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THE TEACFER'S PART IN COMMUNITY ORGANIZATIONS
IN THE FIRST CLASS FIGH SCHOOL DISTRICTS
: OF OREGON

CEAPTER I
INTRODUCTION

A wide variety of opinion concerning the part which
public school teachers should play in community affairs
exists among both civiec leaders and school personnel.
With some degree of unanimity, however, the formef have
implied that the school has an obligation to assist in
community projects and that teachers should consider
whatever contributions they can make to be a part of
their duties. Never before in the history of America,
declare many civic spokesmen, have the city, the state,
end the nation depended so much for help upon those en-
gaged in education. Of course, such spokesmen usually
admit also that civic organizations have a corresponding
duty to aid and support both the academic and the extra-
curriouiar programs of the schools, but they insist that
the chief prerequisite for closer cooperation between
school and community is the recognition and assumption by
teachers of their responsibilities in community work.

Why has the teacher been gelected as a subject for
such discussion, rather than the banker, the merchant, or
the carpenter? The answer is implicit in statistical in-
formation. "Acoording to the 1920 Census Report, among
the New York City adults over 24 years of age, 7.6 per



cent had no schooling, 7.2 per cent had from one to four
years of schooling, and 48.7 had between five to eight
years of schooling." State Superintendent of Public
Ingtruction, Rex ?ufnam reports that in Oregon adults
have an average of 9.7 years of achooling.z By contrast
the teacher's educational record of 16 to 17 years'
minimum requirement for a high school credential is an
1mpress}1ve one. The summer school courses and prepara-
tion for higher degrees required for professional advance-
ment sre also factors in keeping the teacher far more
mentally alert and better informed than the average member
of the commnity. The Army and Navy commissioned a dis-'
proportionately large number of teachers in service during
World War II because of their superior intelligence and
qualities of leadershipe Therefore it is only natural
th'at a community should look hopefully toward its teachers
for participation and assistance in ecivie affairs. It is
our contention ... that no functional group has social and
political obligations greater than those of the teaching

pro:Ifetssss:l.czm.3

1. Knittle, Walter A., "Mohammed and the Mountain", Satur-
day Review of Literature, Vol. 28, p. 49, Sept. 5

2, Worald end News, Klamath Falls, Oregon, Feb. 6, 1947,
Pele ; » :

3. Gans, Roma, "The Teacher in the Community", Teachers
College Record, Vol. 43, p. 100, Nov. 1941.



A second reason for public interest in the contri-
bution of the teacher to community life is the growing
consciousness of the need for integration of the school
and community, so that the student is prepared for life
as he will find it and not taught meaningless abstrac-
tions. A high estimate is placed on "social" education.
"It should be possible through education to reduce the
frequoncy and tragedy of world-shaking disasters.
Essentially the task is to help people learn to live well
together. There is opportunity for educators in every
commnity to teach youth and adults to live well together.
e o« o« o« If a school contributes positively to learning to
live together, it must increase the range and depth of
experiences in community 11v1ng."4

Now, certainly so desirable a goal cannot be
attained if the teacher confines his activities to the
classroom and school projects only. Among writers on
education, there is a large measw e of agreement on this
point. Dewey, taking for his text, the preamble of the
constitution of the national American Federation of
Teachers, says:

A part of it reads as follows: We believe

that the teacher is one of the most highly produc-
tive of workers, and that the best interests of

4. American Association of School Administrators,
(Yearbook), Schools for & New World, 1947, p. 90.




the schools and of the people demand an
intimate contact and an effective coopera-
tion between the teachers and the other
workers of the community--upon whom the
future of democracy must depend.

In union there is strength, and without
the strength of union and united effort, the
gstate of servility, of undemocratic adminis-
tration, adherence to tradition, and unrespons-
iveness to the needs of the community that are
also poigted out in the same document, will
persist.

If pupils are to understand and engage in community
sctivities, it is the teacher who must lead the way. To
quote from Gann:

Thoge of the teaching profession who are
attempting to develop a program of education
which will enable each child to grow increas-
ingly competent in social-civie action, will,
in order to be honest and free from frustration,
follow into the wider sphere of action to which
their own insight and their guidance of pupils
have led them.

This sequence, from child concern and
understanding to a more vital, functional
ourriculum, which demands public and teacher
contacts, leading ultimately to increased
interest and participation in civic and
political affairs on the part of the teacher
creates an integral _pattern, each part affect-
ing all the others.®

Important educational projects such as the Spring-
field Plan, in which school and community cooperate fully
in the teaching of tolerance, democracy, and the art of
living, includes the following among its objectives:

5. Dewey, John, Education Tod 1940, p. 307
6. Gans, Roma, "The Teacher in %he Ooémunity". Teachers
College Record, Vol. 43, pp. 104-105, Nov. 1941,



The development of community thinking.
To bring to every child a'ﬁé'ﬂ'eﬁ%e of the
commnity obtained wherever possible by first
hand observation; understanding through study
and obegervation of the part played in the
commnity by men and women of different
ocoupations; participation in commmunity
gervice; the custom of uging individual
talents for common good.

The problem is to make a connection
between the schools and the community without
sacrificing the efficiency which specializa-
tion has brought to the teaching profession.
This can be accomplished only if the relation
of teachers to community life is both real
and penetrating.8

The growing importance of this subject is reflected

in opinions expressed at a meeting of the Association of

School Administrators in 1946. West said:

Americs was founded on a definite
philosophy of equal rights and opportunities
for all. We have fallen far short of this mark,
and surely the public schools must bear a very
large responsibility in attempting to fulfill
the American Dream. If teachers are to be
prepared for assignment for this sort, they
will need to have broad general education
and courses in sociology and economics which
give them a realistic view of our world.

They will have to have more opportunity than
they have had in the past to take part in the
activities of community life. They will have
to. be encouraged after they secure a position
to become active citizens and to learn by
participation what actually goes on in this
world and what can be done in the schoolroom
tg moe; the problems which the world deposits
there.

e

Chatto, Clarence I, and Alice L., The Story of the

%riggﬁeld Plan, 1945 p. 20. .
80 L ) po 50

West, Roscoe L., "The Preparation of Teachers to
Meet New Problems." Official Report, American
Agsociation of School Administrators,l1946, pe 197.



Ferguson in pointing out qualities which a superine
tendent seeks in new teachers, stated:

Superintendents are looking for new
teachers who have had rich educative
exp eriences beyond the academic shades.
Travel, summer employment in other fields,
commnity work, chureh work -- these are
suggestive of non-academic activities which
contribute so vitallxoto the general educa-
tion of the teacher.

Another quotation from Dewey is very pertinent here:

' The schools are not doing, and cannot
do what the people want until there is more
unity, more definiteness in the commnity's
consciousness of its own needs; but it is the
buginess of the school to forward this con-
ception, to help the people to a clearer and
more systematic idea of what the underlying
needs of modern life a{g and of how they are
really to be supplied.

The general opinion of educators is summarized by
the following:

In the service of public intelligence
the educator has at length become clearly
conscious of what had all the while been
implicit in his work: First, that his
rendezvous with childhood and youth is a
gservice to the whole culture and involves

both keen insight and responsibility in
community relations; and second, that the
orux of the whole front of social intelli-
gence is at these points where adults are
meking the decisions and shaping the ‘
influences which in turn shepe the lives of
the oncoming generation. If the educator
will once realize that when he educates,
he does something to the culture and then

10. PFerguson, Arthur W., "What a Superintendent Looks
Por in New Teachers", Ibid., p. 199.
11. Dewey, John, Education Ioday, 1940, p. 37.



will follow on with a lively sense of

responsibility into the paths and functions

which that realization dictates, he will be

close to the intelligent heart of society's

urge toward a richer and more fitting cul-

ture. Fe will work at the task in the

interests of the baffled and confused

adults of the modern community. He will

work with his profession to make our

civilization give up its secrets and its

leads, good and bad, and both singly and

collectively with his colleagues he will

use and multiply his powers for effective-

ness in {grthering the good and averting

the bad.

~ _ Thus we see that school life and community life are

not and cannot be kept as separate entities if the broad
concept of education for modern living is to be sustained.

But what of the teacher who is thus requested to
enter into close relations with the community? Has the
overburdened teacher anything to gain, from a selfish
point of view, by the expenditure of his already limited
time and energy upon activities not directly related to
the school? No matter how whole-hearted his devotion to
his profession may be, there are certain essentials that
a teacher wants for himself, such as an adequate salary,
the right to live as an individual, exemption from constant
scrutiny, eriticism, unwarranted prohibitions. The general
opinion seems to be that participation in community affairs
will also benefit the status of the teacher. If he remains

aloof in an ivory tower, goals may be dreamed of but never

12. Kilgggriok. Wmn. F., The Educational Frontier, 1933,
Pe . 4



attained. As a social and political force in comrmnity
affairs the teacher sutomatically improves his own
position.

Gang says further,

The outlook for revitalizing the place
of the teacher in American society is
promising end much has already been accom-
plished. Of considerable promise is the
move on the part of teachers themselves to
bring about the greater influence in
educational and civic affairs. This past
summer a two-weeks' conference was held here
at Teacher College at the request of the
Department of Classroom Teachers of the
National Bducation Association who wished
to aequaint themselves with their responsi-
bilities in curriculum revision. The
Teachers' League has had conferences on
educational, organizational, and legal
problems for over ten years. The Teachers
of some states have helped elect worth
members to their state legislatures.

Political aetivity on the part of educators is
stressed by Kermit Eby, Director of the Department of
BEducation and Research, CIO, in his statement:

The academician must lead the way. FHe
must emerge from the schoolroom and partici-
pate setively in the community's political
life, both as spokesman for a particular
interest and as the vanguard of his class.
If he really wants to reform the political
system, the teacher must get in there behind
his candidates and higs ideas and see that

they come out on top.l4

13. Gang, Roma, "The Teacher in the Community", Teachers
College Record, Vol. 43, p. 107, Nov. 194l.
14. by, E + "Labor's Program for Teachers", The
M. V°1o 11. Jmo 1946. p' 190



Burnham writes of politics in Nebraska Educational

Journal:

To those who teach, polities has a dual
aspect. In the classroom it is subject matter
and a professional problem. Outside the class-
room it is a matter of personal interest and
civie responsibility. In a peculiar way
politics comes the teacher's way whether she
likes it or not. She has a professional obli-
gation to promote all political policies
furthering educational improvement. She has
a personal interest in all legislation relat-
ing to teacher welfare. She has both a
personal interest in and professional obliga- -
tion to the children and youth RE the state,
and anything that affects them.

It is apparent from the foregoing discussion that
teacher participation in civiec organizations may be con-
sidered desirable; first, because educational advantages
have prepared teachers to be leaders; second, because
full cooperation between school and community with con-
sequent educational advantages cannot otherwise be
attained; third, becsuse the profession itself is benefited

by community contactse.
Purpose and Value of the Study

An investigation of the opinions of educators and
civie leaders has been made. What, then, is the view of

the person most concerned -- the teacher who is already

15. Burnham, Archer, "Our Part in Polities™, "The

Clearing Fouse, Vol. 21, Sept. 1946, p. 22,



carrying a full-time schedule of clagsswork and directing
one or more extra-curricular activities? Exhaustive
gearch of educational publications shedé no light;
teachers have been inarticulate upon this subject.

The attitude seems to vary widely. ©Some are very
conscientious and will respond to the limit of their
ability no matter in what capacity they may be called
upon to serve. A few will cooperate in civie projects
merely to become socially prominent or even to hold
through prestige in the community positions which they
could not retain upon the basis of their academic work.
Other teachers, however, admit only the obligation to
teach during the school dagy, or at most to supervise
gchool activities, and therefore make very few contacts
with the community affairs. Some teachers who do accept
community responsibilities complain that they donate more
lsbor, accept lower salaries, and receive less appreciation
than any other professional group in America.

This study endeavors to determine the reaction of
teachers in first clase high school distriets in Oregon.
An attempt will be made to clarify this whole problem, so0
that a definite policy msy be arrived at, if possible, con-
cerning the amount of time teachers should be expected to
spend on school and non-school activities without allowing

either the community or the school or the teachers to
gsuffer. The discussion to follow attempts to make a con-



11

tribution to that end.

Little has been written on the subject of teacher-
gotivity in community orgenizations, and the available
material deals with the matter in general rather than
specific terms. It is felt that a comp rehensive survey
revealing the actual amount of participation, time con-
sumed, and benefits derived will be of value to teachers,
administrators, and community leaders. Before a statement
can be made in regard to what the teacher should do in
commnity life, it is important to ascertain what is
actually being done and with what effect.

Method Employed in the Study

Information for this study was secured by means of a
qnestidnnai:e gent to 1480 teachers in the first class high
schools of Oregon. This questionnaire was prepared to
gsecure data concerning the time spent in community organ-
jzations, types of organizations, and opinions concerning
resulting benefits, both for the teacher and for improve-
ment of home-school relationship. Four hundred fifty-one
teachers, or approximstely one-third of those receiving

questionnaires, answered all guestions. Data were also
secured concerning subjects taught, extra-curricular
activities, and time spent on each. Prompt and enthusias-

tie response showed that the topic is of vital interest to
teachers.



Organization of Results

Questionnaires were divided into two groups and
classified first, according to subject taught; second,
according to the population of the community. Tabulations
showing percentage of answers were made for each group,

covering every phase of the questionnaire.
Limitations of the Study

Perhaps the greatest weakness to be found in the
questionnaire which forms the basis for the thesis is the
probable misunderstanding of question number thirteen.

The question deals with the maximum time a teacher is
required to be on duty while classes are in session. Since
most schools have a six-hour teaching day, and only a few
have as much as gix and one-half hours, it is rather
doubtful that the question was understood by the 161
teachers who indicated that they spent more than gix and

one-half hours.



CHAPTER II

TIME SPENT BY TEACHERS IN CLASS,
EXTRA-CURRICULAR AND COMMUNITY ACTIVITIES
When & teacher is invited to join an organization,
accept an office, or undertake some new responsgibility
spart from actual school work, it appears that the invari-
sble plea is, "I haven't the time. I am required to do
80 much in connéction with my position that I must neglect
the things I would otherwise enjoy doing.”™ If this is
true, then there is something definitely wrong with a
gystem which demands so much of its eduoators‘that they
have not the opportunity of living normal lives as active,
influential members of their communities.
Amount of Time Spent by Teachers
in Community Activities
The first consideration, therefore, will be to
determine from statistics obtained by means of a question-
naeire snswered by 451 teachers, exactly how much time, if
any, teachers are spending in community work. Subjects
tanght will be included in the éﬁalysis as being of value
in indicating general interests and aptitudes, and as an
aid in presenting an over-all picture of the existing
gituvation. Results of the initial question, "Do you take
part in any community organizations not sponsored by your

gschool?", are shown in Table I.
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TABLE I

Amount of Teacher Participation in Community Organizations
(Classified according to subject taught)

Some None
Subject Taught Per Cent No. of Ans.
Agric. 100 0 7
Art 86 14 7
Commerce 58 42 24
Dean-Adm. 92 8 13
English 71 29 31
Home Ec. 93 7 30
Ind. Arts 94 7 3l
Language 89 Vi 8 9
Math. 85 15 20
Mngic 95 5 a7
Phys. Ed. 83 17 54
Science 92 8 25
Soc. Stude. 92 8 36

Table I indicates that the majority of teachers do
participate in some type of community organization, since
87 per cent answered "Some"™, while only 13 per cent revealed
that they took no part whatever in such activities. Some

interesting differences are shown smong teachers of various
subjects. Teachers of agriculture lead in amount of
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participation with 100 per cent. Music teachers were
seoond; with an average of 95 per cent, and industrial
arfs teachers third, with 94 per cent. Other groups
displaying more than 90 per cent participation were
teachers of home economics, deans and others with adminis-
trative duties, science teachers and social studies
teachers. OCommercial teachers showed the least interest
in community work; those giving an affirmative answer
being only 58 per cent of the total. English instructors
were next, showing an average participation of 71 per cent.
Physical education, mathematics, and art teacher groups
each gave less than the average number of affirmative
replies, while language teachers were slightly above
average with evidence of 89 per cent participation.

The above figures cannot be considered of profound
significance until further examination is made to determine
the actual amount of time consumed in sueh activity by each
group. Also the variation in the number of replies might
constitute a noteworthy factor; for example, seven replies
were received from teachers of agriculture, whereas there
were 37 from teachers of music. However, answers show the
general trend in each subject classification.

In addition to the sbove grouping, it was deemed
desirable to consider teaoﬁer participation in relation to

the sige of the commnity in which the school is located.
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First class high schools are found in overgrown country
villages, supplied with students by far-reaching bus
services; in small towns, war-swollen to the size of
cities; in newly-created communities with the ink on

their charters scarcely dry; and in truly metropolitan
districts. These variations present problems which

cannot be considered within the scope of this study, but

it was thought feasible to divide one set of questionnaires
into clessifications according to population of community.
Table II shows the responses thus obtéined.

~ TABLE II

Amount of Teacher Participation in Community Organizations
(Classified according to population of community)

Population of Commmuni ty

over
1,000-5,000 5,000-15,000 15,000-30,000 30,000
Number of Answers

45 24 16 41

— PER CENT
Some 82 92. 8% 70
None _18 8 13 30

It might have been assumed that in the state's
smallest towns, the teacher would play a leading part in
community affairs, since diversions are scarcer there than

in larger places and since home and school life should be
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more closely integrated.
To quote Overn:

In many communities of less than 2,500
population there is a decidedly friendly large
family spirit. The skilful teacher can often
turn this friendly attitude toward the school.
The economic and social standing of the teach-
ergs in such small communities is relatively
more favorable than it is often in larger
places. This factor of socio-economic stand-
ing contributes its share to the possible
influences which may be exercised by the teach-
er there....The teacher is one of the best
educated and socially qualified individuals
in the community. Naturally, there is con-
siderable respect accorded his position. If
he is wise enough to live up to the ideals set
for him of how one in his position should be-
have, he can d57310p an almost limitless
influence there.

However, the above figures show a substantial lead
in commnity participation in cities of from 5 to 15
thousand, with a figure of 92 per cent. In cities of 15
t0 30 thousand, the percentage is 87, whereas in towns of
less than 5 thousgeand affirmative answers represent 82 per
cent. The lowest figure is found in metropolitan areas,

where only 70 per cent participation is shown.
Eighty-three per cent of the teachers answering in

smaller towns indicated that they did participate in
commnity organizations, while 17 per cent answered in the
negative, whereas eighty-five per cent of all teachers re-

turning completed questionnaires reported that they engaged
in some form of civic activity, fifteen per cent did not.

1. Overn, Alfred V.,The Teacher in Modern Education,pp.238-9.
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Since the time element appesrs to be a major factor,

in Table III the number of hours per week actually spent

is tsbulated.

TAELE III

Fours per Week Spent in Participation in Community
Orgenizations
(Clessified according to subject taught)

Less Tours spent More
than than
Subject 1 R WA v T X No. of
Taught —Per Cent Ans.
Agric. 14 14 29 14 14 14 0 7
Art YA DR TR o GO 7
Commerce. 4 4 8 21 8 8 % 24
Dean-Adm. 0 53 5% 8 8. 1 13
English PR R v s R Tel 31
Home Ec. 13 & 20 W 10 7 0 20
. Ind. Arts 10 U TR T T L B | 31
Lenguage LR ORI T S AR O R ) 9
Math. T VN W T SR Tags. | o T T 20
Music 3 5 24 22 5 8 a7 a7
Phys. Bd. SR 1 YR, | SIS & VI R © ST T
Science 12 20 24 8 16 8 4 25
She. Wil 3 28 s B 5 B 36
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In evaluating the results found in Table III, the
number of hours per week spent by teachers in the groups
showing greatest amount of participation will first be
considered. Two hours per week is spent by 29 per cent of
the agriculture teachers, 100 per cent of whom participated
in community orgenizations. Less than one, one, three,
four, and five hours were put in by 14 per cent each in
this group, and ho one contributed more than five hours
weekly. Of music teachers, who came second in participa-
tion, 27 per cent spent more than five hours weekly, while
only 3 per cent spent less than one hour. Five per cent
spent one and four hours; 24 per cent spent two; 22 per
cent spent three; 8 per cent spent five hours per wegk.
Industrial arts teachers constituted the third-ranking
group; they show 13 per cent devoting more than five
hours, 10 per cent, less than one, approximately 6 per
cent one and five hours esch, and 19 per cent two, three
and four hours. Therefore, it appears that among the
three leaders in participation, music teachers have a
substantial lead in the amount of time offered to
dammunity worke

Although 14 per cent of art teachers answering the
questionnaire stated that they did no community work,
this group ranks next to music instructors in the amount

of time spent. Twenty-eight per cent show more than
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five hours per week; 14 per cent, five hours; the remainden
one or two hours. Third in this classification come deans
and those whose chief function is administrative, with 23
per cent donating five hours or more of their time per
week.

Ingtructors of home economics rank lowest in amount of
time expended, in spite of the fact that this group showed
9% per cent participation. No one of this number showed
en exp enditure of more than five hours a week; only 7 per
cent devoted five hours; whereas 27 per cent gave one
hour, and 13 per cent less than one hour. Social studies
teachers were next to the bottom of the list, with 11 per‘
cent devoting five hours or more, snd 42 per cent spend-
ing one hour or less. Mathematics teachers were third;

10 per cent of this group spent more than five hours,
while 35 per cent contributed one hour or less. This
group also reported less than the average amount of par-
ticipation, as 15 per cent answered "None".

Most teachers spent two hours ﬁer week in partieipa-
tion in community organizations, 21 per cent of the total
answering questions one and three giving this figure.

The next-ranking amount of time was one hour a week, with
16 per cent. Fourteen per cent devoted three hours; 11
per cent more than five hours; 10 per cent, four; while

8 per cent gave less than one hour; and 7 per cent five
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hours. The remainder of those included in this tabulation
(18 per cent) reported no participation in community
activities.

Table IV deals with the same material, considered in
relation to size of communi ty.

TABLE IV

Fours per Week Spent in Partiecipation
gn Commnity Organizations
(Classified according to population of community)

TFopulation of Communi ty

over
- 1,000-5,000 5,000-15,000 15,000-30,000 30,000
Number OF Answers
45 24 16 41
TPer Gent

Less than
one 4 pk ; 13 17
One 20 13 13 31
Two 47 2l 30 31
Three 13 37 30 17
Four 2 7 4
Five 4 0 0
More than
five 9 4 7 0

The largest number of hours per week is shown to be

closely correlated with the greateat amount of o mmunity
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participation, in the above table. Teachers in cities of
from five to 15 thousand lead in this respect, with 50 per
cent showing that they devoted three hours or more per
week to community affairs. Forty-four per cent of those
in cammnities of from 15 to 30 thousand spend three hours
or more, while in towns of from one to five thousend only
29 per cent contributed this much time. Results from
metropolitan areas show the least time expended in this
way, with no teachers reporting five or more howrs per
week; 17 per cent, three hours; and 4 per cent, four
hours. Small towns showed the largest percentage of
expenditure of five hours per week or more, with 13 per
cent; cities of 5 to 15 thousand gave 8 per cent, and of
15 to 30 thousand, 7 per cent. NoO instructors in
metropolitan areas of over 30,000 answered that. they
gpent five or more hours a week in community activity.
Results revealed in Table IV adhere closely to
those found in Table III, two hours a week being the most
popular figure, with 33 per cent representation. Three
hours was claimed by 24 per cent of teachers engaged in
any form of community work; 19 per cent spent one hour;
13 per cent less than one, while 5 per cent indicated
more than five hours, 4 per cent four hours, ami 2 per

cent five hourse.
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Amount of Time Spent by Teachers in the Classroom

Congideration will now be devoted to actual amount of

time spent in the classroom by teachers in the first class

high school districts in Oregon.

Leng

TABLE V

th of School Day

(Classified according to subject taught)

gty G g
Taught 6 6 6% 7 7k 8 9 9  No. of ins.
er Cent

Agric. 0O 14 0 43 0 45 0 O 7
Art 0O 33 17 8 0 17 0 O 6
Commerec. 8 20 12 41 4 4 0 O 24
Dean-Adm. o 8 A KBl A a 12
English Y 14 18 18 14 2 0 O 28
Home Bcon. 4 22 15 7 37 15 0 O 27
Ind. Arts Ol e G G T o 24
Lang. 13 13 25 13 13 25 0 O 8
Math. 0O 17 28 11 28 17 O 0 18
Musio 0O 28 B 44 9 15 0 O 32
Phys. Ed. o W' sy 115 11 8 B 46
Science 8 24 4 3 20 8 0 0 25
Soc. 8 6 2 ) _31
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Most teachers put in a six, seven or eight hour day
in the classroom, according to the above table. Four per
cent reported less than six hours. Sixteen per cent of
deans and those doing primarily administrative work and
15 per cent of physical education instructors reported
a school day of nine hours or more; however, it is doubt-
ful if they were referring to authentie classroom teaching.
The seven-hour day lead with an average of 26 per cent; 23
per cent were in the classioom 6 hours a day, and 20 per
cent, eight hours. Seven and a half hours were reported
by 13 per cent; six and a half by 12 per cent of all
teachers answering.

Teachers of sgriculture apparently carry the heaviest
load, as 43 per cent of this group spend eight hows a day
in classwork; English instructors are second, with 29 per
cent, and language teachers third, with 25 per cent. Social
studies teachers show the greatest perecentage of six-hour
days, 35 per cent; art teachers are next with 33 per cent,
snd commercial teachers, third, with 29 per cent.

- It is also interesting to observe the diforences
in amount of classwork required of teachers in communities

of varying size. Table VI demonstrates these differences.



TABLE VI

Length of School Day
(Classified according to population of community)

Population ol Community

over

1.000-5,000 5,000-15,000 15,000-30,000 30,000
!um'E_e_; (54 ﬁi'ers
Fours
Spent 44 23 15 40
Per Cent

Less than

six 6 4 0 (o}

six » 35 . HRRC I

Six and

one-half 23 13 13 15

Seven 26 22 27 53

Seven and

one-half 10 0 o 3

Bight 14 22 33 3

Nine 0 4 0 0

Only two per cent of all teachers reported that they
spent less than six hours in classroom work; one per cent
gave nine hours, while the mejority showed a six, seven,
or eight-hour day. Seven hours was the predominating
figure, with an average of 32 per cent, 24 per cent put in
gix hours, and 18 per cent eight hours. A six and one-half

hour day was listed by 14 per cent, seven and one-half



by 6 per cent. :

Teachers in communities of from 15 to 30 thousand
apparently carry the heaviest sohedules. ags 33 per cent in
this category report an 8-hour day, as compared to 22 per
cent in cities of from 5 to 15 thousand, 14 per ceant in
small towns, and 3 per cent in metropolitan areas. Those
in cities of from 5 to 15 thousand, who have shown the
greatest participation in community organizations, also
reveal the lightest teaching load, the six-hour day lead-~
ing here with 35 per cent. Metropolitan instructors
are next with 28 per cent; small towns have 20 per cent;
and in cities of 15 to 30 thousand, 13 per cent reported
gix hours daily in the clagsroom.

Number and Kind of Extra-curricular
Activities Supervised

Another important factor to be considered is teacher
participation in extra-curricular activities of the school.
Since amount of time spent in this manner is so variable,
it has been found feasible to clasgsify information in
relation to the number and nature of activities supervised.

For purposes of this study, clubs are congidered as
relatively small groups of students with an interest in
some specific study or hobby; for example, art clubs,
seience elubs, Spanish clubs, and camera, chess, or danc-

ing clubs. Activities are counted as more comprehensive
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in scope, including class advisership, athletics, drama-
ties, school newspasper or ammual. There is no way of
determining with any exactness the amount of time and
energy expended in this way on any comparative basis, and
the following tables are offered only to show in a general
way what teachers are doing directly for the school, in
addition to classroom work.

Table VII shows the relationship between subjects

taught and extra-curricular activities supervised.



TABLE VII

Extra-Curricular Activities Supervised
(Classified according to subject taught)

~—One GOne Two Hore

Act. Act. Acte. Than

& & & Two No.
Subj. One Two One Two One One TIwo Act. of
Paught Glub Glub Club Clubs Club Act. Act. None Anse.

' er Cent

Agrice. 0 0 29 0 0 43 14 14 0
Art 34 0 b 0 17 17 17 0 0 6
Commer. 12 0 12 4 8 12 20 4 17 24
Dean-

Adm. 18 0 0 0 0 18 0 55 9 11
English 13 0 4 0 4 19 38 4 19 26
Home

Econ. 57 17 13 7 0 7 0 0 0 30
Ind.Artsl? 0 54 10 13 0 0 2
T T T A T G - P L S e
Meth. O 17 19 ‘48 11 o 11 218

6 0
Musie 0 0 6 0 17 29 88 11 26
Phys.Ed. 6 0 26 24 0 42 g 0 0 54
Science 4 4 4

Soc.
Stud. 8 0 6

o
(&)
S
@
@

17 35
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The greatest number of teachers show that they
supervise one activity, the average being 23 per cent.
Seventeen per cent mentioned one sctivity and one club,
while 16 per cent are in charge of one club only. Thir-
teen per cent name two activities; 11 per cent, two
activities and one club; 7 'per cent, one activity and two
clubg; 5 per cent, more than two asctivities; 3 per cent,
two clubs, and only 5 per cent state they have no connec-
tion with the extra-curricular activities of the school.
It thus seems apparent that, in addition to a classroom
day of from six to eight hours, teachers gave a sub-
stantial amount of time to school affairs.

Deans and administrative workers seem to supervise
the greatest number of student undertakings, as their
answers show 55 per cent in charge of more than 2 activi-
ties. Munsic teachers are next, with 38 per cent; physical
educsation instruetors sppear to come third, with 24 per
cent supervising one activity and two clubs. Langusge
teachers represent the largest percentage of those who
undertake no extra-curricular work, with 22 per cent;
science instructors are next, with 20 per cent; and
English teachers, third, with 19 per cent.

Extra-curricular activity in terms of community size
is presented in Table VIII.



TABLE VIII

Extra-Curricular Activities Supervised
(Classified secording to population of community)

Topuletion of Commnity
‘\ over
1,000-5 o 5,000-15,000 15,000-30,000 30,000
: Wumber of Inswers

Activity 44 23 15 40
Per Gent

1 club 5 13 ' 20 15
2 clubs 0 4 ; ¢ 3
1l act. &

1 club 5 3 ¢ 13 13
2acts. &

1 club v 4 7 5
1 acte 30 18 27 10
2 actse. 10 4 13 10
More than

2 actse 26 17 13 5
None 16 22 0 20

Twenty-one per cent of all teachers reported super-
vision of one activity, and 13 per cent, one club, while 15
per cent showed more than two activities. The latier
figure was raised considerably by teachers in towns of
from 1 to 5 thousand, who gave 26 per cent participation
in more than two activities. Populations of 5 to 15
thousand were next, with 17 per cent, while this amount



of participation was shown by 13 per cent in cities of
15 to 20 thousand, and by 5 per cent in larger areas.

No extra-curriculsr work was reported by 28 per cent
of those answering. Forty per cent of teachers in the over-
80,000 division gave a negative answer; 22 per cent, in
the 50 to 15 thousand group; 16 per cent, in the smaller
towns, while in communities of 15 to 30 thousand, no
teachers were without some type of extra-curricular
activitye.

Significant aspects of available statistics have
been presented in this chapter, and will be considered
later in relstion to other findings. Chapter III deals
with the type of community organizations in which teachers
participate, their preferences, the organizations which
they are most frequently urged to join, and their
political activity in the commnity.
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CHAPTER III
NATURE OF TEACHER PARTICIPATION ON COMMUNITY ORGANIZATIONS

Since it has been shown in Chapter II that 87 per
cent of Oregon teachers engage in some form of community
activity, it is now considered advisable, for the attain-
ment of & detailed picture, to observe the manner in
which such activity is carried on. In Chapter III an
attempt was made to answer the following questions: In
what organizations do teachers chiefly participate? In
what organizations would they prefer to participaté? In
what activities are they most often urged to engage?'

What is the existing teacher-interest in politics and
govermment?

For ;;urposes of classification, community organiza-
tions have been divided into five broad groups. Under the
first, religious, is included every phase of church work,
from inactive membership to leadership as a Sundgy school
teacher or superintendent; by social is meant fraternal
gocieties such as naso'ns; Elks, Rébeocas; groups' of ex-
gervice persomnel, represented By the American Legion,
Marine Corps League, Disabled American Veterans; organiza-
tions such asA Business & Professional Women's Club,
Soroptimist, Rotary, and Kiwanis; sports or hobby clubs.

Under. educational are listed such organizations as




Parent-Teacher Associations, American Association of
University Women, national and state teacher associations,
librg:y and study clubs, as well as boy and girl scout
work and leadership in other youth groups. Relief in-
cludes assistance in Red Cross, Salvation Army, or Can-
ger Club work, and similar participation in local welfare
organizations. Special service assemblies gsuch ag the
Chamber of Commerce, or c¢ivie improvement societies are
classified under others; also political clubs, city
recreation aotrvifies. and anything else which does not
clearly fall under one of the preceding headings. Many
teachers, in checking this division, made marginal notes
to indicate what specific activities were intended.

Table IX demonstrates the type of organizations in

which teachers of various subjects are at present partici-

pating.



TABLE IX

Type of Community Organizations in which
Teachers Participate
(Classified according to subject taught)

Type of Organization

v gna_g.gbjit Relig. Soc. Educ., Relief Others No. of Ans.
Per Cent
Agric. 22 29 29 7 14 14
Art 9 56 . 18 38 18 11
Commerc. 21 40 3l 5 2 ‘ 42
Dean-Adm. 7 36 36 7 14 28
English 28 21 26 10 16 58
Home Econ. 29 26 . 0 . 11 5 75
Ind. Arts 18 51 81 4 18 57
Lengueges 30 35 25 0 10 20
Math. 22 3 20 5 10 41
Music 26 33 33 4 5 77
Phys. Ed. 17 33 26 ; § 16 94
Science 3l 31 a7 7 4 55
Soc. Stud. 20 31 3l 5 13 75

Average 22 32 29 7 11 50
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Socisl organizations lead in the above tabulation,
with 32 per cent participation out of the total number
angwering; while educational activities are a close
second with 29 per cent. Twenty-one per cent display
religious activity; 11 per cent name others, chiefly
political and recreational; and 7 per cent engage in
relief work. Commercial teachers lead in social club
participation with 40 per cent; art instructors are next,
with 36 per cent; deans and administrators third, with 326
per cent. Other teacher groups which are above the
average in this classification are instructors in lang-
uages, 35 per cent; mathematics, 34 per cent; musie, 33
per cent; and physieal education, 33 per cent.

Deans and administrators lead in the educational
field, showing 36 per cent participation; music teachers
are second, with 83 per cent; and commercial teachers
third, with 32 per cent. Other asbove-average answers in
this division came from teachers of social studies and
industrial arts, reporting 31 per cent participation each.

Predominant in the religious field are science
instruetors, with 31 per cent naming this type of activity;

language teachers follow, with 30 per cent, then home
economics teachers, who have an average of 29 per cent.
More than the average religious activity is also shown by
instruetors of English, 28 per cent; agriculture, 22 per
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cent; and commercial subjects, 21 per cent.

Relief group activity is headed by art teachers,
' report;ng 18 per cént; home economics teachers gave 1l
per cent; English teachers, 10 per oént, while no others
show more than a fraction over the average of 7 per cent.

Art teachers also take the lead in mentioning
organizations other than these included in the general
classification, with 18 per cent; industrial arts teach-
ers follow with 18 per cent; and physical education in-
structors come third, with 16 per cent. It is believed
that these deviations result from ihe specialized subject
matter taught by each of these groups.

The least religious participation is shown by deans
and administrators, with 7 per cent; art teachers show 9'
per cent; physical educétion teachers, 17 per cent.
Variation in the social classification is not great;
however, English instructors are low, with 21 per cent§
home economics next, showing 26 per cent; then teachérs
of agriculture, with 29 per cent. Art teachers reveal the
least participation in educational organizations, with 18
per cent; next language teachers and English teachers
with 25 per cent. No language teachers engage in relief
work, while music and industrial arts instructors show
only 4 per cent each in this activity. Other organiza-
tions were listed by only 2 per cent of commercial



teachers, 4 per cent of science teachers, and 5 per cent
of music teachers.

Similar or identiesal percentasges in various groups
may be explasined by the fact that most teachers showed
participation in more than one type of organization.

Table X is devoted to the study of activity in

different fields in communities of varying size.
TABLE X

Pype of Community Organizations in which
Teachers Participate
(Classified acecording to population of community)
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Type of Organization .

Pop. of :
Commun. Relig. Soc. ‘E&uc. Relief Others No. of Ans.
Per Cent

1,000~

5,000 21 29 33 8 9 86
5,000~

15,000 19 38 33 6 4 52
15,000-~

20,000 17 29 26 4 7 23
over

30,000 a7 25 31 11 7 56

=

Averages shown in Table X closely approximate those

of Table IX. Social and educational activities come first,



with 31 per cent each of the total number of replies.
Those who participate chiefly in religious organizations
represent 21 pear cent; relief, 9 per cent; while 8 per
cent mentioned others.

It is interesting to note that small towns, whose
paucity of entertainment facilities might give rise to
the assumption that both social and religious community
activity would be prevalent, are leaders in neither of
these categories. Religious groups came first in
metropolitan areas, with 27 per cent; in small towns,

21 per cent is shown; in cities of 56 to 15 thousand, 19
per cent; and among populetions of 15 to 30 thousand, 17
pei cent. Teacher activities in cities of 5 to 15
thousand are predominantly social, with 38 per cent.
Small towns and those of from 15 to 30 thousand show 29

per cent each in this classification; metropolitan areas,

28

25 per cent. The latter group leads in relief work, show-

ing 11 per cent; small town teachers are 8 per cent
active in this line; those in communities of 15 to 30
thousand, 7 per cent; and in those of 5 to 15 thousand, 6

per cent. Other activities were named by 9 per cent of the

teachers in small towns, by 7 per cent in areas from 15 t
30 thousand and over, by 4 per cent in towns of 5 to 15
thousand. Those who noted other specific organizations
mainly mentioned "political".

(o}
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Both teachers in small towns and metropolitan areas
revealed that their dhief activity was in the field of
educational orgenizations, the former with 33 per cent
and the latter with 31 per cent. Social activities lead
in communities of 5 to 15 thousand, with 38 per cent; and
also in cities of 15 to 20 thousand, with 29 per cent.

Tables IX and X demonstrate the forms of community
organizgtions in which teachers were actively participat-
ing. Their reasons for such participation are discussed
in Chapter IV. It is considered of importance to deter-
mine whether teachers are taking part in the kind of
activity which they sincerely prefer, or if, given the
opportunity, they would choose other types of organiza-
tion. Tables XI and XII present statistically the types
of community orgenizations in which teachers declared they

would prefer to participate.



TABLE XI

Type of Commnity Organizetions in which Teachers
would Prefer to Participate
(Classified according to subject taught)

Type of Organization

gg:git Relig. Soc. Educe. Relief Others None No. of Ans.
Per Cent
Agric. 23 31 28 8 0 0 13
Art 7 36 22 7 29 0 14
Commerc. 23 37 23 11 5 0 43
Dean-Adm. 45 32 27 18 18 0 22
Buglish 25 25 34 12 4 2 49
Home Econ. 23 28 28 8 13 0 64
Ind. Arts 15 30 33 2 20 0 46
Language 29 29 22 7 14 0 14
Math. 22 31 &1 3 14 0 36
Musio 2l 34 3b 7 3 1 74
Phys. Ed. 10 30 25 9 26 0 83
Science 24 38 ‘26 7 5 o 42
Soc. Stud.25 32 37 % 4 0 57

From the close resemblance of the figures in Table

XI to those in Table IX, it appears that teachers are
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exercising free choice and were actually participating in
those organizations which they prefer. Many teachers who
stated that they took no part in community activity also
listed preferences. Thirty-two per cent showed that they
engaged chiefly in social organizations, while 31 per cent
gave this classification as their first choice. Twenty-
nine per cent revealed that they were primarily inter-
ested in educational civie work; the percentsge was the
same for participation. There was no variation of more
than 1 per cent in other groups.

Deviation wﬁs also glight in subject-classification
divisions. English and music instructors were the only
groups indicating that they wished no community partieci-
pation, the former with 2 per cent and the latter with
1 per cent. Deans and administrators displayed a strong
preference for religious activity, with 45 per cent;
teachers of other subjects showed from 20 per cent to 28
per cent interest in this field. The average here was
lowered by instructors of art an@ physical education, with
7 per cent and 10 per cent respectively. Science teachers
were first in the choice of social organizations, with 38
per cent; other above-average gfoups in this respect were
ingtruetors of commercial subjects, art and music. Eng-
ligh teaéhers'ware least inclined toward social elubs,

their average being 25 per cent.
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All teachers showed some preference for educational
organizations, instructors of agriculture leading with 38
per cent; social studies, second; 37 per cent; and musiec,
third, 35 per cent. Lowest in this classification were
langusge and art teachers, with 22 per cent each. Deans
and administrators revealed the greatest inclination
toward relief work, showing 18 per cent preference;
English teachers next, with 12 per cent; then commercial
ingtructors, with 11 per cent. Least interest in this
olassification was shown by teachers of industrial arts,
mathematics, and social studies, with 2 per cent, 3 per
cent, and 4 per cent, respectively.

Those indicating marked preference for activities
other than those included in the general groupings were
ingtructors of art, 29 per cent; physical education, 26
per cent; and industrial arts, 20 per cent. This agrees
with the percentages shown in Table IX, and may also be
attributed to special interests in relation to subjects
faﬁght. '

The most outstanding distinetion between activities
engaged in and those preferred was displayed in the
religious field. Fere deans and administrators showed
only 7 per cent participation, as contrasted with 45 per
cent preference. Physical education teachers, on the

other hand, revealed that while 17 per cent actually
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participated in religious activity, only 10 per cent gave
it as first choice.
Table XII demonstrates teacher prefersence in commun-

ity work classified according to population.
TABLE XII

Type of Community Organizations in which Teachers
would Prefer to Participate
(Classified according to population of community)

Type of Organization
2°po of

Commn, Relig. Soc. Educ. Relief Others None No, of ans.
Per Cent

1,000~

5,000 22 26 33 10 9 1 83
5,000- '

15,000 20 29 38 9 2 2 45
15,000=

0,000 16 38 27 16 4 0 26
over

30,000 20 24 30 19 7 0 54

Table XII confirms the evidence revealed in Tables
IX and XI of similarity between fields of actumal activity
and of preferred activity. Percentages obtained in the
above tabulation are almost identical with those of Table
X, with the exception of relief work, in which 3 per cent

more would prefer to engage than the number which actually
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did so. One per cent indicated that they would prefer to
participate in no organizations.

Small towns have a slight lead in religious prefer-
ence, showing 22 per cent as compared to 20lper cent in
metropolitan areas. The latter revealed 6 per cent less
preference than participation in religious work. In other
eities participation and preference were substantially the
game. Communities of 15 to 30 thousand showed an increase
in interest over participation in social clubs, with 38 per
cent, while those of 5 to 15 thousand displayed & corres-
ponding decrease, showing 10 per cent less preference than
participation. Choice of and partieipation in educational
activity were almost identical, except that 4 per cent
more teachers in the 5 to 15 thousand group gave preference
above participation. More relief work was desired by all
teachers except those in small towns, with 19 per cent in
communities over 30,000, 16 per cent in those of 15 to 20
thousand, and 9 per cent in those of from 5 to 15 thousand.
Other activities were engaged in and preferred'to practi-
cally the same extent. The few desiring no activity were
in communities of 1 to 5 and 5 to 15 thousand.

The commnity organizations in which teachers
participate and those in which they would prefer to engage
have been shown, Another point of view considers partici-

pation in response to community demand. In the following



tables, teachers report the sort of civie organizations

in which they most often are urged to participate.
TABLE XIII

Types of Community Meetings which Teachers
Are Most Often Urged to Attend
(Classified according to subject taught)

Type of Meetings

g::git Relig. Soc. Educe. Relief Others None No.of ans.
‘ Per Cent
Agric. 0 R - 17 17 33 6
Art 11 11 B8 0 22 22 9
Commerac. 14 17 29 3 9 29 35
Dean-Adm. 15 45 10 10 20 0 20
-English " U TRt | 8 2 2 50
Home Econ. 22 27 29 p 4 & b o & 46
Ind. Arts 1l 21 42 4 13 9 47
Language 15 15 38 8 0 23 13
Math. 21 21 88 0 0 21 24
lnsiec 2b 2l 41 3 5 5 61
Phys. Educ. 19 20 38 3 8 13 75
Science 9 21 50 3 6 12 34
Soc. Stud. 24 18 37 “ 2 16 51




The above tabulation shows that teachers are most
often urged to engage in educational work, the percentage
being 33. Social activity came second, with an average of
21 per cent. Seventeen per cent of instructors answering
report that they have not been urged to attend any commun-
ity meetings, 15 per cent were sought for religious work,
5 per cent for relief, and 9 per cent for other types.

Teachers of music submitted the largest percentage
of answers indicating community demand for religious
activity, with 24 per cent; social studies were next, with
24 per cent; then home economics, with 22 per cemnt.
Agriculture teachers reported no requests for religious
work; commercial teachers, 14 per cent; and science in-
structors, 9 per cent. Feaviest social activity demands
were made on deans and adminigtrators, who show 45 per
cent in this division; all others maintain the 21 per
cent average or less except home economics instructors,

with 27 per cent. Science teachers lead in the percent-
age column of those urged to attend educational meetings,
with 50 per cent; industrial arts teachers are next with
42 per cent, then music teachers, with 41 per cent.
Relief organizations sought the services first of agri-
culture teachers, who show 17 per cent; second, deans and
admini strators, 10 per cent, and third, English instruct-

ors, 8 per cent. Art teachers, with 22 per cent, deans,
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with 20 per cent, ahd agriculture teachers with 17 per cent
were most often urged to participate in other community
meetingse.

Agriculture teachers lead among those who were not
urged to attend community meetings, with 33 per cent;
English instructors were next, with 20 per cenf, and
commercial teachers third‘with 29 per cent. No art or
mathematics teachers were asked to do relief work; no
language or mathematics instructors were invited to par-
ticipate in other than the classified organizations.
Deans and administrators were the only group indicating
that 100 per cent had been urged to attend some type of
communi ty mqeting.

Table XIV presents the answers to this question

arranged in tabular form according to size of community.
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TABLE XIV

Type of Commnity Meetings which Teachers
Are Most Often Urged to Attend
(Classified according to population of community)

Type of Meetings
Pop. of
Commun. Relig. Soc. Educ. Relief Others None No. of ans.
Per Gent

1,000~

5,000 25 17 33 4 7 15 72
5,000~

15,000 18 35 28 3 3 .15 40

15.000-

30,000 18 10 26 10 0 36 19
over

30,000 5 8, 4 17 an 6 4 20 51

Again educational meetings show a substantial lead in
the group which teachers are most often urged to attend,
with 30 per cent of the total answers. Those who were not
urged to attend any meetings display slight increase, with
21 per cent; religious and social activities average 19 per
cent each, relief, 8 per cent, and others 3 per cent.

Small town teachers were most often invited to engage
in religious work, showing an average of 25 per cent; in
cities of 5 to 30 thousand, the average is 17 per cent;
above 30,000, 17 per cent. Social predominance in requests

is revealed principally in communities of 5 to 15 thousand,
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with 35 per cent; in both small towns and metropolitan
areas, the average here is 16 per cent, and in cities of
15 to 30 thousand, only 10 per cent. Cities of over 30
thousand snd small towns lead in invitations to education-
al meetings--the former with 37 per cemnt, the latter with
33 per cent. Other communities average 26 per cent in
this division. Only one group was asked to do relief
work to a greater extent than the average, that being in
citieg of from 15 to 30 thousand, with 10 per cent.

This group had no requests for other activities; small
town teachers reported 7 per cent in this classification,
metropolitan, 4 per cent, and teachers in cities of 5 to
15 thousend, 3 per cent.

Thoge repor ting the least solicitation to participate
in commnity affairs were teachers in cities of 15 to 30
thousand, their snswers representing 36 per cent of the
total. In metropolitan areas 20 per cent were not urged
to participate; in eities of one to 15 thousand, the
average was 15 per cent. Least urged in religious activity
were those in metropolitan areas, with 17 per cent.

Since we now have a comprehensive picture of general
teacher activity in the community, from the standpoint of
organizations in which they actually participate, in ’
which they would prefer to engage, and in which they are
most often urged to take part, it is deemed pertinent to
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conclude this chapter with an examination of their interest
in politics and government. It is not within the scope of
this study to conduct a full investigation of the amount
and nature of such activity. Fowever, it is believed that
the voting habits of an individual constitute an index to
hig attitude toward the affairs of state. Therefore, the
amount of voting done by teachers of various subjects and
in communities of different size is presented in the

following tables.
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TABLE XV

Amount of Teacher Participation in National Elections
(Clagsified aceording to subject taught)

Prequency with which teachers vote

g:_};iit Alweys _ Often Seldom Never No. of ing.
~ Per Cent
Agric. 78 a9 0 0 7
Art 83 17 0 0 6
Commercial 88 8 0 “ 24
Dean-Adm. 100 0 0 0 .13
English 85 7 4 4 217
Home Econ. 82 14 0 & 29
Ind. Arts 96 0 4 0 29
Language 100 0 0 0 8
Math. 95 6 0 0 18
Music 89 8 0 5 37
Phys. Educ. 79 13 2 5 56
Science 84 12 4 0 24
3 0 35

Soc. Stud. 94 o]

Considerable interest in national elections is
evidenced by the frequency with which teachers vote, accord-
ing to the above table. Eighty-eight per cent of all

teachers answering report that they always vote; 9 per cent

often; 2 per cent, seldom; and less than 1 per cent, never.
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It is significant that this question was answered by many
who failed to reply to the majority of other querieé in-
cluded in the questionnaire. .

Language teachers and deans were fifst among voters,
responding 100 per cent under "always"; industrial arts
instructors were third with 96 per cent. Thogse answering
"often" were headed by agriculture teachers, with 29 per
cent, then art instructors, with 17 per cent, followed by
home economics teachers, with 14 per cent. Least frequent
voters were agriculture teachers, who answered "always"
with 72 per cent; teachers of physical education gave
79 per cent affirmative replies to this question, and
those of home economics, 82 per cent. Among those who
reported that they never voted in national elections, musie
and physical education teachers led, with 5 per cent each,
and commercial teachers were third, with 4 per cent.
Science, English, and industrial arts instructors pre-
dominated among those who "geldom" voted, with 4 per cent
each.

Answers to the same question are tabulated below,

under commnity-population classification.
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TABLE XVI

Amount of Teacher Participation in National Elections
(Classified according to population of community)

“Frequenoy with which teachers vote

Pop. of
Commun. Always Often Seldom Never No. of Ans.
Per Gent

1,000~

5,000 95 5 0 0 43
5,000~ '

15,000 96 4 0 0 23

15,000~

30,000 93 7 0 0 15
over

30,000 100 0 (¢} 0 39

Teachers in the above group were almost unanimous in
their voting frequency, 96 per cent reporting that they
always voted, and 4 per cent giving the answer "often".
None reported that they seldom or never votad in national
electiong. Metropolitan areas were 100 per cent in replies
of "always", while cities of 15 to 30 thousand were low,
with 93 per cent. Small towns and those of 5 to 15
thousand showed 95 per cent participation in national elec-
tion voting. '

Since the teacher might also be considered as having
8 vital interest in state affairs;'the following tables



concern participation in state elections.

Amount of Teacher Participation in State Elections

TABLE XVII

(Clagsified according to subject taught)
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Frequency with which teachers vote

;;_:éﬂt Always _Often Seldom Never of Ans.
er Cent
Agrice. 57 a8 14 0 T
Art 67 33 0 0 6
Commerc. 80 16 0 4 24
Dean-Adm. 100 0 0 0 13
Baglish 75 14 7 4 28
Home Econ. 67 26 4 & 27
Ind. Arts 81 16 3 0 3l
Langusge 86 14 0 0 7
Math. 95 6 0 0 18
Music 8l 16 3 0 37
Phys. Bduc. 74 20 2 4 54
Seience 67 29 4 0 23
Soc. Stud. 90 3 7 0 31

Somewhat less interest is shown in state than nation-

al elections, with 79 per cent reporting that they voted
always, 17 per cent often, 3 per cent seldom, and 1 per
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cent, never. Deans and administrators again lead, with 100
per cent voting always; mathematics instructors are next,
with 95 per cent; and social studies teachers third,
with 90 per cent. Those voting often were art, agricul-
ture, and science instructors, with percentages of 33, 28
and 29 respectively. Least interest in state elections
was shown by commereial teachers, physical education and
home economics instructors, 4 per cent of whom reported
that they never voted.

Participation in state elections according to size

of community is shown in Table XVIII.
TABLE XVIII

Amount of Teacher Participation in State Elections
(Classified according to population of community)

Frequency with which teachers vote

Pop. of ;

Commmun. Always Often Seldom HNever No. of Ans.
Per Cent

1,000~

5,000 91 9 0 0 " 43

5,000~

15,000 74 22 0 % 23

15,000~

30,000 73 an 0 0 15

over

30,000 92 8 0 0 39




Teachers show intense interest in state elections,
with 83 per cent reporting that they always vote, 16 per
cent "often", none "seldom", and only 1 per cent "never".
Metropolitan areas lead small towns by a small margin in
percentage of "always" voting; the former answering 92
per cent and the latter 91 per cent. Communities of 5
to 15 thousand and 15 to 30 thousand shoﬁ approximately
74 per cent each. The only group who reported no parti-
‘cipation in state elections was that representing cities

of 5 to 15 thousand, with 4 per cent.

56
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Amount of Teacher Participation in Local Elections
(Classified according to subjeet taught)

Frequency with which teachers vote

E;géﬁt Alwgys Often Seldom Never No. of Ans.
er Cent
Agric. 17 67 17 0 6
Art 29 57 15 0 7
Commerc. 67 21 4 8 24
Dean-Adm, 92 8 0 0 13
English 55 34 7 3 29
Home Econ. 41 38 4 22 27
Ind. Arts 71 23 3 3 31
Langusge 56 22 22 0 a
Math, 60 35 0 b 20
Musie (4 20 0 34
Phys. Educe. 42 35 17 6 54
Science 55 a7 9 9 22
Soc. Stud. 73 15 12 0 34

A sharp decline is revealed in teacher participation

in loeal elections, with 57 per cent voting "always", 30

per cent "often", 9 per cent "seldom", and 4 per cent

"never". This may be partially explained by the fact that
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meny teachers follow their profession in an itinerant
fashion, and do not remain in one locality long enough to
establish legal residence, or acquire community interests.

Among loesl voters, deans and adminigstrators lead in
the group answering "always", with 92 per cent; music
instructors are second, with 77 per cent, and social
studies teachers third, with 73 per cent. Agriculture
instructors lead among those answering "often", with a
percentage of 67, followed by art teachers with 57 per
cent, and physical education instructors, with 35 per
cent. Langusge teachers were predominant among those
who voted seldom, with 22 per cent; followed by instruct-
ors of physical eduoation.'with 17 per cent and of
agriculture with 17 per cent. Leagt interest in local
elections is shown by home economics teachers, who never
vote according to 22 per cent of their answers; science
teachers report 9 per cent total lack of participation, and
commerc ial instructors, 8 per cent.

Interest in local elections in relation to size of

commnities will be demonstrated in Tablerxx.
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TABLE XX

Amount of Teacher Participation in Local Elections
(Classified according to population of community)

Frequency with which teachers vote

Pop. of
Commine Always Often Seldom Never No. of Ang.
er Cent

1,000~

5,000 68 23 7 2 43
5,000~

15,000 L & 5 16 13 4 23
15,000-

30,000 73 a7 0 0 15
over

30,000 87 13 0 0 39

Table XX shows that 75 per cent of teachers answering
"always" vote in local elections, 20 per cent "often", 4
ﬁar cent "seldom", and only 1 per cent "never". Metropoli-
tan areas>lead ih frequency, with 87 pei cent answering
"Always", seconded by small towns, with 68 per cent.
Commnities of 5 to 30 thousand average 72 per cent com-
plete participation. In cities of 15 to 30 thousand, 27
per cent of the teachers often vote in local elections; in
towns of less than 5 thousand the figure is 23 per cente.
Sixteen per cent often show interest in local elections
in communities of 5 to 15 thousand, and 13 per cent in

metropolitan distriets. Answers of "seldom" were given
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only in communities of 15 thousand or less, and teachers
who never voted in local elections were represented by 4
per cent in cities of 5 to 15 thousand, by 2 per cent in
small towns.

Chapter III has been devoted to a consideration of
types of teacher-activity in the community, both in
respect to actual participation and to preference. An
effort has been made to ascertain teacher-interest in
politics and government. Chapter IV will continue with
a discussion of the capacity in which Oregon teachers
participate in community organizations, the extent to
which such participation is utilized, reasons for such
activity, and benefits which may or have been derived
from it.
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CHAPTER IV
ATTITUDE OF TEACHERS TOWARD CIVIC ACTIVITY

The smount of time spent by teachers in community
organizations in relation to hours devoted to class and
extra-curricular activities has been determined. The type
of community activity in which teachers engage, that which
they would prefer, and that in which they are most often
urged to participate has been demonstrated; together with
a consideration of interest in national, state, and local
politics and govermment. Having established this back- '
ground, the writer believes it of interest and value to
continue the study with a revelation and discussion of
subjective factors. Therefore Chapter IV will deal with
opinions and attitudes of Oregon educators. Answers have
been obtained showing to what extent commnity contacts
have been used to improve home and school relationship,
giving reasons for participation in community organizations,
and naming benefit s which teachers believe have resulted
from civie activity.

Before undertaking this analysis, it has been deemed
desirable to examine the part taken within the organiza-
tion by those partieipating, in order to better understand
the viewpoints expressed. Table XXI displays the percent-

ages of teachers who act as officers, as workers, and as



relatively inactive members.
TABLE XXI

Part Taken by Teachers in Community Activities
(Classified according to subject taught)

Rela-

tively :
Subject Officer & Inactive No. of
Taught Officer Worker Worker Member Ansge
biidiab Ter Cent
Agric. 0 83 16 0 7
Art 0 17 50 33 6
Commerc. 36 29 36 0 14
Dean-Adm. 50 25 17 8 12
English s 03 50 27 22
Home Econ. 4 7 M 28
Ind. Arts 23 5 a7 11 29
Langusge 36 RN 13 8
Math. 18 24 29 S 17
Musie 29 17 51 3 35
Phys.Educ. 20 15 56 9 45
Science 17 22 44 17 23
Soc. Stud. 9 26 27 an 33

It has been pointed out in Chapter I that a commun-
ity rightfully expects leadership of its teachers because
as a group they sasre among those best qualified to lead.
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It would appear, then, that those who engage in community
work might be expected to do so in an official capacity.
Fowever, the above statistics show that 43 per cent, less
than half the total number, list themselves as "officer"
or "officer and worker". Since a number of answers in-
dicated both officer and worker, probably meaning member-
ship in these capacities respectively in two or more
organizations, a separate classification was made for
this group. Workers represented 31 per cent of all
replies, and relatively inactive membership was admitted
in 26 per cent.

Agriculture teachers were first in leadership, 83
per cent answering that their participation included
activity as both aféicer and worker; deans and adminis-

. ¢rators came second, with 75 per cent acting as officers;
commercial instructors third, with 64 per cent. Those
who held the fewest positidns as officers were teachers
o? home economics, 11 per cent; ért, 17 per cent; and
English, 23 per cent. Most active among workers were
home economics teachers, with 60 per cent, perhaps because
their competence in culinary arts might antomaticsl 1y
relegate them to wéman's usual provinece. fﬁysical educa-
tion instructors showed 56 pér cent worker-participation;
and msie teaobers, 51 per cent. Those who included the

least number of workers were agriculture teachers, 16
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per cent; deans and administrators, 17 per cent; and
language instructors, 25 per cent.

Among relatively inactive members, art instructors
were first, w:ith 23 per cent; mathematics teachers second,
.with 29 per cent; and home economies instructors third,
with 29 per cent. Those showing the least amount of
inactivity were teachers of agriculture and commercial
gsubjects, who had no answers in this category; and music
instructors, with only 3 per cent.

Vaeriations in the roles played by teachers in
communities of different sizes are taken up in Table XXII.

TABLE XXII

Part Taken by Teachers in Community Activities
(Classified according to population of community)

( Relg-
tively
Pop. of Officer & Inactive No., of
Commmn. OQfficer Worker Worker Member Ansg.
: Per GCent

1,000-
5,000 28 13 51 14 a7
SQ(X)O"
15,000 14 23 32 32 22
15,000~ :
30,000 14 29 43 14 14
over

20,000 10 14 38 38 29
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Thé above tabulation shows eonsiderable increase in
the percentage of those serving as workers as compared to
those participating in the capacity of officers. The
officer and officer and worker group numbers 36 per cent
of total snswers, whereas 40 pe cent act as workers.
Relatively inactive members represent 24 per cent of all
teachers replying to this question.

Cities of 15 to 30 thousand showed the greatest per
ceﬁt of teascher-officers, 43 per cent answering in this
category; those of 5 to 15 thousand are second, with 25
per cent. Metropolitan areas lag in such leadership,
indicating a 24 per cent participation in official capac-
ity; small towns have 35 per cent. Small towns lead in
the number of workers in civic activities, with 51 per
cent; followed by cities of 15 to 30 thousand, with 43
per cent. In metropolitan areas, 38 per cent of those
participating do so as workers, and 52 per cent of those
in commmnities of 5 to 15 thousand. Relative inactive
members are found in the greatest percentage in communi-
ties of over 30,000, with 38 per cent; then in cities of
5 to 15 thousand, with 32 per cent. Small towns have the
fewest number of participants in this classification,
giving 13 per cent; while cities of 15 to 30 thousand
reveal 14 per cent inactivity.

In the field of teacher-opinion, the first topic to
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be examined is the extent to which teachers feel that

contacts made in civie activity are used to improve hqme

and school relationships.

group of statistics on this subject.

Use of Teacher-Community Contacts

TABLE XXIII

Table XXIII presents the first

~ BExtent contacts used to improve

Subject home and school relationship
Taught Mueh e one No. of Ans.
Per Cent

Agric. 87 43 0 | 4
Art 33 4 50 6
Commerce. 43 57 0 14
Dean-Adm. 83 8 8 12
English 27 41 32 22
Home Econ. 29 57 14 28
Ind. Arts 495 48 7 29
‘Language 13 75 13 8
Math. 35 65 0 b1, ¢
Music 43 43 14 35
Phys. Eduec. 33 49 18 45
Science 25 60 15 23
Soc. Stud. 49 &9 12 38
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The information presented in Table XXIII shows that
only 40 per cent of all Oregon teachers who participate
in commnity activities feel that they use contacts thus
made to & large extent in the improvement of home and
school relationships. Forty-six per cent answered that
econtacts were used little, and 14 per cent, none. Deans
and sdministrators revealed the greatest percentage of
those answering "much", with 83 per cent; agriculture
teachers were seéond,.wiﬁh 57 per cent; and social studies
instructors third, with 49 per cent. Others above the 40
per cent average in this category were teachers of music
and commercial subjects, 43 per cent each, and of indus-
trisl arts, 45 per cent. Least number of those using
civic contacts to a large extent was represented by
language teachers, with 13 per cent; science instructors
answered this question with 25 per cent; and English
teachers, 27 per cente. -

Among those who disclosed the fact that contacts
were little used to improve home-school relationship,
language teachers led, With 75 per cent; mathematics in-
structors were second, with 65 per cent; and science
teachers third, with 60 per cent. More than half the
commercisl and home economics teachers replying also
snswered "little", 57 per cent each. Fewest number of

angwers iﬁ this group was received from deans and
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administrators, whose p ercentage was 8 per cent; art teach-
ers were also low, with 17 per cent. |

Three groups of teachers indicated that their
community contacts were used to some extent in improving
relationship between home and school by showing no answers
to the question under "none"; these were agriculture,
commercial and mathemafics instructors. ~Low ﬁercentages
were also shown by industrial arts teachers, 7 per cent;
deans and administrators, 8 per cent; and social studies
teachers, 12 per cent. The average percentage in this
group was substantially increased by the answers of art
teachers, 50 per cent of whom reported that their com-
munity contaets were used in no way to improve home-school
relationship; 32 per cent of English instructors answered
"none"; also 18 per cent of physical education teachers.

Pable XXIV continues the examination of this topie,

in classifications according to community population.
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TABLE XXIV

Use of Teacher-Community Contacts
(Classified according to population of community)

Txtent contacts used to improve

Pop. of home and school relationship

Commun. Thich Little ~“None No. of Ans.
ok Ter Cent

1,000~

5,000 30 35 35 a7
5.000"

15,000 32 59 9 22
15,000~

30,000 14 50 36 14
over

30,000 31 55 14 29

Teacher responses in this grouping show even less use
of civie contacts in the improvement of home and school re-
lationship than those previously considered. Fifty per cent
report that such contacts are little used, 27 per cent that
they are much used, and 23 per cent that no use is made of
them.

Communities of 5 to 15 thousand had the largest per-
centage of "much" answers, with 32 per cent; metropolitan
areas were ﬁext with 51 per cent. Small town teachers
showed use of contacts to a great extent in 30 per cent of

their answers; those in cities of 15 to 30 thousand, 14
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per cent. "ILittle"™ was the reply given by 59 per cent of
those in cities of 5 to 15 thousand, and by 556 per cent
in metropolitan areas. Fifty per cent showed little use
of contacts in cities of 5 to 15 thousand, 35 per cent in
small towns. The highest percentage of those admitting no
use of contacts was found in the 15 to 30 thousand p0pu;
lation group, with 36 per cent; small towns came second
with 35 per cent. In cities of over 30,000, 14 per cent
reported no use of contacts; communities of 5 to 15
thousand were low, with 9 per cent.

The comparatively low percentages of teachers who
use commnity contacts to improve home and school relation-
ghips bring up the interesting question, "If contacts are
being used to a relatively small extent, why do teachers
participate in community organizations at all?" The
reasons given by Oregon teachers for their pafficipation

in community work are set forth in the following table.



Reasons Given for Teacher Participation in
Community Organizations
(Classified according to subject teught)

TABLE XXV
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Result of 1ndirect

immediate benefits Pressure Pressure
Subj. interest to self from from No. of
Taught in work or school school community Ans.
Ter Cent
Agric. 42 42 8 8 12
Art 83 17 0 0 6
Commerc. 59 35 0 6 17
Dean-Adm. 47 53 0 0 15
English 79 17 0 4 24
Home Econ. 65 29 3 3 34
Ind. Arts 73 24 0 3 33
Language 55 26 0 9 11
Math. 7 23 0 0 22
Musie - T4 21 0 5 42
Phys. Ed. 69 27 0 4 b2
Science 64 24 4 8 25
Soc. Stud. 56 35 2 7 43

That those teachers who engage in community work find

keen personal pleasure in so doing is evidenced by the

fact that a majority of thém reported their chief reason

for participation "result of immediate interest in the
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work". Sixty-five pear cent of their answers were in this
category; 30 per cent checked "indirect benefits to self
or school™, 4 per cent showed that they had been sub-
Jjected to'pressure from community, and only 1 per cent to
pressure from the school. The large number of answers in
this tabulation is explained by the fact that many teach-
ers gave more than one reply, generally indicating that
their aetivity was the result of both immediate interest
and the provision of indirect benefits to self or school.

The greatest percentage of those who participate
as a result of immediate interest in the work was repre-
sented by art teachers, with 83 per cent; next were
English instructors, 79 per cent; then mathematics
teachers, 77 per cent. Others above the average were
teachers of music, 74 per cent, industrial arts, 73 per
cent, and physical education, 69 per cent. All groups
showed substantially greater percentages in thig cat-
gory than in any other.

Leading smong the ones who felt that they were
benefiting self or school were deans and administrators,
with 53 per cent; second, agriculture teachers, 42 per
cent; and third, language instructors, 36 per cent.
Lowest percentages here were demonstrated by teachers of
English, with 17 per cent; art, with 17 per cent, and

mugic, 21 per cent.



Only four teacher groups showed that they had ex-
perienced any pressure from the school: these were
ingtructors of agriculture, 8 per cent; science, 4 per

"cent; home economics, 3 per cent; and social studies, 2
per cent. Community pressure had been felt most by
language teachers, with 9 per cent; then agriculture
and science instructors, with 8 per cent each. Reports
from desns and administrators, teachers of art and
mathematies, reveal that no community pressure had been
experienced. ‘

The same subject will be considered in Table
XXVI in terms of community populations.

73
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PABLE XXVI

Reasons Given for Teacher Participation in
Community Organizations
(Classified according to population of community)

Result of Indirect be
. .immediate Dbenefits Pressure ZPressure
Pop. of 1interest to self from from No. of

Commun. in work or school school commnity Ans.
' Peor Cent

1,000~

5,000 71 an 0 2 45
5,000~
15,000 72 28 0 0 » 28
15,000~
30,000 88 7 0 7 15
over '
30,000 84 16 0 0 32

In the above groups, immediate interest in the work
has an overwhelming lead as chief reason for teacher partic-
ipation in eivic organizations, showing 79 per cent as
compared to 19 per cent who engage in such work because
of benefits which might accrue to individual or school, 2
per cent who act in response to commnity pressure, and
none who have been subjected to pressure from the school.

Cities of 15 to 30 thousand lead in the interest
clagsification, with 88 per cent; metropolitan areas come

second, with 84 per cent. Teachers in smaller communities
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show somewhat less 1mmed1ate interest, 72 per cent in towns
of 5 to 15 thousand, and 71 per cent in those of one to
five thousand. Benefits to self and school were stressed
by 28 per cent of those answering in the 5 to 15 thousand
group; 27 per cent among smsall town teachers. Such
benefit s are named by ié per cent of those in communities
of over 30,000 and by only 7 per cent in localities of 15
to 30 thousand population. Community pressure was felt by
7 per cent of those in the 15 to 30 thousand classifica-
tion, and by 2 per cent of those in small towns.

Perhaps the most interesting phase of this entire
study is the consideration of teacher opinion in regard
to the benefits which they have derived from aectivity in
commnity work. Table XXVII presents a summary of answers

‘received.



Benefits Resulting from Teacher Participation
in Community Organizations
(Classified according to subject taught)

TABLE XXVII
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S0C. Ald Ald School No.
Subj. & Altru- to - to -Com. Oth- of
Taught Soc.Pers.Pers.istic School Com.co-0ord. er None Ans.

: Ter Cent

Agriec. 20 0 10 0 20 10 30 o 10 16
Art 17 34 0 0 0 R, B L RO 6
Commerc.48 5 5 11 0 5 ' e
Dean-
Adm. 2y - ¥ 2% 0 0 13 38 0 ¥y 15
English 33 18 23 0 4 7 v 0 21 29
Home Ec.42 7 36 0 0 0 7 0 , 4 14
Ind.

Arts 15 15 20 10 10 10 5 10 5 20
Lange. 63 0 25 0 0 0 13 0 0 8
Math. 58 16 33 0 0 b 11 0 0 19
Music 25 0 19 b & 4 19 11 n I ¢ 0 27
Physo

Ed. 5 8 24 5 5) 5 5 ¥ § 8 a7 an
Science 48 17 7 0 4 8 8 0 8 24
Soc.

Stud. 26 16 16 6 0 10 20 6 0 31l
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Since angwers to the guestion from which the above
tabulation was made were individual in character, a wide
variety of replies was received. These have been divided
into the following broad general classifications:

Social. This includes all answers which mentioned
primarily association with others. Examples are:
"Social"; "Become better acquainted with the people of
the community"; "Meeting of people, particularly those
who are not teachers"; "Made many friends"; "Acquaintance
with people whom I would otherwise never contact"; "Gives
more contact with the community and its views"”; "Broader
viewpoint--more social diversion"; "Only soecial contacts
this community affords"; "I've become known to community”;
"Come in contact with ﬁarénts of students". This was '
mch the most popular group of benefits mentioned, the
average being 34 per cent.

Personal. In this category all benefits pertaining
to the teacher's development as an individual have been
placed. Typical answers: "Personal enjoyment";
"pleasure"; "personal benefit and satisfaction"; "person-
él reoreafioh and inspiration"; "has aided in my own
development in mixing and working with people". Ten per
cent of teachers replying mentioned personal elements as
a chief source of benefit from participation in community

worke.
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Social and personal. S0 many answers were received

which included both the above groupings, that it was
deemed sppropriate to make separate classification.

Some teachers gave the brief response, "Social and person-
al"s Others elaborated, such as, "Fun--know my students
and their parents better--feel have accomplished some-
thing"; "Meeting the public, providing for your own
recreétion”; "Made many friends, developed poise and self-
confidence*; “Relaxaxion for nerves, social contact with
those of m& own age". This division provided the second-
ranking number of aﬁswers. with 16 per cent.

Altruigtic. In a few instances the satisfaction

of service to others was stressed. For example: "My
church work with children may help the future church
members"; "Recreation program for youth worth while";
"Philanthrdpic"; "An opportunity to do my share of the
éommunity's woik"g "Satisfaction which comes from doing
relief work". Only 3 per cent listed this type of
benefit. ‘

In 8 per cent of the answers aid to school was
specifically mentioned, in 7 per cent, aid to community;
and 15 per cent of the teachers answering felt that
gchool and community coordination was benefited by their
participation in community work. Four per cent named

other benefits, which did not fall into any of the general
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classifications; these included such responses as "In-
ocreases enrollment in my classes"; "Promotion of my
subject”; "A more tolerant attitude"”; "An interest in
international and inter-racial affairs"; "Incidental";
"Keeping own work in proper perspective". One teacher
thought his activity was "just a lot of extra work, some
gocisbility”. The most common benefit listed under
"gther" was better understanding, either of students or
of fhe'gensral publiec.

Many teachers whose questionnaires were otherwise
complete failed to answer this question.

The greatest perogntage of those who derive social
benefits is found among language teachers, with 63 per
cent; next are mathematios instructors, 58 per eent; then
gcience teachers, 48 per cent. Others who list more than
the average number of social benefits are teachers of home
economics, 42 per cent. Least in this category are
physieal education instructors, with 5 per cent; followed
by industrial arts teachers, 15 per cent, and art in-
gstructors, 17 per cent.

Personal benefits were claimed chiefly by art teach-
ers, with 34 per cent; English instructors are second,
with 18 per cent; and science teachers third, with 17 per
cent. Teachers of agriculture, language, and mﬁsio listed
no personal benefits. Figher than average in this
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category were instructors of English, 18 per cent; science,
17 per cent; social studies, 16 per cent; mathematics, 16
per cent; and industrial arts, 15 per cent.

Social and personal benefits were found greatest
among home economics teashers, with 36 per cent; then
language ingtructors, with 25 par cent; and physical
education teachersg, with 24 per cent. No art teachers
gave angwers in this group; only 5 per cent of commercial
instructors; and 10 per cent of agriculture teachers.
Above the 16 per cent average were teachers of English,
21 per cent; industrial arts, 20 per cent; and musie, 19
per cent.

Those who found altruistic satisfaction in their
commni ty work were limited to five groups: Instructors
of music, 11 per cent; commercial subjects, 1l per cent;
industrial arts, 10 per cent; social studies, 6 per cent;
and physical education, 5 per cent. Seven groups listed
aid to school as a benefit: teachers of agriculture, 20
per cent; industrial arts, 10 per cent; physical educa-
tion, 5 per cent; science, 4 per cent; music, 4 per cent;
and BEnglish, 4 per cent.

Community aid was mentioned as a benefit by 19 per
cent of music teachers; 13 per cent of deans and
administrators; 10 per cent of agriculture and industrial
arts instructors. Art, home economics, and language
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teachers named no benefits in this field. 3Social studies
instructors were slightly above the average, with 10 per
cente.

School and community coordination was selected as a
benefit to some extent by all those answering. Deans and
adminigtrators named this classification first, with 33
per cent; agriculture teachers were second, with 30 per
cent; and commercial instructors third, with 21 per cent.
Social studies and art teachers were above average, with
20 per cent and 17 per cent respectively. Fewest answers
here were from ingtructors of industrial arts, 5 per cent;
English, 7 per cent; and home economics, 7 per cent.

Six teacher groups mentioned other benefits: teach-
ers of art, 17 per cent; music, 11 per cent; industrial
arts, 10 per cent; physical education, 8 per cent; social
studies, 6 per cent; and commercial subjects, 5 per cent.
Those who felt that no benefits were derived from partiei-
pation in community work were led by physical education
ingtruectors, with 27 per cent; second were English teach-
ers, with 21 per cent; and third art instructors, with 17
per cent. Six groups had no answers in this classifica-
tion, indicating that they felt some benefit was derived
from civic activity.

The concluding table in this chapter reveals teacher
opinion of benefits derived from partieipation in
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community organizations classified according to population
of the community.

TABLE XXVIII

Benefits Resulting from Teacher Participation
in Community Organizations
(Classified according to population of community)

Top. "S0C. A1d Aid gehool No.
of & Altru- to to -Com. Oth- of
Commmn. Soc.Pers.Pers.istiec School Com.co-0rd. er None Anse.

Per Gcent

1,000-

5,000 18 4 29 8 2 4 8 8 18 49
5,000~

15,000 28 28 12 0 3 8 4 9 8 25
15,000~

20,000 56 0 13 0 4 0 0 9 19 16
over

30,000 30 a7 13 ) ¢ 3 3 3 3 10 20

The social aspect of community activity was again
stressed in answers from which the above tabulation was
made, 35 per cent naming social benefits. Social and
personal came second, with 16 per cent; personal, third,
with 15 per cent. Four per cent each named "aid to
communi ty" and "school and community coordination"; three
per cent each 1listed "altruistie" and "aid to school.
Thirteen per cent believed that no benefits weré derived,

while 7 per cent referred to "others".
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FPirst among those specifying social benefits were
teachers in cities of 15 to 30 thousand, with 56 per cent;
metropolitan areas were second, with 30 per cent; communi-
ties of 5 to 15 thousand third, with 28 per cent; and
small towns were low, with 18 per cent. ZPersonal bene-
fits led in cities of 5 to 15 thousand, 28 per cent; next,
cities of over 30,000, 27 per cent. Four per cent of
those in small towns claimed personal benefits, and none
in cities of 15 to 30 thousand. Under the classification
"gocial and personsal", 29 per cent of small town teachers
listed benefits; 13 per cent of those in metropolitan
areas; 13 per cent and 12 per cent respectively in cities
of 15 to 30 thousand and 5 to 15 thousand.

No altruistic benefits were named in the latter two
groups; small towns responded with 8 per cent and
metropolitan areas with 7 pear cent. Cities of 15 to 30
thousand led in the listing of "aid to school", with 4 per
cent; small towns were low here with 2 per cent. "Aid to
commnity" was considered a benefit by 8 per cent of
teachers in communities of 5 to 15 thousand, by 4 per cent
of those in small towns, by 3 per cent of those in cities
of over 30,000. Teachers in cities of 15 to 30 thousand
listed as benefits neither aid to community nor schoole
community eoordination. The latter benefit was mentioned
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by 8 per cent of small town teachers, by 4 percent in
cities of 5 to 15 thousand, and by 3 per cent in metropol=
itan areas. :

Egoh group named "other" benefits to some extent: 9
per cent was high, in communities of 5 to 15 thousand, and
3 per cent low in cities of over 30,000. Teachers in
cities of 15 to 30 thousand answered that no benefits re-
gsulted from community activity 19 per cent; small town
instructors shared this feeling, as demonstrated by 18
percent answering "none", Those in communities of 5 to
15 thousand were low here, with 8 per cent.

Chapter IV has presented a statistical analysis of
the attitude of teachers toward civic activity, including
a study of the part taken by them in such worke Th§
extent of use of community contacts has been shown;
reasons for participation examined; and a consideration
has been given to benefits which teachers believe have
been derivede Chapter V, which concludes this study, will

summarize the material set forth in the preceding chapters.



CHAPTER V

SUMMARY AND RECOMMENDATIONS

Summary

It has been shown in Chapter I that the participa-
tion of teachers in community activities is desirable;
firet, because they represent a group well-qualified to
act as leaders; secondly, because such participation is
advantageous in integrating sohool and community life;
thirdly, because the teacher is thereby benefited as an
individual and his status as a member of the community
thus improved.

Chapters II, III, and IV have dealt with the amount
and nature of ecivie activity engaged in by Oregon high
gschool teachers; time spent in class and extra-curricular
work; and teacher opinion in relation to community pro-
jects. It is now possible to present a composite picture
of the teacher in comnection with his community relation-
ships.

The average Oregon high school instructor partici-
pates to some extent in community organizations, spending
about two hours a week in this way. FHe puts in seven
hours daily in the classroom, and supervises one school

club or one extra-curricular activity. Fis community
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gservice is chiefly social and educational, with the former
holding & slight lead. These are the fields in which he
desires to participate, with some preference for social.
Fe is urged to attend educational meetings more often than
any other type. Fe is interested in politics and govern-
ment to the extent that he always votes in national and
state elections, and in local elections whenever possible,
or almost always. FHe is a worker, rather than an officer,
in the organizations in which he takes part; and uses his
contacts little in the improvement of home-school relation-
ships. Fe participates in community activities because he
is interested in the work, and generally for no other
reason. The chief benefits which he derives are social in
character. He meets people, makes friends, and becomes
known as an individual rather than an educator.

There are signifiesnt deviations from this portrait
among teachers of vsrious subjects. The instructor of
agriculture spends 8 hours a day in the classroom. Al-
though his chief activities are social and educational,
he indicates religious participation to an extent above
the average. Fe has been urged to engage chiefly in
-~ relief work. Fe votes often, rather than always. Fe is
an officer in the organizations in which he takes part
snd uges the contacts thus made to a great extent to im-

prove home-school relationships. FHe engages in such
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activities primarily to benefit himself or his school, and
finds that the results are equally desirable socially and
as aid to the school.

Many art teachers disclose that they participate in
no way in community work. A member of this group who
does participate spends five hours or more a week in his
activity. Fe has a six-hour day in the classroom, and
supervises one club. Fis activity is ohiefly social, but
he does more relief work than the average teacher. FHe
prefers "others" rather than the activity-groups listed,
probably work more directly related to the subject he
teaches. FHe is also most often urged to attend "other"
meetings. Fe always votes in national and state elections,
often in local. Fe is a worker in civic organizations, but
those in hig group showed the largest percentage of rela-
tively insctive members. Fe uses his contacts in no way
to improve relationships between sechool and community.

The benefits which he derives from community work are
personal.

The teacher of commerciasl subjects belongs to the
group which reveals the least interest in civie organiza-
tions. Fe spends six hours a day in the classroom, and
gsupervises two clubs or activities. Although he partici-
pates chiefly in educational activities, he prefers those

more social in nature. Like other teachers, he is most
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often urged to attend educational meetings. The typical

commercial teacher alweys votes, although his group also

contains the largest percentage of those who never vote.

Fe usually serves as an officer, participates because of
interest in the work, derives social and a few altruistiec
benefits from his activities, and makes little use of his
contacts in the improvement of community-school relation-
ships.

Deans and those whose functions are, in the main,
administrative show a considerable amount of participation;
spending more time than the average in this wey. This
type of educator has the responsibility for more than two
activities. Fe engsges chiefly in social and educational
activity, but shows a strong religious preference. Fe is
most often urged to attend social meetings. Fis group
containg the greatest number of those who always vote.

Fe is an officer in ceiviec organizations, and uses the
contacts thus made to a great extent in the improvement

of school and community relationships. In addition to
personal interest, he engages in community work for the
benefits he feels that this activity brings to himself

and his school. Fe finds that such participation on his
part is of value in coordinating school and community 1life.

The English instructor is a member of the group

showing next to the least interest in community work. Fe
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spends seven or eight hours a day in the classroom, and
probably supervises one activity, although meny of the
English teachers indicated that they did no extra-
curricular work. Fe belongs principally to religious and
educational organizations, but prefers the latter. If he
is urged to attend any meetings, they are apt to be in the
educational field; frequently he is urged to attend none.
He ig a worker in those organizations which are of interest
to him; his benefits are social and personal; he uses his
contacts to little or no extent in the development of better
community-school relationshipse.

The teacher of home econémics puts in a class day of
seven and one-half hours, devotes one hour or less a week
to community work. Religious activity ranks equally with
educational in her participation; she would prefer social
or educational. She always votes in national and state
elections, frequently not at all in local elections. She
is primarily a worker, makes little use of her contacts,
finds her benefits mainly social, and shows little effort
to aid school-community coordination thereby.

~  The mathematics instructor differs little from the
average, except that he participates chiefly in social
activities but shows a preference for educational. He
always votes, and is generally an officer in the organiza-
tions to which he belongs.
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The teacher of music spends more time in communi ty
work than any other; also he supervises more than two
extra-curricular activities. In addition to interest in
the work, he has experienced some pressure from the
community as an inducement %0 participation. Besides
social and personal benefits, he also 1lists a few which
come under the "altruistic" and "aid to commmuni ty"
classification.‘

Th§ jndustrial arts teacher is active in civic
orgenizations, spending about four hours a week in this
way. Fe superviges one activity and one c¢lub in connec-
tion with the school. Fis benefits are listed as equally
gocial and personal. In other respects he closely re-
gsembles the average.

Three hours a week in civie activity are spent by
the instructor of languages, who principally acts as
officer. Fe ordinarily supervises one school club,
presumably related to his eurriculum; many of his group
supervise none. Fe partieipates in religious almost as
mch as social organizations, and gives the two equal
rating in preference. His benefits are chiefly social;
among his major reasons for participation, he lists
benefit to self or school and admits that ¢ ommunity
presswe is a factor to some exfent.

The one activity for which the physical education
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teacher is responsible is almost invariably athletics,
which may include various ramifications and prove
extremely time-consuming. Nevertheless, he spends
slightly more time on community work than the average,

or about three hours a week., FHis interests, reasons, and
benefi ts are the usual ones; he employs his contacts to
little or no extent in fostering school-community re-
lationships, and frequently derives no benefits himgelf.

The science teacher has charge of one activity;
many in his group have none. The age-o0ld confliect between
secience and religion does not prevail in this case, as he
is more interested in religious activity than most other
teachers, ranking it equally with social in his participa-
tion. Fe actually prefers social organizations, however.
In other ways he does not deviate from the average, except
that among his reasons for participation, he mentions some
communi ty pressure, and a little from the school.

Lightest working dgy was disclosed by instructors of
gsocial studies, who spend six hours in the classroom. A
teacher in this group adheres closely to the usual pattern,
except that he devotes a little less than two hours weekly
to community work. He is apt to be an officer in the
organizations to which he belongs, and feels that in
addition to social benefits, he has aschieved some progress

toward school and community coordination.
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There was striking similarity among groups taken
from communities of different size, and a few essential
differences, which follow,

The smalltown teacher shows a slight lead in partieci-
pation in educational over social activity. He is of ten
urged to attend religious meetings, as well as educational.
Fe usually votes, but occasionally does not do so in local
elections. He uses his contacts little or none to improve
school-community relationship; the benefits which he
derives are social and personsl, or, in many cases, Nonee.

In communities of 5 to 15 thousand, the teacher puts
in three or more hours a week in civiec astivity. FHe
engages chiefly in soeial partioipation,» but would prefer
educational, and is' most often urged to do the latter type
of work. Fe sometimes does not vote in state and local
elections. He is generally a wori:er or an inactive member
in community organizationse.

Those who teach in cities of 15 to 30 thousand spend
seven and one-half hours in classroom teaching and about
two hours a week in community work. They participate in
and prefer social activity, with some preference indicated
for relief worke They are not urged to engage in any type
of civie duty. Such contacts as are made are used little
or none to improve school and community relationsﬁips.

The benefits which they derive are mainly social; they
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list no aid to community or school-community coordination.

In cities of over 30,000 the teacher spends less than
two hours in community work. He supervises no more than
one, probably no extra-curricular activity. Educational
organizations rank first among those in which he partici-
pates, which he prefers, and which he is urged to join.
He shows considerable religious participation. He votes
more frequently than those in other population groups.

Fe acts as a worker or inactive member, uses his contacts
little or none to promote coordination, reaps only social
and personal benefits to any extent.

Results of the survey were disappointing in some
respects and encoursging in others. In the latter category
were the voting habits revealed. The following quotation
is pertinent here: :

The number of voters in the United States

is about 91 million. In the national election

of November 1946, only 35 million of these voters

went to the polls. The number of voters partici-

pating in elections in England is 50 per cent

greater than in the United States; and in a

recent election in France, the fourth national

election in a single year, the number of voters

in proportion to the population was twice that

of this country, Fewer people vote in propor-

tion to the voting population in this iountry
than was the case 50 or 100 years agoe.

1. Myer, Walter E., "Weekly Talks to Teachers", The Civic
Leader, Vol. XIV, No. 28, April 28, 1947, p.
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Teachers in every subject matter and population classifica-
tion showed that they were frequent and consistent voters,
thus indicating a sense of civic responsibility which might
be utilized in larger fieldse.

Although the fact that most teachers participate in
some form of community work is apparent, it is also
significant that an overwhelming majority employ the con-
tacts thus made to veryvlittle extent in developing better
relationship between school and community. In this connec-
tion:

To succeed, a teacher must recognize
his obligations to the community as well as
to his pupils. The teacher who feels that
his work is confined to the classroom may be
able to impart knowledge skillfully, but he
is unable t0 build up in his pupils wholesome
emotionalized attitudes, which, after all, is
the major aim of educationes...To build new
interests is difficult and often impossible;
to take the interests that the pupils already
have as a starting point and broaden and en-
rich them is easier and more secientific. The
better the teacher is acquainted with the
institutions and activities that have built
up these interests, the more successful he
will be in connecting the new with the old,
and in so doing he will make schoolwork a
dynamic part of the real life of his pupils.?

Teachers revealed that they participated in commnity
affairs as workers or inactive members, rather than asg

officers. This is contrary to the concept set forth in

2. Sanford, Chester M., Developing Teacher Personality That
Wins s PP. 103-4.
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Chapter I, where it is shown that the teacher is logically
a leader, rather than a follower. Along this line, Overn
contends:

The tea:cher has two prominent objectives

in his poliey of community leadership. The

first one is to inform the people effectively

and adequately of the educational and financial

needs of the schools. The second is to build

up in them not only a goodwill toward the

educational policies initiated by the super-

intendent and adopted by the school board, but

also a militant, purposeful interest in local

and state educations and a determined .attitude

that they shall be based upon sougd policies

and shll be adequately supported.

It seems apparent that Oregon teachers have a heairy
gchedule of class and extra-curricular work. FHowever,
the two hours a week which they spend in civie activity
ean scarcely be considred excessive; particularly since
the primary reason given for such participation was
immediate interest in the work.

Apathy toward benefits for school or community,
either as a reason for or a result of participation, may
be partially explained by the fact that neither school nor
community has exerted any appreciable effort to secure such
participation. Also, in many cases, it appears that teach-

ers have not been encouraged, or perhaps even invited, to

gshare in any form of civic responsibility. Widespread

%. Overn, Alfred V., The Teacher in Modern Education, p.237
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indifference toward the broader significance of teacher-

participation in civic affairs seems to present the most

serious problem.

1.

2.

4.

5e

6e

8e

Recommendations

The teacher should allot additional time to commun-
ity work, and the amount of time should be determined
by the type of pogsition and the community.

No teacher should be responsible for more than eight
hours of school work per school day.

There should be a more equal distribution of extra-
curricular activities among the teachers of a school.
The teacher should look outside the field of his
immediate concern in an attempt to discover new
interests.

He ghould become familiar with various aspects of
commnity life by taking a more active part in commun-
ity organizations.

He ghould become aware of community interests, trends,
and special problems by participation in community
organizations.

Teachers should take a more active part in organiza-
tions other than social and educational.

He should consider to a gresater extent factors other

than social and personal in his choice of activifies.



10.

11.

12.

13.

Teachers should devise ways in which to relate
community contacts to school life.

The teacher should be aggressive and articulate in
his civie relationships; in addition to obtaining
deeper insight into community life, he should see
that people become conscious of the school and its
problemse.

More leadership in community organizations should
be shown by teachers.

Community organizations should solicit teachers'
aid.

The gchool adminigtrators should urge teachers to

take a more active part in community organizations.

o
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TEACEFERS' QUESTIONNAIRE

Please indicate your answers by filling in the blanks
accompanying the following questions.

1.

2e

e

4.

5.

6e

7.

8.

e

Do you take part in any community organizations not
sponsored by your school? Yes No

What part do you take in such organizations? An
officer __a worker __a relatively inactive member?

Approximately how many hours per week do you spend
on the average in this work? Hours

Is your participation (ag __the result of immediate
interest in the work? (b) ___something you engage in
spontaneously for the indirect benefits it may bring
to you or your school? (e¢) __the result of pressure

from the school? (d) _ _or community?

If you do take part‘ in civie projects of any type, list
any benefits which you think may have resulted from
your participation.

To what extent do you use contacts in these community
enterprises for improving relationships between home
and school? __ Much __ Little __None

In what type of community organization do you prefer
to take part? __Religious __Social __ Educational
__Relief __ Others __None

In what type of community organization would you prefer
to take part? __Religious __Social __ Educational
__Relief __Others __None

What type of community meetings are you most often
urged to attend? __ Religious __Social __Educational
__Relief __ Others __None

How often do you vote in the following types of
elections?
National Blections State Elections Local Elections

Alweys Always Always
Often Often Often
Seldom Seldom - Seldom

Never Never Never
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12.

14.
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What was your college major?

What subjeect do you teach? List them according to the
amount of time which you devote to each, from the
greatest to the least.

A1 2

2 4

How long is your school day--the maximum time a
teacher is required to be on duty while classes
are in session? Hours

What extra-curricular school activities do you
supervise?
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736 Upham Street
Klamath Falls, Oregon
February 1, 1947

Dear Fellow Teacher:

I am meking a survey in the First Class High School
Districts in Oregon in an attempt to learn what the
teacher's part in community organizations is. In order
that I may intelligently complete this survey it is
essential that I secure the information requested on the
enclosed questionnaire.

This study will not mention any specific name or
school, and I intend to send a copy of the results to
anyone who would like to receive one.

I realize that your time is well occupied and I
have, therefore, made this questionnaire as simple as
possible. I hope that you can grant me a few moments
of your time to check it and return the completed
guestionnaire in the enclosed envelope.

Thank you for your assistance.

Very truly yours,

Je V. LaClair

Enclosure



