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THE COUNSELOR AND REMEDIAL READING INSTRUCTION
CHAPTER I
INTROICTION

Reading, and reading skillfully, is a msis for sucocess in school
work, It 1s an art thet should b mastered by every student. Reading
skil]l involves more than a comprehension of matariel read. Two other
qualitisg, acourasy and rats of resding are also very important. The
student rust understard what he reads and to do s» he must read
acourately. Speed is sssential if a great deal of moterial iz to be
oovered in s limited period of tims,

It is imperative that all children soquire ocertain basic reading
“#kills in the prade schools and then develop thess skills into greater
roading abilities through the medium of the seoondary sshool. It must
not be assumed that & sufflcient reading adility ean be attained in
the slementary school. Reading is, or should be, = ocontimous learning
process throughout elementary, Junior high, and senior high =zchool and
should oarry over into the college iraining program. Suoh a continued
learning process would not in most cases necessitate remedial reading
instruction ashove the elementery level. Howsver, a great meny students
do have & need for guch remedial work, those students who have progressed
from grede to grade but at the pame time have not progressed proportion-
ately in reading ability, |

Romedis]l reading is the "individual or group instruction aimed at

sorresting faulty reading hatits and et insressing the efficiency and



asouracy of performance in reading.”l Thess faulty resding habits
may be the effsols of poor temching or poor learning btut, vhatever
the oause, remedial reading instruction is o means of oliminating

btad habits and forming now and good habits in reading.

“The functions of the ocounselor and remedial tescher sre complee
mentary and cooperalive when dealing with pupils with reading aiffi-
culties.”2 Their objective is that of removing, ineso-far as possible,
the causes of reading diffioulties and at the same time of further
doveloping reading techniques so that the disadilitiss will oease, in
themselves, ic bescome causes of further trouble,

The aounselor is more concerned with the discovery and elimimation
of the cause or causes of thes reading inefficiencies while the remedial
teaoher deals with the improvement in the mechenics of the technique(s).

It is essential then that the counselor have soms detailed knowe
ledge of remedial teshniques if he ls to coordimate his sfforts with
those of the remedial instructor. The counselor will do more in
diresting the program than he will in undertaking remedisl tozching
ag such but, because counseling and tesching are so slosely releted,
the personnel in sach of the above two fislds of work will do well
if they have mome knowledge of the work of the other.

It may be that the sounselor will be salled upon to practice
some remedisl teaching, tut this should not be the osme unless the
counselor has had some trelning in thet partioular phase of remedial
IGood; :;:::,v;;dnli.::i:n, 9%'3::;__%% MoGraw-Hill Book Ce., Ine.,

zllorric, %. Ao, and Thaw, Re F., "Remadial Instruotion,” Unpublizhed
Paper, 1946, p.l.



work or there are no trained remedial teachers available. A mere
complste teaching staff will allow the counselor to refer pupils to
olassea in remedisl work in these fields in whioh the pupils are
having difficultye.

It is of importance to realire that sscondary school or college
students will probably have developed scertain technliques o compersste
for reading disablilities, for example, paying clese attention Lo
what can be heard in lestures or Ly utilizing the group study method
by whioh the material whioh is otherwise in = bock oan be memorized
after heering it a number of times. It naturelly follows that tesohing
will usually be adapted to the reading habits of the majority of
students and, very often, remedial insirustion in wmys of reading
mst come before the teasching of subjeot materiala if thal teaching @

t0 be effaative.



CHAPTER I1
GEMEBAL CAUSES CF READING TIFFICULTIES

The sausss of reading disadbilitiscs way be very complex, so cemplex
that the ocauses oan not presently be olearly idertifisd. A mmber of
causes ocour quite frequently and are relatively essily identifiable
for ons tralned as s counsslor. Of course, the counwslor should be
ever oh the alert for these ocsuses, for no lasting and offective
remedial work oan be acoamplished until the basic and underlying causes
have been discovered, eliminated, or et lesst in part removed,

Inferior learning Capaoity. This is one of the most common of
ell causes for teockwardness or retardation in sohool work and ia, of
oourse, an important obstacle oonfronting both the ceunselor and the
tencher. Counselors who have worked with puplls who ere baskward in
reading have found intelligence teats to be usoful in the diagnostio
stage in counseling.

Here a word of asution may be appropriate. It is essential to
use tests which do not neocessitate extensive veading or the teste will
oconfirm what has alreedy been dissovered, that the pupil can not
read well. Several tests thet do not require muoch, if any, reading
are mentioned below:

The Californis Test of Msntal Maturity,3

This test provides both a language IQ and a nonlang=
usge IQ. The language IQ seotion of the tesi is similer

3
Blair, G. M., Disgnostio and Romedial Teaching in Secondary Sohools,
The MaoMillan Co., 1988, pp.G&-G5.



to moat group intelligence tests whish are used in schools.
The nonlangusge is adminlstered omlly to the pupils by

the exaninar, and oconsists of subtests labeled Immediste
Reoall, Sensing Right and left, Hanipulation of Areas,
Foresight in Spacial Situations, Oppoeites, Bimilarities,
Analogisa, Humber Seriss, and Numerioal Quantity. An added
feature of the test is a series of oxeroises whiah appraise
the vision, hearing, ard motor soordinstion of the pupil.
These tests of physical fastors are not highly refinsd ones,
but are valusble in identifying thase pupils vho have sensory
difficulties whioh might interfers sericusly with obtaining
valid results on the test. The Californis Test of Mental
Maturity has been designed for pupils at severel grede
levals., The Intermediate series is for pupils in grades

7 to 10, while the Adwanced Series is deaigned for individusls
from grade 9 up to and including the adult levele Thers ia

& relatively high correlation ‘etween the results seeured

on this test and those obtained from the Revised Stanford.
Binet 2oals.

In eddition to the California Teat, the Hevised Stanford-Binet
3oale, the Rovised Neta Exnminatlon, the Chicsgo Non-Verbal Test,

The Arthur Performence Test, and several others are useful in finding
the mental abilitlss of pupils apart from or influenced by their
reading adilities while taking the tests,

The Revised Stanfordebinet Secale is for tho most part an crel
test, 1. o,, it is sdministercd orally and it 1s very useful for
tanting poor readers. It is s test that cames in two forms, and it
oan be used in teating individusls ranging from three to eighteen
yetrs of age. The cutstanding handicap to the using of the Revised
Stanford-Binet 3ocale is the faot that mueh diligent study and training
in the use of the teat must be obteined before it ean be sdministered
acouratelys This test should de given only dy those persons who have
hed spesoial training in its use,



The Revised Beta Yxmimmtion, the Chiocago Non-Verbial Test, and
the Arthur Performnoe Test oan be used effectively in given instances
end with partioular students. They are tests that ere usually used
in oliniocs and administered by persons trained in techniques of testing.

Poor Auditory Acuity,* Investigators have not determined definitely

the sxtent to which poor hearing produces retsrdation in resding, tui
it is obvious that deal children would te handiocapped in the phonic
phase of learning to read. The phonio method being a "method of teache
ing reading besed on the apalysis of words into their basic speech
sounds."S Here the ocunselor must work olosely with the tescher in
order to ascertain whether or not certain children suspested of being
deaf ares deaf. Furthermore, all pupils should have the opportunity of
being tested in hearing ability., There are several tests that the
ocounselor may use in appraising the hearing ability of pupils. The
Audiometer mede by Western Elestrlc Company in two models is perhaps
the beet known of such devices. The individual tester and the group
appraiser are the two models made. The 4B or group audiometsor is used
in clasarooms with as many ss forty pupils simultareocusly. Each pupil
is squipped with earphonos whioch are connected to the sudiometer. A
record is played in whioh four series of numbers are heard, the first
two voloes those of womsn and the last two those of men. Esch series

of mmbers begins at loud volume and then the volume gradually

“'Oragon Manuel for the Use of the School Health Record Card,” Oregon

State Joint Commitise for Health and Physical Fitness, Vol. I,
No. 2, Bevised, 1944, pp. 16-17.

sﬁood, Carter V., Diotionary of Education, MoGraw=-Hill Book Co., Ina.,
Bew York and Tonden, 1945, p. 297.




diminishes until the numbers st ths end of the series can barely be
heerd if they are heard at all. Each student recerds the mmbers
spoken, in sc far ag he can he=ar then, on a specinlly prepared fomm.
This teast is made first with one ear and then ths other, The pupil’s
regord zives the data necessary for evaluating his hearing.

In snaller school systems that cean not afford mn sudiometer,
the Watoh«Tiok Test may be used, All that is involved in this teat
is the ume of a loud tioking watoh held at warying distances from the
pupil's sers, not ellowing the pupil to see the distance at which the
watoh is held awny from him, The pupil notif'ies tho examiner when
the papil fails to hear the ticking, The averaze ear oan hesr the
tioking of a watch at a fortyweight inoh §1ntsm. A guiet room
mast be seleoted for this test- The pupil stands aidewise in relatien
to the %tesier; and the tester, hiding the match frem the pupil by
means of & oard held at the side of the pupil's head and in front of
the ear, graduslly withdraws the watoh (horizontslly) umtil the student
faile to hear the tioking. A etep at 20 inches shows & hearing moulty
of 20/48, The test is then reversed, the watoh is held at 48 inches
distance and is gradually brought closer to the ear till the ahild oan
hear it, An average of the two distances is then found,

If = pupil can not hear beyond a sixteen inch distanoe in this
test, he is sufficlently hard of hearing to warrant special atientien.

Anothor test that iz useful is the "hisper Test. This test ia
a simple one roquiring no devioes in its uss. The ohild 48 placed in

& corner of & room with his beok to the examiner who stands at a



distance of twenty foet, Covering ons ecr, the child repeets the
rumbers spoken by the exsminer. If the ohild cem not hear the examiners
voloe, the exmmlper advances toward the chlld till the numbers ere
heard, The hearing may be recorded ss "whispered voise, 20 fest" or
wvhatever the distence mey be,

Poor Visual Acuity. In meny secondary schools, litile if any
attention is given to pupils suffering from visual defeots, The
tosshers and counsslors should work cooperatively in disoovering and
aiding these ochildren (and not from the standpoint of reading abdility
alona), A mmber of tests may be empleyed in the appralsal of visual
abllity of pupilla.

An instrument that oheoks visual edquipment in great detal}] 4s the
Keystone Tolebinooular, It exsmines for neare-sightsdness, farwsighted-
ness, sstigmatism, vertiosl imbelance, lateral imbelance, far-point
fusion, binooular visual sfficiency, and near-point fusion. Stersosoope
cards nre plaoed in the telebinooular, whioh ia in itself a stereo-
soope, and the oards and telebinsoular make up the material used in
this test. The tele:linooular is so eonstructed that it ig posasible teo
appraise oye coordinatlon similar to that involved in reading,

The Eames Eye Test 1s another visual test that is appropriate
for sohool use. Its mubtests are soored as "Passed” or "Failed” and
jts use i3 simple and inexpensive, The test soresns for visual aouity,
neare-aightednesa, far-aightedness, astigmatism, fusion, and msoular
imbalanee.

The Snellen Chart oan be used in meamiring nenresightedness and

visual aocuity. This test involves the use of & Sncllen Chart which ia



hung on & wall. The pupil is placed twenty fest from the chari and
asked to read (first with one eys, then the eother) the lines of letters
of varying size on the chart., According to the size of the smeallest
printed 1line resad by the pupil, the examiner ocan determine whether
or not the student has normal vision., If the twenty-foot line oan be
read et a distance of twenty feet, the pupil is said to have normal or
20/20 vision. If the pupil can read the fiftesn~foct lins from iwenty
feet, he is said to have better than normal vision or 20/16. However,
if a pupil cen not read the forty«foet line from the twenty foot mark
(20/50 vision), he should be sent to an ey specialist for an
examination.

A test similar to the Snellen Chart is the American Medioal
Aspociation Rating Reading Cerd. The distanoe this oard 1s pleced from
the eyes 1ls only fourteen inohes, making normal vision s frastion of

14/14. The sirzes of type used in this ohart are muoh smaller than
those of the Snellen Chart.

Immature Eye Hebits. Such hebits inolude the gulding of the eyes

along & line of print by the use of e finger, pencil, or paper; the
turning of the hsad rother than a mere turning of the eyes while resda
ing; too many fixations or mmber of pauses per 100 words; and too
many regressions or movement of the eyss baokward from right to left

psr 100 words.

Handedness and Eyedness, Handedness and particularly left-hande

odneas has given rise Lo the theory that the left-handsd person may

show a prefaerence for reading towsrd the left, i. e., reading from
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right to left rather than fram left to right or briefly glaneing at
the snd of the sentence instead of at 1ts beginning. This has not
been proved as a seriocus reading disability, in fact, studies that
have Daen made show that left~handedness is not s signifioant fastor
in reading disability,

Eyednass or mixed hand and eye dominancs refera to the charaster-
istis of ho!.ng-, for exmple, lefte~handed and right-eysd. Normally,
sn 1ndlvidual who is lefi-handed 13 also left~sysd and the same holds
true for right«handed people, the majority of whow ere right-eyed.

The theory of cerebral dominanos comes into the thinking and study

of the investigators in this field. Cerebral dominznce refers to the
idea that the rizht ocersbral hemisphere of a left-handsd incdividual

is more highly developed ithan the person's leﬁ. oerebral hemisphere.
Fote here that the right cersbral hemisphere sontrols, in general, the
left slde of the body below the neok, This also eppliss to right-
handed people whose handedness is controlled largely by the left
corebral hemisphere. Thus, "mixed deminanoe™ 1s said to exist if en
individual is right eyed and Jeft-hended. There 13 no proof svailable
as to how much or sven whether such dominansce will affest reading.
"The evidence 1la conflicting as to whether mixsd hand-eye deminance is
& oontrituting faotq- in reading disablility, Some studies have
pressented data whioh geem to indicate that such 1s the sase, but others
even more numerous have shown that there is little if any connestion

botween mixed dominanoe and reading sbility."® Therefore, it should

6
Blair, O, M., Disgnostic and Remedisl Teaching in 3econdary Schools,
The Maokiilen %S., Wow York, 1946, pp. 69-73,
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pot be oonaldered as a causative faoctor in reading diffisculties until
we learn for certain that it is or is not such a causs.

The methods that a eounselor mey use in determining eyedness in
pupils sre very simple. 3ighting, as one would holding o rifle, is
e method of discovering whether the pupil is prone to be mixed in
handedness and eyednsss. The pupil should sight with the right eye
4f the stick he is sighting over is held right<handedly and viee
versa. Other simple devices have besn used, such az looking (with
both eyes) at an objest on the fioor through & dime.sizs hole cut in
% oard. If the ptudent oloses his Tight eye and then sannot seo the
object, he 1s righteeyed. With both eyes open, closing the laft eye
and then failing to see the objeet denoctes leﬁ.-eylﬁne“.?

Emotioral Feotors. Usually, emotliomal fsotors are mers often

responsible for reading difficuliies than are physical factors. This
is where the counselors and teachers will hawve the greatest difficulty
in helping tc solve pupil problems, for these oceuses are not so
svident as physical defeots. In brisf, the sounselor must locate the
difficulty and use vhatever teahniaues ho can in straizhtening out
ths probiem.

Among any mmber of oausative faoctors in reading disabilities
the asveral listed below are important.®

Toates, A. I., The Improvement of Reading, The MacMillan Co., Wew York
1935, pp. 548-349

Sy11liamson, E. G., How To Counsel Students, McOraw-Hill Book Ce., Ine.,
Rew York and lLondon, 1939, ppe. 330331,
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Lack of reading experisnce Absenoe _

Inadequate vocabulary Skipping grades and school
lLack of interest transfer

Guessing Poor environmental conditions
Speech defects ’ Inferior ability to retain and
Timidity reproduoce sounds

Inadequate training Wordeby=word reading

Teachsr persommlity Exoessive 1ip movement

Poor discrimipation of words Fatigue

Lack of reading experience is one of the ocutstanding causes of
reading diffioulties. Good readers are slmost inveriably those who
read a great deal while poor readers read very little.

®ith attention to the above-mentionad reading diffioulties and
others that the sounseler will come across, much more can be done to

inorease the reeding abllities of many pupils.



CHAPPER YII

LOCATING PUPILS RETARDED IN READINC ABILITY

Before any remedial work can be doms with retarded pupils
ihose pupila must be losated threugh anp appraisal of the reading
abilities of all the pupils in & given group. Those found to be the
poorest readers should be the first considered for speoial sttention.
Since a1l pupile’ resding oan be improved, a developmental reading
program might be initiated. Suoh = program is based mainly on
wide resding. The remedisl reading progrem should, however, function
effiolently before the sohool branches cut into any develepmontal
 program designed to improve the reading abilities of sll of the pupils.
As stated above, one of the initial steps in remedial work is to
disocver those individuals with the greatest need for such special
study, There are warious ways to appreise the resding needs of
pupils and thoge methods most commonly used will be disoussed below
in respeotive paragrapha.

Cbeervation of 31:1-1&11“ ¥hile They Bead. ™atohing pupil behevior

during e reading peried will often produce evidence as to the causes
of reading difficulties. Infrement turning of the pages of & book
or noticesbly moving the lips while resding silently are ususlly signe
of slow and ineffiolient reading. The habit of guiding the eyes by use
of any tool, turning of the head rather than moving the eyes wi:i.lo
m&ing, and restlessness are ell sysptoms showing one kind or ancther
inability in reading,
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Inability or ignorance sa to the use of references, indexes,
glossariss, and the like are poor study habits whish do anything tut
enhanoe recding efficisnoy. The tessher should emphasize the
tmportance of a good vocabulery and the habit of looking up definitiona.
Ko one oan get a ocouplete understanding of the printed page if several
words on that page are meaningless to him.

The Study of Rys Novements Durinz Reading.® In reading, one's
oyos move in a series of jumps along a ziven 1line of print. The fewer

or less frequent these jumps the grester the reading efficiency, in

oontrast with the many guoh jhups from word to word shown by peer

readers, These stops or pauses made by the eyms in reading a line

of print or writing are Imown as fixzmtions, Fixations and regressions

have bosn mantioned above but thelr definitions are important snough

to merit rostatement hare. Fixmtions may be defined as the mmbder

of pauses made by the eyes in & mimute's reading. In additien to

fimtions, the sounselor will attempt to obssrve the rmmmber of

regressions the ohild experiences while he (the shild) is resding.

Regressions sre somstimes known as "return sweeps” or the movements

of the eyes beokward from right to lefi. The standard of measurement

for both fizations and regressions ars the number of each per 100 words.
It is here that the counselor must be femilier with some eoye

movewsnt norm. Such s noym as the one published by the American Optical

Company would suffioce in the sounselor's work in determining the place=

ment in groups of his puplls he has studled,

9
Patterson, Samusl ¥,, Teashing the Child to Read, Doubleday Doran Co.
Ino., New York, 1930, pp. 459-04, 7 *
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A major fastor in the study of eye movemsnts is that the number
of such movementas per line of print veries in different grads lovels.
The older or more meture the pupil beoomes, the fewsr fimations and
the fewer regressions he should use in reading.

As an emmple, let us take s fourth grade pupll. He, ascording
to the norm mentioned shove, should make approximately ons hundred and
forty fixations and approximetely thirty regressions per one hundred
words., Then he reaches the oollege level, his rorm should not emeed
eighty fimtions and ton regreseions per hundred words.

Cne of the mest praoticel mesns of appraising oye movement habits
in reading i3 the Miles Peephole Method. In this test, a reading
selsotion mounted on a sard which in turn has a threeesixteenths inech
hole plerced through it is held before the pupil. As the pupll reads
the ssleotion, the teacher, being on the oppoaite side of the oard
from the pupll, pesps through tho hole and observes the mmber ef
regressions and fimtions the student's eyes make on esch line of
reading material. 3inee keoping an asourate occunt of fimxmtions and
regressions simultansously is diffisnlt, it is proimbly wiser to caint
the fimations for a riven period of time and then sount the regressions
or vioce versa.

Another moans of rough appraisal of eye movements is the mirror
test. This is a gimple test in which u mirror iz placed on the left
hand page of the book while the studsnt reads the right hand page or
vios vorsa, 7%hile stending behind the pupil as he reads, the teacher

or counselor can obssrve the reader's movements. The tesoher and
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counselor will remenber that eye movements ars not oauses of reading
deficiencies but rather sysptoms of reading defisiences.

Yot another means of studying eye movemsnts and by all means the
most asourate method ig the use of the Ophithalmograph. This is an
expensive and oomplicated instrument that perhaps ocan be purchased
only by a first-olass sohool district and not by smal}l schools., In
the event that the personnel of large schools are interested in
odtaining the above-mentionsd machine, all partioulars inoluding
operation oan be chtained by contasting = bransh of the Amerisan
Optical Company of Southbridge, Massachusettis,

Study of the pattern of eye movemsnts must be socoompanied by a
sheck to see how muoch of the reading the pupl) oomprehends, Now that
the counselor has determined a pupils’ eye movemant pattern, he trains
hir toward better reading ability through providing ample and eppro-
priste reading experience. The counseler should not attempt to
direst remedial word through the iraining of eye movements direetly.,
Fot only has this been shown L0 e of little value, but inoressed
interest in the improvement of reading and in resdinz es a pleasing
akill ususlly oasuses inmprovement in eve movements without direot
attention to them.

Interest Inventoriss and Graded Pooks., The uze of intorest

inventoriss will help the teacher or osunseloer in finding these
pupils who do not like to read and, by the same means, those who
read very little. Inevitably a grest mumber, in faat the mg jority

of these pupils are poor readers,
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There are several such inventories swvailable for use Wt they ean
easily bo prepared by the remedial teacher, particularly if he or she
has had oxperienae in the remsdial fisld. Blalr, on interest inventories
ltﬁ“ﬁtlo

By means of interest inventories whioh the tencher may
devise and administer to pupils it is possible to loonta those
vho do not 1like to read and who seldom read snything but
assigned meterlals. Thsse individuals are inverisdly poor
reeders. Even if standardized resding scores should show
such pupils to be practisally up to grade, the evidence is
8till olear that remedial work is needed. For instruction
in recding bas not mcoomplished its purpose until each
individual possesses an absor'ing interest in resding, and
realizes its wvalue in satiafying many of his basie needs,

An example of an intersst inventory sultable for use with
high«sohool puplils can be feund in Reading and the Educative
Proosss.l Such questions as: Do you enjoy re=ding books
Jjust for pleasure? How many books have you read in the past
month? Yhat mapgazines do you read? ¥Yhat newspapers do you
rendt~-all give cluea a® to a pupil's intsrests in reading.

An interest inventory is not only of value in looating poor
readers but 1is frequently of great use in giving direotion

to remedial instrucstion onoce it has been initiated. Por unless
romedial work in resding is highly motiwvated little good oan
ba oxpeoted to result from it.

The inventory used in the Junior High School at Niles,
Mishizan, is given below:

Bﬂﬂﬂﬂfmpilo..o-boootcc-.onﬁteootcgqf

1, %hat do you do vhen you are not in sohool?
2, That games do you 1like to play?

5. Do you enjoy resding megnzines and books?
4. %Yhat kind of books do you like to read?

Blozraphy Aviation
Adventure Hystory
Animal Stories Poetry
Hows Plays

Legends Mythe
6, Feme some books you have read this past year. Chesk the
ona you like best,
8. Do yomu get books ym read from home? School? Public library?
Prom a frisnd?

1°m-1r, G, M., Diggnostis and Remedial Teaching in Sesondary Schosls,
The MacMillen Co., 1046, pp, 21-22.
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7. ¥hat kind of books and storiss would you like to read?

8, Vhat magaszines do you read? Yhy?

9« Do you 1ike to read newspapers? Why?

10, Do you like 40 have someone read to yom? Who reads to you?

11. Does anyone encourage you to read during your lsisure time?

12, :ho:;d you like to have books of your om! ¥“hat kind?

13, ¥t school work do you 1ike beat?

14, What do you want to be?

Graded gets of hooks may be used Lo appreise reading adility.
Fere egein, the procedure is a simple one. An eighth grade pupil
for sxample, may be tested for reading ability dy having him read
peassges from books of different grade levels. If the teacshsr thinks
that the pupil has only sixth grede resding ad»ility, he may be asked
to read a few pages from a sixth grude text. He may then bs tensted
by a series of questions on his reading couprehension. If the
comprehensicn test resulis are setisfactory, the test oan be contimed
on higher greds levels. If the oonverse ig found to be the case, the
test omn be carried on with lower grade lovel texts until his resding
status iz determined. To make the test mosi solentifio, ome should
have the pupil read materials ranging over thres or four gzrade levels
before reaching ¢ oconclusion ss to his resding ability level, Ths
osontent, fiation ss pgainst ssiontifis materiale, will often shed
some light on reading diffisulties, In addition to the methods
mentioned in the above peragraphs, the utilization of standardized
reading teste 1s profitedle. Such a measure ig probebly the most
widoly.und mothod of appraising rending ability and identifving
poor readsrs. These tests and explanations of their use are readily

available to the schools. In the svent that = partiouler school does
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not, have such tests on hand, they can be obtained by writing to such
institutions as Columbia and Stanford Universities, to mention only

4W0 gouross.

Choosing Pupils with the Oreatest Need for Remedial Instrustion.

Following ths appraisal of pupils, the counseler and the teacher must
segregate the pocrest readers from the group and then organize and
arrenge special instrustion for them aceording to the degree of their
nesds. Regardless of the faot that a2ll puplls oan lmprove their reed-
ing abilities, speoial instruastion san be efficlently civen for only
special and marked reading diffisulties. Then, &s has been mentionsd
earlier, a reading developmental program oan be organized that will in
some mopaure aid in mass improvement of reading throughout the school.
The real difficulty lies in the problem of selecting pupils for
remsadial work. Obvicusly not every pupil can be offered this inatruc~
tion sxospt in small part, unless every tescher can bo a teesaher of
reading.; If this were the onse, then the school would be on a whole-
sale davelepmentel reading program basis.

On the whole, pupils who fail merkedly te come up to their
grade norms on rending tests should be that speoial group whish would
receive special treastment. There are alternstives in this seleotion
sooording to the abilitiss of the sohool in meeting the need., larger
institutions may find it feasidble to devote severnl instructors and
ro small Mnt of facilities and time to this speaiaslized work while,
on the othsr hand, smaller schools may bhot find it possible to offer

any instruction of thls nmature.
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In the cass of thoss schools that oan offer same remedial work,
& fow points on condueting elasses may be of importance. Remedial
work should be exteonded to as many pupils as possidle and the seleotion
of pupils for remsdial work should be made before or et the baglmning
of the school year. If, for instanos, such instruction is planned for
a ninth grade class, it would be s wise proocedure to test eighth
graders during the preceding year. An important fact that should net
be overlooked is to avoid stigmmtizing or branding the work, i. 9.,
never use the word "remedial” in connestion with the speoisl clnsees.
This work may be labeled in such a menner that both puplls and few
parents would take offense. An emmple of an approprisis class title

might be "Advanoed Reading Techniques.”



CHAPTER IV
REMSDIAL READING TECENIUUES

Disznostio Treatment. Defore plunging into the standard teshnigues
used in remsdial work, the ireaiment needed as shown by diagnosis
should be given eaoh individual seleated to recelive this instruotion.

Diffioculties as e result of physisal defects should be sorrested.
If it has been determined that a student needs glasses, he should be
sent to a physiolan for sorrective treatment. The same holds true
for other physioal faults whatever they may de,

The pupil's mental ability as shown by several tests may be
lower than the average in his class and age group. Here such techniques
as improving vocabulary, stimulating intereat in resding, discovering
(if possibvla) shat home conditions if amy, have adverse effssts on
the pupil's scholastic acocmplisiments, are valuable in aiding the
pupiles In any event and whatever itreatment is found to bs necessary,
the instruction should btegin at the point where the pupil is., Yore
harm than good can be seoomplished if the instruction is too far in
advance of the pupil. By sdequate testing, and not by sssumptiona,
it 1is possilble to place the pupil in the correot grade level. 1In
other words, never assume that e pupil knows more than he aotuslly
does know, Furthermore, any instruction, to be of optimm walus, must
have the support of interest, If interest 1z stimulated and the work
is nede real and essential to ths pupil, his reading will show far more

definite Improvemant than it would through a stereotyped procedurse.



22

Rapid learning mmst be preceded by pupll matisfaotion with the
work he undertakes, To make the pourse desireable to the pupil 1s to
£411 partially the oriteria of suoccesaful tesshing.

The pupil to derive the maximm good frem his work nesds to be
informed of his progress. Show him frequently that he is improving
and his lemprovement will be even greater.

One should aveld routine exsrcises repetiticusly presented, face
the pupils with many and varied activities and projests and in that
manney prevent what oould too sasily beoame a boring and dull grind
and & grind thet would net little gain. One should use ssvernl genersl
proocedures or teshniques in attacking the problem facing the retarded
pupil. 7

Improvemsnt of Speed of Reading. Here is a funotlon that is

closely assoclated with habit. In fmot, the epeed at which an individ-
usl reads various types of written material is largely dependsant upon
habits. BSpeed in reading 13 a skill that responds more readily to
treining than any other aspest of resding and, on the whole, the
procesa of improving speed noticeably requires a relatively short
period of time,

Wide reading is normally & criterion for rapid resding skill,
Genorelly those who do not read very much or very frequently are the
slow readers, while those individumls that do read n great deal are
usually the rapid readers., This 1s an applicction of tha law of uss
and disuse, The time limit method of dsveloping rapid reading skill

is s fundamental one, Here an individual will 1imit himaself to perhaps
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10 minntes less time on a given artisls than it would usually require
for hinm ¢o read it. Constant prastice with this technique will
develop spoed.

The push eard method oonsista of a simple deviae that will operats
in such & way that the reader is greduslly foroed to read at & faster
proe. First, a2 pupll is timed to determine jJust how long it requires
him to read 2 lins of print. He is then allowed to yead one or two
1ines at this speed. Then a card operated mamally is placed on the
top of the written page. It then desoends the pege line by line at
ever inoreaszed speed. This will make the pupll read faster in order to
keep ahead of the onrd. Neshaniloal devices have been invented to acoonmp~
1ish the same results with more emot timing for each line. Here agnin
prastice insreases ablility,

Improvement of Vecabulary., FNaturally, it 1s of definite imporianscs
that an individuel understand what he reads. Henee, it is 2 wise
tenching procedure to determins, in so far as possible, the abllity
& pupil possesses in recogni:ing a minimum number of words at sight,
This technique of tasting by sight vooabulary usually involves the
utilizgation of a basic 1list of words ocompilled for the appropriate age
level., Suoh a list san he cobiained from any publisher who prints
remsdial inastruation tests. The manner in which this list is used
is frequently interessting to the pupil, Separzte words have been
printed on individual eards. Two pupils employing the "oosoh and
pupil® method practice learning these basio worde, It is a matter
of the pupil shuffling the sards and then going through them rapidly

one at & time, o0alling ocut the word and handing the ssards in suscession
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to the coaoh, schoed by the helper till all the words are mastered.
Coash and pupil exshenge places,

For study in sonneotion with voeabulary building and wide reading,
the dietionsry oen be helpful inegoefar as the pupil knows how to use
it, Tt may fall to the teacher to give instruotion in ths use of the
dictionary. The tesoher should find out just what the pupils know
about its use, should gZive dietionary tests in whioh words are to be
defined in sentences or in lista; tests in which pege numbers of maps,
foreign phrases, profizss, populstions, flags, tablea, and nationalitles
are noted on s paper, The tascher should snpgege the pupll in the
1listing of synonyms end antonyms, have him locate substitutes for
trite words, pair words in one list with their me=nings in another
1ist, and require the use of new words in themsa, These and other
exsrcises thal osn b»e drawn up by the tsecher and employed in an
interesting and varied way will be of much walue to the pupil,

One should meke projects for the pupils and, if possible by suggestiion,
have the pupils draw up their own projestss On vocabtulary huilding,
Blair stated:1?

If test results and other dets point to the fast that e
pupil or zroup of pupils possess disproportlonstely poor
rending vocabularies, spsoial attention might well be zZiven
to & vesabulary-tuilding programs. Such z program will
geneyally pay blg dividends so far as improvement in reading
i3 ooncerned, for it is only when pupils are ecquipped with
a sufficient stock of oonoepis and word meanings that the
sotivity of reading is mede possaibls.

Sight Vooabulary, Befora starting = pupil on any type of
remodisl reading program, it is most important to ascertain

whether or not he possasses the ahility to recognize e mini-
sum numbsr of words at sight, It is very discouraging for

12p)a4r, G. M., Diagnostic and Remedlsl Teachinz in Seoondary Sohools,
The MacMillan %., 1946, pp. 90-23.
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a pupil to have to stop and decipher every word that he
encounters, In Table VI is listed the 220~common words

whioh meke up more than 50 per ocent of all ordinery resding
matter, If a pupll 4n the junior or senior high school

should be found who does not recognire instantly eaoh of
these 220 words, special effort should be made to teach

thes to him. This basio list is composed of prepositions,
oonjunations, pronouns, adjeotives, adverbs, and the most
common verbs, and thus are words whioh will be encountered
regardleas of what type of subjest matter the pupil eventumlly
reads, An averages third-grads pupil should be able to
reccgnize 811 of the words, Therefors, only the most retarded
readers ln seoondary schools will need asszistanse with thesge
Wl'dﬁo

TAELE VI

Bksio Sight Voostulary of 220 "ords {from Doleh, E, W,)

8 olean green wany run together
about oold grow Ry gald too
after oome had me saw try
again oould |has maoh say two
all ot have must s8¢ undey
always did he ny seven up

am do help myself shall upon
an dees heoy never she us
and done here new show use
any don't him no sing vory
are down his not, sit wlk
around draw held now aix want
as drink hot of Eleop warm
ask eat how off amall wag
at eight hurt old 80 wash
ate every I on some e
away fall if once soon well
be far in one start want
becnuse fast into only stop wopre
besn find is open take what
befors first it or tell when
beat five its our ton where
better fly Jump ot thank which
big for Just over that white
bleok found keep own the who

blue four kind plok their why
both from know play then will
bring full laugh please then wish
trown funny lot pretiy there with
ut gave 1ight pull thess work
uy got 1ike pat they wonld



by glve 1ittle ran think  write

oxll go 1ive read this yollow

oRMS goes long red those yos

san going look ride three you

oArry good made right to your
got ma ke round todany

Perhaps the most effective way to enlarge one's vooatulary
is through wide reading. HNeanings are easily aoquired through
sontext wvhen one possesaes a knowledge of enough familiar words
to help him over those whioh are unfamilisr. Furthermore, the
precise meaning of a word ean, es & rule, only be determined
by the setting in which it ia found. Due to this fast, erroneous
sonceptions of what certain words really mean are often gained
when they are learned spart from context. Isolated word study
oan also be westeful of a pupil's tims, boonuse he is not gaining
any #xperienoe in reading when he is onpgaged in such aeotivity.
Reading is more than Just knowing the meaning of individual
words. Ii{ is possible for ono 4o know o zrest many words ut
still read vory poorly. Anyone who has undertaken the task
of soquiring a reading knowledge of a foreign language oan
vorify this faot. Freguently a student Inows th» meaning of
every word in a foreignelanguage sentence, but iy estill
unable to zet its import. Suoch a oondition gensrally results
from studying words in isolation without epending muoh time
on reading. What is said here is not $o be construed as mesning
that systematic word study should never be made o part of a
vooaulary-tuilding progrem. Such study has its pisoe but
it should remain supplementary and incidental to the astivity
of extended reading.

Another study of value is the derivetion of words. Assoclation
of the latin and the English words, for example, will help to inorease
the memory spne

Improvensnt of Reading Camprehension. This is the primery goal

of remedial resding instruetion. To comprehend what is read is an
ond produst. Other matiers invelved in reading are secondary.
Inoreased comprshension will strengthen other aspects of reading.
The obtaining of a gzood baskground in s specifis field, and this

baokground generelly comes through the medium of wide reading and
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testing, will meke it pessidle for the pupil to understand well in
that fleld.

A fow gsuggestions to improve otmprehension may be in order here.
First, one should read for main ideas. Those are found in teplc
sentences, the main ides in each peragraph, in skimming a given amount
of material, and in seuposing mein headings or headlines. After the
main idea of an artiole, chapter, or book has besn asosrtained; them
one may read for dntu!.i. This will necessitate reading the material
more than once.

The teacher oan amass & great deal of reading watter, present it
to the pupil, have him practice his work and then test his profisiency
by means of objeotive tests. The ocunselor or teacher must keep in
mind that abllity in reading is o complex series of skills, each to
be developed s far as pogsible by practios und that comprshension
of what has heen reand iz of primary importance,

Remedial Resding Progrem. In addition to the techniques afore-
mentioned in this papsr it is important to consider several pertinent
fastors of organirzation of those teshniques and the operation of a
remsdial reading program,

Under first oconsideration at this point is the remedianl instrustor.
The teacher sheould be trained not only in subjeot-matier methods but
also in remedial techniques. Constant study of professioml texts
will supplement what has been learned in the olass room. The teacher's
load of work, as well as that of the pupils, should be lightened so

a8 to give time for remedisl work. %hat good would a remedial program
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do if that prozrem were sandwioched into an already heevy day's schedule?
Tharefors, remedial reading ireatasent should be scheduled as are other
classes. The olass designation sheuld de one that will ceunss no
smbarrasseent. To glve regular oredit for the oourse will stimalate
interest and will net brand it as 2 speolal olssa, DPesldes being

a rogularly scheduled slass, it should Y of the ssme duration as

other olass periocds.

Pupils lower in pohievemsnt in other subjects than their aMlity
in reading would lead one to expeet thet thess pupils should be selsoted
for the speolal work. They should bde chosen on a btasis of intelligence,
test results, and tescher Mdgments. And after beingz seleated for
such a class, that slaas should de required, The olass, to effeot
the mogt pood, must be sonduoted b individunlized and not maes
instruction. In faot, mass instruotion techniques and procedures
would fail miseradly in such work for in few other training situations

will individual differences show up so definitely and emphationlly.



CYAPTER V
CORCLUS IORS

Careful investigstion of pupils' diffimities in resding must de
made in order to digoover moocurately whers or in what the treuble lles.
et it be euphasaized here that this is not Lo be a matier of zuess
work, Reading disabilities to be solved must be atimoked by solentifio
procedures and technimmés.

Some of the underlying causes of reading disabilities are:
inferior leerning cepacity, poor auditory ecuity, poor vision, immature
eye habdbits, handedness snd eyednems, laok of reading experiencs, and
emotionnl faotors. Any phynissl defeats suspected should be in the
phvsician's provinoce.

It is ohvious that dlscovering end solving any of the =bove
problems oalls for efficlent teaching and counseling. The teacher,
vho in most ceses, is both tescher snd oounselor must be on the alert
40 loocats retarded pupils =s the first step in any remedlisl program,

The next etep in the program to improve reading ability is the
solection of those Individuals with the most presaing needs for
improvement in reading and their plasement in apesial treining olaasses.
Thess puplls should be seleoted before or at the start of the schoel
vear so that s smoothly functioning remedial instruction plen oan be
put in operztion with a minimm of Jiffisulty. These pupils must
not be embarressed by teing noticeably "stuck” in a "remedisl reading

clage.” The olass should have a less obvious title, Through
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adequate testing, the problem confronting pupils may be brought to
1izht, Onoe on the surface, most of the various disabdilities can be
met and eliminated by appropriate remedial techniques and methods.

Solentifie dlagnosis of each individuel's problem or problems
sust dictate the mature of the remsdial treaiment he will receive.

It is useless to meet specifie diffioulties with stereotypsd teaohing
proosdure handed 4o one and all, S3pecific handleaps call for specifie
treatment,

Several prinaiples of remsdial reading instrustion that should
not be overlooked if optimum trafning is desired sre: begin instruetion
at that point where the pupil has a need for it; make the work inter-
esting and essontial to the student; make it o live lasue; inform the
student of his progress and praiss him tat do not overdo 1t for his
good work; vary the studiss szo that « tiresome learning situation
will not ensue} bring varlety into the elassroom.

Emphasis on and gcresting arn interest in reading will probtebly
lead to wide reading, all of which offers preotice; and that preatice
will probabdly lead to improvement. %ids reading should encompass
voosbulary building whieh, in turn, »ill make for better somprehension
of what is read.

Comprehension is the moat important of all the reading skilla,
cother skills being of secondary value, Uomprehension will usually
maks for improvement in the other reading skills.

Throughout this paper the writer has stressed several salient

factors in s specialized teaching fisld, tut 1t is et this point that



he offers the principal suggestion of this paper. Attempt to
initiate a remedial program in your achool if ome does not exist,
applying some of the prinoiples mentioned herein.
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