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education content for adolescents by assessing students' interests and
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Two methods of data collection were employed, therefore, this study was

conducted in two phases. In the first phase, questionnaires were completed by

224 sixth, seventh, and eighth grade students of the Greater Albany School

District. Responses from the Student Sexuality Education Questionnaire

(SSEQ) revealed sexuality topics of importance based on interest and
perceived need. Subsequent to identifying sexuality topics of importance,
statistical analyses were performed on each sexuality topic. Kruskal-Wallis
analyses determined that five sexuality topics (of 23 listed in the SSEQ) were
significant between sixth, seventh, and eighth grade students. Seventeen topics

tested statistically significant when female and male responses were submitted

to Mann-Whitney analyses. Differences between grade levels and sexes were
identified for three topics in both tests of significance. These topics were female
reproductive system, male reproductive system, and dating.

In the second phase of this study, semi-structured interviews were
conducted with 31 students who completed the SSEQ. Student consent, grade

level, and sex were criteria used in selecting the Phase II sample. Students'
responses to Interview Guide questions were tape-recorded, transcribed, and

content analyzed. An analysis of the transcripts revealed similarities and
differences between Phase I and II data. In both phases, students reported that

AIDS, STD's, preventing STD's, preventing pregnancy, and sexual abuse were
most important to learn about in school. Additional data that emerged during the

interview process related to preferred sources and grade levels for sexuality

education. Students generated a list of suggestions for relevant sexuality
education. Their suggestions were summarized.

A synthesis of Phase I and II results led to recommendations for school
administrators and educators. Recommendations were also provided for future
research.
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Sexuality Education: A Descriptive Study of
Adolescent Interests and Perceived Needs
as Reported by Middle School Students

I. INTRODUCTION
"Much has gone wrong for the modern adolescent, apparently irresistable forces of
biology and immovable demands of society
have created some unprecedented problems" (Potts, 1990).

Statement of the Problem

Young adolescents are at greater risk of school-age pregnancy and
sexually transmitted diseases (STD's) than ever before (Carnegie Council on

Adolescent Development, 1989). Adolescent pregnancies, resulting from an
increase in the number of adolescents who are sexually active, have climbed to

more than one million pregnancies per year (Alan Guttmacher Institute [AG11,

1989). Of these pregnancies, most are unintentional. Approximately, 472,000

adolescents give birth, 416,000 have abortions, and the remainder miscarry

(AGI, 1989; Trussell,1988). The prevalence of STD's, including AIDS, also
threatens the health of sexually active adolescents.

Adolescents are sexual beings, and without parental and/or school
guidance, the consequences of adolescent sexual involvement may continue to

cause individual and societal problems. Inadequate information among
sexually active adolescents has become an increasingly serious problem
(Juhasz & Sonnenshein-Schneider, 1980; Thompson, 1983). Even though
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funding for research in this area has slowed, the Centers for Disease Control
reported in 1991 that adolescent sexual involvement had increased, especially
among young adolescents. However, sexuality education in the classroom has
not kept pace. The scope of this study was not to cover all factors contributing to

adolescent sexual involvement and consequences, but to cover just one the
adequacy of sexuality education content.

Recognizing that many adolescents are not provided the opportunity to
develop an understanding of sexuality at home, schools began to assume the

responsibility for sexuality education (Maslach & Kerr, 1983). Recent studies

show that most schools in the United States offer some type of sexuality
education. (AGI, 1989). Unfortunately, most of the programs are not
comprehensive (Gordon,1990; Strouse & Fabes, 1985). As a result, "too little

and too late" has been identified as a weakness of sexuality education.
Furthermore, sexuality education lacks "up to date" information (AGI, 1989).
Whether taught as a course or unit within Health Education, the questions of

concern are: what topics should be taught in sexuality education, and when
should they be taught?

Purpose of the Study

Due to the nature of Health Education as a needs-based academic
discipline, the purpose of this study was to collect information on what should

be taught in the sexuality education unit of Health Education. The study was
designed to determine what sexuality topics sixth, seventh, and eighth grade
students believe to be most important based on their interests and perceived
needs. The overall objectives of the study were:
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(1) to identify sexuality topics of adolescent interest and perceived need
according to sixth, seventh, and eighth grade students.

(2) to determine if significant differences exist between sixth, seventh,

and eighth grade students' perspectives on adolescent interests and
perceived needs in sexuality education.

(3) to determine if significant differences exist between male and female

students' perspectives on adolescent interests and perceived needs in
sexuality education.

(4) to provide recommendations to school administrators and educators
so that student perspectives of what should be taught in the sexuality unit

of Health Education might be considered for curriculum development,
evaluation, and/or revisions.

Justification for the Study

Today, many middle grade schools fall short of meeting the critical needs

of young adolescents. Basic needs, such as guidance in facing sometimes
overwhelming biological and psychological changes, often go unmet at this

critical stage of life (Carnegie Council on Adolescent Development, 1989).

Because students are the focus of education, their physical, intellectual,
emotional, and social needs should be of primary concern. Therefore, a central

purpose of education should be to design a process to meet the affective as
well as academic needs of students (Fodor & Dalis, 1989; Toepfer, 1988).
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As stated in the Carnegie Report on Education in America (1983):

No knowledge is more crucial than knowledge
about health. Without it, no other life goal can
be successfully achieved. Therefore, we recommend that all students study health, learning
about the human body, how it changes over the
life cycle, what nourishes it and diminishes it,
and how a healthy body contributes to wellbeing.

This recommendation discusses Health Education content, in general,

and specifically describes content within sexuality education. Whether
recommendations are for health or sexuality education, they are usually based

upon adult assumptions about issues that concern adolescents with little input

from the adolescents themselves (Sobal, 1987). Adolescents yearn for

responsiblitity and self-direction

(Carnegie Council on Adolescent

Development, 1989). Few studies have considered adolescents as sources
from which significant information about sexuality education can be generated.

Importance of the Study

This study was designed to provide sixth, seventh, and eighth grade
students the opportunity to express what, in sexuality education, is important to

them based on their current interests and needs. In essence, middle school

students were asked to make recommendations regarding their sexuality
education.

The majority of sexuality education studies have focussed on high school

students. The results of this study will be made available for those concerned
about sexuality education for the middle school student. In most middle schools,
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sexuality education content is taught within Health Education. The results could

provide direction for local schools considering Health Education curriculum
development, evaluation, and/or change.

Scope and Limitations of the Study

Even though the majority of Americans support sexuality education,
school administrators and educators have been uncertain on how to implement
it (Harris, 1988; Spanier, 1976). In the AGI report, RISK and RESPONSIBILITY;

Teaching Sex Education in America's Schools Today, several of the 1989
recommendations for school administrators and educators are related to this
study. These include:

Establish detailed curricula guidelines.
Update curricula frequently.

Review when various topics in sexuality
education are taught, take into consideration concerns that often material is taught
too late, and adjust course schedules and
content accordingly.
Review the information that students seek.

The AGI report concluded that the road to sex education has been well-paved

with strong public backing, wide support at the state and district levels,
concerned teachers, and a student population that needs information.

In an effort to collect information on relevant sexuality education content,

this study assessed the interests and perceived needs of 224 students at
Calapooia Middle School in the Greater Albany School District of Oregon.
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A limitation of the study was the sample itself. The subjects in this study
attended an urban middle school. To improve representation of adolescents in

Oregon, additional perspectives from students attending inner-city and rural
schools should be obtained by future researchers so that generalizatons might
be made.

Self-reported data may have been a limitation. Students may have
responded to questions by providing socially acceptable answers instead of
disclosing how they really feel about sexuality education content.

Assumptions of the Study

The following assumptions were made:
(1) Students participating in the study were appropriate subjects for
determining relevant sexuality education content.
(2) Questionnaire and Interview Guide designed for the study were
appropriate research tools for collecting information on adolescent
interests and needs in sexuality education.
(3) Data collected from questionnaire and interviews represented
student ability and honesty in expressing sexuality education
interests and needs.
(4) Sex of interviewer did not bias responses of same or oppositesexed students who participated in the study.
(5) Use of two data collection methods resulted in a more thorough
descriptive study.
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Definition of Terms

The following terms are frequently made reference to throughout this
study, and are defined as:

Middle school student sixth, seventh, or eighth grade student 10 to 14
years of age.
Interests

adolescent curiosities and concerns.

Perceived needs physiological and psychological necessities that
adolescents are aware of.

Health Education needs-based academic discipline in which the health
of self, others, and the environment is promoted.
Sexuality education - formal education of physical, emotional, and social
aspects of human sexuality; taught to promote healthy sexuality, encourage responsible behaviors, and reduce adolescent pregnancies and
STD's.
Educator one who teaches in formal educational setting such as the
Middle School.
Adolescent sexual involvement voluntary sexual activity among adolescents.

Unintended pregnancy

unplanned pregnancy resulting from voluntary

sexual intercourse.

Note: Sexuality education is also referred to as sex education and family life

education in the literature. In this study,
education.

it

will be referred to as sexuality
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Summary

As suggested in the literature, curriculum planners should determine if

sexuality education content is consistent with expressed adolescent
perspectives. The focus of this study was the adolescent perspective.

After the research questions regarding sexuality education content were

identified (p. 2), this chapter discussed the purpose, justification, importance,

scope, and limitations of the study. Assumptions of the study were also
identified. Key terms were defined.
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II. REVIEW OF LITERATURE

"One must stand in many places and look
from many points of view to understand
the adolescent" (Mead, 1979).

Developmental Characteristics of the Early Adolescent

Adolescents are biological, psychological, and social beings. They are

genetically controlled organisms and are psychologically and sociologically
conditioned by the family and society of which they are a part (Ellis, 1979). A
thorough study of the adolescent should include considerations of the physical,

intellectual, emotional, and social developmental stages characteristic of
adolescents.

Physical Development

Adolescence is recognized as a stage of physical growth and sexual
maturation. Differences among children increase more at this time in life than
any other (Brazee & Smalley, 1982). In any given grade in middle school, some

students seem fully developed physically, some seem to be in the middle of
development, and others look as if physical maturation has not begun (Brazee
& Smalley, 1982).

Buan and Olson (1988) report that most girls begin their growth spurts

between 10 and 11 years of age, whereas, boys begin a year or more later.
Thornburg (1982) agrees that the female growth spurt begins at 10, and further
reports that breast development begins between ages 10 and 11, menstruation

begins between ages 11 and 12, and reproductive capability exists by ages 13
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or 14. As for males, the growth spurt and accompanying sexual maturation
begins some 18 months after the female, and may be completed by age 16
(Thornburg, 1982).

The adolescent's reaction to physical development is as important as the
changes themselves (Rice, 1990). Girls in sixth and seventh grade become self-

conscious, and often anxious about breast development and menstruation. As
described by one adolescent, menarche can be traumatic for girls.
"I was very frightened of the sexual changes that occurred in my body. The first change I noticed was my
menstrual period. I was very frightened of the blood.
I didn't know why it occurred" (Dreyfus, 1976, p. 43).

It is imperative that girls be prepared for this physical change which begins

earlier today than in former generations (Bullough, 1981). The more
knowledgeable they are prior to menarche, the more likely they will report a
positive initial experience (Koff, Rierdan, & Sheingold, 1982; Ruble & BrooksGunn, 1982; Skandhan, 1988).

While excited about appearing "grown-up" because of physical changes,

adolescents are seriously concerned about the rate at which they develop
(Buan & Olson, 1988). The effect of early or late physical development on the

psychological and social adjustment of adolescents has been a subject of
intense study. Girls and boys experiencing early maturation enjoy considerable

social advantages in relation to their peers (Blyth, Bulcroft, & Simmons, 1981).
However, early-maturing adolescents are not always psychologically ready for
social pressures and sexual enticements (Udry & Cliquet, 1982). Late-maturing

girls and boys often experience socially induced inferiority because of their

delayed growth and development (Chilman, 1990). Growth patterns vary

1
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greatly. Whether early or late, adolescents are sensitive at this time of hormonal
and physical change.

Intellectual Development

Along with physical change, early adolescence is characterized by
intellectual change. Piaget (1970) suggests that children pass through four

stages of thought, and the last stage (formal operations) begins during
adolescence. However, some adolescents never reach the formal operational

stage because of cultural deprivation (Rice, 1990). Some cultures provide
experiences that facilitate cognitive growth by exposing students to problemsolving situations. Cultures that provide such situations guide students toward

acquistion of cognitive skills which are necessary for dealing with the abstract

world (Rice, 1990). Thornburg (1982) characterizes the ages of 11 to 13 as
predominantly concrete in thought with gradual emergence of abstract thought.

With increasing capacity for abstract thought, adolescents begin to
understand abstract concepts such as love and justice (Buan & Olson, 1988).
Within the middle school, some students may need to be given choices, ethical

questions, and abstract ideas while others may need to enlarge personal
experiences and deal with the concrete rather than the abstract in order to

achieve maximum intellectual development. Cognitive growth is variable.
Cognitive abilities during the middle school years range from being able to

perform many formal operations to being able to perform only concrete
operations; from being able to respond to challenges with higher levels of
thought to reaching a plateau where additional challenges produce frustration
(Brazee & Smalley, 1982).
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During the middle school years, adolescents are egocentric,
introspective, and acutely aware of themselves. By late adolescence their
attention shifts from egocentrism to sociocentrism (Rice, 1990). Buan & Olson

(1988) suggested adolescents are serious about their abilities, interests, and
futures for the first time. As adolescents become oriented to the adult world, they
become more capable of moral reasoning (Buan & Olson, 1988; Rice, 1990).

Emotional Development

According to Hamachek (1985), input channels such as auditory cues,

body image cues, physical sensations, and personal memories provide the
emotional medium for the self to grow. The self continues to grow as the self
comes to know its physical, intellectual, emotional, and social attributes. The

contributions of these attributes leads to the development of self-esteem
(Hamachek, 1985). Therefore, emotional health and self-esteem are intimately
related.

Adolescents are sensitive to life events and changes. Emotions such as

love, affection, excitement, anger, anxiety, and fear are noticeable in varying

degrees. Observing the degree and frequency with which emotions are
expressed or inhibited by adolescents may help adults distinguish between

emotional health and emotional disturbances characteristic of adolescents
(Rice, 1990).

Social Development

Developmentally, children become socially curious around age 10
(Thornburg, 1982). At this age, social focus begins to shift from parents to peers.
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Adolescents begin to disclose their feelings and discuss their concerns with one

another (Buan & Olson, 1988). Initially, early adolescents pair off and choose a

best friend or two (Rice, 1990). Gradually, friendships broaden to include
adolescents from other groups. Adolescents desire group acceptance and
popularity (Brazee & Smalley, 1982; Rice, 1990). Even though adolescents
strive for independence, they still depend on adults. They seek direction for

basic values from their families and from adult role models outside of their
families (Buan & Olson, 1988).

An important social goal of early adolescence

is to achieve

heterosociality (Rice, 1990). During this stage of psychosocial development,
girls and boys begin to interact more and may become interested in each other.

Brazee and Smalley (1982) describe adolescence as a series of firsts; first
crush, first kiss, first date, first love, first broken heart. Today, adolescents are
dating earlier primarily because of peer pressure, and secondarily because of

less parental control (Hennessee, 1983; Feltson & Gottfredson, 1984).
According to adolescents, they date to fulfill companionship needs, to develop

personal and social growth, to prove status, and to experiment or satisfy
themselves sexually (Rice, 1990). Whether dating is to become sexually
involved or sexual involvement develops out of dating depends on individual
attitudes, values, and motives (Rice, 1990). Buan and Olson (1988) report that

early adolescents are, indeed, concerned with sexuality and with developing
sexual values. Learning to deal with sexual emotions and drives in ways which

are socially acceptable is a major developmental task for adolescents (Juhasz
& Sonnenshein-Schneider, 1980).

As emphasized in the physical, intellectual, and emotional development

of the early adolescent, the social development of 10 to 14-year-olds is also

variable. Some middle school students will be immersed in social activity,
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others will withdraw. Some middle school students will be involved sexually,
and others will not have begun to date (Brazee & Smalley, 1982).

To summarize, adolescent life is characterized by spurts of physical and

mental growth as well as emotional and social uncertainties. Imbalances such

as these often make this stage in life difficult (Levy, 1988). Some adolescents
become sexually mature, but are mentally immature. Yet, for other adolescents,
the opposite of this is true. In either situation, social maturity is usually the last to

develop.

Adolescent Sexual Involvement and Consequences

Adolescents typically have many problems with understanding their
sexuality when they are becoming physiologically mature (Ard, 1989). Problems

related to their changing bodies, sex roles, dating, and getting sexually involved
are some of the dilemmas adolescents face.

The multitude of published articles on adolescent sexual involvement
and consequences is indicative of national, state, and local concern. Recent
data suggests that adolescents are becoming sexually active at younger ages
(Cora-Brambley, Bradshaw, & Sklarew, 1992; CDC, 1991). In 1988, 27% of girls

and 34% of boys under 15 years of age and 52% of girls and 65% of boys
under 17 years of age were sexually involved. The available evidence indicates

that proportions of sexually active adolescents are similar between the United
States, Canada, Great Britain, France, and the Netherlands. Sweden has much

higher proportions of sexually experienced adolescents at every age. Even
though Sweden has greater proportions of sexually active adolescents at every

age, their pregnancy, birth, and abortion rates are lower at every age (Trussel,
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1988). Therefore, high adolescent pregnancy rates in the U.S. are not
necessarily caused by more prevalent sexual experience.

The United States leads nearly all other developed countries in
adolescent pregnancy, birthrates, and abortions (AGI, 1981). Even though this

data was collected over a decade ago, the United States has maintained its
lead. Unlike other developed countries, adolescent pregnancies have

consistently risen in the United States. Approximately, one of every 10 female
adolescents becomes pregnant yearly (Trussel, 1988).

In 1988, there were approximately 837,000 pregnancies among females

aged 15-19, and another 23,000 among those aged 14 and younger. Of these

pregnancies, more than 80% were unintended (Trussel, 1988). The research

correlates unintended adolescent pregnancies in the U.S. to lack of
contraceptive information, access, and use (AGI, 1981; Trussel, 1988; Westoff,

1988). The unflagging rate of adolescent pregnancy in the United States is a
case study for the argument for better dissemination of information about sexual
issues, including contraception (Wymelenberg, 1990).

Increased birthrates among adolescents cost the federal government
$21.55 billion in 1989 (nearly 9% more than in 1988). (Center for Population

Options, 1990). Aside from financial strains on the American economy,
"adolescent child-bearing often impoverishes lives - the lives of girls brought too

soon to the rigors and responsibilities of motherhood, of boys bewildered and
unable to parent and provide adequately, of babies not planned or welcomed

who become children blighted by lasting disadvantages in life" (Center for
Population Options, 1990).

Even though adolescents represent only one-fifth of the sexually active,

fertile women in the U.S., they account for one-third of all abortions in our
country (AGI, 1981). In 1988, Westoff reported that approximately 397,000
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adolescent pregnancies in the U.S. were terminated by abortion. AGI reported a
similar approximation (416,000) in 1989.

Oregon trends parallel the national trends. The rate of adolescent
pregnancy has increased every year since 1985 (Oregon Health Division, Vital
Statistics, 1990). In 1986, 7,250 pregnancies were reported among females 10-

19 years of age. In 1988, 7,844 adolescent pregnancies were reported, and in

1989, numbers climbed to a total of 8,215 (4,918 resulted in births and 3,234

were aborted by inducement). Seventy-one percent of the adolescents

obtaining abortions in Oregon reported they did not use any method of
contraception (Oregon State Health Division, Center for Health Statistics, 1990).

In Linn County, adolescent pregnancies have also increased. In 1990,

272 adolescent pregnancies were reported to the Oregon Department of
Human Resources Health Division. Of these pregnancies, 201 adolescents
gave birth and 71 aborted (by inducement).

Another epidemic among U.S. adolescents involves the area of STD's.

According to the Division of STD/HIV Prevention, STD's infect 2.5 million

adolescents yearly (Center for Disease Control, 1989). This represents
approximately one of every six sexually involved adolescents. The cost to the
federal goverment exceeds three billion annually (Breuss & Greenberg, 1988).

In Oregon, current records show that 39% of all chlamydia, 28% of all
gonorrhea, and 14% of all syphilis cases reported have been diagnosed among
adolescents (Oregon Health Division, STD Program, 1990).
In both human and monetary terms, it is less costly to prevent adolescent

pregnancies and STD's than to cope with such consequences. In 1990, Roosa
and Christopher suggested there was a need for primary prevention in the U.S.

because of increased adolescent sexual activity. Primary prevention targets
pre-pubescent adolescents. If prevention of adolescent pregnancies and STD's
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is to become a realistic possibility, Roosa and Christopher believe "a foundation

for prevention" needs to be set early. Sexuality education is part of the
foundation.

Sexuality Education

As illustrated in the preceding pages, many unnecessary adolescent

pregnancies, abortions, and cases of STD's have occurred in the lives of
females and males. Allgeier (1983) argued that "even the most effective and

efficient approach to sex education is only a part of a much larger sexual
environment, and cannot be expected, in and of itself, to remedy all of the
sexual problems emanating from the larger system" (p. 166). The confusion of

what to teach and when to teach sexuality education mirrors societal
ambivalence of adolescent sexuality (Allgeier, 1983). In accord with Allegier,
Westoff (1988) reported the United States was the least advanced of Western

countries to offer sex education. Less than 10% of adolescents receive
minimally adequate sexuality education (Gordon, 1983; Juhasz &
Sonnenshein-Schneider, 1980; Scales, 1981). AGI has since reported that six
out of ten American teenagers receive some instruction in sex education during
their school years.

Even though more than 80% of Americans support sexuality education

and 70% approve of contraceptive instruction in the school curriculum
(Harris,1988; Gallup, 1987), those who attempt to provide sexuality education,
either as a course or unit within Health Education, may experience resistance.
When AGI surveyed 4,200 public school teachers that were teaching sexuality

education, teachers reported they felt pressure from parents or school
administrators despite the polls indicating widespread support. Whether the

18

pressure felt is real or perceived, teachers feel "caught in the middle" (AGI,
1989). Almost all teachers responded that sexuality education should be taught

earlier and should include topics such as abstinance, birth control, STD's,

AIDS, sexual decision-making, and homosexuality. The majority favored
teaching these topics by the end of seventh grade, if not earlier.

Schools requiring, encouraging, or having no position on sexuality
education have been identified by Scales (1981) and most recently by the Alan

Guttmacher Institute (1989). AGI surveyed 51 state education agencies,
including the District of Columbia, for information on sex education policies. Of

these agencies, 16 reported their state required sex eduction. Oregon, one of
the 23 states encouraging sex education, does not have a policy statement on

sex education but does have an AIDS education policy. It appears that state

education agencies and large school districts place greater emphasis on
education about STD's and AIDS than they do on sex education, in general.
Ten states reported no position on sex education.

Maslach & Kerr (1983) suggested that school administrators have been

apprehensive to offer sexuality education for fear of public reaction. Until
schools overcome such barriers, many students will continue to struggle with
understanding their sexuality. Adolescents obtain most of their information (and

misinformation) from peers (Davis & Harris, 1982; Thornberg, 1981). Media

messages also contribute to adolescent sexual confusion. Parents and
teachers, considered the most important sources of information, provide the
least information (Thornberg, 1981).

As represented in the increasingly high rates of pregnancies and STD's
among adolescents, research suggests that a "control-repression ideology" has

proven harmful to adolescent health and the health of the United States.
Current research reveals that adolescents who are knowledgeable are the ones
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most likely to delay their first sexual experience. Furthermore, if they do have
sexual intercourse, they generally are the ones who use contraceptives (AG1,
1989; Gordon, 1990). In agreement with Roosa and Christopher (1990), Cora-

Bramble et al. (1992) believe that "sexuality education presented during early
adolescence provides an important tool in reducing high-risk sexual behavior"

(p. 32). Imparting relevant information may be one way to help adolescents
make responsible decisions regarding their health.

Adolescent Interests

The content of Health Education becomes more relevant to learners
when their interests are considered (Fodor & Dalis, 1989). In 1969, The Student
Health Concerns Project was conceived in the Connecticut State Department of

Education as one of several steps toward revision of the State Health
Curriculum Guide (By ler, Lewis, & Totman, 1969). The project surveyed the
health concerns and interests of 5000 K-12 students from inner city, suburban,

rural, and high socio-economic areas. The coordinators of this project felt the
real index of need lay within the students (By ler et al. 1969). Descriptive data
was collected for nearly four months. The results were published in the report,
Teach Us What We Want To Know. General topics of interest emerged from the

data, and were common to all students whether they lived in an inner city,
suburban, rural, or high socio-economic environment. By ler (1970) found
students to be very interested in Health Education. More than 20 years ago she

emphasized that planning with students rather than for them is of extreme
importance.

Of course, students' interests should not be interpreted as permanent.

Other interest studies have since been conducted by Rubenstein, Watson,
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Drolette, and Rubenstein (1976), Maslach and Kerr (1983), and Sobal (1987).

Rubenstein and her associates contended that "research hadn't objectively
measured the specific aspects of sex that most interested adolescents" so, they

conducted such a study with ninth grade students attending public and private
schools in Boston. A degree of interest checklist (listing 112 sexual terms) was
the instrument used to assess student interest. Sixty-five females and 65 males

completed the checklist. The results indicated strong similarities between the
sexes. Of the top 13 terms selected by females and the top 13 terms selected by

males, females and males had 12 terms in common. A similarity of interest was

clearly demonstrated. The primary interests of these adolescents were sexual

intercourse and its consequences. Rubenstein et al. (1976) noted the
adolescents were concerned with the interpersonal consequences and context
of sexual intercourse as evidenced by terms selected.

Maslach and Kerr (1983) also studied adolescents in order to ascertain
their "needs and wants" in sex education. Like By ler et al. (1969), Maslach and

Kerr used a qualitative approach to collect data. Eighty-eight unstructured
interviews were conducted. The adolescents interviewed were predominantly
white females in their middle to late teens. Only eight adolescents were under

15 years old. After content analyzing comments made during the interviews,
Maslach and Kerr identified three areas in need of revision. The areas identified

were curriculum, class format, and facilitator. Regarding the curriculum, the

adolescents felt that more positive aspects of sexuality needed to be
emphasized (i.e., the emotional aspects associated with sex). Inclusion of more

topics discussed in sexuality education was important to these adolescents as
was the discussion of various points of view on sex-related topics.

Although the purpose of their study was not to identify student interest in
sexuality education, results of a study by Rogers, Merriam, and Munson (1983)
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related to student interest. Rogers et al. (1983) interviewed students and
teachers representing an "exemplary sex education program". Students were

high school seniors. Most said the sexuality education course had more
"personal meaning" for them than any other course. Course content, classroom
environment, and teachers were reported as the strengths of the program. Birth
control was reported as one of the most important topics included in the course.
Other topics of importance were not mentioned.

Sobal (1987) assessed the health concerns of 278 seventh and eighth
grade students. Students' levels of concern for specific health topics reflected

the importance of 30 topics listed by Sobal. Results from a self-administered

questionnaire revealed their level of concern (1=very, 2=somewhat, 3=not)
ranged from 1.5 for dental problems to 2.8 for homosexuality. Other than dental

problems, greatest concern pertained to friendships, nutrition, and sex. Nearly

forty-four percent were concerned about sex. Topics of least concern were
menstruation, birth control, and homosexuality. The variations in concerns by

demographic attributes revealed that females were more concerned about

menstruation, birth control and pregnancy. Sobal noted there were some
variations in concerns between grades and sexes, but the associations were
weak. He concluded, "students were somewhat homogeneous in their health

concerns" (p.747). Although limited to one urban school, Sobal's study
demonstrated adolescent concern regarding health. The data highlighted topics
to consider for health education based on the adolescent point of view.

While such interest studies serve a useful purpose, the world is ever
changing. Therefore, it is important to collect information on current health
interests of students (Fodor & Dalis, 1989).
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Adolescent Needs

A clearer understanding of early adolescent needs is central to planning

and developing curricula (Brazee & Smalley, 1982; Toepfer, 1988). In the

Oregon Guide to Middle Level Schooling, a discussion of the physical,
intellectual, emotional, and social development of 10 to 14-year-olds precedes

recommendations to school administrators and educators. In the report, Buan
and Olson (1988) stated, middle school students need:
diverse opportunities to learn and grow because
of developmental differences physically, mentally,
and emotionally,
opportunities for self-exploration and development
of self-concept,
opportunities for positive interaction with peers
and adults so that healthy relationships and social
skills can be developed,
opportunities to discuss their concerns and confusions with adults, and
opportunities to make decisions that affect them
as well as others (p. 6).

Levy (1988) discussed this as "developmentally appropriate curricula". He

described an effective middle school curriculum as one that is sensitive to
diverse student needs. As suggested by these researchers and others, middle

schools should develop curricula that responds to the developmental
characteristics and needs of the early adolescent.

The literature describes what general adolescent needs are. An
adolescent perspective of adolescent needs in relation to sexuality education
will contribute to the existing literature.
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Summary

The literature review in this chapter addressed three topics pertinent to

the study. The literature on adolescent development revealed that patterns of
physical. intellectual, emotional, and social development are evident. However,

researchers concur that variability exists within each of these areas of
development. Because of this variability, Levy (1988) and Thornburg (1982)
believe this stage in life can be most challenging for adolescents and for those
who interact with them.

As reported in the literature on adolescent sexual involvement, an
increase in the number of sexually active adolescents has resulted in an

increase in pregnancies and cases of STD's within this population. The
literature indicated that such consequences could be prevented.

Sexuality education was the third topic reviewed. Subtopics included
adolescent interests and needs. This chapter concluded that the health interest

studies, to date, have generated little information on sexual interests, and that
the sexual interest studies have generated information primarily from middle to

late adolescents. Early adolescent interests and needs in sexuality education
was identified as a viable area of research.
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Ill. METHODS AND PROCEDURES

This study was conducted in two phases. Quantitative and qualitative
research methods were used. As suggested by Dignan (1989) the limitations of

each method can be compensated by the strengths of the other. The strengths
of the quantitative or statistical method used in this study were data represented

a larger sample, and were obtained at a distance. Whereas, the qualitative or
descriptive method used allowed the author to get "close to the data" therefore
validation, interpretation, and further discussion of data was possible with those

representing the sample. A blend of both research methods best served the
purpose of this study.

PHASE I

Selection of Subjects

After administrative approval of the school district and school-site
principal, 12 homerooms were selected to participate in Phase I of this study.
Four homeroom classes per grade level were randomly selected from a list of
34 homerooms. Letters of approval were sent to parents of the students from the
selected homerooms. The letter to parents appears in Appendix A.

Development of the Questionnaire

The Student Sexuality Education Questionnaire (SSEQ) which appears
in Appendix D was the research tool used to collect information for Phase I of
this study. The SSEQ was developed with assistance from the Survey Research

Center at Oregon State University. Members of the Graduate Committee
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provided input, as well. Both open and close-ended questions were asked on

the SSEQ. Question #4 employed the use of a four-point scale which asked

students to respond to a list of 23 sexuality education topics by rating the
importance of each topic. This list was derived from a combination of student
interest studies found in the professional literature. Students were also asked to

respond to questions regarding sources of sexuality education, prior
assessment of interests and needs, and awareness of classmates' interests and

needs. Demographic questions of grade level, sex, and race concluded the
questionnaire.

To insure content validity and readability, the SSEQ was field-tested with

65 middle school students in the Corvallis and Salem School Districts. Peer

review of validity and readability provided an opportunity for final revisions.

Data collected as well as comments from the students indicated few
modifications needed to be made. Question #13 was changed from "What is
your ethnicity?" to "What is your race?" Minor refinements in format were made.
Time estimation for completion of the questionnaire was confirmed.

Data Collection

Prior to data collection, a meeting was scheduled with the teachers
responsible for the randomly selected homerooms. This meeting allowed the

researcher to explain the purpose and procedures of the study. A packet of

materials was distributed to the teachers during the meeting. Each packet
contained SSEQ DISTRIBUTION and COLLECTION INSTRUCTIONS, SSEQ
INTRODUCTION, individual copies of the SSEQ, and pencils (see Appendix C
for written materials).
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Homeroom teachers introduced, distributed, and collected the completed

SSEQ's on the same day. Teachers were instructed to read SSEQ
INTRODUCTION which assured confidentiality to students, distribute coded

questionnaires according to their homeroom class list, and seal completed

questionnaires in large envelope in front of the students. The researcher
collected the envelopes containing the data from each homeroom, thanked the
respondents, then described Phase II of the study to each homeroom group.

Treatment of Data

Two hypotheses were stated. One addressed differences between grade

levels (sixth, seventh, and eighth grade students), and the second addressed
differences between sexes (female and male students). Frequency distributions

determined that normal distributions did not exist. Therefore, data were treated
as nominal and ordinal. Nominal data were coded and tabulated for descriptive

purposes. Ordinal data were statistically tested to determine if differences
existed between students' responses to question 4 of the SSEQ. Kruskal-Wallis

analyses were separately performed on sexuality topics ranked by sixth,
seventh, and eighth grade students. Mann-Whitney analyses measured for
differences between female and male rankings. The significance level was set
at .05.

27
PHASE II

Selection of Subjects

The students who completed the SSEQ in the first phase of this study
were invited to participate in Phase II. The CONSENT FORM which appears in

Appendix B was distibuted to students and read aloud in each of the 12
homerooms. Eighty-six students (38.3%) from Phase I agreed to be interviewed

in Phase II. A stratified sample (13.8% of Phase I sample) was selected
according to criteria set by the researcher. Criteria specified the sample would
equally represent grade levels and sexes.

Development of the Interview Guide

A preliminary analysis of data collected from Phase I determined the
questions and format of the Interview Guide. Questions 1 through 4 began with

statements seeking to validate student responses on the SSEQ. These
questions, like the questions on the SSEQ, related to sources of sexuality
education, interests and needs. Appendix E contains the eight questions which
constituted the Interview Guide.

Data Collection

One week after distribution and collection of the SSEQ, semi-structured

interviews were scheduled with respondents. Individual interviews were
completed within two weeks. Interviews, scheduled for 15 minutes each,
preceded or followed lunch, therefore did not conflict with academic classes. All
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interviews were conducted in a conference room assigned for the study. Each
interview began with an explanation of the criteria set for selecting the Phase II

sample. Students were reminded that participation in the study was voluntary,

therefore, they could end the interview at any time. Students received their
completed questionnaire for reference during the interview. At this time, the

researcher explained that questionnaires and tapes were assigned code
numbers. Students were reassured that anonymity and confidentiality would be

maintained. All interviews were tape recorded. This enabled the researcher to
attend to the student being interviewed rather than to focus on note-taking.

Treatment of Data

The researcher transcribed the recorded interviews for analysis.

Appendix F contains transcripts of all interviews. As transcripts were
independently reviewed, validation and interpretation of SSEQ responses were

noted. Responses to Interview Guide questions were also noted, then content

analyzed. As suggested by Patton (1990), this method of analysis "allows the
researcher to identify, code, and categorize significant patterns in the data". As

patterns became evident, they were placed into categories and tabulated for

frequency of responses. Categories represented sources, content, and
preferred grade levels for sexuality education.

Summary

This chapter described how quantitative and qualitative methods were

utilized to answer the research questions stated in Chapter I (p. 2) and to
achieve the objectives of the study (p. 2). Since it was determined that a blend
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of both research methods would best serve the purpose of this study, two
phases were necessary. Methods and procedures for the selection of subjects
and collection of data were established for both phases.

The SSEQ (Phase I) and Interview Guide (Phase II) were described as
appropriate research tools for data collection. The development of each of these
was discussed. Plans for treating the data (Phase I and II) were outlined.
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IV. ANALYSIS AND INTERPRETATION OF DATA

The results of this study are reported in two sections. The first section,
divided into subsections, describes the Phase I sample and reports the results

of statistical tests regarding students' sexuality education interests and
perceived needs. The second section is also divided into subsections. These
sections include a description of the Phase II sample and a report of categorical

data representing sexuality education content. Students' suggestions for
sexuality education conclude section two.

PHASE I

Description of the Sample

A total of 224 students participated in this phase of the study; 32.5% were

in sixth grade, 34.8% were in seventh grade, and 32.5% were in eighth grade.
Fifty-five percent of the students were female. Figure 1 illustrates the number of

students per grade level (question 11) and the sex of students (question 12)

who completed the SSEQ. Responses to question 13 indicated the majority
(77.6%) of respondents were Caucasion. A distribution of all races represented
is provided in Figure 2. Three percent of the students did not indicate their racial

background. Demographic information was generated from questions 11, 12,
and 13 on the SSEQ (Appendix D).
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Figure 1. Student sample by grade and sex (Phase I)

Asian Other
Hispanic 2.6% 1.7%
2.2%

Black Amer.
0.8%

Caucasion

Native Amer.
Native
Amer.

1 1 .6%

Black Amer.

Hispanic

E

Asian
Other

Caucasion
77.6%

Figure 2. Student sample by race (Phase I)
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Other questions on the SSEQ posed for descriptive purposes included
questions regarding sources of sexuality education (questions 1 and

3),

prior

assessment of interests and needs in sexuality education (questions 6 and 14),

and awareness of classmates' interests and needs in sexuality education
(questions

7, 8,

and 9). The data obtained for these questions are reported in

their respective categories.

Responses to question 1 indicated that students learned the most about

sex from teachers

(35.7%)

and parents

(30.5%).

Mothers accounted for 20%

and fathers for 7.5% of their sex education. Three percent of the students
selected "other" and explained that both parents were their primary sources of

sex education. Friends (16.5%) and television

(8.0%)

were also reported as

primary sources of information. Data indicated that siblings provided the least
information about sex. Figure

3

compares these sources of sex education.
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Question 3 on the SSEQ asked students to indicate which grades they
remembered having had sexuality education at school. As illustrated in Figure
4, sexuality education at school was reported to be most prevalent in fifth grade.

It should be noted, however, that the data represent the grades which students
have completed. Therefore, data reported for grades one through five represent

sixth, seventh, and eighth grade students. Data reported for sixth grade
sexuality education represents seventh and eighth graders. Eighth grade
students provided the data for seventh grade sexuality education. The high
percentage (51%) of eighth graders reporting they did not have formal sexuality
education in seventh grade, is noteworthy.
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Figure 4. Reported grade levels of sexuality education at school
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Responses to questions 6 and 14 on the SSEQ indicated most students

have not been asked to identify their interests and/or needs in sexuality
education. When asked, "Have any of your teachers ever asked which topics
regarding sex and sexuality were most interesting to you and your classmates?"

78% of the students responded, "No." Students responded similarly when
asked if they had ever completed a questionnaire (other than the SSEQ) on

their interests and needs in sexuality education. Data reflecting prior
assessment of students' interests and needs appear in Figures 5 and 6.
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Because students were asked to report on their interests and needs as
well as their classmates' interests and needs, students were asked a series of

questions (7, 8, and 9 on SSEQ) relating to awareness. The first of these
questions was asked for the purpose of qualifying responses to questions 8 and
9.

It was reasoned that if students talked about sex and sexuality with

classmates, they might be aware of classmates' interests and needs in sexuality
education. Results indicated that 54.0% of the students in this study have talked

with classmates about sex and sexuality, 54.0% believed they knew
classmates' interests, and 54.4% believed they knew classmates' needs in
sexuality education. Figures 7 and 8 illustrate these results.
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Research Question One

The primary question of concern asked in Chapter I was "what topics

should be taught in sexuality education". Question 4 on the SSEQ elicited
responses from students regarding this question of concern. Analysis of the
data identified sexuality topics of adolescent interest and need according to the
subjects in this study. Mean scores for each topic are listed in Table 1.
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Table 1. Mean scores of sexuality topics (Phase I)
Topic

Mean

AIDS
STD's
Preventing STD's
Sexual abuse
Preventing pregnancy
Reproduction
Puberty
Pregnancy and prenatal care
Communicating with parents
Decision-making skills
Peer pressure
Female reproductive system
Male reproductive system
Self-esteem
Relationships
Sexual feelings
Abstinance
Sexual behaviors
Communicating with peers
Love
Dating
Homosexuality
Sexual messages on t.v.

1.08
1.18
1.22
1.44
1.48
1.57
1.59
1.63
1.66
1.68
1.71

1.72
1.81

1.83
1.88
1.91

1.92
1.92
1.94
2.02

2.15
2.28
2.33

Note. Mean based on 4-point scale where: 1=very important,

2=somewhat important, 3=not very important, 4=not important

Hi: No differences exist between sixth, seventh, and eighth grade
students' interests and perceived needs in sexuality education.

Because data were not normally distributed and the response categories
required selection of a ranking mode, the Kruskal-Wallis test of significance was

used to analyze differences between sixth, seventh, and eighth grade student

rankings ("very important", "somewhat important", "not very important", "not
important") of sexuality topics. Of the 23 topics, five were significant at the .05
level. Significant topics are reported in Table 2. Since the majority of the topics
were not significant, the null hypothesis was retained.

38
Table 2. Kruskal-Wallis analysis: significant sexuality topics by grade level

Sexuality
Grade
Topic
Level
Female
6
reproductive
7
system
8

Sample

Average

Size

Rank
103.361

72
77
73

Test (H)
Statistic
6.59

Significance
Level

6.13

.04

.03

105.377
125.986

Male
reproductive
system

6
7
8

70
77
71

115.143
96.285
118.268

Dating

6

70
77
73

129.064
96.519
107.445

10.70

.00

70
76
72

123.743
104.724
100.694

6.65

.03*

72
77

125.764
113.260
96.575

11.7

.00

7
8

Peer
pressure

6

Preventing
pregnancy

6

7
8

7
8

73

.p>.05 **p>.01

H2: No differences exist between female and male students' interests and
perceived needs in sexuality education.

Because data were not normally distributed and the response categories
required selection of a ranking mode, the Mann-Whitney test of significance was

used to analyze differences between female and male student rankings ("very

important", "somewhat important", "not very important", "not important") of
sexuality topics. Of the 23 topics, 17 were significant at the .05 level. Significant
topics are reported in Table 3. Since the majority of the topics tested significant,
the null hypothesis was rejected.
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Table 3. Mann-Whitney analysis: significant sexuality topics by sex

Sexuality

Significance

257.505

Test (Z)
Statistic
6.22

Relationships 195.15

246.789

4.70

.00***

Female
reproductive
system
206.708

240.444

3.09

.00**

Male
reproductive
system
199.228

244.385

4.12

.00-

Sexual
feelings

195.699

248.902

4.81

.00***

Sexual
behaviors

196.071

249.409

4.81

.00*

Dating

183.013

262.705

7.07

.00-

Communicating
with peers
191.121

251.843

5.48

.00-

STD's

256.795

188.747

-7.07

.00-

Preventing
STD's

253.795

191.787

-6.36

.00***

Self-esteem 198.953

246.475

4.32

.00-

Homosexuality

176.161

269.682

8.26

.00-

Sexual
messages
on t.v.

167.357

277.89

9.72

.00**

Sexual abuse233.364

211.439

-2.11

.03*

AIDS

179.217

-9.47

.00-

235.389

2.63

.00**

242 269

4 06

.00"

Topic
Love

Rank of
Females
188.121

266.196

Decision
making skills 207.06
197.748
*p>.05 "p>.01 ***p>.001

Abstinance

Rank of
Males

Level

.00*
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PHASE II

Description of the Sample

Following the analysis of completed questionnaires, a stratified sample
was identified for Phase II. All SSEQ respondents were asked to participate in
Phase II and were informed that approximately 30 students would be selected

for interviews. Consent, grade level, and sex of students were the criteria for

selection. All homerooms that participated in Phase

I

were represented in

Phase II. During this phase, 31 students (13.8% of Phase I sample) provided

additional data regarding adolescent interests and needs in sexuality
education. Grade levels and sexes of the Phase II sample appear in Figure 9.

Due to criteria set for selection of this sample, the number of students
representing each grade and the balance between sexes is nearly equal.
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Figure 9. Student sample by grade and sex (Phase II)
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Student interviews were conducted individually utilizing the Interview
Guide (Appendix E). Interview questions 1 and 2 related to sources of sexuality
education. The first question on the Interview Guide corresponded with question

1 on the SSEQ. After students confirmed, and in some cases, clarified written

responses to question 1 on the SSEQ, they were asked, "who should teach
sexuality education to adolescents?" Three common responses to this question
emerged: parents, parents and teachers, and teachers. As illustrated in Table 4

(Appendix G), 29% of the students agreed that parents should should teach
sexuality education to adolescent sons and daughters. Most students simply
responded, "Parents." Responses with explanations why parents were preferred
included:

Probably their parents because it's a lot more personal if it
comes from your parents than just teachers talking to a
whole room of students.(Interview #11, eighth grade male)
Their parents because that would be the most appropriate.
(Interview #31, seventh grade female)

Three (9.6%) students responded "mother or father" rather than "mother and
father." Other preferences for sexuality education were "parents and teachers"

and "teachers." Both received 25.8% of total responses. Several students
explicitly stated parents were preferred as primary sources and teachers as
secondary sources. For example, one student said, "Parents should teach you
about it first and then after you've heard some of it from your parents [you could

come] to school and hear about some more of it." Another student suggested,

"Kids should learn it first from their parents and then it should be just like a
review from teachers." Multiple sources (more than two) were preferred by two
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students. Both mentioned "friends" as sources when multiple sources were
identified.

Question 2 (Interview Guide) also began with a statement seeking to
validate SSEQ written responses. Students were told SSEQ responses could

be changed, if necessary. The only changes made by students during the
interview process were changes to question 3 (on SSEQ). These changes,
prompted by question 2 of the Interview Guide, were made by two students who
decided they did not have sexuality education in a particular grade.

The second part of question 2 (Interview Guide) elicited responses of

satisfaction and/or dissatisfaction with sexuality education experienced at
school. Table 5 (Appendix G) presents numerical data for this question. Nearly

39% of the students interviewed described dissatisfaction with sexuality
education at school. The following comments illustrate their dissatisfaction:
They (teachers) said, "ask any questions you want" but they didn't
answer my questions. They said, "wait until sixth grade." I wanted
to find out then. (Interview #8, sixth grade male)

They just kinda ran filmstrips. They didn't really explain anything.
. .
I wrote notes to my friends. I mean they didn't really explain
they let the filmstrips talk and just kinda corrected papers. Most of
had a
them were really too embarassed to talk about it. Mrs.
question box that you could put questions in, but nobody did it.
(Interview #16, eighth grade female)
.

I don't think that the school system is not even close to being good
with sex ed. They shy away from it whenever it comes up. And a
topic in school, they'll say "Well, that's not a thing to be discussed
about in school." What if, well, my parents don't talk to me about it
and I'm supposed to learn things here. How come I can't learn
about sex education? That's education, too.(Interview #14, eighth
grade male)

Interestingly, most of the students who expressed dissatisfaction were
male and the majority of students who expressed satisfaction were female. The
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remaining students reported being both satisfied and dissatisfied; these were

both male and female students. Explanations indicating satisfaction and
dissatisfaction included:
Well, I guess so but they didn't really explain a lot.
(Interview #20, seventh grade female)
Not with seventh and fifth grade. Sixth grade is where I learned
taught the best. My seventh grade teacher
the most. Mr.
didn't even explain it. It was only like three days and that was
it. (Interview #6, seventh grade male)
Actually, what it really shot on the most was reproductive and
that's about it. I wouldn't change what happened, but what I
would change is just make it a little longer time to where you
could talk more. (Interview #13, seventh grade male)
Yeah, I guess. [In] fourth and fifth grade I didn't really learn that
much because everybody laughed. In sixth grade I was more
satisfied with it than I was in fifth and fourth. (Interview #21,
eighth grade male)

Research Question One

Research question one was explored in greater depth and detail during
Phase II.

Data obtained from questions 3, 4, and 5 of the Interview Guide

captured the adolescent perspective of what topics might be included in
sexuality education and why the topics should be taught to adolescents.
Following validation of "very important" topics selected on individual SSEQ's,
students were asked a sequence of questions for each topic selected. These
included, "Was the topic taught at school?", "Why is the topic important?", and

"In which grade(s) should the topic be taught at school?" Table 6 compares
topics selected by sexes (males and females) and grade levels (sixth, seventh,
and eighth). The table also indicates if topics have been taught at school.
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STD's and AIDS

The majority of students selected STD's (77.4%), AIDS (74.1%),
preventing STD's

(64.5%),

preventing pregnancy

(58.0%),

and puberty (54.8%)

as "very important" topics. Most students reported these topics had been taught

at school. However, high percentages of students reported that STD's and
preventing STD's had not been taught; 41.6% and 55.0%, respectively.

When students were asked why they, individually and as a group,
strongly believed STD'S and AIDS should be taught in sexuality education
(questions 3 and

Interview Guide), patterns in the data revealed six distinct

4,

beliefs about the importance of these topics (see Table 7). Beliefs related to

finality, reality, sensitivity, and prevention of STD's and AIDS. Words and
phrases describing death were used to explain the finality of AIDS and other

STD's. When finality was discussed as a belief independent of other beliefs,
students' comments included:
If you didn't know about any of this stuff, you might get STD's or
AIDS, and it can cost your life. (Interview #4, sixth grade male)

Well, if you don't know about how you can get AIDS and all that
stuff, you can die from it. If you get it you may not know about it.
You can get it from having sex and all that stuff. And, I think you
should know about that and just think about it. (Interview #1,
eighth grade female)
They say that AIDS can kill you, that it's like a disease that you
can't get rid of . . until they make a cure and if you get it you're
practically dead already. So you should be aware of it.
(Interview #23, sixth grade female)
.

So many people have died from it. It's like really sad when you
hear about it (Interview #31, seventh grade female)
.
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In regard to reality, a typical response was, "So people know that they can get
it." Reality was often discussed with other beliefs, especially the belief of finality.
The following comments are examples of this connection:
I've never really been taught what STD's is, but I know what
AIDS is and I think everyone needs to know about them because they're out there. If you have sex, you're gonna be in
danger even if you use a condom because they don't work all
the time and it (AIDS) could kill you. (Interview #2, eighth
grade female)
I think kids should know sex is not just a fun thing. Maybe it's
fun later in life with someone you really care about, but it's not
just something you go out there . .. quick, quick, quick. AIDS
can kill you. Like Magic Johnson. Kids are going, "no way not
Magic." It can happen to anybody. And, Magic . . he's a normal person, I mean, he's not magic. (Interview #6, seventh
grade male)
.

Because I've heard of people getting really sick and some of
them dying and it can happen to anybody. (Interview #22, sixth
grade female)

Prevention was also discussed independently and with other beliefs. Students

suggested the importance of learning about STD's and AIDS related to
prevention. The following excerpts suggest the importance of prevention:
Because if we learn about it, there's the chance that we might be
able to stop this spread and if it's stopped, then a lot of people
may not get it and it would also prevent kids from getting hurt from
other kids and so on. (Interview #12, seventh grade female)

I never learned anything so it kinda would be helpful to know
about them and how not to attract them. (Interview #13, seventh
grade male)
Because if they get into sex and then the don't know that it's happening, they won't know how to prevent it. They won't know what
to do with themselves. To prevent these things, I think they should
teach more about them. (Interview #18, seventh grade female)

So you can learn how to prevent from getting them. (eighth grade
male)
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Other students discussed prevention after describing the possibility of death
(finality). Comments relating to these beliefs included:
Well, it's scary. It's like ... if you get AIDS, you're gonna die. I
would deal alot with AIDS and STD's because the more you
know, the safer you are. (Interview #11, eighth grade male)

Because some of those diseases that you can get can kill you,
and I think kids should be aware of that and to try to be safe.
(Interview #3, sixth grade male)]
You can catch them (STD's and AIDS) if you have sex and then
you can die. You need to learn about that and how to prevent it.
(Interview #26, sixth grade female)

Making reference to four beliefs, another student commented, "Well, it's very

important because a lot of people are dying (finality and reality) and a lot of
people are getting it (epidemic) so we need to stop and make sure not a whole

bunch more people are going to get it (prevention). Epidemic emerged as
another common belief. Many students suggested these topics (STD's and
AIDS) were important because they were of epidemic proportions. They were

described as "the plague of the 90s." One expression of concern for the
epidemic was:

It's so big and there are so many people at a young age having sex
and getting these diseases and we've really got to learn what's going
to happen to us in the future because if in the year 2000 everybody
has a sexually transmitted disease, the world's not going to be a
great place for the kids. (Interview #9, seventh grade male)

The concept of time-oriented information repeatedly appeared in student
responses, therefore, this was identified as a another belief regarding the
importance of STD's and AIDS education. Students referred to STD's and AIDS
as "topics of the 90s." One student prefaced his comments on AIDS with, "this is
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the 90's and we should talk about it." Although beliefs were mentioned
independently, the majority of students interviewed supported teaching STD's
and AIDS to adolescents because of multiple beliefs.
Preventing Pregnancy

Preventing pregnancy was also selected by the majority of students as a

"very important" topic. Without apprehension, many students spoke of birth

control. Birth control was the only method of prevention that students
mentioned. Student concerns regarding this topic included:
She told us the the males use condoms and the females find
something else to use. (Interview # 12, seventh grade female)

They didn't talk enough about birth control and STD's. They told
us how it happened, but they didn't tell us the risks. We asked a
few questions, like if it were possible to get pregnant like this way,
but they didn't tell us how to prevent STD's, how to stay not getting pregnant, or how to protect yourself. They didn't explain anything like that. We weren't ready for hands-on, but we were ready
just to be told about it. Half of the kids in sixth grade didn't know
what condoms were. (Interview #14, eighth grade male)
They never did say anything about birth control or anything. It was
just all how everything works. They didn't say anything about birth
control .. in case a seventh grader ... I doubt they'd know anything about it. They'd probably end up pregnant or something.
(Interview #16, eighth grade female)
.

And, for the kids that have ... are into sex ... they don't get condoms and I think that they should. If the teachers could somehow
get some condoms, give them to those kids because those kids
can't get them anywhere. But, if they pass out condoms to them,
then that will mean that some kids will think "well, if they're passing out condoms, then it's okay to do it" but it's not. And, not to do
it until your way older because you'll . . . you don't know what you
are doing right now. If you do it now and then some girl gets pregnant, the guy's gonna leave her. If she gets pregnant, then she
won't have a career or job. (Interview #18, seventh grade female)
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They don't tell anything about condoms and sponges and everything like that. They (teachers) just tell them (students) "you can get
AIDS and everything" but it's, like, how can we prevent it with condoms? (Interview #23, sixth grade female)
Puberty

Students also rated puberty as a "very important" topic. Common
perceptions of the importance of teaching adolescents about puberty included:
I think they should know what it is so they don't think something's
wrong with them. (Interview #14, eighth grade male)

Well, because if you know what's happening to you, you're not
going to be so confused. (Interview #12, seventh grade female)
Because women . .. when they have their period .. . their parents
don't really talk to them about their puberty and mine didn't really
tell me and I just had this big mess. So, they didn't really tell me
about it and I thought I was, like, dying or something. And, when
they (female adolescents) don't develop their breasts and everything they are, like, waiting for it and they're not going through
puberty and they're waiting for puberty and they should just let it
happen. We should start talking to them early so they know what's
going to happen when they go through puberty so they know what
to do and they know what's happening to them. (Interview #18,
seventh grade female)

Other topics that rated high (>40%) amongst students who participated in

Phase II were sexual abuse, pregnancy and prenatal care, and reproduction

(including male and female reproductive systems). When asked why sexual

abuse and pregnancy were important, personal experiences and others'
experiences were reported. The following accounts are examples:
I've been sexually abused before and some kids, girls and guys,
they get really freaked out and they don't want to tell nobody and
I think that they should. They should learn what it is. Everyone
needs to know what to do when the situation comes up and they
know what's going on. (Interview #18, seventh grade female)

49
Because I've been sexually abused by my uncle and I didn't tell
my mom. I was in first grade and then I told my mom when I was in
fourth grade and so it was like really hard for me. It happened to
my sister, too. When she told my mom, I decided that I should tell,
too because I learned that she didn't get in trouble so I wouldn't of
gotten in trouble. (Interview #23, sixth grade female)
I know this girl . . . she doesn't really have many friends and she's
pregnant. And, it seems like if you have friends you can talk to, you
don't have to go out and get pregnant and feel like that's the only
way anyone will like you. (Interview #2, eighth grade female)

Regarding reproduction and reproductive systems, students repeatedly
reported that these topics focussed on the female. Comments included:
I'd make it so when they talked about, you know, the reproduction
system in the male and female . . . I think they should talk about it
equally not like we're (females) more important like Miss
did in fifth grade. (Interview #15, eighth grade female)
They taught us (reproduction) in sixth grade, but they didn't do a very
good job of it. They spent about two weeks on the female but only,
like, two days on the male. They didn't teach you equally. They did
more on the female than the male. (Interview #25, eighth grade female)
I think that they should teach the boys something 'cause they were
just . . . at my school they were just teaching the girls about them
growing up, but they didn't have nothing for the boys. (Interview #26,
sixth grade female)

Research Question Two

As for research question two, patterns in the data revealed that students'
believe sexuality education should begin in fourth or fifth grade. Grade levels to

begin teaching sexuality education at school are presented in Table 8
(Appendix G). The majority of students (41.9%) reported they would like
sexuality education to begin in fifth grade. Students typically said, "fifth grade

would be a good time to start talking about some of these topics." An eighth
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grade female agreed that sexuality education should begin in fifth grade
because her "friends have had sex and need to know about that kind of stuff."

Age-appropriate, progressive sexuality education was described by many

students. For example, a sixth grade female decided fifth grade would be
appropriate for discussing puberty and sixth grade for STD's, preventing STD's,

and preventing pregnancy. Another student commented, "Fifth, just to warm
them (adolescents) up and sixth to tell them everything. And, seventh but we
didn't here and eighth grade and high school."

Thirty-two percent of the students suggested starting sexuality education

at school in fourth grade. As reported by a seventh grade student, "Sex
education should start in fourth grade, but shouldn't tell as much. They should
leave some for fifth, sixth, and seventh." Students suggested that topics such as

sexual abuse, self-esteem, and communicating with parents be taught "as early
as possible."

Students' Suggestions for Sexuality Education

The final question of the Interview Guide (question 8) asked students for

suggestions on how teachers and students could work together to make
sexuality education more meaningful for adolescents. This question appeared

to be the most difficult for students. It was repeated and rephrased when
necessary. The following list of suggestions for sexuality education emerged
from the data:

(1) Begin sexuality education early (most topics between fourth
and sixth grade).
(2) Divide sexes at start of sexuality education (in fourth or fifth
grade) then combine sexes in single classroom. Many students
reported positive experiences in earlier grades of sexuality education because they were "split up."
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(3) Same-sexed teachers at start of sexuality education. Students
also expressed the importance of same-sexed teachers in earlier
grades because "it was embarassing to ask questions" in the
presence of the opposite sex.
(4) More than half of the students said sexuality education was "a
joke" because students and teachers "were embarassed." Comments such as, "everybody laughed" and "even the teacher
laughed" were echoed. Therefore, establish comfort level in the
classroom and seriousness when teaching sexuality education.

(5) An inadequate amount of time spent teaching sexuality education
at school was reported as one reason of dissatisfaction. Inadequate
coverage of sexuality education topics was another reason students
reported they were dissatisfied. Students typically said, "They
didn't explain to the fullest extent." Therefore, establish time and
teaching commitment to sexuality education.
(6) Cover female and male aspects of sexuality (i.e. reproduction)
equally.

(7) Provide opportunities for questions and comments in and outside of the classroom. Even though, students admitted it was difficult to ask questions, many emphasized the need for "questions
and comments time." One student said, "like at first didn't understand and the teachers got kinda mad when you kept asking questions and they kept having to answer. When you still didn't understand and you asked the same question over again, they got mad
at you and they kinda would yell, raise their voice, and when they
raised their voice everybody got real quiet and we didn't want to ask
anymore questions so we missed part of that. By not getting mad at
the class, they could, like, explain this to the person after school or
theycould explain it in front of the class. You get comfortable after
awhile, but it's a little uncomfortable at first. (Interview #12, 7th grade
female)
(8) Provide opportunities for student involvement. One student suggested, "We could put, like, posters on the wall and we could have
drives to help the people that have diseases and raise money for the
doctors. And, have somebody who has the disease tell the people
how they got it and what happens to them and then have, like, a
doctor come in and explain everything." (Interview #18, 7th grade
female)

(9) Provide opportunities for students to make choices regarding
sexuality education content.
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Summary

This chapter identified sexuality topics of adolescent interests and
perceived needs.

Similarities and differences between sexes (female and male) and
grades (sixth, seventh, and eighth) were explored. The Kruskal-Wallis test of

significance identified five significant sexuality topics by grade level and the
Mann-Whitney tested significance by sex (finding 17 sexuality topics statistically
significant).

Interpretation of data obtained in Phase II interviews appeared in the

second section of this chapter. Categorical sets of data were identified and
supported with quotations.

Following analyses of Phases

I

and

II

data on relevant sexuality

education content (research question one), data regarding grade(s) in which
sexuality education should be taught was presented (research question two). A

summarization of students' suggestions for sexuality education concluded the
chapter.
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V. DISCUSSION AND RECOMMENDATIONS

Issues discussed in this chapter focus on sources of sexuality education

and the stated objectives of this study. Recommendations for immediate
consideration are made for school administrators and educators. Following
recommendations for educational researchers, a final quote is given as impetus
for further study.

Sources of Sexuality Education

In contrast to research by Davis & Harris (1982) and Thornberg (1981),
students reported parents and/or teachers as their primary sources of sexuality

education. Furthermore, 85% of the students interviewed believed parents
and/or teachers should teach sexuality education. This study, however, targeted

early adolescents which may explain why these results differ from the results of
earlier studies.

The interviews conducted in Phase II provided an opportunity to validate

Phase I data. For example, question 2 of the Interview Guide began with a
statement verifying grades in which students reported having had sexuality
education at school (question 3, SSEQ). The high percentage (51%) of eighth

grade students who reported not having sexuality education in seventh grade
was noted as a concern, therefore, eighth grade students were asked to verify

this finding. One student explained, "They were going to give it (sexuality
education), but they didn't give it to us." Other students concurred that sexuality
education was not taught in seventh grade.

Students were also asked to interpret SSEQ responses when necessary.

On questions 1 and 14, a few students wrote the word "Bodsquad" without
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explanation. One student wrote "Bodsquad" for source of sexuality education

(question 1) on her questionnaire, therefore, she was asked to interpret her
response during the interview. She explained that Bodsquad was a sexuality
education program her church had sponsored. Another student made reference

to the Bodsquad program when responding to question 4 (Interview Guide)
regarding sexuality education topics. Students who talked about the church-

sponsored program during Phase II interviews said they did complete a
questionnaire on sexuality education content. "Bodsquad" also appeared

beside question 14 on some questionnaires which may explain why the
percentage (32.1%) of students who reported they did complete a written
assessment was higher than those who reported (20.9%) a teacher had asked
about their sexuality education interests and needs.

Students' Interests and Perceived Needs

As recommended in the studies by By ler et al. (1969), Rubenstein et al.

(1976), Maslach and Kerr (1983), and Sobal (1987), students' interests and
needs should be considered if sexuality education content is to be relevant.
When asked how sexuality education might become more meaningful for all
students, one student responded:
If they (teachers) would just listen to this (SSEQ). Listen to what
the kids have to say and what they want to learn, I think that
would .
that would give us the most. It would give us more to
take in and more to understand because it's what we want to
know. (Interview #9, seventh grade male)
.

.

After sexuality topics of importance were identified in Phase I, Phase II

further explored what appeared to be "very important" to students. Topics of
greatest importance to students reflect current societal concerns: adolescent
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pregnancies and STD's. As discussed in the literature review on adolescent

sexual involvement, students were aware of increasing sexual involvement
among adolescents. An eighth grader talked of sixth and eighth graders that
"have had sex." Another eighth grader expressed concern about "girls in middle
school becoming pregnant," and said it had happened to someone she knew. In

Phases I and II, students agreed that AIDS, STD's, preventing STD's, and
preventing pregnancy should be taught at school. Phase II asked students to

explain why these topics were "very important" to them as well as their
classmates. Explanations led to a more complete adolescent perspective on

sexuality education interests and perceived needs. Some students provided

explanations based on personal experiences while others explained the
pressure adolescents experience, in general. The following examples of peer
pressure illustrate such explanations:
I'll take you into my personal situation, I guess. I had a girlfriend
and my friends . .. my peers were pressuring me to have sex with
my girlfriend and go into some sexual relationship and I don't think
people should have to go through that. (Interview #14, eighth
grade male)
As it's been tried on me, you might get into doing the wrong things.
(Interview #27, seventh grade male)
They teach you about peer pressure, but it's not like they say it is.
It's a lot tougher than they make it out to be. (Interview #9, seventh
grade male)

I think they should teach a whole bunch about it because the reason
why girls are having sex at such a early age is because of peer pressure. All their friends are doing it. So, it's very hard because you don't
want to do it but you have this feeling for this guy . . . (Interview #18,
seventh grade female)

Despite differences in developmental characteristics, the results of this
study suggested that early adolescent perceptions of sexuality education are, in
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many ways, similar. Similarities emerged in Phases I and II. Sixth, seventh, and
eighth graders shared more similarities than males and females.

Similarities and Differences Between Grade Levels

Phase I and Phase II results between grade levels were comparable

regarding the importance of sexuality topics. Thus, reliability of the Phase I
instrument was evident. As reported in chapter IV, the Kruskal-Wallis test of

significance reported differences between sixth, seventh, and eighth grade
responses for female and male reproductive systems, dating, peer pressure,
and preventing pregnancy. Patterns identified in Phase II data replicated these

results. Patterns depicted stability, increase and/or decrease in topical
importance. For example, a pattern of increasing importance from sixth to eighth

grade was evident in topics such as: dating, peer pressure, STD's, preventing

STD's, preventing pregnancy, and abstinance. A slight rise and fall in the
importance level of reproduction and reproductive systems (female and male)

was noticed in seventh grade responses. In Phase I, 18 topics were rated

similarly by the three grade levels. Two topics (reproduction and puberty)
bordered on being significant at the .05 level. Twelve topics were rated similarly

by sixth, seventh, and, eighth graders in Phase II. Of these 12 topics, two
(communicating with parents and with peers) decreased in importance. It was

unclear why data revealed decreasing importance of communicating with
peers. This finding contradicts the literature on adolescent social development
which describes the significance of peer relationships during adolescence.
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Similarities and Differences Between Sexes
A substantial number of differences between sexes were found in Phase

I data. Phase II data did not reveal as many differences. Yet, females selected
more "very important" topics than males in both phases. In Phase II, topics such

as sexual abuse, peer pressure, and preventing pregnancy were more
frequently selected by females. Sexual abuse was significant in Phase I. These

findings support Sobal's findings in 1987 that 1) females had more concerns
than males and 2) females were more concerned about topics such as abuse,

pregnancy, and birth control. Another observation of corroboration between
Phase I and II results was noted. Fifteen topics were rated differently between
female and male students in Phase II. Eleven of these topics were significantly
different when tested in Phase I. Disparities also existed between Phase I and II
data. Therefore, further investigation of this phenomenon is suggested.

During Phase II, students were asked if the topics they rated "very
important" were taught at school. Two of the five topics rated "very important" by

the majority of students were reported to be taught at school. These "very
important" topics were AIDS and puberty. As for STD's, preventing STD's, and

preventing pregnancy, responses were divided. Approximately half of the
students reported they did not learn about each of these "very important" topics.
During the interview phase, many students stated they did not know what STD's

were nor could they name a particular STD other than AIDS. A comment
illustrating this point included:
AIDS is probably the only thing we've really talked about. I guess
they said there's other diseases you can get but they don't really
talk about those. AIDS is what they concentrate on. (Interview #15,
eighth grade female)
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The data indicated STD's are of greatest importance to these adolescents.
Minimal, if any, education on STD's (other than AIDS) implies their education
has been predominantly AIDS education. Eighty-seven percent of the students

in Phase II agreed that AIDS had been taught at school. These students
unanimously agreed that reproduction, reproductive systems, puberty, and peer

pressure had also been taught at school. Sexual abuse received nearly equal
"yes" and "no" responses of being taught at school. Sexual feelings, rated high

by Phase ll students, was not taught in the classroom according to Phase II
data.

Further investigation of particular topics taught in sexuality education at
the middle school level is suggested. It should be noted that students in Phase I

were not asked which topics listed in question 4 (SSEQ) were actually taught at
school. Inclusion of this question should be considered if the questionnaire is to
be administered again.

Responses from both phases of this study demonstrated students'
willingness and ability to comment on sexuality education. While the statistical
data provided a succinct and parsimonious summary of relationships between

grade levels and sexes, the interviews provided depth, detail, and individual
meaning. Regardless of grade level or sex, students were responsive when
questioned in both phases of the study. In Phase II, student comfort was evident
as individual interviews progressed. Indicators of student comfort were length of
response, tone of voice, and eye contact.

In general, students generated a substantial amount of information

regarding adolescent interests and needs in sexuality education. Their
expressed interests and perceived needs might provide direction for sexuality
education and influence the decisions of school administrators, educators, and
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researchers. The following recommendations have been generated from Phase
I and II results.

Recommendations

For School Administrators

Following evaluation of existing sexuality education curricula, a district-

wide assessment of students' interests and needs should be completed.
Comprehensive sexuality education should encompass elementary, middle,
and high school levels without excessive overlap. Results from Phase I data

indicated that students have experienced repetitive sexuality education or

"fragmented sexuality education." This

is

an issue requiring further

investigation.

As for sources of sexuality education, students reported they preferred

learning about sexuality from parents and/or teachers. Therefore,

it is

recommended that administrators honor students preferences by 1) hiring

qualified health/sexuality education specialists, 2) providing in-service

education and continued support for those assigned to teach sexuality
education, and 3) involving parents in educational decision-making process
and programs.

For Educators

Since considerable responsibilty for student development (intellectual,
emotional, and social) is placed upon teachers, awareness of adolescent needs

is essential. Inclusion of reported interests and needs would add relevance to
sexuality education, therefore, is highly recommended when making curricular
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decisions. Teachers should assess student interests and needs prior to
teaching sexuality education whether it is taught as a course or unit within
Health Education. As suggested in other studies (By ler et al., 1969; Scales,

1981), involving students in course or unit planning may positively influence

learning outcomes. Scales argued that adolescents' "actual rather than
assumed needs" would, likely, be met if students were included in program

development. As discovered in this study, adolescents will discuss sexual
issues and many have experienced sexual dilemmas. Problem-solving and
practice reacting to such dilemmas may facilitate cognitive growth and social
responsibility. Attention to individual questions as well as class discussions on

sexual issues are important to students. Such discussion should occur in a

classroom environment where comfort and respect is established and
maintained.

For Future Research

In regard to instrumentation, minor revisions to the SSEQ and Interview
Guide might be made. Question 3 of the SSEQ should clarify that responses are

to reflect grades completed. The demographic question requesting racial
background also requires clarification. Even though this particular question was

reworded after field testing the SSEQ, students in the actual study also

demonstrated difficulty with the question. Therefore, the percentage of
Caucasion students who participated in this study may be higher than reported.

Many students indicated they were white, American, or white American on the

line provided for "other". Other students identified themselves as Native
Americans upon recognition of the of the word "American". Teacher and student

input regarding the context of this question is suggested before further revisions
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of the SSEQ. As for questions on the Interview Guide, question 7 was
inconsistently asked because of the limited length of time for interviews. Focus

groups might be an alternative method or may supplement data collected for
Phase II.

As mentioned in Chapter I, generalizations could be made by expanding

the subject pool. Although By ler et al. (1969) did not find differences amongst
adolescents of varying backgrounds, it is recommended that replication of this

study include students attending inner-city and rural schools. Accessing the

perspectives of teachers and parents might also add depth to this study.
Analysis of student, teacher, and parent perspectives on sexuality education
could lead to the integration of adolescent and adult perspectives, thus resulting
in a more balanced study.

Epilogue

Unique among other studies in focus and design, this study presented

the early adolescent's perspective on sexuality education. It was never
suggested that adolescents could singularly determine what should be taught in

sexuality education, but it was repeatedly suggested that their interests and
perceived needs be considered. As one student advocated for adolescents,
"Circle it (sexuality education) around the kids. The kids need to be the ones
that get to choose. It's for us." Pointing to the list of sexuality education topics on

his questionnaire, he concluded, "All this stuff is important. Everything should be
taught in one way or another."
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LETTER OF APPROVAL TO PARENTS

68

January 28, 1992
Dear Parent,

An Oregon State University research study on sexuality education
content for middle school students will be conducted, in cooperation
with the District, at Calapooia. The purpose of the study is to collect
information on what students believe is important in the sexuality
education unit of Health Education. The information will be valuable
at both District and State levels of curriculum design.
The study includes two phases. Students will be asked to complete a
14-item questionnaire in phase one. In phase two, the researcher
will conduct short interviews to validate responses from the
questionnaire. Anonymity and confidentiality of student responses
will be maintained. Both phases will be conducted during IIID, and

will be completed by the last week of February.
Additional information about the study is available from your
son's/daughter's homeroom teacher. If you have any questions,

comments, or would like to preview the questionnaire, please call. If

you do not want your son/daughter
please complete this form and return
[

I

it

to participate

to participate.
Son's/Daughter's

Name

Date

Thank you. Your support in educational research

Paul Nys, Principal

the study,

to the office by Feb. 7th.

No, I do not want

Parent or Guardian Signature

in

is

appreciated.

Gigi Sims, OSU Dept.

of Public Health
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STUDENT CONSENT FORM
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CONSENT FORM

If you completed the Student Sexuality Education Questionnaire, you
probably know that this O.S.U. study is about what students believe
is important to learn in sexuality education at school.

The researcher believes that students can positively contribute to
research. In other words, what you have to say is important.
Therefore, 15-minute interviews will be scheduled during HID to
discuss what you and your classmates believe should he taught in
sexuality education. All questions will address sexuality education
at school.

Of course, your participation in this study is voluntary, and you may

decide to end the interview at any time if you decide

to participate

in this phase of the study. All information will he kept confidential.
Would you like to participate in the 2nd phase of the O.S.IJ. study?
1 YES

If YES, print your name

2 NO
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MATERIALS PACKET
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SSEQ DISTRIBUTION and COLLECTION INSTRUCTIONS

The instructions for distributing and collecting the Student Sexuality
Education Questionnaire (SSEQ) are as follows:
1. Read SSEQ INTRODUCTION to students.

2. Distribute one questionnaire to each of your
homeroom students. Questionnaires are coded,
therefore must be distributed in order of students' names on class list.
3. Allow sufficient time for students to complete the 14-item questionnaire (approximately
15

minutes).

Collect completed questionnaires, then seal
them in large manila envelope in front of the
students.
4.

5. Researcher will collect before homeroom

ends.
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SSEQ INTRODUCTION

Please read aloud to class:
Our homeroom has been selected to participate in an Oregon State
University study. Your participation in this study is voluntary.

The purpose of the study is to find out what you would like to learn
about in Sexuality Education at school. You may have had Sexuality
Education, also called Sex Education or Family Life Education, in
Health, Home Economics, or Life Skills classes.

The questionnaire you are about to receive is short
you to comment on:

in

length. It asks

I. what topics concerning sex and sexuality are most
interesting to you, and
2. what topics concerning sex and sexuality you definitely
need to know about.

The researcher believes you will respond to the questions more
openly without having to write your name on the questionnaire.
Therefore, do not write your name on the questionnaire. All
responses will be kept confidential. Only the researcher will see your
responses. If you do not want to complete the questionnaire, you
may stop at any time. Please come up to my desk for the
questionnaire. Do not start until I run through the directions, and

give you pencils. Call students' names as they appear on class
list, and distribute SSEQ.
Read DIRECTIONS on SSEQ aloud.
Let's look at Question 2. This is an essay question. In the space
provided, write what you think Sexuality Education means.
Now, let's look at Question 4.
Read directions in parentheses aloud.
The 1st topic (a) on the list is "Love". You are being asked to decide if
learning about "Love" is "VERY IMPORTANT, SORT OF IMPORTANT,
NOT VERY IMPORTANT, or NOT IMPORTANT". The last topic (x) can
be filled in by you. Remember, circle one number only for each topic.

Are there any questions?
Distribute pencils. Alright, begin. Turn the questionnaire over
when you are finished. The pencil is yours to keep.
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STUDENT SEXUALITY EDUCATION QUESTIONNAIRE (SSEQ)

DIRECTIONS: After reading each question, respond according to
directions in the parentheses ( ). Complete responses are very
important.

1. Over the years, who has taught you the most about sex'?
(Circle one number.)
1

Mother

2 Father

Brother
4 Sister
5 Teacher
6 Friend
7 Television
8 Other (please explain)
3

2. What does sexuality education mean to you? (Write your
answer in two or three sentences in the space below.)

3. Please indicate whether or not you can remember having
sexuality education in each of the following grades. (Circle
one number for each grade.)
YES

a. First grade

b. Second grade
c. Third grade
d. Fourth grade
c. Fifth grade
f. Sixth grade
g. Seventh grade
h . Eighth grade

NQ

1

2

1

2

1

2
2

I

2

I

1

2
2

1

2

I

(PLEASE TURN THE PAGE)
-1-
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4. Please decide if the following topics are very important, sort of
important, not very important, or not important to learn about in
school. (Circle one number for each topic.)
VERY
SORT OF
NOT VERY
NOT
IMPORTANT IMPORTANT IMPORTANT IMPORTANT
a. Love

2

3

4

2
2

3

prenatal care 1
1

2

3

4
4
4

1

2

3

4

3

1

2
2

1

2

3

4
4
4

2
2

3

2
2

3

1

3

4
4

1

2

3

4

3

1

2
2
2

4
4
4

1

2

1

b. Reproduction (how babies
are born)
c. Pregnancy and
d.

Relationships

1

c. Female reproductive system
f. Male reproductive system
g. Sexual feelings
h. Sexual behaviors
i. Dating
j. Puberty (physical changes)
k. Communicating with parents
1.
Communicating with peers

m. Peer Pressure
n . Sexually Transmitted
Diseases (STD's)
STD's

1

1

1

1

o. Preventing

p. Preventing

1

1

Pregnancy

q. Self-esteem

r. Homosexuality
s. Sexual messages on television 1
t. Sexual abuse

2

u. AIDS
v. Decision-making skills
w. Deciding not to be sexually
active (abstinancc)

1

1

3

3

3
3

4
4

4
4

1

x.

Other

4
4

3

4
4

2

3

4

2

3

4

1

2

1

2

1
1

(PLEASE GO ON TO THE NEXT PAGE)
-2-
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5. What topics in sexuality education do you think you definitely
need to know about? (List two or three topics in the space below.)

6. Have any of your teachers ever asked which topics regarding
sex and sexuality were most interesting to you and your
classmates? (Circle one number.)
1 YES
2 NO

7. Do you talk with your classmates about various topics concerning
sex or sexuality? (Circle one number.)
1 YES
2 NO

8. Do you think you know what your classmates are interested in
when it comes to sex education at school? (Circle one number.)
1 YES
2 NO

9. Do you think you know what your classmates need to know about
when it comes to sex education at school? (Circle one number.)
1 YES
2 NO

10. What topics in sexuality education do you think your classmates
definitely need to know about? (List two or three topics in the
space below.)

(PLEASE TURN THE PAGE)
-3-

78

11. What grade are you in? (Circle one number.)
1 SIXTH GRADE
2 SEVENTH GRADE
3 EIGHTH GRADE

12. What is your sex? (Circle one number.)
1 FEMALE

2 MALE

13. What is your race? (Circle one number.)
1 CAUCASION

2 ASIAN
3 NATIVE AMERICAN
4 BLACK AMERICAN

5 HISPANIC
6 OTHER

14. Have you ever completed a questionnaire (other than this one)
on your interests and needs in sexuality education? (Circle
one number.)
1 YES
2 NO

Thank you for completing this questionnaire.
Please accept the pencil as appreciation for our
time and honesty.

4
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APPENDIX E

INTERVIEW GUIDE

8 ()

INTERVIEW GUIDE

I. When asked, "Over the years, who has taught you the most about
sex," your response was
(see SSEQ 1). Who do you
think should teach sexuality education to adolescents? Why?
2.

On

the questionnaire, you

indicated that you had

sexuality

(see SSEQ 3). Are you satisfied
with the sexuality education you have had? Why? What could be
education in grades

changed in sexuality education, if anything,

to

make

more

it

meaningful for you and your classmates?
3. On question four, you circled #1 for the topics

.

( see

SSEQ 4). Which of these "very important" topics have you learned
about in school? Why are these topics "very important"? I n which
grade(s) should these topics be taught?
Many students responded that STD's and AI DS are "very
important" to learn about in school. Why do students think these
4.

topics are "very important"? (see SSEQ 4).

If a teacher had plenty of time to teach all of the topics listed in
question four, should s/he teach the topics you circled "not very
important" and/or "not important"? Why? (see SSEQ 4).
5.

6. When you responded that sexuality education topics were "very
important," "somewhat important,"

"not very

important." or "not

important," did you respond according to what's important for you or
what's important for you and your classmates. ( see SSEQ 4).
there a difference between being interested in a sexuality
education topic and needing to know about it? Please give an
example. (see SSEQ 8 and 9).
7.

Is

8. How can students and teachers work together on making sexuality
education a meaningful learning experience for adolescents?

8I

APPENDIX F

TRANSCRIPTS OF INTERVIEWS

S?
Note: Question 7 has been deleted for all interviews.
indicates no response
... indicates a pause in response

....

INTERVIEW #1 (8th grade female)
1:

Probably, a teacher or someone that knows more about it than a friend.

2:

Yeah. I've learned alot ever since grade school. Have you had any sex
education in seventh grade? No, I heard they were going to give it to us,
but they didn't give it to us. I think you should have it every year, starting
in fifth grade.
I really don't know . .. probably, to talk more about AIDS and stuff.

4:

Love? No.
Pregnancy and prenatal care? Yeah, we learned something about
that.

Sexual feelings? No.
Sexual behaviors? No.
Peer pressure? Yeah.
STD's? No.
Preventing STDs? Kind of, added into AIDS.

Preventing pregnancy? Yeah.
Sexual Abuse? Yeah.
AIDS? Yeah.
Abstinance? Yeah, just a little.

Do you think these "very important topics should be taught in
school? Some of them. Probably peer pressure, sexual abuse, AIDS,

pregnancy. In which grade(s) should these topics be taught?
Seventh grade. What do you think should be taught in fifth
grade? What's in the person. What's in a man and what's in a woman.
How babies are made and all that stuff.
4:

Well, because if you don't know about it . . . if you don't know about how
you can get AIDS and all that stuff, you can die from it. If you get it, you
may not know about it. You can get it from having sex and all that stuff.
And, I think you should know about that and just think about it.

5:

Yeah, but they should cover that last. The "not important" can be taught
last.

6:

Some of them important to me. Most of them, like AIDS, important to
classmates.

8:

Maybe people can participate more. If you have a serious question, you
can go to the teacher by yourself and ask.
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INTERVIEW #2 (8th grade female)
1:

2:

Well, I think your parents should and your teachers should.
Maybe, a friend. If they've been through it, then they can tell you because
teachers just say the facts and friends can actually say different things.
Well, last year we took about two minutes of the whole time. I had a
teacher and he was a man, and I think he was a little embarassed to talk
about it.
In sixth grade, Mrs.
gave us paper and said, "If you have
questions that you don't want to say out loud, write them down, and I will
answer them the next day so no one would know." I thought that was
really good because it was confidential and you wouldn't have to be
embarassed.

3:

Do you think these "very important topics should be taught in
school? Well, I'm not sure about sexual abuse. They should just say,
you should tell a teacher or someone you trust. But, they should pretty
much teach about all the rest. Like love because I know this girl . . . she's
in a foster home because her parents didn't really want her. She doesn't
really have many friends and she's pregnant. And, it seems like if you
have friends you can talk to, you don't have to go out and get pregnant
and feel like that's the only way anyone will like you. So if you have
friends and you can talk to them, you can do different things than having

to have sex. In which grade(s) should these topics be taught?
Fifth grade because then you go into middle school and I know even
some of my friends have had sex before so they need to know about that
kind of stuff.
4:

I'm not sure, I've never really been taught what STD's is, but I know what
AIDS is and I think everyone needs to know about them because
they're out there. If you have sex, you're gonna be in danger even i
f you use a condom because they don't work all the time and it (AIDS)
could kill you.

5:

Yeah. They should still say something about it.

6:

Well, I know AIDS is important to pretty much everyone. Birth
control, condoms, and diseases is important to me.

8:

I don't know really. . make it more for kids. They (teachers) can focus on
things you want to hear so you're not drifting off into space. I think you
definitely need to know about AIDS.Love's a big thing but it's your
decision and so is abstinance. Focus on the facts when you're teaching
and not to make someone believe what you want them to believe. There
should be open discussion about that kind of stuff. They shouldn't just
say you shouldn't have sex unless you're married or you shouldn't have
sex unless you're in love.
.

84
INTERVIEW #3 (6th grade male)
1.

Well, I'm not really sure because this is the first year I've had sex

education. Do you think a parent is the one responsible for
teaching sex education? Sometimes, yes. Also teachers,
friends, grandparents.
2:

No, because this is my first year.

3:

Do you think these "very important topics should be taught in
school? Most of them, yes. I think sexual abuse is really something we
should learn about because a friend of mine was sexually abused by her
father. She was only eight or nine when this happened. So, students
should be aware of certain things.

In which grade(s) should these topics be taught? Not when
you're real young like first, second, or third grade because that's
something you don't really have to worry about because you practically
have your whole life ahead of you. So, probably from fourth grade on up.
4:

Because some of those diseases that you can get can kill you, and I think
kids should be aware of that and to try to be safe.

5:

No, because it would be a waste of time. If kids don't think it's
important then it doesn't need to be taught.

6:

I was mainly thinking about everybody.

8:

Well, I'm not really sure.

INTERVIEW #4 (6th grade male)
1:

My mom. Dad doesn't really like to talk about the subject. He thinks I'm
too young still. I don't know .. maybe, mostly your mother because she
.

knows what it's like. Would you like to talk with your dad about

sex? Kind of . . if he was comfortable. Teachers? I don't know. They're
okay I guess. They teach you a little bit, but they don't teach you the
basics and stuff. Friends? Well, my friends don't really talk about it.
.

2:

No.

People go to different schools. I think every school should teach you
about sex during fifth grade, a little bit at the end of fourth grade.
3:

Do you think these "very important topics should be taught in
school?Not all of them. Which topics should be taught in school?
Sexual abuse because I've seen sometimes on shows where people get
raped and that's kind of what sexually abused is, and you can get in a lot
of trouble for it. And, if the girl doesn't want to have sex then you should
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just leave her alone and say maybe some other time. Also, AIDS, STD's,
preventing STD's, pregnancy and prenatal care. In which grade(s)

should these topics be taught? Fifth.
4:

If you didn't know about any of this stuff, you might get STD's or AIDS
and it can cost your life.

5:

Yeah.

6:

What's important to me and my classmates.

8:

Maybe one day it can be a law that you have to wear condoms.

,

INTERVIEW #5 (6th grade female)
1:

Well, probably your mother, father, and teacher.

2:

Yeah. The kids were split up. We had a male teacher and a female
teacher, and the girls went with the woman teacher. That was, I guess,
why I liked it because we didn't have to be with the boys.

3:

Puberty? Yes.
STD's? A little.
Preventing STD's? Not really.

Preventing pregnancy? A little.
AIDS? Yes. Well, see we had a section on sex ed. and then a week

afterwards we had an AIDS thing. What was covered in sex ed?
Puberty. How your body changes.

Do you think these "very important topics should be taught in
school? Yes. Puberty to know what's going on with your body and stuff.
STD's, preventing STD's, and AIDS to know what precautions you
should take to not get it and stuff. Preventing pregnancy because you
don't want to be 13 years old and have a baby and stuff. In which

grade(s) should these topics be taught? Fifth (for puberty), sixth
(for STD's, preventing STD's, and preventing pregnancy), fifth (for AIDS).
4:

5:
6:
8:

Well, it's very important because a lot of people are dying and a lot of
people are getting it so we need to stop and make sure not a whole
bunch more people are going to get it.
Yeah, because you want to know as much as you can about
everything.
Me and my classmates.
They can work together by, I don't know, make it interesting. Just make it
interesting, I guess.
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INTERVIEW #6 (7th grade male)
1:

Someone who knows, has lots of experience and has a degree or maybe
parents since they've lived a long time.

You responded, "other". What do you mean? Television. I've
seen some movies on T.V. that are kind of ... we don't get HBO, cable
channels, or have a satelite dish, but we do get just the regular CBS and
NBC and they show too much.
2:

Not with seventh and fifth grade. My teacher (in fifth grade) was Mr.
Do you know him? He lives in Corvallis. He has a major
thought I could tell the principal there. I mean I was trying to
problem. I
get the guy replaced because he'd go up to boys and give them shoulder
rubs but he didn't do it to the girls. This guy just went too far. Sixth grade
taught the best. My seventh
is where I learned the most. Mr.
grade teacher didn't even explain it. It was only like three days and that
was it. I am hoping a teacher (in eighth grade) will really do a good job.
.

That's a hard question. Maybe go into more detail, try to explain just a
little bit more. I mean the teachers get stuck. I've seen them refer to
packets and stuff, but the library has pretty good stuff in there and I was
shocked. I go, I never learned about this. In sixth grade I learned about
that, but it's sort of starting to go away. I try to remember. It's kind of, like,
slipping away. So, that's why I went to the library. They have so much
more information in there. I mean, it's great.
3:

Do you think these "very important topics should be taught in
school? Yes. In which grade(s) should these topics be taught?
think it (sex education) should start in fourth grade, but shouldn't tell as
much. They should leave some for fifth, sixth, and seventh.

4:

5:

6:
8:

Because I think kids should know sex is not just a fun thing.
Maybe it's fun later in life with someone you really care about, but it's not
just something ... you go out there ... quick, quick, quick. AIDS can kill
you. Like Magic Johnson. Kids are going, "no way, not Magic". It can
happen to anybody and Magic. He's a normal person. I mean he's not
playing the game, but he's not magic
magic. He's magic when he's
when it comes to something God controls.
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INTERVIEW #7 (7th grade male)
1:

I don't know. Who would you feel most comfortable with when
learning about sex education? Probably, Mr.
If not a
.

teacher? Probably, my cousin.
2:

I didn't have it in sixth grade at all.
Not make the book (health) so big.

3:

Do you think these "very important topics should be taught in
school? Yeah. In which grade(s) should these topics be
taught? Probably, seventh grade and up.

4:

Because they probably don't want to get it.

5:
6:

Probably me.

8:

I don't know

.

.

.

like watch movies and have discussions.

INTERVIEW #8 (6th grade male)
1:

Well. I'm not too sure. That's kind of hard. I think a person that is sincere
and not joking around and kind of goofing off just a little because it's
not a joke. This is true and it's preparing us for the future and stuff. So, I
think a teacher. Well, not Mr.
because he use to joke around a
lot. I don't think he could handle sex ed. Are your mom and dad your

primary sources of education? Yeah. My mom and dad don't really
hide anything. I mean, they're straight up and they tell me how it happens

and stuff. You also responded, "other". What do you mean? Well,
friends and stuff. You know
offensive.
2:

.

.

.

joking around. Some of it is really

Not really. They didn't answer all my questions. They said, "Wait until
sixth grade." I wanted to find out then and they said, "Ask any questions
you want."

I guess if they really talked about it and explained it really simple to some
kids because on the genes, it's just this and this makes this. Our teacher
only went one time through both times, in fourth and fifth grades. I would
like it if he would explain a little bit more. After this, the girls got to watch
a movie and got to ask questions about boys, but we couldn't ask
questions about the girls. This one girl, I don't know who she was, but
she said that she heard that boys had wet sleep . or wet dreams and
the girls were just laughing and laughing and they never let it down for
two years. Even the teacher was laughing. Basically we learned about
boys in our class because well we were boys. It'd be nice to know what
.

.
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happens to the girls too because if we ever have a wife and she's
pregnant, we can know what she's going through.
3:

Love? No. It's just the physical part. The emotional part hasn't been
explored.
Reproduction? Yeah, just a little bit and then the rest was about boys
and stuff.
Pregnancy and prenatal care? Barely. I did learn a little bit when I
was real young because my parents made us watch a movie about it on
channel seven about how everything happens. Then, I was watching
20/20 and it showed this guy who made a pillow for infants and they put it
around their head so it feels like they're in the womb and makes them
calm down.

Relationships? No.
Female repoductive system? Yes.
Male reproductive system? Yes.
Sexual feelings? No.
Sexual behaviors? No.
Dating? No.
STD's? Yes.

Self-esteem? No.
Homosexuality? No.
Sexual abuse? No.
AIDS? Yes.

Decision-making skills?

No.

Do you think these "very important topics should be taught in
school? Yeah. In which grade(s) should these topics be
taught? At fourth grade, I don't think people are mature enough to
handle it, but at fifth grade, between fifth and sixth grade, that's probably
about a good time to talk about some of these topics.
4:
5:
6:

8:

Well, I think if the kids are sincere and they're gonna actually try to learn
about this and they're not gonna be goofing off and the teacher's sincere
and she's willing to teach and answer the questions and teach more than
most teachers normally teach, I think it would work out a little better.

INTERVIEW # 9 (7th grade male)
1:

Well, you learn different things from a teacher, the t.v., and from your
mother and father than you would from each other. So, like, if you listen
to a friend they'll say something different than the teacher would. And, if
you could listen to all of them and put it all together, it would ... that's
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what probably it would mainly be in life. Is all of that input good?
Well, there are jokes and stuff and then you watch stuff on t.v. or a movie
that doesn't really matter. It's just there for ratings or whatever. It doesn't
make a difference whether you watch it or not. It doesn't teach you

anything. So, who should teach sexuality education? Well, if
you're going to listen to your mother or father, I mean, you know that they
have life experiences because of yourself. But, a teacher is given a
curriculum. They teach you things that you're going to need to know all
through life. So, I think a teacher would be most qualified, but a mother or
father would be able to explain all the twists about it.
2:

Well, they teach you things about how it's supposed to be, but they won't
teach you things about how it might be. They teach you about peer
pressure, but it's not like they say it is. It's alot tougher than thay make it
out to be.
Well, if they would just listen to this and listen to what the kids have to say
and what they want to learn, I think that would ... hat would give us the
most. It would give us the most and more to take in and more to
understand because it's what we want to know.

3:

Relationships? Not about how we should handle them . . about
parents and stuff but not about how we should handle them at this age, if
we have any.
.

Female reproduction? Yes.
Male reproduction? Yes.
Sexual feelings? No.
Sexual behaviors? Like intercourse? Sort of.
Dating? No, not at all.
Puberty? Yeah, that was fifth and sixth grade.
STD's? Well, not really. We didn't learn much about it in fifth grade
because I don't think in fifth grade it was as big as it is now. Last year we
kinda went through it because it was a topic and it was pretty big.

Preventing STD's? No.
Preventing pregnancy? Well, we went over condoms and
diaphrams and stuff.
Sexual abuse? Not really. We went about it kind of avoiding it. We
talked about it for a little while, but it wasn't really a hot subject that we
really wanted to talk about.

AIDS? Yeah.
Other: activity at a age like ours? No, none at all because the
teachers just want to avoid that I think.

Do you think these "very important topics should be taught in
school? Well, I don't think they can teach things like relationships and
dating because we'll all do it different all through life and sexual feelings
you can't control. So, I think if they could just try to teach us it would be
better than just avoiding it.
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4:

Well, because it's so big and there are so many people at a young age
having sex and getting these diseases and we've really got to learn
what's going to happen to us in the future because if in the year 2000
everybody has a sexually transmitted disease, the world's not going to be
a great place for the kids.

5:

Well, I don't think you could really cover love because it's gonna be so
different for everybody. You're gonna feel a different way and there are
just some things you just can't cover because it's feelings, and teachers
can't really teach about feelings.

6:

I think everybody feels a different way. I mean, when it comes to this
you're not gonna think of your friends . . your best buddies.
.

8:

Just like maybe have a box or something that you can put in ideas of
what to teach and stuff for students and students could drop a piece of
paper in there. It doesn't have to have their name on it, but it can have an
idea or a thing like this (SSEQ). The teachers have to circle it around the
kids not what they want to teach because, I mean, they're grown up and
they know all about this stuff. But, the kids need to be the ones that get to
choose since it's for us. All this stuff is important, everything that I've
circled, and I think everything should be taught in one way or another.

Did you feel comfortable with the questions? Well, yeah because
finally somebody is doing something for us and we get to choose what

we want to learn. Do you like being asked, "What's important to
you? Well, not from a teacher because if somebody asks you what do
you want and it's a teacher, they're usually going to manipulate it and
make it so they can teach it because there's alot of stuff that either they're
too embarassed to say or they're not allowed to, but we still need to learn
it.

INTERVIEW #10 (7th grade female)
1:

Probably, your mom or dad.

2:

Yeah.

3:

Love? No.
Relationships? Yeah.

Female reproductive system? Yeah.
Male reproductive system? Yeah.
Puberty? Yeah.
Peer pressure? Yeah.
STD's? Yep.
Preventing STD's? A little bit.
Preventing pregnancy? Yeah.
Homosexuality? No.
Sexual abuse? Yeah.
AIDS? Yep.
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Decision-making skills? Kinda.
In which grade(s) should these topics be taught? Fourth grade.
4:
5:

Some of them.

6:

For the class to learn.

8:

Have kids pick something to talk about and then talk about it.

INTERVIEW #11 (8th grade male)
1:

Probably, their parents because it's alot more personal if it comes from
your parents than just teachers talking to a whole room of students.

Should teachers be teaching sexuality education? Well, yeah
but I think that kids should learn it first from their parents and then it
should be just like a review from teachers.
2:

Well, it's not ... I guess it would be okay ... it leaves out some stuff.
There's some stuff that's like really not important or shouldn't be taught.

What do they teach too little of? Well, I don't think they teach
enough of, like, diseases or, like, birth control 'cause when you're young,
like fifth and sixth grade, you're just learning about it and you're going
through puberty and stuff. So, I think that should be important. Are you

suggesting they teach you more about diseases, how to
prevent diseases, and birth control? Yes. What grade(s)?
Middle school and all of high school. What do they teach too much of?

What do they teach too much of? Well, like, they talk about, like,
dating and stuff or like ...they just teach some stuff that seems kind of
stupid for school. The way teachers say it .. when it comes out, it
sounds stupid.
.

3:

Sexual feelings?
STD's?
Preventing STD's?
Preventing pregnancy?
Homosexuality?
Sexual messages on television?
Do you think these "very important topics should be taught in

school? Yeah.
4:

Well, it's scary. It's like
. if you get AIDS, you're gonna die. I would deal
alot with AIDS and STD's because the more you know, the safer you are.

5:

Well, I don't think they should talk about love or dating because that's
pretty personal and if they (adolescents) can't figure it out on their own

.

.
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because how do you talk about dating? If his point was about maybe
being pressured or something I guess that would be okay, but not
teaching about dating. It's kind of embarassing to have a teacher stand
up there and talk about love and dating and all that stuff.
6:

Sort of both because some of it's what I think is important and some of it's
what I think should be taught a lot more.

8:

Kids have to find out about it in their own ways and they can't, you can't
really teach them. You can educate them but it all comes down to

whether they're gonna listen to you or not. So, how can we make an
impact, if any, in the classroom? Well, alot of kids don't take it quite
seriously. So, if we can make it something that would be easier for them
to relate to.
INTERVIEW #12 (7th grade female)
1:

Well, their mom or dad and, then possibly a teacher, and then if they still
don't understand they can ask a friend.

2:

Pretty much, yeah. Well, there was one teacher I didn't like at the time
and so we just practically made fun of him most of the time. The only
thing they didn't teach us about was ... they taught us about some
STD's, but not very many.

More about the diseases and then a little bit more about, like, like what its
(sexuality education) meaning is.
3:

Reproduction? Yeah, that was in sixth grade.
Because you might do something that you might regret, and if you know
what you're doing than you might not have a baby or something.
Either fifth or sixth.

Female and male reproductive systems? Yeah.
Well, because if say somebody was at a different school and they didn't
take it in fifth and they moved or something. Then, if somebody didn't take
it in fourth grade, they might get it in sixth grade.
Fifth. Well, parts of it should be taught in fourth grade and parts of it
should be taught in sixth grade again.

Puberty? Yeah, that was in fifth and sixth grade, and I had a
little bit in fourth grade.
Well, because if you know what's happening to you, you're not going
to be so confused.
Well, parts of puberty you can start in fourth grade and then other parts
you can start all the way along middle school.
STD's? Not very much. We learned a little bit about syphilis and mostly
AIDS.
Fifth and sixth grade.
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Preventing STD's? No.
Because if you know how to prevent them, you should be able to do
something, not that you should, but to be able to do something and be
careful about it.

Preventing pregnancy? Well, not really. A little bit last year. She told
us the males use condoms and the females find something else to
use.

Well, because
drop-outs.
Sixth grade.

.

.

. so they don't get pregnant and they're not going to be

AIDS? Yes, we have a whole AIDS curriculum.
Because if we learn about it there's the chance that we might be able to
stop this spread and if it's stopped, then a lot of people may not get it and
it would also prevent kids from getting hurt from other kids and so on.
Well, the AIDS can be taught all the way through, you know. But, when it
gets into the other type things, they can probably start teaching it in the
fourth grade. What "other type things"? AIDS and sex. They say it is
in the AIDS curriculum, but they don't explain it that much.
4:

see comments above.

5:

Well, if the question comes up, she should always give a little. Say a
paragraph or so about it if the question comes up, and even if the
question doesn't come up, she should just say a little bit about it.

6:

Well, some of them it was for me and then some of them it was for
classmates.

8:

Okay, I like at first didn't understand and the teachers got kinda mad
when you kept asking questions and they kept having to answer. When
you still didn't understand and you asked the same question over again,
they got mad at you and they kinda would yell, raise their voice, and
when they raised their voice everybody got real quiet and we didn't want
to ask anymore questions so we missed part of that. By not getting mad at
the class, they could, like, explain this to the person after school or they
could explain it in front of the class. You get comfortable after awhile, but
it's a little uncomfortable at first.

INTERVIEW #13 (7th grade male)
1:

Teachers some, but mostly parents. Have you had some sexuality

education with teachers and some with parents? Just teachers.
My parents haven't talked about it at all.
2:

Actually, what it really shot on the most was reproductive and that's about
it.
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I wouldn't change what happened, but what I would change is just make
it a little longer time to where you could talk more. Let me think .. they
make it sound like a job and stuff and it's something just to learn about.
Not make it so tense.
.

3:

Love? No.
I thought it was important because you don't really know what to do.
Kids, like, in sixth and seventh and probably eighth joke around with it.
They make it sound .. what I've heard is ... it sounds weird and sick
and all that.
Well, it's kinda too tense for sixth graders, but maybe eighth would be the
.

best.

Reproduction? Yeah, sixth grade.

Well, it shows what ... how human life is put in not just the stork comes
along and throws the baby down the chimney.
Sixth grade would be the best.

Pregnancy and prenatal care? No.
Some girls do get pregnant and they need to know what to do when
they do get pregnant.
Mostly, in high school because that's about when they mostly get
pregnant.

Relationships? Yeah.
Because from what I've heard on the news is it sounds like they just go
out there and do it and there's no relationship. They just go out and do it.
I think they should start early enough .. sixth, seventh, and
eighth.
.

Sexual feelings? No.
Like I said with relationships. Same with sexual behaviors.

Dating?
Like seventh and eighth.

Puberty? Not a whole lot. In sixth grade we just kinda whizzed past it.
Our teacher didn't really want to get into it. She just kinda said, "Well, this
is what happens."
Seventh. Sixth grade, I could tell, was kinda intense.

STD's? No.
For one thing not that many people know about them. I don't know
anything about them. And, it's something that would be interesting
because there are a lot of diseases.
I'd say from about seventh grade on.
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Preventing STD's? No.
I never learned anything so it kinda would be helpful to know about them
and how not to attract them.

Self-esteem? Well yeah. Teachers have talked alot about it. There
have been school activities about self-esteem.
Well, because if you're getting ready to do it and you'll just kinda feel
drowsy and you won't really know what to do. You'll just forget
everything. It won't just help you out in sex ed. It will help you throughout
school and at home.
All grades.

AIDS? No.
Well, AIDS right now is about the plague of the 90's. It just goes through
and kills everybody that gets AIDS. And, that's a very painful process to
family members, you, and it just hurts when a friend or somebody gets it.
I think it'd be sixth and up. I don't think it'd be too intense for sixth.

Decision-making skills? No.
Because after awhile when they get a real good relationship with
somebody and they want to know what to do next. If they want to continue
the relationship, what should they do? If they don't, then how should they
end it.
I think it should be from fifth up.
4:

see comments above.
No.

...

6:

More myself

8:

Well, do how you're doing it. Have conferences with people that are not
sure about it. If you're confused, talk to teachers and when you talk to
your friends don't make it sound like a joke or something 'cause it is
serious and it can cause you death.

what I wanted to learn.

INTERVIEW #14 (8th grade male)
1:

My dad has always been kinda straightforward with me about this. You
know, it's just something that some people don't think we should talk
about, but they don't know that it is really something that is really
important. I think it should be both your parents and the people at school.
I think parents should communicate with their kids and go through it and

make sure they understand. Which people at school? Like maybe
counselors or maybe health teachers.
2:

No, I'm not. Well, 'cause most of the times when they taught us, they
didn't talk enough about birth control and STD's. They told us how it
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happened, but they didn't tell us the risks 'cause in sixth grade it was a
bunch of laughs and giggles and stuff. In seventh grade, it was more
serious. My other school took us into the library and we watched a few
films and stuff. We never heard a peep out of either of the schools or
either of the grades about STD's or birth control. We asked a few
questions, like if it were possible to get pregnant like this way, but they
didn't tell us how to prevent STD's, how to stay not getting pregnant, or
how to protect yourself. They didn't explain anything like that. We weren't
ready for hands-on, but we were ready just to be told about it. Half of the
kids in sixth grade didn't know what condoms were.

Well, I would've gone back maybe a little younger, maybe fifth grade
we'd start. We'd start simple stuff. We wouldn't go into the more medical
phrases and stuff. I think that we would talk about diseases and stuff and
just establish to most of the kids what sex is.
3:

Reproduction? Yeah, I have. That was the first thing we learned. They
didn't explain to the fullest extent.
Explain the differences in the sexes of the body.
We could start, maybe, first year of middle school.

Pregnancy and prenatal care? Not really.
To be honest with you, because I know sixth graders that are
having sex. They should know about pregnancy and prenatal care
before they even have sex.
Sixth or seventh.

Female and male reproduction? Yes, I have. That's the first thing I
learned about in sex ed.
I think we'd start on the reproductive systems so that when kids are
learning this they get it all at once
Middle school or maybe fifth grade.

Sexual feelings?
Well, what I meant by sexual feelings is that some of the kids that are
having sex . .. they don't know what it is. I mean they don't know what a
big responsibility it is and they don't know if it's right or wrong and I'm not
who to say if it's right or wrong, but I think they should know about it
before . .. I know many eighth graders who have had sex .. . many close
friends of mine that haven't used birth control devices.

Dating? No.
Yeah, I think we should because there's certain things, you know, you
learn . . just things you learn from media, you know. Like, you're
watching a movie and a guy takes a girl out on a date and they make out
in his car and stuff and things like that . . gets into a sexual situation. I
don't think kids should have to think that that's what's expected of them
on a date.
Fifth or sixth grade.
.

.
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Puberty? Kind of. A little bit. Not that much.
I think they should know what it is so they don't think something's wrong
with them.
Fifth grade, I think 'cause most of the kids haven't had puberty yet and
when you're maybe about sixth or seventh grade, you do. You have it.
You experience it.

Communicating with parents?
I think that is the most important one on this entire list 'cause in this day
and age most of the parents, they don't communicate with their children.
I'm pretty lucky because my parents communicate with me and I have two
older brothers and I've been able to find out what it is so it doesn't take
me by surprise.

Communicating with peers?
I'll take you into my personal situation, I guess. I'm in eighth grade and I
had a girlfriend and my friends .. . my peers . .. they were pressuring me
to have sex with my girlfriend and go into some sexual relationship and I
don't think people should have to go through that. I think it's up to them.

STD's? Preventing STD's? No, I haven't. Maybe on television
programs, but nothing from my school.
That is the thing that I think people should stand up. That is, like, the
number one thing on my list because there's so many people out there
that don't realize . .. you know, they hear this so many times but they still
don't realize that it can happen to them and that there is a way to prevent
it and that you just shouldn't loaf around and not worry about it. It's
something that needs to be talked about with your parents .. . with the
school. You know, it needs to be brought up in every day life. It's nothing
that we should shy away from. This is the 90's and we should talk about
it.

AIDS? The teeniest bit. I think we might have brought it up once or twice.
Most of the kids say they learned about it in media. They don't hardly
learn anything about it in school.
As young as you can possibly get away with. They've been telling us
about drugs since we were little tots and you can get AIDS from using
drugs. You know how they have DARE, I think they should do something
with sex education like that.

Preventing pregnancy? As far as they might have told us just
abstinance.
Yes, it's very important.
Sixth grade.

Self-esteem? Not really.
It's really communicating with your peers 'cause if your peers think little of
you, then you have little self-esteem.
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Sixth grade... well ... I can remember I was in third grade and I
sometimes would be low with my self-esteem. I think they should take this
full on and take this back as far as they can.

Homosexuality? No, I have not.
I think some of the people who are homosexual .. . they think that there's
something wrong with it. You know, I'm not homosexual but I think that it's
their right. I have nothing against them. Mostly, just learn not to be
prejudice against them.

(other)? Birth control and condoms
I think that they should know. Some of the kids, they know. I know
because I just know that you can get them at the health clinic downtown.
Some of the kids don't know.
4:

see comments above

5:
6:
8:

Maybe it would help if they're going to work on the younger
crowds. Just to work with with smaller groups because if you're in a room
maybe coed sex ed. in such a younger age isn't that great of an idea. I
understand that it's just the same, but they won't handle it as maturely.
I don't think that the school system is not even close to being good with
sex ed. They shy away from it whenever it comes up and a topic in
school, they say "Well, that's not a thing to be discussed about in school."
What if, well, my parents don't talk to me about it and I'm supposed to
learn things here. How come I can't learn about sex education? That's
education, too. I think they should really just take it full on instead of
messing around. I think that people should know that some eighth
graders know . . . we should teach more of this in school.

INTERVIEW #15 (8th grade female)
1:

I think your parents. I don't think kids like it when teachers say it
I don't
know . .. because they're not ... you just don't want to listen to them
because they're not really, I don't know, like when my mom talks about it
can listen, but when a a teacher talks about it I kinda turn away. I think it's
just because it's a teacher. I know alot of parents that don't teach their
kids about sex and we only had it in fifth and sixth grade. That's the only
.

I

time we ever talked about it in school. Are kids getting any
information? I think wrong information.

99
2:

No, in sixth grade they showed us a video on how a baby was born. We
didn't really learn anything about . . . in fifth grade we just talked about
parts of the body and stuff.
I think they should talk about . . . they don't really talk about sex. They just
talk about the female's body and the male's body. They don't really talk
about, like, relationships and marriage and stuff and when you really
should have sex. I mean they just . . it's, like, just there.
.

3:

Reproduction? Yeah.
Our class . . . like my brother's class . . . when he was in eighth grade they
were, like, I don't know . . they would try anything and last year they
were too good to try anything. This year, we kinda go one step at a time. I
mean, we don't really talk about sex all the time. I mean we don't hear
guys talking about it all the time like we did when my brother was here.
I think it should be in seventh grade . . in sixth grade.
.

.

Female and male reproduction? Kind of. Yeah. In fifth grade we
had the girls split up with the woman teacher and the boys split up with

the man teacher. Did you like that? No. I think it should be all together
'cause in sixth grade when we were all together, they all laughed and all
the guys got sent out in the hall. I think we probably learned more about
the female because it was a female teacher.
Puberty? Kind of. Yeah. Not really. We had this little booklet and we
were supposed to read it which most of us didn't read it because we were
supposed to go home and read it which nobody wanted to because I

guess .. because .. .
Sixth grade. That's when you're body starts changing.

Communicating with parents? In seventh grade we did a little bit
about talking with parents, but I'm really close to both my parents.
Actually, I'm close to all four of them and I can talk to them about
anything. It's easy for me because my mom said I can always come to her
when I needed her.
Early. All the time. Maybe fifth grade.

STD's? Yeah, somewhat. AIDS is probably the only thing we've really
talked about. I guess they said there's other disease you can get but they
really don't talk about those. AIDS is what they concentrate on.
It should be earlier too. Sixth and seventh.

Preventing pregnancy? Not really.
I think we shouldn't do it . . . until you're older. Even if you're ready, I think
you should be married.
Ninth or eighth grade, I guess.

My fifth grade teacher said abstinance is the best. You shouldn't do it
until you're married. That's all she said really. We didn't really learn alot
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about it. I guess she just said we shouldn't do it until we're married. Do

you think a teacher should tell you when you're ready? No, it's
our decision.
4:

Because you don't want to get it and they taught us about how not to get
it. I mean, like, our English teacher talks about it . . . about you should
always wear gloves when you're dealing with peoples' blood but, when
my aunt fell over and she was, like, panting and blood started coming out
of her mouth I didn't think about gloves because I was too scared to think
about gloves. I just helped her.

5:

I think so. If they have time. I think the important ones should come first
and then the not so important ones.

6:

I think it's both.

8:

I'd make it so when they talked about, you know, the reproduction system
in the male and female . . . I think they should talk about it equally not like
we're (females) more important like Miss
did in fifth grade. And,
like when
we talk about diseases, I think we should talk about all of
them not just one.

INTERVIEW #16 (8th grade female)
1:

Probably a mother or father. Maybe a teacher.

2:

I don't know, they just kinda ran filmstrips. They didn't really
explain anything. it was just . . . she had a question box that you could put
questions in, but nobody did it. I didn't really care in fifth and sixth grade. I
just . . . I never did think of doing anything like that. I thought it was gross.
I wrote notes to my friends. I mean they didn't really explain, they let the
filmstrips talk and just kinda corrected papers. Most of them were really
too embarassed to talk about it.

Well, explain, like, what kinda diseases are out there and how
dangerous it is and you should wait until you're married. It
just . . . you don't really want to take the chance of getting pregnant or
anything. They could . . they never did say anything about birth control
or anything. It was just all how everything works. They didn't say anything
about birth control . . . in case a seventh grader . . . I doubt they'd know
anything about it. They'd probably end up pregnant or something. Did
.

you have sex education in seventh grade?
No. Is it coming up in eighth grade? I think. I'm not sure. Mr.
is my health teacher so I doubt that's going to be very helpful. My brother
was in his class and he gets embarrassed and he blushes.
3:

Love? No, not in school.
Because you should love somebody before you have sex with them.
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Seventh and eighth grade.

Reproduction? Yeah.
You should know because if you never learned that I doubt
they're gonna teach it in high school . They'd probably assume that you
learned it in middle school and they would just think that you probably
already know it and that you can't go to high school not knowing about it.
Sixth or seventh.

Pregnancy and prenatal care? No.
Because you can't have a baby without knowing how to take care of it.
Eighth.

Sexual feelings? No.
Because you're not really in grade school anymore and you're in school
with eighth grade girls and you might think, "Oh, she's really cute" and
they would probably need to know about that.
Probably about sixth.

Sexual behaviors? Sort of. Not really. Not in school.

Because, I don't know ... I mean ... you might ... most kids, like, in our
school won't go out with anybody if they're straight. Straight's like they
haven't held anybody's hand or kissed anybody, they won't go out with
them. It's just that they should know because, I mean, if they're sixth
graders and they have a seventh or eighth grade boyfriend or girlfriend
either they're gonna expect them to at least hold their hand and if they
don't know what to do and if they're really embarassed about it . . they
could learn about it.
.

Sixth.

Dating? No.
I don't know, I mean I don't think it's really that important to learn about in
school, but your mom or someone could talk to you about it and tell you
to be careful.

Communicating with parents? No.
Because if you have questions. Well, if you need to ask somebody a
question. and, not learning sex education in the class, kids will feel stupid
walking up to the science teacher and say, "why does this work this
way?" So, they should be able to ask their parents without being
embarassed.
Probably about sixth.

Peer pressure? Yeah, over drugs.
Well, you're always gonna have people pressuring you to do things
friends and even family members and you should know.
Sixth.

.

.

.
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STD's? Some of them. Mostly, I've heard from my mom and, just like,
conversations between my mom and my aunt and my grandma and on
the news and stuff.

AIDS? Yeah.
You can't really .. . I mean, I would be really scared even after I was
married because AIDS doesn't show up for, like, 10 years. You never
know and I don't want to get any kind of disease. I want to live. So, no
matter what it takes . . . I want to live.
Sixth, seventh and eighth. Just every year they should be reminded of
how dangerous it's getting. It gets worse every year.

Preventing pregnancy? No.
You don't want girls in middle school pregnant. A couple of my
friends have had . . I know one person that has had three abortions and
has had one baby and is having another. It's a whole bunch of different
guys.
Seventh and eighth grade.
.

Homosexuality? No. I've heard about it in church.
Because it's not what God made humans for, I don't think.

Sexual abuse? Not in school. In church.
Because if your parents are sexually abusing you . . . you
would .. . I mean ... because usually if they abuse you, you abuse your
children and your children abuse theirs and it goes on and on and if the
kid realizes that what their parents are doing to them is absolutely wrong,
then they should take a stand against it and tell somebody and work it out
with their parents. If it's really bad and just don't like their parents or
something go to a foster home so they can stop the chain.Probably about
first grade through sixth grade and then probably about every year
because you have 16 and 18-year-olds that are getting that done to
them.

Decision-making skills? In seventh grade.
You need to know which one would probably be the better decision and
what to say really.

Abstinance? No.
You'd probably prevent a lot of diseases if kids actually followed through
with it.
Sixth.
4:

see comments above.

Note. Questions 5-8 were not asked because of the following question was

asked: On question #10 (SSEQ), you indicated "respect" was a topic
your classmates need to learn about. What do you mean?
Well, guys talk about girls, you know. They go, "that slut" and then ..
.

I
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if they do have sex, the first thing the guy's gonna do is go tell
another person and usually it's not when the other person loves the other
person and they just need to respect whoever, you know. I mean rap
songs and hard rock songs totally degrade women and some rap lady
groups degrade men. They just need to respect each other more because without us here nobody else would be here and without guys
we wouldn't be here and so, it's all a chain and we should just kinda
stick together and respect everybody.
mean .

.

.

INTERVIEW #17 (8th grade male)
1:

You wrote you "find things out on your own and you pick
things up here and there" regarding sex education. Where do
you "pick thing up?" My friends, brother. . I don't know. Nobody sits
and explains to me. Have you ever talked with your parents
about sex? No. How about teachers? Well, they try. Yeah.
.

2:

I don't know. I knew. Whatever they teach you, you already know. It's

nothing new. Do you think all students know? Well, anybody that
has a brain. I mean, they should. I mean, they give you your little
diagrams that are stupid. Whoever doesn't know that is kinda
different.
.

.

.

I don't know. I'd just have them teach somthing that's more interesting.
That stuff they teach, it's just .
I don't know. Most of the people I know, I
mean, already know it and so it's like they repeat everything year after
year pretty much. You don't learn anything new. They just like give you
new words for it or something. Just change what they do now 'cause right
now they don't really teach that much, I don't think. Teach more things.
They don't
people don't like talking about
.

3:

.

.

.

.

.

STD's? Preventing STD's? No.
Because it happens alot. It's the 90s, I guess. Now everybody's doing it
and alot of people don't realize it or they realize it but they don't know as
much about it. So, if you teach them about it, then they might understand
more.
Eighth.

Preventing pregnancy? No.
So they don't .. I don't know. It's just

alot of things start
happening in seventh grade and as they go into high school.
Seventh or just around the same time they talk about STD's and all that.
.

.

AIDS? Yeah.
It's just .
it's going around everywhere. So, I mean, you gotta at least
tell them about it.
I think you should have it in seventh grade.
.

4:

.

see comments above.
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5:

6:
8:

Yeah, if they've got something that they can teach. I just
I think that most of this stuff you can't teach. I mean you can talk about it
maybe, but it's not really gonna
Can students learn from talking
.

.

.

.

.

about these topics? I guess some people can.
9:

Probably me.

8:

I think you can teach all you want and you can preach all you want but it's
not gonna change what people do. That way you told them what you can
and what you know.

INTERVIEW #18 (7th grade female)
1:

Well, I think that men
I think that men teach it better because they talk.
Well, they talk to the boys about sex then
if
then they talk a little bit about the girls parts but I feel they should
talk . . I mean, I feel a man should because the boys are
most boys
are .. most boys think that when girls are at this age they can just, like.
go on a date and they can have sex with them. And, I'd like to have a
teacher try to tell the boys, "That's not it. You gotta wait awhile."
.

.

.

.

.

.

.

.

.

2:

I wasn't satisfied. I didn't really learn alot. Our teacher said that he
would tell us about AIDS but we never got to AIDS and I think that some
kids should get the facts about AIDS because AIDS is serious and more
and more youngsters are getting into sex.
Well, I'd have them talk about diseases, all the kind of diseases that you
could get and when is a good time to have sex like when you're really in
love and not just, "I want to see this guy, I want to have sex with him." It
should be .
like have the kids ask questions alot because they don't
ask very many questions and make the teacher really make them
understand because some kids just think it's all a joke and start laughing.
And, for the kids that have ... are into sex
they don't get condoms and
I think that they should. If the teachers could somehow get some
condoms, give them to those kids because those kids can't get them
anywhere. But, if they pass out condoms to them, then that will mean that
some kids will think "well, if they're passing out condoms, then it's okay to
do it" but it's not. And, not to do it until your way older because you'll
you don't know what you're doing right now. If you do it now and then
some girl gets pregnant, the guy's gonna leave her. If she gets pregnant.
then she won't have a career
or job.
.

.

.

.

.

.

3:

Reproduction? Yeah, I learned about the body parts of a girl and guy.
Because I feel they should know what they are and what they do.
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I think we should start as young as we could. Like about fourth grade,
between third and fourth.

Pregnancy and prenatal care? My teachers talked about it a little bit,
but they didn't really explain it.
Young people . . young girls are getting pregnant and they don't know
what to do with their babies. They don't even know how to take care of
their babies. They abuse them.
Sixth, seventh and eighth.
.

Female and male reproduction? Yeah.
I think it should be taught because little kids . . if some stranger comes
up to them and then they get, like, molested they won't know what the
body parts . . . well, they'll have a pretty good idea, but they won't fully
understand it.
I think it should be taught in about third.
.

Sexual feelings? We've had like

.
. They don't teach us very much.
They only teach us about, like, holding hands and stuff like that.
I think boys and girls need
It's hard to explain. They should really
know a lot about sexual feelings because if they get
like, if they see a
girl walking down the street and they just get all these feelings inside of
them . . they don't really feel feelings for them. I think because they just
see them and they want to meet her or something.
Probably about sixth.
.

.

.

.

.

.

.

.

Sexual behaviors?

Because I think that it is .. because when they have sexual
behaviors, like, like boys come up to you and stuff. I think it's
important thet they know what to do and tell them "no".
Fourth and fifth grade.
.

Puberty? Yeah.

Because women . .. when they have their period .
their parents don't
really talk to them about their puberty and mine didn't really tell me and I
just had this big mess. So, they didn't really tell me about it and I thought I
was, like, dying or something. And, when they (female adolescents) don't
develop their breasts and everything they are, like, waiting for it and
they're not going through puberty and they're waiting for puberty and
they should just let it happen. We should start talking to them early so
they know when
what's going to happen when they go through
puberty so they know what to do and they know what's happening to
them.
.

.

.

.

.

Communicating with parents? No.
Because some people .
pregnant,
when they have sex or they're
they don't go to their parents and tell them. They feel like they're gonna
run away or something like that. They don't know what to do. I think that
they should communicate with their parents and let them know. Even
.

.
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though their parents are gonna get mad, they should let their parents
know what's going on so they can help them.
Second.

Communicating with peers?
I wouldn't really talk to my friends about it because some of my friends
are already doing it and I really wouldn't want to talk with my friends
because they would say, "Oh, it's a good feeling" and they don't really
I wouldn't go with my
know what they're talking about. I would not
friends at all.
.

.

.

Peer pressure? A little bit, but not very much.
I think they should teach a whole bunch about that because
the reason why girls are having sex at such a early age is because peer
pressure. All their friends are doing it. So, it's very hard because you
don't want to do it but you have this feeling for this guy and you don't
want to be called a "slut" if you do it. It's a .. I think they should teach
about peer pressure because girls and guys don't know what to do.
.

STD's? AIDS? No. Preventing STD's? No.
Because if they get into sex and then they don't know that it's
happening, they won't know how to prevent it. They won't know what to
to
do with themselves. They'll, like, be so depressed and to stop .
prevent these things, I think they should teach more about them.
Very early, second.
.

.

Preventing pregnancy? Not to do it. Just say "no". That's all we've
learned.
Kids don't listen to "Just say no".

Self-esteem? No, not that much.
Because you need to feel good about yourself. You don't need to put
yourself down and if you just keep putting yourself down, you want
something to cheer you up and then you see this guy and then you feel
or a guy sees a girl and he wants to act, like, so cool and if he did it with
this girl, then his self-esteem would rise if he told all his friends.
Fourth. Very early, I think.

Homosexuality? No.
I don't really know what it is. I think girls and guys . it should just be
girls and guys, just heterosexuality. I think they should teach about it
because it's very serious because they could get AIDS that way too.
Between fourth and fifth.
.

.

Sexual messages on television? No.
Because some little kid is gonna turn on the t.v. and he sees these .
this guy and girl making out on the bed and he's gonna think, "well, if
they're doing that, then I can do it" but he can't.
First and second grade.
.

.

I
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Sexual abuse? No, but I've been sexually abused before and some
kids, girls and guys, they get really freaked out and they don't want to tell
nobody and I think that they should. They should learn what it is.
Kindergarten. Everyone needs to know what to do when the
situation comes up and they know what's going on.

Decision-making skills? No.
'Cause I want to know when to make my decisions
to do it.
Around third and fourth grade.

.

.

.

when I feel ready

Abstinance? No. We've learned a little bit about it, but not that much.
Because if that person doesn't want to do it then that's okay
because their not going to get into something that they can't
handle. It's good for them if they don't want to.
4:

see comments above.

5:

Yes.

6:

I think it's important to me and my classmates. All this.

8:

Like we could put, like, posters on the wall and we could have drives to
help the people that have diseases and raise money for the doctors. And,
have somebody who has the disease tell, talk to the people, how they got
it and what happens to them and then have, like, a doctor come in and
explain to them everything. And, I'd have a person like a girl or a guy,
whoever, and have all the school come and they would tell their point of
view about what they think about sex. It could be high school, middle

school and even grade school students. Do you think sexuality

education encourages students to become sexually active?
No, I don't. I think it will help them understand more about it so they won't
want to rush into it when they're little.

INTERVIEW #19 (8th grade male)
1:

Like, teachers or an organization.

2:

They usually just repeat stuff from the year before.

The could make it a little bit more interesting. They just tell you different
things and it doesn't . it's boring. They could take them (students) to a
hospital or something. Ask people in the street what they think.
.

3:

.

Love? Yeah, a little bit.
Because people keep getting pregnant earlier and earlier in life. Fifth
grade.

Pregnancy and prenatal care? Yeah.

I08
So people can be ready if they have
they're actually ready to.
Fifth or sixth.

.

.

. so, if they get pregnant before

Sexual feelings? Yeah, from my parents because my dad had a

problem. Have you learned about this topic in school? Not really.
No.

Just kinda goes along with being with somebody special.
I don't know.

Sexual behaviors? Yeah.
Because you need to know that it's okay to a certain point.
Around sixth.

Peer pressure? Yes.
So, they (students) can learn how to deal with it.
Any grade, like third, so they can build up to it until they're
in junior high.

STD's? Yes. Which STD's? AIDS, diabetes

.

.

.

I don't

remember all

of them.

So you can learn how to prevent from getting them.
Fifth.

Preventing pregnancy? Yeah.
Around sixth. Actually, around seventh or eighth when their
bodies start kicking in.

Self-esteem? Yeah, a little.
Because you need to learn that. I don't know exactly
important.
Any grade.

because it just is

Decision-making skills? Yeah.
Abstinance? No, not much.
I don't know
I think it kinda depends on who that individual person is.
I think before or during eighth grade.
.

.

4:
5:

I don't mind.

6:

For myself.

8:

Like set up like they do in high school
sometimes, like, put them
(students) on a budget and then marriage comes up.
.

.

.
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INTERVIEW #20 (7th grade female)
1:

Well, I think practically everybody should teach it. I guess most people
I think most people should know about it from practically everybody so It's
.

.

clear to them. Do you feel comfortable with your teacher
teaching sexuality education? At first I was kinda embarassed, but
then I got use to it. How about your parents? Well, my parents and I
and some of my sisters went to sex ed. and that was for St. Mary's school.
It's called the BodSquad. It's kind of a program where kids are being
taught about sexuality and how to say"no" and stuff. Who taught the
program? A couple of different teachers and some teenagers. Some of
them I knew.
2:

Well, I guess so but they didn't really explain alot. How does your

sexuality education at school compare with the BodSquad?
Well, I think I like the BodSquad better because my teachers didn't really
teach us that much about it and the BodSquad . . . they didn't give us a
whole bunch of assignments to do
like memorize a whole bunch of
things about it.
.

.

Well, I think they should, like, make it a bit more fun for the kids so
and
give them assignments that they can do in the class right then so they're
not, like, real long test things. And, I think that'd be easier for most
because then, I guess, it makes it more fun to learn and the kids listen
more, I think, because that happens with me. We can participate in it if we
want to. Some of the things that we did . . . we wrote down things like
peer pressure, things that we have to go through each day and we do
that and the parents do that, too. I think that's better because I found out
that we both have a lot in common about what we do each day.
.

3:

.

.

Love? Well, not really.
I think that we should learn about that in school that way we know if we
actually really love that person or if we don't really care about them that
much and we're just doing it for our own reasons and if we know that they
really love us.

Reproduction? Yes
So we know right off if we want to do it or not, you know, and we won't be
embarassed by most of the things that happen. It kind of .. I guess most
people go through it, like, they get emabarassed about something like
.

that.

Pregnancy and prenatal care? A little bit.
I think we should learn about that so we know, like, if we want to be
pregnant or not and if
and if we do get pregnant, like, what we can do
about it and, like, what kind of schools have baby-sitting things.
.

.

.

Relationships? Not really.

I
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Well, one thing I think we should learn about relationships is, like, how I
ong you think it might actually last and what kind of things you both like
and if you both like a lot of things, it will probably be a longer friendship.
And, if it's, like, totally opposite, you probably won't be together for very
long.

Female and male reproduction? Yeah.
I think it's important because we should know what is inside our bodies
so when a little kid asks us we can answer their questions instead of, like,
being stuck there not knowing a thing about it.

Sexual feelings? Not really.
So we know the difference between having loving sexual feelings and
just having sexual feelings like you want to do it and you don't really love
that person and how it might make you or that person feel about it.

Sexual behaviors? Not really.

Because if you're like ... I don't know ... I guess I think the
importance of learning about sexual behaviors is I think you
should know if you actually really want to have sex and stuff and what
you think about it and what you think about yourself.

Dating? A little bit, yeah.
So we know .. . so the kids know, like, what age their parents
actually allow it and what the parents feel about it.

Puberty? Yeah.
So you know what's actually happening to you when you have
puberty, so you know what's happening to you and how to take care of it
and so you won't really be embarassed in front of your parents about
something.

Communicating with parents? In the BodSquad I did. In
school, not really.
Because if you don't communicate with your parents then you might get
in trouble by them and if you communicate then you know what both of
you are thinking and that way you won't get into any quarrels in the future
or at least not as often.

Communicating with peers?
Well, if you can trust them with how you feel about things and being able
to tell them and you have a trust with them, then you can get along a lot
better with them and they won't pressure you into a lot of things as if you
didn't really communcate with them.

Peer pressure? Yeah.
Because if you don't learn about it you might get into something that you
don't want to do just because your peer tells you, "Everybody's doing it"
and stuff like that.

1

1
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STD's? Yes.
Because if we learn about them and then we get them, we won't be as
scared and if we know somebody that does have it then we won't be
scared of them or make fun of them.

Preventing STD's? Yeah.
Because then they know what they have to go against so they won't get it
and if you ... and how you can prevent it mostly.

Preventing pregnancy? Sort of. Not really.

. .. in the future ... since we know how to prevent it, we
probably won't be pregnant if we don't want to.

So we

Self-esteem? A little bit, yeah.
I think it's important because if we learn about it, then we'll know how to
build our self-esteem and also so we can learn how to help other
people .
teach them how to build their self-esteem and try to get
.

.

their self-esteem up. How does sexuality relate to self-esteem?
Well, if, like, you're depressed
Some people will have sex because
they're depressed and they just want to do something and they don't
really know what to do other than that.
.

.

.

Homosexuality? A little bit.
So when we grow up if we find that somebody has homosexuality we
won't reject them. Like if someone was homosexual in somebody's
family and we knew them that we wouldn't not go near him for the rest of
our lives or something and we don't make fun of him or reject him.

Sexual messages on television? Not really.
So we can stop those feelings before you do something without
thinking about what you're doing and that way, when that happens, then
you can prevent having STD's or being pregnant.

Sexual abuse? Yeah.
So when we grow up we'll know what to do if somebody starts
attacking us and so we'll also know what to do after somebody does that
like where to go and stuff.

AIDS? Yes.
So we don't reject those people and think that
if we learned about it
we would know that we won't get what they have.
.

.

.

Decision-making skills? No.
So you can make your own decision of what you want to do and so you
won't be forced into it by peer pressure.

Abstinance? Yeah.
Because you might not want to regret it later in life like with jobs and stuff
and when you get married.

1
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I think that fifth grade is a good start really because that's normally when
people start thinking about it, sort of. I think we should deal with all of
these things because that way we know what we're up against.
4:

Because we might know somebody like a real close friend that just got
AIDS and then, like, we don't want to be made fun of and we don't want
to be rejected because we're their friend.

5:
6:

I think it's important for everybody actually.

8:

I think to do that we should, like, do some, like, acting out of what some
people say to others and how we would react if we could react really
easily to it.

INTERVIEW #21 (8th grade male)
1:

Do you think an adult such as a parent or teacher should
teach sex education? No, 'cause I don't like hearing it from them.
What if they were comfortable teaching it? I think with a teacher it
would be possible. I don't think with my mom and dad it would be
possible. They'd buy a book about it to teach us.

2:

Yeah, I guess. Yeah. I don't know. Fourth and fifth grade I didn't really
learn that much because everybody laughed. In sixth grade I was more
satisfied with it than I was in fifth and fourth.
like the books
Well, they (in sixth grade) had better information on it
that we read and stuff. In fourth and fifth grade we read out of our
.

.

.

textbook. What would you like covered in eighth grade? The type
of relationship you should have before you do it.
3:

Reproduction? Yeah.
So you don't get your girlfriend pregnant.
Fifth and sixth.

Pregnancy and prenatal care? Not so much prenatal care but
pregnancy.
So you don't have
pregnant.
Sixth grade.

.

.

.

like your wife, like, drink or whatever when she's

Relationships? No, but our church did do this . . our Catholic
church. They had a thing on abstinancy and stuff like that. They taught us
about diseases and then they taught us what's the difference between
.

love and fake love and then they taught us

... they taught us mostly

about relationships and dating. Was it comfortable to learn about
sexuality education in that environment? Yeah, it was fun. didn't
know a lot of people there so it didn't bother me. Would you suggest
I

I
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that schools do something like that program (BodSquad)?
Yeah, I think they should teach everybody at once. When should

students begin a program like BodSquad? Fifth, just to warm
them up and sixth grade to tell them everything. I think you should have it
in seventh, but we didn't here. And, eighth grade and high school.

Female and male reproductive systems? Yeah.
So you know how your body works and the woman's too.
Sixth grade would be good.

Sexual behaviors? Well yeah, kind of. Sort of. I read a paragraph
during sixth. I remember reading a paragraph about that.
I don't know. So you know you're not acting weird.
Sixth.

Dating? Not here, but at church I did.
Well, so you can date the person you like.

Puberty? Yeah.
So you know what your body is doing.
I think you should start that in seventh grade. No, sixth. But
it's kind of a joke then.

Peer pressure? Yeah. Well, not so much sex but drugs.
So you won't get talked into something that you won't regret later on.
Sixth.

STD's? Preventing STD's? Yeah.
So people know what the heck it is so they don't get it.
Seventh, they're more mature then

Preventing pregnancy? Yeah.
I think you should start it
like say stuff about it in seventh grade, but
really focus on it in eighth grade.
.

.

.

Sexual abuse? No, I don't think we have.
So you know you're not raping a person.
At seventh. No. I think you should start it in eighth.
AIDS? We did in seventh grade, but that was only just for, like, a week.
We just did AIDS, nothing else.
Seventh.
4:

5:

Because, I guess, after Magic Johnson got it or whatever
like
everyone knows that they can get it now and it's spreading pretty fast.
.

.

.

I

6:

l

l

Some of them to me and some of them that I think a lot of people should
know.

8:

I'd split up the boys and girls. I mean have, like, another teacher
like a
woman teacher teach the girls. In sixth grade I think we should split
them up because we were in a group and we had a guy teacher so the
girls didn't really say nothing.
.

.

.

INTERVIEW #22 (6th grade female)
1:

Well, I think that parents should teach you some
about it first. Then
after you've heard some of it from your parents to come to school and
hear about some more of it.

2:

Yeah, it's basically
well, we learned most of it in fifth grade but I did
learn some of it from my mom when I was little in third and fourth grade.

.

.

.

.

.

.

It was okay. I think it was easier for us because we had two fifth grade
teachers and the boys went to Mr.
's room and all the girls went in
Mrs.
's room and so I think it was a lot easier. What do you
remember learning in fifth grade? Just mainly the organs. That's
basically it.
3:

Reproduction? Yeah.
Because in sixth and seventh and eighth is mostly when you get
boyfriends and girlfriends.
Fifth, sixth and seventh.

Pregnancy and prenatal care? We learned some of it.
So you know what's going on and stuff
Like in eighth grade.

.

.

. you know about it.

Female and Male reproductive systems? Yeah.
Fifth or Sixth.

Puberty? Yeah, we learned that in fifth grade.
Because in fifth grade is when you start changing and everything and I
think it's important to know what's going to happen or what is happening.
Fifth or sixth.

Communicating with parents? Not really. We haven't really learned
how to talk to your parents and stuff.
I think it's important to learn how to communicate with your parents so
you can tell them what's happening if you . or ask questions if you have
any questions. I think it's important.
I'll say fifth and sixth because that's when you start puberty.
.

.

Preventing STD's? Yeah, we started that this year a little bit.
Well, there's lots of diseases and stuff and I think it's important to know
what to be careful of and how to prevent it and stuff.

1
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Sixth and seventh.

Preventing pregnancy? No.

Sexual abuse? No.
Because I've heard some shows on t.v. and talking about it and stuff.
I'm not sure it should be taught in school.

AIDS? Yeah, we've heard some about AIDS, but next week we're going
into the AIDS curriculum and last year we learned how you can't get
AIDS.
Because, I've heard of people getting really sick and some of them dying
and it can happen to anybody.
Fifth grade and up.
4:

see comments above

5:
6:

I was basically writing what was important to me because I don't really
know what's important to the class because we don't talk about it very
much.

8:

Well, we could talk about it and we could, like, ask people what they're
comfortable with before we talk about it and just kinda .. but, I mean, like
last year when we learned about it we had these tests and everything
and I just think it made us study for the test but not remember it for a long
.

time.

Interview #23 (6th grade female)
1:

Well, I guess a mom, but I guess anybody should really unless they're
like somebody you really don't know. Like your sister or your brother,

your family. Anybody else? Your friends.
2:

Well, I guess. I really can't .. . well, like in fourth grade all the girls and
boys were together so it was like you couldn't ask any questions because
you'd be really embarassed. In fifth grade, it was fifth graders split up;
girls with girls and boys with boys so it wasn't as embarassing to ask
questions. They taught us about pregnancy and everything and my mom
came in because she was pregnant at the time with my sister.

Well, all they usually do is
they don't tell anything about condoms and
sponges and everything like that. They just tell them, "You can get AIDS
and everything" but they don't really tell you anything about AIDS and
they tell you about reproduction and then they don't tell you anything to
prevent AIDS.
.

.

.

I

3:
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Love? Yeah.
It's important to love each other.
Well, from about first grade to around twelfth.

Puberty?
we use to talk about it, she's gone
now, but we use to talk about how we're gonna tell our moms when we
started our periods and so it's like ... They tell you that you should
always tell your mom or dad or somebody but how? I mean, it's
embarassing.
Fourth grade. I've read alot of books that said you can start as early as
nine or as late as 17. Fourth grade are about nine-year-olds.
I'm like

.

.

. me and a friend

Communicating with parents? Not really. They just say you can tell
your mother, that everything is confidential. So what. How are we
suppose to communicate with them.
Because like, I watched this show and this girl was pregnant, but she
didn't tell her mom and so then she went and had an abortion and she
died of it. She couldn't really talk to her mom and both her dad and mom
believed stuff like if you get pregnant before you're married then you're
the devil, like, you're with the devil and everything, so she really coudn't
have it.
Probably, about fourth grade.

Self-esteem? No.
Because if you, like, think that you're dumb and everything or ugly or
stupid or fat or something then you're gonna try to boost it.
First grade.

Sexual abuse? Knd of. Not really. They tell you, "You should tell your
mom before it happens again.
Well, I know because I've been . . I've been sexually abused by my
uncle and I didn't tell my mom. I was in first grade and then I told my mom
when I was in fourth and so it was, like, it was very hard for me. It
happened to my sister, too. When she told my mom, I decided that I
should tell too because I learned that she didn't get in trouble so I
wouldn't of gotten in trouble.
Probably about first because it can happen in any grade.
.

AIDS? Well, kind of. They say that it can kill you, that it's like a disease
that you can't get rid of. That's practically all they say.
Because it's a real bad disease that you can't get rid of, that you won't be
able to get rid of until they make a cure and if you get it you're practically
dead already and so you should be aware of it. It's like., "Yeah, I'm aware
of it" but then later down the years you might even get it and so I think you
should really be aware of it and that you should be really concerned
about it in school.

I

I

7

Probably, about sixth thru twelfth because kids usually start having sex.
Well sometimes .. not really in sixth grade, but I know some girls that
have.
.

4:

see comments above.

5:

Well, maybe some of them but not all of them.

6:

What's important to me.

8:

Well, maybe ask them what they want to learn 'cause it's like you go from
where you start sex ed from all the to the bootom and it's like you learn
everything that you already learned. Every year it's, like, a repeat.

INTERVIEW #24 (8th grade female)
1:

Their parents. Have you had an opportunity to talk about
sexuality education with your parents? No. Is there anybody
else that you think could teach adolescents about sex? Well,

if

you're a girl, your sister and if your a boy, your brother.
2:

Yeah. Mr.

told us it's not something to just have fun.

I think they should just teach it the way they have been because it's clear
that way. Well, some of the girls are uncomfortable about having a
boy teacher teach it so a lady teacher would be better for the girls.
3:

Love? Well not really, but I think it should be taught.
'Cause if you don't learn about it then you won't really know what it is
when it comes to you.
Well, seventh or eighth grade 'cause I don't think sixth graders are really
into that because my brother's a fifth grader and he doesn't like it.

Pregnancy and prenatal care? Yeah.
Because I just think it is.
I think it should be taught from sixth, I guess, and up.

Relationships? Not really.
Because a lot of people are getting divorced now and people should
before they get married get a strong realtionship first
Eighth grade, I guess, 'cause then you're starting to get older and to
where you're starting to like people alot more.
.

Puberty? Yeah.
Sixth grade because some people start early.

Peer pressure? Yeah.

I

I

8

Because there are a lot of people, like, with drugs trying to get younger
kids into getting addicted so they want more and more. Do you think

this applies to sexual situations, as well? Yeah.
Sixth grade.

STD's? Yeah.
Seventh grade because some of the kids say they've done it.

Preventing STD's? Yeah.
Because, I don't know
Seventh.

...

I just think it is.

Self-esteem? A little bit.
Because if they, like, don't think of themselves on some things then
like if they're [not] pretty or something then it will, like, really get
they .
them down and always say that they're ugly and stuff. How is this
.

.

related to sexuality education? Then it might make them go to that
or drugs.
Sixth grade and up.

AIDS? Yeah.
'Cause it can kill you.
Sixth grade and keep going because some kids don't know what it is and
if they have it then they won't know.
4:

see comments above.

5:
6:

Me and my classmates.

8:

I don't know

.. all my teachers were
.

.

.

.

just said it straight.

INTERVIEW #25 (8th grade female)
1:

Probably

2:

Well, in fifth grade they didn't really teach us anything. I mean, they
taught us about the boys and the girls, but in sixth grade we had to watch

.

I don't know.

a baby being born. That taught us alot. So, were you satisfied? Yeah.
Well, my sister's in fifth grade and she knows just about as much as me.
Probably, I'd teach them more about rape and date rape and stuff like
I'm doing a paper on rape right now and, I mean,
that because there's
I was calling hotlines and stuff and they don't give hardly any information
about rape and date rape at all. I was calling the hotline and they said
that, like, every seven minutes a person gets raped but then again a lot of
.

.

.

I

I9

people don't report it so they think every two minutes a person gets
raped.

Male reproduction? Yeah, they taught us in sixth grade, but they didn't
do a very good job of it. They spent about two weeks on the female but
only, like, two days on the male.
Because they didn't teach you equally, they did more on the female than
on the male.
I think they should start in fifth.

Sexual feelings? In school, no. What they did was we had a guy
teacher and so they took us into a different room with a lady to talk about
the female while he talked about the male. In that situation, did they

talk about sexual feelings? No.
That one's hard. Probably because if they don't know about it 'cause this
is all put together and it just goes together. You should talk about that
(sexual feelings) too.
I think probably fifth or sixth grade because they're, like, maturing and
stuff.

Sexual behaviors? In school, no.
Because you don't want them (adolescents) going out and doing, like,
bad things. You should tell them, "That's not right" 'cause, like, sexual
behaviors leads up to peer pressure and then date rape and stuff like
that.

Probably sixth grade. Fifth probably wouldn't understand it that much.

Puberty? Yeah, they taught us a little bit of it. What I think is they didn't
do a very good job on that but, I did get alot from my friends and stuff.
Because they're just starting to grow, to mature and stuff so they
(adolescents) probably want to know what's going on with their body.
Probably in fifth grade when you start with all that stuff.

Peer pressure? ..

Because peer pressure leads up to . .. like, kids got to know about it
because if you're, like, being pressured into something you should know
they blame
what to do and theing I was reading about date rape .
themselves. They think it's their fault. They don't know what to do.
In the fifth grade.
.

STD's? No. Preventing STD's? No.
If they're going to learn about STD's they should know what to do for
preventing STD's.
Probably in the sixth grade.

Homosexuality? Not in school.
Because there's alot of homosexual people out there and they probably
want to know if they don't understand what they are. They probably want
to know what they are.

I 20
Probably sixth and seventh.

Sexual messages on television? Yes and No. In fifth and sixth
grade they didn't teach you that, but back to my research paper they said
alot of that . .. if they show, like, girls in barely anything that they think
guys can do that, like, go out and do that and so sexual messages on t.v.
they shouldn't do that just to sell a product.
I think they should teach this in the fifth grade.

Sexual abuse? Yeah, kinda. they taught us about child abuse and
sexual abuse a little bit. Not very much.
Because if you're getting sexually abused at home you want to tell
somebody.
I think fifth grade because most kids get sexually abused when they're
yeah because, like, from
younger. Is fifth grade too late? I think .
five to eight or so kids get sexually abused at home by aunts and uncles
and people they know.
.

.

AIDS?
Because AIDS is, like, killing alot of people. We didn't learn about this,
don't think it was a very big topic when I was in sixth grade. I think that
(AIDS) should be put in the books because that is very important.
Probably fourth grade because so little people know what it's about and
then when you get into a higher level, you can tell them how you get it
and stuff like that.
I

Abstinance? No.
So people know. This is hard to explain because sexually active
Middle school because that way they know more about it so when they
get into high school they know what they're dealing with.
.

.

.

4:

see comments above.

5:

Well, some of them I should of circled "very important". Like,
reproduction .. . that's important but I learned about that because we
watched it on video. They should cover it.

6:

Me and my classmates.

8:

INTERVIEW # 26 (6th grade female)
1:

2:

I guess your mother and your teacher.
Yeah. Well ... I don't know. I think that they should teach the boys
something 'cause they were just . . at my school, they were just teaching
the girls about them growing up, but they didn't have nothing for the boys.
.
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3:

Love? No.
I don't know. It's just important.
Sixth grade.

Relationships? No.
I don't know how to put it.
About sixth grade, seventh, maybe eighth.

Sexual feelings? Not really.
'Cause it's important 'cause everyone has those feelings.
Probably sixth.

Sexual behaviors? No.
I don't know. I just know it's important.
Maybe fifth, sixth, seventh, eighth, and high school.

Peer pressure? Yeah.
Well, it's about pressure. Kids could be pressured into having sex.
Fourth, fifth, and sixth.

STD's? Preventing STD's? Not really.
'Cause you can catch them if you have sex and then you can die. You
need to learn about that and how to prevent it.
Sixth, seventh, and eighth. And, fifth graders.

Preventing pregnancy? No.
'Cause, I mean, it's just important. Since you're so young you don't want
to be pregnant.
Sixth, seventh, and eighth.

Self-esteem? Yeah.
You should feel good about yourself and not put yourself down and stuff.
Pretty much all grades.

Homosexuality? No.
I kinda know what it is. I know that it's important. You should know about
those things.
Probably sixth, seventh, eighth, and high school.

AIDS? Yeah.

Sexual messages on t.v.? Not really.
I don't know. It might make you think that you should do that stuff.
Fourth, fifth, sixth, and seventh.

Sexual abuse? Well, yeah. I guess.
Because, like, first because some people get abused and they should tell
somebody and they should know that it's not right.

I22

Decision-making skills? Yes.
'cause it's very important because later in life you're gonna have to make
important decisions.
Like fourth and up to high school.
4:
5:

6:

Well, I guess mostly me but classmates, too.

8:

I don't know. I guess teach about STD's because that's important.

INTERVIEW #27 (7th grade male)
1:

Teachers.

2:

Yeah. What can you remember that was positive about
sexuality education? I just remember in fifth grade we were taught in
all boys classes and all girls classes.
To learn about the AIDS virus and stuff and how it can be transmitted.

3:

Reproduction? A little.
So they don't do anything that might cause that.
Starting around fifth grade.

Pregnancy and prenatal care? No.
So they know what they're gonna have to go through when they do have
children.
Starting anywhere from fifth to eighth.

Relationships? Yeah, a little.
They probably shouldn't be thinking about these things until twelfth
grade
Begin teaching no later than sixth grade.

Female and male reproduction? Yeah, in fifth grade.
Well, if you do something wrong you can know what you're damaging.
It can wait till sixth grade.

Sexual feelings? Not yet.
'Cause they . . people would know how to treat each other by what they
might get as a reaction.
Seventh grade.
.

Sexual behaviors? Not yet.
'Cause you might get into trouble by thinking or acting [out] the wrong
things.
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Sixth, seventh and eighth.
Peer pressure? Yeah.
As it's been tried on me, you might get into doing the wrong things.
Fourth grade and up.
,

STD's? Not really. AIDS? A little. Preventing STD's? No.
So you know how to prevent them.
Sixth grade and up.

Preventing pregnancy? Not yet.
So you can know the penalty by pregnancy at this time in life. You would
want to know because in your teen years you might get pregnant and you
want to know what you're goona have to be ready for and if you're not
ready for it.
Sixth grade and up.

Self-esteem? Yeah.
Well, if you don't have enough of it you're liable to drop out of school.
You might lose a lot of friends.
Fifth and up.
4:

Well, it's just important to know about so you're not going to be getting
into trouble as an adult.

5:

No, those don't need to be teached

6:

For me and my classmates to learn about in school.

.

.

.

taught.

8:

INTERVIEW #28 (6th grade female)
1:

Well, teachers should partially do it because, you know, I think it should

be in the school system to teach about that. Should teachers be the

primary source for sexuality education? Well
2:

.

.

.

parents.

Well, I was a little bit embarassed.

I think you should know the STD's because they're really common. I don't
really like what's in the books.
3:

Pregnancy and prenatal care?
Well, they should know how to take care of themselves when they're
pregnant 'cause I heard some people lose their babies when they don't
take care of them.
Third grade. The younger the better. Should we continue teaching this
topic? Yeah, but not always repeating ... teaching the same thing.

Puberty? Yeah.
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Because we begin to go into puberty.
Fourth, fifth, and in middle school.

Communicating with parents? No, not yet.
Well because it's like your parents . . . you may have things you want to
tell them and if certain things that you think you might not be able to do
like take a bath or something and you don't know a way to tell them. Then
you can learn a little bit about communication and fill in the rest yourself.

Communicating with peers? Not really with peers.
People start going out and stuff and you should start teaching that 'cause
in fourth and fifth grade a lot of people want to go out with people and
there's this one boy, you know, when someone dumped him, you know
people would always be dumping people, he had a temper tantrum.
Third, fourth, and fifth grade.

Peer pressure? Yeah.
Because lots of people are, like, bringing drugs and stuff to school and all
that stuff you should learn how to deal with it.
In the elementary school grades and in middle school.

Sexual messages on t.v.? Well, I've learned about some
commercials that may be telling you false things. You know, people might
get the wrong idea because in some movies people are all careless
about it so people might jump into it and not know what they're doing.
I think all the time is good.

Sexual abuse? Yeah.
Because some people have really sick minds and the will sexually abuse
even like four or five-year-olds so the four or five-year-olds might think
they'll get into trouble if they told so, you know, that's why you should
teach it to them. You should tell them it's bad and you really should tell
someone.
Well, you know, lots of parents abuse their children, you know. Like I
heard of people coming to playgrounds and they even abuse
kindergarteners so a really early age is good.

AIDS? Yeah, a little bit.
Well, you know, AIDS since it's so new and people don't know much
about it so they need to teach what's known about it so people know, like,
they can take tests for it. Just to know all that stuff.
Maybe you should start teaching a little bit in kindergarten and more and
more as they go higher [in grade level].
4:

see comments above.

5:

Yeah, I think they should teach a little bit about these.

6:

Me and my classmates.
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8:

Well, there should be more, like, questions/comments time because lots
of people . . . they don't get they're questions answered.

INTERVIEW #29 (6th grade male)
1:

Probably teachers because they're (adolescents) not likely to listen to
parents a lot.

2:

Yeah. Well, what I've gone through in sex ed so far. Teachers teach and
that's their job.
Well, what I thought was pretty good about it .. . what they did is in fifth
grade they had three classes; two of them was taught by a female
teacher and one was taught by a male teacher and all the boys that were
taking sex ed would take it in the man's classroom and all the girls would
take it in the other classrooms.

3:

Reproduction?
Well because probably if somebody is just gonna go out there and they
don't know what it's like, you know, they're gonna get confused about
some stuff. They're not gonna know about a lot of stuff.
Sixth or seventh I guess.

Pregnancy and prenatal care? Not really much.
Well because if, like, somebody's gonna go and get pregnant they got to
know how to take care of the baby and stuff.
Probably seventh.

Puberty? Yes.
Probably because most of them either are gonna go through it really
soon or are and so they're gonna need to know what's happening is
pretty normal.
I think it should be, like, fifth and through about sixth or seventh.

Communicating with peers?
Well it's important. Like if you have something really the matter that
you're not sure about . .. you like missed at some time ... you could talk
to your friends about it.
I think it should be done kinda early so they can, like, carry it on with them
a long time. I'd say about fourth.

STD's? Not alot really.
So they can know what can happen to them, you know, if it happens.
Probably about sixth or seventh grade.

Preventing STD's?
So you know how not to get it.
Same grades. Sixth and seventh.
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Preventing pregnancy?

AIDS? Yeah. Last year we just went through it for a couple of weeks.
So people can know thay they can get it and it really is dangerous and it
will probably kill you.
Probably fifth or sixth.

Abstinance? Well, pretty much all I learned in school is what happens
when you do become sexually active.
Because if they know that this stuff happens, they'll know that they can
not do it and it is their choice.
Probably about sixth grade so they can absorb what they learned in fifth
grade.
4:

see comments above.

5:

Well, I think they should, like, just kinda go through "not very important"
stuff just so you get the general idea. Stuff that is "not important" you'd
probably pick up somewhere else.

6:

Probably me and my classmates.

8:

Well, I just don't think they (teachers) really need to improve it because
they're teaching this to people and they're teaching it year after year and
they'll (adolecents) probably remember it.

INTERVIEW #30 (6th grade male)]
1:

Teachers and parents.

2:

Yes 'cause now you know what all the stuff is and it was interesting. I
liked my teachers.

3:

Love? Yeah from my mom most. What about in school? No.
So they know how babies are born I guess.
Probably fifth and sixth.

Reproduction? Yeah.
I don't know.
Probably sixth.

Pregnancy and prenatal care? Yeah.
So the baby's born healthy and strong.
Fifth.

Female and male reproductive systems? Yeah, mostly in fifth
grade.
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So you know the right names for the parts.
Fifth grade.

Communicating with parents? Not really.
So kids can. . . if they have any questions and they don'e feel
comfortable asking the teacher or friend or anything, they should ask
their parents because they'd probably feel most comfortable around
them.
Fourth, maybe fourth and fifth.

Communicating with peers? Not really.
So you can understand them and know what they like to do.

Do you
STD's? Do you know what STD's are? Like AIDS and
know of any other STD's? No, not really. Have you learned
about STD's in school? Not STD's, but AIDS a lot.
.

.

.

So you can prevent them.
Probably fifth grade, fifth grade and sixth grade.

AIDS?
'Cause it can kill you.
Fourth, fifth, and sixth.
4:

see comments above.

5:

No, not really.

6:

Probably me.

8:

I think kids work better in a group or like they should list their best friends
that they feel more comfortable with and then they (teachers) can put
them (students) in a group so they understand each other, you know, and
feel comfortable about discussing this stuff.

INTERVIEW #31 (7th grade female)
1:

I think maybe it should be their parents because that would probably be
the most appropriate and I guess teachers.

2:

Yeah, because what I didn't find out in the class my mom had told me.
Most of the stuff I learned in the class.
I don't think so because what the teachers have taught is pretty well

3:

.

.

Reproduction? Well yeah, last year.
I think because all these teenagers are getting pregnant now and
everything. Because if there was a teenager and she didn't know what
was going on or anything, she could be in some serious danger.

.
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Probably fifth and higher. And it might be if nobody taught about it in fifth
grade or anything like that , it should really be taught in high school.

Female and male reproduction? Yeah.
Well this sort of thing that you feel is important but it's hard to explain how
or why.
Probably in middle school. I don't think it would be appropriate to teach
elementary students because they might get a little confused.

STD's? Well like AIDS and stuff like that. I don't really know of any other
ones.
Because if you . . . you need to learn about them because if you don't and
you have one you might not be able to know. You might just be, like, sick
or something and you wouldn't know it.
Probably starting in sixth grade and a lot in high school.

Preventing STD's? No.
Because you don't want to get really sick and it could kill you.
Probably starting in sixth grade and a lot in high school.

AIDS? Yeah.
Because so many people have died from it. It's like really sad when you
hear about it and everything.
Probably starting in sixth grade and a lot in high school.

Sexual messages on t.v.? A little bit.
Well it's important to listen to them and if you have had schooling about it
some of the stuff on t.v ... some of the stuff on t.v is not exactly true.
Some of the stuff they just say to get you to buy the stuff and so you
should listen really carefully.
Probably fifth grade up to eighth grade.

Sexual abuse? A little bit in school and my mom has told me a lot
more.

Because you need to know that you can go to someone and especially
your parents if something like that happened.
Like third grade.
4:

see comments above.

5:

Love and dating

6:

.

.

.

I don't think so.

I was sort of doing it for me because I didn't know about what my

classmates had thought about. Do you think you and your
classmates have similar thoughts? Probably.
8:

Maybe [teachers] getting more involved with the things because I've got
most of my information from my mom and I've been with her all of my life
and everything. She's been helping me through my life, but see most of
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the teachers and stuff, they just throw it around freely. I mean not freely, I
mean when they're talking in class they just say this stuff and they give
you assignments to do and everything like that. Maybe they can, like,
enhance it more. Get more involved with what they're teaching not just
give out assignments.
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Table G1. Category 1: Preferred source of sexuality education (Interview
Guide question 1)
SOURCE

Total*

6th

7th

8th

Female

Male

Mother and Father

19.3% (6)

1

1

4

4

2

Mother or Father

9.6% (3)

2

1

3

Mother

6.4% (2)

2

Parents and Teaches

25.8% (8)

4

2

Teachers

25.8% (8)

2

3

MultiplE

6.4% (2)

1

1

Undecidec

6.4% (2)

1

1

2

4

4

3

2

6

1

1

1

1

2

*N = 31

Table G2. Category 2: Evaluation of sexuality education at school (Interview
Guide question 2)
EVALUATION

Total*

6th

7th

8th

Female

Male

Satisfiec

35.4% (11)

4

4

3

8

3

Dissatisfiec

38.7% (12)

3

3

6

4

8

2

3

1

3

3

1

1

1

Satisfied and Dissatisfiec
Undecidec
*N = 31

19.3%

(6)

6.4% (2)

1
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Table G3. Category 3: Validation of "very important" topics and indication if
topic has been taught at school
TOPIC

7

8

Female

Male

Y

N

9

N/R

Love

35.4% (11)

4

3

4

7

4

2

Reproduction

45.1% (14)

4

6

4

7

7

13

Pregnancy and prenatal care

48.3% (15)

4

5

6

7

8

8

6

29.0%

(9)

2

5

2

4

5

3

6

Female reproductive system

41.9% (13)

3

7

3

7

6

13

Male reproductive system

45.1% (14)

3

7

4

8

6

14

Sexual feelings

41.9% (13)

2

5

6

8

7

1

10

Sexual behaviors

35.4% (11)

2

4

5

6

5

3

7

25.8%

(8)

2

3

3

3

5

1

5

Puberty

54.8% (17)

6

6

5

12

5

15

Communicating w/parents

35.4% (11)

5

3

3

8

3

1

25.8%

(8)

4

3

1

4

4

2

6

Peer pressure

38.7% (12)

2

4

6

9

3

11

1

STD's

77.4% (24)

6

8

10

13

11

12

10

2

Preventing STD's

64.5% (20)

5

8

7

11

9

6

11

3

Preventing pregnancy

58.0% (18)

5

5

8

11

7

9

6

3

Self-esteem

29.0%

(9)

3

3

3

5

4

5

4

Homosexuality

29.0%

(9)

2

3

4

6

3

1

6

22.5%

(7)

2

3

2

6

Sexual abuse

45.1% (14)

5

5

4

11

AIDS

74.1% (23)

8

8

7

Decision-making skills

25.8%

(8)

2

4

Abstinance

22.5%

(7)

1

2

Relationships

Dating

Communicating w/peers

Sexual messages on t.v.

'N

6

1

1

2

2

2

7

1

5

3

7

7

14

9

20

2

2

5

3

4

4

4

5

2

3

4

3

2

1

= 3 1 for
or each topic

Note. Following grade level (6,7,8) and sex (Female, Male), Yes, No, and No Response (Y,N,N/R)
indicates if topic has been taught at school.
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Table G4. Category 4: Importance of STD's and AIDS in sexuality education
(Interview Guide questions 3 and 4)
BELIEFS

Total*

6th

7th

8th

Female

Male

Finality

19.3% (6)

2

1

3

5

1

Reality

3.2% (1)

Sensitivity

3.2% (1)

Prevention

22.5% (7)

Time-oriented informatior

3.2% (1)

Epidemic

3.2% (1)

Multiple

45.1% (14)

1

1

1

1

5

2

4

1

1

1

1

2

6

6

5

*N = 31

Table G5. Category 5: Preferred grade level to begin sexuality
education at school (Interview Guide question 3)
GRADE LEVEL
K-3rd

Total*
9.6%

(3)

7th

8th

Female

Male

1

1

1

2

1

32.2% (10)

5

4

1

5

5

5th

41.9% (13)

3

5

5

7

6

2

2

6.4%

(2)

7th

6.4%

(2)

Undecidec

3.2%

(1)

*N = 31

6th

4th

6th

1

3

1

2

1

1

9

