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On the student and teacher questionnaires the question
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The following
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c) I don't have enough money; d) I really

do not have any interest in going.

On the teachers'

questionnaire two additional reasons were listed:

e)

I do

not have transportation; f) It conflicts with my work.

A

7-point Likert type scale was used.

The statistical treatment of data included descriptive
statistics, t-test calculations and qualitative analysis.
It was hypothesized that feelings of perceived clothing
deprivation (not having "the right clothes to wear") would
be the most important reason that students do not attend a
social event.

This hypothesis was based on previous

literature that suggested clothing is very important during
the adolescent stage of development.
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clothes to wear" as the least important factor for students

deciding not to attend a social event.
exploratory in nature.
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INFLUENCE OF CLOTHING AS A DECISION CRITERION ON HIGH
STUDENTS' SOCIAL PARTICIPATION:

COMPARISON OF STUDENTS AND TEACHERS
CHAPTER I

INTRODUCTION

The link between clothing and an individual's identity
has been emphasized in a number of ways.

Clothing has been

described as the "second skin" (Horn and Gruel, 1981) and
the "visible self" (Roach and Eicher, 1973).

Clothing is

very important during the adolescent stage of development.
During adolescence the visible pattern of dress can be the
most influential factor in group social interactions
(Smucker and Creekmore, 1972).

The need for peer acceptance and approval are
characteristic of the adolescent period.

In a study of

youth in grades ten and twelve, a high percentage stated
they were concerned about wearing styles others accept and
wear (Evans, 1964).

Clothing can be one of the predominant

indicators of social approval, which may be related to
increased interest in clothes and concern about appearance
among adolescents.

Emulation of the peer group to which

one aspires becomes the focus of clothing conformity
(Smucker and Creekmore, 1972).

Studies have shown that
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generally the peer group and the family have the greatest
However,

influence on youth (Roach, 1960; Russell, 1960).

according to Takahashi and Newton (1967), as family
influence decreases that of the peer increases.

Russell

(1960) found that as adolescent girls became more mature

and developed self confidence the influence of the peer
group lessened.

Maintaining a positive self-esteem during the
adolescent period has been considered one of the most
Barnes and Farrier

challenging problems facing youth.

(1985) found that if one has a negative self-esteem when

entering adolescence, the same level of negativity will be
present when entering adulthood.

Holloman (1981) reported

that clothing plays a vital role in the development of the
self-concept, and that the self-concept is a determinant of
the clothing choices of an individual.

Clothing appears to

be a vital factor in the development of the adolescent's
self-esteem.

An individual's discontentment with his/her

clothing in relation to his/her peers is referred to as
clothing deprivation (Kness, 1973).

Therefore, it is of concern to those interested in the
social development of youth, that researchers have found
clothing deprivation to be evident among adolescents
(Brawley, 1971; Brewton, 1971; Edwards, 1971; Eicher &
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Dillon, 1969; Francis, 1990; Kness, 1983; Vener &
Hoffer,1959).

One of the possible ramifications of

clothing deprivation is the negative effect it can have on
adolescent's social participation (Francis, 1991).

Teachers are believed to be very influential in
molding the social growth of adolescents (Staines, 1958).
Studies of clothing deprivation include no study that
assesses the attitudes and opinions teachers may have
regarding students' clothing.

Because educators are an

important influence in helping young people experience
healthy growth and development, their sensitivity to
clothing deprivation is critical in facilitating this
growth.

However, teachers have not been surveyed regarding

their opinions on the importance clothing may have in
adolescents' participation in social events.

Therefore, it

is important to compare the opinions of teachers to those
of students to determine to what extent their attitudes
coincide.

If differences exist, mutual understanding is

hindered.

If differences are not recognized, problems can

remain unsolved.
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Statement of Problem

The purpose of this study was to examine the
differences between teachers' opinions and students'
responses regarding the importance of clothing and selected
other decision criteria in students' attendance of social
events.

The significance of understanding the importance

some adolescents place on clothing could be imperative,
especially in the urban settings of America.

A television news series entitled "Dress to Kill" revealed
that some youth have taken acquisition of trendy articles
of clothing to the extreme by committing violent crimes
including murder.

Dr. Rebecca Eber, psychologist,

stated,"Many adolescents have equated their identity with
their external look and self worth is dependent upon
clothing" (Malaby, 1990).

The objectives of this study were to:

1.

Determine the importance of clothing on adolescents'

decisions to participate in attending social events
in relation to other non-clothing related factors.

2.

Determine teachers' opinions regarding the influence
of clothing among adolescents on their decisions to
participate in social activities.
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3.

Compare the differences in teachers' opinions and
adolescents' responses regarding the influence of
clothing on adolescents' decisions to participate in
social activities.

4.

Identify clothing programs that are designed to
respond

to student's clothing needs or assist

students who do not have adequate clothing.

The results of the proposed study will enable teachers
and others who work with adolescents to better understand
the importance clothing has at this developmental stage;
the results will also provide information about resources
that may be available.
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CHAPTER II

REVIEW OF LITERATURE

The purpose of the present study was to examine the
differences between teachers' opinions and students'

responses regarding the importance of clothing and other
decision criteria in students' attending social events.
The conceptual framework used for the study was that of
clothing deprivation.

The literature review presents an

overview of the clothing deprivation literature in relation
to socioeconomic status, ethnicity, values, homogeneity of
peer group, clothing satisfaction, and social
participation.

Clothing Deprivation

Sentiments of adequacy/inadequacy of clothing behavior
in relation to others was Vener's (1957) definition of
clothing deprivation.

Vener administered questionnaires to

a sample of 782 eighth, tenth and twelfth grade boys and
girls.

The statistically significant conclusions relating

to clothing deprivation are summarized as follows:
1.

Girls demonstrate greater clothing awareness
than boys.
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2.

Girls who participate more in organizational
activities, i.e., belong to more organizations
and hold some official position in these
organizations, tend to demonstrate greater
clothing awareness.

3.

Girls who are more socially confident tend to
be less aware of clothing.

4.

Boys and girls who are more other-directed tend
to be more aware of clothing.
For girls alone,
the statistical significance of the association
and degree of association of these variables is
much greater.

5.

Boys and girls in higher grades tend to express
sentiments of high clothing deprivation less
frequently than those in the lower grades.

6.

Boys and girls whose fathers are in occupations
of higher status tend to express sentiments of
high clothing deprivation less frequently than
those whose fathers are in occupations of lower
status.

7.

Boys and girls who participate more in
organizational activity tend to express
sentiments of high clothing deprivation less
frequently than those who are low participators.

8.

Boys and girls who demonstrate more social
confidence tend to express sentiments of high
clothing deprivation less frequently that those
who are not as socially confident.

9.

Boys who are more aware of clothing tend to
express sentiments of high clothing deprivation
less frequently than those who are not as aware
of clothing (Vener, 1957, p.1-2).

Clothing Deprivation and Self-Concept
In a cooperative study by Brewton (1971), Brawley
(1971) and Edwards (1971) the relationship between clothing
deprivation and a child's self concept was examined.
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Brawley (1971) studied a select group compared of black as
well as white fourth grade girls, whereas Edward's (1971)
study focused on white fourth grade boys.

They found a

significant correlation between high feelings of clothing
deprivation

and a low self-concept.

Brewton (1971)

investigated the attitudes of black fourth grade boys and
the results revealed there were feelings of clothing
deprivation but clothing deprivation was not significantly
related to the level of self-concept.

Cheek (1978) found results similar to those of Brawley
(1971) and Edwards (1971).

Her study of 295 male and

female fourth grade students showed an inverse relationship
between feelings of clothing deprivation and low selfconcept, especially among the lower socioeconomic students.

Vener and Hoffer (1959) found a significant
relationship between social confidence and clothing
deprivation for eighth through twelfth grade boys and
girls.

When social confidence was high, sentiments of

clothing deprivation were low.

Clothina Deprivation and Socioeconomic Status

A relationship between clothing deprivation and
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socioeconomic level has been found in many studies.

Vener

and Hoffer (1959) found that the lower socioeconomic
students expressed higher deprivation levels.

The same

results were maintained by Cheek (1978), Kness (1973), and
Lui (1987).

In a study of fourth grade white boys Edwards

(1971) reported that the lowest socioeconomic group had
slightly greater feelings of clothing deprivation in
comparison to the other socioeconomic groups.

Turner (1968) utilized a flannel board and paper dolls
to research the attitudes of lower social class children.
The hypothesis was that there would be a relationship
between social class, clothing awareness, and clothing
deprivation.

This hypothesis was rejected; however, a

direct relationship between clothing awareness and number
of brothers and sisters, when social class was held
constant, was supported.

Brewton (1971) studied black adolescent boys and found
feelings of clothing deprivation to be highly varied in
accordance with socioeconomic levels.

The subjects from

the lower-low group and low group expressed greater
feelings of clothing deprivation than did those in the
middle group.

Roach (1960) investigated the relationship between
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socioeconomic status and clothing deprivation for seventh
grade girls and found no association.

Nordquist (1969) had

similar findings.

Francis (1990) investigated the effect of economic
stress on perceived clothing deprivation among high school
students.

She found that economic stress may reduce family

expenditures which creates an inability to buy and possibly
generates clothing deprivation relative to one's peers.

Clothing Deprivation and Ethnicity

Brewton's (1971) study of clothing deprivation was
focused on 49 black male students enrolled in the fourth
grade.

The major findings were summarized as follows:

1.

Black male subjects from the lower-low
socioeconomic group expressed greater feelings
of clothing deprivation than did those in the
middle socioeconomic group.

2.

Black male subjects in the low and middle
socioeconomic groups had higher peer acceptance
scores than did subjects in the lower-low group.

3.

There seemed to be no relationship between
feelings of clothing deprivation and peer
acceptance for the black male students.

4.

There seemed to be no relationship between level
of self-concept and feelings of clothing
deprivation, level of self-concept and peer
acceptance, nor level of self-concept and
socioeconomic level for the black male subjects.
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5.

Number of brothers and sisters had no influence
on the expressed feelings of clothing
deprivation or level of self-concept for the
total sample.

6.

Black male subjects who had worn used clothing
were divided in their feelings about wearing
these clothes according to the individual and
his situation.

7.

Black male subjects in the low and middle
socioeconomic groups received higher personal
appearance ratings by two of the investigators
and one other adult than did subjects from the
lower-low group (Brewton, 1971, p. 65).

Brawley (1971) studied the clothing deprivation
responses of 46 black and 42 white fourth grade girls.

Results indicated that race was a factor in feelings of
clothing deprivation and peer acceptance.

Black girls

expressed greater feelings of clothing deprivation than did
white girls; however, the black girls were rated higher in
peer acceptance.

Clothing Deprivation and Homogeneity of Peer Group

Cheek (1978) conducted a study to find if there was a
difference in feelings of clothing deprivation between
students who attended a heterogeneous socioeconomic level
school that was attended by both lower and higher
socioeconomic level students and students who attended a
homogeneous low socioeconomic level school that was
attended primarily by lower socioeconomic level students.
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Findings revealed that clothing deprivation was lower among
those attending the heterogeneous school but the difference
was not significant.

Cheek viewed the students from the

heterogeneous school as being better dressed than the
students who attended the homogeneous schools.

Cheek

thought that the importance the parents placed on having
their children dressed similarly to their schoolmates could
be the reason behind the findings reported.

This

explanation is consistent with responses reported
previously from women who were receiving aid for dependent
children.

One parent stated, "My kid doesn't have to be

dressed the best when she goes to her school, but I'm going
to have her dressed as well as most of the children (Sailor
and Crumley, 1975, p. 5)."

Clothing Deprivation and Clothing Values

The effects of clothing values on perceived clothing
deprivation among high school students was investigated by
Liu (1987).

The clothing values were based on Creekmore's

(1966) eight clothing values: 1) aesthetic;
3) theoretical;

4) economic;

7) sensory; and

8) religious.

5) social;

2) political;
6) exploratory;

Liu (1987) found negative

relationships between clothing deprivation and aesthetic,
political, and theoretical clothing values.

Positive
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relationships between clothing deprivation and economic and
social values were found.

There was no significant

relationship between clothing deprivation and the
exploratory, sensory or religious values.

Clothing Satisfaction

Clothing satisfaction has been described as "an
individual's contentment with self-dress in relation to his
peers (Turner, 1968, p. 21).

Kness (1973) designed a

clothing deprivation-satisfaction instrument to investigate
clothing attitudes in relation to self-esteem, social
security-insecurity, socio-economic status, clothing
practices and wardrobe inventory.

Kness drew her samples

from 301 adolescents of Afro, Anglo, and Mexican American
descent.

The study revealed the following findings:

1)

for all three ethnic groups, clothing satisfaction was
associated with high self-esteem, whereas those who
reported clothing deprivation had low self-esteem; 2)

clothing satisfaction was more prevalent among those who
were socially insecure;

3) the higher the socioeconomic

level, the higher the expression of clothing satisfaction;

4) those who incorporated careful use of time, money and
energy in planning and using clothes expressed higher
levels of clothing satisfaction than those who did not; and
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5) as the number of clothing items in the wardrobe
increased so did clothing satisfaction.

Lowe and Dunsing (1981) conducted a study to find if
socioeconomic and social psychological factors were related
to clothing satisfaction.

Although the sample consisted of

homemakers rather than adolescents, the overall findings
were of interest. Socioeconomic status was weakly related
to high levels of clothing satisfaction.

Greater

importance was given to social psychological influences
than to socioeconomic factors.

Social Acceptance/Social Participation

Adolescents use clothing cues in relation to who they
accept into their peer group and with whom they desire to
participate.

In a study conducted by Williams and Eicher

(1966), 154 ninth grade girls were interviewed about

popularity and acceptance and completed questionnaires
pertaining to personal information about the respondent,
her family background, and her friendship choices.
Clothing was found to be related to nomination for
inclusion in the most popular group.

Personality and

physical attractiveness were also related to membership in
the most popular group.
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Clothing deprivation has been found to be a possible
obstacle to social participation.

Francis (1991)

administered 336 questionnaires to ninth through twelfth
grade students and found that those who reported clothing
deprivation in terms of high inability to buy reported a
lower level of social participation and were less socially
competent than their peers who reported lower clothing
deprivation.

Smucker and Creekmore (1972) filmed the clothing worn
by 121 boys and 110 girls enrolled in a 10th grade class
and examined it in relation to clothing conformity,
clothing awareness, and peer acceptance.

Their findings

revealed that clothing awareness and clothing conformity
were positively related to social acceptance.

High levels

of clothing conformity were evident in a similar study by
Clum and Eicher (1972).

Subjects involved in reciprocal

friendships dressed more like one another than their other
classmates.

Weisfeld, Bloch and Ivers (1984) studied the possible
determinants of social dominance.

They found that for

girls the most important determinant of popularity was
overall appearance, whereas for boys, athletic ability was
the greatest determinant.

According to the researchers,

social acceptance and participation among high school
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students are determined by external factors such as
appearance and athletic ability.

Teachers' Perceptions of Students' Behavior

Studies of clothing deprivation include no study that
assesses the attitudes and opinions teachers may have
regarding students' clothing.

However, other aspects of

teachers' perceptions of students' behavior have been
reported in the education literature.

Anderson-Levitt (1984) examined teachers'

interpretations of students' behavior in the context of
cognitive and social processes.

Her study was conducted

over a two year period utilizing observational information
drawn from three first grade classrooms, one kindergarten
classroom, and interviews with 20 teachers.

Anderson-

Levitt (1984) revealed two important implications teachers
may have regarding a students' behavior:

1) a teacher's

prior theory about a student can affect the teacher's
interpretation of the student's behavior; and 2) crucial
facts about a students' behavior are socially constructed.

Teachers were described as operating in the same
manner as other professionals by directing their attention
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selectively, and using other people and cues to shape their
interpretations.

According to Anderson-Levitt, there is a

danger of teachers' misjudging students' behavior based on
a difference of personality or other biases (AndersonLevitt, 1984).

In a study of classroom related issues, students and
teachers generally did not agree (Greenan, 1986).

Little

correlation was found between teacher assessment and
student self-assessment of mathematics skills.

Daly, Jacob, King and Cheramie, (1984) found that
teachers' ability to predict students' reward preferences
was low.

Compared to students, teachers as a group tended

to overrate classroom related rewards as being more
positively reinforcing for students than non-classroom
related rewards.

This suggests that teachers are more

interested in the "classroom" issues of students and may
lack a familiarity with what students find rewarding
outside of the classroom.

Although the research is limited in the area of
teacher perceptions of students' behavior, there appears to
be a divergence of views between these two groups (Greenan,
1986).

No study of teachers' opinions regarding student

clothing attitudes has been conducted.

Therefore, it was
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considered important to undertake such an investigation.

Summary

Research has shown that clothing is very important
during the adolescent period.

If one feels deprived of

adequate clothing in comparison to his or her peers,
feelings of clothing deprivation will be evident.

One of

the possible ramifications of clothing deprivation may be
the negative effect it can have on an adolescent's social
participation.

Social growth has been shown to be as

important as intellectual and physical growth, because all
three work together in forming a well-adjusted adult
(Mellin and Forbes, 1989).

Although teachers may not accurately predict
students' opinions on many classroom and non-classroom
issues, educators are influential in helping young people
experience healthy growth and development.

Therefore,

their sensitivity to clothing attitudes is critical in
facilitating this growth.
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Hypotheses

The literature widely supports the notion that
clothing is an important element in the social development
of adolescents (e.g. Francis, 1991; Kness, 1983; Mellin and
Forbes, 1989; Smucker and Creekmore, 1972).

Research has

also indicated that teachers and students often disagree on
classroom and non-classroom issues (Daly, Jacob, King and
Cheramie, 1984; Greenan, 1986).

Based on this literature

the following hypotheses were developed:

H1:

Not having "the right clothes to wear" will be
the most important reason that students say they
do not attend a social event.

H2:

Not having "the right clothes to wear" will not
be the most important reason given by teachers
for students non-participation in a social event.

H3:

Not having "the right clothes to wear" will be
rated more frequently among students than
teachers believe.

20

Chapter III

METHODOLOGY

The study was designed to examine teachers' opinions
regarding the influence of clothing among high school
students on their decisions to participate in social
activities.

The variables assessed were:

(1) clothing

deprivation; and (2) social participation.

methodology

Survey

was used to conduct the research.

The student

data were collected in 1987, three years prior to

This chapter is composed

collection of the teacher data.
of the following sections:
Collection;

(1) Sample;

(2) Data

(3) Instruments and (4) Data Analysis.

Sample

Two samples consisting of students and teachers were
used for the present study.

The student sample was drawn

from 338 ninth through twelfth graders who were enrolled in
home economics classes in six high schools.

The schools

were located in economically depressed and non-depressed
areas of the state of Oregon.

Three sample schools from

each of the areas were selected for the study.
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The 338 questionnaires were distributed during class;
all were returned. Two questionnaires were not adequately
The final sample for data

completed and were discarded.
analysis was 336 students.

The teachers for this sample were all of the teachers
from the six schools where the student survey was
administered.

A total of 239 teachers from the six schools

received questionnaires.

The final sample consisted of 140

usable questionnaires for a return rate of 58.6 percent.
The sampling distribution is shown in Table 1.

Table 1:

Distribution of Teachers' Questionnaires

School

# Mailed

Returned

Usable

Percent
Usable

School #1

38

29

27

71.0

School #2

43

28

27

65.1

School #3

16

6

5

37.5

School #4

34

18

18

52.9

School #5

86

53

50

58.1

School #6

22

13

13

59.0

239

147

140

58.6

Totals
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Data Collection

The student data were collected by Liu (1987) three
years prior to collection of the teacher data.

Home

economics teachers at the six sample schools were contacted
and sent an introduction letter and a copy of the
questionnaire.

Liu contacted the teachers the following

week by phone and received approval to come to the school
and collect the data.

Students were administered the
The total data collection was

questionnaires in class.

executed within a three week period.

The teacher data were collected according to the Total
Design Method (Diliman, 1978) with minor adaptations.

A

cover letter, questionnaire and return, stamped envelope
were mailed to subjects (Appendices A & B).

In addition a

letter was sent to each of the high school principals out
of courtesy (Appendix C).

One week later a follow-up

reminder post card was mailed to teachers (Appendix D).

Approximately three weeks later a follow-up letter, a
second questionnaire and a second return envelope were
mailed to all non-respondents (Appendix E).

Instruments

Two questionnaires were used for the two samples.
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Liu's (1987) instrument was designed to assess attitudes of
high school students toward their clothing (Appendix F).
For the present study, clothing interest questions (items
28-43 on Liu's instrument) and clothing values questions
(items 44-75 on Liu's instrument) did not appear on the
teacher questionnaire because they were not relevant to the
objectives of the present study.

Also, the clothing

deprivation questions (items 1-27 on Liu's instrument and
items 22-25 on the teachers questionnaire) were not used.

Three questions that did not appear on the student
questionnaire were added to the teacher questionnaire.

These three items dealt with teachers' assessments of the
general importance of clothing deprivation among students
in their schools (the number preceding each statement
corresponds to its item number on the teacher
questionnaire):
#1

Overall, how important a problem is perceived
clothing deprivation among the students in your
school?
(1=Very important, 5=Not at all
important)

#3

How adequate do you believe students in your
school perceive their clothing to be compared to
their peers clothing?
(1=Very adequate,
7=Not at all adequate)

#4

How able to purchase adequate clothing do
you believe students in your school perceive
themselves and/or their families to be?
(1=Veryable to buy, 7=Not at all able to buy)

On the students and teachers questionnaire the
question was asked why students did not participate in
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social events (Item 8 on the student questionnaire; item 5
on the teacher questionnaire).

The following response

choices were listed on both questionnaires:

a) My parents

will not let me go; b) I do not have the "right" clothes to
wear;

c) I don't have enough money;

have any interest in going.

On the teachers' questionnaire

two additional reasons were listed:
transportation;

d) I really do not

e) I do not have

f) It conflicts with my work.

A 7-point

scale ranging from 1=Never to 7=Always was used.

Also included in the instrument were questions that
sought teachers' demographic characteristics including
level of education; gender; teaching area/s; current
employment status; and the number of years in teaching.

School characteristics including school size; number of
seniors; the financial base including all expenditures; and
the number of students in the free lunch program were
obtained from each school district's administrative office.

Data Analysis

The statistical treatment of data included analysis of
mean scores and t-test calculations.
taken to assess Hypothesis 1:

Three steps were

Not having "the right

clothes to wear" will be the most important reason that
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students say they do not attend a social event.

The means

for each of the four reasons were calculated and arranged
in order from high to low.

If not having "the right

clothes to wear" is most important, a paired t-test would
be performed between this and the next highest reason.

Hypothesis 2, Not having "the right clothes to wear"
will not be the most important reason given by teachers for
students non-participation in a social event, was tested in
the same way as for Hypothesis 1.

However, the teachers'

instrument included six reasons for calculation rather than
four.

Hypothesis 3, Not having "the right clothes to wear"
will be rated more frequently among students than teachers
believe.

This hypothesis was evaluated by conducting a t-

test between the mean scores for items 8b on the student
questionnaire and 5b on the teacher questionnaire.

Qualitative analysis of teachers' responses to item 15
on the teacher questionnaire was utilized to address
objective 4; identify clothing programs that are designed
to respond to students' clothing needs or assist students
who do not have adequate clothing.
developed for this objective.
purely exploratory.

No hypothesis was

Hence, the findings are
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Chapter IV

FINDINGS

The purpose of the present study was to assess the
influence of clothing on high school students' social
participation and compare the opinions of students and
teachers.

The four objectives were: 1. determine the

importance of clothing on adolescents' decisions to
participate in social events;

2. determine teachers'

opinions regarding the influence of clothing among
adolescents on their decisions to participate in social
activities;

3. compare the differences in teachers'

opinions and adolescents' responses regarding the influence
of clothing on adolescents' decisions to participate in
social activities; and

4. identify clothing programs that

are designed to respond to students' clothing needs or
assist students who do not have adequate clothing.

This chapter includes presentation of the results.
The characteristics of the teacher sample and the student
sample are described.

Results of the hypothesis testing

are also presented.

The chapter will be presented in the

following sequence:

(1) Sample;

(2) Scores on Measures;

3) Accomplishment of objectives including Hypothesis Tests.

27

Sample

Student Sample

The student data were collected three years prior to
collection of the teacher data.

The students were enrolled

in the same six schools where the teacher sample was
gathered.

Demographic characteristics of students are

presented in Table 2.

The ninth through twelfth grade participants ranged in
age from thirteen to twenty, with the mode being sixteen
years.

The majority (82.0%) of the student sample was

female.

Over half (53%) of the students were from a middle
class socioeconomic level (Liu, 1987) as determined by the
parents' occupations reported by students.

These

occupations were categorized by Liu using Duncan's (1961)
index as a guide.

Most of the students' fathers (84.6%)

and mothers (72.1%) were employed full or part-time.
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Table 2

Demographic Characteristics of the Student Sample*

Characteristic

Number

Percentage

Grade
9th

76

22.6

10th

111

33.0

11th

70

20.8

12th

76

22.6

Missing

3

.9

Total

336

100.0

13 years

1

.3

14 years

23

6.8

15 years

84

25.0

16 years

97

28.9

17 years

81

24.1

18 years

45

13.4

19 years

1

.3

20 years

1

.3

Missing

3

.9

Total

336

100.0

Age
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Table 2 (Continued)

Demographic Characteristics of the Student Sample*

Percentage

Number

Characteristics

Sex
275

81.8

60

17.9

1

.3

336

100.0

60

17.9

178

53.0

Upper Middle Class

30

8.9

Missing

68

20.2

336

100.0

Female

Male

Missing
Total

Socioeconomic Level
Low Class

Middle Class

Total

Parent's Employment
Father

Mother

Father

Mother
Employed Full-Time

269

181

80.1

53.9

Employed Part-Time

15

61

4.5

18.2

Unemployed

22

86

6.5

25.6

Missing

30

8

8.9

2.4

336

336

100.0

100.0

Total

*Note: Data collected by Liu, 1987
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Teacher Sample
The data collected from the teacher sample were
described in terms of the following characteristics:

years

of teaching, years of teaching at sample school, current
employment status, teaching area, gender, teacher's level
of education, and type of school community.

The

characteristics of the sample should be considered when
interpreting the results of the present study.

Years of Teaching.

The greatest proportion of the

respondents (75.0%) had been teaching for eleven or more
years.

Fifteen percent of the teachers had 6-10 years of

teaching experience and 10 percent reported 2-5 years.

No

teachers reported less than one year of teaching (See Table
3) .

Years of Teaching at Sample School.

Almost half of

the respondents (48.6%) reported they were employed for 11
or more years at the school where they were employed at the
time of this study (sample school).

The next two

categories of 6-10 years and 2-5 years were about equal
with 25.0 and 24.3 percent of the respondents who reported
these levels of experience respectively (See Table 3).
Only 2.1 percent of the teachers reported a year or less of
experience at the sample school.
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The overwhelming majority (92.1%)

Employment Status.

of the teachers indicated they were employed as full-time
teachers.

The remaining 7.9 percent worked as part-time

teachers.

Teaching Area/s.

A variety of teaching areas were

reported (See Table 3).

The highest percentage of teachers

(20%) taught in the area of liberal arts; 16.4 percent of
the teachers taught science; and 15.7 percent were math
teachers.

Only 2.1 percent were home economic teachers,

whereas all of the student sample were enrolled in home
economics classes.

The remainder were social science,

health/physical education, vocational, and business
teachers.

School administrators and counselors accounted

for 5 percent of the teacher sample.

Gender.

respondents.

Male teachers comprised 62.9 percent of the
Precisely 37.1 percent were female.

Teacher's Level of Education.

Forty-nine (35%) of the

teachers who responded to the survey indicated they had
done post master's work.

Forty-six (32.0%) stated they had

done some graduate study and thirty-four (24.3%) had
received a master's degree.

A small percentage had

acquired some doctoral study, however, no one had received
a doctoral degree (See Table 3).
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School Community.

The geographic areas in which the

schools were located included eastern, central, southern
and northern parts of Oregon.

Eighty-three teachers

(59.3%) indicated their school was located in a rural
community.

Fifty-four teachers (38.6%) indicated that

their school was located in an urban area.
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Table 3

Demographic Characteristics of the Teacher Sample

Characteristics

Number

Percentage

Total Years of Teaching
0 - 1

years

0

0.0

2 - 5

years

14

10.0

6 -10

years

21

15.0

11+

years

105

75.0

140

100.0

Total

Years of Teaching at Sample School
0 - 1

years

3

2.1

2 - 5

years

34

24.3

6 -10

years

35

25.0

11+ years

68

48.6

140

100.0

Full-time

129

92.1

Part-time

11

7.9

140

100.0

Total

Employment Status

Total
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Table 3 (Continued)

Demographic Characteristics of the Teacher Sample

Characteristics

Number

Percentage

Teaching Area/s
Liberal Arts

28

20.0

Social Science

13

9.3

Math

22

15.7

Science

23

16.4

3

2.1

Health/Physical Education

18

12.9

Vocational

14

10.0

Counseling/Administration

7

5.0

Business

7

5.0

Other

5

3.6

140

100.0

Female

52

37.1

Male

88

62.9

140

100.0

Home Economics

Total

Gender

Total
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Table 3 (Continued)

Demographic Characteristics of the Teacher Sample

Characteristics

Number

Percentage

Level of Education
College graduate

3

2.1

Some Graduate Study

46

32.9

Master's Degree

34

24.3

Post Master's Work

49

35.0

Some Doctoral Study

6

4.3

Doctoral Degree

0

0.0

Other

2

1.4

140

100.0

Rural

83

59.3

Urban

54

38.6

Missing

3

2.1

Total

140

100.0

Total

School Community
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Preliminary General Findings

Although no specific objective was developed, an
indication of the extent to which teachers perceived
general clothing deprivation among students was considered
pertinent to the study.

The teachers were asked three

questions that dealt with their general perceptions of the
importance of clothing deprivation (the number preceding
each statement corresponds to its item number on the
teacher questionnaire):
#1

Overall, how important a problem is perceived
clothing deprivation among the students in your
school?

#3

How adequate do you believe students in your
school perceive their clothing to be compared
to their peers clothing?

#4

How able to purchase adequate clothing do you
believe students in your school perceive
themselves and/or their families to be?

A 5-point Likert type scale was used to measure
question #1, with 1 being "very important" and 5 being "not
at all important".

A 7-point Likert type scale was used to

measure question #3 and #4, with 1 being "very adequate"
and 7 being "not at all adequate".

The scores on the 3

items were summed to create a general perception of
clothing deprivation score.

The possible scores for

general perception of clothing deprivation ranged from 3 to
19, however, the actual scores were 3 to 17. The mean score
for general clothing deprivation was 9.90 (standard
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The mean of about 10.0 falls very close

deviation=3.18).

to the mid-point of the scale which is 11.

Therefore, the

teachers' perceptions of general clothing deprivation among
students were not at either extreme end of the scale.

Scores on Measures

To compare students' and teachers' reasons why
students did not attend social events the students
responded to four items and teachers responded to six items
that were measured by a 7-point Likert type scale coded
from never to always.

Tables 4 and 5 show the frequency,

mean and standard deviation for each of the questions.

For

students, "I really do not have any interest in going"
received the highest mean (R=3.60; SD=1.82) of the four
reasons for not attending a social event.

"My parents will

not let me go" (R=3.18; SD=1.84) was second highest; "I
don't have enough money" (R=2.99; SD=1.71) third; and "I do
not have the "right" clothes" received the lowest mean
(R=2.01; SD=1.47).

The teachers indicated "I really do not

have any interest in going" as the item with the highest

mean (R=4.45; SD=1.44) of the six reasons for not attending
a social event.

This was same as for students.

The

remaining reasons arranged in order from high to low were:
2) "My parents will not let me go" (R=4.25; SD 1.35); 3)
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"It conflicts with my work" (2=4.17; SD 1.44); 4) "I do not

have transportation" (2=3.89; SD=1.37); 5) "I don't have
enough money" (2=3.82; SD=1.26); and 6) "I do not have the
"right" clothes" (2=3.00; SD=1.22).
to the students' order.

This was very similar
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Table 4

Students' Frequencies, Means and SDs on Social
Participation Reasons

Distribution
of scores
Item

1

2

3

4

5

6

7

Mean

My parents
85
will not let
me go.

56

53

54

43

23

20

3.18

1.84

I do not
have the
"right"
clothes
to wear.

191

53

23

38

16

7

4

2.01

1.47

I don't have 95
enough money.

54

49

66

44

16

10

2.99

1.71

I really do 63
not have any
interest in

35

55

76

43

39

21

3.60

1.82

going.

S. D.
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Table 5

Teachers' Frequencies, Means, and SDs on Social
Participation Reasons
Distribution
of Scores
1

2

3

4

5

6

7

Mean

S.D.

2

19

17

29

46

25

2

4.25

1.35

I do not have the
"right" clothes
9
to wear.

51

33

25

19

2

1

3.00

1.22

I don't have
enough money.

1

23

34

37

31

12

1

3.82

1.26

I really do
not have any
interest
in going.

3

13

18

33

36

29

7

4.45

1.44

I do not have
transportation.

8

15

27

41

30

18

0

3.89

1.37

It conflicts
with my work.

4

17

24

31

35

25

3

4.17

1.44

Item

My parents will
not let me go.
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Hypotheses Tests
Objective 1

The first objective of the study was to determine the
importance of clothing in adolescents' decisions to
participate in social events.

The means for each of four

reasons were calculated and arranged in order from high to
low.

Hypothesis 1.

Not having "the right clothes to wear"

will be the most important reason that students do not
attend a social event.

The mean scores for the reasons students do not attend
a social event arranged in order from high to low were:
I really do not have any interest in going (R=3.60);
parents will not let me go (R=3.16);
enough money (2=2.99);

1.

2. My

3. I don't have

4. I do not have the "right"

clothes to wear (R=2.01).

The mean scores revealed "Not

having the right clothes to wear" was the least important
reason for students' not attending social events.

A paired

t-test was performed between this and the next highest
explanation of "I don't have enough money".

The results

showed there was a significant difference between the two
means (See Table 6).

That is, not having the right

clothing was not the most important reason that students
did not attend a social event.
not accepted.

Therefore, Hypothesis 1 was
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Previous research has suggested that clothing
deprivation may be an obstacle to social participation
(Clum and Eicher, 1972; Francis, 1991; Smucker and
Creekmore, 1972; Weisfeld, Block and Ivers, 1984).

The

findings of this study do not necessarily disagree with
prior findings.

Rather, in the present study, "not having

the right clothes to wear" was analyzed only as a specific
reason by which students decided against participation in a
social event in the abstract, not as an absolute indication
of clothing deprivation.

Francis (1991) analyzed clothing

deprivation in relation to a specific index of actual level
of social participation rather than as an abstract concept
as was the case in the present study.

Also, when

considered in the context of other reasons for not
participating in a social event, interest in going appears
to be a dominant decision criterion.

43

Table 6

Paired t-test for Comparing Students' Mean Reasons

Variable

Don't have
right clothes
Don't have
enough money

Number of
Cases

Mean

SD

332

2.01

1.47

332

2.99

1.71

t-value

10.56

2-Tail
Probability

.000
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Objective 2

The second objective of the present study was to
determine teachers' opinions regarding the influence of
clothing among adolescents on their decisions to
participate in social activities.

The mean scores for each

of the six reasons were calculated and arranged in order
from high to low.
Hypothesis 2.

Not having "the right clothes to wear"

will not be the most important reason given by teachers for
students non-participation in a social event.

Not having the right clothes to wear received the
lowest mean (g=3.00) of the six reasons that teachers
thought students did not attend a social event.

A paired

t-test was performed to test the difference between the
next highest mean, "I don't have enough money" (2=3.82).

The results showed there was a significance difference
between the two means (see Table 7).

That is, not having

the right clothing was not the most important reason that
teachers thought students did not attend a social event.
Therefore, hypothesis 2 was accepted.

This finding was not

consistent with the literature which states that teachers
are not likely to agree with students' views regarding nonacademic issues (Greenan, 1986).
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Table 7

Paired t-test for Comparing Teachers' Mean Reasons

Variable

Number of
Cases

Mean

SD

Don't have
right clothes

139

3.00

1.22

Don't have
enough money

139

3.82

1.26

t-value

7.90

2-Tail
Probability

.000
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Objective 3

The third objective was to compare the differences in
teachers' opinions and adolescents' responses regarding the
influence of clothing on adolescents' decisions to
participate in social activities.

Evaluation was conducted

by calculating a t-test between the mean scores for "I do
not have the "right" clothes to wear" (items 8b and 5b).
Hypothesis 3.

Not having "the right clothes to wear"

will be rated more frequently among students than teachers
believe.

Findings from the t-test analysis indicated that both
teachers (R=3.00) and students (R=2.01) found having the
right clothes to wear to be the least important reason to
students in not attending a social event.

In comparing the

means of the students and teachers, the teachers thought
clothing was of more importance to students in attending
social events than the students actually reported (t=8.58,
p=.000) as shown in Table 8.
rejected.

Therefore, Hypothesis 3 was

This finding appears to be inconsistent with

previous research that indicates a lack of congruency
between teachers' and students' attitudes (Anderson-Levitt,
1984; Daly, Jacob, King and Cheramie, 1984; Greenan, 1986).
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Table 8

t-test for Teachers' and Students' Social Reasoning

Number of
Cases

Sample

Mean

SD

Teachers

138

3.00

1.22

Students

332

2.01

1.48

t-value

2-Tail
Probability

0.000

8.58

Objective 4

The fourth objective was to identify clothing programs
available at the schools that were designed to respond to
students who do not have adequate clothing.

For this

objective 321 additional teachers from a random state wide
survey were included with the 140 teachers from the six
sample schools since no comparison was being made to the
student sample.

The total sample for Objective 4 included 334
respondents.

Two-hundred-thirty-four teachers (70%) did

not name any clothing programs to assist students.

There

was a total of fourteen different programs or school
personnel listed.

The two most frequently reported

programs were the Clothes Closet and home economics
classes.

The Boosters' Club and school counselors were the
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next most frequently named programs.

For a complete

listing of all the programs, see Table 9.

Because of the predominance of the Clothes Closet
program in the urban area, the schools were separated into
urban and rural categories to decipher if there was an
overall difference in the programs listed to assist
students' clothing needs.

Forty-nine percent of the

respondents were from rural communities and 56 percent were
from urban areas.

Over 79 percent of the rural teachers

compared to 60 percent of the urban teachers did not name
any clothing programs.

A few of the programs that were listed by the rural
and urban teachers were similar such as The Booster's Club
(3 urban responses and 3 rural responses); Children
Services Division (2 urban; 2 rural); and Dean's Fund (1
urban; 1 rural).

The Clothes Closet was listed more often than any
other program by the teachers who taught in the urban
areas.

The Clothes Closet is also known as The Council of

the PTA Clothing Center.

The purpose of the program is to

provide adequate clothing for students in the school
district who otherwise might lose time from school because
of inadequate clothing.

The recipients must be referred by
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their school principal or representative who determines the
student's eligibility.
socioeconomic level.

The student must come from a low
The clothing for the program is

donated by PTA members, school staff, and concerned
citizens.

The staff is all volunteer and is appointed by

the school district yearly.

Other programs that were listed more than once by the
urban teachers were: English as a second language
department; home economics classes; Mom and Dad's Club;
Salvation Army; school clothing drives; school counselors.

The leading program identified by the rural teachers
was home economics classes.

They stated that students

should take beginning sewing or fashion merchandising to
help meet their clothing needs.

The programs that were

listed more than once by the rural teachers were:

Church

groups; lost and found; O'Malley Fund; Principal's Fund;
and school counselors.

In general, the major difference between the urban and
rural teacher responses was that the urban teachers
identified more programs to assist students with their
clothing needs.

They were also able to identify one

specific program (The Clothes Closet) which is unified
throughout a district.

In Table 9 a complete list of all
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programs is shown.
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Table 9

School Clothing Programs Listed by Teachers

Program

Number

Urban

Rural

Total

116

118

234

Boosters' Clubs

3

3

6

Children Services Division

2

2

4

45

0

45

Church Groups

0

2

2

Dean's Fund

1

1

2

District Secretary

1

0

1

English as a Second Language Dept

2

0

2

Home Economics Classes

3

6

9

Lost and Found

0

3

3

Mom and Dad's Club

2

0

2

Multi-Cultural Coordinator

1

0

1

O'Malley Fund

0

5

5

Principal's Fund

1

2

3

Salvation Army

2

0

2

School Administrator

1

0

1

School Clothing Drives

4

0

4

School Counselors

2

4

6

School Nurses

0

1

1

No Response Listed

Clothes Closet
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Chapter V

SUMMARY AND INTERPRETATION OF FINDINGS

The purpose of the present study was to examine the
influence of clothing as a decision criterion on high
school students' social participation.

Students' and

teachers' opinions were assessed and compared.

Clothing deprivation is referred to as an individual's
discontent with his/her clothing in relation to his/her
peers.

Previous researchers (Vener and Hoffer, 1959; Ryan,

1966; Nordquist, 1969; Wagner, 1984; Francis, 1990) have
found that the inadequacy of clothing in relation to one's
peers can have a negative affect on an adolescent's social
participation.

Clothing deprivation has also been shown to

be associated with low self-esteem (Brawley, 1971; Brewton,
1971; Edwards, 1971; Kness, 1975; Cheek, 1978; and Stuart,
1983).

Teachers are believed to be very influential in
molding the social growth of adolescents (Staines, 1958).
However, studies of clothing deprivation include no
research that assesses the opinions teachers may have
regarding students' clothing. Due to the influence teachers
may have on their students, this investigation may create
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new awareness.

The final section of this paper is divided into three
sections:

1)

Summary; 2) Interpretation of Findings

and;3) Recommendations for Future Research.

Summary

The conceptual framework for this study was clothing
deprivation.

Survey methodology was used to examine the

differences between teachers' opinions and students'

responses regarding the importance of clothing in attending
social events.

the two samples.

Two parallel questionnaires were used for
The student instrument was developed by

Lui (1987).0ne 4-part question of the student's
questionnaire was used to assess the attitudes of the
students on attending social events.

The same question was

asked on the teachers' questionnaire and two additional
responses were added.

A 7-point Likert-type scale ranging

from 1=Never to 7=Always was used on both questionnaires.

The student sample consisted of 336 ninth through
twelfth graders who were enrolled in home economics classes
in six high schools in Oregon.

A total of 338

questionnaires were distributed to students, but two were
unusable and were discarded.
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The teacher sample came from the same six schools as
the student sample.

A total of 239 questionnaires were

distributed with a return of 140 (58.6 percent).

Statistical analyses used in the study included mean
scores, t-test calculations and frequency distributions.

Three research hypotheses were tested to accomplish
three of the four objectives of the study.

The first

hypothesis predicted that not having "the right clothes to
wear" would be ranked as the most important reason for
students lack of attendance at a social event.
hypothesis was not supported.

This

Results indicated that the

responses 1) I really do not have any interest in going; 2)

My parents will not let me go; 3) I don't have enough

money, all received higher mean scores than the fourth
choice of I do not have the "right" clothes to wear.

Based

on these findings the first hypothesis was rejected.

The second hypothesis predicted that perceived not
having "the right clothes to wear" would not be ranked by
teachers as the most important reason for students lack of
attendance at a social event.

Results showed that not

having the "right" clothes received the lowest mean of the
six reasons.

The findings supported the second hypothesis.
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The third hypothesis stated that not having the right
clothing will be more important to students in not
attending a social event than teachers think.

A paired t-

test analysis indicated that teachers (R=3.00) and students
(R=2.01) were not statistically different in their
responses to the reason of having the right clothes to
wear.

The teachers believed clothing to be of more

importance to students in attending a social event that the
students actually reported.

Therefore, hypothesis 3 was

rejected.

Interpretation of Findings

This major contribution of this study was that it was
the first to address and compare the perceptions of student
and teachers in regards to clothing as a decision criterion
in attending social events.

resulted from this study.

Several interesting findings
The most surprising result was

to find that students did not rate clothing as the most
important reason when deciding to attend a social event.
One reason for this result may be due to the fact that 61.9
percent of the students were from middle and upper
socioeconomic levels and may have been able to acquire the
clothing they desired or their parents may have felt
obligated to obtain it for them.

According to Dr. Rebecca

Eber, "Many baby boomers are guilty as parents of trying to
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give their children everything they want" (Malaby, 1990).
Further, only 17.9% were from low socioeconomic levels
(20.2% could not be classified according to Liu, 1987).

Past researchers found that lower socioeconomic students
expressed higher levels of clothing deprivation (Brewton,
1971; Cheek, 1978; Edwards, 1971; Kness, 1983; Vener and
Hoffer, 1959).

Therefore, the relatively low proportion of

students from the low and the high proportion of students
classified in the middle and upper socioeconomic levels
indicate the results obtained would be a major factor
behind the findings.

Another possible explanation may have been the wording
of the social participation items.

Perhaps specifying a

particular event, or even a special occasion such as the
prom, when special attire is normally purchased would have
produced different results.

Also, a specific time such as

returning to school in the fall after summer vacation may
have made a difference in the students' responses.

New

school clothes might be more significant to adolescents
than clothes worn for routine social events.

Another procedural explanation may have been sampling.
All of the subjects who participated in the study were
enrolled in home economics classes.

Exposure to lessons in

clothing and textiles, wardrobe planning and budgeting
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could have been a factor in students' knowing how to meet
their clothing needs for social events.

The pressure of giving acceptable responses could also
have been a contributing factor to the result that students
did not indicate "I do not have the "right" clothing as the
item with the highest mean.

On a television program, a

student who was interviewed regarding clothing stated, "No
one wants to be known as a person who has to wear a blue
light special" (Malaby, 1990).

Social acceptance and

approval could be so important to adolescents that they
might go to the extent of denying they do not have the
right clothes to wear to a social event or not admitting
that it is important.

Finally students may not want to admit that something
as trivial as clothing could keep them from attending a
social event or perhaps they may not even realize clothing
was a reason since their response choices were listed on
the survey instrument.

This is one of the limitations of

the forced choice format used in this survey research.

In regard to the findings related to teachers, the
present study revealed that teachers believed clothing was
not the most important reason to students in deciding to
attend

a social event.

The literature reveals that
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teachers are not likely to agree with students perceptions,
especially in regards to issues outside of the classroom
and they be biased by what they hope will be important them
which is often more academic in nature (Daly, Jacob, King
and Cheramie, 1984; Greenan, 1980.

The finding in this study does not agree with the
literature; the students and teachers responded in the same
pattern.

Although this was not expected, it was

conceptually interesting to discover they responded alike
rather than differently.
source of conflict.

Discrepant opinions could be a

Because teachers are an important

influence, the more sensitive to students' feelings the
teachers are, the more effective they can be.

Recommendations for Further Research

The present research should be extended to determine
if the findings differ according to factors such as timing
or situation.

The clothing criterion item could be

further specified to find the level of importance students
place on clothing in a variety of situations.

Future research is also needed to explore how low
socioeconomic students acquire their clothing.

If their
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parents are supplying them with clothing to dress on the
same level as higher income students, this may cause
economic problems for the family's overall budget and
should be addressed for rectification.

It would be interesting to study another age group,

such as elementary school students or young adults who have
just entered the work force, to find if clothing
deprivation has different effects on other demographic
groups or in what situation it does have an effect.

Finally, the present study suggests that students do
not consider clothing important in deciding to attend a
social event.

Research is needed to clarify today's social

rules/norms surrounding what clothing is considered
acceptable.
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Department of
Apparel, Interiors,
Housing and Merchandising

Oregon

btate
University

Milam Hall 224
Corvallis, OR 97331-5101

(503) 737-3796

Dear Educator:

This is a research project sponsored by the Oregon State
University Agricultural Experiment Station. The project is
concerned with teachers' perceptions of the extent of clothing
deprivation perceived by high school students and the influence
of clothing deprivation on social participation among high school
students. Two years ago we surveyed almost 400 students about
The information you provide
their clothing deprivation feelings.
will help improve our understanding of adolescent clothing
practices.
We are asking you to help by completing and returning the
enclosed questionnaire about your assessment of the feelings of
students at your school. Your name was chosen by scientific
methods from a list of Oregon teachers. Your responses will be
compared to those of students reported in A previous survey but
will be kept strictly confidential. They will be combined with
those we receive from other teachers and used for statistical
analyses only.
Note that your questionnaire is numbered. This is a way for us
to contact those who have not returned their completed
questionnaires without burdening those who have. Identifying
numbers will be deleted once the questionnaire is returned and
there will be no way anyone can link your name to your responses.

Please call me collect (737-3796) if you have any questions or
Thank you for taking the time to help.

comments.

Sincerely,

-Sally Francis, Associate Professor
Apparel, Interiors, Housing & Merchandising
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Oregon State University
Agriculture Experiment Station
Project #807

EDUCATORS' PERCEPTIONS OF HIGH SCHOOL
STUDENTS' CLOTHING DEPRIVATION FEELINGS

Project Director:

Dr. Sally K Francis
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Overall, how important a problem is perceived clothing deprivation among
the students in your school? (Circle one number)
1.

NOT AT ALL
IMPORTANT

VERY
IMPORTANT
1

2

4

3

5

Below is a list of statements about feelings students may have. Please
read each statement and indicate on a scale of 1 to 5 how you would best
describe the feelings of most students at your school.
(Circle one number for
each.)
NEVER SELDOM SOME- OFTEN ALWAYS UNABLE
TO RATE
TIMES
2.

My clothes are completely
up to date and fashionable.

1

2

3

4

5

6

I must wear clothes that
I don't like because I don't
have anything else to wear.

1

2

3

4

5

6

I don't have the kind of
clothing I would like to own.

1

2

3

4

5

6

My friends spend more
money on their clothes
than I can afford.

1

2

3

4

5

6

My winter clothes are
not warm enough.

1

2

3

4

5

6

f.

My friends like my clothes.

1

2

3

4

5

6

g.

I think that my family does
not have enough money to
buy me all the clothes that
1

2

3

4

5

6

times.

1

2

3

4

5

6

I am able to purchase clothing
fashions and fads that are
popular at my school.

1

2

3

4

5

6

I think my clothes are
poorly constructed.

1

2

3

4

5

6

a.

b.

c.

d.

e.

I need.
h.

i.

j.

My clothes look like they
have been worn too many

PLEASE GO ON TO NEXT PAGE
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NEVER

k.

1.

m.

n.

o.

p.

q.

r.

s.

SELDOM

SOMETIMES

OFTEN

ALWAYS

UNABLE

TO RATS

The colors of my clothes
flatter me.

1

2

3

4

5

6

My clothes are cheaper
than my classmates' clothes.

1

2

3

4

5

6

I do not attend parties
and other social gatherings
because I do not have the
proper clothes to wear.

1

2

3

4

5

6

I think I need more
clothes; I do not have
enough to wear.

1

2

3

4

5

6

My clothes are as nice as
my friends' clothes.

1

2

3

4

5

6

I feel like I continually
wear the same items of
clothing.

1

2

3

4

5

6

I feel poor and shabby
because of my clothes.

1

2

3

4

5

6

I think I dress as well
as my classmates.

1

2

3

4

5

6

My friends and classmates
have more appropriate
clothes for group activities
and dating than I do.

1

2

3

4

5

6

How adequate do you believe students in your school perceive their
clothing to be compared to their peers' clothing? (Circle one "X".)
3.

VERY
ADEQUATE
X

NOT AT ALL
ADEQUATE
X

X

X

X

PLEASE GO ON TO NEXT PAGE

X

X
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How able to purchase adequate clothing do you believe students in your
school perceive themselves and/or their families to be? (Circle one "X".)
4.

NOT AT ALL
ABLE TO BUY

VERY
ABLE TO BUY
X

X

X

X

X

X

X

When students at your school are invited to a social event but do not go,
how often do you believe it is for each of the following reasons? (Circle one
"X" for each reason.)
5.

ALWAYS

NEVER

I

a.

My parents will
not let me go.

b.

c.

d.

e.

f.

X

X

X

X

X

X

X

I do not have the
"right" clothes
to wear.

X

X

X

X

X

X

X

I don't have
enough money.

X

X

X

X

X

X

X

I really do not
have any interest
in going.

X

X

X

X

X

X

X

I do not have
transportation.

X

X

X

X

X

X

X

It conflicts with
my work.

X

X

X

X

X

X

X

When students at your school do not participate in school extracurricular
activities, how often do you believe it is for each of the following reasons?
(Circle one "X" for each question.)
6.

NEVER
a.

b.

c.

My parents will
not let me.
I do not have the
"right" clothes to
wear.
I don't have
enough money

ALWAYS,

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

PLEASE GO ON TO NEXT PAGE

71

EVER

ALWAYS)

d.

I am not interested.

X

X

X

X

X

X

X

e.

I do not have
transportation.

X

X

X

X

X

X

X

It conflicts with
my work.

X

X

X

X

X

X

X

f.

The following questions are designed to help us make comparisons among
different teachers and schools. Please read each question carefully and
answer it to the best of your ability.
7.

How many years have you been teaching?
1
0 - 1 years
2
2 - 5 years
3
6 -10 years
4
11+ years

8.

How many years have you been teaching at this school? (Circle one number.)

9.

1

0 - 1 years

2
3
4

2 - 5 years
6 -10 years
11+ years

What is your current employment status?
I
FULL-TIME
2
PART-TIME

(Circle one number.)

(Circle one number.)

10. What is your teaching area/s? (Please specify.)

11. What is your gender?
I
FEMALE
2
MALE

(Circle one number.)

12. What is your level of education?
1
COLLEGE GRADUATE
2
SOME GRADUATE STUDY
3
MASTER'S DEGREE
4
POST MASTER'S WORK
5
SOME DOCTORAL STUDY
6 DOCTORAL DEGREE
7
OTHER (Specify

(Circle one number.)

PLEASE GO ON TO NEXT PAGE
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(Circle one number.)

13.

What is community type of your school?
RURAL
1
2
URBAN

14.

Does your school place any restrictions on participation in
extracurricular activities such as a minimum GPA? (Please specify.)

15.

What programs are you aware of at your school that are designed to
respond to students' clothing needs or assist students who do not have
adequate clothing? (Please specify.)
PROGRAM

SPONSOR

In the space below, please feel free to write any additional comments about
clothing issues that you may have.

THANK YOU FOR PARTICIPATING IN THIS PROJECT
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Department of
Apparel, Interiors,
Housing and Merchandising

Orego n
suite .
'Jnive rsity

Milam Hall 224
Corvallis, OR 97331-5101

(503) 737-3796

January 24, 1990

Dear School Administrator:

We are currently involved with a research project sponsored by
the Oregon State University Agricultural Experiment Station. The
project is concerned with teachers' perceptions of the extent of
clothing deprivation perceived by high school students and the
influence of clothing deprivation on social participation among
high school students. Parallel information was obtained from
high school students themselves two years ago and the current
information will enable us to make comparisons between teachers'
perceptions and those of the students we surveyed previously.
Some teachers at your school may be receiving our questionnaire
in the mail.
Their names were chosen by scientific methods from
a list of Oregon teachers. Responses will be kept strictly
confidential and will be combined with those we receive from
other teachers and used for statistical analyses only.
Please call me collect (737-3796) if you have any questions or
would like a summary of our results. Thank you for your
cooperation.
Sincerely,

Redacted for Privacy
Sally Francis, Associate Professor
Apparel, Interiors, Housing & Merchandising
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Oregon
Stat
University
Corvallis. Oregon 97331

Dear Educator:

Last week we mailed you a short questionnaire concerning
teachers' perceptions of the extent of clothing deprivation perceived by high school students and the influence
of clothing deprivation on social participation among
high school students.
Your name was chosen by scientific
methods from a list of Oregon teachers.
If you have already completed and returned the questionnaire, please accept our sincere thanks.
If not, please
do so promptly. The information will help improve our
understanding of adolescent clothing practices.
Sincerely yours,

Redacted for Privacy
(I
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Department of
Apparel, Interiors,
Housing and Merchandising

Otegon
btate
University

Milam Hall 224
Corvallis, OR 97331-5101

(503) 737-3796

February 20, 1990

Dear Educator:

About three weeks ago I wrote asking you to complete a
questionnaire concerning teachers' perceptions of the extent of
clothing deprivation perceived by high school students and the
influence of clothing deprivation on social participation among
high school students. The information will help improve our
understanding of adolescent clothing practices.
The research project is sponsored by the Oregon State University
Agricultural Experiment Station. Because we have not heard from
you, we are enclosing another copy of the questionnaire and are
asking you to fill it out and return it to us immediately.
Your
name was chosen,by scientific methods from a list of Oregon
teachers and it is vital that we hear from you so our estimates
will be accurate.
The information you provide is confidential. Your name will
never be linked to your responses and your questionnaire will be
Identifying numbers will be
destroyed once the data are coded.
deleted once the questionnaire is returned and there will be no
way anyone can link your name to your responses.

Please call me collect (737-3796) if you have any questions or
comments. Thank you for taking the time to help.
ci

ly vn»rs.

Redacted for Privacy
Sally'Francis, Head
Apparel, Interiors, Housing and Merchandising
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FASHION SURVEY

We don't worry about
fashions in Oregon.
.

.

if you've seen one
wetsuit, you've seen
them all.
.

. .
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1

DIRECTIONS:
Please read each statement carefully.
Next to each statement, circle the number below
the heading that best describes your feelings or
thoughts.

NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

1.

My clothes look nice on me.

1

2

3

4

5

2.

my clothes are completely
up to date and fashionable.

1

2

3

4

5

My clothes appear neat
and clean.

1

2

3

4

5

The style of my clothing
is right for me.

1

2

3

4

5

Most of my clothes are
of the newest styles.

1

2

3

4

5

I must wear clothes that
I don't like because I
don't have anything else
to wear.

1

2

3

4

5

7.

My clothes look fairly new.

1

2

3

4

5

8.

I don't have the kind of
clothing I would like to own.

1

2

3

4

5

My clothes fit me well.

1

2

3

4

5

10. My friends spend more
money on their clothes
than I can afford.

1

2

3

4

5

11. My winter clothes are
not warm enough.

1

2

3

4

5

12. my friends like my clothes.

1

2

3

4

5

13. My clothes are of good
quality.

1

2

3

4

5

3.

4.

5.

6.

9.

PLEASE GO ON TO THE NEXT PAGE
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2

NEVER SELDOM

SOMETIMES

OFTEN ALWAYS

14. I think that my family does
not have enough money to
buy me all the clothes that
I need.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

17. I am able to purchase
clothing fashions and
fads that are popular
at my school.

1

2

3

4

5

18. I think my clothes are
poorly constructed.

1

2

3

4

5

19. The colors of my clothes
flatter me.

1

2

3

4

5

20. My clothes are cheaper
than my classmates' clothes.

1

2

3

4

5

21. I do not attend parties
and other social gatherings
because I do not have the
proper clothes to wear.

1

2

3

4

5

22. I think I need more
clothes;I do not have
enough to wear.

1

2

3

4

5

23. My clothes are as nice as
my friends' cicthes.

1

2

3

4

5

1

2

3

4

5

15. My clothes are well made.

16. My clothes look like they
have been worn too many
times.

24. I feel like I continually
wear the same items of
clothing.

PLEASE TURN THE PAGE
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3

Please read each statement carefully.
DIRECTIONS:
Next to each statement, circle the number below
the heading that best describes your feelings or
thoughts.
NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

I

25. I feel poor and shabby
because of my clothes.

1

2

3

4

5

26. I think I dress as well
as my classmates.

1

2

3

4

5

27. My friends and classmates
have more appropriate
clothes for group activities
and dating than I do.

1

2

3

4

5

28. I carefully coordinate the
accessories that I wear
with each outfit.

1

2

3

4

5

29. I pay a lot of attention to
pleasing color combinations.

1

2

3

4

5

30. I keep my shoes clean
and neat.

1

2

3

4

5

31. I spend more time than
others coordinating the
colors in my clothes.

1

2

3

4

5

32. I see to it that my outof-season clothing is
cleaned and stored.

1

2

3

4

5

33. The way I look in my
clothing is important to me.

1

2

3

4

5

1

2

3

4

5

34. I am more concerned about

the care of my clothing
than my friends are about
the care of theirs.

PLEASE GO ON TO THE NEXT PAGE
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4

NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

35. I look over the clothing
in my wardrobe before each
season so that I know what
I have.

1

2

3

4

5

36. I have something to wear
for every occasion that
occurs.

1

2

3

4

5

37. I carefully plan every
purchase so that I know
what I need when I get
to a store.

1

2

3

4

5

38. I wear clothes which have
buttons cr snaps missing.

1

2

3

4

5

39. I wear a raincoat or carry
an umbrella to protect my
clothes in rainy weather.

1

2

3

4

5

40. I plan for and prepare
clothes to wear several
days in advance.

1

2

3

4

5

41. I consider the fabric
texture with the
line of the garment
when choosing my clothes.

1

2

3

4

5

42. I have a long-term idea
for purchasing more
expensive items of clothing
such as coats or suits.

1

2

3

4

5

43. It bothers me when my shirttail keecs coming out.

1

2

3

4

5

PLEASE TURN THE PAGE
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DIRECTIONS: Please read each statement carefully.
Next to each statement, circle the number below
the heading that best describes your feelings-or
thoughts.
NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

1

44. It is important to me to
be dressed in the latest
fashion when attending
important social functions,
such as a school prom.

1

2

3

4

5

1

2

3

4

5

46. It is very important to
me that my clothes feel
comfortable.

1

2

3

4

5

47. I try to dress like
others to help me make
friends.

1

2

3

4

5

48. It is important to know how
and why people choose the
clothes they do.

1

2

3

4

5

49. When choosing clothing I
am most concerned with
its appearance.

1

2

3

4

5

50. When purchasing a new
sweater, the price is the
first thing I look at.

1

2

3

4

5

1

2

3

4

5

45. People reveal their moral
character by the clothes
they wear.

51. I much perfer clothes in a
variety of colors which I
can mix and match as
I please.
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Kr7ER

SELDOM

SOMETIMES

OFTEN

ALWAYS

52. It is important to wear
clothing that makes a good
impression on others.

1

2

3

4

5

53. My personal religious
beliefs are reflected
in the clothes I wear.

1

2

3

4

5

54. When purchasing a winter
coat, I buy the softest,
warmest, most luxurious
feeling coat I can find.

1

2

3

4

5

55. I refrain from wearing
expensive clothing when
in the company of a friend
who can not afford to
purchase equally
expensive clothing.

1

2

3

4

5

56. Before purchasing an
article of clothing, I
look at the label to
read the fiber content.

1

2

3

4

5

57. I would wear a T-shirt
that made a negative
statement about a person
or a group of people.

1

2

3

4

5

58. I like to shop where I
can get good clothes
for less money.

1

2

3

4

5

59. When the new season's
fashions appear in the
stores I am likely to
try many of them out
of curiosity.

1

2

3

4

5
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DIRECTIONS:
Please read each statement carefully.
Next to each statement, circle the number below
the heading that best describes your feelings or
thoughts.
NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

I

60. I like to give suggestions
to my friends concerning
what I think is the
appropriate dress for them.

1

2

3

4

5

61. Distracting clothing
which might divert
others' attention from
the service should not
be worn to church.

1

2

3

4

5

62. I get rid of garments I
like because they are not
comfortable.

1

2

3

4

5

63. I prefer to wear cotton
sleepwear because I find
it to be more comfortable
than other fiber types.

1

2

3

4

5

64. I would lend a friend
my favorite white shirt
or sweater if he or she
asked to borrow it.

1

2

3

4

5

65. When choosing clothing as
a gift for a friend, I
analyze my friend's figure
and coloring before
making a purchase.

1

2

3

4

5

66. When attending a social
function, I consider the
type of function, the time
and the place before
deciding what to wear.

1

2

3

4

5
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NEVER

SELDOM

SOMETIMES

OFTEN

ALWAYS

67. I tend to notice and
appreciate very beautiful
clothes when they are
worn by others.

1

2

3

4

5

68. I buy clothes which are
easy to care for.

1

2

3

4

5

69. I read fashion magazines
to help me decide what kind
of clothing to buy.

1

2

3

4

5

70. I want to be considered
an outstanding dresser
by my friends.

1

2

3

4

5

71. I do not wear clothes
that are too different
from my friends'.

1

2

3

4

5

72. It is very important that
my clothes be beautiful.

1

2

3

4

5

73. I never buy clothes that
need to be dry-cleaned.

1

2

3

4

5

74. I like to look at the
merchandise in several
stores before buying an
article of clothing.

1

2

3

4

75. I would let a friend
borrow my brand new
sweater.

1

2

3

4
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DIRECTIONS:
Please read each question carefully
and circle the "X" on the graph below each question
that best represents your feelings.

1.

In comparison to the other kids your age,
how much time do you spend with your friends?
MUCH LESS TIME

MUCH MORE TIME

2.

Comparing yourself with other kids your age,
how many friends do you have?

MORE FRIENDS
THAN MOST KIDS

3.

FEWER FRIENDS
THAN MOST KIDS

How many social events (such as parties, dances, sports events,
get-togethers with friends) do you go to in a normal week?
TOTAL NUMBER OF EVENTS PER WEEK.

4.

Comparing yourself with other kids your age,
how attractive do you consider yourself to be?
VERY
UNATTRACTIVE

VERY
ATTRACTIVE
X

5.

Comparing yourself with other kids your age,
how popular do you perceive yourself to be?

VERY
POPULAR

NOT AT ALL
POPULAR
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6.

Row good are you at making other kids like you?
NOT VERY GOOD

VERY GOOD

7.

If you are invited to go to a social gathering (party,
dance, etc.), how often do you accept the invitation and go?
NEVER

ALWAYS
X

8.

X

X

X

X

X

X

If you are invited to a social event but do not go, how often
is it for each of the following reasons? (circle one *X' for
each question).
ALWAYS

NEVER
A. My parents will
not let me go.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

B. I do not have the
*right* clothes
to wear.

C. I don't have
enough money.

D. I really do not
have any interest
in going.

E. Please list any other reasons 1.:hy you would not go.
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DIRECTIONS:
The following questions are designed
to help us know more about you and your family,
and how you compare to other students your age.
Please read each question carefully and answer it
to the best of your ability.

1.

What is your grade level in school?
1
2
3

4

9th
10th
11th
12th

What is your age?

3.

What is your gender?

2

4.

FRESHMAN
SOPHOMORE
JUNIOR
SENIOR

YEARS

2.

1

-

(Circle one number.)

(Circle one number.)

FEMALE
MALE

How many family members presently live at home? DO NOT include
anyone who does not live at home. DO include college students
or others who live at home during the summer and holidays.
FAMILY MEMBERS
(at home)

NUMBER(S)
(write in)

APPROXIMATE AGE(S)
(write in)

FATHER
MOTHER
BROTHERS
SISTERS
OTHER (specify

5.

what are your parents' present work situations?
5.A.

Father:
1

2
3

4

S

(Circle one number.)

EMPLOYED Full-time
EMPLOYED Part-time
UNEMPLOYED because he chooses not to work
UNEMPLOYED because he is unable to find work
UNEMPLOYED don't know why
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5.B.

Mother:
1
2
3

4
5

6.

(Circle one number.)

EMPLOYED Full-time
EMPLOYED Part-time
UNEMPLOYED because she chooses not to work
UNEMPLOYED because she is unable to find work
UNEMPLOYED don't know why

If both or either of your parents is employed, full-time
or part-time, what is his or her job title?
(Please write in job title.)

JOB TITLE
FATHER
MOTHER

7.

Bow much education have your parents had? (Circle one number
for each parent.)
FATHER
1
2
3

4

5

6
7
8

8.

NO HIGH SCHOOL
SOME HIGH SCHOOL
HIGH SCHOOL GRADUATE
SOME COLLEGE
COLLEGE GRADUATE
GRADUATE STUDY
VOCATIONAL/TECHNICAL SCHOOL
OTHER (Specify
)

MOTHER

1

1

2

2

3

3

4

4

5

5

6

6

7

7

8

8

In the past two years, has there been a decrease in your total
family income compared to before? (Circle one number.)
1
2

3

4

NO DECREASE
SLIGHT DECREASE
NOTICEABLE DECREASE
VERY SUBSTANTIAL DECREASE
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9.

In the past two years. have there been any unusually large
demands on total family income? For example, medidal or
health costs, purchase of a new home, college tuition or
birth of a new family member? (Circle one number.)
1

2
3
4

NO UNUSUALLY LARGE DEMANDS
SLIGRT DEMANDS
NOT:CEABLE DEMANDS
UNUSUALLY LARGE DEMANDS

In the space below, please feel free to write any additional comments about
clothing you might have.

TRAM YOU for participating in this project.

