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FACTORS IN VOLUNTARY DROUP-QUTS IN THE PUBLIC
SECONDARY SCHOOLS OF DETROIT, MICHIGAN

CHAPTER I
INTRODUCTION

There is an lncreasing demand among educators for
studies which reveal the needs of high school students.
This has coms about largely through the realization of
school authorities that they have a responsibillty to
youth in assisting them to better meet thelr major social
problems as well as in the development of a curriculum
which offers each individusl the opportunity to utilize
his potentialitises to the utmost in an ever-changing
soclety.

"The exact determination and classiflca-
tion of the present and probable future needs of
young people is, of course, a task that will
occupy generations of workers to come. The
problem is as broad as the whole rangs of human
activities, it is as deep as the nature of man,
and thers is no end to it because it keeps
renewing itself as fast as people alter their
modes of living." (12, p.43)

Recognition of these facts has resulted in a
willingness on the part of many educators to alter
curricula to meet better the problems of young peopls.
At the same time, it has led to a certain feeling of

helplessness due to the megnitude of the problems.



That a pupil is not adjusted to his situation is compara-
tively sasy to determine through suoh.bahavior as failure,
truancy, drop-out, and the like. However, ve are no
ylcnger content with just this knowledge, but rather, we
are impressed with the challenge: What to do about 1it?

It is not expected or hoped that a solution to any
oneé of these problems can be reached as a result of any
ong study or group of studies. However, any study which
snables us to understand better’ycung people is of value
to the educator in the problem of undsrstanding the inter-
relationship of culbture and personality.

There is growing interest today, not only on the
part of educational leaders, but also on the part of many
community leaders throughout the country in the drop-out
problem of our ssecondary schools. Many educators say
that the problem of determining ways by whioh pupils might
be encouraged to complete high school is one of the most
important issues of education.
| In order to understand the drop-out problem of the
gecondary sochool of today, it 1s necessary to have soms
understanding of the changing attitude of socliety toward
the high school as well as the changing philosophies of
the schools.

It was only shortly before the twentlieth century
that the public high school became firmly established as
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’a part of the public school system. The completion of the
elementary school was considered adequate preparation for
life. The colleges at that times did not find graduates
from the high schools prepared for advsnced Instruction
and felt it necessary to complete the students' general
education before presenting speciaslized or professional
education., There was then, just as now, continuous
pressure on the high school for better preparation of the
puplls for college. As long a8 the high school felt the
domination of the college, or used it as an exouse to
Justify elimination or drop-out from high school, dropping
out of school was not oonsidered a serious problem.

One of the first studies of elimination from
secondary sechools was reported by Thorndike in 1904, when
he collected statistlos about ellmination of pupils from
schools in ths larger cities throughout the country. He
was more interested in establishing the per cent and
number of eliminations than he was in determining the
cause of slimination, but he did draw the conclusion that:

| "One.main cause of elimination is

incapacity for and lack of interest in the

gort of intellectual work demanded by

present courses of study." (36, p.1l0)

With the turn of the twentleth eentury, a movement
of intense industrialization developed., At the same time,

industry and commerce demanded more formal education as a



prerequisite to employment. The people turned to the
sohools., As Counts states,

"This faith in the potentialities of
the individusal has gradually taken the form
of a falth in education. The Americens regard
education as a means by which the inequalities
smong individuals are to be erased and bdy
which every desirable end 1s to be achleved.
As a consequence, the faith in education be-
oomes a faith in the school, and the school is
looked upon as a worker of miraocles. In fact,
the school is the American rocad to Culture.”

(7, ppnlé, 17)
" In 1932, the Department of Secondary-School Prinocl-
pals of the National Education Association appolnted a
committee "to satudy and restate the principles and objec-
tives of secondary education.” The committee, with
Dr, Thomass H. Briggs as ohairman, 1ssued the first report
on the Issuss of Ssecondary Education in 1936. (21, pp. 5,
6) After the issues were defined, a statement of the ten
funotions whioh the committee considered important for
secondary sohools to seek to perform was issued in 1937.
(12, p.243) Point ten of this report states:
*To retain sach student until the law

of diminishing returns dbegins to operate, or

until he 18 ready for more independent study

in higher institutions; and when it is mani-

fest that he cannot or will not materially

profit from further study of what oan be

offered, to eliminsate him promptly, if

possible directing him into some other school

or into work for whilch he seems more fit".

In most of the studies the consideration of the

drop-out problem in the high sschool today is based upon



the assumption that all children ought to finish high
school. There is little svidence either to justify or re-
Jeet the valldity of this position. Trends in youth em~ o
ployment show that employers prefer high school graduates 7
over thosa who have not completed their high school eourse.)
The majority of youth leaders feel that every child who

is at all capable of doing so should completse his high
school education. The viewpoint of retalning each pupil
ocapable of graduating from the secondary school until he
has greduated has gradually been accepted. At the same
tims thousands of sixteen and seventsen year old young-
aters are leaving school before graduating. Many second-
ary sohool administrators are attempting to solve this
problem by attempting to find out the "Why" so they may
better meet the needs of the school drop-out.

Purpose of the Study

This study 1is concerned with the factors which can
be used to help ldentify the pupll who is a potential
drop-out. It 13 the purpose of this study to ascertain
the relationship between factors related to voluntary
drop-outs; and as such, it is the intent of this study
to:

1. Determine the degres of relationship betwsen
faotors



2. Determine the importance of factors to
dropping out

3. Determine oontributing factors to
dropping out

L. BSuggest areas that need furthser research

Where most studlea have attempted to find gross
differences between drop-outs and high school graduates or
pupils remaining in school related to the reason for
dropping out, this study attempts to find signitiéant
difference in factors that influence pupils to leave or re-
main in school, If educators are to progress in solving
the drop-out problem, it beocomes apparent that they must
find significant differences in behavior from grads to
grade and be able to interpret them in terms of future
behavior.

It seems evident that no single factor is suffioc-
ient to explain why a particular pupll left school. Early
drop-out is usually caused by a multiplicity of factors.
The pattern of factors is usually different for each
individual, and the significance of the same factor for
two individuals may produce entirely different results.

In & grcup report from a Work Conference on Life Adjust-
ment Education, the problem is stated in this manner:
"The ocauses of early elimination from
school are complex. Not only are there inter-
related factors which are associeted with

school leaving but these faotors vary in
degree and influence at any time in the life



of a particular student. This inter-

relationshlp among variasbles affecting the

school drop-out indicates that research

must include a comprehensive attack upon

this prObleInw" (39; 9.37)

Discussing the complexities of the drop-out problenm,
Hollingshead states:

"Withdrawal is a complex process which

‘begins well down in the elementary grades.

The effects of the faetors which condition it

comé into foous in the upper slementary grades

as the child becomes aware of the way in which

he is regarded by his peers, teachers, and the

community in general; from then on the problem

is intensified."” (19, p.331)

Some factors that ocontribute to the future behavior
of dropping out of school may have thelr beginning early in
the pupil's life. Then the longsr the pupll stays in
school the greater the number of factors that influence his
behavior, and any factor may have a different influence at
different developmental levels of the pupil. The identi-~
fiocation of these faotors, as well as thelr degree and
time of influence, 18 of prime importance.

If we are to understand the drop-out, we must, by
inference, reconstruct the pupil's behavior. The next
step 1s the projection of the individusl's subsequent
behavior. The causes of human behavior lie within the
behaver himself. These causes are not open to direct
observation, and in many instances, the behaver does not

understand thenm.



It must be recognized in some studies of individuals,
in some instances, if the bshaver does have some under-
standing he will not give the reason.  In referring to the
cause of drop~out, Jones states:

"They center chlefly around the fact that
the student often may be unaware of ths causes
of his departure, or bs so embarrassed by having
left that he sometimes glves a fletitious answer.
If you have a check 1list, for instance, the
pupil will frequently select the statement that
places bim in the best light-~-which is what I
think we would all attempt to do.

"Many do not know the fundamental reasons
for their leaving. They are aware ohlefly of
the last incident which seemed to force them
out of school., Others give excuses rather than
causes. /

"If schools lack an attraction from the
viewpoint of immediate or ultimate sucocess,

the student 1s likely to assert a lack of

interest in it. This may be accompanied by an

increasing interest in other astivities, such
as ways of earning money, or the anticipation
of the freedom enjoyed by friends who are not

in school." (39! p-l?)

The problem of drop-out is very complex and any
problem of this kind involving vitael human relationships,
interest, and drives is seldom an affair of logic and
fact alone. In many instances it is an affair of con-~
flict, adjustment or compromises of & persistent nature
for a solution. Its solutions remain in the practical-

ity both from the pupil's and school's point of view,



Definitions

Drop=out ~ for the purpose of this study, a drop-
out is defined as a pupil who has left school permanently
for reasons other than graduation, or transfer to another
school, with the exception of those pupils who leave day
school to take employmsent and complete required subjects
in evening school in order to qualify for high school
graduation.

The definitions and limitations of each faotor as
well as the frequency of categories of sach factor have

been placed in Chapter Thres.

Scope of the Study

The drop-outs in this study were all the pupils who
did not return or withdrew voluntarily during the month of
September, 1951, from the eighteen academic high schools,
one trsde, and one teohnical high school of the Daetroit,
Michigan, Public School System. There are 622 pupils,
311 boys and 311 girls, included in this atudy.

Developmsnt of Forms

Since 1943, a teacher in each high school in
Detroit, Michigen, has been assigned as an attendance

worker whose job it is to cooperate with the parents in
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order to promote regular attendance. Because of their
experience in interviewing and meking parent contaots, it
was decided that their cooperation should be enlisted in
collecting the necessary information.

A meeting of attendance teachers and counselors was
called in order to obtain assistance in developing the
forms. It was felt that because of theilr contacts with
atudents, parents, and other faculty members as well as
their ocontinued use of various student records, they would
be able to give assistance in the development of the forms
necessary for the drop-out study.

In the development of the forms, there was included
not only the information necessary for this study, but
other information that the group considered important to
the sohool. Through this process, it was possible to
devise a form, shown in the Appendix, page 87, which
was adaptable to the available. records for this study
as well as the information the school desired.

Such facts as revealed by school records as age,
grade, intelligence rating, national and linguistic
background, change of residence, change of school, school
failure, physical dsfects, agency contacts, employment,
behavior, and extra-curricular activitles, were collected.
Then such information, for example, as financial abllity
to keep pupil in school, sense of belonging, school
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spirit, participation in coumunity activities, attitude

toward school and teacher, was collected by interview.

Source of Information

The factual information needed for the study was
geoured from the enrollment and socholarship, permanent
record and physical examination oards. Each pupil who
dropped out was to be interviewed by the attendance
teacher, who was also to interview the pupil's parents.
School people, such as the prineipal or assistant prinei-
pal, counselor, teacher, and attendance officer or
visiting teacher were interviewed if it was neocessary to
secure the desired information.

By going into the home and talking with the
families, by interviewing the pupils who were terminating
their education, and by discussing the problems with
counselors and teachers who knew and were interested in
these pupila, an attempt was made to learn the basio
factors for early school leaving as wgll as to get as

agcowrste informetion as one could obtain.

Method of Study

After all the avallable information was obtained
from the school records and from the interviews, the

drop-out forms were filled out. ZEaeh item on these forms
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was coded and pleced on a code sheet, From the code sheet,
all the information about each drop-out was punched on an
International Business Machine‘punoh card, A form was
designed for the purpose of recording the frequency from
the machine for the comparison of any two factors., With
the number of. factors on each card, it was possible to
have over three thousand relationships. Because it wes
impractical snd many of the relationships would not be re-
lated to the drop«~out problem, the writer, using empirical
Judgment, selscted those relationships which were consider-
ed to have the greatest relationship to the drop-out |
problem, There ware three hundred and one relationships
selected for further study.

From these forms, the limits of each factor were
established, and the frequency of the categories of each
factor was placed on another Individual card for the
computation of Chi square té éstablish the degree of re-
lationship. Because of the large number of factors and
the amount of computation in getting a relationship
between any two factors, it was lmpractical to include all
of thia computation in the study.

Limitations

There are obstacles encountered in a study of this

nature. It was not a sampling study, but inoluded all of



13

the puplls who dropped out of school., There was the
problem of pupils transferring from schools outside the
olty who dropped out before their records were complete.
Thers was the problem of parents moving lmmediately after
the ohild left school, and the new address could not be
found, The problem of poor school rscords was encountered.
Then there was the problem of drop-outs and parents who
did not see their baslioc problems too clearly and were
unresponsive. O0f the six hundred twenty~two drop-outs,

information was collected on six hundred ons.
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CHAPTER 11
SURVEY OF LITERATURE

A survey of the literature on elimination, drop-out,
and the causes of drop-out, revealed a large number of such
studies, While most of the studies were related, few were
related closely to the specific purposes of this research.
The majority of studies have been of the follow-up type to
determine the cause of drop-out after the pupil hed left
school., Ths pupil, parent, or employer had been contacted
for confirmation as to the reason for drop«out, character-
istics of the pupil, and related facts. The remaining
studies have been comparative studiea dbetween drop~odts
and graduates or pupils who have remained in school., They
then studied the differencss, if any, between drop-outs
_ and the other two groups. Inasmuch as thils is a study of
the significance of factors related to drop-out, the
large body of related studies is presented under the two
classifications, drop-out, and compsrative studlies between
drop~-outs and high school graduates, and then summarized
as & whole. This provides examples of various types and
msthods of studies covering the entire field of the
literature., The literature of those studies which are

more closely related is then presented in more detail.
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Drogﬂout

The studies of only drop-outs have been the subject
of meny investigations in various situations. The pattern
followed by Buckner (2) in one of the earlier studies is
practically the same as the one used up to the present
time., ©She studied the records of pupils entering the
New Haven, Connecticut, High School between 1923 and 1927,
end found that 801 puplls dropped out of schoocl. She in-
terviewed a group of 196 pupils who had dropped out of
school a8 a sample and listed nineteen of the reasons they
gave for having left sohool. On the basis of these reaé
sons given for‘drop~aut. she then drew conclusions as to
whet the school should do to solve the problem, This
type of study does not always cover the same length of
time; for example, one year, Smith (32); four-ysar period,
Buckner (2); and Holbeck's eight-year study of drop-outs
in Pasiac High School, New Jersey (18). It has also
varied in breadth of study from the oneé=-school type
mentioned above to clty~wide studies suoh as the Syracuse
study {33). Jobnson and Legg (22) studied drop-outs
that were working in the labor market regardless of
schoel.  Dillon (8) studied selected schools in three
different states. The West Virginia study (25) is a
state-wide study and Canadae (3), & nation-wide study.
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It also has been limited to studies of special groups such
a8 Ekstrom's study (10) of "Why Farm Children Leave
School."

Comparative Studles

The next most frequent type of study has been the
comparative study approach, that of studying the character-
istics and attitudes of the drop-out and the character-~
istios end attvitudes of pupils who have either remained in
achoeol or thoss who have graduated. Then these groups are
compared to see i1f there is any difference that would help
in understanding the drop-out, Samler (30) used this
technique in a study limited to faotors assocliated with
educational and vocational guldance of graduates and drop-
outs of schools offering commercial and academic oredit.
The oity-wide Pittsburgh study (11l) used this techmique.
Santo {31) used the comparative study method to
investigate one hundred drop-outs in the sophomore year
in eight different high schools of a California county.

He also investigated a comparable number of pupils who
hed remained in school, In both types of studies, the
information has been collscted in several different ways,
the most frequent being the queationnealire., Other methods
heve been by'interviaw’by the investigator. Santo (31)

used Hand's prepared questionnalire as a basis for the
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interview, both with the parent and the student. Lanier
(26) used both the statistioal and the case study ap-

proach.

Summary of Area Studies

The findings of these various studies differ in
meny respeots. Some show dissatisfaction with school to
be the main cause of drop-out, while others show finencial
need. Soms show wide differences of intelligence between
drop~outs and graduates, while others show small differ-
ences, Some schools show good holding power and others
very poor holding power. Others show differences of
financial status, living conditions, 1illness, and poor
curriculum with varying degrees of importance attached to
each. It is questionable if concluslions could be draewn
to cover any type of school as sach school, as well as
each school system, is unique, and even schools within
the same school system are differant.

The following reasons for dropping out of school,
taken from the Syracuse study (33), are typical of many
studies. They are listed in ordsr of frequency with the
firat one given the greatest number of times by pupils
who had left school.

Dissatisfaction with school

Lack of personal funds
Lure of a Jjob
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Famlly support

Inability to see relation between school subjects
taken and future work

Falt self too old for grade

Inability to get along with teacher

Inability to learn

School 4id not offer suitable subjects

Illnaess

Insufficient oredits for graduation

Falt self too poor in comparison with
others in class

Inability to get along with prinoipal

Some of the studies go a little further, and list
factors that have contributed to the reasons for dropping
out. These are summarized in the literature that 1s more
specifically related to this study. |

Because the reesons have been given in such broad
terms, the solutions suggested to hold these pupils in
school have also been very broad., The following list
covers the solutions most frequently mentioned:

l. Restatement of philosophy and objeotives
developed cooperatively by the school staff.

2. Fit the ocurriculum to the needs of youth.

3. Schools should make an effort to secure
better understanding of the pupils
themselves.,

4o Efforts should be made to improve the
study habits of pupills through supervised
studies and conference hours,

5. Bxpand the guidancs program.

6. Talks with family, and home visits.

7. Arrange the school program so the pupils
will have an opportunity to mske money.
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8., Better integration of the forces in the
- ecommunlty that are concerned with the well~-
being of young peopls.

9. Give pupils an opportunity to practice
citizenship.

10. Make pupils realize the value of sducation
and relation to life.

11. Kesp better cumulative records and make
better use of then.

whila these studles have found the major areas in
which the problem of the drop-out probably arises, as
well as made recommendations that are valid in the solu~
tlon to the problem, they have produced little of walue in
developing any specific way to predict drop-out. If they
are to sélvu the problem, they must be able to ldentify
the pupil bvefore he drops out and know with reasoneble
assurance that their solution will solve his problem. To
know that the currioulum does not fit a certain per cent
of pupils, and Jjust to change the curriculum does not
solve the problem. By the very fact of change, the
curriculum may be made unsuitable to Just as large a
per oent as the group for whom the change is made. The
correct solution must ba obtained for each pupil irf the

pupll's needs are to be met.

Related Studies

The followlng five stuﬁies are nost closely re-
lated to this study: Buockner (2) brought out the
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complexity of the problem. Samler (30) found that drop~-
outs and graduates did differ and identified arsas and
factors of differences but 4id not find out if they were
significant differences. Gragg (16) carried his research
a little further and found statistical gross differences.
Santo (31) identified faotors and drew his conclusions
from them. The Syracuse Workshop (6), summarizing the
results of other studles, suggested a technique using
factors releted to aropuouu'to identify the potential
drop-out so intensive counseling could be given.

In one of the earlier studies which Buckner (2)
carried on between 1923-1927, she stated,

"Retardation is as complex and important

a subject as elimination, the two processes

being, without doubt, closely related. Frequent

comnment has been made on the fact that pupils

who fail in their work drop out in large numbers.

While failing is not necessarily the cause of

leaving, thsere is a high correlation between

the number of fallures and the number of pupils

leaving. Sometimes, failure 1s the result of

- an intention to leave, sometimes, leaving is the
result of failure.” IE, PP«533«534)
This was evidently an observation as she presented no
solentific evidence on which to base the conclusion,

One of the first comparstive studies of gradusates
and drop-outs was made by Samler (30) in the metropolitan
area of New York City between June, 1934, and February,
1936. He limited his study to schools offering

commercial and academic ecredit. The random sample was
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composed of 2,577 graduates and 1,389 drop-outs. Of this
group, 2,592 or 64.09 per cent, were interviewed. The high
~school graduate was found to be more intelligent, made
better grades, received employment through efforts of the
school or an employment agency, and greater numbers were
employed after graduation ocompared to drop~outs. The drop-
out received employment through his own efforts, friends
or family, more often than the high school graduate. In
regard %o leisure-time activities, the drop-out particl-
pated more in athletics, hobbies, and arts, while the
graduate participated more in reading and social
activitiea. The significant factor here is that the two
different groups p&rpicipatad in different types of
aoctivities. Is the difference significant enough to be
used for prediction, and how can it be used? This is
pointed out in a study reported by Gragg (40) when he
says:
"Logically, if we want to do some-

thing about increasing school holding powsr,

we must work with the potential drop-out

while he is still in school. The problem,

if it is to be solved, must be attacked in

the junior high sohool and elementary

school." (16, p.72)
We must not only attack it at that level, as is stated,
but in our attack, we must identify those factors that
contribute to the drop-out. It is necessary to find

how each contributed to the complex cause of dropping
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out and develop an instrument of prediction. Oregg then
goes on to state, ",...., we must recognize that dropping
out is a complex problem; there are meny causes for with-
drawal and several factors may operate together in indivi-
dual cases." (16, p.72) He found the following factors
to be significant in varying degrees.

Gragg in his study found that the fastors great
enough in tested differences to distinguish between
graduates and drop~outs were:

1. Retardstion in school amounting to two or
more grades,

2. An intelligence, gptitudse, or achievemsnt
score on a standardized test whioch placed
the pupil in the lowest decile among the
pupils tested.

3. Absence from school for more than one-third
of the total number of school days in the
year immediately prior to the time the
pupil reached the maximum age of conmpulsory
sohool attendance.

L. Failure in school marks in more than two
subjects in the year immedlately prior to
the time the pupll reached the maximum age
of compulsory school attendancse.

It is signifiocant to note that each of these four
items is closely related to the work of the teacher.
lLesser degrees of association between elimination and
certain other factors were discovered.

l. Male sex.

2, Low achlevement in reading, msasured by a
standardized reading achievement test.
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J. Membaership in a home broken by separation
or divorecs.

L. Laock of participation in extra-class
activities. '

5. Membership in a family with relatively
1ittle education.

6, Living in a home of low rental valus
The study from which these conclusions wers derived
showed the following items to have such a weak relation-
ship to dropping out that they should be regarded as
insignificant or non-~causal.
1. Number of times pupils were tardy in report-
ing to school in any of their last three
years of attendance,

2., Tenure of residenoce in terms of ownership
or rental.

3, Academic merks atteined in junior high
school based on evaluation of achievement
in terms of pupil's abllities.

4. Number of physical defects llsted in
pupils' health records.

5. Over-crowding as indlcated by dwellings
having in excess of 1.5 occupants per room.

6, Number of persons living in household.

In the study by Santo (31) in which Hand's student
opinionnaire was used for the interview, he reported with
findings stated in general terms, For exempls,

"Drop-outs reported that they were ;
getting less from school, that their subjects werse
less useful, that they were more dissatisfled

with the variety of subjects,-that they were
learning less, that they received less help
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from teachers, that they were more dissatisfied
with teaching methods, that they had too much
work to do, that they 4id less homework, and
that they spent less time on homework than did
the non-leavers." (31, p.71)
After reporting findings in that manner, he then stated
the implication of the study,
"Thers are many curriculur impli-
cations to be drawn from an analysis of
the things boys and girls sald. In the
first plece, a large number of the students
have the feeling that much of the subject
matter whloh they are studying is meaning-
less to them. If our content nsed not be
changed, then it is apparent that our
approach to this content must be changed to
make it more meaningful in the lives of
boys and girls in our secondary schools.”
It ocan be seen that studies using these general terms can
add but 1ittle in solving the drop-out problem. Their
greatest contribution has been in finding factors that
contribute to the problem of leaving school. If they are
to solve the drop-out problem, they must deal in terms
of ¢causes, factors and solutions of individual pupils
that can be measured and then, when they make a change in
them, they should be able to measure the effect of that
change .
One of the few attempts to develop someé method of
using faotors to predict drop-out was attempted at a
work shop on the Deteetion and Retention of Early School
Leavers and reported at the Fifteenth Annual Conference

on Educational and Vocational Guidance at Syraocuse

vy
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University, New York, July, 1950. (6) Those attending
the workshop collected many of the relevant studies on
drop~out that had been mede, and after a survey, cams
to the concluslon that,
"It was apperent that whersas various

studises had isolated different factors which

were closely assooiated with dropplng-out,

very little had been done in devising ways

in whioch these factors could be used to

predict drop~outs early enough for something

to be done about it."
They then summarized the meny factors which they found in
these studies which had besn assocliated with dropping out
of school. They were:

1. Intelligence Quotient.

2. Composite soore on standardized
achievement test.

3. Standardized reading test socore where
I.4. is based on group test.

he Membership in a home with only one
parent (divorce or death)

5. Parents' ocoupation.

6. Health defeots.

7. Recial and national background.

8. Absences.

9. Fallures.

10. Frequent school transfer history.

11. Parental attitude toward school completion.
12. Pupil intention to complete school.
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k.

15,
16,

17.
ig.

19.
20.

21.
22.
23,

.
25.

Frum these
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Teacher prediction of staying power.

Puypll participation in extra-curricular
activities,

Elemsntary school retardation.
Socio~economic status of family.
a, BREducational level of parents.
b. Income.
¢. Number of children in family.
d. Geographic location of homs.
Sociometric techniques.

Pupil ratings on citizenshlp mark or point
award system.

Teacher evaluatkan on personality traits.
Teacher listing from memory of class members
of preceding year (pupils not named may in-
clude many school leavers not previcusly
detected,

Tardiness.

Drop-out history of other family members.

Communlity characterlstics that might en-
courage school leaving.

Overt behavior.

Seasonal or summsr jobs that are likely to
lead to dropping out.

factors, they seleoted the ones that were most

availabla to the school personnel and developed an

experimental summery instrument covering seventeen iteums,

the first ten of whioch oould be obtained from the

cunulative

records. The name of each pupil was to be

sntered, and under each factor, pertinent. information

was to be checked, Critical scores were to be developed
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for sach factor for the school. Then, if the pupil was be-
low the arit;eal soore, that factor was to be circled. The
circled scores could then be totaled and the pupils with
the high total scores should be given early and intensive
counseling. They suggested that the data be colleocted in
the eighth grade and the counseling be done at the end of
the eighth, or in some schools where it is necessary, in
the ninth. The factors would have to be modifled in light
of the particular sohool situation,

Although this procedure has posaibilities, there are
several defects whioch would have to be solved., Pirst,
some of the factors are stated in such broad terms that
the rating of those factors would have to be merely rough
subjective msasures. Second, 1s any one factor more
important than any other in ocausing the drop=-out, and if
80, how do they determine this? Is it an all-or-none
factor or does its influanee vary the farther away from
the critical score? Finally, how do they add these
socores together to determine thoss pupils who are more
likely to drop=-out?

Whereas the majority of studies have made an
effort to ascertain the causes and to apply remedial
brocedures or isolate different factors which are
closely associated with dropping out, very little has

been done to show inter-relationships of factors or to
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devise methods by which these factors could bs used early
enough while the pupil is still in school to predict drop-
out for something to be dons about it.

In a message from Commissioner Earl G. MoGrath, read
to representatives of school systems in oities of more than
200,000 population at a work conference on life adjustment
education, he summed up the literature very well when he
stated:

"Yet the truth of the matter is
that, although we schoolmen have many good
hunches about effective ways to hold boys
and girls in school, we have little valld
evidence as to what will really do the
Job.™ (38, p.3)

In the same conference, proposals for schools to improve
holding power and pupil adjustment were suggested. The
following quotation gives further opinion as to the
status of present research:

"Although considerable research into
the drop~out problem has been carried on, no
conclusive evidence is available. Loocal
schools are encouwraged in continuing the
study of this problem to establish a research
design which offers promise of ylelding
valid answers in such arees as the educational
needs of early school leavers and the effective-
ness of the new program or services introduced
to meet those needs."™ (38, p.6)
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CHAPTER III
FINDINGS OF THE STUDY

In presenting the findings, first the definition and
limitation of each factor as well as the frequency of each
category of each factor, is presented. Then the degres of
relationship between factors is presented. TFinally the re-

sults are summarized and interpretations are given.
Definitions

This study attempts to determins the factors which
contribute to the cause of dropping out of school. As
there are many posslible faoctors, it is first necessary to
distinguish the poasibla factors which may be studied.
Many of the faoctors in thls study have been identifisd as
being associated with dropping out of school by other
studies of drop-outs. The interviewers suggested others;
they felt a further knowledge would be of importance in
performing their duties.

The following are the definitions and frequency of
each factor studied. Because of the large number of
factors and to aasist in the reading of the study, the
number that was used to code sach factor for the Inter-
national Business Machine punch card has been used
throughout the entire study. It will be noticed that
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some numbers are missing., These numbered items, while de-
sired by the school, are not pertinent to this study.

In a study of this type in which a distridution is
divided into intervals or categories for exmmple, level of
oocupation, it is necessary to study a large anough group
that there will be in each interval or category a frsequency
large enough to be statistiocally significant. For in-
stance, in this study there were five drop-~outs having
parents at the professional level for the factor of
ocoupation of father. It is obvious that one cannot draw
conclusions from that number. So, in making any compari-
son referring to occupation of father, it by necessity is
1imited to those two groups--skilled and unskilled work-
ers. The following are the definitions and established
limits of each factor, and the frequency of each category
within the factor.

7. GOrade level. This is the grade level at which the
~dropping out of school occurred.

Ninth grade - 78 Elaventh grade - 182
Tenth grade -258 Twelfth grade -~ 77

8. Age. This is the age at which the dropping out of
sohool ocourred.

16 years -~ 791 18 years - 121
17 years -~ 166 19 years - 23

9. Occupation of father. There were only two groups
large enough to be statistically significant-~that of
unskilled and skilled fathers.

Unskilled - 247 Skilled ~ 136
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1l. Birthplace of parents and child. This faotor is
limited to two groups; one when both parents and
the ohild wers born in the United States, and the
other when both parents were foreign born and the
¢hild was born in the United States,

All United States - 4O Parents forseign born - 101
12, Home language., This factor is limited to two
graqps~ English speaking, and bi-~lingual speaking
olas .

English - 531 Bi~lingual - 48

» 13+ Residence change. This refers to the number of

times the family chenged residence sinoce ths child
entered elementary school.

None - 124 Three - 69
Cne =~ 9 . Four - L1
Two ~ 02 Five or more =~ 50

14. Sohool change. This factor is the number of ex-
cessive changes the child made above what he would
have made 1f he had remained at a permanent residence.
For this study a changes from elementary to high
school 18 not oconsidered a school chenge.

Nonse - L Four - 75
One - L8 Five - 42
Two - 106 Six or more - L3
Three - 111

17. Total elementary fallures, In Detroit, an entering
first grade pupil may start achool sither in
September or February, and passing is on a two term
& year basis. This factor is the total number of
half grades failed in the slementary school.

None - 177 Three - 35
One - 90 Four or more =~ 21
Two - 55

21. Total high school subjects failed. Fallure in
high school is by subjeets, and this factor refers
to the number of high school subjeocts falled before
dropping out of school.

None to two subjects =~ 169 Three to five subjects -177
Six to eight subjects ~ 118 Nine or more - 73
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26,

27,

31.

32.
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Ninth grade absences. This refers to the total number
of whole day absences, before dropping out, for those
who dropped out in the ninth grade, and for the whole
year for those who remained in school longsr.

Rone to nins days - 17
Ten to nineteen days - 9L
Twenty to twenty-nine days - L8
Thirty or more days - 7L

Total high school absences, This is the number of
acounulative absences since starting the ninth grade
untél the pupil dropped out of school regardless of
grade.

None to twenty-nine days = 244
Thirty to fifty-nine days =~ 177
Sixty to eighty-nine days « 79
Ninety or more days - 45

Intelligence rating. All pupils are given the
Detroit General Aptitudes Exemination in the last
term of the elghth grade, The Intelligence section
of that test which is reported in letter ratings,
was used for this study.

A's and B's « 49 C's - 235 D's and Etas -~ 206

Citizenshlp rating. A composite rating of sehool
reoords, They were rated above average, or below
average .

Above average ~ 35 Average - 185 Below average - 67

Physiocal defeots. If puypils have defects that are
serious enough that they should have medical atten-
tion, they are checked on the pupils' health cards.
The following defects were found: ocardiesc, gland,
hearing, nutrition, orthopedioc, resplratory, skin,
speech, teeth, and vision. These are all combined
under the heading of physical defects for this
study.

None - 267 Physioal defects - 64
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- 35,

36.

37,

15,

L6,
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Non-school agencies., This fector refers to welfare
agencises that supply funds or materials for the
support of the famlly.

None « 280 Non-sohool agencies ~ 41

OQut-of-school employment. This factor refers to
those pupils who had out-of-achool employment while
attending school and carrying a full pupil load.

yes -~ 155 No = 204

Discipline case., If the school had asked for aid
from the atiendance department, psychologleoal clinie,
guidance and placement department, or another agsnoy
because of pupil behavior, the pull was oconsidared
a discipline case.

Yes - 113 No « 334
Partiélpation in extra~curricular activities. Re-
fers to those activities that are not a part of the

sghool curriculum, but are under the supervision of
the sohool and elected by the students.

Yes « 44 No - 344

With whom living. This faetor has two groups; those
living with both natural parents and the other group
inoludes all other arrangements.

Both parents - 371 Others -~ 193

Others in home not in family. Thls factor has two
groups; those with none but the parents and brothers
and sisters if any, and the other group, soms rela-~
tive or roomer.

None but family -~ 271 Others = 66

Well-ad justed home. After the interviewer talked

to one or both parents and the drop-out, he made a
subjsotive Judgment--aither yes or no.

Yes - 433 No - 86

Is one of the parents in the home during the day?

Yes - L21 No -~ 119
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49

51,

52,

56.

57+
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Does the student have -a room of his own? This
refers to sleepling roon.

Yes - 293 No « 243
Did the drop-out have a sultable place to study?
Yos - 450 No - 83

Out~of=-school friends, This refsrs to friends of
the drop-out that were not attending sohool.

Yes -~ 281 , No - 251

Parents® financial ability to keep the e¢hild in
school (opinion of perents)., They wers asked by
the interviewer if they thought they were
finencially able to keep ths child in school.

Yes - 28 Ko - 105

Parents' financial ability to keep the child in

sochool {opinion of drop-out)., The drop-out was

asked 1f he thought his parents were finencially
able to keep him in school.

Yas - 390 No - 138

Residence ownership. Did the parents own the homs
they were living in?

Yes -~ 270 No ~ 209

Did the drop-out get along well with his family?
This was the opinion of the interviewer after he
interviewed the child and parents. Two categories
were used; one if they got along with everyone in
the famlly, and the other if they got along with
none of the members in the family.

All - 486 None - 40

Did the drop-out get along well with teachers and
students? This is the opinlon of the interviewer,
and two categories were used in the study: those
who got along well with both teachers and students,
and those who got along well with neither,

All - 429 None - 34
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59.

60.
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Did the drop-out have & sense of belonging in the

high school situation? This refers to his feeling
and attitude whils he was in the school situation.
Conecensus of opinion of teachers and counselors.

Yes - 233 , No - 238

Sohool spirit. This refers to the drop-out's
attitude toward the school--dpes he say my or our
school, and show any loyalty.

Yes « 95 No - 296

OQutside~of-school activitles, This refers to
Chuwxrch, Y.M.C.A., or other desirable orgenized
activities not under the school's supervision.

Yes - 95 No - 296 .

Highsst grade rsached by father. This is the
highest educational grade the father of the
drop~out attained in school. Those educated in
foreign schools were not inocluded.

Elementary graduation or less - 204
Dropped out in high school - 132
High school graduation or more -« 52

Highest grade reached by mother. This is the
highest educational grade the mother of the

.drop-out attained in sohool. Those educated in

foralgn sochools were not included.

Elementary gradustion or less -~ 211
Dropped out in high school -« 156
High school graduation or more - 65

Drop~out level of brothers and sisters. This
refers to the grade of drop-out of brothers and
gisters.

Ninth grade or less = 43 Eleventh grade ~ 63
Tenth grade - Q) Twelfth grade =~ 22
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66. Attitude of parents toward education and high school.
This is the interviewer's opinion of the parents?
attitude toward education and the high school the
drop~-out attended.

Good - 282 Pair - 166 Poor - 15

Because of the amall number of "poor"
rating, they were combined with the "falr",
which resulted in only two categories.

67. Parents' attitude toward teachers. This is the
interviewer's opinion of the parents' attitude
toward the teachers of the school last attended
by the drop~out.

Good - 352 Fair and Poor -~ 162

69, Did the student have a career plan at the time of
drop~-out?
Yes - 341 No - 137

70. Doesa the drop~out wish to complete high school?
This is the opinion of the interviewer after he
had interviewed the student.

Yes - 142 No - 387

71. Has the drop~out secured employment? This refers
to the employment status of the drop~out at the
time the interviewer contacted the pupil or parent
after the pupil had dropped out of school.

Yes - 380 No - 147
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The next step was the selecting of factors bet@aen
which a relationship could exist that would assist in
understanding the drop-~out problem. This study attempts
to determine thoae factors which may be contributing to
the cause of dropping out of school, If they can be
identified, they can possibly be usad to determine what
measures the schools might take to inorease their holding
power. Therefors, those relationships selected for study
were those, in most instances, between factors generally
found on cumulative records, with the school having
possible power to change them, In that way, if factors
are found that are related to the drop-out problem, 1%
may be possible for the school to do something about it.
Other factors, although not so easily obtalnable and the
school having little influsnce to change, for example,
non~school agencies, were sselected because of results of
other studies glving indication of xélationships to the
drop-out problem. \ '

Using the categories that were defined, and
setting limits to insure a large enough c¢ell frequency
for acceptables statistical confidence in the results,
the following relationships between factors were
computed, using Chi~square. The relationships found are
presented by dividing them into three levels. First,
those relationships found when the caloulated Chi-square
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value exqeaded the tabulated one per cent wvalue, these to
be comsidersd very significant; second, when the calculat-
ed Chi-square value fell between the one and five per cent
value, these to be conai&ered'aignificant; and third, when
the calculated Chi-square value was less than the tabulat-
ed five per cent value, these considered not to have

significance.

Grade lLevel. The following factors are compared to

the grade level at which the drop-out ocourred. (7) These
factors were found to be very significent:

8. The higher the ags of &rop-out, the higher
the grade attained before dropping out.

17. The larger the number of half-grades fail-
ed, the lower the grade of drop-out.

22, The higher the number of ninth grade
absences, the lower the grade of drop-out.

27. The lower the lntelligence, the lower the
grade of drop-out.

34. Those who had out-of-school employmsnt
dropped out of sehool at a higher grade than
those who did not.

35. Those who were discipline cases dropped out
of school at a lower grade than those who
were not disoipline cases.

36. Those who participated in extra-curricular
activitises, left school at & higher grade
than those who did not.

58. Those who had a sense of belonging in the
high school situation left school at a
higher grade than those who did not.
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66.

67.

69.

70.

Thoae who had school spirit dropped out of
school at a higher grade than those who
did not.

Those who participated in out-of-school
activities dropped out of school at a
higher grade than those who 4id not.

The better the general attituds of the
parents toward education and the high
school (opinion of interviewer), the
higher the grade of drop-out.

The better the parents attitude toward
teachers (opinion of interviewer), the
higher the grade of drop-out.

Those who had a career plan dropped out
of school at & highsr grade than those who
did not.

Those pupils who stated a wish to complete
high school reached a higher grada before
dropping out than those who did not.

This faotor was found to be significant:

k5.

Those who came from & wellwad Justsd home
dropped out of school at a higher grade
than those who did not,

These factors were found to have no significance:

9.
11.
12.
13.
4.
21,
31,
32,

Occupation of father.

Birthplace of parents and ohild.
Home languege.

Residsnce change.

School change.

Total high sohool subjects falled.
Citizenship rating.

Physical defects.

39
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33« Non~sohool agenciles.

37. With whom living.

44hio Others in home not in famlly.

L6, 1Is one of the parsents in ch§ homs during the day?
47. Doss the pupil have & room of his own?

48. Did the drop-out have a suitable placa to study?
49. Out~of-school friends.

51. Opinion of parents - financial ability to keep
child in school.

55. Residence ownership.

56, Opinion of interviewer - did the drop~out get
along well with his family?

57. Opinion of interviewer -~ did the drop-out get
along well with teachers and pupils? '

6l. Highest grade reached by father.
62. Highest grade reached by mother.
65. Drop-out level of brothers and sisters.

71. Has the drop-out secured employment?

Age. The following factors are compared to the age
at which the drop-out ocourred. (8) These factora were
found to be very significant:

7. The higher the age of drop~out, the highsr
the grade obtained before dropping out.

14k, Puplls at the sixtesn year level who 4id
not have any change, or had five or more
changes of school remained in school in
greater proportion compared to those
having one to four changes of school.
This was reversed at the seventeen year
level.
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21,

22,

27,

34,

36,

58.

59.
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The larger the number of helf grades failed
in elementary school, the higher the age of
drop-out .

The larger the number of high sschool sub-
Jects falled, the higher the age of
drop=-out.

The larger the number of absences in the
ninth grade, the lowsr the age of drop-out.

Those who had low intelligence ratings
dropped out of sochool at a higher age than
those with higher test ratings.

Thoss who had out~of-school employment
dropped out of school at a2 higher age than
those who did not,

Those who participated in extra-curricular
activities left school at an older age
then thoss who did not.

Those who had a sense of belonging in the
high school situation remained in the
school to a later age than those who did
not.

Those who had school spirit remained in
school to a later age than thoae who did not.

These factors were found to bes signlficant:

32.

35.

60.

70.

Those who had physiocal defects dropped out
of school at & higher age than those who
did not have physical defects.

Those who were discipline cases dropped out
of school at an earlier age than the non-
discipline cases.

Those who participated in out-of-school
activities dropped out of school at a
later age then those who did not.

Pupils who wighed to complete high school
{opinion of interviewsr), left sohool at
a higher age than those who did not.
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These factors were found to have no signifiocance:

31.
33,
37.
L5 .
hé.

L7.
LB,

55
56.

57
61.
62.

65.
66.

67.

Ocoupation of father.
Birthplace of parents and child,

‘Homs language.

Resldence changs.
Citizenship rating.
Non~gohool egencies.
With whom living.
Well-ad justed home.

I=s one of the parsnts in the home during
the day?

Does the pupil have & room of his own?

Did the drop~out have a suitable place to
study?

Residence ownership.

Opinion of the interviewsr ~ 4id the drop-
out get along well with his femily?

Opinion of the interviewer - 4id the drop-
out get along well with teachers and
pupils?

Highest grade reached by father.

Highest grade reached by mother.

Drop-put level of brothers and sisters.

Opinion of interviewsr - attitude of
parsnts toward education and high school.

Opinion of interviewsr ~ parents'
attitude toward teachers.
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69. Did the pupil have a career plan at the
tims of drop-out?
7l. Has the drop-out secured employment?

Occupation of Father. The followlng factors are

compared to the occupation of the father. (9) These
factors werse found to be very significant:

27. Pupila whose fathers were skilled were be-
low average intelligence less frequently
then pupils whose fathers were unskilled.

31. Puplls whose fathers were skilled had
better citizenship rating then those
pupils whose fathers wsre unskilled.

48. A greater proportion of children of skilled
fathers had a suitable place to study than
the children of unskilled fathers,

56. A greater proportion of children of unskill-
ed fathers get along well with their family
than the children of skilled fathers.

59. A greater proportion of children of akillad |
fathers have school 8pirit than ochildren of
unskilled fathers.

These factors were found to have no significance:
7. Grade levsl.
8. Age.

14. School change.

17. Total elementary failures.

21. Total high school subjects failed.

34. Out-of-school employment.

35. Disocipline cass.

36. Partiecipation in extra-curricular activities.
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L9
51.

57+
58.

60.
67.

69.
70.

71,

Well-adjusted homns.
Out~of-school friends.

Opinion of parents - financial ability to
keep the child in school. :

Opinion of interviewsr - Did the drop-out
get along wall with teachers and pupils?

Did the drop-out have a sense of belonging
in the high sohool situation?

Outside~of—sohoalyaebivitiaa.

Opinion of interviewer - parents' attitude
toward teachers.

Did the pupill have a careser plan at the
time of drop-out?

Opinion of interviewer - does the drop-out
wish to complete high school?

Has the drop~out secured employment?

Birthplace of Parents and Child. The following

factors are compared to the birthplace of parents and

child. (11)

This factor was found to be very significant:

49«

Pupils of parents born in the United States

had out-of-school friends with greater
fregquency than those pupils of foreign-
born parents.

This factor was found to be significant:

27

Puplls of parents born in the United States

hed above aversge and below average intelli-

gence in greater proportion than puplils of
foreign«born parents.
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These factors werse found to have no significance:

7.

8.
14
17.
21,
31,
33.
3k
35,
36.
b5.
L6.

51.
56.
57.
58.

59.
60.
65,
66.

71.

Grade level.

Age . |

School changes.

Total elementary school fallures.
Total high school subjects failed.
Citizenship rating.

Non-school agenoles.

Qut-of~achool employment.
Discipline case.

Participation in extra-curriocular activitiss.
Well~ad justed home.

Is one of the parents in the home during the
day?

Opinion of parents = financial abllity to
keep the child in school.

Opinion of interviewer - dild the drop~out
get along well with his family?

Opinion of interviewer - did the drop-out
get along well with teachers and puplls?

Did the drop-out have a sense of belonging
in the high sohool situation?

School spirit.
Outside~of-school activities.
Drop-out level of brothers and sisters.

Opinion of interviewer -~ attitude of ‘
parents toward education and high school.

Has the drop-out secursd employment?
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Home Language. The following faotors are acmpared
to home language. (12)
This factor was found to be signifiocant:

49. Puplls from English-speaking homes were
rated as having out~of~school friends
with greater frequency than those from
bilingual homas.

These factors were found to have no significance:
7. GOrade level.
8. Age.

21. Total high school subjects falled.

35. Discipline case.

L5. Wellw-adjusted home.

58. Did the drop-out have a sense of belonging
in the high school situation?

65. Drop~out level of brothers and sisters.

66. Opinion of interviewer ~ attitude of
parents toward education and high sechool.

71. Has the drop~out seocured employment?

School Change. The following factors are compared
to the number of times the pupil changed schools. (14)
This factor was found to be wvery signifiocant:

8., Pupils at the sixteen-year level who did
not have any change, or had five or more
changes of school remained in school in
greater proportion compared to those
having one to four changes of school.
This was reversed at the seventeen-~year
level.
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These faotors were found to be signifiocant:

17.

L5

58,

The larger the number of school changes,
the greater the number of half grades
failled.

If no change or five or more school changes
were made, the home was well-ad justed less
frequently than if from one to four changes
were nmade.

The larger the numbsr of school changes the
greater the frequsncy of having a sense of
belonging in the high sohool situation.

These factors were found to have no significance:

8.

9.
1l.
21,
27.
31.
35.
36.
LY.
57

59.

71.

Grade level.

Ocoupation of father.

Birthplace of parents and ohild.

Total high school subjeots falled.
Intelligence rating.

Citizenship rating.

Diseipline case.

Participation in extra-currioular sotivities.
OQut-of=-achool friends.

Opinion of interviewer - 4id the drop-out
get along well with teachers and pupils?

Sehool spirit.

Opinion of interviewer - attitude of parents
toward education and high school.

Has the drop-out secured employment?
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Elementary Failures. The following faotors are

compared to the total number of fallures in elementary
school. ( 17 )

These factors were found to be very significant:

7.

8.

27.

32.

The largsr the number of half-grades
failled, the lower the grade of drop-out.

The larger the number of half-grades
falled in elemsntary school, the higher
the age of drop-out.

The larger the number of half-grades
failed, the lower the intelligence rating.

Those who had physical defects failed more
often than those who 4id not have physical
defacts, ' '

These factors were found to be significant:

14.

21.

The larger the number of school changes,
the greater the number of half-grades
falled.

The greater the number of elemsntary
fajilures, the greater the number of
pupils dropping out with five or less
high school fallures. The greater the
number of elsmsntary fallures, the
smaller the number of pupils dropping

out with six or more high school fallures.

These factors were found to have no significance:

9

1.

22,
31.

35.
36.

Occupation of father,

Birthplace of parents and child.
Ninth grade absences.
Citizenship rating.

Discipline cass.

Participation in extra-curricular activities.
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45, Well-adjusted home.
49. Out-of-school friends.

56. Opinion of interviewer - did the drop-out
get along well with his family?

58. Did thé drop-out have a sense of belonging
in the high school situation? ,

59.* Sehool spirit.

66. Opinion of interviswer - attituds of parents
toward education and high school.

: 67.' Opinion of interviewer - parents' attitude
toward teachsrs.
High School Faeilures. The following factora are
oompared to the total number of high school fallures., (21)

These faoctors were found to be very significant:

8. The larger the number of high school subjects
failed, the higher the age of drop-out.

31. The better the citizenship rating, the lower
the number of fallures.

35. Those who were disoipline cases failed more
subjeots than those who were not.

36. Those who participated in extra-curricular
sotivities falled more subjects than those
who d1d not participate.

49, Those who had out~of-school friends failed
more often than those who did not.

These factors were found to be significant:

17+« The greater the number of elementary fail-
ures, the greater the number of puplls
dropping out with five or leas high school
failures. The greater the number of
elementary failures, the smaller the number
of students dropping out with six or more
high schocl failurss.
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56.

58.

50
Those who were absent more in the ninth
grade had a tendency to fail more subjectis.

Those who got along well with family faliled
less often than those who did not.

Those who had a sense of belonging in the
high school situation had less failures.

These factors were found to have no significanoce:

7

9.
1.
1z,
13.
27.
32,
3k
L5
L6.

L8.

57.

59.
60.
71.

Grade level.

Qocupation of father,
Birthplace of parents and c¢hild.
Home langusage.

School change.

Intelligence rating.

Physical defects.

Cut-of-school friends.

Well-ad justed home.

Is one of the parents in the home during
the day?

Did the drop-out have a suitable place to
study?

Opinion of interviewer - did the drop-out
get along well with teachers and pupils?

School spirit.
Outside~of-school aotivities.

Has the 4rop~out seoured employment?

Total High School Absences. The following faotors
are compared to the total number of high school

abaences.

{26)
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This factor was found to bs very significant:

35. Those who were absent more, were more
likely to be diseipline cases,

These factors were found to be significant:

27. Those who were absent more, were likely to
be above averags intelligenae.

32. Those who had physical defects were absent
laess often than those who did not have
phyaical defects.

These faotors were found to have no significance:

31, Citizenship rating.

34. OQut~of-school employment.

36. Participation in extra-curricular activities.

45. Well-adjusted homs.

46. Is one of the parents in the home during
the day?

49. Out-of-school friends.

51. Opinion of parent - financial ability to
kesp the child in school.

52, Opinion of drop-out - financial ability to
keep the ohild in school.

56. Opinion of interviewser - did the drop-out
get along well with his family®?

57. Opinion of interviewer - did the drop-out
get along well with teachers and pupils?

58. Did the drop-out have a sense of belonging
in the high school situation?

59. Sochool spirit.
60. Outside-of~school activities.



66. Opinion of interviewer - attitude of
parents toward education and high school.

71. Has the drop-out seoured employmsent?

Intelligence Rating. ‘The followlng factors are
compared to the intelligence rating of the pupil. (27)
Thesas factors were found to be very significant:

7. The lower the intelligence, the lower the
grade of drop-out.

8, Those who had low intelligence ratings,
dropped out of school at a higher age
than those with higher test ratings.

17. The larger the number of half grades failed,
the lower the intelligence rating.

These factors were found to be significant:

9. Pupils whose fathers were skilled were be-
low average intelligence less fregquently
than puplls whose fathers were unskilled.

1l. Pupils of parents born in the United States
had above average and below average
intelligence in grsater proportion than
pupils of forelgn-born parents.

26. Those who were absent more, were likely to
be above average intelligsence.

These factors were found %o have no significance:
14. School change.
21. Total high school subjects failed.
35. Discipline case.
45, Well-adjusted home.
49. Out-of-school friends.

52
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58. Did the drop~out have a sense of bslonging
in the high school situation?
- 60 Qutside-of-school activities.

66. Opinion of interviewer - attitude of
parents toward education and high school.

71. Has the drop-out secursd employment?

Citizenship Rating. The following factors are com-
pared to the citizenship rating of the pupil. (Bi)
" These factors were found to be very signifiocant:

21, The better the oitizenship rating, the
lower the number of high school failures.

35. The higher the citizenship rating, the
- lower the frequency of disocipline cases.

These factors were found to be significant:
9. Pupils whose fathers were skilled, had
better citizenship ratings than those
- pupils whose fathers were unskilled.
58, The higher the oltizenship rating, the
greater the proportion of puplls who had
a sense of bslonging in the high school
situation.
These factors were found to have no significance:
7 Gradﬁ level.
8. Age.
l1l. Birthplace of parents and child.
14. School change.
17. Total Elementary fallures.

26. Total high sohool absences.
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Physiocal Defects. The followlng factors are com~

pared to physical defeots. (32)

These factors were found to be very significant:

17.

[‘5.‘.

66.

Those who had physical defeots, failed
more often than those who did not have
physical defects.

Those who had physical defects cams from
well-ad justed homes less frequently than
those who had no physical defects.

Parents of pupils who had physical defects
had a poorer attitude toward seducation and
high school than parents of pupils who had
no physiocal defescts.

These factors were found to be signiflocant:

8.

26.

Those who had physiocal defects dropped out
of school at a higher age than those who
did not have physical defsots.

Those who had physical defects were absent
less often than those who did not have
physical defects.

These factors were found t¢ have no significance:

7.
21.
35.
58.

59.
60.
7.

Grade level.
Total high school subjects falled.
Discipline cass.

Did the drop-out have a sense of belong-
ing in the high school situation?

School spirit.
Outside~of~school activities.
Has the drop-out secured employment?
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Discipline Case. The following factors are compared

to discipline cases. (35)

These factors were found to be very significant:

7

21,

26.
31.

h5.

56.

57.

58.

59.

Those who were discipline cases dropped out
of school at a lower grads than these who
were not disoipline cases.

Those who were discipline cases failsd more
subjeets than those who were not diselpline
cages.

Those who were absent more, werse more likely
to be discipline cases.

The higher the ocitizenship rating, the lower
the frequency of disecipline cases.

Diseipline oases came from well-adjusted
homes with less frequeney than non-diselipline
casas.

Discipline cases had out-of-achool friends
with greater frequency than non-discipline
cages,

The frequency of diselpline cases who did
not get along well with their families
was greater than that of non~-discipline
cages,

The frequency of discipline cases who did
not get along well with teachers and
pupils was greater than that of
non-disclpline cases.

The frequenoy of dlscipline cases who did
not have a sense of belonging in the high
school situation was greater than that of
non-discipline cases,

The frequsney of discipline cases who ware
rated as not having school spirit was
greater then that of non-discipline cases,
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56

The frequency of discipline cases who did
not partioipate in out-of-school activities
was greater than that of non~dlscoipline
cases,

This factor was found to have significance:

8.

Those who were dlscipline cases dropped
out of school at an sarlier age than the
non-diseipline cases.

These factors were found to have no signifiocance:

9.
1l.
12,
1.
i17.
27.
32.
36.

6.

66.

71.

Oceupation of father.

Birthplace of parents and child.
Home langusage.

School change.

Total elementary failures.
Intelligence rating.

Physioal defects.

Participation in axtrawaurriculﬁr
activitles.

Is one of the parents in the home during
the day?

Opinion of interviewsr - attitude of the
parents toward education and high sochool.

Has the drop-out secured employmsnt?

With Whom Living. The following faotors are com-

pered to with whom living. (37)

These factors were found to be very aignificant:

L5,

Those who had a well-adjusted home lived
with both parents with greater frequency
than those who did not.
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56, Those who got along well with their
family group lived with both parents
with greater frequency than those who
did not.

58. Those who had a sense of belonging in the
high school situatlion lived with both
parents with greater frequency than those
who 4id not.

These factors were found to have no significance:

7. Grade level.
8. Ags.
49. Out~of~school friends.

57. Opinion of interviewer - did the drop-out
get along well with teachers and pupils?

66. Opinion of interviewer - attitude of
parents toward education and high school.

Well-Ad justed Home, The following factors are com-

pared to a wall~adjusted home. (45)
These faotors were found to be very significant:

32, Those who had physical defects came from
well-ad justed homes less frequently than
those who had no physiocal defeots.

35, Discipline cases came from wellw-adjusted
homes with less frequency than
non-discipline caseas.

37. Those who had a well-adjusted home lived
with both parents with greater frequency
than those who 41d not.

58. Those pupils who had a well-adJusted home
showed greater frequenoy of ssense of be-
longing in the high school situatlion than
those who did not.
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These factors were found to be slgnificant:

7.

14,

Those who came from well-adjusted homes
dropped out of school at a higher grade
than those who 4id not.

If no change or five or mors school
changesa were made, the home was well-
adjusted less frequently than if from
one to four changes were mede.

These factors were found to have no significancs:

8.

Qe
1l.
iz,
i7.
21.
26.
27.
31.

Age.

Qooupation of father.

Birthplace of parsnts and c¢hild.
Home language.

Total elementary failures.

Total high school subjects failed.
Total high school absences.
Intellligence rating.

Citizenship rating.

Sumrz of Data

The following summary of data includes only those

relationships which are classified as significant or very

significant.

Thoss faectors that were found not to be re-

lated with factors 1@ this summary are listed in the
findings of this study.

Grade Level. Of the thirty-eight relationships

studied betwsen grade of drop-out and other faotors,
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there were fourteen relationships found to be very
8ignifloant, and one found to be significant.

The very significant relationships were: the high-
er the grade of drupmoux, the higher the age of drop~out
(8), the higher the intelligence (27), the greater the
frequency of having out-of~school employment (34), the
greater the fregquency of participatinn in extra-
curricular activities (36), the greater the frequency of
those having a ssnse of belonging in the high school
situation (58), the greater the frequency of those having
school spirit (59), the greater the frequency of those
participating in out-of-school aotivities (60), the better
ths attitude of the parents toward sducation and the high
school (66), the better the attitude of the parsnts to-
wards teachers (67), the greater the frequenoy of those
who had a career plan (69), and the greater the frequsnoy
of those having a wish to complete high sehool (70).

Other very significant relationships were: the
lower the grade of diop;aut, the larger the number of
half-grades falled in the elsmentary sohcol (17), the
higher the number of ninth grade absences (22), and the
greater the frequsnocy of discipline cases (35). \

~ The aigﬁifio&nt relationship was: those who came

from a well-ad justed home (45) dropped out of school



at a highser grade level then those who did not.

Age. Of the thirty-eight relationships studied
between age of drop-out and other factors, there were ten
found to be very significant, and four found to be
significant. ‘

The very significant relationships were: the high-
er the age of drop-out, the larger the number of half-
grades failed in the elementary school (17), the larger
the pumber of high school subjects falled (21), the
smaller the number of absences in the ninth grade (22),
and the lower the intelligence rating (27). Other vary
significant relationships were: the higher the age of
drop~out, the higher the grade of drop-out (7), the
greater the frequency of out-of-school employment (34),
the greater the frequency of participation in extra-
ourricular activities (36), the greater the frequenoy
of those having a sense of belonging in the high school
situation (58), and having school spirit (59).

Significant relationships were: the higher the
age of drop~out, the greater the frequency of those
having physical defects (32); participation in out-of-
school activities {60); and a desire to complete high
school (70). The factor of discipline case (35) dropped

out of school at an earlier age than those who were not
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discipline cases,

Qcoupation of Father. Of the twenty-five relation-

ships studied between pupils whose fathers were unskilled
or skllled, there were two found to be very significant,
and five found to be significant.

The vurylsignifiuant relationships were: pupils
whose fathers were skilled workers left school at a
higher grade (61), and had & better attitude toward educa-
tion and high school (66) than those having unskilled
tathers, |

The signifiocant relationships werse: pupils whose
fathers were skilled were more intelligent (27); had
better citizenship ratings (31); had a suitable place to
study (48), and had school spirit {59); in greater propor-
tion than pupils whose fathers were unskilled. Pupils
whose fathers were unskilled got along well with their
ramily (56), in greater proportion then pupils whose
fathers were skllled.

Birthplace of Parents and Child. Of the twenty-
threes relationships studied between birthplace of

parents and ohild (1l) and other factors, only one was
found to be very signifieant; and onse was found to be
significant.

The very significant relationship was: pupils of
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parents born in the United States had out-of-sshool friends
{49) with greater frequency than pupils whose parents wers
foreign born. |

The significant relationship was: pupils of parents
born in the United States had both above and below average
intelligence (22) in grsater proportion then pupils whose

parents were forelgn born.

Home Lenguage. Of the ten relationships studied
betwesen homs language (12) and other faotors, only one was
found to be significant.

The significant ralatiomship was: puplls from
English~spesking homes had out-of-school rfiands {49)
with greater frequency than pupils from bilingual homes.

School Change. Of the seventeen relationships
studled between school change (14) aend other factnrs,
one was found to be very significant, and three were
found to be significant.

The very significant relationship was: pupils
‘at the sixteen-ysar level who did not have any or had
five or more sohool changes remained in school to a
higher age compared to those having one to four school
changes. This was reversed at the seventeen-year

level., (8)
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The significant relationships were: the greater
the number of school changes, the greater the number of
half-grades failed (17), and the greater the frequency
of having a sense of belonging (58). The relationship
betwesen school change and well-adjusted family (45) was
complex: Af there were none or five or more chenges,
the homa.waa well-ad justed less frequently than from one

to four ohanges.

Total Elemsntary Failures. Of the nineteen rela-
tionships studied between elementary fallures (17) and

other factors, four wera found to be very significant,
and one was found to be significant.

The very significent relationships were: the more
elementary failures, the lower the grade of drop-out (7),
the higher the aga of drop-~out {8), and the lower the
intelligence rating (27). Those who had physical defesots
(32) failed more often than those who did not have
physical defects.

The significant relationship was: the greater the
number of elementary faillures, the greater the number of
pupils dropping out with £five or less high school
failures, and the smaller the number with six or more

high school failures. (21) | '
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Total High School Subjects Failed. Of the twenty-
four relationships studied between high school subjeots

falled and other factors, five were found to be very
significant, and three were faund‘to be significant.

The very significant relationships waie: the
greater the number of high school subjects falled the
higher the age of drgp~oﬁt (8), the less frequent rating
of good citizenship (31), the greater the number of
discipline cases (35), the largsr the number participat-
ing in extra-curricular activitiss (36), and the larger
the number having out~of-school friends (49).

The significant relationships were: the larger
the number of fallures, the larger the number of
absences in the ninth grade (22), got along less well
with their ramilies (56), and less frequently hed a
sense of belonging in the high school situation (58).

Total High School Absences. Of the nineteen
relationships studled between total high school ab-

sences (26) and other factors, there was one found to
be very significant, and two found to be significant.
| The very significant rulationship was: the
larger ths number of absences, the greater the frequency
of discipline cases (35).

The significant relatibnahips were: the greater
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the number of absences, the greater the frequency of above
average intelligence (27), and the lower the frequency of
pupils with physical defects (32).

Intelligence Rating. Of the sixteen relationships
studied between intelligence (27) and other fectors, there
were three found to be very significant, and four found
to be aignificant.

The very significant relationships were; the high-
er the intelligence of the pupil, the higher the grade of
drop~-out (7), the lower the age of drop-out (8), and the
smaller the number of half-grades falled in the element-
ary school (17).

The significant relationships were: ¢the higher
the intelligence of the pupll, the greater the frequency
of having a skilled father (9), the greater the number
of high school absences (26), and the higher the grade
of drop~out of brothers and sistera (65). In the
relationship between intelligence and birthplace of
student and parent {(1ll), it was found that pupils of
parents born in the United States had both above and be-
low average intelligence in greater proportion than
pupils of foreign~born parents.

Citizenship Rating. Of the fourteen relatlon-
ships studied between oitizenship rating (31) and
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other factors, two were found to be very significant, and
two were found to be aignifiéant.

The very significant relationships were: the
better the citizenship reting, the lower the number of
high school fallures (21), and the lower the frequency
of diseipline cases (35).

The significant relationships were: the pupils
whose fathers were skilled had better eitizenship ratings
than those pupils whose fathers were unskilled (9), and
the better the citizenship rating, the greater the
proportion of pupils who had a sense of belonging in the
high school situation (58).

Physical Defeots. Of the thirﬁeen relationships
studled between physical defects (32) and other factors,
three were found to be very significant, and three were
found to be signifiocant.

The very signifioant relationships were: those
pupils having physical defects had a greater number of
elementary failures (17), and came from well-adjusted
homes (45) less frequently than those who had no
physical defects. Parents’of pupils having physical
defeots had a poorer attitude toward education and high
school (66) than the parents of puplils who had no

defects.
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The significant relationships were: those who had
physical defeots dropped out of achool at & higher age
(18), had less high school absences (26), and had out~
of-school friends (49) more often than those who had no

defects.

Discipline Cases. Of the twenty-two relationahips
studied between discipline cases (35) and other factors,
eélaven wers found to be very significant, and one was |
found to be signifiocant.

The very significant relaetionships were: dis-
oipline cases dropped out of school at a lower grade
(7), failed more high school subjects (21), were absent
more (26), had poorer citizenship ratings (31), cams
from well-adjusted homes less frequently (45), had out-
of-achool friends with greater frequency (49), and did
not get along a8 well with their families as non-
disoipline cases (56). The discipline cases 41d not get
along as well with teachers and pupils (57), did not havs
a sense of belonging in the high school situation (58),
did not have sohool spirit (59), and did not partiocipate
in out-of-school activities (60) with as great a
frequency as non-diseipline cases.

The significant relationship was: disoipline casses
dropped out of sohool at an earlier age (8) than



non~discipline cases.

With Whom Living. Of the eight relationships
studied between with whom living (37) énd other factor,
three were found to be very signifioant. ,

The vary‘signifiaant ralationships were: Those
living with both natural parents came from a wﬁlluadjustad
home {45), got along well with thelr families (56), and had
a sense of belonging in the high school situation (58)
with greater frequency than those having other arrange-

ments.

Well-ad justed Homs. Of the fourteen relationships

studied between well-ad justed home (45) and other factors,
four were found to be very significant, and two were
found to be signifiocant.

The very significant relationships were: those
coming from well-adjusted homes had physiocal defecta
less frequently (32), were discipline cases (35) less
frequently, lived with both natural parsents (37) and
had a sense of belonging in the high school situation
(58) with greater ffaqnanoy than those who did not.

The significant relationships were: those who
cams from well-adjusted homes dropped out of school at

a higher grade level (7), than those who did not.
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It was found that those pupils coming from well-adjusted
homss had from one to four school changes (14).

Interpretation of Data

In interpreting the results 1t is necessary to es~
tablish soms crilteria of holding power or hastening power.
For the interpretation of this study it will be assumed
that it is desirable for all youth to complete high
school. In attempting to hold the pupils in school until
graduation, it would be holding them until they have
completed the twelfth grade and, in most cases, until
some time In the eighteenth year. The two factors, grade
level and age, are related by the nature of school
organization., If a pupll doas satisfactory work each
ysar he advances one grade for each year he spends in
- school. The criteria of progress in school is based on
grades and subjeot units passed in school, and not age.
For this reason, the criterion of holding power or
hastening power is based upon grade alone. The results
indiocate ﬁhat age relatsd to certain factors might be
oonsidered a good oriterion for holding power, but when
related to other factors, it becomss a criterion for
hastening power. Using the factor, grade level of drop-
out, as the ocriterion of holding or hestening power,
those factors that hold pupils to a higher grade are
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considered as having holding power, and those faotors that
hasten the pupils leaving school at an sarlier grade are
oonsidersed to be factors of hastening power.

In considering factors having holding or hastening
power when related to grade, if at the same time one con-
slders the same factors as related to age, they can be
classiflied in sseveral ways, In some instances a factor
would be related to holding the pupil in school to a
highser grade as well as & higher age. This was found to
be true of the following factors: out-of-school |
employment while attending school, participation in extra-
cuwrriocular activities, having a sense of belonging in the
high school situation, having school spirit, participe-
tion in out-of~aschool activitles, and stating a wish %o
complets high scohool. These could be considered to be
good factors of holding power, as the factors all seem
to be desirable and hold the pupll in school to a higher
age as well as a higher grade. This may indicate a type
of pupil making normal progress through schocl.

There are two factors that are related to dboth
a lower age as well as a lower grade of drop-out. These
were: & large number of absences in the ninth grade,
and being a discipline case. These two factors are

h-stening power factors and probably are two of the more
/
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important factors in pupils dropping out of school. They
also might be considered factors indicating poor personal
ad Justment.

Another combination found between age and grade of
drop~out were those factors related to a lower grads and
- a higher age of drop-out. There were two faotors in this
category; those of half-grades failed in elementary
scpocl, and l;w intelligenoe. This gives indicetion that
some pupils although they may fail and be resarded, do
ad just to the school situation and stay on until & higher
ege than the average drop-out. This indilcates that hold-
ing to a high age would be & poor criterion of holding
power. ;There could be avgoint of diminishing returns
under these conditlions and would be undesirable, both
from the point of view of the pupil, as well as the
school. | | |

There were other factors that were studied in
relationship to both age and grade of drop~out that had
a significant or very significant relationship to one
factor and had no rslationship to the other factor. The
factors having holding power at tﬁé very significant
level as related to a higher grade were: the attitude
of the parents toward education and the high sohool, the
parents® attitude toward the teachsrs, having a career

Plan; and at the significant level, the drop-out coming
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from a well-ad justed home. Faotors that were related to
keeping the pupil in to a higher age were: high school
subjects failed, and having physical defects. It
appears that the majority of desirable factors are re-
lated to a higher gréda of drop~out.

 The study includes factors that were not related
directly to the ecriteria, grade of drop-out. But these
faoctors were related to other factors which were raelated
to the eriteria. These are considered to be contributing
faotors and must be recognized to gain rurﬁhar insight
into the problem.

Although the occupation of the father d4did not

show any significant difference to the age and grade of
drop-out, it did show contributing significant differencs.
The puplls whose parents had a good general attitude to-
ward education and high sohool remained in school t0 a
higher grade than those whose parents had & poor attitude.
It was found that fathers in skilled occupations had a
better attitude toward education and high sohool than
fathers employed in unskilled lebor. It is questionable
the amount of influenoce this type of significant
difference has, nevertheless, 1t probably has influence
on the final resulting behavior. Other contributing
factors related to holding power and ocoupation of
father at the signifiocant lewel were in favor of skilled
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parents-~their children were more intelligent and had
school spirit with greater frequency than unskilled
fathers.,

The factor of school change 1s a complex factor
and needs further study before accurate interpretation
could be given., It is related direotly to age of drop-
out, but is a complex relationship. In its relationship
to slementary fallures, it is found the greater the
number of school ochanges the greater the number of fail-
ures., This would indicate poassibly a difficulty of educa-~
tional adjustment, but the question arises--does intelli-
gence have anything to do with it. Taking another
relationship, that of a sense of belonging in the high
school situation, it is found the greater the number of
sohool changes, the greater the frequenoy of having a
sense of belonging in the high school situation. The
gense of belonging has been found to be a desirable
fastor, holding the student to both a higher grade and
age. Does school change give greater soclal mobility
and meke the pupil more adaptable to new situations? It
seems logical too many changes would be bad, but how many
are too many? This question might be partially answered
in the relationship of another factor, where 1t was

found that 1f no change or five or more changes were
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made, the home was well-adjusted less frequently than if
from one 50 four changes were made. The factor, school
change, needs further study to understand its effect on
holding or hastening power.

Elementary fallure is one of the important factors
related to dropping out; it 1s related to a lower grade
eand a higher age of drop-out. Here again we nsed further
study. There are indications that some of the pupils
that have a large number of failures, leave school as
soon &s possible, as the greater the failure in elemsnt-
ary school, the less the fallure in high school. Then
there aré a greater proportion of pupils staying in high
school with slementary fallure to a higher age then
would be expected., The contributing factors to element-
ery fallure are low intelligence and physical defects.

It has been found the higher the number of high
school fallures the later the age of dropwouﬁ. The very
significant related factors to a greater number of
faillures were: poor citizenship rating, discipline
cases, and having out-of-school friends., The significant
related factors to a greater number of fallures were;
absencs in the ninth grade, getting along poorly with
their family, and not having a sense of belonging in the
high school situation. Here again is indicetion of the
complexity of the problem and further study in
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understanding certain factors. For instanoce, excessive
absence in the ninth grade is related to a lower age of
drop~out; it is also related to high school failure,
which in turn is related to a higher grade of drop-out.
This indioatgs patterns of factors causing & pupll to
leave school at an early age, and other patterns of
factora, some of which may be undesirable, staying in
school to a later ags.

The factor, total high school absences, was not re-
lated directly to the criterion, grade of drop-out, but
was relatsd to being a discipline case., It was found that
those who were absent more were llkely to have above
average intelligence and not have physical defacts, Here
i8 indication of a pattern of faotors related to poor
ad Justment to school, and not necessarily related to
failure or retardation.

Citizenship was not related to the criteria of
holding power, but is a contributing factor, as the higher
the cltizenship rating the lowsr the frequenocy of
disoipline cases, and the greater the proportion of
pupils having a sense of belonging in the high school
situation. Both of these factors were related to a
higher grade of drop-out.

The parents of pupils who had physical defects
had a poorer general attitude toward education and high
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school than parents of pupils who had no defects, This
in turn was related to a lower grade of drop-~out.

The factor of discipline case is related to a
lower grads of drop-out to establish it as a hastening
power factor. It is related to high school subject
failures, high school absences, poor citizenship rating,
coming from poorly-adjusted homes, having out~of-school
friends, getting along poorly with his family, teacher
and pupils, and not having a sense of belonging in the
high sohool situation, nat'having school spirit, and
non~participation in out~of-school aotivitises. It is
understandable why discipline case is one factor of
hestening power significeance. Some of these relation-
ships indicate the beginning of the problem long before
th@ child enters high school. Others indicate that the
provlem may have 1ts beginning other than at the school.
Before we can hope to solve the drop~out problem, some
of these questions will have to be answered.

‘The factor, with whom living, was not related dir-
ectly to the grade of drop-out, but those living with both
parents had & sense of belonging in the high school situa-
tion with greater frequency than those who did not., This

factor wes related to a higher grade of drop-out.
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CHAPTER IV

CONCLUSIONS AND RECOMMENDATIONS

Conclusions

In light of the evidence presented in this study,
the following conclusions may be drawn. Dropping out of
school is a very complex problem. There are meny factors
that contribute to the cause of drop-out and several
factors may operate together to ocontribute to the cause.
Because of the complexity of the problem; that the same
faotors may influence different puplls in different ways
and with the possibility that a faotor may affect the same
pupil in different ways at different times, it is ques~
tionable if a program attempting to solve the drop-out
problems of a large group of potential drop-outs will
have much effect unless it is approéahed from an
individual basis of the drop~out. The problem of the
drop-out must be attacked not only in the high school,
but in the intermediate and elementary school as well,

To inorease the adhool's holding power, the schopl must
work with the potential drop-out while he is satill in
school. Ths sochools need acourate and distinguishing
data such as a cumulative record of the pupil from the

timé he starts school until he leaves., Even if it were
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possible to know all the factors as to why pupils drop
out of school, soms of the causal factors are beyond the
direct control of the school.
I. In light of the evidence presented in this study, the
following factors cam be said to be related to dropping
out of school:
9. Occupation of father.

17. Total elementary fallures.

21. Total high school subjects falled.

22, Ninth grade absences.

26, Total high school absences.

27. Intelligence rating.

31. Citizenship rating.

32. Physical defeocts.

34. Out~of=-school employment.

35, Disecipline case,

36. Partioipation in extra-curricular activitles.

37. With whom living.

58, Did the drop-out have a sense of belonging
in the high school situatlon?

59. School spirit.
60. Outside-of-school activities.

66, Attitude of parents toward education and
high school.

69. Did the pupil have a career plan at time
of drop-out?
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Does the drop-out wish to complete high
school?

II. The following faotors were related to the oriterion,

age of drop-out. Therefore, they are considered of
primary importance to dropping out of school,

A, The
3se

36.

58,

59.
60.
66.

67.
69.
70.
B. The
17.
22,
27.
35.

III. The

following are holding power factors:
Qut~of~-school employment.
Participation in extra-curricular activities.

Having a sense of belonging in the high
school situation.

Having school spirit.
Partiecipation 1in out-of-school activities.

Good attitude of parents toward education and
high school.

Good attitude of parents toward teachers.
The pupil having a caresr plan.

A desire to complete high school.
following are hastening power factors:
Elementary school failures.

Absences in the ninth gréde.

Low scholastic sptitude.

Being & discipline case.

following factors were not related directly to

the criterion, age of drop-out, but were found to have a

relationship to another factor that was related to the
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oriterion and are therefore considered contributing factors
and factors of secondary importance:
A. The following are holding power factors:
9. Skilled father in preference to unskilled.
31l. Good citizenship rating.
37. Living with both natural persnts.
B., The following are hastening power factors:
21. High school subjsct failurs.
26. High school absences.
32. Physical defects.

Recommendations

1. Although the improvement of the holding power of
a échool or school system is essentially a local problen,
standardized definitions of factors and terms usable and
acceptable in all studles, regardless of what school system
completed, should be developed by a group such as the
United States Office of Educatlon.

2. A longitudinel study should be made of those
factors which contribute to dropping out of school and
should begin from the time the pupil enters school until
he reaches the compulsory age limit. Such a study would
give indication of the time of appearénoe; and indication
of their importance.

3. A technique of observation and keeping records
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of factors to ald in the identification of the potential
drop-out at an early age should be developed.
L. Provision should be made in each school for a
counseling aarvioa to
(a) offer assistance to the pupils
frequently during their high school
career,
{b) assist pupils to becoms orientsd to
the school, its activities, resources
and regulations,
{c) 1identify educational, occupational
end personal pupil needs and plen
sppropriate programs to care for
those needs at the pupil's level,

(d) 4dentiry pupil problems and plan
remedial procedures.

5. Records of those pupils who are working while
attending school should be maintained, and the effect upbn
school work and holding power studied.

6. The effect of various types of physical defects
on school work should be studied.

7. Parents should be better informed of the work
of the school and tharaby gain their cooperation.

8. Greater effort should be expended by the
schools to cope with solving the problems of retardation

and discipline.
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DETROIT PUBLIC SCHOOLS
REPORT FOR DROP-QUT STUDY
Form II - INFORMATION FROM SCHOOL RECORDS

The following information can be
secured from Forms 936, 1002, 1005, 1036

Name ' , .
Yast Name First Name  Middie Wele Female
Address ,
Number Street Zone 1Telephone Number  Grade

Place of Birth Dats of Birth
- Month Day Year

Nams of Parents Occupation of Father _ Mother
Country of Birth

Student Yather Mother
Home Language

School Entered from Date

Number of times student has changed residenoce since he
entered elementary school

Number of times student has changed schools since he
entered slementary school

Elementary Grade Failures (Pleasse be specific)

Subjeot failures in high school (Please be specific) __




&8

Number of Absences
“Rinthk Tenth  Eilsventh  1weirth

Test Ratings (Highest)

Tntelilgence Meochanioal Clerical
Reading Ratings

Remsdial Measurss Taken

Citizenship Ratings (most frequent)
Physical Defects (Please describe briefly)

List any non-school soclal agencies that have been in
contact with the family

Record of out-of-school employment

Do the school records glve any evidenos that the student
was a discipline case? ,

Has the student participated in any extra~curricular
activities? (Please be specifio)
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DETROIT PUBLIC SCHOOLS
REPORT FOR DROP-OUT STUDY
Form III - INFORMATION FROM PERSONAL INTERVIEWS

Name

Tast Name ¥irst Nems MIddlie
On the basis of interviews with students, family, teachers,
counselors, and others secure as much information as
possible on the student. (Please use cheok marks whenever
possible.)
I. HOME AND FAMILY BACKGROUND
With whom living? (Please check)
Both parents _ Father only _ Mother only _
Step~father and Mother _ Father and Step-mother _
Relative (Please specify)

Guardian (Relationship)

. Others (Please speoify)
Number of other children living in the homs:
Brothers: Older _ Younger _ Number Working _

Sisters: Older _ Younger _ Number Working _

Are there any other people in the home not in the
jomedlate family? Please specify.

Doss the home convey the impression of a reasonably
happy end well adjusted family? (Please check)

Yesa No

o—— —
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(Please cite evidence of any oonflioct)

Is one of the parents with the child during the day?
Yes No

Comment:

Does the student have a room of his own? (Please
check) Yes _ No _

Comment:

Does the student have a suitable place to study?
(Please check) Yes _ No _

Comment ¢

Does the student have friends who are out-of-school
youth? Yes _ No _

Comment:

Does the student spend a great deal of time with his
frisends who have dropped out of school?

Yes No _ Comment:

L]

SOCIAL - ECONOMIC STATUS OF FAMILY
Is the father regularly employed? 7Yes _ No _

Comment:

Is the mother regularly employed? Yes _ No _

Comment:

Are therse other members of the family regularly
employed? FPlease specify
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In the opinion of the parent is the family financially
able to keep the child in school?

Yes _ No _ Comment:

In the opinion of the ehild is the family financially
able to keep him in school?

Yes _ No _ Comment :

In the opinion of the interviewer is the family
finanoially able to keep the child in school?

Yes _ No _  Comment:

Type of residence: (Please check one) Single _ Flat
Duplex _ Terrace _ Rooming house _ Apartment _
Housing Project _ Owned _ Rented _ Furnishings:
Good _ TFalr _ Poor _

Comment: __

III. SOCIAL RELATIONSHIPS

In the opinion of the interviewer, does the student
get along well with the family?

Yes No _ Commsnt

In the opinion of the interviewer, does the student
get along well with others who might be living in
his home:

Yes No _ Comment:




In the opinion of the interviewer, doss the student
get along well with the teachers?

Yes No _ Comment:

92

In the opinlon of the interviewer, does the student
get along well with other students?

Yes Ko _ Comment:

——

{In any of foregoing ocases please cite evidenoe of
conflict, using names of others involved, only if
you think the information will be helpful in the
light of the purpose of thiz study.)

Does the student have & "aehae of belonging™ in his
sochool situation?

Yes No

— -

Does he appear to like school in the sense of showing

school spirit and of referring to "My School"” or
"Our School" rathey than "It" or "They?" Please
comment ¢

Does the student give evidence of partioipation in

any scolal or hobby clubs or church sponsored
organizations outside of his school program?

Comment:

EDUCATIONAL STANDARDS AND ATTITUDES

What was the highest grade reached by the father?

What was the highest grade reached by the mother?

How many brothers and sisters finlshed high school?
How many brothers and sisters left high school?
At what school levels did drop-outs ocour?

-
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In the opinion of the interviewer, what seems to be the
general attitude of the parents toward education?

Good _  Falr _ Poor _ Comment:

In the opinion of the interviewer, what seems to be
the general attitude of the persnts toward the
high school?

Good _ Fair _ Poor _ Comment :

In the opinion of the interviewer, what seems to be
the general attitude of the parents toward the
teachers?

Good __ Falr _ Poor _ Comment:

EDUCATIONAL PROGNOSIS

Please indicate, and ask others to do so, your idea
of the best educational objective for this student:

College _ High School _ Business School _
Trede School _ lLeave Now _

Comment:

What 1s the student's careser plan?

In the opinion of ths interviewsr, does the student
wish to complete high school? TYes _ No _

Comment:

Dats marked "Left":
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Dates of home interviews:

Dates of school interviews:

Has student secured employment: Yes _ No _

Comment:
High School Attendance Teacher
TDate Principal

Name ,
“Last Name First Neme W ddde

REASONS FOR LEAVING SCHOOL

What is the reason glven by the student for leaving
school? (Pleass use sexact words if possible, quoting
all reasons if he gives several, unless they are
obviously repetitive. If his statements are
inconsistent, try by further questioning to learn
real or most lmportant factor and 1f necessary make
your own best intsrpretation of what he means.)

What is the reasom given by parent? (Please use
approach suggeated above.)

In the opinion of the faoculty member who knows the
student best, what was the real reason for leaving
school? (If several person2 such as the assistant
principal, counselor, attendance teacher, or one or
more class room teachers are well acquainted with the
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student, their views may all be included, but irf
possible the one or major reason should be selected
as the opinion of the school.)

High School Attendence Teacher

Pate | ~ Principal



