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TECHNIQUES
FOR THE
DETERMINATION OF TEACHING EFFICIENCY

CHAPTER I
INTRODUCTION AND PURPOSE

Statement of the problem. The problem of giving students the

greatest possible opportunity for total physical and mental growth
has ever been the fundamental educational challenge to all soclety.
The basic truth of this statement is readily seen when one remembers
that the hope of a people is in its youth.

Awareness of social need, brotherly love, spiritual inspiration,
obedience to the higher law, insight, perseverance, and perspicacity
are traits which abound in great teachers. Unfortunately, these
matters are largely immeasurable. (L0, p.813)

The great teachers were and are too few to serve daily all of
those who need education. We, therefore, have to depend on the
technically expert teacher to give our children the training and, we
hope, the fine moral education which supposedly goes with it. For
society to assure itself of these gains, it is necessary to attempt
to prove a pattern of characteristics which are common to efficient
teaching,.

Purpose of this paper. There will be presented a brief history

of the rudimental actions which led to the present marked interest in
teaching efficiency. Also the recent and current efforts toward

determining teaching efficiency will be reviewed. Following this




there will be drawn such conoclusions as seem proper.

Comment. This subject has been the lodestone of educational
research, It probably has a more enduring challenge to the thought
of educators than any other single phase of education. There has
been a vast amount of experimentation, writing, lecturing, and
discussion on it. Except for the business aspeot of education, the
whole effort of administration and teachers alike is actually directed
toward better educated citizens through the continuing improvement of
teaching efficiency. The realization of the vastness of this effort
leaves the writer with a deep sense of humility in regard to this
problem = a humility which he trusts is properly expressed in the

treatment of this paper.




CHAPTER I1I

REVIEW OF TECENIQUES

Beginnings. Some of the earliest attempts to promote teashing
efficiency are reported by Eby and Arrowood (24:1L47) as of the
sixteenth century in England., The govermnment held bishops responsible
for the regular attendance of the schoolmasters at the worship service
of the Established Church, for their orthodoxy, and for their loyalty
to the government., Seemingly, it was expected that teaching ability
and effectiveness were cared for by the previous education of the
teacher and maintained by attending the Established Church, Such an
assumption today would be generally recognized as false,

The New World was the inspiration for many depertures from the
established order., Among these was a clearer statement of educational
responsibility. This statement was made in the early 1600's and is
found (2:166~167) in the cherter of the West India Company and bound
the company "...to maintain good and fit preachers, schoolmasters, and
comforters of the sick."” The supervision and management of these
schools were in the hands of the deacons of the locel churches.

Following this there was, in 1642, a more direct move by the
Puritans in New England whereby home and school instruction was
inspected. Eby and Arrowood further state (23:179) that:

This inspeotion was in the hands of ministers and

elders. The original purpose of inspection was not

concerned so much with the effectiveness of instruction:

of chief moment was the desire to check any heretical

doetrines which might be imparted to the children. It
was, therefore, not so much supervision as censorship.



It seems to the writer that such inspection was truly a rudimental
attempt and probably, for the time, an effective means of crudely
determining teaching efficiency in terms of the then ocurrent
educational objectives.

Progress was unhurried for it was in the early eighteenth
century, in 1709, that the first citizens' conmittee was appointed
®eeeto visit and inspeot the (school) plant and equipment and to
examine pupil achievement." (103 p.3) Later the "function of
eriticising and advising the teacher was included.™ (Ibid.,) Even
in hrgcu; schools the prineipal teachers had no supervisorial duties.
These duties were, for more than this cemtury, & poorly administered
but jealously guarded right and duty of the ocitizenry and, %o a
continually decreasing extent, of the church authorities,

The institution of the office of superintendent of schools
ocourred during the first quarter of the nineteenth century. It was
probably an expression of the realization that a growing society
demanded an educational specialist. This officer's authority and
responsibility grew slowly for the next hundred years., Boards of
education retained their powers until the new authority was proven.
These powers were then slowly relinguished but only as the increas=-
ingly complicated nature of student gain made professiomal supervision
necessary. |

The present day professional efforts, though still rudimentary,
to determine the nmature of teaching effiociency were made possible by
the establishment of the offioce of the superintendent of schools,



The first ventures. Supervision of teaching with its implied

purpose of insuring teaching efficiensy has, during the procession of
administering authorities and their changing objectives, swung from
stress on pupil improvement toward the determination and establishment
of good teaching characteristics. The fundamentals of visitation and
conference have largely remained the same though the purposes and
means involved have veried as widely as have the objeotives of the
changing authorities. Somewhere between the extremes of the means
and objectives of the past and present supervisors,will probably be
found the factors which will give am index of teaching efficiency,

The attempt %o study tesching with the Intent of improving its
effioiency is a fairly recent effort. Barr, Burton, and Brueckner
gquote (10, p.li=5) B. C. Elliot as having stated in 191); that "super=
visory control is concerned with what should be taught, when it
should be taught, to whom, by whom, how, and to what purpose.” They
refer to this as one of the very first statements concerning the study

of teaching efficiency, Since that time there has been an ever
inoreasing mumber of trends and their accompanying techniques until
the peak of production was reached. This peak occurred in the later
1930's.

The first modern statement in this regard seems to have been made
by Burton (15, p.10=12) in 1922, There were fourteen points in the
original statement but his 1920 statement reduced them to six. His
latter statement was (16, p.6=8) that:

l. Supervision must center upon the improvement
of teaching.




2. Supervision must be a clearly defined, definitely

organized program.

Supervision must distinguish between instruction

and administration.

Supervision must be scientifis. .

Supervision, while sclentifie, must be kindly and

sympethetic, sensitive to the humen feotors

involved.

6. Supervision must be demooratic; a cooperative
undertaking of teachers, principals, and
supervisors.

Burton's attempt to improve the work of the teacher was a marked

o

advance toward determining effisiency in teaching,

Very slaborate cheaklists were worked out, according to Rivilia
and Schueler (42, pe782)s Then pupils were given appropriaie
standardized tests to cheok on the eudjeot matter gain mchieved by the
teacher. The supervisor would then tell the teacher how to improve.
Supervisors conducted owriculum investigations, mede new eourses,
seloated texthooks, and prepared materials for the temchers. The
above authors then state that (Ibid.) "supervision was conceived
tMyuwwawmmmemw
as conducted by teschers." That is, in the first two decades of the
presant century visitation snd conference were for the most part
matiers of undooumented persomal interpretation by the supervisor.

In 1527, Avent was instrumental in offering to teachers in the
United States a series of prizes “,..for the largest and best lists of
*Excellences and Errors in Teaching.'® (3, pel) This work represented
e climax in what had almost become a popular indoor educationsl geme;
the prectice of making lists of positive and negative fastors in
regard %o temching. There were 1002 lists received having from 76 to



8770 items on each list. The total number of items was 1,186,250 and
the average was 14,83 per list. After four years he finally derived
1513 items. He then broadly divided the balance of his book into six
seotions. These regard the attitude of teachers, the traits of
teachers, the teacher's knowledge, the teacher's relationships, the
teacher's self traits, and the boglmﬁ.ng teacher's mistakes, Aside
from this, the book is interesting more for the fact that it culmi-
nated a trend which had been overtaken by & more humanized and
soientific approach.

The trend toward specifios. According to educational authority

(10, p.30),a specific way of doing things of whatever mature is a
technique. Efforts toward studying teachers' efficiency prior to the
thirties largely had dealt in inoreasingly grandiose generalities
instead of specific faotors. While others did not use Avent's section
headings, he did a service in stressing the wisdom of dividing the
field for more partioular and specific study. He was not the first to
subdivide this subject however.

Barr, Burton, and Brueckner (10, p.L79) conducted

a review of the investigations relating to the qualities
essential to success in teaching... From this review of
investigations it was seen that many different qualities
were essential to success in teaching. Temporarily,
these qualities were classified under the following
seven ma jor oategories: (1) the teacher's personal fit-
ness, (2) the teacher's professional equipment, (3) the
teacher's academic preparation and cultural background,
(4) the teacher's mental capacity, (5) the teacher's
physical equipment, (6) the teacherts emotional balance
and adjustment, and (7) the teacher's social ability.

Thus we inoreasingly see a study of the teacher as related to the



teaching situation. We also see for one of the first times several

recognized authorities in agreement on definite areas, knowledge
concerning which could be developed through ob jeotive investigation.

in 195&, Frank W, Hart, stating (30, p.1) that for more than a
decade attention had been given to the likes and dislikes of students
and to the dootrine of interest, gave the results of a survey of
10,000 high school seniors. These seniors were located in 66 large
and small high schools throughout the United States. They were asked
(30, pe2=ly) to assess their four years experience with high school
teachers in terms of their likes and dislikes and to give reasons for
"eseliking 'Teacher A' best." They were then asked to "...think of
the one you have liked least of all." This was "Teacher Z." If

nei ther “A" nor "Z" were the best teacher the students were asked to
tell how the best teacher, "Teacher H," differed from "Teacher A."

Random sampling reduced the number to 3725 student opinions and
the stressthese seniors put upon the factors of their choosing gives
the thoughtful teacher much to consider., Hart says (30, p.279):

As one contemplates this composite picture of "Teacher H"

he is again impressed with the keen, searching character

analysis of these youngsters. Ome is also compelled to

recognize and regard the high standards they set for us,

They again command our respect, admiration, and confidence.

We can therefore profit immeasurably by the oriticism.
He proposes these three charts as a very ob jeotive means of self=-
analysis and speaks of them (30, p.255) as "...the best self rating
oard [sig] for teachers ever constructed...”

This is one of the first studies which pointed the way toward the

development of objective tools. We thus see the imauguration of




objective means whereby teaching efficiency may be determined.

Sub jeotive means still had the greatest number of exponents and the
subjeotive tools were still inoreasingly being devised. The trend
toward specific, objective, and so!.mﬁﬁo investigation of teaching
eff'iciency was by this time well established,

The technical twols., As always there are differences of opinion

in regard to the methods to be used in acoomplishing certain ends. So
there were in the late twenties and early thirties those who did not
apparently believe in the use of subjeotive tools in this matter of
determining teaching effieienocy. For instance Kyte in his book "How
to Supervise," devoted tut three pages (32, p.150-153) to forms. He
mentions two and shows but one, He does show, however, a distribution
by frequency of items listed on twenty-five rating devices, He
»sppcrmtly was not mmeh in sympathy with the development or use of the
vast mmber of rating devices of that time, On the other hand there
were such writers as Uhl (4©) who were seemingly quite taken by the
plethora of rating methods, Much of "The Supervision of Secondary
Subjects,” which he edited, is devoted to techniques and their usage,
Today's attitude appears to be expressed by the authors here referred
to. In other words those who believe in this method of determining
teaching effiociency develop and yfse or just use these devices. It is
well, however, to remember that many sincere educators do not use the
techniques which will now be reviewed briefly,

In the early thirties rating scales of teaching efficiency had

become so numerous thet to choose from them was quite a task itself.
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As an indication of the complexity which had developed, a reference is
here made to & study mede by Barr and Emens (11, p.63~8l) wherein they
arrive at a common denominator in the enalysis of 209 rating scales.
The 1ist is here included as it appears in the original erticle. It
will be noticed that the items are not listed in rank order. This
makes no difference for the purpose of this paper so no change has
been made by the writer,

|

I. Classroom Management (general)
1, Attention to physical conditions

As heat

B. light

Ce ventilation

Housekeeping and appearance of
room
3« Discipline

Eoonomy of time
Reocords and reports
6. Atteation to routine matters

»

v
3 nopdd vss 8

II. Instructional Skill (general)
1, Seleoction and organization of

subject matter 177
2. Definiteness of aim 110
R: Skill in assigmment 118
Attention to individual needs 70
5¢ Skill in motivating work 78
Skill in questioning 72
7. Skill in direoting study é5
8. Skill in stimulating thought 35

9. Daily preparation (lesson plamning)l1é
10, Skill in presenting subjeot matter 5l
11, Pupil interest and attention 2
12. Pupil participation 28
R: Attitude of pupils 56

Results (in one form or snother) 305

I1I. Personal Fitness for Teaching (general) 369
1. Accuracy (ocarefulness, definite-

ness, and thoughtfulness) L5
2. Adaptability
3. Attitude toward criticism 28



L. Considerateness (appreciativeness,
courtesy, kindliness, s thy,
tact, and molfhhmurp L5
5. Energy and vitality 55
6. Enthusiasm (alertmess, animation,
inspiration, spontaneity) 67
7. Fairness (sense of justice) Lo
8. Forecefulness (courage, decisive=
ness, firmness, independence,
purposefulness) 5
9. Good judgment (discretion,
foresight, insight, intelligence) 30
10, Health 106
11, Honesty (integrity, dependability,
reliability)
12, Industry (patiemce, perseverance) L6
13. Leadership (initiative, self-
confidence, self-reliance) 131
1. Loyalty sic
15, Morality 56
16, Openmindedness sie
17. Optimism (cheerfulness, pleasant-
ness, sense of humor) 5l
18. Originality (imaginativeness,
resourcefulness) 58
19. Personal appearance a3
20. Posture 5

2l1. Progressiveness (ambition)

15

22, Promptness (dispatch, punctuality) 112

23. Refinement (conventionality, good

taste, modesty, simplicity)

2, Self-control (calmmess, dignity,

poise, reserve, sobriety)
2% Skill in expression
26, Sooiability
27. Thrift
28. Understanding of children
29. Voice (pleasing)

The foregoing three topios were given in detail but the last four
had only the topic headings listed. They are:
IV. Soholarship and Professional Prepara=

sio

sic

B8 VAR

tion 301

V. Effort Toward Improvement 98
Vi. Interest in Work, Pupils, Patrons,

Sub jeots Taught, ete. 172

VII. Ability to cooperate With Others 235

11




There was & total of two hundred items which appeared five or more

times. The authors go on to say (11, pél)s

The items found in the rating soales analysed were, for

the most part, highly subjeotive and undefined... One

gets the impression from the data presented that teach-

ing is an exceedingly human task, the social and person-

al traits surpassing both in frequency and consistency

of mention all other traits enumerated in the study,

The faot that but two hundred items from a total of two hundred

and nine socales studied were mentioned five or more times would
indicate that there is little agreement on even the items to be
included in wﬁat is adnitted generally to be a very subjective means
of reting teachers.

Wrightstone, in Monroe's Fnoyelopedia of Educational Research
(35, p.887), divides rating methods, procedures, and devices into
three categories: reailng scales, rank-order method, and paired=-
comparison method and comments that the first is the most common.

He quotes & study to the effect that of the several rating scales

that the graphic type has proven the most popular and most satis-
factory. He also lists (35, peB89) "ees several advantages of this
type of rating scale, such as simplicity and comprehensibility, ease
of administration, freedom from direct quantitative terms, and ratings
as finely disoriminated as the rater chooses,"

The Principal's Confidential Report on Probationary Teacher
form as used in the Oakland, California, Public School system is
here included as an exoellent exsmple of the graphic rating scale (38).
As will be noted there are here included elements of what will later

in this paper be listed as the man-to-man or humen socale. The




OAKLAND PUBLIC SCHOOLS
PRINCIPAL’S CONFIDENTIAL REPORT ON PROBATIONARY TEACHER

Teacher
The principal will rate this teacher, giving confidentially his unbiased professional opinion after carefully

Assignment School

comparing teacher with the outstanding

teachers whom he knows. This rating will be indicated by placing a chack mark at the proper place on each line.

mum teaching load throughout the school year

average teaching load throughout the school
year

. Character | | | | | | | | - | |
Possesses highest ideals Possesses good ideals Possesses low ideals
. Personality | | | | | | | | | | |
Winning Agreeable Unattractive
Dispasition . | | | | | | | | | |
Even, cheerful, pleasant; has fine sense of humor Moderate amiability and balance Erratic, morose, unpleasant
Personal | | | | | | | | | |
Appearance Neat, clean, and dressed tastefully and becomingly Reasonably well dressed Careless in personal cleanli-
ness and dress
Mental [ I | | I I | | | | |
Alertness Has outstanding initiative and imagination; keenly  Reasonable amount Passive
alert at all times
Healthand | | it | | I I I I | I I
Physical Vigor "V Capacity to carty in a satisfactory manner a maxi-  Capacity to carry in a satisfactory manner an _ Can carry only a minimum

load ; attendance

(OVER)

¢t




. Self-comsrol | | | | | | | | | | |
and Poise Master of self and meets situations with deliber-  Usually master of self Loses self-control easily
ation and poise
. Culture and | { s | | | | | | | | |
Refinement Possesses high type of culture and refinement Possesses average type of culture and refine- Crude and uncouth
ment
. Kindnmess and | | | | | | R | | | |
Courtesy Kind and considerate of others Often considerate of others Seldom considerate of others
. Loyalty | | | | | | | | | | |
Loyal to the best interests of the Oakland Public  Loyal most of the time Disloyal
Schools
. Judgment | | | | | | | | | | |
Common sense prevails in all situations Reasonable degree of common sense shown Good judgment seldom in
in most situations evidence
- Reliability | | | | | | | | | | |
Thoroughly dependable Dependable on most occasions Not dependable
. Adaptability | | | | | | I | | | I
« Readily adaptable to new situations Adaptable to some situations Not easily adaptable
. Voice | I | | | | | | | | |
Exceptionally pleasant and well modulated Reasonably pleasant and well modulated Harsh, loud, husky, monot-
onous, inaudible
. Personal | | | | | | | | | | |
Peculiarities Has no peculiarities which are offensive to fellow Has some minor peculiarities Has marked peculiarities
workers or pupils
. Attitude of Pupils | | | | | . = | | (S | b
Toward Teacher Teacher leadership joyfully recognized Teacher leadership dependent upon authority  Teacher leadership resented

— 1




17. Anitude of Teach- | | | | | | | | | | |

er Toward Pupils  Tnterested in growth and development of each pupil  Interested to a small degree Not interested
18. Knmowledge of | iU I | | | | | | | =
Individual Children  Tnierested in mental, physical, and social conditions  Interested in some of the children Not interested
of each pupil
19. Knowledge of L | | | el [ I | | | I
Subject Matter Thoroughly familiar with subjects taught Working knowledge of subjects taught Indefinite and i
grasp of subject matter
| 20. Skill as an | | | | | | [ | | | |
Instructor Skillful in directing the learning of each child Average skill in guiding learning Lacking in skill
21. Inspiration | | | | L | | | | | |
Inspires pupils to maximum development Inspires pupils to average development Uses force to get results
22. Pupil Mal- L l I | | | l l I I l
adjustment Teacher recognizes evidences of maladjustment and  Ability to recognize causes of maladjustment  Inability to detect causes or
understands how to diagnose the cause and satis-  but inability to remedy the situation to apply the remedy
factorily remedy the situation
23, Class Organization | | | | | | | | | | |
and Management Carefully evaluates and organizes curriculum offer-  Has average ability in class organization and ~ Lacks ability in class organ-
ings. Distributes and collects supplies and equip- management ization and management
ment efficiently. Renders accurate reports promptly
24. Growth e | | | | l | l l l
Marked professional growth Average growth Little growth
25. Cooperation | | | | | | | | | | |
Willing always to cooperate with fellow workers  Generally willing to cooperate Will not cooperate

for the best interest of the school.

(OVER)

[
wum




26.

27.

28.

29.

Background of
Experiences

Interest in Impor-

tant Social, Econo-
mic, and Political

Problems

Teacher as a Con-
tributing Member
of the Faculty

Relations With
Parents

l | I | |

Makes outstanding contribution to children from
former experiences

Moderate contribution

Reasonably familiar with the important problems
of today

| I | | |

Somewhat familiar

A fine attitude toward extra-curricular activities,
P.-T. A., and all local school and community or-
ganizations

! | | I I

Autitude average

Knows many parents and secures their cooperation
easily

Secures cooperation of some parents

30. Attitude Toward | | | | | | | |
Professional Or- Is a member of all leading educational organizations ~Member of some Mecmber of none
ganizations
Remarks:
Date ~ Signawure of Principal
Form 38 11-3:31

91
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principal is directed to (see scale) compare the teacher with outstand
ing teachers whom he knows,

Wrightstone goes on (35, p.889) concerning the last two of his
three classifications by explaining the rank order method as being a
serial order "in accordance with the rater's judgment of the degree
to which a stated, or defined, quelity is present.” As to the
paired-comparison method, his comment follows. ™Ratings obtained by
the paired-comparison method require that each individual, object or
attribute be judged in turn as better or worse than every other one
in the group," He goes on to state that each object of comparison is
then assigned a soale value, These last two categories are seldom
used in regard to the study of teaching efficiency.

A much more complete list of tools is given by Barr, Burton,
and Brueckner (10, p.379) end is here included:

List of Data-Gathering Devices Ordinarily Used in
Studying the Teacher and Methods of Teaching.

I. Tests
A, GCrowth and echievement tests
Be Intelligence Tests '
Ce. Tests of teaching aptitude
D, Tests of character, personality, eto.

II. Rating scales
A. Point scales
Be Quality scales
Ce Diegnostioc socales
D. Graphic soales
E., Human scales
F. Conduct soales

III. Check=lists
A, General subjeotive check-lists
Be Objective items to observe
Ce Activity checke-lists
l. Qualitative check-lists



GILES RECITATION SCORE CARD

By J. T. GiLes
State Supervisor of High Schools
Madison, Wisconsi
Sooring recitation of - . .. .. i« :vvivinimerames s ass e s i s sy v (Teacher)
T e I (T (570, RN s
Rated by........cocoiiiiiiiiiiiiiiiiiiiiieaannns | 5, e e 19

Direcrions. Rate each item on a five-point basis as follows :
Far above average = 5 = upper 10 per cent
Above average = 4 = next 20 per cent
Average = 3 = middle 40 per cent
Below average = 2 = next 20 per cent
Far below average = 1 = lowest 10 per cent

WeienTED
Rariva  Weioar Raring
A. Arrangement of physical a. Lighting. ....................... () 2 ¢ 3
and personal sur- b. Temperature and humidity....... { ) Sl )
roundings G BEalINE - oo o v amnransissane s € 3 il )
d. Working tools. . ..cuco v cusmmins £ )
g MorsIE . .. voniis e v sesaessia {. ). ==
B. Arrangement of imme-
diate conditions for
learning
1. Presenting new ma- f. Teacher directing and assisting. ...( ) 65— ( )
terial ¢. Pupils planning and executing. . . .. ( ) 6—( )
2. Working over mate- k. Testing for knowledge orskill. .. ... |G S (15 H i
rial previously studied i. Directing practice . .............. e T SRR
C. Use of ideas and tools j. Fertility of suggestion............ G ) e aeTs)
by pupils k. Organization of ideas......... Tl (R T ==
I. Evaluation of materialsand methods{ ) 4 ( )
m. Accuracy of manipulation......... G o R s
D. Use of the English lan- n. Grammatical correctness.......... € ) ke
guage o. Convincing speech. .............. ¢ ) 8—1C )
p. Pleasing address. ................ ¢ Yo __ ¢ )
E. Attitudes of teacherand ¢. Interest......................... £ ) Aelall )
pupils r. Open-mindedness. ............... £ ) Rl )
s. Courtesy...........c.covvenuunnn £ ) & 00
t. Good will....................... C )y &£ ¢ )
Sum of Weighted Ratings....... (D
T R ()

Published by World Book Company, Yonkers-on-Hudson, New York, and 2126 Prairie Avenue, Chicago
Copyright 1925 by World Book Company. Copyright in Great Britain. AU rights reserved. Grsc-2
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2. Quantitative cheokelists
D. Standardized criteria for evaluating
efficiency of teachinz and expressed
in terms of principles of learning
and teaching
IV. Mechanical measuring and recording devices
A. Mechanical instruments of measurement
Be Reocording devices
ls Timeerecording devices
The sound motion pisture
V. Written records of various sorts

A. Stenographio reports
Be Diary records

Ce Written samples of the teacherts work
Vi. Interviews
VII. OQuestionnaires
Illustrations of much of the foregoing will now be given,

A tremendous amcunt has been accomplished through investigation
of the fields of intelligence testing, personality testing, and
edusational achievement, These are all welleknown areas which are
ocoasionally called upon in the study of teaching efficiency and so
no other mention will be made of them here. Teaching aeptitude tests
and character tests are still in a very rudimental stage and serve
little other purpose than investigation so as to further develop them,

Of the rating scales the first is the point scale. One of the
better of these is the "Giles Recitation Score Card" (26) developed
during the middle twenties by J. T. Giles and published in 1925,

It illustrates the beginning of a return to simplieity for many of
this period were quite complicated. There is no effort to evaluate
special teaching methods or currioulum material. Giles writes (26,p.l1)



JUDGMENT TEST OF TEACHING SKILL 20
By
L. J. BRUECKNER, University of Minnesota
Compulsion Type

Directions: The following teachers of geography came upon the topic of France
in their course of study. Each of the nine paragraphs below describes the teaching
efforts of one teacher. Study the descriptions carefully. Then assign to each teacher
a ranking according to your judgment of her skill with this method. Use the slip at the
bottom of the last page for your record.

Teacher A—The class had one more day to complete the study of France.

“Get out your books and begin where we left off.” Several pupils who did not
seem to Know where that point was, wasted most of the study period thumbing
through their texts, because they were afraid to disclose this fact to the teacher, and
dared not ask a neighbor.

During the recitation which followed, the text book map question list furnished
the line of least resistance for the teacher. She attempted to ask the questions in
their logical order. Frequently she lost her place, or asked the same question twice,
because it was often necessary to stop the lesson to check disorder in the class,
which occurred when she was off her guard. Then, to save time, she skipped two
pivotal questions around which the subject was organized with the remark, “We
haven't time to take that up now.” ]

Not once was the map on the wall referred to by either teacher or pupils. No
attempt was made to check the pupils’ answers, as she scarcely waited for them to
reply until another point was taken up. Hence many inaccuracies crept in.

Several pupils who failed to answer any questions were given no help, and her
only comment was, “It's your own fault, you should never have been promoted to
this grade anyway.”

After many interruptions and outbursts of disorder the work was only partially
covered.

The entire class had a don't care attitude, and even the bright pupils gained only a
vague and inaccurate notion of far-away France.

Teacher B—The teacher had assigned the subject matter on France, logically, accord-
ing to the text book, stating emphatically that facts were to be memorized as they
were found in their geographies. Cities, rivers, and mountains were to be located
on their maps and the list of questions in the book was to be used for drill work.

The next day the questions were asked rapidly and methodically with no explana-
tion by the teacher. Children who timidly raised their hands for help were ignored.
The drill and review work were enjoyed by most of the pupils, and although quite
well organized, this part of the lesson was hurried through so rapidly that the
slower pupils failed to profit by it. They became a source of annoyance until the
most persistent of them was dismissed from the room.

During the class period most of the children were interested and alert and were
able to give back the main facts of the lesson with a good measure of accuracy. The
posture of the children was excellent and the lesson proceeded with snap and
precision.

Teacher C—The teacher told the children to take the next two pages, her usual assign-
ment, and be able to answer questions on them.

The teacher was very sarcastic and asked questions chiefly of three good pupils
to whom she was partial, or of three or four poor pupils whom she disliked. Dur-
ing the recitation, there was a noticeable lapse of time between questions while she
read the paragraph just ahead of the last question to formulate the next. So much
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time was wasted in scolding an idler in the next class, and in rapping another pupil's
fingers for persisting in looking in his book that the drill planned could not be given.

Several pupils scowled as they answered without rising, others leaned against their
desks as they mumbled answers in an undertone and dropped back into their seats.
She accepted these answers, but gave several who failed completely a penalty of
answering five new questions at noon.

Only the brightest pupils knew the assignment well and only about a fourth of
the others could answer the most important questions.

Teacher D—"For the next assignment take pages 118-119, and be ready to answer ques-
tions 10 to 19, particularly emphasizing 11, 14, 16 and 18. Look up difficult words
in the dictionary and refer to the large map of France in the text book in locating
places wanted in your reading.”

Three or four pupils whose inattention the teacher failed to check were required
to get their assignment from their neighbors. No connection was made between
the previous lesson and the new assignment.

The teacher deviated occasionally from the logical order due to lack of prepara-
tion on her part, thus confusing several of the pupils, and as a result time was
wasted in getting back on the track. All questions were stressed alike in spite of
the fact that she had asked the pupils to pay particular attention to certain definite
ones. No reference was made to the map and dictionary assignment. She stated
that answers must be in the exact words of the book, but in four or five instances
let inaccuracies slip by. A fair amount of drill was given over part of the work.

She asked questions of most of the pupils, but never worried if she failed to reach
three or four of the same pupils each day. Seven or eight of the pupils failed to
answer the questions they were asked, and only in two instances did she find out
their difficulties. Instead they were marked zero, and some one else was called upon
to give the answer. Two pupils were corrected; one for not standing on both feet,
the other for leaning on the desk, but no attention was given to incorrect sitting
posture of the other children.

At least three-fourths of the class were attentive during the whole period and
these learned some answers to most of the questions in the lesson. There was a
strong bond of sympathy between the bright pupils and the teacher, but little atten-
tion was paid to the lower group, and as a result these pupils came to class reluc-
tantly.

Teacher E—At the beginning of the period the teacher said, “You will find your assign-
ment on page 61. Read paragraphs 1-15 on France. Be able to give the answers
to all questions I shall ask on this material in the exact words of the book.”

The recitation began with the first pupil in the row answering the first question
the teacher called out. She followed with the next in order down the row. Ques-
tion after question was read directly from the material assigned, and some answers
that showed any resemblance to the book statements were accepted as correct.

The teacher had a good deal of difficulty in controlling her class and resorted
to threats that were never carried out. In spite of this she succeeded in covering
most of the material assigned.

Very little drill was given, but on the whole, about one-half of the pupils learned
the answers to some of the questions assigned.

*Teacher F—The teacher was a rigid disciplinarian. Every child was compelled to
keep in perfect order, to sit rigidly in the standard position, to pay absolute atten-
tion to everything that was said, and to strive to acquire perfection in all his work.

Every child worked during the study period at his top speed, because the lessons
assigned were generally sufficiently long to require it, and the compelling force
back of the command made by the teacher to know these important facts served
to make every one sit up and concentrate on what he was doing. On the other
hand, if the material was difficult, the lessons assigned were short so that it was
possible to learn them.

Papers were marked with care, every i not dotted, and every t not crossed being
noted and later corrected by the pupil. Answers to questions which were not in
the exact language of the book were counted wrong, and there were no supple-
mentary readings or discussions. Any child could ask any formal questions he

*Adapted from a description by S. A. Courtis.



wished about anything he did not understand, but the question had to be asked
during the study period, not during the recitation.

The teacher was absolutely fair and impartial, knew every pupil's weakness and
success, held herself up to the standards set for the class, Deliberate misbehavior
was sure to receive swift and vigorous corporal punishment, failure to learn meant
additional drill.

There was much well organized drill and review. Class questioning was vigorous
and snappy and enjoyed by the entire class. When the study of France was con-
cluded, the children could answer any question of the continuous list which the
teacher had given without hesitation, and with no deviation from the words of
the text.

Teacher G—The teacher, after reminding her 6A Geography class that this was their

last lesson on the study of France, said, “Complete yesterday's lesson, and begin
with paragraph No. 1 on page 63, and finish the chapter.”

During the recitation the pupils of the class, who had recited the previous day
and knew that they would not be called upon today slouched in their seats and made
no attempt to follow the work. The teacher was constantly nagging at the pupils
who failed to respond but gave them no help. Because of this a few pupils disliked
her and created as many difficulties and disorders as they dared. She meant to
be fair in her decisions, but in her carelessness she blamed the children for things
which they did not do. The drill given was very ineffective because it met the
needs of so few of the pupils.

The results of the work were general ideas about France and a large mass of
vague and often inaccurate information.

Teacher H—When the bell had rung and all the pupils had taken their seats, the

teacher told them to get their books and begin with the fifteenth question on page
60 and complete the list on the study of France. Answers not found in the text-
book could be found in the reference books on the teacher’s desk, with the pages
marked on the board.

During the recitation which followed, the teacher asked the questions which the
pupils had studied, and each child sat in a very good position and eagerly waited
to answer when his turn came. The children who proved to be unprepared were
kept after school for drill. The map on the wall was referred to whenever needed
by the teacher and pupils. After much brisk drill and review on the words of the text
the teacher accepted slight variations from the words of the book in the pupil’s
answers. They were allowed sufficient time to answer one question fully before
taking up another. No use was made of the reference material.

There were few disciplinary troubles in the class, for the teacher had very good
control over the pupils. Should there be some distraction during the recitation, she
would stop the person reciting until the commotion ceased and the attention of
every member was concentrated on her. Usually in a few seconds the recitation
continued with the same vim and snap as before. At the end of the work on France
every pupil who was marked satisfactory had a large mass of almost exact informa-
tion at his tongue's end and had put in many days of careful study.

Teacher I—The assignment on France, pages 219-222, was next in order of the text

book arrangement. Logically arranged questions on the board set the goal to be
reached. Maps, reference books, and a globe were mentioned as available for mate-
rial not found in the text. The answers recorded in a note book for future review
were not referred to again.

Any child who did not understand a question was given permission to ask the
teacher for help, but two who did seek advice were sharply reprimanded and told
to take their seats. While at work a fairly good sitting posture was maintained
in the room. During the recitation answers deviated from the words of the text. A
few pupils were not called upon to recite, one or two others who were called upon
replied, “I didn't get that far." All of the questions were given equal attention in
the half-hearted review drill.

Three children were spoken to on several cccasions because of inattention,

Three-fourths of the children learned the answers to all of the questions, while
others left their work unfinished.
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that he attempts to enalyse general teaching techniques and that this
score oard is a ",..scheme of self self-amalysis sic ..." to be
used by & teacher or between a teacher and a supervisor.

Quality scales are well illustrated by Brueckner's 'Mgfu'nt
Test of Teaching Skill, Compulsion Type." (13, p.l) "The basis of
each of the four sets of desoriptions is one of the four types of
teachers defined by Courtis (S. A.)." There were four sets of tests
designed, one under each of these teacher types; compulsion, teacher
preparation, motivation, and purposing. These were designed to
differentiate between the teacher's method of teaching and her skill
in utilizing these methods (10, p.L53).

The graphic scale has already been illustrated on pages 1l
through 17, The human or man-to-man scale is also illustrated in the
same place.

For an illustration of the conduct scale, the writer would have
preferred to have used another than the one used by Barr, Burton, and
Brueckner but Connor's score card seems to be the first one to rate
teaching instead of teachers. The above authors state (10, p.L55)
that:

Connor, & number of years ago, after presenting an

analysis of current methods of rating teachers, sug-

gested that teaching and not teachers, be rated and

that teaching should be measured in terms of results

only.

Burton (15, p.355) makes this comment: "this score card is remark=
able also for its reduction of questions involved into terms of

pupil activity." Referring to Connor's article (21, p.358) it is
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found that he had used several forms of the score card for determining
salary inereases but later abandoned this phase of the work, In its
last form it was divided into numerous subdivisions of seven concrete
acts. These were: (1) deportment, (2) ethical self-control, (3)
emotional reactions, (l) morale, (5) initiative, (6) knowledge and
skill, and (7) thinking,

Connor (&1&. ), in oriticizing the scheme, comments to the
effect that of all the acts listed very few are subject to selentifiec
evaluation. "Consequently, it would be foolish to assert that the
most careful observer can deteect more than the general trend of habit
and attitude formation...” He says that this is a strong point made
by teachers,

The writer would have liked to have included Connor's card for
illustrative purposes but was unable to get a copy of it.

Check=lists have also proven quite popular and though the
ma jority of them are wholly subjective they have served to channelize
the thinking of administrator, supervisor, and teacher alike on the
necessity for having a constantly alert and self-ori tical attitude of
willingness to prove or disprove personal qualities, teaching methods,
and subject materials.

One of the better of the general subjective check-lists for
rating teaching and the teacher was devised by Rose A. Carrigan and
is here inoluded. She proposed (18, p.l) to improve teaching "...by
means of supervision properly administered.” She also specified that

this card be used only by properly qualified supervisors. It was



CARRIGAN SCORE CARD FOR RATING
TEACHING AND THE TEACHER

By Rose A. Carricas, M.A.

Principal, Shurtleffl Elementary and Intermediate Schools
Boston, Massachusetts

Name of person being rated. . ... ... .. e e et ORI . 5 5 5 sh b
Schoel. ........... craRated by o ruae de s sl PORION = st 00a s a5
57 NS B MR || (TP 0 | 3 AP M Rl 1 1 Y IPARRRR R )

Before using the score card, read it carefully and become familiar
with the main headings. Read the “ Directions for Making Ratings™
on pages 10 to 11 of the Manual of Directions.

Until you know the items in the score card by heart, it will be
necessary for you to take it into the classroom and make your
judgments while observing the work there. After you have become
familiar with the score card, your judgments may be sufficiently
accurate if you do not have it before you while making your observa-
tions. A teacher may become self-conscious when she is aware that
a supervisor is making note of her teaching in order to rate her.

Use a separate score card for each teacher.

The interpretation of scores should be made in terms of the
descriptive estimates given on pages 3 and 4. (See the Manual of
Directions, page 10.)

} |
, Torar Score, EsTiMATES

Part T |
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Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Hlinois
Copyright 1950 by World Book Company. Copyright in Great Britain
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Carrigan Score Card
PART 1. TEACHING
A. TuE BACKGROUND OR WORKSHOP ..................... 250
I. Was the atmosphere of the room conducive to learning?. .. . 110

1. Were the hygienic conditions, so far as they were within
the control of the teacher, at their best, — for example, | i
ventilation, seating of pupils, cleanliness of pupils, ete.? 30

3. Were there attempts to beautify it in any simple, inex-
PNV WAY P .. iiivos ity aed s A e e 15

4. Were there visible evidences of proper incentives to |
study, such as: '

(a) display of best work;

(b) graphs of achievement;

(¢) appropriate rewards for effort ;

(d) material to supply voluntary work to quick|
A A SRR GO et 25

5. Were the necessary mechanical tools in good condition
and ready at hand for quick distribution? ........ ... 20

II. Were there evidences present of sufficient preparation for
advanoe I RMINE? ... i S v e s e e ‘ 140 |

1. Was there present a written plan of procedure cover-|
ing the undertaking of the day, or the week, or the
e B I R A L e et A | 25

2. Did the plan of procedure show distinction in treat-
ment between study for automatic reaction to a stimu-‘
lus and study for effective thinking? ................. 25

|

3. Did the accumulated plans of procedure evidence in |

any degree mastery of subject matter and wisdom in
e IR S R R e | 25

l

4. Did the work under way show sufficient progress in the

year's work as set forth in the prescribed course of'
study, and adaptation to the children of the class?... 25

vide such material for the day’s work as would be

|
|
5. Had the teacher provided or caused the children to pro- | ‘




Carnigan Seore Card 27

g T T S R 7 - et b et EMCRNTS ST e

I. Was the subject matter, so far as it was under the control of the
teachier, worth while?. | ... . . i i s i v e e

II. Was the specific aim apparent, definite, and of sufficient worth ?| 5

III. Was the organizationgood? ... ... ... ... ................. |

IV. Was all the time profitably employed thus indicating that the%

V. Did the proportion of individual response in the class prove the
TP TR O R T A R s S '

VI. Was the work wholly coiperative, or merely a guessing game in I
which the children tried to find out what answers the teachers
e St B el TS e Wt e e S R R E L .

VII. Was there a checkingof results? .. ..... ... ................ |

VIII. Was there suggested any vital connection with a future activity ?

III. Was there a satisfactory proportion of individual children who,
throughout the entire period, were absorbingly interested in the |

IV. Did each child experience the satisfaction of a measure of success, |
through effort expended? ........... ..o oiiiiiiiiiiinnn.

Tasre ror Expressing Toran Scores as DescripTive EstiMates

Descrirrive EstivMaTes Toran Score EQUuivALENTS
SIRRORRON S+ A5v. 0o o p el s R e e D80 10 1000
4 SR RSy S SRS S SRReS SRR e | () 110 )
NV GO 1 o5 v rines shanhs e ismrat i s ees BONL0, 1900
S e e P L S e P v .. T30 to 849
Raily Gond'| oo vriavnviesaia i e S 700 to T4
A AR U VoL .. 630 to 699
I 00 o0 et S e R At R A e L . 600 to 649
DRsatisfattory o cu conn L iviiia s dis s v aesi SODR0T S0P

[3]
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45

40

50

95

375
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L Isithe Conolion pROMBAD. . . .. 5os . ocias S s cam e s ms ' 20
1. In attendance at school . . .. ...............ccooeiiii.. 10
2. In being at an assigned postofduty ................ ... o R
' 3. In sending required reports to the office . . .......... .. .. 5 l
|
II. Isthe teacherefficient?. .. ... ... ... ... ... ............... 20
1. In submitting required reports that are correct in every |
R M o SO o, A AT P T < 5 |
2. In so interesting the pupils of her class that flagrant disci-!
plinary cases referred to the office arerare. .. ... ... ... .. ‘ 10
3. In maintaining observance of adopted regulations at posts
of duty assigned outside the classroom . .. ... ... ....... | 8
III. Is the teacher cobperative?.........................cou.nn. ‘ 15
|
1. By maintaining friendly relations with all school workers . . ’ 5
2. By working for the best interests of the entire school . . . ... S |
|
3. By accepting graciously reasonable extra assignments in |
the school’s TNtesestE . . . .. ... .. oo el Vi Sesen ainen R 5
IV. Is the teacher’s work in character education as effective as she
AR T S, L e S, | DM PR S LA 25
1. By giving faithfully her best effort each day in preparing
carefully instruction aimed to lead pupils to develop
N e - DS e Qi N LS sia S 15
2. By, so far as is apparent, cultivating in him (her)self all
the virtues urged upon the pupils. . ................. ... 10
l
V. Is the teacher's voice in the classroom natural, conversational in
tone, human and appealing, rather than harsh, dictatorial, and
AL UDES BREEY Y. . . ..o s e e e s 10
V1. Is the teacher’s personal appearance, dress, neatness, etc., a “
fitting model for pupils tocopy ?. . . ...l ‘ 10
l |
27 27 NS A g B B TR 100

PART II. THE TEACHER

TasrLe ror Exrressing Torar Scores as Descripmive Estimates

Descrierive EsTivares ToraL Score EQuivaLENTS
L e SR R R o 95 to 100
Baoallont. . o ociurivne i i eneine  SOR0 B
Very Good. .. ... ... 2 e i T s e IS
Good . . it ST o S0, S (O
Fairly Good o5 oyl o vl 0t A
Passable. .. . ol i 65 to 69
Poor. : . s . 60to 64
Unsatisfactory . . ..............cccvvinivenin. J0to 59
[ 4]
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published in 1930 and, as may be seen, is divided into two general
fields; that of teaching end that of the teacher. Teaching is further
divided into three parts; the background or workshop, the work, and the
ochild, These divisions are simple, logical, and useful from today's
viewpoint of cooperative effort between the teacher and supervisor.

An excellent illustration of objective items to observe and also
of the activity checkelists is found in Piek's "Objective Analysis
and Evaluation of Recitations and Units." In the foreword of his
manual he makes his purpose in presenting the list quite clear (39,

p.l )o

The Check Sheet for the objective analysis and evalu-
ation of recitations and units was originally used by the
suthor at the University of Mimnesota in a course in
practical supervision, in a course on the technique of
instruction, and in the evaluation of student teaching.

Its helpfulness as an objective, analytical instrument

for detailed recitation study has suggested the desirability
of making it available to others who observe and evaluate
classroom activities in public schools and in teacher educa-
tion institutions... The MANUAL covers practically every
general feature of & recitation or classroom sotivity
except teacher personality evaluation.

The check sheet covers the following topios; (1) unit of ine
struction = time factor, (2) unit of instruotion = type, (3) organi-
zation of the class, (L) leadership of the olass, (5) imstructiomal
stages included, (6) sources of instructional content used, (7)
general types of pupil sctivity used, (8) oriteria of a good olass
situation, (9) general educational outcomes promoted (information and
knowledge, habits and skills, also desirable ideals, appreciations,
and attitudes), (10) general educational objectives to which the

situation made positive contributions, and (11) educational point of



COLLEGE EFFICIENCY—OF—INSTRUCTION INDEX

By
R. J. CLINTON, Ed. D.
Professor of Education
Oregon State College
Student’s No. Instructor’s No.
......... Fr. Soph. Jr. Sr. Gr.
Last Name First Name Initial Circle One
School Enrolled in Subject or Field of Greatest Interest
Name of This Course Course No. No.ueetxngnPer ‘Week
Instructor’s Name &
Last Name Title (as Professor)

Directions to the Student:

This INDEX is given to you with the direction that conscientiously answer
each question in the light of this course and the instructor handling this course. You
are not posing, when doing so, as an expert upon college curriculum construction,
college teachng methods and an authority upon outstanding traits of teachers, but you
have formulated certain conclusions to which you are asked to give serious consideration.

The instructor has asked that this project be carried on in his classes in the hope
that he may be able to profit by the information which will be accumulated from your
combined ratings. He is interested in the combined judgement of his classes. Often
there is a feeling of restraint between instructors and students and thus students do
not feel free to discuss their beliefs with their instructors. Your instructor wishes
you to be fair and honest in your expressions, and not be influenced by your standing
in the course, whether it be high or low. Frank and accurate statements will be
appreciated by your instructor.

Answer each question as you come to it, and try to prevent yourself from being
influenced by questions previously answered.

You are to rate the instructor in this particular course and do not allow your-
self to be influenced by other courses you have had.

IF YOUR NAME IS PLACED ON THIS INDEX, LET US ASSURE YOU
THAT IT WILL BE HELD IN STRICTEST CONFIDENCE.

TURN THE PAGE AND FOLD THE BOOKLET

Note to the Instructor or Director of Instruction:

The four ions below will not be filled out by the students unless you have
their names on the title page of the INDEX. If you care to use the information to
determine possible influencing factors, it will be necessary to have the students’ names
and necessary to use a numbering system.

Directions: -

Underline and put the number of the response you choose in the parentheses
at the right margin.
1. I took this course because it was, 1. required in my curriculum by author-
ity, 2. recommended in my curriculum by authority, 3. recommended to me

by a student or students ( )
2. 1 spent on an average on each preparation in this course, 1. no time, 2. one
to two hours, 3. three or more hours ... ... ( )

3. I estimate my grade in this course at present time to be, 1. a grade of A or

equivalent (u; 10%). 2. a grade of B or equivalent (next 20%), 3. a

g:de of C (middle 40%), 4. a grade of D or equivalent (next 20% below
middle), 5. a grade of F or equivalent (lowest 10%) ........cccooceuuernnne ( )

4. I rate this course among the, 1. best courses I have 2. average among
the courses I have had, 3. poorest among the courses I have had ... ( )

Copyright 1937 by Co-op Book Store
Corvallis, Oregon
All Rights Reserved
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Student’s No.

DIRECTIONS: This is a rating blank for instructors. Five columns are
vided for checking. Place an X in the proper column. “D" column is provid

that you may check in that column the qnectlona * and those “g__n
which O indicates a! ce of trait or prac-

tlce, cates very low ntmg, 3 means average rating; and 5 means very hi

'll.“EN . Ask yourself this question before checking any questions: TO WHAT EX-

Sample:

TO WHAT EXTENT D O 1 8 5
0. Is the instructor tactful in handling students ............... %

TO WHAT EXTENT
1. Does the instructor bring about a natural attitude in the
classroom?

2. Does the instructor make an effort to get acquainted with
R IRIIEET i e Ao e ot S e

3. Is the instructor always kind and courteous outside of

4. Doel the instructor try to prevent pupxl embarrassment
I CLRONIE R o e e s G i

5. Does the instruuctor treat you in a democnuc spmt, in
the classroom and outside the class? ..

6. Does the instructor refrain from mkmg you feel a sense
of inferiority in the classroom? ...

7. Does the instructor refrain from showing partiality in
conducting his class WOTK? .o

8. Does he sympathize with, and apprecllte your effort in
B IR o e N S S e e s S

9. Is he tolerant with other expreued points-of-view than
T PSS S DR L U s B

10, Does the instructor try to get the students to express their
POIMLB-Of-VIOWY - i i i o dsasiassansiians

11. Does the instructor try to be a good mfluence in your
T A A T i el = O R R

12. Does he recognize poor recitations and try to make them

13. Dou he have a personality and make that person-
Ality radiate In CIAE8 WATKY ..........o.ccoemrmimesisssssnasesssorncaases

14. Does the instructor possess a well-controlled temper in
TR L G S SR RS S R S R SIS,

15. Is he available and approachable outside of class to aid
you in your difficulties? ...

16. Is he self-reliant and confident in his elusroom be—
havior

. Does the instructor speak clearly and distinctly enough
T R Nk Sroll? e

18. Does he prevent his classroom actions from mtertenng
with the claBaroom WOPKY ....cocooorocrririsonsasssosssssorasmssnsonse

Go on to page 2




TO WHAT EXTENT

19.

20.

21.

22.

23.

24,

25.

26.

217.

28.

29.

30,

31.

32.

38.

34.

41.

43.

Does he dress so that it does not interfere with the
4 D R I P L o L e e R LN e

Does he control his voice so as to uoid annoyance and
L S I R RS 0 S S DR R SO e o

Does he manifest freedom from nervousness in his class-
room work?

Does the instructor succeed with good dlmpline without
harshness?

Does he manifest an interest in :chool and school life
CIDHER: B CORPIBY o it oA oo e e omaryis

Does he give you an opportunity to learn through self-
activity and self-initiative? .......ccorcnie

Does the instructor show evidence of t.horough general
o T T e S k. S T e e

Does the instructor seem to have adequate scholarship in
his sporial Fielde? . e

Doei he appear to be reliable and honest in lua chslroom
WIERD: s

Does the instructor show a feeling of enthusnum for
this course? .....................

Does the instructor show a feelmg of ent.humum for the
teaching profession?

Does the instructor seem to take a scientific attitude to-
ward the subject-field and its advancements?

Does he outline definite requirements for the course at
the beginning of the term? ...,

Did the instructor make the objectives of the course
HeAYT o

Does the instructor seem to understand your needs and
help you to realize them?

Does he seem to give proper emphasis to units or topics
in this course?

. Does he seem to understand the relations of pum of the

course and seem able to put them in a progression? ............

. Does he seem to have his entire course well organized at

the beginning?

. Does he make careful prepcnhon for his classroom

work?

. Does the instructor rely on his dnly phn and notes and

not on the text book?

. Coes he begin and end class on time?

. Does he systematize class routine, such as taking roll, etc.,

to save class time?

Do;sdhe make assignments at the beginning of the chu
pe

Does the instructor succeed in making very definite as-
signments?

Does he seem to take adequate time to make stimulating
assignments?

Go to page 3




TO WHAT EXTENT

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

61.

Does the instructor take time to point out the important
things to look for in the assignments? ...

Does the instructor aid in the interpretation of sources
and materials of the assignment? ...

Does the instructor make his mignments in such a way
as to aid in the study methods? ..........comicccinnncranaens

Does he suceeed .in making his outside readings broad
enough to give students a choice of readings in making
DEODREREIONY. vt e ot e e e R s s b

Does the instructor see that there are a sufficient number
of books in the library before making an assignment? .......

Does the instructor prevent himself or the class from fre-
quently wandering from the point under consideration? ...

Does he avoid giving indefinite answers to students’ ser-
1008 QUOBHIDNBT ..cooiiicssianesssimimsaniminsiniammmimisaessrnsseni s ssesionsss

Does he admit weaknesses on certain points instead of
taking an assumed authoritative attitude? ...

Does he seem willing to accept contributions on points
where his preparation is inadequate? ...

Does he succeed in holding your interest during the class
s R e e S S A S i,

Does he stimulate your interest in the course so that you
would desire to take additional work? ...

Does he stimulate an interest in the general field with the
subject matter of this course? ...

Does he stxmulate students to do mdependent tlnnlnng’

Does the instructor fnre the student mth a deslre to do
more than is required in the course? ...

Does the instructor encourage the asking of critical ques-
tions on the subject-matter of the course? ...

Does he encourage self-initiated, spontaneous student par-
ticipation in discuSSIONS? ... eniissicniones

. Does he welcome student questions and tolerate interrup-

tion for such QUEStIONS? .........ccicimirimmrinirseansssianss

Does the instructor give you sympathetic assistance on
problem work outside of class? ...

62. Does the instructor use good English in his classroom
Presentation? ........ciiimioaisesossansnsasiasnesasasansesacrsrenss
63. Does the textbook seem adequate for this course?

65.

67.

. Does the mstructor seem to refrain from merely ‘“parrot-

I EHE TEXE DOORY ccoviooerneireransoorusomommsssonmessrmonssrrssasasonsessavmimmeses

Does it seem that the instructor gets a correct ’proportnon
of materials from sources aside from the text? ...

. Does the instructor employ effective methods in the

YRR S A e S S SR e

Does he succeed in giving part of the class period over to
lecture and part to discussion? ...

. Does the instructor gwe an interesting presentation of

S R O DL B S RS e AR
Go to page 4




TO WHAT EXTENT

70.

71.

72.

78.

4.

75.

76.

77.

83.

&

%

&

91.

93.

Rou :.be instructor seem to understand the way students
T o 1 A S SRR SRS O TR T

Does he seem fair in his discussions of debatable questions
200 CORCIBHIONET ..o roertrsriammrisas b sl arsianss e ereifase

Does he give accurate data and make accurate statements
in his CeBChInGY ...t eormmaniasnssaanasass

Does the vocabulary the instructor uses fit your level of
COMPTERENSIONT ........coocmomenicrresceremrrmmsrmasssessssssesanssnsinionssasasensesees

Does the instructor emphasize vocabulary study in his
teaching?

Does the instructor to diagnose the student difficulties
before presentation of & unit? ...

Does the instructor take pains to adjust the instruction
to the group ability level? ...

Does the instructor designate assigned problems for in-
AIVIAUAL BOIUEIONT ..o cie i er oot A on eI it s+

Does the instructor have student reports given before the
class oceasionally? ...t sensssiarenens

. Does he organize class work so that you can take good

notes?

. Does the instructor provide for enough reviews to enable

you to connect up the Work? ...

. Is the instructor the master of the teaching situation in

SRS EIRBEIOUIAY. st ion hoist Sty e A s S 4

. Is the instructor alert and broad-minded in his classroom

BOBERIRET ... iiooiiionicioimimissniiariivnseniiiantsmasssnaranzssasesastsnsasne

. Is the instructor effective and aggressive in the conduct

LRI COBEGRY ..o e e T e AR g A a3 ok

Does the instructor prepare you for the examinations he
BAVEEY oot ansar e s R A R e

. Are his examinations comprehensive enough to give an

adequate sampling of the course knowledge? ...

. Does the instructor construct his examinations so that

T N o § A S D ——

. Do his examinations seem fair in light of the course out-

line and asSignMents? ...

. Does he devise examination questions without undue

GETACKE™ A RO ..o cerormrsremmresseerarismsriasesparisserersessen _

. Does the instructor try to prevent questions from “leak-

ing out” where there are two or more classes?

. Does the instructor seem to be fair in his grading of

eXamInAtion PAPETSY ...t isansre i

. Does the instructor seem accurate in his methods of ar-

riving at the term grade? ...

Does the instructor seem to give the proper number of
each grade: A, B. ete.? ..o

Does the instructor give time for conferences on corrected
EXAMINSLION PAPETBY ........ocooormienccmrntrmsmmmncomssmasensssssmassasenssesassersses

Do you leave the class with a feeling of satisfaction that
the time is Well-8Pent? ........ccccciiimnriininammimsmsirsasssismsanassasass

Go to Page 5




TO WHAT EXTENT

94.

95.

96.

97.

100.

Do you feel that this course contributed to your general
T T, R S g SRR e e e e e

Did this course necomphsh its speclfxc purpoae in yonr
college preparation? ...

Did this course compare fnvonbly in genenl xmprovement
with other courses you have had? ... .

Was the course well-balanced between the amount of in-
formation learned, skills developed, and ideals acquired?....

. Do you have special interest in this course?

. Does the instructor prevent overlapping of this course

with Other COUXSESY ........cocomrereiiimemmmeresossasmesssnsossensaoonsass

Does the instructor correlate or relate the subject-matter
of this course with life situations? ... ...

Total number of check marks ........ccccccceee.
Value of each column of cells
Total value of each column of cells ...........

Total of all cells ............

Number of questions answered ......

Possible score on questions anwered (5 times No.)

Efficiency index expressed in percentage

35



view implied (subjeot matter centered, teacher centered, child
centered, activity centered, any combination), The items were then
summarized on an objective chart which was to be the basis for study
and conference.

This cheek-list, published in 1935, was one of the best of its
type. It serves well as a starting point for study of the situation
to which it is applied.

As an illustration of the standerdized oriteria for evaluating
efficiency of teaching as expressed in terms of principles of
learning and teaching, Clinton's "College Efficlency-of-Instruction
Index" was chosen, Im "The 1040 Mental Measurements Yearbook" by
Buros (1L, Mo.1496) this test is the only one shown which purports
to deal directly with the problem of determining the percentage of
efficiency shown by an instructor., Of particular interest is the
fact that these ratings are from the students in the classes of the
instructors so rated. There is provision for anonymity of the students
doing the rating., While much of the index is subjeotive the
coefficient of relisbility, found by giving it (20, p.2) "...a second
time, after an elapse of time, to the same groups of students on the
same instructors," was determined to be ,94. This would indicate
that the Index is consistent in its measurement.

The mechanical measuring and recording devices are yet in a very
experimental stage but their use holds much promise in the elimimetion
of subjectiveness, One must remember, however, that there is a
possibility of being deceived into believing that even such an
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objective device as a sound motion picture medium could record anye
thing but that which may be seen and heard, It will make mo direct
record of the psychological and spiritual actions and reactions which
are the very core of that which is sought.

Written records of various sorts, such as stenographic reports,
diary records, and written samples of the teachers work are all
mterials which peculiarly well lend themselves to another development
in the study of teaching efficiency which will be taken up later in
this paper = the cumulative record.

The oriteria of ohange in the pupil. It is recognized that
thinking beings are always undergoing changes. Many changes are
haphagard and wnprediotable but, through education, attempts are being

made to bring about, in all members of society, improvements which are
from some standpoint, desirable,

Necessarily the first consideration is to determine what goals
are preferable. Even yet there is agreement only generally as to the
material which should be presented to pupils. There is wide variance
as to specific subjeot matter and even where there is coincidence of
views by suthorities there is no general agreement as to how the
subjects are to be taught.

If any general concurrence had been so far achieved it would
then be necessary to set up oriteria which would be reliable, valid,
and objective, At present the Accomplishment Quotient, the Educa=
tional Quotient, and the Educational Age and some others are little

more than idealistic oconcepts. There are too many variables involved,




If it is planned to use gain scores to determine teaching
efficiency then, according to Barr, Burton, and Brueckner (10: p.L7L)
", ee8ll comparison must be made between comparable groups working
under comparable conditions, at similar points on the learning ourve."
Otherwise conclusions are apt to be gquite unreliable, invalid, and
subjective, They comment fwther:

Whether or not a sufficient number of such tests

can be put together in batteries to produce a wvalid

general evaluation of teaching efficiency remains

be seen. (10, psli7l) «..We possess at the present

time adequate measures of the ma jor changes produced

in pupils. Excellent progress have [sid ben made in

the development of tests but in no sense can the

measuring instruments now available in this field be

said to be adequate (10, p.L72) «..The use of test

scores for evaluating the efficiency of teachers is

an exceedingly deliocate process. Although the method

is theoretically sowmd all told, more harm may be

done than good, except as the method is applied with

great care (10, p.L73).

These tests can be of great assistance to the teacher, or to the
teacher and supervisor, in making an evaluation of the teacher's work
for cooperative improvement., This again points to the cumulative
record which will be taken up later.

Russell and Judd (45, p.554) say, "In the American educational
system tests of the achievement of pupils are not often used to
evaluate the effectiveness of individual teachers, 1Indeed, it is
sometimes contended that inasmuch as teachers do not determine the
curriculum and do not select the pupils whom they instruct, they
should not be held altogether responsible for the outecame of their
efforts." And Barr, in the Enoyolopedia of Educational Research

(35, ‘p.1281) says, ".e..the ultimate measure of teacher effectiveness,
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particularly in his teacher-pupil relationships, will be found in the
changes produced in the pupil under his direction, Hence it seems
sound to attempt the evaluation of teaching efficiency on the basis of
pupil growth, but a practisal procedure has not yet been developed."
The same suthor adds to this, at another time, this comment (L, p.206):

Whatever their (supervisory ratings) value it is quite

evident from the data here provided that they measure

something quite different from pupil change.
Thus it may again be seen that supervisory people must reorient
their thinking end actions.

In a very comprehensive study of teaching ability as related
to pupil gain conduoted, under Barr's direction, in the 7th and 8th
grades of e large number of rural Wiseonsin schools, it was hoped
(8, psl) to determine (1) the prerequisites to teaching efficienocy
in the social studies, (2) "how valid and reliable are certain of the
instruments commonly employed in measuring teacher efficiency and its
prerequisites...,” and (3) "...How do the prerequisites %o teaching
efficiency, as measured in this investigation, seem to be interrelated?”

These studies were sequential and each subsequent one depended
far guidance in purpose and search for findings on the preceeding
one. The groups covered were as follows (8, p.2): 2 teachers and
342 pupils, 47 teachers and 338 pupils, and 31 teachers and 181
pupils. There was en additional group of 2 teachers and 191 pupils
which were studied for a two year period. This study was conducted
in 19%6~1938 but was not reported until 1945.

Rostker (Lli, pe6), in the first study, applied 18 tests to the
teachers and 11 to the students and in reporting (LLi, p.50) stated:




The purpose of this study is to detemine the

relationship between certain teacher measures and

measureble pupil changes... The results of this

study indicate that: ...The intelligence of the

teacher is the highest single factor conditioning

teaching ability and remsins so even when in

combination with other teacher measures.

Rostker also found low, though statistioally significant, correlations
between teaching ability and the following (Ibid.); social attitudes,
attitudes toward teaching, knowledge of subject matter, ability to
diagnose and correct pupil mental malad justment, and supervisors'
retings of teachers. "Personality (Ibid.), as here defined and
measured, shows no significant relationship to teaching ability."

He further states (L, p.5l) that the findings of this study place

a definite emphasis upon qualities assoociated with teaching ability
due to the fact that the eriteria by which judgement was made was
pupil change objectively measured.

In the second followeup study, which was conducted because of
the promising results of the first, Rolfe worked in approximately the
same learning situation, A total of 8 tests, plus re-tests, were
used on the pupils and 30 measures applied to the teachers. The
intercorrelations were all computed as well as those of the re-tests
of the pupils. It was a very complete study and carefully done., He
drew thirteen conclusions which are here briefly presented. He
found (43, pe73~Thi) positive correlations (ranging from 43 to .22)
between teaching ability and pupil gain for personality, supervisors'
rating scales, social attitudes, size of the school, teacher-pupil

relationships, and attitudes towards teachers and the teaching
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profession. The following showed little relationship to pupil gaini
Bernreuter (Bn) neurotic tendencies, Bermreuter (1) dominance,
social adjusiment, age and experience, and leadership.

The third of the series of studies weas conducted by LsDuke.
This study, while relatively short, was quite involved statistleally.
The purpose wes the seme as the others in the series: %o determine
the walidity of certmin teacher tests and rating seales as measures
of tenching efficiency when pupil change is employed as the eriterion.
The comclusions were of such interest that they are, though somewhat

long, quoted here in part.

1. Valid oriteria of teaching efficiency based on
objectively determined pupil chenge in different
aspects of various subject areas, may be determined
only with diffioulty, The validity of the ocriteria
will be limited by the validity and reliability of
the pupil tests used. As better instruments for
measuring pupil ohange are constructed, including
reactions other than those that may be registered
through paper and pencil tests, better measurement
of teaching may resulte..

2., Intelligence of teachers as measured by the
total score and part scores on the American Council
Psychologioal Examination is significantly related
to teaching efficiency as measured here...

3« Professional knowledge of the theory and
prectice of mental hjgiene is positively but not
significantly related to teaching efficiency...

Le eeothere is a tendenoy for the efficient
teacher to be conservative in her teaching methods.

7. Ratings of teaching efficienoy by superintend-
ents snd supervising teachers do not agree with the
eriterion of pupil gain.

8. The use of different rating scales by the same
rater on the ssme teachers results in considerable
difference in the teacher ranking (All above 33, p.100).




IaDuke's recommendations were as follows (Ibid.):

The outoomes of this study make the general
problem of the measurement of teaching efficiency
more challenging than before. The technique of
securing pupil change attributable to the teacher
has been somewhat clarified and simplified. The
principal wealmess of the study lay in the faot
that pupil change, and therefore teaching
effiociency was determined for but a small r.rt
of the complete experience of the pupils. (Ibid.)

The reports of the foregoing three studies were made in September
of 1945. In December Barr, in presenting his impressions of this work
had, in part, this to say (L4, p.202):

Theoretiocally,the criterion of pupil change
seems sound, Actually, its use presents many very
real difficulties, such as; How is one to know
what the goals of teaching and learning should be?

How may one measure the outcomes of learning and

teaching adequately? And, how may one treat the

data to secure reliable results?
There are specific answers so far discovered to this problem of teaching
effiociency, but it seems that all of the answers are hedged about with
such liniting restrictions in their applications and interpretations
that they have little practical use., The compounding of studies has so
far brought no broad answers to the main question.

If the foregoing several quotations and studies are fitted to=-
gether, it may be deduced from them that the ideal way in which teachirg
efficiency should be determined would be through changes produced in
the pupil but that so far no single instrument, nor possibly even a
combination of educational instruments, could be used to give an acou-
rate assessive value, These quotations, by discovery of their com=

posite trend seem to imply that a combination of methods could be used
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to compile useful information on teaching efficiency but that, due to
the practice of having unselected or but orudely selected classes and
due to the number of variable factors involved, it would be fallacious
to assume that conclusions as to teaching efficiency can be determined
with validity or reliability. These conclusions oan serve a very
important function; however, that of being the basis for cooperative
action and deoisions by the teacher and the supervising authority,
This procedure again points to the wisdom of maintaining some sort of
cumlative pertinent-information gathering device,

A Cooperative Supervisor-Teacher Effort. The old "I am the law}"

attitude which was implented in so many supervisory officers was
distinotly detrimental to the teacher in her work. Authority (L2,
P«812-813) speaks of the whimsical, capricious, or inwalid rating of
teachers as the ..."traditional methods of rating whioh rested so
largely on the superior officer's likes and dislikes, sometimes with
respect to traits whioh are unimportant or irrelevant.” Jacobs felt
(29, p.86) that the best oriterion of teaching efficiency was the
personal opinion of the best qualified administrative person intimately
associated with the teacher; this, is, or should be, the principal,
To this there might be added that this officer should have a compre-
hensive, factual guide by which the valid areas, wherein judgement
must be performed, are clearly, objectively, and mandatorily sei

forthe
Along this line of thought let us here clarify the mechanios of
supervision by recalling the necessity of getting the facts. There



should be (9, p.11L=~115) (1) ample time allowed, (2) ability to
recognize the facts, and (3) acourate analysis of the facts. This
comprises diagnostio supervision., Unless there is a justifiable
basis for evaluation it should not be done for ",..obviously if the
eriterion is faulty, that which follows is inoconsequential, Whether
supervisory ratings can be justified remains yet to be determined"
(Liy pe206)s This was Barr's opinion as late as 1945, Some of the
dangers of supervisory rating are listed by Rivlin and Schueler
(42, p.782) as lying in @ very limited coneept of what the term "best
teacher™ means; that they are deceptive in that they are still opiniors,
or subjective material; that they are incapable of indicating
spiritual traits, values, and inspirations. Burton, as early as 1927,
pleaded that (16,p3L9):
Ratings are bad because: (1) They prevent

teaching from becoming a profession. (2) They

differ with the individuals operating the

scheme and therefore cannot be fair. They

should not, therefore, determine salary. (3)

Rating is open to abuse and unfalir disorimina-

tion. (L) It forces the teasher to stress what

the supervisor wishes and prohibits teaching

what the children really need,
These are complaints against abuses but rating schemes may assist the
teacher to realize the need for continual growth and improvement.
Part of the cure for suoh abuse lies in insistance on better training
end selection of supervisory offiocers and upon composite ratings
orrived at in a cooperative mamner, Burton further stresses (16, p353=
35l) that cooperative formulation of rating schemes used solely for the

improvement of teachers in service is good practice and says further
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(16, p.362=363) that there might well be self-rating and comparison
with the supervisor's rating, that there must be mutual understanding
and confidence, that the entire file must be open to inspection by the
teacher, and finally that the teacher must have an unchallenged
" .eright to question and ask for further information on any rating
given her,” Two other authorities (9, p.4B6) feel that the principal
purpose of a rating scheme should be to stimulate the teacher to an
intelligent self=oriticism of her work,

There have been two very recent contributions to self-evaluation
devices which are rather interesting and which merit brief description.

The first was presented by Horrocks and Schoonover (28, 83=90).
These two introduce the subjest by speaking of the resistance or
reluctance of the teacher to being rated as stemming, in part at least,
from a feeling of insecurity regarding performance and more especially
from lack of confidence in its ultimate use., It was said further that
most members of the teaching profession are interested in self-improve-
ment, that they are quite willing to undergo evaluation providing that
it is not pumitive and that the results will be used % help them
improve professionally., In March 1950 their questiomnaire was
presented and desoribed. It (27,n150-166) is designed to assist a
teacher to discover his or her own strength and weaknesses in seven
ereas: (1) tesching satisfactions, (2) relationships with students,
(3) professionsl points of view, (L) commmity relationships, (5)
professional relationships, (6) recreational activities, and (7)
physical well-being. There are, varying with each of the seven topies,
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a large mumber of responses which make the instrument a very versatile
device for self-appraisal,

The second was the Kauffman self-test which appeared even more
recently and also has more than recency to recommend it. It is
relatively brief and covers much the same areas that the previous
device mentioned does but in simpler form, The test is titled
(31, pe286) "How Professional Am I and covers six areas with from
three to thirteen items in each area., They are: (1) teacher-pupil
relationships, (2) teacher-teacher relationships, (3) teacher-admini-
strator relationships, (L) teacher<board of education relationships,
(5) teacher-public relationships, and (6) teacher-professional re=
lationships.

These two instruments are merely suggestive of many means for
commonality of operating bases for supervisorial-teacher relations
aimed at improving teaching. Another aspeot regarding such mutuality
is propounded in the following (L2, p.782):

In recent years there has developed a more
demooratic and cooperative interpretation of
supervision in which the supervisors and teachers
work together on problems of learning. Super-
visors do not intrude upon the actual work of the
classroom but look upon themselves as consultants
to be called on by the teacher when aid is needed
and as leaders to stimulate self-direction on the
part of the teachers through cooperative study
groups and individual conferences,

This latter suggestion leads directly into another matter, that of
the next logical stepy the workshop as a cooperative supervisor-

teacher-administrator agency.
In this paper it is not necessary to more than observe the
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the phenomens of the development of the workshop and to briefly comment
on its The most terse indication of growth can be gained by counting
the number of articles conoerning it in the Educatiomal Index (17)e

Period Fo. articles
listed
135 - 38 (4]
138 - 1 31
52 iz
7 = 50 136 (May and June
not available)

This serves to indioate the manner in whioch a demooratiocally partioi=-
pating, prestige enhancing, morale building, and self=-developmental
medium for professional activity will become operative. When there is
an opportunity for service-minded people to improve themselves, their
teaching, and to pass on to others their own contributions then that
is a beginning for demooratioc professimal action in the schools.

Referring again to ratings in order to consolidate this section o
the paper, it is found in the writings of a number of authors that
ratings of educational persommel are given decreasing importance as
single determinants of teaching effectiveness., Cooke comments on this
subject thus (42, p.813):

On the whole, any system of teacher ratings

is more effective when it is used as a part of a
larger program for teacher improvement than when

it is used solely as a basis for olassifying or

grading teachers with respect to their ability,.
The evidence continues to inorease the realization that there must be
wholehearted, progressive, professiomal, cooperative, and impersonally

oritical integrity governing the whole interrelationship, When this
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inspired procedure is thoroughly operative then a cumulative record of
professional progress will be logically inescapable.

A final and relevant thought on this matter of teacher-supere
visorial relationships is that the Biblical behest, "Judge not lest ye
be judged,"™ is extremely pertinent to this whole matter. Too many times
have school authorities been sociological charlatans in their treatment
of their staffs and have been "jJudged"™ in their efforts toward improve-
ment of their schools by having developed, wwittingly, a demoralized,
bitter, and distrusting group of teachers.

The cumulative record. A very brief review, for purposes of

orientation, of the several methods of teacher appraisal would be
proper at this time, The best of several statements of these methods
was prepared by Reavis and Cooper in their "Appraisal of Methods of
Teacher Eveluation,™ There is some duplioation in the list but it
simply serves to emphasize the different uses of the several methods,

They are as follows (LO, p.78=79):

I. Rating instruments

A. Classified by form

: 1. Check scale
2. Characterization report
ﬁ: Ranking report

Guided comment report

5« Deseriptive report
6. Man-toe-man comparison soale
7. Observation scale

8. Quality seale

B. Classified in terms of the rater
l. Administrator
2+ Supervisor
3. Self
Le Pupil
5. Associate teacher



II. Teacher examination
A, Of subject matter and professional
knowledge.
B. Of persomal characteristics (intelligence,
leadership, eto.)

III, Measures of prerequisites % successful teaching
A. Preparation
B. Experience
C. Intelligence
Ds Health
E. Certification
F. Scholarship

IV, Evidence of growth and maintenance of professional
oompe tence
A, Health
l. Attendance
B, In=service-training
V. Evidences of productivity in pupil results
A, Class promotion
B. Raw achievement
C. Accomplisiment quotients end pupil
progress indices
De Deviation from normal growth curve
E. Attention score

Fe Memory and reasoning ability
Ge Marks and interest in later courses

Vi. Other evidences of produetivity
A. Schoolwwide service |
B. Community service ;
Vil, Composite systems = The Cumulative Personal Record.
This 1ist places an entirely different emphasis on rating methods than
any other material either quoted or referred to so far in this paper
and is & proper introduction to the logicel development of this paper.
It has been shown many times herein that the single, or even severally
combined, instrument does not give either a true or trustworthy report

in regard to teacher efficiemncy. Barr has quite recently seid
(5, pe225):




More adequate record systems are needed. To

learn more about our various programs of action

more information is needed about them and

their effectiveness. Adequate personnel

records are also needed giving precise informa-

tion relative to the experience record and

personal characteristics of individuals prepar=-

ing to teach or now in service,.
Herein he simply verifies the findings of the numerous studies and
reports so far referred to in this paper.

Several writers have suggested that, due to the great, amorphous
mass of material in this field that the most logical tentative
procedure would be to gather as much pertinent material concerning
each teacher as would be practiocally possible, This material would
comprise a file and should be cumulative, Its contents should be
gathered according to some definite plan and should not be acoidental
nor ineidental but should be the responsibility of some person or
agency so advised as to handle the matter properly. The teacher's own
contributions should be included in the file,

The most recent large scale plan of studying teascher effective-
ness wherein the cumulative record is used is in New York State where,
under Governor Dewey's direction and with no opportunity for discussion
the so-called 1947 Teachers' Salary Law was put into effeet. Among
several provisions of this law there is one which is of particular
interest here,

The teacher's cumulative record must contain evidence of the
rendering of special services of merit in any one (or in more than one)

of the following areas:



'a, Exoceptional service to pupils...’
'be Exceptiomal service to the communityes.'
'c. Substantial inorease in the value of
service rendered to pupils through the
teachert's participation in noneschool
activities, <o’
'd, Substantial inorease in the value of
service rendered to pupils as a result
of education beyond the level of the
masterts degree...*
(a, b, ¢, and d above excerpts from
Chapter 778, New York Lews of 1947
(475 Pe33=37)s
These records are the responsibility of a coammittee comprised of the
adninistrator or representative and teachers. They are wholly
autonomous in choice of coriteria by which omtributions in these areas
are judged. The most often heard criticism regarding this part of the
salary inorements seotion of the law are that there is no appeal from
the final decisions of the administrator and that he, at no time, has
to take the recommendations of the committee as mandatory. At best,
the conmittee is advisory. With all of the faults which have b een
discovered in the law, it is a definite move in the right direction;
that of gethering factual material in certain gemeral and specifie
areas, for whatever purpose for determining teacher efficiency.

The problem of teaching efficiemoy. Little order has been brought

about concerning the problem of teaching efficiency. There seems to be
much confusion as to the aims of the various studies and their results
point only toward minute gains, Nelson has stated the problem well in
a recent issue of the Journal of Educational Research (37, p.713=T1l):
Some sporadic attempts have been made to
find answers to the first question (What is a

good teacher?). One is tempted to say that
these attempts have not been very numerous.



Yot in & recent issue of the Jowrnal of
Experimental Bducetion, Barr (6] was able

%o 1ist more than 140 studies bearing on

teaching competence., That they have not

been more effective in supplying an

answer to the questions, seems to be due

not only to the admitted elusiveness of the
problem but also to the faoct that each of the
studies has been able to deal with onlya
segment or a fragment of the answer., We

find ourselves in complete eement with the
statement of David Ryans in this issue, that
tuntil we are able to establish adequate eriteria

of teaching competency, our whole system of
teacher training, appointment, promotion, and
tenure fundamentally is on shaky ground.'

Barr becomes more specific when he says (5, ps226): "Teaching
efficiency is the product of many things. No onme (study) may cone
tribute much but taken together they constitute teaching efficiency,”
Then the viewpoint of the rater is expressed in the following

(10, pelill):s "Pew persons who have not attempted to mske studies of
teaching have eny appreciation of its complexity and elusiveness,"
Berr and Burton, however, have made fundamental suggestions on this
subjeot in that (9, p.LiBl) teaching and not teachers be rated, that
teaching should be rated in terms of pupil activity, and that pupil
activity be judged in relation to that which is desirable for them

to do. This is a good basic start in the right direotion but teaching
is done by teachers end (36, p.7h) ="there is no satisfactory,
universally acoepted definition of the competent, professionally
prepared teacher.” Still another viewpoint is that of the administra-
tor who, being responsible for the welfare of the students and the
effectiveness of his school, must see that teaching is done in a
productive menner,



The whola matter of the search for meaning in this subjeot of

teaching efficiency can be expressed by a similitude.

The sole responsibility of fruit piekers is to judieciously piek
fruity so it is the responsibility of raters to judiciously rate.

Both are subject to limiting factors; with the fruit picker it is
demand for fruit, with the rater it is need for rating certain situa-
tions. We are most concerned, or should be, not with these
mechanistic matters, for they are such, but with elementary considera-
tions.

The decision must be made as to what should be taught to the
individual to promote his greatest growth, to emable him to make his
greatest possible contribution to our free society, end to assist him
%0 become the sort of person who can gain the most from that sooisty.
When this decision is made we then must call the finest people,
intellectually, socially, morally, and spiritually, that our country
can produce for teaching, If we do not fulfill this foundatiomal need
then we are in the same position as the man who hired his fruit pickers
before he even had an orchard,




CHAPTER ITI
CONCLUSTONS AS TO TECHNWIQUES

The objectives of teolmiques. The basic objective of any evalua=

tion regarding any educational situation is to improve pupil gain,
Any other purpose is indefensible, Yet it seems that the welter of
detail end minutiae in an administratorts 1life tend to cause the basie
reason for the existence of his school to be dimmed in his thinking.
Barr and Burton propose several broad gemeral reasons for seouring
ratings both for the administrator and supervisor (9, p.Li99=L50):

Administrative

a. To seoure data upom which to base promotion,
transfer, or dismissal of teachers.

be To secure data upon which to base and
operate a merit system of salary increases,

ce To secure data to show that adeguate return
is being secured for money spent in teachers®
selaries.

Supervisory

8. To improve the teacher in service.

be To stimlate self-analysis, self'wori ticism,
and self-improvement.

ce To ralse professional standards.

d. To provide supervisors and principals with
uniform standards with which to Judge
teachers, analyze their work, and stimmlate
improvenent.,

e. To provide teachers with a statewent of the
standards by which they are being judged, toward which
they should devote their efforts to improve,

There is nothing to oriticize in any of these statements and the
inexperienced or incautious person might wonder why these are not more
wholly or more generally followed as guides, but the entire recitation

of rating attempts so far covered in this vaper, the inoreasingly
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cautious statements regarding the use of devices, and even more, the
use of the results is enough to make even the most imprudent school
officer hesitate in their extensive use,.

A somewhat different approach is shown in the classification of
objectives of teaching efficiency by Reavis and Cooper. They speak of
evaluation solely from the point of its effect upon the teacher.
Though they have given muoh detailed thought to each of the objectives
only the topiec headings will be here reported. They are (4O, p.2-11):
for determining tenure, salary schedules, promotions, teacher growth,
teacher protection, for reporting, and to assure pupil welfare.
FParther on in their monograph they hold that any system of teacher
evaluation should (4O, pﬂg-la)) aim at discovering the teacher's
productivity, prestige, and professional maintenance and improvement.
Again these are good and represent fundamental thinking, These are
the starting points for any administrator in the establisiment of an
evaluation program.

Finally we ask: What are the objeotives of evaluation? The
general statements here presented will have to act as guides but the
specific objectives will have to be determined by whatever educational
unit is planning on a program of evaluation.

Techniques and the principles of education, There are many

statements in educational literature ocomcerning principles of education.
It is rooogilzod that any good work must be founded upon prineiple.
Therefore the statement of the principles underlying educational aims

is vital to any successful program of whatever nature. Techniques,



then, should be deduced from an interpretation of the prineiples
concerned, Barr (7, p.48) has defined prineiple as ",..a verbalized
statement of an observed uniformity relative to some class of objeots."
So at the very beginning there is a confusion in interpretation:

Barr speaks of principle as rule or lew whereas the definition in
terms of theory, conviction, or precept, inferred in the first of

this discussion, is possibly more warranted from e philosophical
standpoint,

If one should take the Seven Objectives of Education (50, p.ll=l5)
and even an outstanding interpretation of them (19, p. 1-32) one faltes
in rushing toward their application if reminded of the comment in this
regard found in "Supervision" (10, p.L32):

The literature of psychology and education
contains many principles... Though principles
of this sort should be of real value to
supervisors and teachers it is an exceedingly
difficult task to get them formulated in termi-
nology that is meaningful and capable of
objective interpretations, The fact that a
principle is valid does by no means render it
either meaningful or objective to those who
must use it In general, as has already been
said, the appropriate applications of prineciples
will need to be most carefully defined, if
erroneous conclusions ere not to be drawn relative
to their application.
This does not infer that principles are confusing things but it does
teach us caution in their use and formmlation,

The same authors point out that the move should be made away from
matters which will hinder the best development of the teacher and
(10, pe35) Meec.toward the constant stimulation of the teacher to the

understanding of prineiples and their use in guiding behavior, The




teacher of the future should be a free, ingenious individual..."
through "...intelligent use of prineiples.” Misner points to a
serious matter in this regard, though, in these terms (3h, p.56-60):
Some rather serious injustices have been

inflieted upon teachers in this area of person-

nel mansgement, Conventional rating schemes

have been totally inadequate. They have been

used in a highly subjective and unscientific

marmmer, Intentionally or unintentionally the

use of these conventional rating schemes has

tended to encourage conformity and submissive=-

ness and to penmalize creativeness and aggresive-

ness among teachers...”"
So it is realized that great care must be exercised to see that
supervision, necessary though it is, mmust never enclose in any manner
but guide teachers snd, if certain technigques do harmfully circume
scribe the teacher, then these same techniques must be abandoned or
modified.

As evidence is gathered a structure slowly and logically assumes
its inherent form, Prineciple is unchangeable but equitable interpreta-
tions are mutable, or properly variable, according to the timely or
local need, This need, intelligently construed, will indicate to the
supervised technician the proper devices and the marmer in which they
should be used,

Demooracy in action. Barr, Burton, end Brueckner in their book,

"Supervision" (10), again and again stress the need for the practice |
of democratic principles in all phases of educational work. It is |
certainly self-evident that an increasingly cooperative spirit, ine

stead of the many times hyperoritical one so often evident, is

essential between the community, the administrator, and the teachers. ’




The fact that a continually increasing number of school systems

(42, ps782) use teschers in curriculum studies, interclass visitation,
oconstruction and applying rating soeles of teaching effectiveness, and
inauguration of workshops for ineservice education is an indication
that teachers have the opportunity to act more democratically than
ever before.

These specific activities will have no meaning if the basie
prineiples are not cognized, dJohn Dewey has said (23, p.301-302),
"The most specific thing that educators can first do is something
general,” Thus the first thing to do in regard to this section on
demoorecy is to determine generally its relationship to education. The
Harvard Committee has given some excellent comments on this subject
in the report, "General Education in a Free Society." They are worth
serious thought.

General education, we repeat, must comsciously
aim at these abilities: at effective thinking,
communication, the meking of relevant judgements,
and the disorimination of values. (L1, p.73)
It is important to realize that the ideal of
a free society involves a two-fold value, the value
of society, and the value of freedom. Demooraocy is
a community of free men. (41, p.76)
Education must look to the whole man, It has
been wisely said that education aims at the good
men, the good oitizen, and the useful man, (ﬁl. peTh)
These are fundamental matters to consider when coming to deecisions
regarding, not only evaluation in education, but all phases of edu=
cational effort,

Decisions in education may be made on the
basis of tradition, whim, or personal interest,




or on the basis of something more intelligent,
The yearbook committee believes that there are
three fundamentel sources to guide teachers in
making educational decisions. These three
sources ares

Demooratic values to which Americe
is committed.

Real ities of the physical and politioal
world, which highlight the needs of
individuals and groups in our society.

Facts of learning and growth, which elso
highlight humen needs and point %o
effective ways of meeting them. (2,p: l).

The next step would be for the faculty involved to draw fram the
foregoing such conclusions as suit the local need but (1, p.129)
"adequate preparation involves research. Before any school revises
i¢s work the faculty should study the commmity the sehool serves
and the needs of youth in that commmity.,” Aikin (Ibid) also says
that the faculty should ree-sexamine, clarify, and interpret the demo=-
eratic tradition and make applications to the school. The logical
development from this is shown by the same author in the following
(10 P'13°)3

Experience has taught...that no school is ready

to advance until teachers have a sure sense of securi-

ty in adventure. They are saf'e in following tradi=-

tion; they must be sure that they will be equally

secure in departing from tradition., Only then can

they maintain their personal and professional

integrity and grow into the fullness of their stature

as teachers and personalities.
This is further indication of the necessity for full cooperation
between all who are concerned with the schools; not only cooperation

but confidence, mutual and self respect, and integrity.
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With, and only with, the foregoing &s & foundation is a faculty
ready to commence to establish any program of evaluation for (L8,
Po}&)l

essevaluation, to achieve its purpose, must
be so conducted that confidense in the results
is built up and readiness to change is foster-
ed, Participation, making evaluation a genu-
ine group enterprise, is one effective means

of assuring that results will be put to good
use,

Thus it is showm that successful and meaningful evaluation can
have only a demooratic basis and not an authoritarian one, Having
determined this metter it would now be in order to turn to authority
%o ascertain (1) the professional needs of teachers, and (2) the
qualities of a good teacher.

The professional needs of teachers are well stated in the recent
publication of the Council of State Govermments, “The Forty-eight
State School Systems." Even though the list was stated as referring
to the needs of teachers of young children, the statement is so
factual that it is here presemnted (22, p.67=68):

le An understanding of human nature and child
development that requires grounding in
such sciences as biology and psychologye

2. An insight into social institutions based
on the kmowledge of sociologiocal principles,
with emphasis on femily and community
living.

3« An understending and appreciation of owr
free institutions founded on a kmowledge
of historye.

L. An appreciation of our ecultural heritage

and of the best being produced today in
literature, musio, and art,
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A present day concept of the qualities of a good teacher were
brought out as the result of 1948 meeting at Bowling Green, Ohio,
of the National Commission on Teacher Education and Professiomal
Standards of the Natiomal Bduoation Associations This list, pre=-

pared under the direction of Peilk, states that a good teacher should

An understanding of the role of science
and technology in man's continuing con=
quest of nature,

A knowledge of the best procedures and
of difficulties encountered in learning
to read, use numbers, and express ideas
through speech, writing, and otherwise.

A mastery of the skills of working with
children so as to motivate their best
efforts and develop their highest abilie
ties,

(25. P.37'38 ) |

1.

2.
Je

&

6.

Te

Possess human qualities = love of children,
sympathetic understanding for all, fairness,
patience, humor, and a sense of justice,

have emotional stability and adjustment,

Possess outstanding native ability together
with adequate professional training (five
years suggested as a minimum) and should
like to teach.

Be intellectually alert and curious.

Having pleasing personality and appearance -
enthusiasm, vigor, vitality, poise, and
charme

Be able to develop love for the democratiec
wany of life and be a full partioipating member
of the demooratic society.

Have the ability to think oritically and
ob jeotively.




8. Have a healthy physical and mental outlook
on life, with well=rounded interests.

9. Keep up to date with modern educational
trends and philosophies and participate
in professional affairs.

10, Understand the imporitance of developing
world citizenship and better human
relationships.

There will be no attempt here to add the foregoing provocative
quotations and get & sum, & mean, or even a totally new answer,
They represent both tools and materisls through which a demoeoratiocally
productive educational progrem can be instituted; one wherein evalua=-
tion will be solidly founded and from which the logical answers can
be fearlessly and profitably applied.

Much of the foregoing can be sumed up very briefly by the
following requirements of those who would teach:

Integrity
This above all: to thine own self be true,

end it must follow, as the night the day,
Thou canst not then be false to any man.

(52, p«739)
Spirituality

Where there is no vision the people perishs
but he that keepeth the law, happy is he.
Prov. 29318 (12)

Motivation

«~Henceforth educated people must labore.
Otherwise education itself becomes a
positive and intolerable evil, No nation
can sustain in idleness more than a small
percentage of its numbers, The great

ma jority must labor at something producte
ive, From these premises the problem
springs, *How can labor and education be




the most satisfactorily combined??
Abraham Lincoln (50, p.80=81)

Techniques are transitory devices which are tools for ascertaine
ing the degree of attairment towerd principles. As such many types
should be developed, used, end abandoned in favor of the newer develop=

ments which follow the clearer vision,




CHAPTER IV
SUMMARY AND PROPOSALS

Summary: This seotion is not intended to list the devices used
today. They are too numerous. Also it has been showm the choice of
instruments must be made according to the peculiar needs in each
situation, Therefore a very brief list of the general methods used
in attempting the determination of teaching efficiency will be here
shown, They are:

1, Rating instruments

2, Teacher examinations
3« Measures of prerequisites to success-

ful teaching
Li. Evidences of growth and maintenance

of professional o
5« Evidences of productivity in pupil
results
6. Other evidences of productivity
T« Composite or ocumulative record systems
(Mo peT9)

As has been shown repeatedly no single device or even cambination
of devices has thorough reliability or validity in this area. It has
also been shown that there is general agreement that the oriteria of
pupil gain is the most justifiable of tlAl so far proposed. It is
therefore reasonable to expect that each of the foregoing fields of
inquiry may yield some pertinent evidence but that the evidences of
productivity in pupil results are most important of all,

These evidences indicate the logio of their acoumulation and the

cumulative record is a necessary development, Several writers, not

here identified, have written directly or in a ocasual mamner concerning




the amount of value to be given the results of the efforts toward
determining teaching efficiency. Their general thought was that
professional decisions concerning individual teachers should not be
weighted more than ten to twenty-five per cemt by the results of
rating instruments. There seemed to be a general acceptance of the
necessity for gathering all possible evidence concerning a teacher
before a higher percentage of weighting could be given justifiably.

Proposals. From that which has gone before the following
proposals may be deduced that: (1) nmegativism is regressive therefore
much can be gained through cultivation, by any legitimate means, of
each teacher's evidenced positive qualities, (2) demooratic, intelli-
gent efforts toward inecreasing pupil gain will, by that very dynamism,
bring positive results, (3) much ineffective teaching is caused by
obsourity of educational purposes and the solution must be found in
clarification of (&) prineiples, and (b) long and short term goals,
and (4) a cumulative record be kept.

This cumlative record would ideally contain as much objective,
unbiased evidence as would yield the optimum value. It should contain
evidence as to (1) productivity relating to pupil gain, service to
pupils, the profession, and the commumnity, (2) prestige in the pro=-
fession, with pupils, and in the community, and (3) professional
maintenance and improvement through professional academic work, reading,

and experimentation.
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