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SOME BELIEFS OF MOTHERS ABOUT
HOME ECONOMICS EDUCATION IN SECONDARY SCHOOLS

CHAPTER I
INTRODUCTION

Young people need to learn to accept and prepare for
the rapid and eamazing technical developments and social
changes of the second half of the twentieth century, and to
assume the responsibilities of leadership during such de-
velopments and changes. Because technical developments
rest on principles derived from the science field today,
science has come to aaaulo‘a dominant place in education as
well as in other areas of living. The increase and en-
hencement of subjects such as science and mathematics have
in many ways strengthened home economics education by
stressing the scientific as well as the social and economic
aspects of home end community life, end at this time have
brought forth the call (1, p.3) for a new order of emphasis
in meeting family needs and wants through general education
for all youth.

Out of the re-examination and re-evaluation of the
educational needs of youth has come the satisfection that,

Emphasis on science is being modereated
by the thoughtful expressions of many per-
sons that the purposes of education must

consider broader objectives than the over-
emphesis on a few areas, It is important



that all of us continue to emphasize to

our co-workers in education and to others

our concern for the need to protect our

families and our society from the over-

exploitation of the ideal of the importance

of the physical sciences for all people.

(7, p.10)
Like Brucher irn the January 1959 Journal of Home Economies,
many people realize tho'necessity for a well-balanced edu-
cation, for education pleced in its proper perspective.
Continued development of the world through the solution of
new problems is dependent upon the development of mental
and manual skills in these young people.

Home economists believe that Home Economiecs still has
as much of a place in education today as ever; however,
home economists also believe that they must attempt to ad-
just the role of Home Economics to meet the needs of educa-
tion for home end family living in this technological age.
It is disturbing to realize that many lay people still seem
to lack an understanding of the importance of home econom-
ies education in the present school system. Many times
home economics education still is not fully recognized as
being included in the vocational education organizational
set-up of the public school system. There is need to jus-
tify the existence of Home Economics as an area centered on
learning experiences in humen relationships and home im-
provement which cannot be fulfilled through one's own home

experiences alone. As one author says,



From all appearances home life will
continue to be affected by continuing
changes in the culture. I am convinced
that the home itself cannot perform its
essential responsibilities to its own
family members and at the same time serve
as the sole transmitter of the necessary
knowledges and skills for effective home
living to the next generation. Effective
home living must have as its besis the
findings of science. Good intentions of
family members are no longer enough to
form a firm foundation for 2 sound family
life, Eech generation must study and learn
beyond its own home experiences if the
Americen home is to fulfill effectively its
role as one of the chief institutions of a
culture that is constantly chenging.....
(10, p.27)

In order to know what and how to interpret Home Eco-
nomics to the lay people through home economics education
in the secondary schools, teachers need to know what
adults, especially perents, believe today about home eco-
nomics education. Because of the mother's influence in
directing and guiding children's thinking in regerd to home
economics education, there is special need to understand
the current beliefs of mothers about this field. This
study, therefore, is an attempt to discover what some moth-

ers in one community believe about Home Economics.



Purpose of This Study

Need of the Study

The need of the present type of survey is increased
because, although the underlying philosophy and besic tenets
of Home Economics apply the seame as they did in 1909 at the
time of the founding of the Americen Home Economics Associa~-
tion and have grown even more important with the years,
present day social and technical changes seem to emphasize
the need for examinastion and clarificetion of these basic
tenets. Coon, in speaking of the "New Directions for Seco-
ondary Education” with implications on the challenges in
the report of the Philosophy and Objectives Committee which
was appointed in 1956 by the American Home Economics Associ-
ation says,

When we looked at the purposes stated
for home economics during that 10-year
period from 1898 to 1908, we agreed that
those purposes were still important ones
today--namely, to free the home from the
dominance of things and subordinate them
to idesls; to so simplify material surround-
ings as to free the spirit for the more im-
portant sand permanent interest of the home
end society; to cooperate in the attainment
of the well-being of individuels and femi-
lies, the improvement of homes, e&nd the
preservation of values significant in home
life.

But when we began to esk ourselves
what changes have occurred in society in
the last 50 years that have affected indi-
viduels and families and therefore should
affect the emphasis and direction in our



program, we realized that, though the
goals are in general the same, the means
of attaining those goals are radically
different today. (14, p.839)

A number of studies pertaining to why students do or
do not enroll in home economics education classes and who
or what influences students to take home economies education
classes have been made in the United States. Some studies
have shown that parents can influence students in taking or
not taking home economios education classes (9, p.19-20;

22, p.92-96; 30, p.76; 33, p.2) but most of the previous
studies have little background for this study since the
questions asked were general and did not focus on the be-
liefs of parents, espeeially mothers, towards Home Econom-
ies. It is unknown, therefore, how mothers view Home Eco-
nomies. They may or may not have a favorable attitude to-
ward Home Economies, and they may or may not have the same
concept of the present day philosophy of home economics edu-

cation whieh home economists have.
Statement of Problem

The purpose of this study was to discover some of the
beliefs of mothers of sixth-grade children about home eco-
nomics education in junior and senior high schools in light
of what they believe Home Economics to be. Data were col-
lected and analyzed to determine the beliefs of mothers of

sixth-grade children in regard to the following questions:



1. Do mothers believe they should encourage their
daughters to teke Home Economics in secondary
schools?

2. If there were classes for boys only, or for
boys and girls together, do mothers believe
they should encourage their sons to take Home
Economies in secondary schools?

3. What reasons do mothers give that they wish
or do not wish their sons and daughters to
enroll in home economics classes?

4. At what grade levels do mothers believe Home
Economics should be taught to girls and boys?

5. At what grade levels do mothers believe Home
Economics should be a required or an elective
sub ject?

6. What groupings of students do mothers believe
should be provided with home economics education?

7. What are some goals of Home Economics which
mothers believe ere important to emphasize?

Limitations of Study

Mothers of sixth-grade children of both boys and girls
of Corvallis District No. 509CJ Public Elementary Schools
made up the sample for this study. It was assumed that
they represented mothers whose children, by and large, will
be having Home Economics next year. These sixth-grade
children look forward to junior high school with great an-
ticipation. This is the time when they will be changing
their pattern of education from being in one elassroom with
one teacher all dey to having each class with a different

teacher. They will also be introduced to elective subjects



as well as required ones. Parents' attitudes and beliefs
toward certain subjects of education may influence their
children in selecting or not selecting certain elective

sub jects at junior high school or even later at the senior
high school level. Mothers may influence their children

in liking or not liking required subjects, which usually
include Jjunior high school Home Economics. Parents' atti-
tudes and beliefs toward any aree of education may be based
on experience in their own schooling, experience with their
older ochildren, or on hearsay.

Sixth-grade mothers were selected in order to get
their beliefs about having their own children take Home
Economics in junior high school next year. Perents may
understend the philosophy and the importance of Home Eco-
nomies, but still mey disepprove of having their own chil-
dren enroll in the classes. Reasons for their approval and
disapproval of having their own children take or not take
will, therefore, help the investigator discover where some
of the present day problems of Home Economics actually lie,
as well as to help evaluste what goels of Home Economies
seem to be of importance to lay people today.

Mothers of boys were included in this study, since the
underlying philosophy of home economics education is that

it is general education needed for all members of the



family regardless of sex and age if the home and families
ere to be strengthened.

This study was conducted in one community only; there-
fore, findings of the study may not be valid elsewhere.

The community selected included urban and rural popula-~
tions, was close to the college, but no effort was made to
determine whether or not it typifies the population of
Corvallis or of Oregon in general.

The degree of sincerity and seriousness of mothers'
responses is difficult to determine. The interest mothers
had is shown in the large portion of both long and short
comments made where space was availeble in the question-
naire. (Appendix B) Also significant is the faet that
although signatures were optional 68 per cent of the sample
signed their nemes. (Appendix A)

nothod.or Procedure

Sourc¢e end Meens of Collecting Data

The semple group was limited to mothers of sixth-grede
boys and girls in eight elementery public schools of Cor-
vellis District No. 509CJ in Corvallis, Oregon, where both
urban and rural femilies were represented. The names and
eddresses of the 410 mothers of sixth-grade children of
both boys and girls were obtained from the prineipals of



the eight schools through the office of the Superintendent
of Schools of this distriect.

The questionneire (Appendix A) was used as the instru-
ment in c¢ollecting data for this study because it was less
time-consuming than the interview method; thereby, it made
it possible to administer to the desired number of samples
simultaneously by mail.

Construction of the Questionnaire

The questionnaire was devised to give answers to

seven basic questions which were listed under Statement of

Problem. The body of the questionnaire consisted of two
parts. The first part consisted of informetion and beliefs
about Home Economics, such as past and present situation of
their children's enrollment in home economics classes,
mothers' past enrollment in home economics classes, mothers'
current beliefs toward having their children take courses
in home economics education and current beliefs of mothers
about the present philosophy of home economies education.
The second part of the questionnaire consisted of general
questions related to the status of the femily, especially
the parents, i.e., their age-grouping, education, and par-
ents' employment status., Most of the questions were struc-

tured so as to require merely a check or a word to answer
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them, Space was provided for additional information and
opmmenta. Request was also made for comments anywhere in
the questionnaire. Consideration was also given to errange-
m+nt of questions in psychological sequence from the stand-
point of the respondents.

Special attention wes given in the construction and
statement of goals in home economics education. The general

framework for these goals came from the Tentative Scope and

Sequence of Homemeking Education in Oregon issued by the

State Division of Vocational Education in 1959, not yet

availeble to teachers outside of Oregon.

Validation, Revision and Pretesting of the Questionnaire

Before the questionnaires were mailed to the 410 moth-
ers in the eight elementary public schools of Corvellis Dis-
trict No. 509CJ, it was ceritieized by 20 home economists
composed of faculty members, graduate students and teachers
~in the field. Each of the 20 individuels was requested to
go over the questions cerefully and to meke evaluative com-
ments on the following points:

1. Will the questions provide data to answer the
questions in the study?

2. Is the questionnaire worded so that the average
mother would be willing and able to answer?

3. Are there any unforeseen problems in the ques-
tionnaire?
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4. Is the phrasing of the questions clear?

5. Is the sequence of questions good?

6. Are all questions needed?

7. Are any other questions needed?

8. Is the length of the questionnaire adequate?

9. Other suggestions.
Then the questionnaire was revised in light of the sugges-
tions given by the 20 home ecqnomista. The next step in
validating the questionnaire was the pretesting on mothers
of sixth-grede children from Madres, Tigerd, and Albany
elementary schools in the counties of Jefferson, Washington,
and Linn, respectively, in Oregon. Fifteen neames and
addresses from each of the three schools were obtained
through educators in the respective school systems. Meadras
and Tigerd were selected as rural ereas, and Albany es an
urban one. The returns were: Madras, 1l1; Tigard, 11; end
Albany, six. Since the ma jor revision of the questionneire
came with the comments of the professional people, the pre-
test administered to these mothers outside of the Corvallis
district did not call for any major revision. The returns

showed fairly good understanding of the questionnaire.
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Distribution and Return of the Questionnaire

Before the quastionnairos'worc mailed directly to the
410 mothers of the Corvallis school district, separate
letters explaining the questionnaire were taken home by the
sixth-grade children to their mothers. These letters were
written and co-signed by the Elementary Supervisor of Cor-
vallis School District No. 509CJ, the principal and sixth-
grade teacher of the respective schools. (Appendix A) The
Qnoationnairoa were coded in order to secure school identi-
fication only.

Of the 410 questionnaires mailed, four were returned
to the sender for better addresses. Apparently 406 were
delivered. Of the 406 questionnaires delivered, 218 or 54
per cent were filled out and returned to the first and only
request made of them. There were several cases where all
items were not completely filled out but the responses which
were completed were usable; therefore, all 218 were included

in the study.

Treatment of the Data

In order to facilitate the coding of the data used in
this study for purposes of tabulation, the responses of the
mothers were transferred to the eighty-column Hollerith

punch cards on the IBM Numberical Printing Card Punch #024.
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This machine is the key punching mechine characterized by
its fastness in skipping and duplicating code items which
are controlled by a punched program card which is mounted
on & progrem drum. Four cards were used for each question-
naire.

The IBM Electronic Statistical Mechine #101 was used
in tabulation. It prints not only the totals for the se-
lected groups of items, but also an identification of each
group. Its self-balancing feature enables it to indicate
on the tabulating sheet any discrepancy between the sum of
the individual columns and the total count. By using these
two machines for coding end tabulating the data, the inves-
tigator believes that in view of the checks and rechecks
applied to each stage of the process of classifying the
data, the final result may be regarded as acocurately re-
flecting information found in the raw materials.

The frequency count was used for this thesis because
it wes most appropriate for the type of data to be inter-
preted.

Desceription of the Community From Which the Respondents
of Questionnaire Came

The Corvallis Chember of Commerce (15) indicates that
the population of Corvellis, Oregon, is 21,000, and Benton
County of which Corvallis is the county seat is 40,000.
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Corvallis is located 85 miles south of Portland and 55
miles east of the Pacific Ocean in one of the nation's most
productive valleys, the Willamette Valley.

Corvallis takes pride in en outstanding public school
system and within the city limits ere the five elementary
schools which are all included in the sample as urban
schools, There is one Junior high school for grades seven
through nine and a senior high school, all within the oity
limits., Oregon State College, which provides the city with
its lergest payroll end the stete's largest institution of
higher education, is located in the center of this city.

The income for people living in this district is ob-
tained from several sources, but the major source is the
college; therefore, the meajority of the community people
have employment related to the college. There is a large
populetion of college professors end other professional
people, but also Corvellis has the range and diversity of
occupational groups typical of e community where lumbering
and farming are important industries. Because of the col~-
lege students, its population is somewhat fluid. Differ-
ences in reaces in the community ere few. Foreign students
edd to an international understending among people.

Agriculture is one of Benton County's significant eco~
nomic assets. Beef cettle, dairying, seed orops, row crops,

berries, nuts and fruits are but a part of the county's
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diversified agriculture, common to the productive Willamette
Valley.

Corvallis is the nearest city to the Air Force SAGE
installation which became opereative early in 1960, and is
also ad jacent to the Bomarc missile base which has tempora-
rily been cancelled. When and if both units are manned and
operative, about 1,500 people will be employed, thus provid-
ing additional income to the community.

Corvallis-~first named Merysville--was settled in 1845,
the name was changed to Corvallis in 1853, and the city
chartered by the legislature in 1857. The name Corvallis
is said to have been a latin compound intended to mean

"heart of the valley."

Definition of Terms

For the purpose of this study, the following terms and
meanings shall be used:

Home Economics - Home Economices is a term used to des-~

ignate the educational field which includes such subject
matter areas at the college and university level for stu-
dents in the field to prepare for such professional services
as homemaking teecher, dietitian, nutritionist, nursery
school teacher or institutional mensger.

Homemaking Education - Homemaking education describes

the non-professional, home economics educational program
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offered in the public schools for elementary, secondary and
adult students. Homemaking education pleces empheasis upon
those skills, abilities, attitudes, knowledge and under-
standings that will enable the individuals responsible for
the major share of menaging snd guiding the home to do a
more effective job., Throughout this study, homemaking edu-
cation will be used occasionally as the secondary school
subject because this is the term applied at the present for
many schools. To avoid confusion, the questionnaire wes
constructed with the term "homemaeking education."”

For this study, home economics education shall be used
synonymously with "homemaking education" which implies the
program offered in the secondary schools.

Homemeking - Homemaking refers to the responsibilities
undertaken by the person who has &s his or her major role
that of homemaker for the family. Homemaking teachers and
educators often refer to "homemeking education" or "home
economics educetion"” taught et less than college or univer-
sity level as "homemsking" for convenience' sake.

Education for Home and Femily Living - Education for

home and family living refers to the over-all progrem offer-
ings in & school or community which mekes a contribution to
improved home end family life. Home economics education
joins with other departments in the school as well &s
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agencies and groups in the community that are concerned
with education for home and femily living.
Femily-centered Progrem of Homemaking Education -

Family-centered teaching emphasizes the use of actual,
everyday problems and situations in feamily living as the
basis for studying the subject matter in home economics edu-
cation., It focuses attention upon the problems and welfare
of the individuel in relation to the entire femily in all
steges of development and recognizes the varied gosels and

petterns of family life.

Summary of the Chapter

This study is a survey of some beliefs of mothers of
gsixth-grade children about home economics education in jun-
ior and senior high schools in light of what they believe
Home Economics to be. Of the 406 questionnaires mailed,

218 or 54 per cent were returned and used. The responses
were transferred to IBM cerds and tabulated.

The review of literature follows before the analyses of

the data and findings of the study.
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CHAPTER I1
REVIEW OF LITERATURE

Philosophy of Home Egonomics

Some Basic Beliefs in Home Economics

Home Economies is very broasd and covers & great many
fields including the natural sciences, biologicesl sciences,
social sciences, and the humanities, and it synthesizes the
knowledge drawn from its own research and others to apply
this knowledge to improve the lives of families and individ-
uals, Bonde describes the purpose of Home Economics as,

The eim of home economics is to
provide the facts, knowledge, and under-
standing which will help families make
decisions concerning all aspects--social,
physical, and eesthetic--of their homes
and femily living. To attain this aim
home economies utilizes the basic prin-
ciple; of many fields of knowledge. (6,
P.490

The report of the Comnmittee on Philosophy and Objec-
tives of Home Economics mede by the American Home Economics
Association gives the following aspects of feamily living as
its concern:

* femily relationships and child devel-
opment

* consumption and other economic aspects
of personal end femily living

* nutritional needs and the selection,
preservation, preparation, end use of
food
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* design, selection, construction, and
care of clothing, and its psychological
and social significance

* textiles for clothing eand for the home

* housing for the femily and equipment
eand furnishings for the household

* art as an integral part of everyday life

* management in the use of resources so
that values and goals of the individual,
the family, or of society mey be attained
(1, p.4-5)

The influence of Home Economics may be world-wide.
Directly or indirectly, it may affect more than 180 million
people in the United States and countless others in other
perts of the world. There is more to be done than could
possibly be done. What Home Economics may do is unlimited;
therefore, home economists should be free from the fear
that Home Economics will have no place in educeation in this
changing world.

An edministrator in education says that home econo-
mists stand between the producer and consumer, between edu-
cational institutions and industrial organizations, between
the individuasls and sociel groups. (19, p.506) He goes on
to say about the role a home economist has as an inter-
preter of findings as well as a creator. He guotes a
statement made by the late Glenn Frank,

The practical value of every social
invention or meterial discovery depends
upon its being esdequately interpreted to
the masses. The future of scientific
progress depends as much on the inter-

pretive mind as it does upon the creative
mind. -- The interpreter stands between
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the laymen, whose knowledge about things

is indefinite -- and the scientist whose
knowledge about one thing is authoritative.
-~ The scientist advences knowledge. =--

The interpreter advances progress. History
affords abundant evidence that civilization
has advanced in direct ratio to the effi-
ciency with whioh the thought of the think-
ers hes been translated into the language
of the messes. (19, p.507)

Home economists may help people continue to be the masters
and not slaves of the mechines used in daily living. They
may contribute to the world's strength and character by
guiding youth in such a way that they will estaeblish and
meintain family relationships that will be sound and mean-
ingful. They may elso contribute to the world through their
position as women of good menagement, es de Luget says,
Acquiring the various skills of home-
meking is the first step short of which no
further progress can be accomplished, but
the final goal, the main concern of any
training, is to communicate the flair for
‘menagement'. This is the key stone of
home economice education as adapted to the
modern women. With modern techniques eand
the more scientific treining that they re-
quire, the mind begins to preveil over the
hands. (16, p.626)

In reviewing the literature, perticular significance
is noted as fer back as the Industrial Revolution which
brought about the enfranchisement of women, but especially
the status of mothers, informing them on the proper intel-
lectual, moral, end physical training of their children.

Catherine Beecher (1800-1878) who first geave rise to the
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importance of Home Economics and the role of the mother
said,

The success of democretic institu-
tions &s is conceded by all depends upon
the intelligent and virtuous character
of the mass of the people. If they are
intellectual and virtuous, democrecy is
a blessing; but if they ere ignorant and
wicked, it is only & curse..... It is
equally conceded, that the formation of
the moral end intellectual character of
the young is committed mainly to female
hands. The mother forms the character
of the future man.....the wife sways the
heaert whose energies may turn for good
or for evil the destinies of the nation.
Let the women of a country be made virtu-
ous and intelligent, and the men will
certainly be the same, The proper educa-
tion of a men decides the welfare of an
individuel, but educate the women, and the
interests of a whole family are secured.
If this be so, as none will deny, then to
American women more than to any others on
earth is committed the exalted privilege
of extending over the world those blessed
influences which are to renovate degraded
men, (5, p.36-37)

This statement by Beecher is e "lofty" statement, but when
evaluated in terms of an age when social progress was just
gaining impetus, this statement must have had its effect.
The greatest progress towerd improvement of home living has
been accomplished since then, end with these sccomplishments
eventually came the understanding that the need is great

for both boys and girls to shere the problems involved in
family living. According to Durail,



Homemekers todey are increasingly
concerned with the development of family
members as their major purpose. Provid-
ing for the optimum development of per-
sonality is fer more complex then the time-
honored baking of a light biscuit. Rearing
children amid the complexities of modern
city living is more difficult than bringing
up youngsters on the old-fashioned farm.
Child-size responsibilities are more diffi-
cult to find. The modern community presses
in with everything from redio and comic
books to problems of intergroup tensions
end general enxiety. At the same time, new
resources~--mental hygiene facilities, child
development findings, dental and physical
health standerds, cultural opportunities,
and ebove all a freedom to choose--challenge
today's homemekers in new and awesome ways.
eeses The family is never static, but always
chenging, and no two children ere ever born
into the 'seme' family any more than two
people can bathe & year or two apert in the
same river. Husband end wife together serve
as & teem of homemekers in the establishment
of their marriesge. This is not the kind of
task thet can be caerried by the women alone.
Increesingly, men and women alike are recog-
nizing that it takes two to build & home.
(17, p.435)

The importance of Home Economics is recognized by many,
but when it comes to the status of Home Economics in the
educational system, then some c¢ritics have the tendency to
place it in opposition to acedemic subjects. They should
take note of what Jemes B. Conent, preeminent scientist,
educator, and statesmen, who is the investigetor in the
history-meking study of the American High School, says in
regard to an all-around education of all American youth.

His view is thet "There is no antithesis between one phase
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of education and another; there ought to be no prestige
values attached to one type of specialized training or
another.” (12, p.1l9) Although he does not emphesize Home
Economics for all students as strongly eas home econoniits
would like to see achieved, when he recognizes the need for
giving opportunities for quality education for young girls
es future mothers and for an education for both boys and
girls in the improvement of home and femily living through
general education in comprehensive schools, his statements,

such as the following, connote an understanding for Home
Economiecs.

+eessbefore I started my study of
the American high school my knowledge was
very slight of such matters as the Smith-
Hughes Act.....

I do not see how anyone who has
visited the kind of practical courses I
visited could recommend eliminating voca-
tional snd practical work from the high
school.

When I hear adverse criticism of
vocational education, I cannot help con~
clude that the c¢ritic just has not taken
the trouble to find out what he is talking
about. (12, p.1l§5)

Basic to the philosophy already outlined is that in
which Eppright challenges home economists in the profession,

«ss+.t0 emphesize Toynbee's state~
ment that 'The twentieth century will be
chiefly remembered as an age in which
human society dered to think of the wel-
fare of the whole human rece as a practi-
cable objective.'

I like to think that home economiecs
will play a significant role in making
this objective practiceble, and that, in
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the years to come, its contribution will
be universally recognized for its full
worth. (20, p.693)
Home economists have always been and always will be
stimulated to meet the challenge to improve home and feamily
living.

Some Besic Beliefs and Trends in Home Economies in
Secondary Schools

Changing philosophies of educetion in general, and of
home economics educetion in perticular, have influenced
present day concepts of the role of Home Economiecs in sec-
ondary schools.

Beck in 1935, the barrenness of the literature dealing
with Home Economics &and genersl education, and the need for
systematic study along this line stimulated Spefford to
meke her study of the contribution of Home Economics to
general education. Even at that time, "the rapid increase
in scientific discovery and invention in mechanicel fields
eand the wide expansion in the use of such discoveries and
inventions" demended solutions to problems similar to those
being discussed today. (38)

Spafford saw opportunities for Home Economics to have
a vitel role in the advancement of generel education,

«ses.there is need for a special
course or courses in home economics in

which the major purpose is general edu-
cation. The emphasis in such courses
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would be the contribution of home eco-
nomics to personal living, personal
growth and development, social relation-
ships in the individual's widely varied
contacts, social-civic responsibility,
educational and vocational orientation
and understanding, end life as a partic-
ipating femily member..... This work
may be offered to boys and girls together
or separately. It may be offered at the
beginning or the end of the senior high
school, in laboratory or non-laboratory
courses..... (39, p.254)

From this philosophy evolved the need to study basiec
socio-economic changes which affect family life and to re-
consider the type of home economics program to be offered
et the secondary level, if Home Economics could really be a
functioning one which would help boys and girls in geining
experiences that would aid them to contribute to better
home and family living. This philosophy led to the belief
that the home economics program include all aspects of
femily living. Home Economics in vocational education led
the way from & subject-organized curriculum in Home Eco-
nomies to that of a functionel family-centered approach
which emphasized general educsation aspects of this area of
education.

The implementation of this belief has strengthened
homemaking education by stressing the need for boys as well
as girls to be educated for home and family living. There
is evidence of the increase in interest in home economics

education for boys es shown in the Digest of Annuel Report




of State Boerds of Vocational Education for 1954. The en~

rollment figures showed that over a ten-year period the
number of boys enrolled in high school homemaking classes
has more than doubled. In 1954, there were 26,490 boys in
day classes of homemeking. (3, p.327)

Arny, who directed the five-year study of 20 Minnesota
high schools on the effectiveness of the high school program
in Home Economiecs, suggested that,

Research is needed to discover what
content is best adepted to boys' classes
at different age levels; but it seems clear
that eppropriate instruction can be offered
in either the junior or the senior high
school. Whether boys and girls should be
taught in mixed or in segregated classes was
not shown by this study. More segregated
than mixed classes were teught during the
period of the project, but effective instruc-
tion can apparently be given in either type
of class. (4, p.85)

For the content of boys' homemeaking classes, many stud-
ies have been done in previous yeers. This writer believes
that they add up to Gibson's statement that "there is not
much to be geined from a few lessons on cooking meals and
sewing on buttons; but there is value in courses which teach
about the family as a sociel-economic unit under the joint
control of men end woman, each member having a place and a
responsibility....." (18, p.417)

For girls, home economics education is frequently a re-

quired course in the seventh and eighth or ninth gredes. At
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the senior high school level, it is usually offered to
girls in the tenth grade, and more advanced courses which
are elective are offered in the eleventh and twelfth
gredes. Yet, there is evidence that the home economics
progrems throughout the United States do not reach all
senior high school girls. (9, 23, 31, 34)

Law gave the following statisties in her study on
"Some Factors Affecting Enrollment in the Vocational Home
Economics Program in the State of Maine."

While enrollments in home economics
have incoreased since its early beginnings
the growth of home economies has by no
means been overwhelming. United States
Office of Education figures show that
approximately five per cent of all the
girls enrolled in high schools in 1910
were taking home economies. By 1920 home
economics enrollments increased to one-
fourth of all the girls attending high

\ schools, This figure remeined fairly
constant until 1950 when forty-five per
cent of all the girls in high schools were
participating in home economics offering.
Although these figures show & growing num-
ber served by home economics there is still
concern that after more then forty yeers,
home economics is reaching less than one-
half of all the girls in the high schools
in the United States. (31, p.8)

Law's study certainly showed that Home Economics weas
not reaching its potential enrollment emong girls. Partic-
ipants, 528 senior girls, in her study (31, p.92) 1ndiodtod
that the effectiveness of program offerings seemed to them
the most importent influence on enrollment in Home Econom-

ies. Dislikes and dissatisfactions with home economics
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progrems were thought by about one-~fourth of the group, or
179 students, to be a specific reason why Home Economics
was not effective. Some described Home Economics as being
"boring beceuse it is sbout cooking and sewing."

At the present time, & national survey is being con-
ducted by the Division of Home Economics Eduecation, United
States O0ffice of Education, Department of Health, Education
end Welfere. (14, p.841) A sample of 4,800 secondary
schools in all parts of the United States were sent ques-
tionnaires concerning the organization of their programs,
their curricula, and the distribution of time according to
eareas of Home Economic¢s. Although the study is not complete,
in their preliminery findings, the researchers found that
one-half or more of the time in the curriculum of respond-
ents was spent in clothing construction, and food prepera-
tion and serving. Specialists are more concerned than ever
with what cen be done to attain a more balanced time dis-
tribution for all areas of Home Economics and to offset the
lag in ad justing progrems to the problems of today's homes
and students' needs.

The stress on family-centered teaching in secondary
schools often brings the misconception that the practical,
treditional skills of Home Economics are being overlooked.
The fact that little is being said about these skills here
does not imply thet their importance is being forgotten.
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Importance of practical skills is one of those beliefs
which has grown strong with the development of Home Econom-
ics end is velid as ever, yet on the other hand it inter-
feres with Home Eoonomies trying to meke a broad and rich
contribution to genersl education. It is important for
home economists to believe "that automation may remove the
drudgery but thet should leave time and energy for creative
work. All women derive real satisfaction from skills which
enhance the besuty end increese the contentment of the
homes." (24, p.631)

The roﬁort made by Dr. Conent on "The American High
School Todey" (13) may be a potentielly vitel force in shap-
ing the changes which may take place in the American high
school in the immediate future. This report together with
the influence of the time-honored, well-established academic
fields mey offer more challenge far exceeding any previous
one. Home economists may encounter greater difficulty in
echieving status that they desire than what Dr. Conant fo-
cuses. They may encounter difficulty in enrolling "better
students" in homemeking classes because of the tightening
of schedules, end the greater prestige that parents and
teachers place on traditionel, acedemic subjects.

What other people believe todey concerning Home Econom-
ics, regardless of the source of validity of their beliefs,

will heve much to do with the place it oeccupies in education
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at any time. Means of achieving a higher status by increas-
ing tho‘undorstanding of students and parents with regard to
the goals of home economics education is of vital importance
especially for the secondary schools. .

Related Studies

Do Parents Encoursge Students to Take Home Economics
Classes?

One of the most recent studies, & cooperative research
pro ject conducted by the California State Department of Edu-
cation, is a report made in 1955 on a study of attitudes re-
gerding homemaking education in 49 secondary schools in
California. It was concerned with attitudes held by high
school students who were taking homemaeking, by high school
students who had taken homemeking, by former high school
students who had taken homemeaking, and by teachers of home-
making as well &s teachers of subjects other than homemak-
ing, school edministrators, and parents. (9) For the par-
ent group in this study, 412 parents perticipated in the
group conferences and answered questionneires at the begin-
ning of the conferences. Mothers comprised 76 per cent of
the group.

Every group of perticipants in this study agreed that
the students' own interest was the greatest influence in

their taking homemeking but that perents also exerted a
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strong influence, Perents' influence was placed second in
rank by every group. Twenty-five per cent of the homemaking
students and 18 per cent of the former homemaking students
mentioned the influence of their perents; however, 64 per
cent of the parents thought they were influential. Forty-
five per cent of the homemaking teachers suggested parent
influence. Among the homemeking students, 26 per cent of
the girls and ten per cent of the boys mentioned that their
decision to take homemaking was because of the influence of
their parents. Thirty-one per cent of the homemeking stu-
dents in the ninth grade and 18 per cent of those in the
twelfth grede felt their perents influenced them. (9, p.19-
21) These figures show that perents thought that their in-
fluence was greater than the students indicated that it
really was, These differences can be assumed that the high
percentage of "student's own interest being the greatest in-
fluence" can be teken only for its face value because actu-
ally perents' influence could be involved although the stu-
dents were not aware of it.

This study showed that the meaningful contribution was
made by the mother who arranged things so that the children
had various experiences of homemaking in the home and who
willingly helped the children to think of homemeking as an
important phase of l1life which cannot be prepared for through

home experiences alone. The study also showed that mothers
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did not force or urge their children in the choice of
classes in homemaking. When handled in this fashion, it
was highly probable that the children would be unawere of
the influence actually exerted and might, when asked, even
deny that the mother had an influence.

Garrett conducted a study to determine the factors
which influenced the election or non-election of home eco-
nomies courses by girls in the senior high schools of Wash-
ington, D. C. (23, p.92-96) Answers were sought both from
girls teking and those not taking home economies courses.
Parents were the influential factor in 25 per ceent of the
cases where girls enrolled in home economics classes; the
edministration accounted for another 25 per cent of the
electees; 20 per cent of the girls were influenced by
friends; and the remeining 30 per cent who elected home
economics courses did so because of personal interest.
Garrett concluded from her study that parents were very in-
fluential in the election or non-election of home economies
courses by their children; therefore, it is vital that per-
ents have a thorough understending of the progrem.

One of the earliest studies whiech deelt pertially on
this matter of perentel influence was made by Quilling.
(34, p.2) She found that perents end some administrators
advised the better students egainst taking Home Economios
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because they believed such courses were provided for those
of inferior intellect.

A study slready referred to was undertaken by Law in
1956 for the purpose of finding feotors affecting the de-
crease in the second, third, end fourth years of the voca-
tional home economics program in secondary schools of the
State of Maine, and for curriculum revision in secondary
school Home Economics which was being initlated that year
in the state. (31) One of the reasons for not electing
Home Economios suggested by the respondents who were
seniors in secondary schools wes that they could learn es
much at home or that they elready hed a sufficient knowl-
edge of homemaking. Out of the 528 returns, 163 respond-
ents indicated this opinion. About helf of this group, or
about 80 respondents steted that they believed they could
learn as much at home. Some thought that the feect that
they had been brought up in = home where housework wes con-
sidered "drudgery" caused sn unfavoreble attitude toward
Home Economics, &nd & few said that perents had discouraged
them from electing Home Economies. (31, p.76)

In enother study conducted by Wright and Corbin (41,
p.263-265), an attempt wes mede to determine the factors
whieh influenced students to enroll in the home economics
departments of Nebraske colleges and universities, and to

analyze those factors as & basis for an effective
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recruitment progream. Questionnaires were distributed to 209
students with 91 per cent returns from freshmen and transfer
students at the seven Nebraska colleges &and universities
offering home economics courses. The questionnaire included
an erea of information ebout the person who influenced the
students to choose Home Economics. The findings were as
follows: Mothers renked first in influencing students to
enrcll in Home Economics in college; homemeking teachers
renked second. Neerly 74 per cent of the students were in-
fluenced by their mothers in enrolling in Home Economics in
college. Mothers were particularly interested in the work
as preparetion for merrisge; fethers were interested in the
economic security it afforded.

Hollingshead (27, p.168-171) mede a study on the impect
of sociel classes on adolescents in & middle west corn belt
community. He described the relationships existing between
the behavior patterns of 735 adolescent boys and girls and
the positions occupied by their femilies in the community's
class structure. There, the girls in the home economics
classes were "looked down™ upon by the girls from the more
prominent families. An illustration was given of several
girls of the less prominent femilies who did not enroll in
Home Economies or oommeroiél courses which their mothers
thought would be useful and advised their deughters to take.

Instead, they enrolled in the college preparatory courses.
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One mother was permissive enough to let her daughter follow
her desire, whereas another mother went directly to school
to change her daughter's schedule herself. Both cases re-
flected the influence of mothers., This study indicated
rather strong biases at work in education.

Studies reviewed indicated that perents can influence
their children toward taking or not taking home economics

classes,
Some Beliefs of Parents Toward Home Economics

Some beliefs in regard to the questionnaire items thet
were obtained through the various studies reviewed are as
follows:

The California study (26, p.166), which included the
opinions of a veriety of people, indicated that nearly one-
half of the parents thought thet homemeking should be taught
to boys and girls in mixed classes. With the exception of
the former homemeking girls, ebout one-fourth of the other
groups of respondents suggested this. Mixed classes were
desired by nearly half of the boys in the homemaking and
non-homemeking student groups, but by less than one-fourth
of the girls in these groups. The request for mixed classes
was made more frequently by administrators and perents in
schools that haed six or more homemaking teachers than those

schools thaet had only one homemaking teacher.
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A current issue is whether perents believed that other
courses are needed more by their daughters than is Home Eco-
nomics:. In line with this, Garrett's study (23, p.95) re-
veals that answers from the girls in senior high schools of
Washington, D. C., showed that 63 per cent of the parents
thought other subjects were needed more by their daughters
than was Home Economiecs. |

Arny's study showed that "non-homemaking students and
parents thought that homemeking courses would be more inter-
esting to students if so much of what students learned at
home were not repeated in homemaking courses.” (4, p.l06)
Other findings from this study showed that parents have been
lacking in understaending of the goals and objectives of
homemeking and the aress that are included in homemaking
education. Also that parents were of the opinion that many
courses in the homemaeking program lacked sufficient preacti-
cality.

Flesher et al (22, p.138) made a survey for the Oregon
State Board of Education in 1958. One finding was that the
131 key homemekers who enswered questionnaires showed that
approximetely 80 per cent of the group were of the opinion
that homemeking was "very important” and that education pro-
vide youth with such learning opportunities. Seventy-one
per cent of the Oregon married homemekers who were employed

outside the home stated a belief that educetion should help
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boys and men assume their homemaking responsibilities as
husbands, fathers, or sons. Only 12 per cent believed that
public education should not. For those who did not believe
education should help boys end men assume their homemeking
responsibilities, their comments indicated that "this can be
learned at home" and that the "schools are trying to teke
over the responsibilities of parents.”

Previous studies all seem to imply that parents' influ-
ence is great.

Mothers' Influence on Interests and Attitudes of

children During Leter Childhood and Early Adolescence
as This Influence is Related to Home Lconomics

So far, emphesis has been placed on the beliefs toward
Home Economics. This is desirable but there is also need to
understand some interests and attitudes of children during
later childhood and early adolescence toward the areas in
home and family living, and see how mothers are influential
in directing and guiding children's thinking in developing
broed interests towaerd these ereas, To review findings on
the effects mothers heve in directing and influencing their
children in acquiring certein interests toward home econom-
ics areas during childhood has meaning for this thesis be-
cause the positive or negative beliefs and attitudes mothers
heve toward Home Econoﬁics mey reflect somewhat on how chil-

dren approach Home Economics in school. It is essential to



relate the understanding of mothers' beliefs to children's
basic needs, interests, and wants in the family enviromment
at certain developmental stages so that they may be ful-
filled through Home Economics in school with good parent-
teacher relationship.

Jersild says,

When a child fails, for lack of
stimulus or opportunity to acquire certain
interests, he may be penalized throughout
life. The interests a person cultivates
and enjoys as an adult are likely to be in-
fluenced by what he learned as & child.

It seems that one will probably never learn
gertain skills if he does not learn them as
a youngster. (29, p.65)

Failure to acquire an interest in childhood may, in
other words, leave lasting gaps. Interests pertaining to
Home Economics like appearence is visible as early as in the
fifth grede. (28, p.476) This writer believes that mothers
should not lose the opportunity to guide their children when
interests are high, and in this way achieve a positive atti-
tude toward Home Economics as part of their schooling.
Perental influence is great during childhood. (8, p.67-79,

103-110)

' laior Area of Interest in Childhood snd Adolescence
elative to Home Economics

In illustrating the interests of children relative to

Home Economics, one area has been selected. The most
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significant interest of boys and girls in which most studies
heve been made is that of interest toward personal appear-
ance. Hurlock gives the following descriptions perteining
to studies made on the interests of boys end girls towards
their personal appearance:

By the fifth and sixth gredes, girls
show & greater concern about their looks,
their clothing, and their grooming than
they did when they were younger and than
do boys of the same grades. (Jersild 1952)
For the fifth grade girls, tidiness has a
fairly high velue. (Tuddenham 1951) Even
though girls of this age are becoming inter-
ested in their appeerance, boys of twelve
years of age prefer an unkempt appearance
to tidiness. (Tryon 1939) To be popular,
older girls discover that they must make a
good appearance, while for boys of the seme
age, emphasis on appearence is likely to
label them as 'sissies'. (Bonney 1947,
Austin and Thompson 1948, Cennon 1952)
Interest in appearance is closely related
to age of sexual maturing. And because
girls mature earlier than boys, interest in
appearance develops sooner in girls then in
boys (Hurlock 1929, Stone and Barker 1939,
Sollenberger 1940, Feege 1945, Silverman
1945, Ryan 1952-1953) Throughout the years,
adolescent is concerned sbout his physique,
but his concern spreads to his clothes. If
he 1s poorly dressed, out of style, or in-
appropriately dressed, he feels uncomfortable
and inedequate. (Hurlock 1929, Silverman
1945, Cobliner 1950, Ryan 1952-1953) From
the above evidences, it is significant that
girls put more emphasis on personal attrac-
tiveness and popularity, while boys emphasize
skills, personal achievement, and independence.
(Jersild and Tesch 1949, Cobb 1954) It is also
interesting to note thet girls generally ideal-
ize people who have mede a success in social
life and who are attractive in appearance.
(Hill 1930, Winker 1949) -- (28, p.476)
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This indicates that from childhood parents have great
influence on their children's good grooming. The readiness
of the individuasl is significant also, so that a child will
develop the ability to be well groomed with the proper guid-
ing and directing, especially with attention from the mother
or teacher.

In the area of personal grooming, Home Economics in
school cean teke the role of helping the individuals meet
their personal needs and interests. Attention in this re-
spect is vital, especially with the increase in paid employ-
ment of mothers outside the homes.

Mothers' Influence on Interests and Attitudes of Children
Toward Home and School

Hurlock (28, p.473) says that social pressures from
the child's parents are strong forces in determining pat-
terns of his behavior., What parents think of home and
school and its importence will largely determine the degree
of interest the child hes. Evidence is shown by a study
mede by Stendler (28, p.473) in 1951 in relation to parents’
attitude toward school. This influence varies according to
the sociesl class to which the family belongs. Parents from
the upper-middle class are great believers in education for
their children. Those from the lower-middle and upper-lower

classes regard education as necessary for vocational success
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but are not great believers in education per se; those from
the lowest classes often reject school eand what it stands
for,

The child's interest toward home and school is also
greatly influenced by his attitude toward "work" itself.

By the time children reach the age of ten years, some chil-
dren have developed a dislike for anything that might be
considered work, whether it be reading matter of a difficult
type, school subjects, hobblies, or even sports, which re-
quire mueh practice. (28, p.441l) This anti-work attitude,
which is probably related to the general attitude toward
growing up, shows itself indiscriminately in all activities
connected with the home or the school. At this stage, par-
ents' attitudes will be a great influence.

Parents' standards snd expectations are very important.
Parents' ideas as to how tidy a child should be, how much
freedom he should be allowed for meking mistakes in the
early stages of learning, for starting end sbandoning cer-
tain home projects, seemingly wasting things, may determine
whether the c¢hild gets interested or gives up in anger or
despair. Here agein the foous must be applied to the mother
who spends more time with the children during these stages
rether than the father. Mothers' beliefs in regard to
housekeeping chores can grestly influence the beliefs of
their children. If a mother hes the belief and attitude
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thet housekeeping cannot possibly be a satisfying experi-
ence, that it is just one of those things one just hes to
do, then this is what the children will be influenced into
believing. Home economists believe housekeeping chores can
be mede & setisfying experience; therefore, they believe
schools have the responsibility to provide educational expe-
riences based on facts, knowledge, and understanding which
will help boys end girls develop interest and attitudes to-
ward being contributing family members.

The findings of the studies previously referred to show
thet mothers' influence is great in guiding children's 15-
terests and attitudes during later childhood and early ado-
lescence, Home economists have the responsibility of pro-
viding present and future homemekers and mothers with the

proper concept and attitude toward Home Economies.

Effect of the Employment Status of the Mothers
n fﬁg EE;idron'a’ﬂied for
%omo Loonomics in Sohool

The effect of mothers' working outside their homes has
some background value for this thesis becsuse this peculiar
espect of today's social structure is so tied in with other
changes in living which may influence beliefs toward Home
Economics. There are meny aspects to this situation, but
the one to be discussed here has to do with the importance

of having children take Home Economics in school when the
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mother works. The greatest professional concern for home
economists lies in the possible effects mothers' working
status may have upon phfldren's personelity development in
early childhood and perent-adolescent adjustments that may
come later in their lives.

The effect on the children of working mothers depends
upon a veriety of circumstances. These include mothers'
personality structures and their personal values, their
capacity to perceive the relationship between their families
and their outside work, their capacity to handle these rele-
tionships, and their physical and emotional resources. It
is, therefore, vitally important for home economics educa-
tion, as with other related areas, to consider all these
factors in providing students with knowledge, understanding,
and experiences which will equip them to do both homemaking
and professional work efficiently end with personal satis-
faction, es well as to understend the situation in their
present homes. It is apparent that the high employment
level of the pest decade should persist and large numbers
of mothers should continue to enter the employment force.
Home economists must eccept this phenomenon. The children
of these mothers in schools at the present date also give
home economists ceuse to think and evaluate their teaching

so that the needs of these children will be met.
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In keeping with this line of thought are the findings
of Essig and Morgen (21, p.219-233) in their study of the
ed justment to femily life by adolescent daughters of em-
ployed women., Their findings reported that girls whose
mothers were employed outside the homes were, on the aver-
age, more poorly adjusted to family life than were those
whose mothers did not work. Among these girls, who were in
ninth and tenth grade homemaking classes in high school,
there was a greater feeling of lack of love, understanding,
and interest between parents end their daughters. They
showed a greater lack of cooperation with their parents and
had less appreciation for them. Their responses also indi-
cated that there was little time or inelination for family
discussion of problems in homes in which both parents were
employed. Consequently, family communicetion frequently
broke down in such homes. A great number of these girls
thought that their perents were not interested in their
affairs and problems, and that their parents would not lis-
ten to what they had to say.

A sﬁudy by Rouman (37, p.50-55) on school &djustment
problems reveals an interesting fact. When mothers were
employed outside of homes, the older girls resented the
domestic responsibilities placed upon them. This study con-
cludes that as long as the children were made to feel secure

and heappy the mothers' full-time employment away from home
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did not become a serious problem, but if employment was
sought, parents must be sensitive to the needs of the chil-
dren.

There is evidence that some mothers who work outside
the homes feiled to adequately supervise their households,
and delinquency problems developed as a result of their neg-
lect., The longitudinal study conducted by the Gluecks (25,
P+112-116) on juvenile delinquency features interesting
findings concerning the importance of the kind of supervi-
sion a mother arranged for her children in her absence when
she worked. Whether the mother worked or not, the quality
of the supervision her child received was important. The
500 delinquent boyalin the study came from underprivileged
homes so thag a me jority of the mothers did not, in fact,
arrange adequate supervision for their ce¢hildren in their
ebsence. An interesting comparison to the Gluecks' findings
was provided by another study of delinquency done in Cali-
fornia by Bandura and Walters and commented by Maccoby (33,
P«154) in which middle-cless boys constituted the sample and
the results showed that there were more working mothers
among the non-delinquent boys. The writer believes that
this indicetes that when middle-cless mothers work they
usually are in & position to errange relisble care for

their children.
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Thoughtful reading of the results of these two studies
cast a doubt on the fesot that mothers' sbsence from home
create adjustment problems for the children., It strengthens
the belief that mothers' outside employment is not the sin-
gle factor to ad justment problems. The cause may be found
in the conditions of mothers' employment or family charac-
teristics leading mothers to undertake outside employment
or many other variables.

Studies concerning the effect of mothers' outside em-
ployment on parent-adolescent relationships provided no
clear 6ut conclusions., There is still no strong, dependable
research evidence, one way or the other, There is need for
further resesrch about the effects, immediate and delayed,
of mothers' outside employment on the welfare of children.
Home economists are concerned with these effects &s they re-
late to their teaching for better homemskers of the future,
as well as to help solve present day problems. It seems
wise to acquaint all students with the problems and under-
standings so that "they can contribute to the goals selected
by their present femilies, and, in the future, help them to
meke intelligent and thoughtful decisions about their own
family pstterns when their turn comes to assume the respon-

sibilities of homemekers and mothers." (40, p.331)



47

Laymen's Influence on Home Economics Education

The California Study (9) gives the following &s one of
its conclusions in regard to the possible means by which the
homemaking progream may be strengthened in California, that
"greater and more effective use of publicity, exhibits, and
counseling be used as a means of inereasing the understand-
ing of students, parents, and teachers with regard to the
goals of homemaking education.” Adults' leck of understand-
ing of the objectives of homemeking programs wes & limiting
factor in the advancement of homemaking.

In contrast, Lew (31, p.85) in her study gives findings
from students. She emphasizes thet time and sequence re-
quirements ere not the most important reason for the non-
election of Home Economics, but that the effectiveness of
program offerings seemed to the students the most important
influence on enrollment. Lack of status proved to be the
second most important resson for failure to elect Home Eco-
nomies. Students were more likely to fail to enroll in Home
Economics because of leck of understending of what Home Eco-
nomices is and what is offered than from definite prejudices
against it es & course. The need is apparent for better
public relations for promoting the status and the under-

standing of the home economiecs program.



48

Previous review of literature from various aspects has
already stressed the concern for better understanding of
perents' beliefs eand better parent-teacher cooperation be-
cause parents have much to say about schools and what is
good for their children. As Lindgren says about perents and
educational policy,

The power that parents exercise varies
widely from community to community. In
some communities they virtually elect and
staff the school board; in others, they have
little effect because they are unorganized.
But even in the latter communities the un-
organized parents possess great potential
power. If they disapprove of school poli-
cies, they can quickly mobilize against the
existing administretion and bring about
drestic changes. On the other hand, educa-
tors have been able at times to interest
lethargic end apathetic parents in educa-
tional reforms that heve captured their
imegination, whereupon they have organized
themselves into groups which have brought
about great gains for the schools of the
community. (32, p.376)

School and community groups, for whom the homemsaking
progrems will be interpreted, must be fully anelyzed in
order that homemeking teachers may put public relations
media to most effective use, &s recommended by the Califor-
nia gtudy. (9, p.110) Home economics teachers need to con-
duct studies continuously in planning, activating, and evel-
uating their progrems to fit community, family end individ-
uel needs. Also paremount is the need for a techmical

direction in research towerd improvement of understending of



49

both "internal and external publics." Recommendations made
by the public relations committee of the American Home Eco~
nomics Association to the executive committee in its January
1958 meeting explains that,
eesees'internal publics' includes all
home economists, both members and non-
members of the Association; educational
administrators; and employers of home econ-
omists.
'External publics' refers to students
at all levels, including those in adult edu-
cation; counselors and advisers; parents;
lay and service groups, both men's and
women's; and the general public at large.
(2, p.48)

As one means of furthering promotion and advancement
of Home Economics, the writer believes it would appear ad-
visable to adapt the motivational research method which has
come into popular usage in behavioral sciences for consumer
behevior in marketing especially. Statistical evidence of
this application in Oregon is the two-year motivational re-
search study mede by Edling (11) at Oregon College of Educa-
tion in Monmouth, where focus of the study was narrowed to
the attitudes of high school students toward college.
Edling's idea is that where students are indifferent or
opposed to & subject, some kind of deliberate audio-visual
appeal to whatever these students' goals or interests were--
however trivial--might serve to motivate them. Incidental-
ly, significant results of this study were that it is the

family psttern fer more then the school that determines the



child's attitude towerd learning--and college. Applying
this method systematically to Home Economics, the first job
will be to identify the "market" to be "sold", i.e., the
students who are not making any effort to take Home Econom-
ies, and determine who should be "sold" on what Home Econom-
ics is and what it offers; or to identify the lay and serv-
ice groups that need to be "sold" on the proper philosophy
of Home Economics. This motivation research represents an
attempt to apply systematically the accumulated knowledge
of human behavior and the analytical concepts and research
methods of such behavioral sciences as psychology, sociol-
ogy, and sociel anthropology to the buying behavior of indi-
viduals and groups. (36, p. vi)

An interesting finding in the California Study pertain-
ing to in-school public relations is that the attitudes of
counselors was considered a limitetion of the homemaking
program. Thirty-five per cent of the homemeking teachers
gave third rank to the suggestion that the attitudes of
counselors might be considered & limiting factor. Fourteen
per cent of the school administrators and six per cent of
the non-homemeking teachers mentioned this limitation. (9,
p.93) Their recommendations are that homemaking teachers
and counselors cooperate in a concerted clarification of the
goals of homemaking so that students will be informed about

them, and that homemeking teachers and counselors provide
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accurate and up-to-date information on careers related to
homemeking. (9, p.108)

Another viewpoint which should be mentioned here in
light of public reletions for Home Economies is to acknowl- |
edge the misconceptions that the "external public” holds.
Lew (31, p.65) in summerizing her data on dislikes and dis-
satisfactions with the home economics progrem says that the
students who expressed dislike for the program and, there-
fore, who did not enroll gave as their reasons that they
"didn't like cooking and sewing" and "thought Home Economics
was boring because it is about cooking and sewing."” Law
goes on to state thet these remarks seemed to reflect the
thinking of students who had not been enrolled in Home Eco-
nomics since there was no cooking and sewing the first year
of the progrem in this particuler school in Ohio. This ex-
pression of feeling in regard to the undesirability of em-
phaeizing cooking and sewing to the execlusion of other units
is probably worth consideration in thinking ahead to ways of
meking Home Economies more effective. In regard to the mis-
conception that Home Economics is only sewing and cooking,
another fesct that advences this thinking is the contributory
yet unintentionel writing such as the following:

How can today's youngsters learn
science? There are many ways by which
teachers challenge students to think

eritically. Basically, students learn
through a problem-solving approach.
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By this approach, students have the
opportunity to organize their own re-
sources, present their own findings,

and evaluate their own performance.
They no longer depend on a 'gookbook’
approach to direct their activities.....
It requires that they think critically
and organize their methods and, above
all, it sets no boundaries on their de-

velopment. (80, p.16)
(Underiining by the writer)

A fragmentery, negative usage of home economics areas

such as the above can do much damage in interpreting Home
Economics., Relative to this illustration is the student's
free responses in the California Study. A non-homemaking
student commented,
The homemaking programs on the

whole are too simple and usually deal

with juvenile things. The average girl

usually knows through common sense or

through her parents what most of the

cooking, sewing, and like classes teach.

Sewing teachers with more skill should

teach the classes..... Any person that

can read and follow directions can meke

cookies. (9, p.83)

A homemsking student commented, "They should teach the
students to prepare whole meels..... Any dumbbell can fol-
low a recipe, but it's much more difficult to plan and pre-
pare the whole meal.” (9, p.85)

These are but a few illustrations of the misconceptions
that come from traditional thinking and fragmentary con-
cepts. These are great influences in limiting the advance-~

ment of Home Economics in the secondary schools. One must
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not forget the unconscious influence of mothers and other
adults exerted on these students. Healthy and constructive

public relations is & "must" for Home Economiecs.

Summary

Such studies as those which have been reviewed show
evidence that parents can be influential in directing and
guiding children's thinking in regaerd to home economic¢s edu-
cation and that they can be influential in the selection of
Home Economics &8s & school subject. Therefore, it is vital
that they have an understanding of the present philosophy
of Home Economics and its contents. Parents have a great
part in determining educational policies in their communi-
ties today.



CHAPTER III
ANALYSIS AND INTERPRETATION OF THE DATA

This chapter deels with the data and interpretation
relative to the responses given to the questionnaire by
218 mothers of sixth-grade c¢hildren in eight Corvallis
public elementary schools in regerd to some beliefs about

Home Economiecs.

Background of Sample

Table 1 shows the number of questionnaires sent, re-
turned and used in the study.

Of the 406 questionnaires mailed, 218 or 54 per cent
were returned without a follow-up letter and within four
weeks' time. All 218 returns were used in this study, re-
gerdless of the fact that some items were not answered by
the respondents. These unanswered items might have mede a
difference in the results.

Harding Elementary School, which is in the vicinity
of the college grounds, showed the highest returns of 63
per cent. Inavale Elementary School which is & small rural
school had a total of 14 sixth-grade children and had the

fewest responses, 36 per cent or five returas.



Teble 1

Questionneires Sent, Returned eand Used in Study of Some Beliefs of 218 Mothers
of Sixth-grade Children in Eight Corvallis Public Elementery Schools in Regard
to Home Economics Education

Questionnaires
Schools
Total Sent Returned and Used Not Returned
ber  Per cent Number _ Per cent Humber _ Per cent
Franklin 68 17 35 51 33 49
Garfield 39 10 21 54 is 46
Harding 82 20 52 63 30 37
Inavale 14 3 S 36 9 64
Lincoln 44 11l 17 39 27 61
Mountain View 25 6 11 44 14 56
Roosevelt 84 21 48 57 36 43
Weshington _50 2 _29 _58 21 _42
Total 406 100 218 54 188 46
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Age-groupings of Mothers in This Study

A tabulation of the age group distribution of the 218
mothers concerned in this study is shown in Table 2.

The exact ages of the mothers were not considered im-
portant. The mothers were asked to check only an age-
grouping based on ten-year intervals renging from 25 to 54,
or to check the items of "Below 25" and "0Older than §5",
although results showed none in these two groupings of be-
low 25 end above 55 yeers of ege. The ages of these moth-
ers fall within the ranges one might expect for perents of
elementary school children. The majority or 63 per eent of
the mothers constituted the group between 35-44, followed
by the younger group of mothers between 25-34 with a figure
of 21 per cent. The oldest group of mothers were between
45-54 and made up 16 per cent of the total group. These
figures showed that 84 per cent of the mothers were below
45 years of age and relatively young. All the data of this
study have been snalyzed in relationship to the age-
groupings of these mothers.

The fathers' age-groupings were requested and checked
in the questionnaire also. The returns showed that they
perallelled the mothers or were usually just one grouping
above, and rarely were below that of the mothers. The

fathers' age-groupings were omitted from the tabulation



Teble 2

Age-groupings of 218 Mothers

Mothers
Age~groupings
Number Per cent

Below 25 - -
25 -~ 34 46 2l
35 - 44 138 63
45 - 54 34 16
Older e e

Total 218 100
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since the results showed little difference and since they

do not concern this particular study.

Education of the Parents in the Study

The sducation classification of pasrents wes based on
the 1950 United Stetes Census of Population, U. S. Depart-
ment of Commerce, Bureau of the Census. Table 3 shows that
the sample in this study tended to be better educated than
the average of adults in the nation. This tendency may be
due to the locality of this study.

Thirty per cent of the mothers completed high school;
32 per cent either completed or went to business college,
nursing school, junior college and such; 17 per eent com-
pleted college; and 12 per cent of the mothers had educa~
tion beyond a college degree. Only seven per cent of 218
mothers had less than high school education, 30 per cent
hed high school education, and 61 per cent had education
beyond high school. When compered with the national fig-
ures, the great difference is in the higher education
eachieved by these mothers, but one must keep in mind thet
the national census is a decade beck, and that although
another census has been taken, the figures from it are not
available at this time.

One-third of the fethers had high school education or
less and nearly two-thirds or 62 per cent had more thean



Table 3
Education of Parents of Sixth-grade Children

Netional Census

Total Father Mo ther Total (1950)*
Education FPer Per Per
No. gent No. cent No. cent Per cent

Less than eighth grade 2 «d 2 1 —-- - (

(36
Completed eighth grade 9 2 6 3 3 1 (
Part of high school 26 6 13 6 13 6 (

(37
Completed high school 116 27 50 23 66 30 (
Business college, etc.

l - 3 years 110 25 40 18 70 32 7
Completed college, (
University (

4 years 68 16 32 14 36 17 ( 6
Graduate school 90 20 65 30 25 12

(Functionally
No response 11 3 6 3 5 2 illiterate) 11
(Not reported)
No father** 4 7 4 2 - - 3
Total 436 100 218 100 218 100 100

¥Years of school completed by persons 25 years of age and over (1950)

Source: Bureau of the Census

The Survey of the present study included parents 25 years of age and over
**0f 218 mothers in study, four were widows
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high school education. Thirty per cent had graduate work
of a year or more.

Table 4 shows the education of mothers by age-grouping.
The youngest age group of mothers was outstanding with 93
per cent of them having education of junior college or be-
low, wherees the intermediate group showed 69 per cent with
education above high school level. The oldest age group
showed a diversified spread. The intermediate age group
represented a much lerger group than either of the other

two.

Employment Status of the Mothers

The employment status of the 218 mothers was deter-
mined as shown in Table 5.

As might be expected of mothers with school-age chil-
dren, 67 per cent were full-time homemakers. Mothers with
employment outside, either full-time or part-time, con-
stituted 33 per cent of the total group with an age range
of 25 to 54. The national census (35, p.112) showed that
in 1956 more than a third of 211 women 14 years of age and
over (approximetely 35 per cent) were in employment. The
total sample for this study was compered to the nation's
figure in terms of percentage, but regardless of age rsnge.

Oregon's census (22, p.58) showed thet in 1950 the fol-

lowing numbers end percentages of women of different age



Education of 218 Mothers by Age-grouping

Table 4

Age-grouping
Educational Level Total 25 - 34 35 - 44 45 - 54
Per Per Per Per
No. cent No. gent No. cent No. gent
Completed eighth greade 3 l.4 % 2.2 1 .7 1 2.9
Part of high school 13 6.0 7 15.2 5 3.6 1 2.9
Completed high school 66 30.2 23 50.0 54 24.6 9 26.5
Business college, etc.
1l - 3 years 70 32.1 12 26.0 49 35.5 9 26.5
Completed college,
University
4 years 36 16.5 s 4 2.2 30 21.7 5] 14.7
Graduate school 25 11.5 1 2.2 16 11.6 8 23.6
No response 5 2.3 1 2.2 3 2.3 1 2.9
Total 218 100 46 100 138 100 34 100

19



Table 5

Employment Status of 218 Mothers by Age-grouping
Age-grouping
Employment Status Total 25 - 54 35 - 44 45 - 54
Per er Per “Per
No . cent No. cent No. cent No. cent
Full-time employment
(35 hours or more
per week) 37 17.0 8 17.4 20 14.5 9 26.5
Pert-time employment
(Less then 35 hours
per week) 35 16.0 & 13.0 20 14.5 9 26.5
Full-time homemaker 145 66.5 31 67.4 98 71.0 16 47.0
College student 1 D - 1 2.2 ~ - - - -—
Total 218 100 46 100 138 100 34 100




63

groups who were employed in Oregon: in the age group of
25~34 was 34,110 or 21 per cent; 35-44 age group had 38,220
or 25 per cent; and 45-54 age group had 31,060 or 19 per
cent of the total employment of women of 162,805, which
constituted 26 per cent of the Oregon labor force.

The classification of the occupations of the mothers
was not taken into consideration beceause there seemed to be
nothing significant in the distribution of their occupa-

tions.,

Sibling Position of the Sixth-grede Children

S8ince the mothers of the sixth-grade children of Cor-
vellis schools were the sample for this study, it seemed
important to ascertain the placement of the sixth-grade
¢hild within the femily group. It was thought that the
relationship of these children in regard to the sibling
number end position might have some influence on how im-
portant the mothers thought Home Economie¢s to be. Table 6
brings out the position of the sixth-grade children in the
femilies and their sex classification.

Sex classification of the sixth-graders for the 218
mothers showed that there were 94 boys and 125 girls. One
who studies this teble must bear in mind thet while the
study is besed on 218 mothers, the sixth-grede children

numbered 219 because there wes @ pair of twins for one



Table 6

Sibling Position of the 219 Sixth-grade Children of the 218 Mothers
(Boys, N = 94; Girls, N = 125)

Total Sixth-grede Boys Sixth-grade Girls

Sibling Position
Number Per cent Number Per cent Number Per cent

Only child 19 9 7 8 12 10
Middle child 23 11 12 13 11 9
Among more then three 33 15 16 17 17 13
Older of two 38 17 186 17 22 18
Oldest of three or more 49 22 22 23 27 22
Younger of two 23 11 7 8 16 13
Youngest of three or more 32 15 13 14 19 15
Twins* -2 — 1 = -1 i

Total 219 100 94 100 125 100

*Twins are clessified separately elthough they belong in the "emong more than
three" group

14"
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mother. Table 6 shows that 137 or 63 per cent of the
sixth-graders, execluding the twins, ceme from families of
three or more children. These sixth-graders' positions
were: (1) that of the middle child, (2) among more than
three, (3) oldest of three or more, or (4) youngest of
three or more. Only 61 or 28 per cent, excluding the
twins, came from traditional "two-ochildren" homes, and 19
or nine per cent made up the "only c¢hild" group. Mothers
were relatively young. These figures are supplementary in
thinking in terms of being one factor among many to con-
sider in the influence of mothers' beliefs toward Home Eco-
nomics. Table 7 shows the sibling positions of these chil-
dren in terms of their mothers' age-grouping.
Percentagewise, the "only child"” and the "youngest of
three or more" ceme from the mothers of the 45-54 age
range; the "middle child", "emong more than three",
"younger of two" came from the mothers of the 35-44 age
renge; and the "older of two" and the "oldest of three or

more"” tended to come from the 25-34 age range.

Home Economics Educetion of Their Children

In the questionnaire the mothers were asked to state
whether they had any children with previous experience of
classes in home economics educetion and also of any chil-

dren teking home economios education at the present.



Table 7
Sibling Position of the 219 Sixth-grade Children by Their Mothers' Age-grouping

Age-grouping
Sibling Position Total 25 -~ 34 35 - 44 45 - 54
Per Per Fer Per

No. gent No. gent No. cent No. gent

Only child 19 9 ! 2 9 7 9 26
Middle child 23 11 2 4 20 14 i 3
Among more than three 34 18 5 b | 27 19 2 6
(+1)*
Older of two 38 17 11 24 23 17 4 12
Oldest of three or more 49 22 24 52 25 18 - -
Younger of two 23 11 3 7 16 12 4 12
Youngest of three or more _32 _15 - == A8 13 14 _41
Total 218 100 46 100 138 100 34 100
(#1)*

*Pwins are included in "smong more then three" group as one

99
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(Questionnaire, Appendix A) Boys were included in this
survey, but there were no mothers who had boys who had
teken home economics classes, The faots represented by
Teble 8 are surprising in that they show 155 or 71 per

cent of mothers with no girls who had taken or were then
teking Home Economies. This is probably due to the fact
that the younger mothers of the 35-44 range had children
still in their elementary school years or below, or had no
daughters. Perhaps then, the mothers may speak of their
beliefs toward Home Economics in terms of their own expe-
rience rather than what they would perceive through the
experience of their children. One cannot help but notice
that the older the mothers the more children they have had
in home economies classes. Of the 46 mothers in the 25-34
range, 87 per cent were mothers with no girls teking or who
had teken home economies classes, but only about two-thirds
of the 35-44 and 45-54 age groups had had no children in

home economics classes.

Home Economics Education of Mothers

For use in this study, the purpose of which is to find
the present beliefs of mothers, Teble 9 gives the extent of

home eoonomics education which these mothers had in school.



Table 8

The 218 Mothers Who Have Girls Who Have Taken or Are Now Taking
Home Economies in School¥*

Age-grouping
Mothers Total 25 - 34 95 -~ 44 45 - 54
“Per Per Per Fer

No. cent No. cent No. cent No. cent

Of one child who has had
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