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The objective of this study was to investigate the
problems Saudi students have encountered while studying in
institutions of higher education in the United States and to
examine possible differences between various subgroups of
Saudi students in their perceptions of the problems they
have encountered in colleges and universities in the United
States.

The sample for this study was drawn randomly from the
total population of Saudi students in the United States. Of
the 834 students contacted, 379 male and 51 female Saudi
students returned usable responses. The data were collected
using a two-part questionnaire: Part I was devised by the
investigator to collect demographic data; and Part II was a

modified version of the Michigan International Student Prob-



Arabic and administered in Arabic. Data were analyzed using

frequencies for demographic data and three-wayr two-way. and

one-way analyses of variance for testing differences.

The major findings were as follows:

1)

2)

3)

4)

5)

The problem area of most concern to Saudi students
as a group was Financial Aid (mean, 7.81), followed
by Academic Records, Living-Dining, and Admission-
Selection. The problems of least concern to Saudi
students were found in the areas of Student Activi-
ties and Health Services.

Sex, marital status: and the interaction of sex and
age had no bearing on the problems experienced by
Saudi students in the United States.

Younger students experienced significantly more
problems in three problem areas than did older
students: Academic Records: Financial Aid, and
Placement Services.

Academic classification was found to be the most
discriminating factor in the problems experienced
by Saudi students in all of the eleven problem ar-
eas. In general, it can be concluded that the
problems of Saudi students decrease as they attain
higher academic levels.

Participating in a predeparture orientation program
seemed to effectively reduce problems in the Finan-

cial Aid and Placement Services areas. However:




more problems in the English Language area were as-
sociated with participating in the predeparture

orientation program.
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AN INVESTIGATION OF THE PROBLEMS EXPERIENCED BY
SAUDI STUDENTS WHILE ENROLLED IN INSTITUTIONS

OF HIGHER EDUCATION IN THE UNITED STATES

I. INTRODUCTION

From the earliest times knowledge has been an important
means for individuals and societies to actualize their aspi-
rations. Throughout the ages special places have existed
where knowledge has thrived, attracting people across polit-
ical frontiers and cultural boundaries in pursuit of learn-
ing.

In recent decades the United States has been a leading
center .in diverse fields of specialized knowledger and it
has hosted the largest share of students studying in coun-
tries other than their own (Open Doors. 1984). The presence
of foreign students in the United States is both a source of
excitement as well as a source of problems for American peo-
ple and institutions on one hand, and on the other hand, for
the foreign students themselves.

' The continuing increase in the foreign student popula-
tions has made the problems of foreign students more visi-
ble. These problems have attracted the attention of re-

searchers and student personnel, who have investigated their



nature in order to help foreign students culturally adjust

to their stay in the United States.
Statement of the Problem

For a long period of time foreign students have been
considered an important factor in the enhancement of inter-
national understanding. 1In theory they are

in an excellent position to perform the role of
"cultural carriers" adding to the mutual comprehension
between the cultures in which they grew up and that
which)they have more recently acquired. (Eider 1970/
p. 47

However, the impact of the host culture on foreign students
from different cultural backgrounds can also be a source of
difficulties for the foreign student. Longest has framed
the problem as follows:

Social science research provides evidence that persons
usually become anxious upon finding themselves in an
environment in which they have inadequate knowledge of
what is expected of them and how to meet their daily
needs. Stress anxiety, when producedr usually impairs
the individual's ability to learn, to organize his
thinking and activities, and to function effectively in
the strange environment or situation. (Longest: 1969.
pp. 5-6)

In many cases foreign students' difficulties in adjust-
ing to their new environment severely impacts the students'
potential to achieve their goals. A committee headed by
Ralph W. Tyler reported that

many foreign students of adequate intellectual quality
drop out of college within a few months of their ar-
rival here because they are inadequately prepared in
the English language to keep up their courses. Many
foreign students are unsuccessful because they lack the
educational background or the motivation required by
the program or the university in which they enroll.
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Others are misled or mislead themselves into coming to

the U.S. institutions of higher learning with expecta-

tions that cannot be fulfilled either by themselves or

by the institutions involved. Still others have inade-
quate financial resources to cover their educational

difficulties. (Faoreign Students, 1969, p. 1)

Students from Saudi Arabia come from a cultural envi-
ronment which is markedly different from that of the United
ifested by other foreign students. However, the differences
between Saudi culture and American culture may be far great-
er than, for example, the differences between European and
American cultures. Hencer the problems of Saudi students
may be differentiated from those of other foreign students.
Furthermore, Saudi students differ among themselves with
respect to sex, ager marital status, and educational exper-
iences.

The problem of this study is summarized as follows:

1) What are the problems of most concern to Saudi
graduate and undergraduate students who are en-
rolled in American institutions of higher education
in the United States during the Spring term of
19862

2) Do the problems of these Saudi students vary ac-
cording to sex, age, marital status, major field of
study, academic classification, and predeparture

orientation?



Need for the Study

Despite the fact that foreign students come from many
different countries, there has been a tendency to deal with
them as a single entity. John Porter (1977) has expressed
the sentiments of a number of educators who have warned
against this tendency:

The "foreign student" is perhaps an appropriate term

for an immigration officer to use since it does de-

scribe a legal and administrative category of persons.

But for purposes of studyr for college and university

faculties, and especially for student personnel work-

ers, to treat a great variety of foreign students as a

single category is a human error and a scientific mon-

strosity. 1In reality, those who come to the United

States from other lands to pursue their education are

of an infinite variety of nationalities, temperaments:

cultures and backgrounds. (p. 1)

It is clear, thens that the results of studies of the prob-
lems of foreign students from countries other than Saudi
Arabia cannot be generalized to Saudi students.

Yet, with the exception of a doctoral study by Abdul-
Rahman Jammaz (1972)r no research effort has been made to
identify the problems of Saudi students in the United States
or to compare problems among Saudi students. Additional
study is needed, moreover: because Jammaz's study was lim-
ited to male Saudi students.

Furthermore, a number of important changes have oc-
curred since Jammaz concluded his study:

1) Some of the most important recommendations offered

by Jammaz have been implemented by the Saudi gov-

ernment. For exampler a predeparture orientation



program for prospective scholarship students has
been instituted.

2) The number of Saudi students enrolled in institu-
tions of higher education and English language in-
stitutes in the U.S. in 1986 is six times higher
than the number of Saudi students similarly en-
rolled during the period of time Jammaz covered in
his study.

3) The Saudi Arabian Educational Mission (SAEM) in the
U.S. has expanded its functions since 1972. From
its origins as a small office in New York Cityr the
SAEM has grown to become a large institution with
five branches across the United States. Conse-
quently, the quantity and the quality of the ser-
vices offered by the SAEM have noticeably improved.

Saudi students still face difficulties while studying

in the United States:, and most of the difficulties they en-
counter, especially those of low and moderate intensity. are
kept by the students to themselves or are discussed only
with other uncertain students. They are rarely reported to
the SAEM or to other student personnel agencies until they
have become acute and are then often reflected by low
grades, frequent transfers: legal problems: or sudden de-
cisions to return home.

Since the problems Saudi students experience in the

United States interfere with the ultimate goals of their

sojourn, a comprehensive investigation of the problems of
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Saudi students in the United States is needed. The present

study moves in this direction.

Purpose of the Study

The purpose of this study is to investigate the prob-

| lems a Saudi student might encounter while studying in an

institution of higher education in the United States in or-

der to:

1)

2)

%3)

4)

Provide information that will offer insight into
the sources of the problems experienced by Saudi
students, hence making their alleviation possible;
Assist Saudi educational institutions that deal
with Saudi students who are studying in the United
States, whether through a predeparture orientation
(such as is offered at Imam Muhammad Ibn Saud Uni-
versity) or through supervision in the United
States (such as the Saudi Arabian Educational Mis-
sion): to plan more relevant orientation programs
based on research findings;
Assist American educational institutions, foreign
student advisors: professors., and academic advisors
dealing with Saudi students in understanding the
nature of these students' needs and problems: so
*that they may more effectively deal with them;
Provide information about the Saudi students in the

United States, which may then be compared with the



5)

The
1)

2)

7

problems of foreign students from other nations and
different backgrounds;

Stimulate further research in more specific problem

areas experienced by Saudi students in the United

States.
Objectives of the Study

objectives of the study are twofold:

To investigate the problems and concerns experi-
enced by Saudi students who are enrolled in insti-
tutions of higher education in the United States.
To examine possible differences between various
subgroups of Saudi students in their perception of
the problems encountered in colleges and universi-

ties in the United States.

Limitations of the Study

This study will be limited to:

1)

2)

Students from Saudi Arabia who were studying in the
United States during the Spring term of 1986.
Students who were at the post-secondary school
level and who were in the United States to earn a
graduate or undergraduate degree. This includes
students enrolled in two-year colleges if their
scholarships require them to earn bachelor's de-

grees. However, trainees and students at English



language institutes were not included in this
study.

3) Students who were on scholarships and were under

the supervision of the Saudi Arabian Educational
Mission in the U.S. Self-sponsored students: and
students sponsored by private agenciesr, were not

included in this study.
Definition of Terms

Academic classification: Standing as a student in an under-
graduater master's:, or doctoral degree program.

Foreign student: A student who is neither a citizen of the
U.S. or an immigrant, but who is attending an American
institution of higher education.

Graduate students: Students enrolled in a course of study
beyond the level of the B.A. or B.S. degrees. This
category includes special students awaiting admission
to graduate schools.

Predeparture orientation: A Saudi Arabian program offered
by Imam Muhammad Ibn Saud Universityr, designed to in-
troduce aspects of the American culture and educational
system to prospective scholarship students prior to
their departure from Saudi Arabia for the United
States.

Problem areas: A reference to 1 of the 11 categories of

problems which were investigated in this study.



9
Problem situations: 1Individual problems in a problem area-
upon which students were asked to express an opinion.
Problems: The difficulties a Saudi student may encounter
while studying in an institution of higher education in
the United States.
Undergraduate students: Students enrolled in a college or
university who have not yet attained a B.A. or B.S.

degree.
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CHAPTER II

REVIEW OF LITERATURE

Since World War II the volume of available literature

on the status and various aspects of the sojourn of foreign

students in the United States has continuously increased.

In this chapter: however, only the literature appropriate to

the purposes of this study, and which may be classified in

one or more of the following categories, will be reviewed.

1)

2)

3)

4)

5)

An overview of the adjustment of foreign students

to the American environment.

Literature on the problems of foreign students in

general.

Studies on the problems of foreign students from

specific nationalities or backgrounds.

Studies on the problems of Middle Eastern students.

a) The problems of Middle Eastern and Arab stu-
dents as a group.

b) Studies on the problems of students from spe-
cific Arab countries.

Studies related to the experience of Saudi students

in the United States.

It should be noted that there will be some overlap in

the content of the studies in the above categories.
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An Overview of the Adjustment of Foreign

Students in the American Environment

Patterns of Adjustment

The presénce of foreign students on American campuses
has attracted the attention of scholars and researchers from
various disciplines. F. J. Pruitt (1978) indicated that one
of the major issues of concern in the education of foreign
students is their adaptation to American culture and its ed-
ucational system. Adaptation has been defined by Honigmann
(1954, cited in Pruitt., 1978) as the satisfaction of needs
related to survival and by Cuenot (1951, cited in Pruitt,
1978) as a process by which a living organism accommodates
to the environment. Shattuck (1964, cited in Pruitt. 1978)
defined it as a process which provides an individual with
the conditions required for goal oriented behavior.

To define the process of adaptation, Klein (1977) iden-
tified four major patterns of adjustment by international
students to American culture:

Instrumental adaptation. This pattern is characteris-
tic of those whose purposes in coming to the U.S. are well-
defined and limited in scope (professional or academic
goals). Major interaction and involvement with the host en-
vironment is centered around specific professional or aca-
demic tasks: while social needs are satisfied by seeking

companionship from among those of their own nationality or
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cultural background. The students in this categoryr re-
ferred to by Sewell and Davidsen (1956) as "detached ob-
servers", concentrate on their professional and academic
goals. They do not experience severe adjustment problems
and upon their return to their home countries readjust eas-
ily because their involvement in the host culture was lim-
ited and their contact with students of their own national-
ity helped them maintain identification with their native
culture.

Identification. The primary interest of the sojourner
of this pattern is involvement in cross~cultural contacts:
while professional and academic goals are secondary. This
pattern of adjustment may be characteristic of a) students
who are highly aware of the temporary nature of the sojourn
and want to derive as much from it as possible; and b) stu-
dents who for various reasons are not particularly attached
to their home countries. Sewell and Davidsen (1956) called
the first type "enthusiastic participants:" and the latter
type "settlers." According to Klein (1977): for individuals
in this pattern

major adjustment is made to facilitate contacts and in-

teraction with new culture, exploration of the commu-

nityr, and interest in learning local customs. Inter-
personal problems are the greatest source of stress for

this group, with the level of tension high. (p. 3)
Satisfying interactions may result in positive attitudes to-

ward the host country and adaptation of the cultural norms

and interpersonal style. The risk of alienation from the
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home country is high and readjustment tension is likely to
be high upon return to the home country.

Withdrawal. In this pattern of adjustment, the inter-

est of the sojourner in involvement in the host culture may
surpass interest in academic goals. However, for various
reasons tension may arise in the interpersonal context and
impede adjustment.x In coping with the unsatisfying social
experiencer the sojourner shifts from the failed experience
with the host culture to primary contact with fellow nation-
als. Klein (1977) indicated that "great cultural distance:
vulnerability to stress: and/or personal or cultural tenden-
cies for sensitivity and withdrawal will predispose this
pattern" (p. 4). Negative attitudes, on the part of the so-
journer, toward the host culture are to be expectedr and
strong identification with native culture will be restored.
Resistance. The student in this pattern has no strong
desire to become involved in the new culture. Although pri-
mary social contact is maintained with their own nationals
or other foreigners: the student in this pattern of adjust-
ment may partake of the host culture. However, the stu-
dent's interaction is organized around advocating his or her
native culture and exchange of information about cultures:
or as Klein (1977) states:s "the role of cultural ambassador
is most salient” (p. 4). Attitude change in this pattern is
of a minor nature and there is a strong maintenance of iden-

tification with the home country.
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Phases of Adjustment

The research on the relationship between the length of
stay in the United States and the cultural adjustment of in-
ternational students contributed to the development of theo-
ries on the "phases of adjustment.” The widely known U-
shaped adjustment cycle theory was first hypothesized by
Lysgaard (1955, in DuBois, 1956) and later tested and modi-
fied by DuBois. According to this theory the international
student in the United States: in the course of adjusting to
American culture, goes through an adjustment cycle of four
distinct phases identified as follows (Dubois):

The spectator phase. This occurs when the student
first arrives in this country and is "characterized by psy-
chological detachment from the new experience" (p. 67). The
student is optimistic about his/her ability to adjust and is
excited by the novelty of the experience. The role of a
tourist is most dominant, with favorable attitudes towards
the enjoyment of the new enyironment without meeting its de-
mands. According to DuBoisr during this phase

the visitor is protected from serious distress or major

influence since he is not yet personally involved in

the new scene . . . s the stresses of adjustment are

assumed to exist primarily in the more superficial as-
pects of the personality. (p. 67)

The adaptive phase. The main characteristic of this
phase is the student's active involvement in the life of the
host country. In the course of his attempts to meet the de-
mands of the host environmentr the foreign student encoun-

ters various role conflicts. Adjustive stresses become
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prominent and the student "tries out his repertory of adjus-
tive strategies and tactics" (Dubois, 1956, p. 68). This
phase is most difficult and prolongedr with increased cul-
tural distance between the student and the host culture.

The severity of stress experienced during this phase, and
the degree of success in resolving the stress, will deter-
mine the success or failure of the entire adjustment pro-
cess.

coming-to-terms phase. Survival of the preceding crit-
ical phase engenders a rather calm period of coming to terms
with the host environment. This is when the role conflicts
and adaptive issues encountered during the preceding phase
are brought to equilibrium. This does not necessarily imply
that the student forms positive attitudes towards the host
culture, but rather it means overcoming the state of confu-
sion and uncertainty. DuBois (1956) affirmed that

this period may be characterized by either marked posi-

tive or negative attitudes or by objective judgment of

the host country. If the equilibrium is charged with

negative affect toward the host country, overt criti-

cisms and verbal aggressiveness may be more freely ex-
pressed than in the earlier phases. (p. 69)

The predeparture phase. This phase is reflected as the
student approached the end of his/her sojourn and is prepar-
ing to leave the host country. It is characterized by high
expectations, apprehension, and reawakened tension and self-
examination. During this period the student may see the
host country and the sojourn period with a somewhat altered

perspective.
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Klein (1977) pointed out that in order to understand
the process of adjustment, it is important to take into con-
sideration the variables that influence adjustment. Accord-
ing to Klein, these variables are:

1. the strength of motive for change (e.g. desire for

contact);

2. the amount of change needed (e.g. cultural dis-
tance) ;

3. the individual's skills and coping resources (e.g.
self-confidencer prior experiencer interpersonal
effectiveness);

4. characteristic stress responses; [andl

5. reinforcement provided by the environment. (p. 2)

Similar factors were also identified by DuBois (1956)
with more emphasis on the importance of self-esteem and flu-
ency in the English language. She wrote that "constructive
adjustment of a foreign guest to any new society, nation, or
culturer requires that he has a healthy self-esteem.” She
added that inadequate facility with the English language:
racial barriersr and cultural distance were other factors

that could be damaging to self-esteem.

Literature on the Problems of Foreign

Students in General

The Michigan International Student Problem Inventory
(MISPI), developed by Porter (1962) at Michigan State Uni-
versity, is one of the most important studies of foreign
students' problems conducted. One of Porter's objectives
was to determine if the problems and concerns of foreign
students were unique when compared to the problems of Ameri-

can students. Porter administered the MISPI to 108 foreign
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and 50 American students at Michigan State University. The
findings revealed that there were significant differences
between the scores of foreign students and American students
in all of the 11 categories surveyed: Admission-Selection:
Orientation Services: Academic Recordsr: Social-Personal:
Living-Diningr, Health Services: Religious Services: English
Languager Student Activities: Placement Services: and Finan-
cial Aid.

Foreign students indicated a larger number of problems
than did American students and the results also showed that
there was a high correlation between the number of problems
checked by a foreign student and each of the following vari-
ables: sex, academic classificationr length of stay on cam-
pusrs and English language facility. Female foreign students
indicated a greater number of problems than did males; un-
dergraduate foreign students indicated a greater number of
problems than did graduate students; foreign students who
were on campus for 13 months or longer indicated a greater
number of problem than did those foreign students who were
on campus for 1 year or less; and the foreign students who
did not indicate English as their first spoken language of
preference revealed more problems than did foreign students
who used spoken English as their first language of prefer-
ence.

S. Sharma (1972) conducted a study to identify and ana-
lyze adjustment problems experienced by non-European foreign

students enrolled in graduate programs at selected universi-
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ties in the State of North Carolina. A total of 195 foreign

students responded to a questionnaire covering academic:,
personal, and social problems. The most severe academic
problems reported by Sharma's subjects were English
language-related: presenting oral reports, participating in
class discussionss taking notes in class: understanding lec-
tures, selecting an appropriate course of study. and prepar-
ing written reports.

Sharma's findings revealed the most severe personal
problems to be homesickness: inadequate housing, insuffi-
cient funds: and finding companionship with the opposite
sex. With regard to social problems. Sharma found that ad-
justing to American social customs, establishing personal
friendships with American students, gaining acceptance in
social groups, and inhibitions about participation in campus
activities were the most severe.

Sharma identified a strong positive correlation between
the academic, personal, and social adjustment problems of
non-European foreign graduate students. Furthermore. the
academic problems were found to be the most severe, requir-
ing a longer time to resolve than the other two types. The
age of students upon entering the U.S., their length of time
in the U.S., and the campus of enrollment had no bearing on
adjustment in these three problem areas.

The effect of length of time in the United States on
the typesr number, and severity of the problems foreign

graduate and undergraduate students were likely to encounter
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during their sojourn in the United States was studied by Day
(1968)  utilizing the MISPI. A total of 199 graduate and
undergraduate foreign students who volunteered to partici-
pate in the study were divided into 3 groups according to
the length of their stay in the United States: less than 1l
monthss 11 to 22 months, and 22 months or more.

Day found no significant relationship between the
length of stay in the U.S. and the severity of problems en-
countered by students in either of the 3 time groupsr con-
cluding that the personal problems of graduate and under-
graduate foreign students do not significantly increase, de-
creaser or fluctuate over a length of time in the United
States. However: the length of time in the United States
was found to influence the types of problems experienced by
graduate and undergraduate foreign students. Graduate stu-
dents in the United States for less than 1l months were more
concerned with English Language and graduate students in the
United States for 11 to 22 months were more concerned with
Religious Services. Graduate students who were in the U.S.
for 22 months or longer were less concerned about the En-
glish Language than were graduate students in the 1l to 22
months time-group. In general, undergraduates indicated
fewer problem areas than did graduates, although as a group
the undergraduates were more concerned with problems in En-
glish Language, Academic Records. Financial Aid. and Orien-

tation Services than with the other scale areas.
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E. K. Zain (1965) studied the academic and personal-
social difficulties encountered by a selected group of for-

eign students at the University of Oregon. Data were ob-

tained through the use of a questionnaire developed by the
researcher, which was completed by 147 foreign students at-

tending the University of Oregon during the Fall term of

»1964. The data analysis identified difficulties in terms of

their relationship to variables such as national origin,s du-
ration of stay in the U.S., level of educationr sexr and
age.

The findings indicated that the three major academic
problems reported by the majority of the respondents were:
writing essays and reports, participating in class discus-
sions, and taking and organizing notes. With regard to aca-
demic examinations: the largest proportion of foreign stu-
dents--regardless of their demographic background--
encountered varying degrees of difficulty in "finishing on
time" in essay testss and in understanding the question on
objective tests. Most of the problems perceived by the ma-
jority of foreign students in the sample to pose the least
difficulty were personal in nature (e.g. finding native
food)r whereas most of the problems which created the most
difficulties for the foreign students were more or less so-
cial in nature (e.g. participating in social events). Sur-
prisingly, the sexr, age, duration of stayr academic classi-
fication: and religious affiliation of foreign students had

no bearing on the problems of foreign students at the Uni-
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versity of Oregon. According to the results, only national-
cultural background appears to have had some influence on
the adjustment of the foreign students.

Utilizing the MISPI, E. D. Akpan-Igout (1981) investi-
gated the kinds of problems, concerns, and needs encountered
by foreign students in Oklahoma universities and colleges.
Out of the 43 colleges and universities contacted by Akpan-
Iqout, 6 institutions were selected for further study on the
basis that they had the highest number of foreign students
from the largest number of countries. The questionnaite was
sent to 710 international students randomly selected from
the total population of foreign students who were enrolled
at the 6 institutions during the Fall term of 1979. Of the
total number contacted, 325 returned usable responses. The
results of the study indicated the following findings:

1) The problems experienced by foreign students in the
sample were similar to the problems experienced by
foreign students elsewhere, as reported in the 1lit-
erature.

2) English Language, Financial Aid, and Academic
Records were among the five most severe problems on
each campus.

3) Foreign students in state institutions were trou-
bled by Religious Services, while those in private
institutions were not.

4) A foreign student's sex had a strong relationship

to the kinds of problems experienced in three
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areas: Orientation Services, Living-Dining, and
Student Activities. Male students were more con-
cerned with problems in these areas than were
female students.

There was a significant relationship between age of
the foreign student and the kinds of problems expe-
rienced in the area of Religious Services. Younger
students were more concerned with religious ser-
vices than were older students.

The academic classification of the foreign student
had a strong relationship to the problems encoun-
tered. Unlike graduate students: undergraduates
were very concerned with the problem areas of
Admission-Selection, Orientation Services, Academic
Recordss Social-Personal, Living-Dining, and Stu-
dent Activities.

Foreign students who spoke English as their first
language of preference were more concerned with
Orientation Services, Student Activities, and Fi-
nancial Aid, whereas respondents who did not speak
English as their first preference tended to be more
concerned with English Language.

There was a relationship between the region from
which a foreign student came and the problems en-
countered in the areas of Orientation Services:
Social~Personal, Living-Dining, Religious Services:

and English Language.
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9) There was a significant difference between married
and single foreign students in the area of Living-

Dining; single students experienced far more prob-

lems in this area than did married students.

10) The length of stay in the United States was also a
significant variable. Foreign students who had
spent between 1 and 18 months in the United States
experienced more problems in the areas of Living-
Dining and English Language than did those who had
spent 37 months or more in the U.S.

11) The nationality of the foreign student had a strong
relationship to problems experienced in the areas
of Orientation Services, Living-Diningr, English
Languager Student Activities, and Financial Aid.

J. G. Georgiades (1981) utilized the MISPI to explore
environmental, social,s and personal problems encountered by
international students: as perceived by the international
students themselves and by the professionals who worked with
them. The instrument was distributed to all fulltime under-
graduate foreign students enrolled at selected public commu-
nity colleges and at the campuses of Rutgers State Univer-
sity in New Jersey. Direct mail, in-person distribution.,
and institutional mailings were used to distribute the in-
strument. Of the total distributed, 189 international stu-
dents and 56 professionals responded to the questionnaire.
The analysis of the collected data indicated the following

results:
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International students in public community colleges
and in Rutgers University perceived no problems in
the 11 areas. However, among foreign students at
Rutgers: there was some suggestion that problems
were present in the area of Financial Aid, and
among foreign students at the public community col-
leges:s there was some suggestion that problems were
present in the areas of Financial Aid and English
Language.
The length of time on campus had no bearing upon
students' problem perceptions.
The students who chose English as their first lan-
guage of preference reported no problems in the 1l
subscale areas: whereas there was an indication of
possible problems in the area of English Language
for those who chose their native lanquage as their
first language of preference. |
There were no significant differences between men
and women in any of the 11 problem areas as mea-
sured by the MISPI.
Although age was found to have no role in student
problem perceptions, there was some suggestion that
Orientation Services, Social-Personal: Living-
Dining, English Language, and Financial Aid were
potential problem areas for foreign students in the

age group 28 and above. ~

wn
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6) Professionals at both Rutgers University and the
public community colleges perceived that interna-

tional students would encounter problems in the

area of English Language.

Studies on the Problems of Foreign Students From

Specific Nationalities or Backgrounds

A. F. Khalidi (1972) examined the effect of cultural
background on the adaptation of foreign students in the
United States. The subjects for this study were 147 North
European and Far Eastern students attending Michigan State
Universityr Wayne State Universityr and the University of
Detroit during the Winter term of 1972. The instrument used
for collecting data was a modified version of Berger's Self-
Acceptance scale and a General Cultural scale. Findings in-
dicated that there was a strong relationship between the
cultural backgrounds of foreign students and their adapta-
tion in the United States.

The Khalidi study revealed that there was a positive
relationship between student adaptation in the United States
and the following cultural and situational variables: the
similarity between the student's native culture and American
culture; the attitudes of the student toward traditional
family ideology; the length of the student's stay in foreign
countries; the length of time the student had reqularly spo-
ken English; the country of origin; the previous methods of

teaching to which the student was accustomed; the religion
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of the student; the sex of the student; and the social rela-
tionships of the student with Americans.

Khalidi (1972) also found that there were significant
differences between North European and Far Eastern students
with regard to identification with the country of origin and
with the host country. Northern European students found
more similarities between their cultures and that of the
United States, and they also identified less strongly with
their countries than did Far Eastern students.

Von Dorpowski (1978), using a modified version of the
MISPI, investigated the perceptions that Oriental, Latin
American, and Arab students had of the problems they encoun-
tered while studying in the United States. He also examined
the perceptions that foreign student advisors in U.S. col-
leges and universities had of the problems of foreign stu-
dents, comparing the perceptions of the foreign students to
those of the foreign student advisors. The investigator an-
alyzed the responses of 356 Oriental, Latin American, and
Arab students enrolled in 9 American universities in 38
states. Among other results, the analysis revealed the fol-
lowing findings:

1) There were significant differences in problem per-
ceptions between students from the three geographic
areas. Latin Americans reported fewer difficulties
with Religious Services, Student Activities, Finan-
cial Aid, and Placement Services problem areas than

did Oriental and Arab students.
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With regard to the English Language problem arear
it was found that undergraduate students reported
that their difficulties tended to increase as they
reached more advanced stages of their academic pro-
gramss whereas the opposite was true for the mas-
ter's degree candidates. In other words, the
longer master's students had been in the United
Statess the less they reported degrees of concern
with the English Language area.
Male foreign students reported greater concern with
the Financial Aid problem area than did female for-
eign students.
Foreign student advisors consistently reported that
foreign students had more severe levels of diffi-
culty with various problem areas than the foreign
students themselves reported. Furthermorer, female
foreign student advisors tended to perceive foreign
student problem areas with more intensity than did
their male colleagues.
Foreign students and foreign student advisors con-
sistently agreed in ranking Financial Aid, English
Languager and Placement Services as the primary
problem areas of most concern to foreign students.
Arab students were perceived by foreign student ad-
visors as having the least difficulties with
Living-Dining and English Language problem areas:

while Oriental students were perceived by foreign
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student advisors as having the most difficulties»in
these two problem areas.

M. A. Payind (1977) investigated the nature and extent
of the academicr personal, and social problems of Afghan and
Iranian students in the United States: including the exami-
nation of possible associations between the perceived prob-
lems of Afghan and Iranian students in the United States and
various demographic factors (country of origins sexr ager
marital status: academic status: duration of stay in the
U.S.r major field of studyr and financial sponsorship).

Data for the study were collected through a questionnaire
developed for the purposer which was then mailed or hand-
delivered to a random sample of 190 Afghan (154 men and 36
women) and 210 Iranian (161 men and 49 women) at selected
colleges and universities across the country. Of the total
of 400 questionnaires distributedr 103 Afghan men, 17 Afghan
women: 101 Iranian men, and 24 Iranian women returned usable
questionnaires. Additionally, personal interviews were held
with a stratified selected group of 20 Afghan and 20 Iranian
students.

Analysis of the collected data indicated the following
results:

1) The most severe academic problems experienced by
Afghan and Iranian students were language related:
completing written examinations in the same length
of time that American students were allotted; dis-

cussingr arguingr or communicating thoughts in
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English in the classroom and presenting oral re-
ports; and improving English to the level necessary
to successfully pursue academic work, including
taking classroom notes and preparing written re-
ports. Other serious problems in this area were
getting papers typed and competing with American
students for high grades.

The most severe problems in the personal and
financial categories were being shyr finding com-
panionship with the opposite sex, and establishing
frank relationships with professors.

The country of origin had no significant relation-
ship to the problems of Afghan and Iranian stu-
dents. Payind (1977) attributed this result to the
similarities between Afghan and Iranian cultures
and educational systems.

Females: single students, and younger students re-
ported more academicr personals and social problems
than did males: married students, and older stu-
dents. Undergraduate students had more academic
and personal problems than did graduate students;
students majoring in the humanities and the social
sciences reflected more academic problems than did
students in the sciences and engineering. The du-
ration of the students' stay in the U.S. was sig-
nificantly related to the academic and personal

problems experienced by Afghan and Iranian stu-
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dents. Students who resided in the United States
for only short periods of time encountered more

academic and personal problems than did those who

stayed in the U.S. for longer periods of time.

The problems of Malayasian students were investigated

by S. Salim (1984), who used a modified version of the MISPI

to identify and examine adjustment problems experienced by

Malayasian students enrolled at Western Michigan University

during the Winter semester of 1984. The instrument was de-

livered by hand to each of the 238 Malayasian students en-

rolled and 246 completed guestionnaires were returned.

Among other findings: the following was revealed:

1)

2)

3)

Financial Aid, followed by English Language, were
the two most serious problem areas for Malaysian
students at Western Michigan University. Academic
Records (including advising), Living-Dining,
Social-Personal, Health Services, Orientation Ser-
vices, Student Activities, and Religious Services
were ranked, respectively, as the problem areas of
next importance.

Malayasian students younger than 20 years of age
experienced significantly more problems in the En-
glish language area than did older students.

Male students experienced significantly more prob-
lems in the area of Orientation Services, Living-

Dining, and Financial Aid.
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4) single and married students differed significantly

in 2 of the 11 problem areas. In the Social-

Personal and Health Services areasr single students

significantly experienced more adjustment problems
than did married students.

5) Undergraduate students, students from rural back-
groundsr government sponsored students: students
who interacted less frequently with American stu-
dentss students who interacted more frequently with
Malayasian students: students who attended reli-
gious services two or more time a weekr, and stu-
dents who obtained low Test of English as a Foreign
Language (TOEFL) scores had more problems in the
area of English Language.

6) The quantity of interaction with fellow Malayasian
students seemed to relate to the problems encoun-
tered by Malayasian students. Students who inter-
acted more frequently with Malayasian students. and
students who participated in activities organized
by the Malayasian Students' Organization two or
more times a semester, reported experiencing more
problems in the Academic Records (and advising)
area.

The problem encountered by Nigerian students while

studying in the United States were investigated by E. A.
Arubayi (1980). The investigator modified the MISPI and

mailed it to all 266 of the Nigerian students enrolled in
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the Regents' System Universities in Kansas. Of this total,

213 Nigerian students returned completed questionnaires and

the following findings were included in the study:

1)

2)

3)

4)

5)

The problem area of most concern to Nigerian stu-
dents was Financial Aid, followed by Social-
Personal, Academic Records: Orientation Services:
and Living-Dining: in that order. The problem area
of least concern to Nigerian students was Religious
Services.

Younger students reported more problems than older
students in all problem areas: except for
Admission-Selection and Academic Records.
Significant differences between male and female
Nigerian students were found on four subscales.
Female students experienced more problems with Aca-
demic Records and Health Services than did male
students, whereas male students experienced more
problems in the areas of Student Activities and
Placement Services than did female students.
Married students reported more problems in the ar-
eas of English Language and Religious Services than
did single students.

Interestingly enough, Muslim respondents were found
to significantly differ from Christian respondents
in their perception of the problems they encoun-
tered in four areas. Muslim respondents reported

more problems than did Christians in the areas of
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Admission-Selection, Academic Records: Social-
Personal, and English Language.

6) Undergraduate students reported more concerns than
did graduate students on all of the subscales: with
the exception of Financial Aid.

7) With regard to the major field of studyr respon-
dents who were majoring in the humanities reported
more problems than did respondents from other ma-

jors.
Studies on the Problems of Middle Eastern Students

The Problems of Middle Eastern and Arab Students As a Group

A. T. Al-Hinai (1977) studied the images, attitudes:
and problems of Middle Eastern students in the United
States. The researcher devised a questionnaire and dis-
tributed it by hand to 60 Middle Eastern students: whose
names were randomly drawn from the total population of Mid-
dle Eastern students enrolled at the United States Interna-
tional University in San Diego, California. The subjects
responded to the questionnaire in the presence of the re-
searcher and returned it immediately. According to the
studyr of all difficulties faced: four seemed to be the most
significant:

1) Academic problems due to the differences between

the home country's educational system and the Amer-

ican educational system.
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2) Language difficulty. Of the respondents: 67 per-

cent were at times unable to express themselves
clearly to their listeners due to lack of fluency
in English.

3) American food and eating habits were found to be
source of difficulty for nearly 70 percent of the
respondents. The researcher attributed this prob-
lem to the fact that most of the Middle Eastern
students were Muslims. Islam forbids the eating of
pork and pork by-products: whereas many American
foods contain pork or pork by-products.

4) Housing problems were reported to be a problem by
37 percent of the respondents.

The study also showed that most of the subjects found
adjustment to American culture to be difficult, but at the
same time they expressed general satisfaction with their so-
journ in the U.S. and felt that their overall experience had
been beneficial. With regard to "whom they would consult on
important decisions," the majority indicated that they would
consult their close friends.

M. A. Saleh (1979) conducted a study to identify the
personal, social, and academic problems experienced by Arab
students. The questionnaire which the researcher developed
was sent to the 425 Arab students who were enrolled at 4 se-
lected Texas institutions of higher education during the
Spring semester of 1979. A total of 315 usable surveys wvere

returnedrs including 229 undergraduate and 86 graduate stu-
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dent responses. The study showed that the most frequent ad-
justment problems (reported by 50 percent or more of the re-
spondents) were indicated in the following items: Americans
have misconceptions about Arabs; I have difficulty with
American testss such as multiple choice and true-false
statements; I do not like American food; I often feel home-
sick; Americans are not easy to make friends with; I have
had to take courses that I did not want to take; I have dif-
ficulty in making course selections; I believe the Foreign
Student Office is not doing a good job.

A note of caution is in order when generalizing about
Arab students on the basis of Saleh's findings. The sample
may be said to be undergraduate-biased insofar as undergrad-
uates constituted 73 percent of the total number of respon-
dents. Given this reservation: the following differences
between subgroups were found:

1) Married and unmarried students significantly dif-
fered in items concerning religion, moral values,
Americans making it difficult for Arabs to live in
the United States: freedom to be with members of
the opposite sexr and getting Americans to under-
stand the spoken English of Arabs.

2) Male and female students differed significantly on
only 4 of the 75 items included in the question-
naire. Three of these items concerned morals and
the man-woman relationship and the fourth item con-

cerned financial problems. Many of the Arab female
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the Arab female students did not answer questions
about morals: sexr and the man-woman relationship.
More graduate students than undergraduate students
reported that: American professors were helpful;
the university courses they had taken were very ed-
ucational; it was difficult to drive in the United
States; and professors were willing to give them
individual attention.

Undergraduates reported the following more fre-
quently than did graduate students: Americans made
it difficult for them to live in the United States;
they faced difficulties in using the library; and
they had difficulties with professors who were not

considerate of their feelings.

Studies on the Problems of Students

From Specific Arab Countries

A. G. Al-Ghanim (1983) investigated the academic. per-

1)

sonal: and social problems of Kuwaiti students in the United
Statesr, including in his sample a random selection of the
Kuwaiti student population throughout the U.S. A question-
naire was devised, to which 210 graduate and undergraduate

Kuwait students submitted responses. The major findings

The most frequent academic problems reported by
Kuwait students were: lack of academic advising:

interaction with advisors, and difficulties in
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securing academic admission. The most frequent
personal and social problems encountered by the
Ruwaiti students were homesickness: lack of access
to magazines and newspapers from their home coun-
tryr and conflict between Kuwaiti students' values
and beliefs and those of members of the host cul-
ture.

The length of stay in the U.S. was negatively re-
lated to the academic problems experienced by
Kuwaiti students; the longer Kuwaiti students
stayed in the U.S.r the fewer academic problems
were encountered.

With regard to English language preparationr it was
found that the higher a Ruwaiti student scored in
the TOEFL examination at the beginning of a pro-
gramr the less likely the student was to encounter
academic, personal, and social problems.

Students who were majoring in pure and applied sci-
ences were less concerned with English language
problems than students who were majoring in the hu-
manities.

Undergraduate students experienced more academic:,
personal, and social problems than did graduate
students.

Male Ruwait students experienced more problems in
understanding the American educational system, in

relationships with American and international stu-
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dentss and in interactions with their academic ad-
visors than did female student.

7) Single students faced more problems in the areas of

orientations living, getting accustomed to American
foodr and participation in social activities than
did married students. Married studentss however:
were more concerned with English language problems
than were single students.

The adjustment problems of Kuwaiti students were also
studied by A. M. Mubarak (1984). The purpose of this study
was to determine if there were specific areas of American
culture that posed greater difficulties for Kuwaiti students
and to identify the areas of American culture that were the
most compatible with Kuwaiti beliefs and life style.

Mubarak sent a questionnaire to 189 Kuwaiti students en-
rolled in different institutions of higher learning through-
out the country. The results of the study., based upon 160
usable questionnaires returned, indicated that the age of
the students seemed to be an important factor in their ad-
justment. Older students tended to be more involved with
academic work: whereas younger students had more contact
with Americans and expressed more interest in the non-
academic aspects of their sojourn. Married students were
also found to be less well-adjusted than unmarried students.
The length of stay in the U.S. seemed to influence the ad-
justment of Kuwaiti students. The least adjusted students

were found to be those who had been in the United States for
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one year or less; the rate of adjustment then improved as
the students' length of stay increased. Proficiency in the
English language was also found to relate positively to the
Ruwaiti students' adjustment. Students who rated their En-
glish ability as good or fair reported less problems in es-
tablishing and maintaining social relations with Americans
than did those who rated their English ability as poor.

The problems of undergraduate students from the United

Arab Emirates (U.A.E.) were studied by S. M. Harfoush
(1978) . Data for the study were collected through a ques-
tionnaire which was mailed to all 385 undergraduate students
who were studying in 29 states of the U.S. during the Fall
of 1978. Of this total, 239 usable surveys were returned:
including the responses of 226 males and 13 females. There
were 227 single students and only 12 married students among
the respondents. The results of the study indicated the
following:

1) There was a positive relationship between the
length of time the U.A.E. undergraduate students
stayed in the United States and adjustment to so-
cial life in the U.S. The longer the students
stayed in the U.S.r the better their English be-
camer the fewer problems they had with social in-
teractions: and the more they liked American dating
customs.

2) The religious practices of U.A.E. undergraduate

students were affected by length of time in the




3)

4)

5)

40
United States. Of the respondents:s 82 percent in-
dicated that they reqularly prayed before coming to
the U.S., compared to 63.2 percent who continued to
pray after establishing residence in the U.S. Re-
sults also showed that those who had been in the
United States longer: prayed less often than stu-
dents with shorter periods of residence.
The majority of the respondents (52.7 percent) in-
dicated that they did not favor American dating
customs. Moreover, 62.3 percent perceived dating
to be harmful to personal morality and 68.7 percent
indicated that they would not consider marriage to
an American even if they fell in love with one.
The majority of the respondents expressed favorable
attitudes toward the American educational system
and academic life. Of the respondents, 80.8 per-
cent felt that their academic programs prepared
them for their careers when they returned home; 54
percent were satisfied with their academic pro-
grams; 72.8 percent expressed their preference for
academic study in the United States; and 51 percent
felt that they were academically well-adjusted.
The majority (79.5 percent) reported satisfaction
with their housingr whereas getting used to Ameri-
can food was one of the most troublesome items for

49.4 percent of the respondents.
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6) The lack of adequate orientation was felt by 77.9

percent to be one of the most important factors

hindering their initial adjustment.

Studies Related to the Experience of Saudi

Students in the United States

A study was conducted by A. S. El-Banyan (1974) to ex-
plore the impact of the experience of studying in the United
States on the attitudes of Saudi Arabian students toward
their traditional cultural values. Three areas were empha-
sized: the position of women in society, family relations,
and occupational values. The investigator developed a ques-
tionnaire which was sent through the Saudi Arabian Educa-
tional Mission to all 700 Saudi students enrolled in U.S.
colleges and universities at the time of the study., but only
117 students returned usable surveys.

The study was based on the hypothesis that the longer
students were in the United States and were exposed to and
became adjusted to American culture, the more likely that
students would undergo a negative change in their attitudes
to their traditional cultural values. The findings of the
study showed that attitude changes had occurred during stu-
dents' periods of residence in the United States, and they
confirmed that changes in students' attitudes may be associ-
ated with the length of their exposure to the American envi-

ronment. There was a significant relationship between:
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1) Length of stayr disagreement with traditional atti-
tudes toward women: and exposure to American cul-

ture.

2) Length of stayr disagreement with traditional atti-
tudes toward women:, and adjustment to American cul-
ture.

3) Length of stayr disagreement with traditional atti-
tudes toward the position of women. and age.

4) Length of stay: disagreement with traditional atti-
tudes toward the position of womenr and marital
status.

5) Exposures disagreement with traditional cultural
values, and marital status.

No significant relationship was found between the length of
stay and change in students' attitudes toward traditional
occupational values.

The attitudes of Saudi students in the United States

toward religion were investigated by R. M. Kershaw (1973).

A Likert five-point scale questionnaire was developed by the
researcher and mailed to the 160 Saudi students who were at
the time of the study residing in Oregon and Washington in
the vicinity of Portland, Oregon. Only 66 Saudi students
completed and returned the questionnaire (a return rate of
42.5 percent) and only 4 of them were females. Among the
results of the study, the following were reported:

1) Although respondents reported becoming less faith-

ful in observing Muslim rules on prayer and fast-
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ing: they had become more firmly committed to Islam
and Islamic values since coming to study in the
United States. They strongly indicated that they
would not change their religion.

The respondents were not positive about allowing
more than one religion in Saudi Arabia. They
wanted Saudi Arabia to remain a Muslim state with
total integration of religion and state.

The respondents did not have extensive contact with
religious Americans or attend non-~Muslim religious
meetingss and were undecided about what they
thought of Christianity.

Female Saudi students tended to be more conserva-
tive in their religious attitudes and behavior than
the males.

When compared to non-Saudi Muslims, Saudi students
were significantly more committed to Islam, more
enthusiastic about the control religion exercised
in their country: and less positive about the de-

sirability of religious pluralism.

S. Al-Khedhair (1978) examined the cultural percep-

tions and attitudinal differences among Saudi male students

in the United States. The subjects of the study were 258

male Saudi students:s divided into 3 groups according to

their length of stay in the the United States: Group A con-

sisted of newly arrived students; Group B was composed of

students who had been in the U.S. for three years; and Group
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C included those students who had been in the U.S. for five
years or more. The Cultural Literacy Inventory and the Shaw
and Wright Scale to Measure Attitude Toward Defined Groups:s
along with a personal questionnairer were used to collect
data for the study. The instruments were translated into
Arabic and administered to all groups in a bilingual form. -1
Group A was given the instrument upon their arrival at the
Saudi Educational Mission in Houston, Texasr whereas the
other two groups received the instrument by mail. Based on
the findings, the researcher offered the following conclu-
sions:

1) Clearer cultural perception of American culture was
shown by Groups B and C, whereas Group A (the newly
arrived) seemed to have difficulty in understanding
American culture. No significant difference in
cultural perception was found between Group B and
Group Cr and no significant differences were found
between the three groups in their attitudes towards
the United States.

2) Marital status: socio~-economic status: and previous
international contact of the students did not seem
to be contributing factors to significant differ-
ences in the students' cultural perceptions of, or
attitude toward, the host nation.

3) The field of study and academic classification

‘werer independently, contributing factors to sig-

nificant differences in the students' cultural per-
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ceptions of American culture. Students majoring in
science and graduate students showed clearer per-
ceptions of American culture than students majoring
in the social sciences and related fields and un-
dergraduate students.

The size of the college or university attended
seems to have affected the students' attitudes to
the United States. Students enrolled in small col-
leges indicated more favorable attitudes to the
United States than did those attending larger in-
stitutions. However: the size of the college or
university had no effect upon the students' cul-

tural perceptions of American culture.

Heretoforer there has been only one study of the ad-

justment problems of Saudi students in the United States, an

investigation by Abdul-Rahman Jammaz (1972) into the adjust-

ment of Saudi students to American education and culture.

Jammaz's study was based upon a questionnaire sent to a ran-

dom sample of 400 male Saudi students enrolled in colleges

and universities in the United States, to which 345 re-

sponses were received. The purposes of the study were to:

1.

2.

Obtain some information about the academic, social:
and personal difficulties of Saudi students in the
United States . . . .

Determine the degree of association between adjust-
ment to life in the United States and the following
variables: (1) age; (2) marital status; (3) aca-
demic classifications i.e.r graduate or undergradu-
ate; (4) previous employment before coming to the
United States; (5) urbanization, i.e.r village/town
or city/large city; (6) type of colleger i.e.:r
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small or large; (7) duration of stay:; (8) major
field of study; and (9) academic difficulties.

3. To determine the degree of association between ad~

justment to life in the United States and success
in college work. (pp. 4-5)

Jammaz found that there was a high degree of associa-
tion between each of the following variables and adjustment
to life in the United States:

1) Age. Younger students were better adjusted than

the older students.

2) Marital status. Unmarried students were better ad-
justed than married students.

3) Previous Employment. Students who were not em-
ployed before coming to the U.S. were better ad-
justed than those who were previously employed.

4) Size of College. Students who were attending small
colleges were better adjusted than those who were
attending larger institutions.

5) Major Field of Study. Science and engineering stu-
dents were better adjusted than students majoring
in the humanities and the social sciences.

6) Academic Difficulties. Students who had more aca-
demic problems were lessvwell—adjusted.

No significant relationship was found between adjustment and
the place of residence in Saudi Arabiar academic classifica-
tions or the duration of stay in the U.S..

A large number of the students (35.7 percent) in Jam-

maz's study reported that they had no predeparture orienta-
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tions and those who received some form of orientation re-
ported that it had been informal (i.e.r advice from their

friends). Jammaz's study did not include female students:

therefore his study did not test the relationship between
sex and the problems of Saudi students. However, as re-
ported by Hart (1974), Payind (1977)r and Porter (1962). sex
had been significantly related to the kinds and severity of

problems experienced by foreign students.
Summary and Conclusion

The above review of literature has surveyed various
studies on foreign students in the United States. The lit-
erature indicates that during their sojourn in the United
States foreign students experience difficulties which differ
from those usually experienced by American students. Fur-
thermore, not all foreign students evidence the same kinds
of problems. Students from different nationalities experi-
ence different kinds of problems:, and problems that are com-
mon to all foreign students are usually experienced by dif-
ferent national groups at varying levels of intensity.

In addition to the question of national originr re-
searchers have considered a number of independent variables
which are believed to relate to the types and severity of
problems experienced by foreign students. Ager sex, marital
status, academic classification, major field of study. and

predeparture orientation are among the variables that were
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most frequently found to bear upon the problems of foreign
students.

Clearlyr this review indicates that foreign students
experience problems in a broad range of areas. In summaryr
the problems most frequently reported by foreign students
are in the areas of admission: orientation: academic
recordss social, personal, living and dining: religious. En-
glish languager and financial problems. All of these areas
are covered by the Michigan International Student Inventory
(MISPI), the instrument to be used in this study.

With the exception of Jammaz's study (1972), no re-
search has been done to identify the problems of Saudi stu-
dents in the United States. In addition to being limited to
male students, Jammaz's study suffered the same problem as
most of the studies dealing with the problems of foreign
students. This problem is best explained by Spaulding and
Flack (1976):

There has been little effort to achieve a standardized

or replicable methodology (with some notable exceptions

such as the Michigan International Student Problem In-
ventory). Hence, a questionnaire designed for one
study is never used again, and findings based on it

cannot be compared to results achieved in another
study. (p. 33)
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CHAPTER III

RESEARCH METHODOLOGY

This chapter describes the procedures followed in con-
ducting this study and is divided into the following sec-
tions: 1) population and sampling; 2) the instrument; 3)

collection of data; and 4) analysis of data.
Population and Sampling

The population for this study consisted of Saudi Ara-
bian students who were enrolled in graduate or undergraduate
programs in the United States during the spring term of
1986, under the sponsorship of Saudi Arabian governmental or
semi-private agencies.

There were at this time 5,835 Saudi students enrolled
in educational institutions throughout the United States:
2,038 of whom were enrolled in training institutes, non-
degree programss high schools: and English language insti-
tutes. The latter categories were excluded from this study:
reducing the target population to the 3,797 students en-
rolled in college or university degree programs. The fol-
lowing table shows the distribution of the target population
according to sex and academic classification (Saudi Arabian

Educational Mission, 1985).
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Table 1. The Distribution of Saudi Students in the
Target Population According to Sex and
Academic Classification.

Male_ Female Total

Undergraduate Program 1,763 168 1,931
Master's Program 1,099 54 1,153
Doctoral Program 676 37 713
TOTAL: 3,538 259 3,797

Of the total target population of 3,797 students:, the
names of 709 male and 150 female students were randomly and
proportionately drawn from the master list of each of the
five U.S. branches of the Saudi Arabian Educational Mission.
The male sample was stratified according to academic classi-
fication and it included 353 undergraduates, 220 master's
degree candidatess and 136 doctoral'degree candidates.

Since the names and addresses of the Saudi students were
considered to be confidential information by the Saudi Ara-
bian Educational Mission, the random selection process was
administered by a research expert on the staff of each

branch of the Mission.
The Instrument

The instrument used in collecting data for this study
was a two-part questionnaire. Part I was developed to col-
lect information concerning the demographic backgrounds and

the general characteristics of the subjects:, including: age:
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sex, marital status, English preparation: academic classifi-
cation, college from which the student graduated: predepar-

ture orientation: housing arrangements and size of the city

in which the student was resident in the United States:, size
of the college or university in which the student was enrol-
led, and levels of affiliation with Islamic centers.

Part II of the instrument consisted of the Michigan In-~
ternational Student Problem Inventory (MISPI), developed by
John Porter (1962) and widely used for the last 23 years in
research projects dealing with foreign students (Day: 1968;
Breuder, 1971; Hart, 1974; Von Dorpowski, 1977; Akpan—-Iqgout-
1980; Arubayi, 1980; Salim, 1984). The MISPI has also been
used at Michigan State University as a counseling tool to
help foreign students identify and express their concerns.

The MISPI consists of 132 items which identify problems
of typical concern to foreign students. These items are
equally distributed in 11 major problem areas related to
recognized students personnel services. These areas in-
clude:

l) Admission-Selection

2) Orientation Services

3) Academic Records

4) Social-Personal

5) Living-Dining

6) Health Services

7) Religious Services

8) English Language
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9) Student Activities

10) Financial Aaid

11) Placement Services
According to Porter (1977) the purposes of the MISPI are:

1) To conduct research on the problems of students and

groups for students from other countries;

2) To facilitate counseling interviews;

3) To provide a means for group surveys which might

help identify needed college program changes; and

4) To provide faculty members and other student per-

sonnel workers with an instrument for orientation
and discussion.

For the purposes of this study, and with Porter's per-
missions some of the MISPI items were modified and all items
were changed to a Likert-type scale to allow for measuring
the perceived level of intensity of a given problem. Thusr
subjects were asked to rate each of the 132 items on the
following scale: 0 = no problem; 1 = minor problem; and 2 =
major problem. Scores on the 11 subscales of this modified
version of the MISPI constituted the dependent variables.

To enhance the clarity of the instrument and to reduce
the time required to complete it, the instrument was trans-
lated into the Arabic language by the investigator. The
subsequent translation was then edited by a professional
English-Arabic translator and reviewed by Mr. Khawajir In-

structor of Arabic at Portland State University. To further
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materialize the accuracy of the translation, the Arabic ver-
sion of the MISPI (Part II of the questionnaire) was then

given to an Arab student for translation back into English

(see Appendix C).

Pilot]
The questionnaire was pretested by a group of nine
Saudi students (eight males and one female) to assure the
clarity of the wording and the design in which the question-
naire was presented. The group made several valuable sug-
gestions, most of which were incorporated into the final

form of the questionnaire (see Appendix B).

To determine the validity of the MISPI, Porter adminis-
tered the Inventory along with the Mooney Problem Checklist
College Form to a group of 108 foreign students and American
students. The results from administering the Mooney Problem
Checklist showed a significant difference at the .05 level
between the mean scores of American students and foreign
students, mean scores of 44.97 and 21.24, respectively. The
results from administering the MISPI showed a significant
difference at the .05 level between the mean score of the
foreign students and that of the American students, 15.06
and 11.26, respectively. According to Porter. these results
tend to establish the concurrent validity of the MISPI.
Other reliability estimates were .58 using the Kuder-

Richardson formula for the total scale, and a total scale
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reliability of .67 using the Spearman—~Brown split-half

method (Porter, 1977).

Hypotheses

1)

2)

3)

4)

5)

6)

There is no significant difference between male and
female students in their perception of the problems
they experience while studying in U.S. colleges and
universities.

There is no significant difference between the two
age groupss 25 or less and over 25, in their per-
ception of the problems they experience while
studying in U.S. colleges and universities.

There is no significant difference between married
and unmarried students in their perception of the
problems they experience while studying in U.S.
colleges and universities.

There is no significant interaction between sex and
age of the respondents in their perception of the
problems they experience while studying in U.S.
colleges and universities.

There is no significant interaction bétween sex and
marital status of the students in their perception
of the problems they experience while studying in
U.S. colleges and universities.

There is no significant interaction between age and

marital status of the students in their perception
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of the problems they experience while studying in
U.S. colleges and universities.

There is no significant interaction between sex:.

ager and marital status of respondents in their
perception of the problems they experience while
studying in U.S. colleges and universities.

There is no significant difference between students
who are majoring in the humanities and students who
are majoring in the sciences in their perception of
the problems they experience while studying in U.S.
colleges and universities.

There is no significant difference between students
who are in undergraduate, master's, or doctoral
programs in their perception of the problems they
experience while studying in U.S. colleges and uni-
versities.

There is no significant interaction between major
fields of study and academic classifications of the
students in their perception of the problems they
experience whiie studying in U.S. colleges and uni-
versities.

There is no significant difference between Saudi
male students who attended the predeparture orien-
tation program offered by Imam Mohammed Ibn Saud
University in Saudi Arabia and Saudi male students

who did not attend that program in their perception
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of the problems they experience while studying in

U.S. colleges and universities.
Collection of Data

After completing the final draft of the Arabic transla-
tion of the instrument: five copies of the Arabic version of
the questionnaire (Parts I and II) and a cover letter (in
Arabic, see Appendix B) were mailed to the headquarters of
the Saudi Arabian Educational Mission in Washington, D.C..
which in turn forwarded a copy of both documents to each of
the Mission's branches in the U.S.

At each branch of the Mission the questionnaire package
was reproduced and mailed, accompanied by a stampedr self-
addressed enveloper to each of the Saudi students included
in the sample. Of the 859 surveys distributed, 29 were re-
turned because students had moved and left no forwarding ad-
dress. Of the latter number, 25 were male students and 4
were female students. Four of these students, all of them
males, were successfully located and the final result was
that the survey reached 834 Saudi students. No further
follow—up efforts were made.

Of the total sample contacted, 430 students returned
usable surveys. This overall rate of return was 5l1.5 per-
cent, which is not unusual in surveys involving Saudi stu-
dents. Kershaw (1973) reported a return rate of 42.5 per-
cent and El Banyan (1974) reported a return rate of only 17

percent.
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Analysis of Data

Upon receipt of the 430 usable returns, all the infor-

mation was coded on one upscan computer sheet for each sub-

ject and then processedr using the Oregon State University

Cyber computer system. The Statistical Package for the So-

cial Sciences (SPSS) was used to analyze the data and the

following statistical analyses were made:

1)

2)

3)

Frequencies and percentages were used to show demo-

graphic characteristics of the subjects.

Means and standard deviations were used to identify

which of the 11 problem areas surveyed by the MISPI

were of most concern to Saudi students as a group.

An analysis of variance (ANOVA) was used to deter-

mine significant differences between various sub-

groups of Saudi students in their perceptions of
the problems they experienced while studying in

U.S. colleges and universities:

a) A three-way ANOVA was used in testing hypothe-
ses one through seven. The independent vari-
ables in the three-way ANOVA were sexr ager and
marital status.

b) A two-way ANOVA was used in testing hypotheses
eight through ten. The independent variables
in the two-way ANOVA were academic classifica-

tion (undergraduate, master's, or doctoral stu-
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dents) and major field of study (the humanities
or the sciences).

c) A one-way ANOVA was used in testing hypothesis
eleven. The independent variable in this anal-
ysis was predeparture orientation.

The dependent variables in all of the above described
ANOVAs were the scores of each of the 11 subscales. The .05
level of significance was selected for all main effects and

interactions tested with the ANOVAs described above.
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CHAPTER IV

PRESENTATION OF FINDINGS

In this chapter the findings of this study are analyzed
in five sections:

1) The characteristics of the Saudi students who re-
sponded to this study:

2) Identification of the problems of most concern to
Saudi students as a group;

3) Comparisons between subgroups of Saudi students;

4) Students' comments; and

5) Sources of counseling help identified by the sub-

jects.

The Characteristics of the Respondents

Respondents According to Sex
As shown in Table 2, the Saudi students who partici-

pated in this study included 379 male (88 percent) and 51

female (12 percent) students.

Table 2. The Distribution of Respondents
According to Their Sex

Sex Number Percentage
Male 379 88
Female 51 12
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Respondents According to Age

As shown in Table 3, 217 students (50.5 percent) were
between the ages of 26 and 30, 103 students (24 percent)
were between the ages of 21 and 25, and 99 students (23 per-
cent) were more than 30 years old. Only 6 students (1.4
percent) indicated that they were less than 21 years old.

Table 3. Distribution of Respondents
According to Their Age

Age Number Percent
Less Than 21 Years 6 1.4
21 - 25 Years of Age 103 24.0
26 - 30 Years of Age 217 50.5
Over 30 Years of Age 99 23.0
No Response 5 1.2

Respondents According to Marital Status

The data compiled in Table 4 indicates that the major-
ity of the respondents in the sample, 275 students (64 per-
cent): were married, whereas 153 (35.6 percent) reported
that they were single. Of the married respondents, only 21
(7.6 percent) indicated that they had left their spouses in
Saudi Arabia, whereas 254 (93.4 percent) students were ac-
companied by their spouses in the United States. Of the
married students, 206 respondents (75 percent) reported hav-
ing children, while 59 respondents (25 percent) reported

that they had no children.

R
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Table 4. Distribution of Respondents According to
Their Marital Status.

Marital Status Number  Rercent
Single 153 35.6
Married 275 64.0
No Response 2 0.4
TOTAL: 430 100.0
Married, Spouse in U.S. 254 59.0
Married, Spouse in S.A. 15 3.5
Not Applicable 153 35.6
No Response 8 1.9
TOTAL: 430 100.0
Married, Have Children 206 | 48.0
Married, No Children 59 13.6
Not Applicable 153 35.6
No Response 12 2.8
TOTAL: 430 100.0

R jents 2 33 2nglisi qu. .
When the Saudi students included in the sample were
asked whether or not they had achieved the required level of

English proficiency prior to coming to the U.S., only 97

(nearly 23 percent) responded positively. A substantial ma-
jority of the respondents:, 326 students (76 percent), indi-
cated that they had completed their English language prepa-

ration only after their arrival in the U.S. (see Table 5).
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Table 5. Distribution of Respondents According
to When They Completed Their English

Preparation.
English Preparation Number  Percent
Before Arrival in the U.S. 97 22.6
After Arriving in the U.S. 326 75.8
No Response 7 1.6
TOTAL: 430 100.0

R jents 2 i Jemic C1 i ficati
The respondents were asked to indicate whether they
were in an undergraduate, master's, or doctoral program.
Table 6 shows that 147 (34 percent) of the respondents were
undergraduatess 159 (37 percent) were enrolled in master's

degree programsr and 124 (29 percent) were in doctoral pro-

grams.
Table 6. Distribution of Respondents Accord-
ing to Their Academic Classification
Academic CI ificati Numk p !
Undergraduates 147 34
Master's Program 159 37
Doctoral Program 124 29
TOTAL: 430 100
Respondents According to Their Major Field of Study

Table 7 shows that 244 respondents (57 percent) were
majoring in the humanities or related fields: and 155 re-

spondents (36 percent) were majoring in the sciences or
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related fields. The remainder of the respondents. 31 stu-
dents (7 percent), either had not selected a major field or

they did not respond to the question.

Table 7. Distribution of Respondents Accord-
to Their Major Field of Study.

Major Field Number  Percent
Humanities & Related Fields 244 57
Sciences & Related Fields 155 36
Undecided or No Response 31 7
TOTAL: 430 100

Graduate Respondents According to College of Graduation

Table 8 shows the distribution of graduate respondents
according to the colleges from which they obtained their
bachelor's degrees. The data in the table indicates that 90
respondents (31.7‘percent) graduated from King Saud Univer-
sity; 65 respondents (22.8 percent) graduated from King Ab-
dul Aziz University; 30 respondents (10.6 percent) graduated
from the Imam Muhammad Ibn Saud University; 17 respondents
(6 percent) graduated from the University of Petroleum; and
the balance of the respondents (a total of approximately 10
percent) graduating from Saudi Arabian universities attended
either King Faisal University, Ummul Qura University, or
Women's Colleges. Note that none of the respondents indi-
cated that they graduated from the Islamic University at
Madinah and that 59 graduates (20.7 percent) obtained their

bachelor's degrees from American universities or colleges.
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Table 8. Distribution of Graduate Respondents By
College or University From Which They
Obtained Their Undergraduate Degrees.

College or University Number Percent
King Saud University 90 32.0
King Abdul Aziz University 65 23.0
Imam Muhammad Ibn Saud University 30 10.6
King Faisal University 5 1.7
University of Petroleum 17 6.0
Ummul Qura University 13 4.6
Women's Colleges in Saudi Arabia 4 1.4
Islamic University at Madinah 0 0.0
Colleges or Universities in the U.S. 59 20.7
TOTAL: 283 100.0
Respondents According to Predeparture Orijentation

The respondents were asked whether they attended the
predeparture orientation program offered by Imam Muhammad
Ibn Saud University. The program is offered only to male
students, therefore this question was not applicable to fe-
male students (n = 51). Table 9 indicates that 126 students
(29 percent of the respondents) had attended the orientation
program prior to their arrival in the U.S.r whereas the ma-
jority of the sample, 245 students (57 percent)r, had not at-

tended the program.
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Table 9. Distribution of Respondents According to
Attendance at the Imam Muhammad Ibn Saud
University Predeparture Orientation Program.

Attendance Number =  PRercent
Attended the Program 126 29
Did Not Attend the Program 245 57
Not Applicable 51 12
No Response 8 2

TOTAL: 430 100
den ing ize

As shown in Table 10, 94 students (22 percent of the
sample) attended small colleges (with 6,000 or fewer stu-
dents) r whereas the majority of the respondents, 330 stu-
dents (77 percent)r attended colleges or universities with
student populations of 6,000 or more.

Table 10. Distribution of Respondents
According to Size of Campus

Enrollment.
Campus Size Number Percent
Less than 6,000 Students 94 22
6,000 or More Students 330 77
No Response __E 1
TOTAL: 430 100

F q 2 3 he Si ¢ the Ci . hich Tl
Reside
According to Table 11, 117 respondents (27 percent) in-

dicated that they were living in cities with populations of
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more than 1 million; 92 respondents (21 percent) were living
in cities with populations of less than 100,000; 78 respon-

dents (18 percent) were living in cities with population

sizes of 300,000 to 700,000; 75 respondents (17.5 percent)
were living in cities with populations between 100,000 and
300,000; and 54 respondents (12.5 percent) indicated that
they were living in cities with populations between 700,000
and 1 million.

Table 11. Distribution of Respondents According to
Size of City of Residence in the U.S.

City Population Range Number Percent
100,000 or Less i 92 21.0
100,000 to 300,000 75 17.4
300,000 to 700,000 78 18.0
700,000 to 1 Million 54 12.5
More than 1 Million 117 27.0
No Response 14 4.0
TOTAL: 430 100.0*

Sum of individual entries does not add to total
due to rounding of entry numbers.

B jents B 1 I b of St in the U.S

The majority of Saudi students who responded to the
questionnairer, 271 or 63 percent, indicated that they had
been in the United States for more than 3 years. There were
84 respondents (19.6 percent) who had resided in the U.S.

between 2 and 3 years: 54 (12.6 percent) who had resided in
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the U.S. for 1 to 2 years, 13 (3 percent) who had been in

the U.S. for 6 months to 1 year, and only 5 (1.1 percent) of
the respondents had been in the U.S. for less than 6 months.

Table 12. Distribution of Respondents According to
the Length of Their Residence in the U.S.

Length of Stay Number Percent
Less Tpan Six Months 5 1.1
Six Months to One Year 13 3.0
One Year to Two Years 54 12.6
Two Years to Three Years 84 19.6
More Than Three Years 271 63.0
No Response 3 0.7

TOTAL: 430 100.0

R 3 ; 1 ! ligi partici .
All of the respondents were asked whether or not there
were mosques or places for Islamic worship in the cities
where they lived. Nearly 95 percent (n = 407) indicated
that there were mosques in their cities, and less than 5
percent (n = 19) indicated that they did not have mosques or
places for Islamic worship in the cities where they lived.
When asked about the frequency of their attendance at
mosques for prayer:, 24.4 percent (n = 105) indicated that
they went to the mosques regqularly (every day)r. 42.4 percent
(n = 182) stated that they attended mosques every Friday:
10.7 percent (n = 46) checked "sometimes" to indicate the

frequency of their attendance at the mosques: and 16.7 per-
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cent (n = 72) stated that they rarely or never went to the

mosques in the cities in which they resided.

Table 13. Distribution of Respondents According
to Their Religious Participation.

Availability of Mosques = Number = Rercent
Yes 407 94.7
No 19 4.4
No Response 4 0.9
TOTAL: 430 100.0
the Mogques
Regularly (every day) 105 24.4
Fridays 182 42.4
Sometimes 46 10.7
Rarely or Never 72 16.7
Not Applicable 19 4.4
No Response 6 1.4
TOTAL: 430 100.0

Problem Areas of Most Concern to Saudi Students

Determining the problem areas of most concern to Saudi
students was suggested in question 1 of the "statement of
the problem" in Chapter I. 1In order to answer that ques-
tions the means and standard deviations were computed for
all respondents in each of the subscales. Table 14 shows
the means and standard deviations of the scores of all re-
spondents on each of the 11 problem area subscales. The
table indicates that the total group of respondents had a

mean of 7.81 with a standard deviation of 6.38 on the Finan-
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cial Aid subscale; a mean of 6.50 with a standard deviation
of 4.33 on the Academic Records subscale; a mean of 6.44

with a standard deviation of 4.41 on the Living-Dining sub-

scale; a mean of 6.26 with a standard deviation of 4.41 on
the Admission-Selection subscale; a mean of 6.14 with a
standard deviation of 5.39 on the English Language subscale;
a mean of 5.95 with a standard deviation of 4.07 on the Ori-
entation Services subscale; a mean of 5.78 with a standard
deviation of 4.48 on the Religious Services subscale; a mean
of 5.75 with a standard deviation of 4.00 on the Social-
Personal subscale; a mean of 5.69 with a standard deviation
of 4.36 on the Placement Services subscale; a mean of 4.81
with a standard deviation of 4.06 on the Health Services
subscale; and a mean of 4.04 with a standard deviation of
3.57 on the Student Activities subscale.

A higher mean on a particular subscale indicates a
higher level of concern with that problem area. Thus: based
on the data presented in Table 14, it can be inferred that
the problem area of most concern to Saudi students was Fi-
nancial Aidr followed by the Academic Records, Living-
Dining, Admission-Selection, and English Language problem
areass in that order. The problems of least concern to

Saudi students were in the area of Student Activities.
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Table 14. All Respondentss Means and Standard
Deviations for the Eleven Problem Areas.

Rank Problem Area Mean! sp2

i 1 Financial Aid 7.81 6.38
2 Academic Records 6.50 4.33
f 3 Living-Dining 6.44 4.41
4 Admission~Selection 6.26 4.41

5 English Language 6.14 5.39

6 Orientation Services 5.95 4.07

7 Religious Services 5.78 4.48

8 Social-Personal 5.75 4.00

9 Placement Services 5.69 4.36

10 Health Services — 4.81 4.06

11 Student Activities 4.04 3.57

Notes: IThe higher the mean, the higher the level
of severity: and/or the greater number
2 of problems.
SD = Standard Deviation.

To ascertain the nature and magnitude of the problem
situations encountered by Saudi students: the mean scores
and standard deviations for all respondents were computed
for each problem situation on each subscale. The results
are presented below for each problem arear beginning with
the problem areas of most concern to Saudi students. It may
be suggested that if a problem situation is of concern to

more than one-third of the respondents, it deserves special

attention on the scale of priorities for remedial action.

R
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The financial aid problem area was found to be the
greatest concern to Saudi students as a group. Table 15
shows that 8 of the 12 problem situations in this subscale
were checked by more than 33 percent of the respondents.
These were "lack of money to coverexpenses:" checked by 70
percent of the respondents; "not receiving enough money from
sponsor," checked by 67 percent; "cost of buying a car."
checked by 57 percent; "unexpected financial needs:" checked
by 55 percent; "limited amount U.S. dollar will purchase."
checked by 49 percent; "saving enough money for social oc-
casions:" checked by 42 percent; and "finding well-paying

jobs:" checked by 35 percent of the respondents.
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Table 15. Financial Aid--Means:, Standard Deviations, and
Percentages of Concerns All Respondents.

Percent Concerned

Lack of money to cover

expenses l1.15 .85 26 44 70
Not receiving enough money

from sponsor 1.09 .86 26 41 67
Costs of buying a car .91 .87 24 33 57
Unexpected financial needs .86 .86 24 31 55
Limited amount U.S. dollar

will purchase .70 .79 29 20 49
Money for buying clothes .64 .80 23 20 43
Saving enough money for

social occasions .60 .77 25 17 42
Finding well-paying jobs .55 .81 15 20 35
Restrictions imposed by

Immigration on working .45 .71 19 13 32
Finding employment between

college terms .37 .70 11 13 24
Having to do manual labor .36 .63 20 8 28
Finding part-time work .35 .66 14 11 25
Notes: SD = Standard deviations.

Minor = Identified as a minor problem.
Major = Identified as a major problem.

Academic Records

Table 16 shows that on the Academic Records subscale:
the problem situations which were checked by more than one-
third of the respondents were "writing or typing term pa-
pers" (61 percent); "concern about grades" (54 percent);

"insufficient advice from academic advisor" (56 percent);
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"frequent examinations" (50 percent); "too many interfere-
nces with studies"™ (50 percent); "insufficient personal help

from professors”" (49 percent); "objective examinations

(true-falser etc.)" (38 percent); and "grading system based

on competition" (37 percent).

Table 16. Academic Records—--Meansr Standard Deviations, and
Percentages of Concern, All Respondents.

Percent Concerned

Writing or typing term papers .85 .77 38 23 61
Concern about grades .80 .82 28 26 54
Insufficient advice from

academic advisor 77 .77 35 21 56
Frequent examinations .66 .73 35 15 50
Too many interferences with

studies .64 .71 37 13 50
Insufficient personal help

from professors .63 .72 35 14 49
Objective examinations (true-

falser etc.) .49 .68 27 11 38
Grading system based on

competition .45 .65 28 9 37
Relationship between U.S.

students and faculty .40 .65 22 9 31
Feel unprepared for U.S.

college academic demands .39 .62 25 7 32
Doing laboratory assignments .28 .50 20 4 24
Compulsory class attendance .23 .50 16 3 19
Notes: SD = Standard deviations.

Minor = Identified as a minor problem.
Major Identified as a major problem.
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Living-Dini
The problem situations of most concern to Saudi stu-

dents on the Living-Dining subscale were: "bathroom facili-
ties cause problems," checked by 57 percent; "problems re-
garding housing," by 54 percent; "costs of buying food:" by
50 percent; "taste of food in United States," by 49 percent;
"to be told were I must live," by 41 percent; and "distance
to classes from residencer" by 35 percent. Table 17 shows
the problems of concern to Saudi students on the Living-

Dining subscale.
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Table 17. Living-Dining--Means: Standard Deviations:, and
Percentages of Concern, All Respondents.

Percent Concerned
Bathroom facilities cause
problems .85 .83 29 28 57
Problems regarding housing .75 .79 32 21 53
Changes in weather conditions .72 .75 36 18 54
Costs of buying food 71 .77 31 19 50

Taste of food in United States .66 .76 32 17 49

To be told where I must live .65 .84 17 24 41
Distance to classes from
residence .45 .69 24 11 35
Not being able to room with
U.S. students .44 .72 16 14 30
Insufficient clothing .44 .68 22 11 33
Lack of invitations to visit
in U.S. homes .40 .64 24 8 31
Finding a place to live
between college terms .23 .62 14 4 18
Relationship with roommate .21 .53 9 6 15
Notes: SD = Standard deviations.
Minor = Identified as a minor problem.
Major = Identified as a major problem.

Table 18 shows the problem situations of concern to
Saudi students on the Admission-Selection subscale. "Get-
ting admitted to U.S. college or university" was the problem
situation of most concern to Saudi students in this area:

checked by 63 percent of the respondents. This was followed
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by "difference in U.S. and home education system:" checked
by 60 percent; "not attending college of my first prefer-

ences" checked by 50 percent; "differences in purposes among

U.S. collegess" checked by 47 percent; "choosing college
courses:!" by 43 percent; "concern about value of studying in
U.S.r" by 40 percent; and "registration for classes each

term," by 36 percent.
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Table 18. Admission-Selection--Meansr: Standard Deviations.
and Percentages of Concern: All Respondents.

Probl Situati

Getting admitted to U.S.
college or university

Differences in U.S. and home
education system

Not attending college of my
first preference

Differences in purposes among
U.S. colleges

Choosing college courses

Concern about value of
studying in U.S.

Registration for classes each
term

Percent Concerned
Mean _SD Minor Major Total

1.05 .88 41 22 63
.82 .77 22 38 60
.74 .83 25 24 50

.64 .77 18 29 47
.55 .70 12 31 43

.52 .69 11 29 40

.47 .68 11 26 36

Lack of knowledge about U.S. .34 .62 8 24 31
Immigration regulations .34 .58 6 22 28
Evaluation of my former
scholastic records .33 .60 7 18 26
Not being met on arrival at
campus .28 .60 8 13 21
Understanding college or
university catalogs .23 .55 4 14 19
Notes: SD = Standard deviations.
Minor = Identified as a minor problem.
Major = Identified as a major problem.
English Language

The highest number of problem situations indicated by

more than one-third of the respondents was on the English

Language subscale. Students checked 9 of 12 problem situa-

-
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tionss including "ability to write in English," which was
ranked number 1 in severity (checked by 59 percent of the
respondents). This was followed by: "In-class oral presen-
tations" (53 percent); "understanding U.S. slang" (45 per-
cent); "my limited English vocabulary" (43 percent); "insuf-
ficient means for improving my English " (42 percent); "re-
citing in class" (46 percent), with a mean of .54; "reading
text books written in English" (42 percent), with a mean of
.53; "understanding lectures in English" (37 percent), with
a mean of .46; and "my pronunciation (in English) not under-

stood”™ (38 percent), with a mean of .45 (see Table 19).
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Table 19. English Language--Meansr Standard Deviations. and
Percentages of Concern, All Respondents.

Problem Situation Mean _SD ﬁiﬁgiéﬁiggisﬁgggi
Ability to write in English 77 74 41 18 59
In-class oral presentations .71 .76 34 19 53
Understanding U.S. "slang" .58 .71 32 13 45

My limited English vocabulary .55 .70 31 12 43

Insufficient means for im-

proving my English .55 .72 28 14 42
Reciting in class .54 .72 27 13 40
Reading textbooks written in

English .53 .70 30 12 42
Understanding lectures in

English .46 .65 28 9 37
My pronunciation (in English)

not understood .45 .62 31 7 38
Speaking English .42 .66 22 10 32
Holding a conversation with

U.S. friends .36 .62 21 7 28
Having a non-English speaking

roommate .30 .62 13 9 22
Notes: SD = Standard deviations.

Minor = Identified as a minor problem.
Major = Identified as a major problem.

Orie . .
As Table 20 shows: only four problem situations on the
Orientation Services subscale were checked by more than one-
third of the respondents. "Unfavorable remarks about home
country" was checked by an overwhelming majority of the re-

spondents (75 percent), followed by: "attitudes of some
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students toward 'foreign' students" (61 percent); "concept
of being a 'foreign' student" (59 percent); and "trying to

be student: tourist, and 'ambassador'" (44 percent).

Table 20. Orientation Services--Means: Standard Deviations:s
and Percentages of Concern, All Respondents.

Percent Concerned

Problem Situation Mean _SD Minor Major Total
Unfavorable remarks about

home country 1.08 .76 42 33 75
Attitudes of some students

toward "foreign" students .81 .75 40 21 61
Concept of being a "foreign"

student .79 .75 39 20 59
Trying to be student: tourist.

and "ambassador" .63 .79 25 19 44
College orientation program

insufficient .43 .66 24 9 33
Law enforcement practices in

the U.s. .42 .67 21 10 32
Understanding how to use the

library .37 .59 23 6 29
U.S. emphasis on time and

promptness .35 .59 23 6 29
Relationship with foreign

student advisor .34 .61 20 7 26
Treatment received at college

orientation programs .30 .55 21 5 26
Leisure time activities of

U.S. students .26 .51 19 3 23
Campus size .24 .51 16 4 20

—— A S G A Gt e T A B BV T e S G s G G S G e S G G S S G GER G gt B TP s G GV G S —— - S i G BB G G S e . Y S G o

Notes: SD = Standard deviations.
Minor = Identified as a minor problem.
Major = Identified as a major problem.
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Relid] : .

Table 21 shows that "criticisms of my home country's
religion" was the problem situation in the Religious Ser-
vices subscale that bothered the great majority of Saudi
students included in this study (checked by 71 percent of
the respondents). It was followed by "confusion about re-
ligion and morals in U.S." (46 percent); "accepting differ-
ences in major religions" (42 percent); "having time to de-
vote to my own religion" (39 percent), with a mean of .55;
and "spiritual versus materialistic values" (40 percent):.

with a mean of .54.



82

Table 21. Religious Services--Means: Standard Deviations:
and Percentages of Concern, All Respondents.

Percent Concerned

Criticisms of my home

country's religion 1.13 .83 30 41 71
Confusion about religion and

morals in the U.S. .74 .85 22 26 46
Accepting differences in major

religions .57 .75 26 16 42
Having time to devote to my

own religion .55 .76 23 16 39
Spiritual versus materialistic

values .54 .74 25 15 40
Religious practices in United

States .48 .74 18 15 33
Christianity as a philosophy .46 .71 19 13 32
Variety of religious faiths

in U.S. .42 .69 18 12 30
Attending religious meetings .32 .59 19 7 26
Concern about my religious

beliefs .28 .61 11 8 19
Finding worship group of my

own faith .26 .58 11 7 18
Doubting the value of any

religion .17 .49 8 4 12
Notes: SD = Standard deviations.

Minor Identified as a minor problem.

non

Major Identified as a major problem.

Social-Personal
The problem which was checked by the highest number of
respondents in this area was "homesickness" (indicated by 78

percent of the sample). It was followed by "feeling lonely"”
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(52 percent); "attitudes of some U.S. people to skin color”
(45 percent); "sexual customs in United States" (38 per-
cent); "trying to make friends" (38 percent); and "insuffic-
ient personal-social counselling" (35 percent). See Table

22.

Table 22. Social-Personal--Means. Standard Deviations. and
Percentages of Concern, All Respondents.

Percent Concerned

Problem Situation Mean _SD Minor Major Total
Homesickness 1.22 .79 34 44 78
Feeling lonely .77 .82 28 24 52
Attitudes of some U.S. people

to skin color .61 .74 30 15 45
Sexual customs in United States .56 .78 20 18 38
Trying to make friends .47 .65 30 8 38
Insufficient personal-social

counselling .46 .69 24 11 35
Concern about becoming too

"westernized" .38 .66 17 10 27
Feeling inferior to others .36 .61 21 7 28
Not feeling at ease when

among people .35 .56 26 4 30
Falling in love with someone .26 .59 11 7 18
U.S. emphasis on personal

habits of cleanliness .22 .54 11 5 16
Feeling superior to others .20 .50 11 4 15

Notes: SD = Standard deviations.
Minor = Identified as a minor problem.
Major = Identified as a major problem.
The sum of "minor" and "major" columns may not
match the figure in the "total" column due to
rounding of percentages.
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Placement Services

Table 23 shows that 5 of the 12 problem situations on
the Placement Services subscale were checked by more than
one-third of the respondents. The first was "uncertainties
in the world today" (67 percent)r followed by: "U.S. educa-
tion not what was expected" (50 percent); "wonder if U.S.
education useful for job at home" (42 percent); "trying to
extend stay in United States" (41 percent); and "desire en-

rolling at another college” (40 percent).
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Table 23. Placement Services--Means: Standard Deviations,
and Percentages of Concern, All Respondents.

Percent Concerned

Uncertainties in the world

today 1.05 .83 30 37 67
U.S. education not what was

expected .66 .75 33 17 50
Wonder if U.S. education use-~

ful for job at home .60 .77 25 17 42
Trying to extend stay in

United States .57 .75 25 16 41
Desire enrolling at another

college .56 .76 24 16 40
Finding a job upon returning

home .51 .77 16 17 33
Insufficient help from employ-

ment office .45 .75 13 16 29
Not enough time in U.S. for

study .41 .64 25 8 33
Changes in home government .38 .70 13 12 25
Staying in U.S. and getting a

job .28 .64 8 10 18
Obtaining American citizen-

ship .21 .52 11 5 16
Desire not to return to home

country .20 .54 7 6 13
Notes: SD = Standard deviations.

Minor Identified as a minor problem.

Wi

Major Identified as a major problem.

Health Services
As shown in Table 24, 4 of the 12 problem situations on

the Health Services subscale were perceived by more than
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one-third of the sample to be of concern. "Need more time
to rest" was checked by 51 percent; "health suffering due to
academic pace" was checked by 45 percent; "not finding suit-
able food" was indicated by 44 percent; and 39 percent of
the respondents checked "feeling under tension".

Table 24. Health Services--Means: Standard Deviations: and
Percentages of Concern: All Respondents.

Problen Situation Mean _sD Minor Najof Toval
Need more time to rest .69 .76 33 18 51
Health suffering due to aca-

demic pace .59 .73 30 15 45
Not finding suitable food .57 .71 31 13 44
Feeling under tension .50 .69 28 11 39

Recurrent headaches .44 V71 18 13 31
Poor eyesight .40 .66 21 10 31
Nervousness .39 .65 21 9 30

Finding adequate health
services .38 .68 16 11 27

Service received at health

center .30 .55 21 5 26
Concern about my mental health .28 .59 13 7 20
My height and physical shape .18 .46 11 3 14
Hearing difficulties .14 .42 7 3 10
Notes:  SD = Standard deviations.

Minor
Major

Identified as a minor problem.
Identified as a major problem.
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Stud Activiti

As pointed out abover the problem area of least concern
to Saudi students was the area of Student Activities. Only
three problem situations in this area bothered more than
one-third of the respondents. These were the "relationship
between men and women in U.S.": "concern about political
discussions", and "lack of opportunities to meet more U.S.
people", checked by 46, 40, and 40 percent, respectively.

See Table 25.
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Table 25. Student Activities--Means, Standard Deviations:s
and Percentages of Concern, All Respondents.

Percent Concerned

Relationship between men and

women in the U.S. .67 .80 26 20 46
Concern about political dis-

cussions .53 .70 28 12 40
Lack of opportunities to meet

more U.S. people .52 .70 28 12 40
Activities of International

Student Office .40 .64 24 8 32
Activities of foreign student

organizations .37 .62 22 7 29
Treatment received at social

functions .29 .53 18 5 23
U.S. emphasis on sports .28 .55 18 5 23
Requlations on student

activities .27 .53 18 4 22
The way Americans arrange

dating .24 .54 14 5 19
Problems when shopping in

U.s. .23 .49 16 3 19
Being accepted in social

groups .23 .49 16 3 19
Not being able to find compan-

ion from the opposite sex .17 .45 11 3 14

Notes: SD = Standard deviations.
Minor = Identified as a minor problem.
Major Identified as a major problem.
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Comparisons Between Subgroups of Saudi Students

A comparison between subgroups of Saudi students of
their perceptions of the problems they encountered while
studying in colleges and universities in the United States
was suggested by question 2 in the "statement of the prob-
lem" in Chapter I. The comparison is presented in this sec-
tion of Chapter IV. The research hypotheses are restated
and the hypotheses which were analyzed by one statistical
method are presented together.

Hypothesis 1l: There is no significant difference be-
tween male and female students in their perception
of the problems they experience while studying in
U.S. colleges and universities.

Hypothesis 2: There is no significant difference be-
tween the two age groups: 25 or less and over 25«
in their perception of the problems they experi-
ence while studying in U.S. colleges and universi-
ties.

Hypothesis 3: There is no significant difference be-
tween married and unmarried students in their per-
ception of the problems they experience while
studying in U.S. colleges and universities.

Hypothesis 4: There is no significant interaction be-

tween sex and age of the respondents in their per-
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ception of the problems they experience while

studying in U.S. colleges and universities.

Hypothesis 5: There is no significant interaction be-

tween sex and marital status of the students in
their perception of the problems they experience

while studying in U.S. colleges and universities.

Hypothesis 6: There is no significant interaction be-

tween age and marital status of the students in
their perception of the problems they experience

while studying in U.S. colleges and universities.

Hypothesis 7: There is no significant interaction be-

tween sex: ager and marital status of respondents
in their perception of the problems they experi-
ence while studying in U.S. colleges and universi-

ties.

To test the hypotheses abover a three-way ANOVA was

used.

It is important to consider the following about the

three-way ANOVA. The three-way ANOVA involves concurrent

consideration of the levels of three independent variables

and the analysis is carried out in three phases:

1)

2)

Phase oner in which each independent variable is
considered independently. Comparisons are made be-
tween the levels of the independent variable.

Phase twor in which interaction between any two of
the three variables is examined. The combinations

are as follow: Variable one with variable two;
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variable one with variable three; and variable two
with variable three.

3) Phase threer in which the interaction between the

three variables is considered.

Subjects who did not reveal their position with regard
to one or more of the three independent variables are auto-
matically excluded from the analysis at all levels. For ex-
ampler a male subject who did not reveal his marital status
is automatically excluded from the comparison between males
and females in level one of the three-way ANOVA: even though

he may have revealed his sex.

Hypothesis 1

Findings. The independent variable in Hypothesis 1 was
sex. The subjects were 373 male and 51 female students.
Comparison was carried out at level 1 of the three-way
ANOVA. Table 26 indicates that there were no significant
differences between male and female Saudi students in any of
the 11 MISPI subscale areas. Therefore, the null hypothesis
that there was no significant difference between male and
female Saudi students in their perception of the problems
they encountered while studying in U.S. colleges and univer-

sities was accepted for all 6f the 11 problem areas.
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Table 26. ANOVA Results by Sex, with Mean Scores.

Male Female

(n=373) (n=51) F *
Problem Areas Mean Mean Ratio —
Admission-Selection 6.35 5.71 2.02 .156
Orientation Services 5.89 6.25 .055 .815
Academic Records 6.38 7.20 .543 .461
Social-Personal 5.72 6.08 .167 .683
Living-Dining 6.51 6.04 1.68 .196
Health Services 4.80 5.02 .004 . 947
Religious Services 5.75 5.96 .578 .447
English Language 6.19 5.76 .049 .824
Student Activities 4.06 3.82 .371 .543
Financial Aid - - 7.81 8.14 .586 .444
Placement Services 5.63 6.12 .077 .781

*
No significant difference at .05

p = probability

These findings support the findings reported by Si-

Tayeb (1981), who reported that there was no significant

difference between male and female foreign students in any

of the 11 problem areas. The findings in this study also

support the findings reported by Von Dorpowski (1977) in 10

of the 11 problem areas and those reported by Salim (1984)

in 8 of 11 problem areas. However.,

the results of the pre-

sent study contrast sharply with the findings of both Von

Dorpowski and Salim with respect to the area of Financial

Aid. Both of these studies reported that male students were

more concerned with Financial Aid than were female students.
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In the present study. while no significant difference exist-
ed between the two sexes, female Saudi students were slight-
ly more concerned with Financial Aid problems than were
their male counterparts.

The findings in this study also supported those re-
ported by Akpan-Iqout (1980) in 8 of the 11 problem areas,
but contrasted sharply with the findings reported by the
latter as well as with Salim (1984) with respect to Orienta-
tion Services. In both of these studies significant differ-
ences were found between male and female students, with male
students reporting more problem in this area than did female
students. 1In the present study. however, while no signifi-
cant difference existed between the two sexes, female stu-
dents indicated more problems in this area than did the male

students.

/

{

The findings of thel present study also do not support
the findings reported by Akpan-Iqout (1980) with respect to
the Living-Dining and Student Activities subscales: nor do
they support the findings reported by Salim (1984) with re-

spect to the Living-Dining subscale.

Hypothesis 2

Findings. The respondents were divided into two age
groups: 109 students in group I, 25 years o0ld or lesss and
315 students in group II. over 25 years of age. The ANOVA
was executed at phase one of the three-way ANOVA and the

findings are presented in Table 27.
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The findings clearly indicate that age was an indepen-
dently significant discriminator in 3 of the 11 problem ar-

eass in which the younger students in group I experienced

more problems than did the older students in group II.

Based on the findings presented in Table 27, it was decided
that the null hypothesis that there is no significant dif-
ference between the two age groups of Saudi students was re-
jected on three subscales, Academic Records: Financial Aid:
and Placement Services: while it was supported on the eight

remaining subscales.
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95

AG I

(n=109)
Problem Areas Mean
Admission-Selection 6.56
Orientation Services 6.39
Academic Records .. 7.23
Social~Personal 6.50
Living-Dining 6.75
Health Services 5.31
Religious Services 6.17
English Language 4.75
Student Activities 4.10
Financial Aid .- 10.00
Placement Services .. 6.72

AG II
(n=315)

Mean
6.17

5.77
6.22
5.50
6.36
4.66
5.64
6.62
4.01
7.10
5.33

F

3.145
1.243
6.672
2.109

.179
1.835
1.191
1.147
1.853
4.093
6.367

.077
.265
.010
.147
.672
.176
.276
.285
.174
.044"
.012*

*
Significant at .05
p = probability

AG I = Group 25 years of age or less.
AG II = Group over 25 years of age.

The findings reported in this study contradict the

findings reported by Jammaz (1972): which indicated that the

youngest age group of Saudi students had the highest adjust-

ment score, whereas the oldest age group had the lowest ad-

justment score. The results of the present study: however:

support the findings of Payind (1977)., which indicated that

older students had fewer academic problems than did younger

students.
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‘ Hypothesis 3
Findings. The independent variable in this hypothesis
was marital status. The ANOVA included 273 married and 151

single students and it revealed that there was no signifi-
cant difference between married students and single students
on any of the 11 subscales. Therefore, based on the results
presented in Table 28, it was decided that hypothesis 3 was
accepted on all 11 subscales. Table 28 includes the results
of the ANOVA and the means of each group for each of the

eleven problem areas.

Table 28. ANOVA Results by Marital Status, with Mean

Scores.

Single Married

(n=151) (n=273) F *
Problem Areas Mean @ Mean = Ratlo = __ P
Admission-Selection 6.44 6.18 .001 .976
Orientation Services 5.99 5.90 .537 .464
Academic Records 6.55 6.44 .272 .603
Social-Personal 6.46 5.32 .144 .704
Living-Dining 7.25 6.02 .204 .652
Health Services 5.19 4.63 .446 .505
Religious Services 5.56 5.90 2.580 .109
English Language 5.01 6.76 .978 .323
Student Activities 4.07 4.01 .048 .827
Financial Aid 9.89 6.71 2,709 .101
Placement Services 6.53 5.22 2.482 116

*
No significant difference at .05
p = probability

R
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Although no significant differences were found between
married and single Saudi students in any of the 1l problem
areas, single students indicated more problems than did mar-
ried students in all but 2 of the 1l problem areas. The two
subscales on which married students indicated more problems
were Religious Services and English Language.

The findings reported in Table 28 support the findings
reported by Hart (1974) in all of the 11 problem areas. The
findings are also in agreement with the findings of Salim
(1984) s with the exception of the Social-Personal and Health
Services subscales. The findings reported herein also sup-
port the results reported by Akpan-Igout (1979) in all but
one problem area. Akpan-Igout reported that single foreign
students significantly experienced more problems on the
Living-Dining subscale than did their married counterparts.

The findings presented in Table 28 generally do not
support the findings of Jammaz (1972) with reference to
Saudi students or the findings of Mubarak (1984) with refer-
ence to Kuwaiti students., both of whom concluded that single
students were better adjusted than their married counter-
parts. Although these differences were not shown to be sig-
nificant, the findings pertinent to marital status in the
present study are consistent with the findings reported by
other researchers that single foreign students generally ex-
perienced more problems than did married foreign students

(Payind, 1977; Hanr 1975; Collins, 1976).

.
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Hypothesis 4

Findings. The effect of the interaction between sex
and age was tested in phase two of the three-way ANOVA. The
respondents were divided into four groups,s based upon their
sex and the two age group 25 or fewer years (AG I) or more
than 25 years (AG II). There were 81 male students in age
group I, 292 male students in age group II, 28 female stu-
dents in age group I, and 32 female students in age group
II. Table 29 shows the results of the ANOVA according to
the interaction between sex and ager which indicate that
there was no significant effect of interaction between sex
and age for problems encountered by Saudi students on any of
thé 11 MISPI subscales.

Based on the data presented in Table 29 it was decided
that the null hypothesis that there is no significant inter-
action between sex and age with respect to the problems ex-
perienced by Saudi students at American colleges or univer-

sities was supported on all of the 11 subscales.
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Table 29. ANOVA Results Associated With Int-
eraction Between Sex and Age.

F *

Problem Areas Ratio —D

‘ Admission-Selection 2.999 . .084
| Orientation Services .023 .880
| Academic Records 2.944 .087
Social-Personal .216 .642

Living-Dining .231 .631

Health Services .012 .911

Religious Services .004 .953

English Language .547 .460

Student Activities 1.231 .268

Financial Aid .151 .698

Placement Services 1.865 173

*
No significant interaction at .05
P = probability

Hypothesis 5
Findings. For the purpose of testing hypothesis 5, the

respondents were divided into four groups according to com-
binations between their sex and marital status. The groups
constituted were 238 married males, 135 single males., 35

} married females: and 16 single females. Table 30 shows the
results of the ANOVA with respect to the interaction between
sex and marital status. The three-way ANOVA indicated that
there was a significant effect of interaction between sex

and marital status of Saudi students in only 1 of 1l problem
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areass Orientation Services. Figure 1 shows the plotted
cellular means associated with the interaction between sex
and marital status on the Orientation Services subscaler in-
dicating that although single male students were less con-
cerned with problems in this area than were male married
students (with no significant difference)r the single female
students were considerably more concerned with problems in
this area than were married female students.

Table 30. Summary of Three-Way ANOVA Results

Associated With Interaction Between
Sex and Marital Status.

Admission-Selection .000 .993
Orientation Services 4.815 .029%
Academic Records 1.498 .222
Social-Personal .118 .731
Health Services .938 .331
Religious Services 1.783 _ .182
English Language .004 .953
Student Activities 1.891 .170
Financial Aid .027 .870
Placement Services .293 .589

*significant at .05
p = probability
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Figure 1. Cellular Plotting of the Interaction
Between Sex and Marital Status
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Based on the findings presented in Table 30, it was de-

cided that the null hypothesis that there is no significant

interaction between sex and marital status of Saudi students

in their perception of the problems they encounter in U.S.

colleges and universities was accepted for 10 of the 11 sub-

scales and was rejected for 1 subscale, Orientation Ser-

vices.

| The above results are in agreement with the findings

reported by Salim (1984) in all but the Orientation Services

‘ subscale.




102

Hypothesis 6

Findings. Hypothesis 6 was tested by level two of the
three-way ANOVA. Table 31 summarizes the results of the ef-
fect of interaction between age and marital status. The re-
spondents were divided into four groups: 46 married stu-
dents in age group Ir 227 married students in age group II.
63 single students in age group I, and 88 single students in
age group II. The results indicated that there was no sig-
nificant interaction between age and marital status on the
11 subscales: with the exception of Orientation Services.

To show the direction of this interaction, cellular
means were plotted and are presented in Figure 2. The
plotted cellular means clearly show that while single stu-
dents of age group I (the younger students) experienced
fewer problems in the Orientation Services area than did the
single students of age group II (the older students), the
married students of age group I (the younger students) expe-
rienced considerably more problems in this area than did the

married students of age group II (the older students).
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Figure 2. Cellular Plotting of the Interaction
Between Age and Marital Status

Furthermorer the highest mean was scored by married
students of age group I, whereas the lowest mean was scored
by the married students of age group II. According to the
data presented in Table 31, the null hypothesis that there
is no interaction between age and marital status in the per-
ception of Saudi students of their problems on American cam-
puses was rejected in 1 of 11 problem areas, Orientation
Services, and was accepted in the remaining 10 problem

areas.
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Table 31. ANOVA Results Associated With the Inter-
action Between Age and Marital Status.

Admission-Selection 1.782 .183
Orientation Services 5.119 .024%
Academic Records 1.514 .219
Social-Personal 1.961 162
Living-Dining 1.001 .318
Health Services .011 .916
Religious Services 3.469 .063
English Language .004 .953
Student Activities 1.173 .279
Financial Aid .582 .446
Placement Services .000 .998

*
significant at .05
p = probability

Hypothesis 7

Findings. The effect of interaction between sexr ager
and marital status was tested at level three of the ANOVA,
revealing that there was no significant interaction between
sexr ager and marital status in 10 of the 11 problem areas.
Significant interaction between sexr age, and marital status
was found in only one problem area, Health Services. Table
32 shows the results of the three-way ANOVA of the interac-
tion between sexr age, and marital status. Based on these

findings, it is concluded that the null hypothesis that
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there is no significant interaction between sex: ager and
marital status was accepted for 10 of the 11 subscales and
was rejected on one subscale, Health Services.

The cellular means associated with the interaction be-
tween sex, ager and marital status on the Health Services
subscale is presented in Table 33. As shown in Table 33.
the highest level of concern with Health Services problems
was associated with being a single female, 25 or less years
ages followed by married males of 25 years of age or less.
The lowest level of concern with problems in this area was
associated with being a married male more than 25years old.,

followed by being a married female more than 25 years old.
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ANOVA Results Associated With the Inter-

action Between Sexr Ager and Marital Status.

Problem Areas

Admission-Selection
Orientation Services
Academic Records
Social-Personal
Living-Dining

Health Services
Religious Services
English Language
Student Activities
Financial Aid

Placement Services

F
Ratio
.103
.148
.034
.179
.026
3.828
.578
.000
1.171
.725
.933

—B
.748

.701
.854
.672
.872
.050%
.447
.994
.279
.395
.335

*
significant at .05
p = probability

Table 33. Subgroup Means: Interaction Between
SexrAger and Marital Status. Health
Services Subscale.
Male Female :
Age Group I n=56 n=25 n=7 n=21
X 4.79 X 6.64 X 7.14 X 4.52-
Age Group 1I n=79 n=213 n=9 n=14
X 5.34 X 4.39 X 4.89 X 4.79

Note: Age Group I

Age Group I

25 years of age or less
More than 25 years of age.
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To test the hypotheses listed below: a two-way ANOVA

was used, in which the independent variables were major
field and academic classification. The dependent variables
were the scores on each of the 11 subscales.

Hypothesis 8: There is no significant difference be-
tween students who are majoring the humanities and
students who are majoring in the sciences in their
perception of the problems they experience while
studying in U.S. colleges and universities.

Hypothesis 9: There is no significant difference be-
tween students who are in undergraduate, master's:
or doctoral programs in their perception of the
problems they experience while studying in U.S.
colleges and universities.

Hypothesis 10: There is no significant interaction be-
tween major fields of study and academic classifi-
cations of the students in their perception of the
~problems they experience while studying in U.S.

colleges and universities.

Hypothesis 8

Findings. The ANOVA shown in Table 34, which includes
the mean scores for all subscales: indicates that there was
a significant difference between Saudi students in different
major fields (the humanities vs. the sciences) on 2 of the
11 MISPI subscales: Religious Services and English Language.

Students majoring in the sciences and related fields




108

experienced significantly more problems in the area of Reli-
gious Services than did students majoring in the humanities
and related fields, whereas in the area of English Language:
students majoring in the humanities and related fields expe-
rienced significantly more problems: and had a higher mean
scores than did students majoring in the sciences and re-
lated fields.

Based on these findings, it was concluded that the null
hypothesis that there is no significant difference between
students majoring in the humanities and students majoring in
the sciences was rejected for 2 of the 11 MISPI subscalesr
Religious Services and English Languager and was accepted

for the balance of the MISPI subscales.
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Table 34. ANOVA Results by Major Field of Study (Inde-
pendently), with Mean Scores.

Human. Science
{n=244) {n=154) F

Propblem Areas Mean Mean Ratio _p
Admission-Selection 6.14 6.71 .278 .599
Orientation Services 5.68 6.480 2.111 .147
Academic Records 6.15 6.87 .489 .485
Social-Personal 5.34 6.62 3.094 .079
Living-Dining 6.21 6.97 1.012 .315
Health Services 4.50 5.34 1.557 .213
Religious Services 5.30 6.49 4.150 .042%
English Language 6.77 5.30 4.354  .038"
Student Activities 3.73 4.56 3.087 .080
Financial Aid 7.09 9.14  1.938  .165
Placement Services 5.52 6.03 .004 .952

*
Significant at .05
P = probability

The 1.adings of this study confirms the findings of Al-
Ghanim (1983), that students majoring in the sciences were
less concerned with problems in English Language than their
counterparts in the humanities, and the findings of Akpan-
Igout (1979) were supported for all areas but the Religious
Services and English Language subscales. Akpan-Igout re-
ported that there were no significant differences on any of
the subscales of the MISPI between science students and hu-

manities students. whereas this study found significant dif-

-
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ferences between the two groups on the Religious Services
and English Language subscales.

The findings in this study sharply contradict those re-

ported by Payind (1977) and those of Jammaz (1974). Payind
reported that students majoring in the humanities had more
academic problems than did students majoring in the sciences
and Jammaz concluded that students majoring in the sciences
and engineering were more well-adjusted than students major-
ing in the humanities. This study. however: found the only
significant differences between the two groups were in the
areas of Religious Services and English Language. Further-
morer students majoring in the humanities reported fewer
problems than did science students in every problem arear
with the exception of the English Language arear where the

opposite was true.

Hypothesis 9

Findings. The ANOVA results shown in Table 35 indicate
that academic classification was independently a significant
discriminator on all 11 of the MISPI subscales. In other
wordss there were significant differences between the three
subgroupsr of undergraduater master's, and doctoral pro-
gramsr of Saudi students in all of the problem areas.

The post hoc test, using Tukey's method:, revealed that
doctoral students experienced significantly fewer problems

than did undergraduates in all of the 1l problem areas and
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signficantly fewer problems than did master's degree stud-
ents on all of the problem area subscales except for Relig-

ious Services: where the difference was not significant.

There were also significant differences between under-
graduates and master's students on five subscales: Academic
Recordss Social-Personal, Financial Aidr Placement Services:
and English Language. Master's degree students reflected
fewer problems than did undergraduates on these subscales:
with the exception of English Language where the opposite
was true.

Consequentlyr the null hypothesis that there is no sig-
nificant difference between students who are in undergradu-
ater master's: or doctoral programs in their perception of
the problems they experience while studying in U.S. colleges

and universities is rejected.
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Table 35. ANOVA Results by Academic Classification, with
Mean Scores.

UG MA/S Ph.D.
(n=130) (n=152) (n=116) F
Problem Areas Mean Mean Mean Ratio __p

Admission~Selection 7.64 6.90 4.22 19.340 .001%*

Orientation Services 6.82 6.43 4.49 11.456 .001%

Academic Records 7.85 6.70 4.48 18.347 .001%
Social-Personal 7.52 5.53 4.35 17.525 .001%
Living-Dining 7.72 7.05 4.42 17.921 .001*
Health Services 5.81 5.01 3.48 8.817 .001%
Religious Services 6.71 5.79 4,67 4.348 .014%
English Language 5.92 7.98 4.20 10.343 .001%
Student Activities 4.74  4.13 3.17 4.508 .012%
Financial Aid 10.29 7.24 5.30 25.831 .001%
Placement Services 7.24 6.00 3.63 22,508 .001”*

*

Significant at .05

P = probability

UG = Undergraduate; MA/S = Master's; Ph.D. = Doctoral

These results contrast with the findings of Day (1968)
and Jammaz (1972). Day reported that undergraduate students
reflected fewer problems than did graduate students and Jam-~
maz found no significant differences between graduate stu-
dents and undergraduates. However. the findings reported in
this study support those reported by Porter (1962) and by
Al-Ghanim (1983). Porter reported that undergraduates re-
ported more problems than did their graduate counterparts

and Al-Ghanim concluded that Kuwaiti undergraduates were
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faced with more academicr personalr and social problems than
were graduate students.

The findings of this study also confirm in part the
findings reported by Akpan-Iqout (1977) and by Si-Tayeb
(1982). Akpan-Igout found that undergraduate foreign stu-
dents experienced significantly more problems than did grad-
uate students in the areas of Admission-Selection, Orienta-
tion Services: Academic Recordsr Social-Personal, Living-
Dining, and Student Activities. Si-Tayeb reported that un-
dergraduate foreign students reflected significantly more
problems than did their graduate counterparts in the areas
of Orientation Services, Academic Records: Student Activi-

ties: and Financial Aid.

Hypothesis 10

Findings. The two-way ANOVA revealed that there was no
significant interaction between the major field of study and
the academic classification of Saudi students on the prob-
lems they experienced, with the exception of one arear Fi-
nancial Aid (see Table 36).

The plotted cellular means on the Financial Aid sub-
scale are shown in Figure 3. These plotted results clearly
indicate that the interaction effect was ordinal in nature
for levels 1 (undergraduates) and 2 (master's) and disordi-
nal for levels 2 (master's) and 3 (doctoral). Science
students indicated more problems at levels 1 and 2, in

undergraduate and master's programs: but at level 3
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(doctoral programs) humanities students indicated more
intense concerns on the Financial Aid subscale than did
science students.

Table 36. ANOVA Results by the Interaction of
Major Fields of Study and Academic

Classification.
F
Problem Areas Ratio —B
Admission-Selection .025 .976
Orientation Services .583 .559
Academic Records .168 .845
Social-Personal .271 .763
Living-Dining .051 .951
Health Services .767 .465
Religious Services .361 .697
English Language .942 .391
Student Activities .049 .952
Financial Aid 3.107 046"
Placement Services .356 .701

%*
Significant at .05
P = probability
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U.G. Masters' Ph.D.
Figure 3. Cellular Plotting of the Interaction

Between Academic Classification and the

Major Field (Financial Aid subscale)

The null hypothesis that there is no significant inter-
action between major fields of study and academic classifi-
cation of the students in their perception of the problems
they experience while studying in U.S. colleges and univer-
sities was accepted for all problem areas: with the excep-

tion of the Financial Aid subscale.

Hypothesis 11
There is no significant difference between Saudi male
students who attended the predeparture orientation
program offered by Imam Mohammed Ibn Saud Univer-
sity in Saudi Arabia and Saudi male students who
did not attend that program in their perception of
the problems they experience while studying in

U.S. colleges and universities.
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Findings. To test the above hypothesis: a one-way
ANOVA was used. The respondents were divided into two
groups according to whether or not they had attended the
predeparture orientation program offered by Imam Muhammad
Ibn Saud University and its branches in Saudi Arabia. Since
at the present time the program is open only to prospective
male scholarship studentss female respondents were excluded
from this analysis. Among the male students, eight did not
indicate whether or not they had attended the predeparture
orientation and they were also excluded from this analysis.

The results shown in Table 37 indicate that there were
significant differences between those who attended the ori-
entation program and those who did not in only 3 of the 11
problem areas. Significant differences were found on the
English Languager Financial Aid, and Placement Services sub-
scales. On the Financial Aid and Placement Services sub-
scales the students who did not attend the orientation pro-
gram reported significantly more problems than did students
who attended the orientation program. However, on the En-
glish Language subscaler the opposite was true and students
who had attended the orientation program expressed a much
greater level of concern with this problem area than did
those who had not attended the orientation program. There
were no other significant differences between the two groups
on any of the remaining eight subscales.

Thereforer the null hypothesis that there is no signif-

icant difference between Saudi male students who attended
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the predeparture orientation program and Saudi male students
who did not attend that program in their perception of the

problems they experience while studying in U.S. colleges and

universities was rejected on three subscales. English Lan-
guage, Financial Aid, and Placement Services. and was ac-
cepted for the remaining eight subscales.

Table 37. ANOVA Results by Predeparture Orientation:
With Mean Scores.

Part. Non-Part.
(n=125) (n=245) F

Problem Areas Mean HMean Ratio _p
Admission-Selection 6.37 6.34 .004 .9470
Orientation Services 5.98 5.89 .033 .8570
Academic Records 6.44 6.38 .014 .9065
Social-Personal 5.72 5.74 .003 .9594
Living-Dining 6.91 6.27 1.809 .1794
Health Services 5.05 4.70 612 .4344
Religious Services 5.39 5.96 1.360 .2442
English Language 8.09 5.26 23.528  .0000%
Student Activities 4.02 4.11 .050 .8234
Financial Aid 6.43 8.49 8.876  .0031"
Placement Services 4.97 5.97 4.336 .0380%

*

Significant at .05

p = probability

Part. = Participants; Non~Part. = Non-Participants

It may be inferred that the findings of this study do

not support the findings reported by Longest (1969) that
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foreign students who attended an orientation program had

higher English test scores.
Students' Comments

In order to solicit more information about the problems
experienced by Saudi students while studying in American in-
stitutions of higher education: the respondents were asked
to indicate if they had any additional comments or if there
were problem areas not covered by the MISPI. Of the total
number of respondents: 130 felt that the MISPI did not pro-
vide for complete coverage of the problems they personally
faced and added additional comments. These comments were
coded and categorized according to their nature in 10 cate-
gories. Table 38 shows the distribution of the comments.,

according to the identified categories.
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Table 38. Distribution of Comments Made by Respondents.

Category Number Percent
Problems related to the SAEM 41 20.8
Criticisms of the questionnaire 35 17.8
Financial problems 21 10.7
Academic problems 21 10.7
Racial problems 21 10.7
Family related problems 21 10.7
Lack of information about home country 13 6.6
Religious problems 8 4.1
English language 8 4.1
Orientation problems 6 3.0
TOTAL: *197  100.0

*
Some students wrote more than one comment.

Following are the descriptions of these categories and

a summary of their content:

Saudi Arabi Ed i Missi (SAEM)
Of the total number of comments: 21 percent complained
about problems relating to the SAEM. Comments in this cate-
gory included statements like the following: "The people in
the Mission do not understand the problems of the students"; X
"they issue arbitrary decisions"; "no cooperation and ar-
rangements seem to exist between the SAEM and the sponsoring
agencies in Saudi Arabia"; "frequent changes in the list of

the American institutions acknowledged by the SAEM"; "when I
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call the SAEM, I often do not find my advisor there in his

office."

Criticisms of the questionnaire

As shown in Table 38, 18 percent of the comments criti-
cized the questionnaire. All of the criticisms were cen-
tered upon one issue, which is that Part II of the question-
naire included items that should not have been directed to
Muslim students. Reference was always made to items 58
("dating practices of U.S. people") and 60 ("not being able
to find a suitable companion of the opposite sex") of the
MISPI, with those referring to item 60 characterized by con-
siderable anger. Criticism of this nature was not unex-
pected. However: since one of the purposes of this study
was to provide information about the problems of Saudi stu-
dents in the United States which can be compared to problems
experienced by foreign students from other nations and dif-
ferent cultural backgrounds, it was felt that leaving the
criticized items unchanged, although respondents may not
have found them in good taste, was a necessary contribution
to the purposes of this study. Thus: based on the findings
of this study: an interesting comparison has been that while
Afghan and Iranian students ranked "finding companionship
with the opposite sex" to be the second most severe personal
problem (Payind, 1977), Saudi students considered a problem
of this nature to be the problem of least concern in its

category (Student Activities).
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Fi ial ]
Of the total number of comments: 11 percent were of a
financial nature. Although the MISPI included this cate-
gory, some respondents felt that there were additional prob-
lem situations which needed to be pointed out. Comments in
this area included statements like the following: "Medical
allowance is not enough for its purpose"; "housing is expen-
sive"; " financial support should not be limited to two
children”; and "our wives should be fully supported by the

scholarship even if they do not go to school.”

Academic problems

The comments in this area included the following state-
ments: "Problems related to failure in qualifying and com-
prehensive exams"; "losing credits as a result of transfer"”;
"some universities are too tough while others are too easy":
"being told to take additional undergraduate courses prior
to securing admission to a graduate program"; "not finishing
my degree within the time given by my scholarship”; and "I
need more time to complete a test than the average American

student does."
Racial problems

Statements in this category are best represented by the
following: "Some professors hate foreign students”; "some

professors not fair with Arab students”; "the American media

distort the image of Arabs"; "I do not feel free to express
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my political or religious beliefs in front of my profes-
sors"; and "I feel insecurer especially during political

crises."

Problems related to family

The most frequently mentioned remarks in this category
were: "My children do not speak Arabic"; "not finding an
Islamic school for my children"; "my wife is always under

stress in this society."

Information about home country

Comments in this category were about the scarcity of
reliable information about the Arab world in general and
Saudi Arabia in particular. This was observed to be true
not only with respect to the mediar but also with regard to
libraries and information centers, making it difficult for
the students to write term papers about the problems of
their home countries and making it difficult for the stu-
dents to serve as their country's advocates among American

students and the public.

Religi bl
The following were included in the religious problems
| mentioned in the comments: "Not being able to pray on time
because of frequent conflict between class and prayer time";
"some professors misunderstand me and think that I was un-
friendly and socially isolated because I don't attend par-

‘ ties where alcohol is served"; "I would rather suffer isola-

-
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tion than lose my religious codes of conduct"; and "not
finding Islamic food."
English language

Comments in this category were mainly about English
Language Institutes and the "Test of English as a Foreign
Language" (TOEFL). A student stated that "I spent more time
than I should have in the ELI because the ELI was more con-
cerned with money than with education." Another student
stated that "I had to wait one more semester before en-
rolling in the University because my score in TOEFL was two

points less than the minimum required score."

ori .
Only six comments were included under this category.
Observations included emphasizing the importance of inform-
ing students about the entry exams (GRE: GMAT, etc.) prior
to their departure for the U.S. It was also suggested that
students be made aware of their legal rights and limits of

American society.

Sources of Counseling Help

The respondents were asked "to whom do you usually go
for help in resolving problems which have confronted you?"
Table 39 presents a summary of the students' responses to
this question. Since the nature of the question was too

broad: many students indicated that their accurate response
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would heavily depend upon the nature of the problem for
which a solution is sought.

In general, the highest number (194 or 45 percent) of
Saudi students included in the sample indicated that they
would consult "fellow Saudi friends" as their first choice.
"Staff or colleague from department of major", "foreign stu-
dent advisor", and "family member" were sources chosen as
first preference by 33 students each. "Major advisor" was
mentioned as a first choice by 21 of the respondents and
only 3 respondents indicated that they would first contact
the Saudi Arabian Educational Mission about their problems.

As a second choice "staff or colleague from department
of major" was mentioned by 80 respondents: "foreign student
advisor" was mentioned by 70 respondents:, and "friends from
Saudi Arabia" and "major advisor" were the second choice of

65 and 42 respondentss respectively.
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Table 39. Sources of Counseling Help Identified by the

Respondents.

lst Pref. 2nd Pref.

Source {pnumber) <{number)
Colleagues from Saudi Arabia 194 65
Staff or colleagues from dept of major 33 80
Foreign student advisor 33 70
Family member 33 14
Major advisor 21 42
Muslim or Arab friends 20 16
Myself 20 3
Friends of any nationality 6 17
The Saudi Mission 3 14
Legal agents 1 0
No response 66 109
TOTAL: 430 430

Pref. = Preference

It may be hypothesized that availability, informalityr
and the personal relationship are among the reasons why re-
spondents preferred to consult a friend from their home
country rather than their major advisors or the SAEM. 2 na-
tional friend is easy to contact; such a friend may be met
at the cafeteriar the libraryr or be visited or called by
telephone at any time, with no previous appointment neces-
sary. In addition to these reasons, discussion with a na-
tional colleague is open no matter how slight the problem

may ber at least insofar as the national colleague may offer
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some contribution to the problem under discussion. However:
when the problem involves official transactions and signa-

tures are required, major advisors are usually contacted.

The SAEM is contacted, it would seemr only when more compli-

cated issues are involved.
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CHAPTER V

SUMMARY, DISCUSSION, CONCLUSIONS:,

AND RECOMMENDATIONS

Summary

The purpose of this study was to investigate the prob-

lems a Saudi student might encounter while studying in an

institution of higher education in the United States.

The objectives of the study were:

1

2)

To investigate the problems and concerns experi;
enced by Saudi students who were enrolled in insti-
tutions of higher education in the United States.
To examine possible differences between various
subgroups of Saudi students in their perception of
the problems they encountered in colleges and uni-

versities in the United States.

Based on these objectives: the following null hypothe-

ses were tested:

1)

2)

There is no significant difference between male and
female students in their perception of the problems
they experience while studying in U.S. colleges and
universities.

There is no significant difference between the two

age groups, 25 or less and over 25, in their per-
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7)

8)
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ception of the problems they experience while
studying in U.S. colleges and universities.

There is no significant difference between married
and unmarried students in their perception of the
problems they experience while studying in U.S.
colleges and universities.

There is no significant interaction between sex and
age of the respondents in their perception of the
problems they experience while studying in U.S.
colleges and universities.

There is no significant interaction between sex and
marital status 'of the students in their perception
of the problems they experience while studying in
U.S. colleges and universities.

There is no significant interaction between age and
marital status of the students in their perception
of the problems they experience while studying in
U.S. colleges and universities.

There is no significant interaction between sex:
ager and marital status of respondents in their
perception of the problems they experience while
studying in U.S. colleges and universities.

There is no significant difference between students
who are majoring in the humanities and students who
are majoring in the sciences in their perception of
the problems they experience while studying in U.S.

colleges and universities.
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9) There is no significant difference between students
who are in undergraduate, master'ss or doctoral
programs in their perception of the problems they
experience while studying in U.S. colleges and uni-
versities.

10) There is no significant interaction between major
fields of study and academic classifications of the
students in their perception of the problems they
experience while studying in U.S. colleges and uni-
versities.

11) There is no significant difference between Saudi
male students who attended the predeparture orien-
tation program offered by Imam Mohammed Ibn Saud
University in Saudi Arabia and Saudi male students
who did not attend that program in their perception
of the problems they experience while studying in
U.S. colleges and universities.

The instrument used to collect data for this study was

a two-part questionnaire. Part I, a demographic data ques-
tionnairer was devised by the investigator to solicit infor-
mation on the characteristics of the subjects. Part II was
a modified version of the Michigan International Student
Problem Inventory (MISPI), which was selected after careful
examination of the literature. The instrument was trans-
lated into the Arabic language and the Arabic version was

administered in the collection of the data.

E
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The research instrument was sent by mail through the
Saudi Arabian Educational Mission (SAEM) to a random sample
of 709 male and 150 female students enrolled in institutions
of higher education in the U.S. during the spring term.
1986. Of this total 25 students could not be located and of
the total sample contactedr 430 students returned usable
surveys. The returned surveys were analyzed using the fol-
lowing statistical treatments: frequencies, means and stan-
dard deviations: one-way: two-wayr and three-way analysis of
variance. The .05 level of significance was used and
Tukey's method was selected as a follow-up analysis when
differences between three levels were found. The analysis
of the data revealed the following results.

A. With respect to Objective 1, the findings were as
follow:

1) The problem area of most concern to Saudi stu-
dents és a group was Financial Aid (mean 7.81):
followed by: a) Academic Records (mean 6.50),
b) Living-Dining (mean 6.44), and c) Admission-
Selection (mean 6.26). The problem area of
least concern to Saudi students as a group was
Student Activities (mean 4.04).

2) The problem situations of concern to more than
50 percent of the respondents are displayed in

Table 40.
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Table 40. Problem Situations of Concern to More Than Fifty
Percent of Saudi Students

Problem Situation Problem Area = Percent
Homesickness Social-Personal 78
Unfavorable remark about home

country Orientation Serv. 75
Criticism of homeland religion Religious Serv. 71
Lack of money to meet expenses Financial Aid 70
Not receiving enough money Financial Aid 67
Uncertainties in the world today Placement Serv. 67
Getting admitted to university Admission-Selec. 63
Writing term papers Academic Records 61
Attitudes of some U.S. students

toward foreign students Orientation Serv. 61
Differences in U.S. and home .

educational systems Admission-Selec. 60
Concept of being a foreign student Orientation Serv. 59
Ability to write English English Language 59
Cost of an automobile Financial Aid 57
Bathroom facilities cause problems Living-Dining 57
Insufficient advice from academic

‘advisor Academic Records 56
Unexpected financial needs Financial Aid 55
Concern about grades Academic Records 54
Problems regarding housing Living-Dining 53
Being lonely Social-Personal 52

B. With respect to Objective 2, the findings were as
follows:

1) There were no significant differences between
male and female Saudi students in their percep-
tion of the problems they encountered while
studying in U.S. colleges and universities in
any of the 11 problem areas measured by the
MISPI. Hypothesis 1, therefore, was accepted
for all of the 11 subscales.

2) There were significant differences between age

group I (25 or less years) and age group II
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(more than 25 years) in three problem areas:
Academic Recordsr Financial Aid. and Placement
Services. Younger students experienced more
problems than did older students in these ar-
easr but no significant differences between the
two groups were found in the remaining eight
problem areas. Thereforer Hypothesis 2 was re-
jected for three subscalesr Academic Records:
Financial Aid: and Placement Services: and was
accepted for the remaining eight subscales.
There were no significant differences between
married and unmarried Saudi students in any of
the 11 problem areas. Thereforer Hypothesis 3
was accepted for all of the 11 subscales.
There was no significant interaction between
the sex and age of Saudi students in this study
in any of the 11 problem areas. Therefore, Hy-
pothesis 4 was accepted for all 11 of the sub-
scales.
There was a significant interaction between the
sex and the marital status of Saudi students in
the problem area of Orientation Services:, but
no significant interaction between the two
variables was found in any of the remaining
problem areas. Therefore, Hypothesis 5 was re-

jected for the Orientation Services subscale
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and was accepted for the remaining 10 sub-
scales.

There was a significant interaction between the
age and the marital status of Saudi students in
their perception of the problems they experi-
enced in the Orientation Services problem arear
but no significant interaction between the two
variables was found in any of the remaining
problem areas. Thereforer Hypothesis 6 was re-
jected for the Orientation Services subscale
and was accepted for the remaining 10 sub-
scales.

There was a significant interaction between the
sexrs ager and marital status of Saudi students
in their perception of their problems in the
Health Services problem area. However, there
was no significant interaction between the
three variables in any of the remaining 10
problem areas. Thereforer Hypothesis 7 was re-
jected for the Health Services subscale and was
accepted for the remaining 10 subscales.

There were significant differences between
Saudi students majoring in the humanities and
those majoring in the sciences in the problem
areas of Religious Services and English Lan-
guage. Differences between the two groups were

not significant in any of the remaining nine
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problem areas. Thereforer Hypothesis 8 was re-
jected for the Religious Services and English
Language subscales and was accepted for the re-
maining nine subscales.

9) Academic Classification was found to be an in-
dependently significant discriminator in the
problems experienced by Saudi students in 10 of
the 11 problems areas. In the Financial Aid
problem arear however, although significant
differences existed between the three academic
classificationss they were not independently
due to academic classification. Therefore. Hy-
pothesis 9 was rejected for all of the sub-
scales except Financial Aid.

10) The interaction between the major field of
study and the academic classification of Saudi
students was found to be significant in only
the Financial Aid problem area. Therefore, Hy-
pothesis 10 was rejected for the Financial Aid
subscale and was accepted for the remaining 10
subscales.

11) The differences in the perception of problems
encountered between participants in the prede-
parture orientation program and non-
participants were significant in the English
Languager Financial Aid, and Placement Services

problem areas. Therefore, Hypothesis 1l was

-



135
rejected for the English Languager Financial
Aidr and Placement Services subscales and was

accepted for the remaining eight subscales.
Discussion

According to the findings of this study. Financial Aid
was the problem area of most concern to Saudi students as a
group. Although this is consistent with the findings of
other studies on foreign students, it was thought that Saudi
students would not be so concerned with Financial Aid since
they have scholarships which provide them funds to cover tu-
ition and medical expenses: a monthly stipend of $714.00 for
living expenses (with an additional allowance for depen-
dentss up to a limit of three), and a stipend for books and
supplies equal to one month's living expenses.

The concern of Saudi students with this problem area
may be explained from the findings of this study from two
aspects:

l) Financial resources. The stipends paid to Saudi
students may not be sufficient to meet the expenses
of some subgroups of Saudi studentsrs insofar as
some students have legitimate expenses which other
students do not have. Findings in this study
showed a significant interaction between major
field of study and academic classification on the
Financial Aid subscale. Science students indicated

more problems at the undergraduate and master's
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levels than did humanities students, with under-
graduates in both major fields indicating more
problems than master's students. Howeverr at the
doctoral level science students indicated far fewer
problems than did humanities students. One possi-
ble interpretation is that science students at the
undergraduate and master's levels are required to
purchase expensive textbooks, tools: and instru-~
ments, whereas at the doctoral level; science ma-
jors use the laboratory facilities of the univer-
sity to conduct their research and experiments and
are no longer required to purchase the primary
tools used by students at lower academic levels.
Financial management. Another aspect of the prob-
lem may be explained by inappropriate management of
the available financial resources by the student.
This study found that Saudi students who attended
the predeparture orientation program indicated sig-
nificantly fewer problems in the Financial Aid area
than did those students who did not attend the pro-
gram. Furthermore, age group I (25 years of less)
students indicated significantly more problems than
did age group II (more than 25 years of age) stu-
dents on the Financial Aid subscale. Although the
difference was not significant: single students had
a higher mean in this problem area than did married

students. Assuming that maturity and responsibil-
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ity are associated with being older. and/or being
married, it may be expected that students in these

categories will exercise a greater degree of effi-

cient financial management. It should also be men-
tioned that the allowances provided by the scholar-
ships of Saudi students has not been reviewed for
several years. Needless to sayr the costs of liv-
ing in the U.S. are considerably more today than
they were just five years ago.

Although Health Services was found to be the problem
area of second least concern to the respondents in this
study, the results indicated that some subgroups of Saudi
students seemed to be more concerned with problems in this
area than other subgroups. On the Health Services subscale
the interaction of sexr ager and marital status was found to
be significant and higher means were associated with two
subgroups: single females and married males of age group I
(25 years or less): with means of 7.14 and 6.64, respec-
tively.

When the nature of these two subgroups. the nature of
the problem situations in the Health Services subscaler and
comments from individuals in these two subgroups are consid-
ered, it may be said that students of these two subgroups
are more susceptible to stress than students from other sub-
groups. Younger, unmarried females in Saudi Arabia are
fully dependent upon their families and in the U.S. find

themselves in a far different society. They often live by
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themselves, are far removed from the controls and protection
of family and gquardians:, and with religious expectations
placing limits upon their interaction with the opposite sex:
the young: unmarried female students often experience
stresses and strains which they are unable to share with
anyone else. For the younger married male the stress may
arise from being faced at an early age with the responsibil-
ities of family and possibly children, without the support-
ive network of family available in Saudi Arabiar in addi-
tion to the responsibility of being a successful student in
a foreign country. Role conflict may often be at its peak
for male students in this category.

With regard to the differences between students who
participated in the predeparture orientation program offered
by IMBS University and those who did not: the findings of
this study revealed that participants were more well-
adjusted than non-participants in only two problem areas:
Financial Aid and Placement Services. Contrary to expecta-
tions, non-participants indicated fewer problems on the En-
glish Langquage subscale than did participants. The compli-
cations in interpreting the latter finding is not only due
to the fact that it is not consistent with the findings of
other researchers: but there are no completely logical rea-
sons to believe that this result has any relation to whether
or not students participated in predeparture orientation
programs. All that may be hypothesized at this point is

that the differences between the two groups may be related
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to predeparture English preparation; i.e. students who were

well prepared in the English language did not feel a need to

attend the orientation program since they had a good command

of the English language and felt that their proficiency

would help them, in a short period of time after their ar-

rival in the U.S., make up any losses experienced as a re-

sult of not attending the orientation program. Therefore:

they did not participate. However, this analysis is only

theoretical and a more conclusive answer must be sought in

terms of future research.

Conclusions

Within the scope and limitations of this study. and

based on the findings reported in this study: the following

conclusions are offered:

1)

2)

Saudi students were most concerned with problems of
Financial Aid, Academic Records, Living-Dinings
Admission-Selection: and English Language areas and
least concerned with problems in the Student Activ-
ities and Health Services areas.

The problems of Saudi students in the area of Fi-
nancial Aid are influenced by the following fac-
tors: ager whereas younger students were more con-
cerned; interaction between major field of study
and academic classificationr whereas science stu-
dents at undergraduate and master's levels indi-

cated more problems than did counterpart humanities



3)

4)

5)

6)

140

studentss but at the doctoral level humanities stu-
dents indicated more problems than their science
counterparts; and whether or not Saudi students
participated in the predeparture orientation pro-
gramrs whereas participants expressed fewer
concerns.

Sexs marital statuss and the interaction of sex and
age had no bearing on the problems experienced by
Saudi students in U.S. colleges and universities.
Younger Saudi students were more concerned with
problems in the Academic Records, Financial Aid.
and Placement Services areas than were their older
counterparts,

The problems experienced by Saudi students in the
Orientation Services area were affected by the in-
teraction between sex and marital status. While
the problems indicated by single male students did
not differ from those indicated by married male
students, single female students were more con-
cerned with problems in the Orientation Services
area than were married female students.

The problems experienced by Saudi students in the
Orientation Services area were also influenced by
the interaction between marital status and age.
While single students of age group I (25 years or
less) experienced fewer problems in this area than

did the single students of age group II (more than
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25 years): the married students of age group I ex-
perienced more problems in this area than did the

married students of age group II.

The interaction between sexr, ager and marital sta-
tus influenced Saudi students' perception of the
problems they encountered in the Health Services
area. Single females of the younger age group re-
flected more concerns than did other subgroups in
this arear followed in intensity by married males
of the younger age group. If these females were to
marry and if these males were not married. they
would be less concerned with problems in this area.
Saudi students majoring in the humanities were more
concerned with problems in the English Language
area than were their counterparts in the sciences:
while the latter were more concerned with problems
in the Religious Services area than were humanities
students.

Academic classification was the most discriminating
factor in the problems experienced by Saudi stu-
dents in almost all of the 1l problems areas:

- Doctoral students indicated far fewer problems in

10 of the 11 problem areas than did undergraduates;

- Doctoral students experienced fewer concerns than
did master's students in all of the problem areas
except Religious Services and Financial Aid:;

- Master's students were less concerned than were
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undergraduate students with problems in the Aca-
demic Recordsr Social-Personal: and Placement Ser-
vices areas;

- Undergraduate students were less concerned with
problems in English Language than were master's
students;

= In generals however, it can be concluded that the
problems experienced by Saudi students decrease as
they attain higher academic levels.

10) Participating in the predeparture orientation pro-
gram seemed to effectively reduce problems in the
Financial Aid and Placement Services areas. How-
everr more problems in the English Language area
were associated with participation in the predepar-

ture orientation program.
Recommendations for Further Research

J// This studyr insofar as it has helped to answer some
questions relevant to the problems encountered by Saudi stu-
dents enrolled in U.S. colleges and universities, has also
raised some questions which should be considered for future
research:///

1) Although it was believed that Saudi students are
financially more well off than other foreign students: the
results of this study showed that the Financial Aid problem
area was the area of most concern to Saudi students as a

group. It is desirable to determine why this is the case
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and a study to reassess the financial needs of Saudi stu-
dents in the United States is necessary.

2) The study revealed that younger: unmarried females:,

followed by younger, married males: indicated more problems
in the Health Services area than did other subgroups in the
interaction between sex, ager and marital status, whereas
the lowest means scored by subgroups in this area of inter-
action were scored by younger, married females and young-
single males: respectively.“’Further study is needed to ex-
amine more closely the anxiety and stress problems experi-
enced by various subgroups in the interaction between sex:
ager and marital status of problems experienced by Saudi
students in the United States.

3) Non-participants in the predeparture orientation
program indicated fewer problems in the English Language
area than did participants. A study is needed to address
the question of why this is the case.

4) Studies which are similar in nature to this study
are needed to identify the problems experienced by Saudi

students in Europe and Canada.
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APPENDIX A

Michigan International Student Problem Inventory

Original Version (John W. Porter)



MICHIGAN IHTERMATIONAL STUDENT PROBLEM INVERTORY

John W, Porter
and A. 0. Hailece.
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Date of Birth Sex Today's Date

Country of Citizenship Country of Resider

Class in College Fre T Marital Status —aTe e
Present College Course of Study — e T FTL T L T
Number of — and ——— af present Callege. At a previous U.S. College — =T

Number of and in the U.S. Language you speak mast easily

years months

PLEASE READ THESE DIRECTIONS CAREFULLY

You aro not being tested. There are no right or wrong answers. This is a list of statements about situatians that ccca-
sionally trouble (perturb, distress, grievs, annoy, or worry) students from other cauntries who ars attending cclleges
in the United states. The stotements are related to areas of admissions, academic wark, langucge, religion, and so

forth.

PLEASE FOLLOW THESE THREC STEPS

Step One Read the list of statements carefully, pause at each statement, and if it suggests a situation which is

troubling yau, circle the number to the left of the statement, as follows, @
Closs."*

Continue through the entire list in this way.

"Giving Orel Reperts in

Step Two After completing Step One, go back over the numbers you have circled, and place an X in the circle of
the statements which are of most goncern to you, as follows,@ “Giving Oral Reperts in Class.”

Step Three  After completing Steps One and Two, please answer the questians on Page 4,

Printed by International Programs
Michigun Siate University
East Lancing, Michigan
1962
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Reod ihe list of statemants below carefully, if o statement suggests a situation which
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Oc
is troubling you, circie the nuinber to the left of it, as follows @\‘Iriting or typing ol
term (semester) papors. (
1. Evaluation of m: former school credentials 34. Getting odmitted to U.S. coilage |
2. Concern obout value of a U.S. education 35. Registration for classes each term |+
3. Choosing coilege subjects 36. Not attending college of my first choice
4. Treatment received nt orientation meetings 37. ?eluﬁonship with fareign student advisor R
5. Unfavorable remorks cbout home country 38. Leisure time activities of U.S. siudents | C
6. Concept of being a ‘*foreign’’ student 39. Law onforcement proctices in the U.S.
7. Frequent college examinotions 40. Competitive college groding system -
8. Compulsory class attendence 4], Objective examinations (true-folse, etc.) K
9. Writing or typing term (semester) papers 42. Insufficient advice from academic advisor
10. Concern obout becoming too *‘westernized'’ 43. Being lonely -
11. Insufficient personol-sociol counseling 44, Feeling inforior to others <
12. Being in love with someone 45. Trying to make friends
13. Taste of food in United States 46. Costs of buying food
14. Probiems regarding housing 47. Insufficient clothing r_'x
15. Being toid where one must live 48. Not being able to room with U.S. student
16. Poor eye sight 49. Hard to heor -
17. Recurrent headoches 50. Nervousness |t
18. My physical height and physique 51. Finding adequate health services
19. Religious practices in United Stries 52. Finding worship group of own faith =
20. Attending church sociais 53, Christianity as a philosophy |
21. Concern about my religious beliefs 54, Voriety of religious foiths in U.S.
22. Speaking English 55. Reciting in.class
23. Giving oral reports in closs 56. Understanding lectures in English :
24. Ability to write English 57. Reading textbaoks written in English
25. Requlations on siudent activities 58, Dating practices of U.S. people
26. Treatment received ot social functions 59. Being accepted in social groups =
27. Relutionship of men ond women in U.S. 60. Not being able to find ''dates’’
28, Lock of money to meet expenses 61. Soving enough money for sociol events |
29. Not receiving enough money from home 62. Immigrotion work restrictions R
30. Hoving to do manuol lobor (werk with honds) 63. Limited omount U.S. dollor wiil purchose
31. Finding a job upon returning home 64. Bocoming o citizen of the United States R
32. Mot enough time in U.S, for study 65. Changes in home government
33. Trying to extend stay in United States &5. Desire to not return to home country n
TOYALS
=
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semaster) popars.

1
67. Understanding college catalags IOO. Differences in purposes among U S. colleges
S 68. Immigration regulations 101. Diiference in U.S. and hame education systemns
69. Lack of knowledge about U.S. 102. Not being met on arrival at compus
. 70, Campus size 103. Coilege arientation program insufficient
S 71. U.S. emphasis on time and promptness 104. Trying to be student, tourist and **ambassodor’’
: 72. Understanding how to use the library 105. Attitude of some students toward ''foreign’’ studerts
: 73. Toe many interferences with studies 106. Doing laboratory ossignments
"R 74. Feel unprepared for U.S. college work 107. Insufficient personal help from professors
‘ 75. Concerned about grades 108. Relationship between U.S. students ond faculty
1 o
76. Sexual customs in United States 109. U.S. emphasis on personal habits of clearliness
P 77. Homesickness 110. Not feeling at ease in public
78. Feeling superior to others 111. Attitude of some U.S. people to skin color
79. Bathroom facilities cause problems 112. Finding a piace to live between college terms
D 30. Distances to ciasses from residence 113. Changes in weather conditians
81. Relationship with roommate 114. Lack of invitations to visit in U.S. homes
i 82. Dietary prablems 115. Feeling under tension
S 83. Need more time to rest '16. Service received ot health center
84. Worried about mental heaith 117, Heolth suffering due to academic pace
85. Having time to devote to own religion i:18. Criticisms of home lond religion
3 B86. Spirituol versus materiolistic values 119. Accesting differences in great religions
87.. Doubting the vaiue of ony religian 120. Confusion obout religion and morals in U.S.
88. Understanding U.S. “‘slang’ 121, Insufficient remediol English services
L 89. My limited English vocabulary 122. Having a non-English spesking roommate
90. My pronunciation not understoad 123. Holding a canversation with U.S. iriends
91. Activities of Iaternational Houses 124. Activities of foreign student orgcrizotions
A 92. U.S. emphasis on sports 125. Lack of oppartunities to meet more iJ.S. pesple
93. Problems when shopping in U.S. 126. Concern obout political discussions
94, Finding part-time work 127. Costs of an outomobile
I 95. Unexpected financiol needs 128. Finding employment between colicqe terms
96. Money for clcthing 129. Finding jobs thot pay well
97. Uncertainitics in the world today 130. Insufficient help from placement affico
S 98. Detirn enrolling ot another college 131, Staying in U.S. ond getting o job
i - 99. U.S. cducotien not wnat wos vxpected 132. Wond=r if U.S. ecucation useful for job ot heme
: Step Two Now go back over the numbers you have cireled, and plnco on X in the circle of
! statements which are of mose concern to you, as follows Writing or yping term

Continue on Pare § arter Step Two



152

Step Three Please answer the following questions,

1. Do you feel that the statements which you have marked on Pages 2 cnd 3 provide a fairly complete picture of the

problem areas currently troubling-you? Yes No

If there are additional problems which trouble you, and they.are not specificelly listed on Pages 2 and 3, please
indicate what they are in the space below.

2. Do you feel that this procedure of helping you identify problem areas is worthwhile, even though you might not have
erioyed checking the statements? Yes No Can you explain the reoson for your answer?

3. To whom do you most frequeatly go for haip in resolving problems which have confronted you?

For example, counselors, foreign student advisor, fellow students from your home country, faculty, etc. Pleose
list in order of preference

m
2
(3

4. Would you like to discuss your concems with ne? Yes No

1f *Yes', please write your name here

0-3502



APPENDIX B

Michigan International Student Problem Inventory

Arabic Version
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APPENDIX C

Back Translation of the Instrument (Arabic to English)
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Dear fellow Saudi student:

I am a graduate student in the area of Foundations at the
School of Education at Oregon State University.

Like yourself, I came to the United States to pursue educa-
tion, and now I am conducting a study to investigate the
problems Saudi students encounter while studying in the
United States. The study is a partial fulfillment of the
requirement for the doctorate degree.

I hope through my research more will be known about the con-
ditions of Saudi students in the United States: and the na-
ture of their difficulties, and that this knowledge will be
helpful to Saudi students themselves, as well as to the
American colleges and universities as they plan services for
foreign students, and to the Saudi Arabian Educational Mis-
sion and supporting agencies in the development of programs
for future Saudi students.

The enclosed questionnaire is designed to collect informa-

tion for the study and may not take more than 25 minutes of
your time to complete. Could you do it right now or today

while you are thinking about it? It will be most appreci-

ated.

Dear friend: be assured that all the information you give
will be treated as strictly confidential (nobody will know
about it), and you are not asked to write your name.

Your cooperation is an essential part in making this study a
success. Please return the completed forms in the enclosed
self-addressed envelope as soon as possible.

Thank you in advance for your cooperation, and I wish you
success in your studies.

Sincerely:

Saad A. Al-Shedokhi
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part I of the G ] .

Please check the appropriate answer or fill in the blank
provided.

l. Sex
___  Male
Female

2. Age at the present time:
20 years or less
21 through 25 years
26 through 30 years
over 30 years

3. Marital status:
— Single
Married

If married:

a) Is your spouse with you in the U.S.?
Yes; _______No

b) Do you have children?
Yes; ______ No

4. With regard to the English language preparationr
you:
achieved the required level of English before
arriving in the U.S.A.
— completed the required level of English while
in the U.S.A.

5. Academic classification: At the present time you
are:
undergraduate
graduate in a master's program
graduate in a doctoral program
other. Please specify .




‘6.

10.

11.

164

If you are a graduate student, where did you receive
your Bachelor's degree from?
from King Saud University
from King Abdul-Aziz University
from Imam Muhammad Ibn Saud University
from King Faisal University
from the Islamic University at Madinah
from the University of Petroleum
from the University of Ommul-Qura
from a college or a university in the U.S.A.
from the Women's colleges in Saudi Arabia
other. Please specify .

What is your present major? .

Prior to your departure from Saudi Arabia to the
U.S.A., did you attend the orientation program which
is offered by Imam Muhammad Ibn Saud University?

yes

no

If yes, how would you evaluate that orientation pro-
gram?
sufficient to meet the needs
lacking in academic information
lacking in social information
lacking in information concerning use of
moneyr purchasing and other personal matters
totally insufficient

How large is the college or university you are at-
tending now?
—  below 6,000 students

over 6,000 students

How large is the city in which you are living now?
with a population less than 100,000

— with a population between 100,000 and 300,000

with a population between 300,000 and 700,000

—__with a population between 700,000 and

1,000,000
—  with a population over 1,000,000

For how long have you been in the U.S.A. (including
previous stays or visits, if any)?

less than 6 months

6 months to 1 year

1l to 2 years

2 to 3 years
over 3 years
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12, Where do you life?

in a dormitory

in a room with an American family

in an apartment or a house with an American
roommate

in an apartment or a house with a non-Arab
foreign student

in an apartment or a house with an Arab or
Saudi roommate

in an apartment or a house with your family

13. 1Is there a mosque (or a place for Islamic worship)
in the city where you live?
Yes
No

If yess how often do you go to it?
—_ _regularly

Fridays

occasionally

very rarelyr or not at all
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PLEASE ANSWER THE FOLLOWING QUESTIONS

Do you feel that the statements which you have marked
provide a fairly complete picture of the problem areas
currently troubling you? Yes No

If there are additional pioblems which trouble you, and
they are not specifically listed, please indicate what
they are in the space below.

To whom do you most frequently go for help in resolving
problems which have confronted you?

For example, counselors, foreign student advisor, fellow
students from your home country. faculty, etc. Please
list in order of preference

(1)

(2)

(3)
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Part II of the Questionnaire

This part is a modified version of the Michigan Inter-
national Student Problem Inventory. It is not a test and
there are no right or wrong answer. Rather, it is a list of
statements that represent situations that sometimes disturb.
distresss grieve: annoy, or worry foreign students. The
statements are related to situations such as admissions:
academic work, languager and similar situations.

Please read the statements, pause at each statement.
and if it represents a major problem which you (personally)
might encounter, make a mark (X) in column 3 to the left of
the statement. If the statement represents a minor problem
you (personally) might encounter. make a mark (X) in column
2, and if the statement does not represent a problem you
(personally) might encounter or does not apply to you, make
a mark (X) in column 1.

1. Evaluation of my former scholastic records
2. Concern about value of studying in U.S.
3. Choosing college courses

. Treatment received at orientation programs
. Unfavorable remarks about home country
. Concept of being a "foreign student”

4

5

6

7. Frequent examinations’

8. Compulsory class attendance

9. Writing or typing term papers
10. Concern about becoming too "westernized"
11. Insufficient personal-social counseling
12. Falling in love with someone

13. Taste of food in United States
14. Problems regarding housing
15. To be told where I must live

l6. Poor eye sight
17. Recurrent headaches
18. My height and physica; shape

19. Religious practices in the United States
20. Attending religious meetings
21. Concern about my religious beliefs



22.
23 -
24.

25.
26.
27 L]

28.
29.
30.

31.
32.
33.

34.
35.
36.

37.
38.
39.

40.
41.
42.

43.
44.
45.

46.
47.
48.

49.
50.
51.

52.
53.
54.

55.
56.
57.

58.
59.
60.

Speaking English
In-class oral presentations
Ability to write English

Regulation of student activities
Treatment received at social functions
Relationship between men and women in U.S.

Lack of money to cover expenses
Not receiving enough money from sponsor
Having to do manual labor

Finding a job upon returning home
Not enough time in U.S. for study
Trying to extend stay in United States

Getting admitted to U.S. college or university
Registration for classes each term
Not attending college of my first preference

Relationship with foreign student advisor
Leisure time activities of U.S. students
Law enforcement practices in the U.S.

Grading system based on competition
Objective examinations (true-false, etc.)
Insufficient advice from academic advisor

Feeling lonely
Feeling inferior to others
Trying to make friends

Costs of buying food
Insufficient clothing
Not being able to room with U.S. student

Hearing difficulties
Nervousness
Finding adequate health services

Finding worship group of my own faith
Christianity as a philosophy
Variety of religious faiths in U.S.

Reciting in class
Understanding lectures in English
Reading textbooks written in English

The way Americans arrange for dates
Being accepted in social groups

168

No being able to find a companion from the opposite

SeXx



61.
62.
63.

64.
65.
66.

67.
68.
69.

70.
71.
72.

73.
74.
75.

76.
77.
78.

79.
80.
81.

82.
83.
84.

85.
86.
87.

88.
89'
90.

9l.
92.
93'

94.
95.
96.

97.
98.
99.
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Saving enough money for social occasions
Restrictions imposed by Immigration on working
Limited amount U.S. dollar will purchase

Obtaining American citizenship
Changes in home government
Desire not to return to home country

Understanding college (or university) catalogs
Immigration regulations
Lack of knowledge about U.S.

Campus size
U.S. emphasis on time and promptness
Understanding how to use the library

Too many interferences with studies
Feel unprepared for academic demands in U.S.
Concerned about grades

Sexual customs in United States
Homesickness
Feeling superior to others

Bathroom facilities cause problems
Distance to classes from residence
Relationship with roommate

Not finding suitable food
Need more time to rest
Concern about my mental health

Having time to devote to own religion
Spiritual versus materialistic values
Doubting the value of any religion

Understanding U.S. "slang"
My limited English vocabulary
My pronunciation in English not understood

Activities of international students' offices
U.S. emphasis on sports
Problems when shopping in U.S.

Finding part-time work
Unexpected financial needs
Money necessary for buying clothes

Uncertainties in the world today
Desire enrolling at another college
U.S. education not what was expected



100.
101.
102.

103.
104.
105.

106.
107.
108.

109.
110.
111.

112.
113.
114.

115.
116.
117.

118.
119.
120.

121.
122.
123.

124.
125.
126.

127 .
128.
129.

130.
131.
132.
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Differences in purposes among U.S. colleges
Difference in U.S. and home education systems
Not being met on arrival at campus

College orientation program insufficient
Trying to be student, tourist and "ambassador"
Attitude of some students toward "foreign" students

Doing laboratory assignments
Insufficient personal help from professors
Relationship between U.S. students and faculty

U.S. emphasis on personal habits of cleanliness
Not feeling at ease when among people
Attitude of some U.S. people to skin color

Finding a place to live between college terms
Changes in weather conditions
Lack of invitations to visit in U.S. homes

Feeling under tension
Service received at health center
Health suffering due to academic pace

Criticisms of my home country's religion
Accepting differences in major religions
Confusion about religion and morals in U.S.

Insufficient means for improving my English
Having a non-English speaking roommate
Holding a conversation with U.S. friends

Activities of foreign student organizations
Lack of opportunities to meet more U.S. people
Concern about political discussions

Costs of buying a car
Finding employment between college terms
Finding well-paying jobs

Insufficient help from employment office
Staying in U.S. and getting a job
Wonder if U.S. education useful for job at home



34.
35.
36.

67.
68.
69.

100.
101.
102.

II.

4.
5.

37.
38.
39.

70.
71.
72.

103.
104.
105.

APPENDIX D

Michigan International Student Problem Inventory

Arranged by Subscales

Admi ion-Selection

Evaluation of my former scholastic records
Concern about value of studying in U.S.
Choosing college courses

Getting admitted to U.S. college or university
Registration for classes each term
Not attending college of my first preference

Understanding college (or university) catalogs
Immigration regulations
Lack of knowledge about U.S.

Differences in purposes among U.S. colleges
Difference in U.S. and home education systems
Not being met on arrival at campus

Q s I | s s .

Treatment received at orientation programs
Unfavorable remarks about home country
Concept of being a "foreign student"

Relationship with foreign student advisor
Leisure time activities of U.S. students
Law enforcement practices in the U.S.

Campus size
U.S. emphasis on time and promptness
Understanding how to use the library

College orientation program insufficient

Trying to be student, tourist, and "ambassador"

171

Attitude of some students toward "foreign" students
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III. Academic Records

7. Frequent college examinations
8. Compulsory class attendance
9. Writing or typing term papers

40. Grading system based on competition
41. Objective examinations (true-false, etc.)
42. Insufficient advice from academic advisor

73. Too many interferences with studies
74. Feel unprepared for academic demands in U.S.
75. Concerned about grades

106. Doing laboratory assignments
107. 1Insufficient personal help from professors
108. Relationship between U.S. students and faculty

IV. Social-Personal

10. Concern about becoming too "westernized"
11. Insufficient personal-social counseling
12. Falling in love with someone

43. Feeling lonely
44. Feeling inferior to others
45. Trying to make friends

76. Sexual customs in United States
77. Homesickness
78. Feeling superior to others

109. U.S. emphasis on personal habits of cleanliness
110. Not feeling at ease when among people
111. Attitude of some U.S. people to skin color

V. Living-Dining

13. Taste of food in United States
14. Problems regarding housing
15. To be told where I must live

46. Costs of buying food
47. Insufficient clothing
48. Not being able to room with U.S. student

76. Sexual customs in United States
77. Homesickness
78. Feeling superior to others




112.
113.
114.

VI.

16.
17.
18.

49.
50.
51.

82.
83.
84.

115.
116.
117.

VII.

19.
20.
21.

52.
53.
54.

85.
86.
87.

118.
119.
120.

VIII.

22.
23.
24.

55.
56'
57.

Finding a place to live between college terms
Changes in weather conditions
Lack of invitations to visit in U.S. homes

Health Services

Poor eye sight
Recurrent headaches
My height and physical shape

Hearing difficulties
Nervousness
Finding adequate health services

Not finding suitable food
Need more time to rest
Concern about my mental health

Feeling under tension
Service received at health center
Health suffering due to academic pace

ligi Servi

Religious practices in the United States
Attending religious meetings
Concern about my religious beliefs

Finding worship group of my own faith
Christianity as a philosophy
Variety of religious faiths in U.S.

Having time to devote to own religion
Spiritual versus materialistic values
Doubting the value of any religion

Criticisms of my home country's religion
Accepting differences in major religions
Confusion about religion and morals in U.S.

English Language
Speaking English

In-class oral presentations
Ability to write English

Reciting in class
Understanding lectures in English
Reading textbooks written in English
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88.
89.
90.

121.
122.
123.

IX.

25.
26.
27.

58.
59.
60.

91.
92.
93.

124.
125.
126.

28.
29.
30.

61.
62.
63.

94.
95.
96.

127.
128.
129.

XI.
31.

32.
33.
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Understanding U.S. "slang" d
My limited English vocabulary
My pronunciation in English not understood

Insufficient means for improving my English
Having a non-English speaking roommate
Holding a conversation with U.S. friends

Stud Act ivit i

Regulation of student activities
Treatment received at social functions
Relationship between men and women in U.S.

The way Americans arrange for dates
Being accepted in social groups _
No being able to find a companion from the opposite

Activities of international students' offices
U.S. emphasis on sports
Problems when shopping in U.S.

Activities of foreign student organizations
Lack of opportunities to meet more U.S. people
Concern about political discussions

Fi {21 Aid

Lack of money to cover expenses
Not receiving enough money from sponsor
Having to do manual labor

Saving enough money for social occasions
Restrictions imposed by Immigration on working
Limited amount U.S. dollar will purchase

Finding part-time work
Unexpected financial needs
Money necessary for buying clothes

Costs of buying a car
Finding employment between college terms
Finding well-paying jobs

Placement Services
Finding a job upon returning home

Not enough time in U.S. for study
Trying to extend stay in United States
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64. Obtaining American citizenship
65. Changes in home government
66. Desire not to return to home country

97. Uncertainties in the world today
98. Desire enrolling at another college
99. U.S. education not what was expected

130. Insufficient help from employment office
131. Staying in U.S. and getting a job
132. Wonder if U.S. education useful for job at home
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APPENDIX E

Correspondence With John W. Porter
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A merged School serving Oregon State University and Western Oregon State College with graduate and undergraduate programs in Education.

August 20, 1985

John W. Porter, President
Eastern Michigan University
Ypsilanti, MI 48197

Dear Dr. Porter:

I am presently conducting a study to investigate the problems experienced
by Saudi students while studying in the United States as a partial require-
ment for the Ph.D. degree in Education.

Impressed by the comprehensiveness and continuous success of the Michigan
International Student Problem ILaventory which you developed in 1962, I am
interested in utilizing the instrument in my study.

I would be most appreciative if you grant me permission to: use the instru-
ment; make the necessary modifications to suit the purpose of my study; trans-
late it into the Arabic Language; and to quote from your dissertation the
portions that describe the instrument and how it was developed.

Sinraralv.

Redacted for privacy

WX Mo A
Saad A.’ Al-Shedokhi
Doctoral Candidate

‘RedaE:ted for privacy

Frank Cross
Major Professor

Office of the Head Adviser
OSU Campus: Education Hall. Room 210 - Corvallis. Oregon 97331 - (503) 754-4661



EASTERN MiIcHIGAN UNIVERSITY

OFFICE OF THE PRESIDENT

August 30, 1985

Mr. Saad A. Al-Shedokhi
Western Oregon State College
School of Education
Education Hall, Room 210
Corvallis, Oregon 97331

Dear Mr. Al-Shedokhi:

You have my authorization to use the latest revised form
of the Michigan International Student Problem Inventory. I
have enclosed a sample inventory and the latest revision of
the manual.

I would appreciate receiving a copy of the results of
your investigation.

Sinceredy, //
Redacted for privacy

_—

hn W. Porter
esident

dm

Enclosures

YPSILANTI. MICHIGAN 48197
(313) 487-2211
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Table 41. Three-way ANOVA by Sex, Ager and Marital Status:
Main Effect and Interaction.

Source of l. Admission-Selection -

Variance daf SS MS Ratio P
Sex 1 39.195 39.195 2.015 .156
Age 1 61.162 61.162 3.145 .077
Marital Status 1 .018 .018 .001 .976
Sex, Age 1 58.333 58.333 2.999 .084
Sexs Marital 1 .001 .001 .000 .993
Age, Marital 1 34.660 34.6601 .782 .183
Sexs Age, Marital 1 2.002 2.002 .103 .748
Residual 416 8090.734 19.449

Total 423 8281.349 19.578

Note: Significant at .05 (p = probability).




(Table 41: continued)
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2 Orientat 3 .

Source of
variance

Sex

Age

Marital Status
Sexr Age

Sex, Marital
Age, Marital
Sex, Age, Marital

Residual

.900
20.474
8.842

1
1
1
1 .376
1 79.293
1 84.298
1 2.430
6850.309

7057.017

.900
20.474
8.842
.376
79.293
84.298
2.430
16.467

- —— A o P —— T T T D S S e T T T S G S A A S G AT S S G - - D S S G S > S S S S S G R S R S S W S A o = g S5 S




(Table 41, continued)
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Source of 3. Academic Records
Variance daf Ss MS
Sex 1 10.081 10.081
Age 1 123.783 123.783
Marital Status 1 5.039 5.039
Sex, Age 1 54.624 54.624
Sexs, Marital 1 27.783 27.783
Ager Marital 1 28.086 28.086
Sexr Age, Marital 1 .630 .630
Residual 416 7717.719 18.552
Total 423 7955.849 18.808

.461
.010*
.603
.087
.222
.219
.854

- . — S - G T — T T - e T G G W G S S S -

Note: *Significant at .05 (p = probability).
: = 7.2294; Group 2«

Group 1, n=109, X
X = 6.2222,
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(Table 41, cqptinued)

4, Social-Personal

Source of F
Variance df SS MS Ratio P
Sex 1 2.586 2.586 .167 .683
Age 1 32.607 32.607 2.109 .147
Marital Status 1 2.233 2.233 .144 .704
Sex, Age 1 3.346 3.346 .216 .642
Sex, Marital 1 1.828 1.828 .118 .731
Age, Marital 1 30.307 30.307 1.961 .162
Sex, Age, Marital 1 2.770 2.770 .179 .672
Residual 416 6430.798 15.459

Total 423 6690.941 15.818

—— — (> T " P e D s G G G T e S s T T T - P e St G S G O G S

Note: Significant at .05 (p = probability).
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(Table 41, continued)

Source of +—Living=pinind F

Variance df SS MS Ratio P
Sex 1 32.609 32.609 1.680 .196
Age 1 3.474 3.474 .179 .672
Marital Status 1 3.963 3.963 .204 .652
Sex, Age 1 4.491 4.491 .231 .631
Sex, Marital 1 18.206 18.206 .938 .331
Age, Marital 1 19.434 19.434 1.001 .318
Sex, Ages Marital 1 .504 .504 .026 .872
Residual 416 8075.010 19.411

Total 423 8323.236 19.677

— - T = T = T T - — S T = T G > - S S S . S o T = > T G S e S e e S

Note: Significant at .05 (p = probability).
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(Table 41, continued)

Source of 8. fHealth Services F

Variance df ss MS Ratio P
Sex 1 .072 .072 .004 .947
Age 1 30.240 30.240 1.835 .176
Marital Status 1 7.352 7.352 .446 .505
Sex, Age 1 .204 .204 .012 .911
Sex, Marital 1 29.383 29.383 1.783 .182
Age, Marital 1 .182 .182 .011 .916
Sex, Age, Marital 1 63.085 63.085 3.828  .050%
Residual 416 6855.175 16.479

Total 423 7037.774 16.638

- — G — " - — T - = - - G S S T G W G G — — G e G P G G G Gy W G G S G e G S G G S S e S S =

Note: *Significant at .05 (p = probability).




(Table 41, continued)
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Source of
Variance

Sex

Age

Marital Status
Sex, Age

Sexs Marital

Age, Marital

Sex, Age, Marital

Residual

7 Reliai Servi
df SS MS

1 11.495 11.495

1 23.668 23.668

1 51.267 51.267

1 .070 .070

1 .729 .729

1 68.937 68.937

1 5.643 5.643

416 8267.708 19.874

423 8501.160 20.097




(Table 41, continued)
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Source of
Variance

- A T S T . T - - - A - - T G - G - G - G P A G G G S G G S T S S S — T St e - S " e 6 S

Sex

Age

Marital Status
Sex, Age

Sex, Marital

Age, Marital

Sex, Age, Marital

Residual

8, English Languagde

df ss MS
1 1.420 1.420
1 32.945  32.945
1 28.086  28.086
1 15.694 15.694
1 10.478  10.478
1 .101 .101
1 .001 .001

416 11944.892 28.714

423 12428.066  29.381

.824
.285
.323
.460
.546
.953
.994

Note: Significant at .05 (p = probability).




(Table 41, continued)
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Source of 9. Students Activitles r

Variance daf Ss Ms Ratio P
Sex 1 4.724 4.724 .371 .543
Age 1 23.607 23.607 1.853 174
Marital Status 1 .611 ;611 .048 .827
Sexs Age 1 15.689 15.689 1.231 .268
Sex, Marital 1 24.094 24.094 1.891 .170
Age, Marital 1 14.948 14.948 1.173 .279
Sex, Age, Marital 1 14.948 14.948 1.173 .279
Residual 416 5300.038 12.740

Total 423 5424.601 12.824

(p = probability).

Note: Significant at .05
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(Table 41, continued)

Source of 10. Financial Ald F

Variance daf Ss MS Ratio p
Sex 1 22.253 22.253 .586 .444
Age 1 155.558 155.558 4,098 .044*
Marital Status 1 102.834 102.834 2.709 .101
Sex, Age 1 5.741 5.741 .151 .698
Sex, Marital 1 1.026 1.026 .027 .870
Age, Marital 1 22,092 22.092 .582 .446
Sex, Age, Marital 1 27.516 27.516 .725 .395
Residual 416 15791.237 37.960

Total 423 17273.035 40.835

Note: Significant at .05 (p = probability).
Group 1, n=109, X = 10.000; Group 2, n=315/
X = 7.1016.
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(Table 41, continued)

Source 'of 1l. Placement Servicesg .

Variance daf SS MS Ratio P
Sex 1 1.451 1.451 .077 .781
Age 1 119.631 119.631 6.367  .012%
Marital Status 1 46.635 46.635 2.482 .116
Sex: Age 1 35.039 35.039 1.865 .173
Sex, Marital 1 5.505 5.505 .293 .589
Age, Marital 1 .000 .000 .000 .998
Sex, Age, Marital 1 17.522 17.522 .933 .335
Residual 416 7816.556 18.790

Total 423 8136.906 19.236

Note: Significant at .05 (p = probability).
Group 1, n=109, X = 6.7156; Group 2, n=315,
X = 5.3333.




Table 42. Two-way ANOVA by Academic Classification and

Major Field of Study. Main Effects and

190

Interactions.
] Admission-Selection?

Source of F
Variance df SS MS Ratio P
Academic Level 2 703.289 351.645 19.340 .001%*
Major Field 1 5.048 5.048 .278 .599
Interaction 2 .895 .447 .025 .976
Residual 392 7127.470 18.182
Total 397 7923.621 19.959
Note: *Significant at .05 (p = probability).
Source of 2. Orientation Services v
Variance daf SS MS Ratio P
Academic Level 2 359.137 179.569 11.456  .001"
Major Field 1 33.082 33.082 2.111 .147
Interaction 2 18.273 9.136 .583 .559
Residual 392 6144.574 15.675
Total 397 6584.937 16.587

Note: *Significant at .05 (p = probability).




(Table 42, continued)
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Source of
Variance

Academic Level
Major Field
Interaction

Residual

640.875
8.544
5.877

6846.379
7571.387

*Significant at .05 (p = probability).

320.438 18.347

Source of
Variance

Academic Level
Major Field
Interaction

Residual

512.654
45.252
7.922
5733.546
6427.055

*Significant at .05 (p = probability).




(Table 42, continued)
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Source of - F

Variance daf SS MS Ratio P
Academic Level 2 654.812 327.406 17.921  .001*
Major Field 1 18.492 18.492 1.012 .315
Interaction 2 1.846 .923 .051 .951
Residual 392 7161.561  18.269

Total 397  7925.477 19.963

Note: *Significant at .05 (p = probability).
Source of 8. Health Services F

Variance daf SS MS Ratio P
Academic Level 2 280.189 140.094 8.817 .001%
Major Field 1 24.739 24.739 1.557 .213
Interaction 2 24.376 12.188 .767 .465
Residual 392 6228.218 15.888

Total 397 6621.038 16.678

e G o S ey e S T T . G S T e S T S — — T S o G ot B S W st S T o s Y U iy Ut W S P S O ot St S o
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(Table 42, continued)

Source of 1.—Religlous Services F

Variance daf SS MS Ratio o]
Academic Level 2 167.556 83.778  4.348  .014*
Major Field 1 79.973  79.973  4.150 .042*
Interaction 2 13.905 6.953 361 .697
Residual 392  7553.582  19.269

Total 397 7899.799  19.899

Note: *Significant at .05 (p = probability).

Source of f.—English Language F

Variance daf Ss MS Ratio P
Academic Level 2 570.892 285.446 10.343  .001*
Major Field 1 120.161 120.161 4.354  .038*
Interaction 2 51.979  25.990 .942  .391
Residual 392 10818.191  27.597

Total 397 11946.515 30.092

Note: *Significant at .05 (p = probability).
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(Table 42, continued)

Source of 9. student Activities .

Variance df SS MS Ratio P
Academic Level 2 112.828 56.414 4.508 .0l12*
Major Field 1 38.634 38.634 3.087 .080
Interaction 2 1.229 .615 .049 .952
Residual 392  4905.834 12.515

Total 397 5096.995 12.839

Note: *Significant at .05 (p = probability).

Source of 10.—Financial 2id F

Variance df SS MS Ratio P
Academic Level 2 1842.008 921.004 25.831 .o01*
Major Field 1 69.108 69.108 1.938 .165
Interaction 2 221.540 110.770 3.107 .046*
Residual 392 13976.582 35.655

Total 397 16314.211  41.094

e ——— . e S S e, S e W S s s Sy WS D e G e S _—— T — T —— T  —_————— —— = ——

Note: *Significant at .05 (p = probability).
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(Table 42, continued)
ll. Placement Services

Source of F
Variance daf Ss MS Ratio p
Academic Level 2 794.577 397.289 22.508 .001%
Major Field 1 .064 .064 .004 .952
Interaction 2 12.551 6.276 .356 .701
Residual 392 6919.064 17.651
Total 397 7750.917 19.524

Note: *Significant at .05 (p = probability).
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Table 43. One-way ANOVA by Predeparture Orientation.

Scale or Source of F
Probiem Area Variance df SS MS Ratio p Means
Admission- Between 1 .091 .091 .004 .,9470
Selection Within 371 7576.902 20.423 6.3730
Total 372 7576 .992 Group 2
6.3401
Orientation Between 1 .554 .554 .033 ,8570 Group 1
Services Within 371 6318.192 17.030 5.9762
Total 372 6318.745
5.8942
Academic Between 1 .261 .261 .014 .9065 Group 1
Records Within 371 7017.219 18,914 6.4365
Total 372 7017.480
6.3806
Social- Between 1 .043 .043 ,003 .9594 Group 1
Personal Within 371 6168.209 16.626 5.7222
Total 372 6168.252
5.7449
Living- Between 1 34,765 34.765 1.809 .1794 Group 1
Dining Within 371 7128.404 19.314 6.9127
Total 372 7163.169
6.2672
Health Between 1 10.295 10.295 612 .4344 Group 1
Services Within 371 6237.941 16.814 5.0476
Total 372 6248.236
4.6964
Religious Between 1 27.555 27.555 1.360 .2442 Group 1
Services Within 371 7514.617  20.255 5.3889
Total 372 7542.172
5.9636
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(Table 43, continued)

Scale or Source of F
Problem Area Variance df SS MS Ratio p Means
English Between 1 667.385 667.385 23.528 .0000*Group 1
Language Within 371 10523.457 28.365 8.0873
Total 372 11190.842 Group 2
5.2591
Student Between 1 .669 .669 .050 .8234 Group 1
Activities Within 371 4979.755 13.426 4.,0238
Total 372 4980.424
4,1134
Financial Between 1 353.132 353.132 8.876 .0031*G£ng_l
Aid Within 371 14760.558 39.786 6.4286
Total 372 15113.689
8.4858
Placement Between 1 83.330 83.330 4.336 .0380"Group 1
Within 371 7129.614 19.217 4,9683
Total 372 7212.944
5.9676

Note: *Sign1ficant at .05 (p = probability).
Group 1 = participants in predeparture orientation program
Group 2 = non-participants in predeparture orientation program






