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SECONDARY HOMEMAKING STUDENTS' ATTITUDES
TOWARDS SELF-DIRECTIVE LEARNING EXPERIENCES

CHAPTER 1
INTRODUCTION

In order to lead a happy and a successful life, a per-
son needs to be able to set his goals in life and direct
his activities in such & way as to accomplish these goals,
as nearly 8s is humanly possible in a day and age when meny
outside factors determine an individual's destiny. The ma-
ture person must be self-directive to have a full and crea-
tive 1life. This quelity of self-direotion is not an inher-
ent trait but a learned process. Since schools may be very
powerful in the development of self-direction, it seems of
value for the home economics educator to find ways in which

schools can help develop this quality.

Purpose of the Study

This problem wes besed on the premise that students
grow towards maturity if they ere surrounded by an atmos-
phere created by people willing to help them grow in respon-
sibility for their own acotions. In order to contribute to
an understanding of teaching students to be self-directive,

this thesis attempts to answer two questions:



1. What are some coriteria whioh homemaking teachers

can use to seleot learning experiences to help
students become self-directive?

2. What attitudes do high school homemaking students

have towards the kinds of learning experiences
which should help them develop some ability to be
self-directive?

The answer to the first question was derived from set-

ting up tentative oriteria based on educational literature

and then having these oriteria checked by home economists.

The second question was answered by having high school

students check a device which was formulated to illustrate

the criteria in terms of school experiences.

Limitations of the Problem

This study was limited in the following ways:

1.

3.

The data for answering the second question in the
study were collected by means of the questionnaire
method.

The sampling was oconfined to senior girls who were
taking homemaking in classes at junior end/or
senior level in 20 schools in the state of Oregon.
These junior and senior c¢lasses may or may not have
the prerequisite of two years of high school home-
making.

The findings of this questionnaire can only be
applied to this perticular group which may or may
not be a representative sample of Orsgon high school
homemeking olasses.



Definition of Terms

Throughout this study five terms were used frequently--
attitudes, beliefs, believe, oriterion, learning experience,

and self-directive. The writer used the meaning of these

words as they were found in Webster's New Collegiate Dic-
tionary (12) and in the Dictionary of Education (5) and

adapted these meanings for use in this study.
Attitudes: The Dictionary of Education defines "atti-

tude" as "a readiness to resct towards or against some sit-
uation, person, or thing, in a particular manner, for exam-
ple, with love or hate or fear or resentment, to be a par-

ticular degree of intensity." (5, p.48) This writer will

use the term "attitude" as meaning & person's reaction to-

wards or against a certain situation, person, or thing.

Beliefs: "Belief" is defined in the Dictionary of

Eduoation as "the acoceptance of a proposition as true or or
a situation or object as ectually existent." (5, p.57) 1In
this study the word "belief"” was defined as accepting a
proposition to be true. The words "attitudes"” and "beliefs"
will be used interchangeably because whereas "attitude" de-
notes action, the word "belief" also implies action. The
words "believe™ and "belief" were used throughout the ques-

tionnaire.
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Believe: Webster defines the verb "believe" as mean-
ing "to think; to judge." (12, p.79) In this study the
verdb "believe" will mean to think about or judge a certain
situation, person, or thing.

Criterion: Webster's diotionary defines "oriterion"
as "A standerd of judging; @ rule or test by which anything
is tried in forming a correoct judgment respecting it."

(12, p.197) 1In this study the writer used the word "crite-
rion" as being a standard by which learning experiences can
be judged.

Learning Experience: The Dictionary of Education de-

fines a "learning experience™ as "a purposeful activity
that has meaning to students at their developmental level,
carried through to completion and evaluated."” (5, p.214)
This is the definition to be used here.

Self-directive: The definition for the word "direct”

is given in VWebster's dictionary as "l. Serving or queli-
fied to direot. 2. Amenable to direotion. 3. Serving to
point direction. 4. To point out to (one) the right way or
road, 5. To regulete the activities or course of; specif.,
to govern or control; to give guidance to." (12, p.234)
"Self" is defined as "having its own or a single

nature or charecter...a being in the relations to its own

identity. Personal interest or adventage." (12, p.767)



Putting these two words together would result in the
word "self-directive" being defined as the personal regula-
tion of activities for the individual's welfare and for the
welfare of the group.

Method of Procedure

In order for teachers to help students develop the
quality of self-direction, some guides need to be found.
To help accomplish this task, it was decided to formulate
a 1list of oriterie whioch teachers could use in setting up
learning experiences that would move their students in the

direction of becoming self-directive.

Criteria to be Used by Homemeking Teachers

A list of oriteria which seemed necessary for the de-
velopment of self-directive students was formulated and the
oriteria were combined into the five groupings which are
given below.

1. Administrative Organizetion Related to the Homemak -
ing Depertment: This group inocludes those criteria

which have to do with the executive planning and
management of the homemeking department.

2. Learning Climate in the Homemaking Department:
This group includes those criteria which describe



classroom atmosphere conducive to self-direction
in students.

3. Beliefs of the Homemsking Teacher: This group in-

cludes self-directive learning experiences which
homemaking teachers accept as being true.
4. Group-Individual Relationships within the Homemak-

ing Class: This group includes those oriterie ocon-
cerned with the individual student's reletionship
with the teacher and the rest of the olass.

5. The Emphesis on Tesching Homemeking Students to

Think Effectively: This group includes those cori-

teria which stress the importence of effeotive
thinking for self-directive students in order to
realize problems that are present and to be adble to
solve them.
After the topic heesdings of the criteria were decided upon,
the oriteria were studied and categorized under the correct

title.

Evaluation of Criteria

A jury of judges ocomposed of 15 Home Economics Eduoca-~
tionists was chosen to evaluste this list of oriteria by
cheoking a device which showed whether or not the judge be-
lieved each statement in the list was or was not & oriterion

for helping a student tc be self-directive. These 15



educationists included some present graduate students and
faculty in the School of Home Economics and School of Edu-
cation, Oregon State University, along with past graduate
students and the State Supervisors of Homemaking Education
in Oregon.

A letter was prepared to sccompany this evaluative
device. This letter explained how these criteria were
formed and the reason why they were formulated. It asked
that suggestions or oritioisms be made with regard to addi-
tions or deletions, questioning of clarity, or rewording,
and most important by fer, their reacotions as to whether or
not each statement wes a criterion. After evaluating the
oriteria listed, the judge was asked to list any criterion
she believed should be included in the list and to give the
category under which it should be stated. Other comments
that the judge might wish to make were requested.

Upon the return of these criteria, they were again
thoroughly studied in view of the answers given by the jury
of judges; and & revised list of criteria was made. Be-
cause S0 very few changes in the list were suggested, these
oriteria were accepted with very few minor changes and with-

out having & larger group react to them.



Determining Students' Attitudes Towards Self-Directive
Tearning Experiences

The writer then prepared a device to find the atti-
tudes that high school students had towards the kinds of
learning experiences whioch should help them develop some
ability to be self-directive.

It was deoided that esch oriterion should have two
1llustrations of learning experiences for students to
answer. If the student answered "yes" to the first illus-
tretion, this would indicate going towards self-direction.
In the second illustration a "yes" answer would indicate
little or no desire to be self-direotive. These illustra-
tions were gathered from olassroom prectices which the
writer had observed in the past and believed fit the situa-
tion. In this device the students would be asked to answer
nyes" or "no" according to what they believed about each
statement. In this way the writer ocould determine the
attitudes that students have towards learning experiences
which help them develop some ability to be self-directive.

After these illustrations were decided upon, & trial
run was made of the device. The people included in this
trial run primerily consisted of high school teachers and
home economios educators. Most of them had been sent the
eriteria to be evaluated, so they were familiar with the
study.



The letter (Appendix A) whioch accompanied the trial
run of this devioce defined the purpose of the device as one
to determine students' attitudes towards some activities
whioh might be considered as helping students become selfl-
directive. The people were esked to evaluate the device by
checking whether each statement would or would not show
self-direction. They were also asked whether or not each
statement described the oriterion. For oconvenience in
ohecking the illustrations, a list of the criteria was in-
cluded.

The results from this device indicated the need for
many cheanges. New illustrations were developed and the
wording of many of the original illustrations was changed.

On the questionnaire (Appendix A) to be used by the
students, these illustrations did not appear in the same
order that they did when they were sent on the trial run.
The numbers of the 32 illustrations were written on pieces
of paper, folded, put into a bowl, end then drawn out one
at a time. This determined the random order of the stete-
ments as they appeared on the questionnaire that the stu-
dents answered.

The directions written on the questionneire assked that
the students place & check mark in the space whioch they be-
lieved better answered the gquestion. The students were

told to check the list as they believed regardless of
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whether or not the item could be done or was done in their
school. The directions indicated that there was no right
or wrong answer to any of the questions and that it wes im-
portent to answer all questions.

Students answering the questionnaire were asked to in-
dicate how many years they had enrolled in homemaking and
their future plans after high school. The questionnaire
provided a space for free response of the first item end
for the second, three items were listed to be checked.
These were titled 1. School (nursing, beauty, business,
college); 2. Merried by September 1962; 3. Work.

Requests were sent (Appendix A) to 30 homemaking teach-
ers in Oregon asking them if they would heve their students
£11l1 out a questionnaire. This letter explained that the
questionnaire was designed to determine students' attitudes
towards some activities whioch might be considered as help-
ing students become self-directive. The letter said that
it would teke no more than 15 minutes for the students to
answer the questionnaire. The recipients of this letter
were ssked to answer "yes" or "no" to two questions--

1. I will be glad to have my classes perticipate, 2. The
administrator of the school hes given his permission for us
to pertioipate in this study. The teachers were also asked
what number of questionnaires were needed for each senior

girl in the advenced homemeking class to have one.
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Answers were received from 22 teachers and only two
of them said that they could not participate in the study
because they did not have an advanced homemaking class.
Eight teachers did not answer the letter, and it was learned
that one of these teachers did not have an advanced homemak-
ing olass. The total number of questionnaires (Appendix A)
and the letter of dirsotions (Appendix A) were mailed.

This letter of directions to the teachers asked that the
students put a ocheok mark in the "yes"™ space or the "no"
space in the left hand margin before each question. Since
some 1tems might not apply to every school, the students
were to be instructed to answer each statement according to
what they believed should be done and not necessarily what
was being done. The importance for the students to answer
all questions on the questionnaire and that they should not
be allowed to discuss the questions before answering them
was emphasized. The individual's attitudes rather than the
group's attitudes sbout each statement were desired. Be-
cause the students might hesitate to answer some of the
questions truthfully if the teacher read the answers, 1t
was suggested that a student volunteer be asked to collect
the papers and seal them in the enclosed envelope.

The 20 teschers who had their students participate in
this study returned 383 of the 450 questionnaires that they
had asked for. It was found thet 30 of these 383
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questionnaires could not be used because they either were
not complete or had been answered in such a way as to make
them irreguler. For example, several students answered both
"yes" and "no" or answered down the center between the "yes"
and "no" columns.

This study is besed on the data gained from compiling

the results of these 353 usable questionnaires.
Summer

The eriteria to be used by the homemeking teacher were
formulated and & jury of judges evaluated them. The writer
prepared a questionnaire to determine students' attitudes
towards self-directive learning experiences, and 20 teachers
gave these questionnaires to their senior girls in advanced
homemaking. The 353 useble questionnaires which were re-
turned formed the basis for analyzing students' attitudes

towerds self-directive learning experiences.
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CHAPTER II
REVIEW OF LITERATURE

Most of the literature concerning the teaching of high
school students to be self-directive is written in general
terms about all areas of high school subject matter or sub-
jeot matter fields other than home economics. In spite of
this fact, home economics teachers have been interested in
and ettempting to teach their students to be self-directive.

The writer believes that most of the literature in
this field falls under five categories whioch she has stated
in terms of the ares of home economics. These five premises
heve become the framework for this review of literature, for
the oriteria whioh grew out of reviewing the literature and
for the analysis of data.

1. The administrative organization of the school
system affeots the extent to which a homemaking
teacher may allow students to be self-directive.

2. The learning climate in the homemasking depart-
ment itself, regardless of the administrative
organizaetion of the school system, determines
the extent to which students are sble to become
self-directive.

3. The homemaking teacher affeots the students'
desires to be self-directive by the methods of

teaching she uses and her relationship with
students.

4. The relationships between individuel students,
and between individual students and the group
determine the ability of each student of the
group to become self-directive.
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5. Learning to think effectively is essential
in order to learn to be self-directive.
These five premises have been restated in topical form
in order that they may become the major considerations for

this review of literature.
Administrative Organization
Related to fﬁbgzonnnaiing Depertment

Executive planning and menagement may affect the self-

direotive development of the students in a school. It is
the planning and menagement of the school policies and the
physicel environment whioch allow this self-direction in
students.

The Dictionary of Education defines "administrative
organization” as "(1l) the scheme or plan used in the assign-
ment of duties and responsibilities and the determination
of staff relationships so thet all pheses of operating a
school system may be efficiently meanaged, produce maximum
results in meeting educational ob jectives and result in
optimum personnel relationships; (2) the personnel respon-
sible for the mansgement and the direction of the affairs
of a school or school system, regarded collectively."” (5,
p.15)

This definition points out that administrative organi-
zation inocludes the entire plenning and menagement of the

school whioch is done by the school administrators. These
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educators are responsible for planning and directing all
of the affairs of their school systems. Duties and respon-
sibilities need to be assigned to the starf, and relation-
ships between staff members should be determined. Adminis-
trative organization is the term for the over-all executive
management of the school.

It has been said that

education is the process of making and
preventing ochenges in human beings. These
changes are made in individuals, The proc-
ess of making these changes is to adjust
the individual to certain phases of his en-
vironment and to give the individual the
power to change the environment in such a
way as to meet his need. (6, p.50-51)

The administrative organization of the school and of
the homemaking department set the environment in which the
student is placed to learn., The term, administrative organ-
ization of a school, in its broadest sense should not only
inoclude the physical enviromment of the school itself, the
room plan of the homemeking department, and also the equip-
ment and resources available but more importantly, this
environment includes the policies set down by the school
board, the building principal, and the olassroom teachers.

If homemeking teschers believe in students being self-
directive, they probebly will want to follow, as closely as
the administrative organization of the school will allow,

Knowles' belief that
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In order that problems be problems to
the learner, it is significent that the
goals of the broad leerning quest be set
by the learner. It is also significant
that the learner perticipastes in the or-
ganizetion of the total learning situa-
tion. (7, p.60)

Homemaking students cen gain in self-direction by
helping to set the goals for their homemaking oclasses,
suggesting weys of acoomplishing these goals, discovering
end using resources to accomplish the goals, and helping to
evaluate how nearly the goals were reesched. These self-
direotive actions of students, however, need to be approved
by the school administrative personnel.

Jones (6, p.50-51) recognizes the fact that students
eare in the midst of an environment of physical objects and
physical forces and thet other humen beings known as soci-
ety are included in this environment. He also recognizes
that students should have the power to change this environ-
ment to fit their needs. This power to change entails being
able to meke ochoices.

Students may make choices and participate in the organ-
ization of the learning situation only if the physical en-
viromment permits them to do so. Students cannot plan to
select and purchase the groceries for use in the homemaking
department kitchens if there is no grocery store conven-

jently located to the school. Likewise, students cannot

choose the grooery store et which they need to shop if they
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come and go on buses, These, of course, are not only ad-
ministrative policies but realities of the framework in
which present day schools operate. Administrative plans
for school purcheses limit such activity of students. Such
methods might be buying by requisition only, telephoning in
school orders, or not providing teachers the time to teke
students shopping.

A multi-teacher department can limit choices with re-
gard to units to be studied and space to be used. Studentis
cannot elect to study yeast bread and plen to bake bread in
the homemaking kitchens if another class is preparing meals
at that time. The space and equipment provided in & home-
meking department limit the number of students who can use
it at one time.

Tyler (10), in speaking of conditions that are effec-
tive for learning, realizes the need for adequate and appro-
priete materials. Students learn to use a veriety of re-
sources only when & variety sre provided and the teacher
along with the administretion allows them to be used. If
the teacher always essigns specific pages to read in a
given text in order to study & certain subject, the student
is not apt to learn to use other references which would
give additional informetion on the seme subject. The stu-
dent cannot learn to use & wide variety of resources if

there ere only & limited esmount available, Leerning to use
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many kinds of resources may be affected by the audio visual
alds that the school provides, the field trip opportunities
which a community provides and which the school allows, and
the items which local atores will allow a school to borrow
and the school's policy about borrowing such items.

There are three criterie which are important to the
administrative organization as related to the homemaking
department., These are

l. The student participates in the organization of
the learning situation.

2, The student is provided a physical enviromment
which allows opportunities to meke choices.

3. The student learns to use a variety of resources.

Learning Climate in the Homemeking Department

Websater's diotionary defines "climate"” as "the trend
of fundamental concepts and attitudes pervading a community,
nation, or era." (12, p.154) The learning oclimate in the
homemaking department is the atmosphere in the classroom
which is conducive to helping a student grow towards matu-
rity. This atmosphere is reflected by the attitudes of the
teachers and administrators towards their students and the
process by whioch learning is to take place in the class-
room.

It is noted that
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Much of what the school does will be done

as a result of the type of emotional eoli-

mate or atmosphere that is provided or

developed within the c¢lassroom, in the

ocounselor's office and in other areas where

groups of students are brought together

under the supervision of a person charged

with the responsibility for their growth.

Since it is in the classroom that students

spend most of their school life, however,

it is the classroom which bears the major

responsibility for creating the environment

where healthy emotional growth and maximum

intellectual growth ean occur. (2, p.95)
This learning climate may be either conducive to self-
direction or it can hinder self-direction, The atmosphere
may be one in which students feel free to help decide what
will be studied in their homemaking classes, or it may be
one in which students fear to suggest subjects which they
wish to study individually or which they wish the cless
could study. This etmosphere is depicted in the way teach-
ers act, by the facial expressions they use, by what they
say and the way in which they say it, in the methods of
teaching they use, and by the way they intersct with their
students and the relationships that are formed.

If students sre to feel free to participate in deci-
sions about the orgenizetion of their learning environment,
they need to feel that they can make errors without hermful
consequences. Teachers may consciously or unconsciously
influence students' feelings asbout problem solving by the
effect of grades on the situation, or by showing dis-

epproval--a lock on the face, a tone of voice, a gesture,
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or a choice of words, When students attempt to solve prob-
lems by trying out alternative solutions, they are aspt to
make errors. They will find some solutions to problems
work better than others. The students may not explore
these alternative solutions to problems if they fear that
hermful consequences will result.

Students need to be given many opportunities to make
choices. An example might be the student who tries to
solve the problem of finding her best way to put her hem in
her skirt. If the teacher agocepts only one kind of hem as
being of good quality, the student will not try other meth-
ods of putting in a hem. If the teacher approves of differ-
ent students trying out different ways, then the students
Tfeel seocure in exploring alternative solutions to other
problesms, The students should feel a functional freedom in
the olassroom, &and they should be unafraid to disagree with
the teacher's or group's policies or values. (9)

Students cen learn from their mistskes if they ere not
mede to feel thet they have failed because what they have
done is not "right" in the teacher's eyes.

In a supportive classroom environment

one can afford to meke mistekes; he ocan
afford to try. He ¢an afford to take
part in oclass discussions; to put forth

a tentative enswer; to advance a proposal
for the solution of & problem. He ocan
efford to be 2 pert of a group whioch hes

for its goal exploring these idees and
possible solutions to problems. (2, p.%92)
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Teachers are responsible for setting up this supportive
classroom enviromment for the students. In & supportive
environment teachers will allow their students to meke mis-
takes, beceuse they realize thet people often learn the
most under such circumstances. When teachers have this
kind of attitude about mistakes, students will feel free to
try things out and accept their mistekes as learning experi-
ences rather than failures., For example, the students will
express their ideas in class if they think thet the teach-
ers will accept them &s a contribution to be considered by
the class. When the students' suggestions are passed off
as unworthy to even be considered, teachers will find that
they hesitete to express themselves.

Instead of supplying & supportive climete, teachers
often cause anxiety in their students by applying pressure
to the leerning situation. More would be acoomplished by
teachers utilizing the motivation that is within their stu-
dents. (2) A greater degree of satisfsction is gained
from learning when the students learn becsuse they are
motivated from within. The students who recite beok what
teechers expect them to becsuse they are compelled by out-
side forces gain little setisfesction; and if knowledge is
gained, it mey soon be forgotten or seldom be used.

All people heslitate to sdmit being ignorant and stu-
dents feel the seme way. Students fear to admit that they
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realize this so that these subjects may be studied. If the
students fear to admit their lack of knowledge, how will
teachers know what to teasch? Weetjen (1ll) points out that
teachers should present lessons so that the students are
not insecure in admitting that they do not know something.
Only when students recognize and express their need for
greeter understanding will the teschers be able to really
help. An example is the high school student who does not
reelly understand how her body is growing and developing.
As the girl reslizes how limited her knowledge is about the
subject of body development, she may want to ask questions
to satisfy her ouriosity. Sometimes the girl hesitates to
ask such questions because she does not want to admit how
little she reslly knows about this subjeot, or she may hes-
itate to ask beceause the climate in the classroom tends to
restrain such questions.

Teacher-made tests provide one way to measure knowl-
edge about a subject, but the test results may not be valid.
Weetjen (1ll) states that performance and anxiety have a
correlation. A small amount of anxiety may be of help to
students, but Waetjen (1ll) points out that the greater the
anxiety is, the lower the performence will be. Adults may
not realize when children have anxiety beceause they try to

hide it., Certainly teachers should strive to eliminate
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anxiety from the classroom situestion if students are to be-
come melf-directive instead of trying to satisfy teachers.
Lessons, assigmments, end pro jects which allow atu-
dents to make choices help them to become self-directive.
Meking choices enteils being allowed to mske decisions.
The misteke thet meny schools make is that students, as
they progress through school, ere allowed to meke fewer and
fewer choioces and decisions. This point is emphessized by
the statement

c¢hildren are given the greatest oppor-
tunity to make decisions when they are
leest able, from the stendpoint of expe-
rience, to meke them. Succeeding school
years, instead of increasing opportunities
for choice, preseribe more and more the
children's learning experiences. Too often
the attitude of the sohool seems to move
from the 'lLet's find out' in primary class-
rooms to an exclusive 'What are the facts?'
oono3rn in the upper school grades. (2,
p.87

Some teachers think that students are incepable of
choosing ectivities which ere good for them; however, Combs
oontends that

Students will select what is good for
their growth if they have a2 wide enough
field of experiences eand the opportunity
to do 80, This means more than the
opportunity to elect a course, a ¢lub or
activity. Opportunities will have to be
caerried into every aspect of the classroom
so that the currioulum ocomes truly alive.
It meens freedom from thrests, rewards and
punishments developed to move the student
toward the school's goels for him. It
means & olassroom environment and a school
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atmosphere in which the student feels
free to have his own idess and express
himself, to explore what he basiocally
is and mske his own selection of the
stuff of growth in terms of what he
finds. (2, p.90)

The goals of a school must be carefully planned to
meet the needs of the students. If the school believes in
students becoming seli-directive, opportunities should be
given the students to help plan their own curriculum. In
order for students to be able to do this, they must explore
end find out more about themselves and realize whioch learn-
ing experiences will best help them grow towards maturity.

Jones states

In an investigation recently conducted,

some of the most brillient high school

students frankly stated that, in their

opinion, teachers interfere with their

study, and were a hindrance rathexr than

& help. (6, p.1l15-116)
Undoubtedly these studente had a desire to learn and the
understanding of what they needed to learn, but they lacked
the olimate conducive to learning.

From the literature which was reviewed the writer
evolved two criteris which are importent to the learning
climete in the homemaking department. These criteria are

1. The student feels free of anxiety or fear.

2. The student feels freedom in his learning
environment to make choices.
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Beliefs of the Homemaking Teacher

The beliefs of the homemaking teacher are those propo-
sitions whioch she asccepts as being true. These beliefs are
importent in helping students become self-directive.

Self-directive students must see the relationship be-
tween their goals and the way they are going to accomplish
them. They gain incentive through understanding the corre-
lation between & task and a goel. They do not mind working
if such work helps them attein the desired results. Clapp
states, "Pupils should be conscious of the relationship be-
tween each task and the realization of a larger purpose."”
(1, p.2)

Weet jen says

Another motivational difficulty in
current education prectices would be
that incentives gain power primarily
through the authority of the teacher
rather than through the direot rela-
tionship between the task and goals
of the learner. There is a constant
external agent of gratification. It
would be foolhardy indeed to anticipate
that in enother situation, outside the
school, where the teacher is absent,
the same motives would be operasting.
(11, p.28)

Students who lean heavily upon their teachers to moti-
vate them cannot become self-directive. They need to learn
to motivate themselves through an interest in accomplishing

personal goals. Neither can students become self-directive
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if they ocan gain satisfaction for jobs well done only when
they get approval from their teachers. As adults, present
day students will not always get recognition for a job well
done. Teachers need to prepere their students for the fu-
ture and not just for the present. Then too, people need
to gain self-satisfaction for completing those jobs which
no one else may ever realize were done, consequently stu-
dents need to learn to gain self-gratification in accom-
plishing tasks which fulfill personal goals.
Tyler says

Behavior that is satisfying to the

person carrying it on tends to remain

with him, become pert of him, end in

that sense is learned, while that which

is dissatisfying or painful tends to be

blotted out. (10)
This points to the fact that if knowledge learned is to be
retained, goels must be made which are of personal value to
the students and which give personel gratification.

From these concepts, two oriteria which are important

to the beliefs of the homemaking teescher in helping her
students become self-directive are evolved. These oriterieas

are

1. The student gains incentive through seeing s
direct relationship between & tesk and his

goel.

2. The student receives self-gratification in
accomplishing a tesk which fulfills a personal
goal.
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Group-Individual Relationships
Wifgin the Homemaking Glass

"Group-individual relationships" means the way people

in a group react to easch other in a harmonious workable
unit and aslso the way each individual feels as & member of
2 unit and as an individuel apert from the unit. In this
study one assumes & unit to be & cless and an individual
member, & student.
A class needs to funoction as a unit but at the same

time allow for the individual needs of each student. A
teacher should consider each individual in the group and
not just think of the group en masse. Dewey (3) says that
school rooms are set up to accommodate the messes which
then hinders the development of the individual. He further
states that

.+.Another thing thet is suggested by

these school rooms with their set desks

is that everything is arranged for hand-

ling as large numbers of children as

possible; for dealing with children en

messe, 8s an aggregete of units; involving,

again, that they be treated passively.

The moment children act, they individualize

themselves; they cease to be & mess and

become the intensely distinctive being

that we are acquainted with out of school,

in the home, the family, on the playground,

end in the neighborhood. (3, p.32-33)
If administrators, perents and teachers wish to help the
individual develop &s well es promote group relationships

in the homemsaking clessroom, then the department needs to
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be physically set up to do this. Teachers should be able
to move the furnishings and equipment so thet group sctiv-
ities can take plece or so that individual activity is
possible.

In order for students to feel they are members of a
group and at the seme time feel they are distinoet individu-
als in the group, there must be good lines of communication.
The students should feel free to communiceate their personal
needs and ideas to the group. Individuals need to be free
to disagree with the group if they so desire. This self-
expression of students should allow them to communicate
their idees to the group but not allow them to dominate the
group.

Teachers work towerds bringing about changes in their
pupils. These changes do not occur in all pupils at the
same time, nor in the seme way, nor in the same amounts.
(6) Eaoh student is different from every other student.
Because of this individuelity, teachers need to think of a
group &s a collection of individuals and they should plan
class sctivities to satisfy the needs of the individuals as
they work within the group. (9) Not only should teachers
realize that these differences exist within the group, but
so should the students. The c¢lass should plen its goels,
keeping these differences in mind. Weetjen (11) says that
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a class must realize that one of the most important group
goals is to faoilitate the lesrning of a;l members,

Combs reinforces this idea by contributing

A teacher is not a director or coercer,

but a situation provider; a kind of

friendly representative of society,

skilled in understending people and &ble

to oreate situations that set them free

to become the very best they can. (2,

p.90)
This writer believes that teechers have an obligation to
provide situations from which students can learn and to
guide students into reelizing the learning experiences that
can be gained. The best learning situestions are those
which help students want to grow towards meturity.

Clapp (1) describes successful teachers as those real-
izing that pupils learn only by their own efforts but who
can seocure and direct students to make maximum effort.
Teachers cannot force students to learn; students must feel
the need for leerning snd going about this task themselves.
Teaching a subject does not mean that students have learned
the subject, it only means the material 1s there to be
leerned 1f the students want to learn 1t end realize the
importence for knowing it. In helping students learm,
teachers should act as guides rsther than as suthoritarisns.
Students who have no guidance mey be apt to flounder and

mey heve little or no feeling of direction. In the case of

more difficult complex tesks they are apt to give up before
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they have a chance to succeed. It is not easy to guide the
efforts of students as they work with complex problems.
(10) The tendency is strong to either hsve teacher-
dominance or student-dominance rather than to set & struc-
tured framework in which students can use self-direction to
attain their goals.

Dewey desoribes authoriterian teachers end tells how
they may have become that way.

Teachers--end this holds especially of

the stronger and better teachers--tend

to rely upon their personal strong points
to hold a child to his work, and thereby

to substitute their personal influence

for that of subject-matter as a motive

for study. The teacher finds by experience
that hlis own personality is often effective
where the power of the subject to command
attention is almost nil; then he utilizes
the former more and more, until the pupil's
relation to the teacher almost takes the
place of his relation to the subject. 1In
this way the teacher's personality may be-
come a source of personal dependence and
weakness, an influence that renders the
pupil indifferent to the value of the sub-
ject for its own sake. (4, p.49-50)

Personel influence from teschers c¢an help to enthuse or de-
press students. This personal influence is a part of the
learning climate. The oclimate may be such that students
become so intent upon pleasing their teachers that they
only pursue those ereas that are suggested by their teach-

ers. Students must desire to learn about & subjeoct and set
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up activities from which they oan learn if they are to be

self-directive. Dewey says

The operation of the teacher's own
mental hebits tends, unless carefully
watched and guided, to meke a ohild a
student of the teacher's peculiearities
rether than of the subjeocts thet he is
supposed to study. His chief concern
is to accommodate himself to what the
teacher expects of him, rather than to
devote himself energetically to the
problems of subject-matter. 'Is this
right?' comes to meen 'Will this answer
or this process setisfy the teacher?'--
insteed of meaning, 'Does it satisfy the
inherent conditions of the problem?’
(4, p-49‘50)

Students should learn because they desire to grow toward
meturation rather then because they want to plesse their
teachers. It is a greest responsibility for the teachers to
see that students are not hindered from becoming self-
directive because of the authoritarian personality of their
teachers.

From the literature whioh was reviewed in this study,
the writer evolved three criteria which are important to
the group-individual relationships within the homemeking
class. These criteria are

1. The student feels free to communicate his
needs with those in his group.

2. The student feels he is a part of the group
but also feels he is & distinet individusal.

3. The student goes sheed by himself with
learning activities with teacher guidance
rather than tescher lesdership.
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The lmshasia on Toaohing
Homemeking ents ectively

In order for a student to bscome self-diractive he

must be able to think effectively. To think effectively
means to be able to reason out problems in such a way as to
produce results desired by the student in accordance with
fhe society within which he lives. Students cannot hope to
adequately direet their own actions or solve their own
problems unless they acquire the ability to think effeo-
tively.

There are meny terms oconnected with the word "think-
ing" being used todey. Some of these tems are

Thinking effectively

Critical thinking

Creztive thinking

Problem solving

Seientific method
There heve been books written on thess end much discussion
was given to this by the Education Policies Commission last
spring. They recommended that this beqome the major goal
of education.

This study is concerned with self-direction in stu-
dents. Before students cen be self-directive, they must be
able to plan their course of action end this entails think-
ing. They will need to think in such & way as to produce
results which sstisfy themselves end elso fit into the

society in which they live. Esch student is Jjust one
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individuel in a society, and he needs to be aware of how
his actions may affect other people.

In order for students to think effectively and produce
the desired results, they must employ systems of thinking.
They must think oriticelly ebout things and not just accept
something at "face value". They should be eable to be crea-
tive in their thinking so ss to produce new and different
results. They need to be able to apply the problem solving
technique and the soientific method in order to find solu-
tions to new problems.

Students who ere self-direotive in the classroom must
be able to recognize problems that are present in & partic-
uler subject matter erez ead to think creatively ebout
those problems in order to epply the problem solving meth-
ods. Whiting descoribes creative thinking as

That mental process in which past
experience is combined and recombined,
frequently with some distortion in
such & feshion that one ocomes up with
new patterns, new configurations, and
new arrangements. (13, p.2)

There sre three steps to creative thinking: 1. satu-
retion, 2. incubation, and 3. illuminetion. (13) When
trying to think crestively about a subject, students need
to find all there is to know about the subject. Reading
about the subject or listening to someone tell about it 1is
not enough; the accumulation of knowledge about the subject

is just the start. This knowledge must be culled over and



thought about over a period of time. Eventually these
thoughts may combine into an order which makes a new crea-
tive idea.

In order for students to recognize problems, surely
these students must have some curiosity as to what is going
on sround them. Thie curiosity should include the covert
as well es the overt. Dewey says

An inert mind waits, as it were, for

experiences to be imperiously foroced

upon it...the curious mind is constantly

alert and exploring, seeking material

for thought, as & vigorous and healthy

body is on the qui vive for nutriment.

(4, p.30-31)
The exploring mind is 2 curious mind, &nd without this
curiosity students would not even realize & problem existed.
Tezchers are responsible for arousing this ocuriosity. They
need to give students something to be ocurious about. Msny
times teachers do not arouse ouriosity within their stu-
dents beceuse they are too busy purveying facts end dis-
pensing knowledge, in the form of minute faocts whioh must be
given back to the teacher in rote fashion. Knowledge can,
however, be purveyed in such 2 manner as to erouse ourios-
ity. (6) The tesching methods that are used will help to
determine whether or not the s;udents' ouriosity will be
stimuleted. Perhaps the role that teachers plsy in asrous-

ing ouriosity is best summarized by Dewey.
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The teacher has usually more to learn
then to teach. Rarely cen he aspire to
the office of kindling or even increasing
it. His task is rather to keep alive the
sacred spark of wonder snd to fan the
flame that already glows. His problem is
to protect the spirit of inquiry, to keep
it from becoming blase from overexcite-
ment, wooden from routine, fossilized
through dogmatic instruction, or dissipated
by random exercise upon trivial things.
(4, p.33-54)

Students who explore and are curious will find many
problems thet need to be solved. In feot, all during life
these students will f£ind the need for being able t¢ solve
problems., If schools are preparing students to meet their
future needs, emphasis should be on how to solve new prob-
lems.

The suggestion is made thet students should be given
oonsiderasble experience with unorgenized materials and en-
oouraged to state clearly the problems that srise from them.
If students learn the process of how to solve problems,
they learn fer more then if they leern the solutions that
other people have found to these ssme problems. The most
importent learning experience that students can have is to
learn a method which enebles them to solve their own prob-
lems. (8)

Problem solving enteils reslizing there is a problem,
studying the problem, thinking of alternative solutions to

the problem, trying out the sclutions to the problem and
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evaluating each solution to see whioh best fits the situa-
tion.
Dewey wrote that

If the person has some aoquaintance with
gimilar situations, if he has dealt with
meterial of the same sort before, sugges-
tions more or less apt and helpful are
likely to srise. But unless there has
been experience in some degree analogous,
whioch may now be represented in lmagina-
tion, confusion remains mere confusion.
There is nothing upon which to draw in
order to eclarify it. BEven when & child
{or a grown-up) has & problem, to urge him
to think when he has no prior experiences
involving some of the same conditions, is
wholly futile. If the suggestion that
oscurs is at once aocepied, we have un-
oriticel thinking, the minimum of reflec-
tion. To turn the thing over in nmind, to
reflect, means to hunt for additional evi-
dence, for new data, that will develop the
suggestion, snd will either, es we say
bear it out or else make obvious itis av-
surdity and irrevelance. (4, p.1l2-13)

Past experiences and prior knowledge help studentis to solve
new problems because they provide a besie foundation upon
whioch to build. When applying past experiences to present
situetions, students need not eccept them st once as the
absolute snswer. These experiences should be oritically
analyzed end studied in order to see how they should be
ochanged to fit the new problem.

In helping students to become self-directive it is
necessery to place an emphesis on teaching homemeking stu-
dents to think effectively. Six eriteria heve been evolved

by this writer which seem to fall into this category.
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1. The student recognizes his own needs and
problems.

2, By the use of the problem solving method,
the student is able to work out new problems
for himself.

3. The student uses a oombination of past expe-
rience plus new learnings to solve problems
pertaining to self.

4. The student develops an awareness to the
covert as well es the overt things around
him.

5. The student hes curiosity.

6. The student uses creative thinking in solving
a problem.

Summery

The literature shows that homemaking teachers who want
their students to be self-directive must realize the impor-
tance of 1. the administrative organization related to the
homemaking department, 2. the learning elimate in the home-
meking department, 3. the beliefs of the homemeking teach-
er, 4. the group-individual relationships within the home-
meking olass, and 5. the emphasis on teaching homemeking
students to think effectively.

To help students beocome self-directive, the adminis-
trative orgenization of a school should provide opportunity
for students to perticipate in the organization of the
leerning situation, to provide & physical enviromnment which

allows opportunities for choices, and to provide
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opportunities for a wide use of resources. The exeocutive
planning and management of these opportunities help to de-
velop self-directive students within the school.

The learning ¢limete in the homemeking department
facilitates changes in the respomnses or behaviors of stu-
dents. Before students can beoome self-directive they need
to feel freedom to operate in their own way as they make
choices. Attitudes pervading in the learning environment
mey either be oconducive to self-direction or hinder it.

Beliefs of homemaking teaschers will affect their stu-
dents. Teachers should help students see a direct rela-
tionship between their tasks and their goals., In realizing
this relationship of tesk to goal they help give their atu-
dents self-gratificstion when these tasks are accomplished.

Group~individual relations emphasize the individuels
which meke up & group. Self-directive students need to
feel that they are distinct persons in & group with freedom
to communicete their ideas in a variety of ways. They
should be able to work with either the group or as individ-
uels pursuing their own academic interests. ©Students rec-
ognize thet they require teacher guidence rether than
teacher leadership.

To be self-directive, being asble to think effectively
is essentiasl. Recognizing one's own problems and being

able to solve them entails one espect of being sble to
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think. Teachers play a big role in helping students to
learn to think effectively.

Only through the cooperation of students, their per-
ents, their teachers, and their school esdministrators all

working together can students develop self-direction.



CHAPTER III

ANALYSIS OF DATA

This study was mede to determine the attitudes of
senior homemaking students towards some learning experi-
ences which help students become self-directive.

In order to determine these attitudes, this writer
established criteria which aid in seleoting learning expe-
riences that help students become self-directive. After
these criteria were determined and the learning experiences
formulated, the data for this study were collected by use
of the gquestionnaire method.

These data fall into groupings, as follows:

1. Background of participants.

e, Distribution of participents according to
high schools.

b. Number of years enrolled in homemaking by
perticipants.

0. Future plans for pertioipants.

2. Attitudes of participents towards some self-
directive learning experiences.

3. Attitudes of participants who had different
kinds of future plans.

4. Attitudes of participents who had been enrolled
in either one year or four years of homemeaking.

5. Learning experiences that showed less than 67
per cent of the participants answering "yes"
or "no".
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The data collected from the questionnaire can only be
applied to the pearticular group which answered this ques-
tionnaire. The group used in this study may or may not be
a representative semple of high school homemaking olasses.

There was no attempt to determine this.

Baockground of Participants

Distribution of Perticipants According to High Sohools

Table A (Appendix B) lists the names of the 20 Oregon
schools which participated in this study. The question-
naires were given to only senior girls teking homemeking in
classes at the junior end/or senior level in these 20
schools.

Four hundred and fifty questionnaires were sent to the
20 participating schools and 383 were returned, answered.
The remaining 67 questionnaires were not returned. Out of
the 383 which were returned, 353 or 92 per cent were usable.
The 30 questionnaires which were not used either lacked
answers to some of the statements or had some answers which
could not be understood.

All of the questionneires were usable from 13 of the
gchools and two schools hed over 90 per cent of their ques-~
tionnaires ussble. Three schools had 80-%0 per cent of
their questionnaires usable, end two schools had 70-79 per

cent usable questionnaires.
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Number of Years Enrolled in Homemeking by Participents

To determine the influence of & different number of
years of homemaking upon senior students' attitudes towerds
these self-directive learning experiences, it was important
to know the number of years whioh students had been en-
rolled in homemaking.

The number of students enrolled in homemeking for one,
two, three, four, five, or six years were listed according
to participating schools (Table B, Appendix B).

Since the questionneires were filled out in the middle
of Jenuary, the school year 1961-62 was considered as one
year of homemsking for which students had enrolled.

Out of the 353 usable questionnaires, four students
indiceted thet they had been enrolled for just one-half
year, one said she had been enrolled for one and one-half
yeers, and one reported thet she had been enrolled three
and one-half years. Instead of meking separate categories,
these six partiocipants were placed in the next category
above their number of years enrolled in homemaking. For
example, the four students who reported one-half yeer of
homemeking were given credit for one year.

The questionnaires showed that 15 per cent of the stu-
dents hed been enrolled for one or less years of homemeking
at the time these questionnaires were filled out; 16 per

cent had been enrolled one and one-half or two years; 27
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per cent had bsen enrolled three years; 35 per cent had
been enrolled three and one-half or four years; and six per
cent had been enrolled five years. Only one per cent had
been enrolled six years.

The one category whioch had the largest percentage of
students was the four-year category with 35 per cent. The
one-year category combined with the two-year category
equalled a total of 31 per cent. Only saeven per cent had
been enrolled for more than four years.

Out of the 20 schools pertleipating, six schools had
senior students in their advanced homemaking clesses who
had been enrolled one year or less, This showed that there
were some schools whioch have girls in advanced homemaking
who have had no prior training in a homemaking class.

The amount of previous training in formal homemaking
classes may have implications for teachers in the way they
plan the sequence of curriculum for their sohools and for

the administrative organization of setting up the classes.

Future FPlens of Participants

In order to group the participants' future plans, the
students were asked to ocheck these items: 1. going to
school next year, 2. getting merried shortly after gradua-
tion, 3. working next year, or 4. & combination of these.

Table C (Appendix B) was set up to analyze this information.
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Almost three-fourths of the students planned to go to
school next year--47 per cent planned to only go to school;
two per cent planned to get married as well &s go to
school; 13 per cent planned to go to school end work; and
two per cent planned to go to school, work, and get mar-
ried. The analysis of these data also showed that 44 per
cent of the girls planned to work at least part time, and
only 17 per cent planned to get married before September.
These data do not show what type of schooling these stu-
dents planned to follow.

The striking feature of these data is that the largest
percentage of girls participating in the study planned to
g0 on to school and that the smallest percentage planned to
get married. The stetement is often made that homemaking
is for the girls who plan to get married right away, not
for the college bound girls., These data then may have im-
plications for teachers as to learning experiences for
senior students. They also reise the question as to the
caliber of students that actually do take homemaking. Or
they may equally well show that young people may answer
questions in ways that they believe adults wish. A follow-
up study would need to be mede to determine how many of

these seniors did seek further education.
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Attitudes of Participants Towards
Some Self-Directive Learning Experiences

The data on students' attitudes towaerds some self-
directive learning experiences are organized acocording to
the five groupings of coriterie and the coriterie which fall
into each grouping.

Each oriterion, in turn, has two learning experiences
which determine the attitudes of the students by the way
the students judged them. The (a) learning experience
listed under each coriterion indicates going towards self-
direction and the (b) learning experience indicates little
or no desire to be self-directive.

The questionnaire wes besed on the assumption that
students' answers to the 32 statements indicated their
attitudes towards wenting to be self-directive or not
wanting to be self-directive.

When students answered "yes" to learning experience
(a), they had positive attitudes towerds this self-
direotive learning experience; the "no" answers signified
negative attitudes, When students answered "no" to learn-
ing experience (b), they had positive attitudes towards
wanting a more self-directive learning experience; the
"yes" answers signified negative answers. Positive atti-
tudes to self-directive learning experiences were shown by

"yes" answers on all (a) items end "no" answers on all (b)
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items. The phrase "positive attitudes"” will be used to in-
dicate students' responses on the questionnaire which indi-

cate going towards self-direction.

Administrative Organization of the Homemaking Department

Criteria concerning the administrative organization of
the homemaking department consists of a group of three for
which learning experiences were set up. Table D (Appendix
B) was prepared to help analyze these data.

Criterion 1. The Student Partiglipeates in the Organi-

zation of the Learning Situation. The two learning

experiences for this oriterion which students were
to judge are

(8) I think my teacher snd I should deocide
how to do my home experiences,*

(b) I think my teacher should tell me what
I should do for & home experience.**

Leerning experience (&) showed very little differerce
in the "yes" and "no" responses of the 353 students. Out
of the 353 students, 51 per cent answered "yes" and 49 per

cent answered ™o". The students were either equally

*Each learning experience (a) indicates going towarde
self-direction. For a positive attitude towards self-
direction, the student needs to answer "yes".

**Each learning experience (b) indicates little or no
desire to be self-directive. For a positive attitude
towards self-dirsction, the student needs to answer "no".
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divided on their attitudes about this experience, or it
may mean that this statement was a poor illustration of
desire to be self-directive.

Learning experience (b), however, showed that 82 per
cent of the students answered "no" to it while only 18 per

cent answered "yes".

Criterion 2. The Student is Provided a Physiocal

Enviromment Which Allows Opportunities to Make

Choices. The two learning experiences for this
oriterion which students were to Jjudge are
(a) I like our homemaking room because we
can rearrange it to fit what we are
doing in class.

(b} I think we should learn to work in the
homemaking room without rearranging it.

With & response of 55 per cent yeses, learning experi-
ence (&) showed slightly more "yes" answers than "no" &n-
swers by the 353 students. Learning experience (b) showed
only slightly more "no" enswers than "yes" when 58 per cent
of the 353 students answered negatively.

These two experiences did not show eny clear differ-
ence as to students' attitudes towards self-directive
learning experiences. Either the students were equally
divided in their attitudes towards these experiences or the

questions were poor.



Criterion 3. The Student Learns to Use & Veriety

of Resources. The two learning experiences for this

eriterion which students were to judge are
(a) I like to use new references, books,
and magazine articles on a olass
assignment.
(b) I wish we had one text and no extra
references in homemeking as we do in
other subjects.

Both learning experiences (a) and (b) showed that
three-fourths of the 353 students had positive attitudes
towerds these self-directive learning experiences. Experi-
ence (a) showed 73 per ocent "yes" answers end learning ex-

perience (b) showed 78 per cent "no" answers.

Learning Climete in the Homemeking Department

This group hes two criteria for whioh learning experi-
ences were set up. Table E (Appendix B) was prepared to

help enalyze these data which were gathered.

Criterion 4. The Student Feels Free of Anxiety or

Fear. The two learning experiences for this ori-
terion which students were to judge are

(a) I am gled the teacher does not get angry
when I sccidentally breek something in
the kitchen.

(b) I em afraid to tell the teacher when I
meke & misteke becsuse she might lower

my grede,
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Qut of the 353 usable questionnaires, 43 students did
not answer the first statement because they had not had any
experiences in the foods laboretory yet. These 4% enswers
(12 per cent) were put under the "No Answer" column in
Table E (Appendix B). Of 353 students, 82 per cent of them
answered learning experience (a) in the "yes" column and
only & minor six per cent enswered "no". For learning ex-
perience (b) 79 per cent showed "no" answers end only 21
per cent enswered "yes". These peroentages indicated that
the students have positive attitudes towerds these self-

direotive learning experiences.

Criterion 5. The Student Feels Freedom in His

Learning Environment to Make Choices. The two

learning experiences for this oriterion which
studente were to Jjudge are

(a) I like to help decide what we will study
in our homemaking class.

(b) I think the homemeking teacher should
decide what we are to study in our
homemeking class.

For leerning experience (&), 93 per cent of the stu-
dents hed positive sttitudes and only & minor seven per
cent hed negative attitudes. For learning experience (b),
71 per cent hed "no" answers and only 29 per cent had "yes"

answers. The results of these two experiences indicated
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that most of the students had positive attitudes towards

these self-directive learning experiences.

Beliefs of the Homemaking Teacher

This group has two oriteria for which learning expe-
riences were set up. Table F (Appendix B) was prepared to

help enalyze these data which were gethered.

Criterion 6. The Student Gains Incentive Through

Seeing a Direct Relationship Between a Task and

His Goal. The two learning experiences for this
oriterion which students were to judge are
(a) I like to work on & homemaking assign-
ment when it helps enswer some questions
I have asked about the subject.

{(b) I do not see why the homemaking teacher
asks us to do certain assignments.

Ninety-two per cent of the students answered learning
experience (a) in the affirmative end only eight per cent
answered ™o". Learning experience (b), however, was of
questionable significence since 50 per ¢ent answered "yes"
and 50 per cent answered "no". Either the students were
equally divided in their attitudes towards this experience

or it was a poor question.
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Criterion 7. The Student Receives Self-Gratification

in Accomplishing & Task Which Fulfills a Personal

Goal. The two learning experiences for this criterion
which students were to judge are

(a) I like to meke a garment that I know
I will wear.

(b) It does not make much difference what
I sew, I never will wear 1t anyway.

Qut of the 353 usable questionnaires, 35 students (10
per cent) did not answer the statement about learning expe-
rience (a) because they had not had a sewing unit yet.

Even without these 35 students, 87 per cent of the students
hed "yes" answers and only & negligible three per cent hed
"no" answers. For learning experience (b), most of the
students, 90 per cent, had "no" enswers. These figures
showed that most of the students had positive attitudes

about these learning experiences.

Group~-Individual Relationships Within the Homemaking Class

This group has three criteris for which learning expe-
riences were set up. Teble G (Appendix B) was prepared to

help analyze these data.

Criterion 8. The Student Feels Free to Communigcate

His Needs With Those in His Group. The two learning

experiences for this oriterion which students were

to Jjudge ere



52

(a) I feel good when our homemeking class
discusses family problems whioch help
me understend my family.

(b) I wish my classmates would not talk
ebout their problems in class, there
is not anything we can do about them.

For learning experience (a) there were 79 per cent who
enswered "yes" and only 21 per cent said "no". Learning
experience (b) showed 86 per cent "no" snswers &nd only 14
per cent answered "yes". These answers showed that most
students' attitudes towerds these self-directive learning

experiences were positive.

Criterion 9. The Student Feels He Is a Part of thé

Group But at the Seme Time Feels He Is a Distinct

Individual. The two learning experiences for tihis

criterion which students were to judge are

(a) I like to have a cheance to use my own
ideas in carrying out assigmments.

(b) I think all class members should have
exactly the same asssignment.

Learning experience (a) showed that 88 per cent of the
students answered "yes" and only 12 per cent answered "no".
Learning experience (b) showed that 67 per cent answered
"no" end 33 per cent answered "yes". Almost twice as many
students answered "no" e&s did those that answered "yes" for
learning experience (b). These percentages showed that
most students had positive attitudes towards these learning

experiences.
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Criterion 10. The Student Goes Ahead by Himself With

Learning Activities With Teacher Guidence Rather Than

Teacher Leadership. The two learning experiences for

this oriterion which students were to judge are

(a) I 1like to have my teacher let me do things
by myself.

(v) I wish the teacher would cheok everything
I do to be sure I do not meake a mistake.

Learning experience (a) showed 83 per cent of the stu-
dents answered "yes" and only 17 per cent answered "no".
Learning experience (b) showed little difference with 56
per cent that answered "mo" and 44 per cent answered "yes".
The answers did not clearly show whether the students’
attitudes were divided equally or whether it was a poor

question.

The Enfpaail on Teaching Homemaking Students to Think
ectively

This group hes six eriteria for whiech learning experi-
ences were set up. Table H (Appendix B) was prepared to

help analyze these data which were gathered.

Criterion 11, The Student Recognizes His Own Needs

end Problems. The two learning expaeriences for this

eriterion which students were to judge are

(a) I usually know in what areas of my
homemeking c¢less I need more practice.



(b) I never seem to have any problems that
I need to work on.

Learning experience (a) had 92 per cent "yes" answers,
and learning experience (b) had 89 per cent "no" answers.
These high percentages definitely pointed towards desiring
to be self-direcotive.

Criterion 12. The Student Is Able to Work Out New

Problems for Himself by Using the Problem Solving

Method. The two learning experiences for this eri-
terion which students were to Jjudge are

(a) I like to plen and do my class work with
as little help as possible.

(b) I never am able to plan or do my olass
work alone to my satisfaction.

Learning experience (a) was quite close with 58 per
cent "yes" answers as compered to 42 per cent "no" answers.
Learning experience (b) had 73 per cent "no" answers and

only 27 per cent "yes" enswers.

Criterion 13. The Student Uses & Combination of

Past Experience Plus New Leernings to Solve Problems

Pertaining to Self. The two learning experiences

for this oriterion which students were to judge are

(a) I like to apply to my resl life problems
what I have already leerned as well as
what I am studying.

(b) I usually forget what I have learned
after I take a test.
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Learning experience (2) had 93 per cent "yes" answers
which wes very high. Only seven per cent answered "no",
Learning experience (b) had 67 per cent "no" answers and

only 33 per cent "yes" answers.

Criterion 14. The Student Develops an Awareness to

the Covert as well as the Overt Things Around Him.

The two learning experiences for this criterion

which students were to judge are

(a) I think I should be aware of how the
homemaking room looks.

(b) I usually do not notice how my class-
metes react to my ideas.

Learning experience (a) had a majority of 92 per cent
"yes" answers and only eight per cent "no" answers. Learn-
ing experience (b) had 76 per cent "no" answers and only 24

per cent "“yes" answers.

Criterion 15. The Student Has Curiosity. The two

learning experiences for this oriterion which stu-
dents were to judge are

(a) I usually wonder why my oclassmates
behave as they do.

(b) I usuelly accept my classmetes' be-
havior without question.

Neither learning experience (a) nor learning experi-
ence (b) showed much difference in their answers. Learning

experience (a) had 58 per cent "yes" answers as oompared to



42 per cent "no" answers. Learning experience (b) had 46
per oent "no" answers as compered to 54 per cent “yes"
answers. BEither the students' attitudes were equally di-

vided on these experiences or the questions were poor.

Criterion 16. The Student Uses Creative Thinking

in Solving & Problem. The two learning experiences

for this oriterion whioch students were to Jjudge are

(a) I like to discover and use new ideas
to work out & projeot.

(b) I do not like to try new things, because
I get confused.

Learning experience (a) showed 87 per cent "yes"
answers and only 13 per cent "no" answers. Learning expe-
rience (b) showed 87 per cent "no" answers and only 13 per

cent "yes" answers,

Attitudes of Partiocipants Who Had
Different Kinds of iﬁiuro Plans

Tables 1 and 2 were designed to find out whether the

future plans of the students seemed to have any effect on
the students' positive attitudes towards self-directive
learning experiences., Positive attitudes towards self-
direction, 1t needs to be remembered, were shown by either
negative or positive responses depending on the particular

question in the questionnaire.
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In the preparation of these tables, the 353 usable
questionnaires were sorted according to the future plans
of the students which included 1. sochool; 2. married; 3.
work; 4. school and married; 5. school and work; 6. married
and work; 7. married, work, and school. All learning expe-
riences from Tebles D, E, F, G, and H (Appendix B) which
showed 67 per cent or more of the students who expressed
positive attitudes towards them were included in these
tables., This means that 67 per cent or more answered "yes"
to learning experience (a) and/or 67 per cent answered "mo"
to learning experience (b). Positive attitudes towerds
self-directive learning experiences were shown by "yes"
enswers on all (a) items and "no" answers on all (b) items.
Twenty-four of the 32 learning experiences showed 67 per
cent or more positive attitudes about self-direotive learn-
ing activities. Tables 1 and 2 bring out the special
groups' responses to these 24 learning experiences.

Out of the 353 perticipents, 164 plenned to go to
school next year; 81 planned to work; 45 planned to go to
school and work; 25 plenned to get married; 22 planned to
get married end work; eight planned to go to school and get
married; and eight plenned to get merried, work, end go to
school., These figures are shown on Tables 1 and 2 in the

body of the thesis and on Teble C (Appendix B).



Table 1
Responses of Participants Who Plan to Go on to School

Total Paer- School School School,
Learning Experiences Towards Which at ticipants & & Married
Least 67 Per Cent of 350 Participants Answering School Married Work & Work

Showed Positive Attitudes Positively No. % No. % No. % No.

1b. I think my teacher should tell ne

what I should do for a home

experience. 290 136 83 7 88 37 82 & 75
3a. I like to use new references, books,

end magazine articles on & class

assigmment. 257 123 75 7 88 32 71 5 63
3b. I wish we had one text and no extra

references in homemeking as we do in

other subjects. 274 134 82 8 100 32 71 5 63
4a, I em glad the teacher does not get

* eangry when I eccidentally break

something in the kitchen. 289 140 85 6 75 41 91 5 63
4b. I em afreid to tell the teacher when

I maeke a mistake because she might

lower my greade. 278 141 86 6 75 31 69 7 88
S5a. I like to help decide what we will
study in our homemaking class. 328 153 94 7 88 44 98 8 100

Sb. I think the homemaking teacher should

decide what we are to study in our

homemeking class. 249 115 70 6 75 37 82 4 50
6a. I like to work on a homemaking assign-

ment when it helps answer some ques-

tions I have asked sbout the subject. 323 152 93 7 88 42 93 6 75

*43 out of the 353 students did not answer this question because they had not had a
foods unit yet.




Table 1 (eont.)

Total par- School School Sohool,
Learning Experiences Towards Which at ticipants & & Mearried
Least 67 Per Cent of 353 Participants Answering Sehool Married Work & Work
Showed Positive Attitudes Positively No. % No. % No. % No.

7a. I like to make a garment that I
** know I will wear. 307 143 87 6 75 43 96 6 75
7b. It does not make much difference

what I sew, I never will wear it

anyway. 316 146 89 8 100 44 98 8 100
B8a. I feel good when our homemaking

class discusses family problems

which help me understand my family. 280 132 80 7 88 37 82 6 75
8b. I wish my clessmates would not talk

about their problems in class,

there is not anything we can do

about them. 304 151 92 6 75 40 89 6 75
9a, I like to have a chance to use my

own idees in carrying out esssign-

ments. 311 153 93 7 88 43 96 6 75
9b. I think all class members should

have exactly the same essignment. 238 111 68 5 63 30 67 4 50
10a. I like to have my teacher let me

do things by myself. 292 136 83 8 100 39 87 7 88
lle. I usually know in what areas of my

homemeking class I need more prac-

tice. 326 152 93 8 100 43 96 6 75
1lb. I never seem to have sny problems

that I need to work on. 314 150 91 8 100 40 89 8 100

**35 out of the 353 students did not enswer this question because they had not had a
sewing unit yet.

6¢



Table 1 (cont.)

Total pPar- Senool Sohool Sehool,
Learning Experiences Towards Which at ticipants & & Married
Least 67 Per Cent of 353 Participants Answering School Married Vork & Work
Showed Positive Attitudes Positively No. % No. % No. % No. %

12b. I never am able to plan or do my

class work alone to my satisfaction. 256 129 79 6 75 32 171 7 88
13a. I like to apply to my real life

problems what I heve already

learned as well &s what I am

studying. 327 154 94 8 100 42 93 6 95
13b. I usually forget what I have

learned after I take a test. 236 A4V - %X 6 75 31 69 4 50
l14a. I think I should be sware of how

the homemaking room looks. 324 151 92 8 100 43 96 6 76
14b. I usually do not notice how my

classmates reaot to my idees. 269 139 85 8 100 30 67 6 75
16a. I 1like to discover and use new

jdess to work out a project. 308 151 92 7 88 42 93 S 63
16b. I do not like to try new things,

beceuse I get confused. 306 154 94 7 88 38 84 7 88
Total number of students 353 164 8 45 8
Total number of stetements in wnioh 67 per
cent or more of the students' attitudes
wera towards self-direction 24 24 24 24 24
Total possible positive responses indicating
attitudes towerds self-direction 8472 3936 192 1080 192
Total attitudes towards deing self-directive
of 353 participants according to their
future plans 7002 3363 85 167 87 913 85 144 75

09



Table 2

Responses of Participants Who Plen to Marry, Work, or Both Marry and Work

Total Par- Marry
Learning Experiences Towards Which at ticipants &
Least 67 Per Cent of 353 Participants Answering Ma work work
Showed Positive Attitudes Positively No. ; . O .
lb. I think my teacher should tell me what
I should do for a home experience. 290 19 76 67 83 18 82
da. I like to use new references, books, and
magazine erticles on a ¢lass assignment. 257 18 72 53 65 19 86
3b. I wish we haed one text and no extra
references in homemaking as we do in
other subjects. 274 18 72 61 75 16 73
4a. I am glad the teacher does not get angry
* when I acoidentally bresk something in
the kitchen. 289 17 68 63 78 17 77
4b. I am efraid to tell the teacher when I make
a mistake because she might lower my grade. 278 19 76 57 70 17 77
S5a. I like to help decide what we will study in
our homemeking class. 328 23 92 75 93 18 82
Sb. I think the homemaking teacher should
decide what we are to study in our home-
making class. 249 19 76 56 69 12 55
6a. I like to work on a homemaking assignment
when it helps answer some questions I have
asked about the subject. 323 22 88 75 90 21 95
7a. I like to meke a garment that I know I
** will wear. 307 20 80 69 85 20 91

*43 out of the 353 students did not answer this question becsuse they had not hed a
foods unit yet.

**¥35 out of the 353 students

sewing unit yet.

did not answer this question because they had not had a

o
[



Table 2 (cont.)

A Total Par- Marry
Learning Experiences Towards Which at ticipants &
Least 67 Per Cent of 353 Participants Answering Mar Work Work
Showed Positive Attitudes Positively No. ; No. 0.

7b. It does not meke much difference what

I sew, I never will wear it anyway. 316 18 72 70 86 22 100

8a. I feel good when our homemeking class

discusses family problems which help

me understand my family. 280 15 60 70 86 13 59

8b. I wish my classmates would not talk

about their problems in class, there

is not anything we cen do about them. 304 16 64 65 80 20 91

9a. I like to have & chance to use my own

ideas in cearrying out assignments. 311 18 72 64 79 20 91

9b. I think all classs members should have ,

exactly the sesme assigmnment. 238 2l 84 51 63 16 73
10a. I like to have my teacher let me do

things by myself. 292 24 96 60 74 18 82
lla. I usually know in what areas of my

homemaking class I need more practice. 326 22 88 76 94 19 86
1l1b. I never seem to heve any problems that

I need to work on. 314 20 80 68 84 20 91
12b. I never am able to plan or do my class

work alone to my setisfaction. 256 13 52 51 63 18 82
13a. I like to apply to my real life problems

what I have alresdy lesrned &s well &s

what I am studying. 327 21 84 75 93 21 95
13b. I usually forget what I have learned

after I take a test. 236 16 64 47 58 15 68

29



Table 2 (cont.)
Total Par- Marry

Learning Experiences Towards Which at ticipants &
Least 67 Per Cent of 53 Participants Answering Mar Work work
Showed Positive Attitudes Positively No. % No. % O.
l4a. I think I should be awere of how the

homemaking room looks. 324 20 80 76 94 20 91
14b. I usually do not notice how my cless-

metes react to my ideas. 269 17 &8 53 &5 16 73
l6a. I like to discover and use new idess

to work out a project. 308 17 o8 66 81 20 91
16b. I do not ljke to try new things,

begcause I get confused. 308 17 68 65 80 18 82
Total number of students 383 25 81 22
Total number of statements in which 67 per cent
or more of the students' attitudes were towards
self-direction 24 24 24 24
Total possible positive responses indicating
attitudes towards self-direction 8472 600 1944 528
Total attitudes towards being seli-directive of
353 participants according to their future plens 7002 450 75 1831 79 434 82

e9
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Learning experience number 4a, "I am glad the teacher
does not get angry when I accidentally breask something in

the kitchen,"” hed a total of 289 students who responded
positively. There were 43 students who did not answer this

quoatign because they had not hed & unit in this area of
home economiocs. Learning experience 7a, "I like to make &
garment that I know I will wear,” hed a total of 307 stu~-
dents who showed positive response. There were 35 students
who did not answer this question becsuse they had not had
school work in this eares.

Sinoce there were 353 participents end each of them

could have hed a maximum of 24 positive responses towards
these 24 learning experiences selected for Tebles 1 and 2,
there was a possible total of 8472 positive answers. Out
of the 8472 total possible positive responses towards self-

direction, there were 7002.

Partiocipants Planning to Go to School

One hundred and sixty~four of the 353 perticipents'
future plens were for school only. These 164 perticipants
could each have answered 24 times in a positive manner to-
wards these learning experiences selected for Table 1.
There were 3363 or 85 per cent of the 3936 possible posi-
tive responses which indicsted the students had attitudes

towards self-direction.
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Eight of these 353 perticipants planned next year to
go to school &s well as get married. Each of these eight
participents might hesve had a meximum of 24 positive re-
sponses towards the 24 lesrning experiences selected for
Table 1. Out of the 192 possibilities there were 167 or 87
per cent.

Of the 353 participents, 45 planned to go to school
end work at the same time. It is possible for each of
these 45 pertiocipants to heve had 24 positive responses
towards these selected learning experiences. Instead of
the 1080 responses which might have indiocated attitudes
towards self-direotion, there were 913 or 85 per cent.

There were eight of the 353 participents who indicated
that they were going to get married, work, and go to school.
A maximum expression of 24 positive attitudes by esch of
these eight perticipents would give a possible total of 192.
Insteed of 192 there were 144 or 75 per cent pointing to-
wards positive attitudes.

Perticipants Planning to Get Married

Twenty-five of the 353 participants who planned to get
merried could each have had a maximum of 24 positive re-
sponses towards the learning experiences selected for Table
2. Instead of the 600 possibilities which indicated to-

wards self-direction, there were 450 or 75 per ocent.
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Some students plenned to combine work and merriage.
The percentages of positive answers which showed self-
direction for these students is included in the category
of "Students Plenning to Work" whioh 1s desoribed later.
The attitudes of those students who pleanned to go to school
as well as get merried were desoribed previously in the

section, "Students Planning to Go to School."

Participants Planning to Work

Eighty-one of the 353 participants planned to work
next year. Each of these 81 participants could have re-
acted positively to the 24 statements which ere inocluded
in Teble 2. Out of the 1944 possible answers indiocating
to be self-directive, there were 1531 or 79 per cent of
the group.

Of the 353 participents there were 22 who planned to
get married and work. A maximum of 24 positive responses
by each of these 22 perticipants would give & possible
total of 528. 1Instead of 528 there were 434 or 82 per
oent who had positive responses to the 24 statements on

the questionnaire.

Renge of Responses of the 353 Participants

When 353 participants were separated according to

their future plans, there wes some difference shown in
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their responses towards being self-directive. The range
of these responses towards being self-directive was from
75 per cent to 87 per cent. Most of the large group of
participants who said they hed school somewhere in their
plens, checked 24 ststements on the questionnaire in suoch
e way as to indicate that about 85 per cent of their re-
sponses tended towards self-direction. The small group of
eight participants who planned to go to school, marry, and
work had a lower positive response of 75 per cent. The
group who planned to marry also had a lower response of 75
per cent positive attitudes towards self-direction, whereas
the group who planned to work only were slightly higher
with a 79 per cent response and the group who planned to
marry and work showed 82 per oent.

Within each of the four ocategories--school; school and
married; school and work; married, work, and school--the
peroentage of students who showed positive responses to
attitudes towards self-direction differed with the partiocu-
lar statement which was being judged.

The participants who had planned only to go to school
showed among the 24 statements percentages ranging from 68
to 94 (Table 1). Six of the learning experiences showed
68-80 per cent of the participants responding in a positive
manner, eight showed 81-90 per cent and 10 had 91-100 per

oent.
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The group planning to only marry had positive re-
sponses to these 24 learning experiences ranging from 52
to 96 per cent, Eight learning experiences had percentages
ranging from 50-70, 10 ranged from 71-80, four ranged from
81-90, and two ranged from 91-100.

The group planning to work only showed positive re-
sponses to these 24 learning experiences ranging from 58 to
94 per cent. Seven of these 24 learning experiences ranged
from 58-70 per cent, six were from 71-80, seven renged from
81-90 and four from 91-100,

The data for these 24 learning experiences on Tables
1 and 2 were compared to the data found on Tebles D, E, F,
G, and H (Appendix B). An enalysis of these data showed
that the percentage of positive responses for esch of these
learning experiences by the group whioch planned to go %o
school was usually higher than the percentasge for the same
learning experience by the total group. Those cetegories
which inecluded work, merriage, or £ ocombination of them
more often had a lower response for each of these learning
experiences as compared to the response by the total group.
There is no great difference but it is worthy to recognize
that there is some difference.

In the category of the studerts who plan to merry, 21
of the 24 statements showed a lower percentege of positive

responses then shown by the totel group. The perticipants
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who planned to work had 18 of the 24 statements which were
lower than the total group's percentages.

Attitudes of Participants Who Had Been Enrolled
in Either One Yeer or Jour Years of Homemaking

Table 3 wes designed to find out whether the number

of years that students had enrolled in homemeking seemed to
have any effect on the students' positive attitudes towards
self-directive learning experiences.

The 353 ussble questionnaires were sorted according to
the number of yeers the perticipents had enrolled in home-
making. Many students have one year of homemeking in high
school. If girles so desired end if it were adviseble for
them to do so, they could enroll for four years in meny
school systems. The responses of these two groups were
compared with each other and with the total group.

All learning experiences from Tables D, E, F, G, and H
(Appendix B) that showed 67 per cent or more of the stu-
dents having positive attitudes towards them were included
in this teble. Twenty-four of the 32 learning experiences
showed that the 353 participants had 67 per cent or more
positive responses by enswering "yes" to all (e) items and
"no" to all (b) items. The positive responses towards
these 24 learning experiences were categorized on Table 3
according to those students who had enrolled for one year

of homemeking and those who had enrolled for four years.
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Fifty-one of the 353 perticipants had enrolled for one
year and 125 had enrolled for four years. These figures
are found on Table 3 and Tsble B (Appendix B).

The 51 participants who had enrolled in homemaking for
one year ocould each have hed a maximum of 24 positive atti-
tudes towards these learning experiences in this table.

Out of the 1224 possible responses indicating desire to go
towards self-direotion, there were 971 or 79 per cent.

Each of the 125 students who had enrolled in homemak-
ing for four years could have had & maximum of 24 positive
responses which expressed attitudes towards these selected
learning experiences. Insteed of the total 3000 possibili-
ties towards self-direction, there were 2505 or 84 per
cent.

Whether the 353 perticipents hed one year or four
years of homemeking did not seem to make any great differ-
ence in their attitudes towards self-direction.

The percentages of attitudes did vary according to the
learning experiences judged in esch oategory. The atti.-
tudes of those perticipants enrolled in one year of home-
making varied from 59 to 94 per cent according to the
learning experience. The category of four-yeer enrollment
showed percentages from 68 to 99.

The date for these 24 learning experiences on Table 3
were compared to the data found on Tebles D, E, F, G, and H



Table 3

Responses of Partiecipants Who Have Been Enrolled in Homemaking
for Either One or Four Years

Total Par- Years of
Learning Experiences Towards Which at ticipants Homemaking
Least 67 Per Cent of 353 Participants Answering 1l Year 4 Years
Showed Positive Attitudes Positively TNo. & No.
1b. I think my teacher should tell me whet I
should do for a home experience. 290 34 67 105 84
da. I like to use new references, books, and
magazine articles on a elass assignment. 257 34 67 88 70
3b. I wish we hed one text and no extra references
in homemaking as we 4o in other subjects. 274 39 69 98 78
4a. I am glad the teacher does not get angry when
* I accidentally breek something in the kitchen. 289 36 71 108 86
4b. I em afreid to tell the teacher when I meke a
mistake because she might lower my grade. 278 43 84 89 71
Sa. I like to help decide what we will study in
our homemaking class. 328 44 86 124 99
Sb. I think the homemaking teacher should decide
what we are to study in our homemeking elass. 249 30 59 97 78
6éa. I like to work on & homemaking assignment when
it helps answer some questions I have asked
about the subject. 323 45 88 12C g6
7a. I like to make a garment that I know I will
**  wear. 307 46 90 107 86

*43 out of the 353 students did not answer this question because they had not had a
foods unit yet.

**35 out of the 353 students did not answer this question because they had not hed a
sewing unit yet.

Té



Table 3 (cont.)

Total Par- ~ Years of
Learning Experiences Towards Which at ticipants Homemaking
Least 67 Per Cent of 353 Partiecipants Answering 1l Year 4 Years
Showed Positive Attitudes Positively Fo. % 0.
7p. It does not make much difference what
I sew, I never will wesr it anyway. 316 41 80 116 93
8a. I feel good when our homemaking class
discusses family problems which help
me understand my family. 280 40 78 94 75
8b. I wish my classmates would not talk
ebout their problems in class, there
is not anything we can do about them. 304 46 - 90 102 82
9a. I like to have a chance to use my own
ideas in carrying out assignments. 311 45 88 109 87
9b. I think all class members should have
exactly the seame assignment. 238 32 63 86 68
10a. I like to heve my teacher let me do
things by myself. 292 39 76 106 85
lla. I usually know in what areas of my home-
making class I need more practice. 326 48 94 116 93
11b. I never seem to heve any problems that
I need to work on. 314 46 90 107 86
12b. I never am able to plan or do my class
work alone to my satisfaction. 256 39 76 86 69
13a. I like to epply to my reel life problems
what I have slready learned as well as
what I am studying. 327 44 86 117 94
13b. I usually forget what I have learned
after I teke a test. 236 36 71 29 79

24



Table 3 (ocont.)

Total Par- Years of

Learning Experiences Towards Which at ticipants Homemaking
Least &7 Per Cent of 3853 Participants Answering 1l Year 4 Years
Showed Positive Attitudes Positively No. Q.
l4a. I think I should be esware of how the

homemeking room looks. 324 T 86 116 93
14b. I usually do not notice how my class-

mates react to my ideas. 269 38 75 89 71
l16a. I like tc discover and use new ideas

to work out a project. 308 41 80 113 90
16b. I do not like to try new things,

because I get confused. 308 45 88 113 90
Total number of students 363 51 125
Total number of statements in which 67 per cent
or more of the students' attitudes were towards
self-direction 24 24 24
Total possible positive responses indicesting
attitudes towards self-direction " 8472 1224 3000
Total attitudes towerds being self-directive of
353 partieipants according to the number of years
enrolled in homemaking 7002 971 79 2505 84

e4
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(Appendix B). When the responses of the 51 perticipants
who had had one year of homemeking were oompared to the re-
sponses of the 353 participantes, it weas evident that for 16
of the 24 learning experlences the percentages which indi-
cated desire to be self-directive were slightly less than
for the totel group.

Eight of the learning experiences on Table 3, however,
showed that the participants who had one year of homemaking
hed a slightly higher percentage of positive responses to
them than did the total number of participants. These
eight learning experiences were

4b. I am efraid to tell the teacher when I make
a mistake because she might lower my grade.

7a. I like to meke & garment that I know I will
wear.

8b. I wish my classmetes would not talk about
their problems in olass, there 1s not anything
we can do ebout them.

1lle. I usually know in whet areas of my homemaking
class I need more prectice.

11b. I never seem to have any problems that I need
to work on.

12b. I never am &ble to plan or do my class work
alone to my satisfaction.

13b. I usually forget what I have learned after
I take & test.

16b. I do not like to try new things, because I
get conrfused.
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The partieipants who hed been enrolled for four years
of homemaking (Teble 3) usually showed & slightly higher
percentage of positive responses to these 24 learning expe-
riences than did the total group of participants (Tables D,
E, F, G, and H; Appendix B). Learning experience 13b which
says, "I usually forget what I have learned after I take a
test,” showed the greatest emount of difference with the
four-year group showing 79 per cent positive responses com-
pared to the 67 per cent by the total number of partici-
pants, There were, however, 10 learning experiences which
showed either the same percentage or a lower one for the
four-year category. These 10 learning experiences were

da. I like to use new references, books, and
magazine erticles on a class assigmment.

Sb., I wish we had one text and no extra refer-
ences in homemeking as we do in other
sub jeots.

4b., I am afrasid to tell the teacher when I make
a misteke because she might lower my grade.

7a. I like to meke & germent that I know I will
wear.

B8a. I feel good when our homemaking class dis-
cusses femily problems which help me under-
stand my family.

8b, I wish my classmates would not talk about
their problems in class, there is not anything
we can do about then.

9a. I like to have a chance to use my own ideas
in earrying out assigmnments.
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11b. I never seem to have any problems that I
need to work on.

12b. I never am able to plan or do my class work
alone to my satisfaction.

14b. I usually do not notice how my oclassmates
react to my ideas.

Summary

The methods that have been used to analyze the data
of the 363 partioipants' responses to the questionnaire
concerning their attitudes towards being self-directive
indicate that the questionnaire itself is worth being re-
fined further and being standardized.

Learning E riences That Showed Less than 67 Per Cent
of the Perticipants Answering es" or "No

Tables D, E, F, G, end H (Appendix B) were reviewed to
find out whieh learning experiences had 67 per cent or less
of the participants answering "yes" or "no".

The eight learning experiences whioh fell into this
category were studied to see why the percentage of "yes"
answers was so nearly the same as the "no" answers. The
first learning experience in the questionneire would illus-
trate this. Fifty-one per cent said, "yes, I think my
teacher end I should deoide how to do my home experiences."
Forty-nine per cent checked this item negatively.
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Learning Experience la. I Think My Teacher and I

Should Decide How to do My Home Experiences.

Knowles (7) said that students should set their own
goals and help set up the learning situations whioh ful-
fill these goals. In this thesis it hes been pointed out
previously thet homemaking students can gain in selfr-
direction by helping to set the goals for their homemeking
classes and suggesting weys of accomplishing these goals
but that these lelr-difeotive actions need to be approved
by the administration.

Learning experience la which was set up to show self-
direction on the part of the students by perticipating in
the organization of the learning situstion, showed 51 per
cent of the students enswering "yes" and 49 per cent of
the students answering "no". About half of the students
agreed with the stetement as it read and thus indicated
that they would like to work together with the teacher in
deciding how to do their home experiences.

The other half of the students answered "no" to this
statement but there wes no reeson given why they disagreed.
Perhaps they wanted the teacher to tell them what to do
rather than thinking it through themselves. Then again,
meybe the students did not went the teacher's help but
would rather do it by themselves. The possibility also

arose that these students had never worked on & home
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experience and so were not familiar enough with the situa-
tion to wisely judge either "yes" or "no".
Learning Experience 2a. I Like Our Homemaking Room

Because We Can Rearrange It to Fit What We are Doing in
Class end Leerning Experience 2b. I Think We Should Learn

to Work in the Homemeking Room Without Rearranging It.

Criterion 2 stetes that students should be provided a
physical enviromment whioch allows opportunities to meke
choices. Jones (6) said that students should have the
power to change their environment to fit their needs and
he explained that this enviromment included physicel ob-
Jeots, physiocal forces, end people. Learning experience
2a and 2b asked the students to give their attitude about
chenging the classroom enviromment by rearranging the room.

About half the students answered learning experience
2a end 2b in such a way as to show that they would like to
be able to rearrange their homemeking room. This rearrang-
ing entailed being able to change the environment. The
rest of the students hed negative attitudes about rearreng-
ing the room.

Those students who hed positive attitudes towerds
being sble to make choices in rearranging their homemaking
room may have seen the need to do so in order to work on
various class activities and they may often have rearranged

their own departments.
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On the other hsnd, those students who showed negative
attitudes towards resrranging the homemeking room may not
have realized that it wss possible to rearreange some home-
making rooms. Their classrooms may be set up in such s wey
that equipment and furnishinge cannot be adapted to differ-
ent olass situations. Also, their teachers may like every-
thing to heve specified places. Such homemaking rooms and
teachers may hinder students from beocoming self-directive.
In many other school subjects, the classrooms are set up in
one way and never ohanged, and perhaps these students heve
not thought sbout resrranging & classroom before. Out-
standing authorities such &s Trump sey school ourriculs &re
frozen by classroom walls, pertitions and equimment.

Leerning Experience 6b. I Do Not See Why the Home-

meking Teacher Asks Us to Do Certain Assignments.

Clapp (1) was previously quoted as saying, "Pupils
should be conscious of the reletionship between each task
end the reslization of = lsrger purpose."” (1, p.2) Cri-
terion 6 for which learning experience 6b weas set up
steted thet the student gsined incentive through seeing a
direct relationship between & task end his goel.

In the tebuletion of the questionnaires, 50 per cent
of the students answered "yes" that they did not see why
the homemaking teacher esked them to do certein assignments

eand 50 per cent said "no".
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The 177 students who answered "yes" evidentally ocould
not see & direct relationship between thelr esssignments and
the goals that were set for the oclass., Perhaps this wes
because the students did not realize what the class goals
were. Then too, the teacher may not have carefully plenned
how she would help the students realize the oonnection be-
tween the assignments and the goals they desired to attein.

The students who answered "no" may actually have seen
the cocnnection between the assignment and the goel, or they
may have misreed the question, The statement, "I do not
see why the homemeking teacher asks us to do certain assign-
ments,"” suggested & negative thought and the students who
answered "no" to it may not have realized that they had a
double negetive which made a positive attitude. The word-
ing of this question may have accounted for this even divi-
sion btetween "yes™” and "no" enswers.

Learning Experience 10b. I Wish the Teacher Would

Check Everything I Do to Be Sure I Do Not Mske & Mistake.

Clapp (1) descrided suoccessful teachers as those who
realized thet pupils learn only by their own efforts bdbut
thet teachers can direot students to meke maximum effort.
He further went on to say that students must feel the need
for learning and for going about this task by themselves.
Criterion 10 esgreed with Clapp (1) by stating that the stu-
dent should go ahead by himself with learning asctivities
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with teacher guidance rather than teacher leadership.
Learning experience 10b was set up to go with this orite-
rion.

In anelyzing the answers given on the questionnaires
it wes found that 44 per cent answered "yes" they wished
the teacher would check everything to be sure they did not
make & mistake and 56 per cent enswered "no". These per-
centages were quite close.

Those students who answered "no" evidentally had no
desire for the teacher to check everything they did. This
mey be beceuse they liked to do things by themselves or be-
cause their teacher refused to check each step.

Some students ere feerful of meking mistekes and so
aotually demand approval by the teacher at each step they
meke. These kinds of students may be the ones who enswered
"yes" they wanted everything checked. Sometimes it is the
teacher who insists upon checking every little detail and
demands perfection. Greding mey have affected students’
attitudes towards this statement. Then too, the teacher
may not have helped the students realize their need for
directing some of their own tasks with tescher guidance
rether than tescher leedership. The students meay be so
used to authoriterian teschers that they did not know how

to resct under a teacher who allowed self-direction.
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Learning Experience 12a. I Like to Plan and Do My
Class Work With as Little Help as Possible.

Authorities sey that if students learn the process of
how to solve problems they learn fer more then if they
learn the solutions that other people had found to these
seme problems. The statement was also made thet the most
importent learning experience that students could have was
to learn & method whioh ensbled them to solve their own
problems. (8)

Criterion 12 states that self-directive students
should be able to work out new prodblems for themsalves by
using the problem solving method. In order for students to
heve practice in working out new problems for themselves
they should try to do their sssignments with as little out-
side help es possible. Learning experience l2s was set up
to show students' attitudes towards“this self-directive
experience.

The percentages of "yes" and "no" anawers about this
learning experience showed only & small difference. Fifty-
eight per cent of the students answered "yes" and 42 per
cent said "no".

Those 204 students who answered "yesa" to learning
experience l2a showed growth towards self-direction by
working out their own class essignments. The 42 per cent

who answered "no" to this statement may not have meant that
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they did not want to be self-directive but that they would
rather have had others help them do their work than be
self-direotive. Many students dislike work and will take
the easiest route to finishing a job. If easy work means
letting others help you, these students may forsake being
self-direotive in order to get their work done faster and
with less strain. These "no" enswers may 21so have meant
that the students were incapseble of doing the work without
oconsiderable help and they realized this need for essist-
ance. Perhaps the students did not know how to go shesad
on their own because they did not know how to use the
problem solving method.

Learning Experience 15a. I Usually Wonder Why My

Classmetes Behave as They Do and Learning Experience 15b.

1 Usually Accept My Classmates' Behavior Without Question.

Dewey (4) described the curious mind as constantly
being alert and exploring. The Review of Literature in
this thesis pointed out that without curiosity students do
not even realize that problems exist.

Learning experience 15a and 15b were set up to go
along with oriterion 15 which saeid that self-directive stu-
dents must have curiosity. The guestionnaires showed that
the percentage of students who answered "yes" to these

statements was about the seame as of those who answered "no".
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Nearly half the perticipants were not curious about their
fellow students.

The Review of Literature desoribed the need for teach-
ers to help arouse curiosity within their students. The
lack of this motivation by the teachers mey have accounted
for those students who showed a lack of ouriosity. Then
again, maybe these students were curious about some things

but not about their classmates' behavior.
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CHAPTER IV
SUMMARY

The purpose of this study wes to determine how stu-
dents oould be helped to become self-direotive. In order
to achieve this purpose it was necessary to formulate some
oriteria which could help homemaking teachers select self-
directive learning experiences and to find out what atti-
tudes high school homemeking students had towards some
learning experiences which were illustrative of these ori-
teria and which should help them develop an ebility to be
self-directive.

Sixteen oriteria were formulated. Each oriterion, in
turn, had two learning experiences which showed some atti-
tudes acoording to the way the students Jjudged them. One
learning experience (&) indicated going towards self-
direotion and the other learning experience (b) indicated
little or no desire to be self-directive. The criteria and
their learning experiences were divided into five catego-
ries. These criteris and their learning experiences listed
according to categories are as follows:

I. Administrative Organizetion Related to the
Homemaking Department.

1. The student perticipates in the organization
of the learning situation.

8, I think my teacher and I should decide
how to do my home experiences.
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*b. I think my teacher should tell me what
I should do for a home experience.

2. The student is provided & physical environ-
ment which allows opportunities to make
ehoices.

&, I like our homemeking room because we
can rearrange it to fit what we are
doing in olass,

b. 1 think we should learn to work in the
homemaking room without rearranging it.

3. The student learns to use & variety of re-
sources.

*&. I like to use new references, books,
and magazine articles on a class
assignment.

*pb. I wish we hed one text snd no extra
references in homemeking as we do in
other subjects.

II. Learning Climate in the Homemeking Department

4. The student feels free of anxiety or fear.

*a. I am glad the teacher does not get
angry when I accidentally break
something in the kitchen.

*b., I am afraid to tell the teacher when I
make a mistake because she might lower

my grede.

5. The student feels freedom in his learning
enviromment to make choices.

*a. I 1like to help decide what we will
study in our homemaking cless,

*b., I think the homemaking teacher should
decide what we ere to study in our
homemaking cless.

*These are the 24 learning experiences which showed enough
response to be useful in indiceting an attitude towerds
self-direction.
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III. Beliefs of the Homemaking Tesascher.

6. The student geins incentive through seeing
a direot reletionship between & task and
his soalo

*a., I like to work on & homemaking assign-
ment when it helps answer some ques-
tions I have asked about the subject.

b. I do not see why the homemaeking teacher
asks us to do certain assignments.

7. The student receives self-gratification in
sccomplishing & task which fulfills a per-
sonal goal.

*a, I like to make a germent that I know
I will wear.

*p, It does not make much difference what
I sew, I never will wear it anyway.

IV. Group-Individual Relationships Within the Home-
meking Class.

8. The student feels free to communicate his
needs with those in his group.

*a, I feel good when our homemaking class
discusses family problems which help
me understand my femily.

*p. I wish my classmetes would not talk
about their problems in class, there
is not anything we ¢an do about them.

9. The student feels he is a part of the group
but at the seme time feels he is a distinect
individual.

*a, I like to have a chance to use my own
ideas in carrying out assignments.

*b. I think all class members should have
exactly the sesme assignment.



10. The student goes ahead by himself with
leaerning esctivities with teacher guidance
rather than teacher leadership.

*a. I like to have my teacher let me do
things by myself.

b. I wish the teacher would check every-
thing I do to be sure I do not make
& mistake.

V. The Emphasis on Teaching Homemaking Students to
THink Effeotively.

11. The student recognizes his own needs and
problems.

*a, I usually know in what areas of my
homemeking class I need more practice.

*b. I never seem to have any problems that
I need to work on.

12. The student 1is eable to work out new problems
for himself by using the problem solving
method.

a, I like to plan and do my c¢lass work
with as little help as possible.

*b. I never em able to plan or do my class
work alone to my setisfaotion.

1l3. The student uses a combination of past
experience plus new learnings to solve
problems pertaining to self.

*a, I like to apply to my real life
problems what I have already lesrned
a8 well es what I am studying.

*b. I usually forget what I have learned
after I take a test.

14. The student develops an awereness to the
covert as well as the overt things eround
him,

*a. I think I should be awere of how the
homemeking room looks.
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*b. I usually do not notice how my
classmates react to my ideas.
15. The student has ouriosity.

a. I usually wonder why my olassmetes
behave &8 they do.

b. I usuelly zccept my olassmates'
behavior without question.

16. The student uses creative thinking in solving
8 problem.

*a, I like to discover and use new ideas
to work out a pro ject.

*p. I do not like to try new things, because
I get confused.

A questionnesire was sent to homemeking teachers to be
given to senior students in sdvenced homemaking. This
questionnaire revesled the attitudes of the students to-
werds these 32 learning experiences. The conclusions made
in this thesis were based upon the 353 usable gquestion-
naires which were returned.

Twenty-four of the learning experiences had at least
67 per cent of 353 partiecipants respond in sueh a way as to
indicate an attitude towards self-direction. Each of these
24 stetements have an esterisk in front of the number of
the leerning experience given previously.

An enelysis of theese 24 leerning experiences was made
to see if it could be determined whether the backgroumnd of
the participents seemed to have any effect on the wey they



answered the questionnaire. The following results were

found:

2.

3.

4.

Eight of the learning experiences had approximately

the same number of positive and negative responses. These

The future plans that the students had for
next year did not have any effect on the way
they answered these 24 statements on the
questionnaire.

Students with the same future plens did not
judge each learning experience the same way.

The number of years the students had been
enrolled in homemeking seemed to have no
effect on their answers.

Students who had been enrolled in homemaking
for the same number of years did not judge
each learning experience the same way.

learning experiences are

la,

2b.

6b.

10b.

12a.

15a.

15b.

I think my teacher end I should decide how
to do my home experiences.

I like our homemeking room because we ¢an
rearrange it to fit what we are doing in
class.

I think we should learn to work in the
homemaking room without rearranging it.

I do not ses why the homemeking teacher
asks us to do certain assignments.

I wish the teacher would check everything
I do to be sure I do not meke & mistake.

I like to plan and do my ¢less work with as
little help as possible.

I usually wonder why my classmates behave
as they do.

I usually accept my clessmetes' behavior
without question.

90



91

No definite conclusions can be drawn from analyzing
these eight learning experiences but it was thought that
perhaps

some of these learning experiences needed to be
worded more clearly on the questionnaire.

a number of students may not have had experience
or were not aware enough of certain things to
wisely judge the statements.

even though the learning experience may have been
designed to help students become self-directive,
the students may have wanted to be more self-
directive than the statement implied.

the students did not realize some of the learning
experiences were possible to do or that they
could be done in more than one way.

almost half the students did not want to be self-
directive or realized that they needed more direc-
tion than the statements allowed.

grades and teacher approval affected the way stu-
dents answered.

students would rather do their work the easiest

way possible regerdless of how the work was

achieved.

Some of the schools partiocipating in this study had
girls taking esdvanced homemeking who had not had any pre-
vious training in a homemeking class, This lack of pre-
vious training in a formal homemaking class mey have im-
plications for teechers in the wey they plan the sequence
of ocurriculum for their schools and for the administrative

organization of setting up the olasses.
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Authorities in the field of home economics education
need to be given an opportunity to express themselves on
this topic of self-direction. BSome questions they might
answer are

l. Whet does self-direction mean to them?

2. How much self-direction oan or should be used

at the various developmental levels of the
student?

3. How can teachers use self-direction in their
students to the best advantage?

This questionnaire seems to give enough results to be
worthy of further refining and of standerdizing. The fol-
lowing suggestions are made:

1. Changes whioh may improve the questionnaire.

a. Directions to the teachers and to the
students need to be made stronger and
more clearly stated.

b. Learning experiences need to be used
which all students can wisely Jjudge.

2. Further study whioh may improve the guestionnaire.

a. Find out why the students answered the
statement in such & way as to depict
little or no desire for self-direction.

b. Take a larger sampling and include
students from more than one aresa of
the United States.

0. See how much effect other classes and
activities have on the way students
answered the statements.



2.

4.

7.

10.
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Letter Which Aeccompenied
Trial Run of the guestIonnaire

Corvallis, Oregon
November 21, 1961

Dear

Some of you have been kind enough to help me with my
Tfirst device end so are femilisr with my thesis topic end
the criteria I em trying to set up. I would like to have
your help in perfecting a second device, which will be the
lest, to be used in my thesis.

The first device consisted of rating statements ms to
whether they were or were not oriteris for teaching a stu-
dent to be self-directive. *Below you will find a list of
these criteria whioh can be used by home economics teachers.

The second device consists of statements whioch, for
your convenience, sre numbered to correspond to the number
of the oriteria they are to illustrate. Esch oriterion hsas
two 1llustretions for students to answer. One indicates go-
ing towerds self-direction, the second indicates little or
no desire to be self-directive. When this device is given
to students, these items will be renumbered from 1 to 32.

The purpose of this second device is to determine
students' attitudes towerds some learning experiences which
might be considered ss helping students become self-
directive.

Would you pleese evaluate this second device by
checking whether this belief would or would not be self-
directive. Also, please check to see if esch belief de-
scribes the criterion. You may meke comments on the
attached blenk sheet. Be sure to list the number of the
belief you are commenting on.

I would very much appreciste your prompt return of
this questionneire. Theank you so very sincerely for your
effort in helping me set up the devices for my thesis.

Yours truly,
(Betty Burklund)

*A 1ist of the criteria were sent along with this letter
but are omitted here.



Directions:

1.

2.

3.

4.
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Student Questionneaire

NO NAME PLEASE

WHAT I BELIEVE
AS A HOME ECONOMICS STUDENT

Please put an "x" in the space you feel best
answers what you believe about each statement.

Remember this check list is to be marked the

way you believe regardless of whether or not

what is stated in each item oan be done or is
done in your school. There is no right or
wrong answer. Please answer all questions,
Work quiockly, going straight through the check
list.

I like to help decide whet we will study in
our homemaking class,

I like to plan and do my oclass work with as
little help &s possible,

I think I should be aware of how the home-
making room looks.

I think my teacher should tell me what I
should do for a home experience.

I like our homemaking room beceuse we oan
rearrange it to fit what we are doing in
class.

I like to make & germent that I know I will
wear.

I wish we had one text and no extra refer-
ences in homemeking es we do in other sub-
Jecots.

I think the homemeking teacher should decide
what we are to study in our homemaking olass.



9.

10.

1l1.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.
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I usually know in what areas of my homemaking
class 1 need more practice.

I feel good when our homemaking class dis-
cusses family problems which help me under-
stend my family.

I never seem to have any problems that I need
to work on.

I usuelly wonder why my classmates behave as
they do.

I like to discover and use new ideas to work
out a project.

I like to have a chance to use my own ideas
in earrying out essignments.

I usually do not notice how my classmates
react to my idess.

I do not see why the homemeking teacher asks
us to do certain assigmments.

I never am able to plan or do my class work
alone to my satisfaction.

I em afraid to tell the tesacher when I meke
& mistake beceuse she might lower my grade.

I like to use new references, books, and
magszine artioles on a cless assigmment.

I am gled the teacher does not get angry when
I acoidentally break something in the kit~
chen.

I think my teascher end I should decide how to
do my home experience.

I think all class members should have exactly
the seme assigmment.

I think we should learn to work in the home-
making room without rearrenging it.




24.

235.

26.

27.

3l.

32.

I usually forget what I have learned after
I take a test.

I do not like to try new things, because I
get oonfused.

I like to have my teacher let me do things
by myself.

I usually eccept my olassmates' behavior
without question.

I wish the teacher would check everything I
do to be sure I do not make a mistake.

I like to work on & homemaking assignment
when it helps enswer some questions I have
asked about the subjeot.

I like to epply to my real life problems what
I have already learned as well as what I em
studying.

It does not make muoh difference what I sew,
I never will wear it anyway.

I wish my olassmates would not talk aebout
their problems in class, there is not any-
thing we can do about them.

Number of years enrolled in homemaking

Please put an "x" in esch space that desoribes your
plens for next year.

School (Nursing, Besuty, Business, College)
Married by September 1862

Work



Letter Sent to the 20 Homemaking Teachers
Asking for Their Help

Corvallis, Oregon
November 29, 1961

Dear

I am a student at Oregon State University working on
8 master's thesis. The subject of my thesis is on helping
homemaking students become self-directive.

As pert of my thesis I have set up a questionnaire to
give to senior girls in sdvanced homemaking clesses, This
questionnaire is designed to determine students' feelings
towerds some activities which might be considered as help-
ing students become self-direotive.

Would you be kind enough to help me by having the
senior girls in the advanced homemaking classes in your
department fill out these questionnaires? These question-
neires which would need to be filled out in class are short
and simple. They should take no more than fifteen minutes
to answer. Please be sure your school administrator ap-
proves also.

Pleese answer the following questions and return this
letter to me promptly so that I may prepare the correct
number of questionnaires end mail them to you on Jenuery
3, 1962, in order that you may heve them returned to me by
Jenuery 20, 1962.

Singcerely,
(Betty Burklund)

Answer Yes or No
I will be glad to have my classes participate.
The administrator of the school has given his
permission for us to pesrtieipete in this study.

Number of Questionnaires
Please send me the number of questionnaires so
that I may give one to each senior girl in the
senior homemeking classes in my depertment.
(Do not try to pick up senior girls in other
clesses)
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Letter Sent to the 20 Homemaking Teachers
Giving Directions About the Questionnaire

Corvallis, Oregon
January 2, 1962

Dear

Thenk you for your prompt answer to my letter of
November 21, 19€6l1l. I eppreciate very much your help in
having the senior girls in your Junior-Senior homemeking
eclass fill in these check sheets.

Pleese ask your students to put an "x" in the YES
space or the NO space for each question according to their
beliefs, I realize that some items probably may not apply
to every school, therefore instruct the students that they
are to enswer each stetement according to what each indi-
vidual student believes should be done and not necesserily
what is done. It is importent that they answer &ll ques-
tions.

In order to get the individual's attitudes rather
then the group's attitudes, do not allow the students to
discuss the items while answering the cheok sheet.

The students may hesitate to answer some of these
questions truthfully if they think that you, as their
teacher, might read the answers. May I therefore suggest
that a student volunteer be asked to collect the papers
and seal them in the enclosed envelope?

It surely will be appreciated if you are able to re-
turn these ocheck sheets to me by January 20, 1962.

Best wishes to you for the new year!
Sincerely yours,

(Betty Burklund)
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Teble A

Distribution of 353 Psrticipants
According to High Schools Which They Attended

Number Usable
of Questionnaires

Schools Participants No.
A Albany Senior High School 12 12 100
B Bend High School 18 16 89
C The Dalles High School 30 30 100
D David Douglas High School,

Portland 63 63 100
E Gervais High School 14 14 100
F Grents Pass High School 32 32 100
G Harrisburg High School 7 7 100
H Jefferson High School 9 8 89
I Junction City High Sohool 7 7 100
J Klemath Falls High School 17 16 94
K Medford High School 65 49 75
L Molella High School 13 13 100
M Newberg High School 20 16 80
N North Marion High School,

Aurora 8 8 100
0 Onterio High School 17 17 100
P Oregon City High School 17 12 71
Q Scappoose High School 12 11 92
R Siletz High School <& 4 100
S Silverton High School 12 12 100
T Woodburn High School 6 6 100

Total 383 353 92




Number of Years Enrolled in Homemeking by Participants

Teble B

Useble Number of Years of Homemakin
uestionnaires 1 Year 2 Years ears 4 Years ears 6 Years
Schools No. % No. % No. % &) No. % 0. 0.
A 12 100 9 75 3 25
B 16 100 p 6 5 31 S 31 S 19 2 13
C 30 100 18 60 8 27 4 13
D 63 100 19 30 13 21 15 24 1z 19 2 3 2 3
E 14 100 7 6 43 ? 50
F 32 100 3 9 28 88 )
G 7 100 1 14 6 86
H 8 100 3 37 5 63
I 7 100 3 43 1 14 2 29 1 14
J 16 100 7 44 ; § 6 6 37 2 13
K 49 100 S 10 13 27 4 8 24 49 3 6
L 13 100 2 15 ) 23 8 62
M 16 100 3 19 2 12 11 69
N 8 100 1 12 4 88
0 17 100 4 24 13 76
P 12 100 2 18 5 41 S 41
Q 11 100 2 18 3 27 6 55
R 4 100 1 29 2 50 1 25
S 12 100 1 8 6 ol 4 33 1 8
i g 6 100 6 100
Total 353 100 o1 15 55 16 96 27 125 35 22 6 4 1
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Table C
Future Plans of 353 Participating Students

Future Plans

School School Married Married,
& & & Sehool
Total School Married Work Married work Work & Work
Schools No. % No. % No. % No. % No. % No. % No. % No. %
A 12 100 8 68 1 8 1 8 1l 8 1 8
B 16 100 9 56 S 31 2 13
Cc 30 100 18 60 S 10 3 10 5 17 1 3
D 63 100 26 41 5 8 20 32 2 3 S 8 4 6 1 2
E 14 100 8 58 3 21 3 21
F 32 100 9 29 2 6 13 41 1 3 3 9 3 9 1 3
G 7 100 S 72 1 14 1l 14
H 8 100 1 13 2 24 4 50 1 13
I 7 100 2 29 2 29 1 14 1 14 1l 14
J 16 100 8 50 2 13 3 18 2 13 1 6
K 49 100 22 46 10 20 12 24 3 6 2 4
L 13 100 3 23 S 38 1 8 S 23 1 8
M 16 100 9 56 2 13 1l 16 3 19 1 6
N 8 100 3 38 4 49 | 13
0 17 100 11 64 b 4 6 2 12 1 6 2 12
P 12 100 1 8 4 34 3 25 3 25 1 8
Q 11 100 7 64 a 9 2 18 1 9
R 4 100 1 25 3 75
S 12 100 8 67 3 25 1l 8
T 6 100 S 83 j 4 17
Total 353 100 164 47 25 7 8l 23 8 2 45 13 22 6 8 2

20T



Table D

Administrative Organization Relasted to the Homemaking Depaertment

Students' Beliefls

es No
Teacher's Criterion Leerning Experiences O. O
1. The student participates a. I think my teacher and I should
in the organization of the decide how to do my home expe-
learning situation. riences. 179 51 174 49
b. I think my teacher should tell
me what I should do for a home
experience. 63 18 290 82
2. The student is provided a a. I like our homemaking room be-
physical enviromment cause we can rearrange it to
which allows opportunities fit what we are doing in class. 195 55 158 45
to meke ochoices. b. I think we should learn to work
in the homemeking room without
rearranging it. 148 42 205 S8
3. The student learns to use a. I like to use new references,
a variety of resources. books, and magazine articles
, on a gclass assignment. 257 73 96 27
b. I wish we had one text and no
extre references in homemaking
es we do in other sub jects. 79 22 274 78

y0T1



Table E
Learning Climate in the Homemaking Department

Students' Beliefs

No
__Yes No Answer
Teacher's Criterion Leerning Experiences No. % No. % 0.
The student feels free a. I am glad the teacher does
of anxiety or fear. not get angry when I scci-
dentally break something
in the kitchen. 289 82 21 6 43 12

b. I am afraid to tell the
teacher when I meke a mis-
take because she might lower

my grade. 75 21 278 79
The student feels a. I like to help decide whet
freedom in his learn- we wvill study in our home-
ing enviromment to making class. 328 93 25 7
make choices. b. I think the homemaking

teacher should decide what
we are to study in our
homemaking class. 104 29 249 71
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Beliefs of the Homemeking Teacher

- Table F

Students®' Beliefs

No
i Yes No Answer
Teacher's Criterion Learning Experiences No. % No. % No. %
6. The student geins a. I like to work on a home-
inecentive through making assignment when it
seeing a direct helps enswer some guestions
reletionship between I have asked about the sub-
& task and his goal. Ject. 323 92 30 8
b. I do not see why the home-
making teacher asks us to
do certain assignments. 177 S50 176 80
7. The student receives 2. I like to meke a2 garment
self-gratification in thet I know I will wear. 307 87 11 3 35 10
accomplishing a task b. It does not make much d4if-
whieh fulfills a per- ference what I sew, I never
sonal gosal. will wear it anyway. 37 10 316 90
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Table G

Group-Individuel Relationships Within the Homemeking Class

~Students' Beliefs

~Yes —No
Teacher's Criterion Learning Experiences No. No. %
8. The student feels free to a. I feel good when our homemak-
communicete his needs ing cless discusses femily
with those in his group. provlems which help me under-
stand my family. 280 79 73 21
b. I wish my classmates would
not talk about their problems
in class, there is not any-
thing we can do about them. 49 14 304 86
9. The student feels hs is a. I like to have a chance to
a part of the group but use my own ideas in carrying
et the same time feels out assignments. 311 88 42 12
he is a distinet indi- b. I think all e¢lass members
vidusel. should have exactliy the same
aessignment. 115 33 238 67
10. The student goes ahead a. I like to have my teacher let
by himself with learning me do things by myself. 292 83 61 17
activities with teacher b. I wish the tescher would check
guidance rather than everything I do to be sure I
teacher leadership. do not meke a mistake. 155 G4 198 56
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The Emphasis on Teaching Homemeking Students to Think Effectively

Table H

Students' Beliefs
es No
Teagher's Criterion Learning Experiences No. No. %
1l. The student recognizes 8. I usually know in what aress
his own needs and prob- of my homemeking cless I need
lems. more practice. 326 92 27 8
b. I never seem to have any prob-
lems thet I need to work on. 39 11 314 89
12. The student is able to a., I like to plen and do my class
work out new problems work with as little help as
for himself by using the possible. 204 58 149 42
problem solving method. b. I never am able to plan or do
my class work alone to my
satisfection. o7 27 256 73
13. The student uses a com- a. I like to apply to my real life
bination of past experi- problems what I have already
ence plus new learnings learned as well as what I am
to solve problems per- studying. 327 93 26 7
taining to self. b. I usually forget what I have
learned after I take a test. 117 33 236 67
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Table H (eont.)

Students' Beliefs
es No

Teacher's Criterion Learning Experiences No. % No. %
14. The student develops an e. I think I should be awsare of
awareness to the covert how the homemsking room ,
as well as the overt looks. 324 92 29 8
things around him. b. I usually do not notice how
my classmates resasct to my
ideas. 84 24 269 76
15. The student has curi- a. I usually wonder why my class-
osity. metes behave as they do. 206 58 147 42
b. I usually accept my classmates'
behevior without question. 191 54 162 46
1l6. The student uses crea- a. I like to discover and use new
tive thinking in solving ideas to work out & project. 308 87 45 13
a problem. b. I do not 1likeé to try new

things, begause I get confused. 47 13 306 87
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