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INTERVIEW MANUAL FOR
STUDENT PERSONNE1, WORKERS

CHAPTER I

INTRODUCTION

Statement of the Problem
The college staff is often called upon to recognize students experiencing atypical problems, but seldom
is it their responsibility to provide a solution to the
student's problem.

Assistance to this relatively small

group is generally provided by referral to on-or offcampus specialists.

Little attention is given to the

large number of students who encounter difficulty in adjusting to the normal problems of living.
(18, p.17):

Erickson said

"To have difficulty is normal, but a continu-

ing failure to solve or to learn how to live with problems
may lead to abnormality."

This large, neglected group of "normal" students
is deserving of aid and understanding,

There is a need

for a clearly stated, practical manual on interviewing
which can be used by directors of admissions, administrative deans, department heads, persons in charge of living
organizations, faculty, and other staff members who come
in contact with students.

Hahn and MacLean tend to sup-

port this statement when they wrote (22 p.22):
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Any knowledge an instructor
may obtain of the tools and techniques of the counselor will be
helpful to him also in his advising.
He can learn something of the established interviewing practices necessary to successful dealings with
students.
This manual should help prepare the staff of
colleges and universities, in some degree, to listen to,

to recognize, and to refer if necessary, students having
problems.

The writer is basing this opinion from ex-

perience gained in the counseling field and from several
years of college teaching.

The writer, at present, is

chairman of The Faculty Counseling and Guidance Committee
at Willamette University, and has been a member of this
Committee for over two years.

Other faculty members have

expressed a desire for information which would assist
them in their contacts with students who experience difficulties.

There are many limitations put on staff mem-

bers of various colleges and universities regarding outof-class contacts with students.

Some faculty members

are interested primarily in the subject matter they
teach, while others also take a personal interest in the
welfare and progress of their students.

Hahn and MacLean

stated (22 p.20):

The majority of instructors
in educational institutions have
advisory responsibilities. Many
of these are quite routine and
attempt to accomplish no more than
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to interpret rules and regulations,
clarify specific course requirements, or direct students to a
remedial course or readings in
methods of becoming academically
successful. The portion of the
advisory group which has the time,
or cares, to interest itself in
the personal, nonacademic problems
of students is nearly always in
the minority. This is not necessarily a sign of either cold bloodedness or indifference.

Another factor governing the extent of facultystudent contacts is time.

Hahn and MacLean said (22 p.20):

...professional advancement
in college teaching is geared to
research and publications as well
as to teaching. Many college instructors feel, therefore, that
they cannot afford to spend large
amounts of time with individual
students.

All faculty members come in contact with students other than just on an instructional level.

The

writer believes that with some assistance, they could
make far better use of the time they now spend in these
contacts.

Some faculty members are not interested in
personal problems of students because they do not feel
adequately trained to talk with students experiencing
this type of difficulty.

Faculty members should not be

criticized too severely for this feeling of reluctance
because seldom have they seen the need or have taken the
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opportunity to learn some of the basic interviewing techniques.

to talk.

Often they fail to provide a chance for students

Consequently, the students feel that the faculty

members are not interested in their welfare beyond the
activities of the instructional period.

Often a faculty

member will fail to refer a student who is having difficulty to a person or facility better established to give
assistance.

Either he is not acquainted with the refer-

ral possibilities or he is not equipped to recognize
problems beyond his scope of assistance.

This failure

is often due to a lack of organization of personnel services on the campus.

Many faculty members are not able

to differentiate between typical and atypical problems
experienced by students.

The inference is not being

made to the point that all college and university staff
members should be able to counsel with students.

Some

would not be interested in this type of activity and the
in-service training for psychotherapeutic counseling
would not be feasible for all.

Most members of the col-

lege staff are capable of listening to students, of recognizing to some degree, the difference between typical and
atypical difficulties as experienced by students; and of
referring students who need more extensive remedial work,
if deemed necessary.

There is evidence that this is

being done on some campuses, and Hahn and MacLean pointed

5

out that some of the instructors (22 p.21):
...usually at the sacrifice
of personal advancement, become
excellent amateur counselors because of warm interest in students,
a flair for giving 'common sense'
advice, and possession of the patience
to listen...another effective aid
to counseling rendered by instructors is the spotting of students
who appear to need more than routine
or casual help with problems, This
does not mean that the instructor
himself gives the counseling, but
rather that he takes the responsibility for getting students in
trouble to the best available
sources of help.
Purpose of the Study

This study must necessarily be two-fold in
nature.

First, it is necessary to ascertain the typical

problems faced by students in colleges and universities.

Second, a manual should be constructed for college staffs
which will help them give better service to college students.

The aim is to construct a manual which will be

usable, not only at Willamette University, but at other
colleges and universities as well.

The writer is aware

that it is necessary to give staff members interesting
material which can be easily read in short periods of
time.

Experience indicates that faculty members will

not read a lengthy article, rather they tend to file

material away for future reference and it is lost forever.
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The manual contains only some of the elementary
material about interviewing techniques and is intended
as a starting point upon which to add material necessary
for the local level of operation.

The material in the

manual can be partialed out a little at a time to fit
in with in-service training programs.

Faculty are more

apt to read information presented to them in small amounts
and at regular intervals than if given a large amount of
material at one time.

It is suggested here that if this

plan of distribution is followed a folder be presented
with the first installment of material and the staff be
urged to put future information in it.

The staff member

will then read and file the contents of a manual without
experiencing the chore of reading a'large amount of
material at one time.

A review of the material would be

easy in that the information is arranged in sections.
The distribution of information to staff members can either precede or accompany in-service training
periods.

If in-service training is not organized, a

manual would be most valuable for explaining the techniques of interviewing.

The accompanying bibliography includes many
good references used by professional counselors and interviewers.

It is apparent that most of this material is

either too long or too complex for the average staff
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member to assimilate, because of lack of interest in
this field, lack of background in psychology and educe.
tion, or the time necessary to gain a workable knowledge
of personnel work from extensive reading.

Much of the

material written about counseling and interviewing centers on the atypical problems of people, rather than on
"normal" people experiencing "normal" problems of living.
It is not the intent of the writer to make this

manual a primer for psychoanalysis, directive or nondirective psychotherapy, or to give the reader the feeling that he will be capable of diagnosing various types
of mental illnesses or personality deviations.

The fact

that the emotional aspects of the individual are very
important and sometimes very delicate should be noted.
People with good intentions, but with poor techniques,
can do much harm.

Rogers said (44 p.96):

The amateur or untrained
counselor, bolstered by good intentions, anxious not to hurt the
client, has a tendency...to do
almost anything which the client
feels will help, until the demands
upon time or affection or responsibility grow too great for the
counselor to bear. Then his affection and desire to help turn to
avoidance and dislike. He blames
the client and rejects him ....He
may definitely and sometimes permanently be hurt by this bungled
attempt at counseling.
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He continued with the idea that every counseling situation has its limits.

Judging from material received in preliminary
study, it is quite apparent that other institutions are
also concerned with the student experiencing "normal"
problems.

Some have manuals available to various staff

members, such as dormitory supervisors and academic advisors.

Other institutions also have available material

which most faculty members can use.

A need is still

existent for an easily read, interesting, and short presentation which can be readily digestible by all coming
in contact with students.

If these requirements are

met, people will read a manual and all parties involved
should benefit.

Approach to the Problem
It was decided that the best way to attack
the problem would be to get information from deans of
students in various colleges and universities.

It seemed

feasible that the person holding the position of Dean of
Students would be closest to the problem because of his
associations with both students and staff members.

This

officer is generally responsible for the administration
of advisory systems and should, by this assignment, have
at least indirect contact with all students enrolled.

Another reason for contacting various offices of dean of
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students is that regardless of the size of the college

or university there is a tendency for the problems coming
to the deans' attention to be the same, the only difference between institutions would be in the number of contacts.

It is assumed that by writing to one standardized

type of office, the responses might tend to be more homogeneous than if various offices and services on the different campuses were questioned.

If there is a tendency

for the terminology on the replies to be similar, the

manual could then be aimed toward the Office of Dean of
Students for distribution and dissemination of information.

The Method of Study
One of the ways to discover problems faced by
college students is to use a questionnaire.

The writer

is aware that many questionnaires are currently being
circulated among educators.

If approached in the right

manner, people are not reluctant to spend time answering
questions about the program of their institution.

The

questionnaire method was discussed with the members of
the writer's Advisory Committee, and a few other interested faculty members at Oregon State College.

Some

of the administrators and faculty members at Willamette
University were also questioned on this subject.

The

consensus was that this would be the beat method for
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obtaining information of the nature necessary to meet
the aim of this project, if the questionnaire could be

easily filled out and returned without too much inconvenience on the part of the person answering it.

The

construction of the questionnaire, the various items

included and the choice and location of recipients of
the questionnaire is discussed in Chapter III.

This study is partially based upon the replies
to a questionnaire sent to seventy-one colleges and universities in different parts of the United States selected,
for the most part, on a random basis.

Of fifty question-

naires returned, three are not included in the study because they were not completed.

It is admitted that usable

replies from forty-seven institutions cannot begin to

approach a representative sample of the colleges and universities in this country.

The material received is

adequate, however, to enable the writer to make conclusions based on this information.

The manual is not generally intended for use
by persons in personnel or counseling work apart from
college and university situations.

There are many ex-

cellent works available for teachers and counselors of
grade and high schools.

Much information is also avail-

able to professional counselors and other specialists
in the field of human adjustment in books, articles,
and specific courses taught on the graduate level.

This

11

manual is for persons who have not had the opportunity
either to read about or to take instruction in some of
the simple and basic techniques used in assisting "normal"

people with expected "normal" problems; whose main responsibilities lie apart from the area of personal adjustment, but by their position come in contact either by
interest or assignment with students needing assistance.

The manual is not a panacea which will automatically dissolve the problems of youth, rather it can become one

of the tools which will enable staffs of colleges and
universities to increase their service to students in
the daily face-to-face relationships taking place on our
campuses.
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CHAPTER II

REVIEW OF LITERATURE RELATING TO THE PROBLEM
A very large amount of material has been written
about interviewing techniques, counseling methods, and
guidance programs.

The purpose of this study is the pre-

paration of a manual which will assist college and university staff members in their student-faculty relationships.

The literature reviewed includes only material

pertinent to three parts of this project -- (a) other
studies indicating the problems actually experienced by
college and university students, (b) the effects of interviewing and counseling when offered to students, and
(c) the need for and the type of training which should be
made, available to college and university staff members.

An effort has been made to limit the references selected
to those applicable at the college and university level.
Problems of Students

Hunter and Morgan (24) have stated that studies
throughout the years concerning problems of college students indicate that students have continually been disturbed by such things as how to study effectively, too
little time for too many subjects, social activities,
emotional difficulties, and selection of courses.

Problems
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pertaining to effective study generally made up half of
all the difficulties reported by students and academic
problems tend to be more frequently reported than personal
problems.

They questioned two hundred students at the

Colorado Agricultural and Mechanical College on eight
areas of difficulty:

academic, recreation, general edu-

cation, vocation, personal and social adjustment, family,
health, and finance.
quency were:

The main problems in order of fre-

budgeting study time, studying effectively,

planning extracurricular activities so as not to inter.
fere with academic events, and concentrating attention
during study hours.

Educational problems were more

numerous than those in other areas.
The main problems under personal and social
adjustment were related to self-consciousness.

Slightly

more than one-fourth of the students rated problems of
finance as being important; less than eight per cent of
the entire group indicated family difficulty.

Twenty-

seven per cent of the group indicated health problems;
only nineteen per cent of the group indicated difficulty
in choosing a vocation.

Gales (20) found, after interviewing approxi-

mately four thousand Wayne University veterans and the
various counselors in the School of Liberal Arts, that
certain outstanding patterns appeared.

One was that
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students refused to discuss their basic or central problems at the beginning of an interview, often going to
the extent of relating minor difficulties for several
interviewing sessions before coming to the point of major
disturbance.

He also found that some of the unwillingness

on the parts of the students to reveal basic problems was
the result of inadequate interviewing techniques.
Robinson (41 p.4) said:

Students show a wide range
of problems and needs. Thus,
many are marginally adjusted or
skilled, i.e., almost happy or
not quite as effective as they
would like. These may represent
skill deficiencies, religious
worries, soots' problems, vocational indecisions, personal
anxieties, health problems,
financial worries, problems of
emancipation from the home, etc.
These problems are numerically
frequent and respond readily to
counseling help; furthermore,
early treatment of small problems
May prevent the later deVelopment
of severe maladjustments.
Mooney (33) found, after compiling a problems -

checklist and administering it to a group of freshmen

enrolled at The Ohio State University, that difficulties
as experienced by one hundred seventy-one women students
were of several categories.

Distributed in order of

greatest frequency, these were:

adjustment to college

work, personal-psychological relations, social and recreational activities, health and physical development, the
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future -- vocational and educational, curriculum and
teaching procedures, social and psychological relations,

worship, sex and marriage, finances, living.conditions
employment, morals and religion, and home and family.

One of Mooney's conclusions was that, of sixty per cent
of the students requesting individual conferences, only
one-fifth knew the particular staff member with whom they
wished to talk.

This indicated that of this group of

freshmen girls requesting help on personal problems,

eight per cent knew of no one on the college staff to
whom they felt they could readily turn.

The necessity

for a greater degree of relationship between staff and
students and active relationships with personnel services
on the campus for students desiring assistance was
apparent.

Hurd (25) showed some reasons which cause
graduate and professional students to fail in college
courses.
parts:

He classified the reasons for failure in four
(1) responsibility of the student, (2) responsi-

bility of instruction, (3) responsibility of conditions
in general, and (4) responsibility of earlier instruction.

While most of these students blamed difficulties

falling within the category of student responsibility,
they also assigned responsibility to such things as:
(1) upset world, (2) housing, (3) cost of food,
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and (4) college congestion.

The greatest frequency of

difficulty in the student responsibility category fell
on poor study habits, lack of clear objectives or goals,
poor reading ability, and too heavy a load for the time
available.

Poor methods of teaching, need for educational

counseling, and poor examining and grading processes
Poor

ranked highest as faculty-caused difficulties.

physical or mental health, financial worry, lack of
intelligence, personality differences between teacher
and student, and lack of ability were the main reasons
for causing failure in the greatest number of cases indicating environmental difficulties.

Most students felt

that they lacked proper earlier preparation.

Hurd stated

that attention must be paid to extensive study of individuals in our schools and that people frequently blame
or put the responsibility for failure on the student

when, in reality, the student has little control over
the forces which motivate him or fail to do so.
Symonds (53) made a study of class papers

written by teachers who were students in a mental hygiene
course.

The teachers were asked to write about the ways

that they solved personal problems.

His conclusions

were that it is more correct to speak of the processes
of emotional adjustment to personal difficulties than
of "problem-solving."

The most important methods of
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meeting personal problems by

emotional adjustment are:

gaining self-insight, understanding inter-personal relationships, and achieving some kind of success follow.
ing a period of difficulty.

The results of this study

indicated that adjustment could have been achieved more

surely and promptly had the individuals experiencing
difficulties gone to some counselor.

The counselor could

be either a friend or any available person who might
assist the individual in gaining independence, insight,
and success in his behavior.

McKinney (32) found that students who came to
a psychological clinic at the University of Missouri presented problems, classified as follows in order of frequency:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Emotional
Motivational
Social
Familial
Academic
Sexual
Schedule
Disciplinary
Financial
Health

The problems of students coming to the clinic were essentially similar to the problems found in an unselected
student group except that personal problems were more
frequent among students coming to the adjustment clinic.

One conclusion was that students are usually troubled
by multiple, rather than single, problems.
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To quote from a study of University of Minns'sota students by parley and Williams (16, p.100):

The area of most frequent
difficulty for both men and women
students is the educational.
Next in order come the vocational,
followed by the personal-socialemotional area for men students.
For the women, these two areas
reverse places, and for both sexes,
the family area comes fourth in
the list. Men have more financial
trouble than women do, but more
girls than boys have physical or
health problems.
Williamson, Longstaff, and Edmunds (62) found
that, among 371 students seeking help in a counseling
program in the Arts College at Minnesota in 1933.34,
there were five main types of problems.

Listed in fre-

quency of occurance they are:
1.
2.
3.
4.
5.

Educational
Social and emotional
Vocational
Health
Financial

Most of the students indicated more than one problem.

Williamson and Bordin (60) found that 2,053
students presented 5,876 problems during a period of
four years.

Problems of either a vocational or an edu-

cational nature accounted for about two...thirds of the

cases coming to the attention of those responsible for
the counseling program.
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These studies indicate that college and university students experience a variety of problems on numerous
Problems of an academic nature seem to be most

campuses.

prevalent, with those about vocational choice coming next.

More studies of the type mentioned here will permit a
more thorough approach to be made to the helping of
greater numbers of students.

The Effects of Interviewing and Counseling
When Offered to Students
There have been many studies made of the effects
of advisory programs on students.

Most of this type of

research has been done in the vocational guidance field.
Some of the material presented in this section refers
to work other than of a vocational nature, however.

While much information is available about results of
counseling and interviewing high school pupils, the

writer believes that high school pupils and college stun
dents should not be lumped together as a homogeneous
group if the soundest conclusions are to be reached.

The problems and methods of solution differ between the
two groups.

The following material is concerned with

studies about students on the college and university
level.

Toven (54) found that students counseled by
faculty advisors on problems of education, finance,
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health, personal matters, spiritual, and vocational
aspects of student life made better records in terms
of student mortality, avoidance of scholastic difficul-

ties, and achievement of goals commensurate with capacities and attitudes.

The faculty advisors chosen for

Toven's project possessed good teaching ability, good
judgment, sensitivity to problems of students, and a
willingness and desire to serve as advisors.

Those in

the program were thoroughly familiar with the organization of the institution and were prepared to use various
agencies as sources of referral.

Kirchheimer, Axelrod, and Nickerson (28) made
a study at the University of California Counseling Center.

When counseled and non-counseled groups of Btu-

dents were compared, it was found that the counseled
students increased their grade-point-averages to a sig-

nificant amount in comparison with the non-counseled
students.

Aldrich (1) reported a follow-up study made
after a group of undergraduate students had been counseled
at the University of Minnesota.

She found that indivi-

duals receiving special assistance with social problems
tended to be better adjusted throughout their college
careers and to be leaders in extracurricular activities.

The conclusion was made that social guidance assisted
them in these forms of behavior.
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Sherriffs (47) found that instructors of large
classes who spent time in personal interviews with their
students assisted their students in academic progress
in that the students felt that they were now known to the
instructor.

Students showed significant improvement in

examination performances following one interview with
their instructor.

Williamson and Bordin (61, p.439) summarized
the results of a study of 405 Minnesota freshmen students
who came in contact with the Testing Bureau.

Their con-

clusions were:
1.

Students who have been counseled in
the Testing Bureau are likely to be
better adjusted than those who were
left to their own resources.

2.

Students tended to follow through
more consistently with plans arrived
at through non-testing bureau influences, than with plans arrived at on
the advice of a counselor, even though
their plans were less likely to yield
satisfactory results.

3.

There were some indications to support
the conclusion that the counselor's
assistance, even when not followed consistently, yielded benefits for the
student counseled.

4.

Counseled students were markedly more
likely to make better grades than were
non-counseled students.

5.

The effects of counseling upon scholastic achievement were evident at the end
of the first quarter of work. No additional or additive effects were evidenced
during the remaining two quarters of the
freshman year in this experiment.
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Hill (23) studied the effects of counseling
in social adjustment among students at the University of

Wisconsin, and found that staff members could stimulate
their students to participate in extracurricular activities, thus making for better social adjustment.

There

was little effect upon the scholastic achievement as a
result of this type of counseling by staff members.

Love and McCabe (31) evaluated the Faculty
Advisory Program for Freshmen at The Ohio State University.
The results indicated that there were great discrepancies
among advisors as to effectiveness when judged by the
students; but most of these students stated that the advisors had been of considerable help to them.
Paterson and Clark (35) used questionnaires to

evaluate reactions to counseling by both students and
counselors.

Both groups supported the worthwhileness of

the program.

All the studies presented here show the value
of student personnel programs, even when various methods
of operation are used.

It is apparent that more than

just the intellectual capacity of the student is important.

The "whole person" must be afforded the opportunity

for growth, development, and understanding.
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The Need For and the Type of Special
Training Which Should Be Made Available
to College and University Staff Members
Several leaders in the field of student personnel work have conducted studies and written books and
pamphlets about interviewing and counseling at the college and university level.
in the following references.

Some of their ideas appear
Different institutions ap.

parently need different types of programs; but, certain
basic concepts should be applicable to all.
There are many definitions of interviewing and,
rather than accepting any one thought on this subject,

several are given which should assist the reader in formulating his own working concept of this activity.
Darley stated in (15, p.265):

The interview is defined as
a situation in which the client
can gain better understanding of
himself - his abilities, skills,
interests, attitudes, and drives.
In addition, he may learn something about the particular world
he faces.-- its offers of training
and jobs, its limited housing facilities, and its competitive demands.
Under the best counseling conditions,
the client may see himself and the
world he moves in more clearly than
he ever has in the past, and thus
become able to utilize his opportunities more fully. It is important
to remember that the client ends up
by completing judgments about himself and applying them to subsequent
action concerning his problems.
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Erickson in his Handbook (17, p.49) wrote that
interviewing is:

A person-to-person relationship
whereby an attempt is made to help
one person with problems and needs
to achieve more desirable goals.
It involves a person-to-person, a
mind-to-mind, a heart-to-heart
relationship.
In his book, "The Counseling Interview,"
(18, pp.3.4), Erickson defined interviewing in the following ways:
1.

A face -to -face meeting, usually

a formal consultation.
2.

A face-to-face conversation be.
tween individuals attempting to
arrive at the solution of some
problem.
A conversation with a purpose.

4.

A conversation directed to a
definite purpose other than
satisfaction in the meeting
itself,

"A counseling interview is a person-to-person
relationship in which one individual with problems and
needs turns to another person for assistance."

Rogers (44, p.1) begins his book on "Counseling
and Psychotherapy" with the followings

There are a great many professional individuals who spend a
large portion of their time in
interviewing, bringing about a
constructive change of attitude
on the part of their clients through
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individual and face-to-face
contacts....If in his work he
deals with individuals who are
maladjusted, or perplexed, or
failing, or delinquent, and if
they leave their interviews with
him somewhat better adjusted to
their problems, facing the realities of life more constructively,
then his techniques and methods
are of interest to us.

Robinson (41, p.1) spoke of the duties of
persons working to develop the welfare of others in
this way:

Personnel work represents
an attempt to help a wide range
of normal individuals to adjust
more effectively. This includes
helping them- to increase their
self-insight, solve immediate
problems, eliminate anxieties
and deficiencies, develop skills
and more mature orientations, and
make alterations in their environment.

From these diverse viewpoints on face-to-face
relationships or interviews, it is possible to see that -while the words differ to some degree -- the meaning is
inherently the same; namely, that the purpose of the

interview is the assistance of one of the persons present
to make a better adjustment to himself and society.

This

in usually best done by meeting the need for selfunderstanding or insight.

The following variety of points of view should
add to the belief that more should be done in training
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our college and university staffs to be of greater help
to students requiring more than just academic instruction.

Kamm and Wrenn (27) wrote that there is a growing recognition of the necessity for student personnel
work in colleges and universities.

Their belief was that,

in a few years, student personnel programs will be fully
developed and coordinated with the educational programs

of institutions in all responsible colleges and universities.

Student personnel programs must be strengthened

if the individualized attention needed is given to each
student, and if he is to secure the optimal benefits from
his college education.

Before an effective and integrated

student personnel program can be established, certain
obstacles must be recognized and overcome.

There is a

general lack of a basic and inclusive philosophy of personnel work which will insure the development and functioning of such services as a coordinated whole.

There

is an apparent lack of support by the faculty of student

personnel programs because of lack of interest, no recognition by most administrations, no allotment of time for
it, time-consuming and hard work if done right, and ques-

tion of lengths to which one should go in working with
poor human material.

No strong student personnel program

can exist without faculty support.

Personnel functions

must be considered as a necessary and legitimate part of
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the program of the institution.

There is also a lack of

trained personnel to administer the needed services on
the various campuses.

The writers suggested that insti-

tutions provide more pay and special training in order
to meet the competition of governmental agencies for
personnel.

Patterson (36) stated that outstanding ability
in differential diagnosis is not necessary for treatment,

and that, for purposes of therapy, one need not have comprehensive case histories or skill in diagnostic testing.
The only requirements for therapeutic counseling are that
the client seek help and that he be able to define his
behavior and his attitudes.

The goal of psychotherapy

in these mild cases is that of assisting the individual
in being responsible for himself and to allow for expression of conflicts and freedom of self-exploration to
assist the person in developing insight into himself and
the interrelationship among his various facets of behavior.

A technique of learning should be applied in

which the client is able to discover and propose alternative solutions to his difficulties and satisfaction of
his needs.

Hahn and MacLean, in their book "General Clinical Counseling," (22, p.22) stated this about advisors:
...any understanding he may
gain of the purpose, methods, and
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interpretation of tests and
measurements will equip him
better to deal with his students....the more he can familiarise himself with the growing
knowledge of study skills, time
budgeting, and techniques for
improving reading of different
sorts, writing of academic papers,
and speech, particularly for recitation and class discussion, the
better. He may achieve increasing
integration of tool and technique
uses if his institution is wise
enough to build an in-service
training program for him and his
colleagues.

A group of college and university presidents
and academic deans met in June 1950 (2) to review the
current status of student personnel work.

The conference

paid tribute to the important role played by personnel
workers in that they emphasised all phases of the individual's development:

the social, emotional, spiritual,

physical, and intellectual.

They paid tribute to the

fact that personnel workers, while they did not minimise
the importance of intellectual development, made clear
that intellectual development is not the only outcome of
education.

Some of the most important needs of personnel

programs were stated as follows:

(1) To aid in achieving

a higher degree of integration between student-personnel
services and instructional programs.

(2) To provide

assistance to administrators in translating the concepts
of students into the specific objectives of the institution.

29

(3) To aid college administrators to recognize that one
of the criteria for advancement in salary and rank should

be the competence of the individual faculty member in
his ability to advise students in their over-all personal
relationships.

Bookman (8) found that, of one hundred eighty-

eight institutions replying to a questionnaire, forty
five colleges had no orientation programs for freshmen,

while one hundred forty-three institutions indicated
that some techniques of orientation were in use.

She

said that some of the authorities in the field of orientation programs recommended that, if faculty counselors

are to be used in the orientation program, they should
be given training in the use and interpretation of test
results.

Counseling should be made available prior to

student-registration and during the freshman year.

Faculty

members doing counseling should be given in-service training and adequate time to perform their various duties.

This study stated that, during orientation programs, the
only degree of uniformity found among colleges and uni-

versities was that they generally used intelligence tests
and English tests.

The intelligence test scores were

said to be used to assist counselors in guidance, while

the English test scores were said to be used for counseling, sectioning, and remedial work.

Personality tests
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and interest inventories were used infrequently.
clusions in Bookman's study are that:

The con-

only tests which

will actually help freshmen should be given; faculty members should be given in-service training in the use of
tests and their interpretation; and counselors and advisors should have adequate time to become acquainted
with their counselees and, if possible, should have opportunities to meet with the students in small social
groups.

Faculty members chosen as counselors should have

in-service training in the field of counseling; and a
personnel office or a staff of trained counselors including, if possible, a psychologist and psychiatrist should
be maintained to supplement and guide the work of faculty
counselors and orientation course instructors.

A well-

organized program should be maintained for all those working with new students; and techniques developed as useful
during the freshman orientation program should be continued throughout the student's stay at the institution
as needed.

Robinson (42) wrote that training beginning
students in study skills and assisting college students

with their adjustment problems are accepted parts of the
programs in college personnel work.

Students are not

able to make diagnoses of their own difficulties much beyond the point of complaint, anxiety inducing inability
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to concentrate, and the feeling that they were being mistreated.

Persons dealing with student personnel prob-

lems require training in making diagnostic and remedial
suggestions.

This material can be given to interviewers

by a supervised in-service training method.

Kloster (29) summarized some of the longaccepted reasons for in-service training of teachercounselors.

Some of these are:

1.

Faculty members are in a particularly
advantageous position to reach certain students and be of valuable
service to them.

2.

The teaching staff, because of their
classroom contact with students, are
in a position to make observations
of their students which may provide
crucial information if they have had
training and orientation in counseling.

3.

Student counseling can not hope to
succeed without the support of the
faculty.

He (29) also stated some of the long-accepted
simple suggestions for faculty members who are required
to or who wish to do counseling.

These are:

1.

Post and keep regular office hours.

2.

Acquire knowledge of the various
course requirement and educational
policies of the institution.

3.

Know the stated objectives of the
institution.
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4.

Find out the scope of and procedures necessary for the assistance provided by the counseling
service.

5.

Make referrals to trained counselors.
Recognize that academic problems may
be only symptomatic of other problems.
Recognize the limitations of faculty
in the field of student personnel
work.

7,

Parsons (34) gave some point to the long-accepted
in every conference with a student,

statement that
counseling occurs.

The instructor does this by:

Listening sympathetically;
2.

Summarizing and clarifying what has
been discussed;

3.

Identifying symptoms of difficulties;

4.

Supplying information;

5.

Referral if special assistance is
needed;

6.

Arranging meaningful experiences
to assist the student;

7.

Consulting others to gain better
understanding of student problems;

8.

Correspondence about the student if
further information is necessary; and

9.

Staff case conferences.

Berdie (5, p.273) made the following summary
about counseling by college and university staff members:
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The student who comes to the
counselor usually has a complaint.
He comes because he is having difficulty in choosing a vocation or
is failing his chemistry or is running out of money. These expressed
problems demand the attention of the
counselor and may provide a starting
point for his interview. Most often
these complaints are only symptomatic
of other problems or else are generalized expressions of several other
problems. A student claiming vocational indecision may actually be
suffering from lack of information
regarding his own abilities and
oharacteristics, a paucity of vocational information and paternal
pressure urging him toward a distasteful occupation. A student
having trouble with his school work
may actually be suffering from poor
study habits, inadequate reading
skills, and too much outside work.

Many suggestions have been given to assist
staff members in recognizing the problems which students
have.

This is only possible if the student is given

opportunity to talk in a friendly atmosphere without fear
of censure or restriction.

Faculty members should know

the referral sources available, and use them freely.

This will be done when personal limitations in student
personnel work are honestly recognized and adhered to.

To refer a student needing more extensive assistance than
is possible on a faculty-student basis is not a sign of
failure on the part of the staff member.

It is an indi-

cation of actual and positive training and self-knowledge

and the desire to provide the student with the best

possible assistance available.
Summary of Review of Literature

The literature reviewed in this section shows
that problems of students have been studied to a limited
extent in a scientific manner.

Moat of the research

completed on this subject indicates that problems of

students attending colleges and universities fall broadly
into the following groups:

academic, vocational, social,

familial, financial, emotional, and health.

When students are provided with help either by
a counseling center staff or by having opportunities to
talk with staff members, they are often benefited to a
remarkable degree.

There are indications that some

counseling service is provided on many campuses and
that the whole field of student personnel work is a necessary and growing concern of educators.

There are extensive writings in the field of
counseling and interviewing available to those who are
interested; but most of the techniques described are

either too involved to be used without special training
or the material is presented in such a way that it require. more time for assimilation than the average faculty
member wishes to spend on it.

The writer of this thesis

believes that a short presentation of the basic material
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in advising and counseling is desirable if a larger number of staff members of colleges and universities are
to use it in such counseling as they may do.

It is also

hoped that such a presentation will bring about some improvement in the counseling done.
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CHAPTER III
INTRODUCTION TO THE STUDY

The writer decided that there was a definite
need existing for the construction of an interviewing
manual which could be used by faculty members who had
not had the benefit of special instruction in studentfaculty contact.

A discussion concerning this problem

was held with the writer's major advisor, Dr. F. R. Zeran,
Dean of the School of Education at Oregon State College.

The discussion was summarized and copies were presented
to the writer's Advisory Committee for consideration.
Some of the main points of the discussion follow.

There

are many books and pamphlets available today to assist
persons counseling students.

The greatest share of

emphasis in these is placed on deep, underlying problems

which are manifested on occasion by a few of the students
that make up our college population.

The remaining and

numerically larger group of students apparently adjust,
in spite of the fact that their behavior causes little
concern on the part of those responsible for their education, even though the problems of adjustment may cause
deep concern on the part of the individual student.

It

is the contention of the writer that the so-called average
or normal or apparently well- adjusted student has problems

3?

which are destined to arise and which may be found by
being a student.

The writer's Advisory Committee and the Graduate Council at Oregon State College approved the above
project and the title, "Interview Manual for Student
Personnel Workers."

The words "counseling" and "counselor"

were purposely avoided in the title or description of
the project because it was felt that there is a tendency
to think of counseling as referring to atypical problems.

The term "counselor" generally refers to a person who is
trained in counseling techniques, and this study is not
aimed toward the professionally trained person.

The ap-

proved title is broad enough in scope and does not in
any way suggest limits of either experience, training,
or type of problems which could be dealt with by persons
using this proposed manual.
One of the first tasks of the study was to

find the reaction of others to the problem and to obtain
information about student personnel programs in operation
in various colleges and universities.

Dr. Zeran assisted

with a list of resources for contact, and letters were
sent to six specialists in the field of student personnel

work and to deans of students at nineteen colleges and
universities requesting information about student per«
sonnel programs.
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An interesting finding is that while the contents of the letters sent out were the same, the returns

Di-

of information covered a wide variety of material.

rectories and outlines of student personnel services and
staffs were received, along with manuals designed for
faculty counselors and advisors.

Organisational charts,

yearly reports, and descriptions and responsibilities
of various offices and departments within institutions
were also received.

A few of the people contacted in-

cluded a copy of their school bulletins, plus various
forms required for admission to the institution.

Some

material was of the type given to new students during
registration and enrollment.

Only a small amount of pro-

motional material was included with the replies.

Many

of the schools contacted indicated that they are planning
to formulate a manual to be used by their faculty in student contact situations.

Interest was also expressed in

receiving from the writer a summary of the final results
of the study.

Results of the preliminary study indicate that:
1.

People are glad to assist in research
by offering advice and material upon
request.

2.

"Student personnel program" does not
mean the same to the people contacted
in the various colleges and universities.
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3.

There are manuals for use by faculty
members in some of the institutions
included in the preliminary study,
or a manual is either being constructed or planned in some of the
colleges and universities which were
contacted.

Preparation of the Questionnaire
Consultation with members of the writer's

Advisory Committee and other educators and administrators
at Willamette University resulted in the formulation of
a questionnaire designed to elicit information about
student personnel programs in various colleges and uniNo mention was made that the material re-

versities.

quested was to be used in a doctoral study because the
feeling of the advisors was that people are reluctant
to answer questionnaires of this type.

In addition,

many educators and administrators have been besieged
with this type of material in the past.

Questions were

finally formulated with the attempt in mind of getting
information about student personnel programs in five main
areas.
I.

Organization of student personnel program.

Material requested in this category was aimed
at methods of organization, lines of responsibility,
time spent in student personnel work, and the duties
and appointment of student advisors.
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In-service training program.

The purpose of this section was to find out
whether or not advisors are trained to recognize atypical
problems of students, the types of problems the faculty
are capable of handling, the organization of the inservice training program, and the title of the person
responsible for this service.

A request was made in this

section for a copy of the recipient's in-service training
program manual, if it were convenient.
III.

New-student orientation program.

The information requested here was concerned
with the measurements made in entrance examinations, the
person or persons responsible for interpretation of these
results, and the uses made of these test scores.

One

question asked for information about the new-student
orientation program and the inclusion of a copy, if available, of the last such program.

Information about coml

seling and advisement for new students and the use of information on the admission blanks was also to be considered.
IV.

Special facilities.

The purpose of this part was the obtaining of
information about the organization of and the responsibility for counseling services.

Information was requested

about psychometric measures and the use of these test results, the remedial courses available, the use of academic
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advisors in counseling situations, the person or depart.
merit responsible for the dispositions of students with

atypical personnel problems, and the referral sources
available for use by the staff.

Recipients of the

questionnaire in institutions having counseling centers

were asked about the requirements for their counselors,
the time basis upon which the center operated, and the
fee charged for services rendered.
V.

Typical problems faced by students.

This section was aimed at one of the main objectives of this study, the typical problems of students.

Those receiving the questionnaire were asked to rank in
terms of importance the suggested list of problems of
students.

The late Dr. 0. R. Chambers, Professor of

Psychology at Oregon State College, and a member of the

writer's Advisory Committee, assisted in listing typical
student problems.
follows:

These were listed alphabetically as

academic, familial, financial, health or physi-

cal, occupational choices, recreational, religious, social,
and other.

Descriptive terms followed each category,

with the exception of the last one.

Certain types of

problems were purposely omitted from the list.

They were

personal, personality, and emotional, because it was felt
that the terms would be too difficult to define or describe, and that these problems are generally symptomatic
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rather than causal.

Much emphasis is placed upon per-

sonality, emotion, and adjustment today; so much in fact,

that the writer was certain that most of the raters would
automatically select one of these areas for choice No. 1,

or rank it in terms of greatest importance as far as student problems are concerned.

The final draft of the questionnaire was submitted to the writer's advisors after it had been worked
over by Dr. McCulloch of the Forestry School and Mr.

Dallas Norton, Assistant Registrar, both on the staff of
Oregon State College.

Dr. George Martin, Professor of

Education at Willamette University, also considered the
questionnaire in terms of applicability to the problem
at hand.

Dr. G. Herbert Smith, President of Willamette

University, suggested that the letter of explanation
accompanying the questionnaire be written on official
Willamette University stationery.

He further suggested

that the signature be written over *Chairman of the
Faculty Counseling and Guidance Committee."

The number

of replies to the request for information was undoubtedly
increased by this procedure.

Members of the Advisory Committee suggested
that the questionnaire be sent to deans of students at
a random sampling of colleges and universities in the
United States.

Exceptions were where previous contact
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had been made during the preliminary study, and in these
cases, the material was to be addressed to the individual
concerned.

The Selection of Recipients of the Questionnaire
The writer used a 1950 American Psychological
Association Directory to select schools to which requests
for information would be sent.

A conscious effort was

made to select institutions of various sizes, both
vats and state-supported, in the study.

ri-

Some of the

colleges and universities selected are known to the writer,
while others were chosen in random fashion.

Several in-

stitutions in the immediate vicinity were purposely included in the list.

The final list contained the names

of seventy-one colleges and universities in the United
States.

TABLE II.

The complete list appears in Chapter rv, as

TABLE I gives the states and number of colleges

and universities represented in each.
Thirty -three were of college status, while the

remaining thirty-eight were of university rank.

While

not all of the forty-eight states are represented in this
study, it is the opinion of the writer that if geographi-

cal differences are important, there are enough institutions in the various sections of the country to take care
of this problem.
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TABLE I

STATES REPRESENTED AND NUMBER OF COLLEGES
AND UNIVERSITIES INCLUDED IN THE STUDY

States

California
Colorado
Connecticut
Delaware
Florida
Georgia
Idaho
Illinois
Indiana
Iowa

Kansat
Kentucky
Maine
Maryland
Massachusetts
Michigan
Minnesota
Missouri
Montana
Nebradka
New Hampshire
New Jersey
New Mexico
New York
North Carolina
Ohio
Oklahoma
Oregon
Pennsylvania
Rhode Island
Texas
Utah
Virginia
Washington
West Virginia
Wisconsin
Wyoming

No. of Institutions
3

2
3
1
1

1
2
2
2
3
1
1
1
1
3
2
2
1
1
1
1
1
1

3
2
a
1
6

2
1

1
1

2
4
1
1
1

Total - 71
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With the exception of two schools, Oregon State
College and Willamette University, the material was
posted during the first week of December, 1950.

The

material destined for Oregon State College and Willamette
University was delivered personally at a later date.
The Follow-up Postal Card
Responses to the requests for information were
rather erratic in being returned.

On January 25, 1951,

postal cards were sent to thirty-four institutions as a
reminder to return the questionnaire.

The postal cards

brought requests for additional copies of the questionnaire, because the original was either lost, mislaid, or
sent to the wrong person.
return mail.

These requests were filled by

No final date for the return of the ques-

tionnaire was given, either in the letter of explanation
or in the questionnaire itself.

This omission was an

oversight on the part of the writer because the postal
cards brought quick responses from those wishing to cooperate in this study.
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CHAPTER IV

FINDINGS AND INTERPRETATION
The information obtained from questionnaires
sent to deans of students in seventy-one colleges and
universities is presented in this chapter.

The five

sections into which the chapter is divided are: (a) the

various types of organization of student personnel programs; (b) the in-service training programs; (c) orientation programs for students entering for the first time;
(d) the facilities and personnel for counseling; and
(e) the frequency of the various types of student problems.

The material about the various types of organization of the programs lists these types, the title of
the person responsible for the organization and administration of the various student personnel programs, the
line of responsibility, the amount of working time spent

by people in charge of the programs, and the amount of
time people returning the questionnaire indicated should
be spent by directors of the personnel programs.

The second section of the chapter deals with
the in-service training programs of the institutions
queried.

The survey indicates whether or not advisors
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are trained to recognize both typical and atypical problems as experienced by students, and the type and amount
of in-service training offered to faculty members.

The third section of this chapter discusses
orientation programs for students entering the institution for the first time.

Included are the areas measured

by entrance examinations, the type and scope of the orientation programs, the type and amount of advisement given
to new students, and the uses to which the information
obtained from entrance examinations and admission blanks
is put.

Section four presents the special facilities

for counseling existing in the various colleges and universities making up the study.

The operation of counsel-

ing services, the various uses made of psychometric

examinations, the remedial courses offered, the roles
which academic advisors play in counseling situations,
and the referral resources available to students requiring additional assistance are explained in this section.

The professional requirements for counselors, the extent
to which the counseling services operate, and the fees
charged for this type of service are also discussed here.

The last section of this chapter presents the
ranking given to the problems experienced by students
and which they bring in for discussion.

These typical
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problems were rated by the deans of students in the

various colleges and universities who replied to the
questionnaire.

The colleges and universities to which questionnaires were sent are listed in TABLE II.

The same

table shows institutions returning the questionnaire, including those which were not usable inasmuch as they
either were returned without having been completed or
other material was returned but not the questionnaire.

The sampling of institutions to which questionnaires
were sent was made by choice of the writer based on knowledge of the institution and random selection aimed at
obtaining a geographical representation.

Of the seventy-

one questionnaires mailed out, thirty - eight, or 54%, were

sent to universities and thirty-three, or 46%, were sent
to schools of a college status.

Of the fifty colleges

and universities making returns, twenty-one, or 42%,

are of college statue; while twenty-nines or 58%, are of

university standing. 0f the forty-seven questionnaires
used in this study, twenty-eight, or 60%, are from universities; and nineteen, or 40%, are from colleges.

It

is apparent that the return was considerably better from
institutions of university status.
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TABLE II

COLLEGES AND UNIVERSITIES TO WHICH QUESTIONNAIRES
WERE SENT. NUMBERS FOLLOWING THE NAMES INDICATE ORDER OF THOSE RETURNED

Institution

Order of
those returned

Adrian College
Amherst College *
Antioch College
Berea College
Bowdoin College
Brown College
Carleton College
Chico Stets College
Clark University
College of Idaho
College of Puget Sound
College of William and Mary
Columbia University
Cornell University
Denison College
DePauw University
Duke University ***
Grinnell College
Hiram College
Iowa State College
Kansas State College
Kent State University
Lewis and Clark College
Linfield College
Michigan State College
Montana State University
Mount Union College
Muhlenberg College
New Jersey State Teachers College
North Carolina State Teachers College
Northwestern University
Oberlin College
Oklahoma Agricultural and
Mechanical College
Oregon State College
Pacific University
Pennsylvania State College ***

38
50
32
42
10
21
4

24
6

28
43
3

29
30
15

18
37
36
11
25

14
47

14
46
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TABLE II (continued)

Institution
Reed College
San Francisco State College
State College of Washington **
State University of Iowa
Syracuse University
The Ohio State University
Tufts College
University of California at
Los Angeles
University of Cincinnati **
University of Colorado
University of Connecticut *
University of Delaware
University of Denver
University of Florida
University of Georgia
University of Idaho
University of Illinois
University of Indiana
University of Maryland
University of Minnesota
University of Missouri
University of Nebraska *
University of New Hampshire
University of New Mexico
University of Texas,
University of Virginia
University of Washington
University of Wisconsin
University of Wyoming
Utah State Agricultural College
Wesleyan University (Connecticut)
West Virginia Wesleyan College
Whitman College
Willamette University
Yale University

Order of
those returned
41
1

39

13
35

20
9

49
5

22'

16
23
26

40
34
48
7
19
2
27
17
8
12
31

45
33

*Questionnaire returned, but not completed.
**Material received, but no questionnaire included.
***Responded to follow-up card indicating questionnaire
had been completed and mailed, but it was never
received by the writer.
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Organization of Student Personnel Programs

The degree of centralization of the forty-seven
college and university student-personnel programs based
on returned questionnaires which are used in this study
is shown in TABLE III.
TABLE III

DEGREE OF CENTRALIZATION OF FORTYSEVEN COLLEGE
AND UNIVERSITY STUDENT - PERSONNEL PROGRAMS

Number
N = 47

Method of Organization

Per cent

Centralized

22

47

Decentralized

20

43

Other

5

Both centralized and
decentralized
By Executive Committee
By University Committee

3
1
1

2
2

Twenty-two, or 47%, of the institutions replying use a centralized program of student-personnel
organization, while twenty, or 43%, use a decentralized
method of organization.
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The centralized type of organization refers
to a program in which the over-all responsibility is
delegated to one authority.

The decentralized method

of organization refers to departmental or area responsibility assignment.
are used.

There are other methods also which

Three colleges and universities, or 6% of

the sampling, use a combination of the centralized and
decentralized organization program.

One institution,

or 2% of the sampling, has its student personnel program organized under the jurisdiction of the Executive
Committee; while another, also representing 2% of the

sample, is under the jurisdiction of a University Committee.

It appears that there is no one set way in

which student-personnel programs are organized.
In TABLE IV the titles of the individuals responsible for the organization and the administration
of student-personnel programs in the forty-seven colleges
and universities used in this study are listed.

The bulk

of the responsibility for this type of service is in the
hands of the dean of students.

Thirty-two, or 68% of

the institutions making up the sample, had this plan.

Five institutions, or 11% of the sample, delegated this
responsibility to a committee on student affairs.

The

other colleges and universities in the sample laid this
responsibility on such offices as the vice-chancellor,
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president, personnel coordinator, persons in charge of
counseling, directors of admissions, and other officers
in personnel work already.

The size or type of institu-

tion does not appear to determine the assignment of this
responsibility,.

One of the main reasons for mailing

the questionnaire to the deans of students was the belief,

on the part of the writer, that this office comes into
close contact both with students experiencing problems
and with the staff members of the various colleges and
universities.
TABLE IV

TITLE OF PERSON RESPONSIBLE FOR THE ORGANIZATION
AND ADMINISTRATION OF STUDENT-PERSONNEL PROGRAMS
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Title

Dean of Students
Committee on Student Affairs
Director of Admissions
Vice-Chancellor
President
Personnel Coordinator
Dean of Students and
Counseling Head
Director and Co-director
have equal power
No reply

Number
N w 47

Per cent

32
5
3

68
11

2
1
1

4
2
2

1

2

1
1

2
2

6
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The title of the person to whom the student.
personnel-program director is responsible is given in
TABLE V.

Here again, the size of the institution does

not appear to determine this responsibility.

In thirty-

seven of the forty-seven schools replying, the president
is given the responsibility for supervising the studentpersonnel-program director.

This large number, 79% of

the sample, indicates the apparent importance this pro.
gram is given by the administrative heads of the various
institutions.

It might be assumed from these figures

that the president of the institution should be very
concerned about the type of student personnel program
in operation.

Only four schools, or 9% of the sample,

invested deans of students with this responsibility.
TABLE V

TITLE OF PERSON TO WHOM STUDENT-PERSONNEL-PROGRAM
DIRECTOR IS RESPONSIBLE IN FORTY-SEVEN COLLEGES
AND UNIVERSITIES

Title

President
Dean of Students
Vice-President
Governing Board
Administrative Council
No reply

Number
N = 47
37
4
2
2
1
1

Per cent
79
9
4
4
2
2
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The question regarding the amount of time which
is spent by directors of student-personnel-programs in
this work brought a variety of responses.

Most of the

colleges and universities replying, that is, twenty-four,

or 51% of the sample, indicated that their student.
personnel director worked full-time or forty scheduled
hours per week.

Eight of the schools stated that this

director put in considerably more time than a forty-hour
week, time spent in this capacity ranging to as much as
eighty-one hours a week.

Seven of the schools indicated

that their directors put in considerably less time than
forty hours a week, the range being from thirty hours
down to eight hours a week.

It is apparent from these

figures, shown in TABLE VI, that the directors of studentpersonnel programs are not always engaged on a full-time
basis in this work.

Those who are working more than

forty hours a week probably need considerably assistance
in the work for which they are responsible; while the
schools reporting less than full -time responsibility are

either assigning this type of program to other persons
on the staff or are letting it go undone.

The time dif-

ferential might also be due to the sampling used in this
study.

It is quite obvious that a large university would

require more time spent by the director of student personnel, while the smaller schools might meet the problem

56

by having the person responsible for this assignment
carry on additional activities.
TABLE VI

TIME IN HOURS A WEEK SPENT BY PERSONS IN CAPACITY
OF DIRECTOR OF STUDENT-PERSONNELPROGRAM IN
FORTY-SEVEN COLLEGES AND UNIVERSITIES

Hours per week
81
75
70
60
50

40 *
30
25
20
15
8

No reply

Number
N s 47

Per cent

1
1
1
1
2

2

26

56

1
2

2
4
2
4
2

1

2
1
8

2
2
2
4

17

*Full time

The responses to the question about the amount
of time which should be spent by the director of student
personnel programs are shown in TABLE VII.
of suggested hours a week are wide in range.

The numbers
Twenty-four,

or 51%, of the schools reporting felt that a full-time
forty-hour week schedule would be adequate for handling
this responsibility.

One school reported that the direc-

tor of student personnel should put in a hundred hour
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week.

This would require working seven days a week,

fourteen hours a day or five days of twenty hours each.
Only two of the schools thought that less than forty
hours a week was adequate for the handling of the responsibilities of this assignment.

Seventeen, or 36%

of the sample, did not reply to this question, stating
either that they did not have a director of student
personnel or that they were in a quandary about the
amount of time which should be spent by such a person
working in this capacity.
TABLE VII

RECOMMENDED NUMBER OF HOURS A WEEK WHICH SHOULD BE
SPENT BY PERSON IN CAPACITY OF DIRECTOR OF
STUDENT PERSONNEL PROGRAM IN FORTY-SEVEN
COLLEGES AND UNIVERSITIES

Number

Hours a week
100
70
60
50
40 *
30
10
No reply

*Full time

N =47

Per cent

1
1
1
1

2
2
2
2

24

51

1
1

2
2

17

36
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The title of the person responsible for appointing advisors for students is given in TABLE VIII.
It is apparent that the dean of students again is given
the major share of responsibility for student-faculty
relationships.

TABLE VIII
TITLE at, PERSON APPOINTING ADVISORS FOR STUDENTS
IN FORTY SEVEN COLLEGES AND UNIVERSITIES

Number
Title

Dean of Students
Director of Personnel
President
President and the Director.
of Counseling
Dean of Students and the
Director of Counseling
Director of Student Affairs
Department Heads
No reply

N =47

Per cent

31

66

6

13

3

6

1

2

1
1
1

2
2
2

3

6

Thirty-one, or 66% of the sample, indicated
that the dean of students was the person who appoints
advisors for the students.

Six colleges and universities,

or 13% of the institutions reporting, indicated that the
director of personnel was responsible for this duty.

Others stated that the president, the director of counseling, the director of student affairs, or the department
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heads had the responsibility for appointment of advisors.
The basis for appointment of advisors for students is
not clear when judged by the responses given on the
questionnaires as they appear in TABLE IX.
TABLE IX

BASIS FOR APPOINTMENT OF ADVISORS FOR STUDENTS
IN FORTY- SEVEN COLLEGES AND UNIVERSITIES

Basis for appointment
Skill, training, fitness
Interest, willingness
Skill, training, fitness,
interest, willingness
No reply

Number
N = 47

Per cent

8
5

17
11

2
32

4
68

Thirty-two, or 68%, of the colleges and universities replying, did not answer this question.

This

might indicate that the person filling out the questionnaire had little idea as to the manner of appointment
of advisors.

Eight colleges and universities, or 17% of

the sample, assigned advisors on the basis of skill,
training, and fitness for the responsibility.

Five, or

11% of the institutions, appoint advisors for students
on the basis of interest and willingness.

The few re-

sponses to this question show that there is a need for
an over-hauling and a re-evaluation of the student-advisor
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program.

When the greatest share of the schools report-

ing do not list any reason for appointment of advisors,

it is quite suggestive that the advisory program is haphazard in nature.

It is also significant that only 17%

of the schools allegedly appoint the advisor on the basis
of skill, training, and fitness for the position.

Un-

fortunately, no attempt was made to find out how these
qualities were determined.

It is quite possible that

the advisors are merely assigned advisees, either on
the basis of alphabetical lists or preferences for major
work.

It may also be assumed that the appointment of

academic advisors may be on a very perfunctory, yet dog
matte, basis.

Only five of the colleges and universi-

ties, or 11% of the sample, assigned faculty members on
the basis of their alleged interest or willingness to
take part in this type of program.

It may be assumed

that the remaining advisors are assigned by the persons
responsible for the program, without any choice being
left to the faculty member involved.

A well organized

in-service training program should eliminate some of
these glaring inadequacies in student-advisor programs.
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InService Training Programs
For Faculty Members
TABLE X shows the adequacy with which faculty
members are trained to recognize atypical problems necessitating referral to a person or facility better equipped
to render additional service to the student.

The re-

turned questionnaires stated that, in thirty-one, or 66%
of the cases, the advisors were capable of recognizing
atypical problems of students necessitating referral or
making referral desirable.

Only sixteen of the schools

reporting, or 34% of the sample, felt that the advisors
were not capable of these decisions.

It is quite im-

portant that, in spite of the fact that the larger per
cent of the institutions replying to this question indicated that their staffs are able to recognize atypical
problem situations, the percentage is not nearly as high
as desirable.

If the advisors are right in only 66% of

the cases that leaves a large group of students without
proper help and understanding of their problems.

This

question was definitely aimed at the atypical problems
rather than the normal problems which students experience
during college careers.

The writer believes that this

is a rather serious condemnation of the ability of ad.
visors to work with students on a personnel basis.

Staff

members should be trained to recognize the symptoms of
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atypical problems.
TABLE X

ADEQUACY WITH WHICH ADVISORS ARE TRAINED TO RECOGNIZE
SYMPTOMS OF ATYPICAL PROBLEMS OR MAKING REFERRAL
DESIRABLE IN. FORTY-SEVEN COLLEGES AND UNIVERSITIES

Able to recognise problems

Number
N * 4?

Per cent

Yes

31

66

No

16

34

TABLE XI shows the opinions of the persons fill
ing out this questionnaire about the abilities of faculty
members to recognise and to cope with various types of
typical student personnel problems.

The largest number

of responses, fifteen, or 32% of the sample, were in the
category, "Academic."

Only a small per cent of the people

in the academic field, as judged by those returning the

questionnaire, are able to recognise and assist with the
academic problems of their students.

Seven, or 15% of

the responses, stated that the faculty was capable of
handling problems of both a personal and an academic
nature.

Six of the colleges and universities reporting

said that their faculties were capable of working with
or handling students with personal, vocational, and
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academic problems.

It is important to note that only a

very small per cent of the colleges and universities reported that their faculties are capable of recognizing
and referring individuals having problems.

This means

that there is need for some type of in-service training
in student personnel work or some type of written material
which will assist faculty members in their face-to-face
relationships with students.

The indicated weaknesses

are in the categories of personal problems of students,
ability to recognize problems of students, and knowing
how and when to refer students having problems to persons
more adequately equipped to handle them.

Dr. Milton E. Hahn, Dean of Students at the
University of California at Los Angeles, stated in his
questionnaire, that in his opinion faculty members should
not be given extensive in-service training in personnel
work and cautions that "...they should stay within their
competence -- class schedules, etc."
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TABLE XI
THE TYPE OF TYPICAL STUDENT-PERSONNEL PROBLEMS
FACULTIES ARE LISTED AS CAPABLE OF HANDLING
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Number
N = 47

Type of problem

Academic
Personal and academic
Personal, vocational and academic
Vocational and academic
Emphasis on recognition and
referral of problems, and
academic
Personal, academic, depending
upon training and experience
Depends upon training and
experience
Emphasis on recognition and
referral
Academic, depending upon training
and experience
Vocational
Personal, academic, recognition
and referral, depending upon
training and experience
No reply
,

15
7
6
3

Per cent
32
15
13
6

2

4

2

4

2

4

2

4

1
1

2
2

1
5

2
11

In-service training programs in personnel work
available for the entire faculties of the institutions
composing this study are indicated in TABLE XII.

A very important finding here is that thirtyseven, or 79%, of the institutions reported that they
had no specific in-service training programs.

When this

is considered, along with some of the material just
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presented as to the ability of the faculty members to
recognize and to assist with the various types of student
problems, it becomes obvious that there is a great need
for some type of in-service training in student-personnel
work.

TABLE XII

THE METHOD USED IN IN-SERVICE TRAINING IN PERSONNEL
WORK FOR FACULTY MEMBERS IN FORTY-SEVEN COLLEGES
AND UNIVERSITIES

Number
N - 47

Methods of training
No specific in-service
training program
Conferences and meetings
Workshop courses
Conferences and meetings,
and distribution of
printed material
Distribution of printed material
Conferences and meetings and
workshop courses
No reply
.

37
3

Per cent
79

2

8
4

2

4

1

2

1
1

2
2

The colleges and universities in this group
which had in-service training programs used various
methods in this training: for example, conferences and
meetings for staff members, distribution of printed
material, and the use of workshop courses.

It is a little

surprising that such a relatively small use was made of

66

printed material in the in-service training of faculty
members in personnel work when it has long been recognized that difficulties in this area have existed since
the birth of academic instruction.

It is apparent that,

even though a few of the institutions have in-service
training, there is no accepted method used for this
training.

TABLE XIII presents suggestions about types of
in-service training which might assist faculty members

in their student contacts and which should be made available to them, according to the opinions presented in
this questionnaire.

Fourteen of the returned question-

naires, or 510, did not contain answers to the question:

"What in-service training do you feel they should have
to assist them in better handling their advisement cases?"
The replies which were given, however, indicate that
meetings, conferences, and classes about student-personnel
problems should be held in order to provide in-service
training for faculty members.

Five of the returned

questionnaires, or 11%, expressed beliefs that faculties
should be trained in counseling techniques; while smaller
percentages felt that recognition and referral of prob.
lems, training in the understanding of/psychometrics,

and general teacher training should be made available
to all faculty members.

Four, or 9% of the sample,
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indicated that only faculty members possessing the proper
basic training and personalities should be given inservice training to assist them in dealing with students
madifesting personnel problems.
TABLE XIII

THE TYPES OF IN-SERVICE TRAINING WHICH SHOULD BE
MADE AVAILABLE TO ALL FACULTY MEMBERS IN
FORTY-SEVEN COLLEGES AND UNIVERSITIES

Types of in-service training
which should be available
Meetings, conferences, and
classes about student
personnel problems
Counseling techniques
Recognition and referral
of problems
Only those possessing training
and personality should be
trained
General teacher training
Psychometrics
Psychometrics, and recognition
and referral of problems
Meetings, conferences, and
classes about student personnel problems, and
counseling techniques
Psychometrics and counseling
techniques
General teacher training and
recognition and referral of
problems
Psychometrics, counseling techniques, and general teacher
training
No reply

Number
N
47

Per cent

11

23

8

11

4

9

4
2
2

9
4
4

1

2

1

2

1

2

1

2

1
14

2
30
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While all of the percentages are small, one
may note that the largest group of replies centered

around the getting of more information about student
personnel problems before the faculty members.

It may

also be mentioned that more than two.thirds of those
responding to this question believed that some type of
in-service training should be made available to all
faculty members.

This point should be stressed because

it is apparent that only a small per cent of those replying held that this type of training should be given
to a select few, only the faculty members who already
possessed training or personality enabling them to assist
students with problems.
TABLE XIV presents the extent of in- service

training in personnel work which is provided for academic
advisors in the forty-seven colleges and universities
making up this study,

Sixteen of the representatives,

or 34%, wrote that no in-service training program was
provided for their academic advisors; seven schools
failed to respond to this item.

Academic advisors in

thirteen institutions, or 28%, had in-service training
available consisting of meetings, conferences, and
classes about student-personnel problems.

Other groups

combined meetings, conferences, and classes with the
distribution of printed material for their academic
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advisors.

Only a few colleges and universities are pro-

viding their academic advisors with training in psychometrics and counseling, however.

This might be inter-

preted to mean that the administrators believe that
academic advisors should have relatively little to do
with the interpretation of psychometrics and the use of
various counseling techniques or are incapable of or unwilling to learn.

Another point which might be made

concerning this situation is that the administrators

have not caused the in-service training programs to be
reviewed and evaluated with the purpose of finding out
whether or not the training is meeting the needs of those
doing advisory work.
TABLE XIV

IN-SERVICE TRAINING IN PERSONNEL WORK PROVIDED FOR
ACADEMIC ADVISORS IN FORTY-SEVEN COLLEGES
AND UNIVERSITIES

Tyne of in-service training
None
Meetings, conferences, and
classes about student
personnel problems
Meetings, conferences, and
classes about student personnel problems and distribution of printed material
Psychometrics
Counseling
Academic requirements
No reply

Number
N = 47

Per cent

16

34

13

28

6

13

2
2

4
4
2
15

1

7
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The types of in-service training for student
personnel work which, as judged by the representatives
of the forty-seven colleges and universities answering
this question, should be made available to academic advisors are listed in TABLE XV.
TABLE XV

TYPES OF IN-SERVICE TRAINING IN STUDENT PERSONNEL
WORK WHICH SHOULD BE MADE AVAILABLE TO ACADEMIC ADVISORS IN FORTY-SEVEN COLLEGES
AND UNIVERSITIES

Types of in-service training
Counseling techniques
Academic advisement information
Academic advisement information
and counseling techniques
Psychometrics and counseling
techniques
Reply not specific
No reply

Number
N w 47

Per cent

7
4

15

3

6

2
11
20

23
43

8

4

The responses to this question indicate that
many institutions are in a quandary about the type of
in-service training which should be made available to
their advisors.

This is evident when twenty, or 43%,

of the persons answering the questionnaire, failed to
respond to this question.

The next largest per cent of

the people replying to this question were not specific
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in their statements.

Some of them believed that con-

ference techniques should be used for the in service
training of academic advisors.

Others stated that the

requirements of and information about graduate schools
which might be selected by their students, plus information about the services offered in the home university,
should be given in the in-service training sessions for
faculty members.

Still others thought that the academic

advisors should become acquainted with the basic purpose in the use of referral agencies and the types of
elementary problems experienced by students.

Several

persons wrote that specific courses should be given by
trained personnel or guidance specialists; while the belief of some of the others was that the academic advisors
should not have specific training in personnel work, in
that their main responsibilities were class schedules
and basic academic instruction.

This may infer that

most academic advisors are apt to go beyond their depths
when it comes to working in the field of personal problems of students because of a lack af instruction and
training in this important subject.

Many of the administrators felt that monthly
meetings, at which registration changes, census trends,
methods of handling problem cases, teat - result inter-

pretations, interviewing techniques, and the ways of
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using case histories and anecdotal records to advantage,
should be provided in in-service training programs for
academic advisors.

These suggestions indicate the be-

lief on the part of some of the persons filling out the
questionnaire that academic advisors should be trained
in some of the basic counseling techniques; and the

ability to recognize and to refer problems and to keep
informed of activities, not only on the local campus
level, but within the whole academic field.

TABLE XVI shows the distribution of the titles
of the various individuals in this group responsible
for faculty in-service training programs.

Of the forty-

seven persons answering the questionnaire, nineteen,
or 41%, stated that the in-service training program was
the responsibility of the dean of students.

Some of the

institutions assigned this responsibility to the director of the testing and counseling services.

In actual

practice, many methods of handling in-service training
programs were in use.

Some colleges and universities

rely upon their directors of personnel, their chairman
of faculty advisors, heads of departments, and committees
composed of representatives of different offices to head
their in-service training programs.

This may well indi-

cate that the assignment of responsibility has not been

well thought out over a period of time or there would

73

be a tendency among colleges and universities to have
in-service training programs under similar officials or
offices.

It would appear that the directors of testing

and counseling services would be the logical persons to
have the responsibility for staff instruction about difficulties students experience while attending colleges
and universities.

TABLE XVI
TITLE OF PERSON RESPONSIBLE FOR FACULTY IN-SERVICE
TRAINING PROGRAMS IN FORTY - .SEVEN COLLEGES AND

UNIVERSITIES

Title

Dean

Number
N w 47

Per cent

19

41

Director of testing and
counseling service

7

15

Director of personnel

4

9

Chairman of faculty advisors

4

9

No one

2

4

Heads of departments

1

2

Dean and heads of departments

1

2

Dean and director of personnel

1

2

No reply

8

17
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TABLE XVII further indicates a lack of organization of or agreement as to organization of in-service
training programs.

Of the institutions reporting, six-

teen, or 34% of the sample, stated that their in-service

training programs were organized on an institution-wide
basis; while a smaller number, twelve, or 25%, indicated
that a committee was responsible for the in-service
training program.

Other methods of organization included

departmental breakdown of organization on the basis of
dean of students assignment, by division, by committee
and counsel action, or by year or class of student.

Here again, it is apparent that there is a need for more
uniformity in in-service training programs.
A request was made that persons returning the
completed questionnaires attach a copy of their inservice-training-program manual.

Of the forty-seven

institutions returning usable questionnaires, eleven,

or 2$, stated that they had no such manuals.

Wino of

the institutions, or 19% of the sample, very generously
sent copies of their training manuals.

Manual' were also

received from the University of Cincinnati and from the
State College of Washington, even though they did not
return the questionnaire.

The manuals vary in composi-

tion from those consisting of a few mimeographed pages

stapled together, to printed and handsomely bound
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collections of material.
TABLE XVII
ORGANIZATION OF IN-SERVICE TRAINING PROGRAMS
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

How organised

Number
N : 47

Per cent

By school

16

34

By committee

12

26

By school and department

3

6

By department

2

4

By year or class of student

2

4

By the dean of students

1

2

By division

1

2

By committee, division,
and council

1

2

No reply

9

19

New-Student Orientation Programs
The responses to the question, "What areas are
measured in your entrance examinations?," show that colleges and universities use a great variety of tests.

In all, twenty areas are mentioned on the forty-seven
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completed questionnaires received.

Seven of these,

English, intelligence, interest, mathematics, personality,
reading, and speech, were listed on all questionnaires.
English, intelligence, mathematics, and reading were the
four areas most frequently tested, as indicated in TABLE
XVIII, which lists all the areas tested.
TABLE XVIII

AREAS MEASURED IN ENTRANCE EXAMINATIONS OF
FORTY-SEVEN COLLEGES AND UNIVERSITIES

Areas

No. of colleges and
universities measuring given area

English
Intelligence
Mathematics
Reading
Interest
Personality
Speech
Natural Science
Social Science
Science
College board achievement
testa
College aptitude
History
Physical
Foreign language
Chemistry
Spatial relations
Proficiency tests in
required courses
Cooperative general culture
Yale special aptitudes

44
39
38
37

Per cent
measuring
given area
94
83
81

23

79
49

15
12

32
25

4
4
3

9
9

2
2
1
1
1
1
1

4

1
1
1

2
2
2

6

4

2
2
2
2
2
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No attempt was made to get the names of the
particular examinations used, but some of the names of

While about half of

the commercially used were given.

the institutions represented in the study measured or
attempted to measure the interests of the students, less
than one-third attempted to measure the personalities
of their students by means of the entrance examinations.

The sciences and the social studies were tested infrequently in these entrance examinations.

One-fourth of

the institutions measured the speech abilities of their
students.

Three of the institutions seemed to deviate

from the expected areas of testing.

Students are tested

in United States history at New Jersey State Teachers
College.

Kansas State College requires examination of

their students' ability in spatial relations.

Grinnell

College in Iowa measures the foreign language proficiency
of its new students.

TABLE XIX presents the type of orientation programs in use with new students during the induction period.
Of the colleges and universities making up this study,
twenty-six, or 55%, provided both social and academic
orientation, using campus tours, lectures, movies, dances,
parties, and distribution of printed material.

Nineteen,

or 40%, said that they used a testing program during the
new-student orientation period.

It is believed, however,
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that a larger share of institutions than this have testing programs for new students.

Six of the colleges and

universities mailed printed material and had a campus
representative visit the students prior to the beginning
of orientation week to inform them of the various activities and requirements of the institution.

It appears

that new student orientation programs are not uniform
among the various colleges and universities.

It is quite

possible that more than 40% of them do some type of testing during the orientation period.

TABLE XIX
COMPOSITION OF NEW STUDENT ORIENTATION PROGRAM
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Number of
colleges and

universities
Type of program

using program*

Per cent of
colleges and
universities
using Program

Social and academic
orientation

26

55

Testing

19

40

6

13

12

26

Mailings and visitations

No reply given
*Some institutions
used more than one
type of program.
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It may be observed from TABLE XX that only a
small number of these colleges and universities are
satisfied with their present new-student orientation
programs.

Only eight, or 17% of the sampling, expressed

themselves as believing their programs were adequate.
Twenty-two, or 47%, of these colleges and universities,
did not answer this question.

It may be reasonable to

assume that they, too, were not satisfied but did not
care to commit themselves.

Of those answering the ques-

tion, however, the majority indicated that their present
programs were inadequate; that they were either not long
enough, should be continued through the academic year,
or that other activities not now taken up should be ineluded.

Joseph E. Gould, Director of Men's Counseling

at Syracuse University, summed up the thoughts of some
of the people filling out the questionnaire when he said
the program "should not be telescoped into one week."

The large number not replying to this question suggests
the need for an evaluation of the services provided student personnel.
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TABLE XX

CRITICISMS OF NEW STUDENT ORIENTATION PROGRAMS
IN FORTY-SEVEN COLLEGES A11) UNIVERSITIES

Number

Remark

N -47

Per gent

Program should be continuous
during the academic year

9

19

Present plan is adequate

8

17

One-week program is inadequate

6

13

Personal interviews should be
added to program

1

2

Vocational guidance and personality adjustment instruetion should be added to the
program

1

2

22

47

No reply given

The responses to the question:

Who interprets

entrance examination scores?," are given in TABLE XXI.

This material shows that again there is no generally approved way of interpreting entrance examination scores.

Most entrance examination results are interpreted by the
testing and counseling personnel and advisors.

It is

quite possible that, when reference is made to the interpretation of scores by such administrative staff members
as directors of admission, registrars, deans, and advisors,

the institutions are admitting that they have no testing
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and counseling services organized,

From the diversity

of titles of the persons interpreting the entrance examination scores, one might question the value of giving
examinations, unless the persons making the interpretations have the necessary background in psyohometri s.
TABLE XXI

TITLE OF PERSONS INTERPRETING ENTRANCE EXAMINATION
SCORES IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Title

Testing and counseling
service personnel
Testing and counseling service
pertonnel, and advisors
Advisors
Deans
Student personnel offices
Registrar
Directors of admission, deans,
and advisors
Advisors and student personnel
officer
Directors of admission and deans
Deans, testing and counseling
service personnel, and advisors
Directors of admission and
advisors
Deans and student personnel officer
Directors of admission and
registrar
Directors of admission and student
personnel officer
Directors of admission and psychology departMent personnel
Director of admissions
No reply

Number
N = 47

Per cent

14

30

7

15
11
6
4

5

3
2
2

4

2

4

2
1

4
2

1

2

1
1

2
2

1

2

1

2

1
1
2

2
2
4
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A large share of the colleges and universities
use entrance examination scores for a variety of purposes,
as shown in TABLE XXII.

Entrance examination results are

not used primarily as a basis for admission into any of
the institutions,

Only two institutions, or 4% of those

making up this study, stated that they used the entrance
examination scores primarily for admission purposes.
Academic programming and the use of test results by advisors appear to be the main justification for giving
entrance examinations.

The question is ever present as

to the actual use of the examination results when they
are placed in the hands of a person not trained in the
field of psychometrics.

Deans of students were asked to reply to the
question about the advisement available to students
prior to receipt of entrance examination results by the
person assigned the responsibility of test interpretation.
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TABLE XXII

RESPONSES OF FORTY-SEVEN COLLEGES AND UNIVERSITIES
"WHAT USE IS MADE OF ENTRANCE
TO QUESTION;
EXAMINATION RESULTS?"

Response

Number
N = 4?

Per cent

Academic programming

7

15

Academic programming, various
types of counseling

7

15

Academic programming and
advisors

5

11

Various types of counseling

4

9

Given to advisors

3

6

Admission, academic programming,
and various types of counseling

3

6

Advisors and deans and department
.heads

3

6

Basis for admission to the
institution

2

4

Remedial work

2

4

Various types of counseling
and remedial work

1

2

Academic programming, various
types of counseling, and
advisors

1

2

Various types of counseling,
advisors, and deans and
department heads

1

2

Various types of counseling,
and deans and department heads

1

2
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TABLE XXII (continued)
Number
N m 47

Response

Per cent

Basis for admission, and
deans and department heads

1

2

Basis for admission, academic
programming, and remedial work

1

2

Basis for admission, academic
programming, various types of
counseling, and remedial work

1

2

Basis for admission and academic
programming

1

2

No reply

2

4

TABLE XXIII shows that most of the institutions
represented in the report did not give advisement to
students prior to the receipt of the entrance examination
scores.

Six of the schools stated that their programs

include the offering of advisement during the recruitment of new students.

There is also indication that the

personnel staff and faculty, as well as the counseling
and testing services, are available to assist students
during their early contact with the college or university.
It appears from the questionnaire results that, again,

there is no generally uniform procedure for advising students prior to their taking entrance examinations.
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TABLE XXIII
ADVISEMENT GIVEN PRIOR TO RECEIPT OF ENTRANCE
EXAMINATION RESULTS IN FORTY' -SEVEN COLLEGES
AND UNIVERSITIES

Number

Type of advisement
None

N .1: 47

17

Per cent
.

36

Contact during recruiting

6

13

Counseling and testing

5

11

Personnel staff and faculty

3

6

Academic advisors

3

6

1

2

Counseling and testing, and
deans and department heads

1

2

Personnel staff and faculty,
and pre-college mailings

1

2

Contact during recruiting and
pre-college mailing of
descriptive literature

1

2

No reply

9

19

Pre - college mailing of

descriptive literature

In most of the institutions replying to the

questionnaire, it was found, as indicated in TABLE XXIV,
that all counseling services are available to new students.

The writer feels that there may have been some

confusion in the interpretation of this question in that
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there is little reason to differentiate, as far as those
eligible for counseling services are concerned, between
new students and old students.
TABLE XXIV

TYPE OF COUNSELING AVAILABLE TO NEW STUDENTS
IN FORTY -SEVEN COLLEGES AND UNIVERSITIES

Type of counseling

Number
N
47

Per cent

All services available

26

55

General: faculty, deans,
and advisors

17

36

4

9

Special: psychological,
diagnostic, and remedial

TABLE XXV presents the uses claimed to be made
of the information obtained from admission blanks.

It

is apparent that there are wide and varied uses of this

information, ranging from counseling, which is either
carried on during the pre-admission period or by members
of the counseling service after admission, to guidance
in terms of academic placements.

Advisors and deans of

students use this material to some extent in programming
and placement.

One midwestern college also uses this in-

formation for assigning roommates and supplying information to the music and athletic departments.

In some
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institutions, this material becomes part of the student's
cumulative record.

Four institutions reporting, or 9%

of the sample, stated that no use was made of the information obtained on the admission blank.
TABLE XXV

THE USES MADE OF INFORMATION ON ADMISSION BLANKS
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

How used

Number
N a 47

Per 0Int

Counselors and advisors

6

13

Counseling services

5

11

Dean of students office
for academic placement

4

9

Dean of students office for
academic placement and
counseling service

4

9

Not used

4

9

Counselors and advisors, and
student personnel office

2

6

Dean of students office for
academic placement, and
student personnel office

2

4

Counselors and advisors, dean
of students office for
academic placement, and
student personnel office

2

4

Pre-admission counseling

2

4

Student personnel office

1

2
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TABLE XXV (continued)

Number

Ns 47

How used

Per cent

Pre-admission counseling,
and counselors and
advisors

1

2

Counselors and advisors, dean
of students office for
academic placement, and
counseling services

1

2

Counselors and advisors,
counseling services, and
student personnel office

1

2

Counseling services and
student personnel office

1

2

Pre-admission counseling and
student personnel office

1

2

Counselors and adVisors, and
counseling services

1

2

No reply

5

11

Special Facilities

The counseling services in these colleges and
universities are apparently not similarly organized, as
is indicated in TABLE XXVI.

The dean of students office

is responsible in the greatest number of cases, thirteen,

or 28% of the sample; while the office of student personnel and affairs is about equal in the extent of assignment to this duty.

Some of the colleges and universities

reporting split up the responsibility for this service,
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assigning parts of it to the counseling and guidance service center, to heads of academic divisions and, on occasion, to members of the psychology department as their
responsibilities for counseling services on the campus.
TABLE XXVI

DIVISIONS RESPONSIBLE FOR COUNSELING SERVICES
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Division

Number
N s 47

Per cent

Dean of students office

13

28

Student personnel-affairs office

12

25

Counseling and guidance service
center

6

13

Psychology department

5

11

Academie divisions

2

Bureau of testing and research

1

2

Dean of students office, and counseling and guidance service
center

1

2

Student personnel-affairs office,
and psychology department

1

2

Student personnel-affairs office,
and academic divisions

1

2

Office of student personnel-affairs,
dean of students office, academic
divisions, and counseling and
guidance service center
1

2

Psychology department, and counseling and guidance service center

1

2

No reply

3

6
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Most counseling services in the institutions
making up this study are organized and operated on an
institution-wide basis, as is indicated in TABLE XXVII.

Thirty-five, or 75% of the institutions reporting, operate
in this manner.

The varied methods of organization indi-

cate that no one procedure for administering this type
of service has been adopted.

This suggests the need for

agreement, in that counseling serviced should be comparable from institution to institution,

This would facili-

tate the interchange of information for those engaged
in this type of work.

TABLE XXVII
BASIS OF ORGANIZATION OF COUNSELING SERVICES
IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Basis of organization
School-wide

Number
N = 47

Per gent

35

75

Departmental

4

9

School wide and departmental

2

4

Under a counseling board

1

2

Group of clinical psychologists

1

2

By dormitory residence

1

2

No reply

3

6
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One of the questions on the questionnaire in
volved the use of psychological tests in the counseling
services of the institutions.

Eight areas of possible
achieve-

measurement were listed on the questionnaire:

ment, aptitude, attitude, intelligence, interest, per
formance, personality, and reading, and were to be checked
if measured.

Three other areas were added by those answer-

ing this question:

study habits and skills, projective

tests, and vision, as is indicated in TABLE XXVIII.

TABLE XXVIII

THE AREAS IN WHICH PSYCHOMETRICS ARE USED BY FORTY FOUR* COLLEGE AND UNIVERSITY COUNSELING SERVICES

Areas

Number of institutions using
psychometrics in
various areas

Aptitude
Achievement
Interest
Intelligence
Reading
Personality
Performance
Attitude
Study habits and skills
Projective tests
Vision

41
40
40
39
38
35

Per cent of institutions using
psychometrics in
various areas
93
91
91
89

26

86
80
59

24
2

55
4

1
1

2

2

*Some institutions do not have testing facilities.
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Aptitude testing is the most widely measured
of these areas (psychological factors).

Forty-one, or

93%, of the forty-four colleges and universities answering this question, use tests in this area.

Most insti-

tutions give psychometric examinations in more than one
area.

The writer feels personality evaluation is of

equal importance with the other tested areas mentioned;

in fact, it may be of more importance than some of the
factors receiving a higher percentage of measurement.

The material in TABLE XXIX suggests that psychometric testing may be held to be of minor importance by
the persons filling out these questions, in that eleven,
or 23%, did not reply to this question.

The largest

per cent replying, twenty-one, or 45%, indicated that
the test results were used for counseling.

The remain-

ing uses made of psychometric examinations overlap to
some degree, suggesting that personnel in colleges and
universities are beginning to recognise some uses possible from these types of tests.

There is a need for evaluation in the area of
psychometrics as used by counseling centers and the universities and colleges, at least as reported by this
group.

It is apparent that far greater use should be

made of test results, if students are to receive the
greatest benefit possible, or even the benefits to be
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reasonably expected, such as assistance in vocational
choice, choice of academic major, academic planning, and
personality adjustment.

TABLE XXIX
THE USES MADE OF PSYCHOMETRIC RESULTS IN FORTYSEVEN COLLEGES AND UNIVERSITIES

Number
N = 47

Used for
Counseling

Per cent

21

45

Advisors

4

9

Academic planning

3

6

Counseling and academic
planning

3

6

Counseling, administrative
decisions, and academic
planning

2

4

Counseling and advisors

2

4

Counseling and administrative
decisions

1

2

11

23

No reply

Ten, or 21% of the sample, failed to respond
to the question regarding the availability of remedial..
course work.

Reading, as shown in TABLE XXX, is the area

in which the greatest amount of remedial work is offered.
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Twenty..one, or 45% of the institutions replying, indicated

the availability of help for students having difficulty
with this skill.

Remedial work in speech and English is

offered by nearly half of the institutions.

Eight stated

that courses were available in study-habits and skills.

Seventeen per cent of the institutions reported remedial
work in mathematics as available.

Only one institution

replied that remedial courses were available in all departments.

The writer believes that more remedial work

should be available in study-habits and in reading, because TABLE XXX and long experience demonstrate that they
are areas of difficulty to a great many students.
TABLE XXX
REMEDIAL COURSES AVAILABLE TO STUDENTS ATTENDING
FORTY-SEVEN COLLEGES AND UNIVERSITIES

Remedial courses

Reading
Speech
English
Mathematics
Study habits and skills
Hearing
Psychology
Writing
Vocational orientation
All departments offer
remedial courses
No reply

Number
N = 47
25
21
19
8
8
3
3
3

1
1

10

Per cent of institutions offering
given course
53
45
41
17
17
6
6
6
2

2
21
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It is apparent from TABLE XXXI that academic

advisors have few contacts with the people doing counseling.

The greatest number in any one category, eleven,

or 23% of the sample, indicate that academic advisors

are not used in any connection in counseling interviews.
Only ten institutions use academic advisors as referral
contacts, and only six use faculty members for assistance
with students experiencing academic difficulties.

Two

institutions, or 4% of the sample, however, stated that
academic advisors do all of the counseling done.

Nine,

or 19%, failed to reply to this question, which suggests

counseling services are not using academic advisors to
the extent possible.

Here again, it is apparent that

there needs to be closer working relationship between
the faculty members and those handling the counseling
service because the best assistance is given when as
much of the entire personality of the student is considered as is possible.
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TABLE XXXI

RESPONSES BY FORTY-SEVEN COLLEGES AND UNIVERSITIES
TO THE QUESTION, "HOW ARE ACADEMIC ADVISORS USED
IN CONNECTION WITH COUNSELING INTERVIEWS?"

Response

Referral

Number
N = 47

Per cent

10

21

Academic problems

6

13

Resources for information

4

9

Referral and academic problems

2

4

They do it all

2

4

Referral and follow-up

1

2

Resources for information
and referral

1

2

Consulted

1

2

Not used

11

23

No reply

9

19

The material presented in TABLE XXXII points to
the lack of general agreement in counseling the student
experiencing atypical problems.

The writer recognizes

that resources for referral vary from community to community.

Many facilities to assist students with diffi-

cult problems are available on all campuses.

Apparently,

counseling staffs and the student personnel office staffs
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are used most by students experiencing atypical problems.
Nine of these institutions use these staffs for this
service.

Combinations of services, such as those pro.

vided by the dean of students and the counseling staff,
and the faculty of the psychology department assist,
more or less, in the program of correcting atypical problems in many of these colleges and universities.

Only

three of the institutions stated they use their student
health service staffs for assisting students experiencing
difficulties.

This lack of agreement about who should

assist students is due, in part, to the fact that -- if
a counseling service is available -- the remainder of
the staff assumes that it is handling all the eases requiring help.

The same thing might be assumed in the

case of the student personnel office, where the other
staff members would again assume that this office would
be the logical contact for students.

Part of the prob-

lem is that staff members do not recognise difficulties
as they are experienced by students and, in turn, this
tends to affect the referral.
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TABLE XXXII
SOURCES AVAILABLE TO STUDENTS WITH ATYPICAL PERSONNEL
PROBLEMS IN FORTY-SEVEN COLLEGES AND UNIVERSITIES

Source of help

Number
N = 47

Per cent

Counseling staff

9

19

Student personnel office

9

19

Dean of students and counseling
staff

5

,11

Dean of students

4

9

Student health service staff

3

6

Faculty

2

4

Psychology department

2

4

Dean of students, student personnel office, and clinical
psychologist

1

2

Student health service staff,
and psychiatrist

1

2

Student personnel office, and
psychiatrist

1

2

Counseling staff, and student
personnel office

1

2

Dean of students, student
health service staff, and
student personnel office

1

2

Counseling staff, and student
personnel office

1

2

Dean of students, and
psychiatrist

1

2

Dean of students, counseling
staff, and psychology
department

1

2
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TABLE XXXII (continued)
Number

N »47

Source of help

Per cent

Counseling staff, and student
health service staff

1

2

Dean of students, student
health service staff,
specialists and faculty

1

2

No reply

3

6

There are many different sources for referral
available to students experiencing problems.
indicated in TABLE XXXIII.

This is

Eighteen of the thirty-seven

institutions replying, state that the counseling service
is used as the main source for referral.

The student

health service, remedial clinics of all types, and private practitioners receive the next greatest amount of
use in assisting students who need to be referred because of their difficulty.

The location of the institu-

tion could affect the replies made to this question because off-campus facilities vary from institution to
institution.

This probably accounts for some colleges

and universities turning to mental hospitals, psychiatric
clinics, and state services for assistance.

Some have

professional help included in their student health services, while others make use of visiting specialists.
Only about one-fifth of the institutions use faculty
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members as sources for referral.

If staff members had

the knowledge to recognize and refer students experiencing problems, certain sources of referral, those located
on or near the campus, would be used more than is indicated.

Since this is not the case, there is a need to

acquaint persons coming in contact with students to recognize problems and to know about referral sources.

TABLE XXXIII
SOURCES AVAILABLE TO COLLEGE AID UNIVERSITY STUDENTS
EXPERIENCING PROBLEMS WHICH REQUIRE REFERRAL IN
THIRTY-SEVEN COLLEGES AND UNIVERSITIES

Referral
source

Number
replying to
this question
N = 37

Per cent of colleges
and universities
using various
referral sources

Counseling service

18

49

Student health service

14

38

Private practitioners

13

35

Remedial clinics

12

32

Faculty

8

22

State vocational rehabilitation service

5

14

Veterans Administration

5

14

Mental hospital and staff 5

14

Psychiatric clinics

3

8
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Counseling centers vary in the professional
requirements of staff members hired to work in counseling capacities.

Of the thirty-three schools apparently

having organized counseling centers or responding to

this query, as represented in TABLE =IV, only nine,
or 27%, require that their counselors have a master's

degree, as the minimum academic training for this work.
Some counseling centers require their staff to possess
special training, some the master's degree plus exper
ience, and some the doctorate.

Three, or slightly under

ten per cent of these institutions require only that
their counselors be of faculty standing.

Personnel re-

quirements are largely dependent upon the local situation.

There is little agreement among these institutions

regarding special training and experience requirements
for personnel in this type of work.
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TABLE XXXIV

REQUIREMENTS FOR COUNSELORS IN COUNSELING CENTERS

Number of replies

N =33

Requirement

Per cent

M.A. or M.S. degree
minimum

9

27

Special training

8

24

Doctorate

5

15

Master's degree, plus
experience

12

Faculty standing

3

9

Special training, plus
master's degree

1

3

Master's degree, plus experience, or doctora;;e;
depends upon level of
position

1

3

Ability

1

3

Requirements not known

1

3

TABLE XXXV indicates that twenty-nine, or 85%,
of the thirty-four institutions replying to the question
about the time basis on which the counseling center
operates, stated that their service was operating fulltime.

The remaining five institutions had other time

systems of operation.

It is good that such a large per-

centage of institutions provide this additional service
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to their students on a full-time basis.

It is difficult

to know whether this figure is increasing or decreasing.
It might be assumed that full-time operation is on the
decrease because many counseling centers have been sponsored by the United States Veterans Administration and,

recently, this type of activity has been curtailed on
account of the decrease in the number of veterans.
TABLE XXXV
TIME BASIS OF COUNSELING CENTER OPERATIONS IN
THIRTY-FOUR COLLEGES AND UNIVERSITIES

Number
N s 34

Per cent

Full-time

29

85

Half-time

4

12

Quarter-time

1

3

Time

Most of these counseling services provided services on a non-fee basis.

Thirty-nine, or 83%, of these

colleges and universities indicated this, as shown in
TABLE XXXVI.

Some of these services are operated by

charging only for the tests used or the scoring costs
of the tests given.

Five dollars is the highest fee

charged by any of the institutions for non-veteran
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students, while as much as twenty dollars is charged
for services to persons who are not enrolled.

This

would indicate either that the services rendered are
quite costly or that the program is so constructed as
to discourage persons not on the campus from making use
of the facilities offered.

TABLE XXXVI
FEES CHARGED FOR COUNSELING SERVICES IN FORTY-SEVEN*
COLLEGES AND UNIVERSITIES

Fees
No fee

Number
N = 47

Per cent

39

83

One dollar for Strong test

2

4

Five dollars

1

2

Cost of tests

1

2

Student free,
non-student $10.00

1

2

Student 12.50,
non-student X20.00

1

2

Veteran free,
non-veteran $5.00

1

2

*Some institutions interpreted
this question as including any
type of counseling available
to students.
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What Are the Typical Problems
Faced By Your Students?
One of the main questions on the questionnaire
involved the designation of typical problems faced by
Eight problem-situations were listed, with

students.

identifying descriptions.

The person replying to each

questionnaire was asked to rank each of these problem.
situations.

One (1) was assigned to the most frequently

occurring problem.

The ratings sent in by O. R. Hendrix, Director
of Student Personnel and Guidance at the University of
Wyoming, were based upon a survey of student opinion of
a representative cross-section of their students during
the spring of 1949.
follows:

These ratings by students rank as

occupational choices; academic; living condi..

tions; social; financial; recreational; health or physical; familial; and religious.

Six of the people making replies to the questionnaire added other problem - situations.

Two added

"personal problems" as being important, while the others
wrote in "emotional problems," "problems about military
service," "living conditions," and "personality."

TABLE XXXVII shows the frequency of occurance of all these
problems.

TABLE XXXVII
TYPICAL PROBLEM AREAS OF STUDENTS RANK I3 IN IMPORTANCE

Mean scoria of
Aaadiamic

1

2

28

5

4

5

6

7

8

9

4

problem arias
11 . 1.35*

N -37
13

Occupational

6

5

4

1

1

1

1

X. 3.15
N . 38

(dictates!

4

13

8

2

3

3

I

X . 3.75
N - 37

11

5

5

8

3

2

2

X - 4.02
N . 36

3

9

12

2

3

3

L

1 - 4.20
X . 35

Health or
physical

1

1

2

8

11

7

5

1 - 640

Recreation

2

2

9

7

8

6

1

X - 6.05
N - 35

1

1

6

4

7

13

2

X . 6.54
N - 35

Social

3

Financial
Familial

Roligtoma

1

N . 33

1

TABLE XXXVII (continued)
1

Personal

4

5

6

7

1

1
1

Personality

Military

3

2

Living conditions

Emotional

2

1

*The smaller the score, the greater the importance
of the problem according to these raters,

8

9

Mean score of
problem areas
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The mean score, a low score indicating a problem of greater importance, ranks the problems as follows:

academic, occupation choice, social, financial, familial,
health or physical, recreation, and religious.

The three

problems of greatest importance, academic, occupational
choice, and social, should fall into the area of staff
concern because the faculty should be capable of assisting students having "normal" or reasonably-to-be-expected
problems in these areas.

Referral sources are usually

available on campuses to assist the student in the other
areas as listed.

The N (number) of cases, was not the same for
all categories since some of the people replying tended
to assign the same weighted score to more than one of the
areas; while others preferred to rate only the first two
or three areas as of greatest difficulty.

A problem of this thesis is that of constructing
a manual for staff members which will inform them of ways
to listen and to talk to people who are experiencing difficulty, to recognize the type and depth of the difficulty
being experienced; and, in turn, to know Which referral
sources promise to be of greatest value and to make such
referrals and to follow through oneself for those seeking
assistance which can be given by the advisor or counselor.
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The material in this chapter, namely, the results of the questionnaire, assisted the writer in the

construction of his "Interview Manual for Student Personnel Workers."

This material substantiates the need for

the type of manual which has been constructed.

The manual

should assist staff members in their daily contacts with
students, permitting a greater amount of service to them
directly or by referral -- when advisable.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS
The conclusions in this chapter resulted from
forty-seven returned questionnaires out of those which
had been mailed to seventy-one colleges and universities
and from extensive reading of the related literature.

For convenience, the conclusions are arranged in the
five sections into which the questionnaire had been
divided.

These are:
1.

The organization of actual student
personnel programs;

2.

The in-service training programs in use;

3.

The new-student orientation programs
in use;

4.

The special facilities available at
colleges and universities which provide
additional services to students; and

5.

The typical problems of students as
judged by the individual filling out
the questionnaire.

The recommendations are also based on the results in the questionnaire, the publications received
from many institutions, and material gained from the
literature -- plus information acquired from the writer's
experience in personnel work.
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CONCLUSIONS
Organization of Student Personnel Programs
1.

The material received in the questionnaire

shows that there is no one trend in the organization of
student personnel programs.

Twenty-two institutions re-

port a centralized method of organization and twenty a
decentralized method.

Three of the institutions use a

combination of both centralized and decentralized organization, while two use committee organization.
2.

Thirty-two of the institutions answering

the questionnaire place the responsibility for the organization and administration of their student personnel
programs in the person designated as "dean of students."

The other fifteen institutions divided this responsibility among personnel in seven other duty assignments:

"committee on student affairs," "vice-chancellort"direetor of admissions," "president," "personnel coordinator,"

"dean of students and counseling head," and "director and
co-director of the student personnel program."
In thirty-seven, or 79%, of the colleges and

universities comprising this study, the director of the
student personnel program is responsible to the president
of the institution.
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4.

Twenty-four of the questionnaires of the

colleges and universities stated that the person in
charge of personnel work spends forty hours a week in
The amount of time ranged from eighty-

this capacity.

one to eight hours a week.

The recommended amount of

time to be spent in this assignment ranged from one

hundred to ten hours a week, as stated by the persons
completing the questionnaire.

Twenty-four of the group

suggested forty hours a week as the beat time basis of
operation for directors of student personnel programs.

This indicates that persons assigned to this duty should
devote full time to the task.
5.

In two-thirds of the institutions replying,

the dean of students is responsible for appointing advisors for students.

The basis for appointment of ad-

visors is not apparent from this study because over twothirds of those making a reply failed to answer this
part of the question.

This suggests delegation of re-

sponsibility without stated reason and may account for
the lack of enthusiasm for advisory work on the part of
faculty members.

In-service Training Programs
1.

Nearly eighty per cent of the institutions

have no specific in-service training program in personnel work available for faculty members at present.
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2.

Meetings, conferences, and classes about

student personnel problems, counseling techniques, and
the recognition and referral of problems should be made
available to all faculty members in in-service training
programs according to those returning questionnaires.
Only five of the replies indicated that the entire faculty
should receive any training about psychometrics.

There

is an apparent need for in-service training in student
personnel work for all faculty members.
3.

Thirty-four per cent of the institutions

reported no in-service training in personnel work for
their academic advisors.
4.

Only sixteen, or 34%, of the persons reply-

ing to the questionnaire, indicated the type of inservice training which should be given academic advisors.

The conclusions are that training should include counseling techniques, information about academic advisement,
and information about psychometrics.
5.

Thirty-four per cent of those completing

the questionnaire stated that their faculty members are
not especially trained to recognize symptoms of atypical
problems of students which require referral.

This pro-

bably means that many students are not receiving adequate
assistance with their difficulties.
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6.

Only fifteen of the persons returning com-

pleted questionnaires stated that faculty members are
capable of handling academic problems of students.

The

remaining twenty-seven replies about the types of student problems faculty are capable of handling indicate
that some faculty members can deal with personal problems, vocational problems, and can recognize problems
of such severity as to require referral.

One concludes

that faculties of colleges and universities are inadequately trained to handle problems which confront
students.
7.

The responsibility for existing faculty

in-service training is vested in the dean of students
in 41% of the institutions comprising this study.
8.

There is apparently no one preferred plan

for organizing in-service training programs.
New-student Orientation programs
1.

New-student orientation programs differ

among institutions making up this study.

The replies

indicate that the present indoctrination programs for

new students are inadequate; the programs should be more
thorough and should extend at least throughout the first
academic year.
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Over twenty areas are measured in entrance

2.

Those, however, which are mentioned most

examinations.
frequently are:

English, intelligence, mathematics,

reading, interest, personality, and speech.
3.

There is no one person (title) who is

assigned the specific responsibility for interpreting
entrance examination scores.

Groups of differently as-

signed staff members are often used for this function.

The replies suggest that only a few of the people who
engage in this task are equipped by regular duty assignment to carry on test interpretation.
4.

Entrance examination results are used for

academic programming, counseling, and admission to institutions.

Thirty-eight per cent of the replies indi-

cate that this information has only one use.

Apparently,

entrance examination scores are not being used to the

greatest advantage in many of the colleges and universities comprising this study.
5.

Wide and divergent uses are made of infor-

mation obtained from admission blanks.

Most of the re-

sponses indicate that the material is used primarily for
counseling and placement.

This material, if reliable,

could be used more extensively than is suggested in this
study.
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The Special Facilities Available at Colleges
and Universities Which Provide Additional
Services To Students
1.

In moat colleges and universities, either

the dean of students or the office of student affairs is
responsible for the operation of the counseling service.
Three-fourths of the institutions provide this service
to all their students.
2.

Psychometrics are used extensively in col-

lege and university counseling services.

Theite are not

being used to the fullest measure because about half the
institutions report these scores are used only by the
counseling service personnel.
3.

Many different remedial courses are avail-

able to college and university students.

Assistance in

reading, speech, and English is reported most frequently
as being available.
4.

Academic advisors are not being used to a

very great extent in connection with the college or university counseling service.

Apparently, there is a need

for a closer working relationship between the teaching
staff and the counseling staff if the student is to benefit from specialized service.
5.

Most students experiencing atypical problems

are sent to the counseling staff, the student personnel
office, the student health service, or the dean of students for help.
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6.

When students experiencing problems which

require special assistance come to the attention of a
staff member, they are generally sent for additional help
to counseling services, student health services, private
practitioners, remedial clinics, or faculty members.
7.

The professional staff of counseling centers

located in the colleges and universities in this study
generally possess special training, experience, and at
least one graduate degree.

Eighty-five per cent of the

counseling centers are operating on a full-time basis.
Only a few require payment of a fee for services rendered.
The Typical Problems of Students

The typical problems of students can be classified into the following areas.

Listed in order of fre-

quency by persons completing the questionnaire they are:
1,

2.
3.
4.
5.
6.
7.
8.

Academic
Occupational choices
Social
Financial
Familial
Health or physical
Recreational
Religious
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RECOMMENDATIONS
The evidence obtained in this study indicates
the need for providing training to staff members of colleges and universities in order that they might work
more effectively in their student personnel contacts.
The following recommendations are made with the realization that putting them all into operation at one time

would require more effort and change than could be expected on the part of any college or university staff.

Adoption over a period of time of the following recommendations should provide better service to students by
student personnel workers.
It is recommended that:
1.

Responsibility for in- service training of

staff members in colleges and universities should be
under the authority of the deans of students.

Persons

in this responsibility are in close working relationship
with both students and staff members; therefore, they
should anticipate, discover, and fulfill needs of personnel as they arise.
2.

The entire staff be indoctrinated with the

need for providing assistance to students in services
other than those purely academic in nature.

This would

follow from the objectives as defined in the organization
of most colleges and universities,
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3.

In-service training should be provided

staff members grouped according to duty assignment.

Scheduled meetings, discussions, and conferences, and
regular distribution of printed material should be the
methods used to disseminate information related to student personnel work.
4.

Persons qualified should present material

and lead discussion about the problems experienced by
students.

The purpose of the training should be the

acquisition of knowledge about the essentials of interviewing, emphasizing the need to listen to students, to
recognize the type and scope of the problem being experienced, and to refer if necessary, to facilities or persons better equipped to assist the student to solve his
difficulties.
5.

When possible, counseling services should

be installed to, or continue to, offer vocational information, psychometric evaluation, and psychotherapy to
students requiring additional assistance beyond the limits
provided by most faculty members and academic advisors.
6.

A closer working relationship should exist

between living unit supervisors, staff members concerned
with the administration of student personnel programs,
faculty members, counseling service staff, and academic
advisors.

This might be facilitated by the use of group

or case conferences, in-service-training meetings, and
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exchange of information between two or more persons concerned with the difficulties of some individual.
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A PPENDIX A

LETTER OF EX PIA lila I ON
ACCOMPANYING OE STI ONNA IRE
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WILLAMETTE UNIVERS=
SALEM, OREGON
December 8, 1950

The college staff is often called upon to
deal with the atypical problems of students. Assistance to this relatively small group is generally provided either by on -or off - campus personnel. Many
books and articles have been prepared to enable
people to assist others in making a satisfactory adjustment to their difficulties.
Little attention is being paid the student
who, upon occasion, finds diffidulty in adjusting to
the "normal" problems of ltting. This large neglected
groUp of students are deserving of aid and understanding. There is a need for a manual and for inservice
training which will assist the college staff who have
student contacts to be prepared, in some degree, to
listen to, to recognize, and to refer if necessary,
problems as they arise.
I will appreciate your early cooperation
in answering the accompanying questionnaire which
will furnish information necessary to proceed in
this project.
Sincerely yours,

Charles H. Derthick,
Chairman of Faculty
Counseling and Guidance
Committee

Enclosure
CHM:blh
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APPENDIX B

QUESTIONNAIRE SENT TO SEVENTY-ONE

COLLEGES AND UNIVERSITIES

130

STUDENT PERSONNEL PROGRAM
Please check and fill in answers to the questions stated below as you feel they apply to the situation in your school.

Your responses are very important

in this project aimed at the construction of a manual
which should prove helpful to those working with students.

I.

Indicate comments on reverse side of sheet.

Organisation of Your Student Personnel Program.
A.

Centralized -. over-all responsibility delegated to one authority.

B.

Yes

No.

Decentralized -- departmental or area responsibility.

Yes

No.

C.

Other ... please describe briefly.

D.

What is the title of the person responsible for
the organization and administration of your
student personnel program?

B.

To whom (title) is this director responsible?

F.

How much time is spent in this capacity?
(hrs./Wk.)._

G.

How much time do you feel should be spent?
(approx. hrs./Wk.)
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H.

Who appoints student advisors and upon what
basis?

II.

In-service training program.
A.

Are the advisors trained to recognize symptoms
of atypical problems necessitating referral?
Yes

B.

No.

What types of student personnel problems are
the faculty capable of handling? (please list)

C.

What in-service training in personnel work is
provided the entire faculty?

D.

What in-service training do you feel they should
have to assist them in better handling their
advisement cases?

N.

What in-service training in personnel work do
the academic advisors have?
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F.

What instruction should they have?
4.11.1111111111.11.10.110MMINIINIIIMOIMINOMINIMINIMENIIMINMINIO.1.11110111111110.

Who (title) is responsible for the in- service

training program?

H.

I.

How is the program organized?
1.

By school

2.

By department

3.

By committee

4.

Other

Please attach a copy of your in-service training program manual, if convenient.

III. New-student Orientation Programs
A.

What areas are measured in your entrance
examinations?

English

6,

Reading

Intelligence

7,

Speech

3.

Interest

8.

4.

Mathematics

9.

5.

Personality
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B.

What constitutes your new-student orientation
program?

(Please append a copy of your last

program schedule, if available.)

C.

If the program is not adequate, how should it
be changed?

D.

Who (title) interprets the entrance examination scores?

E.

What use is made of entrance examination
results?

F.

What advisement is given prior to receiving
entrance examination results?

G.

What counseling is available to new students?

B.

What use is made of information on admission
blanks?
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IV. Special Facilities.
A.

If you have a counseling service, what department is responsible for this service?

B.

How is your counseling service organized?
School-wide

Yes

Departmental

Yes

No;
No;

Other
C.

In what areas are psychometrics used?
1.

Achievement

6.

Performance

2.

Aptitude

7.

Personality

3.

Attitude

8 .

4.

Intelligence

5.

Interest

Reading

9.

D.

What use is made of test results?

E.

Name the departments and remedial courses
offered by them.

P.

How are academic advisors used in connection
with the counseling interviews?
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G.

Who (title) handles the atypical student personnel problems?

H.

What referral sources are available and on what
basis?

I.

What are the requirements for counselors in your
counseling center?

J.

On that time basis does your counseling center
operate?

Quarter

Full

Half

Other

Three-quarter
K.

What are the fees?

136
V.

What are the typical problems faced by your students?

Rank in term of greatest importance, starting with
(1) one.

Academic

Familial

poor study habits, wrong courses,
unable to concentrate, poor academia background, etc.
NO SW

Financial

sibling rivalry, parental dominance, poor marital adjustment,
unsatisfactory living conditions,
illness at home, etc.
need for part-time employment,
scholarship necessary, mate must
work.

Health or
physical -Occupational
choices --

chronic illness, over-concern
about health, absences, etc.
present, future, ultimate,
opportunities available, etc.

Recreational --too much or too little, lack of
opportunity to participate, etc.
confusion on a philosophy of
life, fear, etc.

Religious
Social

OW =I

lack of contacts, too many contacts, inability to adjust to
own sex group, inability to adlust to opposite sex group, lack
of affiliation with Organized
groups or houses, etc.

Others, please list.
Please return to:

Signed

Charles H. Derthick
Department of Psychology title
Willamette University
Salem, Oregon
Institution

137

APPENDIX C

COPY OF POLLON.UP POSTAL CARD REQUESTING
RETURN OF QUESTIONNAIRE
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.January 27, 1951
Dear Sir:

During the first week of December a questionnaire was sent requesting information about
your student personnel program. It is hoped
that your questionnaire will be returned by
February 8, 1951, so that the information can
be used in this study.
Thank you for your cooperation.
Charles H. Derthick,
Chairman, Faculty Counseling
and Guidance Committee
Willamette University
Salem, Oregon
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APPENDIX 1)

INTERVIEW MANUAL FOR STUDENT
PERSONNEL WORKERS

140
PREFACE

The purpose of this manual is that of acquainting college and university staff members who have no
special skills in advising and counseling with the necessity for and some of the techniques of increasing their
services to students.

It is recommended that the materi-

al be used in conjunction with an iniservice training
program designed to inform staff members about student
personnel work.

In order that persons receiving this material
may be tempted to read its it is suggested that it be
distributed a section at a time, preferably not more
than one page at a time.

The material on the interview

is very elementary in nature and should be enlarged upon
by the person in charge of in-service training.

The

part of the manual concerned with recognition of and
ways of coping with problems experienced by students is
presented in such a way which will permit additional
pages presenting symptoms and possibilities for assistance to other kinds of student-experienced difficulties.
It is recommended that under categories "Things to do,"

specific persons or facilities designed for referral for
the providing of additional specialized and skilled service to students be listed as they are available on the
local level.
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INTERVIEW MANUAL FOR STUDENT PERSONNEL WORKERS
Introduction

Counseling with students is not something new
and apart from teaching; the classroom instructor assists students to think within the boundaries provided
by subject-matter limits.

Most faculty members would

agree, however, that this is not the sole goal of edu.
cation on the advanced level.

The responsibility for

assisting students to think about and adjust to the daily
challenges of life, enabling them to pursue courses of
behavior that are not only purposeful and enriched but
satisfying to himself and his fellowman as well is entrusted to our college and university personnel.

Most of the people making up college and university staffs did not have the advantage of a formalized
advisory program during their academic pursuits.

If such

opportunities for counseling did exist, they were usually
provided only for those less fortunate colleagues who
needed assistance with academic programming or with other
troubles experienced by students which make adjustment
to college life difficult.

Students have generally

turned for advice to some faculty member whom they have
regarded as a friend.

One danger in accepting this pro-

cedure is that there is a tendency to believe that
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students are either fortunate enough not to need help
existing outside of themselves or that they will take
the initiative in seeking assistance when necessary for
satisfactory adjustment to the group in which they live.

Few staff members recognise that they possess
the qualities which, if put to use, would assist students in making decisions about problems unfamiliar to
them.

Self- direction on the parts of immature students

could be reduced; and guidance which helps them understand and adjust to their problems and which may prevent
the need for turning to specialists at a later date
should be available.

Staff members can assist in many

areas of student behavior without being trained in psychoanalytic techniques or pursuing graduate courses in
clinical psychology.

Their responsibility is that of

recognising, not diagnosing.

Simply stated, they can

assist students in discovering, evaluating, and expert.
enaing those things in life, which, over a period of
years, have been found to promote significant living

a life worth-while. All personnel associating with
students do counsel whether they know it or not.

The

methods they use in student contacts have same bearing
on the outcomes of many situations because the solution
to each student's problem is the one he ultimately works
out for himself.

Good techniques of interviewing assist
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the staff member in helping the student in this process
of adjustment.

Prejudices built up in academic circles in op.
position to staff members engaging in student personnel

work are due largely to their lack of training and ex
parlance in this field.

The rapid recent growth of in-

terest in counseling and psychotherapy has also tended
to cloud the minds of many with the idea that these functions are carried on only by persons possessing special
training and interest.

What started out to be methods

of operation designed to assist persons experiencing
normal problems of living has developed into a monster
which presupposes that all people have abnormal problems
requiring extensive analysis and therapy.

Recognition of normal or typical problems faced
by students and possession of some of the elementary interviewing techniques will fortify college and university
staff members to the extent that they should no longer
fear or pass off the responsibility of talking over with
their students conditions causing them difficulty in adjusting in their total life program.

The following material contains some of the
elementary techniques of interviewing.

For greatest use,

more material should be added which is pertinent to the
local situation.

Interviewing skill can be acquired only
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by study and experience.

It is hoped that this short

presentation will arouse the curiosity of the reader to
the extent that he will make progress in the attainment
of knowledge about student personnel work and enable him
to recognise and experience the personal reward which
comes from assisting individuals to live more aignificant lives.
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PART I.

ELEMENTARY INTERVIEWING TECHNIQUES
The Interview
There are many definitions of interviews and

many types of interviews; but the interviewing done by
moat staff members of colleges and universities consists
of a conversational experience during which one person
seeks assistance of some type from another person.

Dur-

ing these face -to -face relationships, the purpose may

be any or all of the following:

to elicit information;

to instruct; to guide and inspire.

In order to reach

the objective of these meetings, it is necessary that
the person needing help recognise his situation and that
the person whose help is sought is capable of providing
assistance which will aid in the solution of the problem
either through his own resources or those of others.
Some of the following students can be found on
most campuses:
1.

This young man entered college with the
hopes of studying for the ministry but
now, after two years, is confused about
his religion, is irregular in church attendance, and behaves in such a manner
as to demand attention on the part of
the administration.

2.

This young lady is talented, attractive,
and popular but can't make her grades in
order to become initiated into her
sorority.
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3.

This young lady has difficulty taking
examinations; she says she studies
hard but just can't do well on truefalse type quizzes.

4.

This veteran is having difficulty
keeping up with his studies and at
the same time working enough at part time jobs to insure adequate living
standards for his family.

5.

This graduating senior is planning to
attend a graduate school but needs
some work this summer which will help
pay moving expenses.

6.

This freshman girl is awed by the life
which goes on among the "big girls."
She thinks that participation in certain ways of behavior are necessary for
acceptance but is troubled by the social
restriction placed upon her by her family.

7,

This girl is visited every Sunday by her
family who lives thirty-five miles from
the campus. After they all go out for
dinner they spend the remainder of the
day driving around the countryside, often
returning just prior to closing hours.

8.

These students would like to get married.
They have been going together too long
now as it is but if they marry, how can
they support his widowed mother in addition to themselves?

9.

This young man was a star athlete while
in high school but is too small for college sports,

10.

This sophomore girl is experiencing difficulty with her required courses. She
comes fram a well-to-do family of college
graduates. One of the parents admits in
front of the girl that we know she isn't
too bright but she should be doing better
than she is.

11.

This young man is nearly always absent the
day a teat is given. His chronic excuse
is that he wasn't feeling well.
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12.

This young man is the son of a retired
navy man. His friends are all joining
the airforce R.O.T.C. program. He feels
that because of his friends and his
previous flying experience that he
would be most happy in this program
but is fearful of what his father right
think about it.

13.

This girl's father is one of the outstanding and popular professors on the
campus. She is an excellent student
but appears tense and moody much of the
time.

14.

This young man's father is a doctor and
his mother is a nurse. His older brother
is a very promising surgeon. They hope
and urge that he, too, will follow the
medical profession but he has continually
experienced difficulty in chemistry and
biologically oriented courses. At present,
he is starting to drink to excess.

15.

This foreign student is finishing up her
last year of education in this country
and expresses concern about returning to
her native land.

These students all need some assistance, assistance of the type which can be generally provided by most
college and university staff members.

A still different picture is presented by these
students:
1.

John is a sophomore living in the dormitory
because the house of his choice failed to
rush him. On one occasion, he was sus..
pected of removing award placques and
cups from this fraternity and of hiding
them in the rooms of freshman pledges.
The last time he returned from a visit
home he brought back some of his collection of knives, revolvers, and rifles and
immediately stored and locked them in
his locker. His most recent escapades
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involve hypnotizing fellow students,
exhibiting unusual feats of strength,
and remaining in his room for long
periods at a time.
2.

Doris is in her thirties and is trying
desperately to finish college. She
began her studies in the mid thirties
and during the years in-between has
alternated between college work, employment, and illness. It is known that on
occasion she has been in the care of a
psychiatrist. Numerous operations have
been accomplished to treat skeletal
damage resulting from a high school secident. When the pressure becomes
great, such as at examination time or
when term papers are due, Doris has
difficulty getting one of her limbs
to function properly. During a particularly difficult time she indicated
that taking her life seemed to be the
only solution to her difficulties.

3.

Barbara is a slight, neat-appearing
junior. She lives at home and spends
time on the campus only in attending
classes and studying in the library.
She does not belong to a sorority and
seldom takes part in all.campus social
affairs. Recently death claimed one
of the members of her immediate family
after a long and painful illness.
Barbara is slipping in her academic
work; she has been absent several times
from her first hour class, and a marked
twitching of her arm is noticed whenever
she is questionned in class or talks to
any of her instructors.

It is obvious that these three students also
need assistance, but it is doubtful if the type of assistance required should or could be given by most faculty
members.

It is the duty of the faculty member to recog-

nize that the student needs help and then to guide him to
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some other person or service better equipped to provide
the needed therapy.

Interviewing is considered more of an art than
a science; therefore, it follows that not everyone can
do it well.

Certain general qualifications are required

for those doing interviewing, but these qualifications
are found in most successful staff members of colleges
and universities.

Those possessing personal integrity,

experience in many fields, maturity, genuine interest
in people, and satisfaction in sharing the thoughts and
sentiments of others should be able to become successful
interviewers.
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Procedures

The techniques of interviewing which follow
have been put in the form of a list for easier reading.
1.

It is necessary that the student be put at

ease and allowed to adjust to the situation before discussing his personal thoughts.

Time spent in friendly*

get-acquainted conversation during the beginning of the
interview will go a long way in assuring a good personal
relationship during the rest of the contact.

Good man-

ners and a casual statement such as, "What would you like
to talk about?," may assist the student in opening the
interview.
2.

Listening on the part of the interviewer

is very necessary.

Silence gives the student a chance

to tell his story, to set the subject of and the level
of the interview.

Silence, which often occurs, does not

mean that activity ceases; it may mean the student is
groping for ideas or words with which to express his
feelings.

He might also be reviewing and evaluating

what he or the interviewer has said,

If it becomes neces-

sary to break an extended period of silence, the interviewer might request that the student tell a bit more
about the material just covered.

This technique is far

more valuable than filling up periods of silence with
idle chatter which might break the trend of thought.
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Often what is not said has value in understanding the
behavior of others.
3.

The type of interview under discussion is

not a cross-examination.

Too much questioning will

arouse suspicion and, once the reeling of doubt or feeling that the interviewer is prying into areas sacred to
the student occurs, attitudes of trust, security, and
cooperation are weakened or destroyed.

Questions should

be spaced throughout the interview period, and should be
so composed as to require an explanation, rather than a
terminal statement of "yes" or "no."
4.

The language of the interview should be

set by the student for, unless the terms used are under
stood, the conversation is not effective.

Avoidance of

technical terms such as "norm groups," "percentile ranks,"
"frustrations," and "anxiety" is most desirable.
5.

The interviewer must be cautious that he

does not express astonishment, condemnation, blame, excuse, or other forms of reaction which will cause the
student to cease his discussion of his difficulty.

The

interviewer may express mild judgment by his facial appearance, his posture, and tone of voice in addition to
a verbal explanation of attitude.

Such expressions may

cause the student to Further protect himself from others

and force the point of difficulty to appear more serious
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than it was in the beginning, thus retarding or defeating the purpose of the interview.

Most frequently, the expressed difficulty

6.

is not the cause of the actual problem.

Allowing the

student to state his whole problem will allow him to
recognise his own methods of problem- solving.

It will

also prevent the interviewer from stopping the conversation at the symptom level and jumping to conclusions as
to what has caused the difficulty and what should be
done to solve it.

It is necessary for the interviewer to

know that "clear cut" separate problems do not exist.
The complexity of human behavior is such that overlapping
occurs in different types of problems.

What is generally

given as the basic statement of difficulty maybe of
minor importance to the individual or be completely unrelated to his situation.

People experiencing difficulty

tend to talk first in generalities about situations that
they feel are acceptable and are experienced by most
other people.

The reluctance to talk about the actual

situation causing concern can be broken down by assuring
the student that, while his problem is of extreme importance to him, others have also experienced similar difficulties and have been helped by expressing their thoughts
to others.

This has important effects upon the student.

He realises that, since others have had similar problems,
there is hope for a satisfactory solution to his dilemma
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and that the interviewer has encountered similar situations in the past.

By expressing his difficulties, he

may in some degree solve his problem because one of the
desired outcomes of this type of interviewing is that
of getting the person concerned to talk; and, by so doing he hears, perhaps for the first time, a word.
description of his situation.

This description may

suggest review and evaluation of factors having influence
upon his behavior.

It may also suggest possible means

of solution by bringing into light all the parts of the
situation at one time.
7.

Interviewing is not always something done

to students; it is a process which should help the student to solve his own problem by setting up goals in the
light of alternate solutions which take into consideration possible consequences to himself and others.

By

apparently solving his own problem, the student should
better recognize the causes of the difficulty and assume
personal responsibility for doing something about it.
8.

The majority of students are well adjusted.

The duty of the staff member is to help the student
choose the best avenue of adjustment to the occasional
problems which are bound to occur and which, at the time,
seem very important to the student.

The student should

be encouraged to think and to ask questions as well as
be urged to accept responsibility far the solution of
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his difficulty.
9.

The interviewer should recognise his limi-

tations and, when presented with a problem falling outside of the scope of his skill and knowledge, should
admit the fact and refer the student to another person
or facility better equipped to render service to the student.

Once a referral is made, the interviewer should

follow -up the progress being made and provide whatever

additional service it is possible to contribute.
10.

The termination of the interview is ex-

tremely important.

A good interviewer guides the student

in summarizing what has taken place during the meeting.

A review of the problems presented and methods of solution will provide the student with something to take away
with him.

The interviewer should make it easy, at this

point, for the student to come back again by opening up
the possibility for a future conference and arranging a
time and place if deemed advisable.
11.

Notes should be made, preferably after

the departure of the student, in order to save time and
provide better future service to him.

A review of this

material before the next interview will impress the student with the idea that his problem is of concern to the
interviewer and that it is not necessary to spend a long
period of time going over material once covered.

Notes

kept in possession of the interviewer also provide a
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reference on which to check to see if the student has
followed through with his plan of attack on the problem.
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PART II.

HOW TO RECOGNIZE AND COPE WITH SOME (F THE
PROBLEMS EXPERIENCED BY STUDENTS
The problems which students experience can be

classified into two general types -- typical and atypical.

The atypical type of problem seldom comes into the hands
of most college and university staff members for solution.

The behavior of those experiencing abnormal or atypical
problems is generally of sufficient unusualness as to
demand and sometimes receive the attention of more expert
help than is provided by the average staff member.

The

task of the staff member in these situations is to recognize that a serious problem exists and then refer the
student to a person or facility better equipped to help
him.

Seldom is it possible for a student to exhibit de-

viant forms of behavior without the knowledge of such
action coming to the attention of some interested person
on the campus.

Usually referral is made, and the person

is aided by both intensive and extensive treatment.

The college and university staff member should
be concerned with the "normal" or typical problems which
students generally experience while attending institutions
of higher learning.

Numerous studies indicate that stu-

dents experience problems in the following categories,
listed in order of greatest frequency:
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1.

Academic

2.

Occupational
-choice

--

poor study habits, wrong
courses, unable to concentrate, poor academic background, etc.
present, future, ultimate
opportunities available,
choice of major, military
service, etc.

3.

Social

lack of contacts, too many
contacts, inability to adjust
to own sex group, inability
to adjust to opposite sex
group, lack of affiliation
with organised groups, etc.

4.

Financial

need for part -time work,
scholarship or other financial
aid-necessary, wife must work,
eta.

5.

Familial

sibling rivalry, parental
dominance, poor marital adjustment, unsatisfactory living
conditions, illness at home,
etc.

6.

Health or
physical

--

chronic illnesses, over-concern
about health, physical or mental abnormalities, absences,
etc.

7.

Recreational --

too much or too little leisure
time activity, lack of opportunity to participate, lack
of skills, etc.

8.

Religious

confusion on a philosophy of
life, confused religious concepts, fears, etc.
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Certain clues are generally presented which
will assist the interviewer in recognizing the difficulty,
in offering assistance, and in referring if necessary.

It is suggested that the person using this manual add
to the lists as he becomes better able to recognise what
to look for.

Specific local referral sources should be

listed, such as:

the name, location and telephone number

of the dean of students, the counseling center director,
the physician in charge of the student health service,

the director of the nearest branch office of the state
employment office, and as many of the local ministers
as possible.

A discussion of these points follows, as listed
in the above order.
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ACADEMIC
What to look fort

Things to dot

1. low marks

1. Arrange academic load
in terms of ability
and interest.

2. poor in special skills,
reading, speech, mathematics, language

2. Suggest remedial work,
referring, if necessary, to persons or
facilities offering
special help.

3. chronic dissatisfaction
with courses and instruc-

3. Urge conferences with
instructors.

tors

4. inability to budget time
properly; poor study
methods or conditions

4. Assist student in designing a workable
schedule. Suggest
using a tutor, if
feasible.

5. over-achievement;
under-achievement

5. Suggest psychometrics
and clarification of
goal*. Assist with a
re-evaluation of purposes of academic program. Suggest remedial
work if necessary.

General suggestions
1.

Investigate other areas of behavior which nay be
causing academic difficulties such as: lack of understanding at home; poor health; irregular habits; too
many social activities; and over-concern about
behavior to the extent of causing worry.

2.

Refer to academic adviser, dean of students, personnel
office, or academic instructor.
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OCCUPATIONAL CHOICE
What to look fors

Things to dot

1. concern about vocational
choice; ability not commensurate with interests

1. Suggest psychometric
evaluation; if not
available locally, inquire at state college
or university. Investigate reasons for vocational choice -- may be
due to parental domination.

2. failure to recognize job
requirements

2. Suggest readings in
career material avail able in most libraries.
Suggest part-time or
summer work.

3. concern about position
after graduation

3. Cheek on job opportunities listed in'deants
offiee and business
office. Refer to state
employment service
office.

4. concern about military
service

4. Urge clarification of
military status.

5. question of graduate
school

5. Show graduate school announcements and assist
in writing letters of
application. Suggest
interview if possible.

General suggestions
1.

Suggest reading material in library such as: "Careers
Monographs," Science Research Associates publications,
and "Occupational Index, Inc." monographs.

2.

Suggest interviews with successful workers.

3.

Refer to state employment service, especially for
summer work.

4.

Acquaint student with both state and federal civil
service examination announcements.
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SOCIAL*
What to look for:

Things to do:

1. too many friends, too
few friends; too many
or too few extracurricular activities; too
much or too little to do

1. Suggest evaluation of
purpose for attending
institution. Work out
weekly social schedule.
Acquaint student with
groups, church
groups, intramural
sports, choir, band,
orchestra, drama.

2. no chance for leadership
expression

2. Encourage participation
in activities of living
group.

3. feelings of inferiority,
3. Suggest attendance at
self-consciousness and
all-college functions.
shyness; does not belong ";
Acquaint student with
feels socially handicapped
feels
others professing
becuase of financial consimilar interests and
ditions; lack of social
hobbies.
grace; antagonism

General suggestions
1.

Suggest conference with appropriate dean.

2.

Suggest conference with residence hostess.

3.

Urge participation in all-college functions.

4.

Urge social group membership.

5.

Suggest reading about social relationships.

*The magnitude of this unit makes it advisable to add
the five problem areas which follow. They rightly belong
under this heading.
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LEADERSHIP QUALITIES
What to look for:

Thinks to do:

1. appears timid in group
situations; shy; undervalues self

1. Encourage taking part
in committee work.
Suggest taking a course
in public speaking.

2. lacks respect of colleagues 2. Suggest personality
in living unit
appraisal; begin at
bottom and do best one
can.

3. either avoids group events
or is a "wallflower" if
present

3. Investigate reasons for
feelings of inadequacy;
encourage discussion of
social graces and
courtesy.

4. always a member but never
a leader; inconsistent:
socially unpredictable

4. Suggest appraisal of
qualities that might
strengthen group;
recommend volunteering
for some type of small
responsibility.

5. apparently has the
qualities of a good leader
but has never led

5. Suggest doing something
for others; recommend
participation in group
activities; become
acquainted with groups
that should satisfy needs
of the people on his
level.

General suggestions
1.

Suggest trying out in a variety of social situations
because leadership comes through practice.

2.

Assist with a

3.

Advise student to start at bottom and work way up.

self-evaluation.
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PERSONALITY DEFECTS
What to look for:

Things to do:

1. antagonism; overcritical; appears to
be against everything;
marked bursts of anger

1. Suggest activities
that turn the individual outward and away
from himself; suggest
re-evaluation of goals;
suggest activities in
which the student can
succeed; evaluation of
personality.

2. whines and complains

2. Review academic program
and time schedule;
assign added responsibilities; assist with selfevaluation.

3. is a poor sport; must
play to win; appears
selfish; cheats

3. Discuss rules of the game;
assist with acceptable
compensatory methods of
adjustment; investigate
hobbies; suggest group
participation.

General suggestions
1.

Suggest diversified activities.

2.

Assist with or insist upon appraisal of self and then
compare with a self-evaluation.

3.

Inquire about health and suggest a good physical
check-up.
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MENTAL HEALTH
What to look fort

Things to do:

1. "I didn't want it
anyway;" "things will
turn out for the best,
they always do;" "back
in high school we used
to --;" "things aren't as
good here as they were
where I used to live"

1. Assist student to
face reality by encouraging group activity, by formulating
new aims, or by assigning special work; discuss
home life and present
interests; suggest some
type of part-time work
necessitating close contact with others; investigate to see if abilities
are commensurate with
interests.

2. difficulty with routine
work; appears to tire
easily; worries about inconsequential things;
"I'm losing weight"

2. Review work schedule;
suggest physical examination; encourage discussing of problems;
"talk it out."

General suggestions
1.

Assist the student to face reality.

2.

Suggest physical check-up at the student health
service.

3.

Try to "pep-up."
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SELF-OBJECTIVITY
What to look for

Things to dot

1. "what am I going to do;"
"it seems as if the professor always calls on
me;" "several of them at
the house pick on me --"

1. Review academic and
work schedule; suggest
psychometric evaluation; review past
behavior with individual; assign the
student the writing of
an autobiographical
sketch; urge enrollment
in a mental hygiene
course.

2. gives up too easily; lazy;
spoiled; wants more than
earns

2. Urge student to try,
'even at the expense of
appearing foolish.

3. jealous; envious

3. Assist student to evaluate his talents and contributions; urge group
participation.

General suggestions
1.

Assist student to evaluate the level of his social
maturation.

2.

Provide a situation that will permit and assist the
student to become honest with himself.

3.

Try to stimulate adult-level thinking.
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EXCESSIVE SELF-PROTECTION
What to look fort

Things to do:

1. blames others; "I wish
there were something I
could do ;" rationalizes
to excess; "it's all my
fault"

1. Assist with the
development of interests that are more
compatible with social
demands; review with
student his implausible reasons for being
inadequate; urge honest
self-evaluations.

2. expects others to do the

2. Assign work or social
duties that only the
student in question can
do, then see that he
does them.

work, but wants the glom
acts like a "spoiled brae

3. many physical complaints.

3. Refer to student health
service for check-up.

4. is too polite in order to
4. Help student become
aware of his differences
make up for some inadequacy;
brags too much
and then show him satisfying activities that
will bring acceptable
attention.

General

suggestions

1.

Urge personality evaluation.

2.

Investigate interests and abilities.

3.

Suggest group participation.

4.

Refer to student health service for check-up.
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FINANCIAL
what to look fort

Things

1. student needs parttime work; expresses
concern about money;
doesn't want to feel
obligated to parents

1. Investigate actual
financial condition.
Help student find parttime work by referring
to dean's office, busi.
nese office, or state
employment service.

2. talks of not returning
next semester; requests
some form of assistance

2. Acquaint student with
scholarships and grantsin-aid available. Consider suggestions under
one above.

3. spends foolishly

3. Assist in making out a
workable budget. Suggest wise buying.

4. outside work interferes
with academic load

4. Reduce academic schedule if work load of
necessity is excessive.

5, feels hampered socially
because of financial
condition

5. Acquaint student with
inexpensive recreational
programs.

to dot

General suggestions
1.

Refer to business office for list of loan funds, prises
and scholarships.

2.

Help student find sources about part-time work.

168

FAMILIAL
What to look for:

Things to do:

1. conflicts at home

1. Lncourage discussion
about home situation.
Talk conditions over
with those who know
about the home.

2. lack of encouragement
or over-dominance on
the part of the parents;
ignores or over-dependent
on parents

2. Assist student to make
own decisions.

3. homesick too frequently
or seldom has contact
with home

3. Suggest a visit from
parents if possible.
Suggest regular, but
not excessive, home
contacts.

4. competition with
or wife

4. Re-appraise goals in
light of abilities and
interest.

sibling

General suggestions
1.

Offer temporary support until student is capable of
gaining insight into his difficulty.

2.

Acquaint student with worth-while activities.
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HEALTH OR PHYSICAL
What to look for:

Things to do:

1. over concern about
health

1. Check duration of
present complaints.

2. poor attendance record

2. Check on eating,
sleeping, and working
habits.

3. Suggest physical exami3. frequent colds; nervousness; irregular habits;
nation at student
losing weight; headaches;
health center.
backaches; chronic fatigue;
nail-chewing; restlessness

4. physical disability atfooting choice of vocation
and academic program

4. Discuss academic load
and vocational goals
in terms of physical
condition.

General suggestions
1.

In all situations, refer for physical check-up.

2.

Check into other possible conditions which might
cause expression of physical symptoms.
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RECREATIONAL
What to look for:

Things to doe

1. no interests other
than those of an
academic nature

1. Encourage cultivation of hobbies and
interests requiring
the presence of
others.

2. becomes anti-social in
order to attract or
"belong" to group;
spends too much money

2. Evaluate goals of
education. Encourage
acceptable social
behavior.

3. interests and hobbies
too individual in nature;
lack of balance between
recreation and study

3. Work out a time schedule which includes
recreation in its proper proportion.

4. goes off-campus to establish friendships; fails
to participate in campus
functions

4. Suggest attendance at
campus affairs. Acquaint student with
both campus and community recreation
facilities and opportunities.

General suggestions
1.

Encourage an evaluation of the student's educational
goals.
Help student formulate a well-balanced academicrecreation program.

3.

Acquaint student with a. variety of recreational
opportunities.
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RELIGIOUS

What to look for:

Th1.n7s to do:

1. confusion on philosophy
of life

1. Assist with thinking
through of values and
construction of a
working philosophy.

2. rejects things of a
religious nature

2. If too expressive,
refer to counseling
service or health service.

3. "I'm an atheist" "I'm an agnostic" "I don't go to church
anymore"

3. Refer to religious
counselor or chaplain.
Suggest participation
in young adult rollgious groups.

4. excessive or unusual
fears

4. Encourage talking it
out with a counselor
or friend. Acquaint
with local minister of
expressed religious
choice.

/

General suggestions

Encourage the student to discuss his problem with a
minister or religious counselor.
2.

Urge participation in young adult religious groups.

3.

If excessively religious or too expressive, refer to
student health service.

.
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Many times the interviewer will classify the
student's problem as being personal,
a "personality" nature.

emotional, or of

These are symptomatic of con-

ditions which are generally included in the above discussion.

If any of these symptoms do appear, encourage

"talking it out."

Refer the student to some other per-

son or facility better equipped to provide the needed

assistance if the problem is of such severity
interviewer is not capable of providing help.

that the
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TEST SCORE INTERPRETATION
Occasionally staff members are called upon to
interpret test scores to students.

The following

statements should help clarify some of the concepts
used to describe psychometric results.
Mean:

This refers to the average score of
the group found in a certain manner.

Median:

This refers to the middle score of a
group which has been ranked in ascending order of scores.

Quartile:

The upper quartile includes the top
25% of the group and prediction for
success is good. The middle two quartiles include the middle 50% of the
group. Individuals within this part
of the group fall into the average
classification and prediction for
success is based more upon chance.
The lower quartile includes the lower
25% of the group. Individuals placing
here have limited chance for success.

Quintile:

This refers to dividing the group into
five parts equal in number rather than
four parts as in the quartiles. There
is good prediction for success for
people placing in the top 20% and good
prediction for failure for the bottom
20%.

Docile:

This refers to dividing the group into
ten equal parts; the eighth, ninth, and
tenth deciles are the upper portions of
the group and prediction for success is
good for these individuals. The fourth,
fifth, sixth, and seventh deciles are
the middle of the group or the average
group. Deciles one, two, and three are
the lower portion of the group, and
chances for success for individuals in
these categories is usually poor. Class
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and work programs for these students
should be scheduled well within the
range of their assumed abilities.
Percentiles

This refers to dividing the group
into 100 units of approximately equal
step value. Those units at the extremes, 90 - 99th percentile and 1 10th percentile are of greater degrees
of difference than are the percentiles
around the mean (50th percentile).
There is a greater degree of cluster
around the mean than at the extremes,
that is, the test score-values are
nearer together within a percentile
near the mean and farther apart at the
extreme.

