine.

Book reports are more likely to be required in small schools

than in either.large or medium sized schools.

Availability of General Reading Books in Classroom Where Reading is
Taught
There is a wide variety of books suitable for individual enrichment
reading available in 74.7 percent of the reading classrooms in the
senior high schools.

The smaller the senior high school the less likely

it is that a wide variety of books for individual interest reading will
be available.
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TABLE 46.

Availability of general reading books in classrooms where
reading is taught

Senior High Schools
Large Schools
Medium Schools
Small Schools
Total Schools

Reading Books Are
Available in the Classroom
Percent
Number
81.6
76.5
53.3
74.7

31

26
8
65

Planned Reading Programs Kindergarten Through Grade 12
Respondents in 26.4 percent of the public secondary schools with
organized reading programs indicate that their school districts have
planned programs of continuous reading instruction in reading skills
from kindergarten through grade 12 for all pupils.

These schools

represent 10.4 percent of all Oregon senior high schools.

Total Staff Involvement in the Reading Program
The most common method used by senior high schools to involve the
total staff in the reading program is by having the teachers participate
in the selection of the students for the reading classes.
percent of the schools use this method.

About 63.2

About 42.5 percent of the

schools attempt to involve the total staff by having the reading teacher
assist the subject matter teacher with reading skills.

Approximately

35 percent of the schools use discussions in faculty meetings and/or
attempt to give special attention to the development of vocabulary
and technical reading skills as methods of involving the total staff.
In-service education through workshops and study groups are used in
17.2 percent of the schools.
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The most common way large and medium sized schools attempt to
involve the total staff in the reading program is by having the teachers
participate in the selection of students for the reading classes.

Small

schools are more likely to use discussions in a faculty meeting as a
means of total staff involvement.
TABLE 47.

Specific steps taken to involve the total staff in the
improvement of reading

Steps Taken

Number

Teacher Participation in Student Selection
for Reading Classes
Reading Teacher Assists Subject Matter
Teacher
Special Attention Given to Development of
Vocabulary and Technical Skills
Discussion in Faculty Meetings
In-service Education Through Workshops and
Study Groups

Steps Taken

Large Schools
No.
Percent

Medium Schools
No.
Percent

Percent

55

63.2

37

42.5

31

30

35.6
34.5

15

17.6

Small Schools
No.
Percent

Teacher Participation
in Student Selection
for Reading Classes 23

60.5

24

70.6

8

53.3

Reading Teacher Assists
Subject Matter Teacher
With Reading
17

44.7

14

41.2

6

40.0

Special Attention to
Development of Vocabulary and Technical
Reading Skills
12

31.6

14

41.2

5

33.3

Discussion in
Faculty Meetings

8

21.1

13

38.2

9

60.0

In-service Education
Through Workshops and
Study Groups
8

21.1

5

14.7

2

13.2
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Evaluation of the Reading Program
The most common method of program evaluation used in the public
senior high schools with organized reading programs is the use of
standardized reading tests.

About one of every ten schools has no

method of evaluation of the program.

Large and medium sized schools

are more likely to use standardized tests as a means of program
evaluation than small schools.

The smaller the school the more likely

it is that it uses improved student adjustment to the total school
situation and/or increased voluntary reading.

TABLE 48.

Evaluation of the reading program
Senior Hi h Schools
Number

Methods of Evaluation

Percent

Standardized Tests

66

75.9

Improved Student Adjustment to the Total
School Situation

52

59.8

Increased Voluntary Reading

50

57.5

Improved Grades

36

41.4

8

9.2

No Evaluation
Large Schools

Medium Schools

Small Schools

Method of
Evaluation

No.

Standardized Tests

28

73.7

29

85.3

9

60.0

Improved Student
Adjustment to the
Total School
Situation

17

44.7

22

64.7

13

86.7

Increased Voluntary
Reading

16

42.1

22

64.7

12

80.0

Improved Grades

13

34.2

15

44.1

8

53.3

7

18.4

2.9

0

0.0

No Evaluation

Percent

No.

1

Percent

No.

Percent
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Reading Program Follow-up
An attempt is made to follow up a student's achievement after he
leaves the reading class in 35.9 percent of the public senior high
schools with organized reading programs.

Medium and small sized schools

are more likely to have follow-up programs than the large schools and
test scores and grades will have a greater chance of being used in the
The smaller the school the more likely it is that

follow-up program.

individual teacher observations and counselors will be used as part of
the follow-up.

TABLE 49.

Methods of follow-up of the reading program'
Senior High Schools

Methods of Follow-up

Number

Teacher Observations

32

36.8

Counselors

20

23.0

Grades

18

20.7

Test Scores

14

16.1

Large Schools

Methods of
Follow-up

Medium Schools

Percent

Small Schools

No.

Percent

Teacher
Observations

6

15.8

17

50.0

9

60.0

Counselors

4

10.5

10

29.4

6

40.0

Grades

4

10.5

11

32.4

3

20.0

Test Scores

3

7.9

8

23.5

3

20.0

No.

Percent

No.

Percent
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Success of the Reading Program
The most common means of determining success of a reading program
in the public senior high schools is the indication of significant
student gains in reading skills.

The smaller the senior high schools

the more likely it is that this method will be used.

Large and medium

high schools are more likely to use improved achievement test scores
to measure the success of the reading program.

TABLE 50.

Methods used by schools to determine the success of their
reading programs
Senior High Schools
Number

Methods

Percent

Significant Gains in Reading Skills

55

63.2

Improved Student Attitude Toward School

48

55.2

Improved Achievement Test Scores

30

34.5

Methods

Significant Gains
in ReAding Skills

Large Schools
No.
Percent

Medium Schools
No.

Percent

Small Schools
Percent
No.

21

55.3

22

64.7

12

80.0

16

42.1

22

64.7

10

66.7

Improved Achievement
Test Scores
14

36.8

14

41.2

2

13.3

Improved Student
Attitude Toward
School

Lack of Success of the Program
Respondents in 22.6 percent of the public senior high schools with
organized reading programs feel the program is not a success because it
is too limited.

Lack of materials is indicated by respondents in 14.3

percent of the schools and lack of facilities in 13.1 percent of the
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schools.

About ten percent of the respondents feel that each of the

following is why the reading program is not successfull:

organizational

problems; lack, of funds; and untrained personnel.

Some Program Elements

Individualized reading instruction is used in 82.8 percent of the
public senior high schools with organized reading programs.

Small

classes are a part of the reading program in 77.0 percent of the schools,
and there is an emphasis upon study skills in the reading programs of
about 62.1 percent of the schools.

Teaching students how to make effective use of the library and its
materials receives emphasis in 41.4 percent of the high schools; 42.5
percent of the programs include teacher aides; 30.5 percent include
the use of student tutors; and 20.7 percent of the programs include an
attempt to incorporate reading instruction in the regular classes.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary of the Findings

The purpose of this study was to discover the status and characteristics of reading programs in the public secondary schools of Oregon.
More specifically, the study was concerned with:

(1) the present status

of student reading; (2) the reading objectives of the school; (3) the
means of diagnosing pupil needs; (4) the materials used in the instructional reading program; (5) the use of federal funds in the program;
(6) the preparation of the teaching personnel in the program; and (7) the
methods used for evaluation of the program.
A questionnaire was formed which quite closely resembled one used
successfully by Graham (1968) in his survey of reading programs in
selected California public secondary schools.

The basic instrument

was modified and revised with the aid of several authorities in the
field of reading; Dr. Marksheffel, head of reading, Oregon State University; Dr. Britton, professor of reading at Oregon State University;
Dr. Taschow, professor of reading at Central Oregon Community College;
and Walter Thomas, professor of reading at Portland State College.
It was also examined and approved by interested members of the State of
Oregon Department of Education.

It was further modified after examining

and considering the results of a small pilot study conducted in four
Oregon secondary schools.
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The State Department of Education made available complete mailing
lists of all the public junior and senior secondary schools in the state
of Oregon.

The questionnnaies were mailed with return envelopes and

explanatory letters to the principals of Oregon's 106 junior high schools
and 221 senior high schools.

Each principal to whom the letter was

addressed was requested to either personally complete and return the
questionnaire or to have an appropriate aide perform the task.

A

follow-up letter was sent to those schools who had not responded by
the beginning of the fifth week after the first mailing.
The final tabulation of returned questionnaires was made eight
weeks after the first mailing.

Completed questionnaires were received

from 276, or 84.7 percent of the 327 schools mailed the forms.
The responses to each item were recorded on tables.

Each table

contained five classifications of secondary schools based upon the
number of students in each grade level in the school.
schools were divided into two classifications:

The junior high

"large" for junior high

schools with an average daily attendance of 200 or more pupils for each
grade level taught in the school; and "small" for junior high schools
with an average attendance of 199 or less pupils for each grade level
taught in the school.

Questionnaires were received from 100, or 94.3 percent of the
public junior high schools.

A breakdown of the schools into categories

revealed that the junior high school data used for the study are based
upon the return of 61, or 92.4 percent of the large junior high schools,
and 39, or 97.5 percent of the small junior high schools.
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The senior high schools were divided into three classifications:
"large" for schools with an average daily attendance of at least 200
pupils in each grade level taught in the school; "medium" for schools
with an average daily attendance of 51 to 199 pupils in each grade
level taught in the school; and "small" for schools with an average
daily attendance of 50 or less pupils in each grade level taught in the
school.

Questionnaires were received from 176, or 79.6 percent of the senior
high schools.

A breakdown of the schools into categories revealed that

the senior high school data used for the study are based upon the return
of 63, or 85.1 percent of the large schools; 53, or 74.6 percent of the
medium schools, and 60, or 78.9 percent of the small public senior high
schools in the state of Oregon.

According to the data in the returned questionnaires, approximately
50.5 percent of Oregon's public secondary schools have organized reading
programs.

This percentage represents 73.6 percent of the junior high

schools and 39.4 percent of the senior high schools.
The junior high school percentage of schools with reading programs,
73.6 percent, represents 75.8 percent of the large public junior high
schools and 70.0 percent of the small schools.
The senior high school percentage of schools with reading programs,
39.4 percent, represents 51.4 percent of the large public senior high
schools; 47.9 percent of the medium schools; and 19.7 percent of the
small public senior high schools.
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Summary of Public Junior High Schools

Questionnaires were sent to all Oregon public junior high schools
as defined by the State Department of Education.

Of the 106 school

principals to whom survey forms were mailed, 100 returned them.

Twenty-

two respondents, or 19.8 percent indicate that their schools do not
have organized programs of reading and 78 respondents, or 73.6 percent
of Oregon's public junior high schools, indicate that their schools
do have reading programs.

Public Junior High Schools Without An Organized Reading Program
Nineteen of the 22 respondents in schools without an organized
reading program indicate their schools need such a program and 14 note
that plans are being made to do so.

The two most common procedures

taken in these schools in planning for a reading program are to identify
the number of students needing help and to select the right teaching
approaches.

The most common major problem facing these schools is

a

lack of money.

A majority of the public junior high school administrators in
schools without an organized reading program are attempting to give
special attention to reading problems in their English classes.

The

most common method used to help the students with reading problems is
individual or small group instruction.

Public Junior High Schools With An Organized Reading Program
A majority of the reading programs are less than seven years old
with about 20 percent of the programs having been started in 1966.
Federal funds have been used by a majority of the schools in the past
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three years to acquire equipment and material for the program.
The most common organizational pattern for the program is that of
having a special reading class.

Over 90 percent of the programs include

work with vocabulary, remedial reading, workAn comprehension and wordattack skills.

Improved comprehension is a goal of every public junior

high school reading program with the exception of one large junior high
school.

The length of time a student remains in the program is deter-

mined by his own progress, according to a majority of the respondents.
The size or grade levels in a public junior high school are not
factors when considering a student's opportunity to enter the reading
program.

Once in the program, an overwhelming number of students

attend classes which meet five times each week.
in about one-half of the programs.

Attendance is voluntary

Some schools have programs which

include both voluntary and compulsory opportunities.

The size of the

reading classes is so varied as to defy description other than it may
range from a minimum of one student to a maximum of 40 students.
The most common methods of selecting students for the program are
teacher recommendations and test scores.

These same criteria are most

likely to be used to determine reading retardation or acceptance for
remedial instruction.

The two most commonly used standardized tests

are the Gates Reading Diagnostic Tests and Gates MacGinitie Reading
Tests.

Only about one-third of the schools have a written course of

study.

Credit is given for reading as a subject in about three of every
five public junior high schools.
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About 68 percent of the public junior high schools have identified
at least one of every four students in their student-body as reading
below grade level and about 50 percent of the schools claim that at
least one of every four students is receiving special reading instruction.
The most commonly used method of preparing to be a reading teacher,
according to the respondents, is to take a course or courses in reading
instruction.

Finding an adequate supply of qualified teachers and the

money to fund the programs seem to be the most common major problem in
developing reading programs.

About 60 percent of the schools have a yearly program of testing
students for reading proficiency.
The three most common patterns of classroom organization for
instruction are:

(1) activities in which the individual student works

on an assignment designed especially for him, (2) activities which
involve the total class, and (3) activities which involve small groups.
The three most common materials being used in the reading program
are S.R.A. laboratories, Reading for Understanding, and E.D.L. controlled
reading programs.

The most commonly used mechanical aides are tape

recorders, controlled readers, and record players.

High - interest, low-

reading-level books and paper back books are the two most commonly
used methods to stimulate general reading interests.

Book reports are

required in only about one of every three schools.
About 25 percent of the schools with organized reading programs
are members of a school district having an instructional reading program, kindergarten through grade 12.
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The most common way to attempt to involve the total staff in the
reading program is by having all the classroom teachers participate in
the selection of the students for the reading program.
The two most common methods of evaluating the reading program are
by standardized tests and improved student adjustment to the total
school situation.

The most common means of determining the success

of the program is an indication of significant student gains in reading skills.

Important features which are responsible for the success

of the program, according to the respondents, are individualized reading instruction, an emphasis upon study skills and use of the library.
In about 20 percent of the schools an organized attempt is made
to follow-up students' progress through teacher observations.

Summary of Public Senior High Schools

Questionnaires were sent to all Oregon public senior high schools
as defined by the State Department of Education.
principals mailed survey forms, 176 returned them.

Of the 221 school

Eighty-nine respon-

dents, or 40.3 percent of Oregon's public senior high schools, indicate
that their schools do not have organized programs of reading, and 87
respondents, or 39.4 percent of Oregon's public senior high schools,
indicate that their schools do have such programs.

Public Senior High Schools Without Organized Reading Programs
Eighty of the 89 respondents in schools without organized reading
programs indicate such a program is needed and 51 indicate that plans
are being made to begin one.

The two most common procedures taken in

these schools in planning for a reading program are to identify the

number of students needing help, and to select the right teaching
approach for maximum student growth.

The most common major problems

facing the schools initiating a reading program are a lack of money
and finding qualified teachers.

About 75.3 percent of the public senior high school administrators
in schools without organized reading programs are attempting to give
special attention to reading problems in their English classes.

The

most common methods used to help the students with reading problems
are individual or small group instruction and use of specially graded
material.

Public Senior High Schools With Organized Reading Programs
About 80 percent of the reading programs are less than seven years
old, with 26.2 percent of the schools beginning their program in 1966.
Federal funds have been used by a majority of the schools in the past
three years to acquire equipment and material for reading.
The most common organizational pattern of reading programs is that
of having a special reading class.

Over 75 percent of the programs

include remedial reading, vocabulary development and work with comprehension.

The length of time a student remains in the program is

determined by his own progress, according to about one-half of the
respondents.

The size of the school has little influence upon the opportunity
to enter the reading program at a particular grade level.

Once in the

program, an overwhelming majority of students attend classes which meet
five times each week.

Attendance is voluntary in a little over one-half
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of the programs with some schools having programs which include both
voluntary and compulsory classes.

The size of the reading class, is

so varied as to defy description, other than it may range from a
minimum of one to a maximum of 30 students.
The most common methods of selecting students for reading programs
are teachers' recommendations and the student's choice.

Recommendations

of the teachers and counselors and scores on standardized tests are the
two criteria most likely to be used to determine reading retardataion
and acceptance into the reading program.

The two most commonly used

standardized tests are the Gates Reading Diagnostic Tests and the Gates
MacGinitie Reading Tests.

About 35 percent of the schools have written

courses of study for their programs.
The two most common experiences in the preparation of reading
teachers are attending at least one reading conference and having
previous experience in teaching reading.

Finding an adequate supply

of qualified teachers and sufficient money to fund the programs seem
to be the most common major problems facing administrators.

Only 34.5

percent of the schools have a yearly program of testing students for
reading proficiency.

The most common organizational pattern of classroom instruction
is that of having a student spend at least part of each instructional
period in an activity in which he works on an assignment designed
especially for him.

The most common published materials being used in the reading programs are S.R.A. laboratories.

Tape recorders and controlled readers

are the most commonly used mechanical aids.

High interests low reading
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level books are used in 89.7 percent of the programs to stimulate
general reading interests and about 37.9 percent of the schools require
students to write book reports.

A wide variety of books suitable for

individual reading interest are available in 74.7 percent of the reading classrooms.

About 26.4 percent of the schools with organized reading programs
are members of a school district having an instructional reading program from kindergarten through grade 12.
The most common method used to involve the total staff in the reading program is that of having all the classroom teachers participate
in the selection of students for participation in the reading program.
The most common method of evaluating the reading program is by that
of using standardized tests.

Follow-up is made in 36.9 percent of the

public senior high schools which have organized reading programs, and
63.2 percent of the schools base success of the program upon an indication
of significant student gains in reading skills.

The most common weak-

ness in the reading programs according to the respondents is the limited
number of students who can be helped during the school year.
Important features in a majority of the programs are individualized
reading instruction, small classes, and an emphasis upon study skills.

Summary of Public Secondary Schools Without Reading Programs

Need For a Reading Program
Of the 111 public secondary school respondents which returned
questionnaires indicating they did not have organized reading programs,
89.0 percent indicate that a need exists for such a program.

In the
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group of small public senior high schools without reading programs 93.3
percent of the respondents indicate that organized reading programs are
needed.

Schools Plannin

to Introduce an Organized Readin

Program

In 59.1 percent of the secondary schools without organized reading
programs plans are being made to introduce such programs.

The small

senior high schools have the lowest percentage of schools with reading
programs and have the lowest percentage of schools indicating they plan
to introduce such programs.

Procedures Taken to Introduce an Organized Reading Program
In 67.7 percent of the public secondary schools where plans are
being made to introduce reading programs they have identified the
number of students needing help.

Respondents in 58.5 percent of the

schools indicate they have selected a teaching approach; 45.1 percent
have investigated other programs; 32.3 percent are preparing teachers
for the reading program; and 27.7 percent are attempting to hire a
reading specialist.

Major Problems in Introducing an Organized Reading Program

The major problem in devOoping reading programs is cost, according to 50.8 percent of the respondents, and finding a qualified teacher,
according to 46.2 percent of the respondents.

Special Attention to Reading Problems
Approximately 75.5 percent of the respondents who report their
schools do not have reading programs indicate that special attention

98
is given to reading problems in English classes while about 36.4 percent
indicate special attention is given to reading in other classes.

Methods Used to Help Students with Reading Problems
In 50 percent of the schools without organized reading programs the
staff deals with reading problems by using special graded materials,
and in 52.7 percent of the schools the staff uses individual or small
group instruction to help students with reading problems.

Schools With Reading Programs

Section A:

Administration of Reading Programs

Number of Years Oregon's Public Senior High Schools Have Had Organized
Reading Programs
About 72.9 percent of the secondary school respondents who report
their schools have organized reading programs indicate that the programs have been in operation five or less years.

The oldest program

reported has been in operation 14 years.

Basic Organizational Patterns for Reading Instruction
In 88.3 percent of the schools the reading instruction is limited
to special reading classes.

Individual and small group instruction is

given in 53.3 percent of the schools.

Special reading instruction is

given in special English classes in 21.0 percent of the schools and
in 13.0 percent of the schools special periods of reading instruction
are given in regular English classes.
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The Reading Program
Of the public_ secondary school respondents reporting reading pro-

grams 87.7 percent indicate that instruction in vocabulary development
is included in their programs; 85.8 percent indicate that basic instruction in comprehension is given; 80.9 percent report that word attack
skills are taught; and 70.4 percent indicate that instruction is given
in how to read content materials.

Eighty-eight point nine percent of the secondary school respondents
in schools with reading programs report that they have remedial reading
programs; 72.9 percent indicate that special attention is given to
guided personal and recreational readings; 64.8 percent report speed
reading programs; and 49.4 percent indicate they give instruction in
critical reading.

Length of Time Students Remain in the Reading Program
In the 52.5 percent of, public secondary schools with organized

reading programs, the length of time students remain in the program
is determined by individual student progress; it is a predetermined
one semester in 30.2 percent of the schools; and it is a predetermined
two semesters in 39.5 percent of the schools.

Some schools have more

than one type of reading program with different criteria for the length
of time the students remain in each program.

Grade Levels Reading Programs are Available to Students
In 98.8 percent of the secondary schools which include a seventh
grade and which have organized reading programs, the programs are made
available to the seventh grade students and in 92.7 percent of those
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schools with eighth grade students reading programs are made available
to them.

The opportunity is available to students to enter the reading

program in 87.2 percent of those secondary schools with ninth grade
students; in 91.7 percent of those schools with tenth grade students;
in 90.5 percent of those schools with 11th grade students; and in 88.1
percent of those schools with 12th grade students.

Number of Weekly Meetings for Reading Cl asses

A very strong majority of public secondary schools, 83.3 percent,
with reading programs indicate that reading classes meet five times
each week.

About three point seven percent report their reading classes

meet four days each week, and another three point seven percent of the
respondents report reading classes meet two days each week.

Only four

point three percent of the schools have reading classes meet three days
per week and two junior high schools have reading classes which meet
only once each week.

Attendance in the Reading Program
Attendance in the reading classes is described as voluntary by
53.1 percent of the public secondary school respondents in schools with
reading programs, while 48.1 percent of the respondents report attendance
as compulsory.

A few schools have both voluntary and compulsory reading

programs.

Size of the Reading Classes
The size of the reading classes vary so much that no average
statistic is meaningful.

The maximum reading class size in the secondary

schools ranges from 40 students to four students; the average reading
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class size ranges from 34 students to two students; and the minimum
reading class size ranges from 25 students to one student.

Credit for Reading as a Subject
In 79.0 percent of the public secondary schools with reading programs, credit is given for reading as a subject and in 13.0 percent,
credit is not given.

Designated Rooms for Reading Instruction
About 43.8 percent of the public secondary schools with reading
programs have a special room or rooms designated as a reading laboratory
and 30.2 percent of the schools have a special room or rooms designated
as a reading center.

Only one senior high school and one junior high

school have a special room designated as a reading clinic.

Percent of Enrollment Identified as Below Grade Level in Reading
Of 162 public secondary school respondents in schools with reading
programs, 161 responded to the question, "In your judgment, what percent
of your total enrollment has been identified as below grade level in
reading?"

Two point five percent of the respondents indicate that as

few as one of every 20 students has been identified as such; 21 percent
indicate one of every ten students has been identified as below grade
level in reading; 39.5 percent indicate one of every four students has
been identified as below grade level in reading; 18.5 percent report
one of every three students has been identified as below grade level
in reading; 11.1 percent report more than one-third of the student body
has been identified as below grade level in reading; and some respondents
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claim as much as 80.0 percent of the student body has been identified
as reading below grade level.

Respondents in six point eight percent

of the public secondary schools with organized reading programs indicate
that no identification is being made of the number of students reading
below grade level.

Percent of Enrollment Actuall

Receivin

S.ecial Readin

Instruction

In 16.7 percent of those schools with organized reading programs,
special reading instruction is, given to one of every 20 students.

In

32.7 percent of the secondary schools with reading programs, one of
every ten students is receiving special reading instruction; in 19.1
percent of such schools, one of every four students is receiving special
reading instruction; in eight percent of the schools, one of every three
students is receiving special reading instruction; and in 14.3 percent

of the schools more than one of every three students is receiving
special reading instruction.

One large and one small public junior

high school respondent reports 100 percent of their total enrollment
is receiving special reading instruction.

Teacher Preparation
Eighty-five point two percent of the public secondary school
respondents who indicate they have organized reading programs report
that their reading teacher has taken at least one course in reading
instruction; 84 percent report their reading teacher has experience
in teaching reading; 72.8 percent indicate their reading teacher has

attended at least one reading conference; and 52.5 percent indicate
their reading teacher has received in-service education.

Eleven
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respondents, six point eight percent report that their reading teacher
has no formal education in reading.

Ma'or Problems in Develo in

the Readin

Program

According to the respondents, there are two major problems in
developing reading programs.

Thirty point nine percent of the respondents

in schools with reading programs indicate a lack of qualified reading
teachers is a major problem and 3000 percent of the respondents indicate
budget considerations is a major problem.

Goals of the Reading Program
Ninety-seven point five percent of the respondents who report their

schools have organized reading programs indicate that improved comprehension is a desired goal of the program.

Another desired goal of the

reading program indicated by 8803 percent of the respondents is improved
ability to read various types of material for different purposes; 86.4
percent indicate improved academic achievement is a desired goal; and
81.5 percent report increased reading rate as a desired goal of the
reading program.

Use of Federal Funds

About 5704 percent of the public secondary school respondents in
schools with reading programs indicate that their schools have received
federal funds within the past three years to acquire equipment and
material for reading.

About 17.3 percent of such schools have used

federal funds to acquire reading consultant assistance and nine point
three percent have used federal funds to redesign or build new reading
facilities.
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Written Course of Study
Only 30.2 percent of the public secondary school respondents who
report reading programs indicate they have a written course of study.

Section B:

Selection of Students for Reading Classes

Methods of Selection of Students for Reading Classes
In 92.0 percent of the schools which have organized reading programs,

teacher recommendations are used for selection of students to be in the

program; in 81.5 percent of the schools, the students are allowed to
make the selection; in 77.8 percent of the schools, test scores are
used for selection; in 58.6 percent, parental request is used; in 55.6
percent, the counselor's recommendation is used; and in 19.1 percent,
the administration aids in the selection of students.

Criteria Used to Determine Amount of Reading Retardation and Acceptance
for Remedial Instruction
Recommendations of teachers and counselors are part of the criteria
used to determine reading retardation or acceptance for remedial
instruction in 92.6 percent of the public secondary schools with
organized reading programs.

In 87.7 percent of the schools, scores

on standardized reading tests are used as criteria; in 69.1 percent,
academic achievement is used; in 64.2 percent, scores on achievement
tests are used; in 62.3 percent informal reading inventories are used;
and in 37.0 percent of the schools scores on tests of mental ability

are used as criteria to determine reading retardation and acceptance
for remedial reading instruction.
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Yearly Program of Testing for Reading Proficiency
Forty-seven point five Reroent of the public secondary schools with
reading programs, or 21.7 percent of all the Oregon public secondary
schools, have a yearly program of testing students for reading
proficiency.

Section C:

S ecific Practices Within the Readin. Program

Classroom Organization
In about 73.4 percent of the public secondary schools with reading
programs ten percent or more of class time is used in activities devoted
to individual student needs.

The time spent with such activities ranges

from ten percent to 100 percent of class time.

The distribution is so

even that no average statistic is meaningful.
In 64.2 percent of the public secondary schools with reading programs
ten percent or more of class time is devoted to activities involving the
entire class; 54.2 percent of such schools use ten percent or more of
class time with activities involving flexible small groups; and 27.8
percent of the public secondary schools with reading programs use ten
percent or more of class time with activities involving fixed small
groups.

Mechanical Aids Used in the Classroom
A tape recorder is used in 85.2 percent of the public secondary
schools with reading programs.

A controlled reader is used by 82.7

percent of the schools, a record player is used by 68.5 percent, a
tachistoscopic device by 67.3 percent, pacers by 63.0 percent, and
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reading films by 51.2 percent of the public secondary schools with
reading programs.

Methods Used to Stimulate General Reagin

Interests

High interest low reading level books are used in 93.8 percent of
the public secondary schools with reading programs to stimulate reading
interests.

Accessible paper back, books are used in 88.3 percent of

such schools, magazines and newspapers are used in 80.9 percent of the

schools; machines are used in 72.8 percent of the schools; and in 44.4
percent of the schools group book discussions are used to stimulate
general reading interests.

Book Reports

Book reports are required in 37.0 percent of the public secondary
schools which have organized reading programs.

In some schools one

book report is required while in one small junior high school 12 book
reports are required.

Availabilit
Taught

of General Readin

Books in Classrooms Where Readin

is

A wide variety of high-interest multi-grade-level books are available
in 80.9 percent of the reading classrooms in schools with organized
reading programs.

Planned Reading Programs Kindergarten Through Grade 12
Respondents in 13.6 percent of the schools report they are in a
district which has a planned program of continuous instruction in reading skills for all students from kindergarten through grade 12.
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Total Staff Involvement in the Readin

Pro ram

The most common, step taken by public secondary schools with orga-

nized reading programs to involve the total staff in the improvement
of reading is to have the classroom teacher participate in the selection
of students for the reading class.

Seventy-two point two percent of

the schools involved the staff in such a manner.

About 49.4 percent

of the respondents report that the reading teacher assists the subject
matter teacher; 41.4 percent use discussion in faculty meetings; 40.1
percent give special attention to vacabulary and technical reading
skills; and in 22.2 percent of the public secondary schools with reading programs in-service education through workshops and study groups
are used to involve the total staff in the improvement of reading.

Evaluation of the Reading Program
In 79.0 percent of the public secondary schools with reading programs, standardized tests are used to evaluate the reading program;
improved student adjustment to the total school situation is used in
67.9 percent of the schools; increased voluntary reading is used in
56.8 percent of the schools; improved grades are used in 50.6 percent

of the schools and in 16 schools, or nine point nine percent of the
schools, they use no evaluation for the reading program.

Reading Program Follow-up
Fifty-one point nine percent of the public secondary schools with
organized reading programs, do not follow-up student achievement after
they leave the program.

Of those respondents who reported follow-up

programs, 40.1 percent use individual teacher observations, 25.3 percent
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use counselors, 24.1 percent use test scores, and 22.3 percent use
grades.

Success of the Reading Program
Seventy-two point two percent of the public secondary school
respondents who reported organized reading programs indicate the reading programs are successful in terms of significant gains in reading
skills for the students, 63.0 percent indicate the reading programs
are successful in terms of improved student attitude toward school,
and 48.8 percent indicate the reading programs are successful in terms
of improved achievement test scores.

Lack of Success of the Reading Program
In 19.1 percent of the schools with organized reading programs,
respondents feel the programs are not successful because they are too
limited in service; 11.7 percent indicate a lack of materials; 11.1 per

cent indicate organizational problems; and about nine percent indicate
a lack of funds, lack of facilities, and lack of untrained personnel.

Some Program Elements
Some specific elements of the reading program reported are:
(1) 86.4 percent of the public secondary schools with reading programs
use individualized reading instruction; (2) 81.5 percent use small
classes; (3) 66.0 percent place emphasis upon study skills; (4) 53.7

percent place emphasis upon use of the library; (5) 45.1 percent use
teacher aids; (6) 39.5 percent use students as teacher aids; and
(7) 22.8 percent incorporate reading instruction in their regular
classes.
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Conclusions

The status of reading programs in the state of Oregon is that of
rapid growth.

Sixty percent of all the Oregon public secondary read-

ing programs are less than five years old.

At the present time, read-

ing programs are gaining a great deal of attention with the need for
reading programs being recognized by approximately 90 percent of the
schools without such programs.

About six of every ten of these public

secondary schools plan to introduce reading programs in their curriculum.
At the time of this study, however, only one of every two public
secondary schools in Oregon has an organized reading program.
The greatest need for reading programs is in the small public
About one-half of this group of schools without

senior high schools.

reading programs is planning to introduce such programs.
Those schools that plan to introduce reading programs have been
active in their preparation by identifying the number of students needing help, selecting an
training teachers.

approach, investigating other programs and

Only about one-third of the schools, however, were

attempting to hire a reading specialist.
Reading improvement in the state of Oregon is generally accomplished
in special reading clasSes with very little reading instruction being
given by the regular classroom teacher.
The reading programs appear to be so constructed as to meet the
needs of the remedial reader, the corrective reader and the developmental
reader in that order of priority.

Instruction is generally given on a

one- or two -term basis rather than a continuous planned systematic pro-

gram of reading instruction throughout the secondary grades.

Special
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reading instruction is generally provided at each grade level for those
students in need of reading improvement.

The emphasis, however, is upon

remediation and correction rather than continuous development of reading
skills.

There seems to be little agreement as to whether the program should
be compulsory or voluntary.

About half of the public secondary schools

with reading programs use each system.

Some schools have programs which

are part voluntary and part compulsory.
The diversity of the programs was emphasized by the number of
different tests used, the many different approaches to class structure
with regard to time and organization, the vast amount and variety of
resources used for instruction and the wide range of class sizes.

This

might be interpreted as evidence of administrators and reading teachers
attempting to meet the peculiar needs of their students.
Even though there seems to be a lack of adequately prepared reading
teachers, the overwhelming majority of secondary schools with reading
programs have teachers with some preparation and experience.
In general, the schools with reading programs have enthusiastic
personnel who believe the programs are successful.

Some respondents,

however, indicate that they feel their programs are not successful
because they are too limited in scope.

Recommendations

This study was designed in such a manner that analysis of the data

would, hopefully, act as a catalyst for further investigations into the
status and the characteristics of Oregon public secondary reading programs.
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There is a need for further investigation into why almost half of
the Oregon public secondary schools do not have an organized reading
program.

The major area of schools without reading programs is at the

senior high school level and more specifically in the small high schools.
This author feels a study would be appropriate to determine the reading
needs of the students in these schools and then to make suggestions for
meeting the needs.

Since money seems to be a major problem in developing a reading
program it would appear to be appropriate to discover why more Oregon
secondary schools are not taking advantage of federal money which could
be used to develop programs.

Is

it because their requests have been

denied, or because the requests have been inadequately prepared, or
because they have not requested federal aid?
Another major problem is difficulty in finding qualified reading
teachers at the secondary level.

Both groups of secondary schools,

those with reading programs and those without reading programs, indicate
this as a major need.

It is this author's recommendation that a further

study be made to determine as accurately as possible the exact needs
and then to inform the

teacher education institutions and the Oregon

State Department of Education in order that such needs can be met.
Even though a large majority of the reading teachers in the
secondary schools have had preparation which included a course or
courses in reading instruction, attendance at one or mare reading
conferences, in-service education, and previous experience, it seems
incredible to this author that 14.8 percent of about one of every seven
reading teachers had not taken a single course in reading instruction
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and almost one in six reading teachers, 16 percent, had no experience
in teaching reading.

This author recommends further investigation into

the preparation of present day reading teachers with the goal to be the
development of a series of educational opportunities to prop4rly train
the reading teachers with deficiencies.
In light of the large number of students which the respondents
indicate has been identified as below grade level in reading, this
author recommends that the administrations of the schools encourage,
in every feasible manner, the content area teachers to include some
reading instruction to help the students assimilate required reading
material.

This author believes that further investigation needs to be taken
to find out why 62.3 percent or about three of every five public
secondary schools with reading programs do not have a written course
of study.

Is it because each student's individual needs are being

met and a course of study is interpreted as being inappropriate, or is
it because of a lack of organization?
It is this author's view that further attention should be given
by school districts to the development of a planned program of continuous
instruction in reading skills from kindergarten through grade 12.

Only

about one of every eight public secondary schools were in a district
with such a program.

Further study needs to be made to investigate why only one of every
two public secondary schools with an organized reading program has a
follow-up program.

Without a follow-up it is impossible to gain an

accurate picture of the accomplishments of the reading program with
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regard to strengths and weaknesses.

Assistance of some nature needs

to be given schools concerning the development of a follow-up program
and how to use gathered data.

In conclusion, it appears that in the past five years much has been
done in Oregon's public secondary schools in the areas of recognizing
reading needs and in introducing programs to meet those needs.

However,

immediate and serious attention needs to be given to reading program
development, evaluation, teacher p'reparati on and procurement and efficient

use of additional funds.

114

BIBLIOGRAPHY

Reading ability and the potential dropout.
Ahrendt, Kenneth M.
1970.
Education Canada 10(1):13-15.
Target for the 70's:
Allen, James E., Jr.
1969.
American Education 5(10):2-4.

the right to read.

Changing concepts in reading in secondary
Bamman, Henry A.
1961a.
schools.
In:
Proceedings of the Annual Conference on Reading.
International Reading Association, p. 41-46. (no. 6)
Neward, Del.:
Reading instruction in the secondary schools.
1961b.
Bamman, Harry A.
New York, Longmans, Green. 266 p.
Special reading instruction in Illinois junior
Baughman, Dale M.
1960.
high schools. Bulletin of the national association of secondary
school principals 44:90-95.
Reading instruction in the
Bond, Gary L. and Stanley B. Kegler. 1961.
senior high school.
Development in and through reading.
In:
Sixtieth Yearbook of the National Society for the Study of Education,
Part I, Chairman Paul Witty, Chicago, University of Chicago Press.
PP. 330-331.

Bowen, Fay F. 1970.
The status of reading services in New Mexico
secondary schools. Journal of Reading 13(7):513-518.
Buck, Donald L.
1955 Status and Characteristics of seventh and eighth
grade reading instruction in New York Schools as by opinions of
professional staff members. Doctoral dissertation. Syracuse
University. (Cited in:
Present practices
Graham, Harold V. 1968.
in reading programs in secondary schools in California with
implications for their improvement. Doctoral dissertation.
University of Florida. p. 25.
Bush, C. L.

1962.

School reading surveys.

Reading Teacher 15:351-355.

1968.
Carol, M.
Designing an all school developmental reading program.
Catholic School Journal 68:304.

Calwelti, Gordon L.
1962.
The status of administrative and instructional
provisions in ability grouped classes of mathematics and English in
selected mid-western high schools. Doctoral dissertation. State
University of Iowa. 337 numb. leaves (Abstracted in dissertation
abstracts 23:2749)
Cawelti, Gordon L. 1963. Reading improvement programs in selected
mid-western high schools.
Reading Teacher 17:36-37.

115

Reading instruction in
1968.
Chronister, G. M. and K. M. Ahrendt.
Journal of Reading 11:425-427.
British Columbia's secondary schools.
Corbin, D. D. 1968. Total reading program for secondary schools.
and Community 54:28.

School

Recent developments in reading
1965.
Courtney, Brother Leonard.
Proceedings of the annual
instruction in the content areas.
In:
conference on reading. Chicago: University of Chicago Press,
pp. 134-44.
1958. What does research reveal about reading and the
De Boer, John.
high school student? English Journal 47:271-281.

About successful reading programs.
1957.
Early, Margaret.
Journal 46:385-396.

English

in and out of the English curriculum.
Early, Margaret.
1967a. Reading:
Bulletin of the National Association of Secondary School Principals.
51:47-59.
1967b. A high school faculty considers reading.
Early, Margaret.
Reading Teacher 13:282-287.

The initiation of developmental reading proEllis, Upshur B.
1963.
grams in the junior high schools of Bucks County, Pennsylvania.
Doctoral Dissertation. Temple University. 207 numb. leaves.
(Abstracted in dissertation abstracts 24:2779)
Examination of reading programs in Indiana
Farr, R. C., et al.
1969.
schools.
Indiana University School Education Bulletin 45:1-92.
Critical reading comprehension in the intermediate
1940.
Gans, Roma.
grades. New York, Columbia University Teachers College. 135 p.
Gates, Arthur. 1953. What research says about teaching reading.
National Education Association Journal 42,:402.
Introduction to educational research.
Good, Carter V. 1963.
New York, Appleton-Century-Crofts. 542 p.

2nd ed.

Gordon, William MacGuire.
1968. A study of reading programs in the
three year junior high schools of the state of Indiana. Doctoral
dissertation.
130 numb. leaves. (Abstracted
Indiana University.
in dissertation abstracts 27-A:1674)

Present practices in reading programs in
1968.
Graham, Harold V.
secondary schools in California with implications for their
improvement. Doctoral dissertation. University of Florida.
196 numb. leaves.

116

Graves, Leroy. 1967. A survey of the reading instructional program
of the intermediate grades of representative south Mississippi
public, rural, white, elementary schools. Doctoral dissertation.
(Abstracted in
University of Mississippi. 99 numb. leaves.
dissertation abstracts 28-A:3887)
Gray, William S.
1948.
Nature and scope of a sound reading program.
In:
Reading in the high school and college. Forty-seventh
Yearbook of the National Society for the Study of Education, Part
II, ed. Nelson B. Henry, Chicago, University of Chicago Press.
pp. 1-68.
1952.
Essentials of a sound reading program in high
Gray, William S.
school. National Association of Secondary School Principals
36:141-142.

Gray, William S. and Bernice Rogers. 1956. Maturity in reading.
Chicago, University of Chicago Press. 273 p.
Programs in the improvement of reading in the
1960.
Grissom, Loren V.
secondary schools of Illinois. Doctoral dissertation. University
of Illinois.
(Abstracted in dissertation
196 numb. leaves.
abstracts 21:1475)
1961.
Characteristics of successful reading
Grissom, Loren V.
improvement programs.
English Journal 50:461-464.

Hahn, Harry I.
1962.
Who teaches reading in the secondary school?
In:
Proceedings of the Annual Conference on Reading. Newark,
Del.
International Reading Association, pp. 45-47.
(no. 7)

Harris, Albert J.
1956.
How to increase reading ability.
Longmans, Green. 633 p.

New York,

A study of reading programs in the
Hawthorne, Leotta Caldwell.
1962.
secondary schools of Pennsylvania. Doctoral Dissertation.
University of Pittsburgh. 77 numb. leaves. (Abstracted in
dissertation abstracts 23:4572)
A study of reading instruction in
Hutchinson, Earl James.
1961.
Wisconsin public secondary schools in 1955 and 1960 with special
Doctoral dissertation. University
reference to teachers of English.
of Wisconsin. 226 numb. leaves. (Abstracted in dissertation
abstracts 22:1921)
Jordon, James W. 1958. A survey of certain policies and practices in
Florida junior high schools.
Bulletin of the National Association
of Secondary School Principals 42:71-77.
1964.
Teaching reading in high school.
Karlin, Robert.
Bobbs Merrill. 301 p.

New York,

117

Keem, G. E.
1966.
Developing objectives for a school-wide reading
program. Conference on Reading. University of Chicago 28:199-202.

Improving reading in St. Louis schools.
Kottmeyer, William.
1944.
Elementary School Journal 45:33-38.
1966.
Ladd, E. M.
Evaluation of a total reading program.
on reading. University of Chicago 28:216-19.

Conference

The retarded reader in the junior high school.
1952.
Lazar, May (ed.).
A guide for supervisors and teachers. New York: Bureau of
Educational Research, Board of Education, City of New York.
Lietwiler, Helena Keehne. 1967. A descriptive study of reading programs
and practices in public high schools in the United States. Doctoral
dissertation. George Washington University.
199 numb. leaves.
(Abstracted in dissertation abstracts 28-A:3895)
Lourie, Samuel. 1967. Socio-economic and historical factors in
secondary reading:
an investigation of the relationship between
the evolution of secondary school reading instruction in the
United States, and the development of selected reading programs
in New Jersey, with attention to selected socio-economic factors.
Doctoral dissertation. New York University. 217 numb. leaves.
(Abstracted in dissertation abstracts.28-A:4052)

Marksheffel, Ned D.
Better reading in the secondary school.
1966.
New York, Ronald Press.
272 p.
Martin, W. R. 1969. The impact of federal programs of financial aid
on the teaching of reading in Upper Mid-West secondary schools.
Doctoral dissertation.
University of Minnesota. 341 numb. leaves.
(Abstracted in dissertation abstracts 29-A:3333)

Means, Margaret C.
1964.
The status of the state mandated reading
program in secondary schools of third and fourth class school
districts in nine selected counties of western Pennsylvania.
Doctoral dissertation.
Pennsylvania State University. 200
numb. leaves.
(Abstracted in dissertation abstracts 25:6343)
Newton, J. Roy.

1960.

Reading in your school.

New York, McGraw-Hill.

297 p.

Parr, F. W. 1941.
Oregon reading survey.
April, 1941. p. 563.

Elementary School Journal,

Penny, Monte M. 1970. Looking deep into the reading process.
Education, March, 1970, p. 24-25.

American

Penty, Ruth C. 1956. Reading ability and high school dropouts. New
York, Bureau of Publications, Teachers College, Columbia University.
93 p.

118

Peyton, Jim and Russell Below.
in Kentucky high schools.

The need for reading instruction
School Service Report 6:2-7. October.
1965.

Reigelberger, Helen.
1965.
Reading coordination.
Education, December, 1965. pp. 347-350.

Journal of Secondary

Simmons, John S.
1962.
A comparison of a theoretically sound reading
program with current practices of secondary schools in the Upper
Mid-West.
313
Doctoral dissertation. University of Minnesota.
numb. leaves., (Abstracted in dissertation abstracts 24:4588)

Simmons, John S.
1963.
The scope of the reading program for secondary
schools. Reading Teacher 17:31-35.
Simpson, Elizabeth A.
Helping high school students read better.
1954.
Chicago:
Science Research Associates.
146 p.
Smith, Helen K.
1965.
Better read comments on developmental reading
in high school.
Curriculum Report of the National Association
In:
of Secondary School Principals. Washington, D. C.: The Association.

Smith, Kenneth J. 1963. A survey of seventh and eighth grade reading
programs in selected AAA Missouri public schools.
Doctoral
dissertation. University of Missouri. 129 numb. leaves.
(Abstracted
ih dissertation abstracts 24:3238).,
1965.
Smith, Nila Banton.
American reading instruction.
International Reading Association.

Newark, Del.,

Smith, Nila Banton.
1966.
Questions administrators ask about reading
in secondary schools. Perspectives in Reading.
Newark, Del.:
International Reading Association, p. 114-29. (no. 6)
Spache, George D.
1962.
Garrard,
470 p.

Toward better reading.

Champaign, Illinois,

Strang, Ruth E.
1940.
Problems in the improvement of reading in high
school and college. Rev. ed., Lancaster, Pa., Science Press,
426 p.

Strang, Ruth and Donald M. Lindquist. 1960. The administrator and the
improvement of reading. New York, Appleton-Century-Croft. 109 p.
1961.
Strang, Ruth, Constance McCullough, and Arthur E. Trazler (eds.).
Improvement of reading. 3rd ed. New York, McGraw-Hill.
440 p.

Swierczewski, Eugene Thomas.
1968. The effect of intensive reading
instruction on achievement in reading of ninth grade students.
Doctoral dissertation. Northern Illinois University.
129 numb.
leaves.
(Abstracted in dissertation abstracts 29-A:2687)

119

Traxler, Arthur E.
1945.
Provisions for reading in secondary schools
and colleges holding membership in educational records bureau.
Educational Research Bulletin. June, 1945. pp. 5-38.

White, Robert I. 1947.
Criteria for evaluating a high school reading
program.
North Central Association Quarterly 21:494-498.

Witty, Paul and William Brink. 1949. Remedial reading practices in
secondary schools.
Journal of Educational Psychology 40:193-205.
Witty, Paul A. 1958.
Judging the reading program.
April, 1958, LXL, pp. 60-61.

Nations Science,

What experiences, activities and materials are
1961.
Witty, Paul.
helpful in a developmental reading program.
Reading in the
In:
secondary schools, ed. M. Jerry Weiss, New York, Odyssey Press.
pp. 60-68.
The teachWitty, Paul, Alma M. Freeland and Edith H. Grotberg.
1966.
ing of reading:
a developmental process. Boston, D. C. Heath.
434 p.

Woodring, Maxie F. and Cecil W. Flemming.
Teachers' College Record 37:27-49.
Yoakham, Gerald A.
Hill.

357 p.

1955.

1935.

Recent trends in study.

Basal reading instruction.

New York, McGraw-

APPENDIX

120

Reading Department
School of Education
Oregon State University
Corvallis, Oregon 97331

Dear Sir:

Strong interest in secondary reading programs has been shown by
the United States Commissioner of Education, by the Oregon State
Department of Education, by Oregon School board members, by administrators and by school faculty members.
In order to provide information
for use in program development and improvement of existing programs
in Oregon, a survey is being taken in all the public junior and
senior high schools in Oregon.
The completion of the questionnaire by you or some other
appropriate person will be very much appreciated.
(Average time
necessary will be 15 to 20 minutes) Please return your response
in the enclosed, self addressed, stamped envelope.
The first page is for schools that do not have a formal systematic
program of reading improvement. The remainder of the questionnaire
is for schools have such programs.
A summary of the results of the survey will be sent to all
participating schools.
No school or individual will be identified
in the report.
In order to complete the study and return the results to the
interested people before the end of this school year
would appreciate
a return within the next few days.
I

Sincerely,

Harry Geil
Instructor of Reading
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FOR SCHOOLS THAT DO NOT HAVE A PLANNED SYSTEMATIC PROGRAM
OF READING IMPROVEMENT

Grades

School Enrollment (approximately

1. Does the need for a reading program exist in your school? YES
2.

Is your staff planning to introduce such a program?

YES

NO

NO

If the response is "YES", please briefly describe specific steps
that have been taken:
(a)
(b)
(c)
(d)
(e)
(f)

Identifying the number of students needing help
Teachers being trained for the reading program
Attempting to hire a reading specialist
Investigating other programs
Selecting the right approach
Other (please spedfy)

If the response is "YES", what is the major problem in developing
your reading program?
(a)
(b)
(c)
(d)

Finances
Finding qualified teachers
Scheduling difficulties
Other (please specify)

3. Does your staff give special attention to reading problems:
a.
b.

In English Classes?
In other classes?

YES
YES

NO
NO

4. In what manner does your staff deal with student reading problems:
(a)
_____(b)
(c)
(d)
(e)

Special graded reading materials
Grouping by ability
Individual or small group instruction
Special unit on reading skills
Other (please specify)

If you wish a summary of the survey, please fill out the bottom section
of the last page.
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FOR SCHOOLS HAVING PLANNED SYSTEMATIC READING PROGRAMS

Grades

School Enrollment (approximately)

A. Administration of Reading Programs
1. Approximately how long has your reading program been in operation?

2. How is reading instruction organized in your program?
(Check one or more)
a.
b.
c.
d.
e.

Special English classes
Special reading classes
Special periods of instruction in regular English classes
Individual and small-group instruction
Other (please specify)

3. How extensive is your reading program?

(Check one or more)

a. Basic instruction in comprehension
work attack skills
vocabulary
b. Instruction in how to read content materials
c. Guided personal and recreational reading
d. Remedial reading program
e. Speed reading
f. Critical reading
g. Other (please specify)
4. How long do students generally remain in your reading classes?
c. Determined by individual student
progress
d. Other (please specify)

a. One semester
b. Two semesters

5. At what grade levels is reading offered?
7

,

8

,

9

,

10

,

11

,

12

.

6. How many times do reading classes meet each week?
7.

Is attendance in reading classes:
compulsory
?
(Comment)

voluntary

8. What is the size of your reading classes?
Min.

,

Max.

or

, Ave.

,

.

9. Do you give credit for reading as a subject?

YES

NO

.

10. Do you have a special room or rooms designated as:
a. Reading Laboratory
b. Reading Center

c. Reading Clinic
d. Other (please specify)
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11.

In your judgment, what percent of your total enrollment has been
identified as below grade level in reading?
c. 25%
b. 10%
5%
e. More than 33% (please specify)

_...._a.

d. 33%

12. What percent of your total enrollment is actually receiving
special reading instruction:
c. 25%
b. 10%
5%
e. More than 33% (please specify)
a.

d. 33%

13. What specialized training has the teacher of the reading program
received in the teaching of reading?
a.
b.
c.
d.
e.
f.

Courses in reading instruction
Reading conferences
In-service education
Experience in teaching reading
No formal education in reading
Other (please specify)

14. What are the major problems in developing your reading program?
Please number in order of importance the relevant items:
a.
b.
c.
d.
e.
----f.

Lack of teacher interest or awareness of need
Lack of student-parent interest or awareness of need
Budgeting considerations
Lack of materials
Lack of qualified reading teachers
Other (please specify)

15. What are some of the principal outcomes which your school desires
of its reading program? (please check all that apply and add
others as needed)
a.
b.
c.
d.
e.

Increased reading rate
Increased voluntary reading
Imporved comprehension
Improved academic achievement
Improved ability to read various types of materials
for different purposes
f. Other (please specify)
16. Have you received Federal funds in the last three years? YES
Please check those items that apply to use of the money:
a.
b.
c.
d.

Acquire equipment and material for reading?
Redesign or build new reading facilities?
Acquire reading consultant assistance?
Other (please specify)

Ng__
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17. Do you have a written course of study for reading instruction?
YES

NO

B. SELECTION OF STUDENTS FOR READING CLASSES
1. How are students chosen for special instruction in reading?
a.
b.
c.
d.

Counselor choice
Teacher recommendation
Test scores
Administrative choice

e. Student choice
f. Parent request

Wig. Other (please specify)

2. What specific criteria are employed in determining reading
(Please
retardation or acceptance for remedial instruction?
check all that apply)
a.
b.
c.
d.
e.
f.
q.

--

Scores on standardized reading tests
Scores on achievement tests
Scores on tests of mental ability
Academic achievement
Recommendations of teachers and counselors
Informal Reading Inventories
Other (please specify)

3. What are the names of the tests, if any, that are used to identify
students who are in need of remedial reading instruction?

4. Does your school have a yearly program of testing all students
for reading proficiency? YES
NO
C. SPECIFIC PRACTICES WITHIN THE READING PROGRAM
1. During a typical reading class period approximately what percent
of the time is spent in:
a.
b.
c.
d.
e.

Activities involving the entire class
Activities involving fixed small groups
Activities involving flexible small groups
Activities involving individual students
Other (please specify)

2. What basic texts, workbooks, kits, and mechanical aids are being
used currently in your reading program? (please specify)
a. Basic texts:
b. Workbooks:
c. Kits:
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d. Mechanical aids
(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)

Tachistoscopic
Controlled Reading
Pacers
Reading Films
Tape Recorders
Record Player
Telebinocular or Orthorater (for vision testing)
Audiometer (for hearing testing)
Other (please specify)

e. Teacher-made materials:
f. Other:

3. What procedures are used in reading classes to stimulate general
reading interests?
a.
----b.
c.
----d.
e.
f.

Group book discussions
High interest-low reading level books
Accessible paper back books (checkout system) YES
Accessible magazines and newspapers
Use of machines
Other (please specify)

NO

NO
4. Are book reports required in reading classes? YES
If "YES", how many reports are required per semester?
5.

Is a wide variety of books suitable for individual interest
reading available in classrooms where reading is taught?
YES

NO

6. Does your district have a planned program of continuous instruction
in reading skills from kindergarten through grade 12 for all pupils?
YES

NO

7. What specific steps, if any, does your school take to involve the
total staff in the improvement of reading?
a. In-service education through workshops and study groups
----b. Reading teacher assists subject matter teacher with
reading
c. Discussion in faculty meetings
d. Teacher participation in student selection for reading
classes
e. Special attention to vacabulary and technical reading
skills for each subject
f. Other (please specify)
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8. How does your school evaluate its program in reading?
a. Standardized tests
b. Improvea grades
c.improvedstudent adjustment to the total school situation
d. Increased voluntary reading
e. No evaluation
____f. Other (please specify)

9. Do you have a follow-up program of student achievement after
NO
leaving the reading program? YES
b. Individual teacher observations
d. Counselors

a. Test scores
b. Grades
e. Other(please specify)

10. Do you consider your reading program successful?
is "YES", please answer the following:
a.
b.
c.
d.

If your answer

Significant gains in reading skills
Improved student attitude toward school
Improved achievement test scores
Other (please specify)

If your ansower is "NO", please answer the following:

a.
b.
c.
d.
e.

Program too limited
Untrained personnel
, materials
Lack of funds
Organization problems
Other (please specify)

,

facilities

.

11. Does your reading program include any of the following:
a.
b.
c.
q.
h.

12.

Teacher aides
Small classes
Student tutors
Incorporation of reading
Other important features
survey:

d. Individualized reading instruction
e. Emphasis upon use of the library
f. Emphasis upon study skills
instruction in regular classes
not listed or covered by the

In returning the questionnaires, please include any program
descriptions, reading lists, or other such material which you
have available for distribution.

Please
We sincerely appreciate your cooperation and assistance.
indicate below the name and address of the. person to receive a summary
of this survey:
NAME

ADDRESS
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Reading Department
School of Education
Oregon State University
Corvallis, Oregon 97331

Dear Sir:

Several weeks ago

I

sent a questionnaire concerning reading to your

school.
If the questionnaire has already been returned excuse the followup letter and accept my thanks.

If your questionnaire, however, has been misplaced or lost please
use this duplicate with a stamped self addressed letter for your
convenience.
There is never enough money and endeavor to meet all the needs of
education so it is important that they be placed in areas of real need.
This questionnaire will serve to indicate to the state department of
education whether reading is one of these areas.
Even if you do not have a planned systematic reading program, your
return of the first page of the survey is vital.
If you have a planned program of reading the information you can
supply will be of great aid to the state department for direction of
effort and to other schools who wish to develop a new reading program
or improve their present program.
It is
No school or individual will be identified in the report.
hoped that this questionnaire will have a 100% response in order to
have its greatest value for students in the public secondary schools.

Sincerely,

Harry C. Geil

