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AN APPRAISAL OF THE OREGON STATE COLLEGE
COUNSELING AND TESTING BUREAU

CHAPTER I

INTRODUCTION
Statement of the Problem

The problem of this study is to make a follow-up investi-
gation of the counselees of the Oregon State College Counseling and
Testing Bureau. More specifically, it is to gather and organise
information that will: (1) describe the status of the counselees
three to thirty months after the time of advisement, (2) indicate
what help they have received from the advisement, and (3) reveal
ways in which the céunsoling service might be improved.

The term "advisement"” as used in this thesis refers to the
service rendered by the Counseling Bureau in assisting veterans of
World War II in making determinations regarding their occupational
adjustment.

Purpose of the Study

The taking of an inventory is an accepted practice in
business. It has been found that "it pays to take stock.” Likewlise
in guidance work, methods and procedures need to be appraised.
Periodically there is need for a review, to ask such questions as

these: What has been accomplished? What has been neglected? What
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has been well done? What remains to be done? The value of an attempt
at evaluation, according to Kefauver and Hand (43), lies in the fact
that it defines more accurately the problems to be dealt with, shows
to what extent the guldance program is adequate, compares the relative
effectiveness of various procedures, and promotes a sclientifiec,
oeritical attitude toward the guidance problems.

Has the advisement program at Oregon State College been
succeeding in its efforts to help the veterans make satisfactory
vocational adjustments? What are the veterans doing about their vo-
cational training? Have they continued with the vocational objectives
they selected? How do they feel about the progress they have made?

To what extent do they think the counseling service has helped them?
What suggestions do they have for the improvement of the Counseling
and Testing Bureau? To gather information that will at least partiale
ly answer these and other questions is the purpose of this study.

An appraisal of a counseling service is admittedly exceeding-
ly difficult. According to Wremn and Darley (98, p. 58): "There is
probably no existing set of stated criteria for evaluating a personnel
program, or counseling function in particular that will fit all
evaluation efforts."

NHevertheless, it is desirable that appraisal studies of
existing services be undertaken. If mistakes are to be eliminated
they must first be discovered. If counselees are finding that certain
information is helpful, or if they need more help or desire a differ-

ent kind of service, this should be known.



Aeccording to Strom (71, pp. 168-169): "Sufficient time has
now elapsed since the end of the war to permit evaluation of the
manner in which the veterans are adapting themselves to their edu-
cational training... We need to obtain a carefully prepared factual
picture of the conditions which exist today. We need to know, for
instance, why 20 many veterans are changing their vocational ob-
Jectives. We should find out why many veterans are dropping out of
school or else falling to register.®

An attempt has been made in this study to acquire facts and
opinions that may be useful and of value to counselors and adminis-

trators in their efforts to improve counseling services and guidance

programs.,
The Yeed For Ouidance Services

The need of youth for vocational guidance services is being
recognised by guidance specialists and educational leaders throughout
the country. Large numbers of veterans and non-veterans are wondering
what they should prepare themselves to do. "Pinding out for whas kind
of work they are best suited is the greatest problem young people
today are facing" is quoted by Bell (11, p. 37) in Youth Tell Their

Story as an example of what a representative sample of young people
think concerning their own problems.

Young people often apply for work without lmowing the re-
quirements of the jobs or without knowing what kind of work they are

qualified to do. Myers (53) points out that many young people enter



wage-earning occupations by chance methods and with very little con-
sideration of their suitability. They also shift a great deal from
one occupation to another, often with little thought of the advantages
or disadvantages of the change. Bell reports a study of 4,000
applicants between the ages of 16 and 25 who had registered in the

St. Louis and Baltimore public employment offices in which it was
found that the majority of the applicants (10, p. 29), "... could not
be classiflied occupationally on the basis of elther work done or
training received... Practically all of the 16-year-old youth (99 per
cent) could not be so classified, and according to Project standards,
were in need of vocational counseling. Of all the l8-year-old youth
almost nine~tenths (87 per cent) clearly needed diagnostic study."
8ix out of ten of the 20-year-olds could not bs classified occu-
pationally on the basis of their training and experience.

Many young people aspire to professions and vocations in
which there seems to be little likelihood that they can find suc-
cessful employment. In a comparison of the actual with the preferred
occupations of employed youth, Bell found (i1, p. 132): "More than
five times as large a proportion of the employed subjects expressed a
desire to do professional-technical work as were found to be employed
in this field. kore than four times as many youth wanted jobs in some
kind of skilled labor as were found to be so employed. On the other
hand, almost four times as large a number were found to be working in

the semi-skilled occupations as preferred to be so employed.®
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Sparling reported an investigation in 1933, of the vocation-
al aspirations of 1,011 college students of long Island University.

He wrote (67, pp. 95-96):

1. The majority of the students expect
to enter vocations in which they will have an
intelligence handicap. Only 3L per cent of
them have chosen a vocation in which they have
& higher intelligence than that possessed by the
average person engaged in the vocation.

2. An astonishingly large proportion of
students, 37 per cent, are preparing to enter
vocations involving subjects in which their
grades are low. In many instances, they are
not selecting vocations in line with their
best school subjects.

3., Of the students who intend to be
physicians, 50 per cent do not have grades high
enough to admit them to a medical school in the
United States; of those who intend to be teachers
75 per cent have grades below 80 in the subjects
which they intend to teach; of the students who
have chosen dentistry 50 per cent will not be
able with their present grades to gain entrance
to dental schools in New York City.

4. Serious discrepancies exist between the
types of work the student likes to do and the
types required by the chosen vocation,

. L] . [ . . * » . . »

8. The dearth of information about the
professions chosen is striking. Eighty per cent
of the students believe they are going to earn
more than the average practitioner actually
earns. In general the least well qualified
person makes the largest estimate of his possible
earnings. Want of information is further shown
by the fact that only 7 per cent have the
knowledge which enables them to make comprehensive
plans for entering their vocations.

The problems youth face in selecting the vocations for which

they are best sulted and of acquiring the training essential for



success in them seem to be getting more difficult. Myers (53) says
that the need for vocational guidance becomes greater each year
because of rapidly changing economlic and social conditions. He points
to the enormous increase, during the past quarter-century, in the
number of occupations, each with its peculiar requirements and oppor-
tunities. Along with the increasing complexity of the occupational
world has come a decrease in the informal, unorganiged opportunities
for youth to become informed about occupations and their requirements.

The need for guidance to help young people solve their
problems satisfactorily 1s becoming increasingly apparent. Hamrin and
Erickson find evidence to support this statement in (33, p. 5) "...the
present maladjustment of students, the lack of intelligent planning on
the part of students, and the prevalence of pseudo-science in this
field." iyers (53, p. 80) writes: "With so much evidence of an in-
creasing need on the part of individuals for assistance in making the
transfer from school to occupational life the problem of providing
vocational guidance in a systematic, organized manner has become a
major social obligation."

According to Erickson and Smith (28, p. 1): "Guidance
services are clearly emerging as essential parts of every educational
activity." They point out that: W"As the school curriculum expands,
the need for careful selection becomes more important. As the adult
soclety becomes more complex, the need for information about that
society becomes more acute. As teachers attempt to individualisze

instruction, they need more and more information about pupils. As we



encourage youngsters to become more self-directive, their need for
information about themselves becomes more evident.® In their plan of

Education For All American Youth, the Educational Policies Commission

provide for guidance as (26, p. 39) “the keystone of the school
program.®

Despite the difficultiss, the obstacles and the cost, Bell
(10) believes the job of developing a national network of adequate
programs of occupational adjustment is well worth doing and that
(10, p. 8) ".,. it needs and deserves the united support of all the
agencies and all the individuals who are properly concerned."

There may be some who object to counseling on the grounds
that it may destroy individual initiative or interfere with the indi-
vidual's right of self-determination. This assumption is based upon a
false conception of guidance. The point of view held by guidance
leaders is well expressed by Traxler (78, p. 13) who wrote: "The
point will bear repeating that guidance as defined by those who ap-
proach the problem rationally implies first of all recognition and
understanding of the individual and creation of conditions that will
enable each individual to develop his fullest capactities and ulti-
mately to achieve the maximum possible self-guidance and security
both economically and socially. This concept of guidance epitomises
our democratic philosophy. It is as enduring ae democracy itself,
for basically it is democracy applied to the life of the school."”

For many returning servicemen, the problems of finding vo-

cations for which they were well suited and of obtaining adequate



training to prepare themselves for successful careers have seemed
intensified rather than alleviated by the time spent and the experi-
ences undergone while in the armed forces. School years were lost,
vocational training was interrupted, plans were changed or postponed.
Training acquired to fit a young man for an important assignment in
the armed forces did not necessarily qualify him to take an important
position in civilian economic life, even though the desire to hold
such a position may have been stimulated. Traveling around the
country from one army camp to another and often traveling abroad to
different countries seemed to add to the restlessness of some young
men and make it more difficult for them to settle down in civilian
life to the business of making a living or of preparing for a vo-
cation. For many men the years spent in the service added maturity
and valuable experience. Upon being discharged from the service, many
of them were anxious to assume the responsibility of making their own
way in civilian life., Por them the problem of selecting and preparing
for a vocation became more immediate and demanding. For those who
acquired service-connected disabilities radical change of plans was
often required. The situation was realized by Rogers (58, p. 10) who
wrote: "“The need for a counseling program exists not only while the
individual is in the military forces, but perhaps even more when the
inevitable period of demobilization, with all of its readjustments,
arrives. He must face, at that time, the pressing problems of finding
a job, of rebuilding family relationships, of becoming self-supporting,

of developing new social bonds. The experience of the last war
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indicated that in this situation, most of all, the individual needs a

type of counseling which can help him to become more independent, can
help him to leave the ordered life of the army where responsibility
can always be comfortably left to 'the one higher up,' and undertake

again the decisions, the choices, the responsibilities of adult life."
The problems facing the veterans were well stated by Scott

and Lindley (6L, p. 190):

The immediate and primary aim of veterans
of this war is security for themselves and
their families and a chance to pursue chosen
civilian careers. For some of these men and
women the course ahead is relatively simple.
They have Jobs which they want and can return
to, or they are anxiocus to resume partiocular
education or training that satisfies their
ambitions. However there are other individuals
among the veterans whose vocational plans are
not so well defined. Some are dissatisfied
with their former jobs. Some of them had never
planned a civilian career, and in fact, had no
other occupational experience than that gained
in the service. Many such persons are un-
certain what to do next, and cannot decide
whether to take further training or look for a
Job inmediately. A great many are disabled
and unable to take up their former occupations
or to prepare for the occupations they once
considered. For the great majority knowledge
of jobs and employment flelds has been sub-
ordinated to the performance of military duty
for three or four yeara. These veterans have
lost contact with the civilian world of work
and in readjusting to eivilian life must
become oriented to vocational trends and the
exlsting employment situation as they relate
to their occupational adjustments. Inasmuch
as a wartime emergency demanded that the
nation mobilize and train millions of men
to become successful fighting units, peace
time demobllization places upon the nation
a heavy obligation to assist these veterans
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in a satisfactory conversion to their rightful
civilian status with careful regard for their
educational and occupational adjustment and
their related social and emotional problems.

The Advigement Program

The United States Congress responded to the needs of veterans
of World War II by the enactment of legislation to provide for their
rehabilitation, education, and training. Public Law 16, passed by the
78th Congress and amended by Public Law 268 by the 79th Congress,
provides for the (64, p. 190) *... vocational rehabilitation of any
eligible veteran who has a pensionable disability and who is in need
of vocational rehabilitation to overcome the handicap of his disa-
bility.® Under the provisions of this statute a veteran must receive
counseling provided by the Veterans' Administration before training
can be undertaken.

In 19L4L, the 78th Congress passed the Servicemen's
Readjustment Act, commonly referred toc as the "G. I. Bill of Rights.®
This law, Public Law 346, as amended by Public Laws 268 and 190 by
the 79th Congress, provides (6L, p. 190) "... for the céucatio;QQr
training of any eligible veteran regardless of whether or not hokgg; P
discharged from the service by reason of a service-~incurred disa- v
bility." Every veteran eligible for education or training under this
law is entitled to the guldance services if he requests it. Scott
and Lindley (6h, p. 190) write: "The Federal legislation providing

vocational rehabilitation, education, and training for veterans of
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World War II has been placed upon the administrative agencies and edu-
cational institutions responsible for carrying out the program an
obligation to develop advisement and guidance services on a scale
never before contemplated... At no time in the history of the .
guidance movement has such an ambitlous program been conceived or put
into operation.®

Concerning the counseling of veterans under Public Law 16
and Public Law 346, Geﬁeral Omar N. Bradley sald (16, p. L48):

"I would like to emphasize the need for good counseling service. It
will be very helpful to the veterans 1f they can have capable as-
sistance in planning thelr programs of study. In this connection it
should be borne in mind that most of the student veterans have little
or no work experience... Those responsible for vocational counseling
should be well equipped to render this service and they should have
ample time for each student... Advice will be sought on many personal
problems as well as on educational matters.”

To assist in the tremendous task of furnishing professional
counseling services to the veterans, guidance centers were established
in educational institutions, principally colleges and universities.
By June, 1946, 250 centers were in operation and contracts were being
negotiated with other educational institutions. It was estimated
(6L4) that the number of guidance centers would eventually increase
to over 400.

Under contracts between the Veterans' Administration and the

educational institutions (6L, p. 192), "... various types of technical
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and professional counseling services are provided by the institutions.
The types of services rendered by the institutions vary according to
the counseling facilities available, some colleges furnishing psycho-
metric services only, while others furnish complete counseling
services including interviewing, psychological testing, vocational
and educational counseling, and personal adjustment counseling."

The primary objective of the counseling service was to assist
the veteran (6L, p. 193) "... in selecting an employment objective or
educational goal and the training courses best suited to effect his
readjustment to civillan life, having special regard to the importance
of occupational adjustment as a factor in this process.”

The counseling varied in complexity according to the indi-
vidual case. According to Scott and Lindley (64, p. 193), "counseling
of veterans...cannot be done adequately by strict adherence to time
limits for the handling of each case or by ignoring in pertinent
instances the assistance of the soclal worker or the psychiatrist or
by failure to make follow-up studies in complex cases."

The point of view of the Veterans' Administration regarding
counseling and the recommended steps in the counseling procedure are

discussed in the Manual of Advisement and Guidance (63). Their

approach to the problem (63, p. 1) "... is predicated upon the
principle that the best way of helping an individual in regard to
this important matter is to give him the information and advice which
will prepare him to be his own guide. The term 'vocational guidance!
as used by the Veterans Administration, is qualified so as to imply
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that counseling and guldance functions will be performed in such a
manner that every declsion respecting the choice of an occupational or
educational objective under the Veterans Administration!s procedure,
will be made by the veteran concerned after he has been provided the
best information available to help in solving the problems confronting
him. Under this procedure, therefore, no guides will step to the
front with a predetermined plan for any veteran and say to him arbi-
trarily 'here is the course, follow as 1 direct.’"

The principal steps that should be followed in the counseling
procedure were outlined in the Manual (63, pp. 2-3) as follows:

a. The first step, which continuously
parallels all others, is to assemble and organise
occupational information covering the nature of
the work done, the training requirements, the
working conditions, the employment requirements
and outlets, with respect to the occupations
comprising the fields affording employment for
the disabled and the non-disabled. This step
includes also systematizing information as to what
educational and training facilities may be utilized
to prepare persons for meeting the employment or
educational requirements essential to attain their
occupational or educational objectives.

b. The next step is to make a Survey of the
Individual for the purpose of ascertaining through
recognized counseling techniques the veteran's
interests, aptitudes, attainments and personality
traits which have the greatest significance in de-
limiting the cocupational fields and educational
pursuits in which the veteran may have the greatest
possibility of success, considering particularly
the limitations imposed by any physical or mental
disabllity. The counseling technigues, of course,
include interviewing, the review of school and
training records, the survey of work history
and the use of objective tests.



¢. Having the information regarding the
occupstional requirements and training
facilities, on one hand, and the information
respecting the vetersn's potentialities and
attainments, on the other hand, the next step
ia to make a direct application of the one to
the other...

d. Another step in the Counseling
Procedure is to provide such personal counseling
as is necessary to guide the veteran in making
intelligent use of elinical and professional
services available to him through the Veterans
Administration and other agencies for the purpose
of assisting him in making and maintaining the
mental, emotional and social adjustments
essential to the attainment of his objectives.

The Counseling and Testing Bureau

The Counseling and Testing Bureau at Oregon State College was
established under contyact with the Veterans' Administration and
began operation as of January 1, 19L§.

The Veterans' Administration offices were located on the
ground floor of Education Hall on the college campus. The offices of
the College Counseling and Testing Bureau were on the second floor in
the same building. Later fhe offices were moved into quonset huts on
the campus near Education Hall. The offices of the Veterans' Adminis-
tration were in one quonset hut and the offices of the Counseling
Bureau were in another one adjacent to it.

A veteran who desired vocational rehabilitation under
Public Law 16 or educational or vocational guidance under Public
Law 346, applied by letter or telephone or in person to the Veterans!'

Administration. An appointment was made for him and a
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"Rehabilitation and Education File" was prepared for his case. In his
file were placed pertinent papers from his service record, abstracts
of medical and social data, and a copy of his Veterans Administration
Disability Rating Sheet if the veteran was disabled. Transcripts of
schoocl records were included when available.

The veteran was referred to the Counseling and Testing Bureau
by the Veterans' Administration. When he reported fer counseling he
was introduced to the advisor who had been assigned to his case and
who had usually had opportunity to review the material in the
counselee's Rehablilitation and Education File.

The counseling service usually consisted of three parts:

(1) the initial interview, (2) the testing program, and (3) the
final interview. .

During the initial interview the advisor secured factual
data concerning the veteran's family status, employment status,
preference for employment or training, work history, vocational out-
look, and other information and recorded it on "The Individual Survey®
form. Toward the close of this interview a battery of tests was
selected and the veteran was referred to the psychometrist for
testing.

After the tests were administered and scored, the test re-
sults were transferred to the advisor. A second interview was held
with the veteran during which the test results were interpreted to
the veteran and discussed with him. During this interview the veteran

was helped to relate the test data and personal history information
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to possible vocational opportunities and plans. After discussion of
the various factors, including occupational information, the veteran
usually selected a vocational objective. The vocatlional objective and
the steps needed to reach an acceptable goal were often discussed at
considerable length.

The selection of the vocaiional objective was made by the
counselee. The function of the advisor in this process was to find
and organize and interpret facts that would help the veteran make a
satigfactory declsion as to his vocational future.

This is 3 very brief and general description of the counsel-
ing process as it usually took place. The process varied from one
case to another, as each one was handled on an individual basis.

There was no "one battery" of tests to be taken by everyone, but the
tests were selected to fit the particular individual and situation.
Ulually'tso counseling and testing process was spread over a period of
several days but sometimes it was accomplished in a little more than
one day. In other cases parts of many days over a period of weeks
were required.

At the conclusion of the final interview the veteran was
referred back to the Veterans' Administration for processing of his
papers and, especially in the case of veterans under Public Law 16,
fopr approval of his plans and for help in being placed in suitable

employment or training.
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The Need for Evaluation Studies

At the time this study was undertaken no follow-up study of
the counselees of the Counseling and Testing Bureau at Oregon State
College had been made, Very few evaluative studies of the veterans
counseling centers in the country had been made and published.

Failure to make evaluation studies and to discover the out-
comes of different methods and techniques encourages the multipli-
cation of quack counsslors and agencies. Super (7h, p. Ll) writes
that in some cities ®,.. these quacks have recently increased their
staffs in order to handle increcased business.® In a recent paper
read to a group of guldance specialists interested in trends in
student psrsonnel work, especially at the college level, Strom (71,
p. 167) suggested that ®... now would be the copportune time to
scrutinigze carefully our counseling services in order to find the
shortcomings and take the necessary steps for improvement."

The lack of any systematic comprehensive follow-up was given
by Palmer (55) as a fundamental weakness of the program at the
Cornell Guidance Center. He concluded (55, p. 185): "A weakness
especially marked to those engaged in the program are the lacks
arising from the absence of a large scale and comprehensive research
activity... Considerable effort should be expended to determine how
effective the present program is and in what ways it might be im-
proved.” In a study of veterans who were counseled at the University

of Pennaylvania, Brown (17, p. 212) concluded: “This study indicates
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that this Center needs more detailed follow-up investigations and
that other veteran counseling agencies might consider making similar
studies.”

Darley and Marquis made a survey of the problems and activi-
ties of veterans' guidance centers. After listing the types of
problems most frequently mentioned they wrote (23, p. 115): "To make
sure that the job 1is properly done, at least two types of investi-
gations are necessary; a field study, probably by the V.»A. itself,
of the men and women who have been served at the guidance centers; a
continuing and more intensive study of the operation of the clinics
by personnel of competence in the techniques of guidance.®

The American Council on Education appointed a committee to
make a study of disabled veterans in colleges and universities (3).
Funds for this study were made availlable by the Disabled American
Veterans, a veteran organisation devoted to the welfare of disabled
veterans. The study was made by skilled interviewers working with
uniform instructions. Their findings were based on the responses of a
selected sample of veterans attending all types of colleges located in
all sections of the country. One of the major purposes of this study
(L) was to stimulate local studies on the various campuses.

Information acquired through an appraisal study may be
useful in many ways. A follow-up of counselees is essential if they
are to be continuously assisted to make adjustments and progress.
Follow-up data may be a means of providing present counselees with

occupational and trailning information and may be used as a basis for
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revising counseling methods and procedures. Some values that may be
obtained by evaluating guldance procedures by the follow-up method
are summarised by Bell (10, p. 82) who writes:

Effectiveness of placement service,
training, and guidance may be tested by a
considerable variety of “follow-up" studies
and services. Farsighted school adminis-
trators will conduct these studies to
discover the geographical and occupational
distribution of their recent withdrawals
and graduates, in order more intelligently
to plan curriculum changes. Principals of
vocational schools will eonduct similar
studies to determine the extent to which
their former pupils are actually employed
in the kind of work for which they were
trained. And placement offices will follow
up the young applicants they have sent out
to jobs in order to test the appropriateness
of their referrals.

Follow-up studies are the acid test
of the effectiveness of an occupational
adjustment program. Without such tests, it
is difficult to imagine how repetition of

mistakes can be avoided or how continued
progress can be made.

Limitations of the Study

The present appraisal is based upon the responses of veterans
to questions about themselves and about. the advisement program.
Some of the information, such as the present status of the veterans
and their present plans, can be accepted as more reliable facts than
can judgments upon conditions as they are remembered from months or
years ago. Wrenn (95) suggests that both types of information should
be sought but that they should be interpreted with different degrees
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of caution. The great majority of veterans were cooperative and
willing to supply information, reveal their plans and attitudes, and
discuss the Counseling and Testing Bureau freely. Many of them ex-
pressed pleasure that a follow-up study was being undertaken and
suggested that more such studies should be made.

All of the veterans who had an advisement at the Counseling
and Testing Bureau were not contacted. The sample was confined to
some of those who were living in Western Oregon and could be located
for interviewing during the time the interviewing was being done.

Of the total number of veterans who had been to the Counseling Bureau
and had an advisement, a greater percentage of those attending school
at Oregon State College were interviewed than of those who were not
attending Oregon State College. This was because they could be
contacted for interviewing more readily and with less expense.
However, 160, or 12 per cent of the counselees not attemding school
at Oregon State College, were followed up and interviewed. Two
hundred and fifty-five, or 29 per cent of the counselees attending
school at Oregon State College, were followed up and interviewed. It
is felt that the total sample of L15 counselees was sufficiently
large and representative to be fairly reliable.
| The offices of the Veterans' Administration and the Counsel-
ing and Testing Bureau were located within elose proximity of each
other. The veterans entered both offices and talked with employees
in both offices. There sesmed to be & tendency on the part of some

veterans to consider everything that took place in both offices as
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part of the advisement. In some cases experiences with the Veterans!
Administration employees seemed to influence attitudes toward the
Counseling Bureau. The distinction between the two offices was
pointed out and counselees were asked to consider only the advisement
program carried on by the College Counseling and Testing Bureau.
However, because of the close relationship, the attitudes toward the
Counseling Bureau may not always have been separated from the atti-
tudes toward the Veterans' Administration.

The files of the Veterans' Administration were not used in
this study and information contained in them is not included.

One of the major limitations of a study made by personal
interview is the degree to which information based upon opinion
represents the true situation, and the accuracy with which opinions
are revealed and recorded. Conclusions based upon information ob-
tained in this menner must be drawn with caution. Objective infor-
mation about the degree of success of the client before and after
counseling would be helpful in appraising the value of the counseling.
However, many of the veterans had not attended college prior to the
time they had an advisement and others had served in the armed forces
since their last quarter of college work. Some of the veterans had
entered ﬁpon on-the~job training programs, in which part of their
income was paid by the government. Other veterans were starting out
in business for themselves or taking up farming. Because of these
complications and the difficulties involved in establishing a

suitable criteria for “success" in school and on the job, grades in
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school and sucsess on the job before and after counseling were not
used as additional criteria for appraising the counseling service.

It cannot be stressed too strongly that this study repre-
sents only one aspect of an appraisal of the Counseling Bureau. The
criteria is the value placed upon the work of the Bureau by the
counselees themselves. It is recognised that this is a composite
estimate only. It gives an over-all picture of the opinions of
counselees regarding the effectiveness of the counseling program.

' However, as pointed out by Erickson and Happ (27, p. 38), "... it
furnishes one of the most important criteria by which the success of
the effectiveness of a guidance program can be evaluated." Ad-
ditional studies, using other criteria, together with this follow-up
of counselees, would furnish additional information that would give
a more complete appraisal of the Counseling and Testing Bureau.

There ware a large number of veterans attending Oregon State
College who had not been to the Counseling and Testing Bureau to have
an advisement. The question arose: Why did not more of the veterans
who were entitled to the service under the G. I. Bill take advantage
of 1t? A questionnaire card was malled to a sample of 800 of these
veterans (21 per cent of the total) to help answer this question.
Replies were received from 352, or 59 per cent‘of the sample. The
extent to which the responses of this group were repressentative of
the total group is not known because any bias that}nny have been held
by those who did not respond to the questionnaire could not be
determined.



CHAPTER II
REVIEW OF LITERATURE RELATING TO THE PROBLEM

There has been so much written on the subject of guidance
-programs and their evaluation that it seemed desirable to make a
selection of the materials to be reviewed and to include only those
closely related to the problem of this study. This review of
literature, therefore, includes a consideration of the problems in-
volved in making evaluation studies of guldance services; the methods
of evaluation; and a review of studies thet have used the follow~up
of counselees technique. Included in the follow-up studies reviewed
are some made of students at both the secondary school level and the
college level, and also of caunseleés who were not attending school

at the time of their advisement.
The Problem of Evaluation in Guidance

The Need for Evaluation Studies. Vocational and educational
counselors know far too little of the results of their labors.
Coe and Habbe (18, p. 338) suggest that they are generally "... s
preoccupied with the day-to~day routine of counseling and office
duty that they neglect matters of research and evaluation." This
was true of counselors in V. A. Counseling Centers. The influx of
veterans into colleges and universities and the rapid increase in
the number of counseling centers caused a shortage of well qualified

counselors to handle the greatly increased work-load. Counselors
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often worked under pressure because of the number of cases handled
and the number of veterans waiting for an advisement. There seemed
to be little time for evaluation studies.

In addition to the lack of time for evaluation, there is a
tendency for guidance workers to install a new method or regulation
and then, as Wremn (97, p. LO9) aptly says, "trust in God that it
will prove to be all that we expect of it." Wischner and McKinney
(93, p. 180) suggest in a recent review of the status of counseling
that "... since there has been an introduction of new methods without
adequate evaluation of the old, it would seem desirable to take
stock +.." In a critique of the guldance movement, Wrenn (97, p. 409)
says: "... a2 constant check must be made upon what has been done so
that procedures can be changed in the light of what is learned... no
large claims as to the value of these new procedures should be made
unleas there is at least some objective proof.m

Progress in counseling and in guidance is dependent upon
research. This is pointed out by Rogers (57) and by Williamson and
Bordin (86). At a conference of the National Vocational Guidance
Association (54, p. 776) it was concluded: %Even if finished re-
search is not possible, the accumulation of accurate data is an
obligation that every educational and vocational guidance worker
owes to the ultimate success of the work.

The relative importance of various types or lines of investi-
gation was studied by Kefsuver and Davis (41). After reviewing the
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investigations in guldance published in five selected magazines they
listed ten lines of investigation in which research seemed most active.
The ten lines of investigation were listed on an inquiry form and
subtmitted to professors of guidance and directors of guidance services
with a request that they indicate on a five-point scale their judgment
concerning the importance or need of different lines of investigation
in guidance. Returns were received from fifty-one professors and ten
directors of guldance. The judgments by these specialists in guldance
as summarized by Kefauver and Davis (41, pp. 17-18) are quoted below.
They give strong support to the need for evaluation studies of
guidance services.

l. Professors and directors of guidance
thoroughly support the contention that there is
need for measures of effect of guidance service,
next in importance being the investigation of
occupational conditions and opportunities.

2. Directors of guldance attached largest
importance to the proposition, "Measure results
obtained by existing programs of guidance.™
Professors of courses in guldance attached
largest importance to the suggestion: "Set up
well-planned programs of guidance, follow a group
of students through this progrem, make complete
records at each step or grade level, and mske a
careful measure of the results obtained by this
well-planned guidance service."

3. Professors of guidance widely vary among
themselves as to types of investigation needed in

guidance--a variance partly to be explained by the
type of activity other than guidance in which they

are engaged.
A review of research literature deeling with guidance through
group activities was made by Adams, Bemnett, Berg and Johnson. They

found (1, p. 184): "... evidence of growing recognition that adequate
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guildence of individuals requires the provision of suitable envirommental
conditions and of planned opportunities for learning with respect to
personal development and adjustment closely interrelated with counsel-
ing.” They suggested thet contimued investigation is needed in the
following areas (1, p. 190):

l. Evaluastion directed toward analysis
of what guidance activities can best be con-
ducted thru individual counseling, thru General
Education, and thru group instruction by
specially trained guidance workers.

2. Investigations of the requisites as to
training, experience, and personal qualities
for teachers and personnel workers who participate
and lead in instructional and other group
aspects of guidance,

3. Study of the contributions from other
disciplines, such as group psychotherapy, to
the development of more functional group
guidance programs for all students.

Tyler (79), says that a completely adequate program for
appraising student persomnel services has not been developed. He dis-
cusses three major reasons why they need to be evaluated (79, pp. 291~
292)1

In the first place, a comprehensive and
periodic appraisal provides information
essential to intelligent guidance of the person-
nel activities. This periodic appraisal will
reveal certain points where the services are
not effective. The intelligent direction of
the program requires such information periodically
obtained so that the services may be continually
modified to make them increasingly effective.

ees A comprehensive and careful plan of
evaluation should provide a check on the
validity of the basic foundation of the
persomnel program,
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A third purpose for evaluation is to
glve confidence to the personnel staff...
An adequate plan of evaluation can provide
data regarding the effectiveness of the
personnel work and this in turn can give the
staff confidence based on evidence of
results. This type of morale is essential
to the finest fruition of the personnel
program.

The Value of Evalustion Studies. Some values of attempts of
evaluation studies are discuased by Kefauver and Hand (43). They point
out: (a) that extensive claims for guidance programs are often made
on a flimsy basis; (b) that defining problems which still exist makes
the guidance service more definite; (c) that evaluation studies drive
home, in most situations, that only a beginning has been made toward
serving guidance needs; (d) that to find that the program is not
adequate should support the demand for a more adequate service.

According to Schneidler (61, p. 123): ™There are great
differences among the Veterans Administration guidance centers in the
services being rendered to veterans and most of these differences can
be attributed to differences in quality of leadership and of assigned
personnel." A follow-up of counselees and other types of evaluative
studies in which counselors participated could serve a useful purpose
as part of the in-service-training program for center personnel and
might furnish significant informstion for revisions and improvement in
the advisement progrsm. According to Hawkins, Jager, and Ruch (34),
such methods have not been put to work to a sufficiently large extent.

The place of follow-up sctivities in guidance service was

discussed by Zeran (99). His suggestions were oriented toward the
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secondary school program but apply equally well to other situations.
To quote from Zeran (99, p. 294):

One of the essentisl phases of a guidance
program is the follow-up study. A study of the
problems and experiences of former pupils will
provide pertinent data relative to:

l. The number of pupils entering and

pursuing higher education,
2., The occupational distribution of

those who have entered employment.
3. The number employed, by whom
employed, and entry ages,
L+ The approximate beginning
salaries of workers.
5. The types of training pursued.
6. The training needed to secure & job.
7. The type and amount of supplementary
training needed to hold or progress
in the present position.

Such a follow=-up may well be utilized as the
focal point in the development of a guidance
program. The information thus secured is both
objective and factual, --as such, its implications
for guidance activities and the curriculum are
practical and effective.

Erickson and Happ (27, p. 38) believe that the value of the
guidance program ... can be discovered only through a study of the
vocational and life histories of those guided. If a guidance program
has any value at all, it should facilitate the vocational progress of

the individual and his readiness to assume the wider responsibilities
of living."

Difficulties of Evaluating Guidance Services. Guidance is
concerned with the adjusiments of individuals to life situations,

vwhich makes its evaluation very difficult. Human nature is complex
and maeny factors enter into life situations which
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cannot be experimentally controlled. Thus the problem of evaluating
the contributions of guidance to human adjustments becomes a very
complex one.

According to Kitson and Stover (45, p. 150):

Guidence evades exact evaluation. One
reason for this is that it deals with problems
of great complexity; the vocational adjustment
of an individual involves such diverse factors——
physical, psychological, social, and economic--
that it is difficult to secure quantitative
evidence relating to all.

Another circumstance that impedes the
desired measurements is that vocational guidance
demands, for its fruition, the passing of years.
Directed as it is toward an adjustment sometime
in the future, its effects can not be seen until
a long period of time has elapsed and the
individual has passed from under the observation
of the individual or agency that gave the
guida.nce.

Still more perplexing is the question,
What shall one use as a criterion (unit of
measurement) in determining the adequacy of the
adjustment of an individual? The criteria
commonly used are earnings, quantity or quality
of output, rate of promotion, length of time on
the job, estimates of employers, and the like--
all obviously imperfect,

Viteles says the chief difficulty with the techniques em-
ployed in guidance evaluation is that the problem is oriented as one
of static relationships. He suggests that investigators must change
their orientation and (81, p. 966) "... supplement the statistical
analysis of isolated variables by methods that permit an exemination
of the dynamic interrelationships among the very many diverse factors
making for success or fallure..." He belleves that investigators in

the field of guidance tend to (81, p. 963) "... overlook or under-
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estimate the truly complex problems involved in the definition of suc-
cess or failure in setting up criteria for the evaluation of guidance
programs... Vocational success or adjustment is an integrated whole
composed of subordinate parts combined in a dynamic functionsl pattern.™

Kitson and Crane (44), reviewed the attempts to measure the
results of vocational guidance between 1932-37. They found that
guldance workers continued to maintain an interest in evaluating the
success of their efforts but that the evidence brought to justify them
was insignificant when compared with the momentous aims of vocational
guidance. Part of the inability to evaluate the effectiveness of
guidance was attributed to three main difficulties: (a) the difficulty
of maintaining contact with cases until they are settled occupational-
ly; (b) the lack of a satisfactory criterion of occupational adjust-
ment; (c) the ultimate values of vocational guidance lie in the
spiritual realm and so cannot be reduced to quantitative expression.

Williamson and Bordin (88) say that evaluation of vocational
and educational counseling is in its infancy. They point out that the
tremendous growth of counseling activitlies has far outstripped the
efforts of research workers to measure the outcomes. Concerning the
problem of evaluation they write (88, p. 434):

A major source of difficulty in evaluation
is the uniqueness of the counseling problems of
each student. Every student presents a unique
combination of adjustment problems. Moreover,
the outcomes of counseling differ radically in
terms of these different adjustment problems.
At present we have not constructed common
yardsticks appropriate to these unique combi-

nations of problems and outcomes. Thus
evaluation becomes more truly a process of
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enuneration in terms of broad categories
rather than of measurement. This enumeration
should be in termms of a series of categories
so defined as to indicate the degree to
which satisfactory adjustment results from

counseling.
Reference to the complex nature of the problem involved in

evaluation studies was made by Wremn in his treatment of the evaluation
of student personnel work. He wrote (97, p. 411):

In the conduct of evaluation studies
there are such specific difficulties as:
satisfactory criteria of sdjustment; the
obtaining of comparable conitrol groups;
securing an adequate sampling for follow-up
studies and proof that the results found are
demonstrably due to guidance procedures. Ome
might sum up the involved nature of careful
research on the outcomes of personnel work by
stating that three sets of complexities prevail:
(a) the complex of characteristics and back-
ground factors in the personality of the student:
(b) the complex of counseling procedure and
influences, and (c) the variety of factors that
enter into any comprehensive criterion of
ad justment.

Difficulties involved in evaluation studies were pointed out
by Willismson and Darley (91, pp. 251-252) as follows:

There is always a multiplicity of factors
in each case which produces the uniqueness
itself and also mskes for greater difficulty in
adjustment and evaluation. Because of the
multiplicity of these case factors, it is
necessary to evaluate, by measurement or
Judgment.,, the effectiveness of guldance on the
basis of a multiplicity of eriterla., We need
many yerdsticks to determine progress in
adjusting individual cases. We need & valid
yardstick for each type of problem and
adjustment, In the absence of yardsticks we
are forced to evaluate by means of judgements
as uniform and reproducible or verifiable as
possible.
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Some of the reasons why control groups had not been used in
evaluating the work of the testing bureau st Minnesota were given as
follows (91, p. 252):

The question arises, why has no use
been made of the technique of control cases,
either in the preliminary studies of the
testing buresu or in the revised procedure?
It is difficult, if not impossible, to secure
matched controls of cases not given advice
by the bureau. One might match on the basis
of sex, age, college, and intelligence, but
one cannot match on the important factor of
problem-mindedness of the student,

Some of the reasons why more follow-up studies by interview
are not made may be indicated by the following quotation from Traxler
(78, pe 320). "Interviews are time consuming and costly and are
seldom practicable in the case of individuals who have left the
community, but more detaliled and perhaps more accurate information can
be obtained in this way then by means of questionnaires."™

The evaluation of guidance is not a terminal process. It
should bewas contimious as the development of the program itself,
for it is a prerequisite to progress. According to Froehlich
(31, pe 16): "Variations in the findings of evaluative studies
suggest the necessity of evaluating counseling done under a wide

variety of conditions.®
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Methods of Evaluation

There have been many methods used in evaluation studies of
guidance programs. Some have used a single criterion, and others
have used several criteria in different combinations. Kefauver and
Davis reviewed the investigations published in five selected magazines
during the five years previous to 1932. They summarized their
findings as follows (41, p. 17):

More than half (24,3) of the 461 articles
on guidance offered during the last five years
in five educational magazines are descriptions
of guldance practices in schools or in
business or in industry. The next in frequency
(60) is the measurement of characteristics of
individuals, followed closely by articles
dealing with occupations. Other types are
treated infrequently.

In 1934, Kefsuver (40) and Kefauver and Hand (43) summarigzed
the types of evaluation studies that had been made and published. The
following list indicates the types of investigations made (40, pp. 520~
521,) 3

l. Measurement of the need for guidence.

2. Analysis snd description of practices with relation

to objectives in guidance.

3. Comparison of practices in school with a "Standard™

program,

L« Comparison of characteristics of pupils before and after

experience in guidance. |

5. Measurement of characteristics of pupils after having had

the advantsges of guldance.
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6. Comparison of characteristics of pupils under various
types of guidence service.

7. Comprehensive investigetions which follow a group of
pupils through a well-planned progrem of guidance and
makes careful measurement at each grade level.

The last type of investigation listed was rated by college

professors as the kind most needed (43). Kefauver observed (40,
pPe 525)1 WExtended investigations aimed at the evaluation of guidance
require time and money."

Williemson and Darley, in their book on student personnel

work, published in 1937, have this to say about methods for evaluating
guidance (91, p. 250):

There would seem to be four possible
methods, with four corresponding criteria, for
evaluating college guldance work. The first
is the case-work method, in which the indi-
vidual cases are described and evaluasted by
common~-sense judgment regarding the adjustments
brought sbout... The second method and its
corresponding criterion pertain to
scholastic adjustment... The third method
involves a recording of the student's satis-
faction with the diagnosis made in guidance
and with the advice and counseling. Much
could be said in favor of this eriterion and
this method since, without this feeling of
satisfaction, the student may not carry
out the recommendations of the counselor
enthusiastically and effectively. The
fourth method is somewhat similar to the
third and has to do with the change and
develoment of attitudes toward the
vocational problem.
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Kitson and Stover (45), after summarizing published studies
which attempted to measure the effectiveness of vocational guldance,
reached the following conclusions (45, pp. 158-159):

It will be observed that the thinking
of investigators is following three trends.
One group advocates examining an entire plan
of vocational guidance in the light of its
conformity to certain standerds. A second
type of investigator would evaluate an entire
school plan in terms of the activities of
pupils who have passed through the school
system, By far the greatest number of investi-
gators, however, have made intensive follow-up
studies of individuals who have been definitely
guided. This last is undoubtedly the most
expensive method, but it surely leads to the
most clear-cut results, since it confines the
investigation to a limited area where the
conditions are known. Even with the limitation
to individusl cases, however, the complexity of
each individual's circumstances increases with
the years of his vocational progress, and so
many extraneous factors are involved, that it is
difficult to determine which results can
properly to attributed to the vocational
guldance given some years previously.

Williamson and Bordin (90), pointed out in 1941 that evalu-
ation investigations in guidance had taken one of three approaches

(90, pe 6):

First, there is the approach which
clings to traditional statistical methodology
in utilizing only those criteria that are
objectively quantifiable. This approach is
based upon the premise that a straight-forward
statistical analysis of such data as grades,
years in college, number of jobs held or wages
earned, are sufficient criteria for evaluation
experiments. Second is the approach which
utilizes non-statistical case study methods
of evaluation. The third approach attempts to
avoid the objections to the other two methods
by using various objective and systematically
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derived criteria which are combined by
means of impartial judgmental treatment
in contrast with statistical summations.

Evaluation studies of guidance, according to Williamson and
Bordin (90), have used the following criteria: (1) academic
achievement, (2) educationsl and vocational choices, (3) cooperation
with the counselors, (4) the student's satisfaction, (5) satisfaction
with a job, (6) success on a job, (7) quality of case work, (8)
predictive efficiency, (9) composite criteria. Each of these criteria
was discussed and found to be a partial criterion (90, p. 17) "...
since none of them was assumed to be evaluating all objectives of
counseling.” Williamson and Bordin suggest the use of a ™judgment
criterion™ "..,. by means of which the adjustment of the student is
estimated in terms of his original problems and any of the available
data, including the part criteris.”

The use of a "qualitative judgmental scale™ for evaluating
guidence was made by Williamson at Minnesota. The method is explained
by Williesmson and Bordin (89, p. 275) as followss

In the search for a criterion which
would avoid the loss of information inherent in
specific criteria appropriate to each indi=-
vidual student, Williamson has used a qualitative
judgmental scale. His method involves the use
of independent Judges who classify cases upon
the basis of complete counseling data supplemented
by data collected in follow-up interviews
concerning adjustment subsequent to counseling.
The judges were trained in counseling but were
not themselves involved in the counseling
processes being evaluated. From independent
readings of the case notes and follow-up
interviews the judges arrived at pooled

estimates of the degree of adjustment
achieved by each student. A degree of
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systematization was achieved by a manual

in which each of the categories of adjustment
was carefully defined in terms of the kinds
of eriteria that might be pertinent to the
general objectives of the counseling.
INlustrative cases were included in the manual
to assist the judges in making their clessi-
fications of student cases. It must be
recognized that this judgmental eriterion of
the outcomes of counseling is a gross measure
of the effectiveness of counseling. But in
the present state of our knowledge it

appears unlikely that more definitive

studies can be attempted without recourse

to such artificial methods as to render the
results meaningless.

The use of a "judgment criteria™ was not considered by
Williamson and Bordin as more than a gross measure of the effectiveness
of counseling. They point out that (90, p. 20): ™... evaluation must
necessarily be a long-time process, involving a great deal of experi-
mentation with different methods." They draw the following con-
clusions concerning the evaluation of vocational and educational
guidance (90, p. 22):

l. All avallable methods of evaluation
have weaknesses,

2. Composite criteria which avoid arithme-
tic combinations of the part-criteria are at
present least open to question, although still
being crude measures.

3. The problem of securing sufficient
data without doing violence to the concept and
practice of counseling is a real one. Involved
also are the inadequacy and incompleteness of
most avallable case records.

L« The proper time interval to use for
evaluation is extremely important becsuse of
the possible relationship between the interven-
tion of confusing factors and the length of time
between counseling and evaluation.
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5. The methods used for validation of
diagnostic and prognostic tools (e.g., tests)
may not be applicable because of the uniquenesa
of each counseling situation. Stated another
way, the methods of studying students in general
may not be applied to the study of individual
students with particular problems.

6. An impediment to more exact evaluation
is the inability to control conditions for an
adequate test of counseling recommendations.

Berdie (12) sought to determine how consistent different
counselors were in making judgments about vocational choices and what
factors were instrumental in their arriving at those judgments, The
Judgments were based on the same materials contained in the case
folders of students who had been counseled at the Minnesota Testing
Bureau. It was found that (12, p. 53): "In making judgments
regarding the appropriateness of students! vocational choices, trained
counselors agree with the original judgment 84 per cent of the time."

Three broad approaches or methods to be used in evaluation
studies were outlined by Wremn (97, pp. 411~412):

The first of these might be called the
logical or survey method. The needs of students
are determined and appropriate services installed
to meet these needs. Or the objectives of the
institution are studied and checked against the
procedures and facilities that now exist...

The second method could be called the experi-
mental cross-section approach. If one group has
been exposed to study-habits assistance, for
exsmple, and another has not, the differences
between the two groups at the end of a stated
period is accepted as the outcome of counseling.
The use of control groups for such short cross-
section studies is praiseworthy, but the difficulty
of controlling all variables but the one being
studied is well-nigh insurmountable...
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The third method might be called the
developmental. Two characteristics of this
method are significant. The activities of the
student or students are followed over a con-
siderable period of time in order to determine
the permanence of whatever changes have tsken
place...the total adjustment or behavior of
the individual is observed over a period of
time thus eliminating conclusions drawn from
& study of fragments, both cross-sectional
and verticsl...

In 1949 the U, 3. Office of Education published a review of

the literature pertaining to evaluating guidance procedures under the

authorship of Froehlich (31). The review was organized into seven

sub-sections and the evalusative studies were deseribed under these

headings:
1.
2.
3.
ke
5e
6.
Te

External criteria, the do~you-do-this? method.
Follow-up, the what-happened-then? method.

Client opinion, the what-do-you~think? method.
Expert opinion, the "Information Flease® method.
Specific techniques; the little-by-little method.
Within-group changes, the before-and-after method.

Between-group changes, the what's-the~difference? method.

Froehlich concluded that on the basis of his review of pub-

lished studies, no one method of evaluating guidance procedures could

be identified as the best method. He pointed out the need for further

research to discover the relative efficiency of methods and recommend-

ed that comparative data be obtained on criteria which have been used

or proposed.



Woodsworth (94) made an evaluative study of the guidance
services in five northern California county offices. Criteris for
appraising the county offices services were based on the following:
(a) theoretical considerations in the general field of guidance, (b)
indications of trends in county office guidance work as revealed by
periodicals and reports, (¢) impressions gained through interviews
with county office personnel. Woodsworth concluded that longitudinel
studies of children to determine the effect of guidance services on
their adjustments were greatly needed.

A committee of the Stanford Evaluation Workshop (5) worked
out a technique for evaluating vocational guidance programs. They set
up criteria in the form of fifteen questions concerning the adminis-
trative phase of guidance and twelve questions pertaining to the
interests of the individual. They suggested that even if the aschool
did not wish to go to the trouble of formally measuring its progrsm in
the manner prescribed, it should find the criteria listed very helpful
as a check-list against which a mental survey of its own program might
be made.

Jones, writing in 1948, says (38, p. 210): "The past few
years have shown s definite increass in the interest in the evaluation
of guldance and counseling. Two lines of approach have been useds
(a) appraisal of the effect of the training program upon the counselors-
in-training and (b) appraisal of the effect of the program of guidance
or personnel work upon the counselee.™

The attempts to eveluate the results of counseling,



according to Foley and Dugan (29, pp. 145-146):

eoes appear to be shifting from the use
of scholastic achievement to measures of
social and emotional adjustment as eriteria.
As might have been expected, several contribu-
tions to this field have come from studies
conducted on military personnel,

The design most often used in evaluating
the cutcomes of counseling is a control group
experiment in which comparable groups are
compared before and after one of them has
received counseling. Other methods used in-
clude (a) comparisons of groups of counseled
students with non-counseled students matched
on selected characteristics, (b) statistical
follow-up of counseling cases, and (c¢) client's
evaluation of the services received., These
latter methods all fail to give the desirable
degree of experimental control.

eee Most of the studies reviewed are
concerned with evaluation of counseling in
general and its effect. The general trend of
findings appears to establish the fact that
counseling does produce changes which we
Judge to be desirable and beneficisl.
More research is needed on the evaluation
of specific counseling technics in more
rigorously defined specific situations.

The Need for Improved Methods. The need for more research
in the process of counseling is discussed by Rogers (57). He

states that progress in counseling research can come only as there
are complete and adequate data from which to work. He refers

to the complete phonographically recorded counseling cases used

by some researchers and contimues (57, p. 160): "The

significance of all this case material presented in full is that

the vague and generaligzed discussion of counseling will inoreasingly
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be replaced by studies of procedure, process, and results based upon
the raw material of the interview itself. If photographic records are
added to phonographic records, posture and expression can be studied
as well as words,.”

The need for more adeguate criteria and their measurement are
emphasized by Strang (69). She states that the following conditions
must be met: (a) provision of comparable groups; (b) standard means
of describing research populations; (c¢) scientific basis for ascertain-
ing the significance of responses of the individual to standardigzed
and to real life situations; (d) standard means for determining the
degree of clinical improvement; (e) sufficient mmber of cases to
warrant generalizations; (f) follow-up for a sufficiently long time
to ascertain delayed effects of the treatment.

In a discussion of research issues in student personnel work,
Strang (70) refers to the need for an increasing mmber of follow-up
studies. OShe suggests that more individuelized methods be used for
obtaining information and that extensive research is needed which will
show the psychological and social processes by which students achieve
scholastlic success, extract developmental value from extra-class
activities, grow in emotional control, and acquire a cooperative
attitude. Strang writes (70, p. 105):

The peculiar charseteristic of student person-
nel research is the study of the “whole" individual.
Its most appropriate technic for this purpose is
the case study, and its peculiar problem is that
of devising methods of studying the individual in
his enviromment in such a way that valid con-

clusions, not masses of inconclusive data, will
result.,
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A similar point of view is held by Viteles (81), who says that

(81, p. 965): "... Vocational success or edjustment is an integrated
whole composed of subordinate perts combined in s dynamic functionszl
pattern." He points out the need for improved methods for evaluating
guidance and advocates the use of a dynamic criterion that permits an
exsmination of the dynamic interrelationships smong the many diverse
factors involved. Viteles contimues (81, p. 966):

While awelting the widespread use of
such methods, we cannot remain idle, particu-
larly since a direct, although not altogether
exact method for the evaluation of guidance
progress is svailable. This method involves
the clinical study of occupational histories
through the use of the interview and allied
techniques by trained observers in the field
of vocational adjuﬁtmantooo

ees such judgments would be highly
subjective in character, and perhaps biased
by the viewpoint of the expert observer...
However, despite these sources of error, the
methods of clinical study of occupational
history will, at present, give results with
much more real meaning and greater velidity
than can be procured by limiting research
in this field to the application of the
statistical viewpoint and statistical
techniques which have until now been solely
employed in the evaluation of guidance
programs,

The Follow-up Method. There is great need for schools to
follow up their former students according to Wremn (96, p. 27), for:
"Only by following up graduates and former students can information
be gathered for the improvement of programs of training.”

Concerning the follow~up asz a method for evaluating guidance, he
writes (95, pe. 363):1 "It can be said that the behavior of students,



during and after the school experience, is the only fundamental
eriterion for the evaluation of guidance or other educational pro-
cedures, and, if this be accepted, the follow-up study becomes a very
important study indeed.™

The logic of Judging counseling methods by the assistance
derived from them by the counselee was suggested by Edgerton (25) in
1929 and by Webster (84) in 1942, Webster writes (84, p. 291):

"eee 1f guidance is to have practical value, it must be approved by
the persons guided.® He continues (84, p. 294): "while a technical
evaluation may indicate the possibilities of vocational and edu-
cational guidance, only the public which has been subjected to those
techniques can give final practical approval to the psychologists?
work."

The follow-up is applicable to studies of individuals of
different school and grade levels and may be used under widely varying
conditions. However, the same methods and criteria are not suitable
for ell situations, This is well pointed out by Zeran who writes
(99’ Pe 296)3

No set pattern can be suggested for
making follow-up studies since much depends
upon the objectives, scope, sponsors, and
availablility of adequate funds, Methods of
carrying on the study ere also dependent upon
the personnel available, and the aree to be in-
cluded, Then, too, one technique may be success-
fully used in one area, another technique in
some other area, while a combination of various

techniques must be used in a third because of
existing conditions at the time of the study.
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Wrenn and Darley (98) refer to studies which follow-up former
students and determines their present status and their reactions to
school life, as producing results that have significance in the evalu-
ation of a counseling program. Wrenn also writes (95, p. 359) of the
interview technique which employs an interview schedule used by
trained interviewers and suggests that: ",.. Such a combination goes
far toward an assurance of both reliable objectivity in the careful
use of the schedule and dynamic flexibility in the personal contact
of the interview.”

This review of the methods that have been used in making
evaluation studies of guidance programs reveals that a variety of dif-
ferent methods have been tried and that all of them have shortcomings.
This is due, primarily, to the complex nature of the problem. There
is no unanimity of opinion as to which method of evaluation is best
or preferred. There is need for more evalustive studies to be made
in which the same methods are used under different conditions to
obtain comparative data; there ia also need for the development of
improved methods of evaluation. Several writers have pointed out the
value of making studies that involve a follow-up of former counselees
and have recommended that more studies of this nature be undertaken.



Review of Follow=-Up Studies

There have been many follow-up studies of counselees and
studoxits of different sge and school levels. Different methods and
different criteria and various combinations of both have been used
under different conditions., At the time this study was undertaken
only a very few follow-up studies of counselees of the V. A, Counseling
Centers had been made and published. In this review of published
studies, several different kinds of follow-up studies, made for dif-
ferent purposes, and under different conditions, with individuals of
various age and school levels, have been included.

In 1933 Kefauver and Hand (42), reported a study to investi-
gate the outcomes of guidance programs in the public school of dif-
ferent cities. Tests were constructed to measure the students
knowledge about occupations, factors important in vocational choice,
college entrance fequirementa and other areas, and were given to a
selected sample of students in schools in different cities. One city
was selected because its guidance program was one of the oldest and
best known in the country. The other city was without a systematic
guidance program. They found (42, p. 57) "... relatively fewer
students with lower intelligence planning to enter the professions in
the guided group than in the unguided group.® The guided students who
planned to go to college knew more about the college entrance require-
ments of the colleges they planned to enter than did the unguided

group. A comparison of the adjustment of the students revealed no
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significant difference between the two groups.

Thorndike (76) reported a study in which an attempt was made
to find out how significantly school records of pupils up to age 14
predietod future educational and subsequent industrial careers. Infor-
mation concerning grade level reached before leaving school, Jobs held,
salaries, etc., was obtained by interview, by telephone, or by letter
from individuals at age 22 about whom the predictive information at age
1), was available. Thorndike concluded that (76, p. 22): "The educa-
tional careers could be prophesied with great accuracy from the facts
we know at age 14." However, it was found that vocational success
could be predicted with little more accuracy than a chance guess. It
was concluded that ".,. there is little relation between salaries earned
and psychological and educational measurement."” Job satisfaction could
not be predicted with any greater certitude than salaries.

Studies such as Thorndike's show the persistent effect of
scholastic aptitude as revealed early in life and the small relation-
ship that seems to exist between what is called "success™ in school and
in vocational life., However, the method employed 1s not applicable for
evaluating the effects of guidance, and the results should be used with
caution in counseling individual students.

An interesting follow-up study of achool-leavers of fourteen
high schools in North Carolina was reported by Justice (39). Counsel~
ors and teachers cooperated in collecting information through personal
interviews and by mailed queationnairIes from students who had either
graduated or withdrawn from school during the school year 1938-1939.
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Information was obtained from 90 per cent of the graduates and 76 per
cent of the drop-outs. It was found that 65 out of 484, or 13.3 per
cent of the graduates had enrolled in college the following fall, and
an additional 15.6 per cent had enrolled in some form of additional
training. Only 5 out of 144 drop-outs were taking some further train-
ing. Information collected from the school-leavers included: reasons
for dropping out of high school, extent of employment, how jobs were
secured, and job satisfaction. The information was summarized and a
number of implications were drawn. Two of the most important were:
(1) there was a definite need for a revision of the currioculum in order
to provide a2 program of instruction more nearly in line with what the
majority of the pupils would encounter after they left school, and (2)
a program should be provided te serve better the needs of the pupils,
including a continuous inventory of interests and abilities, oceu-
pational information, exploration of further training opportunities,
counseling, placement, and contimious follow-up of all school-leavers,

A study to evaluate the effectiveness of the vocational

guidance program of a boys club was reported by Cole (19). The tech~
nique of group-control was used. Two groups, each composed of one
hundred boys who had enrolled as club members in 1931, nearly six
years before the time when the investigation was undertaken, were
studied. One group had received vocational guldance during that year,
and the other group had enrolled in the educational department of the
club during 1931 but had not received any occupational counselinge.

Members of the two groups were compared on the basis of age, I.Q.,
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class grades and school merks, physical development and health, in-
dustriousness and behavior, parental education and occupations,
nationality, and soclal and economic status. It was found that as of
1931, the two groups were nearly alike. Information collected in 1936
revealed that the boys from the advised group were shead of those from
the unadvised group in length of school attendance, school grades, per
cent of college graduation, occupational status, Job satisfaction,
earnings and extent of employment. "In every item compared (19,

Pe 708) the reliability of the difference was sufficiently high to
eliminate the possibility of accidental occurrence... and to warrant
the conclusion that the vocational guldance offered by the Worchester
Boys?! Club was a major factor in this progress.”

Webster (84) reported a follow-up by questionnaire of 81 out
of 125 vocational and educational guldance cases who had received
counseling two to five years previous to the follow-up. Eighty-two
per cent of the clients reporting stated that the counseling had been
of value. Webster wrote (84, p. 295): "The supporting data suggest
that the psychologist is given credit, not only for tengible help in
the cholce of educational courses and careers, but for more important
help in correcting personality deficiencies.”

A follow-up of the graduates of ten representative municipal
Junior colleges in Oklehoma over a period from 1932 to 1942 was re-
ported by McCune (50). A personal letter, along with a questionnaire-
type inventory, wes mailed to 950 former students. From this mumber,
506 or 53.3 per cent, of the inventories were returned. It wes
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found that 67.6 per cent of the students had continued their studies
in institutions of higher learning and that 32.4 per cent had not at-
tended any higher institution. However, only 20.3 per ceant of the
Junior college graduates had received degrees from four-year institu-
tions after ample time had elapsed for the completion of the last two
years of the four-year course. An earlier unpublished study had re-
vealed that 70 per cent of the students who entered junior college with-
drew for one reason or another before they gradusted. McCune stated
that the data supported his contention that a careful analysis of the
abilities of the applicants who applied for admission, coupled with an
efficlent advisory system, would save many students from disappoint-
ment and failure. He sald that the junior colleges had failed to make
provision for terminal courses for those high-school graduates who
remained in college for not more than two yesrs.

MeCune (50, ppe 234-235) concluded:
The foregoing assemblage of data made
clear that & large number of junlor-college
students do not continue their college attendance
beyond the two-year level; that many who do enter
higher institutions discontimue their efforts
before gradustion; and that a very large per-
centage of the entire group were engaged in
college preparation... Moreover, the follow-up
study clearly indicates the inadequacy of guidance
in the munieipal junior-college program of the state.
Coe and Habbe (18), reported a follow-up study of an adult
guldance service to find out how nearly the clients achieved goals set
in counseling. The study was made by personally interviewing 50 indi-

viduals selected at random from 261 cases seen in the New Haven
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Guidance Service between April 1, 1938 and October 1, 1938. Approxi-
mately two=-thirds of the group of 50 clients had been advised primari-
ly regarding vocationsl matters and one-third regarding educational
matters. The information obtained by interviews was checked against
the data in the clinic folders for the seme 50 clients. Of the |
clients who had sought educational guidance primarily, 15 thought the
advice was practical and 10 had acted upon the advice. Of the 32
clients who had sought vocational advice primarily, 17 had acted upon
the advice, 3 planned to act upon the adviece, 3 had acted upon the
advice in part, and 9 did not plan to act upon the advice. Forty-two
of the 50 clients stated they had achieved better self-understanding
as a result of the clinic interviews. Coe and Habbe stated it was
felt that if the guidance experience had been more closely coordinated
with soeisl case work services in the community, grester benefits to
the clients might have resulted. They said that (18, p. 342): "Perhaps
the most conclusive proof of clients' appreciations is found in the
fact that half of them referred friends to the Guidance Service.”

Yocational Interests and Persistemce in Selected Vocstions.
Studies of vocational interests and the persistence of individuals
in chosen occupations were made by Sparling (67), Dyer (24), and
Thomson (75).

Sparling found that many college students at long Island
University were preparing to enter vocations involving subjects in
which their grades were low and that they were lacking in information



52
concerning the requirements and opportunities of chosen vocations.
He suggested the following services in vocational guidance to overcome
the undesirable conditions (67, p. 97)s "Furnish students with
specific information about occupations; help them to analyze them—
selves and to discover their strong points and weask points; assist
them in comparing their assets and liabilities with the requirements
of the occupation,"

Dyer (24) followed-up 101 college graduates by questionnaire
to analyze the permanence of the vocational interests of college men
ten years after gradustion. Responses were received from 89 of the
101 to whom the questionnaire was mailed, Dyer concluded (24,

Pe 287)1

1. There is a high degree of stability
of interests as expressed in the college years
and followed later in life.

2, YVocetional decisions of college graduates
made early in life have the greatest holding power.
Those who make decisions in high school and college
change more frequently. College training offers
greater variety of choice, but it also forces
vocational choice, if one has not been made earlier,
to conform with the requirements of specialization
in college. This may or may not result in a wise
choice.

3. Decisions made in line with the family
tradition, boyhood occupations, and hobby have a
surprisingly high degree of permm:enence.

4. 3Stability of permanence in vocationsal
choices expressed by college seniors is affected
by interest and may be measured with considerable
success. The use of measured interests as one
instrument of guldance would seam to be highly
desirable.
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Thomson (75) reported a study of 181 men who filled out vo-
cational questionnaires when they were seniors in college and to whom
a second questionnaire was sent eleven years later. The follow-up
survey was made to find out what occupational status this group had
attained and to provide information to evaluate the effectiveness of
the first questionnaire. Complete replies were received from 83 indi-
viduals. Fifty-three, or 6l per cent, had remained in the same or
closely allied occupational fields since graduation, while 36 per cent
had changed to unrelated fields from one to four times., Three items
from the firat questionnaire showed a definite relationship to income
but not to occupational rank, while two items showed a relationship to
both categories.

Problems of College Student Counselees. The problems present-
ed by college students who apply for counseling have been reported by

several investigators. Williamson, longstaff, and Edmunds (92)
sumnmariged the problems exhibited by 371 cases involved in the counsel-
ing program in the Arts College at Minnesota during the year 1933-34.
Some students exhibited more than one type of problem. There were
11J, financisl problems indicated in the case histories of these 371
students; 324 vocationsl problems; L1l educational problems; 347
soclal, personal and emotional problems; 117 health and physical de-
fect problems.

In a later study, Williamson and Bordin (86) summarized the
problems presented by 2,053 students who completed counseling services
over the period from 1932 to 1935. There were 5,876 problems found
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in the case records of these 2,053 cases. About two-thirds of the

problems of students were of an educational or vocational nature. The
most frequent vocational problems were of students who were unable to
declde between two or more vocational choices or who wanted con-
firmation or encouragement in making a2 vocational choice. The most
typical educational problems were those concerned with selecting an
appropriste training program and those due to inferiority in such
academic skills as reading, study habits, and English usage.

College Student Mortality. A great many studies have been
made of college student mortality and the causes of student withdrawal

and failure. McNeeley (52) collected data on 15,535 students in
twenty-five universities. This data was enalyzed with respect to two
kinds of student mortelity, gross mortality and net mortality. Gross
mortality included all students who left the university during or at
the end of the L-year period without obtaining degrees. Some students
transferred to another institution and others returned at a later
date to continue their work after leaving the university and thus
were not lost to higher education. By deducting the latter students
from the former students, a net mortality was obtained. The net
mortality, therefore, represented the students who left the uni-
versities and neither transferred to another institution nor returned
at & later date to contimue their work.

The gross student mortality ranged from 47.2 to 79.5 per cent
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in the different universities. The net mortality ranged from 26.9 to
62.5 per cent, For the universities as a whole a gross mortality of
62,1 per cent and a net mortality of 45.2 per cent was found.

The causes of student mortality varied greatly with different
universities. "For the universities as a whole (52, pp. 105-106),
18.4 per cent of the students left because of dismissal for failure in
work, 12.) per cent because of financial difficulties, 12.2 per cent
because of miscellaneous reasons, 6.1 per cent because of lack of
interest, 3., per cent because of sickness, l.1 per cent because of
dismissel for disciplinary causes, 0.8 per cent because of being
needed at home, 0.6 per cent because of death, The causes why L5 per
cent of the students left the universities were unknown.”

Research indicates (65) that high school marks are one of the
important indices of student accomplishment in college work. Scho-
lastic aptitude tests and other aptitude and achievement tests are
valuable aids in the guidance field (65, p. 48) "... mostly because of
the ease with which the results, il.e., the test score, is obtained and
interpreted.” Segel and Profitt give several reasons why (65, p. 49)
"the use of tests must necessarily incresse rather than decrease in
the guidance of college students.™

Fallure of tests and high school records to predict college
success with any great accuracy points to the importance of a rmumber
of nonintellectual factors in determining academic preformance. Some
of these factors were reported by Borow (15) as follows: vocational

motives, educational motives, use of time, study practices, health,
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extra~curricular activities, and employment. Schwebel (62) says that
students having scholastic difficulty or planning to drop out of
college should be referred to the guidance center and that emphasis
should be on helping the students discover and face their problems——
not on holding them in school,

Great interest has been shown in the scholastic achievements
in college of World War II veterans. Their school grades have been
compared with those of non-veterans and with thelr own grades prior to
entering the service. Dale (22) analyzed data concerning a sample of
220 veterans attending Reed College. He wrote (22, p. 66): "Scho-
lastically these veterans are making an excellent showing." An
inquiry concerning the veterans in college was sent by Walters (83)
to 101 institutions. Replies were received from 98 inatitutions.
Walters sumarized the information concerning scholastic achievements
of veterans as follows (83, p. 53): "The typical veteran student is
having financial difficulties but is nevertheless making better than

average 'grades in his university work."

Effects of Counseling with College Students. The effects
of counseling upon the ascholestic achievements of students and

upon their adjustments while in college and after leaving school

have been studied by investigators using different methods.
Williamson and Bordin (88) reported an evalustive study of the
counseling of college students by means of a control-group experiment.

The counseled or experimental group consisted of 05 arts-college
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freshmen students in the years 1935 to 1936 selected on the basis of
completeness of case data from the counseling cases of the Testing
Bureau. The follow-up evaluastion was made one year after the time of
original counseling. The counseled cases were matched with control
students on the basis of college class, age, sex, size and type of
high school, high school percentile rating, aptitude test scores, and
the Cooperative English Test. The control cases may have recelved
counseling assistance from other students or other staff members;
therefore, the comparisons were of the effects of "organized" and "un-
orgenized" counseling with college students., In the follow-up eeach
student in the experimental and the control groups was interviewed by
a staff member who was not involved in the original counseling.
Sixty-eight per cent of the control group and 81 per cent of the
counseled students achieved what was judged to be satisfactory ad-
Justment with respect to their vocational choices and progress in
classes. Comparison of the two groups on two criteria, degree of ad-
Justment and honor point ratio, ylelded results which were summarized
by Williamson and Bordin (88, p. 439) as follows:

1. Students who have been counseled
in the Testing Bureau are likely to be better
adjusted than those who were left to their
own resources.

2, Students tended to follow through
more consistently with plans arrived at through
non-testing burean influences, thean with plans
arrived at on the advice of a counselor, even
though their plans were less likely to yield
satisfactory results.

3. There were some indications to support
the conclusion that the counselorts assistance,



even when not followed consistently, ylelded
benefits for the student counseled,..

L+ Counseled students were markedly
more likely to make better grades than were
non=-counseled students.
5. The effects of counseling upon

scholastic achievement were evident at the

end of the first quarter of work. No additional

or additive effects were evidenced during the

two quarters of the freshman year
in this experiment.
4n sppralsal of a couneeling program at the college level was

made by Toven (77). He followed-up a group of students from the
freshman year through the senior year and graduation. Two groups of
188 students, matched person for person on the basis of (1) score and
percentile rank on the A.C.E. Psychological Examination, (2) sex,
(3) age, (4) college class, (5) race, (6) religion, (7) curriculum
chosen, were selected for study. One group was assigned to faculty
members and counseled during their stay in college, whereas the control
group was not assigned for counseling. At the close of the j-year
period, the counseled and the non-counseled groups were compared with
respect to seven selected factors. Fifty-four per cent of the counsel-
ed group graduated compared to 36 per cent for the non-counseled
group. Counseled students were 2lso more successful in avoiding scho-
lastic difficulty, and they earned a greater number of credits than
did non-counseled students. Toven wrote (77, p. 461):1 ™It may be
concluded that the counseled graduates achieved a higher level than
the non-counseled graduates in the light of their basic sbilities.
Furthermore, there were 101 counseled graduates as compared with 68

non-counseled.”
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Blackwell (13) compared the grade point averages of a group
of students for the semester befors they were counseled with their
grade point averages for the semester after they received counseling
at the University of Texas Testing and Guidance Bureau. The grade-
point averages made by & control group of students who did not
receive counseling at the Bureau were also compared for the same two
samesters. The counseled group improved their mean grade points for
the second semester by .39 whereas the control group lost .16 mean
grade points. Blackwell concluded that although the differences
between the two groups was statistically significant, it could not be
attributed to the guidance received because of the many variables
which could not be controlled in such a complex situation.

A group of 71 college students who sought counseling at a
counseling center was compared with an equated group of equal number
who did not seek counseling at the center by Assum (6). No statisti-
cally significant difference was found between the means of the two
groups in scholastic aptitude. JSmasll differences between the groups
in academic achievement were in favor of the non-center group. No
information was given concerning comparisons between the two groups
for the semester following counseling. Beaumont (9) points out that
on some university campuses different methods or systems of counsel-
ing students are used in the different colleges and departments. He
suggests that evaluation studles of the respective systems may be made
by comparing the frequency of withdrawals, the scholastic averages,

and the prevalence of above-average and below-average marks of
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students registered in the different colleges and that the results
might well form the basis for a modification of certain aspects of
academic counseling procedures.

Evaluation of the effects of counseling on student social
adjustment were studied by Hill (36) at the University of Wisconsin
and by Aldrich (2) at the University of Minnesota. An experimental
and a control group were selected by Hill (36) from the freshman class
of 1,306 students in the College of Letters and Science. From this
initial group, two groups, each of 266 students, were equated with
respect to 15 variables. Members of the staff stimulated the experi-
mental group to greater participation in extra-curricular activities.
At the end of two years the experimental group had participated in
more extra-curricular activities and had improved scholasticelly
slightly more but not significantly more than the control group.

Hill (36, p. 493) concluded: "Staff stimulation to participation in
extra-curricular activities makes for improved social adjustment of
college students but its effect on scholastic achievement is
negligible.” Hill suggested further testing on other cempuses before
elevating this hypothesis to the level of accepted fact. In the study
by Aldrich (2), equated experimental and control groups were used.
Both groups were selected from asocizl girls as indicated by person~
ality test scores and activity records. Treatment of the experimental
group, in addition to counseling, provided all members of the group
with an opportunity to participate in social activities. There were

40 girls in the experimental group and 39 in the control group.
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Aldrich concluded that social guidance and directed participation in
extra~curriculer activities improved the social adjustment of freshmen
girls as measured by personality scales and a questionnaire. The
girls in the experimentsl group made greater mean gains, felt that
they had more friends, participated in more activities, and were less
critical of the soclial program than the control group.

The effects of group guidance in classes in vocations,
psychology, end orientation, and of counseling freshman athletes and
scholastically low ranking fresimen have been studied by various
methods. Hedge and Hutson (35) investigated the choice of oecupations
of 201 high school students before and after a year's course in
choosing a vocation, supplemented by individual counseling. Between
September and May the number of students who planned for college
training and professional careers was reduced 5.5 per cent. Students
with lower I.Q.'s who had planned to enter college changed their plens.
It appeared that the final choices were more nearly in accord with the
abilities of the pupils than the first choices,

Compton (20) evaluated the guidance procedures of a class in
psychology which emphasized personal adjustment and self understanding
through a testing program and counseling procedures. One hundred
thirty-five students were asked to respond to li items on a question-
naire concerning benefits derived from the class. The guidance pro-
cedure of the course was judged beneficial in 54 per cent of all the

possibilities and detrimental in 6.1 per cent of them. Compton wrote
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(20, p. 7T11): "The real values of any guidance program can be ap-
praised better when cases are considered individually, than when
averages are determined for a group.”

Ross (59) studied the effect of group guidance on freshman
students who ranked in the lowest fifth in the entrance tests given at
the University of Kentucky. The two group, experimental and control,
method was used., Differences were found in favor of the experimental
group. The differences seemed more marked at the end of the first
semester than at the end of the second semester. Ross wrote (59,
pPe 156): "... counseling low-ranking students appears to afford such
genuine promise as to deserve further trial in other institutions.®

A program of counseling freshman athletes at Ohio State
University was reported by Cowley (21). The scholarship as well as
the eligibility of the athletes was improved and counseling was
established as a definite part of the program of the sthletic de~
partment for all its freshmen.

The Faculty Advisory Program for Freshmen at Ohio State
University was evaluated in a study reported by love and McCabe (48).
An anonymous questionnaire wae administered toward the last of the
school year on which students were asked to respond to each of 65
questions, using a five point scale from "of very great help" to "of
practically no help." The (uestions centered around seven areas.
Advisors varled markedly in their effectiveness as judged by the
students., From the data presented a generalization was drawn that

(48, pe 487): "The most successful advisor is the senior staff member



63
with personnel training and experience who is most familiar with the
total program and who has a rather flexible schedule." Student re-
actions indicated that their advisors had been of genuine help to them.

The counseling program for freshmen who were delinquent in
scholarship at Purdue University was evaluated in a study reported by
Walters (82). The freshmen were divided into three egual groups by
random sampling. One group was counseled by instructors, another by
selected senior students, and the third remzined uncounseled to serve
as a control group. The counseling was continued throughout the
freshman year. Those students counseled by seniors mede the most
progress and significantly more progress than the control group. Those
counseled by instructors elso made more progress than the control
group. A questionnaire was sent to each freshman and 2 questionnaire
was also given to each of the 91 counselors who participated in the
study. The freshman opinions obtained through the questionnaire re-
vealed that about two-thirds of them felt they were helped by the
counseling. Ninety-four per cent of the control group said they
belleved a counseling service would have been worthwhile. Seventy-
five per cent of the counselors said that the counseling service should
be continued. The methods by which students said their counselors
helped them were (82, p. 235):1 "giving them encouragement and advice
and miscellaneous and specific information; teaching them how to
study; explaining their educational responsibility; and showing
interest in them and being friendly."

Students! Judgments of counseling at the University of
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Minnesota were studied by Paterson and Clark (56) over & three-year
period from 1939 to 1942. Data furnished by students on a question-
naire revealed that (56, p. 142): "Over 90 per cent of the students
for all three years said they would urge a brother or sister to con-
sult a faculty counselor.® A questionnaire directed to all of the
counselors at the end of 1941-42 ",..,. indicated that they found the
work sufficiently worth while to more than justify their expenditure
of time and effort in aiding Freslmen." Paterson and Clark suggest
that a practical approach to the difficult problem of evaluation (56,
pe 140) ... can be made by the use of a simple questionnaire
directed to those most intimately concerned with the counseling pro-
grem~-those being counseled.” |

An evaluation of clinical counseling by Mtrained evaluators®
was reported by Williamson and Bordin (87). The process of making
evaluative judgments involved three phases: (a) a preliminary review
or snalysis of the case data; (b) & follow-up interview with counsel-
ees; (c) the case evaluation. The experiment was designed to make a
Judgmental comparison of the counselee's adjustment status before and
after counseling. An estimate of the degree of the student's co-
operation was used as a means of control, by comparing those students
who did with those who did not follow the counselor?s recommendation.
Data were collected on 987 complete student cases who used the
University of Minnesota Testing Bureau services during 1933 to 1935.
Counseling was Judged effective in achieving the cooperation of and in

improving the adjustment of over 80 per cent of the students studied.
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Conditions and charscteristics favorable to adjustment were summarised
as follows (87, pp. 130-131):

1. Cooperation with the counselor was
positively related to adjustment and those
students who cooperated reached their level of
adjustuent in a shorter period of time than
those who did not.

2. Students experiencing educetional
and vocational problems were more successfully
counseled than were those with dominant social~
personal-emotional problems.

3. Contrary to belief, our data indicate
no differsnces in adjustment among counseling
cases classified as vocational cholice and
confirmed, altered, or undecided at the first
contact. But, if vocational choice is deferred
by the counselor, the prognosis of adjustment
is lesz favorable.

L Higher high school or previous
college achievement is positively related to co-~
operation snd adjustment. But level of ability,

as measured by the aptitude test used in this
sxperiment, is not related.

Studles of Counseling Centers for Veterans. A committee
appointed by the American Council on Education conducted a study of

disabled veterans in colleges and unlversliles. A major purpose of
the study was (4, p. 1) "... to high-light the particular

services and techniques required of the colleges to meet the gpeclal
peeds of the disabled students.®™ The study was made by inter-
viewing a sample of veterans attending selected colleges and uni-
versities. They found that (4, p. 3) "... only one~third of the
veterans interviewed indicated they had received adequate vocational
guidance from the school which they attended... One in every two
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veterans had mot consulted his school with regard to his vocationsl
plans.”

A few studies have been reported of the guldance service or
advisement program offered by counseling centers which were establishe
od for vetersns by the Veterans! Administration. The studies re-
ported have used variations of the follow-up method. In some studies
the data have been obtained from the veterans "Rehabilitation Folder®
and from other files maintained by the Veterans'! Administration. In
other studies information has been obtained by contacting the counsel-
ees by mailed questionnaire or by personel interview. A few studies
have been based on information obtained from case files and from the
veteran counseleses.

McIntire (51) made a study of veteran counselees at the
Chio State University Advisement Center. The purpose of the study was
to complle background information of the veteran so that standards of
comparison would be available., Data collected from the case folders
of 331 veterans were punched on 1I.B.M. cards. From this information a
descriptive survey of veterans who had had sn advisement at the Center
was made and the "average veteran" was described. i similar study
was made by Palmer (55) who desoribed the characteristics of 1,000
veterans who had an advisement at the Cornell Guidance Center.

A follow-up study of 200 cases from a sample of 910 disabled
veterans who hed en advisement a£ the Eochester Veteran's Ouidance
Center was reported by Lipsett and Smith (46). The study was based on
information taken from the files §f the Training Division of the
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Veterans! Administration. The following conclusions (46, p. 15) were
reached;
In general, the value of advisement

seams to be well supported by the fact that

60 per cent of the vetersns counseled ars

contiming after six months or more toward the

same objectives which were determined at the

Ouidance Center... Many of the L0 per cent

changing objectives did so for causes which

were scarcely predictable by the type of

procedure at a guidance center... Veterans

whose vocational goals are confirmed by tests

and counseling prove more stable in training

than those whose objectives are significantly

modified by guidance,

long and Hi11l (47) reported a follow-up study of 300 veterans
who received vocetionsl advisement at the City College of New York.
Information was collected twelve to fifteen months following the date
of advisement and was taken from the V. A. "Rehabilitation Folder®”
files. Data was available on 237 cases of the sample of 300 selected
cases. Of the 237 cases, 11 were declared not in need of training
and on 20 cases the advisement was not complete. Of the 206 veterans
for vhom & training progrem was set up, about 20 per cent never
started on & training program. Further investigation in which the
veterans would be personally contacted was recommended.

Hunter (37) collected data from the case-histories of
veterans processed by the Temple University Veterans Administration
Ouidance Center during the early part of its existence. The types of
cases handled, characteristics of the counselees, the mmber end kinds
of tests given, the vocational objectives selected, and reasoms for

requesting resdvisement were anslyzed and amﬁud. In & study by
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the Advisement and Guidance Service Staff of the Veterans Administra-
tion (73) the tests used most frequently in the counseling program of
the Veterans Administration were listed.

A study of "revaluated® cases, in which the veteran returned
for a second advisement, was reported by Mathewson (49). According
to his study (49, p. 202); "Cases sent back for 'revaluation?, where
the veleran has expressed dissatisfaction with his program, seldom
reveal deficiencies in coumseling, but have to do with such fastors as
the psychology of the veteran, placement diffioculties, changes in the
veteran's physical eondition; or altered envirommental circumstances.”
Wemberg (85) emphasized the desirability of individual guidance when
the veteran or non-veteran was considering changing objectives., He
wrote that on the basis of a =mmall semple, the veterans were
unenimous in thelir agreement with him,

A follow-up study of college students who had an advisement
at the University of Kansas OGuidence Buresu was made by Schillinger
(60). Non-university counseling eases were not included in the study.
A questionnaire was mailed to 40O former counselees. Replies were re-
gceived from 337 persons. The majority of counselees were well satis-
fied with the counseling. Most of the criticisms made of the Guidance
Bureau by the counselees were concerning the lack of space, the noise
of remodeling, the inadequate sigze of the staff, the routine intro-
duced by the contract with the Veterans! Administration, and the
failure of the counselors to interpret adequately.

Brown (17) made a follow-up study of vetersn counselees one
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year after they had hed an advisement at the V. A. Guidance Center at
the University of Pennsylvania. Persons living in Fhilsdelphia were
ecalled by telephone or sent postal cards requesting them to call at
the Center at a specified hour. A questionnaire was mailed to
counselees who were not living in the city of Philadelphia. The tele-
phone proved more effective than the mail in collecting data. Seventy-
nine per cent of those called by telephone responded as compared with
35 per cent queried by mail. The total response represented 59 per
cent of those contasted. Seventy~five per cent of the veterans
started training in objectives agreed upon at the time of advisement.
Fifty-five per cent had the same objectives one year later. A more
detailed follow-up investigation was recommended.

A follow-up survey to evaluate the services of the Salvation
Army Vocationsl Guidance Bureau was made by Barmett (8). Information
was obtained by a questionnaire sent out in April, 1946, to 608
veterans who had been counseled at the Burean. Replies were recelived
from 283, Seventy-three per cent of the veterans who responded were
enployed or in training. Thirty-five per cent of the employed veterans
were dissatisfied with or uncertain about their jobs. Eighty-two per
cent of those who responded evaluated the guidance serviece favorebly.

Froehlich (30) reported a follow-up study of veteran counsel-
ees which used both the personsl interview and the mailed questiomnaire
methods of obtaining information from counselees. The counseling
cases were divided into two groups by selecting every other folder

from the closed case files. In this mamner two groups, each
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containing 740 cases, was obtained. From one group, 279 persons were
interviewed. A questionnaire was mailed to each of the 7i0 indi-
viduals making up the second group. From this group, 230 replies were
received, In this study Froehlich found that persons responding to
the malled questionnaire more frequently expressed opinions favorable
to counseling than did those followed up by personal interview.

Summary of Review of Literature

This review of literature has revealed a need for evaluative
studies of guidance. Some of the values that may be obtained from
evaluative studies, the difficulties involved due to the complexity of
the problem, and methods used in sttempts at evaluation have been
pointed out. MNany studies that have been made and the results ob-
tained, particularly with reference to follow-up investigations, have
been summarised.

It has been shown that different criteris have been used for
evaluating guidance programs carried on under different conditions
and under similar conditions, and that no one criteris or set of
eriteria has been acecepted as being fully adeguate for evaluative
purposes. Opinion seems to agree with Willismson and Bordin that
(89, pe 274)s "Much additional research is needed to determine what
general procedures in experimentation are most adequate to determine
the actual effects of counseling.®

The review of evaluative studies that have been made of
guidance services makes plain that the follow-up of those counseled
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is a widely used and accepted practical method for appraising a
guidance program, Studies at the college level and more particularly
of the veterans guidance centers indicate that follow-up studies of

veteran counselees ars greatly needed.
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CHAPTER III
THE METHOD OF INVESTIGATION
The Personal Interview

The principal method used in this investigation was the
personal interview. A sample of L15 counselees was followed up and
personally contacted. The interviewers were given uniform in~
structions concerning the interviewing and the purpose of the study.
They used a prepared Interview Form on which the responses of the
counselees were recordsd at the time they were interviewed.

An altogether different questlionnaire, printed on a return-
reply type postal card, was mailed to a sample of 600 veterans who
had not had an advisement at the Counseling Bureau and who were
attending school at Oregon State College during the spring quarter
of 1948. This mailed questionnaire method was used in only a small
part of the study. It was used in an effort to determine why
veterans attending school who had not had an advisement, had not
used the facilities of the Bureau which were readily available to
then.

The follow-up by personal interview method was used for
several reasons. (1) There had been no follow-up study made of the
counselees of the Bureau, and it was felt that such a study would be

the most interesting and valuable type of investigation to undertake.
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{(2) A review of the literature relating to evaluation studies of
guidance recommended the follow-up type of study and indicated that
studies of this kind were needed. (3) The few appraisal studies of
veterans counseling centers that could be found pointed out the need
for follow-up studies of veteran counselees and recommended that if
possible the veterans be personally contacted. (L) It was felt
that the replies received from a study made by using a mailed
questionnaire might not be sufficiently representative of the total
group of counselees to be satisfactory. A follow-up study of
veterans, using both the personal lnterview and the questiomnaire,
was conducted by Froehlich (30). In this study persons responding
to mailed questionnaires more frequently expressed opinions favorable
to counseling than those followed up by personal interview. Froehlich
suggests (30) that persons responding to mailed questionnaires tend
to be those who remember counseling well and that this technique
may introduce an additional bias not present in the interview

follow-up.
Preparation of the Interview Form

An interview form on which the responses made by the
counselees were written at the time of interviewing was used in this
study. Several steps were required in the preparation of this form.

1. Notes were made of the areas of information it was felt
desirable to obtain from the counselees and questions were formed to

elicit the information desired.
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2. Interview forms and questionnaires used in other studies
were reviewed and ideas were obtained from thﬁ. The forms used by
Froehlioh (30) were especially helpful in furnishing ideas both as to
questions and their arrangement on the interview form.

3. Discussions were held with the Director of the Counseling
Bureau, with counselors, professors, and graduate students. As a
result of these discussions, some of the questions were revised and
others wers added.

. A preliminary interview form was prepared for try-out om
& nunber of cases. Ten veterans who had been to the Counseling Bureau
and had an advisement were interviewed by the writer. Several
veterans were interviewed by two other graduate students who were
interested in the development of the interview form. In the process
of these preliminary interviews, several desirable changes were made
in stating the questions and in the arrangements on the interview
form for recording the responses of the counselees.

5. A revised interview form was prepared and tried out in
interviews with another ten veteran counseliees. Several ainor changes
were mads in the revised interview form as a result of this second
try-out experience.

6. The final interview form was then prepared and 600 copies
were printed. A copy of this interview form, which was used during

all interviews in this study, is inecluded in Appendix A.
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The Interviewers

The personal interview method of follow-up would not have
been practical in this study had it not been for the willingness of a
number of people to spend time and effort in persomally contacting
and interviewing the counselees. The groups of individuals who
assisted with this work were: the Men's Dormitory Counselors, who
interviewed veteran counselees who were living in the Men's Dormi-
tories on the College Campus; graduate students in a class in Counsel-
ing held on the College Campus who interviewed counselees who were
attending school at Oregon State College and were living “off Campus;"
graduate students in classes in counseling that were held in Albany,
Oregon, and in Portland, Oregon, who interviewed counselees living in
those cities.

Fifteen graduate students had been assigned as counselors by
the Dean of Men to assist and counsel students who were living in the
fifteen halls which constituted the Ment's Dormitories maintained by
the College on the College Campus. One counselor was assigned to work
with the students in each hall. Mr. L. A. Daehler, a graduate student
in education with a number of years'! experience as high school teacher
and administrator, had been appointed to supervise the Dormitory
Counseling Program,

It was Mr, Daehler's practice to hold a meeting of all dormi-
tory counselors one evening of each week, at which time counseling

problems and methods were discussed. At one of these meetings the
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dormitory counselors expressed their willingness to interview the
veterans who were living in the Men's Dormitories and had had an
advisement at the College Counseling Bureau.

An appointment was made with the dormitory counselors. Ume
of the regular evening counselor meetings was set aside for dis-
eussion of the Interview Form and for instructions to the inter-
viewers. The instructions to the interviewers were given in the
followling manner:

1. A mimeographed copy of Uses and Techniques of the
Interview (see Appendix B), was handed to each counselor. The
principles and techniques of interviewing and the purpose of this
study were explained and discussed.

2. A copy of the Interview Form (see Appendix A) was given
to‘aach counselor. The items on this Form were discussed and methods
of indicating counselee responses were explained,

3. The recordings of two interviews with counselees (see
Appendix C), were played on a tape recording machine. During this
time the counselors followed the items on the Interview Form as thqf
were discussed in the recordings.

k. At the close of listening to the recorded interviews, the
different methods used in the interviews were discussed. The im-
portance of establishing rapport, of letting the counselee talk, and
of recording his responses at once on the Interview Form, were
stressed. A period for questioning followed which continued until

answers to all questions were given.
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S. A list of names of the counselees to be interviewsd by
each counselor was given to him, together with a sufficient supply of
Interview Forms.

The Counseling class being conducted in Albany, Oregon, was
taught by Dr. J. W. Sherburne of the Oregon State College Psychology
Department; the one in Portland, Oregon, by Professor Stanley E.
Williamson of the School of Education at Oregon State College; and the
one on the Oregon State College campus by Dr. Franklin R. Zeran, Dean
of the School of Education at Oregon State College. These classes
were attended by senior and graduate students, most of whom had had
teaching experience.

The members of these classes agreed that they would help with
the interviewing and that uchv member would interview two or three
counselees. A period was taken in each of these classes during which
the same instructions to the interviewers were given as those just
described for the Dormitory Counselors. The only difference in pro-
cedure was in the selection of the names of the counselees to be
interviewed. Members of the classes selected the names of the
coungelees they wers to interview from the lists of names in the
manner described in this chapter under the heading, Selection of the
Sample.

Seven members of the Albany class participated in inter-
viewing counselees who were living in Albany and completed 12 inter-
views. Fifty-two members of the College Campus class completed 148
interviews with counselees attending school at Oregon State College.
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The interviewing work of the Portland class was brought to & halt by
the Columbia River flood at the time of the Vanport disaster. Three
interviews were completed by two members of thislgroup. The fifteen
Dormitory Counselors, with the help of thelr supervisor and the
writer, completed 107 interviews. The remaining 145 counselees inter-
viewsd, who were not attending school at Oregon State College, were
interviewsd by the writer.

Selection of the Sample

The record of the first veteran to receive an advisement at
the Oregon State College Counseling and Testing Bureau was shown in
the files of the Bureau as Case No. 1 and dated January 3, 1946. All
of the subsequent cases were listed numerically in the files in the
order in which the advisementis were given.

The cases which made up the population for this study in-
cluded all of the cases in the Bureau files from Case No. 540, dated
July 1, 1946, to case No. 2730, dated March 30, 1948; a total of
2,190 cases.

The above dates and number of cases were selected for two
major reasons:

1. During the early months of the operation of the Bureau,
several changes were made in the procedures and methods of giving the
advisenments and in the personnel of the Bureau. The date of July 1,
1946, was selected as the time when it was felt the methods and

procedures used at the Bureau had become sufficlently established
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that cases studied after that date would be fairly representative of
the work of the Bureau. The date of March 30, 1948, was selected in
order to allow for a period of time to elapse between the date of
advisement of the last cases included and the follow-up. All of the
veterans would then have had some time to find opportunities for
getting started in working toward their vocational objectives and
some would have had experience in the kind of work they planned to do.
They would also have had time to consider the advisement they had
received at the Counseling Bureau.

2. Some of the addresses given by the veierans at the time
of advisement were temporary. Ii{ seemed evident that many veterans
had moved to different parts of the state and out of the state to
begin on-the-job training, take jobs, enter schools, and for other
reasons. It was anticipated that most of.thom might be difficult to
find for personal interviewing. In order to have enough cases in the
sample interviewed and for them to be representative of the total
group, it was advisable that a large group be obtained to begin with.
It was decided to start with all of the cases between the two dates
indicated.

The case number, date, name of veteran, address of veteran,
and whether the veteran was a Public Law 16 or Public Law 346 case,
was transferred from the Counseling Bureau files to individual 3x5
inch cards for each of the 2,190 cases. These cards were alphabetiszed
and filed. The next step was to find as recent and correct and

complete an address of each counselee as could be found.
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The selection of individuale in the sample interviewed was
determined to some degree by the places where the veterans were
living and the time and effort required to find them. Some of the
veterans were attending school on the Campua and are included in the
*in school" group. Others had graduated or dropped out of achool and
thus may be termed "schocl-leavers." School-leavers who were still
out of school at the time they were interviewed were included in the
"not in school® group along with other veterans not in school.

Because the addresses and the distances involved in finding the veter-
ans for interviewing influenced the selection of the individuals
making up the sample, the process of making the selections and of
finding the addresses, will be described in more detail.

The files in the office of the Dean of Men contained the
names and the local and home addresses of all of the men registered
in school at Oregon State College for the spring quarter, 1948, which
was the time when search for the most recent addresses of the counsel~
e6s was begun. A similar file was maintained in the office of the
Dean of Women for all women studenis. The names in these files were
compared with the names of the 2,190 counselee cases obtained from
the Counseling Burean files. In this manner it was found that 865
male veterans and § female veterans who had had an advisement at the
College Counseling Bureau between July 1, 1946, and Marech 30, 1948,
had registered for school on the College Campus for the spring quarter
1948. The local addresses of these students were transferred to the
3 x 5 inch cards maintained concerning each counselee.
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Two alphabetised lists were prepared of these 8§73 veterans.
One list contained the names of the veteran counselees who were
living in the Men's Dormitories and the hall in which they were
staying. The other list contained the names and the local addresses
of veteran counselees attending school who were not living in the
Men's Dormitories.

Names of the counselees were selected for interviewing by
members of the Campus Counseling class from the list of counselees
not living in the len's Dormitories. MNost of the selections were made
according to the convenience and the completeness of the addresses;
others were selected by random. Inspection of the list revealed a
falrly uniform scatter of names selected. Selections were made from
all of the twenty pages making up the list of names, with no more
than 20 or less than 6 names selected from any one page. The counsel-
ees were interviewed at their homes or fraternity or rooming houses
by members of the Counseling class.

The names of the counselses who were living in the ilen's
Dormitories were listed on separate sheeis of paper according to the
hall in which they were staying. The Dormitory Counselor assigned to
each hall was given the list of names of counselees who were rooming
in his hall and who could likely be contacted in the evenings in their
OWn rooms.

The addresses of counselees not in school at Oregon State
College were checked in the following manner:

l. The Fussers' Guide, a student publication giving the
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pames, the local and home addresses, and the telephone numbers of
students in school each year at Oregon State College, was used to
check the home addresses of counselees who were school-leavers.
This was done by checking the names of counselees remaining in the
card file after the "in school® group had been removed, with student
names appearing in the Guide. Comparison was made with each
Pussers' Ouide that had been published since January, 1946. In this
manner the home addresses of 680 counselees who were school-leavers
were found. These addresses were transferred to the individual
counselee cards when they were found to be different from the ad-
dresses which the counselees left at the Counseling Bureau at the
time of advisement.

2. A reply~type postal card, which could be sent on to a
forwarding address, was mailed to 500 counselees who were not in
school at Oregon State College and who were not lncluded among the
school~leavers. The veteran was requested to write his present ad-
dress on the attached reply card and mail it. A copy of the card is
included in Appendix D. These cards were sent (o veterans whose
mailing address at the time of advisement was given as being in one
of forty-two cities or towns in Western Oregon outside of the city of
Corvallis. There wers 3L8 replies received on which the addresses of
the veterans were given. Many of the cards had been forwarded.
Replies were received from veterans in eleven different states. The
reply cards were clipped to the 3 x 5 cards maintained concerning each
veteran. Approximately half of the veterans interviewed who were not
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in school and who were not school-leavers, were located in this
manner.

3. The 3 x 5 inch cards of veterans who were not in school
at Oregon State College, which included those to whom postal cards
had not been sent as well as those to whom cards had been malled,
wers arranged according to the names of the cities which were de-
termined as probably the most up-to-date addresses of the veterans.
The veterans from this group who were interviewed were contacted at
their homes and places of work by personal visit. Interviews were
held at the t.iu of first personal gontact, or arrangements were made
for an interview at some later time.

Members of the Albany Gounseling class and of the Portland
Counseling class selected the names of counselees for interviewing
from lists of counselees whose home addresses were given as being
in those cities. Selections were made in the same manner as that
' described for the Collsge Campus Counseling class.

There was & total of 15 veterans in the sample interviewed.
Of this number, 255 were attending school at Oregon State Collegse,
29 were attending school in different institutions in the state, and
131 were not attending school. Counselees were interviewed who were
living in or near 21 different cities or villages located in
Western Oregon. Some of them were living on farms or rural routes.
Hames of th§ cities and the number of veterans interviewed are shown

in TABLE I.



TABLE I

CITIES™ WHERE VETERAN COUNSELEES WERE LIVING
AT THE TIME THEY WERE INTERVIEWED

City or Village Nunber Interviewed

Adair Village
Albany
Astoria
Chiloquin
Corvallis
Dallas
Eugens
Grants Pass
Heppner
Independence
Jefferson
Klackamas
Klamath Falls
Lebanon
Monmouth
Philomath
Portland
Salem
S1lverton
Tangent
Toledo

\»
=

4

W
NN E O

Total

£
w

*Some veterans were living on rural routes out from these
cities.
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The degree to which this sample of 415 veteran counselees was
a representative sample of the 2,190 veterans who had an advisement at
the Counseling Buresu during the period of time inecluded by this
study, may be inferred from the size of the sample and the manner in
which it was selected. Of the total number of 2,190 cases, 2 per
cent were women and 98 per cent were men; 18.7 per cent were Public
Law 16 cases and 81.3 per cent were Public Law 346 cases. Of the
15 cases in the sample of veterans interviewed 2.9 per cent were
women and 97.1 per cent were men; 18.8 p.r cent ware Public Law 16
cases and 81.2 per cent were Public Law 346 cases. It may be cbserved
that with respect to disability and the law under which the counselees
were receiving training, the sample of veterans interviewed closely
resembled the total group from which the sanple was taxen. This was
also true with respect to the sex of the counselees, although the
total number of women veterans included in the study was small.

The proportion of counselees attending school at Oregen State
College who were followed-up and interviewed was 255 out of a possible
873, or 29 per cent. The number of counselees not attending Oregon
State College was 1,317, of which 160, or 12 per cent were followsd-
up and interviewed. It was not known how many of the counselees,
not in school at Oregon State College and not followed-up by personal
interview, were attending some other school. However, it appears
very likely that the proportion of counselees interviewed who were
attending school was greater than was the proportion of oounselees



interviewed who were not attending school. This was because they
could be interviewed with much less expenditure of time and money.
Responses of the counselees not attending school were tabulated
separately and are compared with the "in school®™ group in CHAPIER IV.

A greater proportion of counselees living in the Men's
Dormitories on the College Campus was interviewed than of counselees
attending Oregon State College and not living on the Campus. The
interviewing of veterans mot attending school was confined to those
living in Western Oregon. Differences beiween these veterans
grouped according to place of residence was not believed to be
sufficiently great to appreciably alter the results obtained in
this study.

It should be recognized that one of the limitations of a
follow-up by personal interview study is due to the difficulty of
obtalning accurate up-to-date addresses of the clients and to the
time and expense involved in contacting the clients personally. In
view of the resources avallable and the purposes of this study, it
was felt that the sample of 415 veteran counselses interviewed,
comprising 19 per cent of the total number of 2,190 cases, was
adequate.
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Questionnaire to Veterans Who Had Not Had an Advisement
at the College Counseling and Testing Bureau

During the progress of this study, a question arose con~
cerning veterans attending school at Oregon State College who had not
sought an advisement at the College Counseling and Testing Bureau.
The services of the Counseling Buresau were readily available to them.
Why did they not have an advisement? Information concerning thic
question was gathered in the following manner:

1. Records at the Registrar's office revealed that a total
of 3,721 veterans had registered for school at the College for the
epring quarter of 1948. From previous examination of the files in
the office of the Dean of Men and the Dean of Women, it had been
found that 873 of these veterans had been to the College Counseling
Bureau and had an advisement. Thus 2,848 veterans attending school
during the spring quarter had not had an advisement at the College
Counseling Bureau.

2. A qu@ltiomire was prepared and printed on a return-
reply type postal card and mailed to 600 student veterans who had not
had an advisement at the College (ounseling Bureau. The names and
Jocal addresses of the veterans to whom the questionnaire cards were
mailed were selected from the files in the registrar's office which
maintained & separate alphabetiszed registration file of students
according to the school in which they were registered. ﬁuu‘w‘cro
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selected from the files of students registered in all of the schools
except Home Economics and the Graduate School, which files were being
used for other purposes and were not available for use in this study.

Replies were received from 352, or 59 per cent of the
veterans to whom questionnaires were sent. The distribution of the
replies by school in which the students were registered and the
reasons given for not having had an advisement, wers tabulated and

are shown in TABLE L and TABLE LI in CHAPIER IV.
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CHAPIER IV
PEESENTATION OF THE DATA

The information obtained from the responses of the veterans
iz presented in this ohapter. The chapter is divided into threse
seotions. The first section presents a description of the status of
the counselees at the time they were followed up and interviewed.
The follow-up interviews were held from three to thirty months after
the veterans had been given an advisement at the Counseling Bureau.
The marital status, educational status and employment status of many
of them had ehanged since the time of advisement.

The responses of the counselees to questions asked them
about ths counseling service and about the advice they had received
are presented in the second section of this ohapter.

The third section presents the responses made to a mailed
questionnaire by a sample of veterans who were attending school at
Oregon State College during the spring quarter of 1948. This group

had net had an advisement at the College Counseling Bureau.
Desoription of the Sample

Ages of Veterans Interviewed. The ages of the veteran

counselees at the time of the follew-up are shown in TABLE II, Ages
ranged from 19 to 45 years with 63 per cent of the total group being

21 to 25 years of age and 93 per cent 21 or more years old.



TABLE II

AGFS OF COUNSELFD VETERANS™ AT THE TIME THEY WERE
FOLLOTED UP AND INTFRVIEWED

In School Not in School Total
Ape PL 346 PL 16 Pl 346 PL 16 Rumber Per Cent
19 2 - - - 2 .5
20 17 1 7 1 26 6.3
21 40 1 10 3 54 13.0
22 B4 2 8 4 68 16.4
23 30 4 9 5 48 11.8
24 40 2 8 3 63 12.8
26 21 2 8 10 39 9.4
26 21 1 4 5 31 7.6
27 13 2 3 8 26 6.3
28 9 1 7 2 19 4.6
29 8 1 1 6 15 3.6
30 1 2 4 4 11 2.7
31-35 3 2 4 3 12 2,9
38-40 2 1 2 3 8 1.9
4145 1 - 2 - 3 o7
Total 262 22 76 58 416 _loo.2

*In this table and in following tables "Counseled Veterans" refers to
veterans who had received en advisement at the Oregon State College
Counseling and Testing Bureau and were interviewed in this follow up
 § tudy.

From an inspection of TABLE II it may be seen that 22 of the
284 veterans in aohool were attending school under Publie law 16.
Fifty-six of the 131 veterans not in school were Publie Law 16 cases.
Publie law 16 cases refers to individusle who, according to determi-
nations made by the Veterans' Administration, have a 10 per cent or
more service connected disability and are entitled to a disabled

veteran's pension.
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Marital Status. The marital status of the veterans at the

time of the follow-up is shown in TABLE III., Twenty-three per cent of
those attending school were married, whereas 62 per cent of those not
attending school were married. Twenty-eight per cent of the Publie
Law 346 veterans were married compared with 67 per cent of the Publie
law 16 veterans. Approximately 35 per cent of all the veterans

interviewsd were married.
TABLE I1I

MARITAL STATUS OF COUNSELFD VETERANS AT THE TIME THEY
WERE FOLLOWED UP AND INTERVIEWED

f— e

Marital In Sohool Kot in School Total

Status Pl 346 PL 18 PL 346 PL 16 Mumber Per Cent
Single 204 11 34 12 261 82,9
¥Yarried 1) 11 40 41 147 35.4
Divoroed 3 - 1 2 8 1.4
Separated - - - 1 1 o2
Total 262 22 78 56 415 99.9

It appears that a greater percentage of the disabled veterans
than of the non-disabled veterans merried soon after they were dis-
charged from the service and did not continue thelr schooling in
eollege. On the other hand, this mey only seem to be the oase because
a greater psrcentage of the disabled married veterans than of the
disabled single vetersns may have been interviewed due to a possible

bias in the sampling. It may be that disabled married veterans who
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were not attending school were more easily found for interviewing than
were non-disabled single veterans who were not attending school
because they spend more time at home where they could be easily
oontaocted and where most of the interviewing was done. The single
veterans attending school may have been more easily contacted than
were married veterans attending school because many of them lived in
dormitories and fraternity houses where several of them oould be
interviewed in one evening at the same address.

It ean not be determined in this study whether the differ-
snces obtained when disabled veterans were compared with non-disabled
veterans in marital status and college attendance were due to sctusl
differences between the two groups or to a bias in the sampling
because information concerning the marital status, time of marriage,
and date of discharge, of the total group of 2,190 veterans who had
an advisement was not readily avallable. MNore study would be re-
quired before confidence could be placed in conclusions on this

subject.
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Eduoational and Employment Status. TABLE IV gshows the

amount of sehool work completed by the veterans at the time of the
follow-up interview. Eighty-one per cent had eompleted some college

work, and approximately 65 per cent had completed more than one year

of oollege.
TABLE IV

RDUCATIONAL STATUS OF COUNSELED VETERAKNS WHEN IKTERVIEWED
IR TIF FOLLOW-UP STUDY

wa—
————

Sehool Work In Sehool Not in School Total

Completed PLL 346 Pl 16 PL 346 PL 16 Number Per Cent
Grades 1 -~ 7 - - 2 1 3 o7
Completed elementary - 1 - b 8 1.4
Soms high school 2 2 4 14 22 5.3
Completed high school 3 - 6 23 32 7.7

High school diploma or
equivalency certificate

based on Ge.EdDe tests 1 - 10 1 12 2,9
Business or teohnical
sohool 1 1 1 1 4 1.0
College work completed
Not indicated 3 - - - 3 o7
1 - 8 guarters 38 2 21 8 656 16.7
4 - 6 quarters 107 7 12 3 129 31.1
7 - 9 quarters s 3 9 1 79 19.0
10 <12 quarters 38 3 1 - 42 10.1
13 «15 quarters 2 - - - 2 o5
Collegs graduate - 1 7 1 9 2.2
Graduate work 3 2 2 - 7 1.7
Total 262 22 75 56 415 100.0

It appears that the quality of men interviewed, as indiocated

by thelr educational attainments and their interests in undertaking



further educational training, was high. This may be partially
explained by the fact that the Counseling Bureau was located on the
College Campus where many of the veterans were attending school and
were readily available for interviewing and alse by the fact that
many veterans were referred to the Bureau by scheol officials in
other colleges and universities. cha_rdlou of the explanation, it
may be noted that four-fifths of the veterans interviewed in this
study were men with college experience. |

The employment status of the veterans is shewn in TABLE V
and the kind of jobs on which they were employed is shown in
TABLE VI for veterans not attending sochool, and in TABLE VII for
veterans empioyed on part-time jobs whille attending school. The jobs
were grouped scoording to the olassification system used in the
United States Employment Service, Dietlonary of Ooccupational Titles,
Part I (78). It may be observed that 54, or 19 per cent of the
veterans attending school were employed part-time while attending
school and that 107, or 81.7 per cent of the veterans not in school
were smployed full time, including those in on~the-job training

work.
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EMPLOYMERT STATUS OF COUNSELED VETERAKS WHEN INTERVIEWED

IN THE FOLLOW-UP STUDY

|

I

In Fot in Total
Employment Status School Sohool PL 346 PL 16 Fumber Per Cent
School, full time 230 - 213 17 230 56.4
Employed full time - 90 59 31 90 21.7
Sohool and working
part-time 54 - 49 5 54 13.0
On-the-job training - 18 3 16 18 4,3
Unemployed, not seeking
work - 10 6 4 10 2.4
Unemployed, seeking work - 9 8 3 8 2.2
Employed on part-time job* . 4 1 3 4 1.0
Total 284 131 337 78 4156 100.0
*If employed part-time, what do you do the rest of the time?
Kumbeyr
Building my own house and barn 1
Rest 1
Rest and fish 1
Care for house and ill mother 1

TABLE VI

OCCUPATION OF COUNSELED VETERANS WHO WERE NOT ATTEEDING SCHOOL

WHEK IKTERVIEWED 1IN THE FOLLOWL.UP STUDY

H
ql

———

Ocoupation Kumber Per Cent
N-131
Professional and Managerial Ooccupations 18 13.7
Accountant S
Building contractor S
Musielan 1
Field Assistant U.5.G.S. 1
Owner and menager--rug and furmmiture cleaning 1



TABLE VI (continued)

Oocupa tion Per Cent

Housewife and mother

Teacher~-high school industrial arts
Used car dealer

Manager and ewner of cafe

Magazine eirculation mnager

Public sceountant

Pharmacist

Teacher--voocational training
Edueational advisor--state D.V.A.

P Pt el ek pet b b b g
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Clerioal and Sales Occupations 20.6

Automobile parts salesman

Salesman, General

Salesperson

Insurance salesmsn

Interviewer

Listing maohine operator

Bank teller

Grocery clerk

Assistant Secretary Produoction Marketing
Assoclation

Shipping elerk

Salesperson, hardware

Newspaper distributer

Bookkeeper

Demonstrator

Salesman, fuel

Postal Mail Clerk

Telegraph operatoer

Salesman, household equipment

Sales clerk

Cheoker in bakery

o = pr - 0O A CR CR
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Service Occupations 7 5.3
Cook
Passenger elevator operator
Taiter
Porter, baggage
Fireman

- e e O

Agricultural, Fishery, Forestry and Kindred
Occupations 8 3.8
Farmer
Rurserymn
Seedman
Poultryman

g e 2O
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TABLE VI (oontinued)

Ocoupation Rumber Per Cent

Skilled Occupations 16 12,2
Machinist
Automobile body repairmen
Neat cutter
Lineman for power company
Mashine set-up man
Cable splioer
Lumber grader
Carpenter
Eleotrician
Cable splicer for telephone company
Automobile mechanioe
Airplane mechanic
Typewriter serviceman
Lineman for telephone company

b Pt pob b el B B e pel Pl et et DY DD

Semi-Skilled Ooccupations 20 16.3
Automobile service station attendant
Training for automobile mechanie
Roofer
Truck driver
Dental techniclan apprentics
Iraining for beauticien
Iraining for butecher
Junior plumber
Lumber checker
Bookkeeping training, in bank

P g e e e v B3 DD N OO

Unskilled Occupetions 19 14.6
Laborer
Laborer, sawmill
laborer, logging
Lumber handler
Laborer, park
Hot plate operator in plywood mill
laborer, poultry reising
Laborer, dairying
Laborer, sand and gravel
Laborer, cold storage plant
Laborer, packing company plant

P ph et b bk s b e DN W O

Unemployed 19 14,5
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More veterans not attending school were employed in Cleriecal
and Sales Oecupations than were semployed in any other occupational
group, with Semi-Skilled Occupations and Unskilled Ocoupations coming
next in that order. Nineteen, or 14.5 per cent of the veterans not in
school, ware unemployed. Ten unemployed veterans were not seeking
work beoause of poor health or other eonditiona, nine were seeking
employment, and four were employed on part-time jobs.

It may be observed that the veterans were employed in a wide
variety of oscupations. The criticism sometimes made that ocounselors
tend to direoct oounselees into & few ohosen ocoupations does not seem
to be justified in this case. From the diversity of occupations in
which the veterans were employed, it appears that the counselors had
not tried to direct the oounselees to eselect a few ocoupations or
professions in whioh they themselves were interested or with whieh
they might have been especially familiar.

TABLE VII ahows that veterans who were employed part~time
while attending school were employed, for the most part, in Semi-
Skilled, Bervice, Clerical and Sales, and Professional and Managerial
Occupations. Ten veterans were training for Skilled Ocoupations in
vooational schools. Jobs held by veterans in a tralning status were

classified with the Semi-Skilled ococupations.
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PART.TIME WORK OF COUNSELED VETERANS WHO WERE ATTENDING
SCHOOL WHEN INTFRVIEWED IN THE FOLLOW.UP STUDY

H)

Oocupation

Number
Ha32*

Per Cent

Professional and Managerial Ocoupations
Apalytical chemist for Agricultural Experiment
Station
Research assistant and instruotor
Forester, U. S. Forest Servioce

Clerioal and Sales Ocoupations
Salesman, motor vehicles and supplies
Sales olerk, retail atore
Newspaper distributor

Service Oceupations
Viaiter
Houseboy
Looker room attendant
School janitorial work

Agricultural, Fishery, Forestry and Kindred
Ocoupations
Partnership in farm

Skilled Qocupations
Fleotrioian

Semi-Skilled Occupations and Training in
Vooational Sohool
Training for auto, body and fender work
Training in refrigeration
Training for office equipment repairman
Training for commercial art
Training for silk acreen processing
Training for photography
Training for machiniast
Training for radio communiecations

- g g i
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9.4

9.4

18.7

3.1

3.l

50,0
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TABLE VII (continued)

Occupa tion Number Per Cent

Training in medieal technology
Timber faller

Log hauler

Taxi driver

Milk routeman

Service station attendant
Truek driver

e Rl ol o

Unskilled Qooupsations 2 643
Laborer in upholstery shop
Laborer in sawmill

ol

Information conocerning nature of part-time
work not given ae

*Fifty four of the 284 vetersns attending school were employed en
part-time jobs. However, the nature of the work done while on these
part-time jobs was not obtained from 22 of the veterans. The per-
ocentages given were therefore figured on the basis of 32 jobs on whioh
the nature of the work was obtained.

The kind of part-time jobs on which 22 of the veterans at-
tending school were employed was not obtained. This was due to the
failure to inelude a specific question on the Interview Form, to
veterans working part~time while attending school, requesting the
information from them at the time they were interviewsd. Suoch a
question should have been included as part of item Number 3 on the
Interview Form, but this was net realired until most of the veterans
attending school had been interviewed. THowever, even though the
information was obtained from only part of the veterans and the
number from whom it was obtained was small, it indieates the variety
and the kinds of jobs in which the veterans worked part time while

attending school.
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It seemed to the writer, who interviewed most of the employed
veterans not in school, that many faotors determined the kind of jobs
on which veterans were employed. In addition to the occupational
objeotives of the veterans, such factors as the localities where they
wore living, or where they or their wives desired to live, the employ-
ment opportunities, the cost of living, pay rates, famlly influences,
health, previous experience, and the ability to get a job, are some
of the factors which were often important influences and sometimes
deocisive in determining the kind of ooccupations in which the veterans
became ermployed. York or training oould not always be obtained in the
desired ocoupation. Vooational objectives were sometimes modified or
changed because of conditione which developed, Some of the veterans
interviewed said they were only holding on to their jobs while looking
for something better or for something more nearly in line with what
they wmanted to do.

It is felt, therefore, that a comparison of voeational
objectives before and after counseling, or of "succeas" before and
after sounseling may not, in many oases, be & walid indleation of the
effectiveness of the advisement. The objective selacted during ad-
visement may be a suitable one but other circumstances may influence
the counselee to modify his objective or may prevent him, at least
for a time, from making progress toward reaching the objeotive,

An example to illustrate the above is the case of Mr. A, a
married veteran, age 20, who was interviewed on the day he ceame home

early from his work in a sawmill because, he said, "my leg 1is
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bothering me again.,” The difficulty with the leg was due to a
service-connected disability which entitled Mr, A to a small pension,
whioh had recently been reduced. Several operations had been per-
formed on the leg, but the trouble had failed to clear up.

¥r., A had volunteered and entered the Navy before he come
pleted high school. After his discharge from the Navy he married
and soon afterward contacted the Veterans' Administration and had an
advisement.

Mr, A told the interviewer at the time of the follow-up that
he had oconsidered going back to high school and graduating, because he
thought it was important to complate at least a high school eduecation.
However, becauss his wife was pregnant, he gave up the idea of high
school and started to work with the hope of getting a little money
ahead., Te sought an advizement because the work he had been doing had
aggravated the conditlon of his leg Injury, and he had become more
oconocerned about how he was going to make & living.

At the Counseling and Testing Bureau, Mr. A did so well in
several of the tests that the counselor suggested he take the G.F.D.
tests and apply for & high school diploma, He took the tests and
passed them with high scores and was later granted the diploma.

During the advisement, the vocational objective of Draftsman
was get up, It was decided that Mr., A would go to a vooational sechool
to obtain his training,.

At the time of the follow-up, ¥r, 4 told the interviewer

that he had been very much pleassd with this plan becauss he had
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always liked to draw and he liked aonstruction work; in fact, at
different times during high school days he had planned on a ecareer
as an engineer., The tests had also indicated that his aptitudes and
interests were along these lines. He said that in view of his leg
handicap, a career ags a draftsmsn appeared to him to be just about
right,

¥r. A and his wife moved to the voeational school, and he
began the draftsmen training course., He said he liked the school and
the ocourse work very much, but that trouble with the leg oontinued te
grow worse, and it bacame necessary for him to take trips to Portland
for treatments. These trips became frequent and tiring. They took
so much time that Mr, A gave up hia training and moved closer to
Portland, where he oould receive regular care and ;void the long
tripa.

¥r., A said that at times he had plenned to return to complete
the draftsman course, but the baby was expected soon, and he had
started to make payments on a little house. He said that he felt he
had to have more money to keep ahead of expenses, so he had taksn the
Job in a sawmill which "paid good money." ¥r, A saild he did not have
eny vocational plans at the time. He sald the career as a draftsmen
would be fine if he could get it, but that he couldn't see that far
into the future.

This case illustrates the effects of some of the many faotors
that may enter into making vocational adjustments. It also indicates

that in some cases a considerable length of time may be required after
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the advisement for progress to be made in working out the plans made
as a result of the advisement, During this time the influences of the
combination of fastors become so interwoven that the problem of evalu-
ating the resulte of the advisement on the total adjustment becomes a

very complex one indesd.

Responses of Counselees to Questions Asked Them

Concerning the Advisement

The responses of ths counselees to questions asked them about
the advisement and about the Counseling and Testing Bureau will be
presented in this seotion.

Problems Discussed During the Advigement., How well the

veterans remembered the problems discussed with the counselors at the
time of advisement is shown in TABLF VIII, Forty-five per cent said
they remembered the problems discussed "very well"™ and 49 per cent
said they remembered them "quite well.” Only 5.5 per ocent indicated
they remembered ths problems discussed "hardly at all." There seemed
to be very little or no difference between the vetsrans attending
school and those not in school or between Public law 16 and the Publie
law 346 cases in their response to this question, For the inter-
viewer, the question proved tec be a good opening question to lead

into a disoussion of the advisement service.
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TABLE VIIIX

RESPORSES OF COUNSELED VETERANS T0 TEE QUESTION: HOW WELL DO YOU
HEMEMBER THE PROBLEMS DISCUSSED WITH THE COUNSELOR AT THR
OREGON STATE COLLEGE COUNSELING AND TESTING BUREAU?

In Not in Total
Response Sohool Sehool PL 346 PL 16 Number Per Cent
Quite well 134 63 153 34 187 45,1
Fairly well 136 69 166 39 2085 49.4
Fardly at all 14 9 18 g 23 5.8
Total 284 1351 337 78 415 100.0

How Voterans Learned of the Advigement Service. TABLE IX

supplies information about how the veterans learned of the advisement
service and who recommended the service to them. Fighty-two per cent
of the veterans under Public law 16 were referred for an advisement
by the Veterans' Administration compared to 14 per oent for the
Public Law 346 veterans.

It appears tmat when the disabled veterans began to consider
entering a training program the first place they contected was the
Veterans' Administration offices. Inasmuoh as an advisement was re-
quired of veterans who took training under Publio lLaw 16, these
veterans were, of ocourse, referred to the Counseling Bureau for an
advigement. With the Public Law 346 vetersns, the situation appeared
to be different. Nost of them were attending school. They were re-
foerred to the Bureau by a friend, a school official, or someone who

had been helped there, or they learned of the availability of the
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service and went to the Bureau for an advisement without being re-
ferred thers by anyone. The fact that only 14.2 per cent of the
Publio Law 346 veterans were referred to the Counseling Bureau by the
Veterans' Administration and that 85.8 per cent were referred there
by someone else or went there without being referred by anyone, seems
to be evidence that many individuals felt that the services of the

Burean were beneficial.

TABLE IX

RESPONSES OF COURSELED VETERANS TO THE QUESTION: WHO RECOMMENDED
THE OREGON STATE COLLEGE COUNSELING AND TESTING BUREAU TO YOU?

Response In Not in Total
Sochool School PL 348 PL 16 FNumber Per Cent

The Veterans' Adminias-

tration 47 66 48 €4 112 27.0
A friend 71 13 78 6 84 20,2
4 school offiocial 53 28 75 S 78 18.8
A person who had been

helped there 50 16 63 2 65 16.7
Yo one, read of the

service in a paper 36 5 40 1 41 9.9
Does not remember 18 - 18 - 18 4.3
Other® 9 8 16 2 17 4.1
Total 284 1351 337 78 4186 100.0

*others 1isted who recommended the Counseling Bureau to the veterans:

Us S¢ Employment Service

Board of Pharmacy

Headquarters in Portland
Prinecipal of high school
Paychology professor
Fraternity brothers

Ameriocan Legion Service officer
Father

Hother

Huabdand

Personnel at Army Separation Center
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Reasons Veterans Sought an Advisement. The reasons the

veterans gave for having gone to the Counseling and Testing Bureau
for an advisement are shown in TABLE X. It may be seen that most

of them went for ressons relating to vecational cholces.

TABLE X

RESPONSES OF COUNSELED VETEERANS TO TEF QUESTION: - WHY DID YOU GO
TO THE COUNSELING AND TESTING BURFAU?

. In Hot in Total
Reasons School School PL 346 PL 16 Number Per Cent
To learn more about my
interests and aptitudes 144 30 187 7 174 57.2
For advice on voestional
choice 80 41 104 17 121 26.9
It was required before
receiving training 17 50 12 55 67 14.3
To get help in planning
what to study 46 6 62 - 52 11.1
Yo talk over a personal
problem 8 2 8 2 10 2.1
Other reasons** 27 17 40 4 44 9.4
Total 522 146 383 86 468 100.0
*NMore than one reason was given by some veterans.
*#%0ther reasons given for going to the Counseling Center: Number
To take the G.E.D. teste and qualify for high school
diplom 16
To verify my ideas cencerning my vocational cshoice B
Veterans' Administration advised it before echanging
schools 4
To learn about the Counseling Center and reassure
myself 3
Curiosity 2
Requeated by the School Scholastic Committee 2
To help decide whether or not to go on to college 1
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Other ressons given for going to the Counseling Center (continued)

HNumber

Posaibility I oould find out something that I
needed to know about myself

To find some of my undeteoted diffioculties

Didn't lmow what school to go inte

Vasn't satisfied with school curriculum

To select alternative in case I wasn't successful in
pre-medics or oould not get into medical school

Flunked a couple of courses and thought maybe I was
in the wrong field

To see how the tests compared with tests taken in
the Army

The Portland offiece directed me there

I was told to

Because the service was offered

To see if I was in the right field

Y el e

. p

Dol ek gl o e

How Veterans Felt They were Treated at the Counseling Buresu.

TABLE XI ghows how the veterans felt about how they were treated at
the Counseling Bureau. The great mejority said they felt they were
wall received and that the personnel of the Bureau seemed interested

in them as individuals.

TABLE XI

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: HOW WERE YOU
TREATED AT THE COUNSELING AND TESTING BUREAU?

In DJNot in Total

Response 8chool School PL 348 PL 16 Number Per Cent
Friendly and cordially 256 123 306 73 379 91.3
Impersomally, striotly

business basis 28 7 28 4 32 7.7
They seemed glad to
get rid of me 3 1 3 1 4 1.0

Total 2864 131 337 78 415 100.0

/
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Judgments of the Counselees Concerning the Advisement Pro-

cedures and the Length of Time Used, are shown in TABLE XII, Seventy-

nine per cent said they thought the procedure and the length of time
were about right. There seemed to be a slight tendency fer the dis-
abled veterans to judge the ocounseling more feavorably than did the
non-disabled veterans in this regard. It may be that more time and
oare was aotually used in the advisement of the disabled veterans than
of the non-disabled. Eighty-ssven per cent of the disabled veterans
said the advisement was about right in procedure and length of time

ocompared with 77 per cent of the non-disabled veterans.

TABLE XII

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: 1IN YOUR JUDGMENT WAS
THE COUNSELING PROCESS TOC LENGTEY, TOO SBOKT AND HURRIED, OR ABOUT
RIGHT IN PROCEDUKRE AND LENGTH OF TIME?

In Fot in Total
Response Sohool Sohool PL 846 PL 16 Number Per Cent

Too lengthy and drawm

out 30 9 26 3 39 9.4
About right in pro-

oedure and length

of time 218 110 260 68 328 78.0
Too short and hurried 35 11 29 7 46 11.})
Do not kmow 1 1 2 - 2 o6
Total 284 131 337 78 415 100.0

It is doubtful that agreement could be reached by counselees
or by counsslors on a "most desirable” length of time to be used in an

advisement, Time limita might be best determined by the problem and
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the situation in each individual ocsse. Yowsver, how the veteran feels
about the time and attention given to his own personal problem may
influence the way he feels toward the counseling service and how he
accepts the advisement and attempts to carry out the plan dsolded upon.

Did the Veﬁgrun- Understand the Counselor's Fxplanetion?

TABLE XIII ghows that only three per cent of the counselees said they
did not understand the explanations made by the counselors. The small
difference between groups indicates that the veterans attending school
my have felt that they understood the explanations better than did

those not irn sehool.

TABLE XIII

RESPONSES OF COUNSELED VETERANS TO THE QUESTIQNs DID YOU UNDERSTAND
THE EXPLANATIONS MADE BY TEE COUNSELOR?

In Not in Total
Response School Sochool PL 346 PL 16 Number Per Cent
Quite well 224 92 266 50 316 76.1
Fairly well 63 I3 63 23 88 20.7
Fot very well 6 ] 7 3 10 2.4
Do not know 2 1 1 2 3 o7
Total 284 131 337 78 416 99,9

Near the close of the interviews many oounselees who said
they understood the explanations of the counselors "feirly well" and
"quite well® indicated they would have liked to disocusas the tests and
their meanings and the counselor's suggestions with the counselor at

greater length. This is brought out in TABLE XLIX in the suggestions
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made by the veterans for improving the counseling services.

¥ere Voontional Objectives Set Up During Advissment? The

numbers of veterans who set up voeational goals at the time of ad-
visement are shown in TABLE XIV, Approximately three fourths of them
deoided upon vooational objeotives at that time, while about one
fourth did net. Seventy one out of 78, or 91 per cent of the dis-
abled veterans, compared with 234 out of 337 or 69 per cent of the
nen-disabled veterans, said they decided upon voocational objectives

at the time of the advisement,

TABLE XIV

RESPCNSES OF COUNSELED VETERANE TO THE QUESTIONs AT THE TIME OF
COUNSELING DID YOU AND THE COUNSELOR DECIDE UPON A VOCATIONAL OB-
JECTIVE FOR YOU AND MAKE PLAKS FOR WORKIRG TOWARD THE OBJECTIVE?

L

In ot in Total
Response School School PL 346 PL 16 Number Per Cent
Yes 196 110 234 71 306 73,85
No 87 21 101 7 108 26.0
Do not know 2 - 2 - 2 o5
Total 284 131 337 78 415 100,0

Extent to which Advisement Changed Voostional Objeotives.

TABLE XV shows the numbers of ocounselees who decided upon voocational
objectives during advisement that confirmed plans they had already
mde. It may be observed that s greater proportion of Publioc law 18
oases than of Public law 346 cases made decisions that confirmed their
previous plans. Sixty-eight per cent of the disabled veterans com-

pared with 38 per cent of the non-disabled veterans said that the
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vooational objeotives decided upon confirmed their previous plans.
Severa]l ressons msy be suggested for this difference. Disabled veter-
ans may do more serious thinking about thelr voeational futures than
do the non-disabled. The fact that in some cases & dlesability limits
the fields of epportunity mey make it easier for s disabled veteran
to reach a vocetional decision. The counselor, during the advisement,
may be more inclined to "go along with" the disabled veteran and en-
oourage him in the plans he has already made than with the non-dis-
abled veteran. Fntering upon a vocational career may be more wvague
beocause of being farther in the future for the veteran in sohool than
for the veteran not in sshool, thus making a declsion more diffioult
or the demand for reaching a decision less immediate., It should be
remembered that only 8 per ocent of the veterans attending school were
Publiec law 16 cases whereas 43 per cent of those not in sehool were

Publio law 18 cases.

TABLE XV

RESPONSES OF COURSELED VETERANS T0 THE QUESTIONs DID TEE PIAXN
CONFIRM YOUR PLANS ALREADY MADE?

In Fot in Total
Response Sehool BScheol PL 346 PL 18 Fumber Per Cent
Yos 120 60 127 68 180 43.4
No 46 26 63 8 71 17.1
Partly 88 41 112 17 129 31.1
Do not kmow 30 6 35 - 35 8.4

Total 284 131 337 78 _415 100.0
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The question of why the vooational objeotives deocided upon
during the advissment agreed with plans already made in & greater
proportion of the cases with the disabled veterans than was true for
the non-disabled veterans, cannot be answered by informmtion obtained
in this study. Analysis of information in the Veterane' Adminis-
tration files and of additional information from the sounselors and
from the veterans might help to answer this question.

Extent to which Veecational Plans were Followd. Ths responses

of the oounselees to the question:t Did you follow the plan? are shown
in TABLE XVI, Seventy-four per cent of the disabled veterans compared
with 66 per cent of the non~disabled veterans said that they followed
the plan. The necessity of disabled veterans having their change of
vooational plans approved by the Veterans' Administration if training
under Publie law 16 wes to be ocontinued may have beern a ma jor factor
influencing them to continue with the plans made during their

advicement.

TABLE XVI

RESPONSES OF COUNSELED VETERANS TO THE QUESTION:
DID YOU FOLLOW THE PLAN?

In Fot in Total
kesponse School School PL 346 PL 16 Yumher Per Cent
Yes 187 77 188 68 244 68.8
No 31 28 49 10 59 14.2
Pnrtl; 52 20 83 9 T2 17.3
Other 34 6 39 1 40 9.6
Total 284 131 357 78 416 99,9

*No plan was deoided upon at the time of counseling or the veteran
followed a similar but modified plan.
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Ressons ¥hy Some Veterans did not Follow Vooatiena] Plans.

TABLE XVII shows the reascns veterans gave for not follewing the vo-
eational plans deoided upon at the time of advisement. It may be seen
that many reasons were given that probably could not have besn fore-
seen at the time of the advisement, The reasons given, as shown in
this table, also fllustrate some of the wvarious factors that enter
into making vocational adjustment, The influences of these factors

greatly complioate the problem of evaluating the effects of guidance.

TABLE XVII

RESPONSES OF COUNSELED VETERANS TO THE QUESTION:
IF YOU DID NOT FOLLOW THE PILAN, WHY NOT?

. In Yot in Total
Rensons School Sohool PL 3468 PL 1€ HNumber Per Cent

Followed a similar but

modified plan 23 4 23 4 27 20,8
No plan suggeated 12 13 23 2 26 19.2
Did not think the plan

suitable for me 16 6 18 4 22 16.9
Laek of deoision on my

part 14 4 17 1 18 13.8
Finances - 9 7 2 8 8.9
Family influence 3 - 2 1 S 2.3
Tried and failed - 2 2 - 2 1.8
Health - 1 - 1 i «8
Other** 9 14 16 8 23 17,7
Total » 77 B3 107 23 130 99.9
*"More than one reason was given by some veterans
**0ther reasons given for not following ths plans Kumber

Could not find suitable training opportunity 9
Saw ohance to take a job and just kept on going on it 2
Could not get housing g
Pid not pay enough 1
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Other reasons given for not following the plan (eontinued) Fumber
Wife's 1liness and birth of baby 1
Folt I had spent too much time in present field

to ehangs 1
The field suggested is too erowded 1
Job interfered with religious ideas about working

on Saturdays 1
Work beoame short and I got laid off 1
Plans were not working out as I expected 1
Was expecting & baby 1
Didn't have any interest in it 1
Didn't like the vocation decided upon by the counselor 1

Changes in Vooational Plans and the Nature of These Changes.

Approximtely 29 per oent of the counselees interviewed said they had
ohanged their voeational plans since the time they had the advisement,
This is shown in TABLE XVIII, The nature of the ohanges made by
veterans attending school is shown in TABLE XIX and of those not in
sehool in TABLE XX,

TABLE XVIII

BESPONBES OF COUNSELED VETERANS TO THE QUESTIOR: HAVE YOU CEANGED
YOUR VOCATIONAL PLANS SIKCE TEE TIME YOU WERE COUNSELED?

In Not in Total
Fesponse Bchool Sohool PL 846 PL 16 Number Per Cent
Yea 71 48 89 20 119 2847
¥o 213 83 238 58 296 71.8
Total 284 131 837 78 416 100.0

Some of the ohanges wers into cooupations more olosely re-
lated to the original choioce than were others. Some changes seem to
have been into very distently related or unrelated cocupatiomal
fields,
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TABLE XIX

NATURE OF CHAKGES IN VOCATIONAL PLANS MADE BY THOSE COUKSELED VETERANS
STILL IN SCHOOL WHO HAD CHANGED THEIR VOCATIONAL PLARS AFTER THE
TIME THEY FAD AN ADVISEMENT

Rature of ohange Number Per Cent
N~T1

Change of major 52 78.2
Engineering to Business and Technology
Changed ma jor course
Engineering to Lower Division
Engineering to Geology
Lower Division to Solence
General Enginesring to Industrial
Administration

Industrial Engineering to Industrial
Administration

Engineering to Business

Engineering to Physies

Engineering to Food Teohnioian

Enginesring to Journalism

Engineering to Education

Engineering to Musiec

Engineering to Pharmeecy

Engineering to Medloine

Aeronautios) Engineering to Industrial
Engineering

General Pngineering to Mining Engineering

Chemical Engineering to Eduoation

Eleotrical Fngineering to Mechanieal
Engineering

Engineering to Social Solence

Mathematics to Engineering

Mathematiocs to Physios

Physioal Science to Social Solence

Business and Industry to Edueation

Forestry to Fduoation

Fish and Game Management to Eduoation

Lower Division to Agriocultural Edueation

Business and Industry to Lower Divisien

Lower Division to Agriculture

Solence to Liberal Arts

Chemistry to Geology

Forestry to Business and Teohnology

Pre~medicine to Education

NN
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TABLE XIX (econtinued)

Nature of ehange Fumber Per Cent

Parmoy to Business

Pre-medioine to Business

Industrial Arts Administretion to Industrial
Arts Education

Science to Business and Technolegy

oo g e

Go to school 8 7.0
York as laborer to vocational sehool
Clerieal work to Physioal Edueatlion Instructer
Office machine repair to business sohool
Bank teller to study of bookkeeping

)

Change sohools 4 5.6
Transfer to another school
Change sohools to get art courses
Tranafer to Liberal Arts school

)

Discontinue oollege 3 4.2
Going into advertising and selling
Drop oollege and enter voocational school
Change from college to refrigeration in
vooational school 1

e

Undecided 7 9.9

A review of the changes made by veterans in their vocatiomal
objeotives (TABLES XIX and XX), reveals that many ohanges were made
that may be considered major departures from the objeotives set up
during the advisement. Although most eof the veterans who made these
ohanges said the information they received during their advisement was
helpful to them in making new plans (TABLE XXI), it seemed to the
writer that a “change-of-objective interview" with the counselor would
often have been very helpful to the veteran. Several of the veterans
voliced this opinion. A readvisement prior to a change of ebjeotives

is recommended by Mathewson (4%) and by Wemberg (85).
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TABLE XX

NATURE OF CHANGES IN VOCATIORAL PLANS MADE BY THOSE COURSELED VETERANS
NOT IN SCHOOL WHO HAD CHANGED THEIR VOCATIONAL PLANS AFIER THE
TIME THEY HAD AN ADVISEMENT

Hature of change Rumbeyr
He=48

Undecided

On~the~job training to no definite plans (quit because
of physical limitation)

Bookkeeping to mill work and farming

Law to selling

On~the-job training as mechanic to laborer in dairy

Carpenter to the ministry

Besutioian to interviewing

Smith-Hughes Agriculture teacher to Agrioculture
extension work

College to hardwmre selling

Farming to service station operator

Seience major to writer

College to voeational school

Business and Teohnology in oollege to sales and
shipping slerk

Business in college to operating own business

Engineering in college to vocational sohool

Buying to comstruotion work

Art to sheet metal work

Auto body repairman to Standard Oil serviceman

Clerk in store to operating own business

Farming to mechanie

Lumber work to selling

Flying to selling

Polioce work to telegraphy

Plarmacy to business

Journalism to business

Engineering to Pest Office olerk

Tenching to service station attendant

Draftsman to working for wages as laborer

Fish and Geme management to own business

Belling to Bible School and the ministry

Medieine to bookkeeping

Police work to truek driving

Watchmaker to cheoker in bakery

8ocial work to the ministry

Meohanic to butohering

P g8 b pob T R e b e DD om
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TABLE XX (oontinued)

Nature of ochange Numbey

S8hoe repairman to auto body and fender work
On-the=job training to service statlion operator
Architeoture to teaching

Autometive electrician to sutomotive meohanie
Iaw to bookkeeping

Ho plans to acoounting

No plans to tavern owner

P b P ph et P por

Information Obtained Through Advisement Helped in Making

Changes in Vocational Plans. TABLE XXI shows that approximately thres-

fourths of the counselees who changed their voeational plans said that
information ebtained through the advisement was helpful to them in

making the change.

TABLE XXI

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: IF YOU HAVE CHANGED
YOUR VOCATIORAL OR EDUCATIONAL PLANS SIKCE THE TIME OF COUNKSELING,
DID THE INFORMATION GAINED THROUGE COUNBELIRG
EELP YOU IN MAKING NEW PLANS?

In Fot in Total
Response School Sehool PL 346 PL 16 Number Per Cent
A great deal 27 4 30 1 31 26.1
Somewhat 52 27 47 12 69 49.8
Yone 12 17 22 7 29 24.4
Total 71 48 99 20 119 100.1

The Veterans' Administration required a readvisement of some
veterans who were taking training under Publio law 16 before approving
their ohanges in vooational plans. It seemed to the writer that the

opportunity to have a readvisement should have been available to all
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veterans and that they should have been informed that readvisement was
available.

Veteren Satisfaoction with Training Program. TABLE XXII gshows

that 88,7 per cent of the veterans said they were "fairly well® or
"very well" satisfied with their training program or the work they were
doing. Forty-seven said they were not satisfied with thelr training
program or works Thirty-two of the veterans who sald they were not

satisfied were attending school and 15 were not in schoel,
TABLE XXII

RESPORSES OF COURSELED VETERANS TO TEE QUESTIONs ARE YOU SATISFIED
WITH YOUR PRESENT TRAINING PROGRAM OR WORK?

In

Fot in Total

Response School Scheol PL 346 PL 16 HNumber Per Cent
Very well 149 73 170 52 222 6345
Fairly well 103 43 126 20 146 85.2
No 32 15 4] 6 47 11.3
Total 284 131 3387 78 416 100.0

The reasons veterans gave for being dissatisfied with their
training program or work are shown in TABLE XXIII, for the "in school

group” and in TABLE XXIV for the group not in schoole Ninsteen, or
59 per oent of the 352 veterans in school who were dissatisfied with
their training found fault with the school program. Most of the
others who were dissatisfied were uncertain about their voocational
objectives or found little meaning in the things they were doing.
Those not in school who were dissatisfied said they ocould not get into

the training program they wanted or that they did not like their work.
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TABLE XXIII

RRASONS GIVEN BY COUNSFLED VETERANS IN SCHOOL FOR BEING DISSATISFIED
WITH THEIR EDUCATIONMAL OR TRAINING PROGRAM

Reszons Eumber Per Cent
He32

Dissatisfied with sehool program 19 59.4

Do not like the way the courses are taught

Hot enough courses of desired type and eontent

Bave trouble getting materials and supplies

Don't 1ike the prerequisits work--can't get
what I want

Can't get work in my minor field

The ourrioulum is unsatisfactory

Supervision poor and shortage of tools

Am not satisfied with the type of training
the oollegze offars

Unfair grading practice

Program has not been outlined in correct
sequenos

Cannot take the courses I want--am changing
schools

Don't 1ike requirements in miner field

Unqualified teamchers plenning of program with
irrelevant subjects required 1

Have difficulty getting written materials
along the line of my particular interest 1

T s et e e PO A OA

oo
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Uneertain about vooatiomal objective 9 2841
Do not know if I'm in the right field
Can't seo the end towsrd which I'm working
Not sure yet what vocation ¢o follow
It is not what I ocan do my best in

13 R R

General 4 12,6
I don't seenm to be able to get the swing
of things
Do not fully understand what I am doing
Doing 1t enly to make money
I'm in the wrong school

1 o e g
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TABLE XXIV

REASONS GIVEN BY COUNSELED VETERANS KOY IN SCHOOL FOR BEING DIS-
SATISFIED WITH THEIR TRAINING PROGRAM OR WORK

Reasons Rumber
N-1B

Have not been able to get into the training program I want
Ko advancement and no future in it

Not interested in it and the pay is low

Out of work

Nonotonous worke-no variation~~do not like it

I am not sure it is what I want

Not the thing I want and the work aggravates my injury
The hours are wrong--working nights 1] the time

™ gt b DS B3 OB D

It appears that a follow-up service which would have provided
another interview with the oounselors might have proved very helpful
in many of these ocases., Such a service was not a part of the ad-
visement and under the program as set up by the Veterans' Adminis-
tration and the College could not be provided. However, the writer
believes that the responses of these dissatisfied veterans » together
with those of veterans who did not follow their veocational plans
(TABLE XVII) and those who ohanged their plans (TABLES XIX and XX),
furnishes strong evidence of the need for a follow-up service as a
part of the advisement program. The follow-up might also prove to be
very helpful to many counselees who are only "fairly well" satisfied
with their training or work. Additional evidence of the need for a
followeup service is shown in the number of veterans who would iike

to have had another interview with the oounselor (TABLES XLI, XLII
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and XLIII) and in the suggestions made by the veterans for the
improvement of the advisement program (TABLE XLIX),

Plans of Veterans Who Expressed Dissatisfaction with their

Program, TABLE XXV shows that half of the ocounselees who were dis-
satisfied with their training or work planned to "keep on anyway"™ and
that more than one fourth of them planned to “ohange to different

training or work."

TABLE XXV

RESPONSES OF COUNSELED VETERANS TO THE QUESTIONs IF YOU ARE NOT
SATISFIED WITH YOUR PRESENT TRAINING OR WORK,
WHAT DO YOU PLAN TO DOt*

In ©Xot in Total
Response School School PL 346 PL 16 MNumber Per Cent
Keep on anymy 36 16 40 11 51 51.6
Change to different
training or work 14 12 24 2 26 2643
Other** 13 9 is8 4 22 22.2
Total 68 36 82 17 99 100.,0

*Some of the veterans who said they were “"fairly well” satisfied with
their present training or work (TABLE XXII), indieated they were also
making other plans and are inocluded in this table.

**0ther Nurber
In sehool group: 13
Change schools--going to University of Oregen 4
Keep on for time~being end look for something better 3
Undeoided 8

Stay until I can get in the kind of vooational
training I want or onethe=job training
Return to program outlined

| o -]
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Other (continued) Number

Not in seheol groups 9
Keep present job until I can find a bstter one
Do not knowweundecided
Get into some business of my own
Take a jJob and go on my owm
Follow plan as soon as possible
Go back to school

e e B3NS N

Veterans Who Discontinued School Following Advisement and

Reasons for "1.":'01)1)1.:15L Out." Thirty-three counselees who were at-

tending college at the time they had an advisement or attended college
following the advisement, dropped out of ocollege defore completing
thelr course. This is shown in TABLE XXVI snd the reasons they gave
for dropping out are given in TABLE XXVII,

TABLE XXVI

RESPORSES OF COUNSELED VETERANS TO THE QUESTIONs IF YOU WERE AT-
TENDING COLLEGE AT THE TIME OF COUNSELING OR HAVE AT~
TENDED COLLEGE SINCE COUNSELING, DID YOU DROP
OUT OF SCHOOL BEFORE COMPLETING YOUR COURSE?

i
H

e s

In Not in Total
Resaponse School School PL $46 PL 186 FHNumber Per Cent
Yos 8* 26 31 2 35 9,9
Re 262 25 268 22 287 85,9
Attending vooatiormal
or business school 14 - 8 6 14 4.2
Total 284 B0 304 30 354 100.0

*Droppod out for one or more quarters and then returned
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TABLE XXVII

REASONS GIVEN BY COUNSELED VETERANS FOR DROPPING-OUT OF COLLEGE
AFTER TFE TIME OF THEIR ADVISEMEN?

Reasons for dropping-out of school Number Per Cent
N33
Scholastio difficulty 16 48,5
Vias failing in course work 9
Suspended by College Soholastio Committee 4
Felt I was not getting what I should out
of school S
lack of interest in school & 16.2
Fed up with school 2
Was not interested in courses and type of
training 2
Decided it was not for me 1
Finanees ’ s 9.1
General 9 27.3

Kot deoided just what to follow

To go on a Job

Not suited for course

Poor health

Request of sohool offiocials--personal conduet
Could notAggt the courses I wanted

P et b DD DD DO

Soholastioc difficulties acoounted for approximately half of
the reasons given by ocounselees for dropping out of oollege. The
writer believes that coordination between the Buresu counselors and
the sohool counselors, especially with those on the same campus, is
needed and that such ooordination might be the means of stimulating
interest in providing more help for students having scholastio and
other kinds of difficulties, Information obtained through testing and

oounseling at the Bureau would be helpful to school osunselors in
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understanding and counseling students and in helping them plan their
programs of study. Confersnces between school counselors and Bureau
oounselors might lead to a knowledge of the causes of student dirffi-
oculties and to a better use of school facilities for helping students
to mke satlsfactory adjustments. Evidence to support the need for
more coordination was furnished by the veterans in their suggestions
for the improvement of the sdvisement service (TABLE XLIX),

The Advisement Helped in Planning Edueationa]l and Ocoupational

Programs, The responses of the counselees to a question which asked
them how much the advisement helped them in planning thelr eduoational

or oooupational progrems are shown in TABLE XXVIII,

TABLE XXVIIX

RESPONSES OF COUNSELED VETERANS TO THE QUESTIONs HOW MUCH DID THE
COUNSELING SERVICE HELP YOU IN PLANNING YOUR EDUCATIORAL OR
OCCUPATIONAL PROGRAM?

In Fot 4n Total

Response School School PL 346 PL 16 HNumber Per Cent
A great deal 81 39 99 21 120 28.9
Some 181 83 189 35 224 54.0
Not at all 42 29 49 22 T 17.1
Total 284 131 337 78 415 1000

Approximately 29 per cent of the oounselees said the ad-
visement helped them “a great deal” and 54 per cent said it helped
them "some.” Thus a total of 383 per cent of the counselees said the

advizsement was helpful to them in planning their careers. Seventeen
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per cent said the advisement did not help them at all in planning
their educational or ocoupational programs.

Some of the counselees did not go to the Counseling Bureau
for help with problems of vooational selections They had deoclded upon
their vooational objectives and made their plans before contacting the
Veterans' Administration. In some onses they had an advisement be-
cause it was required before they eould begin training under Publie
Law 18, Other veterans went to the Counseling Bureau to talk over a
personal problem, or to take the G.E.D. tests, or for other reasons.
Some of those for whom the advisement was not helpful in planning an
educational or occupational program said that at the time of the ad-
visement they did not have a problem which involved making declisions
about vooational objectives.

The oase of Mr, C illustrates such a oase, Yr. C was a
disabled veteran, age 30, married, and a college graduate. His edu-
cational training included a major in acecounting. Soon after his
discharge from the service he obtained a job as bookkeeper for a
large company. He zaid that for a long time he had planned to Sa an
acoountant but that on some of the material he was "a little rusty”
and as his dutlies in the oompany in which he became employed were new
to him, he wanted to work on a training basie under Public law 16,

He want to the Veterans' Administration to obtain approval of his
plans and was referred by them for an advisement. Fe said that the
advisement did not help him in planning his ocoupational program but

that it helped him in other ways in that it verified his own ideas
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and plans, which gave him added oconfidence and ocrystalized his own

thinking.

In other ocases much of the information on which vocatiomal
discussions ware based seems to have been ot;eained at the time of the
edvisement and most of the initial planning of an educational or
training program was done during the advisement.

A ocase of this type was that of Mr, D who sald he went to the
Counssling Buresu for advice on making a vooational choloe and to take
the G.E.De tests, MNr. D was 26 years old and married at the time of
the follow~-up interview, He sald that his father had emigrated from
Burope when a young man and had taken up share cropping in the
southern states. Mr. D was the eldest child in a famlly of eight
ohildren., While in his second year of high school, it had beoome
necessary for him to drop out of school and go to work to help support
the family, because of his father's failing health. He worked on
farms and as a laborer until the war came, wher he was drafted inte
the armed forces. During the five years he was in the army he de=~
veloped an interest ir reading. Soon after he was discherged from the
army he married a girl he had met while stationed in an army training
oamp, He had received little training for any ocoupation except that
of a farm léboror. ¥hen he went to the Counseling Bureau for an ad-
visement, he 2aid that he was hoping they would help him 1ine up seme
kind of training where he could make progress and improve himself.

He did so well in the G.E.Ds tests and in the scholastlo aptitude

tests that an educational program in sollege was suggested and during
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the advisement the vocational objeotive of Certified Publie Acoountant
was set up. At the time of the follow-up, ¥r. D had completed six
quarters of college work and had made an excellent scholastic record.
He said he was planning to major in leaw. He worked at a job from 3 te
9 a.ms sach day as a newspaper distributor to supplement his income
obtained through the "G. I. Bill" while attending school.

Mr, D told the interviewer that the advisement was one of the
best things that had ever happened to him and that he greatly appreoci-
ated the personal interest that was shown in his case. He said it had
been of great help to him in meny ways. He had recommended the
Counseling Bureau to several young people and said that he thought
the service should be extended and made awvailable to all high school
as well as college students.

Parts of the Advisement Veterans Found Moat Helpful and Least

Helpful. Responses of the counselees concerning which parts of the
advisement program they felt was the most helpful to them are shown in
TABLE XXIX, The tests and the explanation of their meaning was
selected by almost half of the sounselees as being the most helpful
part of the advisement, The suggestions made by the counselor and
"Just talking it over" were selected by many oounselees as being
most helpful. It may be seen that thers was much uniformity between
the different groups in the parts of the advisement they oonsidered
was most helpful,

Some one the counselor sugpgested that the veteran centact,

information about vocations, and help in outlining a program were
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selected as the least helpful parts of the advisement by the largest
number of counselees, It may be seen by comparing these three items
on TABLE XXIX with the same three items on TABLE XXX that the
eounselees wers consistent in selecting them as the three least help-

ful parts of the advisement.

TABLE XXIX

RESPONSES OF COURSELYD VETERAKS TO THE QUESTION: WHICH ONE OF THE
FOLLOWING WAS MOST HELPFUL?*

In Kot in Total
Response Sohool Sehool PL 348 PL 16 HNumber Per Cent
The tests and explanation
of their meaning 151 69 169 41 200 4.3
Counselor's suggestions 64 24 76 12 88 19.5
Just talking it over 51 8 52 7 59 13.1
All generally helpful 46 10 48 8 66 12.4
Voeational information 6 2 6 1 7 1.6
Help in outlining program s - 3 - 3 o7
Some one the counselor
:usﬁzltod you contact 1 1 1 1 2 o4
Othe 11 25 23 13 38 8.0
Total 312 139 368 83 451 100.0
*Yore than one was indicated by some veterans
**Other most helpful activitles: Fumber
None was helpful 7
Confirmed my own plans and ideas 7
Completion of G.E.D. teats for high school diploma 4
Pointed out some of my weak spots and limitations 4
Getting lined up for on~the-job training s
Gave me & feeling of oconfidence 2
Gave me information on which to make decisions 2
Information on training proegram 1
Referred me to a psychiatrist which proved very helpful 1
Looated the reasons for my difficulties 1
Found all servioe interesting and helpful 1



Other most helpful activities (continued)

Holped me to decide to change from machinist to cook

and plan how to make the change.

better off now than I would have been if I had not
made the change
Counselor ealled me back and talked to me about
vooational sohool and helped me line it up

TABLE XXX

RESPONSES OF COUNSELED VETERANS TO THE QUESTIONs

FOLLOWING WAS LEAST HELPFUL?Y

In Mot in

WHICH O

T
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Number

I an immeasurably

NE OF THE

otal

Response School S8chool PL 346 PL 16 HNumber Per Cent
Some one the counselor
suggested you contact 48 652 78 24 100 24.1
Vocational information 66 25 66 18 81 19.6
Halp in outlining a
program 47 25 60 12 72 17.8
The tests and expla-
mation of their meaning 34 7 36 6 41 9.9
Just talking it over 25 S 26 3 28 8.7
Counselor's suggestions 22 4 22 4 26 6.3
Other* 26 12 30 8 38 9.2
Do not Imow 28 3 24 5 29 7.0
Total 284 151 337 78 415 100.0
*other least helpful meotivities and veteran corments are listed below:
Number
All were helpful 18
Not any of it helped 9
Tests were of little or no value 8
Did not get placed on job training 3
Explanations on veterans benefits 1
The pre-interview 1
Program was all efficient 1
Referred to V. A. and have been fouled up ever since 1
Hard to say 1
They discouraged me too mush 1
1

There were no counselor suggestions
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Although "some one the counselor suggested you contaoct" was
indicated as the least helpful part of the advisement by more ocounsel-
ees than was Any other part, it was felt to be the most helpful part
of the advisement by two counselees and may have proven helpful in
other oases but not the "moat helpful.” However, the fact that it was
selected as "the least helpful”™ by so many oounselees may indiocate
that more care should be taksn by counselors in making referrsls, in
preparing the counseles for contasting some one else, and perhaps in
ooordinating with the person to whom the counseles is referred by
supplying him with pertinent information about the counselee or sug-
gesting how the eounselee might be helpsd with his problem. One case
in which referring of the counselee to another pcraoix proved to be
very helpful is given below bgoause it shows how helpful referrals may
some times be whsn properly made.

Mr. E, age 28, told the interviewer at the time of the follow
up that he went to the Veterans' Administration to talk with a ocounsel-
or because at that time he was hgving trouble at home and trouble with
one of the personnel where he was smployed and that he was becoming se
nervous and "unstrung" that he was “afraid he was oracking up." Fe
sald he had considered quitting his Job and trying something else but
that he didn't know what to do. Mr., F was referred to the Counseling
Bureau, He took a battery of testes and talked for some time with the
oounselor. He sald that the counselor told him that he felt he
(Mr, ©) should consult a psychiatrist and suggested a psychiatrist in

Portland and told him how to go sbout making an appointment., Mr. E
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told the interviewer that the help he received from the psyohiatrist
was too valuable to be messured in money and that he felt the counsel-
or had done him sn invaluable servioce in suggesting that he consult
the psychiatrist and also by helping him to overcome the resistance
he felt about going to a psychiatrist.

Did the Advisement Fslp in Other Vays than in Vooational

Planning? TABLE XXXI presents the reaponses of the counselees to the
questions Did the counseling service help you in other ways than in
vooational or educational planning? Approximately 59 per cent replied

"yes™ to the question and approximstely 41 per cent replied "no."

TABLE XXXY

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: DID THE COUNSELING
SERVICE HELP YOU IN OTHER WAYS THAN IN VOCATIOMAL OR EDU.
CATIONAL PLANKIRG?

In Fot &n Total
Response School Sohool PL 346 PL 16 MNumber Per Cent
Yos 185 89 198 46 244 58.8
Yo 128 4) 137 32 169 40,7
Do not kmow 1 1 3 - 2 o5
Total 284 131 337 78 415 100.0

In order to determine the total number of ocounselees who eald
that the ecounseling service was helpful to them, either in planning
their careers or in some other way, it 13 necessary to combine some
of the informmtion obtained by asking them two different questions,
Responses to these two questions were presented in TABLES XXVIII

and XXXI,
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By referring back to TABLE XXVIII it may be seen that 71

ocounselees said the counseling servioe did not help them in plamning
thelir eduoational or ocoupational programs. An inspection of each
Interview Form, on which the responses of the counselees were re-
oorded at the time they were followed up and interviewed, revealed
that 33 of these 7)1 counselees gaid the counseling helped them in
other ways than in vooational or educational plamning. Thus there
waere only 38 counselees who said that the ceunseling service was of no
help to them whatever. Therefore, when responses to both of these
Questions were considered, it was found that of the total sample of
415 veterans interviewed, 377 or 90.8 per oorit, said the counseling
service was helpful to them. Only 9.2 per cent of the counselees
said the eounseling service did not help them in any way.

How the Advisement Helped in Addition to Vooational Planning.

Responses of the counselees to the question: If the counseling
service helped you in other ways than in vomtional'er eduocational
planning, in what ways did it help? are presented inm TABLE XXXII,

It may not always be possible for a counselee to separate the
help received in deociding upon a vocational ebjective or making plans
for reaching an objJective from help received in other ways through
counseling. Talking over a personal problem may help a oounselee gain
insight into his own situation, work out his personal problem, be re-
lieved of worry or frustration, and free himself to think eon-
struetively on his vocational problem. Responses of counselees to the

question eoncerning “other ways" in which counseling helped them
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indicate that in mmny omses the help was olosely related to voecational
problems. The various "other" responses made by the counselees point
out some of the many different ways in which counseling may be helpful

to those who are counseled,

TABLE XXXII

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: IP THE COUNSELIRG
SERVICE HELPED YOU IN OTHER VAAYS THAN IN VOCATIONAL OR EDU.
CATIONAL PLANNIKG, IN WHAT WAYS DID IT HELPT*

In Not in Total
Response Sehool School PL 348 PL 16 Number Per Cent
Helped disoover and
understand interests
and aptitudes 69 24 77 16 93 2748
Crystalized thinking 37 22 50 9 59 17.6
Gave added inoentlve 40 8 43 6 48 14,3
Buggested methods of
study 18 10 28 - 25 Teb
Helped with personal
problem 12 3 14 1 16 4.6
Other** 34 3] é6 29 96 28.4
Total 207 128 276 60 - 8386 100.1
*More than one response possible
. Ruxber
Other ways counseling helped N-98
Pointed out limitations 24
Learned more of my limitations 8
Pointed out my weaknesses in math. and reading 4
Pointed out certain limitations in ocollege aptitude 4
8howed up weakness in reading and vocabulary and
reasons for difficulty 2
Pointed out unsuitability for present work 2
Indieated my weakness in reading speed and
understanding 1
Learned of some things I am not suited to do 1
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Other ways counseling helped (continued) Fumbeyr

I understand myself better--my limitations and
capabilities 1
Helped oconvinee my parents I was not best suited
to be a doctor--whieh I did not wish to study
and prepare for 1

Gave added confidenoce 18
Gave me more confldence
Increased my confidence in my plan and my ability
Gave me assurance I was on the right track
Inoreased oonfidence in myself and my ability
to oomplete my educational program

] RN

Confirmed my thinking 16
Confirmed my own thinking
Verified seme of my cwn ideas about myself
Nore certain that my own plans were right for me
Approved my own plans

AR

Obtained high school diploma or csrtificate through
GeEuDs tests 16

Gereral 16

Talking things over helped me

Helped me settle down and make up my own mind

More satisfied with myself

Helped in personality adjustment

Got me down to serious thinking

Counselor encouraged me which was very helpful

Helped keep me from making some bad decisions

Belped me decide not to go to college

Helped straighten me out and get me started in
something I like

Suggested physiocal exerocise

Helped me stop worrying and find peace of mind

Showed me I was not as dumb as my school record
indioated

Helped me stop lnooking around and drinking

P b ot P b s G

o g

o 1

Supplied information 8
Information on veterans rights eand procedures for
obtaining them
Geners! informatlon on veterans training program
General information
Learned more about counseling procedures

R R

Helped in finding an opportunity and in getting
started in voontional training 2
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Comparison of Responses of the First With the last Veterans

_gg_ have an Advisenent, One hundred of the sounselees interviewed in

this follow-up study had en advisement six months to twelve months
after the Counseling Bureau began operation. Another 100 oounselees
interviewsd had an advisemant after the Bureau had been in eperation
from twenty-two months to twenty-seven months. TABLE XXXIII presents
a oomparison of the responses of these two groups of counselees to

the question "How muoh did the counseling service help you in planning
your educational or ococupatioral program?"

A similar comparison is shown in TABLE XXXIV of the responses
of the same two groups of oounselees to the questiont "Did the
counseling serviee help you in any other ways than in veocational or
educational planning?®

It pay be observed that 80 per cent of the last group of
veterans to have an advisement were attending sshool at the time of
the follow-up interview compeared with 68 per cent for the first group
to have an advisement, Likewise, it may be seen that 12 per cent of
the last group were Public Law 16 oases compared with 30 per cent of
the first group. Thus a greater peroentage of the last veterans teo
have an advisement were Public law 346 cases and were attending

school than was true of the first group.
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TABLE XXXIII

COMPARISON OF TEE RESPONSES OF THE FIRST 100 CASES TO HAVE AN AD-

VISEMENT, WHO WERE INCLUDED IR THE FOLLOW.UP GROUP, WITH THE LAST
100 CASES ON THE QUESTION: "“HOW MUCH DID THE COUNSELING SERVICE
HELP YOU IN PLANNING YOUR EDUCATIONAL OR OCCUPATIONAL PROGRAM?"

b et e et e et i)

Rot
Response In Sehool In Sehool PL 346 PL 16 Total
1 I I I I 11 T II I II*
A great deal 20 29 14 11 26 36 9 & % 40
Some SO 43 19 7 34 47 15 3 49 50
¥ot at all 8 B 8 2 11 6 6 4 17 10
Total 58 80 42 20 70 88 - 30 12 100 100

*Throughout this table and in TABLE XXXIV the first 100 cases are
1isted under Colwmn Is the last 100 ocmses are listed under Column II.

TABLE XXXIV

COMPARISON OF THE RESPONSES OF THE PIRST 100 CASES TO HAVE AN AD-

VISEMENT, WHO WERE INCLUDED IN THE FOLLOW.UP GROUP, WITH THE LAST
100 GASES OF THE QUESTION: "DID THE COUNSELING SERVICE HELP YOU
IN ANY OTHER WAYS THAN IN VOCATIONAL OR EDUCATIONAL PLANNING?®

Not
Response In School In School PL 846 PL 16 Total
I II I II I II I I I II
Yes 29 46 2% 14 $9 50 1510 54 80
Fo 29 34 17 b S1 37 15 2 46 39
Do not know - - - 1 - 1 - - - 1

Tota) §8 80 42 20 70 88 3012 100 100
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A oomparison of the responses of these two groups to the two
questions asked them regarding the helpfulness of the counseling
service reveals only slight differsnce between the two groups. The
smll differences revealed may indiocate that the last veterans to have
an advisement considered the servisce to bave been more helpful to them
than did the first group., However, the differences are toc small to
permit confidence to be placed in conolusions regarding the effeotive-
ness of the advisement at different times. |

S8peial and Personal Problems of Counselees. At the time of

the follow-up interviews a serles of questions were asked the counsel-
ses about thelr soccial and persomsl problems at the time of the ad-
visement and also at the time of the follow-up interview. These
questions were asked in an effort to obtain some informmtion which
might indicate the degree to whish the advisement was helpful ¢o
counselees in solving social and personal problems. It was realised
at the time when these questions were included on the Interview Form
that the veterans might not admit te the interviewers that they had
social or personal problems. Nevertheless, the questions were ine-
cluded on the Interview Form, but the ecounselees wers not questioned
closely about the details of these problems.

The first question of this series asked the counselee if he
had problems at the time of the advisement which he did not discuss
with fhc counselor. TABLE XXXV ghows that 59 veterans responded
that they had problems at that time which were not disoussed with

ths counselor,
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TABLE XXXV

RESPONSES OF COUNSELED VETFRANS TO THE QUESTIONs AT THE TIME OF
COUNSELING, DID YOU HAVE PROBLEMS WHICH YOU DID KOT DISCUSS
WITH THE COUNSELOR?

— — = —— S
In F¥ot in Total
Response School Schoo)l PL 346 PL 16 Mmber Per Cent
Yeos 4) 18 48 11 89 14.2
¥o 241 113 287 87 354 85.3
Do not know 2 - 2 - 2 " ]
Total 284 181 387 78 415 100.0

Problems Not Discussed During Advisement. The nature of

problems which counselees did not disouss with the counselors, as told
to the interviewers, are shown in TABLE XXXVI,

It is evident from a study of the list of problems that most
of them were of a personal nature, It also appears that many of them
might have an important bearing on vocational decislons and progress
in vocations or progress in training. It seems to the writer that
this list of problems that veterans did not discuss with the counsel-
ors is evidence that the counselors may not have been sufficiently
sensitive to the personal and soclal problems of their clients,
However, the desire to have counselees mke vocational choioces and
the limited time available in which to complete cases may have in-
olined them to confine the advissment to problems more directly

vooational in nature.
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TABLE XXXV

PROBLENS WHICH COUNSELED VETERAKS SAID THEY HAD AT THE TIME OF
THE ADVISEMENT WHICH THEY DID NOT DISCUSS WITH THE COURSELORS

Kind of problems Rumber

Personal

Family problems

Health

Disability

Girl problem

Coneidering marriage
Soclal adjustment
Pinancial

Study habits

Aptitude in certain field
Edueational plans

Grades in another school
Didn't feel counselor would understand
Fervousness

Housing

Nother's health

Fot given

-
Qropsprpr pt pr IRV VI OB W

fors

The number of oases to be handled with the personnel and the
time available, imposed certain limitations on the advisement pregram.
The major objective of the Bureau was to help veterans mke decisions
about vooational objeotives and plans for reaching these objectives,
Vihen this was accomplished there was often little time left to counsel
veterans concerning personsl and social problems, even though they my

influence the veterans progress after the advisement.

Counselor's Suggestions to Aid Veterans in Social Ad-

justments. A second question concerning soocial-personal adjustment
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that was asked the counselee was: "Did the ocounselor suggest any
activities which might help you in your social adjustment?” Replies
to this question are shown in TABLE XXXVII,

TABLE XXXVII

RESPONSES OF COUNSELED VETERANS TO THE QUESTIONs DID THE COUNSELOR
SUGGEST ANY ACTIVITIES WHICE MIGRT HELP
YOU IN YOUR SOCIAL ADJUSTMENRT?

In Not in Tota}
Response School School PL 8346 PL 16 Fumber Per Cent
Yoa 29 10 45 4 49 11.8
No 241 120 288 738 361 87.0
Do not remember 4 1 4 1 B 1.2
Total 284 181 337 78 415 100.0

Porty-nine oounselees said that the ocounselor suggested some
aotivity to help them in their soclal adjustment. Thirty-nine of
these counselees were attending sschool at the time of the fellow-up.
Most of the suggestions advised trying out in an extra-currioular
aotivity or partioipating mere in the scoial activities of the school.

The activities which the aounselors suggested are presented
in TABLY XXXVIII,
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TABLE XXXVIII

RESPORSES OF COUNSELED VETERANS TO THE QUESTION: IF THE COUNSELOR
SUGGESTED ARY ACTIVITIES WHICH MIGRAT HELP YOU IN YOUR 80CIAL
ADJUSTMENT, PLEASE INDICATE SUGGESTIORS MADE BY UNDERLINING
ITEMS OR BY WRITING IN THE SUGGESTIONS MADE

In Kot in Total
Response Sehool School PL 346 PL 16 MNumber Per Cent
Partioipate with a
ochuroh group 3 2 4 1 B 10.2
Atterd more student
body funotions 5 - b - b 10.2
Try out in an extra-
currioular activity 11 - 11 - 11 22.4
More dates 6 1 6 - 6 12.2
Other* 15 7 19 3 22 44.9
Total 39 10 45 4 49 99.9
*Other aotivities suggested by the counselor Fumbey
N-22
Participate more in social activities 10

Attend more social funections

Join some soocial or oivie clubs

Becoms one of the gensral herd

Participate more with living group astivities

I ol X ]

¥ore physioal aotivity for exercise and health
Get more recreation

Do more reading

Buggested a course in psychology

Development of hobbies

Learn to say no and do the things you want
Consult various faculty members

Course in speech and self-expression

Develop acquaintances

Peb ot ek gt Pk et D3 DO O
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Ramber of Social Activities and Personal Problems of

Veterans. The next questions asked the oounselees were concerning
how they felt about the number of social activities in which they
participated at the time of the followeup and the number of persona}l
problems that were bothsring them, Their responses concerning the
social activities are presented in TABLE XXXIX, and concerning

personal problems in TABLE XL,

TABLE XXXIX

RESPONSES OF COUNSELED VETERARS TO THE QUESTION: HOW DO YOU FEEL
ABOUT THE KUMBER OF SOCIAL ACTIVITIES IN WHICH YOU TAKE PART?

In Fet in Total
Response School Sohool PL 346 PL 16 Number Per Cent
Have toe many 17 16 36 7 3z 7.7
Have just about the
right amount 181 80 212 49 261 62.9
Have too few 8¢ 36 100 22 122 29.4

Total 284 131 387 78 416 100.0

TABLE XXXIX shows that most of the counselees felt they had
about the right amount of social activities and a few felt they had
too many social activities. There were 122 counseless who said

they felt they partiocipated in too few social activities.
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TABLE XL

RESPORSES OF COURSELED VETERANS TO THE QUESTION: DO YOU HAVE
PERSONAL PROBLEMS WHICH ARE BOTHERING YOU NOW?

In Fot in Total
Response School Sohool PL 546 PL 16 INusber Per Cent
Nany 7 2 8 1 9 2.2
Few 121 80 142 39 181 43.8
Yone 166 69 187 .1 225 54.2
Total 284 s 337 78 416 100.0

Approximately 54 per cent of the counselees sald they did not
have personal problems which wers bothering them at the time of the
followsup interview and approximately 46 per cent sald they had a few
or many personsl problems.

It is difficult to draw general conclusions from this data
oconecerning problems of social and persomal adjustment. It ia recog-
niged that many counselees may have had problems at the time of the
advisement or at the time of the follow-up that they did not reveal te
the interviewer. The e¢ffects of eounseling upon the spcial or personal
adjustments of individuals are very diffioult to measure, and perhaps
in most cases cannot be accurately measured with a very great degree
of certainty. It seems likely that in many cases the establishing or
elarifying of vooational cbjeotives through counseling might also
help to solve other problems the counselee may have.

However, by oomparing the muber of counselees who said they
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felt they had too few social activities (122) with the number who
said the counselor recommended social activities (49), and by come
paring the number of counselees who said they had a few or many
personal problems (190) with the number who said the ecounseling helped
them with @ personal problem (15-20, see TABLE XXXII), it seoms 1ikely
that many problems of soolal and personal adjustment existed at the
time of the advisement of which counselors were not aware and con-
oerning which counselees received little help. The evidencs to sup-
port this statement is not oonolusive; it should be pointed out that
many veterans sald they received help in other ways than in selecting
their veostions and in planning thelr programs. However, most of the
help seemed to be more closely related to vocational problems than to
scofial and personal problems.

Problems Veterans Would Like to Discuss With Counselors. The

veterans were asked at the time of the follow=up if they would like
to oonsult with the counselor again. This question was asked in order
to find out if the counselees still had problems with which they felt
the oounselor could be helpful and if so, what kind of problems thsy
were.

TABLE XLI shows that 128, or 30.8 per cent of the veterans
said they would like to consult with the counselor again. The kind
of problems they said they would like to discuss with the counselor
are presented in TABLE XLIXI for the veterans who were attending

sohoel and in TABLE XLIII for the veterans net in school.
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TABLE XLI

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: WOULD YOU
LIKF. TO CONSULT WITH TUE COUNSELOR AGAIN?

SO
In Fot in Total
Response School School PL 346 PL 16 Nupber Per Cent
Yes 87 41 112 16 128 30.8
Yo 191 80 220 8l 281 87.7
Undeoided 8 - 6 1 6 1.4
Total 264 131 387 78 416 99,9
TABLE XLII

PROBLEMS WHICH COURSELED VETERANS ATTENDIRG 8CHOOL SAID THEY
WOULD LIXE TO DISCUSS WITH THE COUNSELOR AT TEHE
COUNSELING AND TESTING BURFAU

Kind of problem Fumber Per Cent
=87

Further informtion concerning results of tests 27 31.0
Discuss the results of the tests and
their meaning 1
Take more tests
Review test materials and re-evaluate plans
Aptitude for different fields

O~y

Talk over vocational objective 8 9,2

About vocatiomal plans

Tle down vooational ochoices more clearly

To see how my present courses apply
towmard a vooation

Talk over kinds of jobs in my field

To find eut just where my present course
leads me

More discussion of fleld recommended

s e NN
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TABLE XLYI (oontinued)

Kind of problem Number Per Cent
Review progress and disouss plans 7 840
Talk over future plans in light of progress
mede b
About progress in courses 2
Plan future program 7 8.0
Talk over schedule for next year 3
Branch of field to speocialize in 2
Make a more definite program to follow 2
About ohanging program 7 8.0
Talk over advisability of changing course 6
Talk about transfer to a different school 1
YTalk about leaving school 1
Vocational information and employment opportunities 6 5.8
Opportunities for employment 2
About getting a job 2
Problem of getting started in business 1
Peraonal 8 3.5
General 13 15.0
General review to clarify S
Methods of study 2
Rights under G, I. Bill 2
About G.E.D. tests for high school diploma 1
Social adjustment 1
Just like to visit with the counselor 1
Would like to oconsult with a different
counselor 1
My general attitude 1
About speech serrection that was recommended 1

Reasons not given 10 _11.5
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TABLE XLIIX

PROBLEMS WHICH COUNSELED VETERANS NOT IN SCHOOL SAID THEY WOULD
LIKE TO DISCUSS WITH THE COURSELOR AT TEE
COUBSBELING AKD TESTING BURFAU

Kind of problem Number Per Cent
-4}
Further information eoncerning test results 11 26.8
Take more teats and review plans 6
Review test results and talk about plans 4
More information about my abilities 1
Yake future plans 10 24.4
Plan gducational program 8
About future plans 3
Disouss further training plana 1
Informtion about jobs 6 14.6
Information about job training opportunities 4
Informtion about jobs 1
Types of work and physioal limitations 1
Review progress and disouss objectives 8 14,6
Reviewing plans and outlining improvements 3
Discuss my progress 2
My vocational dirsction 1
Modification of plans 4 9.8
About modification of plans 2
Discuss change in vocationsl plans 1
Some other vocatiomal areas 1
General 4 9.8

Ressons for my not performinz as well as
information indicated I should

About high school diplomm

Disability for baok injury

Information on G, I. benefits

Jro vt s pon
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Most of the problems which the veterans wished to discuss
with a counselor were ooncerned with the teat information, the vo-
cational ebjective selacted, changing or improving vooatiomal plans,
and informmtion about vocations and employment and training
opportunities,

The faot that almost one~third of the counselees had
problems which they would like to discuss with a counselor is
evidence that there is need for further counseling. It seems that
opportunity should be provided for the counselee to return to the
Counseling Bureau for further ocounseling wher he feels the need of it,
or that counseling services should be provided as part of a follow-up
program, Such a program might prove to be very effective in helping
counselees make adjustments and modify their plans as oonditions which
develop may demand. It seems to the writer that such a program would
£i1] an important need and that it might greatly inocrease the ef-
feotiveness of the advisement.

Vetoran's Estimates of the Value of the Counseling Service.

A meries of questions of an indiroixt nature were asked the counselees
ooncerning the value of the eounseling service. These questions were
asked to obtain an estimte from a different point of view, of the
value placed upon the advisement by the counselees.

The first of these questions was: "Have you recommended the
Oregon State College counseling service to anyone?" Responses of the

counselees to this question are presented inm TABLE XLIV,
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TABLE XLIV

RESPONSES OF COUNSELED VETERANS TO THE QUESTIONs BAVE YOU RECOMMENDED
THE OREGON STATE COLLEGE COURSELING AND TESTING SFRVICE TC ANYONE?

In Fot 4n Total
Response School School PL 346 PL 16 Bumber Per Cent
Three or more people 116 47 141 22 168 39.3
One or two people 108 37 124 22 146 36.2
No one 59 47 78 34 108 26.5
Total 284 1351 337 78 416 100.0

Approximately three-fourths of the counselees said they had
recommended the service to others and over one~third of them said they
had recommended it to three or mere people. Fifty-six per cent of the
Public law 16 veterans compared with 78.8 per cent of the Publiec
Law 346 veterans said they had recommended the service to others, The
‘diffurenco in the responses of these two groups may have been due to
the fagct that more of the Publio law 346 than of the Publio law 16
veterans were attending school and in daily eontact with a large
number of young people who might be interested in having an advisement
or the difference may have besn due to other reasons,

The 106 veterans who said they had not recommended the
counseling service to anyens were asked if they would recommend it
to others. The responses of these veterans are shown in TABLE XLV,
Ninety-eight of the veterans said they would recommend the service to

others and eight said they would not.



162

TABLE XLV

RESPONSES OF COURSELED VETERANS TO THE QUESTIONs IF YOU BAVE NOT
RECOMMENDED THE OREGON STATE COLLEGE COUNSELING AND TESTING
SERVICE T0 AKYOFE, WOULD YOU RECOMMEND IT TO OTHERS?

In ¥obt in Total
Response School Sohool PL 346 PL 18 Number Per Cent
Yeon 63 45 67 31 98 92,6
No 8 2 & 3 8 T8
Total 59 47 72 34 106 100.0

Only eight counselees of the 415 interviewsd in this study
said they had not recommended the counseling servisce to anyone and
that they would net recommend it to others. The faot that 74.5 per
oont of the counseless interviewed said they had recommended the
counseling servioce to others and that 92,6 per cent of these who had
not reocommended it said they would recommend it is evidence that most
of the counselees beliaved the servisce to be of vaiue and would
1ikely benefit those in need of vocational advisement or counseling.

The counselees were asked to estimate what they felt would
have been a fair price or charge for the advisement they received,
This was a diffieult question for many of the eounseless to answer
because they had had no other similar service with whish to ocompare
it, but the writer felt that in many oases the question had value
because it helped the veterans to think eoncretely about the ad-

visement service. Some of the veterans talked in terms of the amount
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of money they had and said they did not have much money and probably
oould not pay the bill if a prioce were charged. Others said that it
was very diffioult to put a price on the service because there were so
many factors to oonsider. Some of the counselees seemed to base their
estimate of & "fair price™ for the service on what they thought might
be the cost per counselee of operating the Bureau. Others seemed to
try to estimte the price in terms of the value received from the ad-
visement. The replies of counegelees to this question 'arc shown in
TABLE XLVI,

TABLE XLVI

RESPONSES OF COUNSELED VETERANS TO THE QUESTION: COMPARING THE
COURSELING SERVICE WITH OTEER KINDS OF PROFESSIORAL SERVICE
WHICH BAVE BEEN RENDFRED YOU, HOW MUCH DO YOU THINK WOULD
HAVE BEEN A FAIR PRICE FOR THE COURSELING ARD TESTING

SERVICE?

In Fot in Total
Amount S8chool School PL 346 PL 16 Number Per Cent
$ 5 40 2 38 4 42 10.1
10 68 18 62 14 78 18.3
15 24 14 33 7 38 9.2
20 24 14 31 7 38 9.2
25 64 38 82 20 102 24.8
50 52 11 ] 7 43 10.4
100 9 4 10 3 13 3.1
*Other 16 20 26 10 36 8.7
"Have no idea--
oould not
estimate.” 17 10 21 8 27 8.6
Total 284 131 337 78 4186 100.2
*Other Fumber
Between thirty and forty dollars 8

It was very valuable~~the average person probably
could not buy it 3
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It was worth a grest deal to me
Too valuable to place monetary value
Must be invaluable to some
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Rumber

The price of tests and salaries of administrators

Depends on the individual

Might be worth a lot--it's good to have a placs to

go to get information and help
Nothing
Seeptioa]l of its walue
I would net have paid five dollars for it

For the work they did, quite a lot«-but for the

benafits received, not very much
For me 1t was worth a great deal more than
twenty dollars

Pive dollars per hour at least--~to me the service

was invaluadle

It would have been much more valuable to me 1if I had

taken 1t twenty years ago

One hundred and fifty dollars--it was especially

valuable in my case

Very diffioult to estimmte--to me it was very valuable
Without it I might have gone on to vollege and lost

out there and loat out on my job too

To put a man on the right start might be worth two
dollars or a lot more~~it is too difficult to estimate

It might be exasedingly valuable
Several hundred dollars

To me it was worth more than any amount of money

t o o -] WM MM
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The price that would be fair to charge for the advisement was

estimated by the counselees to be from nothing to over one hundred

dollars. The median price estimated was twenty-five dollars. The

comments made by veterans, which are included as part of TABLE XLVI,

1llustrate the attitudes revealed by this question.

The estimmte

made and the attitudes revealed were felt by the writer to be an indi~

oation that most of the counselees oonsidered the advisement to be of

considerable value.
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Veteran's Opinion Regarding Providing s Vecational Counseling

Service for Everyone. The counselses were asked if they thought the

state should provide a free vocational and educational counseling
service open to everyone. The responses to this question are pre-
sented in TABLE XLVII, Eight per cent of the counsslees said they
felt the state should not provide a free ocounseling service open to
everyones 89.8 per cent said they thought the state should provide
such a service; 2.4 per cent were undecided. Zome of those who said
the state should not provide the service fres for everyone said it
would be too expensive and others seid they felt it would be a gosd
thing for the client to bear part of the expense.

TABLE XLVII

RESPORSES OF COUNBELED VETERANS TO THE QUESTION: DO YOU THINK THAT
THE STATE SHOULD PROVIDE A FREE VOCATIONAL AND EDUCATIOMAL
COURSELING SERVICE OPEN T0 EVERYORE?

In Fot in Total
Response Sshoo)l School PL 346 PL 18 INumher Per Cent
Yes 260 112 308 67 372 89.8
No 19 14 26 7 33 8.0
Undecided 6 5 -] 4 10 2.4
Total 284 1351 337 78 415 100,0

A number of the veterans made comments about the need or
value of ocounseling services when they were asked if they thought the
state should provide a free counseling service open to everyons.
These comments were recorded and are listed beslow besause they show

some of the attitudes of the veterans concerning ecounseling services.
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Corments s Number

Especially for young people of high school age 14
Should be avallable to everyons, but a amll fee
to pay part of the expense should be charged
uniess they are not able to pay or are disabled 10
Definitely--should be available to all who want 1% 10
If it oould be adequately financed 7
If adequate facilities and well-qualified personnel
oould be provided '
Should be available in all seocondary schools
Especially for high school seniors and college
freshmen
It should not be oompulsery
It should start in the junior high grades
Could bs easily misused at taxpayer's expense
Too expensive to provide it for everyone who
might wmnt it
If excessive red tape could be aveided
Just for veterans

[N o

1 D3

The responses of the counseless to the indirect questions
sonoerning the value of the advisement service were uniformly strongly
in favor of the service. Their responses constitutes probably the
most sonvineing evidenoce that the veteran counselees consider that the
adviseoment services are helpful and wvalusble and that ecounseling
services are needed, especially by young people, and should be
provided.

Suggestions by Veterans for Improving the Counseling Service.

The veterans were asked if they had any suggestions for the im-
provement of the oounseling servioce. Counselees seemed to express
themselves freely about what they felt were weaknesses in the ad-
visement program and ohanges they felt should be made, TABLE XLVIII

shows that 56.7 per cent of the counselees offered suggestions,
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TABLE XLVIII

RESPONSES OF THE COURSELED VETERANS TO THE QUESTIONs DO YOU HAVE ARY
SUGGESTIONRS FOR IMPROVING THE COURSELING BERVICE?

Response Rumber Per Cent
Yoo 231 65,7
NB 18‘ “c 3
Total 415 100,0

The faoct that over half of the ocounselees had suggestions for
the improvement of the counseling servioce, even though most of them
sald the advisement helped them, is evidence that they had thought
seriously about it. There was a total of 395 suggestions made. These
suggestions are presented in TABLE XLIX. They were grouped under ten
different headings according te kinds of suggestions and the way they
were stated, There is considerable overlapping of suggestions in the
various groups which is due primarily to the effort of the writer to
retain the shades of meaning expressed and the language of the
veterans who made the suggestions,

The ten categories into which the suggestions were grouped
are as follows: (1) eounseling methods and procedures, (2) the
testing progrem, (3) availability of the service, (4) placement and
follow-up, (5) information, (6) number and qualifioations of persene
nel, (7) coordination with other agencies, (8) facilities,

(9) advertising, (10) general,
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TABLE XLIX

SUGGESTIONS MADE BY COUNSELED VETERANS FOR IMPROVING THE SERVICES OF
THE OREGON STATE COLLEGE COUNSELING AMD TESTING BUREAU

Suggestions Number Per Cent
N=395
Counseling methods and procedures: 109 27.6

There should be more explanation of the
test results and their meaning i

Counselors should take more time in
explaining the test results and their
meaning 12

More time should be spent with the
counselor in talking over problems
and plans 1l

Counselors should show more personal
interest 10

There should be more discussion with the
counselor before the tests are taken 9

The counselor should have more information
about the person's situation, background,
experience, high school record, ete. 8

There was 00 much of a tendency to hurry
the program 7

More help in how to put the plan into
effect and carry it out 6

The counselor should be more careful that

the person understands the meaning of

what he is explaining 6
More time should be spent in counseling 5

Counselors should be more understanding 5



159
TABLE XLIX (continued)

Suggestions Number Per Cent

The counselor should not try to push a
person into something he does not want 3

Gounselors should consider the person's
own feelings and desires more 3

Too much emphasis is placed on tests and
not enough on motivation 2

I suggest more conferences between two or
more counselors on a case 1

I felt that they may have been over
complimentary, and pulled their punches 1

Shorten the time involved in the entire
counseling process, if possible 1

Counselors should spend more time on
personal problems 1

The initial interview was toc cut and
dried 1

The counselor did most of the talking and
I felt the service would be improved if
the counselee were aliowed to do more

of the talking 1l
Spread the counseling over a longer period
of time 1
Ask the counselee's opinlon about the
choice of tests to be taken i
The testing program: 76 19.2
Give more tests and over a wider area 22

Have more tests on specific vocational
areas 10

Thers should be more explanation about
the tests before giving them [
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Suggestions

Number Per Cent

Shorten the time devoted to testing

The testing should be over a longer
period of time

Give preliminary tests followed by
counseling, and then more intensive

testing in certain areas as indi-
cated by the preliminary tests and
counseling

Give more aptitude and achievement tests

in different fields

The preference tests sesm too easily
influenced by the thing you are doing
or interested in at the time

Include tests of physical condition,
. nervousness, and emotional adjustment

Some of the tests are too long

Explain directions and allow more time
for reading of directions before
taking the tesis

The tests I took were not pertinent to
my particular situation

(Give the individual more cholce in
selecting the tests to be taken

Include tests taken during Freshman Week

and interpret their results

Testing should include evaluation of
personal traits and habits

Do not have everyone take the same set
of testis

Give more tests of reading ability

There should be less waiting between tests
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Suggestions Number Per Cent

Have more tests adapted for people who
have little education 1l

Have more tests adapted to vocations in
which wonen are interested 1

Have some tests based on doing the actual
Job rather than having it all written

material 1
The tests seemed to emphasize speed at the
expense of accuracy 1
Availability of the service: | b5 1L.b

The service should be avallable to all
high school students 13

The service should be available to all
college freshmen before registration
and during the freshman year 9

The counseling service should be given

to every high school graduate--either

before or at the time of graduation 8
Extend the service to all college students 3

All students in high school should be
given this type of program before they

leave school 3
Counseling should begin when the students

are still in high school 3
Make the service avallable to high school

graduates 2
lake the service a prerequisite of

entering students before admission 1
Have the service a part of Freshman Week 1

Make it available for everyone 1
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TABLE XLIX (continued)

Suggestions Number Per Cent
The counseling service should be open to
all students at no cost 1
Placement and follow-up: 29 7.3

More help is needed in getiing training in
the vocation selected and in carrying
out vocational plans

There should be another interview after
the first term of any new program to
check up to see how things are coming 5

There should be more follow-up work done
one a personal basis L

Have a follow-up interview within a year
of counseling for many fellows may
change their plans and need additional
help and others would like to re-check
their plans 3

~

Have a definite job placement program

Have a follow-up by correspondence and
invite the veteran to come back if
he desires further help 2

Give more help in finding training or
employment opportunities and getting
started. The V. A. placement officer
was no help and I felt like he was not
interested in helping me, 2

Too much of the on-the-job training
seems like a racket. They want a
trained man to work instead of helping
one learn, and then have the government pay
part of his salary. Some follow-up work
might help correct this situation. 1
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TABLE XLIX (continued)

Suggestions Number Per Cent

Have a person work at the vocation for a
short time to help determine its
suitablility for him 1l

Provide for testing the validity of
counseling advice through follow-up
interviews or through questionnalres 1

Information: 28 7.1

Accurate information concerning vocationse-
opportunities, trends, requirements,
working conditions, etc,, is needed. 17

More information concerning kinds of on-
the~job training opportunitlies and .
conditions under which training would
be taken 3

Have printed information aovout vocations
and employment opportunities that one
could take with him and study 2

More information about training and
educational facilities and conditions
is needed 2

Have up~-to-date information available
about some of the lesser known and

non-professional fields 1
Information about tests; their
validity and use should be available 1
Have more reading materials available 1
Information on what to do to improve
reading skills 1
Number and qualification of personnel: 28 7.1

They seeumed understaffed in personnel
for the number of cases being
handled 6



TABLE XLIX (continued)
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Suggestions

Number Per Cent

More competent and better trained
counselors

They need adequate personnel to handle
peak loads, so velerans would not
have to wait so long

The load seemed too heavy for the
counselors to carry and give sufficient
time to each case

Specially trained counselors for certain
kinds of problems are needed

A counselor should have good training,
wide background, and a suitable
personality

Counselors should be better paide-
sufficiently to attract and hold
highly qualified personnel

Counselors should have wlder knowledge
of the curriculum at (Oregon State

Coordination with other agencies:

There is need for better coordination
between the counseling service and
other V. A. services

Advisors in the various schools should
be made aware of the counseling service.
There should be close coordination
between the college faculty counselors
and the counselors at the Testing Bureau

Cloger coordination between counseling
and training; in getting on the job and
foliowing through with proper training

Have a few good men in each division of the

school to refer students to for specific
advice in matiers pertaining to each
major field

20

S.1l
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TABLE XLIX (continued)

Suggestions Number Per Cent

Have all offices helping veterans
located in one place 1

Work in direct contact with the employment
division, to place veterans in jobs best
suited to them 1

Better coordination between the counseling
service and school officlals is needed 1

Coordinate with How To Study classes and
have more sections of them so they can
be worked into the student's schedule 1
Facilities: 16 L.

The Center needs more space~-they were
too crewded 5

They should bulld some sound-proof walls
for the testing rooms I

Better ventilation is needed in the rooms 2

They need better hearing and lighting
facilities 1

There was not quite enough light in the
northwest room 1

There should be less distraction while

taking tests, especially from the

scoring machines and people talking 1
They need more comfortable facilities 1

More private rooms for testing are
needed 1

Advertising: 13 3.3
Publicize its availability and value 5
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TABLE XLIX (continued)

Suggestions Number Per Cent

Veterans are unaware of the testing and
counseling service until sent to the
Bureau. It should be advertised 2

Let it be lmown that the service is
available and where and how to get it 1l

Be sure that new students receive word
of the opportunity of having this
service 1

It should be recommended at Freshman
assembly and its benefits stressed 1l

Notify all students in some specific way
that the service is available 1

The value of the service should be sold
to young people 1l

Let veterans know before reglstering that
the counseling service is available and
explain how it might be helpful 1

General: 31 7.8

The veteran should be given a copy of the
test results with an analysis of their
moaning and the counselor's suggestions
for him to study 12

All studente should be required to take
this type of service 2

Students should be helped to understand
themselves——their limitations and
abilities--as early as possible 2

It would have saved me a lot of time,
expense and headache 2

More help is needed in social information
and adjustment and problems of a
personal nature 2
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Suggestions

Kumber Per Cent

Employ a professional psychiatrist to
give help on personal problems

The service should be compulsory for
all freshmen. I belleve it should be
paid for in part by the state and the
balance by an entrance fee or tuition

There should be more investigation into
the living and study conditions of
those in school

Cut out a lot of red tape

Arrange the schedule so that it breaks
into a fewer number of days

Make this service a permanent oollege
function

When people are waiting the personnel
should not do any visiting but
should take care of those walting

Allow the glient a choice of counselors

The service should be entirely on a
voluntary basis and should not be
required of anyone

Give an orientation course in vocations
for all freshmen

1

from the point of view of the counselee.

vocational life.

These suggestions for improving the counseling service are

The veteran counselees who
made them were in the process of getting started in their vocatioms
or were attending school for the purpose of preparing themselves for

Most of them were past 21 years of age and over
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half of them had completed more than one year of college work. All
of them had served in the armed forces and after being discharged had
had an advisement. Most of them were anxious about getting a good
start in a vocation for which they were well suited and they seemed
to be in earnest in the things they said about the advisement and the
veterans' counseling program.

All of the veterans did not have the same experiences at
the Counseling Bureau. There were times when counselors were working
under pressure because of the veterans waiting for an advisement.
Some of the veterans had different counselors and others reacted
differently to the same counselor. Each counselee had problems which
were peculliarly his owmn. These may be some of the reasons why so
many different suggestions were made by different counselees who had
an advisement at the same counseling bureau,

The suggestions glven by this large number of counselees
give a composite plcture of the improvements needed in the counsel-
ing service from the point of view of those for whom the services
were establlished. Adoption of some of the suggestions would require
the expenditure of more money. Some of the suggestions might not be
valuable but other suggestions might be very practical and very
much worth while. The writer believes that the suggestions by these

counselees warrant careful conslderation.
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Veterans Attending School at Oregon State College
Who Had Not Had an Advisement at the College
Counseling and Testing Bureau

A return-reply type postal card was mailed to a sample of
600 veterans who, according to the files maintained by the Counseling
Bureau, had not had an advisement at the College Counseling and
Testing Bureau. The sample of 600 veterans constituted 21 per cent
of the veterans attending school during the spring quarter, 1948,
who had not been to the Bureau for an advisement.

The purpose of this mailed questionnaire card was to obtain
information on which to estimate how many of these veterans had had
an advisement elsewhere, what proportion of them planned to have an
advisement at the College Counseling Bureau, and the reasons why they
had not had an advisement. It was felt that this information would
be helpful to the officlals of the Counseling Bureau in estimating
thelr possible future work-load and also that the replies might
reveal attitudes toward the advisement service of veterans who had
not had the advisement.

Replies were received from 352 veterans or 59 per cent of
the 600 to whom the questionnaire card was mailed. Responses to
the questionnaire are presented in TABLE L and in TABLE LI,

TABLE L shows that 67, or 19 per cent of the 352 veterans
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who replied to the questionnaire had had an advisement at some other
counseling bureau. It also shows that 166, or 58 per cent of the
285 veterans who had not had an advisement, said they planned to have

one.

TABLE L

REPLIES TO A QUESTIONNAIRE MAILED TO VETERARS ATTENDING OREGON STATE
COLLEGE WHO HAD NOT HAD AN ADVISEMENT AT THE OREGON STATE COLLEGE
COUNSELING AND TESTING BUREAU

Number Number Per Ceni Have you had an Do you plan
Saohool malled returned returned advisement at a to take the
Veterans!'Counsel- advisement?

ing Center?
Yes No Yes” ¥o Do
not
know
Agriculture 15 9% 60 16 74 48 2h 18
Engineering 150 94 63 15 19 3 b7 13
Business and
Technology % 3 57 10 33 2h 13 6
Lower Division 75 35 L7 2 33 2 10 3
Education S0 23 Lé k 19 13 6 L
Forestry 50 33 66 7 26 13 15 5
Science 50 34 68 13 21 12 10 12
Total 600 352 59 67 285 166 125 61

%166 of 285 or 58 per cent of the veterans who had not had an ad-
visement said they planned to have one.

Of the total 352 veterans who replied to the questionnaire,
166 or L7 per cent said they planned to have an advisement. If the
sample of veterans who replied to the questionnaire card was repre-
sentative of the 2,848 veterans attending school at Oregon State

Gollege who had not had an advisement at the Counseling Bureau, then
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47 per cent of 2,848 or 1,338 veterans could be sald to be planning

to have an advisement.

The reasons given by the veterans for not having had an

advisement are shown in TABLE LI.

TABLE LI

REASORS FOR NOT TAKING AN ADVISEMENT, GIVEN BY VETERANS ATTENDING
OREGON STATE COLLEGE WHO HAD NOT HAD AN ADVISEMENT

Reasans* Number
Have not felt any need for it 128
Have wanted to but just haven't got around to 1t 122
Do not know how to apply for the service at 0. S. C. 38
Did not know I was entitled to the service under the G.I. Bill 21
Did not want to take the tests 1l
Other™** 12
Total 22?

¥More than one reason was given by some veterans

*¥other reasons given are listed below: Number

Did not know about it

Didn't know of its existence or use

Didn't know exsactly what its purpose was

Have conferred with them but have not taken
the testis

I have worked there

Utilize my time studying

The Veterans Administration

Had comparable tests through U. S. Employment
office

Am taking the advisement now

Lack of time

HE e W
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Most of those who planned to have an advisement seemed to
have "put it off" or did not know how to go about making application
for an advisement. There was little or no evidence revealed that
veterans who had not had an advisement had attitudes unfavorable to
the Counseling Bureau,

The fact that 58 per cent of those who had not had an
advisement said they planned to have one is an indication that the
majority of them felt favorably toward the advisement. It may also be
an indication that a great many veterans attending college are un-
certain about their vocational objectives or that they are concerned
about selecting vocations which are most suitable for them. In a
report of the student veterans of the University of Minnesota,

Wemberg wrote (85, p. 176): "Most veterans want certainty in their
college objectives more than anything else in college."
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CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The problem of this study is to make an appraisal of the
Oregon State College Counseling and Testing Bureau. Information was
gathered and organiszed in an effort to: (1) desocribe the status of
the counselees three to thirty months after the time of advisement,
(2) indicate what help they have received from the advisement, and (3)
reveal ways in which the counseling service might be improved.

The study is important because through research studles
information may be accumulated which provides a sound basis for the
determination of wise policies and effective procedures. By modifying
methods and procedures in the light of research findings, the ad-
visezent may be improved.

The Counseling and Testing Bureau at Oregon State College
was established under contract with the Veterans! Administration and
began operation January 1, 1946. It was established to provide for
the vocational advisement of veterans of World War II who were living
in the eounties surrounding Oregon State College, which is located in
Corvallis, Oregon, and who were desirous of pursulng educational
studies or of taking training under the "G. I. Bill" to prepare them~
selves for vocational careers.

The literature which was reviewed revealed that before the

war the need for guidance services was being widely recognized by
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guidance specialists and educational leaders throughout the country.
The need for vocational guidance has been growing greater each year
because of rapidly changing economic and soclial conditions.

With the close of World War II the need for guidance services
to help returning servicemen make vocational adjustments was very
great. Large numbers of young veterans desired further education or
vocational training to prepare themselves for successful occupational
careers. Many disabled veterans required vocational rehabilitation.

The United States Congress responded to these needs of
veterans by passing Public Law 16 which provided for the rehabili-
tation of eligible veterans with service connected disabilities and
Public Law 346 which provided for the education or training of any
eligible veteran. The Veterans' Administration established a large
number of counseling centers to furnish advisement to’veterana who
desired education or vocational training under the "G, I. Bill of
Rights.”

The advisement at the Oregon State College Counseling and
Testing Bureau usually consisted of three parts: (1) the initial
interview, (2) the testing program, and (3) the final interview.
During the advisement pertinent information about the veteran,
ineluding test information, was assembled and interpreted and the
veteran was helped to select a vocational objective.

A review of the literature relating to the problem revealed
that there iz a great need for evaluation studies of guidance

services. It is through such investigations that guidance may be
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improved. According to Rogers (57) and Williamson and Bordin (86),
progress in counseling and guldance 1s dependent upon research.

Evaluation studies of guidance programs are difficult to make
because of the number of factors involved that cannot be controlled
and because no completely satisfactory criterion has been established
by which the effectiveness of the guidance may be judged. A large
Anumber of evaluative studies of guidance programs have been made in
which different criterion and different combinations of criteria have
been used but none have proved to be entirely satisfactory. Froehlich
(31) suggests that variations in the findings of evaluative studies
indicates the need of evaluating counseling done under a wide variety
of conditionms.

Evaluation studies of guidance programs which use the follow=
up of former counselees method have been advocated by Kefauver (LO),
Viteles (81), Kitson and Stover (L5), Paterson and Clark (56),
Williamson and Darley (91), Wrenn (95), Zeran (99), Erickson and Happ
(27), and cthers. Many follow-up studies have been made of students
of various grade levels and different age groups.

At the time this study was undertaken only a very few follow~
up studies of counselees of the Veteran Administration Counseling
Centers had been made and published. In most of these studies the
data was collected from case folders or from "Rehabilitation Folders."
The investigators usually recommended that in future evaluation
studies of veteran counseling centers the counselees themselves be

personally contacted.
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The method of investigation used in this study was that of
follow-up of counselees by personal interview. An Interview Form was
prepared on which the responses of the counselses to questions asked
them by the interviewers were recorded at the time of the interviews.

The interviewing of the counselees was accomplished through
the cooperative efforts of a number of individuals. The ien's Dormi-
tory Counselors interviewed veteran counselees who were living in the
men's dormitories on the Oregon State College Campus. Senior and
graduate studenta in college classes in Counseling interviewed
counselees who were attending school at Oregon State College and who
were living "off campus." A few counselees who were living in Albany,
Oregon and Portland, Oregon, were also interviewed by graduate
students, Most of the counselees not attending school at Oregon State
Coliege were interviewed by the wriier. All interviewers had been
given uniform instructions concerning the interviewing and all of them
used the Interview Form.

The sample of counselees who were interviewed were selected
from the total number of veterans who had received an advisement at
the Uregon State College Counseling and Testing Bureau between
July 1, 1946 and Mareh 30, 1943. The total number of veterans to
receive an advisement during this period was 2,190; of this number
U15, approximately 19 per cent, were interviewed in this follow-up
study.

The selection for interviewing of most of the counselees in
the sample was made on the basis of their availability for
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interviewing; others were selected at random. All of the counselees
followed-up were living in parts of Western Oregon at the time they
were interviewed. One of the problems in a follow-up study of this
kind is the time and expense involved in locating and personally
contacting a sufficiently large and repreaentativé sample of
counselees.

During the progress of the study, a queetion arose concerning
veterans attending school on the Oregon State College Campus who had
not been to the College Counseling Bureau for an advisement. The
counseling service was readily available to them. Why had they not
had an advisement?

Information was obtained concerning this question by malling
a questionnaire on a reply-type postal card to 600, approximately
21 per cent, of the 2,848 veterans attending school on the Campus who
had not had an advisement at the College Counseling Bureau. Replies
were received from 352 or 59 per cent of the veterans to whom the
questionnaires were sent. The responses of the veterans to questions
agsked them on the quesiionnaires were tabulated and are included in

this thesis,
Description of the Sample of Counselees Interviewed

The status of the counselees at the time they were followed-
up and interviewed is summarized below;
1. The counselees interviewed ranged in age from 19 to 45

years; 63 per cent were 21 to 25 years of age and 93 per cent were

21 or more years old.
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2. Approximately 35 per cent of the veterans were married,
63 per cent single, and 2 per cent divorced or separated. Twenty-
eight per cent of the Public Law 346 veterans were married compared
with 67 per cent of the Public Law 16 veterans.

3. Eighty-one per cent of the counselees had completed some
college work; 7.4 per cent had not completed high school.

he At the time they were interviewed, 28h of the counselees
were attending school; 22 under Public Law 16 and 262 under Public
Law 346, Of the 131 veterans not in school, 56 were Public Law 16
cases and 75 were Public Law 346 cases. A greater percentage of the
Public Lﬂw 16 véterana were married and were not attending school
than was true for the Public Law 346 cases.

5. Pifty-four, or 19 per cent of the veterans attending
school were employed on part~time jobs; 107, or 81.7 per cent of the
veterans not in school were employed full time, including those in
on~-the-job training work. Hineteén, or 1.5 per cent of the veterans
not attending school were unemployed.

6. The jobs on which the veterans were employed were grouped
accérding to the classification used in the United States Employment
Service, Dictionary of Occupational Titles, Part I.

Veterans employed on part-time Jobs while attending school
were employed mostly in Semli-skilled, Service, Clerical and Sales,
and Préfessional and Managerial Cccupations. Vegerans not attending
school were employed, for the most part, in Clerical and Sales, Semi-~

skilled, and Unskilled Occupations. The veteran counseiees were
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employed in a wide variety of occupations.
Responses of Counselees Concerning the Advisement

The responses of the counselees to questions asked them
during the interviews about the advisement they had received and about
the counseling service are summariged below.

1. Most of the counselees sald they remembered the problems
they discussed with the counselor during the advisement; L5.1 per
cent sald they remembered the problems discussed very well, L9.L per
cent said they remembered them fairly well, and 5.5 per cent said
they remembered them hardly at all.

2. Most of the veterans were referred to the Counseling
Bureau by some one. Eighty~two per cent of the disabled veterans were
referred to the Bureau for an advisement by the Veterans' Adminis-
tration compared with 14 per cent for the non-disabled. Sixty-four
per cent of the non-disabled veterans were referred to the Counseling
Bureau by a friend, a school official or a person who had been helped
there. Twelve per cent said they read of the service in a paper.

3. A large majority of the veterans went to the Counseling
Bureau for help with problems relating to vocational selection or
vocational planning. Only two per cent said they went to the Bureau
primarily to talk over a personal problem,

4. Ninety-one per cent of the counselees said they were
treated friendly and cordially at the Bureau. One per cent said they

’felt they were not well received.



180

S. Seventy-nine per cent of the counselees said they thought
the advisement was about right in procedure and length of time; 11 per
cent sald it was too short and hurried, and 9 per cent that it was too
lengthy and drawn out.

6. Three-fourths of the counselees said they understood the
explanations made by the counselor quite well; 21 per cent fairly
well, and approximately 3 per cent not very well or did not know.

7. Approximately three~fourthes of the counselees decided
upon a voecational objective at the time of the advisement. Ninety-
one per cent of the disabled veterans decided upon vocational ob-
Jectives compared with 69.4 per cent of the non-disabled veterans.

8. The voecational objective decided upon during the ad-
visement confirmed plans already made in 43.4 per cent of the cases
and partly confirmed plans already made in 31.1 per cent of the
cases. Sixty~-eight per cent of the disabled veterans compared with
38 per cent of the non-disabled veterans sald the vocational objectives
decided upon confirmed their previous plans.

9. Approximately 59 per cent of the veterans said they
followed the vocational plan worked out at the time of the ad-
visement, and 17 per cent said they partly followed the plan.
Seventy-four per cent of the disabled veterans compared with 55 per
cent. of the non-disabled veterans said that they followed the plan.

10. A variety of reasons were given for not following the
plan made during the advisement. The reasons given by the largest

number of veterans were: (1) Followed a similar but modified plan,
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(2) No plan was suggested, (3) Did not think the plan suitable, (L)
Lack of decision on my part, (5) Could not find a suitable training
opportunity, and (6) Finances.

11. Approximately 29 per cent of the counselees sald they
had changed their vocational plans since the time they had the ad-
visement, Twenty-five per cent of the veterans in school compared to
37 per cent of those not in school changed their plans. Some of the
changes were into closely related occupational fields but others were
into distantly or unrelated occupational fields.,

12. Three-fourths of the counselees who changed their vo-
cational plans after the advisement said information obtained through
the advisement was helpful to them in making the change.

13. The veterans were asked if they were satisfied with
their training program or work. Fifty-four per cent replied that they
were very well satisfied, 35 per cent that they were fairly well
satisfied, and 11 per cent said that they were not satisfied.

1. Fifty-nine per cent of the 32 veterans attending school
who were dissatisfied with their training found fault with the school
program; 28 per cent were uncertain about their vocational ob-
Jectives. Those not in school who were dissatisfied had not been able
to find the training opportunities they desired or were dissatisfied
about thelir future prospects or the nature of their work.

15. Half of the veterans who were not satisfied with their
programs said they planned to keep on anyway; 26 per cent plamned to
change to different tfaining or work, and 22 per cent planned to



182
make other changes or were undecided what they would do.

16. Thirty-three counselees who were attending college at
the time they had an advisement or attended college following the ad-
visement, dropped out of college before completing their course.

Half of them dropéod out because of acholastic difficulties; one~
fourth because of lnck‘of interest in school or because of financial
problems, and one-fourth for oiher reasons.

17. The counselees were asked how much the counseling
service helped them in planning their educational or ogcupational
programs, 'Twnnty-nine per oent replied that it had helped them "a
great deal®; Sk por‘cont-"soﬁn' and 17 per cent "not at all."

'18. The most helpful parts of the advisement, according to
the largest numbers of counselees were: (1) the tests and the expla-
nation of their meaning, (2) the counselor's suggestions, and (3) just
talking it over. The least helpful parts of the advisement were:
(1) some one the counselor suggested the counselee contact, (2) vo-
cational information, and (3) help in outlining a program.

19. Fifty-nine per cent of the counselees said the counsel-
ing helped them in other ways than in vocational or educational
planning,

An inspection of each Interview Form on which the responses
of the counselees were recorded revealed that only 38 counselees of
the L15 interviewed said that the advisement had not helped them in

educational or vocational planning, or in any other way; 377, or
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90.8 per cent of the counselees said the counseling service was
helpful to them.

20. The ways in which the advisement helped the counselees,
other than in planning educational or vocational programs according
to the largest numbers of veterans were: (1) helped discover and
understand interests and aptitudes, (2) crystalized thinking, (3) gave
added incentive. The long list of additional ways in which the
counselees felt the counseling helped them shows the many ways in
which counseling may be of value to those counseled.

2l. A series of questions were asked the counselees con-
cerning their social and personal adjustment at the time of the ad-
visement and at the time of the follow-up. It was felit that even
though many counselees might not admit that they had soclal or
personal problems, some informatlon might be obtailned which would
indicate the degree in which the advisement was helpful to counselees
in solving these problems.

Fifty-nine, or 14,2 per cent of the veterans, stated that
they had problems at the time of the advisement which they did not
discuss with the counselor. #ost of these problems were of a
personal nature.

Counselors suggested some activity to L9 or 11.8 per cent of
the counselees to help them in their social adjustment. The activi-
ties most frequently suggested were: (1) try out in an extra-

curricular activity, (2) participate in more social functions,
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(3) have more dates, (L) participate with a church group, and (5)
attend more student body functions.

One hundred and twenty-tuo,'or 29 per cent of the veterans,
said at the time of the follow-up that they participated in too few
soclial activities. ‘

Forty-six per cent of the veterans said that at the time of
the follow-up they had "few" or "many" personal problems which were
bothering thenm.

It appears from this data that many problems of social and
personal adjustment existed at the time of the advisement with which
ihe counselees received little or no help in solving. The Counseling
Bureau was set up primarily to help veterans select vocational ob-
Jectives and work out vocational plans. When this was accomplished
there may have been no time left for the consideration of other
problems. If this was the case, it appears that there is need for
more time to be allotted for counseling with other problems. This
would likely involve an increase in personnel and in financial
support for the Counsellng Bureau.

22. One hundred and twenty-eight, or 30.8 per cent of the
counselees, said they would like to consult with the counselor again.
Most of the problems which the veterans wished to discuss with a
counselor were concerned with: (1) the test information, (2) the
vocational objectives selected, (3) the changing or improving of
vocational plans, (L) information about vocations, and (5) infor-

mation about employment and training opportunities.
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The fact that almost one-third of the counselees had problems
which they would like to discuss with a counselor is evidence that
there is need for further counseling. The provision for counselees
to return to the Bureau for further counseling, or a follow-up service
which included additional counseling, would likely necessitate the
allocation of more personnel to the Bureau.

23. A series of indirect questions were asked the counselees
concerning the valﬁe of the counseling service., These questions were
asked to obtain an estimate, from a different point of view, of the
value placed upon the advisement by the counselees,

Three-fourths of the veterans said they had recommended the
service to others; more than one-third of them said they had recom-
mended 1t to three or more people.

Ninety-eight, or 92.5 per cent of the 106 veterans who had
not recommended the counseling service to anyone, said they would
recommend it. Only 8, or 1.2 per cent of the counselees said they
had not and would not recommend the counseling service to others.

The counselee's estimate of a "falr price" to charge for the
kind of counseling service they had recelved ranged froam nothing to
over one hundred dollars. The median "fair price" estimated was
twenty-five dollars. Some of the veterans said the advisement had
been invaluable to them.

Ninety per cent of the veterans said they thought the state
should provide a free vocational and educational counseling service

open to everyone; § per cent said the state should not provide a free



186
counseling service open to everyone, and 2 per cent were undacidad..
Some of those who said the state should not provide the service free
to everyone said it would be too expensive or that it would be a good
thing for the client to bear part of the expense. Many veterans
commented that they thought the service should be available, especial-~
ly for young people of high school age and for high school graduates
and freshnen.

2. The counselees were asked if they had any suggestions
for improvement of the counseling service. Two hundred and thirty-one
or 55.7 per cent of the counselees, made a total of 395 suggestions.
These suggestions were grouped into the following ten categories
according to the kinds of suggestions and the way they were stated:
(1) counseling methods and procedures, (2) the testing program, (3)
availability of the service, (L) placement and follow-up, (5) infor-
mation, (6) number and qualification of personnel, (7) coordination
with other agencies, (8) facilities, (9) advertising, (10) general.

The suggestions give a composite picture of the improvements
needed in the counseling service from the point of view of those for
whom the services were established.

25. A questionnaire was mailed to 600, or 21 per cent of the
veterans attending school at Oregon State College during the spring
quarter of 1948, who had not had an advisement at the College Counsel-
ing and Testing Bureau. The purpose of mailing this questionniire was
to obtain information on which to estimate the number of veterans who

had had an advisement elsewhere, what proportion of them planned to
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have an advisement at the College Counseling Bureau, and the reasons
why they had not had an advisement.

Replies were received from 352 veterans, or 59 per cent of
the 600 to whom the questionnaire was mailed. S8ixty-seven, ar 19 per
cent of the veterans who replied to the questiommaire, had had sn
advisement at same other counseling bureauj; 166, or 58 psr cent of
the 285 veterans who had not had an advisement, said they plenned to
have one.

Most of the veterans who planned $o have an advisement had
"ot it off® or did not know how to go abaut making application for
an advisement. There was little or no evidence revealed that veter-
ans who had not had an advisement had attitudes unfavorable to the
Counseling Bureau.



sponses of the veterans to questions asked them about the advise-

CONCLUSIONS

The conclusions listed below are based upon the re-

ment they had received and about the Counseling and Testing

Bureau.

1. The veterans interviewed in this follow-up study
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of 415 counselses were considerably above the average

of the general population in the amount of educational

training they had received in school.

2. The data obtained in this study indicate that a

greater proportion of disabled veterans merry and
do not continue their educatiom in school than is

true of non-dissbled veterans.

3. Counsealees were not directed into a limited nuzber

of voeations but were directed into & wide variety

of occupations.

4e At the time of the interview the majority of the

eounseled veterans were following the vocational

plans which they had made at the time of counseling.
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A comparison of the vooational objective made at the
time of advisement with the vocational cbjeoctive at the
time of the follow-up, or of "success" befare and after
counseling, is not always a valid indication of the
effactivensas of the advisemsnt. MNany factors in ad-
dition to the vocational objectives of the wteran,
such as health, pay rates, the cost of living, family
influence, training opportunities and employment op-
portunities exert an influence in determining the
occupations in which the veterans will secure employ-
ment. Even when the selected objective seems entirely
suitable at the time of the advisement, there will
often be circumstances which prevent the vocational
plan from being followed.

Most of the veterans counseled had a favorable attitude
toward the counseling service. They felt that they

had been treated in a friendly manner by the personnel of
the Bureau. They indicated that a proper amount of time

had been spent in the counseling process.

The Counseling Bureau seems to be generally accepted

a3 a place whare veterans can go to get help in

solving their problems concerning vocational choices and
vocational planming. Most of the ocounselees went to the
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Bureau for help with problems of this kind. The
"other ways" in which veterans said the counseling
helped them were usually related to vocational

problems,

The Counseling Bureau was not able to give adequate
assistance to veterans in need of perscnal counsel-
ing. It must be remembered, however, that the
major purpose of the Counseling Bureau as operated
under the direction of the Veterans' Administration
was to give vocational counseling and not personal
counseling. Some personal counseling was given in

comection with vocational counseling.

The information obtained in this study reveals the
need for a follow-up or eontinuous guidance service.
An interview with the counselee for an houwr or two
following the testing program is not sufficient to
give adequate guidance.

The over-all judgments of the veterans concerning
the value of the advisement to them was overwhelm-
ingly in favor of the guidance services. Many of
the ccunselees felt that the services should be
extended and made available to all collsge students.
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1l. The value placed um the counseling services by
the counselees varied greatly depending an the case.
Soms eounselees felt the services were invaluable
to them, whereas others felt it had been of little
or no help. The large majority of the counselees
said the advisement had helped them.
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RECGMMENDATIONS

The following recommendations are made with the realisation
that putting them into effect would require more personnel and more
funds than were allotted to the Counseling and Testing Bureau at the
time of this follow-up study. The evidence cbtained in this study
indicates that the advisement process has been helpful and also that
it has not been adequate to satisfy fully the needs of the veterans
for guidance. The services of the Counseling and Testing Bureau
have been necessarily restricted due to the large number of cases
handled and the limited faeilities and pesrsonnel to do the guidance
work.

1% is recommended that:

1. A plan be worked out to provide for a continuous
gounseling service. This might be done by mrovide
ing for counselees to return to the Bureau far
additional counseling or it might be included as

part of a follow-up program.

2, The counseling servios be extended and made available
$0 all sollege students and %o high school graduates
who contemplate entering collage.

3. lMore time be availsble for counseling. In many cases
more time should be used by the counselor in explaining
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the test results and their implications to the cocunselee
and in discussing vecational plans and in considering
personal problems, It may be advisable for same
counselses having personal problems to be referred to

a counsalor who specialiszes in these kind of cases.

The counseless be given some written information cone
cerning the test results and interpretation of the
tests as they apply in their own particular cases.

The Counseling Bureau, College Officials, the Veterans'’
Administration, and other agencies coordinate their
work more closely. This might be developed through
exchange of information, case conferences, and group

conferences or in-ssrvice~training meetings.

Improvements be made in the facilities of the Coun-
seling and Testing Bureau. The noise from the seoring
machine and the sound of voices whigh carried through
the building were disturbing elsments to counselees tak-
ing tests and slso to counselses being interviewed.
Counselees also suggested the need for improved
lighting, ventilation, and more room.

Provisions be made for providing more wvocational

information to counselees. Current information
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concerning occupational requirements, opportunities,
and training and educational facilities is needed.
Counselees suggested that information be made avall-
able in psmphlet form which they could take with them
and study.
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APPERDIX A

THE INTERVIEW FORM



NAME

INTERVIEW FORM

AGE

ADDRESS

1.

2.

3.

4.

5.

6o

7

8.

Marital statuss (1) single (2) married (3) divorced
(4) widowed (5) separated.

Present eduoational statuss (1) grades 1-7 (2) eompleted
elementary (3) some high school (4) completed high school
(§) high school diploma (or ocertifieate of equivaleney)
after taking G.E.D. tests (6) some college (oircle number of
quarters completed) 1 2 S 4 66 78 9 10 11 12 (7) college
graduate (8) graduate work (9) business or technical sehool.

Employment status: (1) unemployed, seeking work (2) un-
employed, not seeiing work (3) school, full time (4) soheol
and working part time (5) employed full time (8) on-the-job
training (7) employed on part time job (if employed part
time, what do you do the rest of the time?)

Present ocoupation: State exmotly the work done, e.g., drive
truck, olerk in store, operate own farm. (If in school,
write "S" in space.)

How well do you remember the problems diseussed with the
counselor at the 0.5.C. Counseling Bureau? (1) quite well
(2) fairly well (3) hardly at all.

¥ho recommended the 0.5.C. eounseling servioce to you? (1) a
school official (2) a person who has been helped there (3) a
friend (4) Veterans' Administration (5) no one, read of the
service in a paper (6) other (specify) .

Why did you go to the counseling center? (1) it was required
before receiving training (2) to get help in plamning what
to study (8) for advice on vooational sholece (4) to talk over
a personal problem (5) to learn more about my aptitudes and
interests (6) other (specify)

How were you treated at the Counseling Center? (1) friendly
and cordially (2) impersonally, strictly business basis
(3) they seemed glad to get rid of me.



9.

10.

11.

12.

13,

14.

16.

16.

17.

18.
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How much did the oounseling service help you in planning
your educational or ococupational program? (1) a great deal
(2) some (3) not &t all.

Did you understand the explanations made by the ocounselor?
(1) quite well (2) fairly well (3) not very well.

Which one of the following was most helpful? (1) the tests
and explanation of their meanings (2) counselors' sug-
geations (3) help on outlining program (4) just talking it
over (5) vooaticnal information f§§ someone ths counselor
suggested you oontact {7) other {specify)

®hioh one of the following was least helpful? (1) the tests
and explanation of their meanings (2) counselors' sug-
gestions (3) help on outlining program (4) just talking it
over (6) vocational information (6) someone the counselor
suggested you contact (7) other (specify)

In your judgment was the testing and eounseling process
(1) too lengthy and drawm out (2) about right in procedure
and length of time (3) too short and hurried?

At the time of counseling, did you and the counselor decide
upen a vocational objective for you and make plans for
working toward the objective? (1) yes (2) no.

Did the plan confirm your plans already made? (1) yes
(2) no (3) partly.

Pid you follow the plan? (1) yes (2) no (3) partly.

If you did not follow the plan, why not? (1) no plan
suggested (2) did not think the plan suitable for me (3)
health (4) finances (5) family influence (8) tried and
failed (7) laock of decision on my part (8) followed a
similar but modified plan (9) other (specify)

Have you shanged your vocational or educational plans since
the time of counseling? (1) yes (2) no. (If yes, indicate
changes made in the space below.)




19.

20,

21.

22,

23.

24.

26.

26,
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If question No. 18 is answered "yes," did the information
obtained through counseling help you in smking new plans?
(1) & great deal (2) somewhat (3) none.

Did the counseling service help you in other ways than in
vocational or educational planmning? (1) yes (2) no. 1If
yes, please indicate by underlining items or by writing in
the ways helped. (1) helped with personal problem (2)
helped discover and understand interests and aptitudes (3)
orystallized thinking (4) suggested methods of study (5)
gave added ineentive (6) other (specify)

Are you satisfied with your present training program or
work? (1) very well (J fairly weil (8) no. If not
satisfied, why?

If you are not satisfled with your present trsinin% or
work, what do you plan to do? (1) keep on anymy (2) change
to different training or work (3) other (specify)

If you were attending college at the time of counseling or
have attended college sinoe counseling, did you dreop out of
school befors completing your course? (1) yes (2) no. If

yes, why?

At the time of ecounseling, did you have problems which you
di1d not discuss with the counselor? (1) yes {2) no. If
ves, what kind of problems?

Do you have personal probloms which are bothering you now?
(1) many (2) few (3) nene.

Did the counselor suggest any activitlies which might help
you in your sooial adjustment? (1) yes (2) no. If yes,
pleass indicate suggestions made by underlining items or by
writing in the suggestions mede. (1) participate with a
church group (2) attend more student body funetions (3) try
out in an extracurricular activity (4) more dates (5) other
{specify)




27.

28.

29,

30.

Sl.

32.

3%,

209

How do you feel about the number of social activities in
which you take part? (1) have too many (2) mave just about
the right amount (3) have too few.

Have you recosmended the 0.5.C. counseling and testing
service to anyone? (1) three or more people (2) ene or two
people (3) ne one,

If question Bo. 28 is snswered "ne one," would you recommend
it to others? (1) yes (2) no.

Would you like to consult with the counselor again? (1) yes
(2) nee If “yes," what about?

Comparing the counseling service with other kinda of
professional service which have been rendered you, what de
you think would have been a fair priee for the counseling
and testing service? (1) $5 (2) $10 (3) 815 (4) $20 (5) $25
(s) $50 (7) 8100 (8) other (specify)

Do you think that the state should provide a free vocatiomal
and edueational counseling service open to everyons?
(1) yes (2) no

Do you have any suggestions for improving the counseling
service? (1) yes (2) no. If “yeos," what are they?

A ———
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I.

iI1.

USES AKD TECHNIQUES OF THE INTERVIEW

Definitions of the interview

A.

B.

Bingham and ¥oore: (1) "An interview is a serious conver-
sation directed to a definite purpose other than satis-
faction in the conversation itself." (2) "An interview is
a purposeful exchange of meanings in a face to face
situation."

Garrett: "An interview is a professional conversation."

Klein and Moffitt: "The talk between the oounselor and the
individua]l student is the heart of the counseling program...
Reduoced to its simplest terms, an interview gives the student
an opportunity to talk things over."

Uses and value of the interview

A,

B.

c.

The three major funetions of interviewing are in:

1. Seouring information from people
2. Inatructing them
3. Influeneing or motivating them

Traxler liats and disocusses ten areas of indormation about
student's need for guidance purpcses. Following his dis-
oussion he says, “If time were available for extensive
individual conferences, there csn be little doubt that the
most satisfaotory procedure for the collection of infor-
mation in these areas would be the personal interview with
each individual. The interview is a partieularly fortunate
medium because of its flexibility, the possibility of
pursuing main questions, and the oppertunity for drawing
pupils out and getting thsm to express themselves freely
oconcerning aotivities, interests, plans, and so forth,"
Traxler concludes, "The interview is the most extensively
used technique in personnel work,"”

Some professions require expertness in interviewing. GSoecial
workers, saleamen, psychlatrists, counselors, and employment
managers use special teemiques to achieve their purposes.
Teachers, parents, supervisors, lawyers, doctors, nurses,
newspapermen, policemen, ministers, oredit men, personnel
managers, employers, all devote considerable time talking to
people, getting information, helping and advising them.
Conseciously or unconsoiously they acquire various degrees of
8skill in interviewing.
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Interviewing is an art. Thers is no set of rules suitable to
all situations or to all interviewers. Skill in the techniques
of interviewing ean be improved primarily through study and
praotioce.

Suggeations for beginning interviewers

A. Preparing for the interview - Bingham and Moore.

1.
2.
3.
4.
E.
6.

Decide what you want to accomplish.

Know yeur interviewse.

¥Vake appointments.

Provide for privaoy.

Praotice taking the interviewse's point of view.
Examine and discount your own prejudioce.

B. Suggestions on interviewing - Bingham and Moore.

2
Se
4.

5.
6.

7.
8.

9.
16.
11.

Gain and deserve the interviewee's confidence {the
simplest and best way to do this is to show evidence of
genuine cenfidence and interest in him).

Establish pleasant associations.

Render your interviewse a real service.

Help the interviewee to feel at ease and ready to talk
(be at ense yourself),

Listen~~give the interviewee a chance.

Allow enough time, but do not dawdle-~the interview is
not a mocial visit.

Kesp control of the interview,

At the olose of the interview watch for new leads and
remarks. ' '

Record all data at once.

Practice separating faotas from inferences.

Get all the faots.

C. Rules for conducting interviews in Industrial Counseling -
Rosthlisberger and Dickson.

1.
2
S.
4.

b,

The interviewer should listen to thes speaker in a
patient and friendly, but intelligently oritical manner.
The interviewer should not display any kind of suthority.
The interviewsr should not argue with the speaker.

The interviewsr should not give advice or morsl
admonition.

The interviewer should talk or ask questions only under
certain conditions: (a) to help the person talk (b) to
relieve any fears or anxieties on the pert of the
spoaker which may be affecting his relation to the
interviewer {¢) to praise the interviewee for reporting



D.

his thoughts and feelings acourately (d) to discuss
impliocit assumptions, if this is advisable.

Garrett writes, "Warmth of intereat in people and a sinocere
desire to be helpful, respect for the other person's feelings
and his eapacity to make his own plans, preceptive obser-
vation and sensitive understanding, and skill in counseling--
all are essential for good interviewing and ean be developed
by thoughtful study and practice."

Use of the interview form for a "follow-up” of the 0.8.C¢ Coun~-
seling Bureau oases.

A,

B.

D.

E.

F.

The objeotive of the C.85.C. Counseling and Testing Bureau is
to aid the counselee select a vocational objective and make
plans for realizing this objective. The method used is to
gather all available faots about the counseles in an initial

~interview; to seleect and give a battery of aptitude,

interest, aschievement and personality tests to the counseles;
and to assembles and avaluste all of the information, in-
oluding test results, in a final interview with the coun-
selee. During this interview the faots are interpreted and
the oounselor and counselee working together, select a
vooational objective most suitable for the counselee and make
plans for working toward the realisation of this objeotive.

This study is not being made by the Veterans Administration
but is an independent study made through the 0.S.C. School of
Bducation. A summary of the information and the suggeationas
for ohanges will be studied and usad by the College Coun-
seling Bureau to revise the program and improve the service.

The purpose of the interview is to obtain a frank and
acourate report of the counselea‘’s attitude toward the goun-
seling received and the degree to which it has been helpful
to him. ZEncourage the interviswee to aspesk freely and
frankly. No record of the interviewee will be kept in a
personnel file and no information or attitude revealed will
react to the detriment of the interviewse.

The questiond on the interview form need not be followed in
order.

Write & number or a letter in the space provided at the left
of every question. Use "x" in the space if the questien does
not apply=-~to show that the question has not been overlooked.

Agk for the information without suggesting possible answers.
Let the interviewee supply the answers.



G. Make free use of the space provided for writing in answers
statements, or suggestions. Use the back side of the
interview form if more space is needed.
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RECORD OF RECORDED INTFRVIEW WEICH WAS USED AS FPART OF THE

INTERVIEWING TRAINING PROGRAM

1. "Mr. ? My name is Bennion."

v. "I am pleased to meet you, Mr. Bennion."

I. "I am oonoerned with a study of the Oregon State College Counsel-
ing and Testing Bureau. We are making a follow-up study in an
attempt to determine whether or not the veterans who took the
advisement were helped by it, and to find ways in whioh the
service might be improved. In other words, we are making a fol-
loweup study of the counseling that has been done by contacting
the fellows who have had the advisement., I understand that you
were through there some time ago. Were they located in the
qunset hut at the time you went there?"”

V.  "No. It was in Fducation Hall on the second floor."

I. "One office was down stairs and one office upstairs?”

v. "Yes, it was, sir,"”

I. "It was upstairs where they gave the tests and where the
oounseling was done?"

V. "Yes, sir." |

I, "It is the testing and counseling that went on upstairs that I
am especially interested in, Do you have twenty minutes or a
half hour that you could spare to talk with me about it?"

v. "Yes, sir. I have plenty of time this morning.”

*Throughout this and the following interview "I" is used to indicate
the Interviewer and "V" to indicate the veteran being interviewed.
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"We are interested in how you feel and what you think about the
ocounseling service so don't be afraid to tell exaotly what you
think,"
"Yes, sir."
"You notice I have an interview form here. I will just £i11 this
out as we go along. You won't mind that, will you?"
"¥o, sir."
"But you feel free to say whatever you want to say. Let's see,
your age isewut"
"Twenty-two,®
"Your addreas ige--1%
" South ___ Street, Corwallis."
"0.Ks Are you married or single?
"Married.”
"Is your wife here with you?"
"Yes, sir."
"Is she going to scheol?"
"No, sir."
"How many quarters have you completed in college?”
"1 have completed about eleven.”
"This is the twelfth?"
"No, sire This will be the eleventh.”
"You have completed ten quarters then?"
"I guess that's right."

"Are you working part-time or going to school full time?™
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"No, sir, I am going to school full time. I work in ths swmer.”
"Oh yes. Now thinking of the whole counseling and tciting

process cver there~~how well do you remember the problems dis-

" oussed with the counselor at the 0.5.C. Coumseling and Testing

Bureau?™

"Well, it was quite some time ago, but I feel that I can re~
merber it quite well. Particularly the problems with whioh 1
was oounseled,"

"You remember pretty well the problems you had in mind when you
went down there?"

"Yes, sir, very well."

"Where did you get the idea of going down thers? I mean, who
recormended 1t?"

"At that time I was living in the Men's Dorm. &nd several
fellows that were living there had been down and some of thenm
said they had been helped and some of them said they hadntt, I
thought I ocouldn't miss much if I tried and see what results

I got."

"Then it was through the recommendation of other people who had
been there that you went to the Centert"

"Yos, sir. That's right."

"How why did you go there? I mean, what did you expect to get~~
what kind of help?"

"¥ell, at that time I was debating about ohanging sehools,

While I was in the Navy I received training in engineering and
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upon coming down to Oregon State College I continued in that
field but found that I was no longer interested in it beocause
I was, welle—~I was having a little difficulty with some of my
studies., I was contemplating changing sehools and I deocided to
go down there to ses 1f it was e wise idea and if they could
throw any new light upon whether or not I should change.”

"What sehool were you thinkinz of changing to?"

"Well, I was thinking about changing into the sohesl of Business.
"Oh, yes. Then was it to learn more about your interests and
aptitudes ir thmat field?

"Yes, sir. That's right.”

"And how did they treat you when you got to the Center?"

"Very well, T had a little difficulty in arranginrg their
schedule to fit my schedule and tc take the tests., We dragged
it out well over a week but they were very accommecating iIn
working inte my sohedule.”

"Thinking ef the whole process down there asnd looidng at it from
this distance, how much would you say the counseling service
helped you in plamming your eduscational program? In figuring
out your program and planning what you were goling to do, how
much did the counselinz service help you in making your plans?
"iell, T had my plene fairly well in mind before T went down

and yet I was pretty uncertain, And after taking a battery of
tests and talking it over with the counselor---well~-yes, we

arrangsd a tentative plan that I have followed to the present
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time, And I feel that they helped me quite a lot, partioularly
in interpreting the test scores and outlining what to do."
"Would you say they helped you a great deal or some?"

"I'd say a great deal, particularly the teste."

"I ses. Did you understand the explanations made by the
eounselor?

"Nell, not too well on the exsct meaning of some of the tests.”
"Would you say fairly well or not very well?

“Quite well on most of the explanations but only fairly well on
some of the techniocal interpretations--let's say--fairly well."
"Which one of the following was the most helpful, when you think
of everything that ooceurred, what would you say was the most
helpful thing that happened? The tests and the sounselor's ex-
planation of their meanings? The counselor's suggestions?

His help in sutlining your programs Just telking things over?
The vooational information he gave you? Or something olse’
What do you consider to have been the most helpful?

"Well, T would say the tests and the interpretation of the
tests, particularly, and talking over the test results with the
counselor after he interpreted the test scores.”

"You mean the explanation the counselor made or his suggestions?
"I would say the explanations the counselor made of the test
results and their meaning more then the suggestions.”

"I see. Well, which was the least helpful of the various

activities down there?
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"Well, I would say just talking it over beoause I don't think
I had anything in particular then to get off my chest. It was
more to find out some of my aptitudes and interests,"”
"I ses. Did the sounselor suggest you contact anyone else?”
"No, sir, he didn’t, I'd talked with the dean and some of the
instructors and at that tims we didn't feel that 1t was
necessary to suggest anyone else.”
"I see. Well, now, in your judgment, was the ocounseling process
too long and drawn out or too short and rushed? How do you feel
about that?"
"Well, I don't think it was rushed in any way. I would have
1iked to have taken a couple more tests just to satisfy my
ouriosity, rather than anything else. I imagine the experience
the counselor had in selecting the tests was probably adequate.”
"How about the sounselor. When he talked these tests over and
explained their meaning did he give you enough time on that?"
"Well, I felt that there could have been a )ittle more time put
on it. He sketched out rather hurriedly the list of test soores
and went over what they meant, and I feel that he could have
given just a little more time to it."
"Did you feel that it was too rushed and hurried ™
"I don't know that it was rushed partioularly. But I would have
1iked to have taken a couple of more tests and disoussed them
more fully--otherwise it seemed all right."

"At the time of counseling did you and the counselor set up an
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objestive for you and make plans for setting up that objective ™
"Well, at the time we decided on a tentative plan that I would
continue in the school 1 was in for the quarter, and afterward
I would ohange to the school of Business and I have followed
that plan to date."

*This tentative plan was to make the ehange at the end of the
quui—t-r, or to cﬁy in the Engineering schoel until the end of
the quarter and then see what you wanted to do™

*Well, at the time I was down at the Testing Buresu it ms just
after the first of the winter quarter, so the tentative plan
was to continue in the sochool of Fngineering until the end of
the quarter and at the conclusion of the temm, if I felt that I
should still ehange in the light of what I had found out at the
Counseling Center and elsewhere, then that would be ths better
thing to de."

*The decision as to whether yox would change or not was left
for you to decide at the end of the term?”

"Yes, sir, that's right."

"I ses. Well, you followed that plan as it was set up and you
decided to male the change?”:

"Yes, sir, I did.”

"So that was really part of the plan te make the change two
months later if you felt like it? Have you changed since that
time 7"

"No, sir. T haven't.”
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"Did the Counseling Center help you in ether ways than in voos-
tiomal or sdueatiomsl planning?”
"No, I think not. I didn't have any partioularly pressing prob-
lems at that time. Tt was just more or less to find out what
posgibilities I had."
"It helped you in discovering more about your interests and
aptitudes then, but that was in connection with your plan?*
"That's right, It also bolstered my morale slightly. After he
interpreted the test scores and you £ind out that you axe a
14ttles above average it makes anyone feel better."
"I ses. Toll, are you satisfied with your present training
program or work?"
"Yes, 8ir. Very well."
"That's good. Well, this next guestion doesn't apply then.
Lot's see, do you finish this spring?™
"No, sir. I graduate a year from this spring.”
"You plan to coms back then next mir'
"That's about right.”
"At the time of eounseling did you have problems whieh you did
not discuss with the counselor?"
"o, I think not. The only problem was in connection with
changing schools.™
"How about the situation now? Do you have persenal problems
that bother you now?”

"Few, but nothing serious.”
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*Did the counselor suggest any activities which might help you
in your social adjustment?"

"llo, I believe I was very well sooially adjusted.”

"How do you feel about the number of social sctivities in whish
you take part new?"

"Rell, for me it i{s just right, but my wife feels that we have
too few,"

"She doesn't have thess lessons to worry about, is that f¢?

"1 guess so."

"Have you recommended the counseling and testing service to any-
one else?"

"Yes, sir. I have."

"To students around here?"

"Yes, Students or fellows that are living in the same place I
am, I have recommended it to them."”

"Have you recomsended it to as many as three people?”

"At lesst three. I would say more than three."

"0.K. Would you like to consult with the counselor againi®
"Yes, I think it would be & good idea."

"What would you like to see him about?”

"I would like to check over my record with him and ses if I anm
utilizing all the infermation he gave me at the time of counsel-
ing. There may be soms points we may have slipped up on."

"You would like to review the tests and other information then?"

"Yes, I would."
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"Anything else?"

"fHell, I think not."

"Now, comparing this service with other professiomal servioce
you have been rendered, say for instance, that of a doctor or
lawyer or some other professional service, what do you think
would be a fair price for the counseling and testing servioce
which you received?"

"Well, that would be a little hard to answer, having had no
previous experience with theme But I immgine, taking into con-
sideration the time in giving the tests, using the tests them-
selves and scoring, and the time the ocounselor used, I would say
at least twenty or twenty-five dollars,”

"t was worth that much to you?”

"Yes, at least that much. It would be rather hard to put a
figure on & thing like that. It might ohange your whole life."
"What figure should we put down hers then?"

"Oh, about twenty-five dollars.”

"All right. Do you think that the state should provide a free
voeational and educational counseling service open to everyenei"
"I think they should. I think they should present it to the
people who are coming out of high school, and at least before
they enter inte college rather than walt until they bounce
around from one school to another and are never particularly
satisfied with any.”

*Do you bave any suggestions for improving the oounseling
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service?”

*"%ell, possibly they could take just a little more time in the
ocounseling and in discussing the meaning of the results of the
tests. And they certainly should glve everyone a oopy of the
test scores and a reasonsble explanation sc that they could
remenmber them afterward and eould review back to them and study
them over."

"What about providing the epportunity for you to go back? You
said you would 1like to go back again,”

"Yes, sir. I think they ihould provide an opportunity to go
back and mors or less talk it over, evenlif there are no par-
tioular problems in mind. It would be good to sheck back.”
"You think they sahould review the present situation in the light
of what has happened since you were there the first time?"
"Yes, sir. That's the idea."

"Do you have any other suggestionsi"

"Ho, I don't seem to think of any. They were pretty helpful as
far as T am concerned.”

"0uKo, Mr, o Thank you very much. I guess that's

about all."”

"0eKe, Mr. Bernion.,"
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RFCORD OF RECORDED INTERVIEW WHICH VIAS USED AS PART OF TIE

INTERVIEWING TRAINING PROGRAM

"How are you, Mr. "

"I'm 0.K. How are you?”

"Pine., I am & graduate student in the Sehool of Education,
working on an appralsal of the Oreson Ctate College Counseling
and Testing Bureau. The Counseling Bureau, as you know, is
operated by the State College in connection with the Veterans'
Administration. Ve are making this study by conteoting the
fellows who heve been through the Bureau and who received esoun~-
seling there. We want %o know how you are getting along; how
mich the counseling has helped you; what part of the advisement
has been most helpful and least helpful, and if the Bureau can
be of any more assistance to you. We would alse like you to
suggest ways in which you think the program can be improved.
Now, nothing vou say will go on your record or Iin any files.
This study is not being made by the Veterans' Administration but
is independent of them. Fothing will be preserved as a perma-
nent record under yeur name or in your file. You can, therefore,
feel free to say whatever you wish to say. ¥e want to know
Just what you think and how you feel about the matter."

"So I oan say just sbout anything I want to say?

"That's the idea. I hope you will. Could you spend twanty or

thirty minutes talking about this?"
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"Yos, I think I oan spare a little of my, so oalled, precious
time."

"0.K. What do you think about the program?®™

®You mean about the counseling that I took in the first place?®
"Yes. I believe you were here some time ago?”

"Yes, I came cut of the Army Air Force in the fall of 1946, I
had just come from an ermy hospital. I had burned my hands
pretty badly and for that reason I came here wnder Pudblic law 16
which required, at that time, that we take these vooational
tests, Well, at the same time that I took these tests I was
having a little difficulty with my school subjects. DBecause of
the faot that my hands were burned I'd changed to electrieal
engineering, because I did not have the full use of my hands.
At the time it looked like I might be able to do electriecal
enginesring all right."”

"Oh, yes. Fow are ycur hands now?"

"fiell, I have had several skin grafts since that time and they
seen to be ooming along pretty well. I have been taking somse
piano lessons over here at the school as therapy for my hands
and I seem to be getting along all right."

"I see. So you went to the Counseling Center and went through
the advisement program?”

"Yes. I spent a couple of days over there taking the warious
tests,”

"What did you think about them?"



Ve

v.

I,

v.

I.

229
*Well, I was quite satisfied about the results. The main thing
they indiecated to me was that I did have aptitude for college.
That was one of the things that bothered me becauss I did not
think I was doing as well as I thought I should. You know, my
brothers, when they went into the army and took the Army Classi-
fication tests, they did better in those tests than I did, yet
in high school and in my year of college before, I usually got
better grades than they did., It was bothering me at the time
why I wasn't doing as well as I thought I should.”
"0h, yes. Well, dié the ecounseling and testing program over
there help you on any of these problems?"
"Nell, yes. They indieated several things I hadn't thought
about earefully enough. First of all, they indicated that my
interests in agriculture were probably the highest and here I
was in electrieal engineering which was quite the opposite of
timt. Also, the tests indicated that one of my other interests
was musio, which I hadn't thought much about before.”
"I ses, And did it make any difference with your plans for the
future?”
"Well, yes. About a term later I switched over te Agricultural
Engineering. In that way I combined the two of them and found
something I really like."
"That's interesting. What do you think about the whole program
at the Counseling Bureau? Do you have any suggestions for

improving it and do you think they can help you any more over
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there at the Center?"
"Yes, I do bave some very definite suggestions, One of the
things that I was disappointed in was that when I had my fimal
interview I didn't learn as much about myself as I thought that
they eould have told me. That is, if I had had some sort of
written record of my various examinations and interest tests and
various things--something I eould refer back to~-it would help
me to remember some of those things. Another thing, since that
time I have run aoross several other things in my studies that I
find I have a strong interest in and it would help if I oould
come over there and take some more tests to find out what my
aptitudes are. One particular thing is radio. I have developed
quite an interest in commercial radio and I would like to take
some tests that would tell me just what my potentialities in
that field are."
"Hell, you would like the opportunity to go baok again and
check with them again?”
"Yes, that's right, I think that the College Counseling should
be available at any time. And they should have--say a voocatiomal
brochure, or a series of them, having & survey of the wvarious
fields that we might go into, not only from a veoatiomal testing
standpoint either, but something we could read on the warious
fields and get an idea of what that field would require of us;
what some of the work in that field would bs, and what the

opportunities are."
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"1 believe another interview with a counselor over there could
be arranged. Some of the suggestions you are making sound
pretty good to mes. Let's ses, you are staying at one of the
fraternity houses, I believe?

"Yes, I am. I have been the menager of my fraternity house for
the past two years."

“Have many of the other fellows at your house been to the Center?
"Well, yes--and that is something I have soms very definite
opinions on tos. It is that I think that the counseling
servioes should be extended to more students. That is, I think
that the majority of the students that are now taking advantage
of the service are just certain veterans, those who have disa-
bilities and those who, through their own interests, have
volunteered to take theme. There are certainly a lot of ether
fellows who need it and it should be provided for them. Also,
I think the job of counseling should go away back--even to

high schools I oan think of a good many examples of fellows
right over in my own house who, when they came te achool, did
net have the slightest idea of what field they planned to go
into or what it required of them. In particular, I am thinking
of two particular fellows who came here last fall and registered
for pre-medicine, and-~the poor fellows--they didn't know what
courses they would take. They didn't know they would have to
take zoology or some other things--in fact, they didn't even

know what zoology was, And so, I earnestly feel that the best
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time to start giving vooationa]l guidance would be in high school.
That is, you might do 1t this way--give them tests all through
high schoocl, not particularly in their own interests, but rather
through the whole voocational field so that they oan plok out
their interests and aptitudes earlier in life and start direct-
ing their efforts to that end.”

"Well, that doesn't seem to be done very well in many high
sehoolas at the present time, does 1t?1"

"Ko, I certainly didn't have any of it,"

"So you feel that they ought to get busy on it here if they
haven't aiready had these services?" |

"Yes., I think the college here ocould do a lot. They could re-
quire that the student has his vooational goal set up before he
comes to ocollege., Well, maybe not require that--but one thing
they oould do would be to require that they take vocational
tests end counseling before they registered. Then they would
definitely lmow what sould be required of them and they would
know & lot more about their own possibilities.”

"It seems you have thought about this matter quite a bit, I
would like to jot down some of these suggestions you have made.

Let's see if I have them all now."

* * * * * * * * e * *

Recording of the Intorviﬁ was not centinued beyond this point.
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APPENDIX D

INQUIRY CARD CONCERNING ADDRESSES OF COUNSELEES



Please write your correct address (where you may
be contacted during the month of July) and telephone
number (if any) in the spaces provided below:

Route and box number or House number and street

City State Phone number

it Py A e

- Signaturer

nee
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APPENDIX B

QUESTICNNAIRE CARD IO VETERANS WHO HAD NOT
HAD AN ADVISEMENT



Dear Fellow Student :

A study is being made of the effectiveness and the use
of the 0.S.C. Counseling and Testing Bureau. Information is be-
ing furnished by veterans who have had advisement at the Coun-
seling Center, and also by those who have not. We are asking
you to cooperate in this study by checking your answer to three
questions on the attached postal card and then mailing the card.

Please check and mail the attached card NOW. Your
reply is important, and your cooperation will be appreciated.

Sincerely,
HUGH C. BENNION.

9€2



