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This study was designed to answer six basic questions
in order to find some selected beliefs and practices of
home economics teachers concerning enrollment in home eco-~
nomics., These questions were:

1., What are the beliefs of home economics teachers
concerning:

a. the students who can profit from home
economiecs?

b. the image of home economiecs?

¢. the status of home economies in the
secondary curriculum?

d. the factors which they believed counselors
should consider when counseling students to
enroll or not to enroll in home economics?

e. the grade or grades in which girls and/or
boys should take home economics?

2. How do home economics teachers help counselors
understand the home economics program in their
schools?
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Represented in this study were 160 teachers who made
up 49 percent of the junior and senior high school home
economics teachers in Oregon.

A questionnaire sent out to the home economies teach-
ers contained items concerning the school and home econom-
ics program, the teachers' background, beliefs about home
economics as part of the curriculum, beliefs about who
should enroll in home economics classes, beliefs about what
a counselor should consider when enrolling a student into
home economies, and practices of home economics teachers in
helping counselors understand the home economics program.

Analysis of the data shows that home economics teach-
ers believed that all students can profit from home econom-
ics. They also believed that some home economics courses
should be taken by all students at some time during their
secondary school career. They also felt that home econom-
ies classes for girls are valuable in all grades, seven
through 12, but that home economics classes for boys are
most valuable in the eleventh and twelfth grades.

Over 75 percent of the teachers believed that home
economics classes are interestinz and challenging and that
a home economics degree from college offers a chance to
have an interesting and rewarding career.

It was concluded by the writser that the home econom-

ies teachers have a rather limited scope of practices in

helping counselors understand the home economics program,
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SELECTED BELIEFS AND PRACTICES OF OREGON
SECONDARY HOME ECONOMICS TEACHERS RELATING TO ENROLLMENT
IN HOME ECONOMICS CLASSES

CHAPTER I
INTRODUCTION

Many times students choose high school courses by
chance. They may choose a class because of convenient
scheduling or because of their peers' opinions. It then
becomes very apparent that the guidance of the counselors
and teachers should be more significant than these other
factors.

When counselors are involved with helping students
make choices of courses, they must have a working knowl-
edge of these courses and their contents as well as a
knowledge of the backzround of the students. Because of
this needed knowledge of the courses, interpretation be-
comes very important. The knowledge of who should gain
the most from a class because of its potential learnings
is only obtained through a true understanding of the
course.

There are now so many courses being offered in
schools today that many times a student does not have time
for what some people call "frills" such as art, music, or

home economics. Often home economics is put into strong



competition with courses such as the sciences, mathe-
matics, and foreign languages (22). Because home econom-
ics has & real contribution to all students' general edu-
cation, home economics teachers need to interpret better
their objectives to the counselors, other teachers, admin-
istrators, students, and the general publie.

The concern of this study was to find some beliefs
and practices of Oregon home economics teachers related to
enrollment in home economics classes in order to find the
strengths and weaknesses in their practices of interpreta-
tion to counselors and their own beliefs about who should

enroll in home economics classes.
Statement of the Problem

The purpose of this study wes to determine some of
the beliefs and practices of Oregon's secondary home eco-
nomics teachers related to enrollment in home economiecs
classes., An attempt to answer the following questions has
been made:

1. What are the beliefs of home economics teachers
concerning:

a. the students who can profit from home
economics?

b. the image of home economics?

¢. the status of home economics in the
secondary curriculum?



d. the factors which they believed counselors
should consider when counseling students to
enroll or not to enroll in home economics?

e. the grade or grades in which girls and/or
boys should take home economics?

2. How do home economics teachers help counselors

understand the home economics program in thelr
schools?

Importance of the Study

In some schools, enrollment in high school courses
is mainly in the counselor's hands. The general belief
of home economics teachers that oftentimes the counselor
is biased against enrolling students in home economics was
disproved in a study by Johnson (7). Over 75 percent of
the counselors whose beliefs were reported in her study
expressed the following beliefs about home economics:

1. Home economics classes are interesting and
challenging.

2. Home economics is a desirable part of an up-to-
date secondary school curriculum when it includes
the study of foods; nutrition; textiles; care and
selecting of clothing; management of resources;
child development; and family relationships.

3. The content of home economics can be well adapted
to the development tasks of the adolescent.

L. Home economics is a subject in the curriculum
which hes as its major goal the improvement of
home and family life in society.

5., Home economics classes make an important contri-
bution to the slow learner.

6. Parents are generally pleased with what their
children learn in home economics.



Over 75 percent of the counselors disagreed with
five statements which, as stated, were judged to show
unfavorable beliefs concerning home economies. Disagree-
ment with these statements was considered to show favor-
able beliefs. The statements have not been restated
positively, as the writer has no way of knowing exactly
how the respondents would modify the statements to make
them acceptable, These statements were:

1. Home economics may have to be eliminated as

other areas of subject matter appear to be
more significant.

2. There is much overlapping between the course

content of home economics and that of other
subjects.

3. Home economics is considered a "frill" in
secondary schools today.

L. Home economics 1s not esserntial for girls who
are going to college.

5. Home economics is not important in the school
curriculum because it can be learned at home.

In light of these findings, the present study will
give Oregon teachers bases on which to evaluate their
beliefs and practices, although the findings of both
studies can only presume to show the beliefs and practices

of the counselors and teachers at the time the two studies

were made,
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5.

Limitations of the Study

All of the Oregon home economics teachers
except Portland teachers were contacted but
only 49 percent answered the questionnaire
on which this study 1s based.

The questionnaire is not standardized. An

attempt to validate it was made by sending

it to 15 home economies educators in Oregon
asking for criticisms.

No attempt has been made to treat the data in
this study statistically beyond percentages.

No attempt has been made to compare this study
with the Johnson study statistically.

Definition of Terms

Belief -- The acceptance of a proposition, a
situvation, or object as true.

Counselor -- A person designated in a school to
help students find and select the
opportunities and activities that will
yield maximum satisfactions and profit,
especially in school (4, p.139).

Junior High School -~ Schools represented in the
study containing grades seven, eight,
and nine.

Senior High Sechool -- Schools represented in the
study containing any of the following
combination of grade levels: 9, 10,
11, and 12; 10, 11, and 123 7, 8, 9,
10, 11, and 12.

Practices =-- Activities which the home economics
teachers performed.



6. Reimbursed Home Economics Progrem -- A home
economics program which receives
state and federal funds because it
meets the requirements as set up
by Vocational Education (many schools
meet these requirements but do not
receive funds). These qualifications
include the preparation of teachers,
the curriculum offered, activities of
the teachers, the physical facilities,
budget, and resources for improving
the department.

Method of Procedure

Because the writer was interested in Johnson's study
(7), she decided to do a similar one which would attempt
to discover Oregon home economics teachers' beliefs re-
lating to enrollment in home economics classes. To do
this it was decided to adapt the questionnaire in John-

gson's study for use in the present one.

Construction of the Questionnaire

In order to secure the needed information, it was
necessary to make several changes in Johnson's question-
naire. Two additional problems were added and a letter
with the following questions wéfe sent to 16 former home

economics teachers:

1. What factors do home economics teachers believe
should help a counselor decide who should take

home economiecs?

2. What do home economics teachers do to help
counselors understand the home economics program?
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From their suggestions, 15 new items were added to John-
son's questionnaire. At the same time 16 items were
omitted.

A total of 82 items concerning beliefs and practices
of home economies teachers were set up for eriticism by 16
home economists ineluding state supervisors and educators.
These people were asked to comment on the content, con-
struction, clarity of wording, understandablility of direc-
tions, and form as related to the statement of problem.
Eight returned their suggestions which were incorporated
into the final questionnaire.

The final questionnaire had a total of 100 items, 18
concerning beliefs about home economics as part of the
curriculum, 15 concerning practices of home economics
teachers in helping counselors understand the home econom-
ies program, 20 concerning beliefs about who should enroll
in home economics classes, and 34 concerning beliefs about
what a counselor should consider when enrolling a student
into home economics (See Appendix A).

Included in the questionnaire was a section pertain-
ing to the professional background of the participants in
order to have a basis for understanding the sample. In
this section there were questions concerning the degrees
held by the participants and their number of years' teach-

ing experience, There was also a section pertaining to



the schools in which the respondents were employed. These
questions included the name and address of the school;
type of school, junior or senior high school; the school
enrollment including both boys and girls; the enrollment
of boys and girls in home economics classes; the number of
home economics teachers; the schedule of home economics
classes; and how many electives were available each year
in a2 student's schedule.

Respondents were asked to rate some of the statements
about home economics as to the extent to which they would
agree with each item. In this case they were asked to
check an item as "Strongly agree"; "Agree to some extent”;
"Disagree to some extent"; or "Strongly disagree”.

When the respondents were to indicate their practices
of helping counselors understand the home economies pro-
gram, they were asked to check each item as "Once a year”;
"Consistently within the year"; "Frequently within the
year"; "Occasionally within the year"; or "Never".

In the area of "Who should enroll in home economies”,
there were two sections. In the first section, the re-
spondents were to check the items which most nearly ex-
pressed their beliefs. In the second section they were
asked to check sach item as "Of prime consideration";

"0f moderaete consideration”; "0Of little consideration";

or "Is not a factor for considerastion".



Distribution of the Questionnaire

A list of all of the home economies teachers in
Oregon was secured from the Home Economics Education
Division of the State Department of Education. Question-
naires were then sent to 324 junior and senior high school
home economics teachers in Oregon.

Table I shows the distribution of the questionnaires

and the percent returned and used.

Table I
Questionnaires Returned and Used in This Study

Quostignnniros b ol

Us Not able ota eturn
Participants O, No. 7 No. %
Oregon Home

Economics Teachers 160 49.0 32 ,098 192 59.0

Forty-nine percent or 160 of the 324 questionnaires
mailed to Oregon home economics teachers were returned in
time to be usged in this study. There were 32 question-
naires which were returned too late. The total return was
59 percent of 324 questionnaires sent to Oregon Home eco-

nomics teachers.
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Summary

A questionnaire was constructed which contained
guestions on the professional background of the respond-
ents, It also h;ﬁ questions concerning the school in
which she was employed and her beliefs and practices re-
lating to enrcllment inm the home economics classroom.
This questionnaire was then distributed to 324 Oregon
home economics teachers., One hundred and sixty were used
in the study which was 49 percent of the total mailing of

questionnaires,
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CHAPTER II
REVIEW OF LITERATURE

Qur nation's home life has changed tremendously in
the last 100 years (5, p.89). Modern scientific and tech-
nological developments are changing the home. People are
living closer together because of faster transportation
and instantaneous communications. Many agencies have
taken responsibilities in arees for which the home for-
merly was responsible (5, p.89). Family members associate
with numerous and varying people every day and may lead a
driving pace of life. The skills considered most impor-
tant in the home 50 years ago are rarely considered impor-
tant in the present day home. Knowing how to cook, sew,
and keep a house clean were prerequisites for a bride half
a century ago. Now she can buy ready-made clothing and
thaw a very good meal from @& box (5, p.90). There are
even some people who question whether the home and family
are as important to the individual as previously thought.
On the other hand, there are many people who feel that the
home and family is more important than it was 50 years
ago. In either case no one will deny that homelife in
America today has changed.
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Importance of Home Economics

New Trends in Home Living

Since the needs of a homemaker today differ a great
deal from those of yester year, there is a real demand
for knowledge in home economics. The need for skills in
cooking and sewing has shifted to the necessity for infor-
mation in management, child care, and relationships. A
recent survey conducted at women's club meetings showed
three prime areas in home living which required the pro-
ficiency of a wife and mother, They were money manage-
ment, time management, and the ability to get cooperation
from all family members. They were voted most important
in that order (8, p.7). These three topics are now in-
cluded in the home economies curriculum.

Two suthors by the name of Moore both emphasized the
importance of students having home economics. One Moore
stated in an article entitled "Why Home Economies"™ that,

The major focus of home economics today
is on family relationships, particularly
parent-child relationships and child
development, on nutrition, on housing,
equipment, and furnishings, on management,

the wise use of money and the best pos-
sible utilization of time and energy

(15, p.7).
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Moore also pointed out that one of the most important
areas that home economics can teach a student is money
management and intelligent use of resources (15, p.6).

The evolving trend of the dual worker-homemaker is
another reason for home economics education being impor-
tant. The second Moore points out that the lives of women
in the nation are no longer the dichotomy of marriage-
parenthood, and employment outside the home. Rather than
these facts pointing toward less need for education in
home economics, they suggzest more is desirable in this
area of education for all young women in order that they
may carry their dual responsibilities with greater ease
and without sscrifice of essential wvalues in home living
with their families (14, p.l13).

Early marrisge is another change which is taking
place. The young people are maturing in marriage rather
than before. They face a very real task and need every
assistance that continuing education can give them in the
home economics field (14, p.41). The other Moore went on
to state that contrary to some popular misconceptions,
education in marriage and family living in school may well
gerve as a deterrent to too early marriage., She says,

An understanding of the responsibilities
of parenthood, of housekeeping, of family

finance, of work involved in the total
homemaking process, can serve to
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counterbalance the over-romanticized
concept of marriage so often found in
mass media (14, p.4l).

It is also important for the student who plans to go
on to college to take home economics in high school. Many
times before a girl graduates from college she will be
merried. This makes her role as a homemaker dual. With a
homemaking education in high school as preparation for one
phase of her strenuous life, a homemaker-student's quality
of academie accomplishment might well be enhanced because
of her increased competence in her homemeking responsibili-
ties (11, p.15). These are just some of the reasons why a
home economics education is important.

Home Economics Classroom Has a Better Chance to
ac ciples

Meny of these principles and skills cannot be taught
in the home. One of Moore's biggest arguments for having
home economies education in the high school is that devel-
opmentally during the adolescent period girls and boys
reach beyond their parents' assistance., 1In fact they
usually do not zo to their parents to dlscuss subjects
dealing with relationships such as dating. She continues
by pointing out there is rarely an organized educational
system within most churches (15, p.7). Lyle stated that

the home and church no longer assume the total
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responsibility for teaching boys and girls the moral and
social problems affecting their lives today (10, p.8).
Consequently it would be much better for them to talk
about boy-zirl relationships in school where information
is objective, and drawn from many sources rather than to
receive misinformation or no information (15, p.6).

Lyle also pointed out that most girls no longer have
the opportunity to learn even the skills of food prepara-
tion and clothing construction at home, much less the
basie principles behind such skills (10, p.8). The home
economics classroom is the logical place. It is supplied
with the most recent publications, films, tapes, and
experts in the home economics areas giving new research
findings. The classroom has up-to-date equipment acquaint-
ing the student with possible suppllies and standards needed
for quality workmanship (10, p.8). Lastly, there is the
teacher who is the biggest asset to the program. She has
had skilled higher education in modern surroundings which
gives her unmeasurable chances to pass new and modern

methods down to the student.

The Home Economics Classroom Presents a Good
Counseling Opportunity

The home economics classroom is oftentimes a good

place for personal counseling in which the teacher is
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trained and may have time to help the student evaluate
his or her values and goals without the bilases which may
appear in the home (11, p.15). In these surroundings,
learnings in money and time management can be boundless.
Healthy approaches to relationships with others can take
place with many ideas brought forth. A close consumer
study of the vast amount of products available to the home-
maker can be made and many other learnings take place in
the home economics classroom. It is not feasible to say
that the same type of learnings and counseling can be had
in the home (15, p.7).

Correct Interpretation is Necessary for Enrollment

Correct and accurate interpretation of home economics
education is the key to successful enrollment (6, p.22).
Johnson stated that through strengthened interpretation of
home economics at all levels, school counselors will main-

tain favorable beliefs of home economics (7, p.116).

Intorsgotation Needs to Show Importance of Home
conomics

The importance of home economics 1s sometimes not
easlily seen when there is no interpretation taking place.
It 1s very easy for a novice or layman to charge home

economics with nothing more than the teaching of cooking
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and sewing (1, p.637). When the layman or even counselor
walks into the home economics classroom, unless there are
bulletin boards and displays to the contrary, he will
first observe the kitchen equipment and sewing machines.
Unless home economics education does not drop its tag
of only "cooking and sewing™ it will lose some of the
clever and intelligent students it needs to further work

in colleges and in homes.

nterpretation of Home Economics Has Not Been
Sufficien

Even though thorough interpretation of home economics

is essential, up to this date it has not been sufficient.
A study completed in 1963 by Johnson revealed that coun-
selors 4id not understand the entire scope of home econom-
ies courses., They also did not see a need for the academ-
ically talented student in home economies (7, p.113).
MoCain stated that there is a definite shortage 1n the
past decade in the enrollment of women in university home
economics courses (13, p.25). MecCain finished his article
by stating that there needs to be a "counseling of the
counselors™ (13, p.25). In e reseesrch study in Kentucky
on enrollment it wes eited that enrollment in home econom=-
ies tended to be decreasing in the large schools. There-
fore better interpretetion of the home economics program
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was needed for students, parents, principals, and other
personnel (16, p.49).

Teachers must become aware of the need for good
interpretation of the home economics curriculum. It was
found in Johnson's study that there seemed to be a defi-
nite correlation between the expression of the unfavorable
beliefs of the counselors and the thoroughness of the
interpretation of the home economics program by the teach-
er and her students (7, p.116). MecCain brings out the
fact that in our current obsession with so-called basiec
subjects in our schools, home economics is being flip-
pantly classified with driver training, personality devel-
opment, and modern daneing (12, p.1l). MecCain also
stated:

This unhappy development reflects two

regrettable conditions: widespread

ignorance on the part of the general

public (and too many educators) of what

home economics is all about, and failure

on the part of home economics special-

ists to keep home economics firmly

grounded in the liberal arts which first

nourished it (12, p.66).
Lane had a somewhat different viewpoint on the problem
when she said that it is not the teacher's responsibility
to delegate public relations; it is the teacher's respon-
sibility to improve the professional image of home econom-

ies education (9).
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Better Interpretation of Home Economics is Possible

Johnson outlined six steps in her thesis for better
interpretation. These are:

1. The teacher should examine and clarify her
own philosophy of home economics education
in relation to current social change; and
then develop a program which is based on
the primary goal of home economics--that of
improved home and family life for all family
members.

2. The program should be broad in scope inelud-
ing all areas of home economies,

3. The program of work should be planned cooper-
atively with students in the home economics
department,

4. Evaluation should take place continually and
cooperatively in order to check progress toward
the stated goals of the program.

5. The teacher should examine the reasons involved
if there are few academically talented students
enrolled in home economics.

6. The home economics teacher needs to work coop-
eratively with the guidance counselor in her
school through regular conferences concerning
the home economies program and students in the
department (7, p.1llhk-115).

Smith outlined some public relation steps in an article
entitled "Public Relations, Person to Person" in the Jour-

nal of Home Economics. These are:

1. Building in public's mind the knowledge that
home economics is a body of subject matter
based on research, on scilentific prineciples,
and on the knowledge gained by application of
this research and these principles to homes
and family living.
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3.

b

5.

7
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Building public recognition of the
professional stature and services of
the professional home economist, to
bring public support to bear on educa-
tors, industry, and other employers of
home economists, and thereby advance
the profession.

Informing the world of education about
the essential role of home economies in
ngdorn curricula at all levels of educa-
tion.

Attraoting talented young people into the
profession of home economics and increas-
ing the number of students to meet future
needs for professional workers.

Buillding awareness of the vital place of
modern homemaking principles in family

1ife as a means of increasing enrollment
in home economics courses and of attain-
ing public recognition of the profession.

Informing editors and broadcasters of
home economics material available and
encouraging them to quote qualified home
economists in their material related to
homes and family living, in order to bulld
in the publie's mind the realization that
professionals (or professionally trained
persons) are necessary in these areas just
as they are in asreas covered by other pro-
fessions.

Increasing the membership of the association
by enhencing the prestige of the profession,
to the extent that more eligible persons
will recognize the benefits of membership,
pazgo?ally, socially, and economically (17,
p.685).

When concluding Smith cited Lane's prediction on the

importance of familiarity by quoting "if every home

economist in this country spent two hours in ten homes,

she had never visited before, by the end of 1960 your
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publie imege would show a remarkable improvement®" (17,
p.685), Carlson, the principal of Marshall High School

in Portland, Oregon, explained how his school went abou?b
good interpretation in all the fields. One of the methods
he found useful was the distribution of brochures to the
elementary teachers during January so they may assist
their students in forecasting for high school. Carlson
went on to deseribe play schools, cooperative assignments
with the local Red Cross; Civil Defense authorities, and
the Bureau of Health (2, p.5). The biggest indication of
the possibility of good interpretation in this article was
the fact that the author, the principal, knew enough about
the program to write an article about it. McCain stated
that a major projeect to inform the public about home eco-
nomies can and should be adopted for the next few years
by home economists throughout the nation. Such a project
should utilize newspapers, radio, and television (12,
p.11). It is very evident that interpretation to key
people such as counselors, administrators, parents, and

students is quite possible because it is being done.

Intergratation Has Been Beneficial to Home Economics

Conscientious interpretation has paid off in some
schools. At Marshall High School in Portland, Carlson
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pointed out that because of continued interpretation with
such tools as film strips, displays, panel discussions,
and communication with elementary faculties and adminis-
tration, the home economics program has during the third
year of operation enrolled 128 students and added a new
teacher to the staff, This makes a total of 423 students
and four full-time instructors (2, p.5). This case shows
the importance of interpretation and the effect it had on
enrollment.

Summary

There has been much written on the changing of our
culture and the important place home economics education
can take in it. At the same time the literature has indi-
cated that college enrollment in home economiecs has dimin-
ished during the last decade and that the average I.Q. of
a home economics c¢lass in high school is lower than the
average I.Q. of other classes (3, p.94). Much has also
been written on the importance of the proper interpreta-
tion of the home economics program and all of the respon-
sibility was laid on the home economics teacher's shoul-
ders. They have indicated that better interpretation can
be given by just following a few basic steps. It was also

shown that whenever a lay person is familiar with a
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certain area, he has a more favorable impression of this
area, In one place in the literature there was an actual
case cited where zood, thorough interpretation had bene-

fited the program and enrollment.



CHAPTER III

ANALYSIS OF DATA

The purpose of this study was to find the beliefs

and practices of home economics teachers by answering the

following questions:

1. What are the beliefs of home economics teachers
concerning:

the students who can profit from home
economics?

the image of home economics?

the status of home economies in the
secondary curriculum?

the factors which they believed counselors
should consider when counseling students to
enroll or not to enroll in home economies?

the grade or grades in which girls and/or
boys should take home economics?

2. How do home economics teachers help counselors
understand the home economics program in their
schools?

In this first section the respondents were asked to answer

questions which would give background material.

Background of Study

Teachers' Background

On the questionnaire which was used in this study

the respondents were asked to report the number of part-

time and full-time home economics teachers in their school.
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Of the 160 home economics teachers who answered the ques-
tionnaire, 42 were in junior high schools and 118 taught
in senior high schools, These 160 teachers reported a
total of 261 home economics teachers in their schools.
There were 16 part-time and 54 full-time home economics
teachers in the junior high schools. In the senior high
schools, 43 part-time and 147 full-time home economics
teachers were reported (Table A, Appendix B). It should
be remembered that these 160 teachers represent 49 percent
of the home economics teachers in Oregon (excluding Port-
land).

Eighty-six percent of the junior high home economics
teachers and 82 percent of the senior high school home
economics teachers were less than 50 years of age. 1In
both the junior high and senior high groups approximately
50 percent were between the ages of 22 and 34. Table B
(Appendix B) shows the ages of the 160 home economics
teachers who responded to the questionnaire.

The 160 home economics teachers had comparatively
few master's degrees (Table C, Appendix B). Ninety per-
cent of the junior high and 78 percent of the senior high
did not have master's degrees at the time they reported.
All of the respondents to this study did not have an
opportunity to state whether or not they were working on

such a degree or to tell how many credits they might have
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beyond their bachelor's degree. The fact that approxi-
mately 50 percent of the teachers were in the age bracket
of 22-3L4 years might be one contributing factor to the few
number of master's degrees. In the junior high school
teachers' group, two teachers in the highest age bracket
and one each in the other two age brackets reported such
degrees.

Only 83 percent of the junior high teachers and 89
percent of the senior high teachers reported that their
major field of undergraduate study was in home economics
and home economics education (Table D, Appendix B). Of
the 118 senior high school teachers, ten did not respond.
These ten accounted for 8.50 percent of the group. Two
of the junior high school teachers reported a foods and
science undergraduate major. Six other teachers had other
undergraduate majors. Four of these six teachers had home
economics minors. The other two teachers did not have
either a major or minor in home economics.

The most common undergraduate minor fields were in
education, social science, science, and English (Table E,
Appendix B). These fields represent 60 percent of the
junior high school teachers and 53 percent of the senior
high teachers.

Although Table C (Appendix B) shows there were four
junior high school teachers that had master's degrees,
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only three reported their major field (Table F, Appen-

dix B). Two were in home economics education and one was
in education. Out of the 26 high school teachers who re-
ported that they had master's degrees, 24 told their major
fields. Home economics and home economics education had
the highest number with 13. Two teachers had a Master of
Education and three had master's degrees in guidance.

One teacher had a degree in social science and another

had a degree in English. The balance of the respondents
had degrees in various fields of home economies.

The various aspects of home economics, education, and
counseling accounted for all but four minors which were in
seience, chemistry, and psychology (Table G, Appendix B).

The respondents were asked to record the number of
years they have taught home economics and how many years
they have taught other subjects. In both the junior high
schools and the senior high schools, there were almost
twice as many teachers who have taught four or less years
than in any other year bracket. These teachers made up
68 percent of the respondents, There were 26 percent of
the junior high teachers that had taught from ten to 14
years., The senior high percentages were different in that
the second largest percentage was 23 percent in the five

to nine year area, Only five percent of the junior high
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teachers had taught 20 years or over and nine percent of
the senior high teachers were in this category.

Nineteen percent of the junior high school teachers
have taught other subjects from one to nine years. There
was only one other junior high teacher who had taught
another subjeect and this was for over 20 years. Fifteen
percent of the high school teachers had taught other sub-
jects for nine or less years. There were no teachers who
had taught another subject for over 20 years (Table H,

Appendix B).

Summary

The total group of 160 home economics teachers from
Oregon contained 118 high school teachers and 42 junior
high teachers.

The largest group was found to be in the 22 to 34
year old age range with 50 percent of the total 160 home
economiecs teachers belonging to this group.

All of the teachers had bachelor's degrees but very
few had master's degrees. Only 10 percent of the junior
high teachers had master's degrees and 22 percent of the
gsenior high teachers. About 85 percent of the teachers
had Bachelor of Science degrees and the balance had Bache-
lor of Arts degrees. Only 12.5 percent had master's de-

grees.
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There were almost twice as many teachers who have
taught four or less years than in any other year bracket.
These teachers made up 68 percent of the respondents.
Approximately 20 percent of the home economics teachers
had taught over 20 years.

Sehool Background

There was a variety of Junior high and senior high
schools represented in the study. Eighty-eight percent
of the junior high schools in which the 42 home economics
teachers were employed were three-year schools consisting
of the seventh, eighth, and ninth grades., There were only
four two-year junior high schools consisting of the
seventh and eighth grades, and one two-year junior high
school which had the eighth and ninth grades.

The largest percentage, 69 percent, of the repre-
sented high schools were four-year schools consisting of
the ninth, tenth, eleventh, and twelfth grades. The six-
year high schools were the next highest group with 15 per-
cent. These schools congisted of grades seven through 12.
The three-year schools were the least prevalent with only
11 percent of these schools represented in the study
(Table I, Appendix B).

One question on the questionnaire asked the respond-

ents to indicate how many electives a student's schedule
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would allow each year (Table II). The largest percentage
in the junior high schools (approximately one-third of the
schools) appeared as, no electives in the seventh grade,
one elective in the eighth grade, and two electives in the
ninth grade. In the senior high school group, the largest
percentages were found to be two electives in the ninth
grade, three electives in the tenth grade, and four elec~
tives in both the eleventh and twelfth grades. In the
ninth and the eleventh grades about one~third of the
schools had the number of electives here reported. In
the tenth grade only one-fourth of the schools reported
as many as three electives and in the twelfth grade 4O
percent of the schools had four electives, There was a
very high percentage of the respondents who did not answer
the question properly.

The sizes of schools represented ranged from 40 to
2600 students. Sixty-seven percent of the junior high
schools had enrollments between 300 and 899 students.
This proved to be much different in the senlor high schools
where 50 percent had enrollment between 4O to 599. There
were 12 schools represented (Table J, Appendix B) with
1800 students or over,

Table K (Appendix B) shows that the largest percent-
age of both boys' and girls' enrollment in junior and

senior high school represented ranged from 20 to 599.



Table II

Number of Elective Subjects Which a Student's Schedule Will Allow Each Year
in the Schools Represented by 160 Home Economics Teachers

Junior High School

STotai - Electives 6 No
chools one 1 2 Response
Grade NO.==% Noo==% NOue® No.=-® NO.=-%H NO.~-% NO.~-% NO.,-=% NO.—-%
L2 14 8 L 1 15
7th 100,00 33.33 19.05 9.52 2.38 35.72
L2 6 13 Q9 1 13
8th 100.00 14.29 30.95 21.43 2.38 30.95
L2 L 16 b » 1 16
9th 100,00 9.52 38.10 11.90 2.38 38.10

1€



Table IT (cont.)

Senior High School

ST;#al a Electives 6 No
echools one 2 Response
Grade No,-- No.--% No.--% Wo.--% TWo.--% Wh 0.~ No.--% Ho.oq
118 3 L 3 b 1 107
7%h 100.00 2.54 3.39 2.54 .85 90.68
118 3 3 L 2 106
8th  100.00 2.54 2.5h 3.39 1.70 89.83
118 1 20 39 11 2 L5
9th 100,00 .85 16.95 33.05 9.32 1.70 38.13
118 L 31 33 12 2 , 3 35
10th 100,00 3.39 26.27 27.96 10.17 1.70 .85 29.66
118 1l G 28 40 3 2 35
11lth 100.00 .85 7.63 23.73 33.89 2.54 1.70 29.66
118 10 20 L8 3 2 35
12¢h  100.00 8.47 16.95 40.68 2.54 1.70 29.66

(44
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There were no schools represented which had a higher
enrollment of either boys or girls than 1499.

The enrollment in the junior high schools was falirly
even in the five enrollment groups ranging from 50 to 399.
In these five groups the percentages ranged from 1l per-
cent to 21 percent. The enrollment group of one to 49
had only seven percent of the students (Table L1, Appen-
dix B).

The enrollment percentages (Table L2, Appendix B)
for the high school groups appears much like the junior
high school group. Seventy-three percent of the schools
had from one to 149 students in the classes, the largest
number heing in the one to 49 group. The balance of the
classes were various sizes ranging from 150 to 699 of
which none had a substantial amount. There were only
eight boys' home economics classes in the represented 118
high schools and they were all in the one to 49 size group.

In home economics courses of the 160 schools which
were represented, 60 percent of the high school home eco-
nomics students represented from ten to 30 percent of the
total school enrollment of boys and girls (Table M, Appen-
dix B).

In the junior high schools, 45 percent of the home
aconomics students represented from 20 to 39 percent of

the total school enrollment. There were no junior high
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school home economics enrollments which exceeded 59 per-
cent of the total school enrollment.

A lower percentage was found in the high school group

where there were no schools in which the home economics
students represented more than 49 percent of the total
school population. There was a definite break in percent-
ages in the girls' enrollment in junior high schools.
Nineteen percent of the girls' home economics students
represented from 30 to 39 percent of the schools' total
population. The next high percentage is found in the 70
to 79 percent of total school enrollment. This group has
21 percent of the total girl home economics students.
Most of the senior high school home economics classes have
from 30 to 59 percent of the total girls' enrollment. 1In
both the junior and senior high school groups, the largest
percentage of the boys made up from one to nine percent of
the total school enrollment.

Very few, ten percent, of the junior high school
programs were reimbursed from state and federal vocational
educational funds although the ninth grades would be eli-
gible for such reimbursement (Table N, Appendix B). This
is quite different in the senlor high schools where 40
percent were reimbursed. Non-reimbursed home economics
programs made up over 60 percent of the programs repre-

sented.
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When respondents were asked to number the required
and elective general home economics classes it can be seen
(Table 01 and 02, Appendix B) that there were twice as
meny required home economics courses in the seventl grades
as elective courses in the 42 junior high schools. This
trend changed by the eighth grade where 11 classes were
required and 15 were elective. By the ninth grade only
one school had a required ninth grade home economics class
and 25 had elective home economics classes. Sixty of the
required and elective junior high school home economics
classes were for the period of one year, Twenty-two were
for one semester and only two were for nine to 12 weeks.

From the 118 high school respondents it was learned
that 103 of these high schools do not have any home eco-
nomics courses required. The high schools which had re-
quired courses had these only in the seventh, eighth, or
ninth grades or in ungraded classes. Most of these re-
quired courses were for one year (Table Pl, Appendix B).

There were slightly more elective home eccnomics
courses for the tenth grade in the high schools than for
any other grade. There was also a large number of elec-
tive clesses in the ninth and eleventh grades. All but 13
of the elective courses were for one year. Two of the 13
courses were for one semester and the remaining 11 were

"no responses” (Table P2, Appendix B).
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Some of the respondents indicated that they had
courses other than general home economies classes (Table Q,
Appendix B). These courses were headed speclal area
courses and were divided as follows: foods, clothing, and
other special areas, There were five special area courses
taught in the 42 junior high schools., Three of these were
required and two were elective, The three required
courses were for a period of nine to 12 weeks; the two
electives were for one year.

Thirty-four high schools offered special area courses
in either foods or clothing. All of the classes but two
were elective. For these the respondents had not answered
this question. Most of the courses were for the period of
a year.

In 24 high schools there were offered eight various
special area courses in areas other than foods or cloth~
ing. Only one of these 24 courses was required. Most of
the courses were offered for a year but four were offered
for a period of nine to 12 weeks (Table Q, Appendix B).

Table R (Appendix B) gives a condensed view of all
of the general and special area courses in home economics
which were offered in the 160 schools represented by the
respondents., The largest number of courses were given at

the ninth grade level with 128 general courses given at
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this level. There was also a high number offered at the
tenth grade level with 107.

The senior high schools have far more special area
home economics courses available than do the junior high
schools. There are 36 courses in either the foods or
elothing area and 27 courses in other special areas in the
160 schools represented. Most of these courses were found
under similar titles. There were, however, 1l different
titles gziven under "other special areas" (Table R, Appen=-

dix B).

Summary

Included in the 160 schools represented in this study
were 42 junior high and 118 senior high schools. The most
prevalent type of organization was the three-year junior
high sechool and the four-year senior high school.

Sehool sizes were divided into categories of less
than 299, 300 to 599, 600 to 899, 900 to 1199, and 1200
to 14,99, Over 66 percent of the junior high schools were
classified in the 300 to 899 size groups. The largest
percentage, 49 percent, in the high school groups were
found in the one to 599 size groups. There were no junior
hizh schools over 1200, Four percent of the high schools

were 1200 or over.
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There were 59 percent of the junior high schools in
which more than 50 percent of the girls were enrolled in
home economics courses. This was slightly different in
the senior high schools where about 52 percent of the
schools had less than 50 percent of the girls enrolled in
home economics classes. However, 31 percent of this 52
percent of these schools did have between 4O and 50 percent
enrolled.

Approximately 75 percent of the 160 schools did not
have any boys enrolled in home economics classes. The
largest share of the schools which did have boys enrolled
in home economics classes had under ten percent of the
total boys' population of the school.

The number of schools in this study which had a voca-
tional reimbursed home economics program totaled 52 which
represented a little over 32 percent of the schools re-
sponding. Non-reimbursed home economics programs make up
60 percent of the programs represented.

There were twice as many required courses in the
seventh grades as elective courses in the 42 Junior high
schools, From the ninth grade on there were very few
courses, ten, required in either the Junior or senilor high
schools, The common duration of elective courses at all

levels was one year.
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The types of home economics courses were classified
according to the manner im which they had been listed in
the questionnaire by the respondents. Any class dealing
with most areas of home economics wes c¢lassified general
home economics, Other home economics courses were con-
gsidered special area courses. Of the schools listing spe-
cial area courses there were 1l more sections of foods and

clothing courses than courses in other areas.

Respondents' Beliefs Concerning Home Economics

The purpose of this study was to find beliefs of
home economics teachers in Oregon by answering the ques-
tions stated previously. Each question and its responses
will be described in the following sections.

The first section of the questionnaire was made up of
2l statements deseribing home economics as it 1s thought
to be or as it should be. There were six statements re-
lated to easch of the first four questions to be answered
in the study.

The home economics teachers were asked to respond by
indicating their degree of agreement with each statement.
The available responses were the following: Strongly
Agree, Agree to Some Extent, Disagree to Some Extent, and
Strongly Disagree.
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Students Who Can Profit From Home Economics Classes

Almost 70 percent of the junior high school teachers
either strongly agreed or agreed to some extent with the
statement that home economies classes should be planned
frequently for the less able student (Table III). The
high school teachers were not quite as strong in their
agreement but there were still over 50 percent who agreed
with the statement.

On the other hand about 74 percent of the junior
high school teachers and 78 percent of the high school
teachers agreed that home economics is a popular class
with students of all ability levels., Both the junior high
school and senior high school teachers had a very small
percentage in the strongly dlsagree column for this state-
ment.

The majority, or 63 percent of the junior end senior
high school teachers, expressed the bellef that home eco-
nomics is popular with the brightest students. This be-
lief goes along with their belief that home economics is
popular with all ability levels.

The home economies teachers, both junior and senior
high school, indicate almost 100 percent that the slow
learner can profit from home economics classes. No teach-

ers strongly disagreed.



160 Home Economics Teachers' Beliefs Concerning

Table III

Which Students Can Profit From Home Economics Classes

Degree of Agreement or Disagreement

Agree Disagree
4 Strongly to Some to Some szrongly R No
ta <] Extent Extent Disagree esponse
Statements 0. ¥o. % No. z O No. % No. %
1. Home economics
classes should be
planned frequently
for the less able
student.
Junior High 42 100,00 8 19.05 21 50.00 6 14.29 L 9.52 3 7.14
Senior High 118 100.00 22 18.64 42 35.60 30 25.43 18 15.25 6 5.08
2. Home economics is
a popular course
with students of
all ability levels.
Junior High 42 100,00 16 38,10 15 35.71 9 21.43 2 L.J76
Senior High 118 100.00 38 32.20 55 46.61 16 13.56 T $95 2 1.7
3. Home economics is
popular with the
brightest students.
Junior High 42 100.00 9 21.43 23 54.76 6 14.29 L 9.52
Senior High 118 100.00 17 14.41 52 LL.O7 36 30.51 10 8.47 3 2.5,

™



Table III (cont.)

Statements

L.

5.

Tota
No.

Degree of Agreement or Disagreement

Agree
Strongly to Some

ook Noer

Disagree
to Some

Rgfegt Dgfaggag

Strongly No
Response
No.

Home economics
classes should
make an important
contribution to
the slow learner.
Junior High
Senlor High

42 100.00
118 100.00

Home economics

has greater appeal

for the low rather

than the higher

socio-economic

group of students.
Junior High
Senior High

42 100.00
118 100.0C

6. Home economics 1is

not essential for

girls who are

going to college.
Junior High
Senior High

42 100.00
118 100.00

27 64.29

14 33.33
94 79.65

21 17.80

12 28.57
39 33.05

B
O
W
N

e
=N
L]

®
~J\W
o0

10 23.81
38 32,20

8 19.05
19 16.10

1 .85

16 38.10
36 30.51 1

.85

A
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Sixty-two percent of the junior high school teachers
and 63 percent of the senior high school teachers did not
believe that home economics has greater appeal for the
low, rather than the higher soclo-economic group of stu-
dents.

The home economics teachers also believe rather
strongly, 85 percent, that home economics 1is essential
for girls who are going on to college.

Students Who Should Enroll in Home Economics Classes

Question four of the questionnaire consisted of spe-
cific statements relating to the question of who should
enroll in home economics (Table IV). The teachers were
asked to check one of four statements which most nearly
described their own b?lief concerning certain major state-
ments.

Thirty-six percent of the junior high school teachers
believed that home economics should be a required course
for girls. Only 20 percent of the high sechool teachers
believed this. Most of the remaining respondents thought
it should be optional but encouraged. No home economiecs
teacher expressed the opinion that girls should be dis-
couraged from taking work in this area.

Only eight percent (Table IV) of all the home econom-
jos teachers believed that boys should be required to take



Table IV

160 Home Economics Teachers' Beliefs Concerning
Who Should Enroll in Home Economics Classes

Teachers
Junior Senior

Hi School Bi School
Statements 0. No. 7

Home economics courses are a recognized part of the
secondary school curriculum for girls.

1. Home economics courses should be required for

all girls. 15 35.72 23 19.49
2. Home economics courses should be optional, but
encouraged for all girls. 25 59.52 91 77.12

3. Home economics courses should be completely
optional for girls. 1 2.38 3 2.54

L. Girls should be discouraged from taking work
in this area.

5. No response. 1 2 1 .85
Total 42 100,00 118 100.00



Table IV (cont.)

Teachers
Junior Senior
High School High School
Statements O. O
Preparation for being a contributing family member
is important in the education of boys.
l. Home economics courses should be required
for all boys. L 9.52 10 8.47
2. Home economics courses should be optional, but
encouraged for all boys. 18 42.86 5L L45.76
3. Home economics courses should be completely
optional for boys. 19 45.24 51 43.22
4. Boys should be discouraged from taking work
in this area. 1 2,38 2 11.70
5. No response. —_ 3 .85
Total 42 100,00 118 100,00

s



Table IV (cont.)

Teachers

Junior

High School High School
Statements 0. 0.

Senior

Home economics courses are of value to all students
regardless of their future plans.

For the terminal student:

1, It is very important that this student have as
many home economics courses as possible. 21 50.00

2. It is important that this student have some
home economics courses. 21 50.00

3. It is more important to take business courses
in order to prepare for earning a living.

L. This student may marry young and can learn
homemaking skills after marriage.

5. No response.

72 61.02

Ly 37.28

2 _1.70

Total L2 100.00

118 100.00

oY



Table IV (cont.)

Teachers
Junior Senior

High Sechool Hi School
0. No. 7

Statements

Home economies courses are of value to all students
regardless of their future plans.

For the college bound student:

1. Some home economics courses should be required
at the high school level. 11 26.19 26 22,03

2. Home economics courses should be encouraged at
the high school level. 23 54.76 83 70.34

3. Home economics courses should be encouraged,
but rarely at the expense of the academic parts

of the curriculum. 6 14.29 8 6.78

L. Home economies courses are of little real value. 1 2,38
5. No response. N TS T S S -
Total L2 100,00 118 100.00

A



Table IV (cont.)

Statements

Teachers

Junior

High School HIi School
0. No. Z

Senilor

A counselor needs to understand the relationship
between the high school home economics program and
college entrance requirements.

1.

2.

3-

k.

5.

A student may take one or more classes in
home economics and still meet the requirements
for entrance at most colleges.

A student should be encouraged to take home
economics courses, but rarely at the expense
of academic electives.

A young person wishing to prepare for college
and also emphasize home economics in high school
should be encouraged to do so.

It is nearly impossible for a student to take
home economics in high school and still fulfill
college entrance requirements.

No response.

Total

19 45.24

2 L.76
19 45.24
2 _ 476
42 100.00

47 39.83
5 k.24
60 50.84
2 1.70

P Y
118 100.00

8h
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home economics. Forty-three percent of the junior high
school teachers and 46 percent of the senior high school
teachers thought that home economics should be optional
for boys but encouraged. The remainder of the teachers
said that home economics should be completely optional
except for three teachers who believed boys should be dis~
couraged from taking it. One teacher wrote in after
answering the question negatively that she would not want
the type of boys she would get.

All of the home economics teachers except two be-
lieved that it was important or very important that the
terminal student have home economics courses. Twenty-
three of the home economics teachers believed that home
economies courses should be required at the high school
level for the colleze bound student.

Meny of the balance of the high school teachers
thought that home economics courses should be encouraged
at the high school level to the college bound student.
Some junior high teachers, 14 percent, believed that the
college bound student should be encouraged to take home
economics courses but rarely at the expense of the aca-
demic parts of the curriculum.

Table IV shows that 90 percent of the home economics
teachers believed either that "A young person wishing to

prepare for college and also emphasize home economics in
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high school should be encouraged to do so." Seven percent
of the high school respondents believed that students
should be encourazed to take home economics courses, but

rarely at the expense of academic parts of the curriculum.

Beliefs Relating to the Image of Home Economics
Classes

In Part I of the questionnaire there were six ques-

tions which had to do with the image of the home economics
class. The teachers were asked to indicate their beliefs
by checking the degree of agreement or disagreement with
each statement.

Both junior and senior high school teachers belleved
that home economics classes are interesting and challeng-
ing (Table V). Fifty-two percent of the junior high
school teachers and 64 percent of the senior high teachers
expressed strong agreement with this statement.

The teachers even agreed more with the idea that a
home economics degree from college offers a chance to
have an interesting and rewarding career. Only one teach-
er disagreed with this statement. Eighty-eight percent of
the junior high school teachers and 95 percent of the
senior high school teachers agreed strongly with this

statement.



Table V

160 Home Economics Teachers' Beliefs Relating to the Image of Home Economics Classes

Degree of Agreement or Disagreement

Agree Disagree
Strongly to Some to Some S:rongly No
Tota Agree Extent Exteng Disagree Response
Statements O, No. % No. 0. No. ? No. 7
1. Home economics
classes are
interesting and
challenging.
Junior Hizgh 42 100,00 22 52.38 15 35.72 3. %.2% 2 L.76
Senior High 118 100.00 75 63.56 32 27.12 6 5.08 5 L.24
2. A home economics
degree from college
offers a chance to
have an interesting
and rewarding
career.
Junior High L2 100.00 37 88,10 5 11.90
Senior High 118 100.00 112 94.91 h 3.39 1 .85 1 .85
3. Home economics
courses are held
in high esteem by
other faculty
members in the
school.
Junior High L2 100,00 L 9.52 27 64.29 8 19.05 3 7.1
Senior High 118 100.00 20 16.95 61 51.69 31 26.27 5 L.24 1 .85



Table V (cont.)

Degree of Agreement or Disagreement

Agree Disagree
Gitker Strongly to So:n to Some S;rongly No
0 ee Exten Extent Disagree Response
Statements 0. 0. No. No. Wo. ? No. &%
L. Home economics is
repetitious when
several years are
offered.
Junior High 42 100,00 5 11.90 13 30.96 9 21.43 14 33.33 1l Q.38
Senior High 118 100.00 6 5,08 27 22.88 18 15.25 66 55.94 1 .85
5. Students' achieve-~
ment in home eco-
nomics does not
reflect creditably
on the school's
prestige.
Junior High L2 100,00 2 &L.76 6 14.29 11 26.19 21 50.00 2 L.76
Senior High 118 100,00 2 1.70 24 20.34 28 23.73 63 53.38 1 .85
6. Parents are gen-
erally pleased
with what their
children learn in
home economies.
Junior High 42 100.00 23 54.76 19 L5.24
Senior High 118 100.00 76 6L.41 38 32.20 3 2.54 : ¢ .85

(44
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The teachers were less in agreement with the idea
that home economics courses are held in high esteem by
other faculty members. The junior high school teachers
agreed more strongly than the senior high school teachers.
Over 25 percent of the high school teachers disagreed.

Fifty-five percent of the junior high school teachers
and 71 percent of the senior high school teachers did not
believe that home economics is repetitious when several
years were offered. However, 25 percent of all the teach-
ers agreed to some extent and six percent strongly agreed.

When the teachers were asked if students' achievement
in home economics does not reflect creditably on the
school's prestige, over 75 percent of them disagreed.
Positively speaking only 25 percent believed that students'
achievement in home economics reflects on the school's prestige.

Only three teachers did not believe that parents are
generally pleased with what their children learn in home

economics (Table V).
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Beliefs Relating to the Status of Home Economics
Classes

8ix statements relating to the status of home econom-
ics classes were also included in Part I of the question-
naire, Again the teachers were to indicate the degree of
agreement or disagreement to each statement.

There was no strong indication as to any degree of
agreement or disagreement with the idea that home econom-
ics should be offered as a required subject on an equal
basis with such courses as history, English, mathematiecs,
and science (Table VI). The largest number, 51 junior and
gsenior high school teachers, agreed to some extent but
this number was only ten higher than the category of those
disagreeing to some extent. In fact if you add the junior
and senior high school teachers who agreed and those who
disegreed the groups are evenly split., Eighty agreed with
this statement, 79 disagreed and one person did not answer.

The junior high school teachers disagreed quite
strongly, 75 percent, with the idea that home economics
should be offered only as an elective. On the other hand
the me jority of the high school teachers, 53 percent,
agreed with this statement.

Only 70 percent of the total group of home economics
teachers believed that home economics should be offered as

an elective on an equal basis with courses such as art,



Table VI
160 Home Economics Teachers' Beliefs Relating to the Status of Home Economics Classes

Degree of Agreement or Disagreement

Agree Disagree
o Strongly to Some ;:tSomn S}rongly No
otal Agree Extent ent Disagree Response
Statements No. % No. % No. % No. & No. % FNo. %
1. Home economics
should be offered
as a required
subject on an
equal basis with
such courses as
history, English,
mathematies, and
science.
Junior High 42 100.00 10 23.81 15 35.72 10 23.81 7 16.66

Senlor High 118 100.00 19 16.10 36 30.51 31 26.27 31 26.27 1 .85

2. Home economics
should be offered
only as an elec-

tive.
Junior High 42 100,00 5 11.90 6 14.29 14 33.33 17 40.48
Senior High 118 100.00 2L 20.34 38 32.20 37 31.36 18 15.25 1 .85

144



Table VI (cont.)

Total

Statements 0.

Degree of Agreement or Disagreement

Strongly

Agree
No. A

Agree

to Some

Extent

O

Disagree
to Sonme
Extent
No.

Strongly

piny

No

Response
No. %

3. Home economics
should be offered
as an elective on
an equal basis with
such courses as
art, industrial
arts, band, chorus,
and orchestra.

Junior High
Senior High

42 100,00
118 100.00

L. Home economics may
have to be elimi-
nated as other
areas of subject
matter appear to
be more signifi-
cant.

Junior High
Senior High

42 100.00
118 100.00

16 38.10
L9 L1.52

11 26.19
36 30.51

\O =

w

10 23.81
19 16.10

Fo

5 11.90
13 11.02

29 69.05
92 77.97

1 .85

9¢



Table VI (cont.)

Degree of Agreement or Disagreement

Agree Disagree
Strongly to Some to Some B:rongly No
Total Agree Extent Extent Disagree Response
Statements 0. No. Z Oe 0. No. % No. %
5. Home economics 1is
considered a frill
in secondary
schools today.
Junior High L2 100,00 L 9.52 13 30.96 10 23.81 14 33.33 1 2,38
Senior High 118 100.00 3 2.5k 33 27.97 32 27.12 48 LO.67 2570
6. Home economics
is not important
in the school
curriculum be-
cause it can be
learned at home.
Junior High 42 100.00 L 9.52 3 7.1 5 11.90 30 71.44
Senior High 118 100.00 L 3.39 1 .85 1k 11.86 98 83.05 1 .85

LS
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industriel arts, band, chorus, and orchestra. About 1l
percent of both junior and senior high school respondents
strongly disagreed. Seventy percent of the senior high
school respondents and 64 percent of the junior high
school zroup expressed some degree of agreement.

It is surprising that any home economics teachers
would believe that home economics is a frill in the school
curriculum but 53 of the 160 teachers agreed strongly or
to some extent that it is. Thirty-three percent of those
teachers who responded were not convinced at the time they
answered this questionnaire that their speclialty was a
vital part of the curriculum.

Twelve out of the 160 junior and senior high school
teachers believed that home economics is not important to
the school curriculum because it can be learned at home.

This, too, is surprising.

Factors 160 Home Economics Teachers Believed

ounselors ou onsider en c I (s}
ou nro n Hhome hLconomics

One part of the questionnaire was concerned with
what the home economics teachers believed the counselor
should consider when deciding which students should enroll
in home economics. There were 21 factors on which the 160
respondents were to mark their beliefs of the degree of

consideration the counselor should use. The degrees of
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consideration were the following: Prime, Moderate,
Little, or No consideration. These are shown in Table
VII.

One factor included students' future plans whieh
were immediate marriasge, a career in home economies, high
school as terminal education, and advanced education with
no chance to include home economics. This factor was con-
gsidered the most important one when these plans were
either immediate marriage or a career in home economiecs.
Seventy-one percent of the junior high school teachers and
82 percent of the senior high school teachers believed
early marriage should have prime consideration. If a stu-
dent was planning a career in home economics, 62 percent
of the junior high school teachers and 75 percent of the
senior high school teachers believed that the counselor
should give it prime consideration.

Over 50 percent of the respondents believed that
counselors should give prime consideration to the follow-
ing factors:

1. The counselor's knowledge of the home econom-
ies program.

2. The personal belief of the counselor of the
right of each individual student to make own
decisions based on some understanding of the
cholces.

3. The personal belief of the counselor of the
need of helping students make choices.



Table VII

Factors Which 160 Home Economies Teachers Believed Counselors
Should Consider When Deciding Who Should Enroll in Home Economics

Total

Factors D

Degree of Consideration

Prime
O

Moderate
O,

Little
O.

No
Oa

No

Response
No. %

1.

Parents' decisions
Junior High
Senior High

2. The counselor's

3.

knowledge of the
home economics
program
Junior High
Senior High
Parsonal beliefs
of the counselors:
(a) towards value or
lack of value of
home economics
Junior High
Senior High
(b) of the right
of each individual
student to make
own decisions
based on some
understanding of
the choices
Junior High
Senior High

k2 100,00
118 100.00

42 100,00
118 100.00

42 100,00
118 100.00

42 100.00
118 100.00

11 26.19
2L 20.34

16 38.09
39 33.05

19 45.23
72 61.02

29 69.05
88 74.57

12 28.57
30 25.43

16 38.10
33 27.96

L.76
L

2
5 Lk.24

b 9.52
12 10.17

5 11.90
21 17.80

1 .85

2.3
2.5

8
L

6 14.29
10 8.47

0O

09



Table VII (cont.)

Degree of Consideration

No

Total Prime Moderat Little No Response
Factors O. O No. A No. R No. %
(e) of the need of
helping students
make choices
Junior High 42 100,00 20 47.62 15 35.71 1 2.38 6 14.29
Senior High 118 100.00 64 54.23 33 27.97 8 6.78 2 1.70 11 9.32
L. The student's past
performance in all
of his classes
Junior High L2 100,00 11 26.19 18 42.86 11 26.19 2 4,76
Senior High . 118 100,00 29 24.58 58 49.15 22 18.64 9 7.63
5. The student's past
performance in his
home economics
classes
Junior High 42 100,00 8 19.05 23 54.76 9 21.43 2 4.76
Senior High 118 100,00 30 25.43 62 52,54 18 15.25 7 5.93 1 .85
6. The student's
socio-economic
background
Junior High L2 100,00 5 11.90 13 30.96 13 30.96 11 26.19
Senior High 118 100,00 15 12.71 32 27.12 32 27.12 39 33.05
7. The student's
abilities in the
home economics
field
Junior High L2 100.00 5 11.90 16 38,10 16 38.10 L 9.52 1l 2.38
Senior High 118 100.00 18 15.25 57 48.30 30 25.43 12 10.17 1 .85

19



Table VII (cont.)

" i Degree of Oonaigoration No
Tota ime Moderate Little No Response
Factors Fo. & No. % TWo. &% ¥No. % ¥No. ® T¥Wo. &%

8. The student's
interests in
home economics
Junior High 42 100,00 24 57.14 18 42.86
Senior High 118 100.00 70 59.32 40 33.90 6 5.08 2 1.70
9. The student's
present home
responsibilities
Junior High L2 100,00 6 14.29 20 47.62 12 28.57 L 9.52
Senior High 118 100.00 2h 20.34 50 42.37 32 27.12 11 9.32 1 «85
10, The student's
home training in
the homemaking
skills
Junior High 42 100.00 6 14,29 14 33.33 16 38.09 6 14.29
Senior High 118 100,00 19 16.10 L7 39.83 39 33.05 13 11.02
11. The student's
financial need
Junior High 42 100,00 15 35.72 15 35.72 12 28.56
Senior High 118 100.00 8 6.78 36 30.51 47 39.83 27 22.88
12. The student's
abilities to
achieve elsewhere
Junior High 42 100,00 3 T3b 16 38.10 17 L0.47 6 14.29
Senior High 118 100.00 19 16.10 L8 LO.67 30 25.43 20 16.95 .85

c9



Table VII (cont.)

Degree of Consideration No

Total Prime Moderate Little No Response
Factors No. % Wo. % Yo. F No. % No. A No. I
13. The student's
future plans:
(a) immediate
marriage
Junior High L2 100,00 30 71.43 18 19.05 1 2,38 3 7.14
Senior High 118 100.00 97 82.20 18 15.25 2 1.70 1 .85
(b) a career in
home economics
Junior High 42 100,00 26 61.91 11 26.19 2 &.76 3 7.14
Senior High 118 100.00 90 76.27 23 19.49 3 2.54 2 .79
(e¢) high school
as terminal edu-
cation
Junior High 42 100.00 21 50.00 17 4L0.48 1 2.38 3 7.14
Senior High 118 100.00 79 66.94 36 30.51 2 1.70 1 .85
(d) advanced
education with
no chance %o
include home
economics
Junior High L2 100.00 13 30.96 22 52.38 3 Tdb L 9.52

Senior High 118 100,00 52 4L4.07 L& 37.29 11 9.32 7 5.93 L 3.39
14. College entrance

requirements
Junior High 42 100,00 16 38.10 9 4L5.23 6 14.29 3 238
Senior High 118 100,00 62 52.54 37 31.36 14 11.86 3 2.54 2 1.70

€9



Table VII (cont.)

No
Total Prime Moderate Little No Response
Factors 0. No. &% 0. No. No. % No. %
15. Prestige of home
economics in the
school
Junior High 42 100,00 2 4.76 14 33.33 10 23.81 15 35.72 i 2.3
Senior High 118 100,00 13 11.02 31 26.27 30 25.43 L2 35.58 2 1,70
16. The variety of
home economics
courses available
Junior High L2 100,00 11 26.19 2 57.14 6 14.29 1l 2.38
Senior High 118 100,00 38 32.20 66 55.94 10 8.47 L 3.39
17. Quality of teach-
ing in the home
economics depart-
ment
Junior High 42 100,00 17 LO.48 22 52.38 2 L4.76 1l 2.38
18. Home economics
teacher's load
Junior High 42 100,00 10 23.81 23 54.76 6 14.29 3 7.14
Senior High 118 100.00 30 25.43 L8 LO.67 19 16.10 19 16.10 2 1.70
19. Space, facilities
and money avall-
able for home
economics
Junior High 42 100,00 12 28.57 20 47.62 6 14.29 L 9.52
Senior High 118 100,00 36 30.51 45 38.13 25 21.19 9 753 3 2.5%

%9



Table VII (cont.)

e Degree of conaigorgtion " No
tal ime Moderate Little [¢] esponse
Factors 0. O, No. % No. % Oe No. 7
20. Type of subject
matter offered in
the home economics
program
Junior High 42 100.00 18 42.86 22 52.38 1 2.3 1l 2.38
Senior High 118 100.00 58 49.15 L4 37.29 14 11.86 2 1.70

21. Social trends:
(a) ehanging roles
of family members
--dual roles of
man--his increase
in homemaking
activities and
care of children

Junior High 42 100.00 20 47.62 15 35.72 L 9.52 1 2.38 2 4.76
Senior High 118 100.00 61 51.68 45 38.14 8 6.78 2 1.70 2 1.1
(b) dual role of
women--homemakers
and workers
Junior High L2 100,00 23 54.76 15 35.72 2 L4.76 2 L4.76
Senior High 118 100.00 79 66.94 33 27.97 5 b2l i <83
(¢) democratic
decision making
in families
Junior High L2 100.00 16 38.10 20 47.62 L 9.52 2 L.76

Senior High 118 100.00 49 L1.52 56 47.46 9 7.63 2 3 2.54

$9



Table VII (eont.)

Degree of Gonaig::;tion % X No
Tota ime Moderate ) () esponse
Factors O. No. No. &% No. &% No. % No. &
(d) early mar-
riages
Junior High L2 100.00 28 66.67 12 28.57 2 L4.76
Senior High 118 100.00 77 65.25 36 30.51 3 2.54 2 1.70
(e) increased
importance of
money management
Junior High 42 100.00 23 54,76 17 4O.48 2 4.76
Senior High 118 100.00 76 64.40 39 33.05 1 .85 2 1.70
(f) modification
of basiec values
Junior High L2 100,00 18 42.86 11 26.19 10 23.81 1 2.38 2 L4.76
Senior High 118 100.00 52 44,07 54 45.76 8 6.78 L 3.39
(z) lengthened
life span
Junior High L2 100.00 12 28,57 13 30.96 10 23.81 5 11.90 2 4.76
Senior High 118 100.00 41 3L.75 53 L&4.91 17 1h.4) 6 5.08 1 .85
(h) upswing in
cultural activi-
ties
Junior High L2 100,00 10 23.81 15 35.72 12 28,57 3 7.14 2 4,76
Senior High 118 100,00 38 32,20 51 43.22 24 20,34 L 2,54 2 i,
(1) "world" com-
munity
Junior High L2 100.00 10 23.81 13 30.96 14 33.33 3 7.14 2 L4.76
Senior High 118 100.00 39 33.05 51 43,22 20 16.95 6 5,08 2 1.76

99
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L. The student's interests in home economics.

5. The student's future plans--high school as
terminal education.

6. The social trend of the dual role of women-
homemakers and workers.

7. The social trend of early marriage.

8. The social trend of increased importance of
money management (Table VII).

The majority of the senior high school teachers, 52
percent, believed that college entrance requirements
should be of prime consideration to the counselor. The
junior high school teachers did not feel as strongly for
only 38 percent marked this.

Only four of the stated factors concerning the coun-
selors' consideration in deciding who would enroll in
home economics had a noticeable percent of negative re-
sponse from the teachers. Twenty-one to 36 percent of
the teachers said that no consideration should be given
to the following factors:

1. The personal belief of the counselor towards
value or lack of value of home economiecs.

2. The student's soclo-economic background.
3., The student's financial need.

L. The prestige of home economices in the
school (Table VII).
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Grade or Grades in Which 160 Home Economics Teachers
Belleved Students Should Take Home Economics

One part of the questionnaire asked the respondents
to indicate in what grade or grades they believed students
should take home economics. The teachers were also asked
to indicate the difference between a terminal and college
preparatory student, boys or girls, and 1f the course

should be required or elective.

42 Junior High School Home Economics Teachers' Beliefs.

Over 50 percent of the teachers believed that girls for
whom high school is terminal education should have re-
quired seventh and eighth grade home economics courses
and elective ninth, tenth, eleventh, and twelfth grade
home economics classes (Table VIII).

On the other hand, 50 percent of the teachers be-
lieved that college preparatory girls should only have
elective home economies classes in the ninth, tenth,
eleventh, and twelfth grades.

The teachers felt that elective home economics
classes in the eleventh and twelfth grades for both
terminal and college preparatory boys was important.
The percentages in these areas were from 40 to 52 percent.
Most of the remaining teachers reported no preference

(Table VIII).



Table VIII

Grade or Grades im Which 42 Junior High School Home Economics Teachers
Believed Students Should Take Home Economies

Terminal - College Preparatory
0 No
Required Elective Preference Required Elective Preference
Grade No. 0. No. &% No. % No. % No. &%

Girls

7th 2L 57.14 b 9.52 14 33.33 19 L45.24 7 16.66 16 38.10

8th 26 60.48 10 23.81 6 14.29 18 42.86 13 30.96 11 26.19

9th 14 33.33 22 52.38 6 14.29 9 21.43 22 52.38 11 26.19

10th 14L.29 28 66.67 8 19.05 5 11.90 22 52.38 15 35.72

11lth 7 16.66 25 59.52 10 23.81 3 7.14 21 50,00 18 42.86

12th 15 35.72 21 50.00 6 14.29 5 11.90 23 54.76 15 33.33
Boys

7th 3 7.1 10 23.81 29 69.05 3 7.14 10 23.81 29 69.05

8th 1 2.3 10 23.81 31 73.80 l 2,38 10 23.81 31 73.80

9th 2 4,76 16 38.10 24 57.14 l 2,38 16 38.10 25 59.52

10th L 9.52 12 28.57 26 61.90 3 %.14 11 26.19 28 66.67

1lth 19 45.24 23 54.76 1 2.38 17 &0.A8 26 57.1%

12th L 9.52 21 50,00 17 LO.48 2 4% 22 52.38 18 42.86

69
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118 Senior High School Home Economics Teachers' Beliefs.

The senior high school teachers responded very similarly
to the junior high school teachers. The majority did not,
however, believe that seventh and eighth grade home eco-
nomics should be required of the girls not planning fur-
ther education. The majority did believe that both the
terminal and college preparatory girls should have elec~
tive home economics classes in the ninth, tenth, eleventh,
and twelfth grades.

Between 40 and 58 percent of the high school home
economics teachers believed that both terminal and college
preparatory boys should have elective home economics
classes in the tenth, eleventh, and twelfth grades.

Fourteen percent of the teachers believed that termi-
nal boys should be required to take home economics in the
twelfth grade. A large percentage of the remaining teach-
ers had no preference (Table IX).

Summary

The home economics teachers believed that home eco-
nomics classes should be planned frequently for the less
able student. They did, however, also believe that home
economics classes are popular with all ability levels and
63 percent of the teachers expressed the bellef that home
economics is popular with the brightest students. They



Table IX

Grade or Grades in Which 118 Senior High School Home Economics Teachers
Believed Students Should Take Home Economiecs

Terminal . College Preparatory
o No
Requir Blaetiio Preference Required Elective Preference
Grade No. % O. _No. % No. &% 0. No. %

Girls

7th LI 37.29 29 24,58 L5 38.14 38 32.20 29 24.58 51 43.22

8th 53 L44.92 36 30.51 29 2,.58 43 36.4L 36 30.51 39 33.05

9th L7 39.83 62 52.54 9 7.63 3, 28.81 63 53.38 21 17.80

10th 22 18.64 89 75.42 . 5.93 17 1L4.41 76 64.51 25 21.19

11th 15 .71 9 N7 13 11.02 7 5.93 83 70,3, 28 23.73

12th 23 19.49 85 72,03 10 8.47 13 1l1.02 89 75.42 16 13.56
Boys

7th 7 5.93 18 15.25 93 78.81 7 5.93 17 14.L1 94 79.65

8th 11 9.32 23 19.49 8, 71.19 9 783 21 17.80 88 7L4L.57

9th 9 7.63 42 35,60 67 56.78 6 5.08 37 31.36 75 63.56

10th 3 2.54 52 44.07 63 53.38 L 3.39 L8 L10.67 66 55.94

11th L 3.39 61 51.69 53 44L.92 2 1.70 59 50.00 57 48.31

12th 17 14.41 67 56.78 3, 28.81 11 9.32 69 38.47 38 32.20

T



72

did not believe that home economics appeals just to the
lower socio-economic group of students. Eighty-five per-
cent of the teachers believed that home economics is
essential for girls who are going on to college.

Both junior and senior high school home economics
teachers believed that home economics classes are inter-
esting and challenging. They also agreed that a degree
in home economics from college offered a chance to have
an interesting and rewarding career, There was less
agreement with the idea that home economics courses are
held in high esteem by other faculty members. A majority
of the teachers believed that home economics is not repe-
titious when several years are offered. Only 25 percent
of the teachers felt that students' achievement in home
economics reflected on the school's prestige., It was
assumed by all but three teachers that parents are gener-
ally pleased with what their children learn in home eco-
nomics,

The home economics teachers neither agreed nor dis-
agreed with the idea that home economies should be offered
as a required subject on an equal basis with courses as
history, English, mathematics, and science. However, the
junior high teachers disagreed quite strongly with the
idea that home economics should be offered only as an

elective whereas the majority, 53 percent, of the high
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school teachers believed it should be offered only as an
elective, Nearly all of the teachers believed that heome
economics should be offered as an elective on an equal
basis with courses such as art, band, and chorus. Most
of the teachers did mot feel that home economics may have
to be eliminated as other areas of subject matter appear
to be more significant. Both the junior high and senior
high school teachers did not consider home economics a
frill in secondary schools or that it is not important in
the school curriculum because it can be learned at home.

The largest factor which the home economics teachers
believed should influence the counselor when deciding
whiech students should enroll in home economics was the
gtudents' future plans if they were immediate marriage, a
career in home economics, high school as terminal educa-
tion, or advanced education with no chance to include home
economics. A large percent of the respondents also be-
lieved that colleze entrance requirements should be of
prime consideration to the counselor.

Over 50 percent of the teachers believed that 1t was
important for all girls to have either required or elec~
tive seventh and eighth grade home economiecs courses and
elective ninth, tenth, eleventh, and twelfth grade home

economics classes., The respondents also felt that
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elective home economics classes in the eleventh and

twelfth grades for boys was important.

Home Ecoromics Teachers' Practices
Home Economics Teachers' Practices in Bblgigg
ounselors Understan e Home Fconomics Program

In the third section of the questionnaire, there were

15 possible practices stated, in which the teachers were
to indicate to what extent they helped counselors under-
stand the home economics program. The teachers could
indicate the degree of consistency by marking one of the
following: "Once a year, Consistently within the year,
Frequently within the year, Occasionally within the year,
or Never."

Only one practice stood out which the majority of
the teachers did consistently within the year was to cre-
ate and maintain continuous communication with the coun-
selor. The percentages were 48 percent of the Jjunior
high school teachers and 64 percent of the senior high
school teachers.

Around 35 percent of all of the teachers made an
outline plan of the home economies program available to
the counselor once a year.

Over 50 percent of all the teachers never invited

counselors to professional meetings of home economics
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teachers or had a curriculum advisory board which included
school counselors.
The remaining practices were used frequently or occa-

sionally by the teachers within the year (Table X).

Suamary

There seems to be only one practice which the major-
ity of the home economics teachers are consistently doing
and that is creating and maintaining continuous communica-
tion with the counselor. Some teachers make an outline
plan of the home economics program available to the coun-
selor but over 50 percent never invited counselors to
professional meetings of home economics teachers or had a
curriculum advisory board which included school coun-

selors.



Table X

160 Home Economics Teachers' Practices in Helping
Counselors Understand the Home Economics Program

Degree of Practice

Con- Fre- Occa~
Once sistently quently sionally
a Within Within Within No
Total Year the Year the Year the Year Never Response
Stataments ﬂo.--; NO---; EOQ--; NO.-:% EO.—:; ﬂO.-—; (s
1. Make avallable to
the counselor an
outline of the home
eoo?onics giogram. L2 15 L " 16 % 18 " 5 . h_5
unior High 100,00 72 . . . 11.9 «52
118 %g ig Ie ig 1l 12_
Senior High 100,00 33.05 16.95 16.10 1L.41 9.32 10.17
2. Make available to
the counselor the
purpose of home
economics in the
achgoli L2 29 6 i 10 - 10 as L 3 S
unior High 100.00 1.43 4 23, 23. .52 o
513 ) 5% 5% 7 T
Senior High 100.00 15.25 24 .59 22.03 22.03 5.93 5.93

9L



Table X (econt.)

Degree of Practice
Con~ Fre-~ Oceca-~

Once sistently quently sionally
Ya Within Within Within No
Total ear the Year the Year the Year Never Response
Statements 0, == 0=~ No.--% No.-~% NO.=-% No.-=% WO.--%
3. Keep counselors
supplied with up-
to-date informa-
tion on the home
“onomiu 715 i — 76 1% 67 %O 81 3 3 1:{ 90 ‘5 52
Junior gh 100. . . . . . .
118 % 37 245l %3 [ 12
Senior High 100,00 2.54 31.36 22.03 30.51 3.39 10.17
L. Invite the coun-
selors:
(a) to occasions
such as open house
or parents' nights
where the purpose
is to help lay
people understand
home economies. L2 L 7 7 10 7 7
Junior High 100,00 3.52 16.67 16.67 23.81 16.67 16.67
118 36 y 2k 19 1%
Senior High 100.00 6.78 30.51 14.41 20.34 16.10 11.86

LL



Table X (cont.)

Degree of Practice

Con- Fre- Occa~-
Once sistently quently sionally
a Within Within Within No
Total Year the Year the Year the Year Never Response
Statements 0y == Oy == 0om== Q== Q.= 0y == NO,==%
(b) to dinners put
on ?y :ho g:ggents. L2 1 " 5 6 1% & 10 . 23
unior 100.00 2.3 11.90 14 .29 26.19 23.81 o33
118 10 19 L2 1% 15
Senior High 100,00 8.47 16.10 16.10 35.60 11.02 1271
(¢) to professional
meetings of home
economics teachers. L2 1 3 2 6 22 8
Junior High 100.00 2.38 ;,lk 6,76 ol 2.38 19 05
118 L
Senior High 100,00 3.39 2.5, 5.93 17.80 56.78 13 76
(d) to observe
classes. L2 L 10 14 8 6
Junior High %%g.oo 0.52 2 .81 33 19.0 14.29
11
Senior High 100.00 9.32 13 56 29.66 33.05 14.41

8L



Table X (cont.)

Degree of Practice

Con- Fre- Occa-~
Once sistently quently sionally
. Yp Within ‘Wﬁthin with%n No
otal ear the Year the Year the Year Never Response
5. Aid counselors in
advising students
by providing charts
or pamphlets for
interpretation of
home economics:
(a) available from
Oregon and/or Amer-
ican Home Economics
Aaagci;tion. L2 1l P 3 3 " 18 : 18 @ 2? 43
unior High 100,00 2¢3 s 1h P 9.0 2. b
18 g 3 —5 2%, 33 b7y
Senior High 100.00 6.78 17.80 19.49 20.34 23.73 11.86
(b) available
from colleges and
uni;er:itios. L2 1 . 3 % 5 l% - i? i 22 ‘s
unior High 100.00 2.3 1k «3 26. Oe a
118 9 2 28 19 18
Senior High 100.00 7.63 17.80 19.49 23.73 16.10 15.25

6L



Table X (cont.)

Statements

6.

7.

Once
a

Degree of Practice

Con-
sistently
Within

Fre-~
quently
Within

tg;‘E:ar thg.z:a; n:rgr

Occa~-
sionally
Within

No

R.:?ff..

(c) made by you

about your own home

economies program.
Junior High

Senior High

Offer to meet with
the counselor to

work on 8n individ-
ual student's aca-

demic program.
Junior High

Senior High

Create and main-
tain continuous
communication with
the counselor.
Junior High

Senior High

32 00 2 1k 1?30 2.38 35% 19 -~ 72 12 67
0 - - . -
2 o 17 B
100,00 7.63 16.95 15.41 21.17 25.43 1h.41
L2 7 11 12 3
100,00 1.543 16.67 26.19 28.57 p
118 i [ 13 21 T
100.00 2.5h 3. 74 11.02 23.73 17.80 10.17
- ¢ 62 1'6’ 67 zg - 76 : 2
100,00 % 6. : % .
118 1 16 I!_u 12‘L
100,00 .85 64 .40 13.56 10.17 1.70 9.32



Table X (cont.)

Degree of Practice

Con- Fre- Oceca-
Once sistently quently sionally
. a Witp%n Within Within No
otal Year the Year the Year the Year Never Response
Statements No.--ﬁ No.--% NO == 04 == Qo= Q== NO., —=%
8. Ask counselor to
participate in
F.H,A, activities. L2 y ¢ o 3 W 3 " 15 " fo 62
Junior High 100,00 2.3 . . ol R .
118 ; 5 | e 5
Senior High 100.00 L.24 7.63 9.32 23.73 27.96 27.12
9. Help counselor
select home eco-
nomics speakers
for Oaieernpay. L2 1 . f - % % g 15 - ig 2
Junior High 100,00 2.3 . - 11.90 % .
118 13 3 L 12 g‘g 29
Senior High 100.00 11.02 2.54 1.70 10.17 50.00 24.57
10. Have a curriculum
advisory board
which includes
school counselors. 42 1 1 3 2 26 11
Junior High 100,00 2.38 2.38 2.38 Le76 61.91 26.19
118 L 5 5 16 51 27
Senior High 100.00 3.39 L.2h L.2L 13.56 51.69 22.88

8
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CHAPTER IV
CONCLUSIONS

The response of 160 home economics teachers in Oregon
who answered the questionnaires concerning their practices
and beliefs about home economics were used to answer the
gix questions posed in this study. These questions were:

l., What are the beliefs of home economics teachers
concerning:

a, the students who can profit from home
economies?

b. the image of home economics?

¢. the status of home economics in the
secondary curriculum?

d. the factors which they believed counselors
should consider when counseling students to
enroll or not to enroll in home economics?

e. the grade or grades in which girls and/or
boys should take home economies?

2. How do home economics teachers help counselors

understand the home economics program in their
school?

The Relationship of This Study to Johnson's Study

As 1t was stated previously by the writer, this study
began out of an interest in Johnson's study (7) which weas
to discover some counselors' beliefs concerning home eco-
nomics. The writer believed that it would be beneficial

for home economics teachers in Oregon if a comparison was
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made of some beliefs of counselors as they were discovered
in Johnson's study and some beliefs and practices of home
economics teachers concerning home economics.

The comparison will be made in this chapter, not
statistically, but by taking some of the coneclusions from
Johnson's study and relating them to data of the present
study. Johnson's conclusions which apply in part or in
their entirety to the present study will follow and then
data related to each conclusion will be discussed under
the appropriate conclusion. When this comparison has been
finished, conclusions for this study will be made. The
following of Johnson's conclusions are applicable here:
Numbers 2, 3, 4, 5, 6, 9. These are renumbered for read-
ability.

1, Counselors believed that some home economiecs

courses should be taken by all girls at some
time during their secondary school career

(7, p.109).

The home economics teachers in the present study
also believed that it was important for girls as well as
boys to take home economics during their secondary career.
More than 50 percent of the teachers thought that girls
should take home economics in grades seven through 12 and
boys in the eleventh and twelfth grades.

2. Counselors believed that home economics should

be offered more often as electives than as
required courses (7, p.1l10).
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It was believed by over 50 percent of the junior high
school home economics teachers that home economics classes
should be required during the seventh and eighth grades,
but the senior high school teachers believed such classes
should be elective in the seventh and eighth grades. They
all thought that the four remaining years should be elec-
tive. The home economics teachers believed that home eco-
nomics classes for boys should be offered as electives
more than as required courses also.

3. Many factors helped counselors to determine who

should enroll in home economics courses. The
most common ones being:

students' likes and dislikes

the belief in the right of an individual
to make his own choices

the future goals of the student

the type of subject matter offered in the
home economles program (7, p.1l10)

The home economics teachers expressed some of the
same factors and some different factors whiech they recog-
nized as being of help to the counselor in determining who
should enroll in home economiecs courses.

The factor which stood out as the most 1lmportant one
in the present study was the students' future plans, espe-
cially if these plans were immediate marriage or careers
in home economies. In this study this factor was stated

as future plans, This terminology would be very much
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like "the future goals of the student™ stated in Johnson's
study. There were eight other factors which over 50 per-
cent of the teachers believed the counselors should give
prime consideration, All of these are different from the
remaining factors that the counselors declared helped them
decide who should enroll in home economics courses. These
eight factors were:

the counselor's knowledge of the home
economics program

the personal belief of the counselor to the
right of each individual student to make own

decisions based on some understanding of the
choices

the personal belief of the counselor of the
need of helping students make choices

the student's interests in home economics

the student's future plans--high school as
terminal education

the social trend of the dual role of women-
homemakers and workers

the social trend of early marriage

the social trend of increased importence of
money management

L. Uncertainty was indicated as to the importance of
home economics in relation to other subjects in
the eurriculum (7, p.110).
There was also a great deal of uncertainty expressed
by the home economics teachers as to the importance of
home economics in relation to other subjects. Exactly 50

percent of the teachers agreed that home economics should
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be offered as a required subject on an equal basis with
courses such as history, English, mathematics, and science.
Forty-nine percent of the respondents disagreed with this
statement., One person did not respond.

Another fact which seemed to indicate an uncertainty
to the importance of home economics was that 33 percent of
the teachers indicated that they believed home economics
is a frill in the school curriculum.

There was more agreement with the statement that home
economics should be offered as an elective on an equal
basis with courses such as art, industrial arts, band,
chorus, and orchestra. Seventy percent of the teachers be-
lieved this should be the case.

5. Counselors believed that home economics classes

are most valuable at the junior high school
level, ninth grade, and twelfth grade (7, p.110).

The majority of home economics teachers believed that
home economics classes for girls both terminal and college
preparatory were valuable in all grades, seven through 12.
They did, however, express the belief that home economics
classes would benefit the boys most during the eleventh
and twelfth grades.

6. Certain areas of the home economics program

appeared to be understood to a greater degree
then others (7, p.1ll).

Over 75 percent of the counselors in Johnson's study

expressed seven beliefs concerning home economics. The
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writer will list four of these beliefs and then tell the
percent of home economics teachers who had the same belilef.

a. Home economics classes are interesting
and challenging (7, p.lll).

Eighty-eight percent of the junior high school teach-
ers agreed to this and 90 percent of the senior high teach-
ers. Only two teachers disagreed strongly with this state-
ment, but nine disagreed to some extent. In the eyes of
the writer these 11 teachers are admitting their own teach-
ing is poor,

b. A home economics degree from college offers
a chance to have an interesting and reward-
ing cereer (7, p.1l11).

Only one teacher out of 160 disagreed with this
statement. Eighty-eight percent of the junior high teach-
ers and 95 percent of the senior high teachers agreed
strongly.

¢. Home economics classes make an important
contribution to the slow learner (7, p.11l).

The home economics teachers were in full accord with
this statement. Ninety-eight percent of the junior high
school teachers and 97 percent of the senior high school
teachers agreed.

d. Parents are generally pleased with what

their children learn in home economiecs
(7! p.lll) .
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All of the junior high school teachers agreed with
this statement and only three senior high school teachers
disagreed.

Johnson categorized the statements in her study as
favorable or unfavorable by the way in which they were
stated, therefore she assumed that disagreement with the
statements which were labeled unfavorable would reflect a
favorable attitude on the part of the counselors toward
home economics, With this in mind, this present writer
will 1list five of the six unfavorable statements (one
statement does not apply here) in which over 75 percent of
the counselors disagreed and compare these results with
the home economies teachers' beliefs.

1. Home economics may have to be eliminated as

other areas of subject metter appear to be
more significant (7, p.1l12).

A great majority of the home economics teachers dis-
agreed strongly to this. Eighty-three percent of the
Junior high sechool teaohsga and 90 percent of the senior
high school teachers disagreed either strongly or to some
extent.

2. Students' achievement in home economics does

not reflect creditably on the school's prestige
(7, p.112).

About 76 percent of the home economics teachers dis-

agreed with this statement. Only four teachers strongly

agreed with it.
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3. Home economics is considered a "frill" in

secondary schools today (7, p.112).

Only 65 percent of the home economics teachers dis-
agreed with this statement. Around 33 percent agreed to
some extent. This is an amazing discovery: whereas more
than 75 percent of the counselors did not believe home
economics to be a frill only 65 percent of the teachers in

this study so believed.

k. Home economics is not essential for girls who
are going on to college (7, p.1l12).

This statement was heartily disagreed with by the
home economics teachers. Eighty-eight percent of the
junior high school and 85 percent of the senior high
school teachers disagreed.

5, Home economies is not important in the school

curriculum because it can be learned at home
(7, p.112).

Ninety percent of the home economics teachers dis-
agreed with this statement.

The above nine statements give the comparison of
counselors' beliefs from Johnson's study, and home econom-
jes teachers' beliefs from this study. It can be seen
that all but one, "Home economics is considered a 'frill’
in secondary schools today,"™ were held in the same degree

of agreement or disagreement by both the counselors and

home economics teachers.



90

Johnson also mentioned four areas in which c¢oun-
selors' beliefs were less favorable. These were:

a. the understanding of the scope of
home economies

b. the need of the academically talented
student for home economics

¢, the importance of home economics courses
in relation to other subjects in the
curriculum
d. the status of home economics courses--
whether they should be elective or
required
The first statement does not apply as, of course,
home economics teachers know the scope of home economics.
The second belief was held in rather an ambiguous position
in this study also, although a greater percent, 60, agreed
with the statement., Again in the third statement the
home economics teachers split down the middle indicating
that they are undecided as a group as to the importance
of home economics courses in relation to other subjects
in the curriculum, It was generally agreed by the home
economics teachers that home economics classes should be
offered as an elective rather than a required course with
the exception maybe of the seventh and eighth grade.
Here again the counselors and home economics teachers

agreed in their beliefs.
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Conclusions

The six questions stated previously may be answered

with the following general conclusions:

1.

2.

3.

Home economies teachers believe all students
can profit from home economiecs.

Home economics teachers believe that some
home economies courses should be taken by all
students at some time during their secondary
school career.

Over 75 percent of the home economics teachers
expressed the following beliefs concerning the
image and status of home economics:

a. Home economics classes are interesting
and challenging.

b. A home economics degree from college
offers a chance to have an interesting
and rewarding career.

¢, Parents are generally pleased with what
their children learn in home economies.

Over 75 percent of the home economics teachers
disagreed with the following statements which
represent a favorable belief toward the image
or status of home economiecs:

a, Students' achievement in home economiecs
does not reflect creditably on the school's
prestige.

b. Home economics may have to be eliminated
as other areas of subject matter appear to
be more significant.

¢. Home economics is not important in the
school curriculum because it can be learned
at home.
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5. The home economics teachers believed many
factors should help the counselor determine
who should enroll in home economics courses.
The most common ones were:

a, the counselor's knowledge of the home
economics program

b. the personal belief of the counselor to
the right of each individual student to
make his own decisions based on some
understanding of the choices

¢. the counselor's personal belief of the
need for helping students make choices

d. the student's interests in home economics

e. the student's future plans--immediate
marriage, career in home economics, or
high school as terminal education

f. the sociel trend of the dual role of women-
homemakers and workers

&. the social trend of early marriage

h. the social trend of increased importance
of money management

6. The home economics teachers believed that home
economics classes for girls are valuable in all
grades, seven through 12, They balieved the
home economics classes for boys are most valuable
in the eleventh and twelfth grades.

7. Home economics teachers have a rather limited
scope of practices in helping counselors under-
stand the home economics program.

8. Counselors and home economics teachers disagree
to some extent as to what factors should help
the counselor determine who should enroll in
home economics courses.

9. Generally counselors, in Johnson's study, and
home economics teachers, in the present study,
have the same beliefs toward home economics
classes.
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3.

‘l'o

5.

9.

10.

11.

12.

13.
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SELECTED BELIEFS AND PRACTICES OF OREGON SECONDARY

HOME ECONOMICS TEACHERS RELATED TO ENROLLMENT IN HOME ECONOMICS CLASSES

_Dear O

regon Home Economics Teacher,

Like many Home Economics teachers in Oregon, I have been concerned with
our effectiveness in helping counselors understand what Home Economics is and
how students can benefit from taking Home Economics courses. Do you have this
same concern? 1 hope to find some answers relevant to this problem as my

Master

's thesis under Dr. May DuBois at Oregon State University. I will

sincerely appreciate your help in making this study possible.
No school or individual will be identified in the report of this study.
Your reply will be confidential but I do need the name of your school in order

to gro

up the participating schools geographically in the state. A stamped,

self-addressed envelope is enclosed.

Thank you so much.
Sincerely,

ers.) Jane Burnside Pubols
354 E. 14th, Apt. 4
Eugene, Oregon

1. ABOUT YOUR SCHOOL

a. Name of school
Address of school
b. Type of school: Junior High Senior High
c. School enrollment:
Boys Girls
d. Total number of students enrolled in home economics classes:
Boys Girls
e. Number of home economics teachers: Part time , Full time
f. SCHEDULE OF HOME ECONOMICS COURSES OFFERED:
Status of Course Length of Course
Total _Eﬁ
Course Title mrollﬁmmw. 1 Sem. Full Year
d. Is the home economics program reimbursed from state and federal
funds? Yes » No
h. How many electives in all subjects may a student choose each year?

NUMBER OF ELECTI EE

7th
8th
9th
10th
11th
12th




2. INSTRUCTIONS:

In view of your experience as a secondary home economics
teacher, indicate your degree of agreement or disagree-
ment on the statements below.

4--strongly agree

3--agree to some extent
2--disagree to some extent
1--strongly disagree

Home economics classes should be planned more frequently for
the less able student.

Home economics classes are interesting and challenging.
Home economics should be offered as a required subject on an

equal basis with such courses as history, English. mathematics,
and science.

Home economics is a popular course with students of all ability
levels.

A home economics degree from college offers a chance to have an
interesting and rewarding career.

Home economics should be offered only as an elective.

Home economics is popular with the brightest students.

Home economics courses are held in high esteem by other faculty
members in the school.

Home economics should be offered as an elective on an equal
basis with such courses as art, industrial arts, band, chorus,
and orchestra.

Home economics classes should make an important contribution to
the slow learmner.

Home economics is repetitious when several years are offered.

Home economics may have to be eliminated as other areas of
subject matter appear to be more significant.

Home economics has greater appeal for the low, rather than the
higher socio-economic group of students..

Students' achievement in home.eéononics does not reflect
creditably on the school's prestige.

Home economics is cansidéred a "frillh in secondary schools
today.

Home economics is not essential for girls who are going to
college. '

parents are generally pleased with what their children learn in
home economics. -

Home economics is not inportant in the school curriculum because
it can be learned at home.
2

3. INSTRUCTIONS:

Indicate to what extent you help counselors understand
the home economics program.

5--once a year

4--consistently within the year
3--frequently within the year
o--occasionally within the year
1--never

Make available to the counselors an outline plan of the home
economics program.

Make available to the counselors the purposes of home economics
in the school.

Keep counselors supplied with up-to-date information on the home
economics program.
Invite the counselor:

(1), to occasions such as open houses or parents' nights
where the purpose is to help lay people understand
home economics.

(2) to dinners put on by the students.
(3) to professional meetings of home economics teachers.
(4) to observe classes.

Aid counselors in advising students by providing charts or
pamphlets for interpretation of home economics:

(1) available from the Oregon and/or American Home Economics
Association.

___(2) available from colleges and universities.
(3) made by you about your own home economics program.

Offer to meet with the counselor to work on an individual student's
academic program.

Create and maintain continuous communication with the counselor.
Ask counselor to participate in F.H.A. activities.
Help counselor select home economics speakers for Career Day .

Have a curriculum advisory board which includes school counselors.



A COUNSELOR NEEDS TO UNDERSTAND THE RELATIONSHIP BETWEEN THE HIGH SCHOOL
HOME ECONOMICS PROGRAM AND COLLEGE ENTRANCE REQUIREMENTS

4. INSTRUCTIONS: In the following items check the one statement which most

nearly describes your belief concerning the major heading

A student may take one or more classes in home economics and

HOME ECONOMICS COURSES ARE A RECOGNIZED PART OF THE SECONDARY SCHOOL 1.
still meet the requirements for entrance at most colleges.

CURRICULUM FOR GIRLS

1. Home economics courses should be required of all girls. 2. A student should be encouraged to take home economics courses,
but rarely at the expense of academic electives.
2. Home economics courses should be optional, but encouraged

for all girls. 3. A young person wishing to prepare for college and also emphasize
home economics in high school, should be encouraged to do so.
3. Home economics courses should be completely optional for girls.

4. It is nearly impossible for a student to take home economics in

4. Girls should be discouraged from taking work in this area. high school and still fulfill college entrance requirements.

PREPARATION FOR BEING A CONTRIBUTING FAMILY MEMBER IS IMPORTANT IN THE

EDUCATION OF BOYS Indicate the degree of consideration which you believe the

counselor should give to the following factors when coun-
seling students to enroll or not to enroll in home
economics.

5. INSTRUCTIONS:

1. Home economics courses should be required of all boys.

4--of prime consideration

3--of moderate consideration

2--of little consideration

1--is not a factor for consideration

2. Home economics courses should be optional, but encouraged
for all boys.

3. Home economics courses should be completely optional for boys.

4. Boys should be discouraged from taking work in this area. a. Parents' decisions.

b. The counselor's knowledge of the home economics program.
HOME ECONOMICS COURSES ARE OF VALUE TO ALL STUDENTS REGARDLESS OF THEIR

FUTURE PLANS c. Personal beliefs of the counselor:

a. For the terminal student: (1) towards value or lack of value of home economics.

1. It is very important that this student have as many home
economics courses as possible.

2. It is important that this student have some home economics

(2) of the right of each individual student to make own
decisions based on some understanding of the choices.

(3) of the need of helping students make choices.

courses.
B . d. The student's past performance in all of his classes.
3. It is more important for this student to take business
courses in order to prepare for earning a living. e. The student's past performance in home economics classes.
4. This student may marry young and can learn homemaking skills f. The student's socio-economic background.
after marriage.
b. For the college bound student: g. The student's abilities in the home economics field.
1. Some home economics courses should be required at the high h. The student's interest in home economics.
school level.
i. The student's present home responsibilities.
2. Home economics courses should be encouraged at the high
school level. j. The student's home training in the homemaking skills.
3. Home economics courses should be encouraged, but rarely at '
e " . f eeds.
the expense of the academic parts of the curriculum. k. The gtudent's flnencisl nes
1. The student's abilities to achieve elsewhere.

4. Home economics courses are of little real value.

4

5



The student's future plans:
(1) Immediate marriage.
(2) A career in home economics.
(3) High school as terminal education.

(4) Advanced education with no chance to include home
economics.

College entrance requirements.
Prestige of home economics in the school.
The variety of home economics courses available.
Quality of teaching in the home economics department.
Home economics teacher's load.
Space, facilities, and money available for home economics.
Type of subject matter offered in the home economics program.
The social trends:
(1) Changing roles of family members-~-dual role of man-
his increase in homemaking activities and care of
children.
(2) Dual role of women-homemakers and workers.
(3)

(4)
e ()
(6)
(7)
(8)
(9)

Democratic decision making in families.

i

Early marriages.
Increased importance of money management.

Modification of basic values.

——

Lengthened life span.

—_

Upswing in cultural activities.

""World" community.

-
—_—

6. INSTRUCTIONS: On the chart below, check the grade or grades you
believe girls and/or boys should take home economics,
marking in columns "Required" or "Elective." Star (*)
the year you believe the course to be of most value.
At any grade level it is difficult to differentiate
between "terminal" and "college preparatory" students.
It may be especially difficult at the 7th and 8th
grade levels; therefore, please consider 7th and 8th
grade as a whole and mark in both the Terminal and
College Preparatory columns.

GRADE OR GRADES YOU BELIEVE STUDENTS SHOULD TAKE
HOME ECONOMICS COURSES
GIRLS BOYS
Terminal College Prep. Terminal College Prep.

r. [Required|Elective [Required [Elective Required|Elective |Required|Electivel

7th

8th

| 9th

10th

f1tn
f2th
ABOUT YOU
a. Age: 22-34 , 35-49 , 50-65
b. Degrees held: BS , BA 3 Major s Minor
MS ,» MA 5 Major s Minor
Other

¢. Number of years' experience:
(1) As a teacher of home economics
(2) As a teacher of other subjects

.

—_
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Table A

Number of Part-time and Full-time
Home Economics Teachers in the Schools
Where the 160 Respondents to the Questionnaire Teach

No Response Part-time Full-time
Total No. No. No.

Junior H School
70 16 54

Senior High School
191 2 L3 147




Table B

Ages of 160 Home Economics Teachers

97

Junior High Senior High
School Teachers School Teachers
Years 0, 0.
22 - 34 22 52.38 57 48,30
35 - 49 1L 33.33 4O  33.90
No response B[
Total 42 100.00 118 100.00




University Degrees Held by 160 Home Economics Teachers

Table C

98

Types of Degrees

Junior High

s

Senior High
School Teachers School Teachers

Qs

Bachelor of Arts
Bachelor of Science
No response

Total

Master of Arts
Master of Science
No response

Total

Undergraduate
5 11.90
37 88.10

42 100.00

Graduate
1l 2:.38
3 714
38 _90.48
L2 100,00

18 15.25
98 83.05
_2 _L7
118 100,00
7 5.93
19 16.10
92 _T77.97
118 100.00
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Table D

Ma jor Fields of Undergraduate Study
of 160 Home Economics Teachers

Junior High Senior High
g?gizgfggugtgqx_ Soﬁg?1 Teachers Sohg?1 Teachers
Business Education 1 .85
English 1 .85
Foods and Science 2 L.76
Education 1 2.38
Elementary Education | 2.38
Home Economics Education
and Home Economiecs 35 83.34 105 88,98
Physical Education 1 2.38
Soeial Science 1 .85
No response & k76 10 _ 8.47

Total 42 100,00 118 100.00




Table E

Minor Fields of Undergraduate Study

of 160 Home Economics Teachers

100

Junior High Senior High
Undergraduate School Teachers School Teachers
Fields of Study O 0.
No response 7 16.67 37 31.34
Education 2 L.76 19 16.10
Social Science ¥ 2.38 15 12.71
Social Science and
Chemistry 1 2.38
Science g 36,87 9 7.63
Math 1l 2.38 1 .85
Physics 1 .85
Science and Health 1 2.38
Science and Counseling p 3 .85
Science and Education ) 4 .85
Speech 1 2.38
English and Social
Science 3 714 L 3.39
English and Science i | 2,38 A 3.39
English and Elementary
Education 1l 2.38
English and Business 1l .85
English and Eduecation 2 L.76
Physical Education 1l 2.38 7 5.93
Dance Education 1 2.38
Home Economics L 9.53 2 1.70
Foods, Clothing,
Textiles, Child
Development L.76 L 3.39
French, German, Spanish 2.38 Lk 3.39
Business 1l .85
Business and Home
Economics 1l .85
Music - | 2,38
Total 42 100,00 118 100,00




Table F

Ma jor Graduate Flelds of Study of
Four Junior High School and 26 Senior High School
Home Economics Teachers Who Have Master's Degrees
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Junior High Senior High

Graduate School Teachers School Teachers
Fields of Study No, 0.
Clothing and Textiles 1 .85
Education 1l 2.38 2 1.70
English 1l .85
Family Life 1 .85
Foods and Nutrition 1 .85
Guidance 3 2.54
Home Economics and

Home Economics

Education 2 L.76 13 11,02
Scocial Science 1l .85
Textiles 1 .85
No response = 2.38 2 1.70
Total L 26
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Table G

Minor Fields of Graduate Study of
Four Junior High School and 26 Senior High School
Home Economies Teachers Who Have Master's Degrees

Junior High Senior High
Graduate School Teachers School Teachers
Fields of Study No. Z 0.
Home Economics 1 +85
Clothing and Child
Development F | 2,38
Clothing and Family
Life 3 2.54
Family Life 2 1.70
Home Economics
Education 1 .85
Education 7 5.93
Counseling and
Guidance 2 L.76 3 2.5L
Secience 1 .85
Chemistry 1 .85
Pgychology 2 1,70
No response A 2.38 3 L.24

n
o

Total b
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Table H

Years of Teaching Experience
of 160 Home Economics Teachers

Years of Home Other
;;;:giggpo o?otal Eg?nomioa %%?Jgggi
Junior High School
17 LO.48 18 42.86 5 11.90
5« 9 8 19.05 9 21.43 3 7.1
10 - 14 10 23.81 11 26.19
15 - 19 L 9.52 2 L.76
20 and over 3 70k 2 L4.76 31 ‘2.38
No response A o3 33 _78.58
Total L2 100,00 42 100,00 L2 100.00
Senlor High School
l1- 4 L7 39.83 50 42.37 12 10,17
5« 9 23 19.49 27 22.88 5 L.24
10 - 14 18 15.25 16 13.56  § .85
15 - 19 13 11.02 13 11.02 1 .85
20 and over 16 13.56 11 9.32
No response N WY - 1l .8 _99 83.8
Total 118 100,00 118 100.00 118 100.00
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Table I

Types of Schools Represented by
the 160 Home Economies Teachers

Total
Type of School O
Junior High School
8«9 1 2.38
7-8 “ b 9.52
7-8-9 37 _88.10
Total L2 100.00
Senior High School
7~-8«9-10~-11 - 12 18 15.25
9 -10 - 11 - 12 81 68.65
10 - 11 - 12 13 11.02
No response 6 5.08

Total 118 100.00
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Table J

Total Enrollment in Schools in Which
the 160 Home Economiecs Teachers Were Employed

Total
Enrollments No,
Junior High School
1= 299 L 9.52
300 - 599 15 35.71
600 - 899 13 30.96
900 - 1199 L 9.52
No response 6 _14.29
Total 42 100,00
Senior High School
l - 299 35 29.66
300 - 899 17  1h.41
900 -~ 1199 7 5.93
1200 - 1499 L 3.39
1500 - 1799 1 .85
1800 and over 12 10.17
No response _19 _16,10

Total 118 100,00




Table K
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Boys' and Girls' Enrollment in Schools in Whiech
the 160 Home Economics Teachers Were Employed

Enrollments o?o 7 o?irl,
Junior Higzh School
1l- 299 17 40.48 17  4O.48
300 - 399 19 45.23 19 45.23
600 - 899
900 -~ 1199
No response 6 _14.29 6 _14.29
Total 42 100,00 42 100.00
Senior H School
1- 299 56 L7.46 57 48.31
300 - 599 2L, 20.34 2L 20.34
600 - 899 9 7.63 6 5.08
900 - 1199 2 5.93 9 7.63
1200 - 1499 3 2.54 3 2.5k
1500 - 1799
1800 and over
No response 19 _16.10 _19 _l6.10
Total 118 100,00 118 100.00
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Table L1

Enrollment of Junior High School
Girls' Home Economiecs Classes in Which
42 Home Economics Teachers Were Employed

Girls

Home Economics O.
Enrollments Schools %

1« 49 3 7.14

50 - 99 9 21.44
100 - 149 6 14.29
150 - 199 T 16.66
200 - 299 8  19.05
300 - 399 7 16.66
No response I AR T |
Total 42 100.00
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Table L2
Enrollment of Senior High School

Home Economies Classes in Which
118 Home Economics Teachers Were Employed

Girls Boys
Home Economies 0. No.

Enrollments Sehools % Sehools %
1- 49 2L 20.34 8 6.78
50 - 99 31 ' 26.27

100 - 149 19 16.10

150 - 199 11 9.32

200 - 299 11 9.32

300 - 399 1 .85

400 - 499 5 b2k

500 - 599 1 .85

600 - 699 2 1.70

No response A3  _A1.02 110 _93.32

Total 118 100.00 118 100.00




Table M

Percentages of Girls and Boys in Home Economiecs Courses in Schools
Where 160 Home Economics Teachers Were Employed

. . Totals A J Girls " ighBoya .
1'. H 1‘. H 1'. Hi sr. H :1'- H Sr. H
Percentage No. % _&}h E% No. g,i# ¥o. No. %
None 33 7 57 83 70.34
10 - 19 7 16,66 31 26.27 1 .85 1 .38 1l .85
20 - 29 9 21.43 4O 33.90 9 7.63 1 .85
30 - 39 i1l 26.39 15 12.71 8 19.06 14 11.86
50 - 59 3 7.14 L 9.52 14 11.86
70 - 79 9 21.43 6 5.08
80 - 89 5 11.90 3 2.54
90 - 99 2 L4.76 2 1P
100 and over 3 7.1k
No response 6 _1,.29 _27 _22.88 6 14,29 _27 _22.88 _6 14,29 _27 _22.88
Total L2 100,00 118 100.00 42 100,00 118 100.00 L2 100,00 118 100.00

60T



Table N
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Representation of Reimbursed and Non-reimbursed
Home Economics Programs in Schools Where
160 Home Economics Teachers Were Employed

Types of Programs

Reimbursed
Non-reimbursed
No response

Total

O?otal ggf Hig% Bg: ng%
52 32.50 L 9.52 L8 40.68
99 61.87 32 76.19 67 56.78

—9 _5.63 _6 _14.29 3 2.5k
160 100.00 42 100,00 118 100.00
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Table 01

Required Girls' Courses in General Home Economics*
in Junior High Schools Where 42 Home Economics
Teachers Were Employed

Length of Courses

Grade Levels sEEEZig__ %;iis Se:::ter g%:r
7th 21 1 6 1L
8th 11 3 8
9th or Homemaking I 1

Miscellaneous Classes

No Courses Required 16

No response 2

*General Home Economics - Courses titled: Homemaking,
Home Economics, Home Living.
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Table 02

Elective Girls' Courses in General Home Economics*
in Junior High Schools Where 42 Home Economics
Teachers Were Employed

Length of Courses

Grade levels Sggggig_ g;:is Se:::tor g::r
7th 11 k4 7

8th 15 7 8

9th 25 1 2 22

Special Classes 1l

*General Home Economics - Courses titled: Homemaking,
Home Economics, Home Living.
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Table Pl

Required Girls' Courses in General Home Economics™
in High Schools Where 118 Home Economics
Teachers Were Employed

Length of Courses

Total 9-12 One One
Grade Levels Schools Weeks Semester TYear
7th L 1 2 1
8th L 1 3
9th b  § 3
Ungraded Classes 5 3 2
No Courses Required 103
No response 1

*General Home Economics - Courses titled: Homemaking,
Home Economics, Home Living.
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Table P2

Elective Girls' Courses in General Home Economics™
in High Schools Where 118 Home Economics
Teachers Were Employed

Length of Courses
Total 9«12 One One No

Grade Levels Schools Weeks Semester Year Response
7th 2 1 1

8th 6 1 5

9th or Homemaking I 98 95 3
10th or Homemaking II 107 104 3
11th or Homemaking III 91 88 3
12th or Homemaking IV LO 38 2
Special Classes 27 27

*General Home Economics - Courses titled: Homemaking,
Home Economics, Home Living.



Table Q
Special Area Courses in the Schools Where 160 Home Economics Teachers Were Employed

Status Length of Courses
Areas and Number Elec- Re~ No 9-12 One One No
Course Titles Schools tive quired Response Weeks Semester Year Response

Junior High School
Foods and Clothing

Sewing 1 1l 1
Foods . S 1 1
Other Special Areas
Practical Homemaking 1 : § 1
Special Ungraded 1 2 § p &
Family Living 1 1 1
Senior High School
Foods and Clothing
Sewing 18 17 1 2 16
Foods 16 15 1 2 14
Other Special Areas
Family Living 5 5 2 3
Special Education 2 1l 1 1 1l
Combined Homemaking 2 2 2
Senior Homemaking  § ;& 1
Home Management 10 10 1 9
Relations 2 1l 1l & 1l
Child Care 3 1 8
Home Furnishings 1l 1l 1

STT
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Table R

Home Economics Courses Offered in Schools
Where the 160 Home Economics Teachers Were Employed

Number of Schools

Grade Levels of Having These Courses

Courses Jr, High OSr,
General Areas

7th 32 6

8th 26 10

9th or Homemaking I 26 102

10th or Homemaking II 107

1lth or Homemeking III 91

12th or Homemaking IV LO

Special Classes 1 27

Hggggngggggogggiges Coggzgegigios

Gouraes. High  High Eigh  migh
Special Areas*

Foods and Clothing 2 34 2

Other Special Areas 3 2L 3 8

*Named in Table Q.





