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SOME BELIEFS OF MOTHERS ABO 
HOME ECONOMICS EDUCATION IN SECONDARY SCHOOLS 

CH.APTER I 

INTRODUCTION 

Young people need to learn to accept end prepere for 

the rapid and amazing technical developnents and social 

changes of the second half or the twentieth oQntury, and to 

a8sunle the responsibilities of leadership during such de- 

velopments iind changes. Because technical developments 

rest on principles derived from the science field today, 

science has come to ssurne dominent place in eduoRtion es 

well as in other res of livin-. The inoreese and en- 

hancement of subjects such as science and mathematics have 

in many ways stren:thened home economics education by 

stressing the scientific es well as the social and economic 

aspects of home end community life, end at this time heve 

broug)it forth the call (1, p.3) for a new order of emphesis 

in meeting family needs and wants through general education 

for all youth. 

Out of the re-examination and re-evaluation of the 

educational needs of youth has come the satisfaction that, 

Emphasis on science is being moderated 
by the thoughtful expressions of racIly per- 
sons that the purposes of education must 
consider broader objectives then the over- 
emphasis on o few areas. It is important 



2 

that all of us continue to emphasize to 
our co-workers in education and to others 
our ooneern for the need to protect our 
families and our society from the over- 
exploitation of the ideal of the importance 
of the physical sciences for all people. 
(7, p.10) 

Like Bruoher in the January 1959 Journal of Home Economics, 

many people realize the necessity for e well-balanced edu- 

cation, for eduoation placed in its proper perspective. 

Qontinued development of the world through the solution of 

new problems is dependent upon the development of mental 

and manual skills in these young people. 

Home economists believe that Home kconomics still has 

as much of a place in eduostion today as ever; however, 

home economists also believe that they must attempt to ed- 

just the role of Home Economics to meet the needs of educe- 

tion for home end family living In this technological age. 

It is d1sturb1n to realize that many lay people still seem 

to lack en understanding of the importance of home eoonom- 

los education in the present school system. i:nny times 

home economics education still is not fully recognized as 

being included in the vocational education organizational 

set-up of the publio school system. There is need to jus- 

tify the existence of Home Economics as an area centered on 

learning experiences In human relationships and home 1m- 

provement which cannot be fulfilled through one's own home 

experiences alone. As one author says, 
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From all appearances home lite will 
continue to be affected by continuing 
changes in the culture. I ara convinced 
that the home Itself cannot perform its 
essential responsibilities to its own 
family members and at tne same time serve 
as the sole transmitter of the neoessery 
knowledges and skills for effective home 
living to the next generation. Effective 
home living must have as its basis the 
findings of science. Good intontions of 
family members are no longer enough to 
form a f ir foundation for c sound family 
life. Each generation must study and learn 
beyond its own home experiences lt the 
American home Is to fulfill effectively its 
role as one of the chief institutions of a 
culture that is constantly ohanging..... 
(10, p.2?) 

In order to know what nd how to interpret Home ïOO- 

nonios to the lay people through home economics education 

in the secondary schools, teachers need to know what 

adults, especially parents, believe today about home eco- 

nonios education. Because of the mother's Influence in 

directing and guiding children's thinking in regard to home 

economics education, there Is special need to understand 

the current beliefs of mothers about this field. This 

study, therefore, is an attempt to discover what sorne moth- 

ers in one community believe about lione oonom1os. 



Purpose of This Study 

Need of the Study 

4 

The need or the present type of survey is incressed 

beoeuse, although the underlying philosophy and besic tenets 

of Home J!oonomios apply the saine es they did in 1909 at the 

time of the founding of the Miericen Home Economics Associa- 

tion and have grown even more important with the years, 

present day social and technical changes seem to emphasize 

the need for exaxninstion end olarificetion of these basic 

tenets. Coon, in speaking of the "New Directions for Seo- 

ondary íducation with implications on the challenges in 

the report of the Philosophy and Objectives Committee which 

was appointed in 1956 by the American Home oonomics Associ- 

etion says, 

Yhen we looked at the purposes stated 
for home economics during that lCi-year 
period from 1898 to 1908, we agreed that 
those purposes were still important ones 
today--namely, to free the home from the 
dominance of things end subordinate them 
to ideals; to so simplify material surround- 
ings as to free the spirit for the more im- 
portent and permanent interest of the homo 
and society; to cooperate in the attainment 
of the well-being of individuels and f*mi- 
lies, the improvement of homes, end the 
preservtior. of values significant in home 
life. 

But when we began to esk ourselves 
whet changes have occurred in society in 
the last 50 years that have effected indi- 
viduels and families and therefore should 
affect the emphasis and direction in our 



program, we realized that, though the 
goals are in general the saine, the means 
of attelning those goals are radically 
different today. (14, p.839) 

number of studios pertaining to why students do or 

do not enroll in home economics education classes and who 

or what influences students to take hone economics education 

classes have been made In the United States. Some studies 

have shown that parents can influence students in taking or 

not taking home economics education classes (9, p.19-20; 

22, p.92-96; 30, p.76; 33, p.2) but most of the previous 

studies have little background for this study since the 

questions asked were general and did not focus on the be- 

liefs of parents, especially mothers, towards Home Econom- 

los. It is unknown, therefore, how mothers view Home Eoo- 

nomics. They may or may not have a fsvorable attitude to- 

ward Home Economics, and they may or may not have the same 

concept of the present day philosophy of home economics edu- 

cation which home economists have. 

Statement of Problem 

The purpose of this study was to discover some of the 

beliefs of mothers of slxth-grde children about home eco- 

nonios educstion In junior and senior high schools in light 

of what they believe Home Economics to be. Data were col- 

lected and analyzed to determine the beliefs of mothers of 

sixth-grade children in regard to the following questions: 



1. Do mothers believe they should encourage their 
daughters to take Home iioonomics in seoondary 
sohool8? 

2. If there were olasses for boys only, or for 
boys and girls together, do mothers believe 
they should encourage their sons to take Home 
Eoonomios in secondary schools? 

3. What reasons do mothers give that they wish 
or do not wish their sons and daughters to 
enroll in home economics classes? 

4. At what rtde levels do mothers believe Home 
Economics should be taught to girls and boys? 

5. At what grade levels do mothers believe Home 
Economics should be a required or an elective 
sub j e o t? 

6. What groupings of students do mothers believe 
should be provided with home economics education? 

7. what re some gols of Home Economics which 
mothers believe rre important to emphasize? 

Limitations of Study 

Mothers of sixth-grade children of both boys and girls 

of Corvallis District No. SO9CJ Publio Elnentary Sohools 

m8de up the sample for this study. It was assumed that 

they represented mothers whose children, by and large, will 

be having Home Economics next year. These sixth-grade 

children look forward to junior high school with great an- 

tiolpetion. This is the time when they will be changing 

their pattern of education from being in one classroom with 

one teacher all day to having each class with a different 

teacher. They will also be Introduced to eleotive subjects 
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as well as required ones. Parents' attitudes and beliefs 

toward certain subjects of eduoetion may influence their 

children in selecting or not selecting certain elective 

subjects at junior high school or even later at the senior 

high school level. Mothers may influenoe their children 

in liking or not liking required subjects, which usually 

include junior high school Home Eoonomlos. Parents' atti- 

tudes and beliefs toward any area of education may be based 

on experience in their own schooling, experience with their 

older ohlidren, or on hearsay. 

Sixth-grade mothers were selected in order to get 

their beliefs about having their own children take Home 

Eoonomio8 in junior high school next year. Parents may 

understand the philosophy and the importance of Home Eco- 

nomios, but still may disapprove of having their own chu- 

dren enroll in the classes. Reasons for their approval and 

disapproval of having their own children take or not take 

will, therefore, help the investigator discover where some 

of the present day problems of Home Economics actually lie, 

es well as to help evaluate what goals of Home Eoonomios 

seem to be of importance to lay people today. 

Wothers of boys were included in this study, since the 

underlying philosophy of home economics education is that 

it is general education needed for all members of the 
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family regardless of sex and ge if the home and families 

are to be strengthened. 

This study was oonduoted in one ooimnunity only; there- 

fore, findings of the study aay not be vclid elsewhere. 

The community selected inoluded urban and rural popula- 

tions, was close to the college, but no effort was made to 

determine whether or not it typifies the population of 

Corvallis or of Oregon in general. 

The degree of sincerity and seriousness of mothers' 

responses is difficult to determine. The interest mothers 

had is shown In the large portion of both long and short 

comients made where space was available in the question- 

naire. (Appendix B) Also sIgnificant is the fact that 

although signrtures were optional 68 per cent of the sample 

signed their names. (Appendix A) 

Method of Procedure 

Source and Means of Collecting 1)ata 

The sample group was limited to mothers of sixth-grade 

boys and girls in eight elament:ry public schools of Cor- 

veilla District No. 509CJ in Gorvallis, Oregon, where both 

urban and rural familles were represented. The naines and 

addresses of the 410 mothers of sixth-grade children of 

both boys and girls were obtained from the principals or 
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the eight schools through the off loe of the Superintendent 

of Schools of this distriot. 

The questionnaire (Appendix ) was used as the instru- 

ment in oolleotln date for this study because lt was less 

time-oousuxnln than the interview method; thereby, it made 

lt possible to administer to the desired number of samples 

simultaneously by mail. 

Construction of the uest1onnalre 

The que8tionnalre was devised to give answers to 

seven basic questions which were listed under Statement of 

Problem. The body of the questionnaire consisted of two 

parts. The first prt consisted of information and beliefs 

about Home Eoonoinlcs, suoh as pest and present situation of 

their children's enrollment in home economics classes, 

mothers' p&st enrollment in home eoonomlcs classes, mothers' 

current beliefs toward having their children take courses 

in home economics eductlon and current beliefs of mothers 

about the present philosophy of home economics education. 

The second part of the questionnaire consisted of general 

questions related to the status of the family, especially 

the parents, I.e., their age-rouping, eduostion, and par- 

enta' employment status. Most of the questions were struc- 

tured so as to require merely a check or a word to answer 
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them. Space was provided for additional information and 

comments. Request was also made for comments anywhere in 

the questionnaire. consideration was also given to arrange- 

ment of questions in psychological sequence from the stand- 

point of the respondents. 

Special attention was given in the construction and 

statement of goals in home economios education. The general 

framework for these goals caine from the Tentative Scope and 

Sequence of Homemaking Education in Oregon issued by the 

State Division of Vocational Education in 1959, not yet 

available to teachers outside of Oregon. 

Validation, Revision and Pretesting of the Çuestionna1re 

Before the questionnaires were mailed to the 410 moth- 

ers in the eight elementary public schools of Corvallis Dis- 

triot No. 5090J, lt was criticized by 20 home economists 

composed of faculty members, graduate students and tesohers 

in the field. Each of the 20 individuals was requested to 

go over the questions carefully and to make evaluative com- 

ments on the following points: 

1. Will the questions provide data to answer the 
questions in the study: 

2. Is the questionnaire worded so that the average 
mother would be willing and able to answer? 

3. &re there any unforeseen problems in the ques- 
tionrisire? 
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4. Is the phrasing of the questions c1ear' 

5. Is the sequence of questions good? 

6. Are all questions needed? 

7. Are any other questions needed. 

8. Is the length of the quest1onnire adequate? 

9. Other suggestions. 

Then the questionnaire was revised in light of the sugges- 

tions given by the 20 home economists. The next step In 

validating the questionnaire wns the pretesting on mothers 

of sixth-grade children from Madres, Tigard, end Albany 

elementary schools In the counties of Jefferson, Washington, 

end Linn, respectively, in Oregon. Fifteen names and 

addresse6 from each of the three sohools were obtained 

through educators in the reseot1ve school systems. Madras 

and Tigerd were selected as rural are8s, and Albany es an 

urban one. The returns were: Madras, 11; Tigerd, 11; and 

Albany, six. Since the mejor revision of the questionnaire 

came with the corrunents of the rotessiona1 people, the pre- 

test administered to these mothers outside of the Corvallis 

district did not call for any major revision. The returns 

showed fairly good understanding of the questionnaire. 
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Distribution and Return of the_Questionnaire 

Before the questionnaires were mailed directly to the 

410 mothers of' the Corvallis school district, separate 

letters explaining the questionnaire were taken home by the 

s1xth-rde children to their mothers. These letters were 

written and 00-signed by the lementary Supervisor of Cor- 

vallis School District ro. 509CJ, the principal and sixth- 

rde teoher of the respective schools. (Appendix A) The 

questionnaires were coded in order to secure school identi- 

fication only. 

0f the 410 questionnaires mailed, four were returneu 

to the sender for better eudresses. ppsrently 406 were 

delivered. 0f the 406 questionnaires delivered, 218 or 54 

per cent were filled out and returned to the first and only 

request made of them. There were sever1 oases where all 

items were not comnietely filled out but the responses which 

were completed were usable; therefore, all 218 were included 

in the study. 

Treatment of the Lata 

In order to facilitate the coding of the data used in 

this study for purposes of tabulation, the responses of the 

mothers were transferred to the eighty-column Hollerith 

punch cards on the IBM Ntmiberical Printing Card Punch j024. 



This machine 

its fastness 
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on a program 
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is the key punching machine 

in skipping and duplicating 

d by a punched program oard 

drum. Four cards were used 

E.leotronlc btatistloal Mach 
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characterized by 

code items which 

which is mounted 

for each question- 

me tuOi was used 

in tabulation. It prints not only the totals for the se- 

lected croups of ïterns, but also an identification of each 

group. Its self-balancing feature enables it to indicate 

on the tabulating sheet any discrepancy between the sum of 

the individual columns and the total count. By using these 

two machines for coding end tabulating the data, the inves- 

tigator believes that in view of the checks and reoheoks 

applied to each stage of the process of classifying the 

data, the final result may be regarded as accurately re- 

fleoting information found in the raw materials. 

The frequency count was used for this thesis because 

it was most appropriate for the type of data to be inter- 
preted. 

Description of the Community From hioh the kespondents 
of guestionnaire Came 

The Corvallis Chamber of Commerce (15) indicates that 

the population of' Corvallis, Oregon, is 21,000, and Benton 

County of which Corvallis is the county seat is 40,000. 



14 

Corvallis is located 85 miles south of Portland and 55 

miles east of the Pcif1c Ooen in one of the nation's most 

productive valleys, the iillamette Valley. 

Corvallis takes pride in an outstanding publio school 

systera and within the city limits ere the five elementíiry 

schools which are all included in the sample as urban 

schools. There is one junior hl&h school for grades seven 

through nine and a senior high school, all within the city 

limits. Oregon State Col1ee, which provides the city with 

Its largest payroll nd the trte's lcrest Institution of 

higher education, is located In the center of this city. 

The Income for people living in this district Is ob- 

tamed from severnl sources, but the major souroe is the 

college; therefore, the majority of the community people 

have employment related to the college. There is a large 

popu1Etion of college professors end other professional 

people, but siso Corvallis has the range and diversity of 

occupational groups typical of a oomnunity where lumbering 

and. farming are important Industries. Because of the col- 

lege students, its population Is somewhat fluid. Differ- 

enoes in races in the community ere few. Fore1n students 

add to an interntional understending among people. 

Agriculture is one of Bariton County's significant eco- 

nomic assets. Beef octtle, deirylng, seed crops, row crops, 

berries, nuts and fruits are but a part of the county's 
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diversified agriculture, common to the productive Willemette 

Valley. 

Corvallis is the nearest city to the Air koroe SAGE 

installation which became operative early in 1960, and is 

also adjacent to the Bomaro missile bese whioh has ternpora- 

rily been cancelled. hen and it both units are manned and 

operative, about 1,500 people will be employed, thus provid- 

ing additional. Income to the community. 

Corvallis--first named Marysville--was settled in 1845, 

the name was changed to Corvallis In l85, and the city 

chartered by the legislature in 1857. The name orva1lis 

is said to have been a latin compound intended to meen 

heart of the valley.' 

Definition of Terms 

For the purpose of this stuly, the following terms and 

meanings shall be used: 

Home Economics - home J.conomics is a term used to des- 

ignate the educational field which Includes such subject 

matter areas at the college and university level for stu- 

dents in the field to prepare for such professional services 

as homemaking teacher, dietitian, nutritionist, nursery 

school teacher or institutional manager. 

Homemaking ducatIon - Homemaking education describes 

the non-professional, home economics educational program 
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offered in the publio schools for elementary, secondary and 

adult students. Homemaking education places emphasis upon 

those skills, abilities, attitudes, knowledge and under- 

standings that will enable the individuals responsible for 

the major share of managing snd guiding the home to do a 

more effective iob. Throughout this study, homemaking edu- 

cation will be used occíisionelly as the secondary school 

subject because this is the term epplied at the present for 

many schools. To avoid confusion, the questionnaire was 

constructed with the term "homemaking education.'t 

For this study, home economics education shall be used 

synonymously with "homemaking education" which implies the 

program offered In the secondary schools. 

llomemakIn - Homemaking refers to the responsibilities 

undertaken by the person who has S his or her major role 
that of homemaker for the family. Homemaking teachers and 

educators often refer to "homemaking education" or "home 

economics educetion" taught at less than college or univer- 

sity level es "homemaking" for conveniencet sake. 

Education for Home and Family Living - Education for 

home and family living refers to the over-all program offer- 

ings In a sohool or community which makes a contribution to 

improved home end family life. Home economics education 

joins with other departments in the school as well as 
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agencies and groups in the community that are concerned 

with education for home nd family living. 

Family-centered Progrsm of Fion1ernaking Eduoation - 

Family-centered teaching emphasizes the use of actual, 

everyday problems and situations in fasti1y living as the 

basis for studying the subject matter in home economics edu- 

cation. It focuses attention upon the problems and welfre 

of the individual in relation to the entire family in all 

stages of development and recognizes the varied goals and 

patterns of family life. 

Summary of the Ghapter 

This study is a survey of some beliefs of mothers of 

sixth-grade children about home economics education in jun- 

br and senior high schools in light of what they believe 

Home oonomics to be. Of the 406 questionnaires mailed, 

218 or 54 per cent were returned and used. The responses 

were transferred to ThM cards and tabulated. 

The review of literature follows before the analyses of 

the data and findings of the study. 



REVIEW OF LITERATURE 

Philosophy of Home Economics 

Some I3esic Beliefs in Home Eoonomios 

Home Economics is very broad and covers e greet many 

fields including the natural sciences, biological sciences, 

social sciences, and the humanities, and it synthesizes the 

knowledge drawn from its own research and others to apply 

this knowledge to improve the lives of families and individ- 

usla. Bonde describes the purpose of Home Economics as, 

The aim of home economics is to 

provide the facts, knowledge, and under- 
standing which will help families make 
decisions concerning all aspects--social, 
physical, and aesthetic--of their homes 
and family living. To attain this aim 
home economics utilizes the basic prin- 
ciples of many fields of knowledge. (6, 
p.490) 

The report of the Committee on Philosophy and Objec- 

tives of Home Economics made by the Junericen Home Economics 

association gives the following aspects of family living as 

its concern: 

4 famIly relationships and child devel- 
o pmen t 

4. consumption and other economic aspects 
of personal end family living 
nutritional needs and the selection, 
preservation, preparation, and use of 
food 



* design, selection, construction, and 
care of clothing, and its psychological 
and social significance 

* textiles for clothing and for the home 
* housing for the family and equipment 

and furnishings for the household 
* art ag an integral part of everyday life 
maneemerit in the use of resources so 
that values and goals of the individual, 
the family, or of society may be attained 
(1, p.4-5) 

The influence of Home Economics may be world-wide. 

Directly or indirectly, it may affect more than 180 nìlilion 

people in the United States and countless others in other 

parts of the world. There is more to be done than could 

possibly be done. What Home Economics rrtay do is unlimited; 

therefore, home economists should be free from the fear 

that Home Economics will have no place In education in this 

ohanging world. 

An administrator In education says that home econo- 

mists stand between the producer and consumer, between edu- 

catlonal institutions and Industriel organizations, between 

the individuels and social groups. (19, p.506) He goes on 

to say about the role a home economist has as an inter- 

preter of findings as well as a creator. He quotes e 

statement made by the late Glenn Frank, 

The practical value of every social 
invention or material discovery depends 
upon its being adequately Interpreted to 
the masses. The future of scientific 
progress depends as much on the Inter- 
pretive mind as it does upon the creative 
mind. -- The Interpreter stands between 
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the layman, whose knowledge about things 
is indefinite -- and the scientist whose 
knowledge about one thing is authoritative. 
-- The solentist advances knowledge. -- 
The interpreter advances progress. History 
affords abundant evidence that civilization 
has advanced in direct ratio to the effi- 
ciency with which the thought of the think- 
ers has been translated into the language 
of the messes. (19, p.507) 

Home economists may help people continue to be the masters 

and not slaves of the machines used in daily living. They 

may contribute to the world's strength and character by 

guiding youth in such a way that they will establish and 

maintain family relationships that will be sound and mean- 

ingful. They may also contribute to the world through their 

position as women of good management, as de Luget says, 

Acquiring the various skills of home- 
making is the first step short of whioh no 
further progress can be accomplished, but 
the final goal, the main concern of any 
training, is to communicate the flair for 
'management' . This is the key stone of 
home economics education as adapted to the 
modern woman. itb modern techniques and 
the more scientific training that they re- 
quire, the mind begins to prevail over the 
hands. (16, p.626) 

In reviewing the literature, particular significance 

is noted es far back as the Industriel Revolution which 

brought about the enfranchisement of women, but especially 

the status of mothers, informing them on the proper intel- 

leotual, moral, and physical training of their children. 

Catherine k3eecher (1800-1878) who first gave rise to the 
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importance of Home oonomics and the role of the mother 

seid, 

The success of democratic Institu- 
tions as is conoeded by all depends upon 
the Intelligent and virtuous character 
of the mess of the people. It they are 
intellectuel and virtuous, democracy is 
a blessing; but If they are ignorant and 
wicked, it Is only a ourse..... It is 
equally conceded, that the formation of 
the moral end Intellectual character of 
the young is committed mainly to female 
hands. The mother forms the character 
of the future man.....the wife sways the 
heart whose energies may turn for good 
or for evil the destinies of the nation. 
Let the women of a country be made virtu- 
ous and intelligent, and the men will 
certainly be the same. The proper educa- 
tion of a man decides the welfare of an 
individual, but educate the woman, and the 
interests of a whole family are secured. 
If this be so, as none will deny, then to 
American women more than to any others on 
earth Is committed the exalted privilege 
of extending over the world those blessed 
Influences which are to renovate degraded 
men. (5, p.36-3?) 

This statement by i3eeoher is e "lofty" statement, but when 

evaluated in terms of an age when social progress was just 

gaining impetus, this statement must have had its effect. 

The greatest progress toward improvement of home living has 

been accomplished since then, end with these a000mplisbments 

eventually came the understanding that the need Is great 

for both boys and girls to share the problems involved in 

family living. According to Duvall, 
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Homemakers today are 1nereas1n1y 
concerned with the development of family 
members as their major purpose. Provid- 
in for the optimum development of per- 
sonality is far more complex than the time- 
honored baking of a light bisouit. Rearing 
children amid the complexities of modern 
city living is more diffioult than bringing 
up youngsters on the old-fashioned farm. 
Child-size responsibilities are more dirti- 
oult to find. The modern oommunity presses 
in with everything from radio and comic 
books to problems of intergroup tensions 
and general anxiety. At the same time, new 
resources--mental hygiene facilities, child 
development findings, dental and physical 
heilth standerds, cultural opportunities, 
and above all a freedom to choose- -challenge 
today's homemakers in new and awesome ways. 
.... The family is never static, but always 
changing, and no two children ere ever born 
into the 'same' family any more than two 
people can bathe a year or two apart in the 
same river. Husband end wife together serve 
as e team of homemakers in the establishment 
of their marriage. This is riot the kind of 
task that can be carried by the woman alone. 
Increasingly, men and women alike are recog- 
nizing that it takes two to build a home. 
(17, p.435) 

The importance of home Economics is recognized by many, 

but when it comes to the status of home Economics in the 

educational system, then some critics hnve the tendency to 

place it in opposition to academic subjects. They should 

take note of what Jemes b. Gonent, preeminent scientist, 

educator, and statesman, 'who is the investigator in the 

history-making study of the American High School, says in 

regard to an all-around education of all American youth. 

His view is th8t "There is no antithesis between one phase 



23 

of education and another; there ought to be no prestige 

values attached to one type of specialized training or 

another." (12, p.19) Although he does not emphasize Hoxne 

Eoonomlos for all students as strongly as home economists 

would like to see achieved, when he recognizes the need for 

giving opportunities for quality education for young girls 

es future mothers and for an education for both boys and 

girls in the Improvement of home and family living through 

general education In comprehensive sohools, his statements, 

such as the following, connote an understanding for Home 

ioonomios. 

.....before I started my study of 
the American high school my knowledge was 
very slight of such matters as the Smith- 
Hughes Act..... 

I do not see how anyone who has 
visited the kind of prectio3l courses I 

visited could recommend eliminating voca- 
tional and practical worl from the high 
s o ho o i. 

When I near adverae oriticism of 
vocational education, I cannot help eon- 

elude that the critic just has not taken 
the trouble to find out what he is talking 
about. (12, p.15) 

Basic to the philosophy already outlined Is that in 

which Eppriht ohallenres home economists in the profession, 

. I . to eiiiphsize Toynbee' s state- 
ment that 'Ttìe twentieth century will be 
chiefly remembered as an age in whioh 
human society dared to think of the wel- 
fare of the whole human race as a practi- 
cable objective.' 

I like to think that home economics 
will play a significant role in making 
this objective practicable, and that, in 



the years to oome, its 
be universally recogni 
worth. (20, p.693) 

Home eoonomlsts have always 

stimulated to meet the challenge 

living. 
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contribution will 
zed for its full 

been end always will be 

to Improve home and family 

Some Beslo Beliefs and Trends in Home boonomios in 
Secondary Schools 

Chengin philosophies of education in general, end of 

home economics education In partIoulr, have influenced 

present day concepts of the role of Home Economics in sec- 

ondary schools. 

Back in 1935, the barrenness of the literature dealing 

with Home Economics and general education, end the need for 

systematic study along this line stimulated Spafford to 

make her study of the contribution of Home Economics to 

general education. Lven at that time, t'the rapid Increase 

In scientific discovery and invention in mechanical fields 

and the wide expansion In the use of such discoveries and 

inventions' demanded solutions to problems similar to those 

being discussed today. (38) 

Spefford saw opportunities for Home boonomics to have 

a vital role in the advancement of general education, 

.....there is need for a special 
course or courses in home economics in 
which the major purpose is general edu- 
cation. The emphasis in such courses 
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would be the contribution of home eco- 
nomics to personal living, personal 
growth and development, social relation- 
ships in the individual's widely varied 
contacts, social-civic responsibility, 
educational and vocational orientation 
and understanding, end life as a partic- 
ipating family member..... This work 
may be offered to boys and girls together 
or separately. It may be of fered at the 
beginning or the end of the senior high 
school, in laboratory or non-laboratory 
courses..... (39, p.254) 

From this philosophy evolved the need to study basic 

sooio-eoonomlo changes which effect family life and to re- 

consider the type of home economics program to be offered 

et the secondary level, if Home Economics could really be e 

functioning one which would help boys end girls in gaining 

experiences that would aid them to contribute to better 

home end family living. This philosophy led to the belief 

that the home economics program include all aspects of 

family living. Home Economics in vocational education led 

the way from a subject-organized curriculum in Home Ico- 

nomios to that or a functional family-centered approach 

which emphasized general education aspects of this area of 

education. 

The implementation of this belief has strengthened 

homemaking education by stressing the need for boys as well 

Eis ír1s to be educated for home and family living. There 

is evidence of the increase in interest in home economics 

education for boys as shown in the Digest of Annual Report 
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of State Boerds of Vocational Education for 1954. The en- 

rollment figures showed that over a ten-year period the 

number of boys enrolled in high school homemaking classes 

has more than doubled. In 1954, there were 26,490 boys in 

day classes of homemakIng. (3, p.327) 

At.rny, who directed the five-year study of 20 I:innesota 

high schools on the effectiveness of the high school program 

in Home Economics, suggested that, 

keseerch is needed to discover what 
content is best edapted to boys' classes 
at different age levels; but it seems clear 
that appropriate Instruction can be offered 
in either the junior or the senior high 
school. .hether boys and girls should be 
taught in mixed or in segregated classes was 
not shown by this study. More segregated 
than mixed classes were taught during the 
period of the project, but effective instruc- 
tion can apparently be given in either type 
of class. (4, p.85 

For the content of boys' homemaking classes, many stud- 

les have been done In previous years. This writer believes 

that they add up to Gibson's statement that "there is not 

much to be gained from a few lessons on cooking meals and 

sewing on buttons; but there is vlue in courses which teach 

ebout the family as a social-economic unit under the joint 

control of man and woman, each member having a place and a 

responsibility ....... (18, p.41?) 

For girls, home economics education is frequently a re- 

quired course in tne seventh nd ei>htn or ninth grades. t 
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the senior high school level, it is usually offered to 

girls in the tenth grede, nd more .dvenced courses which 

sre elective are offered in the eleventh end twelfth 

grades. Yet, there is evidence that the home economics 

progreins throughout the United States do not reoh all 

senior high school girls. (9, 23, 31, 34) 

Lnv geve the following statistics in her study on 

"Some Feotors Affecting Enrollment in the Vocational Home 

Economics Program In the State of Maine." 

ahile enrollments in home economics 
heve inoreesed since its early beginnings 
the growth of home economics ha8 by no 
means been overwhelming. United States 
Office of Education figures show that 
approximetely five per cent of all the 
girls enrol1e in high schools in 1910 
were taking home economics. By 1920 home 
economics enrollments increased to one- 
fourth of all the girls attending high 
sohool. This fiaure remained fairly 
constant until 1950 when forty-five per 
oent of all the girls in high sohools were 
participating In home economics offering. 
Although these fiires show e growing nuin- 

ber served by home economios there is still 
concern that fter more then forty years, 
home economics is reaching less than one- 
half of all the ir1s in the high sohools 
In the United States. (31, p.8) 

Law's study certainly showed that Home Eoonomios was 

not reaching its potential enrollment among girls. Partie- 

ipents, 528 senior girls, in her study (31, p.92) indloated 

that the effectiveness of program offerings seemed to them 

the most important influence on enrollment in Home ioonom- 

ice. Dislikes and dissatisfactions with home economics 
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programs were thought by about one-fourth of the group, or 

179 students, to be a specific reason why Home oonomios 

was not effective. Some described 1-lome Economics as being 

'Tborin because it Is about cooking and sewing." 

t the present time, e national survey is being con- 

ducted by the Division of Home Economics duoetion, United 

States Office of Education, Department of Health, iducation 

and Welfare. (14, p.841) A sample of 4,800 secondary 

schools In all parts of the United States were sent ques- 

tionneires concerning the orgenization of their programs, 

their curricula, and the distribution of time according to 

areas of Home Economics. Although the study is not complete, 

in their preliminary findings, the researchers found that 

one-half or more of the time in the curriculum of respond- 

ents was spent in clothing construction, and food prepara- 

tion and serving. Specialists ere more concerned than ever 

with what can be done to attain a more balanced time dis- 

tribution for all areas of Home Economics and to offset the 

lag in adjusting programs to the problems of today's homes 

and students' needs. 

The stress on family-centered teaching in secondary 

schools often brings the misconception that the practical, 

traditional skills of Home Economics are being overlooked. 

The fact that little is being said about these skills here 

does not imply that their importance is being forgotten. 
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Importance of pmotieal skills is one of those beliefs 

which hEJs grown strong with the development of Home Econom- 

ios and is valid as ever, yet on the other hand it inter- 

feres with Home Economies trying to make a broad and rioh 

contribution to general education. It is Important for 

home economists to believe "that automation may remove the 

drudgery but that should leave time and energy for creative 

work. All women derive reel satisfaction from skills which 

enhance the beauty end increase the contentment of the 

homes." (24, p.631) 

The reDort made by Dr. Conent on "The American High 

School Today" (13) may be a potentially vital force in shap- 

ing the changes which may take plaoe in the American high 

school In the immediate future. This report together with 

the Influence of the time-honored, well-established academic 

fields may offer more challenge fer exceeding any previous 

one. Home economists may encounter greater difficulty in 

achieving status that they desire than what Dr. Conant fo- 

cuses. They may encounter difficulty In enrolling "better 

students" in homemaking classes because of the tightening 

of schedule, and. the greater prestige that parents and 

teachers place on traditional, academic subjects. 

hst other people believe today concerning Home Econom- 

lea, regardless of the source of validity of their beliefs, 

will have much to do with the piece It ocaupies in education 
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at any time. Ìeans of achieving a higher status by increas- 

ing the understanding of students and parents with regard to 

the goals of home economies education is of vital importance 

especially for the secondary schools. 

Related .'tudies 

Do Parents ¿ncourege Students to Take Home Economics 
Classes? 

One of the most recent studies, a cooperative research 

project conducted by the California State Department of Edu- 

cation, Is a report made In 1955 on a study of attitudes re- 

gerding homemaking education in 49 secondary schools In 

California. It was concerned with attitudes held by high 

school students who were taking homemaking, by high school 

students who had taken homemaking, by former high school 

students who had taken homemaking, and by teachers of home- 

making as well es teachers of subjects other than hoxnemak- 

ing, school administrators, and parents. (9) For the par- 

ent group In this study, 412 parents pertloipated in the 

group conferences and answered questionnaires at the begin- 

ning of the conferences. Mothers comprised 76 per cent of 

the group. 

Every group of participants in this study egreed that 

the students' own interest was the greatest Influence In 

their taking homemaking but that parents also exerted a 
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strong influence. Parents' influence was placed second In 

rank by every group. Twenty-five per cent of the homemaking 

students and 18 per cent of the former homemaking students 

mentioned the influence of their parents; however, 64 per 

cent of the parents thought they were influential. 'orty- 

five per cent of the homemaking teachers suggested parent 

influence. Among the homemaking students, 26 per cent of 

the girls and ten per cent of the boys mentioned that their 

decision to take homemaking was because of the influence of 

their parents. Thirty-one per cent of the homemaking stu- 

dents in the ninth grade and 18 per cent of those in the 

twelfth grade felt their parents influenced them. (9, p.19- 

21) These figures show thet perents thought that their in- 

fluenoe was greater than the students indicated that It 

really was. These differences can be assumed that the high 

percentage of "student's own interest being the greatest in- 

fluence" can be taken only for its face value because actu- 

ally p rents' influence could be involved although the stu- 

dents were not aware of it. 

This study showed that the meaningful oontribution was 

made by the mother who arranged things so that the children 

had various experiences of homemaking in the home and who 

willingly helped the children to think of homemaking as an 

important phse of life which cannot be prepared for through 

home experiences alone. The study also showed that mothers 
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did not force or urge their children in the choice of 

olasses In homemaking. Viben handled in this fashion, it 

was highly probable that the children would be unaware of 

the Influenoe rotually exerted and might, when zsked, even 

deny that the mother had an Influence. 

Garrett conducted a study to determine the factors 

which influenced the eleotion or non-election of home eco- 
noinlos courses by girls in the senior high schools of Wash- 

ington, D. C. (23, p.92-96) answers were sought both from 

girls taking and those not taking home eoonoaios courses. 

Parents were the influential factor in 25 per cent of the 

oases where girls enrolled In houe economics olsses; the 

adiuinlstrtion accounted for another 25 por cent of the 

eleotees; 20 per cent of the girls wore influenced by 

friends; and the remaining 30 per cent who elected home 

econoriica courses did so because of personal Interest. 

Garrett concluded from her study that parents were very in- 

fluential In the election or non-election of home economics 

courses by their children; therefore, it is vital that par- 

enta h&ve e thorough understanding of the program. 

One of the earliest studies whioh delt partially on 

this matter of parental influence was made by u1l1Ing. 

(34, p.2) Ehe found that parents and some dninistrators 

advised the better students against taking Home Eoonomios 
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because they believed iuch oourso rere provided for those 

of interior nte11ect. 

' stud.y 1ready referred to was undertiken by Lw in 

1956 for the puroe of finding f.otors atfectin: the de- 

orease In the second, third, end fourth years of the voca- 

tional borne eoonomio program In secondary schools of the 

tte of M1ne, and for ourrioulum revision In seoonthry 

8011001 HOrO Eoonomic3 which was being iuit1ated that year 

in the tte. (31) One of the roason for not electing 
Hone Eoonorulos suggested by the respondents who were 

seniors In seoundary schools w'.s thtt they could 1ern as 

much at home or that they already hd a suffiolent knowl- 
edpe of homeraking. Out of the 528 returns , 163 respond- 

ents indioted this opinion. About halt of this croup, or 

about 80 respondents stc'ted that they believed they could 

learn as much at hone. Sorio thought that the fect that 
they hcd been brought up In c. home where housework was con- 

sidered "drudgery" caused en unfavorable attitude toward 

Home oonomIc, and o few sold that parents had discouraged 

thex from electing Home Economics. (31, p.76) 

In another study conducted by VrIght and Qorbin (41, 

p.263-265), an attempt was made to determine the factors 

which Influenced students to enroll in the ho'e economics 

departments of ehrakc colleges and universities, and to 

analyze those factors as a basis for an effective 
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recruitment progrem. Q,uestlonnaires were d1tributed to 209 

students with 91 per oent returns from freshmen and trensfer 

students at the seven Nebrìska coi1ees 'ind universities 

offering home economics courEes. The questionntd.re Included 

en crea of information about the person who Influenced the 

students to choose Home hoonomics. The findings were as 

follows: Mothers rnked first In Influencin students to 

enroll in Home Sconomlos in oollee; homemaking teachers 

ranked second. Nearly 74 per cent of the students were in- 

fluenoed by their mothers in enrolling In Home conomIcs in 

college. others were particularly interested in the work 

as preparetlon for marriage; fathers viere interested in the 

economic security it afforded. 

Hollingaheed (2?, p.168-171) made e study on the impcot 

of social classes on adolescents in s middle west corn belt 

community. He described the reletlonships existing between 

the behavior petterns of 735 edolescent boys and girls end 

the positions occupied by their families in the community's 

cl*ss structure. There, the girls in the home economics 

classes were "looked down" upon by the girls from the more 

prominent familles. an illustration was given of several 

girls of the less prominent families who did not enroll in 

Home Economics or commercial courses which their mothers 

thought would be useful end advised their daughters to take. 

Instead, they enrolled in the college preparatory courses. 



One mother was permissive enough to let her daughter follow 

her desire, whereas another mother went directly to school 

to chanpe her daughter's schedule herself. Both ceses re- 

flected the Influence of mothers. This study indicated 

rather strong biases at work In education. 

Studies reviewed indicated that parents can influence 

their children toward taking or not taking home eoonomics 

classes. 

some beliefs of Parents Toward Home iconomics 

Some beliefs In regard to the questionnaire Items that 

were obtained through the various studies reviewed ere as 

follows: 

The California study (26, p.166), which Included the 

opinions of a variety of people, Indicated that nearly one- 

helf of the parents thought that homemaking should be taught 

to boys and girls in mixed classes. WIth the exception of 

the former homemaking girls, about one-fourth of the other 

groups of respondents suggested this. Mixed classes were 

desired by nearly helf of the boys In the homemaking end 

non-homemaking student groups, but by less then one-fourth 

of the girls in these groups. The request for mixed olcsses 

wes made more frequently by administrators end parents In 

schools that had six or more homemaking teachers than those 

schools that had only one homemaking teacher. 



current issue is whether parents believed that other 

courses are needed more by their daughters than is Home Eco- 

nomics. In line with this, Gerrett's study (23, p.95) re- 

veals that answers from the girls in senior high schools of 

Washington, D. L., showed that 63 per cent or the parents 

thought other subjects were needed more by their daughters 

than was Home Economics. 

Amy's study showed that "non-homemaking students and 

parents thought that homemaking courses would be more inter- 

esting to students if so much of what students learned at 

home were not repeated In homemaking courses." (4, p.106) 

Other findings from this study showed that parents hove been 

lacking in understanding of the goals and objectives of 

homemaking and the areas that are included in hometnaking 

e.uoetion. Also that parents were of the opinion that many 

courses in the homemaking program lacked sufficient preoti- 

oslity. 

Flesher et al (22, p.138) made a survey for the Oregon 

State board of Education in 1958. One finding was that the 

131 key homemakers who answered questionnaires showed that 

approximately 80 per cent of the group were of the opinion 

that homemaking was 'Tvery important" and that education pro- 

vide youth with such learning opportunities. Seventy-one 

per cent of the Oregon married homemakers who were employed 

outside the home stated a belief that education should help 



boys and men assume their homemaking responsibilities as 

husbands, fathers, or sons. Only 12 per cent believed that 

public education should not. For those who did not believe 

education should help boys end men assume their homemaking 

responsibilities, their comments indicated that "this can be 

learned at home! and that the "schools are trying to take 

over the responsibilities of parents." 

Previous studies all seem to imply that parents' influ- 

ence is great. 

Mothers' Influence on Interests and Attitudes of 
Children During Later Childhood end Early Adolescence 

as This Influence is Related to Home Economics 

So far, emphasis hes been placed on the beliefs toward 

Home Economics. This is desirable but there is also need to 

understand some interests end attitudes of children during 

later childhood and early adolescence toward the areas in 

home and family living, and see how mothers ere Influential 

in directing and guiding children's thinking in developing 

broad interests toward these arecs. To review findings on 

the effects mothers have in directing and influencing their 

children In acquiring certain Interests toward home econom- 

ics areas during childhood has meaning for this thesis be- 

cause the positive or negative beliefs and attitudes mothers 

have toward Home Economics may reflect somewhat on how chil- 

dren approach 1-lome Economics in school. It is essential to 
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relate the understanding of mothers' beliefs to children's 

basic needs, interests, and wants in the family environment 

at certain developmental stages so that they may be ful- 

filled through Home Economics in school with good parent- 

teacher relationship. 

Jersild says, 

hen a child fails, tor lack of 
stimulus or opportunity to acquire certain 
interests, he may be penalized throughout 
life. The interests a person cultivates 
and enjoys as an adult are likely to be in- 
fluenced by what he learned as a child. 
It seems that one will probably never learn 
certain skills if he does not learn them as 
a youngster. (29, p.65) 

Failure to acquire an interest In childhood may, in 

other words, leave lasting gaps. Interests pertaining to 

Home Economics like appearance is visible es early as in the 

fifth grade. (28, p.476) This writer believes that mothers 

should not lose the opportunity to guide their children when 

interests are high, end in this way achieve a positive atti- 

tude toward Home oonomícs as part of their schooling. 

Parental influence is great during childhood. (8, p.67-79, 

103-110) 

Major Area of Interest in Childhood and Adolescence 
Relative to Home Economics 

In Illustreting the interests of children relative to 

Home Economics, one eree has been selected. The most 
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significant interest of boys and girls in which most studies 

heve been made is that of interest toward personal appear- 

ance. Hurlock gives the following descriptions pertaining 

to studies made on the interests of boys end girls towards 

their personal appearance: 

Ï3y the fifth and sixth grades, girls 
show e greater concern about their looks, 
their clothing, and their grooming than 
they did when they were younger and than 
do boys of the same grades. (Jersild 1952) 
For the fifth grade girls, tidiness has a 
fairly high value. (Tuddenham 1951) Even 
though girls of this age are becoming inter- 
ested in their appearance, boys of twelve 
years of age prefer an unknpt appearance 
to tidiness. (Tryon 1939) To be popular, 
older girls discover that they must make a 
good appearenee, while for boys of the same 
age, emphasis on appearance is likely to 
label them s 'sissies'. (Bonney 1947, 
i.ustin and Thompson 1948, (annon 1952) 
Interest in appearance is closely related 
to age of sexual maturing. And because 
girls mature earlier than boys, interest in 
appearance develops sooner in girls than in 
boys (Hurlock 1929, Stone end Barker 1939, 
Sollenberger 1940, Feege 1945, SIlverman 
1945, Ryan 1952-1953) Throughout the years, 
adolescent is concerned about his physique, 
but his concern spreads to his clothes. If 
he is poorly dressed, out of style, or in- 
appropriately dressed, he feels uncomfortable 
and inadequate. (Hurlook 1929, Silverman 
1945, Gobliner 1950, Ryan 1952-1953) From 
the above evidences, it is significant that 
girls put more emphasis on personal attrac- 
tiveness and popularIty, while boys emphasize 
skills, personal aohIevement, and Independence. 
(Jersild and .asch 1949, (obb 1954) It Is also 
interesting to note that girls generally ideal- 
ize people who have made a success In social 
life and who are attractive in appearance. 
(Hill 1930, Inker 1949) -- (28, p.476) 
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This indicates that troni childhood parents have great 

influence on their children's good grooming. The reediness 

of the individual is signifloant also, so that a child will 

develop the ability to be well groomed with the proper guld- 

in and directing, especially with attention from the mother 

or teacher. 

In the area of personal grooming, Home Economics In 

school can take the role of helping the individuals meet 

their personal needs and interests. Attention in this re- 

speot Is vital, especially with the increase in paid employ- 

ment of mothers outside the homes. 

!others' Influence on Interests and Attitudes of Children 
Toward Home and School 

Hurlook (28, p.473) says that social pressures from 

the child's parents are strong forces In determining pet- 

terns of his behavior. What parents think of home and 

school and Its importance will largely determine the degree 

of interest the child hes. Evidence is shown by a study 

made by Stendler (28, p.473) in 1951 in relation to parents' 

attitude toward school. This influence varies according to 

the social class to which the family belongs. Pnrents from 

the upper-middle class ere great believers in education for 

their children. Those from the lower-middle and upper-lower 

classes regard education as necessary for vocational success 
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but ere not greet believers in education per se; those from 

the lowest classes often reject school end what it stends 

fo r. 

The child's interest toward home and school is also 

greatly influenced by his attitude toward "work" itself. 

By the time children reach the age of ten years, some chu- 

dren have developed a dislike for anything that might be 

considered work, whether it be reading matter of a difficult 

type, school subjects, hobbies, or even sports, which re- 

quire much preotice. (26, p.441) This anti-work attitude, 

which is probably related to the general attitude toward 

growing up, shows itself indiscriminately in all activities 

connected with the home or the school. At this stage, par- 

ents' attitudes will be a great influence. 

Parents' standards end expectations are very important. 

Parents' ideas as to how tidy a child should be, how much 

freedom he should be allowed for making mistakes in the 

early stages of learning, for sterting and. abandoning cer- 

tain home projects, seemingly wasting things, may determine 

whether the child gets interested or 1ves up in anger or 

despair. Here again the focus muet be applied to the mother 

who spends more time with the children during these stages 

rather than the father. Mothers' beliefs in regard to 

housekeeping chores can greatly Influence the beliefs of 

their children. If a mother has the belief and attitude 
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that housekeeping cannot possibly be a satisfying experl- 

ence, that lt Is just one of those things one just hs to 

do, then this is what the children will be influenced into 

believing. Home economists believe housekeeping chores can 

be made a satisfying experience; therefore, they believe 

schools have the responsibility to provide educational expe- 

riences based on facts, knowledge, and understanding which 

will help boys and girls develop Interest and attitudes to- 

werd being contributing family members. 

The findings of the studies previously referred to show 

that mothers' influence is great In guiding children's in- 

terests and attitudes during later childhood and early ado- 

lescence. Home economists have the responsibility of pro- 

viding present and future homemakers and mothers with the 

proper concept and attitude toward Home Economics. 

ffect of the Employment Status of the Mothers 
Upon the Children's Need for 

Home Economics in School 

The effect or mothers' working outside their homes has 

some background value for this thesis because this peculiar 

aspect of today's social structure is so tied in with other 

changes in living which may influence beliefs toward Home 

Economics. There are many aspects to this situation, but 

the one to be discussed here has to do with the importance 

of having children take Home Economics in school when the 
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mother works. The greatest professional concern for home 

economists lies in the possible effects mothers' working 

status may have upon ohlidren's personality development In 

early childhood and parent-adolescent adjustments that may 

come later In their lives. 

The effect on the children of working mothers depends 

upon a variety of circumstances. These Include mothers' 

personality structures and their personal values, their 

capsoity to perceive the relationship between their families 

and their outside wcrk, their oapaclty to handle these rela- 

tionships, and their physical and emotional resources. It 

is, therefore, vitally Important for home economics educa- 

tion, as with other related areas, to consider all these 

faotors in providing students with knowledge, understanding, 

and experiences which will equip them to do both homemaking 

and professiorìl work efficiently end with personal satis- 

faction, s weil as to understand the situation in their 

present homes. It is apparent that the high employment 

level of the past decade should persist and large numbers 

of mothers should continue to enter the employment force. 

Home economists must ecoept this phenomenon. The children 

of these mothers in schools et the present date also give 

home economists cause to think and evaluate their teaching 

so that the needs of these children will be met. 
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In keeping with this line of thought are the f indins 

of Essig and Morgan (21, p.219-233) in their study of the 

adjustment to family life by adolescent daughters of ein- 

ployed women. Their findings reported that 1rls whose 

mothers were employed outside the homes were, on the aver- 

ege, more poorly adjusted to femily life than were those 

whose mothers did not work. Amone these girls, who were in 

ninth and tenth grade homemaking classes in high school, 

there was a greeter feeling of lack of love, understanding, 

and interest between perents and their daughters. They 

showed a greeter lack of 000per8tion with their parents and 

hed less appreciation for them. Their responses also indi- 

cated that there was little time or inolination for family 

discussion of problems in homes in which both parents were 

employed. Consequently, family communication frequently 

broke down in such homes. A great number of these girls 

thought that their parents were not interested in their 

affairs and problems, and that their parents would not lis-- 

ten to what they had to say. 

A study by Rouman (37, p.50-55) on school adjustment 

problems reveals an interesting fact. Vhen mothers were 

employed outside of homes, the older girls resented the 

domestic responsibilities placed upon them. This study con- 

cludes that as long as the children were made to feel secure 

and happy the mothers' full-time employment away from home 
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did not become a serious problem, but 1f employment was 

sought, parents must be sensitive to the needs of the chu- 

d re n. 

There is evidence that some mothers who work outside 

the homes tE3iled to Rdequately supervise their households, 

and delinquency problems developed as a result of their neg- 

lect. The longitudinal study conducted by the Gluecks (25, 

p.112-116) on juvenile delinquency features interesting 

findings concerning the Importance of the kind of supervi- 

sion a mother arranged for her children in her absence when 

she worked. Whether the mother worked or not) the quality 

of the supervision her child received was importent. The 

500 delinquent boys in the study came from underprivileged 

homes so that a majority of the mothers did riot, In fact, 

arrange adequate supervision for their children In their 

absence. Afl interesting comparison to the Gluecks' findings 

was provided by another study of delinquency done in Cali- 

fornia by Banduru and Welters and commented by }1la000by (3, 

p.154) in which middle-class boys constituted the sample nd 

the results showed that there were more working mothers 

among the non-delinquent boys. The writer believes that 

this indicates that when middle-class mothers work they 

usually are in a position to errange reliable care for 

their children. 
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Thoughtful reading of the results of these two studies 

cast a doubt on the fact that mothers' absence from home 

create edjustment problems for the children. It strengthens 

the belief that mothers' outside employment is not the sin- 

gle factor to adjustment problems. The cause may be found 

in the conditions of mothers' employment or family charac- 

teristics leading mothers to undertake outside employment 

or many other variables. 

Studies concerning the effect of mothers' outside em- 

ployment on parent-adolescent relationships provided no 

clear cut conclusions. There is still no strong, dependable 

researoh evidence, one way or the other. There Is need for 

further research about the effects, immediate and delayed, 

of mothers' outside employment on the welfare of children. 

Home economists are concerned with these effects as they re- 

late to their teaching for better homemakers of the future, 

s well as to help solve present day problems. It seems 

wise to acquaint all students with the problems and under- 

standings so that "they can contribute to the goals selected 

by their present families, end, in the future, help them to 

make intelligent and thoughtful decisions about their own 

family patterns when their turn comes to assume the respon- 

sibilities of homemakers end mothers." (40, p.331) 
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Laymen's Influence on Home Economics Education 

The California Study (9) gives the following es one of 

its conclusions in regard to the possible means by which the 

homemaking program may be strengthened in California, that 

"greeter and more effective use of publicity, exhibits, and 

counseling be used as a means of increasing the understand- 

ing of students, parents, and teachers with regard to the 

goals of homemaking education." adults' lack of understand- 

Ing of the objectives of homemaking programs was a limiting 

factor in the advancement of homemaking. 

In contrast, Law (31, p.85) in her study gives findings 

from students. She emphasizes that time and sequence re- 

quirements are not the most important reason for the non- 

election of Home Economics, but that the effectiveness of 

program offerings seemed to the students the most Important 

influence on enrollment. Leek of status proved to be the 

second most importent reason for failure to elect Home Eco- 

nomios. Students were more likely to fail to enroll In Home 

Economics because of lrck of understanding of what Home Eco- 

nomics is and what Is offered than from definite prejudices 

against it as a course. The need is apparent for better 

public relations for promoting the status end the under- 

standing of the home economics program. 



Previous review of literature from various aspects has 

Rlre3dy stressed the concern for better understanding of 

parents' beliefs end better parent-teecher cooperation be- 

cause parents have much to say about schools and what is 

good for their children. As Lindgren says about parents and 

educational policy, 

The power that parents exercise varies 
idely from community to community. In 

some communities they virtually elect and 
staff the sohol board; in others, they have 
little effect because they are unorganized. 
But even in the letter communities the un- 
organized parents possess greet potential 
power. If they disapprove of school poli- 
cies, they can quickly mobilize against the 
existing administrE tion and bring about 
drastic changes. On the other hand, educa- 
tors have been able at times to interest 
lethargic end apathetic parents in educa- 
tionel reforms that have captured their 
imagination, whereupon they have organized 
themselves into groups which have brought 
about great gains for the schools of the 
community. (32, p.376) 

School and community groups, for whom the homemaking 

programs will be interpreted, iust be fully analyzed in 

order that homemaking teachers may put public relations 

media to most effective use, as recommended by the Califor- 

nia Study. (9, p.110) Home economics teachers need to con- 

duct studies continuously in planning, activating, and eval- 

uating their programs to fit community, family and individ- 

uel needs. Also paramount is the need for a teohnioal 

direction in research toward imprvement of understanding of 
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both "internal and external publics." Recommendations made 

by the public relations committee of the American Home Eco- 

nomics Association to the executive committee in its January 

1958 meeting explains that, 

.....'lnternal publics' includes all 
home economists, both members and non- 
members of the Association; educational 
administrators; end employers of home econ- 
omis t s. 

'External publics' refers to students 
at all levels, including those in adult edu- 

cation; counselors and advisers; parents; 
lay and service groups, both men's and 
women's; and the general public at large. 
(2, p.48) 

As one means of furthering promtion and advancement 

of Home Economics, the writer believes lt would appear ad- 

visable to adapt the motivational research method which hcs 

come into popular usage in behavioral sciences for consumer 

behavior in marketing especially. Statistical evidence of 

this application in Oregon is the two-year motivational re- 

search study made by Idling (11) at Oregon college of Educe- 

tJon in Monmouth, where focus of the study was narrowed to 

the attitudes of high school students toward college. 

dling's idea is that where students are indifferent or 

opposed to e subject, some kind of deliberate audio-visual 

appeal to whetever these students' goals or interests were-- 

however trivial--might serve to motivate them. Incidental- 

ly, significant results of this study were that it is the 

family pattern far more than the school that determines the 



child's attitude toward 1earnin--and co11ee. Applying 

this method systematically to Home oonomios, the first job 

will be to identify the market" to be "sold' , i.e. , the 

students who are not making any effort to take Home ioonom- 

los, end determine who should be "sold" on what Home Jconom- 

ios is and what it ofters; or to Identify the lay and serv- 

ice groups that need to be lsoldu on the proper philosophy 

of Home 1oonom1os. This rriotivo.tlon research represents an 

attempt to apply systematically the accumulated knowledge 

of human behavior and the analytical concepts and research 

methods of such behavioral sciences as psychology, sociol- 

ogy, and social anthropology to the buying behavior of indi- 

viduals and groups. (36, p. vi) 

An interesting finding in the California Study pertain- 

Ing to in-school public relations is that the attitudes of 

counselors was considered a limitation of the homemaking 

program. Thirty-five per cent of the homemaking teachers 

gave third rank to the suggestion that the attitudes of 

counselors might be considered a limiting factor. Fourteen 

per cent of the school administrators and six per cent of 

the non-homemaking teachers mentioned this limitation. (9, 

p.93) Their recommendations are that homemaking teachers 

and counselors cooperate in a concerted clarification of the 

goals of homemaking so that students will be informed about 

them, and that homemaking teachers and counselors provide 
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accurate and up-to-date information on careers reÏted to 

homemaking. (, p.108) 

Another viewpoint which should be mentioned here in 

light of publie relationg for Home ioonomios is to acknowl-. 

edge the misconceptions that the 'externai publienl holds. 

Luw (si, p.65 in surnm8rlzing her data on dislikes and dis- 

S8tiSfEiCtlOflS with the home economics program says that the 

students who expressed dislike for the program end, there- 

fore, who did not enroll gave as their reasons that they 

"didn't like cooking end sewing" and "thought Home Eoonomios 

was boring because lt is about cooking and sewing." Law 

goes on to state that these remarks seemed to reflect the 

thinking of students who had not been enrolled in Home ico- 

nomlos since there was no cooking and sewing the first year 

of the program in this particular school in Ohio. This ex- 

pression of feeling In regard to the undesirability of em- 

phasizing cooking and sewing to the exclusion of other units 

is probably worth consideration in thinking ahead to ways of 

making Home Economics more effective. In regard to the mis- 

conception that Home Economies is only sewing end cooking, 

another fact that advances this thinking 18 the contributory 

yet unintentional writing such as the following: 

How can today's youngsters learn 
science? There are many ways by which 
teachers challenge students to think 
critically. Basically, students learn 
through a problem-solving approach. 
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By this approaoh, students have the 
opportunity to organize their own re- 
sources, present their own findings, 
and evaluate their own performanoe. 
They no longer depend on a 'cookbook' 
approach to direct their activities..... 
It requires that they think critically 
and organize their methods and, above 
all, it sets no bounderles on their de- 
v-elopment. (30, p.16) 
(Underlining by the writer) 

fragmentary, negative usage of home economics areas 

such as the above can do much damage in interpreting Home 

Economics. Relative to this illustration is the student's 

free responses in the California Study. A non-homemaking 

student commented, 

The homemaking programs on the 
whole are too simple and usually deal 
with juvenile things. The average girl 
usually knows through common sense or 
through her parents what most of the 
cooking, sewing, end like classes teach. 
Sewing teachers with more skill should 
teach the classes..... Any person that 
can read and follow directions can make 
cookies. (9, p.83) 

A homemaking student commented, "They should teach the 

students to prepare whole meals..... Any dumbbell can fol- 

low a recipe, but it's much more difficult to plan and pre- 

pare the whole meal." (9, p.85) 

These are but a few illustrations of the misconceptions 

that come from traditional thinking and fragmentary con- 

cepts. These are great influences In limiting the advance- 

ment of Home oonomios in the secondary schools. One must 
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not forget the unconscious influence of mothers and other 

edults exerted on these students. Healthy and constructive 

publio relations is trnust for Home E.00nomios. 

Swninary 

Such studies as those whioh have been reviewed show 

evidence that parents can be influential in directing and 

guiding children's thinking in regard to home economics edu- 

cation and that they can be influential in the selection of 

Home Joonom1os as a sohool subject. Therefore, it is vital 

that they have an understanding of the present philosophy 

of Home Economics and its contents. Parents have a great 

part in determining educational policies in their ooznmuni- 

ties today. 
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CHAPTER III 

ANALYSIS AND INTERPRETATION OF THE DATA 

This chapter de8ls with the date and interpretation 

relative to the responses given to the questionnaire by 

218 mothers of sixth-grade children in eight Corvallis 

public elementary schools in regrd to some beliefs about 

Home Economics. 

Background of Sample 

Table 1 shows the number of questionneires sent, re- 

turned and used in the study. 

0f the 406 questIonnaires mailed, 218 or 54 per cent 

were returned without a follow-uD letter and within four 

weeks' time. All 218 returns were used in this study, re- 

gardless of the fact that some items were not answered by 

the respondents. These unanswered items might have made a 

difference in the results. 

Harding Elementary School, which is in the violnity 

of the college grounds, showed the highest returns of 63 

per cent. Inavale Elnentary School whioh is a small rural 

sohool had a total of 14 sIxth-grade children and had the 

fewest responses, 36 per cent or five returns. 



Table i 

cuest1onnaires Sent, Returned and Used in Study of Some Beliefs of 218 Mothers 
of Sixth-grade Children in Eight Corvallis Publie Elementary Schools in Regard 

to Home Economies Education 

Que stionna ire s 
Schools 

Total Sent Returned and Used Not Returned 
Number Per cent Number Per cent Number Per cent 

Franklin 68 1? 35 51 33 49 

Garfield 39 lO 21 54 18 46 

Harding 82 20 52 63 30 3? 

Inavale 14 3 5 36 9 64 

Lincoln 44 11 i 3g 2? 61 

Mountain View 25 6 11 44 14 56 

Roosevelt 84 21 48 5? 36 43 

Washington 50 12 29 58 21 42 

Total 406 100 218 54 188 46 
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Age-groupings of Mothers in This Study 

A tabulation of the age group distribution of the 218 

mothers concerned in this study is shown in Table 2. 

The exact ages of the mothers were not considered im- 

portant. The mothers were asked to check only an age- 

grouping bs8ed on ten-ysor intervals ranging from 25 to 54, 

or to check the items of "Below 25" and "Older than 55t?, 

although results showed none in these two roupins of be- 

low 25 ¿nd above 55 yeors of ege. The ages of these moth- 

ers fall within the ranges one might expect for perents of 

elementary school children. The íìajor1ty or 63 per cent of 

the mothers constituted the group between 35-44, followed 

by the younger oup of mothers between 25-54 with e figure 

of 21 per oent. The oldest group of mothers were between 

45-54 and made up 16 per oent of the total group. These 

figures showed that 84 per cent of the mothers were below 

45 years of age and relatively young. All the date of this 

study hove been enelyzed in relEtionship to the age- 

groupings of these mothers. 

The tethers' ege-groupings were requested and checked 

in the questionnaire also. The returns showed that they 

per1le11ed the mothers or were usually just one grouping 

above, and rarely were below tht of the mothers. The 

fathers' age-groupings were omitted from the tabulation 



57 

Table 2 

Age-groupings of 218 Mothers 

Sothers 
Age-groupings 

Number Per cent 

Below 25 -_ -- 
25-34 46 21 

35-44 138 63 

45-54 34 16 

Older -- -- 
Total 218 100 



since the results showed little difference and since they 

do not oonoern this particular study. 

Education of the Parents in the Study 

The education olassif1eittòn of parents was based on 

the 1950 United Stttes Census of Population, U. S. Depart- 

ment of Commerce, Bureau or the Census. Table 3 shows that 

the sample in this study tended to be better educated than 

the average of adults in the nation. This tendency may be 

due to the locality of this study. 

Thirty per cent of the mothers completed high school; 

32 per cent either completed or went to business college, 

nursing school, junior oollege and such; 17 per oent corn- 

plated college; and 12 per cent of the mothers had eduoa- 

tion beyond a college degree. Only seven per cent of 218 

mothers had less than high school eduoatlon, 30 per cent 

had high school education, and 61 per cent had education 

beyond high school. Vhen compared with the national f 1g- 

ures, the great difference is In the higher education 

achieved by these mothers, but one must keep in mind that 

the national census is a decade bok, end that although 

another census has been taken, the figures from lt are not 

available at this time. 

One-third of the fathers had high school education or 

less and nearly two-thirds or 62 per cent had more than 



Table 3 

Education of Parents of Sixth-grade Children 

National Census 
Total Father Mother Totalj1950) 

1duoat1on Per Per Per 
No. cent No. cent No. cent Per cent 

Less than eighth grade 2 .3 2 1 -- -- ( 

(36 
Completed eighth grade 9 2 6 3 3 1 ( 

Part of high school 26 6 13 6 13 6 ( 

(3? 
Completed high school 116 27 50 23 66 30 ( 

Business college, etc. 
i - 3 years 110 25 40 18 70 32 7 

Completed college, 
University ( 

4 years 68 16 32 14 36 1? 
( 

6 

Grsduate school 90 20 65 30 25 12 
(Functionally 

No response 11 3 6 3 5 2 illiterate) 11 

(Not reported) 
No father4 4 .7 4 2 -- -- 3 

Total 436 100 218 100 218 100 100 

Yearsofsohoo1 completed by persons 25 years f age and over (1950) 
Source: Bureau of the Census 
The Survey of the present study included parents 25 years of age nnd over 

440f 218 mothers in study, four were widows 



high school education. Thirty per cent had grrduate work 

of a year or more. 

Table 4 shows the education of mothers by age-grouping. 

The youngest age group of mothers was outstanding with 93 

per oent of them having education of junior college or be- 

low, whereas the intermediate croup showed 69 per cent with 

education above high school level. The oldest age group 

showed a diversified spread. The intermediate age group 

represented a much larger group than either of the other 

two. 

Employment Status of the Jilothera 

The employment status of the 218 mothers was deter- 

mined os shown in Table 5. 

As might be expected of mothers with school-age 0h11- 

dren, 67 per cent were full-time homemakers. Mothers with 

employment outside, either full-time or part-time, con- 

stituted 33 per cent of the total group with an age rnge 

of 25 to 54. The national census (35, p.112) showed that 

in 1956 more than a third of all women 14 years of age and 

over (approximately 35 per cent) were in employment. The 

total sample for this study was compared to the nation's 

figure in terms of percentage, but regardless of age range. 

Oregon's census (22, p.58) showed that In 1950 the fol- 

lowing numbers and percentages of women of different age 



Table 4 

Education of 218 Mothers by Age-grouping 

Age -group ing 

Educational Level Total 25 - 34 35 - 44 45 - 54 
Per Per Per Per 

No. cent No. cent No. cent No. cent 

Completed eighth gr8de 3 1.4 1 2.2 1 .7 1 2.9 

Part of high school 13 6.0 7 15.2 5 3.6 1 2.9 

Completed high school 66 30.2 23 50.0 34 24.6 9 26.5 

Business college, etc. 
i - 3 yesra 70 32.1 12 26.0 49 35.5 9 26.5 

Completed college, 
University 

4 years 36 16.5 1 2.2 30 21.7 5 14.7 

Grdute school 25 11.5 1 2.2 16 11.6 8 23.6 

No response 5 2.3 1 2.2 3 2.3 1 2.9 

Total 218 100 46 100 l33 100 34 100 



Ttble 5 

Employment Status of 218 Mothers by Age-grouping 

age-grouping 

Employment Status Total 25 - 34 35 - 44 45 - 54 
Per Per Per Per 

No. cent No. cent No. cent No. cent 

Full-time employment 
(35 hours or more 
per week) 37 17.0 8 17.4 20 14.5 9 26.5 

Part-time employment 
(Less then 35 hours 
per week) 35 16.0 6 13.0 20 14.5 9 26.5 

Full-tire homemaker 145 66.5 31 67.4 38 71.0 16 47.0 

College student 1 .5 1 2.2 -- -- -- -- 

Total 218 100 46 100 138 loo 34 100 

t', 
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groups who were employed in Oregon: in the age group of 

25-34 was 34,110 or 21 per cent; 35-44 age group had 38,220 

or 23 por cent; Rrid 45-54 age croup had 31,060 or 19 per 

oent of the total employment of women of 162,805, which 

constituted 26 per cent of the Oregon labor force. 
The clasaifioction of the 000upetioiis of tne iaothers 

was not taken Into consideration beoause there seemed to be 

nothing significant in the distribution of their occupa- 

tions. 

Sibling Position of the S1xth-grde Children 

Sinoe the mothers of the sixth-grade children of Cor- 

v':111s schools were the sample for this study, it seemed 

lniportant to ascertain the pisoement of the sixth-grade 
child within the fnii1y group. It was thought that the 

relationship of these ohuidren in regard to the sibling 
nuber nd position might have some influence on how im- 

portant the mothers thought Home Economies to be. Table 6 

brings out the position of the sixth-grade children in the 

families and their sex classification. 
Sex clossification of the sixth-graders for the 218 

mothers showed that there ,sre 94 boys and 15 girls. One 

who studies this table must be&r in mind that while the 

study is besed on 218 mothers, the sixth-grcde children 

numbered 219 because there was a pair of twins for one 



Table 6 

Sibling Position of the 219 Sixth-grade Children or the 218 Mothers 
(Boys, N 94; Girls, N - 125) 

Total Sixth-grade Boys Sixth-grade G1r18 
Sibling Position 

Number Per cent Number Per cent Number Per cent 

Only child 19 9 7 8 12 10 

Middle child 23 11 12 13 11 9 

Among more than three 33 15 16 17 17 13 

Older of two 38 17 16 17 22 18 

Oldest of three or more 49 22 22 3 27 22 

Younger of two 23 11 7 8 16 13 

Youngest of three or more 32 15 13 14 19 15 

Twlns* 2 -- i -- 1 -- 

Total 219 100 94 100 125 100 

4Twlns cre classified separately although they belong in the "among more than 
three" group 
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mother. Table 6 shows that 137 or 63 per cent of the 

sixth-graders, excluding the twins, came from f6rnllles of 

three or more ohlidren. These s1xth-grders' positions 

were: (1) thst of the middle ohild, (2) among more than 

three, () oldest of three or more, or (4) youngest of 

three or more. Only 61 or 28 per cent, excluding the 

twins, csine from trd1tionel "two-ohlldren" homes, and 19 

or nine per cent m2de up the "only child" group. Mothers 

were relatively young. These figures are supplementary in 

thinking in terms of being one factor among many to con- 

sider in tile influence of mothers' beliefs toward Home Eco- 

nonios. Table 7 shows the sibling positions of these chil- 

dren in terms of their mothers' age-grouping. 

Peroentagewise, the "only child" and the "youngest of 

three or more" came from the mothers of the 45-54 age 

range; the "middle child", "among more than three", 

"younger of two" came from the mothers of the 35-44 age 

rne; and the "older of two" and the "oldest of three or 

riore" tended to come from the 25-34 age range. 

Home Economics Eduoation of Their Children 

In the questionnaire the mothers were asked to state 

whether they had any children with previous experienoe of 

classes in home economies eduo&tion and also of any chu- 

dren taking home economics education at the present. 



Table '7 

Sibling Position of the 219 Sixth-grade Children by Their Mothers' ige-grouping 

- 
Sibling Position _tal 25 -34 35 - 44 45-4 

Per Per Per Pi 
No. oent No. oent No. cent No. oent 

Only child 19 1 2 9 7 9 26 

Middle aMid 23 11 2 4 20 14 1 3 

among more then three 34 15 5 11 27 19 2 ô 

Older of two 38 17 11 24 23 1? 4 12 

Oldest of three or more 49 22 24 52 25 18 -- -- 

Younger of two 23 11 3 7 16 12 4 12 

Youngost of three or more 32 15 -- -- 18 13 14 41 

Total 218 100 46 100 138 100 34 100 

Twins are Included in "emorig more thcn three" group a one 
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(çuestionn1re, Appendix A) Boys were Included in this 
survey, but there were no mothers who hed boys who had 

taken home eoonomios classes. The foots represented by 

Tb1e 8 re surprising in that they show 155 or 71 per 

cent of mothers with no girls who had tnken or were then 

taking Home Eoonoznios. Th18 is probably due to the fact 

that the younger mothers of the 35-44 range hnd children 

still in their elementary school years or below, or had no 

deughters. Perhaps then, the mothers may speak of their 

beliefs toward Home Eoonomios in terms of their owTn expe- 

rience rather than what they would perceive through the 

experience of their children. One cannot help but notice 

that the older the mothers the more children they have had 

In home economics classes. Of the 46 mothers in the 25-34 

range, 8? per cent were mothers with no girls taking or who 

had taken home economics classes, but only about two-thirds 

of the 35-44 and 45-54 age groups had. had no children in 

home economics classes. 

Homo Economics hduotion of others 

For use in this study, the purpose of which is to find 

the present beliefs of mothers, Table gives the extent of 

home economics eduot1on which these mothers had In school. 



Table 8 

The 218 Mothers ho Have Girls Vho Have Taken or tre Now Taking 
Home Economics In Sohool* 

Age -grouping 

Mothers Total 25 - 34 35 - 44 45- 54 
Per Per Per Pe 

No. cent No. cent No. cent No. cent 
0f one child who has had 
HoLe Economics in school 22 10.1 1 2.2 13 9.4 8 23.5 

0f two or more children 
who have hed Home Econoii- 
los in school 12 5.5 1 2.2 10 7.3 1 2.9 

0f ohlidren who re now 
taking Home Economics in 
school 29 13.3 4 8.? 22 15.9 3 8.8 

lth none ho have taken 
or are now taking Home 
Economics in school 155 71.1 40 86.9 93 67.4 22 64.8 

Total 218 100 46 100 138 100 34 lOO 

rBoys were included in the survey but there were no mothers who had boys who had 
taken or ere now taking buie Economics in school 



Teble 9 

School Glasses in lIone Economics Eduoition Completed by 218 Mothers 

Age -croup Ing 

Classes Total 25 - 34 35 - 44 45 - 54 
Per Per Per Per 

_____- - 
No. cent No. cent No. cent No. cent 

None 30 14 4 8.7 19 13.8 7 20.6 
One 27 12 7 15.2 14 10.1 6 17.6 
Two 51 24 11 23.9 2 23.2 8 23.6 
Three or more 110 50 24 52.2 73 52.9 13 38.2 

Totsi 216 loo 
-- 

46 100 138 100 34 100 
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1-laif of the mothers in the sample have had three or 

more classes in lIone Economics during their school years. 

Of the 218 mothers, 188 or 86 per cent had moro than one 

class in home economics education. Mothers with no pre- 

vious education in Home Economics constituted 30 or 14 per 

cent of the total. The responses of the oldest age group 

of mothers, the 45-54 range, were diversified. Over one- 

third had had three or more classes end 18 per cent had 

had one. One-fourth had had none. The younger group of 

mothers showed with only nine per cent with no home econom- 

ics experience and over one-half having three or more 

o1ìsses in Home Economics. 

Grade Levels in Vhioh Home Economics Glasses were 
Gompleted by Mothers 

The nuiber of home economics classes that mothers had 

taken Is riot the only s1nIfloant factor toward what the 

beliefs would be like. The grade level in relation to the 

kind of subjects the mothers took would be important from 

the stzndpo1nt of understanding their present concept of 

Home Economics and its goals. Inquiry as to the grade 

levels in which the mothers completed Home Economics re- 

vealed the Information given in Table 10. 

The upper secondary level stands out with 41 per cent 

of the completed classes being taken during Grades 9, 10, 

11 and/or 12. Glasses completed at the college level 



Tb1e 10 

rde Levels In Which the 218 Mothers Took Home Eoonomlcs Classes 

Contents of' 

Homemaking 
Education or Total 
Home oonomlos Per 

No cent 

Leve 18 

Grde '7 Grade 9, 10, College or 
and/or 8 11 and/or 12 Univers4 

Per Per Per 
No. cent No. cent No. cent 

Child Development b ?. 2.2 18 5.2 38 14.7 

Clothing and/or 
Grooming 243 2.3 62 4b.6 112 32.7 38 14.7 

Family Finance 43 5.2 1 .7 21 6.1 19 7.3 

Foods and/or 
Nutrition 222 26.8 57 42.0 106 30.9 47 18.2 

Health, SEttety and 
Home Nursing 88 10.6 8 5.9 39 11.4 19 7.3 

Home Mannßenent 51 6.2 3 2.2 1'7 .O 25 9.6 
Housing and/or 
Home Furnishing 59 7.1 -- -- 14 4.1 34 13.1 

Personal and 
Family Relations 60 7.2 2 1.4 16 4.6 39 15.1 

Total 829 loo 136 100 43 100 259 1°O 

Adult .bduo. 
atd Others 

Per 
No. cent 

4 4.4 

3]. 34.0 

2 2.2 

12 13.2 

22 24.2 

6 6.6 

11 12.1 

3 3.3 

91100 
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showed e rather high peroentge of 31. As for the cori- 

teflt8 covered, o1othin eren nd then the foods aree showed 

consistently high oovere, a1thouh at the co11ee level 

food ooures took the lead. The two erees, clothing and 

foods, were reveraed ag1n t the edult eduostlon level 

with a 34 per cent for olothin, tite highest compared to 

the other areas taken at the sdult education level. Al- 

though these clothing and foods areas dominated at the corn- 

puleory eduostion levels, the range In ooverin home eco- 

nomios courses beoeme broader and more diversified at the 

college level, especially in courses like child develop- 

ment, home furnishings and family relations. 

Summary 

In summary, then, the background of the sample of 218 

sixth-graders' mothers of eight elementery schools in Cor- 

veilla were: the majority were relatively young, 84 per 

cent of the mothers being below 45 years of age; with a 

relatively higher educetlon then the national census of 

1950, revealed by 3? per cent having high school education 

or less and 61 per cent beyond hiíh school. The employment 

stntus showed 33 per cent oein, in the labor force and 6? 

oer cent being full-time homemakers. Sixty-three per cent 

of the mothers had three or more children. seventy-one 

per cent of the mothers had no girls (obviously no boys) 



73 

who had taken or were then taking Home Economics in school. 

or the mothers themselves, 86 per cent had more than one 

class in home economics eduoetion, with only 14 per cent 

who hed had no previous education in Home Economies. 

Forty-one per cent took the classes at the upper secondary 

grode levels. These home economics o1sses consisted 

mainly of clothing and foods erees. This baok'round of 

the participants in this study shows why they answer some 

questions as they do. 

Mothers' Beliefs About Needs For and Goals of 
Home Economics Education in Secondary Schools 

The beliefs of mothers as to the needs for, goals of, 

end ststus of Home Economics occupies the remainder of the 

questionnaire. In order to make es clear picture as pos- 

sible, the Tebles 11 through 22 were set up to show the 

total number of the 218 mothers who responded to each be- 

lief in the questionnaire, those who answered tyes, 

and "uncertain". Another category was that of "no answer". 

The percentage was figured on the basis of the 218 mothers 

and not only those who answered. The "yes", "no", and 

"uncertain" answers at least showed some belief; why some 

did not snawer certain questions may be imnortant but the 

data did not provide such evidence. Special attention will 

be called to the percentage of "no answers". 
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Responses to both uestion D, "ould you encourage 

your daughter(s) to take homemaking education classes?t' 

and cuestion E, "If there were classes in homemaking edu- 

oation for boys would you enoourage your son(s) to enroll?" 

were requested regardless of whether or not the 218 mothers 

had both sons and daughters. 

Mothers' Beliefs of Their Daughters' Needs for 
Home Economics Education 

In answer to the inquiry, "Vou1d you encourìge your 

daughter(s) to take home economics classes in junior high 

school?" the aff1rmt1ve responses, as shown in Table 11, 

were outstanding with 190 or 87 per cent of the mothers 

checking "yes". The "no" responses for junior high school 

were six per cent. For the same question asked in regard 

to the senior high school level, 154 or 70 per cent checked 

?tylt The "not' responses were below nine per oent. The 

rise from three per cent to 10 per cent of the mothers who 

failed to respond to these two groupings evidently showed 

the fact that Home Economics as en elective in the senior 

high school might be an issue for discussion. 

In order to get more speciflo information on the re- 

sonses of mothers pertaining to this question, and for 

others to follow, comparisons were made In regard to 

several variables of mothers' background such as 



T8ble 11 

The 218 Mothers' aesponses to 4uestion lj. 
"ou1d you enoourege your dnu(hter(s) to take home econoros classes?" 

(According to Age-rouping of Mothers) 

- - Àe-group1n 

Responses Total 25 - i4 ib - 44 45 - 

Fer Per Per Per 
-- . _ No. cent No. cent No. cent No. cent 

In Junior High ;ohool 
Yes 190 87.2 41 18.8 120 55.1 29 13.3 

No 14 6.4 3 1.4 9 4.1 2 .9 

Unoertain 7 3.2 -- -- 5 2.3 2 .9 

No answer 7 3.2 2 .9 4 1.8 1 .5 

Total 218 100 46 21.1 138 63.3 3 15.6 

In Senior High School 
Yes 154 '70.? 38 17.4 95 43.? 21 9.6 

No 19 8.7 2 .9 16 7. 1 .5 

Uncertain 24 11.0 4 1.8 15 6.9 5 2.3 

No answer 21 9.6 2 .9 12 5.5 7 3.2 

Total 218 100 46 21.1 138 63.3 34 15.6 UI 
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age-groupings, home eoononilos eduoction, educational 

level, employment status, end home economios education of 

their children. A tbuletion of the results of this 

enalysis is given in Teble A, Appendix B. 

There was uo appreciable significance in the results 

for junior high school and senior high school from the 

standpoint of the individuel sub-groups. What seemed im- 

portant from this table was the fot that mothers spoke 

from backgrounds constituted, mainly, of being in the 5- 

44 age range, having had one or more clnsses in Home Eco- 

nomios, having had education of high school and above, 

being full-time homemakers, and having no children with 

previous eduos.tion in Home Economics. These baokground 

factors are unrelated to each other. 

In order to know the affirLnative beliefs of mothers 

with different backgrounds and thus maintain some 00m- 

parable figures, a cross-tabulation was made. This cross- 

tobulation was not intended to find relationships. It 

was merely intended to make a precise and useful desorip- 

tion of mothers' backgrounds compared to their affirmative 

beliefs. The "yes" beliefs were extracted according to 

four background sub-groups of notheru of the 35-44 age 

range. This age range was chosen because it constituted 

138 or 63 per oent of the total group. These mothers' 

home economics education background was determined as to 



77 

whether they had, or had not had any classes in Horno Eco- 

nonios in school. Eighty-six per cent of the 218 mothers 

had had one or more classes completed In home economics 

eduontion. (Table , ppendìx B) The third factor was 

whether or not these mothers hEd or did not have children 

with previous education in Home Lioonomics. Figures already 

have been shown that 155 or 71 per cent of the mothers have 

had no children who hd previous eduotion in Home Econom- 

los. 

These three variables were cross-tabulated with the 

following variables: mothers' educational level, whether 

they had completed a high school education or had more than 

high school; and their employment stntus, whether they were 

homemakers or employed outside. These added up to a total 

of 16 categorIes each for uest1on D (for duhtors) and 

uestion E (for sons), but Ffter consider.tion was given 

in the preparation of the tables, these lU categories were 

all combined into four background sub-groups. Those four 

were considered mutually exclusive. Five tables, each 

with two parts, made up this oross-tabu1EtIon, one for 

cuestion D (for daughters) and four for uestion J (for 

sons). ihey are shown In Tables 12A, 12B (for daughters) 

and Tables l5, 15i3, 16k, 16B, 17A, l7B, 184, and l8 (for 

sons). This breakdown is valuable only to the extent that 

it hes helped to identify some of the mothers' background 



which might influence mothers' beliefs either negatively 

or positively. The sample was not stratified on the basis 

of these variables when the study was set up; therefore, 

the firures in these tables can be interpreted only in 

terms of sub-groups in which are the mothers who enswered 

effiriiatively to the inquiry on encouraging daughters 

to take Home Economics. 

The discussion of the results for cuestion D (for 

daughters) In Tbles l2b. end 12B will follow. 

Table 1k shows the ffirrntive responses to (ueatIon 

D (for daughters) for the mothers of the 5-44 ae range 

who had had some home economics education and who had no 

ohlidrei, with previous education in Home Economics. Out 

of the 120 "yes" responses, the largest sub-group of 

mothers who said they would encourage daughters to take 

home economics classes In junior high school, is the group 

of Z58 mothers whose brckround showed thct they had home 

economics education of one or more classes in school, 

education above high school level, were full-time homemak- 

!!.' and had no children with previous education in Home 

Boonomios. Out of the 95 "yes" responses for encouraging 

daughters to take Home Economics In senior high school, 

the largest sub-group Is the group of 33 mothers with the 

seme variables. The group of mothers with high school 

education or less, and who were full-time homemakers, but 



Table 12.A 

ffirmative Responses to uest1on 1) (for Daughters) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with Home conomics Education 

Mothers of 35-44 Age Range 
(N 134): With one or more 
classes in Home Economics, 
Have no children with 
previous eduot1on in 
Home Economics 

Have high school education 
or less, and full-time 
homemaker 

Have more than high school 
eduoction, and full-time 
hoinemake r 

Have high school eduostion 
or less, and full- or part- 
time employment 

Have more than high school 

Total "Yes" Responses 
e s" 

Responses Junior High School Senior High School 

N 215 120 95 

30 1? 13 
(l4) (8) 

71 38 33 
(25) (14) (11) 

4 2 2 
(5) (3) (2) 

education, and full- or 24 14 10 
part-time employment (14) (9) (5) 

Sub-total of Table lah 129 (58) 71 (34) 58 (24) 

4kdditlonal mothers who had children with previous education in Home Economics 



Table l 
Affirmative Responses to uest1on D (for Daughters) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with No Home Economics Education 

Mothers of 35-44 Ago Range Total "Yes" Responses 
(N - 134): ith no home "Yes" 
economies education, Responses Junior Hih School Senior High School 
Have no children with pre- 
vious education in Home N 215 N 120 N 95 

Economics___________________ ____________________________ 

Hove high school education 
or less, and full-time 
homemaker 

Have more than high school 
education, rid full-time 
homemaker 

Have high school eduotion 
or less, and full- or pnrt- 
time employment 

Have more than high school 
education, and full- or 
part-time employment 

5 2 3 

(2)* (__)* 

8 4 4 

(6) (3) (3) 

2 1 1 

(4) (2) (2) 

_i_ (1 

-- 

(1) 

-- 

Sub-total of Table B 15 (13) 7 (8) 8 (5) 
Total of 12A and 12B 144 ('71) 78 (42) 56 (29) 
Total of two types 

of responses 215 120 95 

4Additional mothers who hïd children with previous education in Home Economics 
O 



were also in the 35-44 ege group, had tken one or more 

olesses in Home E.00nomics and heve no children with pre- 

vious educetion in Home Leonomics, ws the next 1rge sub- 

group with 1? "yes" responses for encouraging their daugh- 

ters to teke Home Economios in junior high school and 13 

for senior high school. 

Only two mothers who answered affirmatively were in 

the group of mothers of the 35-44 age range with past expe- 

Hence in Home Economics in school, havinß no children with 

:py1ous eduoationinHomeEoonomios, with eduottion of 

high school or less and oyed outside the home. ivi- 

dently, there were only a few mothers of the middle age 

range with home economics background who have education 

of high school or less Fnd work outside their homes. This 

is surDrising until one refers beck to Table 5 and notes 

that only 40 mothers of the 35-44 ae rige were employed 

full-time outside tieir hones ooncred to 98 mothers who 

viere full-time homemakers. 

Evidence is shown tht full-time homemakers, be they 

highly educated or not, believed strongly that daughters 

should be encouraged to take Home Loonoinlcs in junior and 

senior high schools. Fifty-five mothers with home eoonom- 

los bokground and being full-time homemakers said "yes" 

for having daughters take Home Economics at the junior 

high school level end 46 mothers for the senior high school 
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level. For eiaployed iiothers, 16 saId "yes" ror junior 

high school and 12 said "yes" for senior hißh school. 

}duoot1ona1 level did not seem to be an importent factor 

for affirmative beliefs toward Home Economics; employment 

stutus and previous eduoation of Home Economics seemed to 

be significant. This assumption should not be carried too 

far, however, beoaue the sample was not stratified on the 

basis of these verisbies. The sexnple had far more îuli- 

time homemakers than employed mothers, and more mothers 

with Home Economics taken in school then those w1thout 

so thst it makes it impreotloel to compare these figures. 

Table lAB, which is tabulated in regard to the affi- 
ative responses to uestion D (for daughters) according to 

mothers of the 3b-44 ae range !bO have had no home econom- 

los education and who had no ohuidren with previous educe- 

tion in ¡lome Eoonomios, shows that for these mothers cI' the 

b5-44 age range there were only 19 out of the 1b motners 

without any home economics background, so that when the 

four sub-groups were obtained the f iures wero too low 

with no vriations to warrant an attempt at analysis. 



others' Beliefs of Their Sons' Needs for 
Home Economics Education in Junior High School 

Responsee to the inquiry, "*ould you encourege your 

Son(s) to enroll in home eoonomic cltses in junior high 

8OhOOl'" were tbulted for "o1eses for boys only" and 

"classes for both boys snd girls". The aooeptanoe of 

boys In home economies olesses has long passed the experl- 

mental stage. Yet there still exists the questions of 

what to teach, how to teìoh, nd when to teeeh. i ques- 

tion, such es was asked in the questionnaire, would neces- 

sr1ly piece a big responsibility on mothers who were 

asked it, because experts in Home Economics still htve 

difficulty in ereement. Thus, Teble l5 olerly shows 

a wide rene of responses 1noludin feirly high percent- 

ege of non-responses, especially high for the "co- 

educational classes" (68 or 40 per cent) and lower (48 or 

22 per cent) for the "boys only classes". whether it wcs 

mainly e lack of 1nformtion about boys' home economics 

eduotion or whether it was to avoid exposure to complexity 

of thought cannot be determined. Since the "uncertain" 

column wee also inserted for their use end this was not 

used, the reesons for these non-responses is unknown. 

Only the findings for "yes" and "no" responses will be 

discussed. 



Table 13 

The 218 Mothers' Responses to uestion , 

"ou1d you encourege your son(s) to enroll in home economics desees 
in Junior High 3OhOOl? 

Total Yes No Unoertein No Answer 
Glasses 

Per Per Per Per Per 
No. cent No. cent No. cent No. cent No. cent 

For boys only 218 loo 82 37.6 60 27.5 28 12.8 48 22.1 

For both boys 
and girls 218 100 39 17.8 66 30.3 25 11.5 88 40.4 
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For the "boys only classes", 82 or 8 per cent of the 

mothers expressed yes', 60 or 2'? per cent eipressed "no" 

to the auestlon of whether they would encourage their sons 

to enroll in home economics oleases In the junior high 

school. 

For the "co-educational classes", 66 or 5O per cent 

of the mothers expressed "no", and only 39 or 18 per cent 

expressed "yes". Comparison of the two classified groups 

showed that mothers were less interested in home economies 

classes being arranged for boys and irls together than 

for classes for boss alone. Mghty-eight mothers or 40 

per cent did not respond to the question on "co-educational 

c1asses, whioh figure is higher than the mothers who ex- 

pressed "no" (66 or 30 per cent). Later analysis on the 

re'sons Iven by mothers for making these responses may 

help to clarify them to some extent. 

Mothers' Beliefs of Their Sons' Needs for 
Home Economics .&duoation in Senior High School 

In answer to trie same inquiry in regard to senior 

tiigh scnool, sgein the surprising thing was the lack of 

response. Table 14 snows the mothers' beliefs about their 

sons' needs for home economics education in senior high 

school. 



Table 14 

The 218 Mothers' Responses to uestion E, 
"Would you encourage your son(s) to enroll in home economics olesses 

in Senior H1h chooil" 

Total Yes No Uncertain No Answer 
Classes 

Per Per Per Per Per 
No. cent No. cent No. cent No. cent No. cent 

For boye; only 218 100 69 31.7 61 20.0 33 15.1 

For both boys 
and girls 218 100 4? 21.6 62 28.4 26 11.9 

55 25.2 

63 38.1 
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For the "boys only c1asses, only 69 or 32 per cent 

of the 218 mothers expressed "yes", 61 or 28 per cent ex- 

pre8sed "no", artd 55 or 25 per cent ju8t d1sregrdecI the 

question. For the "both boys end Lins o1isses", the high- 

est nutber wes those of the mothers who diä riot express any 

opinion (83 or 38 per oent), the next of 62 or 28 per aent 

who expressed "no", and only 47 out of the 218 mothers or 

21 per cent enswered ffirmtively to the question of 

whether they would. enoourge their Sons to enroll in home 

economies o1ases j senior high school. 

When oomperieon of responses pertaining to home eco- 

nomios eduostion in the junior nd senior high schools was 

made, the dRte showed that there Was no greet difference 

between the two types of classes for boys. 

There was just a s1iht diffarence shown where the 

efflrniative responses decreased for the senior high school 

level by six per cent for the "boys only oleaes', end 

Inoreesed by four per cent for the "co-educational 

olsses'. Although the figures were small end may be neg- 

ligible, they seemed to imply that nore mothers had inter- 

est in their sons teking Home Economics In "classes for 

boys only" et the senior high school level. FlIgbt1y more 

mothers expressed approv'l of olßases for both boys and 

girls at the senior high school lovel (47 or 22 per cent 

ror senior high school as compared to 39 or 18 per cent 



for the junior high school). In other words, rore mothers 

were opposed to oo-eduovtionel hone 8COnOIIO2 classeB at 

the junior high sohool level. 

&on3pnrisonS made in regerd to the itferent variable8 

of inother' beckrounds did not show eny great signlfioanoe 

ìn regerd to their bellefa about their donc taking Hone 

EoonomicB, ca sbo:n in Table B (for junior high school) 

end Table C (for senior high school), both in Jppend1x B. 

These tebles ere det1led and are supplementery to Tables 

13 and 14. 

Tebles 15A through 18B show the breakdo,vn or cross- 

tabulation for the mothers' four background sub-groups. 

For mothers' beliefs towrd home economics education 

for sous, the cross-tabulation included the negstive as 

well as tile affirmstive responses, because a i1ready dis- 
cussed, there were more negetive thaxi effirmetive re- 

sponses. The question in tne mind of the irvestitor was 

what the concerns would be of the large group of mothers 

ivho either rswered "uncertain" or who did not give any 

reply. ould their replies ohange the findings? Since the 

necessFry ansrers could not be obtained et this stege, the 

cross-tabulation was mdc to Include only the negative and 

affirmative responses which clearly showed the mothorc' 

beliefs, end to see how mothers on be identified in their 
respective background sub-groups. 



Teble 15A 

Affirmative Responses to uestion E (for Sons) 
According to Four Beckground Sub-groups of Mothers 
of 55-44 Age Range with Home Eoonomios Education 

(Classes for Boys Only) 

Mothers of 35-44 ge Range Total Classes for Boys Only 
(N 134): WIth one or more "Yes" 
classes in Home Economics, Responses unior High School Senior High ;ohoo1 
Have no children with pre- 
vious education in Home N 87 N 4Y N 38 
Economics 

Have high school education 
or less, end full-time 4 2 2 
homemrker (l2)* (6)* (6) 

Have more than high school 
eduostion, and full-time 2? 14 13 
homemaker (10) (6) (4) 

Have high school education 
or less, nd full- or part- 2 1 1 

time employment (4) (3) (1) 

Have more than high school 
education, and full- or 9 5 4 
part-time employment (9) ____j (31 

Sub-total of Table iSA 42 (sb) 22 (21) 20 (14) 

Add1tIonal mothers who had ci11dren with previous education in Home Economics 



Table l 

Affirmative Responses to uestion E (for Sons) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with No Home Economics duoation 

(Classes for Boys Only) 

Mothers of 35-44 Ae Rang Total Classes for Boyis Only 
(N 134): With no home "Yes" 
economics education, Responses Junior High School Senior High School 
Have no children with 
previous education in N 8? N 49 N 38 
Horno Economics 

Have high school education 
or less, and full-time 2 1 1 

homemaker (--) (--) I:--) 

Have more than high school 
education, and full-time 2 2 -- 
homemaker (4) * (2) * (2> 

Have high school education 
or less, and rull- or part- 
time employment (2) (1) (1) 

Have more than high school 
education, and full- or -- -- -- 
part-time employment (--) (--J (--) 

Sub-total of Table l 4 (6) 3 (3) 1 (3) 
Total of iSA and 1513 46 (41) 25 (24) 21 (17) 
Total of two types 

of resoonses 8? 49 38 
Additional mothers who had children with previous education in Home Economics 

o 



Table 16A 

Affirmative Responses to uestion E (for Sons) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with Home Economics Education 

(Classes for Both Boys and Girls) 

Mothers of 35-44 Age Bange Total Classes for Both Boys and Girls 
(N 134): With one or more "Yes" 
classes in Home Economies, Responses Junior High School Senior High School 
Have no children with 
previous educrt1on in N 53) N 24 N 29 

Home Economics 

Have high school education 
or less, and full-time 8 4 4 
homemaker (2) (l)* (l)* 

Have more than high school 
education, and full-time 15 6 9 

homemaker (3) (1) (2) 

Have high school education 
or less, and full- or part- 2 1 1 

time employment (2) (1) (1) 

Have more than high school 
education, and full- or 11 5 6 

pert-time employment (3) (2) (l 

Sub-total of Table 16A 36 (10) 16 (5) 20 (5) 

*Addjtloflal mothers who had children with previous education in Home Economics 



Table 1613 

Affirmative Responses to uest1on E (for Sons) 
According to Four Background Sub-groups or Mothers 
of 35-44 Age Range with No Home Economics Education 

(Classes for Both Boys and Girls) 

Mothers of 35-44 Age Range Total Classes for Both Boys and Girls 
134): V1ith no home "Yes" 

economics education, Responses Junior High School Senior High School 
Have no children with 
previous education in N 53 N 24 N 29 

Home Economics 

Have high school education 
or less, and full-time -- -- -- 

homemaker (--) (--) (--) 

Have more than high school 
education, and full-time 3 1 2 

homemaker (--) (--) (--) 

Have high school education 
or less, and full- or part- 3 2 

time employment (l)* (--) (l) 

Have more than high school 
education, and full- or -- -- -- 

part-time employment (--) (--) (--) 

Sub-total of Table 1613 6 (1) 3 (--) 3 1 

Total of 16Â and 16B 42 (11) 19 (5) 23 6 

Total of two types 
of responses 53 24 29 

*idd1tiona1 mothers who had children with previous eduoation in Home Eoonmics 



Table 1?A 

Negitive Responses to uestio (for Sons) 
A000rd1n to Four Background Sub-groups of Mothers 
of 5-44 ge Ranje with Home Economics lïduoetion 

(Cinsses for Boys Only) 

Mothers of 3b-44 Age Rance Total 01888es for Boys On]j 
(N 134): 1th one or more "No" 
o1esesjnHow Ecûnomios, Responses Junior High School Senior High School 
Hsve no children 1tb 
previous eduotion in N 87 - 43 N - 44 
Home Ecotomics 

Have high school education 
or less, and full-time 18 9 9 
homemì1cer (2)* (1)* (l) 
Have more than high school 
education, and full-time 26 13 13 
homemeker (5) (3) (2) 

Have high solicol education 
or less, and full- or part- -- -- -- 
time n1p1oyme!1t (2) (1) (1) 

Have more than high school 
education, and full- or 18 9 
pert-time employment (51 ____jJ.. (3) 

Sub-total of Table 17A 62 (14) 31 (7) 31 ('1) 

*Addltional mothers who had children with previous education in Home Econonilos 



Table lTh 

Negative Responses to uestion .E (for Sons) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with No 110mo Economics Educition 

(Classes for Boys Only) 

Mothers of 35-44 J.ge Range Total Classes for Boys Only 
(N - 134): with no home "No" 
economics education, Responses Junior High School Senior High School 
Haie no children with 
previous education In N 87 N 43 N - 44 
Home Economics 

Hrve high school eduoatlon 
or less, and full-time -- -- -- 
homemaker (2)" (1) (1) * 

Have more than high school 
education, and full-time 4 2 2 

homemaker (1) (--) (1) 

Have high school education 
or less, and full- or part- -- -- -- 

time employment (--) (--) (--) 

Have more than high school 
education, and full- or 2 1 1 

part-time employment (2 (1) (1) 

Sub-total of Table 17B 6 (5) 3 (2) 3 (3 

Total of l'lA and lTh 68 (19) 34 (9) 34 (10 
Total of two types 

of resnonses 43 
Additional mothers who had ohlldr&nwlth previous eduoitt1on in Home Economics 



Table 18A 

Negative iesune to iestion (for 3ons) 
According to Four Baokßround Sub-groups of IflotherB 
of 5-4 ge Ri16e with ±iome Loono1cn Education 

(ClLses for both Boys and Girls) 

Mothers of 35-44 Age Ha'age Total Ïusse for Both Boys and Girls 
(N l4): With oria or more "No" 
classez in lioue Economics, Responses Junior High School Senior High School 
Have no ohu1dre. with 
previous othontion in N a 90 N a 46 N a 44 
Home Economies 

Have high school education 
or less, and full-time 17 8 9 
homenuiker (2) (l)* (l)* 
Hve more than high school 
education, rind full-time 29 15 14 
homemaker (9) (5) (4) 

Have high 2ohool education 
or less, tnd full- or pert- -- -- -- 
time emp1oyent (2) (1) (1) 

Have more than high school 
education, nd f'l1- or i? 9 8 
pert-time employitient (j (3) 

Sub-total of Table 18J. 63 (19) 32 (lu) 31 (9[ 
*Âddjtjonal mothers who had children with previous education in Home Eoonomios 



Table 1 

Negative Responses to uestion E (for ons) 
According to Four Background Sub-groups of Mothers 
of 35-44 Age Range with No Home Economics Education 

(Classes for Both Boys and Girls) 

Mothers of 35-44 Age Range Total 
134): with no home 

economics education, Responses 
Have no children with 
previous education in N 90 
Home Economica 

Glasses for Both Boys and Girls 

Junior High School Senior High School 

N 46 N 44 

Have high school education 
or less, and full-time -- -- -- 
homemaker (2) (1)* 

Have more than high school 
education, and full-time 2 
homemaker () (1) (1) 

Have high school eduoation 
or less, end full- or pnrt- -- -- -- 
time employment (--) (--) (--) 

Have more than high school 
education, and full- or 2 1 1 
part-time employment ___(j.. (--) (--) 

Sub-total of Table 18B 4 $4) 2 (2) 2 (2 
Total of 18A and 1SB 6'? (3) 34 (12) 33 (il 
Total of two types 

of restonses 90 46 44 
Additional mothers who had children with previous eduot1on in Home Economics 
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The tb1es were first et up with the affirmative nd 

negative responses to uestion E (for Bons) related to 

mothers of the 35-44 age range who have had hoNe economics 

education arid who have no children with previous education 

In Home Economies. These tables show that the 1rgest re- 

sponding group, be their answers negitive or effirmative, 

for junior high or senior high, for "classes for boys only" 

or "olesses for both boys and glrise, corne from the mothers 

whose backgrounds included home_economics education of one 

or more classes in school, education above high school 

level, full-time homemakin, end children with previous 

education in Home Economics. (Tables 15A through l6) 

This f 1udin is the seme for daughters. 

This sub-group for boys shows reletively consistent 

figures for the mothers' affirmative and negative beliefs 

for "classes for boys only related to these background 

fectors, but affirmative responses drop considerably for 

"classes for both boys and girls" in both junior and senior 

high schools. This drop results in fev affirmative re- 

sponses for junior and senior hih school levels for "co- 

educational classes" becuse the other sub-groups ere quite 

consistent in their "yes" responses. 

Apparently, mothers of the middle age group who had 

home economics eduo0tion, had eduotion above igl sobool 

level, were full-time homemakers and had no children with 



previous education in Home Economics, did not believe they 

should encourage their sons to take Home Economics whore 

classes are co-educational at the junior end senior high 

school levels. (Table 16A) 

Tables l6i, l7, and 18b show the affirmative and 

negative responses to uestlon (for sons) 

mothers of the 35-44 age range who have had 

los eduoatlon and who had no children with 

tion in Home Economies. The deta show that 

ere oo small nd with no variations which 

discussed. 

according to 

no home eoonom- 

previous eduoa- 

the figures 
needed to be 

Reasons Glven_ others for Their Responsee to 
QuestionTh?orDhter!fanduestlonE (for Sons) 

In the questionnaire, mothers were asked to lve their 

reasons for the responses made to the Inquiry on borne eco- 

nor!ios education for their deuthters and sons. It must be 

ke;t in mind that these responses rere requested rejardless 
of whether or not they had both sous and deuhters. A 

check list ws constructed with antioipted. resons nd 

made ¶35 exhust1vc end discrirninetive es possible beouse 

omission of possibLe elternative responses might lead to 

bias. (uestionnalre, Appendix A) seasons were ols1fled 
under "Yes, beoue I believe .....", "Io, Docause I te- 

lieve .....", and 'Unoertain, because .....". The motners 



were asked to read all statements given as reasons under 

the three classifications before checking so that their 

responses might be valid. If more than one reason was 

considered as appropriate for their answers, they were per- 

mitted to check as many as they believed. 20 be sure that 

no reasons would be neglected, a space marked !bOtherft 

provided. 

The results showed that not many utilized this space; 

the few who did, more or less, showed a repetition of the 

already stated reasons put In their own words. It seems 

safe to assume that, et least, they believed that the 

statements offered permitted them to state their reasons 

satisfactorily. This implied that the statements were 

quite exhaustive and discriminative as planned. Thus, 

this additional column, "Other", was omitted from tabula- 

tion. 

Table 19 shows the results for both uestion D (for 

daup'hters) and uestion E (for sons). 

Although there were differenoes in the numbers and 

percentages of reasons, the significant fact was that in 

all three classifications ("yes", "no", and "uncertain') 

the highest ranking of the reasons was consistent, be it 

daut,hter or son that they would encourage to enroll in 

home economics classes. 



Table 19 

Reasons Given by 218 Mothors for Their 
Responses to uest1on D (for Daughters) arid uest1on (for Sons) 

Reasons for uestion D kea8ons for ,uestion E 
Statements fur: (Daughters) (Sons) 
"Yes, because I believe....." Per Per 

Number oent* Rank Number oent* Rank 

1. Homezaakin education would 
help them when they have 
their own hornee 168 77.1 1 98 44.9 

2. It helps them appreciate 
their familles 67 30.? 9 59 27.1 4 

3. It creates a greeter 
interest in and feeling 
of responsibility for 
helping at home 120 55.0 4 80 36.7 2 

4. Sohool can teach basic 
principles and newer 
methods of homemaking 126 57.8 3 53 24.3 5 

5. They may wish to go to 
college to make Home 
Economics their 
profession 76 34.9 7 4 1.8 9 

o 
o 



Table 19 (cont.) 

Reasons for Question D Reasons for %uestion E 
Statements for: (Daubters) (Sons) 
"Yes, beouse I believe Per Per 

Number cent4 Rank Number eent Rank 

6. Parents do not have the 
time today to teach their 
children all homemaking 
activities 47 21.6 10 22 10.1 8 

l7. teohes them how to 
take over extra home 
responsibilities when both 
prents are employed outside 'F0 32.1 8 50 22. 6 

8. It provides many experiences 
which will help develop in- 
sight for making wise deol- 
sions In solving family 
problems 103 47.2 6 70 32.1 

9. It can stimulate interest 
in homemcking ill 50.9 46 21.1 7 

lo. It helps girls develop better 
homemaking practices so that 
they will be better prepared 
Rs mothers in the future 159 72.9 2 -- -- -- 

*Peroentage is based on total 218 mother8 
o 
-J 



Table 19 (cont.) 

Reasons for uest1on i) Fe&E;ons tr uetion E 
Statements for: (Daughters) (Sonsj 
"No, because I believe....." Per 

Numberoent* Rank Number oent Rank 

12. Parents con teach them what 
they need to know about 
homemaking 9 4.1 2 25 11.5 3 

13. HomemakIng education teaches 
only skills In food and 
clothing -- -- 9 -- -- 11 

14. It does not teach enouJi 
8k1113 In food and clothing 3 1.4 5 3 1.4 

15. Other courses are more 
important 15 6.9 1 65 29.8 J. 

16. Only those interested in a 
career related to Home 
Economics need homemaking 
education 6 4 5 2.3 5 

1'?. After rnarri8ge, there is 
time to learn about home- 
making -- -- 1 .5 10 

18. FamIly problems may develop 
when one member of the 
family has training In 
homemaking and the other 
does not 1 .5 7.5 3 1.4 



Table 19 (cont.) 

Sttexients for: 
'No, because I believe ..... " 

seasons for Quostion I) 

(Daukiterej 
Per 

Number oent* Rank 

Reason3 fr uet1on E 
(So)__ 

Numberqpnt*_Eenk 

19. People like to live the 
way they were brought up 2 .9 6 2 .9 8.6 

20. Labor-savIng equipment, 
food mixes, ready-made 
clothing, etc. have made 
training in homemaking 
unnecessary 1 .5 7.5 2 .9 8.5 

21. They can learn homemaking 
eduotIon from club activ- 
ities related to homemak- 
ing, outside of school 7 3.2 3 8 3.7 4 

22. HoniemakIn eduoction is 
for is rimar11y -- -- -- 3 1.1 

*Peroentage i bed on total 218 mothers 

o 



Table 19 (cont.) 

Reasons for question D Re&sons for uestion E 
Stntementa for: _____(Daughters) (Sons) 
t*TJncertain, because....." Per l'cr 

Number oent* Rank____ Number cent* Rank 

24. I beve never thought about 
homemaking education before i . 5 7 5.2 

25. 1 questIon whether I ahould 
interiere with my child's 
intere5ts 4 1.8 4 5 2.3 5 

2C. It depends upon my child's 
Interests and needs 19 8.? 1 28 12.8 1 

27. I feel most nomemaking cn 
be taught at home 5 2.3 3 7 3.2 

28. It depends on the teacher 
and what she teaches 8 3.? 2 16 '7.3 2 

29. I do not know enough home- 
making eduot1on -- -- 6 2 .9 6 

Peroentage is based on total 218 mothers 

o 
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The major reason given for the affirmative belief in 

home economics education for their children was, "Homemek- 

Ing eduostion would help them when they have their own 

homesT1, expressed by 168 or 77 per cent of mothers for 

daughters, and 98 or 45 per cent of mothers for the song. 

The major reason given for the negetive belief in 

their children having home economics education was, "Other 

courses are more Important", expresse by only 15 mothers 

or seven per cent for daughters, and 65 mothers or 30 per 

cent for sons. This is a distinct reverse in terms of 

higher percentage for daughters for the affirmative, and 

higher for sons for the negative. 

The major reason given for an uncertain answer was, 

for both deughters and sons, "It depends upon ray child's 

interests and needs". 

The five statements of highest effirriwtive reasons 

for daughters taking home economics classes from among the 

10 statements have been chosen. The percentage based on 

the total of 218 mothers is given in parentheses after 

each reason. The statements in rank order are as follows: 

Homemaking education would help them when they 
have their own homes. (77 per cent) 

Homemaking education helps girls develop better 
homemaking preotices so that they will be better 
prepared as mothers in the future. (73 per cent) 

School can teaoh basic principles and newer 
methods of homemakIng. (58 per cent) 
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Homemaking education crestes reater interest 
in and feeling of responsibility for helping at 
home. (55 per cent) 

Homemaking eduostion can stimulate interest in 
homemaking. (51 per cent) 

The five statements of highest affirmative reasons 

for Sons taking home economics education from among the 

nine ststements were in rank order as follows: 

Homemaking education would help them when they 
hve their own homes. (45 per cent) 

Homemaking education creites a greater interest 
in end feeling of responaibility for helping at 
home. (37 per cent) 

Home1nakinL education provides many experiences 
which will help develop insight for ruakin wise 
decisions In solving rariiy problems. (32 per 
cent) 

Homemaking education helps them appreciate their 
families. (27 per cent) 

School can teach basic principles and newer methods 
of homemaking. (24 per cent) 

The significance In these five affirmative responses 

is shown where three out of the five statements are rele- 

vent for responses concerning both sons and daughters. 

They ere: 

tatement o. 1 Homemaking education would help 
them when they have their own 
homes. 

statement No. 4 School can teach basic principles 
and newer methods of homemaking. 

Statement No. 5 Homemaking education creates a 
greeter interest in and feeling 
of responsibility for helping at 
home. 
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Table 20 shows the relative ranking of the nine 

affirmative responses between responses concerning daugh- 

ters end Sons, to see the intensity of the reesons given 

by mothers in encouraging sons as well as daughters to 

take home economics classes. 

For responses related to daughters, the lowest per- 

oentae for an ffirr!letive reason was Statement No. 6, 

?!Pcrcnts do not have the time today to teach their cliii- 
aren all homemaking activities" (22 per cent). This was 

the lowest for total renking also. For those related to 

sons, the lowest percentage for an sfflrmative resson was 

Statement ;o. 5, "They may wish to go to oollege to make 

Home Economics their profession" (four mothers or two per 

cent), This statement ws intended mainly for daughters, 

but the result showed this unusual response. 

In the construction of uest1on 1) (for dughters), 

Question (for sons), end uestion F (the reasons), the 

instructions to be given for answering as vell es the 

statements were scrutinized with great c're in n effort 

to have the valid answers in their respective places. 

Nevertheless, evidence has already been shown that a high 

percentíge of mothers, as high as 40 per cent, did not 

respond to c,uest1on E (for sons). The fact tlit some 

mothers omitted this question presents a problem in inter- 

preting the dta pertaining to the reasons given to 



Table 20 

Relative Ranking by Frequency Count of the Nine 
Affirmative Statements to Question F (the Reasons) 

"Yes" Total Reasons for %uestlon 1.) Reasons for question E 
Statement Responsee (DauhterJ 1Sons 
Number 

No. Rank Number Rank Number Rank 

1 266 1 168 1 98 1 

2 126 6 67 Y 59 4 

3 200 2 120 4 80 2 

4 179 3 126 3 53 5 

5 80 8 76 7 4 9 

6 69 9 47 10 22 8 

7 120 7 70 8 50 6 

8 173 4 103 6 70 3 

9 157 5 111 5 46 7 

10 159 --' 159 2 --* 

*Omitted because statement relates to daughters only 
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Question F. Aff1rmtive responses to uestion E for the 

four roup (junior high school "boye on1y', t'co- 

eduoat1on1T; onior high school "boys oni»', 'oo- 

eduoationnl?f) showed the highest restonse to be 82 mothers 

or 38 per cent. The h1Lì3st rank1n for the arfirmative 
reisons to uestion F for those related to S0fl8 va8 ex- 

pressed by 98 or 45 per cent of the mothers. This dis- 
tinctly shows thrt somehow exnon the four groups who re- 
sponded about sons, 16 mothers or seven per cent h8d failed 
to respond to uet1on , s to wììether they would encour- 

ee their Sons to enroll in home eoonornlcs ole.sses, but had 

submitted to1r rosonses fo retasons to uestion F only. 

How to Interpret date where one pirt of a double question 

wes cnswere cmcl the othe: was not, Is a problem. This 

study will soicnowledtEe the errstlo figure, but will not 

omit it from the analysis of date since th recsons are 

meaningful from the standpoint of their relevancy within 

the stetements. For the answers to the questions coneern- 

ing daughters, there was no problem. 

The five statenents of highest negative reasons for 
dsuhters from among the 10 st8telaents were In re.rik order 

as follows: 

Other courses re more Important. (7 per oent) 

Prents can tetch them \ihat they need to knos? 
about hornemekinß. (4 per oent) 
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They can learn homemaking education from club 
activities related, to homemaking, outside of 
school. (3 per cent) 

Only those Interested In a career related to 

Home Economics need homemaking education. 
(3 per cent) 

Homemaking education does not teach enough 
skills in food and clothing. (1 per cent) 

The five statements of highest negative reasons for 

eons not to take Home Economics from among the eleven 

statements were in rank order as follows: 

Other courses are more important. (30 per cent) 

Homemaking education Is for girls primarily. 
(15 per cent) 

Parents can teach them what they need to know 
about homemaking. (li per oent) 

They can learn homemaking education from club 
activities related to homemaking, outside of 
school. (4 per cent) 

Only those interested in a career related to 
Home Economics need homemaking education. 
(2 per cent) 

The significance In these five negative responses is 

shown where four out of the five statements are relevant 

for both eons and daughters not to take ¡lome Economics. 

They are: 

Statement No. 15 Other courses ere more 
important. 

Statement No. 12 Parents can teach them what 
they need to know about 
homemaking. 
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StRtement No. 21 They can learn homemaking 
education from club activi- 
ties related to hornemak1nr:, 
outside of school. 

;tteent NO. 16 Only those incerested In a 
career related to Home Eco- 
nomics need homemaking educe- 
t ion. 

Table 21 shows the reltive ranking of the ten nepative 

responses between those reasons related to daughters and 

sons not to take Home conoínics. 

For responses concerning both sons' end deuhters' 
home economics education, no mother checked the negative 

reason to Statement Fo. 13, "Homemak1n education teaches 

only skills In food and clothing." For daughters, Stnte- 

ment No. 17, "After marriage, there is tirria to learn about 

homemaking", was not checked. There was only one mother 

who checked In the negative Statement No. 20, "Labor-savIng 

equiornent, food mixes, ready-made cloth1n, etc. have made 

traininz in homemking unrìecessr.ry." ?hen cornared to the 

affirmative reasons, the mothers' negative reasons for 

their soria' home economics education showed consistency 

with the responses concerning the daughters' education, 

i.e., the amount of shift in relative position Is rela- 
tively small between the two groups. 

The "uncertain" reasons oonstltuted six statements. 

11 six In rank order for daughters are as follows: 



Table 21 

Relative Ranking by Frequency Count of the Ten 
Negative 3tFten1ents to uestion F (the Recaons) 

"No" 
Statement 
Number 

Total 
Responses 

No. Rank 

Reasons for Question D 
(Daughters) 

Number Rank 

12 34 2 9 2 

13 -- 10 -- 9 

14 6 5 3 5 

15 80 1 15 1 

16 11 4 6 4 

17 1 9 -- 9 

18 4 6.5 1 7.5 

19 4 6.5 2 6 

20 3 8 i 7.5 

21 15 3 '/ 

22 33 ---' 

*Omitted because statement relates to sons only 

Reasons for Questiofl E 
(Sons) 

Number Rank 

25 3 

-- 11 

3 6.5 

65 1 

5 5 

1 10 

6.5 

2 8.5 

2 8.5 

8 4 

33 2 
I-J 
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tetement No. 26 It depends upon my child's 
interests and needs. 
(9 per cent) 

Statement No. 28 It depends on the teacher end 
whet she teaches. (4 per cent) 

Statement No. 27 I feel most homemaking can be 
taught at home. (2 per cent) 

Statement No. 25 I question whether I should 
interfere with my child's 
interests. (2 per cent) 

Statement No. 24 I have never thought about 
homemaking education before. 
(0.5 per cent) 

Statement No. 29 I do not know enough about 
homemaking education. (O per 
cent) 

There is difference in the percentage for the ranks 

between responses concerning daughters and those concerning 

the Sons, but the amount of shift in re1tive position is 

smll between the two croups. They will be illustrtted 

in the following forrrì: 

"Uncertain" 
Statement No. 

24 
25 
26 
27 
28 
29 

baughters' 
Renk 

5 

4 
i 
3 
2 
6 

Sons' 
Rank 

3.5 
5 

i 
3.5 
2 

o 
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If' the renk in Stetement No. 24 and 25 were reversed for 

sons, there would be an almost perfect correlation between 

renkin of the mothers' responses about their daughters 

nd Sons taking home economlos classes. Table 22 gives 

the complete data. 

The mothers' major concern for their 9uncertainty 

depended upon the child's Interests and needs, the tesoher 

end what she teaches, end they seemed to believe that most 

Home Economics crin be tautht at hoiìe. These were the 

reasons expressed for their uncertainty in response to the 

inquiry of whether they would encourage their ohiidren to 

take home eoonomios classes. 

Table D and Table E in Appendix shows the breakdown 

in regard to the different verlebles of mothers' background 

to the affirmative end negative reasons given as responses 

to question D (for daughters) and ,uestion E (for sons). 

Some Mothers' Comments Related to Daughters' end Sons' 
Needs for Home Economics Eduoetion 

The following comments show free expressions of 

mothers' beliefs about needs for home economics education. 

A mother who answered 'no" that she would not enoour- 

a'e her sons as well as her daughters to enroll in home 

economics classes gave critical substantiation of her be- 

lief. She was of the 55-44 age group, had three children, 



Table 22 

Relative Ranking by Frequency Count of the ix 
tTncertajn Statements to uestion 1' (the Reasons) 

TJnoertaint Total Reesnis for uestion J) Reasons for uest1on E 
Statement Responsee (Daughters) bons__________ 
Numbe r 

No . Rank Number Number __n_ _jnk 

24 8 b 2. 7 

25 9 4 4 4 5 b 

26 47 1 19 1 28 1 

27 12 3 5 3 7 35 
24 2 8 2 16 2 

29 _______ 2 6 -- 6 2 6 

I-J 

V' 
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tu.11-time homemaker, had two years' college education, hed 

no children with previous eduoation in Home Economics, ind 

had had more then one oleas in home economics education. 

Iduoetion that teaohes a child to 
reed, follow directions, how to seek and 
use results of reoent research will give 
him a good background for approaching 
ITleny problems including those of homemek- 
ing. eoent research in nutrition is 
making us question many of our former 
ideas. For example, research in solid 
fats in relation to certain oardio- 
vascular diseases and multiple sclerosis. 
E.xperiments in food preservation by radie- 
tion may well make present methods obsolete 
before current junior high school students 
are actually engaged in homernekint. 

Those of us who were in high school 
before 1or1d Var II found our knowledge 
woefully inadeguate when we started homes 
of our own after the war -- freezing, the 
merits or limitations of detergents, syn- 
thetlo fibers, etc. hod to be learned by 
seeking reliable information for ourselves 
or through adult education classes. 

Since I see e greet likelihood of 
this situation being true for those present 
junior end senior high school students who 
do not plan to start homemaking for several 
years, I am opposed to making thera required 
courses for every student, especially at 
the junior high level. 

I feel homemaking is a very challenging 
and rewarding profession. I hope my frank 
comments will be taken in the cooperative 
spirit in which they ere offered. 

A mother who answered "yes" she would encourage her 

daughter to take Home Econoiaios in junior high school only, 

out not for senior high school; and who did not approve of 

home econorics education for her sons, gave some specific 
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reasons or beliefs which reflect teachin? methods nd con- 

tents of home economics clssses. 
I believe lots of 1r1s ere discour- 

egea by the one ay to do things insisted 
upon by many teechers. 

I believe students should be encour- 
eFod to nieke things thet are beoomin to 
them -- not gethered skirts for 170 lb. 
girls. This only discourages them. hy 
not let them pleet a skirt? 

hy heve to thread e sewing rnsohlne 
five times In one minute' Sewing should 
be s joy iot e race. 

I don't know what I went for my dsugh- 
ters and I fear I em making a mistke in 
discouraging the high school home economics 
subjects. Yet I remember the hours spent 
In making a perfect dsrn -- the eight weeks 
on a two-day sewing project, end I can't 
help but feel too many hours are wasted In 
repetition arid relearnInr. skills already 
leE med. 

i mother who answered "yes" for junIor high school 

Home Economics for her drughter, but the remainder "uncer- 

tain", who was of the 35-44 age group, had four children, 

full-time homemaker, university graduate, two children who 

had had previous eduention in Home Economics, and had had 

two classes in lome oonomics, gve the following comment: 

I think it Is Important to teach chu- 
dren the proper attitudes toward wanting to 
find information and where It may be avail- 
able when they find themselves presented 
with problems in the future. One can never 
take enough o1ases to know how to do or 
think all the things he will ever wünt to. 

Much for contemclation is given by e mother who 

answered 'unoertein" about encouraging home economics edu- 

cation for her daughters, and "no" for eons. he was of 
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the 35-44 ae croup, had two daughters, rull-tlme home- 

rneker, university grcdute, hd hd home economics classes 

or three or more in school, and had no children with pro- 

vious education in Home Economics. 

I rind "homemaking" a delightful end 
varied occupation which I enjoy sharing 
with my daughters. I feel I can give them 
enough training in this to take care of 
their needs es homemakers themselves but 
cannot give them the "reading, writing and 
arithmetic" which they need to insure a 
rounded life and e continuing interest and 
delight in learning. In a day of crowded 
schools end busy schedules, I would rether 
have their school time occupied with learn- 
ing to use their minds in scholarly pursuits. 

If one or the other should show an 
interest in a career in textiles, nutrition, 
or some related field I would, of course, 
encourage her to enroll in classes which 
would assist her in this interest, but I 

reel very strongly thet the privilege of 
teaching "homemaking" per se belongs to the 
mother and that the "homemaking" courses 
which I took in school -- while "lots of 
rune' contributed little to my general ebil- 
ities es a homemaker. 

I realize that this is not e good 
standard tor all communities -- girls in 
rural sohools may neì more oourses In 
homemaking re efficiency, nutrition, etc. 
but the magazines end newspapers are so 
full of articles on "how to do" things that 
It is hard to believe that anyone with any 
reel interest in such need be lost in lack 
of knowledge. 

AS for training for boys In homemaking 
courses -- again -- granted that his home 
can give him an understanding of home life -- 
I feel they are unnecessary. I prefer e 
primarily man-less kitchen and part of my 
joy in homemaking Is the knowledge that I 
am the authority on the subject in our house- 
hold -- aided end abetted by my husband but 
primarily responsible for how things go in 
the house end with the family. 
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Generally, I 8m against homemaking 
oleases In school for boys and. to a larger 
degree for girls except as "vocational" 
subjeots. 

The next few comments lllustrFte mothers' strong be- 

liefs for the needs for home economics eduostion for their 

children. A certain mother who e.nswered "yes" that she 

would enooure.ge her daughters to take home economics 

classes at both junior and senior high school levels, and 

that she approved of 'too-eduoetional classes" for boys at 

both junior nd senior high school levels, was of the 35-44 

age group, had two daughters, was employed full-time out- 

side her home, had two yenrs of college education, with one 

class experience in Home Economics, and no children old 

enough to have taken Home Economics in school, said: 

Many women feel that homemaking is a 

thankless and uninspiring role. I feel 
thnt 1f girls were given homemaking educa- 
tion in school, more of them might feel, 
when they have homes of their own, that 
being a wife, mother, and homemaker is the 
most important role of all for women. 

young mother, 2b-34 ae grou, who answered "yes" 
for daughters home eoonomios eduotion at both junior and 

senior high school levels, approved of "classes for boys 

only" at junior high school level arid "co-educational 

classes" for sons at senior high school level, gave her 

belief tht schools have their unique role in offering 

home economics education. Her beckround was as follows: 
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had four deuhters, full-time homemaker, three years of 

higher education, two deu:hters who hod hod home economics 

education, and the mother herself with three or more 

classes in Home Economics. 

Regardless of the age of the child, 
they attach more importance to what some- 

one else shows them as compared to what 
they see at home. As quick housekeepers 
we don't stop to show children many of the 
basic, beginning steps that make many home- 
making activities sensible and logical to 
them. 

A full-time employed mother, 35-44 age group, with two 

daughters, with two years of oollee eduostion, with two 

classes token in Home Loonoinios, and with no children who 

had had home economics classes, answered "yes" In encourag- 

Ing daughters for home Economics; also approved of 'eo- 

educational olcsses for boys in junior and. senior high 

schools. he said; 

In this fast living ora -- I feel 
anything taught both girls and boys 
regarding homemaking (both physically 
and mentally) should be required. Too 
many familles are broken due to the fact 
that the parents have not had enough 
education in eharin responsiiilItles end 
working together. 

A young mother, 25-34 age group, who completed high 

school Including severol classes In Home Economics, with 

three sons and one dauhter, end being a full-time home- 

maker gove the followIng comment: 
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I reel confused about the subject or 
Home Economics for girls. Education on 
food nutrition and basic sewing fundamen- 
tals are so important but they will not 
help out 1f the mother should have to take 
over earning a living in oase of injury or 
death of the bread-winner. 

A middle age group mother with high school education 

and three sons, with full-time homemaking, commented: 

I have wondered at times if too much 
emphasis on homemaking could at all be re- 
sponsible for stimulating teen-age Interest 
in early marriage. 

The last two refer to mothers' uncertainty of beliefs 

about home economics needs for their children. 

These rire only e few oomrnents made by the 218 mothers. 

They are not necessarily representative of the ideas ex- 

pressed by the group; however, they do provide illustre- 

tions of the thinking of mothers about Home ..00nom1os. 

Other comments will be found in their respective places 

in the analysis of data and in appendix B. 

Mothers' Beliefs Related to Goals of 
Home Economics Eduoation 

Some goals of home economics education were listed 

for the mothers to check their Importance as they saw them. 

Their answers were tabulated, "For girls (boys) I believe 

this goal is importent. Yes - Portly - No". In the dis- 

oussion which follows, sometimes to prevent too much repe- 

tition, the mothers' answers will be referred to as "yes", 
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"partly", and "no responses; or they may be referred to 

es "Important", "partly important" or "not important". 

The writer recognizes now that this is awkward wording but 

did not reoognize this at the time of the oonstruotion of 

the questionnaire. In the rìelysis of these date, refer- 

ence will be made to total responses which Includes all 
categories, "yea", "partly", and "no". 

Of the 23 statements listed as goals, statement No. b, 

'tHomemaking eduoation should help develop ability to make 

clothes for themselves", was omitted from the column for 

boys because it was obvious that boys should not need to 

pursue this goal. Special attention will again be called 

to the percentage for "no answers". 

Beliefs About (onls for Girls. Table 25 shows the 

beliefs of 218 mothers about the goals home economics edu- 

ction should develop for girls. 
The goal with the highest total for responses was 

tetement iwo. 5, "HomemakIng eduoRtion should help develop 

ability to make clothes for themselves", with 207 mothers 

or 95 per cent who responded and only 11 mothers or five 

per cent who did not respond. The breakdown for the re- 

sponses showed that l?3 or 79 per cent said, "Yes, this 

goal is important"; 32 or lb per cent answered that this 



Table 23 

Beliefs of 218 others Toward 23 Selected Go1s of Home Economics Education for ir1e 

Total For girls I believe this goal is important 
Home Economies Education Respond- 
Should Help Develop ents Yes Partly No No ànswer 

Per Per Per Per Per 
- No. oent__Renk*_ cent__No. cent No. cent No. oent 

1. Appreoltion ot the 
importance of them- 
selves as individuals 18'? 85.8 19 120 55.0 61 28.0 6 2.8 31 14.2 

2. Ability to use suoh 
resources as time, 
money and energy 
wisely 199 91.3 2 191 87.6 8 .? -- -- 19 8.? 

3. AbilIty for the care 
and weirare of small 
children 195 89.5 ? 162 74.3 32 14.? 1 .5 23 10.5 

4. UnderstandIng of how 
the ohangin trends 
in home and family 
living affect their 
home life 178 81.7 21 116 53.2 50 2.0 12 5.5 40 18.3 

5. Ability to make 
clothes for them- 
selves 20? 94.9 6 173 79.4 32 14.7 2 .9 11 5.0 

6. Judgment that will 
help them to become 
good citizens 181 83.0 20 116 53.2 59 27.0 6 2.8 3? 17.0 

1.-i 

t', 



Table 23 (cont.) 

Total For girls I believe this goal is important 
Home Economics Education Respond- 
Should Help Develop ents Yes Partly No No Answer 

Per Per Per Per Per 
-- No. cent Rank* cent No. cent No. cent No. cent 

7. Judgment and ability 
in planning, preper- 
Ing and serving 
nutritive menis for 
themselves sind tam- 
111es 204 93.6 i 195 89.5 9 4.1 -- -- 14 6.4 

8. Judgment ìnd ability 
in buying food 200 91.'? 3 182 83.4 18 8.3 -- -- 18 8. 

9. Ability in contrib- 
uting to home 
activities 185 84.9 16 136 62.4 42 19.3 7 .2 33 15.1 

10. Understanding of how 
children develop 190 87.2 12 146 61.0 39 17.9 5 2. 28 12.8 

11. AbilIty in preserv- 
Ing food In the home 195 89.5 13 142 65.1 3? 17.0 16 7.3 23 10.6 

12. Understanding and 
appreciation of 
different oulturos 
and ways of lite 182 83.5 23 95 43.6 68 31.2 19 8.7 36 16.5 

13. Ability to be per- 
sonally ettraotive 
to others 193 88.5 11 146 67.0 43 19.7 4 1.8 25 11.5 

14. Judgment and ability 
in solving problems 
related to personal 
and family livIng 179 82.1 14 141 64.? 22 14.? 6 2.? 39 17.9 



Table 23 (oont.) 

Totel For 1rls I believe this goal le important 
Home Economics Education Respond- 
Should Help Develop ents Yes Pertly No No Answer 

Per Per Per Per Per 
o. cent Rank4 No. cent No. cent No. cent No. cent 

15. Understnd1ng of 
whnt their personal 
values re and how 
these velues will 
iÍfeot their lives l7b 80.3 17 128 58.7 39 17.9 8 3.7 4 19.7 

16. Judient in furnish- 
Ing and decort1ng 
a home 197 90.4 8 151 69.3 44 20.2 2 .9 21 9.6 

17. RecognitIon of the 
moral rnd spiritual 
values 173 79.4 18 128 58.7 31 14.2 14 6.4 45 20.6 

18. Realization that 
housekeeping can 
be a worthwhile 
experience 196 89.9 5 174 79.8 19 8.7 3 1.4 22 10.1 

19. Ability to practice 
home safety in dolly 
living 182 83.5 15 137 62.8 43 19.7 2 ..9 3 16.5 

20. Judnent and ability 
in selecting and 
oaring for their 
clothes 203 93.1 4 179 82.1 23 10.5 1 .5 15 6.9 

t', 

(J) 



Table 23 f oont.) 

Total or girls I believe this goal is Important 
Home Eoonomlos Education Respond- 
Should Help Develop ents Ye8 Partly No NoAnser 

Per Per Per Per Per 
No. aent Rauk* No. cent No. aent rio. cent No. cent 

21. Interest In expres- 
slon of artistic 
end creative achieve- 
mente in daily liv- 
Ing 182 83.5 22 108 49.5 65 29.8 9 4.1 36 16.5 

2. Judgment in select- 
ing, using and oar- 
ing for household 
utensils nd equip- 
ment 187 85.8 9 148 67.9 36 16.5 3 1.4 31 14.2 

23. Ability to apply 
physiosi and mental 
health knowledge to 
personal and family 
living 185 84.9 10 147 67.4 33 15.1 5 2.3 33 15.1 

Rank in order of affirmative responses 
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goal was prt1y Important and. only two answered, "No, this 
goal is not importent." 

The goal with the lowest totel for responses was 

Statement No. 17, "Homemaking education should help develop 

recognition or the morRi and spiritual va1ues', with 17 

mothers or 79 per cent who responded and 45 mothers or 2]. 

per cent who did not respond. This non-response figure is 
the hi'hest for mothers who did not answer to any goal in 
reference to girls' preperetion in Home Economics. The 

breakdowa for the responses to this goal shows that 128 or 

59 per cent enswered 'yestt, 31 or 14 per cent answered 

"prt1y" end 14 or six per cent answered ano". 

Three goals which no mother checked with no negative 

responses us to their ilaport6nce re as fo11os: 
Homemaking eduoution should help develop bi1ity 
to use such resources as time, money and energy 
wisely. 

Homemeking educt ion should help develop judgaent 
and ability in planning, preparing end serving 
nutritive meals for themselves and femilies. 
Homemaking eduotion should help develop judgment 
and ability in buying food. 

These three also showed the highest of "yes" responsos. 
The 12 goals with highest aftirmetive responses (G? 

per cent and above) from among the 23 goals have been 

chosen. The percentage based on the total of 218 mothers 

Is given in parentheses after each goal. The high goals 
in rank order are as follows: 
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Homemaking education should help develop judg- 
ment and ability in p1ann1n, prepering end 
serving nutritive meals for themselves and fern- 
111es. (89 per cent) 

Homemaking eduet1on should help develop ability 
to use such resources es tinie, honey end energy 
wisely. (88 per cent) 

Homemaking education should help develop judg- 
ment end ability in buying food. (83 per cent) 

Homemaking education should help develop judg- 
ment and ability in selecting and oaring for 
their clothes. (82 per cent) 

Homemaking eduoatlon should help develop reali- 
zation that housekeeping can be a worthwhile 
experience. (80 per cent) 

Homemaking education should help develop ability 
to make clothes for themselves. (79 per cent) 

Homemaking eduotion should help develop ability 
for the care nd welfare of small children. (94 
per cent) 

Homemaking education should help develop Judg- 
ment in furnishing and decorating a home. (69 
per cent) 

Homemaking education should help develop judg- 
ment in selecting, using and oaring for house- 
hold utensils and equipment. (68 per cent) 

Homemaking education should help develop ability 
to apply physical and mental health knowledge to 

personal and family living. (67 per cent) 

Homemaking education should help develop ability 
to be personally attractive to others. (67 per 
cent) 

Homemaking education 8hould help develop under- 
standing of how children develop. (67 per cent) 
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The 11 goals which had the lowest affirmative re- 

sponses froni among the 23 goals are as follows: 

Homemaking education should help develop under- 
standing and appreolation of different cultures 
and ways of life. (44 per cent) 

Homemaking education should help develop inter- 

est in expression of artistic and creative 
achievements in daily living. (49 per cent) 

Homemaking education should help develop under- 
standing of how the changing trends in home and 
family living affect their home life. (53 per 
cent) 

Homemaking education should help develop judg- 
ment that will help them to beoome good citizens. 
(53 per cent) 

Homemaking eduostion should help develop appre- 
elation of the importance of themselves as Indi- 
viduals. (55 per cent) 

Homemaking education should help develop recog- 
nition of the moral and spiritual values. (59 
per cent) 

Homemaking education should help develop under- 
standing of what their personal values eire and 
how these values will affect their lives. (59 
per cent) 

Homemaking education should help develop ability 
in contributing to home aotIvitt.es. (62 per cent) 

Homemaking education should 
to practice home safety In 
per oent) 

Homemaking education should 
ment and ability In solving 
personal end family living. 

help 
ially 

he i p 
pro b 
(65 

develop ability 
lIving. (63 

develop judg- 
Lema related to 
per cent) 

Homemaking educt1on should help develop ability 
in preserving food in the home. (65 per oent) 
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One must be reminded that the one oriterion ror 

selection of these two groups was peroentege of the affirm- 

ative responses to their ixnportÑnoe as goals. Â oritloal 

look t Tb1e 23 shows that the figures In the "pertly", 

"no" nd "unnswered' oolumns may exert an influence on 

the ranks of groups of goals which re In the high and low 

response groups. An Illustration can be ;iven by going 

back to the goal with the highest total responses, stete- 

ment No. 5, "ebillty to rnke clothes for thenselves". 

The total responses of 207 mothers or 95 per cent was the 

hIzhest, but when ranked in the order of high affirmative 

responses only, this goal rnnked sixth with 173 mothers or 

79 per cent affirmative responses. This is influenced by 

the figure of 32 mothers who answered "pertly important". 

The goal, Statement No. 17, "recognition of the moral 

and spiritual values', showeú 173 or 79 por oent and the 

lowest total response, but was six ranks ìigher with a 

128 or 59 per cent affirmative responses than the goal with 

lowest rank. It was Statement No. 1., "understanding and 

eppreoisting different cultures and ways of life", whloh 

had 95 or 44 per cent affirmative responses. 

i oomporison of ranks betvceen "yes" responses only 

and "yes" plus "partly important' responses was attempted 

to see whether or not n discrepancy would be shown in 

this composite form. Table 24 reveals the results. 



Comperison 
Between 

Ste tement 
Number of 
Goals 

lzl 

Teble 24 

of Rank1ns of Home Economics Goals for Girls 
"Yes" ResponE'es and "Yes" plus "Partly" 
Joint Responses of 218 Mothers 

"Yes" plus "Prt1y' 
"Yes" Responses Joint Responses 

Number Rank Number Rank 

1 120 19 181 12 

2 191 2 199 5 

3 162 7 194 7 

4 116 20.5 166 21 

5 173 6 205 1 

6 116 20.5 175 17 

7 195 1 204 2 

8 182 3 200 4 

9 136 16 178 16 

10 146 11.5 185 10 

11 142 13 179 15 

12 95 23 16 22 

13 146 11.5 189 9 

14 141 14 173 18.5 

15 128 17.5 167 20 

16 151 8 195 6 

1? 128 17.5 159 23 

18 174 5 193 8 

19 137 15 180 13.5 

20 179 4 202 3 

21 108 22 173 18.5 

22 148 184 11 

23 147 10 180 13.5 
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Of the 23 goals, only three did not change renking 

from that of the 218 mothers' "yes" responses when the 218 

mothers' responses of "Yes, I believe this home eoonomics 

eduoetion goal is importìnt for :irls" were added to the 

responses, "I believe this goal is pertly important". Of 

these 20 goals 14 íere raised in rank 'nd six were lowered. 

Two goals had a rank variation of five or more places 

when the oomperison was made. Statement No. 1, "develop 

appreciation of the importance of themselves as individu- 

als" had e rank variation of seven pieces when 61 or 28 per 

cent of "partly important" responses were added. The other 

is Stetement No. 5, "ebility to make clothes for them- 

selves", as already illustrated, whioh reveals a five place 

rank variation when 32 or 15 per cent of the "partly impor- 

tarit" responses were included. The one goal which is dis- 
tinotively lower by e five rank veriation when the "partly 

important" responses are inolude.t is Stteinent No. 1'?, 

"recognition of the moral and spiritual values" with 31 or 

14 per cent "partly" responses added. This statement also 

had the highest "non-response" of 45 which lowered its 
rnk. G1vin these ranks helps to show the definite be- 

liefs of mothers about some goals in Home Economics, as 

well as the influence of' those who seemed cautious when 

they answered "partly important". 1ankins indicated that 

mothers hesitated about the importanoe of the general 
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education goals as home economics objectives. whether 

they understood how these ßoals related to the goals of 

all education is e. motter of conjocture. 

A scrutiny of the preceding analysi8 discloses that 

the five goals considered important by these relatively 

young mothers are, arranged in order of their ststeraent 

numbers: 

Statement No. 2 Homemaking education should 
help develop ability to use 
such resources as time, money 
and energy wisely. 

Statement No. 5 HomemakIng education should 
help develop ability to make 
clothes for themselves. 

Statement No. 7 Homemaking euucation should 
help develop judnent and 
ability in planning, preparing 
nd serving nutritive meals 

for themselves and familles. 
;tatement 1:10. 8 Homemaking education should 

help develop judient and 
ability in buying food. 

statement No. 20 Homemaking education should 
help develop judent and 
ability in selecting end oaring 
for their clothes. 

It will he noted that one goal involves management, 

two involve foods and nutrition, and two Involve clothing 

and related rts. This by no means indIctes that other 

areas are not considered important, for they rank high as 

the next five most Important. They are numbers: 
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Statement No. 3 Homemaking education should 
help develop ability for the 
cere and welfare of small 
children. 

Statement No. 13 Homemaking education should 
help develop ability to be 
personally attractive to others. 

Statement No. 16 Homemaking education should 
help develop judgment in fur- 
nishing and decorating a home. 

Statement No. 18 Homemaking education should 
help develop realization that 
housekeeping can be a worth- 
while experience. 

Statement No. 22 Homemaking education should 
help develop judgment in 
selecting, using and oaring 
for household utensils and 
equipment. 

Two Involve housing and home furnishing areas, one is in 

management, one in child care, and one in personal grooming 

which is in the clothing creas of Home Economics. 

The current stress on relationships, which is ex- 

pressed through goals such as those that follow are rela- 

tively low in ranking. 

tatement No. i Homemaking education should 
help develop appreciation of 
the importcnce of themselves 
as individuals. 

Statement i'O. 4 Homemaking eduoction should 
help develop understanding of 
how the changing trends in 
home and family living affect 
their home life. 

Statement No. 9 HomemakIng eduetion should 
help develop ability in con- 
tributing to home activities. 
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Statement No. 14 Homemaking education should 
help develop judgment end 
ability in solving problems 
related to persone]. and family 
living. 

Statement No. 15 Homemaking education should 
help develop understanding of 
what their personal values are 
and how these values will affect 
their lives. 

Statement No. 23 Homemaking education should 
help develop ability to apply 
physical and mental health 
knowledge to personal and fam- 
ily living. 

Beliefs About Goals for Table 25 shows the 

beliefs of 218 mothers about the Important goals In Home 

]oonomics for boys. 

The goal with the highest total for responses was 

Statement o. 2, "HomemakIng education should help develop 

ability to use such resources as time, money and energy 

wisely", with 168 or 77 per cent who responded and 50 

mothers or 23 per cent who did not respond. The breakdown 

for the responses showed that 141 or 65 per cent cnsered 

"Yes, the goal is importent', 22 or 10 per cent answered 

that this goal was "pertly important", and only five 

answered that "No, this goal Is not importent." 

The goal with the lowest totl of responses ws Stte- 

ment No. 11, education should help develop 

ability in preserving food In the homet', with 125 or 57 

per cent who responded and 93 or 43 per cent who did not 



Table 25 

Beliefs of 218 Mothers Towerd 22 Selected Goels of Home Economics Edication tor Boys 

TotRi For boys I believe this o1 is important 
Home Econon1cs F.duo8tlon Respond- 
Should Help Develop exits Yes Partly No No nswer 

Per Per Per ____ Per Per 
No. cent Rank* No. cent No. cent io. cent No. cent 

1. iporec1tion of the 
importance 01' them- 
selves as individuels 149 68.4 12 

2. biiity to use such 
resources as time, 
noney and energy 

U? 45 20.6 1? 7.8 69 1.7 

wisely 77.1 1 141 64.7 22 10.1 5 2. 50 22.9 
3. ibility for tbe czmre 

'nd welfre o1 arnall 
children 149 68.4 16 

4. Understnd1né or how 
the chenging trends 
in nome and i'amiïy 
living cafect their 
home life 143 65.6 14 

5. Ability to make 
clothes rar them- 
selves -- -- -- 

6. Judgment thet will 
help them to become 
good citizens 154 70.6 9 

64 2.4 4 29.4 21 9.6 69 31.6 

77 35.3 53 24.3 13 6.0 '75 34.4 

101 46.3 45 20.6 8 3.7 64 29.4 
I-J 



Table 25 teont.) 

Total r!_boyB I believe thin ßotl Is Important 
Home Ecoriomlos duoatIon Hespond- 
Should Helo Develop ents Yes Partly No No Answer - 

Per Per Per Pr Per 
_________________ No. cent Renk* No. aent No. cent No. cent No. cent 

7. Judmìont nnd cb11Ity 
In planning, prepr- 
Ing nd serving 
nutritive meal8 for 
themselves aud 
faini1ie l35 61.0 21 2 13.3 67 30.? 37 17.0 85 3.O 

8. Judgment end ßblllty 
In buying rood iso 68.8 11 89 40.8 45 20.6 16 7. os 31.2 

9. AbilIty in contrib- 
uting to horde 
activities 162 74.3 4 113 51.8 41 18.8 8 3.? 6 25.7 

lo. Undertendin of how 
children develop 155 71.0 7 1u5 48.1 38 17.4 12 5.5 t 28.9 

11. AbilIty in preserv- 
Itw tood In the home 125 57.3 22 19 8.7 36 16.5 70 32.1 42.7 

12. UnderstandIng and 
appreciation of 
difterent oultures 
and ways of life 151 69.3 15 72 33.0 58 26.6 21 9.6 ö7 30.? 

13. AbilIty to be per- 

son1ly ttrEotive 
to others 147 67.4 13 8? 39.9 43 19.7 17 7.8 71 32.6 

14. Judpment snd ebility 
In solving prob1ei.is 
rel8ted to personal 
and family living 15? 72.0 2 126 57.8 22 10.1 9 4.1 61 28.0 



Table 25 (cont.) 

Total For by I bc11eve thisoal is ixnportínt 
Hcre Econorn1e Fduot1on Respond- 
Should Help Develop ents_ Ye Pwrtly No NoLner 

Per Fer Pe Per Ier 
- No. cent Rank o. cent No. cent No. cent N. cent 

15. dertndinß of 
whrt their peronU 
vF1ues ere end how 
these viues will 
fteot their lives 146 67.0 8 103 47.2 35 16.1 8 3.7 72 33.0 

16. Tudnoflt in ìUrfliSh- 
1nj end deoorntiiig 
a hoze 143 65.6 20 40 18.4 75 34.4 28 12.8 75 34.4 

17. Recognition of the 
orai an spiritual 

v1ue 147 67.4 6 106 48.6 25 11.5 1' 7.. 71 32.6 
18. Relizution titat 

houseìcecning on 
be t Lorthwhile 
exprenee 137 62.8 18 4 22.5 56 25.7 32 14.7 31 37.1 

19. Ability to c:rjctice 
Ììore sFI'ety in daily 
living 150 68.8 b 106 48.6 3 l7. 5 2.3 38 31.2 

20. Judent end bt1ity 
in selecting and 
oaring for their 
clothes 153 70.2 10 93 42.7 48 22.0 12 5.5 65 29.8 

I-' 

C); 



Table 25 (cont.) 

Total For boys I believe this goal is important 
Home Economics Eduoation Respond- 
Should Help Develop ents Yes No No Answer 

Per Per Per Per Per 
No. cent Rank*No. cent No. cent No. cent No. cent 

21. Interest in expres- 
sion of artistic 
and creative achieve- 
ments in daily liv- 
ing 143 65.6 19 46 21.0 68 31.2 29 13.3 75 34.4 

22. Judgment in select- 
ing, using and oar- 
ing for household 
utensils and equip- 
ment 141 64.7 1? 55 25.2 58 26.6 28 12.8 77 35.3 

23. AbilIty to apply 
physical and mental 
health knowledge to 
personal end family 
living 156 71.6 3 11? 53.7 30 13.8 9 4.1 62 28.4 

*Ran] in order or affirmative responses 

p-J 
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respond, which is the highest non-response for the 22 goals 

for boys and is four per cent higher than any other state- 

ment. All other goals had "no answers" from 50 or 23 per 

cent to 85 or 39 per cent of the mothers. For the boys, 

all 22 go&ls were checked with some responses of "not im- 

portant". The lowest negative response was five or two 

per cent for two of the statements. 

:111e nine goals with highest affinnative responses (46 

per cent and above) from among the 22 goals have been 

chosen. The percentage based on the total of the 218 moth- 

ers Is given in parentheses after each goal. The high 

goals in rank order are as follows: 

Homemak1n educt1on should help develop ability 
to use such resources as time, money and energy 
wisely. (65 per cent) 

Homemaking education should help develop judg- 
ment and ability In solving problems related to 
personal and family living. (58 per cent) 

Homemaking education should help develop ability 
to apply 'ûhysloal nnd mental health knowledge to 
personal end family lIvin:. (54 per cent) 

Homemaking education should help develop ability 
In contributing to home activities. (52 per oent 

Homemaking education should help develop reoog- 
nition of the moral and spiritual velues. (49 per 
cent) 

Homemaking education should help develop ability 
to practice home safety in daily lIving. (49 per 
cent) 
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Homemaking education should help develop under- 
stending of how children develop. (48 per cent) 

Homemaking education should help develop under- 
standing of what their personal values are arid 
how these velues will afreot their lives. (4? 
per cent) 

Homnaking eduostion should help develop judg- 
ment tnat will help them to become good citizens. 
(46 per oent) 

Thirteen goals which had the lowest affirmative re- 
sponses (4 per cent and below) from among the 22 goals are 

as follows: 

Homemaking education should help develop ability 
In preserving food In the house. (9 per oent) 

Holneiliaklng eduoition should help develop judg- 
ment and ability in pinn1ng, preparing and serv- 
Ing nutritive meals for themselves and families. 
(13 per cent) 

Homemaking education should help develop udg- 
ment in furnishing and decorating a home. (18 
per oent) 

Homemaking eduotion should help develop interest 
in expression of artistic and creative achieve- 
ments in dnily living. (21 per cent) 

Homemaking education should help develop realiza- 
tion that housekeeping can be a worthwhile expe- 
rienoe. (2 per cent) 

Homemakin? eduoation should help develop judg- 
ment in selecting, using nd caring for household 
utensils and equipment (25 per cent) 

Homernakin education should help develoo ability 
for the care and welfare of siall children. (2 
per cent) 

Homemaking education should help develop under- 
standing and appreciation of different cultures 
end ways of life. (33 per cent) 
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Homemaking oduoatlon should help develop under- 
standing of how the ohanging trends in home mid 
fornily living affect their home life. (35 per 
cent) 

Homemaking eduotion should help develop ability 
to be personally attractive to 3thers. (40 per 
cent) 

HoiiemakIng education should help develop apprecia- 
tion of the importance of themselves as Individu- 
als. (40 per cent) 

Homemaking education should help develop judg- 
ment and ability in buying rood. (41 per cent) 

Homemaking eduoatIon should help develop judg- 
ment and ability in selecting and caring for 
their clothes. (43 per cent) 

Ranking of "yes" re'ponses and of the "yes plus 

"pertly important" responses about the goals for boys tek- 

ing Hoie Xconomics was made to determine how the "pertly 

important" responses might influence resulta. Table 26 

shows the results. 

In all of the 22 goals there were only three in whioh 

the rnkIng of 'tyes" and of "yes" p1u 'partly importcnt" 

responsos ws ohanged more than two p1ces. 

?tternent No. 17, "recognitIon of the moral nd apir- 
Itual values" had a six place chsne In rank in spite of 25 

or 12 per cent of the "prt1y" being included. It dropped 
from a rank of sixth p1oe to the twelfth most important 

goal. 

The two goals which are relatively higher when the 
"partly" responses were included ere tEtement No. 6, 
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Teble 26 

Qomperison of Rankingß of Home 1oonom1os Goals for J30y8 
Between Yes" Responses and. 'tYes" plus "Pertly" 

Joint Responses of 218 Mothers 

Statement "Yes" plus "?rt1y' 
Number of "Yes" Responses Joint Responses 
Gos le 
_________ ium1.er Rank Number Rank 

1 87 12.5 132 11 
2 141 1 163 1 

3 64 16 128 16 
4 77 14 130 13.3 
6 101 9 146 5 

7 29 21 96 21 
8 89 11 134 10 
9 113 4 154 2 

lo 105 7 143 7 

11 19 22 55 22 
12 72 15 130 13.3 
13 87 12.5 130 13.3 
14 126 2 148 3 
15 103 8 138 9 

16 40 20 115 17 
17 106 5.5 131 12 
18 49 18 105 20 
19 106 5.5 145 6 

20 93 10 141 8 
21 46 19 114 18 
22 55 17 113 19 
23 117 3 147 4 

*Statement No. 5 omitted for boys 
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"judìent that will help them to become good citizens" end 

Strtement No. 16, "judent In furnishing end decoreting a 

homet'. Statement No. 6 became the fifth ranking goal, 

whereas in terms of "yes" responses only, lt was ninth. 

Statement No. 16 became the seventeenth goal and previously 

lt had been twentieth. 

A scrutiny of the preceding analysis discloses that 

the five goals considered highly important are, arranged in 

order of their statement numbers: 

Statement No. 2 HomemakIng education should 
help develop ability to use such 
resources as time, money and 
enerpy wi8ely. 

Statement No. 9 Homemaking education should help 
develop ability in contributing 
to home activities. 

Statement No. 14 Homemaking education should help 
develop judgment and ability in 
solving problems related to per- 
sonal and family living. 

Statement No. 19 Homemaking education should help 
develop ability to practice 
home safety in daily living. 

Statement No. 2 Homemaking education should help 
develop ability to apply phys- 
leal and mental health knowledge 
to personal end family living. 

Two goals involve management end three stress family 

finance and relationships. 

The next five ranks in importance are es follows: 
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Statement No. 6 Homemaking eduoation should 
help develop judgient that 
will help thera to become good 
o i t i zens. 

Statement io. 8 HomemakIng education should 
help develop judgment and 
ability in buying food. 

Statement No. 10 Homemaking education should 
help develop understanding 
of how children develop. 

Stetement No. 15 Homemaking education should 
help develop understanding 
of what their personal velues 
ere and how these values will 
effect their lives. 

Statement No. 20 Homemaking education should 
help develop judgment and 
ability in selecting and oaring 
for their clothes. 

Two involve goals related to all education, one in foods 

end nutrition, one in child care, and one in clothing. 

The goals for boys In home economies education are out- 

standing in crees in relationships and family finance. 

t1though many differences rire expected and not sur- 

prising between mothers' beliefs of home economics goals 

for girls end for those of boys, yet these differences are 

worthy of comment. Table 2? Ives the relative ranking by 

frequency oount of the 22 selected goals for both boys and 

girls, based on the "yes plus "partly Important" responses, 

because evidence has shown that "pertly important 

responses were Influential. They are considered partially 

inclusive as affirmative responses. 
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Table 2? 

Relìtive Ranking by Frequency (.ount of the 22 Selected 
Goals for Boys and Girls i.000rding to "Yes' plus "Partly" 

Responses of 218 Mothers 

"Yes" plus "Pcrtlyt Responses 
Statement Total 
Number of Responses Goi1s for 
Goals Girls Boys 

Number Rank Number Rank Number Rank 

1 31i 12 181 11 132 11 
2 362 1 199 4 163 1 

322 8 194 6 128 16 
4 296 18 166 20 130 13.3 
5 -- -- 205 -- -- -- 
6 321 9.5 175 16 146 5 
7 300 15 204 1 96 21 
8 334 3 200 3 134 10 
g 332 4 178 15 154 2 

10 328 5 185 ' 143 7 

11 234 22 179 14 55 22 
12 293 19 163 21 130 13.3 
13 319 11 189 8 130 13.3 
14 321 9.5 173 17.5 148 3 
15 305 14 167 19 138 9 

16 310 13 195 5 115 17 
1? 290 20 159 22 131 12 
18 28 16 193 7 105 20 
19 325 7 180 12.5 145 6 

20 343 2 202 2 141 8 
21 28? 21 173 17.5 114 18 
22 29? 17 184 10 113 19 
23 3 6 180 12.5 147 4 

*Stctement ..o. 5, which applies obviously to eins, is 
omitted from this ranking 
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The greetest change in rerikin, ome where the varia- 
tlon in rank amounted to 20 pieces for Statement No. 7, 

"judgent and ability in planning, preparing and serving 

nutritive mecis for themselves and fsxnilies". This goal 

was considered most important for girls but had e rank of 

21 for boys, and shows that this goal. is obviously unique 

for irls, together with Statement No. 5, which was 

omitted from rinking since construction of clothes is also 

obviously a girl's goal. Other outstending differences sre 

shown in Stetement No. 14, "judgment end sbillty in solving 

problems related to personal end family 1iving', which had 

e 14 rank variation. It wa rsnked third for boys and 

seventeenth for girls. Statement No. 9, "ability in con- 

tributin to home activities't, shows a 1 rank variation 
between the boys' and girls' goals. Again, this goal was 

ranked second in import.nce ror boys and fifteenth for 

girls. tetement No. 18, "realization tht housekeeping 

oen be a worthwhile experience", has a 13 rank veriation 

causative, for this oase, of the girls' higher ranking, of 

seventh in contrast to twentieth for boys. 

Among these many discrepancies, there is one low- 

response goal whioh seens to hare agreement for both boys 

and girls as beine: less iniportant, i.e., Statement No. 21, 

"interest in expression of artistic and creative achieve- 

ments in daily livin". It was accorded a consistent 
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ranking of 18 for both sexes, resulting in a twenty-first 

ranking for the total. 

The five of the :2 goHis which iere considered highly 

important for both boys and girls ere arranged in order of 

their statement nbers: 

Statement No. 2 Homemaking education should 
help develop ability to use 
such resources as time, money 
snd energy wisely. 

Statement No. 8 Homemaking eduostion should 
help develop judgnent end 
bi1ity in buy1n food. 

Statement No. Homemaking education should 
help develop ability In con- 
tributing to home activities. 

Statement 10 HomemakIng education should 
help develop understanding 
of how children develop. 

Statement No. 20 Homemaking education should 
help develop judient and 
ability in selecting and oar- 
Ing for their clothes. 

Results show that boys, just as much as girls, have 

their need to develop certain qualities in the field of 

Home Economics, although degree of importance varies from 

girls. 

Table F' In appendix B oontiIns the breiikdown of the 

different variables of mothers' baokround 000rd1ng to 

their beliefs toward some goals of home economics eduoa- 

tion. 
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1others' Comments Related to Goals of Home ioonoxnics 

Education. Certain mothers expressed their comments in 

addition to cheokin the oe1s. SIX of' their comments 

follow. 

"I feel these are desIrble goels for every person 
and are or should be ot1s of all education nd 
are not goals limited to homemaking education ex- 
elusively. 't 

"All of these would be good but I doubt courses In 
homemaking cari edequately cover religion, philoso- 
phy, sociology, psychology, and biology and also 
teach skills of sewing end cooking." 

"Your goals cover a wider range of material than 
I was ewere were beine covered in these classes. 
Some of these phises are more for co1lee students 
than for younger ones.'1 

"In oonsiderinß homemaking education that would run 
from seventh grade through college I certainly 
feel that all of these goals would be covered." 

"I rezl1ze that I hsve checked a number of goals 
for boys and yet em uncertain about homemaking 
classes for boys, but do feel that some of these 
goals could be reached by other classes such s 

Economics, Civics, History, and through church 
end home tru1ning. I do feel that the home should 
be responsible for part of a child's education. 
For example, moral and spiritual values, if not 
instilled at home, will not be gained In a class- 
room." 

UI feel that all of these goals ere important In 
homemk1ng education and that while no one course 
could teach all of them, these individual goals 
should be present in the teaching wherever they 
may chance to appear. A general attitude includ- 
Ing them should be continuously cultivated." 
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Summary 

To the inquiry, "ouLd you enoourge your daughter(s) 

to take home eoonomios classes?" the "yes" answers for the 

junior high sohool. level were 87 per cent; for the senior 

high school level, 70 per cent. Mothers were less eon- 

cerned about the senior high school level. In order to 

identify the bokround of these taothers who answered 

ffirmet1ve1y, a cross-tebu1tion wes mede of some rele- 

vant variables end categorized under four sub-groups. The 

largest sub-group for junior end senior high level both, 

revealed to be mothers of the 35-44 age range with home 

eoonomios education of one or more elesses in school, edu- 

cation ebove high school level, full-time homemaker, and 

no children with previous eduotion in Home conom1os. 

The next largest sub-:.roup revealed to be mothers with 

high school education or less, who were full-time home- 

makers nd hsd other vrriables relevent to the first group. 

Evidence is shown that full-time homemakers, be they highly 

eduoeted or not, have strong beliefs that deughters should 

be encouraged to tke Home Economics in junior and senior 

high schools. These beliefs seem not to be perceived 

through the experience of their children, beoeuse 71 per 

cent of mothers hed no children with previous education in 

Home Economics. The remelning two sub-groups were too few 



in number to warrant the 1scussion of their beliefs about 

home economics education for their children. 

To the inquiry, "Would you enoourege your son( s) to 

enroll in homo economics clssses?" for the junior high 

school "boys only classes" the mothers' answers were: 

"yes", 38 per cent; "no", 2'? per cent; and "no answer", 

22 per cent. For the "co-educational olasses": "yes", 

18 per cent; "no", 30 per cent; and "no answer", 40 per 

cent. 

Evidence is shown that mothers nre less conoerned 

about Home Eoonomios being co-educational at the junior 

high school level. For the senior high school "boys only 

classes" they answered: "yes", 32 per cent; 'no", 28 por 

cent; and "no answer", 25 per cent. For the "co-educational 

clsses": "yes", 21 per cent; "no", 28 per cent; end t'no 

answer", 33 per cent. lightly ìore mothers approved of 

co-educational olasses at the senior high school level, but 

on the whole, mothers showed least approval about encourag- 

ing their sons to take lione beonomios where classes were 

oo-oduoational at both junior .inci senior high school levels. 

Mothers gave three principal reasons as applicable for 

both daughters and sons for their affirmative answers to 

the inquiries above. They were: homemaking education 

would help them when they have their own homes; school can 

teach basic principles and newer methods of homemak1n, 
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end that it oreates a greater interest in and feeling of 

responsibility for helping at home. Mothers gave three 

principal reasons as applicable to both daughters end sons 

for their negative answers. They were: other courses are 

more important, parents oen teach them what they need to 

know about homemaking; and they can learn homemaking edu- 

cation from club activities related to homemaking, outside 

of school. The principal reason given by mothers for their 

uncertain answers was that 1t depends on the child's 

interest and needs" whether the child takes home economics 

classes or not. Jlthough these reasons were relevant for 

both daughters and Sons, there was a great v&'rlation In 

percentage. 

Analysis of the 23 goals (22 for boys) revealed that 

motners were specific in their beliefs about goals related 

to Home Economics for eins. Construction, selection and 

care of clothes; management of time, money and energy; 

planning, preparing, end serving nutritive meals; and buy- 

ing food were rated highly important. Child care, and 

housing and home furnishings areas osme next in importance. 

Goals pertaining to family relationships were low in rating 

as important als for girls by these relatively young 

mothers. The majority of them have experienced lione Eoo- 

nonios in school themselves, have education of above high 

school level, are full-time homemakers, and with their 
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beliefs seemingly not perceived through experience in Home 

eonomics of their own daughters. 

For the boys, mothers emphasized manegemont of time, 

money, end energy; helping with home activities; improve- 

ment of personal end family living; and home safety prac- 

tices. Areas in family finanoe, and family relationships 

stand out as goals necessary for boys, and seem to far out- 

weigh the necessity for teaching them skills. 

Mothers' Beliefs About Status of 
e Eoonomios 1duoation in Secondary Schools 

This part of the study endeavors to show what mothers 

visualized was the status of Home Economics. In Ç.uestion 

G of the questionnaire, mothers were requested to express 

their beliefs toward what grade levels classes In home 

economics education should be taught to boys end girls, and 

whether such classes should be required or elective. 

iollowin: this, in uestion H, the respondents were re- 

quested to check their beliefs about what groupings of 

pupils should be provided with home eoonomios eduoation. 

The writer feels that home economics subject matter, re- 

quired or elective, covers a wide range which cannot be 

designated for certain rrde levels for the purpose of a 

study such es this. The uniqueness of Americen education 

11es in the flexibility of curriculum at state and local 
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levels. The pretesting of the questionnaire showed no dif- 

ficulty in obtaining responses for these questions. rïhese 

questions had no subject iìutter areas designateci for cer- 

tain grade levels because it was thought that mothers who 

responded to the questionnaire would be sincere and willing 

to give time to concentrate in the best manner they knew. 

Analysis of data pertaining to home economics educe- 

tion background of the 218 mothers has already shown that 

86 per cent of the mothers lied more than one class In Home 

Economics and only 14 per cent had no previous education in 

Home Joonomios. Date also showed that only three mothers 

completed only the eighth grade, 13 mothers part of high 

school, 66 completed high school, the rest of 131 mothers 

or 66 per cent had education beyond high school, and rive 

rave no responses. 

The mothers were free to check as many levels and 

groupings as they chose; therefore, the outcome of total 

percentages cannot be discussed as the sinn of per cents of 

the total 218 mothers. Mothers' responses may be sottered 

throughout all levels and grous or they may be selective 

of one or two. The importance which mothers attached to 

their daughters and Sons having Home oonom1cs will be 

shown by the frequency of their responses. 



155 

Mothers' Beliefs Toward what Grede Levels 
G1ases in Home 1oonomios Should be Taught to Oirls 
snd Vhether Such Classes Should be Required or lective 

Table 28 shows the mothers' beliefs toward grade 

levels (required or elective) for girls taking Home Eoonom- 

los. hat csn be analyzed from this table is the tact that 

mothers were more In favor or classes ror ;lr1s in the 

junior high school with preferenoe of grede levels in the 

order of total responses, eighth grade (1tO), ninth grade 

(155), and seventh grede (iso). Ìothers showed less approv- 

al of classes at the senior high sohool level with the 

least preference shown for the eleventh grade. Consequent- 

ly, for the required classes, the junior high school level 

(with 301 responses) had greater approval than the senior 

high school level (with 173 responses). There were 109 or 

50 per cent responses for eighth grde, and a slightly low- 

er figure of 103 or 4? per cent for seventh gr'de level; 

followed with notable figures for ninth grade (with 89 or 

41 per cent) and eleventh grade levels (wIth 82 or 38 per 

cent). 

For the elective classes, the senior iiigh school level 

(with 225 resoonses) hsd higher approval than the junior 

high school level (with 164 responses). There viere 94 or 

43 per cent in agreement for twelfth grade classes and 92 

or 42 per cent for tenth grade. Mothers did riot seem to 
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Table 28 

Beliefs of 218 Mothers Toward What Grade Levels 
Classes in Home Eoonomios Should be Taught to Girls 

and Whether Suoh Classes Should be Required or 1eotive 

Required Jleotive 
Grade Levels Total 

Responses Per Per - Number oent Number cent 

Below 
Seventh grade 31 18 8.3 13 6.0 

Tunior ugh 

Seventh grade 150 103 47.2 47 21.6 

Eighth grade 160 109 50.0 51 23.4 

Ninth grade 155 89 408 66 

Sub-total 465 301 164 

Senior High 

Tenth grsde 144 52 23.8 92 42.2 

Eleventh grade 121 82 376 39 19.9 

Twelfth grade 133 39 i.g 43.1 

Sub-total 398 173 225 

None at all 4 2 .9 2 .9 

Total responses 898 494 404 
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approve hih1y of elective classes et the eleventh ;rde 

level, because there was a deoline to 39 or 18 per cent 

compared to the other two grades. Elective classes at the 

junior high school level showed a lower preference than the 

senior high school level, because required classes were pre- 

ferred at the junior high sohool level. }esporises in favor 

of required classes (with total of 492 responses) were 

relatively higher then those for elective classes (with 

tots], of 402 responses). 

The totals for both required and elective responses 

in the junior and senior high school levels showed that 

the beliefs were ore in favor, in enerl, of classes In 

home economics education at the junior high school level. 

Previously, it shown that 190 or 87 per cent of mothers 

would encourage their daughters to take Home .kconomics in 

junior high school arid 1b4 or 71 per cent at the senior 

high school level. This finding supports the findings of 

this phase of the study. 

Wothers' Beliefs Toward What Grade Levels 
Classes in Home Economics Should be Taught to Boys 
and Whether Such Classes Should be ReQuired or Elective 

Table 29 shows the mothers' beliefs about grade levels 

(required or elective) at which boys should take home eco- 

nomics classes. The responses were very low for this ques- 

tion. The totFl of responses was e93 for girls, end 519 
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Table 29 

Beliefs of 218 Mothers Toward hat Grade Levels 
Classes in Home Economics Should be Taußht to Boys 

and vhether Such Classes Should be aequired or Elective 

Required Elective 
Grade Levels Total 

Responses Per Per 
Number cent Number cent 

Below 
Seventh grade 19 5 2.3 14 6.4 

Junior High 

Seventh grade 79 20 9.2 59 27.1 

Eighth grade 92 21 9.6 71 32.6 

Ninth grade 85 13 6.0 72 33.0 

Sub-total 256 54 202 

Senior High 

Tenth grade 76 10 4.6 66 30.3 

Eleventh grade 72 13 6.0 59 27.1 

Twelfth grade 78 is 6.9 63 28.9 

Sub-total 226 36 188 

None et all 18 17 

Total responses 5l 114 

7.8 1 .5 

405 



159 

for boys, which seemed to indicate that mothers believed 

that boys less than girls need Home Eoonomios. Perhaps 

the nture of today'E curriculum whioh highly emphasizes 

the so-olled academic subjects for boys a000unts for this 

feeling. Furtner evidence Is found in mothers' ooìwnents 

of the goctls In Home Economics which they believed as 

necessary for boys, explained previously. 

Similar to their beliefs about girls, mothers were In 

favor of oleases tor boys in the junior high school, with 

preference of grade 1evel In the order of eighth, ninth, 

seventh, twelfth, tenth and eleventh. This response is 

almost exeotly the seine for girls' and boys' clrses. 

For the elective classes, the mothers' preferences 

seemed to be highest for the ninth (33 per cent), eighth 

(33 per cent) and tenth (30 per cent) grade levels. Total 

responses tabulated for home economics classes on an elec- 

tive besis showed that the preference was higher for 

junior high school (with 202 responses) than senior high 

school (188 responses). Responses expressed in favor of 

elective oleases for the secondiry levels (with e total of 

390 responses) were four times higher than those for re- 

quired classes (with a total oi' 
96 responses) at these 

levels. Neither included the responses for the below 

seventh grade' oolumn. hen the totals for both requIred 

and elective responses between the junior and senior high 
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school levels were oompFred they were found to be s1m1l.r 

to the reHponses about 1rls' e1risses I.e., In favor of 

home economics classes et the junior h1h school level. 
VIhen compared to the date for uest1on E for mothers' 

beliefs of their eons' needs for Home IoonomIos, the 

affirnmtive reponse were: for junior high school Thoys 

only olesses', 38 per cent; "co-educational classes", 18 

per cent. For senior high school "boys only o1sses", 32 

per oent; "co-eduoetiona]. olsses', 22 per oent. They were 

f1r1y oomprb1e In terms of junior nd senior high school 

preferences nd helped to support the tIndins of that 
phn se. 

Some Mothers' Comments Re1mted to Grade Level Preferences 
for Boys end OIris and hetber such 1asses Should be 
Eeauired or 11eotIve 

Certain mothers' comments reictod. to grade level and 

required or elective preferences will be mentioned liera be- 

enuse they iiiay help in undorstrnding the previous findings. 
"1 feel tvery child should have e good undorstand- 
Ing of the responsibility he has to make his home 
a happy and satisfying one, but at what tImo this 
training should be piven in school would depend 
on many things ." 

"For boys, a required course in FamIly Finance or 
s1m1l'r subject in the twelfth rrede.t' 

"would like to have homemaking available for all 
girls, seventh grade and up, but don't know the 
velue for boys." 
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'The ibove-verage male student has so many 
subjects related to his chosen field which 
he desires to include in his oourse that it 
makes it hard (and sometimes impossible) to 
get in electives." 

"Homemaking is now nd will be more important 
In the future for ir1s end young women be- 
cause the complexities facing men ere more 
dnanding and will not show him the time thet 
has been his pleesure in the past for hoinemak- 
Ing activities." 

"Can you give e girl too much? Not" 

"I believe boys should be required to hsve sorne 

homemekin but doubt they'd go for It, but 
definitely for girls required.! 

"I liked my old system -- Domestic Science and 
Manual Training required of all girls and boys 
in sixth grade, and elective throughout all 
the other school years tor all students." 

"I believe all homemak1n should be elective. 
The amount is determined by interest, home, and 
perhaps other Influences." 

"Possibly a sewing course In Senior Hißh for 
girls es some mothers may not know how to sew 
well enough to teach their daughters." 

'II am in doubt as to what grade level would be 
most appropriate. Girls would probably show 
earlier Interest." 

"Homemaking courses as en elective for the child 
whose parent does not wish to teach him or her 
the skills are fine, but I do riot feel they are 
necessary or desirable for all children." 

"Junior High would be too young for boys -- they 
wouldn't be as likely to be thinking of the 
future es far as making a home." 

"I do not believe boys should be required to take 
Home Economics. Maybe one section of Bachelor 
Cooking would work es an elective." 
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Mothers' e1iets Toward dhat Groupings of Girls 
Should be Provided with Home Economics Educatlön 

The questionnaire did not define the terms about 

groupings in uestion H, neither was any attempt made to 

show the respondents how these groupings overlapped. For 

exRnlple, that girls who terminate their education at Grade 

12 mIght be college capable, intellectually gifted, or 

physically hendloepped. Table 30 shows the 218 mothers' 

beliefs about what groupings of girls should be provided 

with home economics education. 

It may be wen to stete first that nine mothers "did 

not believe it should be for any special groupings. It 

should be available for and all»' These mothers 

checked all blanks concerning this question In the ques- 

tionn8ire. These mothers emphasized that home economics 

education should be provided for all types of students by 

writing in comments in the space below the question. There 

oould be other mothers who felt the same but did not 

trouble to write comments. 

The highest of the responses to this question was 113 

mothers or 52 per cent of the total 218 mothers who be- 

ileved they would "urge those expecting to terminate educa- 

tion et the end of Grde 12 or before to take two or more 

full years" of home Economics. The lowest of any single 

figure on Table 30 was 53 mothers or 24 per cent of the 



Table 30 

Beliefs of 218 Mothers Toward bat Groupings of Girls 
Should be Provided with Home ioonomios Eduoation 

Provisions Urgea to take some inì Urged to take 
should be two or more 

Groupings made Junior Senior full yrs 
Total High School High School 
Responses Per Per Per Per 

- !Çe oent No. cent No. cent No. cent 
The inte 11e otually 

gifted 276 80 36.7 79 36.2 29.4 53 24.3 

The slow learners 313 89 40.8 87 39.9 75 34.4 62 28.4 
The college bound 29 73 33.5 38 40.4 80 36.? 58 26.6 

The college capable 289 72 33.0 80 36.? 75 34.4 62 28.4 

The physically 
handicapped 276 86 39.4 75 34.4 60 27.5 55 25.2 

Those expecting to 
terminate educa- 
tion at end of 
grade 12 or before 413 95 43.6 105 48.2 100 45.9 113 51.8 

Total responses 1866 45 514 454 403 _______ 

p-' 
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totel 218 mothers ho believed they would 'surge the 1n 

telleotually bitted to take two or more full years" in 

Home oonomics. 

In the order of frequency of total responses for the 

six classified groupings, the data revealed that the group- 

Ing of "those expecting to terminate education at the end 

of Grede 12 or before" ranked the highest with 4l re- 

sponses, followed by "the slow learners", 313 responses; 

"the college bound", 299 responsee; "the college capable", 

289 responses; end the "Intellectually gifted" and "the 

physically hendIcrpped", both with duplicate responses of 

276. 

The date of these six groupings Indicated that mothers 

believed "the Intellectually gifted" should have provisions 

made In taking Home Economics (37 per cent), and that such 

girls be urged to take some at the juillor high school level 

(36 per cent), but comparably less at the senior high 

school level (2 per cent), and that they approved in the 

lenst (24 per cent or one-fourth) for such girls to be 

urged to t'ke two or more full years In Home Economics. 

Mothers believed "the slow learners" should oertiinly 

have provisions made to take home EconomIes (41 per cent), 

should be urged to take two or more full years (28 per 

cent), end that such girls be urged to take so:e In junior 
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high school (40 per cent) as well as in the senior high 

school (34 per cent). 

Mothers believed "the college bound" should oertin1y 
be urged to take some in junior high school (40 per cent) 

and also at senior high sohool level (37 per cent); but 

only one-fourth of the mothers believed that the college 

bound should be urged to t&ke two or more full years in 

Home oonomics. 

others believed "the college capebl" should be urged 

to take two or more full years (28 per cent), to take some 

in junior high school (37 per cent) end senior high school 

(34 per cent). The percentages of this grouping are rela- 

tively stable in oomprison with the other five. 

Mothers believed "the physioìlly handiorpped'T should 

certainly be provided with classes in Home Eoonomios (39 

per cent), should be urred to take some in junior high 

school (34 per cent) and senior high school (28 per cent); 

but only one-fourth of the mothers believed they should be 

urged to take two or more full years. 

The responses for "those terminating their education 

at the end of Grade 12 or before" were consistently the 

highest throughout the table. Mothers believed such girls 

should be urged to take two or more full years (113 or 52 

per cent). This shows great difference from the figure for 
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the intellectually itted girls of the seme classification 

with 53 or 24 per cent. Forty-e1{ht oer cent or 105 moth- 

ers believed they should urge those ending education at 

Grade 12 to take some classes in junior high school; and 

4 per Gent or loo mothers for sorne classes in senior high 

school. Ninety-five mothers or 44 per cent believed pro- 

visions should be made for those terminating their educa- 

tion at Grade 12 or before. 

The breakdown according to the four categories (pro- 

visions made for; urged to take some In junior high school, 
senior high school; and urged to tnke two or more full 

years) showed these interpretations. If the 218 mothers 

answered eaoh otegory a total of six times for the six 

groups, there was a total of 1308 possible responses. 

First, the six groupings of studente should be urged to 

take some classes in home Economics in junior high school 

showed the highest total resonses of 514. eoond, provi- 

alone of some kind should be made for the six groupings, 

495 responsos. Girls of these six groups should be urged 

to take some in senior high school, 454 responses. These 

girls should be urged to take two or more full years, 4Oi 

responses. From one-third to one-fourth of these mothers 

believed that all types of girls should take Home Eoonom- 

los. 
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The d8te from two having the hibest responsee among 

the 1x groupings seemed to imply that uiothers believed in 

provisions being made for those terminüting their education 

t C*rde 12 or below and tue slow learners ; 
that the former 

group nd the college bound should be urged to take sorne 

home economics education in junior snd senior high schools; 

and thìt those terminating their education at Grade 12 or 

before, the college oepable and tne slow ieriiers (dupli- 

cete responses) should be urged to take two or moro full 

yers of Borie Economies. In other words, theo findings 

ind1oted that mothers believed there is need for Home ioo- 

nornios for all six groupings, but that, mainly, the college 

bound, the college cepable, the slow learners, nd those 

terminating tneir education at (rrede 12 or below need urg- 

Ing to take some classes in junior end senior high schools; 

and those t,rìuInting their education at (rde 12 or below, 

the college ca2sble and the slow 1erners neel urging to 

take two or more full years in Home Economics. 

Significant for this study Is the fact that In rerd 

to çuestion G, the mothers' beliefs toward what grede lev- 

ele classes in Home oonom1os should be tau,ht to girls re- 

suited In 465 total responses for reu1red and elective 

classes at the junior high school level, and 8 total re- 

sponses Indicating beliefs for tue senior high school lev- 

el. They bear e very close correlation and support the 
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findings of that phese to those here: 514 responses for 

junior high school to 454 responses for senior high school. 

This virtually indicates that findings pertaining respoc- 

tively to daughters' needs for Home Economics in junior and 

senior high sohools; girls' classes, elective or required, 

to be provided in junior and senior high schools; and 

groupings of girls to be provided in junior end senior high 

schools, consistently supported the beliefs of mothers that 

junior high sohool is qualified for home economics needs, 

although senior high school preference is not negligible s.s 

shown by its close rnking. 

thera' Beliefs Toward What Gro 
ould be Provided with Eome Eco 

ings of Bqys 
nies i±duoatIon 

Table 31 suggests the mothers' beliefs toward what 

groupings of boys should be provided with home economics 

eduoation. 

The nine mothers who specially commented that no 

group should be exempted from taking Home Economics end 

tht lt should be veilab1e for all, checked in all spaces 

In Q.uestion H, for the six groups of different types of 

students who should take home economics classes under dif- 

ferent oiroumstnoes, which totals 48 responses es already 

mentioned In the girls' section. These responses of moth- 

ers included their belief in urging boys of all six groups 
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l3eliefs of 218 ¡others Toward 1ht Groupings of Boys 
Should be Provided with Home oonomio Education 

Provisions Urged to take sorne in Urged to take 
should be two or more 

Groupings made Junior Senior full years 
Total High School High School 
Resronses Per Per Per Per 

No. cent No. cent No. cent No. cent 

The intellectually 
gifted 150 53 24.3 39 17.9 37 17.0 21 9.6 

The s10 lenrners 12 64 29.4 37 17.0 3 16.0 16 7.3 

The college bound 146 53 24.3 41 18.8 35 1.0 17 7.8 

The college ospeble 150 54 24.8 41 18.8 37 17.0 18 8.3 

The physioll 
handioìpped 159 63 28.9 38 17.4 37 17.0 21 9.6 

Those expecting to 
termirtete educa- 
tion at end of 
grade 12 or before 199 t)5 29.8 52 23.8 50 26.9 32 14.7 

Total responses 956 352 248 231 125 

I-J 
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to t8ke two or more tull years in Home Economics. . 0er- 

tiin mother oomrenteu thet "it depends upon subject matter 

and philosophy of instructor" whether a boy should be urged 

to take two or more full years in Home ioonomics. 

The highest response cerne from 65 mothers or )O per 

cent of the total 218 mothers who believed "provision 

should be made for boys who are expecting to terminate edu- 

cation Ct the end of Grade 12 or before". While O per 

cent is not a high figure it is similar to the per cent of 

mothers who believed boys should take Home Economics. The 

lowest of response was from 16 mothers or seven per cent of 

the total 218 mothers who believed they would "urge the 

slow learners to take two or more full years" of Home E.00- 

nonios. Responses pertining to beliefs toward boys' 

groupings were very low, compared to the total responses 

of 1866 for '1r1s to that of 956 total responses for boys. 

The data. reve:led that the grouping on those expectiig 

to terminate educrtlon at the end of Crade 12 or before 

ranked the highest with 199 responses; followed by the 

category of "physically handicapped", 159 responses; "the 

slow learners", 152 responses; "the intellectually gifted" 

and "the college capable" both with 150 responses; and 

"the college bound" with the lowest of 146 total responses. 

These figures for the six groupings obviously showed 

that aside from that on "those termin'ting their education 
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Rt Grade 12 or before! with 199 responses, the other five 

showed little variation. ll five rous suggested re- 

sponses thet indicated mothers believed favorably (30 per 

cent end below) in provisions be1n made for boys' classes 

In Home Economics; but that relatively fev (below 18 per 

cent) believed in urgIng boys to take some classes In 

junior end senior high school, end still lower (below 10 

per cent) believed In urging boys to take two or more full 

years In Home Economics. 

The responses of the 218 mothers to the question con- 

corning the grouping, "those terminating their education at 

the end of Grade 12 or before" were noticeably oonslstent. 

Mothers believed that boys terï4inatlng education at Grade 

12 should have opportunity for classes in Home Economics 

(30 per cent); these boys should be urged to take some in 

junior and senior high sohool8 (23 per cent); and that 

these boys should be urged to take two or more full years 

(15 per cent). 

The 218 mothers might have answered euch category a 

total of six tixes which makes a total of 1308 resnonses. 

They actually gave about one-fourth of the possible total 

responses. Provisions for Home Economics for boys was 

highest with 352 responses. There were 248 responses whioh 

recommended that boys be urged to take sorne In junior high 

school. For taking some home economics olassea in senior 
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hih school there were 231 responses. Fina11y only 125 

responses of the possible 1308 urged thet boys tke two or 

more full yers. 

The breskdown of thene four osteCories in rerd to 

the five of the six groupings, excluding the croup which 

oonoern8 those term1ntin eduotion et GrEde 12 or below, 

indicated the.t approximetely one-fourth of the total 218 

rothers believed provisions should be nude for boys' 

cleses; below one-fifth believed In urging boys to take 

some c1sses in junior end senior high school; and below 

one-tenth believed in urging boys to take two or more full 

years of home eoonomio classes. 

The individual figurec of esoh group under each oste- 

gory shovied so little vnristion that it is questionable 

v;hether eny conclusions can be drawn. 

When compared to the data for cuestion G, the mothers' 

beliefs toward what grade levels classes in Home Economics 

should be taucht to boys, resulted in 256 total responses 

for required arid elective classes et the junior high school 

level (Table 29), nd 226 total responses indioatin be- 

liefs concerning the senior high school level. These re- 
suits showed that they re ftirly similar in terms of 
junior and senior high school preferences to those just 

discussed here, which showed 248 resonses for junior high 

school and 231 for senior high school. Similar to the 
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findings concerning girls, Queetlons D, , and H supported 

the beliefs of mothers that junior high school was highly 

qualified for Home ]conomios needs for boys. 

Some Mothers' Comments helated to Groupiuigs of' i3oys and 
Ir1s to be Provided with Home Eoonomios Education 

Mothers' oorniuents pertaining to what groups of pupils 

they believed should be provided with home eoonomic$ educe- 

tion will oe mentioned here to help clarify the )revious 
findings. Some of the oomiients will have referece to 

other phases of mothers' beliefs than just whet groups of 

studente need Home Economics. 

.'It should vlways be en eieo'iive s it is the 
duty of the mother. It is en exceptionally 
good thing for the girl who is finishing school 
at Gr'de 

"1 cannot Say fl boys of any one of these groups 
should be urged but courses should be open to 
them . 

"There are many courses available to the housewife 
end mother, such as Home Extension, if she should fail to get the training while in school, or if' 

she should fF11 to finish sohool.' 

qAll should be enooursged to tike homemaking, but, 
of oourse, some are definitely not interested and 
therefore I feel that sometimes the velue to such 
students is questionable." 

'fIt is very difficult to answer for a group as all 
inclusive as 'girls' or 'boys'. So much depends 
on the individual, his or her background of expo- 
rience and future intentions. X feel the peront 
who is interested in the boy having experiences 
in this field end who might indicate they would 
urge the youngster to enroll, would already have 
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exposed him through other agenoies 8nd in 
reality, might not feel that it 18 neoessary 
to forego other important courses to make 
room for homemaking education." 

Summe x'y 

Mothers were more in favor of classes for girls. 
Their preference of rrde levels in the order of totsi re- 

sponses were e1t'hth, ninth, and seventh &rados. others 

showed less approval or o1rases at the senior high school 

level with the least preference shown for the eloventh 
grade. Mothers were in fevor of o1esse for boys with 

preference of grFde levels In the order of eighth, ninth, 

seventh, twelfth, tenth, and eleventh. 

Mothers believed that, for girls, reqiired oleases 

are preferable at the junior high school level. High re- 

aponses were shown eaneoially for the eighth grade, follow- 

ed by the seventh and ninth rdea. Yor the elective 

olpsses, the senior h1!h school level was preferred for 
twelfth end tenth 'rFdes conseoutively. A smell number of 

mothers preferred the eleventh grade. Mothers expressed a 

relatively higher agreer.ent for required olasses than for 

the elective oleases. Signifloence i shown where Quest1on 

D (daughters' needs for Home Economics) end uestIon G 

(gr'de level nreferenoes) ber very siin1lr enewers end 

supported the findings that junior high school was 
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preferred more than senior high school for the basic re- 

quired classes in Home Economics for girls. 

Mothers believed thit, for boys, elective cl8sses were 

prefereble; and showed epprovl for the ninth, eighth, and 

tenth grsde levels in this order. Total responses compared 

between the junior nnd senior high school levels showed 

higher fFvor of elective classes for the junior high school 

level. Data from uestion 1 (sons' needs for Home boonom- 

ics) and ,uest1on G (grade level preferences), were corn- 

pred and they oorrelate fairly well and oorroborte the 

findings in terms of mothers' preferences for junior high 

school Home oonomics. 

hothers' beliefs toward whet groups of girls should be 

provided with home economics education revealed the follow- 

Ing findings. In the order of total responses for the six 

groups, rthose expecting to terminate education et the end 

of Grade 12 or before" rEnked the highest followed in order 

'by "the slow learners", "the college bound", "the college 

capable", ttthe intellectually giftedTt end the "physically 

handicapped". k little above one-half of the total 218 

mothers responded that they believed they should urge girls 

terminating eduostlon et Grrde 12 to take two or more full 

years of Home Economios. This was the highest response for 

the six groups as well as for the four categories. The 

lowest response of beliefs showed that only one-fourth of 
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the total 218 mothers believed they would urge Intelleo- 

tually gifted girls to take two or more full yeers in Home 

Economics. Other findings indiceted that mothers believed 

there was need of provision for 1-lome Economics for all six 

types or girls, but that, mainly, the college bound, the 

college oepable, the slow le&rners, and those terinineting 

their education at Grade 12 or before need urging to take 

some classes In junior and senior high schools; and those 

terinineting their education et Grade 12 or below, the col- 

leRe capeble, and the slow leerriers need urging to take 

two or more full years in Home Economics. 

Findings consistently supported the beliefs of mothers 

that home Economics in junior high school is more important 

then in senior hith school although both hed close ranking. 

Mothers believed that provisions should be made for 

boys who were expeotint to terminate education at the end 

of Grade 12 or before. They believed least in urging the 

slow learning boys to take two or more full years of Home 

Economics. The five groups, other then the terminal educe- 

tion group, showed that mothers' beliefs were relntively 

high in provisions being made for boys to take Home oonom- 

los, but that e notb1y low percentage of mothers expressed 

their belief t1it these groupings of boys should be urged 

to take some classes in junior end senior high sohools, or 

to take two or more full years in Home Economics. The 
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mothers' oonoern, as expressed by some in their oontuents, 

seemed to be based on the thought that the boys' own indi- 

vidual Interests should be the deciding factor. 

Similar to the findings about girls' home economics 

education, the beliefs of mothers as expressed by their 

responses to uestions , G, and H oonsistently supported 

the beliefs that junior high school was qualified for home 

economics needs of boys. 
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CHAPTER IV 

SUMMARY AND CONCLTIONS 

Summary of the Findings 

The purpose of this 8tudy ws to disoover sorne of the 

beliefs of mothers sbout home economics education in junior 

Rnd senior high sohools in light of whet they believed Home 

Economics to be. Date were ooileoted through question- 

neires rrom 218 of the 406 mothers of sixth-grede ohiidren 

of both boys snd girls in eight public e1ementry schools 

of Corvallis District No. 509CJ, who mede up the seinpie. 

Conclusions drawn may not be appiloeble for other oomiriuni- 

ties in the United Stetes, inesmuob es Lorvel1is is a small 

conservative oity although with a quite homogenous popula- 

tion. 

Mothers were reletively young, 84 per cent being below 

45 years of age. They had e relatively higher education 

than similar groups reported in the nationel census of 

1950, beosuse only ? per cent of the sample had hih 

school education or less, end 61 Der cent had education 

beyond high school. The employment status was re1evnt to 

the nation's fiure of 1956 in terms of percentage ratio 

revealed by 33 per cent being in the labor force and 6? 

per cent being full-time homiakers. Sixty-three per cent 
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of the mothers had no girls who had taken or were teking 

Home Economics in school et the t1xe or the study. or the 

mothers themselves, 86 per cent had had more than one class 

in home economics education; only 14 per cent had had no 

previous education in Home Economics. Forty-one per oerit 

took the classes at the upper secondary grede levels, which 

consisted mostly of the clothing Rnd foods areas. 

The questionnaire consisted of two parts. The first 

orrt consisted of information end beliefs about Home Eco- 

nomios, such as past end present situation of their 0h11- 

dren's enrollment in home economics classes, mothers' pest 

enrollment in home economics classes, mothers' current be- 

liefs toward having their ohiidren take courses in home 

economics education end about the present philosophy of 

home economics education. The second part of the question- 

flaire consisted of general questions related to the stntus 

of the family, especially the parents, i.e., their age- 

grouping, education, and parents' employment status. 

The dta were coded, trrnsferred to IBi cards, and 

tabulated. hen the data were anlyzed, e number of inter- 

esting findings were disolo8ed as recorded in the preceding 

chapter. These findings provide answers to the seven basic 

questions which were listed under tetement of problem and 

whiob guided this study. These enlightening feots can best 



be conveyed by compiling the answers here in the order of 

the questions in the questionneire. 

1. Do mothers believe they should encourage their daughters 

to take home economics classes in secondary schools? 

Eighty-seven per cent of the 218 mothers believed th8t 

they would enoourge their own daughters to take home eco-. 

norídcs classes In junior high sohool, and 70 per cent be- 

uieved the same about senior high school. tj'hese mothers 

who answered favorably for having their daughters teke home 

economics classes in both junior end senior high schools 

had backgrounds which can be classified into two character- 

istlo groups. The largest group revealed mothers of the 

35-44 age range with home economics education of one or 

more classes In school, education above high school level, 

full-time homemakers, end no children with previous educa- 

tion In Home Toonom1os. 

The next largest group had mothers with high sohool 

education or below and who were full-time homemakers, end 

who had other v*'ribles of the first group. .videnoe Is 

shown that full-time homemakers, be they highly educated 

or not, have strong beliefs that daughters should be en- 

oournged to take home ioonomIos in secondary sohool. 

This does not raean that employed mothers disagreed, for 

there was no attempt made to find relationship between the 
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responses of full-time homemekers end employed motners, 

beoeuse only one out of every three mothers were employed 

either full- or part-time. 

2. If there were classes for boys only or for boys and 

girls together1 do mothers believe they should encourage 

their eons to take home economics classes in secondary 

schools? 

Only about three-fourths of the 218 mothers expressed 

an opinion es te whether or not home economics olases 

should be provided for boys only. Approximctely helf of 

the group who responded or one-third of 218 mothers were in 

ftvor of heving their sons teke some home economics olsses 
t either the junior or aenior high school level. Two- 

fifths of the 213 mothers did not answer when sked about 

'co-educational o1assest. One-fifth or 1e55 of the mothers 

who responded were In fvor of their sons being in "co- 

educational classes" either in junior or senior hith school. 

others showed less approval of home eoonomios olssses 

being "for boys and girls togetherTM at the junior high 

school level. blightly more mothers spproved of "co- 

educational classes" at the senior high sohool level, but 

on the whole, mothers showed less approval of encouraging 

their own eons to take Home Economics when c1sses are co- 

educational at both junior rnd senior high school levels 

thin when the classes are for boys only. 
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3. What reasons do mothers lvetha.t they wish or do not 

wish their sons and daughters to enroll In home econom- 

los classes? 

The mothers who would enoourge their own daughters 
and sons to enroll in home eoon3mios classes gave three 

principal reasons as *p1lioable to both daughters and sons. 

They were: homemaking', education would help them when they 

have their own homes; the school can teach besio prinoiples 

and newer methods of homemaking; and that homemaking educa- 

tion creates e greater interest In and feeling of responsi- 

bility for helping at home. 

Other outstanding reasons for daughters' needs for 

Home iconomics were: homeriiaklng education helps girls 
develop better homemaking practices so tnat they will oe 

better prepared as mothers in the future; and homemaKing 

education can stimulate interest in homemaking. 

Often expressed reasons for sons enrolling in home 

economics classes wore: homemaking educotion provides 

many experiences which iili help develop insignt for making 

wise decisions In solving family problems; and homemaking 

education helps them appreolate their families. 

Mothers gave three prinoipal reasons for their not 
wishing to encourage their daughters and sons to enroll in 

Home Economics. They were: other courses are more impor- 

tant; parente otn teach them what they need to know about 



18 

homemaking; end they can leorn homemakiri eduoition from 

club activities related to homemk1n, outside of school. 

These negEtive ressons apply more for the sons' ceses, 

because only nine per cent of the nothers said they would 

not enoourge their deughters to take home eoononiios 

classes In junior high school end six per cent of the 218 

mothers would not encourege their deughters to teke home 

economics olesses in senior high school. One must besr in 

mind tim t e1thouh these reasons were relevant for both. 

d&u1itors and sons, there were great verietions in percent- 

age between them. For 80n5, other re&sons lven for not 

wishing thei to enroll in home economics classes were the 

following; homemaking eduoction is for irls primerily; 

nnd only thoso interested in a oreer related to Home 

J.00nornlos need homemklng eduoetlon. 

Two principal reesons lven by mothers for their un- 

certeinty WS that lt depends on the child's interest end 

needs, *nd on the teaoher and what she tecehes. 

4. At what grade levels do mothers believe Home Eoononiios 

should be taught to girls and boys' 

Mothers believed thüt, for lrls, home economics 

classes in the junior high school is prererble to senior 

high school. They favored grade levels in the order of 

grades eighth, ninth, seventh, tenth, t'.velfth and eleventh. 
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Total responses compared between senior end junior high 

school preference showed close ronking so that senior high 

school preference should not be neglected. For boys, also, 

preference is shown for junior high school level, favored 

In the order of grades eighth, ninth, seventh, twelfth, 

tenth and eleventh. The nber of mothers who expressed 

their opinions concerning this question was low. 

. kt what grade levels do mothers believe Home hoonomios 

should be a required or an eleotive one? 

About one-half of the mothers believed that, for 

girls, required cissses were preferable at the junior high 

school level. Highest response was for the eighth grade, 

followed by the seventh and ninth grade8. In comparison 

to required courses, the junior high school elective home 

economics courses were low in response. The twelfth end 

tenth grdes were the levels where above 40 per cent be- 

lieved elective classes should be provided. On the other 

hand, only 18 per cent of the 218 mothers approved of the 

eleventh grsde elective home economies oleases, but about 

one-third of the 618 mothers believed Home oonomios should 

be e requirei course et the eloventh grade level. others 

expressed a hiher agreement for required classes than for 

elective classes for girls. 
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Mothers believed that, for boys, elective classes 

ere preferable; end their responses favored the ninth, 

eighth, end tenth grade levels, in that order. From one- 

fourth to one-third of the 218 mothers believed that boys' 

home economics classes ought to be taught at all of the 

junior end senior high grade levels. 

6. What groupings of students do mothers believe should be 

provided with home economics education? 

Mothers' beliefs toward what groups of girls should 

be provided with home economics education revealed that, 

in the order of frequency of total responses for the six 

groupings, "those expecting to ter'ninete education at the 

end of (.rede 12 or before" caine first, followed in order 

by "the slow learnersu, "the college bound", "the college 

onpable", "the intellectually gifted" and "the physically 

hand1osped". A little above one-half of the total 218 

mothers responded that they believed they should urge girls 

terminating their education et the end of Grade 12 to take 

two or more full years of Home Economics. This was the 

highest response for the six groups. The lowest percentage 

of responses showed that only one-fourth of the total 218 

mothers believeâ. they would urge the intellectually gifted 

to take two or more full years in Home Economies. 
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Other findings indicated that mothers believed there 

was need of provision for Home Economics for all six 

groups, but that, mainly, the college bound, the college 

capable, the slow learners, end those terminating education 

at the end of Grade 12 or before, needed urging to take 

some classes in junior and senior hìigh sobools; end high 

school terminal students, the college capable arid the slow 

learners needed urg1n' to take two or more full yecra in 

Home Economics. 

About one-fourth of the 218 mothers expressed the 

opinion that some provision should be made for all types of 

boys. Less than one-fifth believed they would urge boys to 

take some Home Economics In junior or senior high school. 

Less then one-tenth saw a need for two ye'r or more. 

The mothers' concern, as exoressed by some oonents, 

seemed to be based on the thought that the boys' own indi- 

vidual Interests should be the deciding factor. 

7. Whet are some goels of Home Eoononios which mothers 

believe ere important to emphasize? 

Mothers were speoiflo in their beliefs about goals 

related to Home Economics for girls. Goals in the home 

economics areas of construction, selection and cere of 

clothes; management of time, money end energy; planning, 

preparing and serving nutritive meals; and buying food 

were rated highly import8nt. Goals in child care, and 
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housing and houe furnishings areas were next in importanoe. 

Goals pertaining to family relationships were low in rating 

na important goals to be emphasized for girls. 

For boys, mothers emphasized goals related to menage- 

ment of time, money end energy; helping with home aotivl- 

ties; improvenent of personal and fmily living; and home 

safety preotices. ..reas in family fineaoe and family rela- 

tionships stand out as goals necessary for boys. 

Comparisons of the Findings of This Study 
with indinRs Reoorted in the Literature 

Internal checks for response errors to see if date 

were reliable or not were attempted during the process of 

analysis of each datum. One consistent fact in the total 

findings of Questions D, E, G, and H showed that the moth- 

ers believed that Home Economics in junior high sohool was 

needed for both boys and girls when oompered to needs for 
senior high school. Consistency was not determined for 

esoh individual's replies. 

Now, oomperlsons of the findings of this study with 

findings reported in the literature has Its value for 

external checks for reliability of findings. Some of those 

available will be discussed. 

The fidin that niothers least approved of enoouraging 

their own sons to tnke hore economio oleases In 'co- 

educntion1 classes" coznpnred to "boys only oleases" was 
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oompered with findings of the C1iforn1a Study (26, p.1ô6) 

whloh revealed tht nearly one-h1f (46 per cent) of the 

perenta thought that Home Lconomlos 5hould be teught to 

boys and z1r1s In mixed olesses (Page i5). This does not 

8upport the f1nd1n for this study, but scrutiny of the 

referred study showed that their question was thed at, 

"nor can courses be made more appesling to Btudents?" (9, 

p.112), while the present study centered on "whether or 

not mothers would enoourge their own eons to enroll in 

home economioz classes," and mothers were given their 

choioe of either "boys only classes" or "co-eduontional 

olesses", Thereby, the writer re1ized thet the findings 

sire heavily dependent on how the questions ere phrased. 

Secondly, the investigator must only assume that findings 

answer the question asked and not imply further meanings 

to the find1ns. In the selection of the srnple In this 

study, the sixth-grsde mothers of both boys snd girls were 

chosen with the initiel thought that valid responses may 

be sohieved from those mothers who may understnnd the lin- 

portnce of Home .00nonulos but still may dIsapprove of 

hsvin their own children enroll in the classes (Pe 7). 

Therefore, the findings of this study may more directly 

answer the rosent question. 

The finding that iothers believed in enoouragln 

daughters end sons to take Home Eoonomios because 
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own home" is supported by findings from right and Corbin 

(Pages 33-34) in whioh the mothers were particularly inter- 

ested in Home Iconomios as a preparation for marriage. The 

findings of the California Study also support the present 

study when it reports that 79 per cent of the parents whose 

formal education had not extended beyond the eighth grade 

and 56 per cent of those who had attended college consider- 

ed the value of homemaking for the ruture an important 

reason for taking Home Eoonomios. (9, p.23) apparently, 

this is e general belief. 

Another finding related to mothers' beliefs iii encour- 

aging their children to take Home Economics because "school 

can teach basic principles end newer methods of homemaking" 

is supported again by findings from the California Study. 

In the present study, nearly three-fifths of the mothers 

believed in this value for their daughters and one-fourth 

of them believed in it for their sous. The California 

Study reports tht this value as recognized by 41 per cent 

of the parents. 

The California Study had other results that supported 

the findings of the present study. The beliefs on what 

goals were considered es important for Home Economics will 

be compared. Their study asked parents, including fathers, 

to reply on, "Vhat are students most anxious to learn in 
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homemaking?" which meant that the parents' direct beliots 

were not requested but what they think students believe. 

On the controry, the present study requested mothers' 

own beliefs towsrd what gosis were considered iiportant 

for Home Eoonomios in the secondary schools. From this 
stendpoint, these results may not be oomprable, but they 

beer similarities which cen be seid to support the findings 

here. The results of the California Study (9, p.35-53) are 

es follows: 53 per cent of the parents expressed their 

opinion thst cooking or solving family food problems W58 

thought to be of interest to students; 47 per oent for 

sewing; 3 per cent for girl-boy relations or understending 

marriage; 21 per cent for how to get along with others; 19 

per cent for housing and home furnishings; only i? per cent 

believed that management areas would be of interest to stu- 

dents. The last is reversed with the present f indine where 

management is considered highly importent for boys and 

girls. On the whole, the beliefs in the important areas 

for Home Economies seemed to be common with adults. 

The foregoing may help to support or clarity the 

findings of this present study. 
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ono1un1ons 

This study wa a survey which has provided some 

answers to seven questions in regard to mothers' beliefs. 

These enswers in turn provide some data for either support- 

Ing or disproving some beliefs of home economios educators. 

To the extent that the findings do not evidence anything 

new, but rather ere supported by other findings, the con- 

olusions that follow csn apply generally. 

1. These raothers, like most parents, showed concern 

and interest in their children's educetion and while ont- 

icel of sorne phases, on the whole, they believed home eco- 

nomics educetion should be in their children's educational 

pattern, thus indicating a good olimete for this field. 

2. These mothers thought there was some need for boys, 

as well as girls, to take some Home 1oonom1cs in school in 

the preparation for niarriage, parenthood, home management 

and the many aspects of a successful family life, but that 

in the present curriculum, this was more necessary for 

girls. 

3. Lost of these mothers thought of Home Economics for 

girls as consisting mainly of foods and clothing. Manage- 

ment, housing and home furnishings, and child care were 

considered of some importance but learnings in family rela- 

tions could be taught in other subjects because they were 

goals of all education. 
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4. These mothers thought that it o1sses were to be 

offered to boys in Home Economics, thet appropr1te In- 

struotions in management and relationships were neoesscry 

nd satlstnotory, with preferenoe for olesses for boys 

segregated. 

5. These mothers believed that required olas5es were 

appropriete t the junior high school level snd the elec- 

tive classes in the senior high school level. 

6. These mothers $eemed to believe thst lione Economics 

should be evallable to e veriety of types of students, but 

that lt is most Important for those terrnin&ting their edu- 

oetion at the end of Grode 12 or below. 

7. EducatIonal level of these mothers played no sig- 

nificant part in whether or not they held favorable beliefs 

about Home Economics. Full-time homemakers, be they highly 

educated or not, with some previous experience in home eco- 

nomios classes, showed tiiese mothers' background signifl- 
cent for their favorable attitude toward iioine Eoonomios. 

8. these mothers seemed to be greatly Influenced in 

their beliefs by their own experience in Home Economics and 

not those perceived through experience of their own chil- 

dren. 
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The findings of this study seemed to fortify many of 

the beliefs of home economies eduotors. J certain amount 

of opposition and some misconception in regfrd to Home 

ioonomios was shown by a few of these mothers and should 

not be ignored, rather home economics educators need to 

think of ways to meet the oppositions and correct these 

misconceptions. 

To the extent that home economists can use this study 

es e basis for finding such means to interpret ilome Econom- 

ios to lay people, it has served its purposes 
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SOME BELIEFS OF MOTHERS ABOUT HOMEMAKING EDUCATION 

Dear Mothers of Sixth-Grade Boys and Girls: 

Home economics educators, like others in the public schools, are seeking 
the counsel and evaluation of parents In strengthening their courses. We are 
therefore asking your help in determining the needs of your children in home- 
making education. We wish to have your opinions and judgments in regard to this 
field. Will you be willing to help by giving us about 20 minutes of your time? 

Dr. Gerald R. Wallace, Superintendent of Schools, Corvallis District 
No. 509CJ; Mrs. Blanche McBee, Elementary Supervisor; and the Principal of 
your child's school have given us permission to ask you as one of the selected 
mothers of sixth-grade children to answer our questionnaire which will form an 
important part of a graduate study at Oregon State College. 

Your assistance in this study will be greatly appreciated. Your replies are 
highly valued and certainly will be kept confidential. You need not sign your name 
if you do not want to. 

May we have your completed questionnaire returned, preferably within a 
week, in the enclosed stamped, self-addressed envelope? 

Thank you very much. 

Sincerely yours, 

Chiyono Matsushima 
308 Kings Road 
Corvallis, Oregon 
PL 3-6146 

May DuBols 
Head, Home Economics Education 
Oregon State College 
PL 2-4211 Ext. 598 

ABOUT HOMEMAKING EDUCATION 

A. Do you have or have you had children in homemaking education classes In 
school? Please check or fill In the answers which apply to your children. 

HILD SEX PRESENT 
GRADE 

AT WHAT GRADE LEVEL HOMEMAKING 

iii: 
______CLASSES_HAVE_BEEN_TAKEN 
Grade 

7 

Gi 
8 

Grade 
9 

Grade 
10 

Grade 
11 

Grade 
12 

College 
_______ 

1. 

__________ 

2. 

3. 

4. NONE 
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CONSOLIDATED SCHOOL DISTRICT NO. 509CJ 
Corvallis, Oregon 

Mnroh 2, 1960 

Deer Sixth Grade Mother: 

In the interest of pupil needs for homexneking education, 
would you give 15 to 20 minutes of your tthe iss 
Chlyono Matsushime, an Oregon Stete College student from 
another country, is making a survey and needs our help. 

It will be much appreciìted ir you will fill out the 
questionnaire and return to her. We are awere of the 
many demands upon your time, and hesitate to ask this 
favor. However, her findings will have v1ue for pl8n- 
ning our own curriculum. You sixth gr&de nothers were 
selected because you rre the ones who know the children 
and can anticipate the needs of the boy and girl in the 
progress towards aotual homemaking in his or her own 
right. Miss Metsushima is much interested in learning 
your feeling regrrdlng homeuuking ìs a role of the school 
or a role of the home, 80 your trank expression is wanted. 

Our sincere thanks to each of you who will aid in this 
study. 

Principal 

Teacher 

Elementary 
Supervisor 
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PRINCIPALS' NAMES OF THE SCHOOLS INCLUDED IN STUDY 

1. Mrs. Mary Louise Henry 
Franklin Elementary Sohool 
18th and Taylor Streets 

2. Mrs. Mabel V!arr 
Garfield Elementary School 
12th and. GErfield Streets 

3. Mrs. Chr1ine Edwards 
Harding Elementary School 
31st and Harrison Streets 

4. Mr. Donald Carter 
Inavale Elementary School 
Route 2, Box 2OlA 

5. Mr. Bill R. Emigh 
Linooln Elementary School 
110 Lincoln Lane 

6. Mr. Wendell Va1don 
Mountain View Elementery School 
Route 1, Box 369A 

7. Mr. Austin E. Haddock 
Roosevelt Elementary School 
1316 Western Avenue 

8. Mr. Alvin Hayden 
Vieshington Elementary School 
North 8th Street 
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Table A 

The 148 Mothers Vho Signed Their Names 
to the Questionnaire 
(According to Schools) 

Schools Number Per oent 

Franklin 23 10.6 

Garfield 14 6.4 

Harding 3 15.1 

Inavale 4 1.8 

Lincoln 8 3.? 

Mountain VIew 7 3.2 

Roosevelt 36 16.5 

Washington 23 10.6 

Total 148 67.9 

*percentage is based on the total 218 mothers 
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Table A 

The 218 Mothers' Responses to the question, 
"Would you encourage your daughter(s) to take home economios classes?" 

(Jcoording to Sub-groups) 

In Junior High School 
Sub-groups Total No 

Responses Yes No Unoertain Answer 
_______________ No. 

- 
No. No. No. % No. % 

Ae Grouping 
25 - 34 44 20.2 41 18.8 3 1.4 -- -- 2 .9 
35 - 44 134 61.5 120 55.0 9 4.1 5 2.3 4 1.8 
45 - 54 33 15.1 29 13.3 2 .9 2 .9 1 .5 

Total 96.8 T 7. 1 3.2 7 

Home Economics Eduotion 
None 
One or more classes 

To t a 1 

26 
185 
rr 

11.9 
84.9 
g 6 . 8 

24 
166 
TT5 

11.0 
7.1 
8'? . i 

1 
13 
T 

.5 
5.9 
W 

1 
6 
V 

.5 
2.7 
3.2 

4 
3 

1.8 
1.4 
3.2 

Educational Level 
Completed eighth grede 3 1.4 3 1.4 -- -- -- -- -- -- 
Part ot high school 12 5.5 12 5.5 -- -- -- -- i .5 
Completed high school 29.4 60 27.5 4 1.8 -- -- 2 .9 
Business college, etc. 

i - 3 years 69 31.6 65 29.8 3 1.4 1 .5 1 .5 
Completed university 

4 years 34 15.6 29 13.3 4 1.8 1 . 2 .9 
Graduate school 25 11.5 19 8.7 3 1.4 3 1.4 -- -- 
No response 4 1.8 2 .9 -- -- 2 .9 1 .5 

Total 211 96.8 190 87.1 14 6.4 3.2 '7 3.2 



Table A (cont.) 

In Junior High School 
Sub-groups Total Ño 

Responses Yes No Uncertain Answer 
O. NO. 

ElnDloYment Status 
Full-time employment 36 16.5 31 14.2 3 1.4 2 .9 1 .5 
Part-time employment 34 15.6 28 12.8 3 1.4 3 1.4 1 .5 
Full-time homemaker 140 64.2 130 5i.6 8 3.6 2 .9 5 2.3 
College student 1 .5 1 .5 -- -- -- -- -- -- 

Total IT 96. T 87.1 I 6 4 V 3.2 3.2 

Home Economics Education 
of Children 

Have had 33 15.1 30 13.8 3 1.4 -- -- 1 .5 
Now have 29 13.3 27 12.4 1 .5 1 .5 -- -- 

None 149 68.3 133 61.0 10 4.6 6 2.7 6 2.7 
T o tal iT 96.8 T 8?. 1 I 3.2 3 2 

o 



Table A (oont.) 

In Senior High School 
Sub-groups Total No 

Responses Yes No Uncertain Answer 
No. No. No. % No. V No. 

Age Grouping 
25 - 34 44 20.2 38 17.4 2 .9 4 1.8 2 .9 
35 44 126 57.8 95 43.8 16 7.3 15 6.9 12 5.5 
45 - 54 27 12.4 21 9.6 1 .5 5 2.3 7 3.2 

To tal I 90 4 i 70 6 ii 11.0 T 

Home Economics Education 
None 21 9.6 18 8.3 2 .9 1 .5 9 4.1 
One or more classes 176 80.7 138 62.4 17 7.8 23 10.5 12 5.5 

Total 3.4 O .6 8.? 11 O T 

Educational Level 
Completed eighth grade i .5 1 .5 -- -- -- -- 2 .9 
Part of high school 11 5.0 ii 5.0 -- -- -- -- 2 .9 
Completed high school 62 28.4 49 22.5 4 1.8 9 4.1 4 1.8 
Business college, etc. 

i - 3 years 61 2*3.0 51 23.4 3 1.4 7 3.2 9 4.1 
Completed university 

4 years 33 15.1 24 11.0 5 2.3 4 1.8 3 1.4 
Graduate school 25 11.5 17 7.8 7 3.2 1 .5 -- -- 
No response 4 1.8 1 .5 -- -- 3 1.4 1 .5 

Total 197 90.4 154 70.6 19 8.7 24 11.0 21 9.6 

o 



Table A (cont.) 

In Senior High School 
Sub-groups Total No 

Responses Yes No Uncertain Answer 
No. No. No. No. No. % 

EmDlovment Status 
Full-time employment 33 15.1 24 11.0 6 2.7 3 1.4 4 1.8 
Part-time employment 32 14.7 22 10.1 6 2.7 4 1.8 3 1.4 
Full-time homemaker 131 60.1 107 49.1 7 3.2 1? 7.8 14 6.4 
College student 1 .5 1 .5 -- -- -- -- -- -- 

Total I' 90.4 T 70.6 i 8.? 11.0 T .6 

Home Economics Education 
of Children 
Have had 28 12.8 21 9.6 4 1.8 3 1.4 6 2.7 
Now have 26 11.9 21 9.6 5 2.3 -- -- 3 1.4 
None 143 65.6 112 51.4 lO 4.6 21 9.6 12 5.5 

To tal T 90.4 T 70. 6 11.0 i 

t', 

o 



Table B 

The 218 Mothers' Responses to the ,uest1on, 
"Would you encourage your son(s) to enroll in 
home eoonoxnios classes in Junior High School'?" 

(According to Sub-groups) 

Glasses for Boys Only 
Sub-groups Total No 

Responses Yes No Uncertain Answer 
No . No . % No . % No . % No . 

Ae Grouping 
25 - 34 39 17.9 22 10.1 11 5.0 6 2.7 7 3.2 

35 - 44 110 50.5 49 22.5 43 19.7 18 8.3 28 12.8 

45 - 54 21 9.6 11 5.0 6 2.7 4 1.8 13 6.0 

To t 8 1 TU 7 8 . O 3 7 . 6 2'?. b i 2 . 8 22.0 

Home Economics Education 
Ñone 20 9.2 9 4.1 6 2.? 5 2.3 10 4.6 

One or more classes 150 68.8 73 33.5 54 24.8 23 10.5 38 17.4 

Total r 78.0 37.6 27.5 12.8 22.0 

Educational Level 
Completed eighth grade 2 .9 1 .5 -- -- i .5 1 .5 

Pert of' high school 9 4.1 8 3.7 1 .5 -- -- 4 1.8 

Completed high school 51 23.4 25 115 19 8.7 7 3.2 15 6.9 

Business college, etc. 
i - 3 years 53 24.3 24 11.0 20 9.2 9 4.1 17 7.8 

Completed university 
4 years 30 13.8 12 5.5 11 5.0 7 .2 6 2.7 

Graduate school 22 10.1 12 5.0 8 3.7 2 .9 3 1.4 

No response 3 1.4 -- -- 1 .5 2 .9 2 .9 

Total T 78.0 37.6 U 27.5 12.8 22.0 



Table (cant.) 

Classes for Boys Only 
Sub-groups Total 

Responses Yes No Uncertain Answer 
No. No. No. No. No. L 

Lent Status 
Full-time employment 28 12.8 19 8.7 6 2.7 1.4 9 4.1 
Part-time employment 28 12.8 12 5.5 11 5.0 5 2.3 7 3.2 
Full-time homemaker 113 51.8 51 23.4 43 19.7 19 8.7 32 14.7 
College student 1 .5 -- -- -- -- i .5 -- -- 

Total T 78.0 82 37.6 U 27.5 12.8 22.0 

Home Economics Education 
of Children 

Have had 26 11.9 17 9.8 4 1.8 5 2.3 8 3.7 
Now have 25 11.5 12 5.5 11 5.0 2 .9 4 1.8 
None 119 54.6 53 24.3 45 20.6 21 9.6 36 16.5 

Total T 78.0 37.6 27.5 12.8 22.0 

ti 
o 



Table B (cont.) 

Classes for Both Boys and Girls 
Sub-groups Total No 

Responses Yes No Uncertain Answer 

Age Groupin 
25 - 34 
35 - 44 
45 - 54 

Total 

I I 

25 11.5 5 2.3 13 6.0 7 3.2 21 9.6 
85 39.0 24 11.0 46 21.0 15 6.9 53 24.3 
20 9.2 10 4.6 7 3.2 i 1.4 14 6.4 
T5 59.6 17.9 ¡ 30.3 3 il. 5 

Home Economics Education 
None 15 
One or more classes 115 

Total 130 

Educational Level 

6.9 6 2.7 6 2.7 
52.7 33 15.1 60 27.5 
59.6 1?. 30.3 

3 1.4 15 6.9 
22 10.1 '73 33.5 
3 11.5 40.4 

Completed eighth grade 2 .9 1 .5 -- -- I .5 1. .5 
Part of high school 4 1.8 2 .9 2 .9 -- -- 9 4.1 
Completed high school 37 17.0 14 6.4 1? 7.8 6 2.7 30 13.8 
Business college, oto. 

1 - 3 years 48 22.0 1? 78 21 9.6 lO 4.6 21 9.6 
Completed university 

4 yenrs 20 9.2 1 .5 15 6.9 4 1.8 16 7.3 
Graduate school 16 7.3 4 1.8 9 4.1 3 1.4 9 4.1 
No response 3 1.4 -- -- 2 .9 1 .5 2 .9 

Total T 59.6 17.9 30.3 11.5 40.4 



Table B (oont.) 

C1ìsses for Both Boys arid ir1s 
Sub-groups ¶otal No 

Responses Yes No Uncertain Answer 
No. No. No. No. o. 

EmDiovinent Status 
Full-time employment 26 1l. 11 5.0 9 4.1 6 2.? 11 5.0 
Part-time employment 22 10.1 8 3.? 10 4.6 4 1.8 13 6.0 
Full-time homemaker 81 37.1 20 9.2 47 21.6 14 6.4 64 2.4 
College student i .5 -- -- -- -- 1 .5 -- -- 

Total T 59.6 17.9 30.3 3 11.5 40.4 

Home Economies Education 
of Children 

Have heU 15 6.9 6 2.7 6 2.7 3 1.4 19 8.? 
Now hove 19 8.7 6 2.7 12 5.5 1 .5 10 4.6 
None 96 44.0 2? 12.4 48 22.0 21 9.6 59 27.1 

To tul T 59 6 5 19.9 11.5 40.4 

o 
'o 



Table C 

The 218 Mothers' Responses to the Question, 
'Wou1cI you encourage your son(s) to enroll in 
home economics classes in Senior High School'?" 

(According to Sub-groups) 

Classes for Boys Only 
Sub-groups Total No 

Responses Yea No Uncertain Answer 

Ae Grouin 
25 - 34 34 15.6 19 8.7 8 3.? 7 3.2 12 5.5 
35 - 44 106 48.6 38 17.4 44 20.2 24 11.0 32 14.7 
45 .- 54 23 10.5 12 5.5 9 4.1 2 .9 11 5.0 

Total T 74.8 31.6 T 28.0 15.1 2.2 
Home Economics Education 

None 18 8.3 5 2.3 7 3.2 6 2.? 12 5.5 
One or more classes 145 66.5 64 29.4 54 24.8 2? 12.4 43 19.7 

Total 163 74.8 69 31.6 61 28.0 3315.15525.2 
Eduoatiorial Level 
Completed eighth grìde i .s -- -- .-- i .5 2 .9 Part of high school 7 3.2 5 .5 1 .5 1 .5 6 
Completed high school 48 22.0 23 10.5 17 7.8 8 3.7 18 8.3 
Business college, etc. 

1 - 3 years 50 22.9 2u 9.2 19 87 11 5.0 20 9.2 
Completed university 

4 years 33 15.1 11 5.0 14 6.4 8 3.7 3 1.4 
Graduate school 21 9.6 10 4.6 9 4.1 2 .9 4 1.8 
No response 1.4 = -- .5 .9 .9 

Total 163 74.8 69 31.6 
_i 
61 28.0 33 15.1 55 25.2 

o 



Table C (oont.) 

01888es for Boys Only 
Sub-groups Total No 

ResDonses Yes No Uncertain Answer 
o. 

EmDlovment Status 
Full-time employment 26 11.9 15 6.9 8 3.7 3 1.4 11 5.0 
Part-time employment 27 12.4 9 4.1 14 6.4 4 1.8 8 3.7 
Full-time homemaker 109 50.0 44 20.2 39 17.9 26 11.9 36 16.5 
College student 1 .5 1 .5 -- -- -- -- -- -- 

Total 163 74.8 69 31.6 61 28.0 15.1 S 25.2 

Home Economics Education 
of Children 

Have had 25 11.5 13 6.0 5 2.3 7 3.2 9 4.1 
Now have 22 10.1 10 4.6 10 4.6 2 .9 7 3.2 
None 116 53.2 46 21.1 46 21.1 24 11.0 39 17.9 

Total T 74.8 31.6 T 28.0 1I 3 25.2 



Table O (cont.) 

Classes for Both Boys and Girls 
Sub-groups Total 

Responses Yes No Uncertain Answer 
No. No. No. 

Age Grouping 
25 - 34 28 12.8 10 4.6 11 5.0 7 3.2 18 8.3 
35 - 44 90 41.3 29 13.3 44 20.2 1? 7.8 48 22.0 
45 - 54 1? 7.8 8 3.7 7 3.2 2 .9 17 7.8 

To t a 1 T3 6i W 28. 11.9 8. 1 

Home Economics Education 
None - 15 6.9 6 2.7 6 2.7 3 1.4 15 6.9 
One or more classes 120 55.0 41 18.8 56 25.7 23 10.5 68 31.2 

Total I 61.9 'iV YT 28.4 i 11.9 38.1 

Educational Level 
Completed eighth grade 
Part of high school 
Completed high school 
Business college, etc. 

1 - 3 years 
Completed university 

2 .9 1 
'1 3.2 5 

34 15.6 13 

50 22.9 20 

.5 -- -- 
2.3 2 .9 
8.0 15 6.9 

9.2 21 9.6 

1 .5 1 .5 -- -- 6 2.7 
6 2.7 32 14.7 

9 4.1 20 9.2 

4 yesrs 21 9.6 3 1.4 14 6.4 4 1.8 15 6.9 
Graduate school 18 8.3 5 2.3 8 3.7 5 2.3 7 3.2 
No response 3 1.4 -- -- 2 .9 1 .5 2 .9 

Total i 61.9 i 21.6 28.4 11. 3l 

r', 
t-j 

t', 



Table C (cont.) 

Sub-groups 

- 

_Ç1aes 
Total 
Responses 
No. 

for 

Yes 
No. % 

Both 

No. 

Boys 

No 

and Girls 

Uncertain 
No. % 

No 
Answer 
No. 

I 

Employment Stetus 
Full-time employment 2'? 12.4 l5 6.0 9 4.1 5 2.3 10 4.6 
Part-time employment 22 10.1 7 3.2 10 4.6 5 2.3 13 0.0 
Full-time homemaker 85 39.0 2? 12.4 43 19.7 15 6.9 60 27.5 
Colle ge stud en t 1 -- - -- -- 1 .s -- -- 

Total 135 61.9 47 21.6 62 28.4 26 11.9 83 38.1 

Home Economics Education 
ot Children 

Have 1ìe1 12 5.5 5 2.3 3 1.4 4 1.8 22 10.1 
Now have 20 9.2 6 2.7 13 8.0 1 .5 9 4.1 
None 103 47.2 36 16.5 46 21.1 21 9.6 52 23.8 

_____Total T 61.9 21.6 28.4 11.9 Z 38.1 

to 



Table D 

The Background of Mothers Vho Responded to the 10 AffirmatIve Reasons 
Given for Questions D and E 

Affirmative Reasons for Question D (Daughters) 
Sub-groups "Yes, I believe" Statement Numbers 

1 2 3 4 5 6 7 8 9 10 
o. No. 1 iT3T NT N67 T 1 

Age Groutln 
25 - 34 38 7 23 30 17 11 16 21 25 34 
35 - 44 105 47 79 76 49 29 42 64 73 103 
45 - 54 25 13 18 20 10 7 12 18 13 22 

Total V T T T UI T 

Home Economics Education 
None 23 9 21 17 13 8 13 15 17 21 
One or more classes 145 58 99 109 63 39 5? 88 94 138 

Total 168 V III T 

Educational Level 
Completed eighth grsde 3 2 3 3 2 2 3 2 2 3 
Part of high school 12 3 6 7 4 3 6 5 7 11 
Completed high school 54 16 40 41 23 13 20 23 30 47 
Business college, etc. 

1 - 3 years 56 24 37 43 23 17 25 39 42 53 
Completed university 

4 yesrs 25 14 21 17 12 7 9 18 1? 2? 
Graduate school 15 7 10 13 9 5 6 15 11 15 
No response 3 1 3 2 3 -- i i 2 3 

Total _ r T T ii T 



Table D (oont.) 

firmat1ve Reasons for Question D (Deughters) 
Sub-groups "Yes, I believe" Statement Numbers 

1 2 3 4 5 6 7 8 9 10 
No. 6T No. Ñ T . N7 

EluDloYment Status 
Pull-time ethpIyment 24 11 17 20 15 8 16 20 18 25 
Part-time employment 26 10 18 19 9 10 12 16 17 24 
Full-time homemaker 117 46 85 86 52 29 41 66 76 109 

College student 1 -- -- 1 -- -- i i -- 1 

Total I D7 III T 

Home Economics ]duoat ion 
ot Children 
Have had 19 6 10 13 5 7 9 11 10 18 

Now have 29 9 21 21 9 5 13 16 23 28 
None 120 52 89 92 62 35 48 76 78 113 

To tal 168 T iiI T 

(1 



Table D (cont.) 

Affirmative easons for guestion E (Sons) 
Sub-groups "Yes, I believe" Statement Numbers 

1 2 3 4 5 6 7 8 9 
No. No. No.No. No. No.__No._ No. No. 

ARe Gro utin 
25 - 34 
35 - 44 
45 - 54 

Total 

23 11 -- 6 12 16 
59 12 30 44 
16 10 10 10 4 8 10 
98 

11 
38 

19 
5]. 3 

1 
4 

8 

7 

46 

Home Economics Education 
None 14 8 14 9 2 5 9 10 10 
One or more classes 84 51 66 44 2 17 41 60 36 

Total 

Educational Level 
Completed eighth grade 7 J. 2 2 -- i 2 1 1 
Part of high school 2 5 4 3 -- 1 3 4 3 
Completed high school 31 13 25 18 2 6 18 18 15 
Bus1nos college, etc. 

I - 3 years 35 23 0 18 1 8 15 26 18 
Completed university 

4years 11 9 8 5 -- 2 7 9 3 
Graduate school 12 8 11 7 1 4 5 12 6 
No response -- -- -- -- -- -- -- --. -- 

- Total 9ß__ 59 
_ç 

53 4 22 50 70 46 



Table D (corit.) 

Áftirxnative Reasons for Çuestion (Sons) 
Sub-groups 'Yes, I believe" St&tement Numbers 

i 2 3 4 5 6 ? 8 9 
No. No. No. No. No. No. No. No. No. 

Employment Status 
Full-time employment 19 14 18 10 1 6 15 14 10 
Part-time employment 16 9 12 9 2 5 7 12 8 
Full-time homemaker 62 36 50 33 1 11 28 43 28 Coliee student i i -- i -- -- -- i -- 

Total 98 59 80 53 4 22 50 70 46 

Home Economics Education 
ot Children 

Have had 16 5 7 7 -- 4 9 6 3 
Now have 13 8 14 9 1 1 8 10 8 
None 69 46 59 3? 3 17 33 54 35 Total______________________________________ 



Table E 

The Background of Mothers Who Responded to the 11 Negative Reasons 
Given for Q,uestlons D and Z 

Negative Reasons for guestion D (Daughters) 
Sub-groups "No, I believe" Statement Ntunbers 

12 13 14 15 16 1? 18 19 20 21 
No. No. No. No. No. No. No. No. No. No. 

Age Grouping 
25 - 34 1 -- -- 2 -- -- -- -- -- -- 

35-44 8 -- 3 11 4 -- -- i 1 6 

45-54 -- -- -- 2 2 -- i i -- i 

Total 

Home Economies Education 
None i -- -- 1 2 -- 1 2 -- 2 

One or more closses 8 -- 3 14 4 -- -- -- i 5 

Total 9 -- 3 15 6 -- 1 2 1 7 

Educational Level 
Completed eighth grade -- -- -- -- 

Pert of high school -- -- -- -- 

Completed high Bohool 2 -- -- 3 

Business college, etc. 
i-3years 3 -- 3 4 

Completed university 
4yeers i -- -- 3 

Graduate school 3 -- -- 5 

No response -- -- -_ -- 

Total 9 -- 3 15 

3 -- 1 2 -- 3 

i-- -- -- -- i 

-- -- -- -- -- 2 

2 -- -- i i -- 

ô -- 1 2 1 7 

w 



Table E (cont.) 

Negative Reasons for uestion D (Daughters) 
Sub-groups "No, I believe" Statement Numbers 

12 13 14 15 16 17 18 19 20 21 
No. No. No. No. No. No. No. No. No. No. 

Emtlovment Status 
Full-time employment 2 -- -- 4 2 -- 1 1 J. 2 

Part-time employment 3 -- 3 4 1 -- -- -- -- i 
Full-time homemaker 4 -- -- 7 3 -- -- i -- 4 
College student -- -- -- -- -- -- -- -- -- -- 

Total 

Home Economics Education 
of Children 
Eavehad -- -- -- 2 1 -- -- -- -- -- 
Now have 2 -- 2 5 3 -- 1 2 -- 3 
None 7 -- i 8 2 -- -- -- 1 4 

Total 9 -- 3 15 6 -- 1 2 1 7 



Table E (cont.) 

Negative Reasons for uestion E (Sons) 
Sub-groups "No, I believe" Statement Numbers 

12 13 14 15 16 17 18 19 20 21 22 
No. No. No. No.No. No. No. No. No. No. No. 

Age Grouping 
25-34 4 -- -- 9 -- -- -- -- -- -- 6 
35-44 18 -- 2 4? 3 -- 3 1 1 8 25 
45-54 3 -- 1 9 2 1 -- 1 1 -- 2 

Total 

Home Economies Education 
None 3 -- -- 7 2 - - i i -- -- 4 
One or more classes 22 -- 3 58 3 i 2 1 2 8 29 

Total -T 

Educational Level 
Completed eighth grade -- -- -- i -- -- -- -- -- -- i 
Part of high school -- -- -- i -- -- -- -- -- -- -- 
Completed high school 6 -- i 18 2 i i 2 1 0 10 
Business college, etc. 

i - 3 years 8 -- 2 21 1 -- -- -- -- 2 15 
Completed university 

4 years 6 -- -- 15 1 -- 2 -- -- 4 6 
Graduate school 5 -- -- 7 1 -- -- -- 1 2 1 
No response 

Total 
-- - - -- 2 -- -- 

5 1 
-- -- -- 
3 2 2 33 

C 



Table E (cont.) 

Negative heasons for uest1on E (Sons) 
Sub-groups "No, I believe" Statement Numbers 

12 13 14 15 16 1? 18 19 20 21 22 
No. No. No. No. No. No. No. No. No. No. No. 

EmDloYment Status 
Full-time employment 5 -- -- Y i -- 1 -- 1 2 2 

Pert-time employment 7 -- 2 15 1 1 1 1 1 2 6 

Full-time homemaker 13 -- 1 41 3 -- 1 1 -- 4 25 
ColleCe student -- -- -- -- -- -- -_ -- -- -_ -- 

Total 25 -- 3 65 5 1 3 2 2 8 33 

Home Economics Education 
of Children 
Hevebad 2 -- 1 6 2 1 -- 1 1 -- 4 
Nowhave i -- 1 13 1 -- -- 1 -- 2 5 
None 22 -- 1 46 2 -- 3 -- 1 6 24 

Total 

to 



Table F 

The Background of Mothers Regarding Their Beliefs 
Home Economics Education 

Toward Some Goals of 

For Girls 
Six Goals believed Five Goals Believed 

Sub-groups Most Important Least Important 
Statement Number Statement Number 

7 2 8 20 18 5 12 21 4 6 17 
No. No. No.No. No. No. No. No. No. No. No. 

Aee _ Grouping 
25 - 34 41 39 39 39 41 37 20 19 27 27 28 
35 - 44 126 126 117 114 108 111 59 77 73 72 82 
45 54 28 26 26 26 25 25 16 12 16 17 18 

Total T TI T T7 T T 5 T IT TI T 

Home Economics Education 
None 27 25 25 25 26 26 19 14 18 16 20 
One or more classes 168 166 157 154 148 147 76 94 98 100 108 

Total 195 191 182 179 174 173 95 108 116 116 128 

Educational Level 
Completed eighth grade 3 2 3 2 3 3 2 1 2 2 2 

Part of high school 11 11 11 12 11 11 8 7 7 8 8 
Completed high school 62 61 59 55 57 59 22 28 33 36 42 
Business college, etc. 

i - 3 years 64 60 57 60 56 52 32 43 37 36 40 
Completed university 

4 years 31 32 27 29 28 28 15 16 21 18 16 
Graduate school 20 21 21 18 17 16 12 11 13 13 15 
Noresponse 4 4 4 3 2 4 4 2 3 3 s 

r o tal W T T Ii IV 108 IT 1T T 



Table F (cont.) 

For_Girls 
Six Goals Believed 

____________________ 
Five Goals Believed 

Sub-groups Most Important Least Important 
Statement Number Statement Number 

7 2 8 20 18 5 12 21 4 6 17 
No._ No.No. No. No. No. No. No. No. No. No. 

Employment Status 
Full-time employment 34 30 32 30 26 28 19 18 20 19 25 
Part-time employment 31 33 29 28 30 25 17 19 20 18 20 
Full-time homemaker 129 12? 120 120 117 119 58 70 75 ?8 82 
Collegestudent i i 1 1 1 1 1 1 1 1 1 

To tal W T T TÏ T __ Tfl 1T T 

Home Economies Education 
of Children 
Have had 19 19 19 16 18 18 6 10 8 8 11 
Now have 37 32 29 29 23 33 14 17 17 1? 15 
None 137 140 134 134 133 122 75 81 91 91 102 

Total T3 I1 T T T T'5 T) _ U6 



Sub -groups 

Ae Grouoin 

Table F (cont.) 

For Beva 
Five Goals Believed Five Goals Believed 

Most Important Least Important 
Statement Number Statement Number 

2 14 23 9 19 11 7 16 18 21 
No . No No. No No No No. No. No. No. 

25 - 34 32 28 24 26 24 3 6 ? 10 6 

35 - 44 89 81 73 69 63 14 17 28 33 32 
45 - 54 20 17 20 18 19 2 6 5 6 8 

Total 11V II I5 

Home Economics Education 
None 
One or more classes 

Total 

18 

141 

18 
108 
I 

16 
101 
11V 

12 
101 
D3 

17 
89 
T 

6 

13 
i 

5 

24 
7 

33 
U 

8 
41 
i 

8 
38 

Educational Level 
Completed eighth grade i 1 1 1 1 1 1 1 1 1 

part of high school 9 9 9 6 6 3 3 5 6 5 

Gompleted high school 40 38 38 33 30 5 9 13 13 13 
Business college, etc. 

i - 3 years 47 42 36 38 37 6 6 12 13 15 
Completed university 

4 years 23 21 17 19 17 1 4 6 7 6 

Graduate school 19 12 14 14 13 3 5 3 9 5 

Noresponse 2 3 2 2 2 -- i -- -- i 

Total nI I 11V IT I I 
t'., 



Table F (oont.) 

For Boys 
Five Goals Believed Five Gou1s Believed 

Sub-groups Moat Important Least Important 
Stetement Nuniber Statement Number 

2 14 25 9 19 11 7 16 18 21 
No. No. No. No. No. No. No._ No. No. No. 

Kmployznent Status 
Ful.l-time employment 24 24 25 22 20 3 4 8 8 10 
Part-time employment 24 20 19 22 17 4 6 8 8 7 
Full-time homemaker 92 81 72 68 68 12 19 24 33 29 
College student 1 1 1 1 1 -- -- -- -- -- 

Total TT T TIV TT T5 T 

Home Economics EducE tion 
of Children 

Havehid 12 12 12 13 7 3 5 4 5 6 

Now have 20 16 14 13 14 5 5 7 9 6 
None 119 98 91 87 85 11 19 29 35 34 

Total 141 126 117 113 106 19 29 40 49 46 
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SOME OTHER FREE COMMENTS OF 218 MOTHERS 

"I believe most parents have time to teach their 
children; however, they receive better fundatnen- 
tais in school." 

"I also believe other subjects are of equal im- 
portance but certainly homemaking Is a part of 
the whole." 

"I do not wish to minimize the value of home eco- 
nomics but believe lt should be on a secondary 
basis after the basic subjects are taught and 
then an eleotive basis. All the goals mentioned 
have merit to the future homemaker." 

"I don't believe we can ever get enough education 
in the arts of homemaking. To have better homes 
I believe boys es well as girls should be edu- 
cated. I think we would have less divorce and 
better understanding between husband and wife if 
they were better trained to face what Is ahead 
of them. I think as a parent we can train our 
boys and girls how to do things better." 

,tI believe if our students had more training in 
the problems which arise in any normal, happy 
home, they would wait until they were more mature 
to merry and with their training, they would suc- 
ceed In e very wonderful marriage and trnderstnnd- 
ing of their mate and home." 

"The kind and amount of homemaking courses should 
be adjusted to the abilities and needs or esoh 
child. Some girls will never make good seem- 
stresses, and would do well to try to excel in 
other homemaking fields. All (boys and girls) 
need stress on human relations and understanding 
themselves." 

"I believe homemaking education a muat for good 
mental health in women." 

"I believe both boys and girls should have home- 
making Instruction regardless of their future 
vocations es undoubtedly for the majority there 
will be a home and family." 
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"Some children ere more receptive to idees when 
presented et sohool. 

"Children just don't seem to be interested in 
homemaking until they ere married. vihat they 
leern in class they just eren't interested in 
applying." 

"I think boys often need a prìctioe1 course in 
simple cooking, so if necessary they can look 
after themselves if left alone." 

"The above average Luale student has so many sub- 
jeots related to his chosen field which he de- 
sires to include In his course that lt makes it 
hard (end sometimes impossible) to get in 
electives." 

"Some boys might like to have a course in cook- 
ing -- either to have lt as a hobby or where it 
might be a necessity -- but it would certainly 
be an individual matter." 

"Let us eliminate generalities; note books which 
require time but seem to contribute nothing to 
the development of homemaking skills. Please -- 
more cooking, sewing end child cere." 

"I truly enjoy every phase of housekeeping end 
homeiaaking but when I took it in school we were 
made to do everything just so, that I hated 
every phase of it, so I think it should be 
taught so it isn't so dull." 

"From what I have observed in our daughter's 
eiperienoe in her 000king and sewing classes, 
they are f&r from practical in both presentation 
and application of the subjects.' 

"My impression of my older daughter's homemaking 
classes has been that too much is attempted for 
any one area to be adequately taught or learned. 
The home must still teach even the raost basic 
skills of homemaking." 

"}iy children have been taught at home which is 
whet the home is for. The schools have too many 
problems now to attempt to encroach further on 
home life." 
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"I hope my daughter will have at lasst two 
years of homemaking education, then perhaps 
we can see where her interest lies. ae moth- 
ers do feir job of seeing that our boys can 
scramble eggs, make hotoekes, etc., end can 
fix a nutritious snack if necessary. However, 
if it's possible for him to work in an oleo- 

tive in Family Relations I iou1d oertsinly 
encourage him.r? 

"ill groupings should have et least two years 
for their own well be1n, s citizens and 
parents. Broader the understr.nding of all 
subjects the better adjusted individual." 

"I think every .irl should heve some Home Eco- 
nomics. The group should be divided. Girls 
expecting to go to college and rnaoring Home 
Economics should have a course that is herder." 

"I believe both boys end girls should have home- 
making instructions regardless of their future 
vocations as undoubtedly for the majority there 
will be a home end family." 

"I think i of those groups need training in 
homemaking, but et home and in 4 H club work -- 
riot at school. The school time can better be 
spent on academic subjects and the fine arts." 

nI would encourage my girls to taie homemaking. 
It would be their choice, however. ''ve found 
that experience and common sense are good teach- 
ers, also." 

"I believe that homemakinç education should be 
made avaijaole to all junior high and senior high 
school students who are capable of school work -- 
regardless of sex, giftedness, future college 
aspirations, etc. -- And also believe that these 
courses should be eleotive for boys -- I cAo not 
believe in reouiring them to take these courses -- 
their own individual interests should be the 
deciding factor." 

"I would think that some homemaking education 
would benefit anyone regardless of his intelleo- 
tuai group." 
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"It is more important for the girls to learn 
typing and shorthand, etc. -- so they oun get a 
job and earn their food -- And it is especially 
essential for the boys to learn a tr&de (those 
who expect to quit school after the twelfth 
grade)." 




