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PRINCIPLES OF ORGANIZING
 ADULT CLASSES IN AGRICULTURE

IN OREGUN

CHAPTER I

INTRODUCTION

Vocational agriculture has long recbgnizgd the importance of post-
high school education. Inkﬁhé’baaic federal act of 1917 and subse-
quent acts culminating in the Geofge-narden’ae: of 1946, funds and
direction weré provided for present and prospective teécher$ in agri-
cultural education,

As the complexity of farming continues to increase, the need of
the farmer to'improve his knowledge is making its demand. Vocatiomal
agriculture has the respoﬂsibility to best serve the community through
present and prospective farmer education. The need for adult farmer
education is evident., Tablé six in a U. S. Office of Education (30)
statistical summary of agriéultﬂral‘teacher training reports shows
student teachers‘in vocational agriculture that are provided with the
oppartunities for experiénce in‘the areas of young farmer and adult
farmer educationm. The‘total figareé:inéicate the importance placed on
this type of educational needs in the communiiy by the various teacher
training departments of vocational agriculture throughout the U. B,

Present and prospective teachers of vocational agriculture recog-
nize the need for principles and peiicy concerning the operation of

their vocational agriculture classec and programs., This same need
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exists in the adult edueati,an phase of the wvocational agriculture pro-
grm. Regardless of this eonditi.on, guiding prineiples for the organie

zation af adu!t elaases in vacatianal agrieu}.ture have not been set
down to date in any of the 12 western states, In response to a letter
| sent to Stat.a Supervisora of Agrieultﬁrhi Education in regar& to the
existance of guiéing p:ine.iplea i.n eaeh of the 12 macem atatea, the
statemnt of John We Bunten, State Supervi.sor, Agricultural Education
seemed typi.eai. Bunten states., *'Unfottmtely we have bean encourng-
| ing teachets to eonénct adult Earmar progrm iar a number of mra yet
we do not have specitin guiding principles set up in writtan £orm.p"
When the principlea of g,ﬂnization are betur uuderstmd, it is
assumed that the teachers of vmtianal agzleultm win attack the
ptoblema of adult edmtim wi.th renewed vi.gnr. It is impartant that
th!.s attltude be taken as it l.s alaa aasumd that t&aching adults is an

easenti.al part of the total pragraa of voeati.oml ag:'ieulture.

Statement af the i'robl_en

Oragon has adoptaé anﬁ £ullowed a s&r!.es of auceessful ptaetiees
in arganizing adult vocational agricultm elauaa. 'meae elasma have
been pramted successfully w= manY thas to the amlnaian af gwd
policy,

Although our way of life is dynamié and our principles change, it
is necessary that principles be established to serve as a guide until ‘
such a time as new goals and principles are developed to take the place
of those deemed outmoded by the passing of time,

In Oregon the development of guiding pxinci.ples may bave fallen



behind the development of good praetices, Burton (4) at&éés{“‘t@é one
deeries pta,etiéal!,ty,‘ but': pr‘eﬁieanty mlightémd»by aystémitie theory
is genuinely dangarmxs i.n complex soeial organizatim." He further
sbates, "Education. cannot be candueted inte nigently wi.thmt aims and
ends, w!.thout ba:&e guiding pr!n&iples.

A prmiple is a fundmntai emsid&u’ci.on or basie rule which
serves as a means of evaluati.ng pmaent practices or as a guids to

| futm action, .

When eatabiuhaé. prtneiyles aenstitnm amas eﬂ gammi agreemant
amng i.ndividtxals quaiiited in the f£ield with whi.ch the principles are
coneemd. : ?unelplas of adult aéuaat!m are dari.ved £rm paat exXper=
iences and ‘judmntakthat hava prmd to be satisfactory and efficient,
(The method empl’o*ycd‘ in this paper considered thi.a in défeemlning
principles,) h‘imiples can also be derived £m the fflégiaﬂ thoughts,
2&: sighted pereeption, and mtl.ons of leaders of vee.attoml -education,

Many of the accepted principlau ot adult edweatim graw out of the
deliberations on fedez‘al acts £mr vmtizmal edmtim mﬁmted prior
to The Smith-Hughes &ct. Sam of these are now ineotpontad S.n ‘basie
vocational edueation hm. ’ |

Other prine!.plea have been derima fran tim to tim as sxpettem
and empirical knowledge have dammttated a need md autablished a
pattern,

Principles of education are defined as gui.égs ‘for further aetion,
They sexrve as a signpost by which those who follow can choose a course
of aetion, They shine forth as a beacon lighting the way for educators

who are seeking to make an advance in knowledge and in skill, They
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serve as a bridge to cross the torrential streams of ignoranece for those
‘who set higher goals, They become a monument whereby men with different

ﬁndérataudings can be in empathy, They are a retaining wall to keep the

' educational adventurer from rushing headlong into the precipiee eaused

by misunderstanding, In the end they are the endowment of educators to

those who follow,

‘The validity of gui.ﬁmg‘ gvrfi;x‘miple‘s is not meaasarﬁy determined by
- whethar it is hasea upon ex post facto wideme or treated out at prlor
knwladge. Too aften the m:;tim nt gnid!ng prineiples fenm what is
‘ gengrnliy accepted as being good practice == good practice mlving out
of the trial and arror of preéeﬂenta; The é‘ebtia that {5 left in the
wake of this eager on-rushing could be’ alleviated through careful use
of earlier knowledge, prﬁee’pts‘, ana valuas, In Xt‘s' place wmﬂd be m':ln-
- eiples, Prineipiea which would allgn elasely with those reached by the
more eestly method of trial and error.

The test follows as beginning principles are put to use, The practie
eality of theory is put to t:ha hard test of reality and use, The
strengths and the weaknesses will be pointed up by practice, Supporting
evidence will be found to bear out some prineiples, Damning evidence
will be found to ﬁestr&y others, . ’ﬂw light will mirror thé need for
still others,

It is at this point that aducation can proeeed intelligently,
Principles of organizing aéait classes ‘m-mhﬁitm ‘in Oregon ean

serve adult farmer educators to this end,



= Autmggiona ;of ‘the Stuéy 3

| ‘Basie assum@tinns than are nada relatiwu tn tha :tudy are: j |
| 1. There ls a growzng naea £or aéult ﬁazner eéueatton 1n
Gzegon. v ;
\2;’ Tha aatabliakuent and éatining aﬁ ganmtal prinﬁt@les eﬁ :
| | ‘organmmn vill assist in the zm-.m a:genmmn of
’; adult alasaea in agricnitu:e in ezagun.
”-v 3."Thn daveloynant az gutdtng prineiples in adnlt vueatianal
h ',agrseulture elassea wi&i bring a gruater understnndtng ez
| this phasa o& tha vaeattonal agriaﬂltuza pragran zhraugh~
aut eragon by thn proiesstnn. |

Pnggggg ths Study

| Tha pnrpcca at thia study is to establssh prineipl&s that shauld |
be obsarvad in the organiaaeiaa eﬁ adult classes in agriewltutm in
Oregon, Tha write: bnpea thn eonpxste waxkiwixl serve as a guide to
" teachers of veeatiena! agriauitura and adult éiteatnra in thc astahiishp
| ment and aontinnattan ef adult Barunr ptugrans ia O@agon»‘ This watk may
also be o£ vaiua ear organiaattnn aﬁ adnit elassna in araas nthur than

those snrved by agricaltn:e. :

 Linmitations of the Study

This study is eanearnnd with a revﬁaw aﬁ literature on adnlt edusa=-
tion ineluding apprannhaa £onnd 1n backs, uugasines. and ethar printad
uaterlaln. it also inuludea a raviaw of the philoaoph&es nﬁ adnlt educa-

’tion in its several £a¢eta. an laaéets and tcaahars of vueatianal
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agriculture who have & primary concern for adult e@gcgtiqu‘p:ograms a5
a part of the totalrvoéaticgai agriculture gre@:gm,giilkbe_use& as
resources for the gathering of u?-;o-date infé:métioﬁ,

The scope of this papefyﬁill‘be limited ta’nhe crgﬁhizational phase
of conéucting adult classes in~agricu1ture inforégon.‘ More partiéul&rly
this study is based u?ah and limited to the gdult classes in agriculture
as offered through thevloaa1 pubiic school systéms oﬁ‘vatieus commni-
ﬁies. : |

| Further limitations that oégur wiil be ig'theagoiig¢;;ng of data

through the use of a quastignnairg.l Although;information‘will be sought
from sources in the western area of the U, 8., thefuse of the question-
naire which makes up a basic tool for the completed study will be limi-
ted to Ofegan and wmove specifically to the Willaﬁette Valley area of
that state., A continued limitation is that programs of adult vocational
agriculture included in this study are those that generally have had a
specialist in charge or have been a part of a pilot prcgrém in adult

vocational agriculture.

,Defiuigioﬁ of Terms

‘Many‘different terms are used in comnection with adult education.
It is deemed necessary that a clear understanding be given of those
terms used in this study.

1. Adult education « a continuation of the educational process

and generally considered to include those over sixteen

years of age who are out of school.

2. Adult farmer - includedin this classification are both



-segments of the out-of-school group sometimes considered
separacely as young farmers and adult farmers who are
becoming established in agriculture or who are established

in farming.

3. Ad¢1t~£arme: classes ~ those classés’that are held for
adﬁli férmars anﬁ their wives and that éxe époﬁso&ed
‘through the local school system. These mky‘include
technical éhé skill subjectgras well as thase‘closely

“reiated to égxiculture;‘

4. Principles « a princi@}é is defined for pﬁrposes of this
study as & fuﬁdamenﬁal or general truth which-may guide
thinking or action, Principles are one of the controls

for the doing of things,

Summary

The importancé of post high school education has been long recog~
nized in agriculture, At présent there is a growing need for this type
of education., To encourage and provide guides for the organization of
this type of educational program it is important fhat principles be
establishied for this purpvse, Guiding principies’ean be determined
from present praciices iu selected vocational agriculture ceﬁters that
are offering programs in adult agricalturé educaﬁian as well as from
sounc theory. These then can be defined in order that they can be
availsble to aid in the coniinued establishment and improvement of aduli

education in agriculture in Oregon.



CHAPTER 11
SURVEY OF THE REIATED LITERATURE

Coneern for adult education is evidenced by the inerease that is
taking place in ¢lass enrollment and ¢lass numbers in adult education
programs in many states of the U, 3, Changes in ocur modern sceciety,
aceslerated by seience and teehnology, have made adult education a must,
(5) The impact of these changes is evident in every phase of the adult's
life ~= a5 a worker, as a eitizen, as a member of a family, and as a

person seeking self-fulfil lm’at,“ N

Hational camn for g;dult. Educatim

As adults become more and more aware of the dynamie ehanges taking
place around them, it becomes evident that there is 1little hope to keep
abreast of the situation without sdult edueation. It is encowraging to
note that there is widespread interest in adult education as shown by
the review of adult sehool litératusre, 1In a report of 2 study by Orin B,
Graff and Punson Edwards (11) “wtaténdﬁlg«gr@th and expansion had
developed in almost every area of adult edm#ﬁ.on.=~ A trend toward ine.
ereased liberal adult education was revealed, Vocational courses still
predominate in adult eduestion although interest is currently muech higher
fn other areas,” /é

It is then perhaps because of rather than in spite of the sudden
reeognized need and inereased demand for adult educatfon that little has
been done to develope prineiples for adult education, Malcolm S, Knowles

(16), Executive Director, Adult Education Association of the U, S, A.,
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sees tension points and gulfs m’,phﬂoaqphinal points Qf view that need
solving, These differences ége: 7_ |
1. What ought té'be taught
2, How adults ahmsm be taught o
3, The proper aims in a damratic aoeiety |
Other wri.tem propose eertain yrim:lples af aeti.cm, not as a sutic
rule of procedure, but rather as a bmis f.'a&' criti.n&m eﬁ' atzhar e&uea'—
tors, Gladys A, Wiggin (32) auggasts that: the pu:pooes, inmreats, nné
needs of the i.ndikua‘l adult atudani: must prwme t.he elne tu aontant
and organization of materisls a8 well as procedures in adult education
classes, R ‘ ’
5ti11 other resesrchers attemwpt to determine trends in public school
adult education, In & questionnaire (11) sent to 108 adult school direct-
ors, a plurality verified that a trend was present as opposed to tim
opposite being a i:gm;i. or the trend being unclear or not known in the
points listed below, This is only a partial listing of points im,eluééd
in the original qnes‘tk&mnkaipe -~ ones that were of imemat to this |

rescarcher,
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TABLE I

| PRENDS 1IN ADULT EDUCATICHN

‘Tyend - - ‘v‘ o s | P FB!‘ eent Aﬁ!kﬁiﬂﬁ ‘Trend

1. Eatabli.ahing an adult edueatzan departmnt : o 71.8?

2. Designating an a&u!t sekeax» dimctcw - S »*7(3.31 o
3..4: Finanae& as a pm of publ&e school syatem - T /ua.s?'
4. Charging only nominal tlau fees 3,75

5, Increased enroumats ixt &dun eématim L 39.37

6. Keeping public informed of adult sehool program 50,37

7. Emphasizing need for teacber»pupn emﬂarenees 3594

B8, Greatsr pupu Ereedom :in eourse nleetim 50,00

Agcording to sm admtéta ‘the most significant educational i&eu
of this generation is that of lifelong learning aﬁi.iity. According té-
Hamr Kempfer (15. Pe 3), "Eo edmtimal mnt in the ﬂnited Smtea
siaea the beginnmg aﬁ fm pﬂbluz sehoola has offered more m!.ne for
the future than does adult education,™

After Vorld War xledﬁcatm of adults was the most rapidly expand-
ing area of American education, ﬁ. expanded faster than elementary
schools, institutions of higher learning, kindergartens, or cosmunity
colleges whieh all had stimulus £rom the war baby births or GI training
benefits,

In 1944 the American Institute of Publiec Opinion reported that 34
per cent of a national sample of adults expressed a desire to enroll in

adult education courses, In July of 1947, 31 months later, 41 per eent
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of a similar group indicated the same desire, In March of 1950 after
another sampling the institute reported: (15, p &) "One phenomenon of
life in the United States these daya is ths tremm‘lam ana grmring i;nter—
est in adult education courses, More than 45 nin:l.on peapla am taking.
have taken, or would take such courses...es This is apptcxinataly Im.f.
of the total number of adults in the eountry.™ e

Further evidence as to the importance of adult education in publie
sehools is shown in a repert on the statisties of adult edueation, In
an artiele appearing in the offieial publication of the U, S, Depart=
ment artnéalth, Education, and Weltare, Emery M, Foster (10) pointed
out the tremendous fncrease in enrollment in adult edueation in the
public elementary and secondary school system of 55 per cent between
1939-40 and 1955-56, This was an increase of 2.1 millien to 3,2 million,
Poster states: (10) -

“The inerease over the years reflects not only the

{nerease in population but also the growing importance oﬁ

adult educatfon as .a part of the total publie school prow-

gram, In 1938-40 the number of adults enrolled in educa-

tional programs equalled 8,1 per eent of the total enroll-

ment (25,4 million) in public elementary and secondary

sehools; in 1955-56 it equalled 10,2 per cent of the much

largat tctal an:ollmnt (31.2 million),”

As tm dsmms on wa:km:s amtinm to m;reaaa, as the world COonm
tixmas to chmge raypmly around us, as our lefsure time continues to
beem gmatex-, and as tha 1i.£e expeetancy conti.nuaa to grow imger,

the need and desive for eunti;nui.ng education will reﬂmt these changes,

Heeds for Adult Edueation in Agriculture

At whatever point one reads, whether it be in literature concerne
ing education or in more specifically edited materials dealing with
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secondary and post hi@ school education, a growing interest and expande
ing demand for adult aducation in its various aspects is presented,

Related morc snecifically to the pwoblm ‘cu‘nﬁx:m:ﬁng this taaearo
cher are materials that am directly rehted to the continued education
of the zarmi.ng pupuhce Partinuhr tef.etem is made to selected mater-
1als that are concerned with adult education in agriculture,

Today's tamr is placed in a position of needing to produce more
with fewer numbers producing, Because of the increasing demands placed
on them they seek ma education, ﬁ. We Sanders states: (26, p. 135)

Evcning classes were first organiud in 1921, Enroll-
ment on the national level inereased gradually for ten years
with a slight decrease in 1932 and in 1933, and sgain in 1836,
From 1937 to 1947 the enroliment increased from 120,000 to
263,118, There may be significance in the faet that the 1950
‘enrollmnt of 345,007 was approximately 55,000 more than the
1949 enrollment o£ 290,275, an inerease far in excess of that
of any previous year, Research studies seem to indicate that
this is not a mushroom growth but is a logical development as
a result of (1) the rapid development as a result of agrieul-
tural practices necessitating further study on the part of
farmers, (2) the expansion of the program of vocational educa-
tion in agriculture, (3) inereased emphasis on the prepara-
tion of teachers for adult elass instruetion, and (4) the
growing popularity of adult edwcation in mwmtiml as well
as vocational £ields, Moreover, it is the opinion of some
that a strong evening class program is & logical sequence of
a strong part-time or yemxg—tmr program,

_One can £ind many reasons for this explosive growth in adult farmer
education, Eleven of such reasons are clearly summarized by Allen lee:
(18, n 20-22)

~ 1. Young and mature farmers have the experience that
is necessary as a condition for learning which is ordin-
arily not found in high sehool boys,

2, Agrieultural instructors have the essentials for
putting across organized forms of adult education, such as
are needed in conference leading and in eonducting group
discussions, by reason of their previous training, :

3, Adult education is one way of equalizing edmtion-
al opportunities for the great majority of those persons who



dropped out or do nat attand high school md do not go on
 to college,

4, It is ulogieax and absurd to cmfine all ﬁorm of
organized education to childhood and high sehool age groups,
Persons engaged in oceupations need and are in the most
optimm position to utilize praetieal education in their
field,

5, Agrieultural science and farming practices are
uhang:h\g and dynamic, henge, necessitate econtinuing forms
 of instruetion in agriculture beyond the high school level,

- 6. Taking the country as a whole, the majority of
farmers have not attended high school and s large percen-
tage of those who have attended high school have not had
the benefits of high sehool agrieulture, :

7. Due to migration of population, in gmral, and
farmers, in particular, adult edueation in agriculture is

; manary to adjust them to new and varied econditiens,
' Experjence has shown that organized groups of
mstrmtian make it possible for farmers to exchange and
contribute their experience for the benafit of all, The
most progressive farmers, in this way, are able to raise
the standards and performance of the less efficient,

9, The cost of agrumltml education for adult
farmers is ewpamtivaly mh less than that £w bws a! &
high school age,

‘10, Farmers who are benefiting from sdait eémtim :
in agriculture, including those without c¢hildren in school,
will be more willing to summrt tmir local hi@ whool S
pragram in education, '

11, Research has shown that adults and ackn.t ﬁmta,
because of their occupational experience and the fmmediscy
of their interests and needs, are in a better position to
make use of organized instmt:&m in agrieuim than are
those of high school age. C ‘

Another intemstt.ng aspwt o£ the prob!m is thc fact that some
believe that the vmtimal &griauftwe program is tn dmges: of dyi.ng |
out, One of the proposed gh(mgaa to give thi.s program new life and |
carry it on to new achievements is the extmim ef adult farmer classes,
Without question mti_mll agrieulture will remain and prosper as a
vital educational foree if it otfar# axmded educational 'oémmnities
for adults, According to th&.witingl of Bonard Se Wilson: (3‘3)

"It is no longer a question of wmt:her adults will

receive educational help on their problems, The only question
for us i.n mational agriculture i.s. "m:u we da our share
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or will we leave the education of adults for others?" Our

ancwers will have many consequences for us, for adults, for

the publie school, for the nation and for the world! ~

Certain things will happen if we expand our program for

adults and eertain things will happen if we do not, You

have your owun answers and you foreseec the consegquences of -

those answers,” ‘

A selective area of the nduu: famr program is sometimes pre-
aented as the young farmer prag'am. 'mis group has problems that are
unique to it as a part of the total adult farmer group., No group of
farmers is eonfronted with more complex problems than is the young
farmer in the process of becoming established in farming, They are
inexperienced as self-operators in many cases, They meed guidance in
analyzing and solving their problems, They also need help in problems
related to production, finanee, rental eontracts, insurance, and longe
time planning, C, E, Bundy has this to say on the problems of adult
farmers: (3)

YAdult farmers are also in need of assistance, Farm~

ing is becoming inereasingly complex, lNew problems arise

ecach year, New solutions must be found, Teachers of

voeational agriculture must develop evening class programs

to supplement other sources of technical information and

guidance,"

Contributing to the expanding need of farmers for continued educa=
tion are the rapid changes that are takﬁug place in farming, Almost
over-night farmers have transferred to a machine age in agriculture,
It has been estimated that 95 per cent of the productive work done in
America ils done by machine, Acoording to preliminary reports on the
1959 farm census the value of farms producing at least $2,500 worth of
products was $33,242, To operate successfully a business of this size
requires more training than just the so called three R's, In an edis

torial in the January, 1956 issue of The Agricultural Education
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Magazi.ne, T, G, ilaltars stated- (3!) »
"Vocatiana! edmtion muat. adjnat its pmmm to
meet the challenge before us, We must give our farmers
the kind of training they want, Agriculture has changed
so rapidly in the last 15 or 20 years that it has been
almost neeessary to retrain all teachers in vocational
agrizulture." ;
As the cmaplexi.ty n! £ammg h.as éamnded changeu i.n the teeh- ;
nicai aducation and taaehing mthads used by the maem of agtleula- .
ture a stmilar need bas mrited the attanti.on o£ agricultaral edueatm

to £ts problam.

Related Development

Although much writing has been done by various authors in recent
years, a large portion of these published are materials devoted to the
problems that are of interest to localized areas, Little concern has
been shown for the solving of problems that are of importanse to more
extens ive araés that are working in adult education, It is recognized
that generalized solutions may be £ound in the answer to local and some=
what speeific problems; however, it is the feeling of this writer that
it is a more Iagi.éal and safer pim to deal with more general problems
and attempt to extraet speeific solutions that can be utilized on a
more extensive scale than is permitted by the previcusly mentioned means,

One of the leaders in educational eireles in the western portion
of the United States has been a team of professional workers in agrieule
tural education, Making up this team are members of the staff of thé
Agricultural Bduecation Department at Ovegon State University and the

administrative staff of the State Department of Education, Division of
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Voeational Agriculture, This team has applied sound procedures in
attacking overall problems confronting adult edueation in agriculture,
A study of pri.miplea relatmg. to adult farmer admtytm in the
Pacific regim was made by the Be:partmnt‘ of Agrieultural Educatioa in
1955-56 (21), The stated major purpose of this study was to experiment
with the practices uged in ttaini.ng future teachers of Vocatml Agri-
culture in Adult Education Methodology, It was also to survey optn;
ions regarding trends in Adult Rducation for farmers, This pregtam ﬁas
implemented by condueting experimental classes in five Oregon high
schools, Two of these classes were conducted solely by trainees in the
agriciltural education department with the other three being conducted
by trainees assisting the regular instructors of Vocational Agriculture,
In oné‘ot the seléc:teé centers a young farmer class (age 16 to 27) was
taught; in anoi:her. separate young farmer and a&ult farmer classes
were taught; in three departments combination classes for all age groups
were taught, These were compared to similar ehsses in other centers,
From the experimental classes observations were made and formulated
into an opinionnaire which was then sent to speecialists in the f£ield of
Adult Education in the 11 western states to summarize the £indings of
the experiment, Opinionnaires were sent to 72 mtmimté and leaders
in the f£ield of adult cdueation for farmers, The eross section of those
samples included voeational agriculture teachers, teacher trainers,
state supervisors, farmers from the experimental elgsses, trainees in
agrieultural education, and administrators from schools where experi~
mental elasses were conducted,

As a result of this study and experimental program a list of 12
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prineiples was formulated, These principles that were indicated by

the opinionnaires and exper iment as being important to adult education

for farmers are:; (21)

Principle 1, Teacher Training Programs should give
trainees experience in condueting adult programs,

Principle 2, FPFirst Year Teachers should conduct adult
prograns, ‘ o '

Principle 3, Advisory Councils are essential te
effective adult farmer education, ‘

~ Prineiple &, Teachers of Voeational agriﬁulture receive
professional value from teaching adults, ‘

- Prineiple 5, The Publie Sehool has a respansibllity
for adult education,

Principle 6, Adult Farmer classes should be taught
by regular instructors of Vocational Agriculture,

Prineiple 7, A teacher of Vocational Agriculture
carrying a full &uy—school 1oad should receive extra
reimbursments when teaching adult farmer classes,

Prineciple 8, Limitations on the number and type of
enrollees permissible in an adult farmer class and the
number and length of meetings should vary acecording to
the type of class offered,

Prineiple 9, Some extra curricular group activie
ties should be engaged in,

Principle 10, Adults should be taught by the
discussion-~demonstration method,

Prineiple 11, Adult farmer students should be visited
by the instruetor of Vocational Agriculture and conduct
a supervised farming program,

Prineiple 12, Instruetion in farm mechanies and
farm monagement are needed most by adult farmers,

Principles for the organizing of adult farmer clasaés‘ean be
grouped for convenienece under three headings - organization, administrae
tion and instruetion, The principles given above cut across all three
areas, It is pointed out‘here that the purpose of this paper is to
deal alone with those principles dealing with the‘organization of these
classes, Another point that is made at this junetuie is that the
author does not agree in toto with'the eonclusions reached by the refere
ence eited above,

vuch has been written about the use of advisory couneils for adult
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farmer programs both as to their afﬁeetivenesa and desirability in
carrying out adult farmer programs, Also easily recognized is the
faect that there hds‘to bé some ﬁtaetieal 1imit és‘to,both\zhe number
of enrollees and the number of diﬁfezaﬁt elassas‘tha;;egn be handled
by any teacher or administrator of such classes and programs, What
these numbers are has not been generally established, In fact it is
difficult to get educators to officially commit themsexfasfta suek
numbers in the expetiance of the writer, 1If the effectiveness of super=
vised farming programs is as great as claimed by teachgrn and supere
visors of high school vocatienal agricultural programs, it then would .
appear to be another method for inereazing the effeetiveness of the
adult farmer eclass too, Simil#r value can be placed on other of the
selected principles stated in the study previausly'mantionéd.' More
extensive study of these selected pfinciplea is indicated iﬁ Atriving
at a comprehensive list of prineiples for the organization of adult
farmer elasseé.

In a guide (20) put out by the state department of education,
division of vocational education, suggestions for organizing and
conductinglclasaes for adult farmers were made, This guide gives
answers in brief form to many of the questions that are raise: by
thoge interested iﬁ the gstablishmant of programs in adult farmer edu-
eation, Although guiding prinei?lea are not stated.ﬂpertinent informae
tion on objectives, need for classes, types of eonrses‘permisaable under
federal programs, enst sharing, length and time of classes, and the
responsibility of the local school distriet in providing adult farmer

classes is presehted. Most of the information presented in this state
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department release is based on the premise that all centers offering
adult farmer programs are going to be organized in such a manner as to
obtain partial ree~imbursement on those classes offered, However, it
is such that it can be applied to most classes that are concerned with
adult farmer education even though they may not be organized in such a
manner as to gain approval for cost-sharing from federal and state funds,
Too often it appears that classes are organized to meet reimbursement
standards at the expense of good principles that apply to situations
peculiar to the local commnity, =

Sharing of interest in another phase of the adult farmer and
vocational agrieulture program is evidenced by separate studies and
listing of prineiples to be used in conjunction with the advisory coun~
¢il as it relates to programs of vocational agriculture, The depart~
ment of Agrieultural Education at Oregon State University released a
1ist of 15 Prineiples (22) based upon the results of a study made by
that department during 1956 end 1957, Similarly a list of 18 princi-
ples was released by the State Department of Education in Oregon,
Division of Vocational Education under the heading, Basic Principles
to be Observed in Conmection with Local Advisory Committees for
Vocational Agriculture Programs, (19) Both lists of principles point
out the main function of this type of group is the advising of the
vocational agriculture teacher and the school administration in regard
to the programs -= including the adult farmer phase -- of the voca- |
tiénal'agrie‘ulturg ‘department, Additional study as to the frequency

of use in current, successful adult farmer programs is warranted,
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Program Planning

. In the develamnt of.' an eftaetlvc adult cducational progum, pz-a-
gram planning i,s an esunti&l Sactor. m pla:ming of e&ucattanal
programs at any lev'el dmnda eonstderable tim and eﬁfott on the pu:rt
ot tha organuing gro»up. As in all foms oﬁ action it. ia desirabla to
have guh!e poats or princi.plaa t.o fouw. In 1958 at tha Unimas.ty “
of Wi.seonai.n, ht::lck B, Boyle eompleted a Ph.D. Thesis enti.tled "An
Aml‘ysis ai Selected Prognu Planning Principles of m Adult ngrm
uf Vncati.enal Agricuxture lml cu-oparativa Extamicn.” As a resnlt ot
thi.s work aoyle was ab'&e to empim & list oﬁ 11 essentuls ef prugrau
»planning. Boyle'a (2) prim‘zip}.aa oi planning are:

1, Ovur-all objectives of the ageney should be canstﬂarad.
2, Educational needs of the potential program participants
~ should be econsidered,
3, Interests of the entire community should be considered,
4, A wide range of resources should be given consideration,
5. The planning group should include loeal eitizens who
- are potential partieipuntu in the program,
6, ' Democratic processes should be used wherever possible
in planning the program,
- 7. Various methods which might be used in reaching the
objectives should be explored in the planning,
8, The program planning process should be continuous,
9. The program phnni.ng process should allow for flexi=-
10, Provisions should be mde for appmieal am’l evama-
tion of the program,
11, The planning group ﬂwuld co=ordinate its punmd
activities with those of other adult education agen~
cies,

’rhese progrm plnnning pri.neiples, althaugh i.ntanded tor use
wi.thin a jo:lnt atfort of two agencies, apply to the general pltnning
that mst precede the aetabli.ahmnt of adult famz- progrm by tha
local schnol. Bayla (2) swri.zed this lhti.ng of prineiples by

saying:
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"These 11 program planning principles have been identi-
fied and suggested as guide-posts within which program plann-
ing groups.... might function, It secems that a planning
group functioning within such a framework will have the nece-
ssary direction in order to carry on meaningful planning
activities, Consequently, the adult programs should be more
appealing and benefieial to the participants,”

Another help to those working in this area is presented by Albion
Ringo (25, p,22~-23) who set down certain principles to be observed in
planning educational programs for adults, These principles are:

1, Planning requires group thinking, The minds and
energies of many people who know the needs, interests and
resources of the community will certainly turn out a better
product than one director could produce working alone,

2, Planning is a long term job, Programs should be
well=planned, Too much enthusiasm at the beginning may
cause people to start programs or courses too quickly which
may "fold up” later, The discontinuation of any pait of the
program eould injure the long range program,

3, Planning must adjust to changes, Any program that
does not adjust to change soon becomes stereotyped, For
this reason alone there must be continual evaluation and
reappraisal of all parts of the program,

4, Planning requires attention to a multitude of
complex details:

a, Availability of qualified instructors,

b, Proper instructional equipment,

¢, Friendly social setting,

d, Adequate meeting places,

e,  Guidance opportunities,

£. Personnel relations,

g. PFavorable attitudes of individuals, groups,
and organizations,

5., Planning requires a leader, In practically all
areas where adult education programs are operated, someone
is looked upon as the leader who makes program decisions,
This leader's title may be that of director, supervisor
or administrator, In some cases the leader decides what
courses to offer; in others he has the help of an advisory

comanittee, Regardless of the assistance of others in deter-
mining policy, the program director is responaible for
carrying out the deaisions. :
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Qx__ganizatim of Adult Parmer Classes

Beyond the planning of adult classes, educators are faced.with the
task of effective organisation so that resultant action will produce
the daaired results, Sem&dt and Rou (28, Pe 52~53) mzate facts that
are destrabla to be obsamd in nrgani:ing adult clasaea in agriculture,

“Many things need to be ‘done !.n inaugatating a suee.eaaful program
of evening classwork in vocational agrieulture, For no movement,
and partiecularly no movement new in a commmnity, inaugurates or

“runs itself, Always back of any such wovement, big or little,

- whieh eventually amounts to anything, lies a well-formulated plan,
Moreover, in back of the plan there is always a man or a group
of men who put the program over, In other ‘words, no movement
ever amounts to much without a plan and no plan, however good,
ever amounts to much without a driving ‘foree behind it, Things
in this world don't just hnppen. '!,‘hey are tm result of ecareful
planning and hatd wark. o

"The work which must be doue qn arganhing, in a community, its
first evening school in vocational agriculture is greater than
that required in organizing its second or its third evening
school, Nevertheless, a welleworked-out plan must be formulated
and ehoronghly executed eaeh year it the beat results are expected,

~ "In general, mhoal a&a:.ni.stratom know iittle abm:t the ainms,
the values, and the methods of evening classwork in vocstional
agriculture, This statement is not made in the spirit of
unkind eriticism, Evening classwork in vocational agriculture

~ is a comparatively new movemente-—we-, It follows, consequently,

" that the teacher of vocational agrinutture must sell the propoe-
sition to his sehool administrators, for school administrators

' must approve and sanction evening classwork in vocational agricule
ture, It is the business of the teacher of vocational agricule
ture not only to inform t