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All individuals are part of a family, and are confronted with
all the complexities that accompany family lite during some portion

of their lifetime. Thus, inter-relationships between all family
members are an important aspect of education.
The school curriculum should be relevant to the needs of youth.

Family life education is a vital aspect in meeting these needs. Interrelationships from the simplest to the most complex can be considered
in family life education. A variety of teaching methods should be

utilized, particularly those that add "life" and bring reality to classroom learning and aid in meeting the needs of students.

A review of current literature provided a basis for the development of criteria for making and/or choosing case studies. These

criteria were later used as an aid in writing and evaluating case
studies for possible use.

In order to utilize one specific teaching material, a series of
15 case studies was developed to be used in teaching family life
topics at the 12th grade level. Interviews with 30 individuals,

either engaged or married, provided the background information

for the case studies. Concept, sub-concept(s), generalization(s),
and objectives were identified by the writer for each case study to

provide a framework for the teacher. A series of questions
corresponding to the objectives was developed to aid the teacher
in using each case study.

The criteria in the form of an evaluation instrument were
critiqued by 23 graduate students enrolled in Evaluation of Home

Economics Education at Oregon State University, summer term
1970.

Their evaluation was utilized to revise the criteria. The

final evaluation instrument combined the criteria with a rating
scale in which one equalled excellent and four equalled poor.

Thirty-nine home economics educators were asked to evaluate

the case studies using the revised instrument. Eight were teaching
or had taught a semester or year long family life course at the high
school level, 14 were teacher educators, and 17 had been enrolled in
Family Life Education in the Junior and Senior High School, summer

term 1970, at Oregon State University. Responses were received
from 34.

Each home economics educator was asked to evaluate two of

the case studies. Thirteen of the case studies were distributed for
evaluation by five home economists and two case studies were
evaluated by six home economists. Each case study was evaluated

by at least one evaluator from each category. Analysis of data was
done item by item, any item, receiving an average rating of 2.5 or
higher was given careful consideration. Eight of the 15 case studies

were revised.
The case studies were used with three senior homemaking

classes with a total enrollment of 55 students, during the 1970-71
school year. The case studies were one of many teaching techniques

employed by the writer in the units of marriage preparation, marriage
adjustments, and prenatal development and care. After use, students
evaluated the case studies higher than any other instructional methods
used.

The writer believes that case studies can bring reality into the
classroom if carefully seLected and used in conjunction with other

teaching methods and materials. Case studies easily dovetail with
other instructional methods to provide a complete background for
students. Students need to be properly prepared for the use of case

studies and receive teacher guidance during use.
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DEVELOPMENT OF CASE STUDIES FOCUSING ON
ENGAGEMENT AND EARLY MARRIAGE FOR
USE IN FAMILY LIFE EDUCATION

CHAPTER I.
INTRODUCTION

Rearing children and providing families with food, clothing,
and shelter are essential tasks for which young people in our
society need education. Home Economics in the secondary
school should prepare youth for these tasks--for the vocation
of homemaking.

Society relies primarily on the family to maintain an
environment conducive to the growth and development of its
members, for children to develop basic values and learn first
concepts of relationships with others in the home. Education
for homemaking and family living is important today because
our society is becoming more complex and some traditional
patterns of family life and homemaking are now obsolete; also,
parents are less able to provide help in understanding the
complexity of family resources and relationships (Home
Economics in the Secondary School, p. 89).
Some teachers "shy away" from teaching the family life aspect

of home economics, others teach it in a hum-drum antiseptic manner,

while still others are making a real attempt to develop this aspect of
the curriculum.

Teachers, in order to provide effective instruction in family
relations, as in other areas of homemaking education, need well
developed, current teaching materials. Presently, teaching materials
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for family life education are limited, being either dated or not relevant
to the school setting.

A variety of instructional materials and methods, utilized by an
effective teacher, can help the family life part of the curriculum

"come alive." There is no one method or material which can be
utilized in teaching all facets of family life education effectively. How-

ever, well-written case studies can bring reality and life to the classroom and be utilized with various methods of instruction. Case studies

can be adapted to specific school settings and to accomplish specific

concepts, generalizations, and objectives.
Statement of the Problem
In 1961, 2,117 high schools in the United States were offering

family life courses. Family life education has been spotlighted
in recent years and it has been estimated that the number of family
life courses has tripled and the number of high schools offering these
courses increased by 200 percent (King and Allen, 1970).

Most family life courses are taught by women with preparation

in home economics education. A recent study showed that 72 percent
of the family life teachers comprised this group (King and Allen,
1970).

Students complain that teachers are teaching about yesterday,

that materials used in classrooms lack relevancy to their problems
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today.

A greater variety as well as more current teaching materials
need to be developed for family life. Teachers need to be creative

in their approaches to teaching family life education. Learning experiences provided for students should both allow and encourage them

to be creative. Films and group discussions were the predominate
methods used by 71 percent of the teachers surveyed by King and
Allen. Of these teachers, 57 percent "... felt that their textbook was

inadequate to urgent problems of today" (King and Allen, p.

22).

The writer believes family life education is important at all
educational levels, but particularly during the senior year. Students
are ready to face the issues they've learned about throughout their
lifetime. These young people need help to bridge the gap between
being a teenager and becoming an adult. Students need to look at the

world realistically and solve problems inherent in daily living. Students should be challenged to think, sort fact from fiction, and analyze, in solving problems they will soon encounter.

Teachers need current, realistic materials to "turn on" their
students. Most teaching materials do not involve the students to the

point of identifying with the situation.
Objectives

The major purpose of this study is to develop case studies to be

used in teaching family life topics at the 12th grade level. As a background for the development of case studies, answers to the following
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questions were sought in literature.
1.

Why should family life education be taught in today's
schools ?

2.

Who needs family life education?

3.

What are the needs of today's teenagers, in the realm of

family life, to prepare them for the present and the future?
4.

What is the general framework of family life programs in
the United States?

5.

What guidelines can the teacher follow in developing curriculum?

6.

What methods and materials will aid the teacher most in
effectively meeting students' needs ?

7.

How can students be involved with reality in the classroom?

Specific objectives of the study were to:
1.

Establish criteria that the teacher can use in making and/or
choosing case studies.

2.

Develop a series of case studies that can be utilized in
teaching various family life topics.

3.

Determine if case studies can be successfully used in
meeting the needs of students and bringing reality into the

classroom.

5

Procedures

A review of current literature in the area of family life education provided the background for the development of criteria for

writing and/or selecting case studies and the instrument through
which three categories of home economists could rate each case
study.

Case studies were written based on a series of interviews with
30 engaged or recently married couples.
Home economics teacher educators, home economics teachers
involved with specialized family life courses at the high school level,

and home economics teachers with recent training in curriculum and

methods in family life evaluated the case studies in the areas of goals,

structure, and use.
The data from the ratings, after compilation and analysis,
provided the basis for revision of case studies. Following revision,

case studies were used in the writer's classroom and evaluated by
students.
Definition of Terms

Terminology varies with each writer. Throughout this study,
the following definitions were used.
Case study: hypothetical situations or factual descriptions of
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actual occurrences which define specific problems or dilemmas. As
a teaching tool, they provide reality of daily living in a classroom
setting and involve the student in problem-solving situations.
Concept: abstractions that divide or organize the world of

objects or events into categories (American Home Economics Association, 1967).

Family life education: broad term encompassing many disciplines. A study of people as family members that aids students in

understanding marriage and the family and in solving problems of

their family role.
Generalization:

express an underlying truth, have an

element of universality, and usually indicate relationships. Generalizations give meaning to concepts" (American Home Economics Associ-

ation, 1967, p. 23-24).
Home Economics teacher educator: a college or university
Home Economics Education or Oregon Board of Education staff mem-

ber who regularly works with experienced or student teachers in
home economics.
Objective: specific learning outcomes related to the generaliza-

tion and concept.
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CHAPTER II
REVIEW OF LITERATURE

The Need For Family Life Education

Family life education seems to be a new educational trend, how-

ever, a backward view shows us that "the concept of family has been

with mankind from the earliest times," (Bachelor and Ehrlich, 1968,
p. F-44) and family life education was in existence in the late 1880's.
In the last 30 years there has been continuous heightening in-

terest in family life education. The E. C. Brown Trust was established in Oregon in 1939, and continues to produce and supply films

and teaching materials in the area of family life. Through the E. C.
Brown Trust, the Oregon Developmental Center Project in Family
Life Education was begun in 1951. In 1960, the White House Conference

on Youth and Children emphasized this aspect of education. Preceding

and following this conference, state conferences were held to discuss

this trend. Since 1960, there has been a gradual increase in emphasis on family life education.
Although family life education may not be new, more attention is
being given to what schools are doing or failing to do. Family life

education is being examined with reference to our American ideals for

marriage, for maintaining a successful marriage, and for fulfilling

8

the roles of parenthood.

To establish the need for family life education, one must first
consider some of the variables that will affect this need. The present

status of the family in society, the roles of family members, the num-

ber of teenage marriages, the illegitimacy rates, and the educational
level of young marrieds are variables that affect this need.
Bezant emphasizes this need:

Today's youth are a product of a changed society---'of
industrialization, urbanization, working mothers and commuting fathers, population growth, the increasing numbers
of elderly people, the higher educational level, ' more leisure
hours to spend with families. This is also a society of early
marriages, many broken homes and divorces, and through
communication media, great awareness of delinquency and
morality (1965, p. 11).

This statement focuses on the forces that are directly or indirectly affecting today's youth. However, knowledge that these forces

exist does not firmly substantiate a need for family life education.

Many researchers have given statistics that establish this need.
A compilation of statistics shows us that:
1,

Teenage marriages have risen 500 percent since 1940
(Southworth, 1966).

2.

One third to one half of teenage marriages are a result of
pregnancy (Knight and Keropian, 1968; Levine, 1967).

3.

One out of six teenagers become pregnant out of wedlock
(Knight and Keropian, 1968). Girls marrying under the
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age of 16 are almost always due to pregnancy (Bachelor
and Ehrlich, 1968).
4.

Illegitimacy rates have doubled since 1940 particularly
among females 20 and under (Knight and Keropian, 1968;

Smith, 1968a). One in 20 live births in Clackamas County
in 1966 was illegitimate (Oregon State Extension Service,
1969).
5.

Today 40 percent of all women who marry are between the
ages of 15 and 18 (Knight and Keropian, 1968). Fifty per-

cent of the marriages in Clackamas County in 1969 were
teenage girls and 33 percent involved teenage boys (Oregon

State Extension Service, 1969).
6.

One out of four marriages end in divorce (Levine, 1967).

7.

One out of two teenage marriages end in divorce within
five years (Knight and Keropian, 1968). In California,

three out of four teenage marriages end in divorce
(Bachelor and Ehrlich, 1968).
8.

Twenty-five percent of high school girls have had sexual

relations (Levine, 1967).
9.

Thirty-eight percent of the mothers in the United States
work outside the home (U. S. Dept. of Labor, Wage and
Labor Standards Administration, 1969).

10.

One half of the women in the United States bear their last
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child at age 30, leaving one half of their adult life free
(U. S. Dept. of Labor, Wage, and Labor Standards Administration, 1969).
11.

In 1965, one out of every ten children was living in one
parent homes (Simpson, 1968).

12.

Fifty percent of today's brides have only a junior or
senior high school education (Smith, 1968a).

13.

Personal bankruptcies, many among young low-income

families, jumped 350 percent in the last ten years (Smith,
1968a).

The rates of teenage marriage, divorce, and illegitimacy de-

spite "the pill", are alarming! These rates combined with the number
of women who have dual roles of wage earner, homemaker, and
mother and the termination of education after high school, begin to

formulate a basis for family life education. The public is being bombarded by considerable propaganda for legalized abortion and the
loosening of moral codes. The structure of our society is rapidly

changing and the family's future is receiving its greatest challenge.
Smith (1968a) predicted that by 1980, three-fourths of our population
will live in or near cities with a population of 50, 000. This alone

will have a tremendous effect upon the structure of society and the
family. Each individual will need to make decisions that will deter-

mine the course of his life in light of the above factors. Students
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need to be prepared for the world of today, not yesterday.
Who Needs Family Life Education

Should only the non-college bound youths receive high school

family life education since they will probably be most immediately

experiencing the establishment of a family? Or, should only the
college bound be prepared? If the latter group is required to take

family life, will they also be able to take all the courses necessary
for college preparation? Where should the emphasis be placed?
Should family life courses be coeducational? When is the "teachable

moment", or at what ages is it most appropriate?
The roles of all family members are constantly changing. To-

day, males are assuming greater responsibilities for child rearing
and housework. All students are equal in their need for family life

education whether they be college or non-college bound. Moore

states that lessons on "...living in modern society are as important
on the intellectual-emotional level as they are in production and use
of goods" (1964, p. 5).
Youth have had an opportunity to express their needs in two

recent studies. A study of 5,000 school children (K-12) in Connecticut
resulted in the book, Teach Us What We Want To Know. These youth
frankly expressed what they believed they needed. Topics included
the following: personality development; social behavior; human
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relations; reproduction; birth control; child care; morals and

manners; responsibility; sex roles; sex-related diseases; understanding self and parents; and where to get accurate information.
Suggestions for teaching methods, teachers, and content were given.
"Don't teach us what you want to teach; teach us what we want to

know" (By ler, Lewis, Totman, 1969, p. 160).
The Texas Cooperative Youth study involved 11,168 white stu-

dents and 672 high school teachers. The students and teachers repre-

sented a cross section of subjects taught in high school. These teen-

agers suggested...
...that education be a major predicate for the
stability of families of the future. They have expressed
a definite desire for opportunity to study in school toward
improved parenthood, happier marriages, and better
homes (Moore and Holtzman, 1965, p. 233).

Both sexes strongly believed that family life should be taught to both

boys and girls and particularly at the senior level. Over 50 percent
believed that these classes should be coeducational.

Smith states that... "Family life education is needed by all who
participate in increasingly complex decisions and choices as part of
day-to-day living" (1968a, p. 57-58). Walters and Stinnett (1968)
stress communication between family members and knowledge of

human personality. Both authorities reinforce the idea that the world
is becoming more complex and each individual needs to be educated

to make decisions and to establish and maintain effective interpersonal
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relationships.
Gover discusses the age for the "teachable moment" and quotes
Burchinal as stating:

Family life education programs restricted to senior girls or
on an elective basis for seniors only are far too inadequate.
Research data on the occurrence of school-age marriages
indicate that educational programs must begin at junior high
levels, certainly not later than the sophomore year if they
are to be effective. These programs must include both sexes
and be taught by well-trained teachers (1966, p. 287).
The high school years provide the best "teachable moments" due to
the reality of approaching adulthood (Smith, 1968a).
A 1964 study by Landis (1965) concerning dropout rates of

married students reinforces Burchinal's idea that family life should
begin early in high school. The study showed dropout rates to be 100

percent for married ninth and tenth grade girls, 90 percent for mar-

ried 11th grade girls, 60 percent for married 12th grade girls, and
40 percent for married 12th grade boys. Landis attributes the high
dropout rate at the ninth and tenth grade levels to pregnancy.
Results Which Can Be Expected

The major goal of family life education should be for a fuller,

happier home life so that youth will be better prepared for the respon-

sibilities of marriage, marital adjustment, and adult life (Schoel,
1968).

Youth want definite guidelines by which they can make their

own decisions. If guidelines are established and questions answered,
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youth would be better prepared to enter the adult world.

Carrera agrees that family life education can play a significant
role by

...reducing the number of youthful marriages, ... [and]
providing an education which not only imparts facts but
will develop meaningful attitudes and values towards a
sound marital experience in contemporary life (1968,
p. 171).
Many researchers agree with Carrera that family life education reduces the number of teenage marriages and also modifies personality

traits in a positive direction.
Still another factor is that of physical health. The cases of
gonorrhea dropped 50 percent, as did the number of junior high school

pregnancies, in Washington, D. C. after a family life program began
in 1957 (Levine, 1967).

The results of family life education should be a decrease in

teenage marriages, youth better prepared for the responsibilities of
marriage and adulthood, self-modification of personality traits in a
positive manner, and the ability to make firmly based decisions.
Child and adult roles are clearly defined by society, but society does

not define teenage roles as clearly. Family life education should help
students bridge the gap between child and adult, and better understand

themselves, their roles and responsibilities, and the roles and responsibilities of others.
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The Challenges of Curriculum Development

In developing curriculum these questions should be answered:
1.

What educational purposes should the school seek to
attain?

2.

What educational experiences can be provided that are
likely to attain these purposes ?

3.

How can these educational experiences be effectively
organized?

4.

How can we determine whether these purposes are being
attained (Israel, 1968, p. 26)?

More than ever before today's society is being challenged to
meet the needs of its youth. The concerns are many: larger urban
population; physical mobility of the population; declining role of the

family; threat of war; mimicking of adult behavior by youth; peer

group pressures and definitions of acceptable behavior; a consumer-

oriented society; and readily accessible contraceptives. The effects
of teenage marriages are becoming visible in marital break-ups and

unreadiness to accept adult responsibilities. Our value systems are
shifting and encouraging casual relationships that often threaten com-

mitment. The implications of these social conditions should motivate
educators to develop relevant curriculum to meet the changing needs
of our society (Smith, 1968a).

A well-developed curriculum has a sound basis or framework.

It is written after consideration has been given to the needs of the student, his educational and social background, and the needs of
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contemporary society. The prime concern is that the curriculum is

relevant to the student today, and applicable to his future.
Subject matter should not be an entity within itself, but should

reinforce previous learnings and incorporate other subject matter

areas as well. Integrated knowledge should be the goal.
For the educator, the first step is to decide what to teach.
Concepts provide a "... framework which can give the learner a view
of home economics as a whole and which can help him to see the rela-

tionship of specific topics or skills to the basic concepts of the field"
(American Home Economics Association, 1967, p. 54). Concepts to
be taught should build upon and relate to the concepts of the student.
Students need to be guided in identifying, discriminating, and expanding the concepts they have.

The next step is to make generalizations regarding the knowledge

and skills that the students will need in order to cope in today's world.

"If students are to internalize ...broad generalizations, it is essential
for them to have many varied experiences, built one upon the other,
over a long period of time" (American Home Economics Association,

1967, p. 57). Educators need to establish generalizations which effec-

tively direct student learning. Supporting generalizations "...tend to
form a continuum from simple specific ideas with limited usefulness to
complex ideas with wide application" (American Home Economics

Association, 1967, p. 57). Generalizations should be applicable to the
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student's later life as well as to his present needs. Students need to
be guided toward the formation of generalizations based on their learn-

ings, rather than mimicking those of the teacher. Multiple learnings
should be the result.
Specific objectives are needed to relay these concepts and

generalizations. Mager (1962), author of Preparing Instructional
Objectives, helps the curriculum developer learn to clearly state behavioral objectives. He advocates that objectives must:
1.

Identify the terminal behavior by name.

2.

Describe the conditions under which this behavior will
occur.

3.

Describe the criteria and how well the learner must perform to be acceptable.

Mager's three points of emphasis for writing effective behavioral
objectives enable the educator to specifically state what is expected of
the student. If the objective is well written the student is certain of his

role and responsibilities, and can do the task on his own.
Educational goals or objectives should be written in meaningful

terms and should be separated into their component parts. This gives
both the broad and specific frameworks for learning. Gronlund in

Stating Behavioral Objectives For Classroom Instruction cites illustrative behavioral terms for stating behavioral objectives for the cognitive, affective, and psychomotor domains. Each domain is divided
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into categories to represent levels of learning. "Each category is
assumed to include the behavior at the lower levels" (1970, p. 19).

The next step is the manner in which the teacher structures
learning experiences and utilizes teaching materials to help students
accomplish the concepts, generalizations, and behavioral objectives

he has set. Several teachers attempting to accomplish the same concepts, generalizations, and objectives could utilize many different
teaching methods and materials and each still accomplish his goal.

In curriculum development, greater emphasis or time should be

given to the most relevant issues for a particular class of learners.
A survey of 135 homemakers in Georgia, Kentucky, and South

Carolina, provides a rank order of expectations by homemakers for
home economics courses. Family and community relations ranked
highest. This category included the following areas in order of importance: community relations, family-homemaker relationships,

husband-wife relationships, self development, personal characteris-

tics, and child-mother relationships (Cross, 1971).
The curriculum should offer some form of intellectual excitement for each individual. The program should not limit the student

who desires to continue exploring a particular topic, nor should it

hamper innovation or creativity on the part of student or teacher.

A

variety of learning experiences that are consistent with the goals or
objectives of the class will add vitality to the curriculum.
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Family Life Education Curriculum

Curriculum is the mainstay of any educational program. A
well-planned course of study that meets students' needs is essential to

generate initial interest and to maintain that interest.
The writer identified four predominant patterns in curriculum
structure for family life education. The first pattern was an integrated

program in all subject areas. For example, in English, students
would read books which provide life-like family situations worthy of

thought and discussion and/or write essays related to family relations.
In mathematics, budgeting and mortgages could be covered. Child

rearing, customs of different peoples, and child marriages could be
studied in geography and social studies classes, while in history the
study could center on the care and development of children throughout

the centuries (Ferber, Sofokidis, and Calderone, 1966; Levine, 1967;
Pitcairn, 1966; White, 1968).

A one-shot course in home economics, sociology, or biology is
a second often followed pattern. This is either a full year or semes-

ter elective course, open to boys and girls at the junior and senior
levels. Sometimes it is offered only to senior girls in home econom-

ics, although the trend is toward coeducational and boys homemaking

classes (Behimer, 1961; Ferber, Sofokidis, and Calderone, 1966;
Gover, 1966; Lawson, 1964; White, 1968).
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A third pattern is the planned or incidental lecture or film showing followed by a question and answer period. Following this frame-

work, Wisconsin educators produced six different ninety minute

television programs. Each program had a lecture and was followed by
discussion in the schools, plus organized home viewing groups. The

P. T. A. in Granite Falls, Minnesota held four weekly afternoon lectures, one hour in length for 11th and 12th grade students followed by

the same lecture in the evening for parents (Driver, 1966; Mandel,
1966; White, 1968).

A Department of Family Life and Sex Education with a full-time

faculty and a detailed curriculum is the last of the four predominant

patterns. The writer was unable to find an example of this type of
program at the high school level in the literature. The trend towards
an advisory family life committee composed of parents, clergy, doc-

tors, teachers, and students, and the development of detailed curriculum for their approval in many high school districts is an example of
this type (White, 1968).

Innovations in family life curriculum which are variations of the

four basic types are also taking place. Conferences and television

programs to enrich family life curriculum are being utilized (Ferber,
Sofokidis, and Calderone, 1966; Horning, 1968). An introduction to
human physiology is obtained by field trips to health museums.

Miami, Florida held seminars on boy-girl relations. Missouri and
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Maryland have a sequential program of family life from kindergarten
through 12th grade. Child health conferences are being held in

Columbus, Ohio (Ferber, Sofokidis and Calderone, 1966). At
Paynesville high school in Minnesota, the counselor holds weekly co-

educational group guidance sessions for eighth and tenth graders on
boy-girl relations (Southworth, 1966). Homemaking classes offer

units on relationships, covering topics from self understanding to

marriage. Emphasis on the family, the individual, and their interrelationships is accomplished through extending homemaking classes

to the elementary schools.
Content of the Curriculum

The content of the curriculum is often a major concern of
school personnel, the community, and the students. Curriculum out-

lines reviewed by the writer revealed three basic programs: the
semester or short course, the two year program (11th and 12th
grades), and the three year program (10th, 11th, and 12th grades).
The semester or short course outline usually included the
nature of man-woman, self understanding, emotional development,

human growth and development, dating and courtship, love, marriage

preparation, money management, marriage, preparation for a family,
prenatal care, child care and development, and adoption (Carrera,
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1968; Gover, 1966; Knight and Keropian, 1968; Levine, 1967).

The two year course basically includes the same topics as previously listed, but over a two year span, thus allowing more time and
depth in each area (Bezant, 1965).

The three year program dealt with smaller topics rather than
broad concepts. The following was included at the tenth grade level:

anatomy, respect for the opposite sex, steady dating, petting, sexual
intercourse, tobacco, alcohol, and drugs. The 11th grade course
included: boy-girl relationships, going steady, necking, petting,

love, courtship and engagement, personal responsibility, setting

standards, decision making, perversions and abnormalities, and
masturbation. Some of the tenth grade topics are repeated at the 11th
grade due to additional maturity of 11th graders and to the added

meanings these topics have for them at this time. The semester or

short course outline and that of the 12th grade are similar. The outlines include family living, masculine and feminine roles, emotional

maturity, preparation for marriage, setting realistic goals, marriage
and its responsibilities, marital adjustments, the family as an institution, child development, and child rearing (Bezant, 1965; White,
1968).

All three types of curriculum focus on: family stability, the

roles of family members and changes that occur in their roles,
development of an appreciation of the family, a realistic view of
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marriage and its complexities.
Curriculum Implications Stated
by Eleventh and Twelfth Graders
The Texas Cooperative Youth Study revealed topics of major

interest to various age levels and sexes. The 11th and 12th grade

students listed these topics as major interests.
The effect housing has on personality.

Shelter and home furnishings related to income.

Qualities to look for in purchasing furniture.
Considerations in buying or building a house.

Purchasing and caring for home appliances.
Housing to fit family needs.
Renting versus owning a house.

Money management, particularly getting the most for your
money.

Considerations in establishing and maintaining a home.
Time and energy in work organization.
Understanding and handling family problems.

Responsibilities of family members and how they are inter-

related.

Money investment, insurance, and credit ratings.
Wise use of the food dollar and family nutrition.
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Self expression.
Divorce and its effects on the family.

Preparation for marriage.
Democracy in the family.

Choosing a marriage partner.
Feeling at ease with people.
Family health problems.
Mental and physical fitness (Moore, 1965).
The study of 5,000 Connecticut youth revealed some of the same
concerns as the Texas Youth Study. Students surveyed suggested a

pre-marriage course at the 12th grade level. The majority felt that
the content of this course should be planned by the students enrolled

(By ler, Lewis, Totman, 1969).
Curriculum Implications Suggested
by Family Life Experts

Family life experts have expressed definite ideas that can
serve as guidelines for family life curriculum (Bee, 1952; Kirkendall,
1949; Lawson, 1964; Moore, 1967; Simpson, 1968). The general

guidelines are to:
1.

Consider the needs and developmental level of the students.

2.

Consider the changing social standards.

3.

Consider parent-teenager relationships.
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4.

Help students understand the stages of family development.

5.

Help students recognize and solve family problems.

6.

Help students recognize the various roles in which the
individual functions and the demands of these roles.

7.

Teach students the skills of communication.

8.

Involve students in problems of growth and adjustment.

9.

Help students interact with other generations.
Teaching Techniques Used in Family Life Education

According to Gover (1966), the basic techniques used in family

life courses are class discussions, readings inla textbook and other

selected resources, current periodicals, and guest speakers such as
clergy, married students, and business people.
However, other innovative teaching methods are in use. These

methods require more teacher preparation time and this may limit

their use. One method utilizes case studies of real situations. Case
studies enable students to empathize with the people in the situation
and to develop insight for reaching possible solutions (Klemer, 1965).
Another method is a continuous case study beginning with the simplest

dating relationships and extending to very serious relationships which

result in pregnancy, forced marriage, and divorce. This approach
consisted of five episodes, each building on the previous one (Mosher
and Frogge, 1967).
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The use of simulation games is a relatively new concept in
teaching.

Simulation games allow students to see the whole
picture; to be able to view the situation being
studied in a broad context (Baker, 1970, p. 26).
Students of all academic levels can be involved in the playing
of simulation games.
Simulation games involve the student in decision-making
activities; in interaction with others; in vocally expressing
his opinions and requiring that they be adequately substantiated; and often, in actual physical movement of changing
tables, moving a player around a board, getting votes, or
selecting continuing education possibilities based on his

abilities and interests (Baker, 1970, p. 23).
Case studies and simulation games are similar in that both require
the student become involved in decision-making.

A panel discussion involving both sexes is a variation of the discussion technique. This discussion helps students to develop positive

feelings for discussing family life topics with both sexes (Mosher and
Frogge, 1967). Panels can also consist of "experts" versus students,

or include parents and students. There are many variations of the
panel discussion technique that could add interest to the classroom.
Debates by two students on controversial family life topics is a further
discussion technique (Rapp and Baker, 1966).

To encourage students to discuss family life topics with their

parents and other adults, a "talk-it-over-at-home" device was used.
Students and teachers formulated open-ended questions that were then
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taken home and discussed. The information from these home ses-

sions was compiled and used as a basis for class discussions
(Hildebrand and Wolfe, 1966). Tape recordings of youth involved in

premarital sexual relations and illegitimate pregnancies were made

privately, then played for the class as a discussion starter (Williams,
1968).

Among other discussion techniques are buzz sessions and the

inner-outer circle.
The students in Teach Us What We Want To Know suggested

open discussions, seminars, question and answer periods, specialists,
tape recordings, and up-to-date audio-visual materials, including
magazines. The majority favored a variety of teaching techniques
rather than relying on a single textbook. They also suggested that

the class be organized into small groups, be coeducational, and involve parents in their learning (By ler, Lewis, Totman, 1969).
The innovative techniques discussed would add dimension to

topics that are already of special interest to students.
The Relevancy of Case Studies

Recitation of facts and rote memorization is not pertinent in
classrooms today. Education needs to prepare students for life.
Creativity and innovation are keys to preparing students to make

society better. Educators must seek change in order that changes in
society may occur. The challenge is to be innovative in the
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classroom.

According to several authors, today's students are not readily
confronted with problem-solving in day-to-day living as were previous
students. Educators must provide opportunities for students to prac-

tice problem solving. Case studies can bridge the gap that exists
between theory learned in school and the reality of daily living
(Gil liom, 1967; Hoover and Hoover, 1968; Kellough, 1968).
Bishop and Donovan state:

Summaries of the studies which deal in particular with
methods of teaching indicate that there is a significant correlation between the problem-solving method of teaching and
a more effective development of perceptions, emotions, and
interpersonal relationships with students (1969, p. 411).
Case studies as a teaching tool have both advantages and disad-

vantages. Many authors list and/or discuss advantages of utilizing
case studies (Carr and Lynch, 1969; Gilliom, 1967; Haines, 1969;
Hoover and Hoover, 1968; Kellough, 1968; Klemer, 1965; Mansell,
1968; Smith, 1968b; Vaughn and Motley, 1970; Williamson and Lyle,
1962).

The following is a list of advantages discussed.

1. Help students in adapting to new situations.
2.

Provide students with realistic expectations for jobs or

marriage.
3. Provide a practical application for knowledge, including an
environment that relates to the individual and the family.

4. Provide an opportunity for the student to distinguish fact
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from opinion, apply the thinking process, analyze, and
consider present and future consequences.
5.

Help all participants feel equal. The teacher is an active
participant and not above the others.

6.

Create free and open communication.

7.

Help students feel free to think analytically, evaluate and
make decisions. Case studies provoke evaluation and invite action and decision.

8.

Allow a student to use his imagination.

9.

Add interest and reality to the classroom.

10.

Help students to realize that people and attitudes are important, and to gain a better understanding of themselves
and others.

11.

Enable students to express feelings and attitudes that
would not be openly expressed in the classroom. Help
students gain a sense of individual worth.

12.

Help students to clarify, evaluate, and modify their own
values and understand those of others. To see the value of

marriage in a self-sufficient society.
13.

Enable students to experiment with reality and feel the
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results before encountering it.
14.

Enable a class to look at intimate relationships in an objective manner.

Mansell sums up the advantages of case studies as a teaching
tool. "Giving students the opportunity to practice decision making

with guidance close at hand is an important part of any home econom-

ics program" (1968, p. F-88).
Disadvantages are often a result of improper use. Hoover and
Hoover (1968), and Williamson and Lyle (1962) discuss some of the
disadvantages.
1.

Use fiction rather than reality; intangibles cannot be given.

2.

Use case studies that are out of date.

3.

The time element is shorter than if the situation was
actually happening. This sometimes eliminates smaller,

in between decisions.
4.

Reality does not always emphasize positive actions.

5.

Case studies are time consuming for both teacher and students. This can limit the content covered in the course.

6.

It takes time and practice to learn to write case studies.

7.

The terms used are not specific or clear or the case contains insufficient data or irrelevant data. The terms used
are not understood by the entire class.

8.

Case studies not related to the common interests or
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problems of the class.
9.

Case studies relate to a topic with which the students are
overly familiar. The case does not present a challenge.

Using Case Studies

The teacher should take a careful look at himself before he de-

cides to write and/or use case studies. He should have a broad
background in his field, be aware of current issues, and have
adequate knowledge of his community, state, nation, and world
(Smith, 1968b; Vaughn and Motley, 1970). Case studies should be

directed toward a definite goal and the teacher should not impose his
own views in attaining this goal (McQuiston, 1969). Vaughn and

Motley relate the teacher's role as "...less authoritarian and more
that of providing direction through organizing the class into groups

and making appropriate assignments" (1970, p. 6).

Teachers should be challenged to bring reality into the classroom. It is desirable to have training in the use of case studies, but

a willing, capable teacher can develop his own talents in this area.
Case studies should be carefully selected and edited to add

reality to the classroom. Involvement and effective communication

are essential in using case studies (Smith, 1968b).
The teacher needs to establish definite goals or objectives and
a means for achieving these goals for each case study.
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Vocabulary, the nature of the problem being described, the
setting of the case and questions raised for discussion can
and should be chosen with consideration for the background,
competencies, and interests of the students involved (Gilliom,
1967, p. 218).
Many authors have expressed ideas that can serve as guidelines
for the teacher (Berkham and Smith, 1968; Gilliom, 1967; Hall and
Paolucci, 1961; Vaughn and Motley, 1970; Volk, 1969; Williamson
and Lyle, 1962). The guidelines include the following:
1.

Keep a resource file of up-to-date case studies.

2.

Set the environment. Students should be aware of the course
objectives and how they will be achieved. Students should

recognize their rights, responsibilities, and privileges as
class members.
3.

Provide structure for students by
a.

Guiding students in identifying the problem and its
component parts.

b.

Teaching students to be analytical, to recognize all

aspects, assumptions, and underlying feelings.
c.

Guiding students in drawing generalizations and forming

one or more possible solutions.
d.

4.

Promoting students' initiative to work on their own.

Remember the teacher's role is to be the catalyst... to
create the atmosphere.

Effective, open communication is essential in the use of case
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studies. The instructor is the key element because he sets the atmosphere and level of discussion (McQuiston, 1969). Discussion ques-

tions should be geared to the students' level. They should be stated
specifically and should require specific answers (Berkham and Smith,
1968; Keenan, 1969). Discussion should guide students to discover

information about themselves (Mansell, 1968).

The literature disclosed five basic structures for discussing
case studies. Each requires the individual student to read the case
study and draw his own conclusions before proceding further.

McQuiston (1969) describes one of the basic structures. The

large group or class determines the basic problem(s), then breaks

into smaller groups of five or six members. The small groups are to
consider all facts and agree on a solution. Each small group then

presents its analysis to the large group. Issues are debated, facts
re-examined, and each group's analysis challenged.
Small group discussions are a second type, with about four

members per group. Each individual analyzes the case, then presents

his analysis and reasoning to his group. The group debates the issues,
and, hopefully, arrives at a common solution (Atwood, 1969).

A third type evolves after each student has identified the basic

issues. The entire class analyzes the facts by quoting from the case
and identifying relationships, feelings, and attitudes. Hypotheses are
drawn by outlining reasoning and making decisions. (Gilliom, 1967;

34

Haines, 1969; Hoover and Hoover, 1968).

Dividing the class into two or three groups is the fourth type of

structure. These groups provide their own structure, make their own
rules, and function as a unit for six weeks. At the end of six weeks,
class members are regrouped to form two or three "new" groups
(Volk, 1969).

The fifth type requires students to analyze the facts of the case.
This is done randomly by various students. The entire group then

focuses on the main issues. Students are challenged to state variations of the same problem, which are also discussed and analyzed
(O'Neil and O'Neil, 1968).

Discussion questions are used to either justify a character's
response in the case or to justify the individual student's decision.

Klemer sums up the purpose for discussions "...by introspective
evaluation, group discussion, and insight the students arrive at a

personally acceptable solution..." (1965, p. 620).
Involvement on the part of both the teacher and students is

essential. Students must be able to identify with characters and/or
problems in the case to fully benefit from case studies. There are

many ways of using case studies that can result in involvement. For
example, Atwood (1969) cites the use of line sketches on the black-

board or overhead projector to show the progression of the case.
Both Atwood (1969) and Gilliom (1967) believe role playing should be
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utilized to demonstrate only necessary facts. Students should assume

the character's role, not their own interpretation of it.
Case studies can be used to improve students' learning. Some

ideas for utilizing case studies for this purpose are:
1.

Case studies as evaluation devices. Using a case study as a
test requires individual involvement and the teacher is able

to measure each student's ability to reason (O'Neil and
O'Neil, 1968). Points can be given as a reward for

thoroughness of solution of case studies in daily classwork
(Volk, 1969).
2.

Case studies as enrichment to previous lesson. Field trips
and guest speakers may precede or follow a case study for
further enrichment (Berkham and Smith, 1968; Vaughn and
Motley, 1967; Volk, 1969).

3.

Case studies as a review of previous lessons. Choose case
studies that involve similar problems and/or situations
studied in class for review (Volk, 1969).

Berkham and Smith (1968), Klemer (1965), McQuiston (1969),

and O'Neil and O'Neil (1968) discuss considerations and suggestions

for use of case studies for the teacher. Each case study should promote questions for both individual study and group discussion.
Adequate supplementary materials should be provided to help students

solve problems or to enrich the case study with related problems.
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Decisions should be made by the student. There is often more than

one solution to a problem. A textbook does not always provide that

answer. Case studies should be used in a wide variety of areas, not
just in one specialized unit. The teacher should help the student
develop a better understanding of the problem and of himself.
Berkham and Smith (1968) suggest procedures for assembling

case studies. Each case study should be kept separate from the

others. The teacher can then easily eliminate or add a case to the

series. This is also less expensive if a case needs to be replaced.
Cases should be kept current to today's problems. Consult students
and specialists to aid in keeping them current. If a student does not

finish in class or wishes to do additional study, a single case can be

checked out rather than the entire series. This method encourages

students to use cases outside the classroom. Each case or unit should
be self-contained.
Summary

Since all individuals are a part of a family, and all the complexities that accompany family life during some portion of their lifetime,

inter-relationships between all family members are an important
aspect of education. School curriculum should be relevant to the
needs of youth. Family life education is a vital aspect in meeting

these needs. Through family life education, inter - relationships
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from the simpliest to the most complex can be handled in a classroom
situation. A variety of teaching methods should be utilized, particu-

larly those that add "life" and vitality to classroom learnings and aid
in meeting the students' needs.
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CHAPTER III
METHODS OF PROCEDURE

Introduction

Case studies are a teaching tool that add realism and life to
classroom studies. There are a limited number of case studies
available for teaching family life at the senior high school level.
The writer identified qualities of an ideal case study and devel-

oped a rating scale for evaluating case studies. The criteria can be
used in writing or in evaluating case studies for possible use. The

writer utilized the criteria in writing case studies based on interviews
with young marrieds. Case studies were evaluated by home

economics educators and students..
Identification of Criteria

A review of current literature provided the basis for construct-

ing the criteria for evaluating case studies. As a result of this
review, the writer listed all the qualities the ideal case study should
possess. All items were reviewed and then grouped into three

categories: goals for the case study; structure of the case study
(description of people, circumstances); and use of the case study
(method, student involvement, resources).
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It was the writer's belief that the categorization of items into
these three areas would provide congruency for the evaluator. The
categories would also enable one to spot a general area in which a
case study was weak.

The preliminary criteria were constructed, then reviewed by
graduate students in Home Economics Education, as well as members
of the Home Economics Education and Family Life staff at Oregon

State University. After individual consultations were held with each

of these individuals, minor revisions were made to the criteria in
wording.

Evaluation of Criteria

Twenty-three copies of the criteria for evaluating case studies
were distributed to graduate students enrolled in the course: Evaluation of Home Economics Education, summer 1970, at Oregon State

University. Two graduate students in Home Economics Education not
previously questioned and two teacher educators at Oregon State Uni-

versity were also given the criteria to evaluate.
The criteria were accompanied by a letter explaining the purpose
and objectives of the study and eight questions pertaining to format,

understanding the criteria, and possible revisions (Appendix A).
The purpose was to determine whether the respondents were

able to understand the criteria and if the proposed format was useable
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and easy to complete.
Of the 23 criteria distributed to the Evaluation in Home

Economics Education class, 20 were completed and returned (86.6
percent). All four of the criteria distributed to graduate students

and teacher educators were completed and returned. This made a

total return of 88.8 percent.
Evaluative comments indicated that a revision of format was

needed in the structure of case study category. This revision involved rearranging existing items in this category to provide continuity. Minor revisions were made in wording. All other comments

were favorable. The revised criteria for evaluating case studies were

constructed on the basis of the results of this evaluation. The criteria

as revised appears in Chapter V.
Instrument Development

The instrument, a combination rating scale and questionnaire,
was developed to obtain as much relevant data as possible in a con-

cise manner.

A rating scale was added to the revised criteria to enable evaluators to accurately record the degree to which they felt a case study
fulfilled each item on the criteria. Number ratings were assigned to
each rating as follows: excellent (1); good (2); fair (3); and poor (4)
(Appendix B).
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Development of Case Studies

Case studies were written as a result of a series of interviews
with 30 young marrieds. Case subjects were contacted through the

counseling office at Milwaukie High School and by referrals from these

initial contacts. Case studies were written to be used by 12th grade
students within one class period. A series of questions was developed

for each case study to aid the teacher in use of the case study.
Identification of Case Subjects

In order to provide realistic case studies, the writer chose to
interview young couples who were married or engaged. The initial
resource was the counseling office at Milwaukie High School. The

files of past students and the Dean of Girls were consulted in selecting
20 subjects. These 20 people were contacted by telephone and told

about the study, its purpose, and its meaning, hopefully, for future
students. If they agreed to participate, an interview was scheduled.

Fourteen of the 20 consented to participate. Each agreed that their

partner, either in marriage or engagement would participate in either
joint or individual interviews also.
The number of interviews varied by individuals. There was a

minimum of three and a maximum of ten interviews for one case
study.
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The first interview consisted of: relating the purpose of the
study; assuring the individuals their names would be kept confiden-

tial; getting to know the individuals and establishing rapport; and
obtaining background information. Background information included:

age; nationality; race; length of marriage or engagement; work experience; and living situation.
Notes were taken at the first interview and the interviewee was

asked if the remaining sessions could be tape-recorded. If agreed, a
tape recorder was used on subsequent sessions.
Subjects were asked to think about a marital or engagement adjustment or problem which they had encountered that they felt would

benefit high school seniors studying marriage preparation and adjustment.

From the 14 individuals consenting to participate, 12 case
studies were developed. Case studies were not developed to comple-

tion for two individuals, one because both individuals involved had not

participated in the interviews and one because it dealt with a problem
that was not considered common among young marrieds.

Eight individuals were referred to the writer by the first group
interviewed. The same procedures were followed. Three of these

interviews were developed into case studies. Five were not for vari-

ous reasons. Two dealt with the same subject matter as previous
subjects. Three did not involve both parties. In total, 40 individuals
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were interviewed. As a result of interviews with 30 individuals, 15
case studies were developed.
Construction of Case Studies

Case studies were written from the interviews of the 15 couples.
The "Criteria for Making and/or Choosing a Case Study" were used as
a guide in construction of each case.

The names of the individuals were changed, but all other facts
and pertinent dialogue used were retained to maintain as much realism

as possible.

Case studies were written to give a "slice of real life" in a
short, concise form. The writer chose to do this for several reasons.
In this form, case studies could be introduced, used, and followed up
in one class period. Students are more inclined to want to become
involved in a case study if it does not look as if it will take them an

hour to read. The open-ended method used was to motivate students
in problem solving, give them basic information and allow them to

work from there. The length would allow the teacher to utilize the
case study in conjunction with many teaching methods.

Each case study was accompanied by a concept(s), generaliza-

tions, and objectives. These were written by the writer or identified

in curriculum guides. Several generalizations and objectives were
identified to allow the teacher freedom in utilization of each case study
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to best fulfill the purpose of the class.
Development of Questions

Teachers often utilize a teaching method more readily if given
some preliminary background. For this reason, the writer developed

a series of questions to accompany each case study.
The questions relate to each of the objectives that precede the
case study. Questions were identified to aid the teacher in developing

the related objective in a classroom situation. The questions are a
representative sample meant to be used as a guide. A teacher could
identify other questions applicable to her particular class.
Evaluation of Case Studies

Three categories of home economics educators were asked to

evaluate the case studies using the criteria and instrument. Ratings
and recommendations by the home economists provided the basis for

revisions. Revisions were made, then the case studies were used in

the writer's classroom in January, February, March, and April,
1971. Case studies were used in conjunction with various teaching

methods. Students evaluated the case studies after each use.
Selection of Home Economist Evaluators

A cross section of home economics educators who would evaluate
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the case studies from different points of view was chosen. To obtain

this cross section three categories of evaluators were chosen: home
economics teachers with experience in the area of family life at the
high school level, home economics teacher educators, and home

economics teachers recently enrolled in a family life course.
The writer believed that home economics teachers presently
teaching or having taught a specialized family life unit at the 12th

grade level would evaluate the case studies in reference to their classroom experience. Eight home economics teachers that were known

either to the writer or her master professor were selected. These
eight had either semester or year long faMily life ,courses, some of
which were coeducational.

Home economics teachers enrolled in the course

Family Life

Education in the Junior and Senior High School at Oregon State Univer-

sity, summer term 1970, and presently teaching comprised another
group of evaluators. The number in this group was 17. These evalua-

tors were chosen because of their recent involvement in a course concerned with curriculum planning and teaching methods in family life in

the junior and senior high school.
Fourteen home economics teacher educators were identified.

The writer believed this group would evaluate the case studies in relation to usefulness to home economics teachers or students of home
economics education. These evaluators were employed either by the
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Oregon Board of Education, Oregon State University, Linfield College,

or Marylhurst College. The writer believed these evaluators,

accustomed to the supervisory role, would evaluate the case studies
in a different perspective than the other two groups of evaluators.
Distribution of the Instrument and Case Studies
The instrument (Appendix B) and two case studies were mailed

to 39 evaluators on October 22, 1970. The 15 case studies were dis-

tributed among the 39 evaluators so that 13 of the cases were evaluated
by five individuals and two were evaluated by six individuals. Each case

study was evaluated by at least one person from each of the three

categories of evaluators.
The case studies were labeled alphabetically A through 0. Each
evaluator received two of the case studies, each with a copy of the

instrument stapled to it. The instruments were coded to match the
case studies and also with an evaluator's code number. A stamped,

self-addressed envelope was enclosed for ease in returning. A reminder postcard (Appendix C) was sent to those who had not responded

by the date by which the writer had requested the instrument be returned.

Procedure for Analysis of Data
Data from the evaluation were recorded on charts. A chart for

each case study consisted of three categories: goals for case study;
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structure of case study (description of people, circumstances); use
of case study (method, student involvement, resources). Each
category was subdivided to enable each question to be tabulated

separately. Standard procedures for determining averages for each
question were used. As the number ratings ranged from excellent (1)

to poor (4), any item receiving an average of 2.5 or higher was given
careful consideration.
Student Evaluation

Students in the writer's homemaking IV and senior homemaking

classes were the subjects for the trial of the case studies. Case
studies were integrated into the marriage preparation, marriage adjustment, and prenatal development units. Various methods, including:

role playing; discussion; individual projects; introduction to

topic; test questions; and extra credit work were used. After each

use, students were asked to evaluate the case study. Group discussion, individual conferences, and written evaluations were methods by
which the students evaluated each study.
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CHAPTER IV
RESULTS AND CONCLUSIONS

Home Economists' Evaluations

The case studies were evaluated by home economists to aid in

revising them prior to use in the classroom. Thirty-nine home
economics educators were sent two case studies and the evaluation instrument. Thirteen of the case studies were distributed for evaluation
by five home economists and two case studies were evaluated by six

home economists. A total of 77 copies of case studies were sent to
be evaluated.

The home economics educators were divided into three categories: home economics teachers teaching a semester or year long family

life course; home economics teacher educators; and home economics

teachers enrolled in the course, Family Life Education in the Junior
and Senior High School, summer 1970, at Oregon State University.

Eight home economics teachers teaching family life courses at the

high school level returned 16 case studies and instruments (100 per-

cent), all 16 were used in analysis. Twenty-six of 28 case studies
and instruments were returned by 13 of the 14 home economics teacher

educators (93 percent), with all being used in analysis. Thirteen out
of 17 (76 percent) home economics teachers enrolled in the family
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life education course returned 26 out of 34 case studies and instru-

ments. Twenty-four were used for analysis. Two were incomplete
and therefore not useable. A total of 66 useable evaluations were returned (86 percent).

To aid in analysis, number ratings were assigned to each rating
as follows: excellent (1); good (2); fair (3); and poor (4).

Results were recorded by the categories on the instrument. For
more specific information, see the tables in Appendix D. These
tables, one for each case study, include averages for each question
on the instrument. Questions on the instrument can be found by
referring to Appendix B.

Question number five under the category goals was eliminated
in computing averages for Table 1. The home economics educators

were reluctant to respond to this question because they had no specific 12th grade class to evaluate. Question five also overlapped into

other categories of the instrument.
Question number four under the category of use of case study
was also eliminated in computing averages for Table 1. This question

refers to the resources available to the evaluator and not directly to
the case study.

For all the case studies, the range of ratings for goals of case
study was 1.2 to 2.4. Structure of case study ratings ranged from

1.35 to 2.3. The range of ratings for use of case study was 1.17 to
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1.88.

The tally of ratings on appropriateness of case study as method
are shown on Table 1. The writer believes the evaluators did not
understand the last two questions on the instrument, as many responded

that the concepts and generalizations could be met by a more appro-

priate method, then responded to the second question that the case
study was the most appropriate method or equally as appropriate.
Not one evaluator stated that another method would be more appro-

priate in response to the second question. There were a total of 20
instruments returned with one or both of these questions blank. The

writer believes these questions were confusing to the evaluators, thus
the lack of response.

Case studies may be located for reference in Chapter V. No
revisions were made on seven of the 15 case studies prior to use in
the classroom. These case studies were: B; E; F;

I;

K; L; and

0. Ratings on these case studies for goals of case study ranged
from 1. 2 to 1.85. Structure of case study ratings ranged from 1.35
to 1.92, The range of ratings on use of case study was 1.17 to 1.71.

All of these numerical ratings came under the rating of excellent.

For a detailed rating of each case study, question by question, refer
to Appendix D. Written responses by evaluators indicated these case

studies could be effectively used in the classroom.

Case studies that were revised included: A; C; D; G; H; J;

Table 1. Criteria Ratings of Case Studies by Home Economists

Appropriateness of Case Study as Method
Another Method
More Appropriate

Responses

Appropriate

Equally
Appropriate

1

2

2

0

0

4

4

2

3

3

0

0

5

0

3

2

1

4

0

0

5

1.37

0

5

0

1

4

0

0

5

1.57

1.17

0

4

1

3

2

0

0

5

1.7

1.92

1.53

1

2

1

2

2

0

0

4

G

2.05

2.26

1.88

1

0

4

1

4

0

0

4

H

1.2

1.58

1.44

0

2

0

1

2

0

0

3

I

1.7

1.65

1.53

0

1

3

1

0

0

3

4

J

1.25

1.48

1.27

2

3

0

1

4

0

0

5

K

1.2

1.68

1.7

0

4

1

1

4

0

0

5

L

1.85

1.67

1.71

2

2

1

1

4

0

0

5

M

1.47

1.84

1.61

2

2

0

1

3

0

0

4

N

1.97

1.8

1.34

0

3

1

0

4

0

0

4

0

1.75

1.8

1.57

0

4

0

0

4

0

0

4

Another Method
More Appropriate
Yes
No No Response

Case

Goals

Structure

A

2.4

1.7

1.39

1

2

B

1.49

1. 35

1.46

0

C

2.4

2.3

1.77

D

1.8

1.77

E

1.6

F

Use

Most

No

Response

Used
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M; and N. In addition to the ratings, written comments by the evalu-

ators were used in revision of the case studies. Each case, with its
revisions will be discussed.
Case Study A.

In the goals of case study a generalization that

read: "The reason why we are attracted to people is as important as

the fact that we are attracted" was eliminated as not being pertinent
to the case study. Objective number three read: "Explains the
amount of influence a family should have in choosing their children's

marriage partners." To clarify the objective, it was revised to read:
"Explains the influence a family has in their children's choice of

marriage partners." An objective that read: "Defends the importance of reasons for attraction to a particular person" was eliminated
as not pertaining to the case study.

In use of case study, question three read: "How much influence
should a family have in selecting their children's marriage partner
and/or vocation?" This question was revised in accordance with
objective three to read: "How much influence does a family have in

their children's choice of marriage partner." Written responses
from evaluators indicated a question pertaining to parental reaction
needed to be included. Question five: "Why did Sandy's parents re-

act the way they did?" was added. As a result of written responses,
question seven was expanded to include seven a: "Why is each indi-

vidual's personal feelings important in solving the situation or
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compromise ?"
Case Study C.

Even though respondents rated this case study

equally appropriate as another method, it was eliminated. Low

ratings were received on five items of the criteria. Four of these
(goals three and four; structure three and seven) are of fundamental
importance in an effective case study. The writer feels that case
study C would need to have been completely revised to raise these

ratings. Not all case studies need dialogue or to describe all atti-

tudes, feelings, and/or perceptions. Realism, however, is important. The evaluators rated realism and relating to the students'
society low. This case study was rated as not providing continuity

and significance in accordance with the concepts and generalizations.

These qualities mentioned are the life-blood of a case study, making
it most useful as a teaching tool. The writer decided that the con-

cept is not important enough to warrant the revisions necessary.
Case Study D.

Evaluators indicated underlining the word

"thinks" in structure of case study would receive negative reactions
from students. The underline was eliminated. Written responses
indicated that the case study would elicit immediate discussion, but
that more information was given about Julie than Bill. The writer
made no modifications in the content of the case study.

Written responses to use of case study indicated that question
one was awkwardly worded, It read: "What might this pregnancy do
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to Julie? To her family?" Question one was reworded to read: "In
what ways might Julie be affected by this pregnancy?" Question one
a was added:

"As a result of this pregnancy, what present and future

problems may Julie and her family face?"
Case Study G.

In response to written comments, the following

modifications were made in the area of goals of case study. A sentence was added to generalization one under goals of case study: "It

provides insight into the quality of a couple's relationship." A
generalization that read: "Research suggests that engagement is a
period of considerable turbulence for most couples, with many doubts

and disagreements" was eliminated. Generalization three read: "Real

signs of failure of the relationship should not be ignored." This
generalization was replaced by: "Any doubts about the quality of this
relationship should not be ignored. " Generalization number four was

shortened to read: "There are many reasons for breaking an engage-

ment." It previously read; "There are many reasons for breaking an
engagement and if the break is mutually agreed upon, the adjustments

may be slight, but often there is a severe adjustment problem for at

least one of the couple." Objective three was altered from: "Identifies doubts or disagreements that might occur during engagement" to:
"Identifies values that might lead to doubts and disagreements during

engagement." Objective four was replaced with "Identifies ways in

which differences in values can be resolved." It read: "Explains how
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doubts and fears should be handled." An objective that read: "Explains when it is better to break an engagement" was eliminated.

Structure of case study revisions included reorganizing the case
study to include a sentence of basic background about each individual

in the first paragraph to provide continuity for the reader. In response
to evaluator's comments, additional information about Barbara's
parents and Barbara and Tim's visits was added.
Question three, use of case study, was altered to coincide with
generalization one. It read: "Relating to the purpose of engagement,

can doubts, fears, and disagreements arise? Explain." It was revised to read: "Relating to the purpose of engagement, what decisions

can arise during this time? Explain." A question that read: "If an
engagement is no longer suitable to one partner, when should it be
broken? How late in the engagement should it be broken?" was
eliminated as it was adequately covered by a previous question.
Case Study H.

To clarify objective two in goals of case study,

it was changed to read: "Identifies the likenesses and differences in

goals of the couple." It previously read: "Identifies the differences
in goals between the couple." Objective four was clarified by changing
"individual" to "individual's" and eliminating the words "and their."
It previously read: "Defends each individual and their possible re-

action."

Question six, use of case study, read: "How is money
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management affected by the values, goals, and standards of a married
couple or single individual?"

Written responses indicated it needed

more depth. It was expanded to read: "How might one begin in estab-

lishing 'ground rules' with his future mate?" Question six a: "What

are some kinds of expenses in 'routine married life?' "

And,

question six b: "How are expenses and money management affected

by the values, goals, and standards of a married couple or single
individual ?"

Case Study J.

In goals of case study, generalization one was

retained with the addition of: "It provides insight into the quality of

a couple's relationship" to correspond with the generalization in case
study G.

Evaluators indicated additional information was needed in struc-

ture of case study. The following information was added to the case
study: the number of years of Tim's enlistment; Tim's take-home

pay; Tim's future plans; and the basic content of their correspondence.
Case Study M.

In structure of case study, additional informa-

tion was given about Dave's lack of understanding the reason Sally is
always busy. This additional information should give students more
background with which to work.
Case Study N.

The ratings and written responses in structure

of case study indicated dialogue and definition of new words to rate
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lowest. Written responses clarified that the case study had no new

words, thus the low rating. Not all case studies have dialogue. The
writer added additional information about Lee's feelings to fill in the
background.

Overall, question number four (goals of case study) often re-

ceived low ratings, with a range of 1.0 to 2.7 for all case studies.
Written responses indicated that minor changes would need to be made

for rural areas.
Question number six (structure of case study) generally received
low ratings. The range on all case studies was 1.0 to 3.6. Dialogue

has been identified as an important quality of an ideal case study.

However, if appropriate background information is presented, one
would raise question as to whether every case study need include
dialogue.

Student Evaluations

The writer's homemaking IV and senior homemaking classes

utilized the 14 case studies in their marriage preparation, marriage
adjustment, and prenatal development units. Fifty-five students were
involved in the utilization of the case studies.

Students evaluated case studies after each use. A variety of
methods of evaluation were used: individual conferences; written

evaluations; and discussion or oral evaluation.

58

In written evaluation, 52 students (94. 5 %) rated case studies as
the most effective teaching method. Three students (5.6%) rated case

studies as effective as another teaching method. Case studies were
used in conjunction with various teaching methods, including: test

question; introduction to topic; role playing; discussion; individual

projects; and extra credit work. Students rated discussion, extra
credit and individual projects, and role playing as their favorite
methods of using case studies.
Individual and oral evaluation also was very favorable. Students

rated case studies as an effective way of helping them become aware
of and understand the problems and adjustments of young marrieds.

Case studies allowed students to view all parts of the relationship,
including both sides. Students felt this was an important quality.

Students liked to be able to put themselves into the situation and try to

solve it from a personal as well as an impersonal aspect. The most
favorable comments centered on the fact that these case studies were
real people with real problems and this was important to students.

Interestingly, this was the first time these students had been exposed
to case studies.
Students had only one suggestion for revision of case studies.
They suggested that some could be lengthened and have more detail
and some should have an ending.
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Case Studies in the Classroom

The writer used all case studies, with the exception of case
study C--the honeymoon, in her classroom in the units of preparation

for marriage, marriage adjustments, and prenatal development and

care. Evaluation by students and teacher indicated case studies provided effective learning experiences.
Students need background and guidance in beginning to use case

studies. The writer incorporated case studies into the three units

mentioned. They were never used as a lesson in isolation, but rather
had appropriate introduction and follow-up, as well as other learning
experiences in the area of study. Case studies should be an integrated
part of the total unit.
The writer found case studies to be a medium for opening up

communication in the classroom on rather intimate subject matter
areas without getting involved with personal experiences of class mem-

bers. Students were able to look at a relationship in an impersonal
or personal manner.

Reality is one of the major assets of case studies. All too often
classroom study involves theoretical or abstract situations. Students
respond very favorably to dealing with real people involved in real

situations. Bringing some of these people to life even more via

tape recordings also aided students' understanding and enthusiasm.
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Students looked forward to using case studies and often sought oppor-

tunities to use them on their own. They evaluated them as being the
most meaningful part of the senior year studies (this included all subjects).

Students, through the use of case studies, were able to recognize that there are all types of people in the world, not just the few
types that they're acquainted with. Case studies enabled students to

look at all aspects of the situation and to recognize that often situations are more complex than they appear.

Students liked to role play case studies and to try to feel the
entire situation the individuals were feeling. This helped them in
problem-solving as they had a chance to read about a situation and

either see others interpret it or interpret the situation via role playing themselves.

Case studies proved successful with all levels of students. Each

student was able to get something from the cases. Case studies were
used in different ways by different students. Some of the highly motivated, more intelligent students used them for individualized learning.

The students that used cases in this manner, expressed that they
would like more opportunities for their use in other subject areas as
well.

The writer will report the use of each case study in capsule
form.

61

Case study A, parental influence on marriage partner, was
utilized by two methods in different classes. In one class, six stu-

dents role played the case study for the rest of the class to introduce
self understanding and its role in selection of a marriage partner. In
two other classes, the case was used by teams of students. Each team
was to read the case, answer the questions given them, and defend

their answers to the class. This technique was employed later in the
unit of selection of a marriage partner.
The area of decisions to be made before marriage incorporated
case study B, parenthood or not. Two students, in each class, role

played this case. Observers were instructed to look for signs of
marriage readiness and communication. This case study elicited a
great amount of discussion. Students, on the whole, were unaware
that a difference on having or not having children could exist. They

assumed it was just one natural step in marriage. For this reason,

the writer felt this case to be a real eye-opener. This case was
utilized in another class in a manner that will be explained later.
Case study D, unwed parenthood, was given to several students

as individual extra credit work. All of these students turned in a

written evaluation as well as presented the case and all alternatives to

the class. The writer felt students utilized outside resources, such
as Planned Parenthood, more in working on this case than on some of

the others.
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This case seemed to have additional meaning because several
students in the school were in the predicament at the time the case

was used in class.
In-laws, case study E, was used as a follow-up to a tape made
by the couple involved. They explained their feelings and gave back-

ground not included in the case. The tape helped in bringing reality

to the classroom. The case study, in addition to the tape, provided
enough information for effective discussion. The students stated
that this case would have been difficult to believe had they not heard
the tape.

Case study F, inter-racial marriages, was utilized by two tape
recordings in two classes. These classes heard a tape made by the
couple involved in the case as well as a tape by a couple involved in a

black-white marriage.

Both couples gave candid opinions on reac-

tions of parents, family, and friends as well as background information on themselves and how they viewed their marriage. Since each
tape was approximately 30 minutes in length, students were divided
into two groups with each group hearing a different tape. Students
were given topics on which to take notes for later discussion. Groups

compared the tapes they heard in discussing problems and implications

of an inter-racial marriage.
After background preparation on engagement, each two to four

students were given a case study that involved an aspect of
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engagement. Case studies B, G, J, N, and 0 were used. Cases B,
N, and 0 were role played. Students were given guidelines on role
playing as well as follow-up. Discussion followed each role playing
situation. Students were instructed to read cases G and J and solve

the problems given them, then lead a classroom discussion to enlight-

en the class on this case. Students expressed that this was a good way
to highlight the facets of engagement we studied in class.
Case study H, financial planning, was given as individualized

projects to several students during the marriage adjustment unit.
Students were to find additional sources of information in examining

the case. All students who utilized this case did so in written report
form.

Managing family finances, case study I, was used as a quiz.
Students were given the case and the questions at the end of our study
on the effect of financial planning and management on marriage.

Case study K, spending your money, was broken into three

parts and used in three different ways. The food dollar was used as a

class assignment. Students were given the case and resources after
class study and assigned to fulfill the stated objectives. Most students felt this to be a very worthwhile assignment. Four thought it

tedious and irrelevant. The housing dollar was used as enrichment
since this unit was not in the 12th grade curriculum this year. Students who chose to complete the assignment were encouraged to shop

64

for all types of available housing in the Milwaukie and surrounding

areas. The students who completed this assignment visited a minimum of five possible housing choices. Their verbal evaluation re-

vealed that they felt some of the pressures or problems this couple
would encounter in finding housing to suit all their needs. They also

had a more realitic picture of what it's like to handle money and be
on your own. Students also liked this case because they chose this
area of study and were not assigned to complete it. Spotting a fraud

was used with all class members. A panel of three newly married
young women discussed some of the problems of door-to-door and

telephone salesmen particularly to young marrieds. The case was
used prior to the day the panel came to aid in preparing students for

their visit. The main goal was to make students aware of the importance of recognizing a fraud.

Parents for the first time, case study L, was used near the end
of the prenatal development and care unit. This was one of the indi-

vidual projects students could choose to do in this area. If chosen, this

case was presented orally and the students either lead the classroom
discussion or set up a debate. This case elicited many personal

feelings from the class for both partners. The importance of communication in marriage also was re-emphasized.
Case study M, combining work and marriage, was used as an
introduction to the area of working women in marriage adjustments.
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Several class members chose to present this case to the class, then
set up a debate. This proved to be a most effective method of dis-

cussing the pros and cons of working women. A panel of five married
working women, two of which were also mothers came after this debate. Students were well prepared to discuss with them the problems

and implications of combining the roles of motherhood, wage-earner,
and wife.

Case studies are but one method of teaching. They are not the

answer to every situation, nor are they to be used in isolation. Students need to be properly prepared for the use of case studies and
receive guidance in their use. Incorporation of case studies in a unit
of study can add life and reality to the classroom learnings.
The writer has attempted to use case studies as one of many
teaching methods in presenting the units of marriage preparation,

marriage adjustments, and prenatal development and care to her students. This initial use has proved most successful. However, the

writer intends to continue to refine the case studies and their use in

future years.
Suggestions to future graduate students interested in case
studies would be to develop a teaching unit utilizing case studies or one
continuous case study as one teaching method. They could also develop

other teaching materials to accompany these case studies, e. g. tape

recordings, games, or individualized learning packets.
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CHAPTER V
CRITERIA FOR EVALUATING CASE STUDIES AND FAMILY
LIFE CASE STUDIES FOR TWELFTH GRADE STUDENTS

Criteria for Making and/or Choosing a Case Study
A.

Goals for Case Study
1.

Can this case study be used in helping students achieve instructional objectives related to the identified concepts and
generalizations?

2.

Is the case study appropriate for the concepts and generalizations identified?

3.

Does the case study help provide continuity, sequence, integration, and significance in achieving these concepts and
generalizations ?

4.

Does the case study relate to the needs of families in the

student's society?
5.

Does the case study require revision and/or editing for use

in a specific class?
B.

Structure of Case Study (description of people, circumstances).
1.

Does the case study involve emotions and values with which

the students can identify?
2.

Is it a "slice of real life?" Does it offer personalization and
realism?
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3.

Does it describe attitudes, feelings, and/or perceptions?

4.

Does it include more than one side of the situation and provide equal information about each side included, insofar as
possible?

5.

Does it present enough background to enable students to

analyze the situations? Is it free of irrelevant information?

.

6.

Does it provide dialogue?

7.

Does it provide realistic, factual information?

8.

Are new words defined or presented in such a way that students can understand them?

9.

C.

Is it reasonably short and concise?

Use of Case Study (method, student involvement, resources).
1.

Does the case study involve students to the point that they
will:
a.

identify with the case?

b.

integrate previous knowledge?

c.

think and analyze maturely?

d.

test their own ideas ?

e.

initiate further research to solve the situation or problem?

2.

Does the case study have the potential to promote questions
and discussion on both the individual and group levels?

3.

Are thought or discussion questions identified for teacher use?
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a.

Do the questions provoke thought without giving

answers?
b.

Are the questions designed to further student understanding?

c.

Are the questions geared to the level of this class? If
not, can the teacher develop thought or discussion ques-

tions from the material provided?
4.

Is adequate resource material available in your school to
help students achieve the objective identified?
Case Studies

Case Study A--Parental Influence on Marriage Partner

Concept: 'Marriage as a Way of LifelCross, p. 23).
Sub Concept: Family Influence on Marriage Partner

Generalizations:
1.

Each individual within the family unit is unique.

2.

"Each individual faMily member affects and is affected by
his family"(American Home Economics Association, p. 25).

3.

Each individual needs to recognize factors that influence his

choice of a marriage partner.
4.

Marriages with parental approval are more likely to succeed
than those in which parental approval is lacking.
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Objective:

Understands the ways in which a family influences the choice of a

marriage partner.
1.

Explains the family and individual factors involved in selec-

tion of a marriage partner.
2.

Identifies ways in which an individual can determine what

influences him (her) to select a particular person to marry.
3.

Explains the influence a family has in their children's choice

of marriage partners.
4.

Generalizes that parental approval plays an important role

in successful marriages.
Sandy and Ed have dated off and on for two years and steadily

the last six months. Ed, 20, is working in the sheet metal shop for

the National Guard. He joined the reserves right after high school

and received his training in the guards. He works full-time and
makes $6500 a year. He puts in one weekend a month on reserve
duty.

Sandy, 18, will graduate from high school in June. She would

like to go to beauty school, but her parents want to send her to college.
Sandy and Ed have decided to get married as soon as Sandy graduates

from high school. They decide to each tell their respective families.
Ed waits until dinner is over and his parents are in the living
room watching television. Ed begins assuredly, "What would you say
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if I told you Sandy and I want to get married?" "Well, we'd be delighted of course, " his mother answers. Ed's father chimes in,
"Sandy is such a nice girl. We really enjoy her and would love to have
a daughter-in-law." "I knew I could count on your support, " Ed says
enthusiastically. "When do you plan to be married?" his mother

asks. "Well, that'll depend on Sandy's folks. I'm not so sure they'll

even want us to get married."
Sandy is a little frightened, but she knows she must tell her
parents soon. Later, her mother is pinning a hem in a dress and her

father is reading the financial section of the paper. "Mom, I know

you won't be too surprised...well, what I'm trying to say is that Ed
and I want to be married after graduation." Her mother who until this
time had been kneeling, sat back on the floor. "You mean you want to

waste all your father and I have worked for!" About this time, Sandy's

father catches part of the conversation. He asks what the trouble is
and his wife explains the marriage plans. "Absolutely not

he

raises his voice. "We've planned that you'll go to college, train for a
career, and hopefully meet a nice college man who has a future to

offer."
"But , Dad, I want to marry Ed... and I don't want to go to

college. I've always told you I wanted to be a beautician." "You do

know if you marry him that ends all financial support from us ?" her

father replies angrily.
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Questions:
1.

Is choice of a marriage partner an individual matter?
Explain the factors involved.

2.

How can an individual determine the factors that influenced

his choice of a marriage partner? Are reasons important?
Explain.
3.

How much influence does a family have in their children's

choice of marriage partner and/or vocation?
4.

What role does parental approval play in marriage?

5.

Why did Sandy's parents react the way they did?

6.

What would you do if you were Sandy? Ed? Explain.

7.

How might a compromise be worked out?
a.

Why is each individual's personal feelings important

in solving the situation or compromise?
Case Study B --Parenthood or Not
Concept: "Marriage as a Way of Life" (Cross, p. 23).
Sub Concept: "Readiness for Marriage" (Cross, p. 24).

Generalizations:
1.

"Marriage does not change basic personality traits" (Cross,
p. 24).

2.

"Individuals qualify best for marriage when an understand-

ing of expectations and attitudes exists" (Cross, p. 24).
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Objective:

Recognizes that readiness for marriage involves many facets.
1.

Explains the role of mutual understanding of expectations

and attitudes in marriage readiness.
2.

Generalizes that couples who have a mutual philosophy for

wanting or not wanting children are better prepared to
accept their decisions.
3.

Explains that basic traits do not change and some adjust-

ments must take place to make a marriage work.
Concept: "Children in the Family" (Cross, p. 31)
Sub Concept: "Role and Responsibilities of Parenthood" (Cross, p.
32).

Generalizations:
1.

Ideas on childbearing should be discussed before marriage.

2.

Couples who understand their motives for wanting or avoid-

ing children are better prepared to accept the decision.
3.

"Couples who make reasonable adjustments in attitudes,

values, and behavior fulfill parental roles with more last-

ing satisfaction" (Cross, p. 34).
Objective:

Recognizes the role and responsibilities of parenthood.
1.

Identifies when childbearing should be discussed.

2.

Defends the significance of the differing opinions on
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childbearing.
3.

Identifies adjustments in attitudes, values, and behavior

that must take place to assume parental roles.
Teri and Eric have been engaged six months. They have not set
a wedding date.

One evening in one of numerous discussions about their future
marriage, they found they had opposing views on children.

Eric, the middle child of five, had planned that he, too, would
have a large family. "That's part of getting married. Marriage is to

combine both of our personalities and to raise a family," he argues
as the discussion proceeds.

Teri, a commercial artist, is wrapped up in her work and considers herself a professional. "I don't have time for my career and
children, " she persists. "And, to be very honest, I really don't want
to be a mother. To me, children would interfere with our marriage,
not add to it. I'm just not up to this domestic housewifey bit!"
Questions:
Concept 1
1.

What role do expectations and attitudes play in being suit-

able marriage partners ?
Z.

Is the difference in opinion on childbearing one that is sig-

nificant in this relationship? Explain.
3.

What sacrifices would each need to make to make this
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marriage successful?
4.

How likely are these sacrifices to take place? Explain.

5.

Do you think they should get married despite this difference?
Why or why not?

Concept 2
1.

When should childbearing be discussed? Why?

2.

What role do children play in a marriage?

3.

What adjustments do marriage partners need to make to
assume parental roles ?

4.

Do all marriages need to produce children? Explain.

Case Study C--The Honeymoon
Concept: "Marriage as a Way of Life" (Cross, p. 23).
Sub Concept:

The Honeymoon

Generalizations:
1.

The honeymoon period serves as a time for the couple to
internalize their new roles and begin to adjust to these new

roles.
2.

The honeymoon differs from the wedding trip.

3.

The newly married couple should have some time immedi-

ately following their marriage when they are essentially
alone, without contacts with friends and relatives.
4.

Each couple needs to decide if they will have a wedding trip
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and make mutually satisfying arrangements for it.
Objective:

Recognizes the purpose of the honeymoon period.
1.

Identifies the difference between the wedding trip and the
honeymoon.

2.

Relates the purpose of the honeymoon period.

3.

Compares each of the alternatives facing this couple in
relation to the purpose of the honeymoon.

4.

Identifies other possible alternatives the couple might con-

sider.
5.

Explains decisions the engaged couple need to make in rela-

tion to the wedding trip and the basis for these decisions.

Russ and Patsy are to be married in three months. They are
trying to decide where and how to spend their honeymoon. Russ has
an aunt who lives in Florida and would love to have the young couple

as her guests. Two married couples that are friends of Russ and
Patsy plan to spend a week in San Francisco taking in all the sights.

They've invited the future Mr. and Mrs. Barker to join them. Patsy's
sister has suggested a resort on the coast where she and her husband
honeymooned. Russ's parents have offered to pay for a wedding trip
as their wedding gift to the couple.
Questions:
1.

What is the purpose of the honeymoon?
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2.

How does the honeymoon differ from the wedding trip?

3.

Examine each alternative confronting Russ and Patsy and

discuss the pros and cons of each in relation to the purpose
of the honeymoon.
4.

What other alternatives can you suggest?

5.

In deciding about taking or not taking a wedding trip, what

considerations should be made?
Case Study D--Unwed Parenthood
Concept: The Family in Our Society
Sub Concept: Family Crisis

Generalizations:
1.

Illegitimate birth is often a cause of family crisis.

2.

Premarital counseling from reliable sources helps a couple

examine their readiness for marriage.
3.

Maturity of individuals is one aspect of marriage readiness
as well as for parenthood.

Objective:

Understands the responsibilities as well as the alternatives of
an unwed mother.
1.

Identifies illegitimate birth as a possible cause of family

crisis.
2.

Identifies alternatives available to the unwed mother.
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3.

Explains the responsibilities that accompany parenthood.

Julie is 16 and a junior in high school. She is more interested
in boys than in school. Julie has dated Bill for over a year and

thinks she loves him.
Bill, 18, graduated from high school last year.

He has been

working at the Regal Gas Station until two months ago when he re-

ceived his draft notice. At that time, he decided to quit and "have

some fun" before he left for the service. Bill has never given much
thought to marriage.
Julie thinks she is pregnant and makes an appointment with a
local doctor. The doctor confirms Julie's fears. Bill arrives that

evening to take her out for a coke. She tells him she is expecting his
child. Bill is quiet the rest of the evening, but when he leaves her,

he says, "Don't worry we'll work it out. I'll call you tomorrow,

okay?" Julie nods.
Questions:
1.

How might this pregnancy affect Julie? Her family?
a. As a result of this pregnancy, what present and future

problems may Julie and her family face?
2.

What alternatives do Julie and Bill have? Discuss the pros
and cons of each.

3.

Where might Julie and Bill get reliable, but unemotional
advice?

4.

If they choose to have the baby, what responsibilities must
they face?
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Case Study E--In-Laws
C onc ept:

"Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: In-Law Relations
Generalizations:
1.

"Marriage doubles one's family making the meeting of

in-law expectations a factor in adjustment" (Landis, p. 17).
2.

"Beginning families need to establish ground rules for

routine married life" (Schultz and Williams, p. 197).
3.

"Some parents have difficulty cutting the apron strings,

allowing young marrieds to give their mates first place"

(Landis, p. 17).
4.

Differences in family patterns influence in-law relations.

Objective:

Recognizes parental families' roles in the life of married
couples.
1.

Identifies the problems in this marriage and their possible
causes.

2.

Explains the married couple's responsibilities to their
parental families.

3.

Defends the amount of influence parents should have on

married children.
4.

Explains parents' responsibilities to their married children.
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5.

Relates differences in family patterns and how these affect

in-law relations.

Bruce and Jan have been married two years. Bruce, the oldest
of three sons, is 24. He works as a draftsman for Northwest Natural
Gas in Portland. Bruce lived at home until he married. He is quiet,

conservative, and willing to please others, particularly his parents.
He often sought the advice of his parents before he married.

Jan, the only child of a train brakeman, is 21. She has always
had everything she ever wanted and has been the center of her parents'
lives. She worked about one year after high school as a clerk in a

department store and has not worked since.
Both sets of parents are demanding of the young couple's time.

Bruce's parents are the more demanding of the two. They expect to
know where their son and daughter-in-law go and what they do. They

assume they will spend at least every other evening at their house.

If Bruce's mother calls and no one answers, she calls friends and
relatives until she locates them. As a result, they leave for Bruce's
parents home right after dinner almost every evening.

Jan resents letting Bruce's parents run their lives, but only
casually mentions it to Bruce. Her true anger is shown when she
discusses the problem with friends and her parents.
Bruce sees nothing wrong with the frequent visits to his

parents. They're on a tight budget and can't afford many other forms
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of entertainment. He doesn't see his parents as being an interference
in his relationship with Jan. He assumes they are trying to be helpful in getting them started on the right track.
Recently, their 1960 Volkswagon has had numerable repairs.

Bruce and Jan have decided to sell it and purchase a new car.
Bruce's parents assume they will again purchase a Volkswagen because their family has always had Volkswagens. Jan would like a

larger car. She has never felt safe in Volkswagens. If they purchase
a larger car, she says she will learn to drive, which Bruce has wanted her to do. Her parents have always had Fords and like them.

Bruce's father is insulted that they are even considering
another make of car.

Jan and Bruce are on their way home after a long heated discussion with his folks over the car purchase. There is a silence,

then about half way home, Jan starts crying and tells Bruce, "It's

either the car or me."
Questions:
1.

What are the major problems in this marriage?

2.

From the case study, what causes of each of these problems
can be identified?

3.

What are possible ways of resolving these problems ? What

adjustments might need to be made to resolve each?
4.

How much influence should parents have on their married
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children?
a.

Should married children live with parents? Why or
why not?

b.

Should married children expect favors from their

parents or in-laws? If so, what might be the results?
c.

Should parents and in-laws feel free to make sugges tions ?

d.

Are young couples ever responsible for in-law difficul-

ties? Explain your answer.
5.

What are your responsibilities to your parents after you're

married?
6.

What are your parents' responsibilities to you after you're

married?
7.

How do you draw the line between helpful and meddlesome?

Case Study F--Inter-racial Marriages
Concept:

"Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: "Readiness for Marriage" (Cross, p. 24).

Generalizations:
1.

"Similarities in race, nationality, and religion are assets
to a successful marriage" (Cross, p. 24).

2.

"A mixed marriage can be successful if the couple face
and solve the special problems involved" (Walker, p. 40).

82

3.

"Although there are some legal restrictions against mixed

marriages, the greatest deterrent is social mores"
(Walker, p. 41).
4.

"Since marriage relationships are not isolated from family
and society, the problems and adjustment to be made involve not only the couple, but their children of the future,

families, friends, and neighbors" (Walker, p. 41).
5.

Marriages with parental approval are more likely to succeed than those in which parental approval is lacking.

Objective:

Recognizes problems and consequences of an inter-racial

marriage.
1.

Identifies problems in the relationship cited in the case
study.

2.

Explains possible consequences to the couple, their fami-

lies, and their future children if this marriage takes place.
3.

Generalizes that mixed marriages can be successful if the
couple realizes and faces the problems involved.

4.

Generalizes that parental approval is a determinant of
success of any marriage.

Kay and Jon are planning to be married in four months. They
became engaged one year and nine months ago, the day before Jon

left for the Army. Jon's parents were casually told of the engagement
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three weeks later by a letter from their son.
Kay, 20, is the oldest of five children in an Americanized
Japanese family. The family lives in northeast Portland. She

attended Portland Community College for one year, then secured a

secretarial job for a trucking firm. Both of Kay's parents are employed. Her mother works at a pharmaceutical distributing company
and her father is a postal employee.
Jon, 21, is the younger of two children in an American family.
He attended Oregon State University one year, then joined the Army.

He spent basic training and jungle training at Fort Lewis, Washington, then was shipped to Vietnam for a 12 month tour of duty. Pres -

ently, he is finishing his military obligation in Colorado and will be

discharged three weeks before their wedding. His parents live in the
country, where his father farms approximately 600 acres and his
mother is a homemaker.
The parents have never met, nor has the engagement been
formally announced. Kay is beginning to make plans for their wedding.

Jon wrote his parents of the approaching wedding date. He wrote,

"If love has anything to do with marriage, we'll make it."
Jon's parents are opposed to the marriage but have not openly

expressed this to either Jon or Kay. Kay has visited Jon's parents
once in the last four months, but has never mentioned their wedding.

Kay's parents are helping her in planning the wedding. They
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have expressed no opposition to the marriage taking place.
Questions:
1.

What problems can be identified in this relationship?

2.

What realizations do Kay and Jon need to come to before

they marry?
a.

What social pressures might they face?

b.

Will social pressures change after marriage?

c.

What are some of the consequences that may come

from an inter-racial marriage to the couple? To their
families ? To their children?
3.

What will they need to do to make this marriage a success?

4.

What do Jon and Kay need to do now?
a.

What family problems need to be settled?

b.

How might these be handled?

Case Study G --Commitment during Engagement
Concept: "Marriage as a Way of Life" (Cross, p. 23).
Sub Concept: "Marriage Readiness" (Cross, p. 24).

Generalizations:
1.

The engagement period serves as a time for the couple to
establish empathy for each other and make some decisions

about their life together. It provides insight into the
quality of a couple's relationship.
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2.

Any doubts about the quality of this relationship should not
be ignored.

3.

There are many reasons for breaking an engagement.

4.

Engagement involves working out a value system to the

satisfaction of each person involved.
Objective:

Understands the purpose of the engagement period.
1.

Identifies the purpose of the engagement period.

2.

Generalizes the commitment of the male and female during
each step of courtship.

3.

Identifies values that might lead to doubts and disagreements during engagement.

4.

Identifies ways in which differences in values can be resolved.

5.

Defends reasons for breaking an engagement or delaying a

marriage.
Barbara and Tim dated steadily for two years in high school.
At graduation, they became engaged and planned to marry as soon as
they could be self-sufficient. Barbara got a secretarial job with
Aetna Life Insurance in Portland and planned to save most of her
earnings. Tim, 19, is a sophomore at the University of Oregon.

Barbara has decided to stay at home to cut expenses, but in-

sists on paying her parents for room and board. Her parents are
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happy that Barbara and Tim are waiting to get married and have

encouraged her to live at home. Barbara planned that after a year
she'd have enough saved that they could get married and Tim could

still finish college. Barbara spends her leisure time sewing, visiting or shopping with friends and planning for their future home. She

enjoys seeing Tim about two weekends a month. These are special

weekends for this is the time they can really talk about their future
and make plans together. They do write, but Tim often claims he

doesn't have time. So, Barbara often has no communication from
him until he comes home.

Tim belongs to Beta Theta Pi fraternity and takes part in their
social functions. Recently, he has taken particular notice of two

attractive girls in his classes. He invited one to have a coke after
class rationalizing that Barbara would never find out. Tim had such
a good time that he begins thinking about all that he is missing in
college by being engaged.
Questions:
1.

What is the purpose of the engagement period?

2.

How is the engagement perceived by Barbara? By Tim?
How do their perceptions differ?

3.

Relating to the purpose of engagement, what decisions can

arise during this time? Explain.
4.

How should doubts and fears be handled?
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5.

What are reasons for delaying a marriage? Breaking an
engagement?

Case Study H--Financial Planning
Concept: "Management of Family Resources" (Cross, p. 41).
Sub Concept: "Values, Goals, Standards" (Cross, p. 42).

Generalizations:
1.

"Management by individuals and families reflects differ-

ences in values, goals, and standards" (Cross, p. 42).
2.

"Beginning families need to establish ground rules for

routine married life" (Schulz and Williams, p. 197).
Sub Concept: "Management of Resources" (Cross, p. 44).

Generalization:
1.

"The decisions of individuals and families reflect differences in perception of goals and goal achievement" (Cross,
p. 44).

Objective:

Recognizes the role of values, goals, and standards in money
management.
1.

Explains the role of financial planning by the engaged
couple.

2.

Identifies the likenesses and differences in goals of the
couple.
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3.

Compares the values, goals, and standards of each individual.

4.

Defends each individual's possible reaction.

5.

Relates the affect of values, goals, and standards on money
management of a married couple and of a single individual.

Bob and Alice were married five days ago. Bob is employed at

Ford Industries. He has worked four months. Previously, he was
stationed at Fort Knox with the Army. In the past four months, he

has purchased a three year old Dodge and has been making large
payments on it. He still owes $400 on the car, but has no other

debts. Bob has no savings.
Alice attended the University of Portland until the end of spring

term, then worked the six weeks prior to their marriage as a clerk
in a fabric store. She used the money she earned to pay a small
part of the wedding expenses and to purchase needed items for their

apartment. She plans to continue her studies in the fall and has
saved $750 to ensure that they'll have the money for her to finish.
Alice drives a two year old Volkswagen "bug" which is paid for.

They spent a leisurely five days on the Oregon coast soaking
up the sun. Both would have liked to stayed longer, but Bob had only

$5. 00 left, and they needed to fill up the gas tank to drive home.

Alice took this light-heartedly, assuming Bob had just cut his
finances short for their honeymoon and had more money at home.
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Once back to their small apartment, Alice prepared dinner

from the staples she had stocked prior to their marriage. She was
glad she'd taken the extra time to purchase all the staples and food
enough for their first meal at home.

The next morning, after planning their meals for the week, she
sticks her head around the corner to the living room where Bob is

reading the paper, "We'll have to go to the grocery store sometime

today if we plan to eat." "Well, hon," Bob replies, "hope you have
some money. I'm almost out and payday is a week away."
Questions:
1.

What financial planning was done before Bob and Alice's

marriage?
2.

What planning needed to be done? Explain.

3.

Bob and Alice are reflecting their individual values,

goals, and standards. From the case study, what do you
perceive these to be?
4.

How do Bob and Alice's goals differ at this point?

5.

How would you react to this situation if you were Alice?
Bob?

6.

How might one begin in establishing "ground rules" with

his future mate?
a.

What are some kinds of expenses in "routine married
life ?"
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b.

How are expenses and money management affected by

the values, goals, and standards of a married couple
or single individual?
Case Study 1--Managing Family Finances
Concept: "Management of Family Resources" (Cross, p. 41).
Sub Concept: "Values, Goals, Standards" (Cross, p. 42).

Generalizations:
1.

"Management by individuals and families reflects dif-

ferences in values, goals, and standards" (Cross, p. 42).
2.

"Values serve as guides for developing goals" (Cross, p.
42).

Sub Concept: "Management of Resources" (Cross, p. 44).

Generalizations:
1.

"The decisions of individuals and families reflect differences in the perception of goals and goal achievement"

(Cross, p. 44).
2.

"Disadvantages as well as advantages are inherent in the

alternatives involved in a decision or choice" (Cross, p.
44).
3.

"A plan for handling money that is mutually agreeable helps

avoid disputes over money" (Landis, p. 19).
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Objective:

Recognizes the importance of values, goals, and standards in
the management of family resources.
1.

Compares management by each individual to illustrate

differences in values, goals, and standards.
2.

Explains how values serve as guides for developing goals.

3.

Compares the differences between the individuals of perception of goals and goal achievement.

4.

Defends the advantages and disadvantages of each indi-

vidual's form of management.
5.

Identifies alternatives of money management that would

provide satisfaction for both individuals.

Brad and Joanne were married three months ago. Brad earns
$100 a week at his job with Shell Oil Company. Joanne does not

work. Being newlyweds, there are numerous ways that each extra
dollar could be spent. Both have taken turns handling the finances.

When Brad handles the money, he pays all the bills, gives Joanne a
household allowance, and sets some aside for savings.
Joanne, although she pays all the bills and gives Brad money

for his expenses, prefers to use the extra money to see the newest
movie in town, go out to dinner, or enjoy some other form of recreation. She complains about getting an allowance when Brad handles the

money, and that they never go anywhere.
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Both Brad and Joanne would like to get the fullest use from
their money.
Questions:
1.

How does Joanne's money management reflect her values,

goals, and standards? How do these differ from Brad's ?
2.

What role do values play in developing goals ?

3.

What differences in perception of goals and goal achieve-

ment are there between Joanne and Brad's money management?
4.

What advantages and disadvantages do you see in Joanne's

managing of the family money? In Brad's management?
5.

Suggest several alternatives for Joanne and Brad that will
satisfy both.

Case Study J--The Purpose of Engagement
Concept:

"Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: "Readiness for Marriage" (Cross, p. 24).

Generalizations:
1.

The engagement period serves as a time for the couple to
establish empathy for each other and make some decisions

about their life together. It provides insight into the
quality of a couple's relationship.
2.

"Education and economic security contribute to successful
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marriage" (Cross, p. 24).
3.

"Individuals qualify best for marriage when an understand-

ing of responsibilities and privileges of marriage exists"

(Cross, p. 24).
Objective:

Understands the purpose of the engagement period.
1.

Explains the purposes of the engagement period.

2.

Relates these purposes to the case study and identifies
if they were fulfilled.

3.

Identifies major concerns of this couple and relates these

to the responsibilities and privileges of marriage.
4.

Identifies problems and consequences related to age,

education, and economic security at the time of marriage.
5.

Defends whether this couple should or should not marry

at this time.
Becky and Tim have dated five months. At Christmas, they

announce their engagement and plans to marry in a year or two.
Becky, a high school senior with a 3.45 g. p. a. , plans to con-

tinue her education at Portland State University and then transfer to
Oregon State University. She wants to go into home economics, but

is unsure of which area. She also wants to model part time.
Tim, 20, enlisted in the Marines for four years and was sent
to boot camp in Alabama on January 5th. He receives $100 a month
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take home pay. At present, Tim has no further plans for his future.

Becky and Tim correspond almost every day. Their letters re-

flect daily events and their desire to be together, but do not include
marriage plans. Tim has a leave coming in May and Becky is excited
that he'll be home for two weeks.

From January to May, Becky has become less and less involved

in school activities, limiting her socialization to two friends. Her
school work has dropped considerably, partly due to her indifferent
attitude. In talking about her marriage plans now, she seems anxious

to get married. A class member asked if they'd set a date. Becky
replied, "No, but the sooner we're married, the happier I'll be.
Maybe in September...I hope so. "
Tim arrived home on leave Friday, May 5th. Friday evening
they decided to get married the following Saturday, before Tim returned to Alabama. This will allow them one week as man and wife

before Tim returns.
Becky stayed out of school two days to plan the wedding. Upon

returning, her class mates are anxious to hear her plans as they've

heard the rumors that she's getting married.
One friend says, "I couldn't believe how excited your mother was

when I called to ask if it was true. My mom would have put her foot
down."

Becky now is very uncertain of her educational plans. She says
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she's going to college in a year or two. She has no idea where they'll
live in Alabama or what military life will be like. To date, she hasn't
given any thought to getting a job. She plans to stay with her parents

until graduation, then join Tim in Alabama.
Questions:
1.

What are the purposes of the engagement period?

2.

Were these purposes fulfilled in this case study? Explain.

3.

What do you feel Becky and Tim's major concerns should be

at this point?

What are the responsibilities of marriage that they

a.

should be aware of?
b.
4.

What are the privileges of marriage?

They may encounter some problems in the future as a result
of this situation. What might these be?

5.

Do you feel they are doing the right thing? Explain. What
might be some other alternatives ?

Case Study K--Spending Your Money
Concept:

"Management of Family Resources" (Cross, p. 41).

Sub Concept: The Food Dollar

Generalization:
1.

Time, budget, and food preferences must be considered in
meal planning.
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Objective:

Demonstrate his (her) ability to plan well balanced and nutritious
meals on a budget.
1.

Prepares meal plans for one week.

2.

Follows the basic four food groups in meal planning.

3.

Explains how the above mentioned meals meet time and
money limitations.

Mary and Jim Patrick are a newly married couple. Both are

employed full-time, so meal preparation time is minimal. Preparation time is 25 minutes for breakfast and one hour for dinner. Both
buy their lunch approximately two times a week, totaling $4. 00 for
both. They have allotted $20. 00 per week for food expenses, including

meals eaten out. Prepare meal plans for Mary and Jim that would be

nutritious, and within their time and money limitations. Explain
your reasoning.
Sub Concept:

The Housing Dollar

Generalization:
1.

Housing is selected by personal preferences as well as
within income limitations.

Objective:

Formulate a plan to secure housing within income limitations.
1.

Explains the amount of take-home pay that can be spent on
housing and what this includes.
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2.

Identifies possible housing choices.

3.

Compares available housing to budgetary limitations.

Mary and Jim Patrick are presently living in a one bedroom
apartment for which they pay $95 per month. They would like to move

to a larger apartment, duplex, or house, but still live on Jim's salary.
Mary's salary is put in their savings account for their future home.
Jim's take home pay is $400 per month.
Questions:
1.

How much can they spend on housing? What does this include?

2.

Use the local newspaper to find "prospective" housing for

the Patricks.
3.

Offer suggestions to meet their housing needs within their
income.

Sub Concept: Spotting a Fraud

Generalization:
1.

Young marrieds are likely prey for door to door salesmen
some of which use fradulent techniques.

Objective:

Recognizes a fraud.
1.

Organizes steps to take in spotting a fraud.

2.

Identifies fraudulent techniques.

3.

Relates how he would handle a fradulent situation.
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One evening, the Patricks are at home watching television when

the doorbell rings. Mary answers to find a young, well-dressed man.
He says he is taking a survey of young marrieds and some friends

directed him to the Patricks. He asks if her husband is home. Mary
replies that he is. He then asks if he could take a few minutes of
their time for some questions. Mary lets the man in. He spends
about five minutes asking age, occupation, etc. Then he pulls out a
volume of an encyclopedia and starts telling them about it. He says

that since they have passed the test, he could place the entire set in
their home for them to use without charge. In return, he would expect
they show them to friends.
Questions:
1.

What should Mary and Jim do? Outline the steps.

2.

Is this deal likely to be all the salesman stated?

3.

Put yourself in the Patricks' place. Reread this episode
and explain how you would have handled the situation.

Case Study L--Parents for the First Time
Concept: "Children in the Family" (Cross, p. 31).
Sub Concept: "Role and Responsibilities of Parenthood" (Cross, p.
32).

Generalizations:
1.

"A new baby creates a new focus of interest and a new
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family bond" (Cross, p. 34).
2.

"Essential to successful childbearing is finding satisfaction
in an adult life of your own" (Cross, p. 34).

3.

"Couples who can make reasonable adjustments in atti-

tudes, values, and behavior fulfill parental roles with more

lasting satisfactions" (Cross, p. 34).
Objective:

Appreciates the roles and responsibilities involved in parenthood.
1.

Describes the responsibilities of parenthood for both
husband and wife.

2.

Explains how each individual in this case perceives his
(her) new role.

3.

Generalizes that a baby creates a new focus of interest.

4.

Justifies adjustment in attitude, values, and behavior that
must take place to ensure a family bond.

The Hills have been married two years. Joe works the day
shift as a Clackamas County patrolman. Darlene worked for U.S.

National Bank as a teller until the baby arrived in March. This is
their first baby and Darlene wants to be a good mother.

Before Jane was born, Darlene participated in the Jaycettes,
bowled league, and attended many other activities with Joe. She

gave up all the outside activities to stay at home with the baby. Joe
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continues to attend Jaycees, Rifle Club, and bowl league on
Wednesday evenings.

Darlene can't understand why Joe doesn't give up these activities and stay at home with her. "I think Joe is selfish. He isn't
thinking of the baby or me. He can't understand why I won't leave

Jane with a babysitter and enjoy life." Joe says, "Darlene really
needs to get out of the house and involve herself in something other

than the baby. We used to do lots of things together, but now all she

wants to do is stay home. You know, it can be a real drag staying
home all the time."
Questions:
1.

What are the responsibilities of parenthood?

2.

How does each perceive their new role?

3.

Is Darlene placing too much emphasis on the new baby?
Explain.

4.

What adjustments need to be made in this marriage to

achieve greater compatability of attitudes and values?
Case Study M--Combini-n Work and Marria

e

Concept: "Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: "Adjustments in Marriage" (Cross, p. 26).

Generalizations:
1.

"Each individual differs from every other individual in his
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inherent potentialities" (Cross, p. 26).
2.

"Each member of a family has the responsibility of doing

his share in creating a successful family" (Cross, p. 26).
3.

"The individual's interpretation of his own role and of the

roles of other family members influence his interaction
within the family" (American Home Economics Association,

p. 27).
4.

"Roles of family members may be affected by the wife's
employment outside the home" (Walker, p. 67).

5.

"Differences in family goals determine decisions to be made
concerning the wife's working outside the home" (Cross,

p. 26).
6.

"Adjustments take time and effort" (Cross, p. 26).

Objective:

Accepts that each marriage involves adjustments.
1.

Generalizes that each individual must do his share to make

a marriage work.
2.

Compares how each individual interprets his (her) role and

that of their marriage partner.
3.

Explains coordination of marriage, work, and homemaking.

4.

Identifies factors that affect the decision for the wife's
employment.

5.

Explains compromises that are inherent in this wife's
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employment.
6.

Generalizes that adjustments take time and effort on the

part of both partners.
Sally is a graduate of Portland State University and teaches
English at Lake Oswego High School. She leaves for work at 7 a.m.

and usually returns home by 4: 30 or 5: 00 p. m. She is rally advisor
and attends their practices and meetings, which sometimes take

place in the evening. She also has papers to grade and lesson plans to
make at least three evenings a week. Sally would like to see old
friends more often and make new ones. She would "just like to get
out and do some fun things for a change."

Dave is a U.S. National Bank employee. He leaves for work at

8:30 a.m. and returns home by 5:30 p.m. Dave enjoys going to sport
car races and hunting.
Sally and Dave Hansen have been married eight months. The
first month Sally was not teaching, so she devoted full time to homemaking. September 1st she returned to work and found coordinating

homemaking marriage, and work was quite a task. Dave expected her

to maintain their apartment and outside activities the same as when
she wasn't working.

Sally often has work to do when Dave wants to go to the races or

to visit friends. Dave cannot understand why Sally always has something to do when he wants to go somewhere. Dave often invites friends
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to join him or goes by himself. Sally wonders if the honeymoon is

over. She would like to join Dave in these activities and visit friends

and relatives, but also feels an obligation to her career and housework.
Questions:
1.

How does each perceive his or her role and that of the
spouse?

2.

Are their role perceptions compatable? Explain.

3.

How can marriage, work, and homemaking be coordinated?

4.

What affects the decision for the wife to work?

5.

What compromises might need to be made in this marriage?

6.

What problems could arise if compromises cannot be
made?

Case Study N - -The Engagement Ring
Concept:

"Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: Engagement

Generalizations:
1.

Engagement is the promise to marry, usually symbolized

by a ring or other jewelry.
2.

Communication must be established during the engagement

period if adjustments are to be easily made in marriage.
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Objective:

Understand the purpose and function of the engagement period.
1.

Explains the purpose of engagement.

2.

Identifies items that could be used to symbolize engagement.

3.

Generalizes that communication needs to be established

during engagement and is a key to marriage adjustment.
Kay and Lee have decided to get engaged. Kay has always told

her friends that when she gets engaged, she wants lots of diamonds.

Lee graduated from high school in the spring and this is his first job

with the Game Commission. He has $75 in his savings account. He
told his parents that he and Kay planned to announce their engagement.
Lee is concerned that he doesn't have enough money to buy Kay the

kind of ring he'd like. When he discussed this problem with his

parents, his mother offered a family ring that has one very small
diamond and rubies, saying they could use the ring as is or have the

stones reset if they wish. Lee thanked his mother and said he thought
that might help in working out the situation.
Tomorrow, Kay and Lee plan to go ring shopping. They have

not discussed finances or preferences to this point.
Questions:
1.

What is the purpose of engagement?

2.

What decisions need to be made before they go ring
shopping? Why?
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3.

How will these decisions set the pace for their future life?

4.

What alternate "symbols" could be used for engagement?

5.

How do you feel about:
a.

buying an engagement ring on time?

b.

using a family ring as a symbol of engagement?

c.

using a stone other than a diamond?

d.

dispensing with an engagement ring and having only a
wedding band?

e.

using some other symbol of engagement?

Give your reasons for the above answers.

Case Study 0Decisions During Engagement
Concept:

"Marriage as a Way of Life" (Cross, p. 23).

Sub Concept: "Adjustments in Marriage" (Cross, p. 26).

Generalizations:
1.

Family goals determine the decisions that must be made.

2.

Critical periods occur in every individual's life span.

3.

Financial independence is one indication of adjustment in
young marrieds.

Objective:

Recognizes that some decisions that must be made involve

sacrifices by one or both of the couple.
1.

Identifies family goals that influence decisions to be made.
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2.

Identifies pros and cons of the situation.

3.

Generalizes that critical periods occur throughout life.

4.

Defends his (her) reasoning in solving the problem.

Ron and Sue plan to be married this July. Ron, 21, will graduate in business education in June and hopes to get a teaching position

in Eugene or the surrounding area.

Sue, 20, is a junior majoring in art. She wants to finish her
education at the University of Oregon since she has completed three

years there.
They want to be financially independent of their parents. Both
have worked part-time and summers and between them have $800 in
the bank. This, hopefully, will pay Sue's tuition, books, and other

school expenses.

Ron discovers that teaching positions are scarce in Eugene.
In June, he has a job offer from Scappose High School. If he takes this

position, it would mean that Sue would transfer to Portland State University and one of them would have at least a 45 minute drive each day.
Questions:
1.

What goals do Ron and Sue have?

2.

Are critical periods likely to occur only before marriage?
Explain.

3.

Discuss all aspects of this situation (pros and cons).

4.

Make a decision for Ron and Sue and defend your reasoning.
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July 23, 1970

Dear Fellow Student:

As partial fulfillment of my master's program, under the direction
of Dr. Sylvia Lee, I am developing case studies in family living to
be used in all areas of home economics at the senior level. These
case studies should serve as a resource to other home economics
teachers and for my own teaching.
The case studies will be evaluated by home economics teachers as
well as home economics educators. Each evaluator will be asked
to use the enclosed criteria to evaluate the case studies.
Will you take about 20 minutes of your time to evaluate the criteria?
Read the attached questions, review the criteria, then evaluate the
criteria in reference to the questions. I have enclosed two copies
of the criteria so that you may keep one for your own use. Please
feel free to write on the copy that is returned to me. Any comments,
revisions, and/or suggestions would be greatly appreciated.

Please return one copy of the criteria and the questions to Dr. Lee's
box in Home Economics, room 20 by Tuesday, July 28, 1970.
Thank you for your valuable time.
Sincerely.

Redacted for Privacy
(Mrs.) Linda Baker
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Evaluator

Please evaluate the criteria for the case study method in reference
to the following questions:
1.

Do the criteria contain appropriate questions for the case
study method of teaching? If not, please make suggestions to
make the questions more appropriate.

2. Are the questions understandable and easily read? If not, how

can they be corrected?
3.

Are there questions that should be added? If so, please identify
by listing on the back of this page.

4. Are there questions which should be deleted?

If so, identify

these questions and give reasons for deletions.

5.

Are the categories appropriate and in a logical order? Do they
aid in understanding the criteria? If not, please identify categories that would be more appropriate and helpful in understanding the criteria.

6.

Should wording be changed? If so, circle words and suggest

alternatives.
7.

Would you find the criteria helpful in evaluating case studies
for your own use?

8.

Other comments, revisions, and/or suggestions.

115

Criteria for Making and/or Choosing a Case Study
A.

B.

Goals for case study.
1.

What is the teacher's objective for the use of the case study?

2.

Does the case study provide continuity, sequence, integration,
and significance in meeting this objective?

3.

Does the case study relate to needs of families in this society?

4.

Does the case study require revision and/or editing for use
in a specific class?

Structure of case study (description of people, circumstances).
1.

Are new words defined?

2. Does the case study involve emotions and values which are

common to all people?
3.

Is it a "slice of real life? " Does it offer personalization
and realism?

4. Does it provide actual facts?
5.

Does it present enough background to enable students to
analyze the situations? Is it free of irrelevant information?

6.

Does it provide dialogue?

7.

Does it describe attitudes, feelings, and/or perceptions?

8. Does it include all sides of the situation and provide equal

information about each side, insofar as possible?

9.
C.

Is it reasonably short and concise?

Use of case study (method, student involvement, resources).
1.

Can the goals in A (above) be met by a more appropriate
method?
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2.

Does it involve students to the point that they:
identify with the case
integrate previous knowledge
(c) think and analyze maturely
(d) test their own ideas
(e) initiate further research to solve the situation or problem?
(a)
(b)

3.

Does it have the potential to promote questions and discussion
on both the individual and group levels?

4. Are there thought or discussion questions identified for

teacher use if she so desires?

(a) Do they provoke thought without giving answers?
(b) Are these questions designed to further student understanding?

(c) Are these questions geared to the level of this class?
If not, can the teacher develop thought or discussion
questions from the material provided?

5.

Do you have adequate resource materials to help students
solve the problems?
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Letter
17507 S. E. Rose
Milwaukie, Oregon 97222
October 22, 1970
Dear Colleague,

As home economics teachers or teacher educators, I am sure you
are aware of the lack of teaching materials in family life as compared
to those in other areas of home economics. For my Master of
Science thesis, I am developing case studies in family life to be used
at the senior level. These case studies should serve as a resource
for other home economics teachers and for my own teaching.
I am asking home economics teachers identified as teaching family
life at the twelfth grade level, home economics teachers enrolled
in the workshop: Family Life Education in Junior and Senior High
School, Oregon State University, summer term, 1970, and home
economics teacher educators to evaluate these case studies.

Your evaluation will help me in revising the case studies prior to
testing them in the classroom. My thesis will also include: keys to
selecting and/or writing case studies; integration of case studies
into the course; the teacher's role; preparation for use of case studies
and follow-up; and evaluation of use.
The study is under the guidance and approval of Dr. Sylvia Lee,
Head, Home Economics Education, Oregon State University.

Each evaluator is receiving two copies of two case studies and two
copies of the criteria for evaluating the case studies. Please use
the criteria labeled with the same letter as the case study for evaluating. The number at the top of the page is coded for identification
purposes as the criteria are returned. Your information will be
treated confidentially. You may keep one set of the case studies.
Please write any suggestions and/or revisions on the copy that you
return to me. It should take approximately thirty minutes to complete. An envelope with my name, address, and postage is enclosed
for returning the criteria and one set of case studies. Please return
both by November 5, 1970.
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Your help and responses are greatly appreciated. Thank you for
your time and ideas.
Sincerely,

Redacted for Privacy
C
(Mrs.) Linda Baker
Homemaking Department Chairman
Milwaukie High School

Number

INSTRUCTIONS
Review the criteria for making and/or choosing a case study.
Read the concept(s), generalizations, objectives, and case study.
Make sure the criteria you are using has the same letter as the
case study, then use it to evaluate the case study by placing a
check (V) in the appropriate column. Indicate any revisions or
suggestions on the set of case studies to be returned.
The case studies are not intended to be used in isolation.
Case studies, reference readings, films, speakers, games, indiv
idual research, etc. are all teaching methods that can be used
in presenting background knowledge. There are several purposes
for which each case study might be used. One purpose is indi
cated at the top of each case study. Length of each case study
has been controlled in relation to the intended purpose and
length of class period.
The identified concepts and generalizations were selected
from curriculum guides, Concepts and Generalizations: Their
Place in High School Home Economics Curriculum Development, and
other references. The instructional objectives were prepared
by the writer using Stating Behavioral Objectives for Classroom
Instruction by Norman E. Gronulund as a guide. The first state
ment is a general objective of expected learning outcomes. The
numbered objectives describe terminal behavior by which the
student could demonstrate achievement of the objective. The
writer has not intended this to be a comprehensive listing nor
to describe all terminal behavior. All objectives are written
in terms of the student or learner.

The teacher, in using instructional objectives in a spec
ific class, would need to select her own objectives or adapt those
identified.
The expected level of terminal behavior must be estab
lished to determine whether the student adequately achieves these
objectives.
Read the first paragraph again before evaluating the case
studies.
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Reminder Postcard

November 6, 1970
Dear Colleague:

Just a reminder that I have not yet received the
two case studies that I sent you to evaluate two weeks
ago. I know the holidays will soon be taking your every
"spare" moment, so please set aside thirty minutes
now to evaluate the cases.
If you have already mailed them, disregard
this reminder.
Sincerely,

Redacted for Privacy
(Mrs. ) Linda Baker
Graduate Student
Oregon State University
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CASE STUDY A

Goals of Case Study:
question

1

2

3

4

5

2.0

2.2

2.7

2. 7

1.0

Structure of Case Study (description of people, circumstances ):
question

2

1

1.5

1.7

4

3

2.0

2.0

6

5

1.5

2.0

7

8

9

1.5

1.5

1.5

Use of Case Study (method, student involvement, resources):
question

la

lb
1. 7

1. 5

ld
1.7

lc
2.0

le
2.0

2

3a

3b

3c

1. 7

1.5

1.7

1. 5

4
1. 7

Appropriateness of Case Study as Method:
Most

Another Method
More Appropriate
Yes
1

No

Appropriate

Equally
Appropriate

Another Method
More Appropriate

No

Response

No Response

2

0

0

2

2

1

CASE STUDY B

Goals of Case Study:
question

2

1

1. 16

1. 3

3

4

5

1. 5

2.0

1. 3

Structure of Case Study (description of people, circumstances):
question

2

1

1. 16

1. 3

4
1. 8

3

1. 3

6

7

8

9

1.6

1.2

1.3

1.0

5

1. 5

Use of Case Study (m ethod, student involvement, resources):
question

la
1.3

lb

lc

1. 5

1.6

id
1.6

le

2

1.3

1. 16

3a

3b

3c

4

1.6

1. 5

1.6

2.0

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes No No Response
0

4

2

Most
Appropriate
3

Equally
Appropriate
3

Another Method
More Appropriate
0

No

Response
0
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CASE STUDY C

Goals of Case Study:
question

1

2

3

4

5

2.0

2.2

2.7

2. 7

1.0

Structure of Case Study (description of people, resources):
question

1

2

3

4

5

6

7

8

9

2.2

2.4

2.6

2.2

2.0

3.6

2.6

2.3

1.2

3a
1. 4

3b

1.4

3c
1. 4

Use of Case Study (method, student involvement, resources):
question

la
2.4

lb

is

id

2.0

2.0

1. 7

le
2.0

2

1.6

4

2.6

Appropriateness of Case Study as Method:
Most
Appropriate

Another Method
More Appropriate
Yes No No Response
0

2

3

Equally
Appropriate

Another Method
More Appropriate

Response
0

0

4

1

No

CASE STUDY D

Goals of Case Study:
question

1

2

3

4

5

1.6

2.0

1.6

2.0

1.3

Structure of Case Study (description of people, circumstances):
question

1

1.6

2

1.2

4

3

2.4

2.6

5

6

7

8

9

2.0

2.4

1.6

1.3

1.0

Use of Case Study (method, student involvement, resources):
question

la
1.2

lb
1.6

lc

ld
1.6

1.6

le

2

3a

3b

3c

4

1. 4

1.2

1.6

1.0

1.2

3.0

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes
0

No
5

Most

Appropriate

Equally
Appropriate

Another Method
More Appropriate

No

Response

No Response
0

1

4

0

0
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CASE STUDY E

Goals of Case Study:
question

1

2

1.4

1.6

3

4

5

1. 7

1. 7

2.0

Structure of Case Study (description of people, circumstances):
question

1

2

3

1. 7

1. 8

1.4

4
1, 4

5

6

7

8

9

1.6

2. 1

1.6

1.0

1.6

Use of Case Study (method, student involvement, resources):
question

la
2.2

lb
1.6

is

id

le

2

3a

3b

3c

4

1.4

1. 8

2.0

1.2

1. 1

1.0

1. 3

2.0

Appropriateness of Case Study as Method:
Most

Another Method
More Appropriate
Yes No No Response
0

4

Appropriate

Equally
Appropriate

No

Response
0

0

2

3

1

Another Method
More Appropriate

CASE STUDY F

Goals of Case Study:
question

1

2

3

4

5

1. 5

1. 7

2.0

1.6

1. 5

Structure of Case Study (description of people, circumstances):
question

2

1

1.5

1.6

4

3

1.7

2.2

5

6

7

8

9

2.5

2.5

2.0

1.6

1.7

3b
1. 5

1.3

Use of Case Study (m ethod, student involvement, resources ):
question

la

lb

lc

ld

le

2

3a

1. 5

1. 7

1. 7

1. 7

1. 7

1. 5

1.2

3c

4
1. 5

Appropriateness of Case Study as Method:
Another Method
More Appropriate
No Response
Yes No
1

2

1

Most
Appropriate
2

Equally
Appropriate
2

Another Method
More Appropriate
0

No

Response
0
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CASE STUDY G

Goals of Case Study:
question

1

2

3

4

5

2.0

2.2

2.2

2.0

2.0

Structure of Case Study (description of people, circumstances):
question

2

1

2.2

2.0

3

4

5

6

7

8

9

2.2

1.7

2.7

3.0

2.2

2.7

1.7

Use of Case Study (method, student involvement, resources):
question

la

lb

lc

1.7

2.0

2,5

ld
2.0

le

2

3a

3b

3c

4

2.2

2.0

1.5

1.5

1.6

3.0

Appropriateness of Case Study. as Method:
Most
Appropriate

Another Method
More Appropriate
Yes
1

No
0

Equally
Appropriate

No
Response

Another Method
More Appropriate

No Response
4

0

0

4

1

CASE STUDY H

Goals of Case Study:
question

1

2

3

4

5

1.0

1.0

1.5

1.3

1.0

Structure of Case Study (description of people, circumstances):
question

1

1.6

2

3

4

5

6

7

8

9

1.6

1.3

2.0

1.6

1.0

1. 6

2.0

1.6

3a

3b

3c

4

1.6

2.0

2.0

Use of Case Study (method, student involvement, resources):
question

la

lb

lc

ld

le

1.3

1.6

1.6

1..3

1. 3

2

1, 0

1. 3

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes
0

No
2

No Response
0

Most

Appropriate
1

Equally
Appropriate
2

Another Method
More Appropriate
0

No

Response
0
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CASE STUDY I

Goals of Case Study:
question

1

2

3

4

5

2.0

1. 7

1.6

1.5

1.5

Structure of Case Study (description of people, circumstances):
question

2

1

1.7

1.5

4

3

2.0

2.0

7

8

9

1.5

1.5

1.0

2

3a

3b

3c

4

2.0

1.3

1.6

1.0

1.3

5

6

1.5

2.2

Use of Case Study (method, student involvement, resources):
question

la

lb

lc

1.0

2.0

1. 3

id
1.6

le
2.0

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes No No Response
0

Most

Appropriate

3

1

Equally
Appropriate

Another Method
More Appropriate

Response

0

0

1

No

3

CASE STUDY J

Goals of Case Study:
question

1

2

3

4

5

1.2

1. 2

1. 6

1.0

1.0

Structure of Case Study (description of people, circumstances):
question

1

2

3

4

5

6

7

8

9

1.4

1.2

1. 8

2.2

2.0

1.0

1. 4

1.2

1.2

Use of Case Study (method, student involvement, resources ):
question

la

lb

lc

ld

le

2

3a

3b

3c

4

1.0

1. 5

1.2

1. 4

1.6

1.2

1.2

1.2

1.2

1. 7

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes

No

2

3

Most

Appropriate

Equally
Appropriate

Another Method
More Appropriate

No

Response

No Response
0

1

4

0

0
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CASE STUDY K

Goals of Case Study :
question

1

1.2

2

3

4

5

1, 0

1, 4

1.2

1,0

Structure of Case Study (description of people, circumstances):
question

2

1

1.6

1.6

4

3

2,0

1, 7

6

5

2.0

1. 7

7

8

9

1.4

2.0

1.2

3c
2, 0

Use of Case Study (method, student involvement, resources):
question

la

lb

1. 8

1, 6

is

id
1.6

1.6

le

2

3a

3b

2.0

1,4

1,2

1.4

4
2, 3

Appropriateness of Case Study as Method:
Most

Another Method
More Appropriate
Yes
0

No
4

Appropriate

Equally
Appropriate

Another Method
More Appropriate

No
Response

No Response
0

0

4

1

1

CASE STUDY L

Goals of Case Study:
question

1

2

3

1. 6

1, 6

2, 4

4
1. 8

5

2, 0

Structure of Case Study (description of people, circumstances):
question

1

1, 8

2

3

1.6

1.6

4
2, 0

5

6

7

8

9

1, 6

1.8

2, 0

1. 5

1.2

Use of Case Study (method, student involvement, resources):
question

la

lb

lc

ld

le

2

3a

3b

3c

4

2, 0

2.0

1.6

1. 8

2. 4

1.2

1. 8

1.6

1, 2

1.6

Appropriateness of Case Study as Method:
Another Method
More Appropriate
No Response
Yes No
2

2

1

Most
Appropriate
1

Equally
Appropriate
4

Another Method
More Appropriate
0

No
Response
0
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CASE STUDY M

Goals of Case Study:
question

1

1.2

2

3

1. 5

1. 5

4
1. 7

5

2.0

Structure of Case Study (description of people, circumstances):
question

1

2

3

1. 7

1.5

2.2

4
2. 7

5

6

7

8

9

2.0

2.2

1. 5

1.3

1. 5

3a

3b
1. 5

3c

4

1.7

1.7

Use of Case Study (method, student involvement, resources):
question

la
2.0

lb

lc

ld

le

1. 7

1. 5

1.7

1. 7

2

1.2

1. 5

Appropriateness of Case Study as Method:
Most

Another Method
More Appropriate
Yes No No Response
2

Appropriate

0

2

Equally
Appropriate

Another Method
More Appropriate

Response
0

0

3

1

No

CASE STUDY N

Goals of Case Study:
question

2

1

2.0

1.6

3

4

5

2.2

2.0

2.0

Structure of Case Study (description of people, circumstances):
question

1

2

3

4

5

6

7

8

9

1.2

1.2

2.0

1.7

2.2

2.5

1.2

2.5

1.7

3a
1.2

3b
1. 7

3c

4

1.2

2.3

Use of Case Study (method, student involvement, resources):
question

la
1.0

lb
1. 5

lc

ld
1.5

1. 5

le

2

1. 5

1.0

Appropriateness of Case Study as Method:
Another Method
More Appropriate
No No Response
Yes
0

3

1

Most

Appropriate
0

Equally
Appropriate
4

Another Method
More Appropriate
0

No

Response
0
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CASE STUDY 0

Goals of Case Study:
question

1

2

3

4

5

1. 5

1. 5

2, 0

2,0

2, 5

Structure of Case Study (description of people, circumstances):
question

1

1. 5

2

1. 7

4

3

1.2

1. 7

5

6

7

8

9

1. 7

3.0

1. 5

2.2

1. 7

3c
1. 7

Use of Case Study (method, student involvement, resources):
question

la

lb

lc

ld

le

2

3a

3b

2.2

1. 7

1. 5

1. 5

1. 7

1. 5

1.2

1.2

4

2.0

Appropriateness of Case Study as Method:
Another Method
More Appropriate
Yes
0

No
4

No Response
0

Most

Appropriate
0

Equally
Appropriate
4

Another Method
More Appropriate
0

No

Response
0

