TI

STATUS OF TI
HOIV
ROOM IN TI
STATE
OF WASHINGTON: A RECOINDED
PLAN FOR HIGH SCHOOLS

HARRY JAY SWARM

t

TIDSIS

submitted to the
OREGON STATE AGRICULTURAL COLLEGE

in partial fulfillment of
the reauirexuents for the
degree of
Iv

TER OF

SOICE

July 1936

Head. of

Department of Education

Acknowledgments
To the many principals of Washington high schools

who furnished the reauested data, the writer is

under great obligation, for without their cooperation he could not have secured the basic information pertinent to this study.

To Dr. R. J. Clinton, Professor of Education, the

author wishes to express his sincere gratitude
for guidance, for useful and stimulating suggestions, and for his critical reading of the

manuscript.

TABLE OF CONTENTS
Page
Chapter I.

TRODUCTIOi

i

Purposes of this Study

2

Limitation of this Study

3

Statenient of the Problem

3

Preliminary Survey

3

Questionnaire and Letter to Schools

4

Number of Returns

4

Completeness of the Data

4

Chapter iI. StIRVEY OF LITERATURE TREATING HOME ROOM

ORGANIZATION

6

Surveys

8

Objectives

11

Administration of Home Room

14

Membership of Home Room

17

Length, FreQuency, and Time of Period

23

Organization Within the Home Room

27

The Home Room Sponsor

31

Title of Home Room Teacher

$1

Duties of Home Room Sponsor

32

Selectïon of the Home Room Sponsor

40

Assignment of Home Room Sponsor

42

Training of Home Room Sponsor

44

Guidance in the Home Room
Place of Guidance in Home Room

47

48

Opportunity for Guidance in Home doom

49

Place of Home Rooiu Sponsor in Guidance

51

The Honie Room Program

Methods of Building Home Room Programs

57

Planned Program for the Home Room

59

Selection of Program Material

60

Placement of Program Material

64

Scheduling of Program Material

65

Presentation of Program Material

67

Supervision of Program

68

Home Room Participation in Student Council

'70

Number of Representatives to Council

71

Growth a Prerecuisite for Service

72

Home Room

Chapter III.

56

ssembly

74

Home Room Records

76

Home Room Report

77

T1

DATA IN THIS STUDY

'79

Organization of Home Room

Chapter IV.

Home Room Director

94

Home Room Sponsor

97

Home Room Guidance

98

Home Room Program

99

Home Room Participation in Student Council

102

Home Room Records

103

Home Room Reports

105

SU1ARY

D DISCSSION:

A RECOMi.ENDED PLAN 107

BIBLIOGRAPHY
APPENDIX

120

LIST OF TABLES
TABLE
I.

II.

Pase

Number of

Iv.

'tYes"

and Number LIarked "No"

Showing the Number of Schools in Each Division

VI.

Schools Planning its Adoption

VIII.
IX.
X.

XI.

XII.

XIII.

XV.

85

Showing Time of Day Period is Held

85

Showing Time Allowed for Home Room Period

86

Attendance and Home Room Period in Same Day

87

L:ethods Used in Selecting Home Room MembershiD

88

Showing Number of Students in Each Hone Room

89

Schools Using Home Room as

dministrative

Time Taken for Athninistrative Work

XVIII.

90

91

Home Room Organization Increases Administra91

Schools Find it Difficult to Secure the Coop-

eration of Students and Teachers
XVII.

83

Showing How Often the Period is Held

tive Efficiency
XVI.

82

84

Device
XIV.

81

Schools Reporting a Definite Day or Days for
the Home Room

VII.

80

Percentage of Senior High Schools Reporting

Home Rooni Organizations
IT.

80

Showing the Number of Returned Questionnaires
Marked

III.

uest1onnaires Sent and Returned.

92

Home Room Plan is Successful

93

Extent in Which Committees are Used

94

XIX.
XX.

XXI.

XXII.

Schools That Have a Director

Time the Director Gives to Home Room

95

ct1vities

Directors of Home Room

XXV.

97

Showing Number Schools That Think it Requires
Special Ability to Handle Home Rooms

XXIV.

96

Showing Number of Schools In Which All the
Teachers are Given Home Rooms

XXIII.

95

Guidance and Counseling in Home Rooms

98
99

Percentages Showing How Much Certain Phases of
the Home Room Programs are Used in the

High Schools of Washington
XXVI.

XXVII.

Home Rooms Take Turns ïn Putting on Assemblies

100

101

Showing the Number of Schools That Try to

Enrich the Curriculum Through the Home
Room Plan of Organization
XXVIII.

Number Student Councils Made Up of Home Room

Representatives
XXIX.
XXX.
XXXI.
XXIII.

102

103

Number of Schools That Keep These Case Studies

104

Other Records to Complete the Case Study

104

Reports by Home Room Secretaries

105

Number Years

106

Rozne

Room Organization Used

STATUS OF

TI

A

TI

HOLE ROOM IN

RECONDED

TWI

STATE OF NASHINOETON:

PLAN FOR HIGH SCHOOLS
CHAPTER

INTRO

I

ION

The home room is the solution to one of the problems
of the changing conception of modern education.

According

to this changing conception, the importance of learning

subject matter is changing to the importance of educating
the student.

In the home room the interests, activities,

and experiences of the student are given first consideration.
The purpose of the home room, then, is to meet the

demands of modern education by looking to "the development
of an all-roundedness,

student.

in spirit, mind, and bodytt of the

This demand is to be met by creating a school

home for the student in which there will be developed a

desirable teacher-student relationship that is absent in

many school systems of today.
Such a desirable teacher-student relationship will
make guidance of all kinds possible:

personal, social,

moral and ethical, recreational, vocational, and physical.
It means greater student participation in school affairs

because of the informal and Intimate family relationship in

which the teacher will be in the background as an adviser.
If what has been said about the home room is true,

then school men that are not planning home room organiza-

2

tions are likely to be asked why they are not planning them.

Those that have this system will want to perfect their
organizations.
Teachers who have not already studied the nuestion of
home room organization will find it necessary to make such
a

study because they will wish to be prepared when asked to

be advisers of home rooms.

Since the success of this edu-

cational plan will depend so much on the teachers, such a

preparation is mandatory.
Colleges and Universities are now offering an excellent
course in extra-curricular activities of which the home room
is a part, but the

writer predicts that they will soon be

offering a course in home room guidance because it is such
an important field.

Purposes of this Study
The purpose of this study is to survey existing con-

ditions in the organization of home rooms in the senior high
schools of Washington.

Further, the purpose is to make this

information available for school administrators and teachers
so that they can check the results of their hone room organ-

izations with those of the study and compare their system
of organization with a recommended plan.

In case no plan

of home room organization has been instituted,
as a basis for organizing such a system.

it may serve

3

Limitation of this Study
This study is limited to the home room organization in
the senior high schools of Washington.

Limitations of the

home room organization in the senior high schools of

Washington will be shown later in the thesis.
Statement of the Problem
In the study of the home room organization In the

senior high schools of Washington, data were collected and

assembled to show the number of schools using the home room
organization, the type of work carried on, time given to
the home room nrograms, frecuency of meeting's, time of meetings,

types of classification used, administrative func-

tions, guidance

functions, directors, advisers, records,

length of time in operation, and success achieved.

Preliminary Survey
In May 1932, the writer made a preliminary survey to

test the questions of the questionnaire.

First, a post card

was sent asking if they had some type of "Home Room" and if

they would assist in making a study of such procedures of
the State by answering a questionnaire.

Secondly, the ques-

tionnaire and a letter of appreciation were sent to all
schools answering favorably.

The questionnaires received from this preliminary sur-
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vey were studied and scored with the idea of Derfecting the

questions of the questionnaire.

s

a result

of this study

several of the questions were eliminated and others changed.

Questionnaire and Letter to Schools
The questionnaire method of securing data was used in
this survey.

In March 1936, the writer sent the revised

questionnaire and

a

personal letter to all the senior high

schools with enrollments of one hundred fifty and more.

A copy of the questionnaire and letter are included in the
appendix.

Number of Returns
A total of one hundred and twenty-seven cuestionriaires
was sent out.

Of this total, ninety-eight of the question-

naires were returned.

follow-up card was sent to those

schools which did not return the questionnaires and six more

questionnaires were received, making a total of one hundred
and four completed returns.

This study covers 81.8 per cent

of the schools to which the questionnaires were sent.

Completeness of the Data
If there is a question as to the completeness of the

data of this study in general or in particular to any ques-

tion, it probably would be due to the incomDieteness of the

5

home room orpanization in the schools surveyed.

Less than

one per cent of all the auestions with their subdivisions

were unanswered.

On the whole the data of the survey is

complete and satisfactory.

CHAPTER II
SURVEY OF LITERA.TURE TREATING HOME ROOM ORGLNIZATION
The home room organization received very little atten-

tion during the last decade; this being especially true of
the senior high school.

A study of the books and periodi-

cals Indicate that school men had not given very much

thought to the subject.

In 1929 numerous articles on the

home room organIzatIon began to appear in the magazines.

McKown, in the preface to his book has written what
the writer thinks Is a very fine history of the home room
pian.

MeKown says,

McKown, Harry Charles, Home Room Guidance, Preface vii-viii,
1934.
The home room has appeared within the last
fifteen or twenty years, and Its growth has been
astoundIng. If the reader doubts this, let him
attempt to find references to the home room ïn the
professional literature of fifteen years back and
then contrast these, in number and extent, with
those. that he finds today.

Proof of the current interest in the home
room is to be found In the extent to which discussion of it is Included in professional meetings
and conferences ol' all kinds: the number of investigatlons being made of it; the number of books
that are appearing on it; the amount of space In
professional magazines being devoted to it: and
the provision now being made for its inclusion in
nearly all schools. The recent trend to decentrLlize the guidance officers is responsible for much
of this rapid development nd current interest.

7.

During the past five years many smell schools,
in which an entire class or grade, or even the
whole school, becomes a home room, have adoted
On the basis of recent growth
the plan.
and present emphasis it appears that during the
next decade developments In the general field
of the home room will be at least as great as,
and probably far greater than, similar developments In other phases of education.
.

.

.

From. 1925 to 1932,

probably a half-dozen books con-

tamed chapters on the home

room.

organization, but not

until 1934 was there an entire book on the subject.

Bundy says,

Bu.ndy, S. E.

"Giving the Home Room Fair Consideration,t'

School Review, Vol. 37, 1929, p. 780-6

Probably one of the most neglected and unregulated factors in secondary-school administration is the home room.. Even on the literature on
high-school topics this subject has been largely
The lack of printed material
overlooked.
indicative of a general
merely
course,
of
is,
the
itself.
topic
to
indifference
.

.

.

The home room, report room, or roll room. as it has

often been called was nothing more than an administrative
device set up to take care of routine duties:
ance,

take attend-

read bulletins, make out all kinds of reports, handle

office details, conduct ticket sales and drives, handle
enrollment,

and.

mete out certain forms of discipline.

Fretwell says,

Fretwell, E. K. "The Home-Room", Extra Curricular Activities

Secondary Sehools, 1931, p. 20.
The home-room in its er1ier form was a roudministrtive unit of the choo1. The borneroorn used to be known frecuently as the Session,
or Recorti Room, or Book Roorn and s such was usually composed or one teacher, :nd twenty-tive to
forty or fifty pupils. As high schools increased
raDidly insize, it was in the Record Room, in
many cases, at least, that practically all the
school's administrative routine was carried on.
It was here that attendance was recorded, schedules were made, details of enroll:ient taken care
of, re)ort cards distributed, and most problems
of discipline solved. With the increasing size
and with the development of the idea of pupil guidance, the Session, Record, or Book Room took on
the various advisory functions and as such has
come to be known as the Home-Room.
tine,

Surveys
The borne room organiz:tion is increasing.

to be

a m.ore

extensive use of the

home room

There seems

in larger high

schools, which indicates an attempt to regain the lost

sonal touch in mass education.

per-

In the smaller high schools,

there is naturally more opportunities for teacher-student

relationship,

It is also noticeable that the smaller high

schools are organizing home rooms.

I!]

Kefauver

and.

Scott show,

Kefauver, G. N. and Scott, R. E.

"The Home Room In Adminis-

tratlon of Secondary Schools," Teachers Col1ee Record, Vol.
31. 1930, p. 624-41.

The heine room plan, involving the assignment
of a group of students to a teacher for a special
service has been widely &dopted as a means of
Improving the program of secondary education.
It
has been used especially j the junior high school.
In a canvass by Leonard V. Koos and Grayson N.
Kefauver of guidance activities in 336 high schools,
it was found two-thirds of the schools utilized.
the home room.
Seven-eighths of the junior high
schools indicated provision for this organization.
This proportion far exceeded the 16 per cent of
the senior high schools. The proportion for four
and six-year high schools were both 60 per cent.

Considerable variation In extent of use is
also noted when the schools are grouped by size.
One-fifth of the schools with an enrollment under
200 have home-room arrangement as compared with
one-half of those with enrollment over 500. The
more extensive use in the large high schools indicates an attempt to furnish the personal and indivIdual attention often lacking in the larger
schools.

Abernethy also shows,

Abernetbv, T.
55, 1934.

r.

"Home Room Guidance," Education, Vol.

P. 134-40.

86.9 per cent have something which they
call a home room.
The largest percentage Is in the
group of over 1000 enrollment, 93.7 per cent having
such a form of organization, with the very small
schools of less than 100 pupils showing between 75
and 80 per cent.
.

.

.

lo

Koos

hs

this to say,

Koos, L. V. "The Home Room in Secondary Schools", School
Review, Vol. 39, 1931, p. 410-12.

Investigation of the use of the home room
plan shows it to be a feature of organization in
two-thirds of the secondary schools with enrollments of two hundred to one thousand pupils and
in almost all secondary schools with enrollments
Until recent years, howof athousand or more.
been typically a converoom
has
home
ever, the
itnd for disoipliattendance
nience for checking
have
been a growing
late
there
nary control. 0f
appreciation of its possibilities and vigorous
efforts to realize on these possibilities.

Newburn furnishes us with the data of

a survey of home

rooms in the schools of North Centra.l Iowa and this brings
to us some idea of the Iroblem of

Newburn, Harry,

.dministration.

"Home-Room Organization in Iowa High

Shools,' Midland Schools, Vol. 47, Mar. 1933,

p.

186-7.

The school administrator is constantly forced
to face new movements in education and to distin-

guish between those proosa1s which represent
"fañs" or "frills" and the suggestions which are
fundamental to educational progress. The homeroom organization represents one of these newer
movements which must be examined carefully, and
accepted or rejected on the basis of its actual
value to secondary education. A recent survey of
home-rooms as they exist in the North Central Hib
Scthools of Iowa emphasizes the fact that educators
of the state, in general, feel that the home-room
organization applies only to the large high school,
and is neither necessary nor valuable in the typical school of Iowa.

Percentage of North Central High Schools in
Iowa by nrollment Groups having Home-Rooms.
Reporting Per Cent of Home-Rooms

Enrollment

Below loo
100-199
200-299
300-399
400-499
500-599
Above 1000

12.5
20.0
37.0
33.3
45.6
58.8
70.0

Objectives
In order to

justify the modern conception of the home

be explained to the

room, it

iìlust

and the

tudents.

counity,

The basic considerations

the

teacher,

in maintaining

and developing the home room policy are its purposes, aims,
and.

objectives.

These are fundamental to its organization

and administration.
Fretwell gives an extensive list of objectives:

Fretwell, E. K. Extra Curricular Activities in Secondary
Education, 1931, p. 34-5.
To develop individual and roup initiative,
right habits and ideals.
To inspireto greater or higher effort along
desirable lines.
To develop that discriminating loyalty which
is enduring.
To develop such social principles and regard
for others as loyalty, friendship, fair play,
honesty. sympethy. respect,sincerity. social
interdependence unselfish service.
To discuss proper attitudes toward, and
habits of good citizenship.
To provide opportunity for the development
,
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of

inte11ient obedience to authority.

To develop the cultural, the social, the
loyalty side of school life, thereby fostering
a high tye of idealism.
To develop social and civic Interests in
the entire school and community.
To develop a consciousness of ultimate goals
underlying immediate goals.
To develop graceful and gracious ways of
getting along with people.
To develop efficient execution of duties.
To develop clean living in mind. body, and
surroundings.
To develop an attitude and a regard for
beauty--the appreciation of music, or art,and of
literature, and of attractive surroundings,
cultivated voices, tasteful attire; not only
knowledge and attitudes, but skill In these.
To help pupils have a healthy emotional life.
To help pupils know and feel that the way
to have the oualities they want to have is to
practice these oualities.
To furnish a favorable opportunity for every
member of the home room to practice the aualities
of the good citizen with satisfaction.
To create and maintain high class standards
in classroom work.
To capitalize by aDproval, successful
achievement of every member of the home room.
Wriptht in discussing the home room brings the idea

that the home room is the unit for the organization of the

puDil in participatIon in the activities of the school and
that the home room Is the answer to this need.

Wright, C. J.

He says,

Home Room Programs for Four-Year High

Schools. 1934, p. 1.
The home room is the pupil's school borne.
It is the unit for the organization of pupil participation in the actIvities in the school. It is
a small unit where the pupil has an opportunity to
take an active part in the management of the group

13
to which he

belongs. The present organization is
a recognition of the need of pupil
encourangem.ent
and guidance in the problems peculiar to the
adolescent age and for which no other phase of the

school adequately orovides.

Roeiner and Illen in their chapter dealing
with home

room activities call our attention to the
objectives or
demands of able membership in

merican society and the aims

of education, which are also the objectives
and aims of the

home room.

Roemer,

T.

and Allen, C. I.

Extra-Curricular Activities

in Junior and Senior High School, 1926, p. ö7-8

Able membership in American Society demands
at least three outstanding qualifications:
(a)
ability to execute effectively the formal and informal duties of citizenship and to carry the
burden of political responsibility; (b) ability
to produce and to labor sufficiently to carry
one's
own economic load; (e) ability to utilize one's
leisure time and to act in an individual capacity
without interfering with the interests of others,
or of society at large. In a well-organized home
group, pupils are trained in at least the first
and the third of the above-mentioned qualifications.
They are members of a minature commonwealth in
which they are reauired to perform the duties of

both law-making and law-abiding citizens. The
home group tends to make its members work in
mutual cooperation for the good of the whole.
Thus it teaches thera bow to live with their fellows and to respect the rights of others.

McKown, likewise, believes that "any school activity

must be justified on the basis of its benefits, contributions, or values to the pupils who participate, directly
or indirectly, in it."

His objectives are:

14

McKown, H. C.

Home Room. Guidance, 19Z4, p. 25-44.

To develop desirable pupil-teacher relationships.
2. To guide the pupil.
a.
Personal guidance.
b. Educational guidance.
1.

Social guidance.
Moral guidance.
Recreational guidance.
Vocational guidance.
Physical guidance.
3. To develon desirable ideals and habits of
citizenship.
a. Individual end group knowledges, ideals,
o.
d.
e.
f.
g.

end attitudes.
national interests.
o. Practical opportunities in the home room.
4. To eedite the handling of administrative
routine educatively.
b. Local and

Administration of Home Room
Other considerations in developing the home room poiicy are the principles underlying its administration and

organization.

Some of the principles to be discussed are

its director, faculty committee, or both, where and how the

home room is to originate, membership, duration of membership, sponsors, meetings, internal organization, programs,

records, supplies, guidance, local conditions, and growth
of the home room idea.

enera1ly agreed that the home room should be

It is

started by the principal because of his authority to select
a

directors

a

faculty committee, or both.

Probably the

better plan of organization would be a committee of the

1-F;

faculty with the director as chairman.

This committee will

have as its responsibility the promoting and developina of
the home room plan.

Such a committee will have two advantages over either
one taken separately.

First, the director is trained in

home room affairs as program making, membership, sponsorship, guidance and counseling, records, etc., and will be

able to guide the committee.

Secondly, the faculty of the

committee will have the resDonsibility of selling the home

room to the faculty, parents, and students.
The home room organization to be successful must grow

from within End not be forced upon the faculty if it is to
receive their cooperation.

McKown says on this point,

McKown, H. C.

Home Room Guidance, 1934, p. 44-?.

In many schools the activity director or the
guidance director is responsible for much of the
material of the home room programs. The arguments
for such responsibility's being centered in one
individual are (a) that he is an expert in home
room affairs, particularly in program materials,
and that conseouently he is competent to give wise
direction and assistance; (b) that he can visit
many ol' the rooms and so may not only collect
materials and ideas that can be passed along to
other rooms but also forni a general estimate of
the value of particular materials and methods: (e)
that responsibility for the plan is thereby placed
and any successor failure can, to a certain
extent at least, be directly charged to this one
individual, and that because he feels this responsibility he will be sìurred on to greater

effort, end. consequently the program will be better.
In many schools the principal acts as the home
room director.

In other schools there is no one individual
to whom this responsibility can be charged, and
even in schools in which there is such an officer
the question arises as to the advisability of a
faculty committee instead. of a home room director.
The arguments in favor of a faculty coniiittee are
(a) that the teachers who have home rooms are
closer to the real problems and difficulties than
an administrative officer and consequently have a
grasp of the situation that such an officer cannot
have; (b) that sponsors themselves, because they
have a closer contact with their colleagues than

with their superiors, will respond more readily
when called upon by the faculty coimnittee than if
this activity represented. a duty more or less
"assigned" by the administration. Faculty committees have not, to any great extent, been developed.
.

.

The development of a desirable and sympathetic
attitude toward the home room plan must, of course,
begin with the teachers themselves; if they are
not enthusiastic about it, neither students, nor
patrons can be expected to become interested in lt.
A proper attitude may be developed by this cornmittee through reports and discussions in faculty
meetings,
A second step in the development of
this attitude is the education of the students,
by explaining to the members exactly what the
home room plan is, its objectives, and the scope
Education of the
of its materials and methods.
parents will probably come indirectly through the
students, although many schools supplement this
education by letters and bulletins, newspaper and
other publicity, and. demonstrations in general
assembly and. on school nights or visitation days.
.

.

.

.

.

A word about over-organization at this time would be
in order.

It is possible to over-organize because of the

enthusiasm for the home room when one becomes acquainted
with it and sees its possibilities; and also because of the
desire to keep up with the newer conception of modern
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education.

Newburn has made

a

very worthwhile contribution that

deserves our attention in reference to home room organization.

He says,

Newburn, Harry,

"Home Room Organization In Iowa High

Schools", Midland Schools, Vol. 47, Mar. 1933, p. 186-7

Proper organization is one of the most important things in connection with the home-room.
At no place in the administration of the school
is it more advisable to beware of over-organization
than at this point.
The organization should be
complete enough to be efficient, but not so allsufficing as to be dreaded by its own weight.
In
the larger schools it is desirable to appoint a
director who will have general charge of the homeroom program. However, In schools enrolling less
than 300 pupils the principal himself can assume
It is the duty of the dlthis responsibility.
rector to plan the general organization and administer its details. It is essential that he be
made fuiìdamentally interested in pupil guidance
and in pupil activities. He should be aware of,
and enthusiastic to, possibilities of the organization. He should be willing to assume responsibility for the development in cooperation with the
advisers, of a definite program planned with the
purposes of the home-room in mind.
Membership of Home Room

Many different ways are sugested in the literature on
the home room for determining its membership, that is,

methods of assigning the pupils to the rooms.

Most of the

writers discuss at length the method or methods they believe
to be best.

There are many articles written by home room

I!

directors and by principals explaining the method as used
in their schools.
Of the various methods now in use, the method of as-

signing by class, alphabetically, as freshmen, sophomore,
junior, and senior seems to be the most widely used.

The

reasons why this is the most widely used method for assigning pupils to the rooms are that they are of about the same
age and ability, possess a community of interests, and have

similar programs.

This method also facilitates guidance,

promotes social relationships,

and makes administration

easier.

LcKown says,

McKown, H. C.

Home Room

uidance, 1934, p. 63.

By class, alphabetically.--This is the oldest method of assigning home room members and probably the one most widely used at the present time.
The number of students in a class is simply divided
by the number of home rooms available for this
particular class and the members are assigned
alphabetically to each room. The main arguments
for the use of this method are that the pupils are
of the same age, ability, and maturity and have
about the same general range of curricular and
extra-curricular interests. Other arguments are
that it is a typical democratic grouping with no
over-age or advanced members and consequently can
be given somewhat uniform guidance, and it is

easily handled administratively.

19

Fretwell has this to say about what shall be the
coniposition of the home room.

Fretwell, Elbert K.

Extra-Curricular activities in

Secondary Schools, 1931, p. 37.
By classes, and alphabetically within the
class. This plan makes possible intelligent, exploratory work for any class, for the entering
It is an
class, for example, or for the seniors.
administrative, as well as an advisory, workable
plan.
It provides a typically diversified group,
held together by a oomLaunity of interests. It
allows for easy exDansion from increased attendance without overturning the administrative machinery. Any other plan frequently breaks down in
the senior year. This plan permits grouping by
sex without giving up any of the claims already
made.
In determining a method of assigning students to home
rooms one should keep in mind that the more popular form of
home room organization is that in which the students remain
in the same home room and with the same teacher during their

entire high school career.
This plan offers a better opportunity for the study of
the individual student and his home conditions--a case

study, for guidance and counseling, for citizenship, for

leadership, etc.

However, the plan should be flexible

enough to permit a student to be transferred if he does not
fit into the group.

Strang has this to say about the membership in the
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home room.

Strang, Ruth,

The Role of the Teacher in Personnel Work,

1935, p. 106-7.

The most generally satisfactory and increasingly popular form of home-room organization seems
to be that in which students remain with the same
home-room teacher for several years. Such an organization enables the teacher and atudents to know
It facilitates
one another better as time goes on.
the
necessity
progression of experiences without
of a somewhat rigid curriculum of home-room activities to be followed each year. Membership based on
intelligence does not rovide the variety of ability and points of view that is provided by selection
on the basis of class, major subject, or an alphabetical list of names. Whatever plan of membership seems to be most feasible in a given situation should be so flexible that a student can be
transferred from one home-room to another if evidences of incompatibility of personalities in the
group are observed. Most of the objections to the
permanent plan can be removed by provision for
flexibility of membership, by prevention of
monotony through originality and sequence in program, and by a study of progression of leadership
experience for each member of the home-room.

Other writers have different views as to how the

membership of the home room should be selected; for example,
Prunty thinks it should represent a cross section of each
class.

Prunty, M.

"Tulsa High School", 25th Year Book, National

Society

the Study of Education, Part II, 1926, p. 188-

90.
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In view of the fact that students are
grouped homogeneously in their academic classes
and segregated in much of their work, we feel
the home room should be a cross section of each
class.

Other methods, as by grade groups, first hour classes,
grade level, and sex with their advantages are discussed

by Newburn.

He says,

Newburn, Harry,

"Home-Room Organization in Iowa High

Schools,' Midland Schools, Vol.

4'?,

Mar. 1933, p. 186-7.

After the director and home-room teachers
have been selected, it is necessary to turn the
attention to the actual organization of the plan.
In the survey mentioned above, it was found that
the most popular plan was by grade groups. Approximately 50 per cent of the schools assigned
This method of
students by this plan.
assigning pupils has two distinct advantages: one
being the fact tbat these pupils, in general, will
show less variation in age than most other arrangements, and the other being the fact that these pupils
will have, to a certain extent, similar programs.
In this plan, for exemple, the ninth-grade pupils'
naines are arranged in alphabetical order, the
number to be assigned to the first home-room is
counted off, then those for the second, and so on
through the list. Another method of selecting
home-room pupils is to utilize recitation groups.
For example the first hour classes might be designated as home-room units. At the University High
School pupils are assigned on the basis of grade
level and sex. For example, there is a ninthgrade boys' home-room, a ninth-grade girls' homeroom, a tenth-grade boys' home-room, a tenth-grade
girls' home-room, and so on. This arrangement has
the advantage of making it possible to discuss
problems of particular interest and value to one
It carries with it as some have insex only.
dicated, the disadvantage of tailing to provide
training in social relationships as they exist in
the world at large. Other plans are followed, such
.

.

.
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as assigning in random order, and placing all of
one family in a home-room, but those discussed are
the most frequent arrangements.

Reference has been made to the permanency of the home

room membership.

More references will be submitted showing

that permanent membership has definite advantages over

temporary nienibership.

Some of the advantages are that the

students and home room teacher can become better acquainted,
there is less duplication of work, responsibility for success of the home room is placed, greater assistance is

afforded the class room teacher, and the home room becomes
an instructional unit.

McKown has this to say,

McKown, H. C.

Home Room Guidance, 1934, p. 69.

Under this plan the students are assigned to
a group, and this group continues as a unit until
There are three main
it is promoted or graduated.
of
organization:
type
this
justifications for
can become
the
sponsor
first, the members and
the period
if
could
they
then
better acquainted
duplication
be
no
will
were short; second, there
responsibility
third,
and,
of work or activities;
for the success of the room is definitely placed.
The permanent home room plan is cumulative says rones,

rones, Arthur

1.

Principles of Guidance,

The home room sponsor
knowing the members of his
ly and accurately than the
ever know them, especially

1934, p. 279.

has the opportunity of
home room more intimateclass room teacher can
in the permanent home
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plan. The relationships thus established are
their efforts and provide the best
possible basis for certain forms of assistance.
Not only does the home room sponsor know each pupil
more intimately, but he can be of great assistance
to the class room teacher in many ways. Discouragenient and failure of pupils may often be prevented
by information regarding home conditions, health,
etc., such as only home rooms may have. Knowledge
of outside interests niay often be of great help to
the class room teacher in planning her work and in
utilizing special interests.
room

cumulative in

Length, Frequency, and Time of Period

In the literature treating the length, f recuency, and
time of the home room period, there seems to be divergent
opinions, but in general most of the writers advocate about
forty-five minutes. They all agree that a period of five
to ten minutes is nothing more or less than a roll room
which is administrative in nature.
Local conditions would certainly have to be taken into
consideration in determining the length as well as the
frequency of the period.
Strang says,
Strang, Ruth,

The Role

of the Teacher in Personnel Work,

1935, p. 105-6.
The length of time ooinionly devoted to the
home-room is one forty-five minute period a week.

is sufficient time for discussing the most
pressing problems and. for occassionally presenting
a well-planned program.
This
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The daily period of five or ten minutes
should be called a "report period" rather than a
home-room period. Nevertheless to the routine
checking during this period there should be added
the orientation of students to the new day, giving
them zest and enthusiasm for the work and play
ahead.
Davis reminds us that the home room period has been

abused by principals in that they have used it for administrative functions that could have been cared for by

other means; that the home room is the result of a f eltneed to supplement the traditional curriculum; and that it
should, therefore, have one full class period each week.

Davis says,

Davis,

;r.

B.

"Guidance Function of the Home Room",

Education, Vol. 52, Dec. 1931, p. 195-8.
The home room proved to be such a convenient
administrative device that it has been greatly
abused by rincipals who have found it easier to
delegate various duties to the home room when they
could be taken care of just as well or better by
some other means.

However, it is very evident that many tasks
now handled by the home room teacher can be assumed
by clerks in the office, by the pupils themselves,
If the home room is to serve its most important functions, it must be relieved of every possible task that can be cared for in other ways.
.

the most satisfactory plan is to have a
brief period of five to seven minutes for the
daily opening duties, and. then to have one full
class period once each week for the educational
functions of the home room organization.
.
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Koos and Kefauver have this to say on the length of the
home room period.

Koos, L. V. and Kefauver, G. N.

Guidance in Secondary

Schools, 1932, p. 550-55.
The number of home-room periods :nd their
length differ widely from school to school.
the number of periods ranges from i to 6 or
more per week.
The most conon practice by far is
5, that, a period daily.
The next most freauent
practice is a single period weekly.
The length of periods also ranges widely.
There are schools
reporting periods less than
10 mInutes and
more than 70 minutes. However, the periods jn all but a small Droportion of
schools range between 10 nd 50 minutes. The
length of the period is typically somewhat longer
In junior than in senior and four-year schools.
.

.

.

.

.

.

It is further pointed out by Fretwell that if the

purposes of the home room are to be realized,

a

definite

allotment of time for the home room period and the time of
day during which it shall be in session must be justified
on the same basis as any other period.

Fretwell, Elbert K.

Extra-Curricular Activities In

Secondary Schools, 1931, p. 35-6.
the purposes of the home-room
If
are to be realized, there must be a definite allotment of time. In a study of some 200 schools, 65
per cent had 10 to 20 minutes daily, and one period
of 40 to 60 mInutes in length once a week; 14 per
cent had 45 to 60 minutes, one to three times a
week; 12 per cent had five minutes daily; and 9
.

.

.

.

.
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per cent had 30 minutes daily.
In studying current practice, it is necessary
to consider at what time in the day the home-room
period shall be. In the study to which reference
had just been made, 56 per cent of the schools bad
the home-room period at the beginning of the morning; 14 per cent at the end of the second period;
il per cent at the beginning of the afternoon
session; II per cent at the close of the afternoon
session; and 8 per cent at other times during the
day.
Principals or groups of teachers, must
justify the home-room period on the same basis
that they must justify the use of any period for
any purpose--by the worth, both inediate and deferred, of the activity that goes on during the
period.
.

.

.

As a summary on the length, trecuency,

and.

time of the

bone room period McKown says that home room meetings should
be scheduled on regular school time, in "good" periods, not

too frecuent or too infrequent, of thirty to forty minutes
in length.

IvicKown, H.

Home Room Guidance, 1934, p. 52-3.

C.

Scheduling the home room meeting for
out-of-school hours is bad., because, first, it
gives the impression that this activity is not
important enough to be included in the regular
schedule; second, it does not offer opportunities
to those who need them most; and, third, it does
not elicit whole-hearted support from the sponsors
assigned.
.

.

.

The second and third periods in the morning
the
first period after lunch appear, in this
and
order, to be the best periods of the day for home

room activities.
The "poorest" period for home room activities
is the last period of the day because at this time

the students are tired; are looking forward to
dismissal and very frequently are excused.
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If meetings are held too frequently,
daily, say, the programs will become monotonous
and probably degenerate into formel classes; if
held too infrequently, say, once or twice a month,
they will lack a desirable continuity in programs

and emphases.
Probably one meeting a week is a desirable
schedule at the present time. Certainly it is the
arrangement most commonly used.

Organization Within The Home Room
The organization within the home room should be given
due consideration if the best results are to be obtained.
To realize one of the most common objectives of the home
room, "student participation," it will be necessary to per-

fect an organization within the home room that will naturally

bring about participation on the part of each student.
It is through this organization that it is hoped to

teach leadership, citizenship, character, sportsmanship,
and give guidance.

Therefore, there should be some sort

of an organization, simple and efficient, but based upon

principles that insure order and success.
To avoid over-organization, it would be best to have

the usual officers, as president, vice-president,

treasurer, sergeant-at-arms,

secretary,

and three or four committees

to start with; and as the need for more officers and com-

mittees becomes apparent they can be added.

The duties of

the officers and committees should be outlined in the con-

stitution and by-laws.

It is suggested that several meet-

ings or as many as may be needed be used to study parlia-

mentary procedure before the adoption of the constitution
and by-laws and the election of officers.

Some writers

suggest that too much time can be given to the study of

parliamentary procedure, but the writer doubts it as he
has found such training to be very useful in life.

Evans and Hailman say,

Evans, E. E. and Hailman, M. S.

The Extra Curricular

Library, 1931, p. 37.

You will want in the set-up of the first two
weeks of school the Home Rooms of all six grades
to study parliamentary procedure and evaluation of
valuable officer traits. At the end of the second
week of school the Home Room elections are held.
By that time they have again become familiar with
parliamentary procedure, they have analyzed the
duties of each of the officers of the Home Room
and are able to carry on an intelligent election.
Fretwell suggests two factors which determine the

organization within the home room.

Fretwell, Elbert K.

Extra-Curricular Activities in

Secondary Schools, 1931, p. 44-5.
The organization within the home-room will be
the program of actividetermined by two factors:
ties to be carried on within the room, and the relation to activities outside the home-room., including the school office, the class organization,
and the student council. There is usually a president who takes charge in the teacher's absence
and whose main duty is, on the one hand, construe-

tive planning, and on the other, as a chief executive, to see that responsibilities assumed by
any group, or individual, are met on time. The
vice-president is often a real officer with duties
of his own as business manager and general director of all campaigns that involve money or material.
A secretary usually handles all records and
announcements within the room and in relation to
There is often a home-room treasurer,
the office.
and this same officer sometimes serves as a thrift
treasurer.

There are naturally a variety of
conrittees such as: a welfare conmiittee that
looks after the health of pupils--physical and
mental; a help-study committee that helps absent
pupils keep in touch with class work, helps returned absentees catch up;
It has already been suggested that several meetings

should be used to study the internal organization of the
home room.

In order that this may be accomplished, it seems

advisable that both the homß room teacher and the students
be given help.

The director of extra-curricular activities

is the one to give the help.

Friedman stressed the need for training in parlia-

mentary organization because it is a means of meeting the
objectives set-up and giving training in leadership.

Friedman, K. C.
Vol.

'7,

"New Home Room," High School Teacher,

Dec. 1931, p. 384-5.

Parliamentary organization of the students
The
is another means of meeting the objectives.
adapted
well
is
society
home room as a miniature
Students can select their offito this purpose.
cers and the school can work out a system of student government headed by a council.
.

.
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Excellent opportunity is thus provided for
learning the fundamentals of leadership. The
public opinion of the group can foruiulate laws
for Its guidance in problems of conduct.
Strang has some fine suggestions to offer on the organization of committee work as the need for committees, organization of the committee, objectives of the committee, and
the evaluation of its work.

Strang, Ruth,

The Role of the Teacher in Personnel Work,

1935, p. 107-8.

Committees may be formed as the need for them
Usually the first committees appointed in
the home room are the program committee, the housecommittee, and the welfare committee.
Since the teacher's work with committees underlies
the success of the home room, the work of one cornmittee, the program committee, will be discussed
in detail. The need for a program committee becomes evident in the first home room period. A
chairman is appointed or elected. After class the
teacher should discuss with the chairman the selection
of members of his committee.
Together they should
consider as possible members of the committee students who have good ideas and are dependable, who
have s?ecial abilities that will be useful, such
as skill in making posters and in collecting
material for programs, and who tre willing to work
hard.
They should also consider whether serving
on the committee will be a worth-while experience
for the prospective member. The chairman then
chooses those individuals in the class who have
the desired qualifications and are not already
holding office.
is felt.

lileKown

discusses the home room thus:

McKown, H. C.

Home Room Guidance, 1934, p. 76.

31

The home room is not a formal, or even an informal, class in which the teacher dominates, but
a miniature democracy in which the students assume
and more or less successfully discharge the main
responsibilities of its varied activities. While
it is entirely possible for a sponsor and group
to overemphasize the development of smooth-running
machinery and lose sight of the main purDoses and
objectives of the home room plan, yet sound organization and efficient internal administration are
essential so that responsibility is definitely
charged, intelligent leadership and f ollowership
developed, and general competency and success
assured.

The Home Room Sponsor
Since the success or failure of the home room depends

primarily upon the home room teacher, it then becomes

para-

mount that any administrator, who contemplates introducing
the home room plan into his school or where a plan is al-

ready introduced and he wishes to achieve a greater degree
of success, gives greater consideration to selecting the

home room teacher.
Some of these considerations that relate directly or

indirectly to the home room teacher are as follows:
of the home room teacher;

title

duties of the home room sponsor,

organization of the home room, activities, programs, routine, and participation; selection of the home room sponsor;

assignment of the home room sponsor; and training of the
home room sponsor.
Title of Home Room Teacher
If one is going to keep the home room plan free from
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possible criticisms, it will be necessary to help give
the home room teacher the feeling of responsibility that

such a position demands.

This feeling of responsibility

can be fostered by giving the home room teacher the proper

title or a title that suggests this responsibility.

Various titles as home room teacher, home room adviser,
roll room teacher, etc., have been used freely, but these
titles are not descriptive, accurate, or appropriate for the

position as is the title home room sponsor.

It seems to the

writer that more of the recent writers are using the title
"home room sponsor."

MeKown says,

McKown, R. C.

Rome Room guidance, 1934, p. 185-6.

the title of the sponsor may appear
to be a small matter but really it is a most important one, because the title will help to suggest to
the student and the community, as well as to the

In a way,

sponsor herself, the main responsibilities of such
a position.

.

The most widely used title at the present
time is "home room sponsor" and it appears to have
deserved the recognition it is receiving. The
term does not suggest the unpleasant; it is a new
term with a pretty generally accepted meaning in
extracurricular activities; and it is dignified
without being formal.

Duties of the Home Room Sponsor
One of the first duties of the home room sponsor when
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he takes over the group is to sell the home room plan to

his students if the organization is just being introduced
or if he has a new group unfamiliar with the plan.

Too

many times school men have worked out new plans of school
organization which have merit, but have failed because the
students were not educated to the need for such an organization.

McKown suggests that the education of the students in
home room plan can be accomplished through a discussion with

them of the objectives, history, and position of the home

room in a modern school.

Above all the sponsor should meet

the students on their own level and convince them of his

sïncerity and interest in their welfare and explain to them
the benefits to be derived.

MeKown says,

McKown,

11.

C.

Home Room Guidance, 1934, p. 170-1.

The most important day the pupil will ever
spend in school is his first, and in like manner,
the most important day he will ever spend in a
home room is also his first. Consequently, a most
serious and. intelligent attempt must be made to
introduce him carefully and sympathetically to the
home room plan.
If the whole home room idea is
new to him, he must be shown by the sponsor just
what Its main purpose is and how it differs from
a regular class in its ïdeals, materials, and
methods. A short description of the history, development, and position of the home room in a
modern school would serve as a fine background for
The sponsor must convince the
such e. discussion.
member of her interest in him and his welfare and
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also reveal to him his own responsibility for himself. Even if the group is more or less experienced in home room affairs, the sponsor should certainly emphasize at this first meeting her interest
in the members and her desire to assist theni in any
way whatever. Needless to say, if the sponsor
herself does not have a proper attitude toward the
home room, she is a failure before she even begins
to work with it.

A second duty of the home room sponsor is the organization within the home room.

This subject bas already been

discussed at length; however, this thought should be brought
out.

His responsibility is to see that the home room organ-

ization is perfected and leadership and followahip developed.
Mcl:own says,

McKown, H. C.

Home Room Guidance, 1934, p. 173.

The election of officers, appointment of
connnittees, assignment of duties, and the development of general policies are responsibilities that
the home room sponsor must help to assume in the
interest of an effective internal organization.
The discovery and capitalization of latent leadership and the development of worthy and intelligent
followship are of major importance in the formation
The sponsor
of an efficient miniature democracy.
and
officers
the
vith
contacts
her
through
can,
political
or
dictator
a
being
without
committees,
boss, hold a guiding hand. and she can and should
bring experience, maturity, and good judgment to

any cabinet or committee meeting.

wright believes that the home room sponsor should take
charge of the home room for a few meetings and check with
the president concerning his duties and any programs

supplied by the committee.
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Wright, C. J.

Home Room Programs for Four Year High Schools,

1935, p. 2-3.

Take charge of the first two or three meetings until the home room is organized and the committees and officers are functioning. Meet with
the officers for the appointment of all committees.
It is important to be sure that the home
room president understands his duties thoroughly.
The home room sponsor should therefore go over
with bini the duties that he is to perform before
he is actually to take charge of any home room
program. The president in turn should check up
on the committee in charge of the program each
week to be sure that the committee understands
its assignment.

A third duty of the home room sponsor is to advise on
home room programs and activities.

He will foster the

development of standards for programs and activities and
encourage the participation of all in the programs and

activities of the home room.

His responsibility is to see

that the programs and activities represent a good educa-

tional investment for the students, but at the same time
he should remain in the background.

There is plenty of

mteria1 available for programs and activities, which will
not likely be used by his officers and committees unless
he leads the way.

Their successes are his successes; and their failures,
his failures;

therefore be will not want any reflections

on his leadership.
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MoKown says,

McKown, H. C.

Home Room Guidance, 1934, p. 174.

Time and effort can be as easily wasted in
home room activities as in any other phase ot
school life, perhaps more easily because the home
room lacks the definite organization that the
regular curricular activities have. One responsibility of the sponsor is to see that the time and
effort used in the home room shall represent a
good educational investment. To this end she will
encourage the development of standards for prograins and activities and lead the group to ins ist
that these standards be approximated as nearly as
is necessary or possible.
She will not be the sole
critic of the program but will rather encourage
self-appraisal and constructive criticism so that
these activities may continually improve in general caliber, dignity, and value. She will feel
that any failure as well as any success is hers
personally.
Davis warns against the home room sponsor's assuming
too much responsibility and says the home room period is

often just another class.

Davis, J. B.

"Guidance Function of the Home Room,"

Education, Vol. 52, Dec. 1931, p. 197.
Too often the procedures of the activity
period are little different from a recitation.
The teacher has assumed the whole responsibility
and, therefore, has killed much of the real value
She must keep in the background,
of the period.
skillfully guiding the discussion and encouraging
pupil activity to the end that they may experience
right thinking and right acting.

Strang, also through a comparison of class room meth-
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ods and home room methods brings a similar thought as to the

place and responsibility of the home room sponsor for the

methods used in the

Strang, Ruth,

borne

room.

The Role of the Teacher in Personnel Work,

1935, p. 107.

Many teachers are not successful in homeroom work. In some schools this is the period tbat
causes the most discipliniary trouble.
The reason
for this is that the home-room method of teaching
is different from prevalent class room methods and
teachers have been given honie-roorxi responsibilities
before they have been prepared for them.
The only reason why the methods used in the
home-room are different from ordinary class room
methods is that class room teachers have not yet
acquired the personnel point of view. When they
do, class room methods and home-room methods will
converge. There will be little distinction between them. In both situations, the teacher will
He will be a skillful
guide but not dominate.
discussion leader, evoking worth-while, reasonable
contributions f rom every member of the group. He
will use conmiittee organization in order to give
a larger number of students opportunity to practice conducting and contributing to group discussion.

Handling the routine work of the home room is a fourth
duty of the home room sponsor.

When possible the reading of

bulletins, reports, etc., should be handled by the students

because of the responsibility it offers and because it is a

further means of getting student participation.

However,

the home room sponsor should supervise this routine, as
he is responsible to, and should cooperate with, the adrninis-

tration.

Such routine matters should be kept at a minimum

or otherwise the rea], purpose or the home room will be defeated.

McKown says,

MoKown, H. C.

Home Room Guidance, 1934, p. 174.

In any home room there are many matters or
routine--bulletins, announcements, records, reports,
and similar items--that must be handled efficiently,
and some of these may be assigned, with educative
profit, to committees and officers or the room.
The sponsor must be the supervisor of them because
she is responsible to the adminIstration for them.
Allowing the room to participate in these duties
is not for the purpose of lightening the load of the
sponsor but rather for extending the scope of parin hone room responsibilities. If these
actIvities offer educational opportunities, the
members may help to do then; if not, the sponsor
should handle then herself.

There are other duties of the home room sponsor as
those relative to guidance of all kinds, participation,
records, assemblies,

etc., which will be discussed later

in this thesis.

Allen says that the functions of the home room
teacher should include,

Allen, Richard D.
.

Organization and Supervision of Guidance

Public Education, 1934, p. 121-2.

These functions include (1) a helpful, friendly, personal interest in the pupils with whom he
comes In daily contact in the home room period and
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before and after school hours; (2) orientation
instruction In the life administrative routine of
the school; (3) the keeping of necessary records,
reports, attendance, data, etc., which often
provide occasions for friendly advice and assistance; (4) the development of school citizenship,
leadership, social niceties, and individual personality; and (5) cooperation wïth the subject
teachers and counselors of the home room pupils.
There are none of these functions which caxmot or
should not be performed by all teachers under
proper training and supervision by the principal
within the school. They do not belong to the
subject teachers or class counselors.
Moreover,
unless they are performed by the home room teacher,
they are likely to be neglected and the school
will have failed in its responsibility to that
extent.
Moore offers a very practical list of the duties of
the home room teacher as follows:

Moore, G. E.

"Home Room Guidance Program," Vocational

Guidance Magazine, Vol. 9, 3an. 1931, p. 160-1.

Orientation:
a. Help the pupil to adjust himself to
the new situation in which he is placed.
b.
Follow-up failures and attempt to
discover the causes. Make or recommend needed
adjustments to prevent recurrence of failures.
o.
To show the pupil the relation of his
school work to life outside of the school.
d.
Teach the pupil how to obtain
occupational information and how to evaluate it.
e.
Teach the value of a many-sided wellrounded development, and offer the opportunity for
participation in many student activities.
f.
Guide the pupil in the developing of
a personality which will be an asset to him in a
social, educational, and vocational way.
Keep the parents informed of the
g.
progress of the child and discuss with them his
success, as well as his failures.
Anticipate withdrawals from school
h.
and refer such cases to the counselor.
1.
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Selection of the Home Room Sponsor
Since it has been admitted that the home room sponsors
are probably the most important links in the home room plan,
it follows that careful consideration should be given to

their selection.

Some writers maintain that all teachers

should be home room sponsors, but others argue that not all
teachers are capable of performing such duties.

Later In this chapter, under a section devoted to
guidance, it will be argued that the main purpose of the
home room is guidance.

Some teachers do not have as yet

the modern guidance point of view, but are subject teachers

only.

They still cling to the idea of passing along a body

of subject matter rather than approaching the task from the

standpoint of the student.

Until such teachers change their points of view as to
guidance, they will not make desirable home room sponsors.
Then, too, the personalities of some teachers, as well as
a lack of interest in the home room, are against them.

To become a desirable home room sponsor the teacher

should be

a

firm believer in what the home room stands for,

what the home room can do for the student, and what the
home room can do for the school.

He should be able to see

the value of student participation end leadership, and wish
to foster them.

He should be a student of guidance of all

kinds and recognize his tremendous task.

Furthermore, he

41

should be willing to assume the responsibilities and
duties
of the home room as have been outlined
earlier in this

chapter.

In the selection of the home room sponsor, the administration of the school should consider their selections
on
the basis of the above mentioned points; and in the
case
of some teachers so arrange the home room groups
that those

teachers who are not trained for sponsorship will be
exempted.

McKown says,

IvicKown,

H.

C.

Home Room Guidance, 1934, p. 176-7.

if all of the teachers in the school
are used in sponsoring home rooms, there can be no
wise selection
But in many schools, now, not
all of the teachers on the faculty are needed for
sponsoring (often, even, the principal combines
groups so that assignment of all teachers will not
be necessary), and in these instances in which there
are more teachers than home rooms a selection must
be made.
.

.

.

It is a truism to state that at the present
time not all teachers are capable of being efficient
home room sponsors. Some are so engrossed with the
idea of "getting their subject across" that they
have little time and attention for anything else
and indeed recognize little else as the main
purpose of the 3chool. They do not understand,
appreciate, or accept the modern guidance
point of view. Other teachers, because their personality equipment is not attractive enough to
make tbein accepted members of a home room group
should not be assigned to such an. important duty,
depending as it does, so much on the sponsor's
personality. Some are too inexperienced and
immature, irrespective of their age, to be able to
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act as competent sponsors, and still others, even
though they have fine ideals, lack the interest
of the organization.
Even acceptable sponsors vary
in degrees of interest, ability, personality,
experience, and competency.

Newburn states that the home room teacher is the key
officer of the home room and gives some points on which the

selection should be made:

as belief in the home room,

interest in pupils, willingness to work with the group,

belief in student participation and leadership

md

the wish

to foster them, and willingness to assume the responsibility

for the guidance of his group.

Newburn, H.

"Home Room Organization in Iowa High Schools,"

Midland Schools, Vol. 47,

Liar.

1933, p. 166.

The key officer of the organization, however,
director, but the borne-room teacher herself.
The teacher should be selected because of
her belief in the mission of the home-room, her
interest in pupils of the age assigned her, and
her willingness to work long and diligently in the
development of the group to which she is assigned.
She should believe in student participation and be
willing and able to develop a program of student
participation and leadership without apparently
having anything much to do with its inception and
Above all, she should be aware of the
evolution.
tremendous task placed in her hands, that of acting as the basic unit in the pupil guidance program of the school.
is not the

Assigmuent of Home Room Sponsor
The administration should likewise give fair consider-

ation to the assignment of the home room sponsor.

The
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assignment should not be a eut and dried affair, but rather
a cooperative

method whereby both the administration and the

teacher are taken into consideration.

By consulting with

the teacher as to her assignment, It will Increase her feelIng of responsibility toward her group and contribute to

her Interest and success.
Some teachers will fit into one group better than

another; therefore, the assignment depends upon the basis
of home room membership and the permanency of the assign-

ment.

In general the permanent assignment as previously

discussed is considered the best because of the reasons
stated.

Of course,

there are some objections to the per-

manent assignment of home room sponsors,

as

the sponsor

must be competent in all three years of the student's
school life; whereas, he could become a specialist for any
one year as sophomore, junior, or senior.
LicKown says,

McKown, H. C.

Home Room Guidance, 1934, p. 177-8.

kn Indiscriminate assignment of a
sponsor is not more logical than a similar indiscriminate assignment of the students.
It is
possible, for instance, for a sponsor to be a
brilliant success with one type of pupils and a
miserable failure with another type. This is
especially true il' the groups are segregated in
any one or more of the ways suggested before, on
the basis of class or ability groupings, for instance.
One teacher might f It in well with a
group of pupils representing a low degree of ma-
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turity but would not be acceptable at al]. to a
group of pupils with a high degree of maturity.
Further, some sponsors might even prefer to have a
group of younger or slower pupils. Whether it
takes more ability to sponsor a group of the
slower than of the raster pupils, no one knows;
possibly it takes a better sponsor to handle the
slower. But, in any case, as much care should be
taken in assigning sponsors as was taken in
selecting them.

Training of Home Room Sponsor
Because the home room plan is new, there has not been

much of an opportunity for teachers to become familiar with
this plan of school organization.

The literature in the

field until recently has been limited to a chapter in a few
books on extra-curricular activities and to magazine

articles.
Because of this lack of information, too often the

teacher has felt that he already has plenty to do and has
looked upon the assignment to a home room as additional duty
and entered into the work half-heartedly.
It becomes the duty of the administration and more

especially that of the principal through a process of ed-

ucation to provide the necessary training for his teachers
so that a desirable and enthusiastic attitude will be de-

veloped toward the home room.
It is the opinion of the writer that desirable atti-

tudes for the hone room can be developed through faculty

meetings in which reports are made by a committee of the
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faculty, the whole meeting being devoted to these reports,

demonstrations by successful home room sponsors, references
from the literature in the field,

and.

reports of the success

of schools using the plan.

Once it is made clear to the teachers that the home
room is not just another formal class In which the teacher
is the dictator,

but rather a cooperative organization in

which the teacher remains in the background offering
suggestions when and where needed, they will then become

enthusiastic boosters for the home room,

McKown says,

MoKown, H. C.

Home Room Guidance, 1934, P. 178-9.

Not only is the home room idea new but its
implications are so exceedingly numerous and so
broad. tbat no teacher or sponsor, Inexperienced or
experienced, can be expected to have attained all
that may be required for successful sponsorship.
Because of the rapidity with which this field is
growing, even the better sponsors will have to continue their education in order to keep abreast of
modern developments.
.

.

In many instances the teacher, because she
does not appreciate the importance of the home room
or because she already has a heavy teaching load,
feels that the assignment to a home room is "just
another responsibility" and takes it as such,
without enthusiasm, and makes no special preparaInstead
tion toward discharging it successfully.
of feeling that such assignment is a high honor,
she usually considers it the opposite, perhaps, or
at least feels that it is her "hard luck" to get it.

Davis suggests that before the home room plan is in-

troduced into the school a considerable time should be
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devoted to its study.

Davis, J. B.

"Guidance Function of the Home Room,"

Education, Vol. 52, Dec. 1931, p. 197.
Before starting such an innovation it is
best to take at least a half year to study the
problem.
committee of the faculty should be
assigned to the task of investigating and reporting to the teachers' nieetïng. Books should be
read on the subject by all of the teachers. Experiments should be tried by interested teachers
with reports and demonstrations of procedures.

Fretwell places the responsibility for the leadership
in working out the home room plan upon the principal in

cooperation with his teachers, thus providing a method of

education for the teachers.

Fretwell, Elbert K.

Extra-Curricular J.ctivities in

Secondary Schools, 1931, p. 42.
Vvith the active leadership of the principal,
the teachers should share in working out the plan
This is one way for
of home-room organization.
the teachers to educate themselves so that they
can work intelligently in the plan after it is
started.

The greatest problem in the organization of the home
room as suggested by Newburn is that of securing properly

trained teachers to act as sponsors.

The ability of the

director to present a program that will interest the

teachers is his solution of the problem.
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Newburn, H.

"Home Room Organization in Iowa High Schools,"

Midland Schools, Apr. 1933, p. 226.
The greatest problem encountered by those
interested in the development of the home-room
òrga.nization, as indicated by educators in this
state, is the difficulty of securing properly
trained teachers to act as sponsors. The solution
of this problem lies In the ability of the director to present a program which will interest the
best teachers In the system. Good teachers have
been uninterested in the home-room largely because
it has been presented to them either in an unattractive fashion, or without any definite program and purposes. A group of teachers with average ability, which realizes the mission of the
home-room can, through its own cooperative study
train itself to the point where this problem will
become negligible.

Guidance In The Home Room

An analysis of the aims and objectives of the home
room, as quoted in the earlier part of this chapter, clear-

ly indicates that most of these aims and objectives are

directly concerned with guidance.

That guidance is the

main reason for the organization of the home room will be
shown by quotations from the literature devoted to the
subject but, there is a wide difference of opinion as to
the part the home room and the home room sponsor should

have in guidance.
Some writers would place all the responsibility for

guidance of all kinds on the home room sponsor; others

would use the home room for supplementing other phases of

guidance; still others would use the home room for certain
types of guidance only; while a fourth group, feels that

guidance is beyond the scope of the home room sponsor.
Place of Guidance In Home Room
The writer feels that the main objective of the home

room should be guidance; that a plan should be worked out
in which there would be cooperation among the personnel of
the guidance department, the director, counselors,

and class

advisers, the class room teachers, and the home room sponsors.

Each can and should make a contribution to the

work-

ing out of the problems of the students.

National Association of Secondary School Principals,

Corn-

mittee on Guidance in Secondary Schools, Bulletin No. 19,
January, 1928, p. 16.
It i in this capacity that she comes to know
each pupil in the room more intimately than any
other teacher. She alone bas the opportunity of
knowing the pupil in all his relationships:
his
studies; his difficulties with teachers: his problema of discipline; his home conditions and environment; his associates in school and out; his
attitudes, interests, and abilities. Therefore,
whether the school be large or small, it is with
the homeroom teacher that the foundations for
guidance be laid.
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McKown says,

McKown, H. C.

Home Room Guidance, 1934, P. 38-9.

the homeroom, because of the naturalness of its setting and situation and because of
the requirement that the sponsor be a preventer of
difficulties rather than a "trouble shooter" after
the difficulties have arisen, can offer very definite contributions In the personal, educational,
social, and moral aspects of guidance not at present very definitely or adequately provided for in
the so-called curricular activities, and it can
also afford opportunity for supplementation of the
regular curricular work now being done in the
vocational, physical, and recreational phases of
guidance.

Opportunity for Guidance In Home Room.
That there is an opportunity for all phases of guidance
in the home room, as personal,

educational, social, moral,

and vocational ïs the view taken by Fretwell.

Fretwell, Elbert K.

Extra-Curricular Activities in

Secondary Schools, 1931, p. 24-32
There is a favorable opportunity in the homeroom for guidance--personal, educational, social,
To inspire
moral, and vocational guidance.
the confidence, to have the knowledge, and when
.
and in what amount to give it, is an art.
personal
matter
of
the
mistakes
in
most
Probably
guidance are made by postponing the needed help
The teacher
until the pupil is in trouble.
who waits for a breakdown before attempting real,
personal guidance simply makes himself a "trouble
shooter" and wastes most of his time and energy.
.

.

.

.

.

.

.
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The hoine-roonì can aid directly in educìtional
guidance. The school itself, by Its offerings and
by its administration, should enable pupils to expiare both curricular and extra-curricular activities.
.
The class room teachers of the vari-.
aus courses can be of great help, but the pupil is
not divisible and the results of all explorations
can cone together most helpfully for the pupil in
one adviser. There can be an educational counselor to give expert advice, but such a counselor,
.
cannot do all the work that ought to be done.
.
a
Such
counselor must do much of the advisory work
through the teachers, especially through the
teacher who knows the pupil in relation to his
home, his community, his in-school and his outof-school studies and activities, and his probable
future. As departmentalized high schools are now
organized, this person is the home-room teacher.
.

.

The home-room can aid in social guidance.
Pupils often do not know how to work or play
happily or effectively with their fellows. They
have the capacity for cooperation, but have not
yet acquired the ability to do effective teem
work.
.
.
In the present stage of civilization,
teachers cannot do much to determine the qualities
which a pupil inherits, but they can do a great
deal to provide favorable circumstances under
which these qualities develop. The home-room is
the school's first opportunity to determine the
pupil's environment. The ideal is not to develop
a few leaders who may make a great showing for the
school, but rather to provide the opportunity for
all pupils to develop their initiative, their
ability to cooperate, to lead, and to be intelligently obedient to authority. The place to develop
these abilities for the junior citizen in school,
as for the adult citizen in the state, is; first
nniunity
of all, in his own comparatively small
with his own fellows--in a large high school
his own home-room.
.

.

.

The home-room can aid in arranging the educational situation so that there is a favorable
.
The home.
opportunity for moral guidance.
room can be the garden spot for starting right
actions that will bloom through all the life of
the school. The Interest in those things which
make for social order and social progress, and
the desire and increasing ability on the part of
.
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the pupils to put these principles into practice,
are of themselves means of developing character.
to help right ideals become "working forces in
behavior" is a part of the opportunity of the
home -room.
The home-room can aid. in vocational, or, at
least, In prevocational guidance.
.
.
when it
comes to placing emphasis on the pupil's "selecting a suitable life occupation end preparing for
It," the home-room teacher, because of. the close,
personal relations, has a unique opportunity in
encouraging the pupil to get the information
necessary to making an intelligent selection.
As one who has a direct part in making out the
pupil's schedule, the home-room teacher, right or
wrong, must have something to do with the courses
taken in securing preparation for the life occupation that has been, or is to be, selected. Again
the home-room, through its own programs, can aid
In presenting vocational information. The mf ormation, wholly or in oart, may come from the
vocational counselor, but both the attitude of the
pupils and the final form of the program will depend largely on the home-room teacher.
.

Place of Home Room Sponsor in Guidance
In a study made by Koos and Kefauver as to the place
of the home room sponsor In guidance, it was found that this

type of guidance was

most frequent in medium

sized end

large high schools.

Koos, L. V. and Kefauver, G. N.

Guidance in Secondary

Schools, 1932, p. 515.
The other main direction requiring consideration in organizing guidance service is in the
distribution or assignment of the activities ineluded in the complete program to the staff of the
school.
.

.
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Home rooms with teacher-advisers in
charge were by all odds the most frequent type of
functionary included on the guidance staff, at
least in medium-sized and large schools, being
reported in two-thirds and almost nine-ten.ths,
respectively in these two groups. Smaller schools
reported them much less frequently, the numbers
of students being small enough to make a single
assembly room feasible.

Even though some authorities have objected to placing
the responsibility of guidance on the home room sponsor

because not all teachers are good home room sponsors; this
is not a valid objection because not all teachers are good

class room teachers; nor would all sponsors be good sponsors.

This fact does not remove the responsibility for training all teachers to do the best they can, nor for gradually

building up, by careful selection of new teachers, a corps
that will be efficient in home room management.

Davis says,

Davis, 3. B.

"Guidance Function of the Home Room,"

Education, Vol. 52, Dec. 1931, p. 198.
Some authorities have objected to the plan
of placing this guidance responsibility upon all
of the teachers on the ground that not all teachers
make good home room teachers. It is equally true
tbat not all teachers make good classroom teachers.
1e must take the teachers as we find them and, by
training them in service for new responsibilities,
and by the more careful selection of new teachers,
we may build up a faculty of counselors of youth
who are awake to the opportunities for character
training and guidance found in the home room
activity period.
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Threlkeld pictures for us the set-up as it exists in
his school.

The idea underlying his scheme of guidance is

to provide some one who is interested in each child--the

home room sponsor.

Here the sponsor is assisted by class

guides who progress with the class from the time it enters
school until it graduates.
experts,

These class guides, who are

assist the home room sponsor and depend upon him

to carry out the guidance functions.

Threlkeld, C. H.

"Guidance Through Activities," Junior

Senior High School Clearing House, Vol. 5,

Liar.

1931, p. 412.

Fundamental idea underlying and permeating
our scheme of guidance is, that it is our duty
to provide some one who is directly and personally
Interested in each child and who will therefore
help him make his training with us profitable,
happy, and purposeful.
The home room sponsor is not expected to be an expert
in guidance, nor is he relieved of guidance responsibility

when experts are at hand; but both should work together in
carrying out the guidance program.

Elkenberry says,

Eikenberry, D. H.

"An Introduction to Guidance," Guidance

Manual No. 1, 1930, p. 173-4.
The home room teacher occupies a position
with reference to vocational guidance not differing greatly from other forms of guidance.
.
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It seems to be the peculiar obligation of
the home room teacher to supply that Intimate,
human knowledge of a student's interests,
and abilities and often his pecularities attitudes
which, at
times, are the deciding factors in the
choice of
life careers. Hone room records should be
reciuired
of teachers at a time when they will be
most
likely to be prepared carefully. The home room
teachershould not be expected to be a guidance
expert except as she may secure special training
for it. Neither should she be relieved of all
guidance responsibilities when specialists are
employed. Rather, the efforts of the two should
be coordinated in a school program of
guidance.

Brewer states that home room sponsors are merely
subject teachers In disguise, that they have not been
prepared for the work, that many have a dislike of it,
and
that the home room is a poor medium for any form
of

educational guidance.

Brewer,

T.

M.

Education as Guidance, 1932, p. 135.

Can home room teachers handle methods of study?
Should the home room teacher teach how to study-the teacher who takes the attendance of a restricted
group, and shepherds them generally, sometimes
following the same group throughout their school
career? It should be remembered first of all that
the so called home room teachers in most junior and
senior high schools are merely subject teachers in
disguise. Administrators often set great store on
their homeroom organization, but they fail to note
that teachers have almost never been prepared for
this form of personnel work, and oftener than not
have a frank distaste for many phases of it.
Later,
we shall maintain that the homeroom organization,
except under unusual circumstances to be specified,
is an exceedingly poor medium for any form of educational guidance. If this be true, teaching pupile how to study, which is the most difficult part
of educational guidance, is far beyond the ability
of the home room teacher. And if teaching how to
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study is a specialized ability, why ask it of those
who have not accuired it?
Koos and Kefauver admit that the home room is an integral part of the internal structure of the school where
the social program and the guidance program join;

but that

these have contributed to the confusion in the concept of

guidance and that to believe these discharge the responsibilities of guidance is deplorable.

The authors say that

they believe the social program is important in the modern

secondary school, but that they are afraid because of the

confusion of concepts that vital elements of the guidance

program will be neglected.
Further, they point out that there is not sufficient
time allowed for more than routine affairs, etc., that

be-

cause of the proportion of home room teachers being so
large, specialized types of bone room service and activity

are discouraged; and that sponsors are left to their own

devices without leadership.

They conclude by saying that

these restrictions must be removed if the home room is to
be more serviceable;

and that the home room can never

assume responsibility for all the important phases of
guidance,

for such a condition can be attained only by the

help of positive leadership.
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Koos and Kefauver say,

Koos, L. V. and Kefauver, G. N.

Guidance in Secondary

Schools, 1932, p. 558.
The home room a place of junction of the
social and guidance programs. We may judge from
the nature and scope of the home-room activities
as these have been set forth in the foregoing
pages that the home room is an important part of
the internal structure of the school where the social
program and the guidance program join. Matters
of discipline and the socia]. conduct of individual
students come In for attention and multifarious
features of a more or less systematized social
life in the school are fostered in the home room.
Likewise in the home room one finds guidance concernIng auality of work, curriculum guidance, and, to
a lesser extent, some of the elements of vocational
guidance. Of phases of guidance emphasized, some
are adjustive and others are distributive, but
the adjustive phases may be understood to predominate.
The Home Room Program

As has been previously stated, an analysis of the
objectives of the home room clearly indicates that most of
these objectives are directly concerned with guidance.

It

follows, therefore, that all types of programs will represent

guidance of some form or other.
have been determined,

it

Hence, after the objectives

will be necessary to build a

gram that will carry out these objectives.

pro-
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Iethods of Building Home Room Programs
In general, there are two methods of building home

room programs.

First, uniform topics for the entire school

with variations in program material for the
es as sophomore,

junior, and senior.

(11f ferent

class-

Such a program would

select topics for each week or month, as Friendliness, Cooperation,

Citizenship, Courtesy, Manners, Recreation, etc.

These uniform topics would be discussed In the home rooms,

home room programs built around them, and assemblies given
dealing with each topic.

McKown says,

McKown,

I-I.

C.

Home Room Guidance, 1934, p. 103.

Â somewhat different method of scheduling
home room topics is tbat in which uniform topics,
with variations in program materials for different
grades, are assigned to the entire school.
The
most common illustration of this type of iiateria1
is to be found in seasonal programs, such as, for
instance, Washington's Birthday, .rmistice Day,
Thanksgiving, or days set aside for centering
attention on election of officers, school marks,
or other general topics of interest to the entire
school.
The second method of building a home room program is to

provide a complete program for each year, as sophomore,
junior, and senior.

Each year is provided with different

tonics according to the neeas of each group, which prevents
an overlapping of material, makes it possible for more
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material to be presented, thus facilitating administration
and,

supervision.

Such a program need not be followed rigidly, the home
room group being free to substitute another program when
group interest is sufficient to warrant a change.
ever,

How-

it has been found best to have a definite program.

For the best results the students should conduct the

gram

and.

pro-

be the participitants, but the sponsor is respon-

sible for its success.

Wright says,

Wright, C.

T.

Home Room Programs

Four Year High

Schools, 193b, p. 2.
The plan is to provide a complete program of
activities for each class for the entire year.
The general trend will be toward topics of an
orientation nature for the Fresbmen and Sophomores,
general informational and social training for the
Juniors, and guidance for the Seniors.
Two advantages of some diversification in
the programs among the different classes are:
It
gives the pupils the type of material best suited
to their respective needs; and it prevents the
overlapping of activities through the different
years.
It is not proposed that the suggested schedule must be rigidly adhered. to. The program is to
be"a guide post and not a hitching post for the
teachers and pupil." The experience of most schools
has been, however, that the pupils benefit most
where some rather definite program is set up. It
is expected that when any home room group wishes to
substitute some topic or activity in which it is
interested, for the one suggested in the outline,
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it should feel entirely free to do so.

A Planned Program for the Home Room
In the opinion of most writers a definitely planned

program for the home room is best.

Newburn, especially,

feels that the program should be definitely planned, but

yet provide for variation as well as student initiative in

promoting the planned Drogram.

He advocates a definite

program, planned by a committee or a director,

for each

unit because of the fact that sponsors do not have the
time or energy to devote to the preparation of the program.

He also believes that the student should pass through

graded successive stages in program participation, as from
class to class or semester to semester, and that each pro-

gram should be developed by the students, the sponsor acting as an adviser offering suggestions where needed, but

remaining in the background as much as possible.

Newburn says,

Newburn, H.

"Home Room Organization In

Iowa.

High Schools,?

Midland Schools, Vol. 47, Apr. 1933, p. 226.
Much has been said of the desirability of
permitting each home-room to develop its own prograin.
Experience gained through the attemDt to develop programs in this manner over a period of years
has led to the belief that a fairly detailed prograin outline is necessary to secure the best results.
The general plan should provide for
variation in the program and for student initiative
.

.

.

in promoting the general principles set up, but in
order for any fundamental good to cone, the orogram cannot be left to be developed in a haphazard
fashion.
On the contrary, a definitely planned
Drogram must be provided for each home-room unit.
The fact that the teacher does not have the time
nor the energy to devote to the preparation of
this program makes it essential tLat it be done
by the director, in cooperation with the teachers.

The program should be so planned that the
student may pass tbrough its successive stages as
he moves through the school.
Some schools have
found it advisable to plan a program based upon
uajor topics, each topic to cover approximately
a semester of work in the home-room.
LIcKown advocates a combination of these two methods in

his discussion of the home room program.

He holds that all

types of programs represent guidance in some form or other;
and tbat in order to carry out the purposes

the

home room is organized there must be a definitely planned

program.

11e

as follows:

devotes four chapters to the home room program

Selection and Placement of Home Room Program

Material, Making the Home Room Program Schedule, Principles
of Home Room Program Making, and Presenting and Evaluating

the Haine Room Program.

These chapters contain valuable

in-

formation for any administrator, director, or conmiittee
that plans to introduce the home room organization into
a school or bolster up an existing organization.

Selection of Program Material

As was previously stated, the first task in building
a hone room program is to set up suitable objectives.

Then
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comes the selection of the material by which these objec-

tives can be achieved, the distribution through the classes,
the scheduling of the material on the home room calendar,

and the Dresentation.

McKown advocates.

This is the organization which

Ee further points out that because of

the abundance of guidance material

the program must be well

organized if the desired outcome is to be realized.
That home room guidance may become just another guidance class is feared by McKown.

He, therefore, advocates

three types of program material:

seasonal, guidance, and

room or free choice.

He gives four reasons why those In

charge of program making should schedule some of the home

room meetings for definite guidance purposes with aDpropriate material available.

The reasons are:

carefully select-

ed material is worth presenting, prevents duplication, pro-

vides suitable material for the sponsors, and uniform topics
in all rooms increases enthusiasm.

McKown says,

MeKown, H. C.

Home Room Guidance, 1934, p. 92-e.

The purposes ror which the home room is established can no more be achieved with an array of
poorly selected, improperly placed, and unattractively presented material than can the objectives in
any school subject be achieved with a similarly
loose selection, placement, and resentation of
material. The general procedures in the selection,
placement, and presentation of home room materials
are practically the saine as those followed in like
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situations in the regular curricular subjects.
After the objectives of the home room have been
established, the material must be selected, distributed through the several grades, end then assigned to the various dates of the home room program
calendar.
Finally, it must be presented to the
home room in an attractive and interesting maimer.
.

.

.

One of the most troublesome problems In the
entire field of home room guidance is the selection
and placement of guidance material of all types.
Desired outcomes in guidance cannot be achieved
by means of home room programs made up of odds and
ends, interesting though they may be.
Because of
the amount of material available and the many and
varied possibilities of placement, these desired
outcomes may be achieved only by consciously
directed, earnest, and conscientious efforts.

With the present interest in guidance and the
close relationship of the home room to the typical
guidance classes, there is an obvious danger that
home room guidance will become just another set of
formal classes in guidance. The greater the amount
of required guidance material, the greater the
possibility of the home room rogram becoming hopelessly formal. But there is a place for some of
this definitely selected, organized, and placed
material, and the reasons are evident.
The arrangement whereby the central committee schedules some
of the home room meeting for definite guidance
purposes and makes appropriate materia]. available
for use In them is valuable for at least four good
reasons; First, the material is probably well
worth presenting because it has been carefully
selected; second, proper distribution prevents
duplication of material; third, the arrangement
provides suitable material for those sponsors who
have not the opportunity, time, originality, or
initiative to "dig it out" for themselves; and,
fourth, the use of uniform topics in all rooms on
particular dates adds an important "drive" element.
Since there are many kinds of guidance and much material to select from, the selection will depend on local con-

ditions as is pointed out by several authors.

These con-

ditions are length anc frequency of the home room period,
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assignment, other guidance activities

o

the school, etc.

McKown says,

McKown, H. C.

Home Room Guidance, 1934, p. 93.

There are many kinds of guidance and in each
of these fields the amount of material available is
enormous, and consequently a selection must be made.
This selection will depend on the emphases desired,
the number and length of the home room periods,
the ages, general experiences, and possibilities of
the students, as well as on what is being done in
guidance through the other agencies of the school.
This problem is not one for some author to bettle
for all schools, all situations, and all materials,
because these will differ from school to school,
even in the same educational system where the
schools are of the same general type. This is a
problem for the individual school to solve.

Strang in her sunnuary of the home room program suggests
some results that the home room sponsor should achieve.
These suggestions are a form of guidance and may suggest

further material to be included in the hone room program.

Strang, Ruth, The Role of the Teacher in Personnel Nork,
1935, p. 111.

The tenor of the home room should be constructive.
Over emphasis on the problems should
be avoided.
The home-room programs should stimulate ;choo1 spirit; develop ideals of success as
a pupil, worker, homemaker, and citizen; open new
avenues of education, recreation, and occupations;
and help to build attitudes of consideration for
others and cooperation with others, and habits of
facing facts, learning from the conversation of
others, and making a contribution to grout thought
and activity.
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Placement of Program Material

said about the selection of the material
for home room programs Is likewise true of the placement
of the material. After a survey of three of trie manuals,
the writer is convinced of the fact that there Is no general agreement as to the selection and placement of
What has been

material.
McKown

says,

McKown, H. C.

Home Room

Guidance, 1934, p. 101-2.

A glance through the foregoing schedules,
as well as a study or similar schedules, will
reveal that there is no general agreement as to
"what material shall go where," as a home room
committee member facing this task of selection
and. placement of material declared. There appears
to be a more general agreement in the junior high
school. In general, though, four more or less
coII3rilon emphases are noticeable in these and similar
schedules (and they appear to be logical enough,

to): first, acquaintanceship with education nd
the school and its opportunities is placed in the
first year; citizenship and moral and ethical
matters receive most attention in the first year
or first two years; third, personal interests and.
problems appear to come about the middle of the
schedules; and, fourth, vocational affairs, although mentioned. earlier, are usually emphasized
in the latter part of the student's school life,
especially during his last year. But even with

these emphases, with the possible exception of the
first concerning the school's opportunities and
the last concerning vocational opportunities,
there is not great agreement.
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Scheduling of Program Material
In the three manuals previously mentioned, two are

scheduled on a weekly basis; the third, twenty topics for
each semester or one topic per week.

These schedules of

home room programs are made out for the entire school life

McKown suggests that they be made out for

of the student.

at least one semester in advance.

The advantage of having

a planned program scheduled in advance eliminates dupli-

cation of work and develops a balanced Program.

McKown says,

MeKown, H. C.

Home Room Guidance, 1934, p. 106.

A schedule of home room programs for
the school should be planned at least a semester
ahead, in the case of schools more or less mexperienced with this organization, and probably for
a year or more ahead in schools that have bad sanie
experience with it. The greater the length of
time for which the schedule is to run, the less
will be the likelihood. of duplication of material
and the more balanced will be the emphasis upon
0f course, such a schedule
the various topics.
will be flexible enough to allow for the introduction of excellent material that may become
available at odd and unexpected moments, but rigid
enough to prevent a "hand-to-mouth" or week-to.

.

0

week planning.
McKown, and Good and Crow offer two slightly different
types of program material.

McKown divides his material up

into three types of program as seasonal, guidance,

or free choice.

and room

Seasonal material, which is a form of gui-

dance, is made up of Holidays, Birthdays, Discoveries, etc.,

guidance material meaning that of an instructional nature,
room ]naterial, meaning that left to the room's own selection
and to open dates in which no Drogram is scheduled, to al-

low for exnansion of the home room program.

These will be

proportioned about one-third each.

McKown says,

McKown, E. C.

Home Room Guidance, 1934, p. 106.

There are, on the basis of scheduling, three
types of program material: seasonal, guidance, and
room or free choice. These classifications are
not exactly accurate, nor are they mutually exelusive; for instance, almost any seasonal program
should represent guidance in some form or another,
but for our purposes here these classifications
are satisfactory.
Guidance will be used to refer
to more or less definite and organized forms of
guidance instruction; seasonal, to the commemoration of important dates; room, to the room's own
selection of material. In addition to these, open
dates, for which no programs are regularly scheduled, will be provided to allow for expansion.
Good. and

material:

Crow suggest two types of home room program

Literary and Discussion.

of special days--Holidays;

playlets, pantomimes,

The first is made up

the second, literary programs,

and musical numbers.

These authors do not believe in programs being sched
uled a year in advance because such Drograms fail to meet
the needs of the home

roorii

and are not timely.
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Good, I. C. and Crow,

r.

M.

Home Room Activities, 1930, p.

35.

The home-room program niay be one oi° the two
types, literary or discussion.
Special days, as
Armistice Day, Hallowe'en, Christmas, and Easter,
furnish occasions for literary orograms of readings, playlets, pantomimes, and musical numbers.

Discussion-type programs may be made enjoyable
and profitable at almost any time.
It is well,
however, to discuss topics at the particular time
that they are of interest to the school. For instance, a discussion on leadership is suitable at
the time of the election of student president,
representative students, or hoiue-rooni officers;
of sDortsmanship, before the greatest football
battle of the season; or of courtesy, before
Visitors' Day.
Presentation of Program Material
It is not only important that the program should be

planned for at least a semester in advance, but the writer
would suggest a complete program for each class for the
entire

yer, based on the objectives set-up for

room organization:

the home

namely, that the selection, placement,

and assignment be given fair consideration; that the types
of program material be studied so that it will be instruc-

tional, timely, and interesting; and, that these programs

will be presented in a variety of ways.

There is danger,

as McKown sees it, of the home room period's becoming just

another class; therefore the use of informal devices for
presenting the program is desirable.

He lists forty-four

devices for presenting home room program material.
of which are:

Demonstration,

A few

Auction sale, Circus, Convention, Debate,
xh1bition, Pantomime, etc.

MeKown says,

MoKown, H. C.

Home Room

Guidce,

l934, p. 139.

There is a danger that, because of lack of
stage, equipment, settin[,s, costumes, scenery, and
other tpropertjes available for use in the asseinbly program or the dramatic perforuance, there
will result a formality In the home room program
that will make it more or less of a class by
another name, a class exercise composed of talks
reports, recitations, and readings, all more or
less artificial and dry.
Conseauently, except in
oases where they are necessitated by the type of
niterial being offered, formal methods should be
replaced by informal devices that make for directness of appeal. The "conversational" tone of the
home room is preferable to the usual "lecturing"
tone of the classroom.

Supervision of Program
If the

rogram is to be carried out in a successful

manner there must be some provision for its supervision.
Kefauver and Scott think the need for supervision is greater
for the home room program than for a regular class because
of the lack of experience and training on the part of the
sponsors.

Kefauver, G. N. and Scott, R. E.

tration of Secondary Schools,"

"Home Room in the Adminis-

Teachers College iecord,

Vol. 31, Apr. 1930, p. 630.

After a program has been decided upon, careful supervision should be instituted to insure
successful Work by all participating.
The amount
of aid needed will probably be greater than for
the regular class work since raany of the teachers
will be inexperienced and untrained for the activities to be undertaken.
The supervision of the home room program may be

pre-

scribed by the principal or left entirely to the home room
sponsor; but Fretwell believes that whether there is super-

vision or not, and he believes there should be a control
group to guide the home room activities, situations should
be created whereby real life situations exist.
in which learning to work, play, plan, select,

Situations
discard,

and

create will be created and guided.

Fretwell, Elbert K.

Extra-Curricular Activities in

Secondary Schools, 1931, p. 51.
It is conceivable that the principal's office,
directly and indirectly, can leave the home-room
activities entirely to the teacher with neither
suggestion, prescription, or supervision. At the
other extreme, it is possible to think of the work
of the home-room being entirely prescribed and, in
a way, become just another class.

If, according to Koos and Kefauver,

the home room is to
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be more than an administrative device for routine matters,

there must be developed a program of home room activity; and
this program must be worked out by some organization rather

than by the sponsor.

Further, they show the proportion of

home room programs that are organized to be one-third, while

two-thirds are left to the devices of the sponsor.

Koos, L. V. and Kefauver,

G. N.

Guidance in Secondary

Schools, 1932, p. 554.
If the home room is to be anything more than
a place for taking care of routine matters, it can
hardly become so without attention to the development of a program of home-room activity.
Inquiry
as to the location of responsibility for this de-

velopment in the schools represented disclosed that
in fully two-thirds each home-room teacher was left
to his own resources.
This nieans that in less than
a third of the schools was there something like a
concerted program in oeration, one that had been
worked out by a committee of teachers, by the principal, or by some other person specially assigned
to the task.
The dearth until very recently of
treatment of the home room either in educational
books or periodicals has made systematic development locally the more imperative, and even the
emergence of such literature cannot absolve those
in the schools of responsibility for local adaptation of proposed programs.
Home Room Participation in the Student Council

II'

the home room is to be the basis of student partici-

pation in student government, it must be properly represented in the student council.

That the home room should be the

basis for representation in the student council is the
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opinion of many writers on this subject.
Good government comes as a result of a demand from
those governed, but only after the governed have learned to

appreciate their rights, duties, and responsibilities.

The

home room offers an opportunity for the training of students
in a representative f orm of government--first,

in the home

room itself and later, in the student government of the
school.

Since the home room is the smallest administrative
unit of the school,

it forras the best basis for representa-

tion on the student council, because the deliberations of
the council can be reported to the student body by the

representatives of each home room in their respective home
rooms.

Not only will this representative be able to keep

his home room informed as to the problems before the council, but his constituents will be able to instruct their

representatives to bring before the council for its consideration any suggestions they feel would be for the good
of the school.

Number of Representatives to Council
The number of representatives from each home room to
the student council will, of course, depend on the size of
the school, which determines the number of home rooms.

There should be at least one representative elected by each
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home room to the student council.

McKown says,

McKown, H. C.

Home Room Guidance, 1934, p. 164-5

Democracy develops slowly, very slowly, because it is dependent on education, and education
Is an exceedingly slow process.
To illustrate, in
America our democratic form of goveriment has been
developing for more than a hundred and fifty years,
and yet there are flagrant violations of "paper"
democracy on every hand.
.
.

A democratic form of government comes only
in response to a definite demand for It, and an
intelligent demand comes only after an appreciation of rights, duties, and responsibilities.
There will be no democracy anywhere without an
intelligent consent of the governed and such a
consent must be slowly and painfully developed.
In the school, the proper place for such education
is the home room.
The home room is the smallest
administrative unit of the school; its ideals are
more or less common throughout the school; its
members are more or less naturally grouped; Its
opportunities for presentation, discussion, and
acceptance or rejectance are real and vital; its
settings and situations for the practice of the
habits required in a miniature democracy are natural.
The home room is the logical starting point
for the development or a plan of democratic
participation.
Growth a Prerequisite for Service
Fretwell states that the basis of student participation
in government is the home room, that the idea must grow,

that home room participation is a prerequisite for student

council participation.
If the student Is to be a good representative to the
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student council he must first be a good member of the
room, that is, he must learn to do br doing.

borne

There is no

better place to learn to participate than in the activities
of the home room.

Fretwell says on this point,

Fretwell, Elbert K.

Extra-Curricular Activities in

Secondary Schools, 1931, p. 31-2.
The whole idea of pupil participation in
government must grow. It cannot be transplanted
nor can it be imposed from above. Pupils or
teachers who do not participate in tLeir own home
room affairs are not yet ready to participate Intelligently in the affairs of a student council.
Pupils may study
constitutions of pupilteacher councils that ever have been written, but
they have to work out and to live in such a scheme
in comparatively small groups before they have the
ability to participate intelligently in larger
groups.
Knowledge alone does not insure satisfactory performance. The school that elects its
student council at large from the whole school can
expect a ouick growth and a quïcker failure. The
life of the whole is determined first of all by
the soundness of its parts.
The home-room organization. is the core of the idea of pupil participation in government. It is here, so far as the
school is effective, that the ability to be selfdirective, in whatever degree is attained, is
first developed. The development in seif-direction in the home-room can come as a result of
managing its own affairs and in sending representatives from this small group to the larger group,
or groups, and these representatives bringing
back for discussion and decision the recommendations of the larger groups. Decisions handed
down from a few pupil leaders may be absolutely
right decisions, but unless the pupils as a whole
have had. a real part in making these decisions,
they have had no real chance to educate themselves
to the point where they can live by them.
The
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basis for enabling pupils--and teachers as well-to develop the ability to participate intelligently in directing their own extra-curricular affairs
is in the life and organization of the home-room.
Germane and Germane bring out the fact too, that
student government must grow; that it is In this process of

growth that the real values Inhere for those participating;
and, that It is through these experiences

that students

learn to be better citizens.

Germane, Charles E. and Germane, Edith G.

Character Educa-

tion, 1929, p. 183.

Self-government in the sense of turning over
the management of the school entirely to the stuBut student cooperation and
dent body is stupid.
participation in the administration of the school
are highly desirable. Student government.
It is in the growing that intrinsic
must grow.
values inhere for the pupils. The half-successes,
near failures, and final grand triumphs lived
through by pupils who put over a workable plan of
student participation in self-government afford
them many varied moral, political, and social
experiences. Out of these vicarous events come
deeper insights and broader meanings of what constitutes justice in a democracy, as well as what
are one's duties and rights with regard to organized institutions and their officers.
.

Home Room

ssembly

The home room program or miniature assembly offers many

opportunities for student participation.

s

has been previ-

ously stated one of the principal objectives of the home

room is student participation.

It,

therefore, follows that
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there should be enough programs in the home room to give
every member a chance to participate in at least one prograni

during the semester.

Seasonal

rogrems offer an

e:-

centional opportunity in this respect.
That these home room programs should be used for a general assembly of the entire school is secondary; however,

they offer such possibilities and should not be overlooked.

Some of the advantages of having the home room gives its
programs or parts of it in the general assembly are:

it

would increase student interest in home room programs; it
would encourage better programs; and, it would increase
student participation.

McKown says,

MoKown, H. C.

Home Room Guidance, 1934, p. 167-8.

Although developing programs for the general
assembly Is not a major objective of the home room,
yet lt may be one of the more or less incidental
values of this organization. AS haS been previously indicated, there is little difference between
the home room program nd the assembly program except in general size, caliber, and equipment. The
home room program lacks the spectacular and 'tshowy"
elements of the assembly program but it does provide opportunity for more reactions by those witnessing it and may be, as a result, more personally
applied.
However, the possibility of developing worthwhile assembly programs from the home room should
not be overlooked. The home room is an excellent
training ground. Competition between home rooms
on assembly programs is one excellent method of
improving both of these types of programs. In
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addition to entire programs, there are freQuently
elements and numbers on home room programs that
are suitable and appropriate for assembly presentation. More than this, there are frequently home
room numbers that may be rearranged or reorganized
and polished for the assembly.
Home Room Records
If effective guidance is to be carried on in the home

room, it is mandatory to keep a set of records, as complete
as possible, of the activities of each member of the home

room.

In a progressive school system, the records of each

student should be cumulative.

Probably the best record of

the student will be cumulative during his home room life

while in high school, because here he will be with the same
sponsor for his entire high school life.
This record can be built up through the use of the

conference and questioiinaire methods.

Most of the records

should be kept by the sponsor, especially those dealing

with guidance.

As for the home room record of the student

this can be kept by the secretary or other member designated for this purpose.

The home room record of the student

would include items dealing with his participation, as
connuittees he has served on, programs participated in,

offices held, successes and failures, and possibly his
attitudes.
His guidance record would approximate as nearly as

possible a case history which would include the following:
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chronological data, intelligence, temperament, physical con-

dition, character traits, conduct, associates, amusements,
education, vocational record, and home and neighboring conditions. These records can be keDt on cards in a rile or
on mimeographed or printed sheets in some form of looseleaf binder.
MoKown says,
McKown, H. C.

Home Room

Guidance, 1934, p. 224.

While it is reasonable that the home room
sponsor should not become a bookkeeper--a collector and recorder of the many facts concerning each
one of her room members--yet it is just as reasonable that she should keep a set of not too coinplicated records concerning them. iiost certainly
should this be the case if the periods of advisership are short. In such instances the records are
passed along with the members. In any case, a record of a few of the most important facts from the

history, his attitudes, likes, positions
held, successes and failures, etc., should be of
assistance to the sponsor in completely understanding his adjustment or lack of adjustment to the
school. These records may be kept on large cards
in a file or on mimeographed or printed sheets in
a loose-leaf binder. On the back of the report
may be written dated and signed descriptions,
notes, or conim.ents of any sort which will give a
more complete picture of the member.
member's

Home Room

Report

principal, director, or committee charged with responsibility for the promotion and development of the home
room plan should have some means of knowing what is going
The

fIt]

on in the home rooms
failures.

arid

whether they are successes or

This information can be had by visiting the bone

rooms, which is good but rather difficult to carry out.
The other method is the weekly report by the secretary of
the home room.

reference.

These reports should be filed for future

In some schools those in charge make written

coniments on the home room report and send them back to

home room, where they are discussed.

Such a procedure helps

to create a good feeling, especially if the

corents are

detailed and specific enough to be of value.

McKown says,

MolCown, H. C.

the

Hone Room Guidance, 1934, p.

O.

If this office or committee has responsibility for the promotion and development of the home
room plan, then it should naturally have some idea
of the success or failure of the activities for
which it is responsible. The visits, as suggested
above, will be one of the ways for obtaining these
ideas, but of equal importance are the formal reports made to it by the secretary or other officer
of the individual rooms.
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CHAPTER III
TH1 DATA IN THIS STUDY

As bas been previously stated, the questionnaire method

was used in this study.

Questionnaires were sent to all

Washington high schools with enrollments of one hundred
fifty and more.

The writer has grouped the questions of

the questionnaire under the following headings:

organiza-.

tion, director, sponsor, guidance nrogrem, student council,

records, and reports.

This grouping parallels that of the

Survey of Literature Treating Home Room Organization.

The

data in this study will be organized into tables under the
above headings.

Before presenting any facts dealing directly with the

questions of the questionnaire, the writer believes that his
readers would be interested in some general facts concerning
the number of questionnaires sent, the number of returns

received, and the size of the schools answering the questionnaires.
In Table I the number of questionnaires sent is re-

corded and the number of returns received.

Table

I

Number of Questionnaires Sent and Returned

Number
Questionnaires
Sent

:

:

:

12?

Number
Questionnaires
Returned

- 104

:

;

Percentage

:

:

81.8

Table I shows that one hundred twenty-seven questionnaires were sent.

Answers were received from one hundred

four or 81.8 per cent.
Table II is arranged to show the number of schools re-

porting the use of home room organizations as well as the

number that do not have such organizations.
Table II

Showing the Number of

eturned Questionnaires Marked

"Yes" and the Number Marked "No"

Number
Questionnaires
Received

:

Questionnaires Marked:
"Yes"

:

Number

.

4?

:

Questionnaires Marked
- "No"

¡

¡

;Percentage

:

Number

¡

.

b?

.

Percentage

e

104

.

'o.2

54.8

Table II shows forty-seven or 45.2 per cent of the

high schools answering the questionnaires have what they
call a home room organization.

While fifty-seven or 54.8

per cent do not have any forni of home room organization.
The division of the schools as to size of enrollment
as shown in Table III Is arbitrary, but made for the

puruose of comparison with what other authors have found.
Table III

Showing the Number of Schools in Each Division

Do You Have
Home Roola

:Number Schools: EnrollReturning
ment
z

:

:
:

Number
PerSchools :centage
:

Organization?:uestionnaires:
.

"Yes"

.

83

¡

"No"

21

150-600
:600 and
Over
z

:

.

.

:

36

:

43.4

11

:

52.4

:

:

This table indicates that the home room organization
is a feature of organization in the larger

high schools.

Eleven or 52.4 per cent of the schools reporting home room
organizations in this division have an enrollment of six
hundred and over, and thirty-six or 43.4 per cent have this
organization among the smaller schools.

These figures

agree with the studies made by Kefauver and Scott and by

Abernethy in that both show a higher percentage of home
room organizations in the larger schools.
Table IV, dealing with the number of schools reporting

home room organizations in various enrollment groups, is
included so that

a

comparison may be made with the results

of a study by Newburn of the North Central High Schools of

Iowa.

Table IV
Percentage of Senior High Schools Reporting

Home Room Organizations

Enrollment :Number Schools:Number Schools: Percentage
Group
Returning
Reporting
Home Room
:Ciuestionnaires:
Organizations:
:

:

:

:

.

150-199
200-299
300-399
400-499
500-599
600-1000
Over 1000

24
28
17

:

5
9

:

4
17

:

:

:

4

:

:

15

:

:

7

:

4

:

:

6

:

3

:

8

:

¡

16.6
53.5
41.1
80.0
66.7
75.0
47.1

The largest number of schools returning the auestionflaires are In the group between two hundred and three

hundred enrollment.
have home rooms.

Fifteen or 53.5 per cent of this group

The largest percentage is in the group

between four hundred and five hundred enrollment.
80 per cent of this group have home rooms.

Four or

The small

schools of less than two hundred students show a little over
16 per cent, only four of the twenty-four schools in this

group reported such an organization.

Seventeen schools with an enrollment of one thousand
and more returned the questionnaires and eight or 47.1 per
cent report home room organizations.

Newburn reports that

70 per cent of the schools above one thousand enrollment

have home rooms.

The percentages in this study are some-

what below those of the Newburn study.

Table V presents a picture of those schools which
reported no home room organizations but are planning its
adoption.
Table V

Schools Planning its Adoption

Enrollment
Group

:Number Schools :Number Schools:
:Reporting Nott: Considering
The Adoption
Home Room
Of Home Room
:Organizations
:Organizations

Percentage

:

:

:

:

:

.

150-199
200-299

:
:

3O0-39'

:

400-499
500-599
600-1000
Over 1000

20
13
10

:

1
3
i

:

9

:
:

:
:

:
:

:
.

57

5

:

7

:

5
O
2
O
i

20

:
:

:

z

25.0
52.8
50.0
00.0
66.7
00.0
11.1
35.0

The data in this table indicates that this type of

organization is going to be a feature of the smaller high
schools.

Considering the first three enrollment groups,

one hundred fifty to four hundred, forty-three schools re-

ported no such organizations, but seventeen or 39.5 per cent
report that they are planning its adoption.

While the re-

mainder of the enrollment groups report only three or 21.4
per cent which favor its adoption.

Taken as a whole twenty

or 35 per cent favor its adoption.

Organization of Home Room
In this section of the data the writer will handle the

questions which have to do with the organization of the
home room.

Some of the questions to be considered are:

a definite day or days for the home room to meet; time of

day the period is held; number of times the group meets

each week; amount of time allowed for the meetings; methods
of selecting home room membership; number of students in

each home room; administrative devices

and.

these; work of the various committees;

etc.

time taken for

The number of schools that have a definite day or days
for home room meetings is shown in Table VI.

Table VI
Schools Reporting a Definite Day or Days
for the Home ìoom

Number Schools Hav-:Num'oer Schools Reing Home Room Organ-:porting a Definite
izations
:Day or Days for the:
:Home Room
:

47

45

Percentage

95.7

This table shows that practically all the schools have
set aside a definite day or days for home room meetings.

Forty-five or 95.7 per cent report such procedure.

This

procedure is advisable for it places the home room period
on an equality with a regular class period.
The number of times the home room groups meet each

week in the schools of this state is shown in Table VII.

r.i

Table VII

Showing How Often the Period is Held

Number of Times
Home Room Meets
Per Week

Daily

;

:

¡

One
Two
Three

¡

Number Schools
Reoorting

Percentage

;

53.2
23.2
12.9
04.3
04.3
02.1
100.0

25
11
6

2
2
i

Four
More
Totals

¡

47

The facts in Table VII indicate a very liberal use of

Of the total schools reporting the use of

the home room.

such organizations, twenty-five or 53.2 per cent re'ort a
daily period.

Eleven or 23.2 per cent of the schools meet

but once a week.

Once a week is considered a conservative

procedure.
From the data on the question pertaining to the time
of day the home room period is held, Table VIII shows what

the practices are in this state.

Table VIII
Showing Time or Day Period is Held

Home Room Period
Is Held
Before first class in morning
Between the first and second
Between the second and third
Between the third and fourth
Between the fourth and fifth
Between the fifth and sixth
Afterthelast class of day

:iumber Schools
:

Reporting

:

19

:

:

3

¡

;

10
8

:

2

¡

:

4

:

:

i

:

:

Percentage

:

:

:

40.4
06.4
21.3
17,0
04.3
08.5
02.1

The data show that nineteen or 40.4 per cent schedule

this period before the first class in the morning.

Between

the second and third periods is the next most widely used

period for the home room, ten or 21.3 per cent of the
schools use this period.

periods is third.

While between the third and fourth

Forty or 85.1 per cent of the schools

schedule this period during the morning.

Any time during

the morning is considered good except before the first

period.
The time allotments for the home room period according
to the practice of the principals reporting are shown in

Table IX.
Table IX

Showing Time Allowed for

Time Allowed for
Home Room Period
10-14 Minutes
15-19 Minutes
20-24 Minutes
25-29 Minutes
30-34 Minutes
35-39 Minutes
40-44 Minutes
45-49 Minutes
More
No Answer
Totals

:
:

Number Schools
Reporting

:

7
6
7
6

;

13

;
:
:

:
;
.

¡

lione

Room Period

:

Percentage

2
3
1
i
i

47

:

14.9
12.8
14.9
12.8
27.6
04.2
06.3
02.1
02.1
02.1
100.0

The data of this table show thirteen or 27.6 per cent
of the schools reporting use of from thirty to thirty-four

minutes for this period.

Many writers in the field

cate a forty-five minute period.

advo-

While some set twenty

minutes as the minimum.

About 55

er cent of the schools

in this table report the use of less than thirty to

thirty-four minutes for the period.

While only about 15

per cent report the use of more time.

Table X shows the number of schools having an attendance period before the first class in the morning and a
home room period later in the day.

Table X

Attendance and Home Room Period in Seme Day

Number
Schools
Reporting
Home Room
Orßanizatlon
47

:
:
:
:
:

Percentage
Number Schools Having an
Attendance Period Before the:
First Period in the I.orning
And. a Home Room Period Later;
in The Day
:

:

:

10

:

:

21.3

According to this table ten or 21.3 per cent of the
schools have what is considered by some to be an ideal setup--an attendance period before the first class in the

morning which takes care of routine duties and a home room
period later in the day.
The methód to be used in selecting the home room

membership often presents a very serious problem for the
administrator.

The methods used by the schools included

in this survey are shown in Table XI.

Table XI
Methods Used in Selecting Home Room Membership

Methods Used in Selecting
Home Room Membership

:Number Schools:
Reporting

:
.

Sex
Ability
Geographical

:

Class

:

Uphabetical

:

Others
Totals

0

13

¡

Percentage

¡

O
O

2?
i
6

47

:
:

:

:

:

27.7
00.0
00.0
57.5
02.1
12.7
100.0

The data show that the class method Is the predominatIng one used in selecting home room membership.

Twenty-

seven or 57.5 per cent of the schools use this method.
This method is commonly used because it facilitates guidance, its administration is easily handled, and it pro-

vides for pupils of about the same age and ability.

Thirteen or 27.7 per cent use the sex method in selecting
their membership.

This method provides for special train-

ing but lacks In social training.

The number of students to be assigned to each home

room varies according to local conditions.

Table XII shows

the numbers that are assigned to the home room in this
survey.

1J

Table XII

Showing Number of Students in Each Home Room

Number of Students
in Home Rooms

¡

Number Schools
Reporting

:

Percentage

¡

.

20-24
25-29
30-34
35-39
40-44

06.4
19.1
31,9
17.0
12.8
04.3
06.4
02.1
1Y0.0

3

:

9

15
.

8

:

6

4549
More
No Answer
Totals

2
3
1

_47

A relatively small group will receive more individual
attention than a large group.

In a group of twenty-five to

thirty-five there is better opportunity for participation
and guidance.

The table shows the group of thirty to

thirty-four to be the most widely used.

Fifteen or 31.9

per cent which is about one-third of the schools assign

from thirty to thirty-four students to each room.
or 25.5 per cent assign a lesser number.

Twelve

While nineteen or

40.5 per cent assign a larger number.

Many schools use the home room as an administrative
device as a place for ticket

sales, student drives,

campaigns, rules, regulations, etc.

The number of schools

following such procedure will be found in Table XIII.

Table XIII
Schools Using Home Room as Administrative Device

Number of Schools
Reporting Home
Room Organizations

:
:
:

Number Schools
Using Home Room
as Administrative
Device

47

:

Percentage

:
:
:

87.2

4].

The practice of using the home room as an administrative device is not good practice because it interferes with
the scheduled program.

If such a short period is held

before the first class so that it does not interfere with
the scheduled home room period,

it is to be recommended.

In this survey forty-one or 87.2 per cent use the home room
to some extent as an administrative device.

In Table X

only ten schools bave both; therefore, some schools are
defeating the purposes of the home room.

Table XIV shows the time taken each day from the home
room period for administrative work.

Most of the writers

agree that no time should be taken from this period for
that purpose.

JI

Table XIV
Time Taken for Administrative Work

Time Taken Each Day:
From Home Room
Period for Adminis-:
trative Work
:
5- 9 Minutes
10-14 Minutes
15-19 Minutes
20-24 Minutes
More
Varies
No Answer
Totals

Number Schools
Reporting

:

Percentage

:

29

¡

¡

5
2
O
2

:

1

:

:
:

:
:
:

:
:
:

7

47

-

.

61.7
10.6
04.3
00.0
04.3
02.1
14.9
100.0

The data in this table show that twenty-nine or 61.7

per cent of the schools used from five to nine minutes of
the home room period for administrative routine.

A few

schools used more than ten minutes.
In Tables XIII and XIV facts pertinent to the adminis-

trative uses of the home room period were presented.

The

purpose of Table IV is to show whether the administrators

think tuis organization increases ad.niinistrative efficiency.
Table XV

Home Room Organization Increases Administrative Efficiency

Number Schools Reporting Home Room
Organizations

;

:
:

Number Schools Reporting
That Home Room Organization Increases Efficïenoj

:Percentage
:
¡

.

_47

.

39

82.9

In Table XIV, it is shown that 85.1 per cent of the

schools took time from the home room period for adminis-
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trative work.

ighty-seven

XIII used the home room as

and.

eri

two tenths per cent in Table

administrative device.

Table

XV shows that thirty-nine or 82.9 per cent of the school
men reDorting for these schools believe that the home room
organization increases efficiency.

Whether this is good

practice depends on local conditions and the plan of organization in use.
Vital to any home room organization is the cooperation

received from its teachers and students.

That many of the

schools find it difficult to secure the cooperation of its

teachers and students is shown in Table XVI.
Table XVI
Schools That Find it Difficult to Secure the

Cooperation of Students and Teachers

Groups Difficult to
Interest in Home Room
Programs and Home Room:
Plan of Organization :
:
:

:

Number
Schools
Reporting
Home Room
Organiza-

:

tions

:

:

:
z

:

Number
Schools
Reporting

:
:

Percentage

These
Difficulties
.

Do You Find It Difficult:
to Interest the Students;
in the Home Room Prograins and Plan of
Organization?

:
:

:
:

:

417

:

:

22

:

46.8

:

Do You Find It Difficult;
to Secure the Cooperation of Your Teachers
in the Home Room Program and Plan of
Organization?

:

,

.

:

:

:

:

:

:

:

47

:

24

:

51.0
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These facts present a discouraging picture of the

haine

room organization when twenty-four or 51 per cent or the
schools rind it difficult to secure the cooperation of its

teachers and twenty-two or 46.8 per cent find it difficult
to interest the students.

Such difficulties are likely to

be the result of having the organization forced upon them

instead of making it a cooperative project.
Is the home room plan of organization successful?

This question will be answered according to the data of
the survey in Table XVII.

Table XVII
Home Room Plan is Successful
.

Number Schools Re-: Number Schools Re-:
porting Home Room
porting That They
Organizations
Feel the Home Room:
Plan of Organiza
tian is Successful:
:
;

Percentage

:

:

:

:

-

.

47

:

39

:

82.9

Even though about one-half of the schools report
difficulties in securing good cooperation of the teachers

and students, thirty-nine or 82.9 per cent feel that the
home room plan is successful.

Important In the internal organization of the home room
is its committees.

These committees provide opportunities

for student participation and leadership.

What the schools

in this survey are doing is shown in Table XVIII.
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Table XVIII
Extent in Which Committees are Used

Committees

:

Number Schools: Percentage
Reporting

Does Each Home Room Have
a Social Committee?
Does Each Home Room Have
a Scholarship Committee?

16

:

34.0

11

:

23.4

:

.

Does Each Home Room Have
an Attendance Committee?

:

:

:

11

:

23.4

That the schools represented in this survey believe in
student participation and leadership through the medium of

committees is shown by the following facts:

sixteen or 34

per cent report a social committee, eleven or 23.4 per cent
have a scholarship committee, and eleven or 23.4 per cent

use an attendance committee.

Home Room Director
Tables will be presented in this section of the data
dealing with questions relating to home room directors as:

number of schools reporting a director, amount of time the

director gives to home room activities, and who acts as the
director.
The number of schools that report a director of home
room activities are shown in Table XIX.
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Table XIX

Schools That Have a Director

Number Schools
Reporting 1-lome Room
Organizations

:
:
:

Number Schools Re-:
porting a Director of Home Room
Activities

Percentage

:

.

57.4

27

47

If the home room organization is to be successful a

director is one of the first requirements.

In this state

twenty-seven or 57.4 per cent of the school men reporting
have a director.

mittee.

Three schools report the use of a com-

The information in this table does not compare

favorably with that shown in the following table.

Probably

some of the administrative starr hesitate to call themselves

directors even though they are performing the duties of
directors.
The information in Table

JOE

shows whether the director

gives part-time or full-time to the duties of a director as

administering, making home room programs, etc.

Table XX
Time the Director Gives to Home Room Activities

Time Director :Number Schools:Number Schools: Percentage
Reporting
Reporting
Gives to Home
on
Director
Room
Room Activities: Home
:Organizations
:

:

:

:

:

:

Part-time
Full-time
No Answer

:
:
.

47
47
47

34
.

0

:

13

.

73.3
00.0
27.7

In this table it is shown that thirty-four or '73.3 per

None of

cent of the schools report a part-time director.

the schools report a full-time director.

This is probably

due to the fact that the principal in most cases acts as

the director.

Thirteen or 27.7 per cent of those answering

A possible

the questionnaires did not answer this question.

explanation for these unanswered questions is that no one
has been designated as director.

Who directs the home room?

The data in Table

m

is

arranged to show the percentages of schools in which the
principal, vice-principal, part-time teacher, deans, etc.,
act as directors.

Table

O

Directors of Home Room

Director of the Home Room
Principal
Vice-Principal
Part-time Teacher
Boys' Dean
Director for the Boys and
One for the Girls
Use Class Advisers
Directs Through Office
No Answer
Totals

:Number Schools:
Reporting

Percentage

21

44.7
10.6
06.4
02.1

:

:
:

5
3
i

:
:
:
:

;

2

¡

i

:

04.3
02.1

:

1

¡

02.].

:

13

:

47

:

27.7
100.0

;

The data in this Table show that the principal is the

director in twenty-one or 44.7 per cent of the schools
porting.

re-

In five or 10.6 per cent the vice-principal acts
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as the director.

While only three or 6.4 per cent report

a part-time teacher acting in this capacity.

Home Room Sponsor

Since the success or failure of the home room depends

primarily upon the home room sponsor, it is paramount that
administrators should give much thought to the selection,
assignment, and training or their sponsors.
That some administrators require all the teachers to
be sponsors of home rooms is shown in Table XXII.

Table

mi

Showing Number of Schools in Which all the
Teachers are Given Home Rooms

Number Schools Reporting Home Room
Organizations

:
:
;

:

Number Schools Re-;
porting That All
the Teachers Are
Given Home Rooms

Percentage

:
:
:

47

21

If all the teachers in the school are required to be

home room sponsors, there

can.

be no wise selection.

Twenty-

one or 44.6 per cent of the schools report that all the

teachers are given home rooms.

This fact would indicate

that a little better than one-half of the schools make some
attempt, at least, in the selection of their home room
sponsors.

A very large percentage of the school men of this

state report that it requires special ability on the part
of sponsors to handle home rooms.

in Table

This oercentage is shown

III.
Table JOEIII

Showing Number Schools tbat Think it Requires
Special Ability to Handle Home

Number Schools Reporting Home Room
Organizations

:
:

:

:

Number Schools Reporting That It
Requires Special
Ability to Handle
Home Rooms

I

47

ooms

;

Percentage

:
:

.

43

¡

91.4

Most teachers of to-day are properly trained to teach
their classes, but few, if any, have been trained to be
hone room spónsors.

This fact alone would account for the

report in this survey that forty-three or 91.4 per cent of
the school men say it requires special ability to handle

home rooms.

Home Room Guidance

There is quite general agreement among the writers in
this field that the

urpose of the home room is primarily

guidance.

V

In Table

it is shown how the schools in

this state reported on the subject of guidance and counseling.

mv

Table

Guidance and Counseling in Home

Questions on Guidance and
Counseling

¡

:

Roms

Number
Schools
Reporting

:

:

Percentage

:

Is guidance and counseling the

main feature of the home
program?

room.

31

Do you have a counselor to work
with the home room teacher in
the guidance and counseling
program for the home room?

¡

65.9

¡

28

59.5

That guidance and counseling are the main features of
the home room programs in thirty-one or 65.9 per cent of

the schools is encouraging.

These figures indicate a

planned Program and accomplishments other than administrative routine.

Twenty-eight or 59.5 per cent of the schools

report cooperation between the home room sponsors and the
counselors.
Home Room Program
In the opinion of most writers a definitely planned

program is best.

The

program

should be continuous, that is,

a complete program for each class.

free to substitute another

program

sufficient to warrant a change.

The sponsor should feel

when

group

interest is

The students should be

allowed to use their initiative in promoting the programs.
It is also believed that home room assemblies are essential
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because they encourage better programs.

Likewise, it is

believed that the programs enrich the curriculum through
supplementation.
Questions dealing with these phases of home room programs, assemblies,

and curriculum enrichment will be shown

in Table XXV.

Table XXV
Percentages Showing How Much Certain Phases of
the Home Room Programs are Used in the

High Schools of Washington

Questions

:
:

:

Do you have a planned program
for a definite period of time?

Number
Schools
Reporting

:
:

Percentage

:

:

:

30

:

62.8

Is the program continuous with

:

each new entering class?

:

33

:

70.2

Is the home room teacher supplied :
with home room programs for enough in advance to allow her to
sufficiently prepare for her part?:

35

:

74.4

:
:

.

Are the home room teachers allowed to vary- certain parts of the
program to meet the needs of her
group?
re the home room students allowed to help in building their

progrems?

.

:

;
:
:

46

:

97.8

43

:

91.4

:

:
¡

In the schools of Washington reporting home room organ-

izatïons the writer found that thirty or 62.8 per cent have

planned programs; that in thirty-three or 70.2 per cent of
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the schools the orogra.ms

ae

continuous with each new enter-

ing class; that in thirty-five or 74.4 per cent the school

men supply programs far enough in advance to allow the
sponsors to adequately prepare their programs; that the
sponsors in forty-six or 97.8

er cent of the schools are

permitted to substitute parts of their programs to meet the
needs of their groups; and, that in forty-three or 91.4 per
cent of the schools the students are permitted to help build

their programs.

Many school men approve the practice of having their
home rooms give assemblies.

The number is given in Table

Table XXVI
Home Rooms Take Turns in Putting on Assemblies

Number Schools Reporting Home Room
Organizations

47

:

:
:

¡

Number Schools Re-:
porting That Home
Rooms Take Turns
in Putting on
Assemblies

Percentage

:

29

¡

61.7

The data in Table XXVI show that twenty-nine or 61.7

per cent of the administrators approve of having their home
rooms take turns in putting on assemblies.

Such practice

not only encourages better programs, but it also increases

student interest and participation.
In Table XXVII it is shown that administrators

try to

enrich their curriculums through the home room plan of
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organization.
Table

OVII

Showing the Number of Schools That Try to Enrich
the Curriculum Through the Home Room

Plan

Number Schools
Reporting Home
Room Organizations

:
:
:
:
:

4?

oÍ

Organization

Number Schools Reporting
That They Try to Enrich
The Curriculum Through
the Home Room Plan of
Organization
36

:

:

Percentage

¡
¡

¡

76.6

It is seen in this Table that thirty-six or 76.6 per

cent of the principals try to enrich the curriculum through

the home room plan of organization.

Home Room Participation in Student Council
The basis of student participation in government is
the home room.

It is the smallest organized unit of the

school and, therefore, is the best basis for representation
on the student council.

Representation on this basis makes

it possible for all the students in the schools to be well

informed as to the problems before the council, and Indirectly, make a contribution through their home room repre-

sentatives.

It is through these experiences that students

learn to be better citizens.

However, participation in the

home room should be a prerequisite for student council

participation.
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The policy of the principals as to the method of repre-

sentation on the student council is shown in Table XXVIII.

Table XXVIII
Number Student Councils Made up of
Home Room Representatives

Number Schools Reporting Home Room
Organizations

:

Number Schools Reporting That Student Councils Are
Made Up of Representatives from
the Home Rooms

.

27

:
:
:

:

Percentage

¡

:
:

.

47

57.4

Fretwell says, "the school that elects its student
council at large from the whole school can expect a ouick
growth and a quicker failure."

Twenty-seven or 57.4 per

cent of the school men reporting on this question must

agree with him for their student councils are made up of

representatives from the home rooms.
Home Room Records
If guidance is to be effective in the home room, it is

imperative that a complete set of records be kept.

These

records should be cumulative for each student--a case

history.

The two tables in this section will show the

practices in this respect for the schools reporting in this
survey.
Table XXIX shows the number of schools that require
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their sponsors to keep record cards of all their home room
students as a foundation to case studies.

Table XXIX
Number of Schools that Keep these Case Studies
.

Number Schools
Reporting Home
Room Organizations

;
:
:
:

:
:

Number Schools Reporting
That They Keep a Record Card
As a Foundation to a Case
Study of Each Home Room Student--Kept by the Home Room
Teacher

47

;

Percentage

:

¡
:
:

21

44.6

The data in this Table show twenty-one or 44.6 per
cent of the school men follow such procedure in the matter
of records.

The purpose of Table XXX is to show that other records,
besides the record cards kept by the sponsors, are kept to
complete the case studies.

Table XXX
Other Records to Complete the Case Study

Number Schools Reporting Home Room
Organizations

;
:
:
:

-

:

Number Schools Reporting That Other
Records Are Kept
to Complete the
Case Study of Home
Room Students

.

47__

.

:

Percentage

:

:

:
.

28

.

b9.5

The keeping of these records should be rotated among
the students in the home rooms as they will contain each

student's activities in the home room.

Twenty-eight or
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59.5 per cent of the schools report that other records to

complete the case studies are kept.

Home Room Reports
Those in charge of home room organizations should have
some means of knowing what is going on in all of the home
rooms.

This information can be obtained by visiting each

room or by requiring the secretaries of their respective
rooms to make written reports of all meetings.
as will be shown in Table XXXI,

In some schools,

the

principal recuires the secretaries of all home rooms to
make written reports after each meeting.
Table xxxi

Reports by Home Room Secretaries

Number Schools Reporting Home Room
Organizations

:
:
;

:

:

Number Schools Reporting That a
Secretary LIakes a
Written Report to
Principal After
Each Meeting
8

¡

Percentage

:
:

¡

¡

17.0

This practice does not seem to be very prevalent in

the schools of this survey.

Only eight or 17 per cent of

the principals require their secretaries to make these

reports.

Table XXXII shows the number of years these schools
have been using the home room plan of organization.

Table XXXII
Number Years Home Room Organization Used

Number
Schools
Reporting
47

Years in Use

;
z

:

z

z

1:

2:

z?:

:

z

:

:

:

3: 4:

5:

6:

7:

:

8:

:

z

z

:

:

9:lO;ll;12:13:29:30:N

9:9:5:4:4:1:0:0:2:0:1:1:1:

1:2

Thirty-eight or 80.9 per cent of the schools have been
using this plan or home room organization from one to
six

years inclusive.

Of this number twenty-five or 65.8 per

cent have been using the home room organization from one to

three years inclusive.

These figures show this plan of

organization to be nuite new in this state.
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DISCUSSION:

A RECOI1iNDED PL.N

The purpose of the data in this thesis is to show the

status quo of home room organizations in the senior high

schools of Washington.

À clear conception of its use may

be found in the data of Chapter III.

There is, as would be expected, a need for more

schools to adopt this plan of organization.

Fifty-seven or

54.8 per cent of the principals reported no home room organ-

izations, but of this number twenty or 35 per cent indicate

that they are planning its adoption.

Eighty-five per cent

of those planning its adoption represent the

schools

with enrollments of one hundred fifty to four hundred.

Prob-

ably this trend in home room organization can be explained
in two ways:

first, it is being widely adopted as a means

of improving the program of secondary education;

second, be-

cause of the emphasis being placed upon guidance in the

Washington high schools.
The data in most all surveys of this kind show larger

percentages of home room organizations in the schools with

enrollments over one thousand.

However, several writers

maintain that its value can be demonstrated for the smaller
high schools.

That forty-six or 83 per cent of the schools

having home room organizations in this survey have enroll-

ments under one thousand. is conclusive evidence of the

I..

above statement.
There is almost complete agreement among school men
that the home room period is entitled to a "good" period,

for it places this period on an equality with a regular
class period.

This survey shows 95.7 per cent of the

schools have a definite day or days for the home room meetings.

The principals in 53.2 per cent of the schools re-

port the use of a daily home room period.

There is a dan-

ger In this procedure in that the period will become mo-

notonous or just another class.

One meeting per week is

generally considered best.
The amount of time to be devoted to the home room

period will depend largely upon local conditions.

It is

obvious, however, that a meeting period of five minutes or
less can be nothing more than an administrative agency.

The survey shows that 27.6 per cent of the schools use from

thirty to thirty-four minutes per home room period which is
better than the average as found in other surveys.

However,

55 per cent of the schools in this survey use less than

thirty to thirty-four minutes and 15 per cent report the
use of more time.

The goal should be about forty-five

minutes.
Provision should be made for an attendance period before the first class in the morning.

During this period

all matters of an administrative routine would be handled;

and.

thus, when the home room meets, it would be free to

proceed with its program.

The administrators in this

survey report 21.3 per cent have both an attendance period
before the first class in the morning and a home room

bd

per-

later in the day.
In this survey 87.2 per cent use the home room to some

extent as an administrative device.

Sixty-one and seven

tenths per cent of the schools use from five to nine minutes
of the home room period. for administrative routine.

Eighty-

two and nine tenths per cent of these schools report that
the home room organizations increases administrative eff

ciency.

i-

These figures indicate that administrative routine

has an important place in their organizations.

Such pro-

cedure is good if kept in its proper place, which is not in
the home room program period, but in the period before the

first class in the morning.
The most popular plan of selecting home room membership according to this survey is by class.

Fifty-seven and

five tenths per cent of the schools reporting use this method.
In a survey conducted by Newburn, he found that approximately
50 per cent of the schools assigned students by this plan.

This method. facilitates guidance, makes administration
easier, and provides for pupils of about the same age and
ability.

Twenty-seven

and.

seven tenths per cent use the

sex method. which provides for special training but lacks in
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social training.
The number of students to be assigned to each home

room will of course depend on local conditions.
snialler the group the more

The

opoortunity there is for indi-

vidual help as well as participation.

The school men in

this survey report the assignment of thirty to thirty-four

students to each home room in 31.9 per cent of the schools.
It is interesting to note that about one-half of the

school men report that it is difficult to secure the coop-

eration of their teachers and students, yet over 80 per
cent of these school men report this plan of organization
to be successful.

This lack of cooperation on the part of

teachers and students is probably the result of the principals forcing the organization upon thera instead of making
it a cooperative project.

In the internal organization of the home room, the

officers and committees offer the principle means of student participation.

The experience of serving as officers

and on committees develops followership and leadership,

which in turn, offers training in citizenship.

The schools

in this survey report that 34 per cent have social committees,

23.4 per cent have scholarship committees, 23.4 per

cent have attendance committees.

This organization should be complete enough to be
efficient, but not over-organized.

It is desirable to
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appoint a director who will have general charge of the home

room program.

The school men in this survey report that

57.4 per cent have directors, 73.3 per cent of these directors give part-time to this work, and in 44.7 per cent of

the cases the principal acts in this capacity.
It is generally agreed by those writing on this subject,

that it, there is to be wise selection of home room sponsors
not all of the teachers should be required to be sponsors.
The sponsor should be selected on the basis of her belief
in the home room, her interest in the pupils assigned to her,

her willingness to guide the group assigned to her, and her

belief in student participation.

Over one-half of the

schools reporting make some attempt in the selection of
their home room sponsors but 44.6 per cent report that all

teachers are given home rooms.

Ninety-one and four tenths

per cent of the school men in this survey feel that it requires special ability to be a sponsor.

The principle

attack by some writers on this plan of organization is tbat
few if any of the teachers are trained to be sponsors.

A study of the objectives of the home room indicates
that these objectives are directly concerned with guidance.

Guidance should be the main reason for organizing the home
room.

There is a wide difference of opinion as to the part

the home room and the home room sponsor should have in

guidance.

Most all writers offer different solutions for
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this problem but the majority agree that the home room plan
is a very important part of the guidance set-up.

Home room guidance should not be separated from the
guidance and counseling set-up of the school.

On the con-

trary, there should be cooperation among the personnel of
the guidance department, the director of home rooms, the

counselors and class advisers, the class room teachers, and
the home room sponsors.

There is opportunity for all phases

of guidance in the home room, as personal, educational,

social, moral, and vocational.

Some authorities object to guidance in home rooms on
the basis that not all sponsors are good counselors.
is not a valid objection.

It is the

This

responsibility of the

administrators to remove this objection by training their
teachers and by wise selection of new teachers.
Guidance and counseling are the main features of 65.9
per cent of the schools in this survey.

Fifty-nine and

rive tents per cent of the schools report cooperation

between the home room sponsors and the school counselors.
Since the objectives of the home room are directly

concerned with guidance, it follows that all types of home

room programs will represent guidance in some form or otber.
Then, there should be a planned program which is continuous with each new entering class.

These programs need

not be followed rigidly, rather permit the sponsors to

substitute other programs when student interest is suffi-
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dent

to warrant a change.

programs

arid

Students should conduct the

thus receive the benefits of participation.

The data in this survey show that 62.8 2er cent of the
schools have planned programs; that 70.2 per cent of the

programs are continuous;

that in 74.4 per cent of the schools

the programs are supplied in advance to permit the necessary

preparation; that the sponsors in 97.8 per cent of the
schools are allowed to substitute other programs; and 91.4
per cent allow the students to help build their programs.
In 61.7 per cent of the schools, the home rooms take

turns in putting on assemblies.

The principle reason for

home room programs is student participation.

The use of

these programs for general school assemblies is secondary.

However, having home rooms give their programs in general

assemblies increases student interest and participation in
programs and encourages better programs.

Whatever the plan

may be, there should be enough programs to permit each
student to Darticipate in at least one program during each
s eme s ter.

Seventy-six and seven tenths per cent of the school
men report that they try to enrich the curriculum through
the home room plan of organization.

By careful selection,

placement, scheduling, presentation,

and.

supervision of

program material, it is thought that the curriculum will be
supplemented as well as enriched.
The home room is the smallest administrative unit of
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the school and should be the basis of student participation
in student govermnent; therefore, it should be properly

represented in the student council.

This survey shows that

57.4 per cent of the schools report that their student

councils are made up of representatives from the home room.

Records are an essential part of guidance.

These

records should be cumulative for each member of the home

room--a case history.

The records dealing with guidance

should be kept by the sponsor.

Forty-four and six tenths

per cent of the school men follow this procedure in the mat-

ter of records.

Other records pertaining to the participa-

tion on home room activities by its members can be kept by
the students.
In 17 per cent of the schools reporting home room

organizations, the principals reciuire the home room secretaries to make written reports after each meeting.

This is

an excellent procedure because those in charge should have
some means of knowing what is going on in the home rooms

and whether they are a success or a failure.
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A RECOINDED PLAN
The home room should be started by the principal

1.

because of his authority to select a director, a faculty
coxnniittee,

or both.

A committee of the faculty with the director of

2.

home rooms as chairman should be appointed.

The responsi-

bility of this committee is to promote and develop the home
room plan, that is, selling it to the faculty, parents, and
students.
3. The home

room plan should be allowed to grow from

within in order that a desirable, sympathetic, and enthusiastic attitude will be developed toward it by the teachers.
4. There should be

worked out, as soon as possible, a

desirable list of objectives for the home room plan of
organization.
5.

The home room should be justified on the basis of

its benefits, contributions, and values to the students

who participate in it.
6.

The alphabetized class method of choosing home room

membership is recommended.

It is further recommended that

membership be continuous in the

sanie

same sponsor during the students'

career.

home room and with the

entire secondary school

Provision should be made for transfer in eases of

incompatability.
7.

A period of forty-five minutes should be the goal
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for the home room plan.
8.

There should be a five to ten minute administra-

tive routine period before the first class in the morning
and a regularly scheduled home room period preferably

between the second and third periods once a week.
9.

The organization within the home room should be

set-up to provide as many opportunities as possible for

student participation.

The usual officers and committees

should be elected and appointed.

The students should draw

up a constitution and by-laws to provide training in parlia-

mentary practice and leadership.
10.

The title "home room sponsor'

should be used be-

cause it gives a feeling of responsibility that such a

position demands.
11.

Teachers that are selected for home room sponsor-

ship should be selected because of their personalities,

training In guidance, interest in the home room, interest
in the student and school, and a wish to foster student

participation and leadership.
12.

The principal should consult with the sponsor as

to his assignment

bcause

it will increase his feeling of

responsibility toward the home room if he has a part in the
selection of his group.
13.

The duties which the home room sponsor should

perform are;

(a)

sell the home room plan to his group b

stating its objectives, history, and values of the home room
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in modern schools;

(b)

to see that the home room organiza-

tion is perfected and followership and leadership developed;
(c)

to advise on home room programs and activities and en-

courage participation by all; and Cd) to give guidance and
keep guidance records.
14.

Guidance should be the main reason for organizing

the home room.

The plan should be worked out whereby there

is cooperation among the personnel of the guidance depart-

ment, the director of home rooms, the counselors and class

advisers, and the home room sponsors.

Each can and should

make a contribution to the working out of the problems of
the students.

There should be opportunity for all phases

of guidance, as personal, educational,

social, moral, and

vocational.
15.

There should be a planned home room program which

is continuous with each new entering class.

should represent guidance in some form.

All programs

Sponsors should be

allowed to substitute other programs when necessary.

Students should promote and carry out the programs.
16.

The program material should be selected according

to the objectives of the home room.

attention should be

given to the proper presentation and supervision of home
room programs.
17.

Parts or all of a home room program should be

used occasionally in the general assmebly to stimulate

student interest

alad

participation in home room programs.
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The home room should be the basis of student

18.

participation in the student council.
There should be a cumulative guidance record kept

19.

by the sponsor for each student--a case history.
The principal should require each borne room secre-

20.

tary to make a written report for hïm after each meeting.
The home room period should never be used as a

21.

study period.
This recoimnended plan does not outline specific

22.

types of programs for home room groups; however, the readers
are referred to the following sources on well-formulated

programs.
and Hailman, M. S.

a. Evans, E. E.

Library.
b. Foster,

The Extra Curricular

A. S. Barnes & Co., N. Y., 1931.

Eli C., Prunty, Merle, and Others, Manual

of Administration, Published by The Manual of Adinin-

istration Class, Tulsa Central High School, Tulsa,
Oklahoma, 1931.
e. Good,

I. S.

and Crow,

Professional
d.

and.

J.

M.

Home Room Activities

Technical Press, N. Y., 1930.

McConnell, W. W., Evans, E. E., and Others, Manual
of Activities and Administration and the Outline of

Home Room Study and Activity, Winfield Junior-Senior

High School, Winfield, Kansas.
e.

McKown, H. C.

Home Room

Co., Inc., N. Y.,

1934.

Guidances

McGraw-Hill Book

iflJ

f. Meyer,

Harold D.

Handbook of Extracurricular

Activities in High Schoç1.

A. S. Barnes & Co.,

N. Y., 192ô.
g. Roemer,

Allen, C. F., and Yarnell, D. A.

T.,

Basic Student Activities; Organization and Admin-

istration of Home Rooms, Clubs, and Assemblies.
Silver, Burdett and Company, 1935.
b. Wright,

T.

C.

High Schools

Home Room Programs For Four Year
Leake Printing Company, Keokuk, Iowa,

1935.

Further Suggested Studies
1.

A study of University and College courses that

would best prepare teachers to be sponsors.
2.

A survey of the extent of guidance being given in

senior high school home room organizations in any state.
3.

A survey of the methods used in educating teachers,

students, parents,

and conmiunity in the values of the home

room plan of organization.
4.

A study to determine if credit is given for

successful home room participation.
5.

A study of home room records and reports.

6.

A study of comnittee work in the home room.

7.

A study of the values accruing to college students

from participation in high school home rooms.
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Appendix A
A STUDY
OF

HOiV
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ROOM.

ORGIZATIONS

SENIOR HIGH SCHOOLS
OF WASHINGTON

Name of School

Date

Principal

Location

Enrollment________________________ Number of Teachers______
Dewey says, "Except as the school is an embryonic,
typical community, school training is sure to be patholoïcal and formal." In brief, we should set up a program of
activities that will make lt possible for all students to
participate in directing the affairs of their schools.
The Home Room plan of school organization offers a
solution to our problem. It offers an opportunity to regain the personal touch lost in mass education by meeting
the same teacher for guidance, training in orientation,
recreation, citizenship, leadership, self-expression, and
social science. It offers a better opportunity for the
study of individual students and their home conditions-a case study.
It also has administrative values.
DIRECTIONS:
If the question can be answered by
or "NO" underscore "YES" or "NO" which are found at
endof each question. In the questions which cannot
answered by "YES" or "NO", underscore the expression
will answer the question correctly.
,

1.

2.

Does your school use the Home Room plan of
organization?

"TES"
the
be

which

nYESH

?o?

u.Y:ESt,

"NO"

"YES"

"NO"

If you do not have the Home Room plan of
organization, are you considering its

adoption?
(Note--If you do not have the Home Room
organization in your school you need not
try to fill out the remainder of this
questionnaire.)
3.

Do you have a definite day or days for the

Home Room?
4.

Is the Home Room period held before the first class in
the morning, between the first and second, second and
third, third and fourth, fourth and fifth, fifth and
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sixth, sixth and seventh, or after the last class?
5.

How often is the Home Room period held:
two, three, four times a week, or more?

6.

How much time Is allowed for your Home Room period:
10-14, 15-19, 20-24, 25-29,
minutes, or more?

7.

daily, one,

0-34, 35-39, 40-44, 45-49

Do you have both an attendance period
before the first class in the morning
and a Home Room period later in the day?

"!ES"

"N0

8.

Which method of Home Room membership do you use: sex,
ability, geographical, class, alphabetical, or others?

9.

Number of students in the Home Room:
30-34, 35-39, 40-44, 45-49, or more?

20-24, 25-29,

10. Do you use the Home Room as an administrative device as a place for ticket sales,

student drives, campaigns, rules, regulations, etc.?

"YES"

"NO"

11. How much time is taken each day from the Home Room
period for administrative work: 5-9, 10-14, 15-19,

20-24, or more minutes?
12. Do you have a director of Home Room

activities?

"YES"

"NO"

13. Does the director give part-time or full-time to Home
Room activities as administering, making Home Room

Programs, etc.?
14. Is the director the principal, vice-principal,
part-time teacher, boys' dean, girls' dean, or a
director for the boys and one for the girls?
15. Do you have a planned Home Room Program for
a definite period of time?
"YES"

"NO"

16. Is the program built so that it is continu-

ous with each new entering class?

"YES"

"NO"

17. Is the Home Room teacher supplied with Home
Room programs far enough in advance to
allow her to sufficiently prepare her part? "YES"

"NO"
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18. Are the Home Room teachers allowed to vary
certain parts of the program to meet the
needs of her group?

"YES"

"NO"

19. Are the Home Room students allowed to help
In building their programs?

"YES"

"NO"

Is guidance and counseling the main feature
of the Home Room program?
"YES"

"NO"

20.

21. Do you have a counselor to work with the
Home Room teacher in the guidance and

counseling program for the home rooms?

"YES"

"NO"

"YES"

"NO"

"YES"

"NO"

"YES"

"YO"

"YES"

"NO"

"YES"

"NO"

"YES"

"NO"

28. Do you try to enrich the curriculum through
the Home Room plan of organization?
"YES"

"NO"

22. Does each Home Room have a social

committee?

-

23. Are the Home Rooms allowed to have

sociables?
24. Do the Home Rooms take turns in putting on

assemblies?
25. Does the Home Room have a scholarship

committee?
26. Does the Home Room have an attendance

committee?
27. Is the student council made up of repre-

sentatives from the Home Rooms?

29. Do you find that the Home Room plan of

organization increases administrative
efficiency?

"YES"

"NO"

"YES"

"NO"

Home Rooms?

"YES"

"NO"

Do you think it requires special ability
or training to handle Home Rooms?

"YES"

30. Do you find it difficult to interest the
students in the Home Room programs and
plan of organization?

31. Are all the teachers in your school given

32.

-

"NO"
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33. Do you find it difficult to secure the
cooperation of your teachers in the Home
Room programs and plan of organization?

"YES"

"NO"

34. Do you feel that the Home Room plan of
organization is successful in your school?

"YES"

"NO"

"YES"

"NO"

"YES"

"NO"

"YES"

"NO"

35.

Is a record card which acts as a foundation
to a case study of each Home Room student

kept by the Home Room Teacher?
36. Are other records kept to complete the case

study of Home Room students?
37.

Is the secretary of each Home Room required
to make a written report to the principal

after each meeting?

38. Please state the number of years you have
been using the Home Room plan of organization________

class schedule,
record cards, etc., will be appreciated.

39. A copy of your Home Room Schedule,

Thank you.

.ppendix B

Lincoln High School
Tacoma, Washington
Date
To the Superintendent
or Principal Addressed

Dear Sir:
Ir every school used the home room with organized
guidance functioning through it, wouldn't that be ideal?
It is the purpose of this letter to enlist your
cooperation again in a study of the home room organization of high schools of Washington that was started in
May 1932, but delayed because of incomplete data and
other circumstances over which I had no control.

Because of the ill repute of the questionnaire lt
takes more than usual courage to ask you to take the
time to answer the inclosed questionnaire. Upon inauiry
I have found that this procedure has not been used as
much lately; but also, that administrators realize that
some studies are Impossible to carry out through any
other means.
I feel that this study is more timely now than when
started because of the emphasis being given the home
room and guidance by educators today.

Would you please take from one to ten minutes now
and underscore the auestlons asked In the inclosed questionnaire and return in the addressed and stamped envelope?

Your cooperation will make it possible for me to
go ahead with my study.
I will try to have the results
published in the W. E. A. ournal.
Thanking you for your cooperation,

H.

H35 :L'iI

¿T.

Swarm.
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Copy of post card sent as

a

follow-up.

Lincoln High School
Tacoma, Washington
April 10.
Dear Sir:
To date I have received a return of 76% of
the questionnaires on a Study of the Home Room
Organization of Senior High Schools of Washington
with an enrollment of one hundred fifty or more.

After a check on schoo1 that have returned
the answered questionnaire in the self-addressed
stamped envelope I do not find your school in
that list.

Your duties have probably caused the delayed
I would be happy to be able to show a
100% return in my study.
reoly.

Won't you please check the questionnaire
sent to you and mail it to me today?

Yours truly,

H.

J.

Swarm.

I

C

