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Nature of the Phenomenon

The primary purpose of this investigation was to determine if the
predisposition of counselor candidates on selected factors found to be
associated with effective counseling, upon entering a counselor educa-

tion program, was predictive of effective counselors at the end of that

program.
Hypotheses

Two central hypotheses were conceived to explore the phenomenon of
this investigation. The first hypothesis examined post-training
effectiveness differences between three groups of master's students in
counseling and guidance who functioned (discriminated) at three dis-
tinct levels of effectiveness prior td training. The second hypothesis
explored pre- to posttest differences within each of the three student
groups in terms of effectiveness discriminating ability. Additional
secondary hypotheses relating to such factors as undergraduate grade-
point average, sex, age, years of prior experience, were generated.
Lastly, "personal criteria" supervisor ratings of effectiveness and
"prescribed criteria" supervisor ratings of effectiveness were con-
trasted and subsequently each of these sets of ratings were compared

with written inventory indexes of effectiveness.



Methods and Procedures

The Counseling Situations and Responses Inventory was adminis-

tered to 30 master's candidates in the Counseling and Guidance Depart-
ment at Oregon State University during the beginning of fall quarter,
1976. This inventory was adapted from Dr. George M. Gazda's scales
measuring the facilitative dimensioens in human relations and was
developed with the assistance and permission of Dr. Gazda. The sample
of 30 master's candidates was composed of 21 females and 9 males and
their average age was thirty-two. The instrument consisted of scales
to measure the facilitative dimensions of empathy, respect, concrete-
ness, genuineness, self-disclosure, :confrontation, immediacy of
relationship, and an encompassing global scale.

During spring term, 1977 the Counseling Situations and Responses

Inventory was again administered to the 30 students and two types of
counselor effectiveness rating froms were completed by their super-
visors: one was based on "personal" criteria while the other was based
on “"prescribed" criteria (the facilitative dimensions). One-way analy-
ses of variance were utilized to test for post-training differences in
effectiveness between "low," "average," and "high" pre-training
effectiveness groups as well as for post-training group differences

in undergraduate grade-point averages, sex, age, years of counseling
experience, and the eight (8) selected criteria of effectiveness mea-
sured by the inventory. The major outcome of the study, a counselor
selection model for future applicants, was developed through the use

of stepwise multiple regressioen analysis, analysis of variance, t
tests of significance, a correlation matrix, and ultimately discrimi-
nant analysis. The .05 level of significance was chosen for testing
all hypotheses although additional information (.0l level) was
furnished where applicable.

Findings

Results of the investigation indicated that the only significant

difference which existed at the completion of the training program



between the three groups of students was between the pre-training "low"
effectiveness group and the pre-training "high" effectiveness group.

No significant differences existed between the "low" and "average"
groups nor between the "average" and "high" groups at the completion
of the study. There were no significant differences between post-
training level of effectiveness and sex, undergraduate grade-point
averages, and age. The variables of "cencreteness," "genuineness,"

and "empathy" were shown to be significant predictors of counselor
effectiveness with the variable "concreteness" explaining over 37 per-
cent of the variance alone. A counselor selection model was developed

through this investigation and an example provided of its usage.
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AN INVESTIGATION OF QUALITIES PREDICTIVE
OF FUTURE COUNSELOR EFFECTIVENESS

CHAPTER I. INTRODUCTION

The problem of selecting prospective counselor candidates per-
sists as a complex and unresolved issue in the area of counselor educa-
tion. While most educators would agree that careful selection proce-
dures are paramount to an effective program of counselor education, a
reliably predictive procedure to measure effective counseling potential
in candidates has been most elusive. Much research has taken place to
significantly improve counselor selection procedures; yet, results
have been inconsistent and relatively nonpredictive. While counselor
education.programs will continue to produce counselors who are both
effective and ineffective, it is hoped that increased and varied
research efforts will yield candidate selection criteria and procedures
that are more consistently predictive of successful or potentially

effective counselors.
Background and Significance of the Study

Few individuals involved in counseling in any capacity
disagree with the proposition that selection of pro-
spective counselors is important and should be done
rigorously. But no exact criteria for evaluating
candidates for admission have yet been established.
While relatively little research has focused on pre-
dictions of counselor effectiveness in schools or
colleges, there appears to be no one yardstick for
measuring probable success or failure (p. 554).

This quotation by Shertzer and Stone (1968) is indicative of one of

the major problems in the area of guidance and counseling today. 1In
brief, the criteria and processes utilized in the selection of poten-
tial counselors arelgenerally untested, and, little has been done to

predict who "will" and who "will not" become effective counselors.



Yet, this researcher is in total agreement with McGowan and Schmidt
(1962) who point out that there are two major reasons for a careful
selection process to take place:

(1) Professional counselors and”cgunselor trainees

have an ethical responsibility to the public to pro-

vide capable and well-trained counsglors. They also

have an obligation to protect their own profession

from criticism which could come about as the result
of ineffective or unprofessional services.

(2) Careful selection of students should prevent

persons from investing heavily of themselves in a

direction which holds little promise for their own

personal happiness or professional success (p. 29).

Although graduate programs in counselor education currently employ

a variety of selection criteria for entrance, the rationale for most of
these criteria (e.g., grade-point average) are simply founded in tradi-
tion, while other selection criteria merely consist of personal feel-
ings about individual candidates by selection committees. In this
regard, Truax and Carkhuff (1967) feel that:

In part, current selection procedures derive from

the fact that solid evidence for selection has been

largely non-existent. A supervisor does not know a

"good prospective therapist" from a poor one, except

in terms of very private norms and experience (p.

233).
In addition to personal selection criteria, very general descriptions
of potential candidates have been utilized for selection purposes.
Even Carl Rogers (1956) once wrote,

If an individual is bright, sensitive, and desirous

of doing psychotherapy, he is probably a suitable

candidate for this field, in the present state of

our ignorance (p. 760).
While it would undoubtedly be true that some of the candidates selected
utilizing this criteria would become effective counselors, many cer-
tainly would not. Though estimates vary, Truax and Mitchell (1971)
more currently point out that:

From existing data it would appear that only one
out of three people entering professional training



have the requisite interpersonal skills to prove

helpful to patients. ...In short, current proecedures

for selection and training are indefensible (p. 337).
This being the situation, it is a most distressing conclusion by Hill
(1961) that counseling professions have devoted little time and effort
to researching the process or criteria by which prospective counselors

are selected.

In the Standards for the Preparation of Counselors and Other Pupil

Personnel Specialists proposed by the Commission on Standards and

Accredidation (1973), there are essentially six statements which

directly address themselves to selection, retention, endorsement, and

placement. The most pertinent statement on counselor selection says,
A continuing evaluation through systematic review

is made of students as they progress through the
program. '

Although Lewis (1970) might be correct in assuming that,

Most counseling programs do, however, provide

opportunities for on-going selection of their

students, especially during the practicum. Thus

a student who makes slow progress in acquiring

counseling skills or who demonstrates character-

istics that appear to mitigate against his success

as a counselor may be "counseled" into another

field (p. 260).
it is the contention of this researcher that both the counseling pro-
gram and the students involved would benefit if potentially ineffective
counselors could be identified prier to beginning the actual counselor
training program. It is also the belief of this researcher that the
number of persons who are eventually selected out of counselor educa-
tion programs is actually very small. Given this present state of
selection procedures, the implication is that even the "less skilled"
students are being allowed to complete their counseling degrees and
subsequently are offering a lesser quality of help to their clients.
As Shertzer and Stone (1968) suggest,

...dismissal of a student who has gained entry into

a program is painful to all concerned. While it is
sometimes done, it is not desirable for these in



counselor .education to allow "borderline" students
to pass through and be granted degrees. Presumably,
no university program of any kind is free of this
kind of problem. In truth, both the discipline and
the student suffer from it (p. 439).

Hill (1961) has probably written more about the selection of coun-
selors than anyone else. He has pointed out that, first, the litera-
ture on counselor selection is meager compared with the general guidance
literature; second, that only a limited amount of research has dealt
with identification, selection, screening, placement, and follow-up of
counselors; and third, that the profession has arrived at a point where
concerted attention to these problems is needed. Whiteley (1967) has
reinforced Hill's criticism by reiterating that the research which has
concerned itself with the selection of counseling students has been
surprisingly sparse. Although much of the literature in counseling and
guidance has dealt with the content of counselor education programs,
Lewis (1970) points out that,

...a training institution must concern itself both

with the selection of persons with good "counseling

potential" as well as with providing these persons

with the program which can best enable them to

develop this potential (p. 259).
And, since there is much philosophical as well as practical variability
in the counselor education programs being offered to prospective
counselors today, perhaps Truax and Carkhuff (1967) should be listened
to more closely in their suggestion that:

...one way of producing more effective therapists

is to be more selective in reviewing prospective
trainees (p. 223).

Durbank (1974) is also supportive of this viewpoint in adding that,

Unless programs effective in promoting the in-
gredients which make for effective counselors

are established, the alternative of careful selec-
tion of counselor candidates may be the only
available avenue to insure that future counselors
will be more effective in their profession (p. 178).



5

In summary, McGowan and Schmidt (1962) describe the current status

of counselor education selection procedures by stating,

It must be emphasized that no solution to the prob-

lem of selection has been reached (p. 31).
Consequently, counselor education programs have basically three candi-
date selection procedures available to them: (1) selecting people be-
fore admitting them to the program, (2) selecting out candidates during
or at the end of the counselor education pregram, or (3) both. While
the major problem in attempting to select potentially effective coun-
selors before admittance lies in ascertaining the selection criteria,
problems involved in the second method include de-selected students as
well as the real possibility of ineffective counselors being granted
their degrees because of a lack of information received by supervisors

as to their competence. Clearly, the problem is a complex one.
Nature of the Phenomenon

The primary problem of this investigation is to determine if the
pre~-training levels of counselor candidates on selected factors found
to be associated with effective counseling, upon entering a counselor
education program, are predictive of effective counselors at the end of

that program.
Major Outcome of the Investigation
The major outcome of this investigation will be the development of
a prediction medel which may be utilized in the selection process of
potentially effective counselors.

Central Hypotheses

The central hypotheses of this study are as follows:
1. There will be ne significant differences in counselor effec-

tiveness at the termination of a counselor education program between
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three groups of counselor candidates who discriminated at three distinct
levels of effectiveness (low, average, and high) at the initiation of
the program.

2. There will be no significant differences. in each of the three
groups of counselor candidates, between pre-training level and post-

training level of effectiveness.

Secondary Hypotheses

The secondary hypotheses of this study are as follows:

1. There will be no significant difference in counselor effec-
tiveness between males and females at the end of the study.

2. There will be no significant differences between those stu-
dents initially placed in the low, average, and high effectiveness
groups at the end of the counselor education program in terms of pre-
training, undergraduate grade-point averages.

3. There will be no significant differences between those stu-
dents initially placed in the low, average, and high effectiveness
groups at the end of the counselor education program in terms of age.

4. There will be no significant differences between those stu-
dents initially placed in the low, average, and high effectiveness
groups at the end of the counselor education program in terms of pre-
training counseling experience.

5. There will be no significant differences between the selected
criteria of effectiveness in their ability to predict counselor effec-
tiveness (total sample of males and females).

6. There will be no significant difference between supervisor
ratings based on "“prescribed" versus "personal' criteria.

6a. There will be no significant difference between supervisor
ratings based on "personal" criteria and posttest inventory perfor-
mances.

6b. There will be no significant difference between supervisor
ratings based on "prescribed" criteria and posttest inventory perfor-

mances.



Definition of Terms

The list of definitions which follows will be utilized for the
purposes of this invgst;gapion:

Effectiveness criteria refers to those counselor qualities which

have been shown to be associated with positive client change, in terms
of a variety of outcome measures.

Counseling is defined as a process by which a person or persons
with "normal," everyday frustrations and problems are helped to feel
and/or behave in a more personally fulfilling way, through the provi-
sion of a meap;ngful relationship with another person or persons.

Candidates are defined as first year master's level students who
were enreolled in the "Block" counselor education program during the
fall, winter and spring quarters, 1976-77, at Oregon State University,

"Block Program" refers to the counselor education program at

Oregon State University which is based on the National Defense Educa-
tion Act counselor training Institute model. The candidates actively
participate for a certain "block™ of time each day, together and apart,
rather than attending various individual classes in counselor education
threughout the cgmpgs”gtHQiﬁﬁeggnp“t;me”periods.

Statistically significant differences refers to differences found

in the data which are too large to be due to chance. The significance
level for this study w@l;_bg the .05 level, unless stated otherwise.

Facilitative dimensions are composed of a common core of condi-

tions which are conducive teo facilitative human experiences. The core
conditions which have recieved the most impressive support from the
research are: empathy, respect, warmth, genuineness, self-disclosure,
concreteness, confrontation, and immediacy of relationship (Gazda,
1974, p. 14).

Empathy means to "put oneself in the shoes of another" and to "see
through the eyes of another (Gazda, 1974, p. 25). It means to deeply
understand. Carkhuff (196%a) has found empathy to be "the most criti-
cal of all helping process variables, the one from which all other
dimensions flow in the helping process" (p. 202).



Respect can be defined as one person's belief in or faith that
another person has the ability to solve his or her own problems. Res-
pect develops as one person learns about the uniqueness and the capabi-
lities of another (Gazda, 1974, p. 25).

Warmth, a dimension which is basically communicated through non-
verbal means, means "caring." Warmth is closely related to empathy and
respect in that we tend to love or have concern for those we know
{understand) and believe in (respect). (Gazda, 1974, p. 25)

Concreteness refers to the counselor or helpee pinpointing or

accurately labeling his feelings and experiences. The helper facili-
tates this by being specific himself; at least as specific as the
helpee has been or more specific than the helpee (Gazda, 1974, p. 26).
Taking a range of forms from direct questions to reflections, concrete-
ness is a catalyst that makes possible full exploration of relevant
problem areas (Carkhuff, 1969a, p. 18l).

Genuineness refers to the ability of the counselor or helper to
be real or honest with the helpee. His verbalizations are congruent
with his inner feelings (Gazda, 1974, p. 26).

Self-Disclosure basically refers to the ability of the counselor

to convey appropriately, "I've been there toco." By "appropriately" is
meant disclosing relevant information at the right time. When helper
self-disclosure is premature or irrelevant to the helpee's problem, it
tends to confuse the helpee or put the focus on the helper (Gazda,
1974, p. 26).

Confrontation is best described as the means a helper uses to in-

form the helpee that there is a discrepancy in what the helpee is say-
ing or doing (Gazda, 1974, p. 52).

Immediacy of relationship refers to what is really going on between

helper and helpee (Gazda, 1974, p. 28). Immediacy makes possible the
communication of in-depth understanding in the helper-helpee relation-
ship when the helper responds to what is happening between the helpee
and him in the here and now (Gazda, 1974, p. 53).

Tukey Test is a significance test often used as a follow-up test
to the F test, as well as other analysis of variance tests. If signi-

ficant differences are found utilizing the F test, the Tukey Test can
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then be used to contrast differences between individual means to locate
the significant ones. The Tukey Test accomplishes this by contrasting
all pairwise comparisons at the given significance level.

Statistical inference is concerned with attempts to make quantita-

tive statements about properties of a population from a knowledge of
the results given by a sample (Snedecor and Cochran, 1967, p. 29).

Multiple regression analysis is a method for studying the effects

and the magnitudes of the effects of more than one independent variable
on one dependent variable using principles of correlation and regres-
sion (Kerlinger, 1973, p. 603).

Discriminant analysis consists of a regression equation with a

dependent variable that represents group membership. The function
maximally discriminates the members of the group; it tells us to which

group each member probably belongs.

...The discriminant function, then, can be used to
assign individuals to groups on the basis of their
scores on two or more measures (Kerlinger, 1973, p.
650) .

Basic Assumptions

In an effort to evaluate whether the predisposition of counselor
candidates on selected factors was predictive of effective counseling,
particular assumptions had to be made with reference to the counselor
candidates, counselor supervisors, the measuring instrument utilized,
as well as the time period selected for the study. The assumptions
being made were:

1. The three groups of master's candidates, not being physically
separated to any great extent during their block program of counselor
education, were exposed to essentially the same kinds of discussions,
experiences, and learning throughout the program.

2. Purposefully separating the candidates into equal groups of
33-1/3 percent of the total group on the basis of their pretest per-

formances was a reasonable control for the regression effect.
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3. The data collected over the period of time of one school year
(three terms) yielded sufficiently wvalid results to either support or
refute the stated hypotheses of this study.

4. Supervisors, at the end of the study, were able to respond
both objectively (utilizing the rating list given them of described
criteria) and subjectively (utilizing solely their "personal" system
for rating) in rating the candidate's effectiveness levels.

5. The measurement instrument utilized in this investigation,
whose scales were designed by Dr. George M. Gazda of the University of
Georgia, is both valid and reliable for measuring the selected counselor
effectiveness criteria as purported by Dr. Gazda.

6. Master's candidates responded as realistically and truthfully
as possible on the pretest/posttest instrument, as well as for the
duration of the counselor education program in terms of their behavior.

7. The same procedures and objectives of this study are
applicable to other counselor education programs at other colleges

and universities.

Summary

Briefly, the major focus of this investigation is to design and
test a procedure which can aid counselor education selection committees
in the process of selecting counselor candidates for their programs.
Specifically, the procedures will conclude with a model which is
predictive in the sense of selecting from future applicants those
people who have the highest probability of becoming effective counse-
lors. Whereas the end result of this particular study is a pre-
diction model pertinent to the "Block" counselor education program at
Oregon State University, depending upon the philesophy ©of accompany-
ing counselor education programs at other colleges and universities,
similar prediction models can be developed accordingly.

Additionally, the present study investigates the proposition
_ that those people who enter counselor training and already possess a
relatively high level of effective counselor characteristics

necessarily conclude thelr training with a significantly higher level
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of counselor effectiveness skills. As Truax (1970) describes them,
there are "inherently helpful" people -- the kind of people whose
neighbors and friends seek out in times of need and distress, and the
kind of person who we all might wish were the only kind of person to
enter graduate training in psychotherapy (pp. 4-~15). Consequently, as
Patterson (in Whitley, 1967) suggests:

...it certainly would be worth investigating whether

those applicants who respond most therapeutically

with no preparation or experience, and in a novel or

even threatening situation, are the ones whc become
the best therapists following training (p. 92).
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CHAPTER II. A REVIEW OF THE RELATED RESEARCH

The review of literature and research related to the stated prob-
lem is summarized within this chapter. Since the present investi-
gation concerns itself with the main objective of arriving at a model
for predicting potential counselor effectiveness in beginning counsel-
ing and guidance students, the literature review has been divided into
three separate sections, as follows: (1) A Review of Counseling Candi-
date Selection Procedures; (2) A Review of Counselor Effectiveness
Criteria; and (3) A Review of the Research Support for the Effective-

ness Criteria Chosen for this Study.

A Review of Counselor Candidate Selection Procedures

As Shertzer and Stone (1968) suggest, an urgent problem in counse-
lor education is the selection of candidates who are to become counse-
lors. They subsequently propose that the responsibility for screening
out unlikely candidates from admission to counselor education programs
rightfully belongs to the college or university where preparation is
sought. Accordingly, a wide variety of selection methods or procedures
have been employed in the hope of being able to predict which candi-
dates for admittance to these programs will successfully complete them
and go on to become effective counselors. Screening procedures have
included assessing past work experiences, intelligence and achievement
test results, personality test results, past academic records, interest
inventory profiles, personal interview performances, and letters of
reference. As Shertzer and Stone (1968) point out,

Typical criteria for admission to counselor educa-
tion programs include the candidate's undergraduate
grade-peint average, a measure of academic ability
such as the Miller Analogies Test or the Graduate
Record Examination (ability section), results of
personality inventories such as the Edwards Personal
Preference Schedule or the Guilford-Zimmerman Tem-
perament Survey, and results of interest inventories

such as the Strong Vocational Interest Blank or the
Kuder Preference Record-Personal. An increasing
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number of institutions regquest that individuals who
express interest in entering counselor education be
personally interviewed by staff members before action
is taken on their application (p. 557).
Although these and other selection procedures have been used in the
past and continue to be used today, the rationale for their usage has

generally been unclear, if not unfounded.

Intellective Selection Measures

Investigations like the ones reported by Wittmer and Lister (1971)
and O'Hearn and Arbuckle (1964) have found a negligible relationship
between measures of academic ability and counselor effectiveness, yet,
many graduate programs in both psychology and counseling continue to
select applicants on the basis of undergraduate grades and various
tests of academic ability. These studies, as well as the one by Callis
and Prediger (1964) are actually attempting to predict the academic
achievement of potential counselors during their training programs
rather than the probability of them becoming effective counselors in
the future. As Shertzer and Stone (1974) recently suggested,

Currently, most counselor education institutions

place substantial reliance upon intellective mea-

sures in selecting candidates. These estimate

whether the individual can succeed in graduate

study and usually work best to eliminate those who

could not cope intellectually with course work.

But study after study suggests that nonintellec-

tive variables rather than intellect are of cru-

cial significance to effective counseling. Be-

cause of this dilemma, the search for an objective

approach to assess nonintellective variables goes

on (p. 438).
In fairness to counselor education programs, however, it must be noted
that graduate schools within universities and colleges have particular
standards which must be met. Hence, many times it is undoubtedly not

within the jurisdiction of individual programs of counselor educatien

to lower these standards of admittance.
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Personality and Interest Inventory Measures

Investigations which have attempted to utilize personality and
interest inventories in the process of counselor selection have been
inconsistent and hence, inconclusive. For example, Johnson, Shertzer,
Linden, and Stone (1967) administered the Strong Vocational Interest
Blank (male) as well as four well-known personality tests (The Cali-
fornia Personality Inventory, the Edwards Personal Preference Schedule,
the Guilford-Zimmerman Temperament Survey, and the Minnesota Multi-
phasic Personality Inventory) to a group of 99 counselor trainees.
Ratings of effectiveness in the practicum were utilized as the counse-
lor effectiveness criterion. In brief, results of their study indi-
cated that chance alone would have accounted for a greater number of
significant correlations with the criterion "practicum grade" than were
found!

A study by Canon (1964), utilizing 18 counselors and 121 clients
from eight university counseling centers as subjects, consisted of an
elaborate analysis of the relationship of client and counselor atti-
tidues toward one another to measures of Autonomy, Schizoid Function-
ing, Repression, and Suppression (Omnibus Personality Inventory). The
results of Canon's investigations were low relationships and very few
were significant.

Lastly, the conclusions of a study by Demos and Zuwaylif (1966)
are quite representative. Although their study indicated that on the
Edwards Personal Preference Schedule the most effective counselors ex-
hibited more nurturance and affiliation while the least effective indi-
cated more autonomy, abasement, and aggression, the authors themselves
concluded that most of the studies which have attempted to arrive at
common personality characteristics of effective counselors through the
use of personality tests have been inconclusive. They go on to recom-
mend that counselor educators should use extreme caution when attempt-
ing to screen or evaluate potential counselors on the basis of per-
sonality characteristics measured by present psychological instruments.

George E. Hill (1961), a noted authority on counselor selection,

has questioned this search for counselor personality characteristics.
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He feels that research in this area has failed to establish a standard
personality pattern of counselor characteristics because of the various
roles the counselors must £ill, the variety of relationships involved
in his work, and the diversity of skills he must maintain from one
school or college to another.
Research efforts aimed at establishing a counselor personality

have been refuted by McGowan and Schmidt (1962), who write,

In regard to the selection of counselors many per-

sons do not expect or even want a specific or exact

description of the counselor or his characteristics.

They give such reasons as these: (1) the counseling

process is far too complex to be related to any one

type of counselor personality; (2) because counseling

is based on personal and cooperative interaction be-

tween the client and the counselor it is not likely

that any counselor would be able to interact in the

same way with all kinds of clients; (3) the tremendous

variation in client problems suggests the need for a

similarly wide variation in the people who are going

to work with them; and (4) counseling is primarily

creative, not mechanical, and as such may be effec-

tively conducted by widely differing but creative

individuals (p. 27).
Tyler (1969) concurs with McGowan and Schmidt, expressing that the
assumption there is a certain combination of personality characteris-
tics which is optimum for effective counseling is probably unsound.
She suggests that we give up the belief that there is one standard
personality type and recognize that men and women of a wide variety of

personality types can function successfully as counselors.

Self-Selection

Self-selection of counseler applicants has been utilized with vary-
ing degrees of success. Of course there are consistently a few appli-
cants who de-select themselves from counselor education pregrams during
training. Yet, complete self-selection into or to continue training
has been refuted by Wrenn (1952) in the sense of being somewhat of a

risk. Wrenn writes,
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«+.Nor is it adequate as a basis for self-selection
that the individual feels that he wants te be help-
ful to others and that he likes to be around people.
This desire to "do good" may have its origins in
personality needs that limit the person's ability to
be objective and effective in working with others

(p. 9) ...
However, one study by Thweatt (1963) employing a process of counselor
candidate self-selection does merit description. Fifty-five graduate
students in advanced counseling classes were initially asked to respond
to 30 threatening statements made by clients. The responses were then
classified as either "affective" or "cognitive." During the course of
the counselor education program the students were asked to assess their
own motives and to develop insight as to their responses. At the end
of the program, of the 15 students who made above average "cognitive"
responses, all but three had decided to leave the program. Of the 40
students who made predominantly "affective" responses, all had decided
to stay in the program. It is clear that additional research in this
area is warranted.

In summary, the following statement by Shertzer and Stone (1968)
accurately describes the present counselor selection situation while
alluding to another problem area which is closely related:

The diversity of the methods employed in published
studies of counselor and counselee characteristics
and effectiveness attests to a lack of satisfaction
with the results obtained. Intimately related to
this dissatisfaction is the problem of the defini-

tion and measurement of adequate effectiveness
criteria for assessing counseling activity (p. 170).

A Review of Counselor Effectiveness Criteria

Although it is apparent that numerous counselor selection proce-
dures have been utilized or at least suggested, the problem is further
compounded when one considers the point so aptly made by Seligman and
Bladwin (1972):

...The predictive validity of any selection device
is always relative to a criterion... (p. 59).
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In brief, one of the critical issues in any counseling research effort
has been termed the "effectiveness problem." The question of arriving
at what constitutes the criteria for "effective" counselors has been as
great, if not greater, than the dilemma of how to select potential
counselors. Clearly, these two facets of the problem are necessarily

related and must be considered mutually dependent.

Personality and Trait Criteria

Although there appears to be almost unanimous agreement among
counseling theorists that the counselor's personality is one of the
truly critical variables in the determination of his or her effective-
ness (Ford and Urban, 1963; Allen, 1964), research efforts alluding to
specific traits have been inconsistent. Shertzer and Stone (1974)
agree, stating,

At the present time, the counseling profession is
unable to demonstrate consistently that a single
trait or pattern of traits distinguishes an indi-
vidual who is or will be a "good" counselor. Good
counseling, like good teaching, is a highly complex
activity which is situationally dependent upon the
counselor, the counselee, the setting, the topic,

and the conditions under which it is conducted (p.
126).

Tyler (196l1l) is in agreement with Shertzer and Stene, emphasizing,

...Just as there is no one kind of persenality

essential to the husband or wife, mother or father,

lover, neighbor, or friend, so there is no one kind

essential to the counselor (p. 200).
Nevertheless, a study by Demos and Zuwaylif (1966) attempted to identify
the mest promising and relevant personality variables of "effective"
counselors by administering the Allport-Vernon-Lindzey Study of Values,
Kuder Preference Record-Personal, and the Edwards Personal Preference
Schedule to a 30-member summer NDEA Counseling and Guidance Institute.
In terms of personality variables or traits, effective counselors ex-
hibited significantly more nurturance and affiliation whereas the least

effective exhibited autonomy, abasement, and aggression to a greater

degree.
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Further, a study by Donald H. Blocher (1963) utilized a multiple
regression approach to the prediction of effective counselors. The
criteria consisted of staff member rankings of the predicted success as
a school counselor. The predictor variables were peer rankings, NDEA
Counseling and Guidance Comprehensive Examination data, Kuder Personal
Preference scores (Form D), and fall quarter grades. It was Blocher's
contention that the high school counselor score of the Kuder Preference
Record was extremely valuable in the sense of being predictive of
counseling effectiveness.

In a study by Whitely, Sprinthall, Mosher, and Donaghy (1967),
the construct "cognitive flexibility" was evaluated as a necessary
dimension of counselor effectiveness: cognitive flexibility being
defined as:

...the ability to think and act simultaneously and

appropriately, consisting of openmindness, adapta-

bility, resistance to premature closure, etc. (p.

227) .
These authors found that predictions made of counselor effectiveness
based upon these scores correlated .78 and .73 with ratings made by
their supervisors. They also found, however, that intelligence scores
only correlated .09 with supervisor ratings.

In a review of the literature on the characteristics of effective
counselors by Walton and Sweeney (1969), the following were summarized:
open-mindedness, effective communication, high on deference and order,
low on abasement and aggression, sensitive to and concerned with per-
ceptions of others and ability for honest self-evaluation. And, in
another review of the characteristics of effective counselors, this
one by Jackson and Thompson (1971), they found that,

...the most effective counselors were significantly
more positive in their attitudes toward EEiEJ most

people, most clients, and counseling than the least
effective counselors (p. 251).

Clearly, the problem of consolidating the results of these
studies, as well as numerous others, can be seen. While some research-

ers have approached the problem from a trait and factor point of view,
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others have attempted to arrive at common attitudes, dispositions, and
even interests. Tuma and Gustad (1957) pointed out twenty years ago
that there had not emerged any standard personality pattern or profile
which had resulted from studying the characteristics of practicing or
employed counselors which could be consistently related to counselor
effectiveness. More recently, Shertzer and Stone (1971) arrived at
the same conclusion, stating,

An overriding conclusion to be drawn from a review

of the literature pertaining to interests and per-

sonality characteristics and counseling effective-

ness is that the findings so far have been inconclu-

sive and often conflicting and that additional re-
search is needed (p. 158).

Intellectual and Academic Criteria

Neither intellectual nor academic measures have been found to be
effective predictors of counselor effectiveness. A representative
example of this type of research is the study by Callis and Prediger
(1964) which attempted to assess the relative effectiveness of the
Ohio State University Psychological Examination (OSUPE), Miller Analogy
Test, Cooperative English Test: C2 Reading Comprehension, and grade-
peint average in predicting the academic achievement of graduate stu-
dents in counseling and guidance. The subjects consisted of NDEA Coun-
seling and Guidance Institute enrollees during the 1259, 1960, and 1961
summers. In brief, some combination of OSUPE and the Reading Compre-
hension subtest generally produced the highest multiple correlation.
Yet, the intent of the study was to predict academic achievement of
potential counselors and this was apparently assumed to be equal to or
predictive of "counselor effectiveness." This assumption has been
researched in numerous investigations and has been found to be a faulty
one,

For example, studies by Allen (1967) and Carkhuff, Piaget, and
Pierce (1968) have failed to demonstrate any relationship between
grade-point average and counseling effectiveness of counselor candi-

dates (utilizing level of functioning on the facilitative dimensions
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as the criteria of effectiveness). Another study with counselor
trainees, this one by Bergin and Solomon (1963), indicated no relation-
ship between the level of empathic understanding provided in counseling
and such measures as grade-point averages and practicum grades. It
should be pointed out, however, that the results of this particular
study were based on a small sample and did not consider sex differences.

A large study by Bernos (1966) utilized 349 male and 98 female
counselor candidate enrollees as its sample. The enrollees were given a
variety of ability and personality tests, and the criterion measures
consisted of examination scores, grade-point average, and a global
staff rating. While a variety of factors surfaced, very few were re-
lated to the three criterion measures.

Lastly, in a multiple regression approach to the problem, Blocher
(1963) also looked at grades (fall quarter) as one criterion measure of
predicted counselor effectiveness. In short, as was found in similar
studies, Blocher's investigation revealed no predictive relationship
between the two variables.

In summary, intellective measures of predicted effectiveness esti-
mate whether counselor condidates will be able to succeed in the course
work during their training programs. Therefore, since intellective
measures are not necessarily predictive of counselor effectiveness,

non-intellective measures must necessarily be researched and assessed.

Peer Ratings

One of various studies that has employed peer ratings to arrive at
predictions of counselor effectiveness was the study by Stefflre, King,
and Leafgren (1962) which found that in terms of results on the Edwards
Personal Preference Record, counselor candidates in an NDEA Institute
who were judged to be most effective by their peers were found to score
significantly higher on the scales of Deference and Order. In addition,
the chosen counselors scored significantly lower than their counterparts
on the EPPS scales of Abasement and Aggression. This last outcome, of
course, was similar to one of the findings elicited in the study by

Demos and Zuwaylif (1966).
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In anoether study, one which utilized both peer ratings and super-
visor ratings, results indicated that high-rated counselors tended to
be more anxious, more sensitive to others, more alert, more yielding te
the demands of others, and, more open to change than the low-rated
counselors (Wicas and Mahan, 1966). Further, a study by Johnsen,
Shertzer, Linden and Stone (1967) revealed that peer ratings of counsel-
ing effectiveness and counseling practicum grade correlated .71, indi-
cating a high degree of agreement between peer and supervisor ratings
of counselor effectiveness. Yet, while peer ratings may be quite
accurate in terms of correlating highly with other "effectiveness
criteria" such as supervisor ratings, for selection purposes they can-
not be viewed as optimal measures since accurate peer ratings can only
be made after a substantial period of time has been spent within the
counselor education program. Sprinthall, Whiteley and Mosher (1966)
also point out the major shortcoming of this type of rating approach
to be that judgments are made almost entirely on intuitive bases. A
method of predicting probable future effectiveness as a counselor prior
to admittance to the counselor education program would undoubtedly be

preferable.
Experience As a Criteria

Lewis (1970), on the proposition that experience as a coeunselor is
helpful in terms of effectiveness, purports, "There is general agree-
ment that experience has a positive influence on counseling, and that
most counselors improve with experience" (p. 108). Yet, as Seligman
and Baldwin (1972) emphasize, variables such as "past professicnal
experience" have been shown to be inconsistent as predictors. In fact,
Lewis (1970) agrees with Seligman and Bgidﬁiﬁ, pointing out that,

Experience itself is not automatically profitable;
a person can continue to make the same mistakes
repeatedly and learn nothing from them (p. 108).

In studies done by Fiedler, which are now classics, he demonstrated

that regardless of theoretical background, there are some common

characteristics of the relationships established by experienced
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counselors. He observed that experienced counselors differed from non-
experienced counselors in their ability to (1) communicate with and
understand their patients, (2) maintain an appropriate emotional dis-
tance, and (3) divest themselves of status concerns in regard to their
patients (Fiedler, 1950a; 1951). Yet, Hopke and Rochester (1969) re-
ported that the "effective" counselors in their investigation were
actually younger and had had fewer years of teaching experience than
those termed "less effective." Here again, research results have been
inconsistent and therefore inconclusive. The rationale for either
selecting or screening out potential counselor candidates on the basis

of past experience is clearly questionable.
Phileosophical/General Effectiveness Criteria

Other characteristics have been suggested as being predictive of
future counselor effectiveness. Truax (1970) proposed that for the
selection of the better counselor candidates,

In an interpretive sense the research evidence

suggests that we will get candidates with more

natural therapeutic skill or interpersonal skill

if we look for people low in anxiety, depression,

and introversion who are at the same time striving,

strong, dominant, active, and autonomous individuals

(p. 8).
Of course the definition and objective measurement of various of the
ingredients in Truax's description represent problems in themselves.
For example, although Mowrer (1951) stated that the most important
ingredient or desirable personal quality to be found in the counselor
could be termed "personal maturity," he went on to admit that there was
no trustworthy method available to measure this component.

A study by Parloff (1956) indicated that those therapists who
established better social relationships with non-clients tended to
establish better relationships with their clients. Supporting this

finding was the conclusion of Shertzer and Stone (1974), who are con-

vinced that,
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Tolerance for ambiguity, maturity, understanding,
ability to maintain an appropriate emotional dis-
tance from the counselee, and ability to maintain
good social relationships with noncounselees are
characteristics demonstrated to be associated with
counselor effectiveness (p. 125).
Here again, however, the empirical measurement of these variables pre-

sents additional and complex problems.

Facilitative Conditions

Lastly, a growing number of studies have demonstrated that there
are "attitudinal qualities" or "facilitative conditions" which, if
possessed by counselors to a substantial degree, are indicative of
effectiveness in a variety of situations, by a variety of counselors,
with a variety of clients. The effectiveness of these counselor-
offered conditions or attitudinal qualities of (1) empathic understand-
ing, (2) respect or positive regard, and (3) facilitative genuineness
has been supported by a vast amount of research (Carkhuff and Berenson,
1970; Rogers, Gendlin, Kiesler,and Truax, 1967; Truax and Carkhuff,
1967) .

Summary

In brief, the diversity of criteria and methods employed to
investigate who will and will not become effective counselors is indi-~
cative of the varied results, most of which have not been conclusive
nor replicated. Although most researchers in the field now agree that
efforts should be aimed at nonintellective variables as predictors of
counselor effectiveness, to date the same frustrations arise. Jansen,

Robb, and Bonk (1970) ask:

Who are the good guys and who are the bad ones?
Clearly any tentative answer depends upon the
chosen measure or measures of counselor charac-
teristics and the criterion of counseling effec~-
tiveness., Research using a variety of measures
and criteria has yielded results which are diffi-
cult to compare and virtually impossible to
synthesize (p. 163).
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Hence, as Johnson, et al. (1967) point out, the subject remains largely
enigmatic. Attempts to identify the essential non-intellective
variables have been frustrated by inadequate instruments, a lack of
appropriate criteria, and the general elusiveness of the qualities
themselves. Jansen, Robb and Bonk (1970) summarize the main questions

which are still unanswered:

Who is an effective counselor? What are the
distinguishing characteristics of the poten-
tially competent candidate in a counselor educa-
tion program? (p. 169)

And, who is likely to become an effective counselor? Since research
efforts have been varied, inconsistent, refutable, and perhaps in the
wrong direction, the following passage by Lewis (1970) most accurately

sums up the current findings of the majority of investigations to date:

There is no ideal counselor personality. Research
concerning the characteristics of counselors tells
us only that many different kinds of person can be-
come effective counselors. Partly this is because
no one person has the ideal combination of strengths.
A specific counselor may be able to compensate for a
lower level of skill in one area by strength in
another, and thus he may be as effective as the next
person but for different reasons. Even if it were
possible to design a hypothetically ideal counselor,
no human being could be expected to fit the model
perfectly (p. 109).

A Review of the Research Support for the Effectiveness
Criteria Selected for this Study

As was pointed out in the previous section on counselor effective-
ness criteria, there has been an abundance of traits and personality
characteristics associated with effective counseling behavior. Yet,
few consistencies appear to exist. Tyler (1961l) proposes,

Perhaps it would be better if we all assumed that
any personality pattern which permits rich and

deep relationships with other human beings to
develop is satisfactory (p. 200).
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Perhaps, as Tyler suggests, it is the actual counselor-counselee
relationship that is more critical and even more researchable in terms
of effectiveness criteria. Dr. Tyler is not alone in her belief.
Shertzer and Stone (1974) affirm that,

All theories and approaches stress the relation-

ship between participants as the common ground for

the helping process. While viewpoints differ in

the amount of emphasis and in how they treat this

topic, all agree that the relationship is a neces-

sary condition for bringing about change in the

individual (p. 269).
Added support for the proposition that the relationship is the critical
variable in effective counseling comes from a study by Seeman (1954)
which illustrated that success in psychotherapy was closely associated
with the emotional quality of the established relationship. Additional
evidence for this conclusion has been derived from a study by Parloff
(1961) who demonstrated that those clients who established better
relationships with their therapists made greater improvement than
those clients whose relationships with the same therapists were not as
good. Further, in a discussion concerning the outcomes of therapy,
Ullman and Krasner (1964) conclude that, "The best results are obtained
when the therapist and patient form a good interpersonal relationship"
(p. 43). And lastly, from a review of the literature, Goldstein (1962)
states,

There can be no longer any doubt as to the pri-

mary status which must be accorded the therapeu-

tic relationship in the overall therapeutic trans-

action (p. 105).
It must be said, then, that there is a common attitude of support or
agreement for the counselor-counselee relationship constituting the
dominant variable in counselor effectiveness. The establishment of
this relationship is critical to the amount of positive change which
will follow. Yet, one must first reduce the variable "relationship"
into its specific constituents before it can be researched. There-
fore, in terms of the actual ingredients constituting the counseling

relationship which distinguishes effective from ineffective counselors,
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Rogers (1962) accurately sums up the findings of a substantial amount
of research when he states,

The major findings from all of the studies is

that those clients in relationships marked by a

high level of counselor congruence, empathy, and

unconditional positive regard show constructive

personality change and development (p. 425).
These three qualities, then, have come to form the commen thread found
in a myriad of counselor effectiveness studies, regardless of the
rhilosophical backgrounds of the counselors, the variety of clients
cemposing the researched samples, environments in which the samples
were studied, or whether they were individual or group counseling
investigations. These core elements, as originally described, were
termed "accurate empathy," "non-possessive warmth," and "genuineness"
(Rogers, 1957). Although the main person to support these and similar
characteristics was Carl Rogers (1957), various other researchers have
added to the growing body of research illustrating their validity
(Truax and Carkhuff, 1967; Berenson and Carkhuff, 1967; Carkhuff,
1969a,b; and, Carkhuff, 1971). Carkhuff (1969a,b) eventually refined
and redefined the core conditions (or "facilitative dimensions") to
consist of empathic understanding, respect, genuineness, self-disclo-
sure, concreteness, confrontation, immediacy of relationship, and self-
exploration. Validation data for each of these facilitative dimen-
sions is plentiful (empathy: Carkhuff and Berenson, 1967; Truax and
Carkhuff, 1967; Carkhuff, 1968; and Carkhuff, 1969%9a. respect:
Carkhuff and Berenson, 1967; Truax and Carkhuff, 1967; and Carkhuff,
1968. genuineness: Carkhuff and Berenson, 1967; Truax and Carkhuff,
1967; and Carkhuff, 1968. self-disclosure: Truax and Carkhuff, 1967;

and Carkhuff, 1968. concreteness: Carkhuff and Berenson, 1967; and

Carkhuff, 1968. confrontation: Carkhuff and Berenson, 1967; and

Berenson and Mitchell, 1969. immediacy of relationship: Mitchell,

1967; and Berenson and Mitchell, 1969, self-exploration: Truax and
Carkhuff, 1963, 1964, 1965, 1967; Carkhuff and Berenson, 1967; and

Carkhuff, 1968). 1In summary, Patterson (1967) reviewed the literature
on the various theoretical orientations of counselors and arrived at

the following conclusions:
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It appears that the most potent influences of human
behavior, or the most potent reinforcer, is a
relationship with another individual. It appears
that the kind of relationship which is most effec-
tive is not a mechanized, controlled, mechanical
administration of rewards, such as the expression

of interest, concern, understanding, warmth, but a
sincere, spontaneous, genuine expression of these
characteristics. Thus the problem of selection of
counselors is not the selection of techniques, of
individuals who can learn procedures involved in the
conditioning process, but of individuals who can
offer a therapeutic relationship. Even if we agreed
with Wolpe and Krumboltz (1966, pp. 7-8) that the
relationship was necessary but not sufficient, our
problem would be one of selecting individuals capable
of offering a therapeutic relationship, since the
additional requirements are essentially technical in
nature and relatively easily acquired by almost any-
one at least capable of graduate level work (p. 86).

As stated earlier, the three main or "core" elements of the effec-
tive counseling relationship have come to be known as the three facili-
tative conditiens, or dimensions. They are the common thread found in
the therapist- and counselor-client relationship across a wide variety
of counseling effectiveness studies. For example, with a sample of 160
hospitalized patients involved in time-limited group psychotherapy,
Truax and Wargo (1966) found that measures of positive patient outcome
were associated with accurate empathy, non-possessive warmth, and
therapist genuineness. Further, in a similar study utilizing a sample
of hospitalized patients in group therapy, it was found that the three
facilitative conditions were all significantly associated with
patients' participation in the process of therapy, with the amount of
self-revelation which took place, and with the extent of self-explora-
tion exhibited (Truax, 196la). &And, in a study dealing with 40 out-
patients who were treated by resident psychiatrists at the Phipps
Psychiatric Clinic at Johns Hopkins University, it was found that
patients of therapists offering high levels of accurate empathy, non-
possessive warmth and genuineness demonstrated greater improvement
than patients whose therapists offered relatively lower levels of these
conditions (Truax, Wargo, Frank, Imber, Battle, Hoehn-Soric, Nash and

Stone, 1966).
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In a study involving a sample of 80 institutionalized juvenile
delinguents who were participating in three months of group counseling,
it was found that high levels of the facilitative conditions being
offered by the group counselor were associated with positive behavioral
and personality changes occurring in the juvenile delinguents, while
low conditions were associated with negative or deteriorative changes
(Truax and Wargo, 1966a). And, with another sample of institutiona-
lized juvenile delinquents, 70 females, it was found that therapists
who provided high levels of accurate empathy and non-possessive warmth
to the treatment group brought about improvement beyond that of the
control group on twelve criteria measures which were obtained before
and after therapy. For example, the experimental group made signifi-
cant gains over the control group toward more adequate self-concepts,
toward perceiving parents and other authority figures as more reason-
able and less threatening, and moest importantly, they showed signifi-
cant superiority over the control group on a psychological test measure
designed to differentiate between delinquents and non-delinquents
(Truax, Wargo, and Silber, 1966).

In a study of time-limited group counseling with emotionally dis-
turbed college underachievers, it was found that the offering of rela-
tively high levels of empathy, warmth and genuineness to the experi-
mental group caused improvement over the control group. These college
students offered moderate levels of the facilitative conditions
illustrated grade-point averages and changes approximately equal to
students of the control group, or rather, those not receiving high
levels of the facilitative dimensions (Dickenson and Truax, 1966). And,
in another research project utilizing college students, it was shown
that the levels of conditions offered by college students to their
roommates was predictive of their roommates' grade-point averages,
even though neither group of students was aware of providing or receiv-
ing the interpersonal skills (Shapiro and Voog, 1969).

A classic study entitled "The Wisconsin Schizophrenic Project"
found that with 14 schizophrenics receiving individual psychotherapy
versus 14 carefully matched schizophrenic patients constituting the

control group, patients receiving high levels of the three therapeutic
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conditions showed an overall gain in psychological functioning. Con-
versely, patients receiving low levels showed a loss in psychological
functioning with control patients showing moderate gains (Truax, 1963).

It has been illustrated in a study by Truax and Carkhuff (1965a)
that transparency or authenticity on the part of the counselor will
facilitate self-disclosure on the part of the counselee. Furthermore,
their study indicated that the greater the amount of counselee self-
exploration, the greater the amount of constructive personality change
that would take place. (The one exception was with delinquent adoles-
cents in group psychotherapy. With this population, less self-explora-
tion facilitated a greater amount of positive personality change.)
Giving further support to this finding is the study by Shapiro, Krauss
and Truax (1969) which illustrated that people disclose themselves more
deeply to those members of their family and to close friends who have
offered the highest levels of the three therapeutic conditions (accurate
empathy, non-possessive warmth, and genuineness). And, in another
investigation of the importance of self-disclosure, Goodman (1962)
found that clients whose therapists offered high levels of self-dis-
closure exhibited more self-exploration and "self-experiencing" during
therapy than clients with therapists who displayed low levels of self-
disclosure. Finally, various studies utilizing samples composed of
male graduate students, mothers and fathers, college faculty members,
and male and female friend target persons have illustrated that there
is a reciprocal effect when the person who is the "helper" discloses
to the "helpee" (Jourard, 1959; Jourard and Landsman, 1960; and,
Jourard and Richman, 1963), while various other studies (utilizing
experimenters and subjects) have shown that high disclosing people
elicit greater disclosure from subjects than low disclosing people
(Chittick and Himelstein, 1967; Ehrlich and Graeven, 1971).

In terms of the dimension "confrontation," a study by Anderson
(1968) illustrated that those therapists who were functioning at low
facilitative levels had a deleterious effect upon self-exploration
while those functioning at high levels could utilize confrontation to

promote a greater degree of self-disclosure.
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With reference to the therapeutic conditions and group counseling,
a study by Dickenson and Truax (1966) investigated the effects of time-
limited group counseling with forty-eight neurotic underachieving col-
lege freshmen. Results indicated that the twenty-four experimental
students who received grocup counseling showed greater improvement in
grade-point average than the twenty-four matched, non-counseled stu-
dents. In addition, those counseled subjects who received the highest
therapeutic conditions tended to show the greatest improvement.

In brief, the preceding section summarizes the ample research
efforts which support the "facilitative dimensions" as counselor
effectiveness criteria. Their universality is prevalent regardless
of the geographic locations of the studies, the variety of people com-
posing the samples, the nature of the counselors and therapists sampled
and the amount of experience they possess, as well as their philosophi-
cal orientation, age, in both individual and group counseling modes.
Truax and Carkhuff (1967) concisely depict the present state of the
suppertive research for the facilitative dimensions as counselor
effectiveness criteria in the following narration:

There are a myriad of studies which, when taken
together, ... suggest that therapists or counse-
lors who are accurately empathic, non-possessively
warm in attitude, and genuine are indeed effective;
the greater the degree to which these elements were
present in the therapeutic encounter, the greater
was the resulting constructive personality change
in the patient. These findings seem to hold for
a:wide variety of therapists and counselors,
regardless of their training or theoretic orienta-
tion; and for a wide variety of clients or
patients, including college underachievers, juve-
nile delinquents, hospitalized schizophrenics, col=-
lege counselees, mild to severe outpatient neurotics,
and the mixed variety of hospitalized patients.
Further, the evidence suggests that these findings
hold in a variety of therapeutic contexts and in

both individual and group psychotherapy or counsel-
ing (p. 100).
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CHAPTER IITI. METHODS AND PROCEDURES

Research Design

If we want te predict effective helping, we need
to obtain an index of the prospective helper
traineels level of functioning in the helping
role (Carkhuff, 196%a, p. 86).

The research design for this investigation was a three-group,
pretest~posttest design which was ex post facto in nature. As the
study took place in a counselor education setting with master's candi-
dates, the design was necessarily an example of the hypothesis-testing
field study described by Kerlinger (1973). At the beginning of the
training program during 1976, students were separated into three groups
of ten students each, based on pretest performance on the Counseling

Situations and Responses Inventory. The groups consisted of "low,"

"average,™ and "high" levels of performance. During spring term of
the program, three posttest measures of effectiveness were taken:
(1) a pesttest administration of the original instrument, (2) super-
visor's ratings based on prescribed effectiveness criteria (S7), and
(3) supervisor's ratings based on their personal effectiveness
criteria (S3). Subsequently, various analyses were performed to test
the stated hypotheses and ultimately, to arrive at a medel to predict
counselor effectiveness for incoming master's students. In other
words, the main aim of this design was to investigate the relationship
between pre-training levels of specific qualities associated with
effective counseling (i.e., predisposition toward becoming an effec-
tive counselor), and post-training levels of these qualities as a
method by which selection procedures for future counselor candidates
may be improved.

The design for this study necessitated that all three groups of
students undergo essentially the same treatment (i.e., training) prieor

to posttest analyses. This design is illustrated in Figure 1.
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Pre- Post- Sup. Sup.

test Training test Rat'ngs. Rat'ngs.
("108") 1 X 02 S1 S2
("aggr.") °1 X ©2 51 52
<"hf§h") 01 X 02 S1 $2

Figure 1. Research design.

Sample Selection

The subjects who participated in this study were thirty master's
candidates comprising the counselor education program at Oregon State
University during the 1976-1977 school year (September through June).
In actuality, thirty-five students completed the inventory. However,
three students withdrew from the program, one had had prior Gazda
training, and one completed the inventory incorrectly. The sample was
selected by administering the inventory to all master's candidates who
were present the second week of classes during fall quarter, 1976, and
subsequently dividing these people into pre-training categories of
"low," "average," and "high" levels of effectiveness based on perfor-
mance. There were ten students in the "low" category, ten students in

the "average" category, and ten students in the "high" category.

Characteristics of the Sample

The final sample population of thirty students was taken from a
parent population of thirty-five students and consisted of twenty-one
female and nine male graduate students distributed among the three
groups as follows: "low" = three males and seven females; "average" =
three males and seven females; and, "high" = three males and seven
females. The following table illustrates the sex ratio within each of

the three groups:
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Table 1. Schema, number of subjects, and sex distribution.

Sex

Group Male Female Totals

"Low Group"
3

(G1) 7 10
" "
Average Group 3 7 10

(Go)
n "
High Group 3 7 10

(G3)

Totals 9 21 30

Their ages ranged from twenty-four (24) to forty-nine (49) with a mean
age of exactly thirty-two years of age. Table 2 depicts age composi-

tion by sex distribution for each of the three pre-training groups:

Table 2. Age composition by sex distribution of the three groups.

Sex
Group Male Female Means
"Low Group" 36, 30, 33 24, 26, 29
(Gy) 29, 39, 44, 32.9
45
"Average Group" 25, 30, 37 24, 25, 25,
(G2) 29, 39, 41, 30.1
26
"High. Group" 24, 27, 33 24, 28, 32,
(G3) 33, 40, 40, 33.0
49
Means 29.89 32.90 32.0

Student's undergraduate grade-point averages ranged from 2.53 to 3.70
with a mean grade-point average of 3.06. Table 3 shows undergraduate
grade-point average distribution within each of the three pre-training

groups, by sex distribution:
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Table 3. Undergraduate grade-point average composition by sex distri-

bution.
Sex
Group Males Females Means
"Low Group" 2.54, 3.20, 3.01 2.69, 2.84, 3.00,-.
(Gy) 3.22, 3.41, 3.50, 3.09
3.52
"Average Group" 2.53, 2.60, 2.68 2.90, 3.00, 3.14,
(Gy) 3.20, 3.49, 3.56, 2.96
2.53
"High Group" 3.63, 3.38, 3.60 2.97, 2.55, 2.67,
(G3) 2.83, 2.89, 3.00, 3.12
3.70
Means 3.02 3.08 3.06

And, students represented a diversity of undergraduate educational
background and their number of years of full-time counseling experience

ranged from zero to nine years, illustrated in Table 4:

Table 4. Number of years of full-time counseling experience.

Sex
Group Males Females Means
"Low Group" 1, 0, 9 o, 0, 0, 0, O, 1
.10
(Gy) 0, 1
"Average Group" 1, 0, O 0, 1, 06, 0, 0 20
(G2) 0, 0 )
"High Group" 0, 01 1 OI OI ll OI 51 1.10
(G3) 3.1 :

Means 1.33 .57 .80
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The Research Setting

Community*

The heart of the Willamette Valley, Corvallis, is the
home of Oregon State University. This city of 40,000
people is located between the Cascade Mountains which
rise to the east and the forested Coast Range to the
west, beyond which lie the headlands and scenic beaches
of the Oregon coast. Portland is 85 miles north and
Eugene 40 miles south. In addition to the University,
businesses and a few light industries are the chief
employers in Corvallis. City parks, the Corvallis

Arts Center, and a fine public library offer only

some of the varied cultural and recreational activities
available in the city. The climate, generally cool and
rainy in the winter and warm and sunny in summer, is
tempered by the ocean, so there are few temperature and
humidity extremes. Rainfall averages 37 inches
annually.

The University**

Counselor

Oregon State University, located in Corvallis, is
Oregon's land-grant and sea-grant University. Each
year approximately 15,500 students enroll in the
undergraduate and graduate programs of the University's
twelve colleges and schools, which offer a wide variety
of programs in scientific, technological, professional,
and liberal arts fields. 1In addition to academic in-
struction, Oregon State conducts extensive research
programs, administers the Extension Service in all of
Oregon's counties, and maintains branch agricultural
experiment stations at several locations throughout the
state. The University is a member of the Oregon State
System of Higher Education.

Education Program***

The staff at Oregon State University has adopted an
instructional and experiential format which stresses
the integration of learning and practice. It has

been the staff's experience that students enrolling

*Paken from the Oregon State University General Catalogue, 1976-77, p.

6.

**Maken from the Oregon State University General Catalogue, 1976-77,

p. 4.

***Taken from the Evaluation Report, Oregon State University's Proposed
Counseling and Guidance Program, 1974.
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in a number of specified courses taught be individual
instructors, leads to fragmented experiences lacking
integration and cohesiveness. The faculty believes it
is imperative that a counselor-trainee integrate his/her
personal, theoretical, and practical views. In the
past, this integration has been the responsibility of
the students who have received little assistance from
the staff. This realization led to a drastic change in
the structure of the counseling program. An attempt has
been made to eliminate overlap and create an awareness
in each of the staff members as to exactly what input
has been given to the students. The staff has adopted

a model very much like that of the NDEA Institutes. It
consists of a block of time set aside for the academic
input and structured learning experiences. The students
are involved in this time block from approximately 8:30
a.m. to 12 noon, three to four days each week. The re-
maining time is spent in their practicum sites in the
field. The Block instruction is team taught by a staff
consisting of faculty members and doctoral students. A
great deal of time must be devoted each week to planning
and coordinating the efforts. To this end, two to three
hours per week are involved in staff planning.

The faculty in Counseling and Guidance consists of four
faculty members on full-time assignments in the School
of Education as well as doctoral students in Counseling
and Guidance. All of the regular faculty members are
experienced public school teachers at the elementary
and secondary level. Additionally, each of them has
served as a pupil-personnel services specialist or
counselor in a professional setting. All members of
the faculty hold doctorates from recognized accredited
universities. They all work with and supervise the
master's candidates during the entire vear.

The program in Counseling and Guidance utilizes team
teaching. Each member of the faculty has the oppor-
tunity to work cleosely with the other members. In this
way on-going revision and continuous feedback is pro-
vided. The faculty members have come to know and
appreciate each other's strengths, and have made much
better use of the resources available within the group.
A wide variety of instructional technigues are utilized
by the faculty. These include, but are not limited to,
lectures, experiential learning activities, simulations,
such as role plays, video taped demonstrations and
micro-counseling. All faculty members attend profes-
sional meetings regularly and bring the learning from
these meetings into practice during the instructional
program, An earnest effort has been made to provide a
competent faculty that is balanced in terms of



experience, sex, ethnic background, and geographic origin
and instructional preparation.

Upon entering the program, each student confers with an
adviser to determine the student's background, skills,
and educational experience. Each term the student con-
fers with his/her adviser regarding progress. A term
evaluation with supervisor, adviser, and student is con-
ducted at the end of each term. These conferences take
as little as two hours or have been known to continue as
long as six. Through this intensive one-to-one contact
the student's progress and skill development may be care-
fully monitored and appropriate learning experiences
introduced as needed. This procedure has proved highly
effective. The staff is convinced that, despite the
time-consuming nature of the conferences, it is manda-
tory it review each person as an individual and care-
fully and continuously study the progress and development
of the student toward his/her stated goals.

Length of the block program varies with each student
since it is competency-based. Also, no more than 21
hours of graduate level work may be transferred into
Oregon State University and applied to a graduate pro-
gram. Since each student is urged to complete the
entire 57-hour program to gain a recommendation for a
counseling norm, this usually entails one full year or
three consecutive summers of study.

Each student spends at least 300 hours in a counseling
practicum. The field experience begins during the
second or third week and continues throughout the
entire program. 1In general (supervisor) visitations
are made as often as once a week or as seldom as three
contacts per term. Each student meets with his/her
supervisor during block time for four hours each week.
During this time, skill building exercises, role play-
ing, and problem solving activities are conducted. This
contact between supervisor and trainee allows the
trainee's progress to be carefully monitored and en-
richment or remedial activities prescribed as needed.

Every student participates in an intensive evaluation
session each term in which the student's supervisor
and adviser are present. During these sessions, the
student's progress is discussed and critical questions
are raised regarding the student's performance. At
times, these meetings border on counseling itself; and
many students have chosen to leave the program as a
result of thorough and thoughtful questions raised
during the evaluation session. The faculty is con-
vinced the best procedure for retention and removal of

37
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students is a self-initiated process in which the stu-
dent makes the decision whether or not to continue.
Each year several students choose to discontinue the
program, finding it either not suited to their needs,
goals, or temperaments, or discovering that they are
not ready for the program.

Instrumentation

Development of the Counseling Situations and
Responses Inventory

The basic model underlying this study's criterion instrument was
developed by Robert R. Carkhuff (1969) and his associates. With
reference to selection, Carkhuff's (1969a) main proposition is, "The
best index of a future criterion is a previous index of that criterion"
(p. 85). And, the corollary which is critical to this proposition is,
"Tf we want to predict effective helping, we need to obtain an index of
the prospective helper trainee's level of functioning in the helping
role" (Ibid., p. 86). These two main principles comprised the
rationale for the designed instrument in terms of measuring empathy,
respect, concreteness, genuineness, self-disclosure, confrontation,
immediacy of relationship, and the global scale. '"Warmth," a non-
verbal dimension, was not included in the inventory as there were no
written scales developed which measure this variable. One of Gazda's
colleagues, Frank Asbury, writes,

Warmth cannot be practiced or measured separately.
The only way to develop a written exercise would be
to ask trainees to list non-verbal behaviors which
are generally regarded as communicating warmth.

For example: appropriate eye contact, leaning
slightly forward, and touching are generally con-
sidered to be warm responses. (Personal communica-
tion, Frank Asbury, July 19, 1976).

The present Gazda scales (1974) are based on the earlier Carkhuff
Scales (1969a,b). In turn, the Carkhuff Scales are a refinement of
the Truax Scales (summarized in Truax and Carkhuff, 1967), developed

somewhat earlier. The Carkhuff Scales consist of five levels of
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discriminating ability whereas the Gazda Scales are composed of four.

And, while the responses to Carkhuff's counseling situations are rated

(subjectively) by raters, Gazda's counseling situations are accompanied
by standardized responses which are then rated by the counselor candi-

dates themselves. The main objective in completing the Counseling

Situations and Responses Inventory then, was to assess one's level of

discrimination of the degree of effectiveness or helpfulness of counse-

lor responses. To quote Carkhuff (1969a),

A discriminant procedure invoelves presenting the
prospective helper with varying examples of high,
moderate, and low levels of helper-offered condi-
tions, whether taped or in writing, such as those
presented in Carkhuff and Berenson (1967), and
asking the prospective helper to identify the
levels at which the helpers in the respective ex-
cerpts are functioning. Those whose ratings agree
closely with those of experts with demonstrated
predictive validity of ratings are considered high
discriminators; those whose ratings deviate greatly
are considered low discriminators... {(p. 87).

Further, with relevance to the present investigation, Carkhuff (1969%a)

goes on to point out that,
Devoid of either training or treatment orientation,
Greenberg (1968) in a counterbalanced design estab-
lished the close relation among the following three
conditions: (1) responding in a written from to
helpee stimulus expressions; (2) responding verbally
to helpee stimulus expressions; (3) responding in the
helping role. This research established that both
written and verbal responses to helpee stimulus ex-
pressions are valid indexes of assessments of the
counselor in the actual helping role (p. 108).

To summarize the support for the criterion measures underlying
this instrument, "All effective interpersonal processes share a common
core of conditions conducive to facilitative human experiences"
(Carkhuff, 1969%b, p. 7). The core conditions which receive the most
impressive backing from the research are: empathy, respect, warmth,
genuineness, self-disclosure, concreteness, confrontation, and
immediacy of relationship (Gazda, 1974, p. 14). One who communicates

or responds on a high level is capable of discriminating or perceiving

on a high level:



40

In other words, one's ability to perceive accurately
is a prerequisite to his ability to respond accu-
rately (Gazda, 1974, p. 44).
For the present study, then, the instrument chosen has its basis
and design in the scales and situations developed by Dr. George M.

Gazda of the University of Georgia. Unlike most attempts at describing

future counselors, the Counseling Situations and Responses Inventory

is not a conventional instrument measuring interests, attitudes, or
personality variables (see Appendix A). Brams (1961) notes that objec-
tive measures of personality are ineffective in the prediction or
identification of graduate students as potential counselors due to the
students' knowledge of tests and how to take them. Hence, the present
instrument measures discriminatory ability reflective of accurate
responsiveness. Gazda (1974) suggests that,

Because research by Carkhuff (196%a,b) has shown

that those who communicate or respond at high

levels are best prepared to assist helpees, our

best indicator of a successful helper will be the

initial level of responding of the trainee (pp.

44~45).
Consequently, the instrument was administered by the regular counselor
education staff to the master's students in the fall of 1976. It was
again administered in the spring of 1977. The instrument was com-
pleted anonymously. A complete description of the administrative
instructions appear in Appendix B. The instrument itself is composed
of counseling situations which are expressive of the qualities of
empathy, respect, concreteness, genuineness, self-disclosure, con-
frontation, immediacy of relationship, and a composite scale entitled,
"global scale." Following each counseling situation are alternative
ways of responding by the counselor. Each alternative response pos-
sesses a standardized rating of its level of effectiveness. "Level 4"
is a good response and is the highest rating possible; it indicates
that the person is definitely being helpful. "Level 3" signifies a
minimally helpful response, "level 2" is generally not helpful and is
a "poor" response, and, "level 1" is illustrative of a hurtful or

irrelevant counselor response. In actuality, there also exist
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alternative responses between these four major levels which Gazda has

developed (i.e., 1.5, 2.5, and 3.5), an example of which is the "Global
Scale" totally described in Appendix C. The global scale encompasses
in-depth descriptions of the eight variables which compose the helping

process in Gazda's (1974) Human Relations Development: A Manual for

Educators (empathy, p. 71; respect, p. 80; warmth, p. 88; concreteness,
p. 120; genuineness, p. 128; self-disclosure, p. 136, confrontation,
p. 144; immediacy of relationship, p. 150). Yet, the purpose of this
investigation was not to train potential counselors in discriminating
the finer levels of Gazda's human relations development program. The
main concern was identifying people who functioned at high levels of
the facilitative conditions without specific training. Therefore, the
random sample of helper situations was selected from those accompanied
by response alternatives with agreed upon ratings of 1,2,3 and 4. Dr.
Gazda was contacted to confirm that this sampling procedure and
organization of the selected situations and responses would in no way
distort the accuracy of the ratings of the response alternatives. Dr.
Gazda responded,

I see no reason to doubt that the response ratings

would remain the same with your slight modifications

of the items selected from Human Relations Develop-

ment: A Manual for Educators. The key for those

items was based on expert agreement of three Jjudges.

Best wishes for a successful research study! (Per-
sonal communication, August 18, 1976).

The final instrument consists of twenty-five counseling situations,
each situation is accompanied by one to nine alternative counselor
responses, and the time required to complete the inventory is approxi-
mately thirty to forty minutes. A copy of the instrument may be found
in Appendix A.

For the purposes of this investigation, the inventory was scored
on the basis of deviation scores. In other words, if an alternative res-
ponse has a correct effectiveness rating of "3" and the student assigns
the response a rating of "1," the student will receive a score of "2"
for that answer. Or, if the correct alternative response ratingisa "1"

and the student assigns the response a "4," the student's deviation
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experimental unit.) If the null hypothesis was rejected, a Tukey test
of all pairwise comparisons of means was made to locate the significant
difference(s).

Lastly, although not a hypothesis to be tested, Figure 2 provides
an excellent descriptive method to illustrate the extent of pretest to

posttest "cross over" between groups,

Posttest
low average high
. low Ny Nyg N3
0
% average N21 N22 N23
Y \
[y high Ny, Nj, Njq

Figure 2. Pretest to posttest "cross over".

while the correlation coefficient provides a numerical measure of the

degree of "“cross over:"

nrxy - Ixxiy
/InZx2 - (£X)2][nI¥2 - (IY)2]

where X = the pretest scores of the individuals and Y = the posttest
scores.

Central Hypothesis 2 - Significant differences in level of post-

training versus pre-training counselor effectiveness in each of the
three groups of master's students was contrasted through the use of the
Student's t significance test for correlated data:

X, - X

% " X

Student's "t" = —
S (D)
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where §i is the mean for one group of data and ié is the mean for the
other group of data. S(Eb is the standard deviation of the difference
between the means. The formula for computing the S(B} for this

investigation (correlated data) is as follows:

- X - o /L. -2
D, = X, - ¥, s(D) J/ === ] (D,;-D)

The Student's t test was chosen in that small samples were contrasted
and because the Student's t is a robust statistical test of signifi-
cance. Three separate t tests were performed to test Hypothesis 2.

Secondary Hypothesis 1 - To test for a significant difference in

post-training counselor effectiveness between males and females, the
Student's t significance test for uncorrelated data was performed.
The formula (for uncorrelated data, unegual sample sizes) is as fol-

lows:

R

2 2
(Nl—l)Sl + (N2-1)82

.1
N, N2 N, N,

Secondary Hypotheses 2, 3, and 4 - To test for significance dif-

ferences in undergraduate grade-point averages, age, and counseling
experience between the three posttest groups, a one-way analysis of
variance was conducted for each variable. On the basis of each ANOVA,
a Tukey test of all pairwise comparisons was made if the null hypothe-
sis was rejected.

Secondary Hypothesis 5 - Multiple regression analysis was used to

determine which of the eight criteria of counselor effectiveness were
most significant in the prediction of future effectiveness of master's
candidates.

Secondary Hypotheses 6, 6a, and 6b - To test for a significant

difference between the two sets of supervisor ratings based on "pre-

scribed" and "personal" criteria, a t test for correlated data was



45

conducted. To test for significant differences between the two sets
of supervisor ratings and posttest inventory performances, two separate

t tests for correlated data were performed.

Major Objective of the Investigation

The development of a prediction model which may be utilized in the
selection process of potentially effective counselors was determined by
. the multivariate tool, discriminant analysis. The predictor variables
chosen for the discriminant analysis were those indicated to be most
significant by the multiple regression analysis. As Kerlinger (1973).
points out, "It can be argued that, of all methods of analysis, multi-
variate methods are the most powerful and appropriate for behavioral
scientific and educational research" (p. 149). Kerlinger (1973) goes
on to suggest,

.«.In educational research, the days of the simple

methods experiment with an experimental group and

a control group are almost over (p. 656).
In the present model, "counselor effectiveness" represented the depen-
dent variable while the eight selected criteria comprised the indepen-
dent variables. Multiple regression analysis was empleoyed to secure
the best combination of predictors possible (of counselor effectiveness)
through the best linear combination of the independent variables.
Specifically, the stepwise regression procedure was applied. Discrimi-
nant analysis, on the other hand, was utilized to establish a predic-
tion model with which to estimate post-training levels of effective-
ness ("low," "average," or "high") of new master's students. The pre-
sent model was developed by utilizing the pretest scores on the pre-
dictor variables in this study, and relating them to total posttest

scores at the termination of the training program.

Procedural Summary

A sample of thirty master's students in counseling and guidance

education received the Counseling Situations and Responses Inventory
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at the beginning of fall quarter. The instrument was administered to
assess pre-training level of predisposition toward being an effective
counselor in these master's students. Based on their performance on
the pretest, master's candidates were divided into three groups: "low"
effectiveness, "average" effectiveness, and "high" effectiveness, be-
fore training had taken place. This grouping was not made known to

the subjects nor supervisors to control for the Hawthorne effect
(Homans, 1965).

During spring term, the written instrument was again administered
to the master's students and levels of post-training effectiveness were
contrasted through a one-way ANOVA. 1In addition, supervisor's ratings
of post-training counselor effectiveness based on "personal" criteria
as opposed to "prescribed" criteria were contrasted. Further signifi-
cance testing was conducted to determine differences between supervisor
ratings and post~training inventory performance, post-training versus
pre-training effectiveness within groups, between males and females,
in undergraduate grade-point averages, age, counseling experience be-
fore training, and lastly, in determining which of the eight (criteria)
variables are predictive of future effectiveness. The major outcome of
the investigation was to develop a prediction model to be utilized in
the selection of future master's students in counseling and guidance,
during the screening process. 1Initially, to arrive at this outcome,
stepwise multiple regression was employed to determine which factors
were contributive and thus, which ones were to be included in the final
prediction model. Subsequently, discriminate analysis was applied in
order to complete a model which, on the basis of the factors identi-
fied through multiple regression analysis, could serve as part of a
selection procedure to predict which future master's students in
counseling and guidance would possess relatively "low," "average," and
"high" levels of counselor effectiveness after training has taken

place.
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CHAPTER IV. ANALYSIS OF THE DATA
Presentation of the Results
The statistical findings of the investigation are presented in

this chapter. Effectiveness criteria were measured by the Counseling

Situations and Responses Inventory. The format of Chapter IV is as

follows: the nature of the phenomenon investigated is presented, each
null hypothesis will be restated and subsequently accompanied by its
particular findings, and the major outcome of the research, the predic-
tion (selection) model, will be completely described as well as an

example given.
Nature of the Phenomenon

The primary problem of this investigation was to ascertain if the
pre~training level of counselor candidates on selected factors found
to be associated with effective counseling, upon entering a counselor
education program, is predictive of effective counselors at the end of

that program.
Central Hypothesis 1

There will be no significant differences in counselor effectiveness at
the termination of a counselor education program between three groups
of counselor candidates who discriminated at three distinct levels of
effectiveness (low, average, and high) at the initiation of the program.

Table 5. Summary of analysis of variance for groups 1, 2, and 3 on
post-training effectiveness total scores of the Counseling
Situations and Responses Inventory.

Source of Variation af S8 M3 F
Pregroup 2 1,333.80 666.900 7.413%%
Error 27 2,429.00 89.963
Total 29 3,762.80

**Significant at both the .05 and .01 levels.
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A one-way analysis of variance was used to contrast the levels of post-
training counselor effectiveness between the three pre-training groups
of discriminators: 1low, average and high. As is evident in Table 5,
a significant F ratio was obtained at both the .05 and .0l levels.
Accordingly, there were significant differences in counselor effective-
ness at the completion of the program between the three pre-training
groups of discriminators, and Central Hypothesis 1 must be rejected.
Since Central Hypothesis 1 was rejected, a Tukey test of all pair-
wise comparisons was performed in order to locate the significant dif-

ference(s). The statistical formula for this test is as follows:

X)X z X 1.1
= —% - where SQ(Xi—xj) = MSE (n— + n—)
- i 3
SQ(Xi Xj) 3
and, §i = mean of Group 1, §é = mean of Group 2, and is = mean of Group
3 (§i = 74.7, ié = 68.4, is = 58.5). 1In brief, the results of the
three Tukey tests of significance follow:
X,-X,
Q = ————— = 1.485 (no significant difference)
SQ(Xl_XZ)
§2'§3
Q = —————— = 2.334 (no significant difference)
SQ(X2 X3)
X%,
Q = ———— = 3.820 (significant at the .05 and .0l levels)
SQ (X1 -X,)

A significant difference did appear at both the .05 and .0l levels be-
tween groups 1 (low effectiveness) and 3 (high effectiveness) on the
basis of post-training level of effectiveness. The differences in
effectiveness levels which appear between groups 1 and 2 and between
groups 2 and 3 were not large enough to be significant, as previously

illustrated.
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Next, the following table describes the extent of pretest to post-

test "cross over" between groups,

Table 6. Extent of pretest to posttest "cross over" between groups in
level of effectiveness.

Posttest
low average high
) low 5 4 1
0
3 average 4 3
)
A high 1 3 6

while the ensuing correlation coefficient provides a numerical measure

of the degree of "cross over:"

r = +.687

Table 6 reveals some curious findings. For example, exactly the same
number of people (4) who began in the "average" effectiveness group
and ended the program in the "low" effectiveness group began the train-
ing program in the "low" effectiveness group and completed the program
in the "average" effectiveness group. Likewise, the same number of
students (3) who began the program in the "high" effectiveness group
finished the program in the "high" effectiveness group. And lastly,
one person made the dramatic change from Group 1 to Group 3 during the
program while one other student moved in exactly the reverse direction,
from the "high" to the "low" group. Hence, although the correlation
coefficient of pretest to posttest scores for the total group of
master's candidates is considered to be "moderate" (Downie and Heath,
1970), there appears to have been guite a bit of movement taking place
between the three groups of counselor effectiveness during the training
program. This was particularly true of those ten students beginning
the program in the “average" group.

In correlating each of the three groups of pretest scores against
their posttest scores, the following degrees of relationship were

indicated:
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Group 1 ("low" group) = +.596

Group 2 ("average" group) = +.292

Group 3 ("high" group) = +.491
The correlation coefficients are once again indicative of the amount
of pre- to posttest movement between groups taking place during the

program, especially by members of Group 2.

Central Hypothesis 2

There will be no significant differences in each of the three groups of

counselor candidates, between pre-training level and post-training
level of effectiveness.

Three separate student's t tests for correlated data were con-
ducted to test Central Hypothesis 2. Results of these computations are
presented in Table 7.

Table 7. Results of student's t tests between pre- and posttest level
of effectiveness for each group.

Values Group 1 Group 2 Group 3
Pre-training X 90.7 76.0 62.1
Post-training X 74.7 68.4 58.5
t-value 6.186** 2.472% 1.638
Degrees of Freedom 9 9 9
t-Table Value @ .95 2.262 2.262 2.262
t-Table Value @ .99 3.250 3.250 3.250

*Significant at the .05 level.
**Significant at both the .05 and .0l levels.

As indicated in Table 7, Central Hypothesis 2 is rejected in that
there were significant differences between pre-training level and post-
training level of effectiveness for both Groups 1 and 2. The amount of

improvement made by Group 3 was not significant at the .05 level.
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Secondary Hypothesis 1

There will be no significant differences in counselor effectiveness be-
tween males and females at the end of the study.

Table 8. An analysis of male versus female counselor effectiveness.

Value Males and Females
X Male Score 68.33
X Female Score 66.71
t-Value .351
Degrees of Freedom 28
t-Table Value @ .95 2.048
t-Table Value @ .99 2.763

The t test reveals that Secondary Hypothesis 1 was accepted at
the .05 level of significance. There was no significant difference be-
tween males and females in counselor effectiveness at the completion of

the training program.

Secondary Hypothesis 2

There will be no significant differences between those students
initially placed in the low, average, and high effectiveness groups at
the end of the counselor education program in terms of pre-training,
undergraduate grade-point averages.

Table 9. An analysis of undergraduate grade-point averages and levels
of counselor effectiveness.

Source of Variation df SS MS F
Pregroup 2 . 340 .170 1.232
Error 27 3.726 .138

Total 29 4.066
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A one-way analysis of variance revealed that there were no signi-
ficant differences in undergraduate grade-point averages between the
three groups of master's students at the completion of the study.
Therefore, no Tukey test of all pairwise comparisons was necessary.
Although slight increases in mean grade-point average accompanied each
group from "low" to "high" level of effectiveness (low §'gpa = 2.91,
average §'gpa = 3.09, and high §'gpa = 3.17), these increases were very
slight and definitely not significant. Secondary Hypothesis 2 is

accepted.
Secondary Hypothesis 3

There will be no significant differences between those students
initially placed in the low, average, and high effectiveness groups at
the end of the counselor education program in terms of age.

Table 10. An analysis of age and levels of counselor effectiveness.

Source of Variation daf SS MS F
Pregroup 2 10.40 5.200 .094
Error 27 1,481.59 54.874
Total 29 1,491.99

An inspection of Table 10 indicates no significant differences
between the three levels of post-training counselor effectiveness and
age. Consequently, no Tukey test of all pair-wise comparisons was
necessary. Mean ages for the three groups were: low group = 31.2,
average group = 32.6, and high group = 32.2. Secondary Hypothesis 3

is accepted.
Secondary Hypothesis 4

There will be no significant differences between the students
initially placed in the low, average, and high effectiveness groups at
the end of the counselor education program in terms of pre-training
counseling experience.
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Table 1l1. An analysis of pre-training counseling experience and levels
of counselor effectiveness.

Source of Variation df SS MS F
Pregroup 2 9.800 4.900 1.422
Error 27 92.988 3.444
Total 29 102.788

Table 11 reveals no significant differences in pre-training years
of counseling experience as contrasted with post~training levels of
counselor effectiveness. Accordingly, no Tukey test of pairwise com-

parisons was necessary since the hypothesis was accepted.

Secondary Hypothesis 5

There will be no significant differences between the selected criteria
of effectiveness in their ability to predict counselor effectiveness
(total sample of males and females).

Table 12. An analysis of the ability of selected effectiveness
criteria to predict counselor effectiveness.

Source of Variation daf Ss MS F
Regression 8 2,223.02 277.877 3.789%**
Error 21 1,539.76 73.322
Total 29 3,762.78

**Significant at both the .05 and .01 levels.

As is revealed in Table 12, significant differences do exist among
the predictors of counselor effectiveness and the null hypothesis is
therefore rejected. Through the use of stepwise multiple regression
analysis the factors identified as being most predictive were, in
order of predictive ability, "concreteness" (accurately labeling feel-
ings and experiences), "genuineness" (verbalizations congruent with

inner feelings), and "empathy" (to deeply understand). Table 13
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illustrates that there is a significant relationship between these

three variables and the posttest effectiveness scores,

Table 13. Analysis of variance of the three predictive variables:
concreteness, genuineness and empathy.

Source of Variation af Ss MS F
Regression 3 2,113.03 704.3431 11.100%**
Error 26 1,649.77 63.4527
Total 29 3,762.80

**Significant at both the .05 and .0l levels.

and individual t values indicated that each of the three factors was
significant at the .05 level. The final regression model utilizing the

three predictor variables is as follows:

T82 = 29.291 + 2.8098(C01) + l.7188(GE1) + l.1647(EMl)

where T82 is the total posttest score on the Counseling Situations and

Responses Inventory, COl represents a pretest score on the variable

"concreteness," GE., represents a pretest score on the variable

1

"genuineness," and EM, represents a pretest score on the variable

"empathy." Further, ;able 14 provides additional supportive data in
favor of the three variables which the stepwise multiple regression
analysis selected. In brief, the percent of total variance explained
by the three variables COl, GEl and EMl in the reduced model is in ex-
cess of 56% (.5615) while the full model explains slightly moere than
59% (.5907) total variance. Clearly, the amount of time and effort
involved in the inclusion of any additional variables (GSl = global
scale, CFl = confrontation, IRl = immediacy of relationship, SDl =
self-disclosure, REl = respect) would appear to be most uneconomical.
Individual t values are also summarized in Table 14 with only those

values for COl, GEl’ and EM., found to be significant.

1
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Table 14. Summary analysis of variance accounted for by the full
regression model and accompanying t tests.

Variable Multiple 2 R2

Entered R R Increase t
co, .6103 .3725 .3725 3.41302263*%*
GEl .6958 .4841 .1116 2.40183244*
EMl .7493 .5615 0774 2.14296217*
GSl .7599 .5774 .0159 .96991058
CF, .7646 .5846 .0072 .81484688
IRl .7684 .5904 .0058 .52946008
SDl .7686 .5907 .0003 .23659600
RE, . 7686 .5907 .0000 .27850014

*Significant at the .05 level.
**Significant at both the .05 and .0l levels.

Finally, the interrelationships between all eight of the variables

in the full model will be presented in the following correlation

matrix:

Table 15. Correlation matrix for the full model.

(0] GE EM GS CF IR SD RE

co 1.000
GE .256 1.000
EM .212 .126 1.000
GS .494 .112 . 380 1.000
CF .223 -.099 .355 .343 1.000
IR .025 .438 .210 .139 -.165 1.000
SD .170 .221 .049 .241 .045 -.021 1.000
RE .442 .275 .392 .499 .154 .287 .040 1.000

An examination of the correlation matrix table for the full model
indicates that the relationships for the three combinations of the

predictive variables are low (CO-GE = .256, CO-EM = .212, and GE-EM =
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.126). Therefore, it is not indicated that the three predictive con-

structs measure the same factors.

Secondary Hypothesis 6

There will be no significant difference between supervisor ratings
based on "prescribed" versus "personal" criteria.

Table 16. An analysis of supervisor ratings of effectiveness based on
"prescribed" versus "personal" criteria.

"Prescribed versus

Values Personal”
t-value 0.542
Degrees of Freedom 29
t-Table Value @ .95 2.045
t-Table Value @ .99 2.756

As Table 16 indicates, there was no significant difference in super-
visor ratings of counselor effectiveness based on "prescribed" versus

"personal" rating criteria at the completion of the study.

Secondary Hypothesis 6a

There will be no significant difference between supervisor ratings
based on "personal" criteria and posttest inventory performance.

Table 17. An analysis of supervisor ratings based on "personal"
criteria and posttest inventory performance.

Personal Ratings and

Values Posttest Performance
t-value -3.171**
Degrees of Freedom 29
t-Table Value @ .95 2.045
t-Table Value @ .99 2.756

**Significant at both the .05 and .0l levels.
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Table 17 indicates that there was a signifiicant difference between
post-training superviser ratings based on fpe;gonalﬁ_cgiteria and level

of effectiveness demonstrated on the Counseling Situations and Responses

Inventory. Specifically, supervisor ratings of effectiveness were

significantly higher than inventory performances of effectiveness.

Secondary Hypothesis 6b

There will be no significant difference between supervisor ratings based
on "prescribed" criteria and posttest inventory performance.

Table 18. An analysis of supervisor ratings based on "prescribed"
criteria and posttest inventory performance.

Prescribed Ratings and

Values Posttest Performance
t-value 3.548%%*
Degrees of Freedom 29
t-Table Value @ .95 2.045
t-Table Value @ .99 2.756

**Significant at both the .05 and .0l levels.

Table 18 reveals that supervisor ratings of counselor effective-
ness based on "prescribed" criteria and posttest performance are signi-
ficantly different. Once again, supervisor ratings were found to be

significantly higher than inventory performances.

Major Outcome of the Investigation

The major outcome of the investigation was a counselor effective-
ness prediction (selection) model which may be utilized in the selec-
tion process of potential counselors. The three variables indicated by

the Counseling Situations and Responses Inventory to be significantly

predictive and subsequently chosen for the discriminant analysis, in
order ot predictive ability, were (1) concreteness, (2) genuineness,

and (3) empathy. The discriminant analysis model was developed by
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utilizing the pretest scores on the predictor variables in this study,
and relating them to posttest total scores at the campletion of the
training program. The result is a model with which potential counselors
can be distinguished into relatively "low," "average," and "high effec-
tiveness groups during the application/selection process. This is
accomplished by relating their performance on the three predictor

variables to their overall performance on the Counseling Situations

and Responses Inventory.

The steps involved in the development of the present selection
model, statistically speaking, were as follows:

(1) Selection of the three predictor variables of concreteness,
genuineness and empathy through the multiple regression analysis pro-
cedure (stepwise).

(2) Development of the pooled variance-covariance matrix (with

values) :
SCC SCG SCE 3.846913581 1.116049383 1.207407409°
S = SCG SGG SGE 1.116049383 4.939506174 .811111110
SCE SGE sEE 1.207407409 .811111110 8.381481481

(3) Computation of the sample means (vectors) of the predictor

variables for each group:

3?1 = (7.1, 6.0, 12.9)"
3{'2 = (5.6, 4.4, 11.7)"
3?3 = (4.5, 3.9, 10.5)"

(4) The following linear discriminant functions were then com-
puted, based on the vectors for each group and the variance-covariance
matrix:

Discriminant Functions:

W

.294763(C01) + .244670(GE1) + .07703(EM;) - .409150

12
W13 = .539378(C0;) + .273357(GEp) + .18219(EM;) - 6.61314
W23 = .244615(C01) + .028687(GE1) + .lOSlG(EMl) - 2.52164



59
(5) Lastly, utilizing the formulated discriminant functions
W._ and W.., the following decision rules expressed in Morrison

12" 713 23
(1976) may be applied during the actual selection process:

of W

Decision Rules:

Each new individual is classified as follows:

Population I (low effectiveness group) if le > 0 and W13 >0

Population II (average effectiveness group) if le < 0 and

>
W37 Wy,

Population III (high effectiveness group) if W13 < 0 and

Wia > W3

Figure 3. Discriminant analysis rules.

An Example: To illustrate, during the screening process a

counselor education applicant completes the Counseling Situations and

Responses Inventory and receives the following scores on the three pre-

dictive variables: concreteness = 4, genuineness = 3, and empathy = 7.

These scores are then substituted into the discriminant functions and

le, W13 and W23 are computed in the following manner:

le = ,294763(4) + .244670(3) + .07703(7) - 4.09150

W13 = .539378(4) + .273357(3) + .18219(7) - 6.61314

W23 = .244615(4) + .028687(3) + .10516(7) - 2.52164
After performing the necessary mathematical computations, these values
become :

le = -1.6392 W13 = -2.3602 W23 = -.7210

Next, using the Decision Rules:

le > 0 and W13 > 0 = low effectiveness group,

< >
le 0 and W13 le

< >
w13 0 and w12 w13

average effectiveness group, and

high effectiveness group,
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it can be predicted that this particular counselor applicant will com-
plete training in the "“high effectiveness" group on the basis of this

< 0 and Wl > W, .).

selection model (W 2 13

13
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CHAPTER V. SUMMARY, DISCUSSION, AND RECOMMENDATIONS

The first part of Chapter V consists of a brief summary of the in-
vestigation. Next, a discussion section deals specifically with each
hypothesis and the implications of findings. And lastly, recommenda-
tions for future research and replications of the present study are

presented.

Summary

The Phenomenon

The major purpose of this investigation was to determine if the
predisposition of graduate students in counseling on selected criteria
was predictive of counselor effectiveness at the completion of the pro-
gram. Central Hypotheses were formulated to explore this problem on
the basis of pre-training levels of effectiveness while Secondary
Hypotheses examined the predictive ability of undergraduate grade-point
average, sex, age, years of counseling experience, and eight (8) non-
intellective variables shown to be predictors in a variety of counselor
effectiveness studies. Finally, two kinds of supervisor ratings were
contrasted with post-training levels of effectiveness as measured by

the Counseling Situations and Responses Inventory. The major outcome

of this investigation was an objective model with which to select future

counselor candidates.

Research Design

The research design consisted of a three-group, pretest-posttest
scheme which was ex post facto in nature. Masters students in counsel-
ing and guidance were separated into three distinct levels of counselor
effectiveness at the initiation of the training program by their perfor-

mance on the Counseling Situations and Responses Inventory. During
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spring term students again were administered this instrument as well as
rated by their supervisors as to level of effectiveness. Subsequently,
various statistical analyses were performed to test the hypotheses and

to develop a counselor selection model for the future.

The Sample

The sample for this investigation was composed of 30 master's
candidates in the Counseling and Guidance Department during the 1976-
1977 school year at Oregon State University. There were 21 females and
9 males in the sample, their ages ranged from 24 to 49 (§'= 32.0), they
had an undergraduate grade-point average of 3.06, and two-thirds of the
students had not had any prior counseling experience while those that

had ranged from 1 to 9 years.
Instrumentation

The main instrument utilized in this study was the Counseling

Situations and Responses Inventory, the scales of which were developed

by Dr. George M. Gazda of the University of Georgia. It was used to
objectively measure the ability of counselor candidates to identify
levels or quality of counselor effectiveness. Variables measured with
this inventory included empathy, respect, concreteness, genuineness,
self-disclosure, confrontation, immediacy of relationship, and a global
scale which is an encompassing measure of helpfulness or effectiveness.
Fach scale consists of four possible levels of functioning.

The other two instruments employed in this research were two kinds
of supervisor rating forms. One form asked supervisors to rate the
effectiveness of students at the end of the study on the basis of their
"own, personal, philosophy of counseling" while the other requested
ratings based on prescribed criteria which were accompanied by defini-

tions. Both forms were completed anonymously.
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Treatment of the Data

Results of the Counseling Situations and Responses Inventory were

tabulated by means of deviation scores while the two sets of supervisor
ratings were summarized in the form of mean ratings. One-way analyses
of variance were employed in the testing of Central Hypothesis 1,
Secondary Hypotheses 2, 3, 4 and 5, and Tukey tests of all pairwise
comparisons were performed where appropriate. Student's t tests of
significant difference were calculated to test Central Hypothesis 2,
Secondary Hypothesis 1, and Secondary Hypotheses 6, 6a, and 6b. The
major outcome of the research was a counselor selection model which was
developed through the use of stepwise multiple regression analysis,
analysis of variance, t tests of significance, a correlation matrix,

and ultimately discriminant analysis.
Major Objective of the Investigation
Multiple regression analysis revealed that the constructs of con-

creteness, genuineness, and empathy were significantly predictive of

counselor effectiveness on the Counseling Situations and Responses

Inventory. Pretest scores on these variables were then associated
with post-training performance in the computation of linear discrimi-
nant functions. Decision rules for these linear discriminant functions
were presented and an actual example of the model in operation was

provided.

Discussion
Central Hypotheses 1, 2

Results of testing the first central hypothesis indicate that al-
though there were three distinct groups of counselor candidates who
began the program, in terms of relative level of effectiveness, at the
completion of the program these differences were not as well-defined.

The only significant difference revealed was between the low
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effectiveness group and the high effectiveness éroup. Since these two
groups were clearly the extreme two groups at the beginning of the
study, this researcher views the finding as a most reasonable one. The
initial difference in levels of effectiveness between these two groups
would necessarily permit Group 1 to improve to a greater extent than
Group 3 during the program. Since Group 3 improved during the training
program by only 3.6 points, this could be interpreted to mean that the
group was functioning at quite a high level of effectiveness at the
onset. Group 1, on the other hand, was necessarily able to improve to
a much greater extent (16 points). In fact, as the findings of Central
Hypothesis 2 illustrate, Group 1 improved significantly (both at the
.05 and .0l levels) between the initiation of the training program and
its completion. Members of Group 2 significantly improved their level
of effectiveness as well (at the .05 level) yet, not as dramatically.
The amount of upward and downward movement that took place during the
program within Group 2 would appear to be the explanation for this
development. And finally, as was alluded to previously, Group 3 did
not show a significant gain in effectiveness during the program al-
though the group as a whole did improve. This can be justified by the
high level at which they began.

The pre-training mean difference between Groups 1 and 3 consisted

of almost 29 points (ii = 90.7, §1 = 62.1) and at the completion of the

study their mean difference was siill over 16 points (ii = 74.7, §§ =
58.5). In other words, the finding appears to be that the pre-training
level of effectiveness of members of Group 3 on the selected criteria
of effectiveness is predictive of relatively effective counselors at
the completion of the training program. This was supportive of find-
ings of Carkhuff (1969a,b) who utilized different instrumentation.
While the members of Group 3 did not function significantly better than

members of Group 2 after training, they were significantly more effec-

tive than members of Group 1.
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Secondary Hypothesis 1

Although one might expect a significant difference in effective-
ness between males and females based upon the present sample composi-
tion alone (9 males, 21 females), this was not the case. There was no
significant difference in counselor effectiveness between males and
females at the completion of the study, a finding which has been duly
supported in prior research (Farson, 1954; McClain, 1968; Carkhuff and
Berenson, 1969) yet is contradictory to the recent findings of Trotzky

(1977).

Secondary Hypothesis 2

The studies cited in Chapter II which examined academic measures
as predictors of counselor effectiveness failed to establish a relation-
ship. The results of testing Secondary Hypothesis 2 are no exception.
As indicated in Table 10, there were no significant differences in
undergraduate grade-point averages between the low, average, and high

effectiveness groups at the completion of the investigation.

Secondary Hypothesis 3

Occasionally counselor research studies (O'Hern and Arbuckle,
1964; Hopke and Rochester, 1969) have indicated that counselors who
were deemed most effective were younger and had had fewer years of
prior teaching experience whereas other periodic research (Lawton,
1958) has eluded to the common mistakes of immature counselors.
Hypothesis 3 explored the question of age being a predictor of counse-
lor effectiveness and as Table 1l indicated, there were no significant
differences in age between the three groups of post-training counselor
candidates. It would appear from this finding that people across a
wide range of ages can become effective counselors and the factor of

age should not be utilized as a predictive criterion.
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Secondary Hypothesis 4

When the time comes for graduate students in counseling to find a
job, most become quickly discouraged by the prevalent requirement of
prior years of counseling experience. Experience, then, generally
appears to be associated with counselor effectiveness and this conclu-
sion has received extensive support (Fiedler, 1950a, 1951; Rogers,
1962). In the present study, however, there were no significant dif-
ferences in the number of pre-training years of counseling experience
between the three levels (groups) of post-training counselor effective-
ness. One explanation might be that the "assumption of normality" was
not met in this sample. In other words, since two~thirds of the sample
responded that they had not had prior counseling experience, perhaps
this particular sample is not "typical" in this respect. An analysis
of the variances does, in fact, reveal that the "assumption of norma-
lity" does not hold for this hypothesis and this researcher recommends
a conclusion of "ne findings" rather than "no significant differences"

for the variable "experience."

Secondary Hypothesis 5

Results of testing Secondary Hypothesis 5 are generally consistent
with the literature review in Chapter II. While an analysis of
variance indicated the eight criteria of effectiveness on the Counsel-

ing Situations and Responses Inventory were significantly different,

the variables concreteness (accurately labeling feelings and experi-
ences), genuineness (verbalizations congruent with inner feelings), and
empathy (to deeply understand) were shown to be significantly related

as predictors of counselor effectiveness. This was accomplished through
the stepwise multiple regression analysis procedure. In addition, the
variables "global scale," "respect," "immediacy of relationship," and
"confrontation" were shown in the correlation matrix in Table 15 to be
correlated with these three predictors in varying degrees. While
"self-disclosure" was the only variable which correlated with one of

the three predictors as low as +.22, Truax's (1971) conviction that
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self-disclosure is a precondition for the development of genuineness
adds to its importance. Further, it should be noted that the findings
summarized in the analysis of this study should necessarily be thought

of as based on the Counseling Situations and Responses Inventory. For

example, whereas Carkhuff (196%9a) has found "empathy" to be the main
component in the helping process, the present investigation revealed
"eoncreteness" to be the main predictor with "empathy" third in impor-
tance. Unlike Carkhuff's (1969a,b) scales where responses are written
and subsequently rated by raters, responses to situations in this
instrument have standardized ratings and it is the task of future
helpers to discriminate which level (rating) of effectiveness each res-
ponse represents. This particular methodology has gained support from
the research of Greenberg (1968) who established a close relationship
between: (1) responding in a written form to helpee stimulus expres-
sions; (2) responding verbally to helpee stimulus expressions; (3) res-
ponding in the helping role. His research found that both verbal and
written responses to helpee stimulus expressions were valid indexes of
the behavior of counselors in the actual helping role. Consequently,
it is the contention of this researxrcher that present findings are based
on less subjectivity than other measures of effectiveness and are per-
haps more valid. The one caution this researcher might suggest is
that although Carkhuff (196%9a} has demonstrated that high discrimina-
tors are capable of high level responses, Carkhuff (1969a,b) has also
shown that the ability to discriminate accurately does not guarantee

that one can or will communicate or respond accurately.

Secondary Hypotheses 6, 6a, 6b

As was mentioned in Chapter II, a search of the literature indi-
cates that the most widely used criterion of counselor effectiveness is
supervisor ratings. However, these ratings can only be accurately made
after prospective counselors have already been admitted to and spent a
substantial amount of time in the counselor education program. Conse-
quently, Secondary Hypotheses 6, 6a, and 6b were aimed at testing

whether supervisor ratings based on "personal" criteria and "prescribed"”
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criteria (based on the facilitative dimensions) are significantly
different, whether "personal" criteria ratings of effectiveness are
significantly different from level of effectiveness as measured by the

Counseling Situations and Responses Inventory, and whether "prescribed"

criteria ratings are significantly different from posttest inventory
performance. Findings summarized in Tables 17, 18, and 19 indicate
that while supervisor ratings of effectiveness based on "personal" and
"prescribed"criteria are not significantly different, both types of
supervisor ratings are significantly different from the levels of

effectiveness exhibited in the Counseling Situations and Responses

Inventory. Overall, these supervisor ratings were higher than student
performances on the inventory. One explanation for this discrepancy
might be the "error of leniency," as Kerlinger (1973) terms it, which
is the general tendency to rate too high. Guilford (1954), too, has
illustrated that long acquaintances with the people to be rated often
results in substantial "generosity errors." Two specific procedures to
counteract this in the future would be to: (1) carefully train super-
visors to use the prescribed criteria, and (2) construct the rating
scales differently so as to increase the degree of fineness of ratings.
A more differentiating system of supervisor ratings is recommended by
this researcher for future investigations (1, 1.5, 2, 2.5, 3) rather
than the present format which is indicated to be excessively confining

(r, 2, 3).

Recommendations

The following recommendations are made on the basis of the pre-
sent investigation:

1. Because of the unique nature of each counselor education pro-
gram and educational institution, similar studies or (preferably)
replications of the present study should be carried out in other pro-
grams to add support to the findings and procedures of the present
investigation.

2. Replication of this research should take place and the data

combined with present findings at Oregon State University for two
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additional years before the actual selection model is utilized. The
present model is based on the performances of only 30 graduate students
and the final model should be developed with the data from at least 90-
100 students,

3. This selection model should be used as one criteria of selec-
tion along with the personal interview and other informational measures
of selection (e.g., undergraduate grade-point average, Miller Analogies
Test results, Personality and/or interest inventory results).

4. Alternate forms of the Counseling Situations and Responses

Inventory should be researched and developed before actual usage of the
model takes place.

5. After three years of study, it might be that the instrument
can be shortened to include only those situations and responses rele-
vant to the significant predictor variables.

6. A more empirical approach to contrasting supervisor ratings
and posttest performance should be developed.

7. In the future, the instrument should be administered to pro-
spective counselor education students before they are admitted to the
program and the findings contrasted with this investigation. Perhaps
actually having been selected for the program was a source of bias or
contamination.

8. Ethnic background should be looked at closely during the de-
velopment of the selection model. This suggestion is made because of
research on the variable "self-disclosure," for example, where it has
been shown that whites disclose more than blacks (Dimond and Hellkamp,
1969) and blacks disclose less than Mexican-Americans (Littlefield,
1968). Clearly, ethnic background and mores might hinder the selection
of some minorities if not taken into consideration.

9. Data accumulated each year should be combined with the present
model to provide support for it remaining current.

10. On the basis of this investigation's findings, it is recom-
mended that the counseling and guidance staff at Oregon State Univer-
sity include this counselor selection model in their screening and

admission process.
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APPENDIX A: COUNSELING SITUATIONS AND RESPONSES INVENTORY*

Questionnaire #

DIRECTIONS: This Inventory is composed of a wide variety of individual
counseling situations with accompanying counselor res-
ponses. Some of these counselor responses are more effec-
tive than others. For each situation, put yourself in the
role of the counselor and rate each counselor response
(1, 2, 3 or 4) accordingly:

Good counselor response

Minimally helpful counselor response

Poor counselor response

4
3
2
1 Hurtful counselor response
*

* %k % Kk %k Kk % * % * %k Kk Kk k Kk k k k k k k * Kk k *k * * k Kk *k *x * * * *!

Situation #1

Tenth-grade girl to counselor: "I just hate to go home after school.
If I'm not fighting with my parents, they're fighting with each other.
It's always so unconfortable at home."

COUNSELOR RESPONSES:

1. "You are dissatisfied with your home life in comparison with
school."

2. "It's upsetting not being able to feel comfortable at home
with family fights every day."

3. "You really hate to go home because you feel so uncomfortable
as a result of all the fighting between your parents and
yourself."

4. "You're tired of being greeted in your home by harsh words
and an unpleasant atmosphere. You'd just like to feel that
you could go home and feel welcome."

5. "Why don't you threaten to move out?2"

Situation #2

Student to counselor: "I've lived here all my life but I don't know
anybody. Even here at school I just can't seem to make friends. I
try to be nice to other kids, but I feel all uncomfortable inside and
things just don't go right. Then I tell myself I don't care, people
aren't any good, everyone's out for himself, I don't want any friends.
Sometimes I think I really mean it."

*Adapted, with permission, from the scales developed by George M. Gazda,
Professor of Counseling and Psychiatry, University of Georgia,
Athens, Georgia.
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COUNSELOR RESPONSES:

1. "You're in a real bind. You want to make friends but you
find yourself excusing yourself when you don't succeed as
you'd like to."

2. "There's nothing wrong with that. Many people learn to live
secluded lives."

3. "You're concerned because you haven't been able to make
friends."
4. "You're excusing yourself when you find it's difficult to go

out to others. You know that you need and want others in
your life. As long as you make excuses, you will feel this
emptiness."

5. "Can you tell me what are some of the things you've done to
make friends?"

6. '"When you tell yourself you don't care, that people aren't
any good, you wind up feeling crummy inside."

Situation #3

Male: "I'm so fat --- I know that's why I don't have many dates.”
COUNSELOR RESPONSES:

1. "Since you know what it is, why don't you do something about
it?"

2. "Oh, that's nothing to worry about for a guy that's been as
popular as you. The right girl is going to come along."

3. "It's depressing to see everyone around you having fun and
not being part of it. You don't know what will happen to
you if you don't improve your appearance."

4. "Say, whatever happened to that girl you were dating so much
last summer?"

5. "I guess you feel kind of left out -- you figure your weight
is keeping you from being more successful with the girls."

Situation #4

Student to counselor: "I could get good grades too, if I did what
she does during the test!"

COUNSELOR RESPONSES:

1. "We are here to talk about your grades, not hers."
2. "You get mad seeing someone do better than you by using those
methods."

3. "I think you know what you need to do to get good grades."”
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Situation #5

John, a fourth-grader who has been avoiding doing his homework for
three days, and keeps saying he'll do it the next day to the counselor
who has asked him to bring it in: "I'm sorry, I forgot my homework.

I won't do it again. I'll bring it tomorrow."

COUNSELOR RESPONSES:

1. "You've said that day after day. You're Jjust trying to see
how far you can push me before I'll blow my top. Well, this
is it. You can go to the principal's office now."

2. "Teachers can't allow students just to keep putting off their
work. It's time you brought your work in."

3. "You're finding it difficult to remember to bring in your
work, and I'm finding it difficult to be patient."

4. "If you don't bring it in tomorrow, I'll snatch you bald-
headed!"

5. "John, you've told me that for three days. I want to believe
you, but it gets harder each day."

6. "If you don't bring in your homework tomorrow, you will do it
before you leave school."

Situation #6

Sixth-grade student to counselor: "Whenever we pick sides at school
I'm always the last one chosen. The kids all know I'm so clumsy I
can't help out their team much. It's really disappointing. I like to
play, but they're just too good for me. Around home I'm the biggest
guy, and they all want me to play even though I'm a little clumsy,

but here I don't have a chance. What do you think I should do?"

COUNSELOR RESPONSES:

1. "I don't really have any idea. Lots of people get left out
of things.”

2. "You may need to get some coaching so you can play better.
Maybe your dad could help you improve."

3. "At one time I felt left out at school, too. I'm not sure
that the way I solved the problem will work for you. Would
you like to tell me some more about your situation?"

4. "My classmates all hated me, and everybody that gets to know
me now hates me."

5. "you feel it's not fair for them to choose you last."

6. "You know, when I was in the sixth grade, no one wanted me on
their softball team. It took me a long time to get over that.
It sounds like you're experiencing some of the same kind of
disappointment I experienced at your age. Maybe we can work
this out together."
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Situation #7

White counselor to another: "Sure, I believe they ought to have a good
education, but this busing is a big waste of money! Stop busing and
use that same money to improve their schools, then they could get a
good education where they live and the education of our kids wouldn't
have to suffer. I want to see everybody get a good education."”

COUNSELOR RESPONSES :

1. "You feel that busing will cause some students to suffer an
unnecessary price for progress. You are not sure you want
equality of education but, if you did, you don't think this
is the way to get it."

2. "You believe everybody should have a good education, but
there is a better way. Busing may hurt some kids as much as
it helps others."

3. "You know, what you say makes a lot of sense, but it doesn't
do any good to talk about it; it's all up to the courts. The
bureaucrats will make our decisions for us."

Situation #8

Student counselor to another student counselor: "If I had done what
I thought was best instead of listening to my supervising counselor,
the child's mother wouldn't be mad at me now."

COUNSELOR RESPONSES:
1. "What did you do?"
2. "Who is your supervisor?"

3. "You're mad at yourself for depending on someone else's
opinion instead of acting on your own."

4. "You think you have problems! Let me tell you what my
supervisor got me into!"

5. "I've got to run down for a coke. Tell me about it when I
get back."

6. "By not following your own good judgment, you got into a
mess. But what else could you have done?"

7. "That's hard to take. Want te talk about it?"

8. "There is one thing you should have thought of. TI'll tell
you how you should have handled it."

9. "That's nothing to worry about. It'll blow over."

Situation #9

College student to counselor: "Things couldn't be better! You know
that girl I was telling you about meeting last week? Well, we're going
to be married. We decided that there is no way we can live apart much
longer. Don't you think it's great?"
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COUNSELOR RESPONSES:

1. "It must have been love at first sight!"

2. "That's really great!"

3. "I'm wondering what your parents will say about this."

4. "You know you can't meet somebody one week and get married
the next."

5. "Do you know the statistics on young marriages?"

Situation #10

Seventh-grade boy to father (a counselor): "Please let me go. Every-
body else is going."

COUNSELOR RESPONSES:

1. "Not being able to go is a hard thing for you to have to
explain."

2. "Who knows better about this, you or me?"
3. "Everybody is not going."
4, "I'm reading the paper now. Let's talk about it when I'm

finished."
5. "We'll discuss it after supper."
6. "I suppose it seems to you that I'm just being mean, that I

don't care if you're embarrassed in front of your friends.
I want us to understand each other; let's discuss it."

Situation #11

Eighth-grade boy to a student counselor: "I know someone who likes you
and wants a date with you. Mel!"

COUNSELOR RESPONSES:

1. "You know counselors can't date students."
2. "Your asking for a date really takes me by surprise."”
3. "You should ask someone of your own age. I wouldn't think of

dating anyone as young as you."

4, "I already have a boyfriend."

5. "I'm glad to hear that you like me, but I'm finding it diffi-
cult to know how to answer your request for a date."

Situation #12

Tenth-grade girl to counselor: "There are times when I feel like
school is not important to me. Since I'm not going to college, there
isn't much use for me to waste my time here."
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COUNSELOR RESPONSES:

1. "It's frustrating to be caught in the middle of such a
conflict."

Situation #13

A seventh-grade class was having recess inside on a rainy day. A white
boy accidentally hit a black girl with a basketball. She accused the
boy of doing it on purpose. When the white counselor, who had seen the
incident, told the girl it was an accident, the girl said, "That's the
way it always is! The whites take up for the white kids against the
blacks."

COUNSELOR RESPONSES:

1. "It really makes you angry to think that I am picking on you
because you are black."

2. "You know I always treat everyone fair."

3. "I guess I didn't make myself clear when I was explaining to
you; I saw what happened and it was an accident."

4. "what do you mean, always? You make it sound pretty one-
sided!"

Situation #14

White girl to a counselor: "I really wanted to meet Mary's parents at
the reception last night -- after all, we've been in classes together
for two years -- but when the blacks gathered at one end of the hall
and the whites at the other, I was hesitant to go over there."

COUNSELOR RESPONSES:

1. "You wanted to, but seeing the people group off like that
made you unsure if you would feel welcome. You wondered if
they really would care to meet you."

2. "You felt pulled two ways: you wanted to meet Mary's family
but were afraid to enter their group. You didn't know how
the blacks would react, and were maybe a little fearful of
how whites would feel about you doing it."

Situation #15

Second-grader to counselor: "I'm sure glad I was placed in your group."

COUNSELOR RESPONSES :

1. "oh?"

2. "You're really glad I'm your counselor instead of someone
else."

3. "You're darn lucky to have me. I really know now to keep

discipline in my group."

4. (hugging child) "Gee, I feel so good, hearing you say how
much you like me."
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Situation #16

Teacher to counselor: "“Our principal is really living in the Dark ages.
He won't let me follow through on any of the new teaching techniques I
learned in college."

COUNSELOR RESPONSES:

1. "You resent this man telling you what you can and can't do in
your own classroom."

2. "Why don't you solicit support for your ideas from other
teachers? He'll have to go along with the majority.™

3. "If you think this is bad, you should have been here before

he came."

4, "He will if you insist on it. You just haven't been forceful
enough,"

5. "It's a real put-down when people don't take your ideas
seriously."

Situation #17

College student to counselor: "I'm really in a bind for money. It
looks like every time I get ahead, something happens and I have to
spend all my savings. I need to stay out of school a while and work
so I won't be broke all the time."

COUNSELOR RESPONSES:

1. "You feel frustrated because you can't seem to get ahead
financially. Now you want to quit school and work a while
to catch up."

2. "Don't talk like that. Things have always worked out for
you eventually."

3. "You're taking a big risk that you won't ever come back.
I've seen that happen too many times, and I wouldn't want
it to happen to you."

4. '"Everytime you get ahead, you get wiped out; now it seems
hopeless. Working full-time looks like the thing to do."

Situation #18

Fifth-grader, who has been absent frequently, to counselor: "I'm
worried about my math grade. It seems that the harder I work the
lower my grade gets."

COUNSELOR RESPONSES:

1. "The Law of Diminishing Returns operates in devious ways."

2. "Students who are absent usually do poor work."

3. "You are really concerned because you are working harder but
it doesn't seem to help your grade."
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"I'll let you borrow my book which simplifies much of this
work."

"It seems that you are worried more about your grade than
learning. If you really wanted to learn, you wouldn't be
absent so often."

Situation #19

Teacher to counselor: "I don't know what I'm going to do with that kid
Billy Watson. He's disrupting my entire class. He causes the other
kids to act up, and then the whole class is out of control. I wish
there was some way to get him in another class."

COUNSELOR RESPONSES:

1.

"You're not going to let one little kid get the best of you,
are you?"

"It's really disappointing to look forward to a good year and
then find that you have the school trouble maker in your
class. You don't see how you can put up with it any longer."

"So you're finally going te get that Watson boy transferred
to another class."

"It's rough to have such a bad experience in the classroom.
You're blaming Billy Watson for most of this, but aren't you
also expressing some gquestion about your own role? It sounds
like you might be thinking,; 'The whole scene is blowing
apart, all because I couldn't handle one student. I should
have been able to, but I couldn't.”

Situation #20

Male high school student to counselor during tenth counseling session:
"We've been talking about my future for weeks now, and it just doesn't
seem to be doing any geod. I might as well quit coming to see you.

In fact, I didn't even want to come in today."

COUNSELOR RESPONSES

1.

2.

"I think I have something here that will interest you. 1It's
that book on forestry that I told you about last week."

"Don't give up. This is a natural occurrence in long-term
counseling."

"You are experiencing a lot of frustration because nothing
seems to be happening. It sounds like you think I'm not
able to help you with this. Maybe we ought to talk about
that."

"You think we're not getting anything done. Maybe we can
talk about it sometime."

"You're not satisfied with the way things are going. It is
not unusual to feel that way. Most counseling relationships
bog down from time to time."
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Situation #21

Student to counselor: "You don't know what it's like to be laughed at
behind your back."

COUNSELOR RESPONSES:
1. "Yes I do."
2. "It's pretty painful to be made fun of."

3. "You can't understand why people would do something that
would cause you so much hurt.”

4. "There are all sorts of people in the world; some will laugh
at you and some won't."
5. "It's not going to be an easy thing to talk about, but if you
want to share some of this, I'll listen and do whatever I

can."

Situation #22

Female student to male counselor who just suggested terminating counsel-
ing because he feels the student no longer needs the sessions: "Oh no,
I'm not ready to terminate. These sessions mean too much to me. I
couldn't get along without coming in to see you every week. I would
miss you too much."

COUNSELOR RESPONSES:

1. (Chuckling) "Don't be bothered by those feelings. They are
natural and will go away in a few weeks."

2. "You're saying your feelings about me are quite important to
you. Should we talk about that, right now?"

3. "I have already given your time slot to someone else begin-
ning next week."

4. "Sometimes people get dependent on their counselors. I
think that has happened to us."

Situation #23

Student to counselor, "I can't see why Mrs. Brown gave me a 'C' on my
paper. I worked on it six weeks. It was twice as long as Joe's, and
Mrs. Brown gave him an 'A.' That doesn't seem fair to me."

COUNSELOR RESPONSES:
1. "You don't think 'C' is a fair grade for your paper."”

2. "You're angry Mrs. Brown gave you a 'C' when your paper was
twice as long as Joe's. Do you have any ideas about why
Mrs. Brown has given you a lower grade?"

3. "There's no reason for you to be angry. A 'C' is a good
grade for you."

4. "You feel Mrs. Brown wasn't fair in grading your paper."
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5. "I'm sure your final grade will be very good. You're doing
well in Mrs. Brown's class except for this one paper.”

6. "The idea of Joe doing a paper half as long as yours and
getting an 'A' really burns you up."

Situation #24

Male: "I've been looking forward to the senior prom since I was a
freshman, and now it looks like I won't be able to go. It boils down
to a matter of money, since there is no way I can afford to rent a
tux."”

COUNSELOR RESPONSES:

1. "you've looked forward to it all these years. Are you sure
you have exhausted all means of getting a tux?"

2. "You feel left out because the money problem might cause you
to miss the senior prom."

3. "The prom really means a lot to you."

4. "You are disappointed because you feel you can't afford to go

to the prom."
5. "What happened to all that money you made last summer?"
6. "It is upsetting to think you might miss the prom this year

because you don't have enough money to go."

Situation #25

High school girl to counselor: "I can understand how women were
discriminated against when they had to do so much farm work, but I
think women have it good now. I really get confused when my friends
tell me I should work for women's liberation.”

COUNSELOR RESPONSES:

1. "It doesn't seem to you that women are discriminated against
today and you are trying to decide whether the women's lib
movement is worthwhile."

2. "The history of mankind indicates that women have always
been subservient to men. Women have always been child-
bearers, et cetera, et cetera."

3. "Women today don't know when they're well off. Women's lib
is one of the most powerful social forces of this decade,
and quite a few women feel it's a good thing. There are
lots of things like this that are confusing."

4. "You don't feel discriminated against personally, so you're
wondering whether you should work for women's liberation,
and you're wondering how to relate to your friends who do."

5. "Your friends may see society's attitudes as threatening to
their career aspirations, but you see no threat to your goals
in life, perhaps because you have lower aspirations."
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Number of years of full-time, pre-training counseling experience,
if any.
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APPENDIX B: STATEMENT TO BE READ, ACCOMPANYING
ADMINISTRATION OF THE QUESTIONNAIRE

"An 0.S.U. doctoral candidate in guidance and counseling would
like to request your cooperation in filling out a questionnaire as
part of a research project he is conducting. Specifically, the
research with which he is involved deals with present attitudes of
potential counselor candidates. The questicnnaires will only be seen
by the researcher -- no one else -- and obviously, the researcher
promises that individual answers or results will not be discussed
with anyone else, including staff members here at 0.S.U. Although
you are in no way required to fill out this questionnaire, your
cooperation is requested in the hope that this research project will
strengthen the counselor education program here at 0.S.U. And lastly,
of course, your assistance will be duly appreciated by this researcher
and struggling graduate student, who at the least will be eternally
grateful.

In order to aid the anonymity of the questionnaire's results, a
number has been assigned to each student and has been placed on each
questionnaire. The researcher would like to emphasize that this list
will not become available to anyone else but himself. Finally, this
student would like to sincerely thank you for agreeing to fill out the
questionnaire for his study."
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APPENDIX C: GLOBAL SCALE
(Gazda, 1974, p. 96)

A response in which the helper attends to neither the content
nor the surface feelings of the helpee; discredits, devalues,
ridicules, or scolds the helpee; shows a lack of caring for, or
belief in the helpee; is vague or deals with the helpee in
general terms; tries to hide his feelings or uses them to punish
the helpee; reveals nothing about himself or discloses himself
exclusively to meet his own needs; passively accepts or ignores
discrepancies in the helpee's behavior that are self-defeating;
ignores all cues from the helpee regarding their immediate
relationship.

A response in which the helper only partially attends to the
surface feelings of the helpee or distorts what the helpee com-
municated; withholds himself from involvement with the helpee
by declining to help, ignoring the helpee, responding in a
casual way, or giving cheap advice before really understanding
the situation; behaves in a manner congruent with some precon-
ceived role he is taking, but is incongruent with his true
feelings; is neutral in his nonverbal expressions and gestures;
is specific in his verbal expressions (e.g., gives advice or
own opinion) or solicits specificity from the helpee (e.g., asks
questions) but does so prematurely; does not voluntarily reveal,
but may briefly answer questions regarding his own feelings,
thoughts, or experiences relevant to the helpee's concerns;

does not accept discrepancies in the helpee's behavior but does
not draw attention to them either; comments superficially on
communications from the helpee regarding their relationship.

L

pr—

A response in which the helper reflects the surface feelings of
the helpee and does not distort the content; communicates his
openness to entering a helping relationship; recognizes the
helpee as a person of worth, capable of thinking and expressing
himself and acting constructively; communicates his attention
and interest through his nonverbal expressions or gestures;
shows that he is open to caring for and believing in the
helpee; is specific in communicating his understanding but does
not point out the directionality emerging for helpee action;
shows no signs of phoniness but controls his
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expression of feeling so as to facilitate the development of the
relationship; in a general manner, reveals his own feelings,
thoughts, or experiences relevant to the helpee's concerns;
makes tentative expressions of discrepancies in the helpee's
behavior, but does not point out the directions in which these
lead; discuss his relationship with the helpee but in a general
rather than a personal way.

e

A response in which the helper goes beyond reflection of the
essence of the helpee's communication by identifying underlying
feelings and meanings; is committed to the helpee's welfare; is
intensely attentive; models and actively solicits specificity
from the helpee; shows a genuine congruence between his feelings
(whether they are positive or negative) and his overt behavior
and communicates these feelings in a way that strengthens the
relationship; freely volunteers specific feelings, thoughts,

or experiences relevant to the helpee's concerns (these may
involve a degree of risk taking for the helper); clearly points
out discrepancies in the helpee's behavior and the specific
directions in which these discrepancies lead; explicitly dis-
cusses their relationship in the immediate moment.
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APPENDIX D. SUPERVISOR'S RATING FORM

Dear Supervisor,

An 0.S8.U. doctoral candidate in Guidance and Counseling would like to
request your cooperation in filling out this rating form as part of a
research project he is conducting. On the basis of your "own, personal,
philesophy of counseling,”" would you please rate each of the following
counseling students (at this point in time) as to their effectiveness.
These ratings are to be made anonymously and it is the promise of this
researcher that their contents will never become available to anyone
outside of himself. Please follow the accompanying scale when making
your ratings:

L = low effectiveness as a counselor, currently.

A = average effectiveness as a counselor, currently.
H = high effectiveness as a counselor, currently.
NE = not enough contact to make a valid rating.

I am a permanent staff member; a doctoral student.

NAME L A H NE COMMENT
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SUPERVISOR'S RATING FORM

Dear Supervisor,

In conjunction with the "Supervisor's Rating Form" which you completed
earlier, I would like to ask you to complete the present (and last!)
rating from which will complete the research study. Again, these
ratings will remain anonymous and no one outside of the researcher will
review their contents. Unlike the earlier ratings, however, these rat-
ings will not be based on your "own, personal, philosophy of counsel-
ing." Instead, eight (8) criteria will be supplied, including their
definitions. Although some or all of these criteria might be new to
you, please try to follow their definitions as closely as possible in
making the ratings. Lastly, as with the earlier rating from, please
follow the accompanying scale when making your ratings:

L = low level of possession

A = average level of possession

H = high level of possession

NE = not enough contact to make a valid rating.
Iama permanent staff member; a doctoral student.

* Kk %k k %k Kk k %k Kk Kk Kk k %k k *k *k Kk &k %k %k *k Kk %k k k *k k k *k *x % & k * % *

THE CRITERIA: (Suggestion: Rate each student on one criteria at a
time.)

(1) Empathy - means to "put oneself in the shoes of another™ and to
"see through the eyes of another." It means to deeply understand.

(2) Respect - can be defined as one persen's belief in or faith that
another person has the ability to solve his/her own problems.

(3) Warmth - is basically communicated through non-verbal means; it
means "caring." Warmth is closely related to empathy and respect
in that we tend to love or have concern for those we know (under-
stand) and believe in (respect).

(4) Genuineness - refers to the ability of the counselor or helper to
be real or honest with the helpee. His/her verbalizations are
congruent with his/her inner feelings.

(5) Self-Disclosure - basically, refers to the ability of the counse-
lor to convey appropriately, "I've been there too." "Appropriate-
ly" means disclosing relevant information at the right time.

(6) Concreteness - refers to the counselor pinpointing or accurately
labeling his feelings and experiences.

(7) Confrontation - is best described as the means a counselor uses to
inform the helpee that there is a discrepancy in what the helpee
is saying or doing.

(8) Immediacy of Relationship - refers to what is really going on be-
tween counselor and counselee. Immediacy makes possible the com-
munication of in-depth understanding in the counselor-counselee
relationship when the counselor responds to what is happening be-
tween the counselor and him in the here and now.
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L = low level of possession
A = average level of possession
H = high level of possession
NE = not enough contact to make a valid rating
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