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METHODS IN MAKING LESSON ASSIGNMENTS
IN THE UNION HIGH SCHOOLS OF OREGON

CHAPTER 1
INTRODUCTION

The lesson assignment as a teaching device in
our schools has always been of tremendous importance in
the process of motivating the student and, consequently,
to provide good learning. However, it has been personally
admitted by many of our educators, teachers, and even
students, that the lesson assignment, as an important
feature of their success, has been greatly neglected. It
"1s generally bclieve& by educators that improvement can
be made in this phase of teaching only by intensely
studying the matter through the means of statistical re-
ports which are confidentially obtained from the source
of the controlling factor, the teacher.

The general understanding is that real learning
takes place only when the learner is given opportunity %o
apply himself mentally and physleally to the task. The
amount of success the learner attains in real learning
will surely depend upon the abllity of the teacher to
guide and motivate him in a correct manner. It is common
opinion that in spite of the teacher's otherwise good

teaching procedures to create interest and curlosity for
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learning, there can be no real learning if progér instruc-
tlon of the lesson assignment is not given. The success
of the teacher does not entirely depend upon the know-
ledge of subject matter and methods of teaching but also

in meking correct lesson assignments.
Statement of the Problem

In presenting the problem, the following ques=
tion 1s considered: Do we attribute the cause of im-
proper lesson assignments to inexperienced teachers, to
one particular sex, or perhaps to certain subjects? It
is the purpose of this thesis to determine the Féascnt
practices in making assignments in the union high schools
of the state of Oregon, and to indicate the predominant
factors of today's procedures. From these data, 1t is
believed that the mistakes and shorteomings of today can
be recognized by us; and, teachers will readily know what
to expect, thus sllgwing them an eppertani&y to imﬁrnve

this phase of their professional work.
Purpose of the Study

The purpose of this study is to discover by
actual inquiry of all the teachers of Gregen'# union high

schools what the present practices in lesson assignment
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making aia in this particular class of schools with a
possibility of pointing out by comparison and suggestion
a solution to difficulties.
An attempt is made to answer the following ques-
tions:
5 What length of time does the lesson assign-
ment generally cover?
2« How does the length of time of the lesson
assignment compare among the various teaching fields?
5« To what extent are lesson assignments re-
corded by the teacher?
4. To what extent are lesson assignments re-
corded by the student? ‘
5. Are the lesson assignments reviewed by the
teacher? : :
6+ If the lesson assignments are ravi&t&d by
the teacher, how often?
7. Vhen are the assignments made in the period?
8.. What degree of influence does the student
have in making the assignment?
9. What methods are used most exclusively in
motivating the student? \
10. How frequently are ceét&in types of assign-

ments made?
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1l. What is the e stimated time that the teacher
spends in preparing lesson assignments?
12. What 1Is the estimated time that the teacher
spends In giving lesson assignments?
13. Comparatively, what groups of teachers spend

the most time giving lesson assignments? How do they

compare with those that spend the most time in preparing
lesson assignments?

14, How do the different types of lesson as=-
signments ﬁaed compare between teachers of the two sexes?

15. What are the chief opinions by the teachers
in the fleld as to the satisfaction of present assign-
ment making? :

16. What are the chief suggestions by the
teachers in the field to provide for better assignment
making? ‘

Schools Inecluded

In making this s tudy, it was decided to imclude
all the teachers in the union high schools of the state
of Oregon. There were particular reasons for selecting
only the area of the union high schools. First, Oregon
school law provides that union high schools offer educa=-
tion only from grades 9 through 12; whereas, 1f other
_high schools of the state had been included, there might
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have been a degree of elementary edﬁeati&a involved, thus
not giving the same plcture for thils age group. Second,
the union high schools in Oregon represented a falrly
uniform distribution of both small high schools and large
high schools. It ua# thought, therefore, that a more
valid s tudy could be made. Third, and of perhaps less

importance to the validity of the study, was the writer's
| particular interest in research on the matter of lesson
aasignmsnta that included the typ# of school system in
which he was himself employed as a teacher, and with which

he was most familiar.
Questionnaire

A questionnaire (copy in Appendix) was con=-
structed %o obtain the information for the data that was
tabulated and.plaéaé in table form. An attempt was made
to make the gquestionnaire as complete as possible, and
atill to make 1%t simple and easily answered. The ques=-
tionnaire consisted of 15 questlons, 12 of which pertained
specifically to the practice of making lesson assignments,
and the remainder asked for information relative to the
major subject taught, the number of years the teacher has

taught in high school, and the sex of the teacher.



Limitations of the Study

Two subject fields, art and foreign languages,
were so abtrsely represented by replies on the question~-
naire form thatqnc definite conclusion can be drawn iﬁ
regard to these two subject flelds.

1t was noted that question five, asking how
often assignments were reviewed if long assignments were
made, was quite frequently omitted even by the subject
field teachers such as industrial arts and commerecial
education.

Eharalis a possibility that in answering ques-

’”gian twelve, which asks whether the teacher is satisfied
with the present methods of assignment making, the
teacher may agraé that improvement is needed since many

hold that there is always room for improvement.



CHAPTER II
HISTORICAL STUDIES IN ASSIGNMENT MAKING

Trends in Assignment Making

A

According to Funk and Wagnall's New Standard
Dictionary, the term "assignment" in all likelihood had
its origin in military life. It defines the term in the
following manner: "the act of assigning, in any sense,
or that which 1s assigned: allotment; designation; ap-
pointment; specification; attribution; as, assignment of
duties; assignment of a reason." It is interesting to
note the various applications the word "assignment" can
be given. However, in this study the inttrasﬁ lies in
the application of this word in terms of the teacher. The
word “aasignmant”‘as applied to education, came into use
during the early developments of educational practices.
A very simple definition with reference to education given
by Risk (5, p«446) in&ia&t#s that:

An assignment is a special set of
directions to secure certaln learning
activity for certain ends.

As to the definition of the word and 1ts possible ori-
gination in education, Yoakam (7, p.2) states:

It implies the presence of a di-
recting power and of a person or persons
who are to be directed in some manner,

It reflects that ancient i1dea of educa-
tion as being earried on by a race of



superlior beings, the masters or teachers,

and more or less imposed upon a group of

diseiples or "scholars™ who are willing

to be directed and who submit to direction

without question or criticism. This idea,

perhaps, ill accords with changing ldeas

of education in a democracy where coopera-

tive effort between teacher and pupll is

the method calculated to develop initlative,

resource, and independence on the part of

the pupil.

The above statement reminds one of the changing
conditions of the educational assignment with that of the
entire educational theory. Of course, 1t appears most .
unlikely that the assignment will continue to change to
the point that will eliminate the teacher-student rela-
tionship. One must bear in mind that as long as fthere
are students there must be someone to direct or gulde them
in the learning process. This may not be stating that
there will always be certaln types of lesson assignments,
but that the prineciple of the assignment will not be
destroyed. The assignment is an important step in the .
teaching-learning process. Douglass and Mills (1, p.149)
say on this matter:

The assignment has been referred

to as the key to the learning process,

the very core of successful instruetion,

the heart of the problem of pupll study

direction, the beginning point in

teachingeess
In fact, the lesson assignment is a heceaaity. Douglass

and Mills (1, p.151) indicate that:



Definite and shallenging learning
exercises accompanied by a list of

specific instructions for study are an

indispensable part of the assigmment.

Perhaps the most ceritical attack made by edu-
cators with reference to lesson assignments has been the
careless use throughout the ages of saying: "take the
next ten pages" or "take pages 51 %o 60". In other words,
the "page™ or "textbook" assigmnment is the most used and
misused. It 1s, in part, a purpose of this study to de-
termine whether today's high school teachers are adopting
newer ways and types in order to develop good study
‘habits. Good study habits, in turn, require good assign-
ments, Risk (5, p.560) states:

?upils cannot develop good study

habits on poor assignments any more than

they can develop good health on a poor

diet. The teacher must illustrate and

help pupils use good techniques; that

is, he should show them the steps to take.

Some authorities belleve that the time of making
e lesson assignment should be at the close of the class
period. One of the objectives of thig atudy is to deter-
mine the status among Oregon secondary teachers on this
matter. Risk (5, p.400) says: |

It seems to be the most eamgéﬁ

practice among teachers to make the

assignment at the close of the class

period. This is an appropriate time,

especlally vhen the assignment grows

out of the work of the day and the

X
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next day's work is readily seen as a
continuation of the work at hand.

Douglass and Mills (1, pp.l33-314) agree with Rilsk on
this point by stating that:

should be
and Mills

signments

The assignment for the subsequent
day deserves careful planning in order
that pupils may know not only what they
are to do, but also know why and how
they are to do 1t. A sufficient amount
of time at the end of the recitation
period should be reserved for making
the assignment. - :

However, other writeré seiieve tha® cessignments
made at the beginning of the period. Daaglssah
{1, Pp«152-153) say:

Making the assignment for the next
day at the beglnning of a class period
to be devoted entirely to recitation
insures adequate time for it. However,
an assignment made at that time assumes
that the work planned for that particu-
lar recitation will be completedeseecs
If all the work anticipated is not com=
pleted, the assignment previously made
may be modified or supplemented at the
close of the class period.... The ideal
time (time of making assignment) pre-
sents itself when there is clear indica-
tion as the class work proceeds that a
particular phase of the work leads
directly into that which is to follow.

It is generally assumed that the types of as-

used nowadays in our schools are modifled

former types and; in some cases, entirely replace other

types. There is some disagreement as to the classifica-

tion of the assignments. It appears, however, that there
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are at least eight distinct types that have been used

throughout the years and could be termed old-type as-

signmentse.

From the various sources of material availl-

able the following classifiecations appear most often to

be termed as the old-type assignments:

1.

2e

Se

4.

Se

Sa

e

8.

Page - the most typleal old-type
assignment; used in all subjects.
Paragraph - a close competitor of
the page assignment, generally used
in history, geography, and sclence.
?eaiaa1‘~ most generally used in
soclal studies.

Chapter - most often used in college
where considerable reading ls neces-
sary per assigmnment.

Question - involves the use er‘praﬁlema
te be answéred by reading a textbook.

Exercise - a typical type used in

arithmatié and séalling.

Experiment - most generally npplying

to science subjects such as chemistry
and physics.

Theme -~ most popular in English, and

widely used in history, geography, and

sclence.
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These old-type assignments, although not to be
_entirely condemned, are generally given orally to the
class and are e&ai&r to administer. The tendency, how=-
ever, btoday is to give assignments that encourage, to a
greater degree, the thinking of the student. Instead,
problems and questions are used to s timulate the interest
of the student. However, i1t appears that there are places
where many of the old-type assignments serve the best and
' may continue to do so for some.time.

The new-type assignments have developed through
the changing philosophy of education and through a better
understanding of the learning procedures throughout the
years. These new types overlap to a considerable extent
the old type. Perhaps the moat popular of these new-type
agsignments are:

1. Problem =~ a type that is generally presented

in duplicated form, consisting of a

series of questiona to be anawered 53

doing certaln reference work or experi-
~ mentation. |

2. Project - a self-inltiation of activities

by the student, most generally used by
industrial arts classes.

3. Unift - generally used in unit planning

and mastering a tepic; and is in the



4.

5.

6.

7a

8.

e

13
presentation form of an assignment |
sheet.

Contract =~ an outiine of proposed work
agreed upon by teacher and student,
ailmed at encouraging a good quality and
quantity of work, and is widely accepted
in commercial work where much practice
is needed for ilmprovement of subject
matter.

g§§_§§322,~ widely used in industrial
arts teaching where i1t serves as an as-
signment sheet for a specific job.
Term Syllabus - an outline of problems,

references, exercises, and topics to be

taken up during the term, most widely
used in college instruction.
Guide Sheet - an outline of subject

-material together with references, ques~

tions, and illustrations.

Differentiated Assignment - a challenge

of problems that are worked out with the

teacher as a guide, and allowing for
individual differences.
Goal Book = a kind of permanent assign-

ment deviece, setting up definite
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objectives or goals for students %o
attempt to achileve.

The new~type assigmment 1s usually in written,
printed, or duplicated form and presents a contrast to the
old-type oral assignments. It seems quite obvious that
if progress is being maés; there will be a trend toward
the newer plans. The value of written assignments 1is
deseribed by Douglass and Mills (1, p.153) as follows:

Its use eliminates the possibility of
error which is present when the pupils

write their own veralons of oral assign-

ments. The written form also is avall~

able for reference by pupils in the
course of thelr study.

However, a caution is also glven concerning the utiliza-
tion of written aasignman%sm§y Douglass and Mills
(1, p.152) stating that:

The utilization of wrltten assign-
ments does not eliminate the need for
gsetting aside a considerable portion
of the class period for making the
agsignment. Nothing is more deadly
to pupil interest than the distribution

of assignment sheets in an impersonal
routine manner.

In relation to trends in assignment maeking,
Douglass and Mills (1, p.150) sum them in four statements:
Trends toward assignment making:
l. Trend toward the cooperative
development of the agsignment by
pupils and teacher.

2« Trend away from the oral
(dictated) assignment toward the
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mimeographed or printed guide or u@rk
sheet.

3« Trend toward the long-term
assignment.

4. Trend toward greater flexibility
in terms of the varying abilities and
nizﬁs of the different members of the
clasgs,.

The trend of certain new-type assignments such
&s the unit and project are indicated as having changed
methods in students' application to subjects according
to Douglass and Mills (1, p.l4l).

When the contents of a textbook
constituted the sole basis of instruction
in a high school course, a pupil who took
his book home with him had all the study
materials necessary for what was neces-
sary for what at that time was:'éonsidered
adequate preparation of an assignment.
The introduction of the unit and projeet
(italies not in original quotation)
methods has altered the procedures of
studys..s Formerly preparation for a
recitation was strictly an individual
task. In the modern school much
cooperative effort of puplils and teachers
1s consideved essential to the successful
cperation of learning asetivities. This
involves = group attaek upon many of the
problems.... Cooperative study under the
direction of the teacher is essential.

Studies in Assignment Making

What studies have :-been made on procedures of
making lesson assignments? An attsm?i is made here to

summarize certaln previous studies.
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Miss Anna Carrie Felkel (3, pp.l-98) made a
stuéy‘ef the assignment in a high school of approximately
600 students in 1924, She attempted to determine the ex~
tent to which four types of assignments were used and the
preference of the students by subject and grade. The
types investigated were the page, the problem ér question,
the cooperative, and thalﬁiracteﬂ learning assignment.
Her investiggtien~waazin the fields of English, mathe~-
matics, foreign languages, science and history. A ques-
tionnaire was given to the s tudents, and apaéiman.assign».
ments were furnished by the teachers. Replies to these
questionnaires indicated that the order of preference for
assignments were: first, the page assignment; second, the
'éireeteﬂ learning assignment; third, the problem or
queation assignment; and fourth, the cooperative assigne-
ment. Thg'sguéy indicated that 49.8 per cent of the
assignments were pagshéasignmsnta, 16.9 per cent problem
or questlon assignments, 17.5 per cent directed learning
assignments, and 2.9 per cent cooperative assignments.
Miss Pelkel's conelusion is that 93 per cent of tho 
teaeﬁers used more than one type ef.asaignmanté that the
page assignment was entirely too prominent; and that the
students' preferences were much different from the type
of assigmment given. There is no doubt but that this
study was greatly limited because of the area investigated



37
but it, nevertheless, indicated the need for lmprovement
at that time.

Another study of procedures in making lesson
aasignments was made Sy Sister Frances Joseph (2, pp.l-8l).
Her objectives for this study can be summarized as
follows:

1, To discover current practices.

2. To determine to what extent the assignment
was made an important part of the recitation.

3, To determine what the prevalent grnﬁtiaéﬁ‘
were in the guantity of m#terial assigned. |

4, To find out what types of & ssignments were
in usage. i :

5. To giva_gampariaan of time spent by the stu=-
dent inApreparing for aﬁ assignment with the teacher's
estimate of what time it would take the student.

6. To determine what a satisfactory assigmment
should be.

_ In the above study, questionnaires were sent to
20 secondary parochial schools throughout the East and
Hiddle West. The schools varied greatly in size. Separate
questionnaires for teachers andstudents were used. One
hundred two teachers returned the questionnaires. Alto~
gether, 2,790 questionnaires to students were returned.
An examination of the data obtalned by the gquestionnalres
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juatifieé’the following conclusions:

1., That the assignments of young teachers
showed a lack of diserimination to the emphasis placed
on the work. ;

2. That the teachers appeared to know their
subject matter. :

3+ That the average time given to the making
~of an assignment was 10 minutes. ;

4. That well over three-fourths of the teachers
tried to introduce better means of attack on the new
lesson.

5. That an attempt was made by a majority of
the teachers to teach the student how to stuéy.

6. That the greatest weakness in making lesson
assignments was the lack of motivation.

7. That reasonable amounts of material were
being assigned. ‘

| 8. That a small degree of attention was given
_to individual differences.

9. That the prevailing form of the assignment
was that of a command. '

This s tudy again makes 1t obvious that there was
a need for considerable improvement, especlally in motivae
tion and interest. It indicated that teachers were evi-

~ dently doing fairly good teaching but were failing to
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~ereate the proper interest of building up adequate assigne
ments. In respect to thebimpartance and difficulty of
motivating the assignment, Risk (5, p.401) states:

One of the most important functions

of the assignments is to motivate the pu=-

pil., This is one of the most difficult

problems for the inexperienced teacher.

An investigation on typical assignments was made
by Bertha Stutzman (6, pp,lé&&l) at the University of
Pittsburgh, but inasmuchas i£i?apresanﬁ$é only one §art of
one state and was made in a ceiigga training institution
where good assignments should be given, if anywhere, the
findings were non-representative of schools as a whole.
The investigator, however, found that the predominating
type of assignment was the oral type rather than written.
It was further found that approiimataly 60 per cent of the
gsgigxaanta gilven haé no definite purpose, and about 40
per cent were motivated. The investigation determined
that the majority of the teachers in the field studied
made no particular arousal of the student's interest nor
displayed the initiative to set up favorable conditions.

In arousing a particular interest among students,
it 13‘233umed thgt the student's part 1s of utmost impor-
tance. The trend has been to allow the student's role to

determine, in part, what 1s to be gained and in what



manner. On this point Yoakam (7, pp.186~187) says:

In the old education, the pupil's
part in the assignment was to receive
it and mark well what the teacher in-
dicated as "required" for the next
lesson. The word "required" was con-
stantly in the foreground. In the new
education, a desirable change has come
about. The pupll is generally as ac-
tively engaged in planning, purposing,
thinking, making suggestions, proposing
new ideas, etc., as the tescher. This
is as 1t should be. The pupil's part
In the assignment i1s muech pleasanter
then it used to be. Since, whenever
possible, the teacher gets children (the
atudsntss to suggest what next shall be
done, the pupil is much more active than
formerly. His part is to question the
teacher, make suggestions, propose
changes, volunteer activities, and to
demand that anything that 1s not clear be
made so before he attempts to study the
new legson. :

A survey concerning the use of the lesson as~-
signment in Oregon high schools, was made in 1932 by
MecLean (4, pp.l=54). Obtaining his information by ques=-
tionnaires sent out to high school teachers in Oregon in
schools of four or more high school teachers, except the
c¢ity of Portland, returns were received from about 60%
of the teachers concerned. From the response, he was able
to determine that high school teachers were in gensral, at
that time, still following the older type of oral assign-
ments. Among other things he found that the average time
spent on lesson assignments by the teacher was between
five and eight minutes, and that the experience of the
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teacher had little effect on the lengths of the assign-

ments made.
Douglass and Mills (1, p.152) indicate the
broad nature of time required in giving the assignment as

follows:

The amount of time needed for assign-
ment making depends upon its nature, scope,
and form. Some students of classroom
methods have suggested that a minimum of
from one-fourth to two-fifths of each class
period be devoted to making the assigmment..
«sees An entire class period occasionally
can well be devoted to assignment making,
while in other periods little or no time may
be necess for this purpose. The teacher
can easily become so engrossed in other
phases of teaching that he reserves an in-
sufficient amount of time for initiating the
study process in the most effective manner.

As to the length and difficulty of an assign-
ment, Risk (5, p.400) says: '

This is a problem that the individual
teacher must solve for himself. The
length must be adapted to the subject, the
time for preparation, the abllities of
pupils, and other factors affecting the
amount and degree of attention pupils can
give to the work.
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CHAPTER III

ARALYSIS OF THE DATA

In assembling the data upon whieh this study is
based, questionnalres were sent to all the prinecipals of
Oregon's union high schools and distributed among their
high school staff, completed, and returned to the writer
as a group. The Oregon school directory for 1949-1950
was used in determining the number of high school teachers
that comprised each union high school staff. A total of
909 questionnaires to 76 different schools was trans-

- mitted. Of those, 437 or 48 per cent were returned., A
follow-up was made of all high schools that failed to
participate within a reasonable length of time with only
slight results in acquiring a greater percentage of re-~
turns. (See Appendix A).

In analyzing the data obtained, three factors:
major subject taught, the number of years the teacher has
taught in high school, and the sex of the teacher, were
cross~-tabulated with 11 questions on the questionnaire
dealing with certain methods used in assignment making.
One question (Question 13) asked for suggestions that
would provide for better lesson assignment making by high
school teachers and, due to its broad nature, the sugges-

tions were compiled in Appendix B without reference to
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their source. Perhaps the most outstanding of these sug-
gestions were the éevelepmeﬁt of sufficient interest on
the part of the student, and the element of time on the
part of the teacher. That is to say, if the teacher had
more time for preparation, the lesson assignment would be
improved. Many expressed the need for beihg definite and
clear so that even the poorest student understands.

As the result of tabulation, tables are shown
throughout the remainder of this chapter with findings.
Table I shows the proportion of teachers re-

porting assignments of various lengths.



TABLE I

Percentage of Teachers Reporting Assignments of
Different Lengths Relative to Subject

Subject Taught Daily Weekly Monthly Longer than

Monthly
Language Arts 59 36 3 2
Soclal Studies 49 42 5 4
Commercial 52 41 0 7
Science 54 41 2 3
Mathematics 74 24 ‘2‘ 0
Home FEconomies 42 44 4 10
Foreign Languages 50 25 25 o -
Agriculture 40 40 0 20
Industrial Arts 38 38 14 10
Art 50 50 0 0
Musiec 44 39 4 13
Physical Education 58 30 10 2

It 18 noted in Table I that a majority of the
high school teachers reported that they made daily assign-
ments, but there was a strong trend in weekly assignment
making among all subject fields. Mathematics teachers re-
ported an outstanding high of 74 per cent who made daily
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assignments. Agriculture teachers reported the highesat
percentage for longer than monthly assignments, followed
by musie, industrial arts and home economics respectively.

Table II indicates that at least 50 per cent of
all the teachers reported that they most generally used
the daily assignment.

TABLE II

Percentage of Teachers Reporting Assignments of
Different Zengths Relative to the Years
They Have Taught in High School

Number of Longer than
Years Taught Daily Tweekly Monthly Honthly

1l to 4 59 33 4 4

5 to 8 47 42 7 4

2 to 12 47 44 5 4

Over 12 49 38 4 9

The less experienced teachers seemed to use the
dally assignment somewhat more. Weekly assignments were
used by an average of almost 40 per cent of the teachers.
The monthly and longer than monthly assignments were used
very little, alﬁhough-nlna per cent of the teachers with
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over 12 years teaching experience reported that they most
generally used assignments longer than monﬁhly;

The percentage of teachers reporting assignments
of different lengths relative to sex are shown in

Taeble III.
TABLE III1

Percentage of Teachers Reporting Assignments of
Different Lengths Relative to Sex

Sex of Longer than

Teacher Daily Weekly Monthly Monthly
Man 53 38 4 5

Woman 53 36 5 e -

It 1s noted in Table III that there is almost
no difference at ail between the length of assigmments of
men teachers compared to women. Both groups used the
daily assignmment outstandingly. Men teachers reported
the use of the weekly assignment slightly more than women
teachers.

The next group of three tables in general indi- :
cate that the tendeney of the teachers was to present the.

assignment orally to the class although not extremely so.
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About 40 per cent of the teachers presented their assign-
ments by means of the blackboard and a relatively small
percentage most generally used duplicated copies. There
was a great indieation that many teachers used all three

methods but some more than ﬂtheéa.
TABLE 1V

Percentage of Teachers Reporting on Method of Giving
Assignments Relative to the Subject

Duplicated
Subject Taught Orally Coples Blackboard
Language Arts 57 5 38
Soclial Studies 50 11 39
Commercial 55 e 41
Sclence 51 6 43
Mathematics 41 4 55
Home Economics 80 8 44
Foreign Languages 50 4] 50
&gri@nlture 33 7 60
Industrial Arts 47 9 44
Art 67 0 33
Music 67 11 g2
Physical Education 83 9 38
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Table IV shows that art and music teachers had
the greatest tendency to give assignments orally. The
nature of the subjects undoubtedliy explains this. 5961§1
studies and music most often reported the use of duplicated
copies, while agriculture and mathemagies used the black=-
board most frequently.

Table V indicates the percentage of teachers re-
porting on the method of giving the assignment in com=

parison to the experience of the teachers.
TABLE V

Pereantaga of Teachers Reporting on Method 6!
Glving Assignments Relative to the
Years They Have Taught in High School

Humber of Duplicated

Years Taught Orally Coples Blackboard
1l to 4 53 5 42
5 to 8 50 7 43
9 to 12 53 S5 42
Over 12 50 8 42

It was noted in Table V that very close rela-
tionship exists in the method of giving the assignment
when consldering the teacher's experience. 8Slightly over
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50 per cent of all teachers, regardless of experience most
frequently used the oral mathoé..,foaehera with over 12
years teaching experience indiecated the use of duplicated
copies most often.
Men and women teachers differed little on the
methods of giving assignments as shown in Table VI. |

TABLE VI

Percentage of Teachers Reporting on Method of
Giving Assignments Relative to Sex

Sex of Duplicated

Teacher Orally Copies Blackboard
Man 54 7 39
Woman 50 7 43

In Table VI, the indications are similar to the
one previous. The oral method of giving assignments was
most frequently reported by men teachers, whereas women
teachers used the blackboard somewhat more than men.
Duplicated coples were used by only seven per cent of each
S6X.

The following three tables seem to show that
most aasignmenti, other than duplicated copies, are re-

corded by students in notebooks or on pads. A
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considerable number of students checked the asnignménf ;
in the textbook but a much smaller percentage did not re-
cord the assignment at all, |

The percentage of teachers reporting on student
recording of assignment relative to the subject taught is
shown in Table VII.

TABLE VII
Percentage of Teachers Reporting on Student Recording
of Assignments Relative to the Subject

Notebook Check in 5aaign§ont not

Subject Taught or Pad Textbook Recorded
Language Arts 70 o2 8
Social Studles 58 27 15
Commercial 41 41 18
Science : 59 40 1
Mathematics 45 50 5
Home Economies 75 19 5]
Forelgn Languages 100 0 4]
Agriculture 72 14 14
Industrial Arts 43 £2 35
Art " 50 0 50
Music 33 33 34

Physical Education

)
8
S
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Table VII shows that home economics teachers
reported the greatest tendency for students to record the
assignments iIn notebooks or on pads, whereas mathematles
students most of'ten recorded their assignments in the
textbooks The subjects with greater physical activity,
art, music, industrisl arts, and commercial, indicated
greatest trends toward not recording the assignment.

The student's method of recording the asaign~
ment as observed by the teachers of the various subject

fields is shown in Table VIII.
TABLE VIII

Percentage of Teachers Reporting on Student Recording
of Assignments Relative to the Years They
Have Taught in High School

Number of Notebook Check in Assignment not

Years Taught or Pad Textbook Recorded
1l %o 4 58 30 12
5 to 8 47 33 20
9 to 12 53 29 18
Over 12 62 29 9

It was noted in Table VIII that teachers with
the longest teaching experience rayofted thelr students
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showed a greater trend toward recording assignments in
notebooks or on pads.} The method of checking the assigne
ment in the textbook was employed most often by the
teachers with less experience.

The student's method of recording the assignment
relative to the sex of the teacher is compared in Table IX.

TABLE IX

Percentage of Teachers Reporting on Student Recording
of Assignments Relative to Sex

Sex of Notebook Check in Assignment not
Teacher or Pad Textbook Recorded
HMan 54 30 16
Woman 59 30 el XX

Table IX shows that there was very slight indi-
cation that women teachers had their students record the
assignment in notebooks or on pads more frequently than
men. Men teachers more frequently than women teachers
reported that thelr students did not record the assign-
ment at all. -

The frequency that assignments are reviewed by
the teacher appeared greatly varied with the different

factors. Only a very small fraction of the teachers



considered did not review the lesson at all.

The reviewing of assignments by the teacher

relative to their subject fields is noted in Table X.

TABLE X

Percentage of Teachers Reporting on the Reviewing of

Assignments Relative to the Subjeet Taught

Review Review Do not
Subject Taught Daily Weekly Review
Language Arts 58 44 0
Social Studies 50 46 4
Commercial 63 _54. 3
Science 50 50 0
Mathematics 83 14 3
Home Economics 53 47 0
Foreign Languages 100 0 0
Agriculture 43 57 0
Industrial Arts 35 55 10
Art 50 50 0
~ Musie 40 53
Physical Education 36 62 2
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Table X shows that mathematics and foreign
language tsaehefﬁ,rabove any others, reviewed their as~
signments daily. Physical education, agriculture, indus=-
trial arts, music, science, and art most often pointed
toward weekly reviews. As %e those that did not review
the assignment at all, 10 per cent of the industrial arts
teachers indicated they did not review. This was fol-
lowed by seven per cent of the muslc teachers.

Table XI points out the contrast between
teachers of different amounts of experience in relation

to frequency with which they review the lesson assignment.
TABLE XI

Percentage of Teachers Reporting on the Reviewing of
Assignments Relative to the Years They
Have Taught in High School

Humber of Review Review Do not
Years Taught Daily Weekly Review
1 to 4 ‘ 55 44 1
5 to 8 52 47 1
9 to 12 44 51 5
Over 12 57 41 2
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Relative to teacher experience, Table XI ihuws
a close balance of dally and weekly reviews although
teachers with more tﬁgg‘lﬁ years teaching experlence
showed a slight increased tendency to review the assign-
ment daily. | ‘

Table XII shows the percentage of teachers re-
porting on the reviewing of their lesson assignments.

TABLE XII

Percentage of Teachers Reporting on the
Reviewing of Assignments Relative to Sex

”sa: of Review Review Do not
Teacher Daily Weekly Review
Han 47 50 =
Woman 60 39 3

: Women teachers most frequently reviewed their
assignments daily, as sﬁown in Table XII. Fifty per cent
of the men teachers reported that they most generally re=
viewed thelr assignments weekly. This again can undoubt-
edly be attributed to the fact men most often teach the
vocational subjects and phy31331 eéucatian, thus not re=-
quiring a daily review to carry on thelr classes. Only

three per cent of the men and one per cent of the women
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tewmrg indicated that they did not review the assign-
ment at all. The low percentage of teachers that report
no review at all in their subject matter is éntiaitaly a
good trend, for very few people in the teaching pro-
fession can successfully conduct classes without suffi-
cient review of the material which they are to use.

A somevwhat higher proportion of teachers re-
ported that they most frequently presented the assigne
ment to the class at the beginning of the period, a
lesser number made the assignment by development during
the perlod, and about 25 per cent gave the assignment at
the end of the period.

Table XIII shows the comparison of the time that
the lesson assignment is made in the period relative to
the subject taught by the teacher,
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TABLE XIII

Percentage of Teachers Reporting on the Position
of the Assignment in the Class Period
Relative to the Subject Taught

Beginning End of Development

Subject Taught of Period Period During Period
Language Arts 35 26 39
Social Studies 46 i8 36
Commercial ' 60 14 26
Sclence 43 25 32
Mathematics 29 19 52
Home Economics 35 28 37
Forelgn Languages 5§ 25 28
Agriculture 27 40 55
Industrial Arts 35 19 46
Art 33 0 67
Music 10 45 45
Physlcal Education 47 27 26

Table XIII shows that commercial teachers most
frequently presented their assignments at the beginning
of the period. In agriculture, the assignment was most
frequently made at the end of the period. Art teachers



most frequently gave thelr assignments by development
during the class period.

The percentage of teachers reporting on the
position of the assignment in the class peried relative
to the years they have taught in high school is shown in
Table XIV.

PABLE XIV

Percentage of Teachers Reporting on the Position
of the Assignment in the Class Period Relative
to the Years They Have Taught in High School

Rumber of Beginning End of Development

Years Taught of Period Period During Period
1l to 4 34 20 37 o
5 to 8 ' 36 22 ‘ 42
9 %o 12 - 54 21 ' 25
Over 12 47 a¥ ‘ 38

It appears in Table XIV that the more experi-
enced teachers gave thelr assignments at the beginning of
the period. The less experienced tak&harsvrenertad,mara
in giving the assignment by development during the period
and a lesser amount at the end of the periocd.

Teble XV gives the coatra&t between men and
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women teachers in their placement of the lesson assign-

ment during the class period.
TABLE XV

Percentage of Teachers Reporting on the Position
of the Assigmment in the Class Period Relative to Sex

- Bex of Beginning End of Development

Teacher of Period Period During Period
Man 37 26 37
Woman 43 22 35

It is noted in Table XV that there is no con-
apicuous variation in the time of giving the aaaigma#nt
between men and women taaﬁhgrs, but women teachers were
slightly ahead of men in using the beginning of the
period for this task.

When asking the teachers as to the nature of the
assignments they made, it was realized that they used more #
than one type, and some assigmments more than others.
Therefore, they were asked to indicate the general fre-
quency that they used these assignment types. It was
found that for the academic subjects it was quite evident
that the exerclise type assignment prevailed over others.

However, in the vocational subjects, the project type was
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used most frequently. Three commercial teachers indi- .
cated that they most used the budget type assignment
which was not listed on the queationnaire.

Table XVI does not indicate the percentage but
rather the frequency from one through five of teachers
reporting nature of aasigamsnt:rslaﬁivs to subject taught.

Pable XVI shows that there 1s a great variation
of the assignment types used by the teachers of the dif-
ferent subject fields. Language arts teachers most fre-
quently reported the use of the exercise method. Social |
study teachers uaéa the topical and chapter methods almost
equally. The commercial teachers indicated that thej used
the exercilse method more than any other. lore science
teachers reported the use of the problem method except
mathematics 1hi§h slightly exceeded secience in the use of
this method. Science teachers, however, also reported
much use of the page and topical type of assignment.
Mathematics teachers also preferred the prge and exerclse
method equally as well, except the problem method which
wasg their first aheicé. Home economics teachers out-
standingly used the project method. The project me thod
was also most frequently reported by industrial arts, music
and art teachers. Forelgn language teachers reported
 equal preference for the exerclse and differentiated as-

signment. It was the only subject fleld that reported a
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preference of first cholce for differentiated assignments
so as to make it the outstanding type of assigoment for &
partieular subject fleld. Agrieculture teachers most fre-
quently employed the problem method followed closely by
the project method. The leading type assignment reported
by physiesl education teachers was the toplcal type fol- :
lowed closely by the page method.

Table XVII also was expressed in frequency
rather than percentage. This table illustrates flve de=
grees of frequency, from one through five, of teachers
rayagﬁing the nature of the assignment they most generally
ight in high

used, relative to the years they have tau
school.

Table XVII shows that the number of years of
teaching experience has very little in common with the
nature of the assignment; however, the topical assignment
was the type most used by the beginning teachers and
teachers with over twelve years of experience. The proj-
used. ‘
Table XVIII points out the frequency of teachers

ect and page type were alsc quite commonl

reporting the nature of assignment relative to sex.
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Frequency of Teachers Reporting Nature of Assignm

Relative to the Years They Have Taught
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TABLE XVIII

Frequency of Teachers Reporting Nature of Assignment Relative to Sex
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Relative to the sex of the teacher, Table XVIII
indicates that men most often used the topieal and page
assignment, while women outstandingly preferred the
exercise type. It was further noted that new-type as-
signments such as the job sheet and syllabus were little
used.
 The opinlons of students in making lesson as-
signments were considered in a small amount by 58 per
cent of the teachers reporting. About 38 per cent re-
ported that the s tudents' opinions were much considered
and only four per cent indicated that the students?
opinions were totally ignored.
Table XIX indicates the comparison of reporting
on the degree of student opinion as considered by

teachers of the various subject fields.



TABLE XIX

Percentage of Teachers Reporting on Gan;iéeratian of

Student's Opinion Relative to Subject Taught

Subject Taught 'EI%%%ZQG of 6§§§§der‘tig§bng
Languege Arts 52 46 2
Social Studies 58 39 3
Commercial "y - 6
Science 64 34 2
Mathematics 63 30 7
Home Economics 51 49 0
Forelign Languages 33 67 )
Agriculture 50 50 0
Industrial Arts 54 38 8
Art ' 100 0 0
Musie 857 43 0

i1

Physical Education 47 42

Table XIX shows that foreign language and agri-
culture teachers seem to eansi&eﬁ most often the opinions
of students in making the assignment. Art and commercial
teachers have the strongest tendency to consider the stu-
dent's opinion only a little, whereas physical education

teachers show the strongest tendency not to consider any
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af_thé students! 0?iﬁ1§ﬂs; The teachers of all subject
fialéa not accepting any opinions from the students,
average only four per cent of the total,

 The percentage of teachers reporting on con-
slderation of student's opinion relative to the years
they have taught in high school i1s shown in Table XX.

TABLE XX

Percentage of Teachers Reporting on Consideration of
| Student's Opinion Relative to Years Taught

Humber of Degree of Consideration

Years Taught “IIttle Tuch )
1 to 4 59 38 3
5 to 8 60 36 5
9 to 12 53 42 | 5
Over 12 _ 55 30 6

Teachers with nine to twelve years teaching
experience show the greatest susceptibility in accepting
students' opinions in giving the asaignment. About 58
per cent of the teachers indicated that they considered

students' opinions somewhat.
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Table XXI shows the percentage of teachers re-
porting on consideration of students' opinions relative

 to the sex of the teacher.
TABLE XXI

Percentage of Teachers Reporting on Consideration of

Student's Opinion Relative to Sex

Sex of Degree of Consideration
Teacher e uek

Man Y . 40 | 3
Woman 59 ' . 56 5

There was a slight trend for men teachers to
more frequently consider students' opinions in making
lesson a#aignmantg‘ Women teachers more often reported
that they considered the students' oplnions little or not
at all. An average of only four par~eeht,ar both sexes
indicated that they totally ignoréé the students' opinions.

On metheds of motivating assignments, Table XXII
shows a comparison of the percentage of teachers reportimg
on motivating methods they most generally used with that
of the subject fleld they taught.
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Table XXII shows that physical education teach-
ers most frequently used games to motivate the assign-
ment, whereas language arts teachers most frequently used
dramatization and story interest. Agriculture and indus-
trial arts teachers reported highest for value of occupa=-
tion. Poreign language teachers most often reported
competition as the method used to motivate the assignment.
Grades were indicated most frequently by mathematics
teachers. The use of threats was reported in use by only
two per cent of tﬁa total teachers rapertiags:

Table XXIII 1llustrates the percentage of
teachers reporting on methods of motivating their assigne-
ments relative to high school teaching experience of the
teachers participating in this phase of research.

Value of oceupation, the leading motivation
method used by all teachers as well as competition, the
next most used, were most gensrally reported by teachers
with nine or more years teaching experience, as shown in
Table XXIII. The beginning teachers, however, led
slightly in the grade method of motivation. Service was
found fa be reported most frequently by teachers with over
nine years experience, but dramatization was more often
reported by the teachers with less than nine years teach-
ing experience. Although threats were reported very
meagerly in use, it was noted that beginning teachers had
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a slightly stronger trend in using threats. Teachers
with more than twelve years experience reported no use of
threats at all. Evidently, their experience has proved
that the threat is not a satisfactory method for motiva=-
tion of the lesson assignment im high school. Privileges
were aembraaé by a greater number of teachers with from
one to four years of experience than any others. It may
be entirely possible that with experience the teacher be-
comes more rigild in discipline matters an&,eéns&qnaatly,
there may be fewer privilegea;

Table XXIV gives the comparison of lesson as=-
signment motivation methods with that of the sex of the
teacher.

The methods of motivating the assignment used by
men and women teachers, parallel very closely as indicated
in Table XXIV. The percentage of games, service, thra&sn,
and value of occupation 1s the same for aiﬁh&r sex. Women
teachers repartsﬁ a slighiiy stronger tendency in the
dramatization, story interest, and miseellan?eus me thods
of motivation, whereas men teachers reported strongly for
privileges, competition, and grades.

An immense variety of other motivation methods
were reported by the different teachers. MNany of the mis-
cellaneous methods given can closely interlap with others,

but 1t seems to indicate that there 1s a vast storehouse



TABLE XXIV

Percentage of Teachers Reporting on Methods of Motivating Their Assignments
' Relative to Sex

8 »
w » g 5
b " 8 g
5 ) a gk
b 8 b 5.+« "2 e -
o - 1 i E’ﬁ S %
T e AT Iy
Sex of . § , ‘g: a 4 g )
Teacher ' - " ” - o .
Han 3 8 2 22 18 ] 18 8
3 8 22 17 12 14 2]

Weoman
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of motivation methods in use nowadays. Some of the

methods reported are used by individual teachers, but

many serve other teachers equally well. Interest, the

”1eadiag miscellaneous method, was reported by thirteen

teachers, followed by value of knowledge gained reported

by three others, and cooperation, demonstrations, and

discussion, reported by two teachers each. Other

methods of motivating the assignment as reported by indi-

vidual teachers are listed below:

Project completion
Show need
Acquiring skills
Credit

Personal challenge
Problems

Student suggestions
Tournaments
Understanding
Group work

That it's fun
Strip film
Experiments

Jokes

Practical experience

Present and future use

Citizenship standpoint
Reports

Audlo-visgual alds
Class room discussion
?1eturosr

Desire to succeed
Trips

Solos and ensembles
Awards

Student participation
Hovies

Hobby interest
Intrinsic values
Sarcasm |
Enceuraggmont

Tie into home conditions



Creating desire for self improvement

Having students decide what they need to do
Knowledge needed for the unit the class is on
Woodwork projects are gself-motivating

Stress accuracy, speed and neatness

Value - they just do them

Publie parrurﬁﬁnee enjoyment

Practical interest of class

Application to today and to the individual
Meaning in life's future '
Responsibilities of ¢itizenship

Class discussion on a ralsed question

Chance for self-expression '

Real life usefulness = tiﬁeliness

Practice in reasoning = thinking a problem through
Value to them as young adults

Connections with problems of everyday living
Goal of competency in subject

Value as related subject

Mock governmental activities

Anything worth learning is interesting
Aceomplishment - good finished product
Information about rules

Meaningful 111; reference

Optional work for better gstudents
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Value of the subject itself
Prerequisite for further étuéy
Value gained for future homemakers
Meking 1t practical through pupil experiences
Previewing materlial to follow

In preparing the assignment, the talle%ing
three tables point out that teachers most generally use
between 15 and 29 minutes per class periocd. This would
indicate that an average elaﬁaraam teacher with five
classes daily, spends approximately one hour and 15
minutes to two and one-half hours per school day to pre=-
pare his assignments. In the majority‘of the cases, this
would mean at least some preparation necessary out of
-8chool hours.

Table XXV shows the percentage of teachers re-
porting the time spent per class in preparing an assign-
ment relative to the subject they taughte
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TABLE XXV

Percentage of Teachers Reporting on the Time Spent per
Class Period in Preparing an Assignment Relative
to the Subject They Taught

Sub ject Less Than 15-20 30-44 45 Minutes
Taught 15 Minutes Minutes Minutes or Longer
Language Arts 2l 45 e e 8
Social Studies 12 = 39 10
Commercial 43 33 15 9
Selence 9 44 25 22
Mathematics o2 54 T k4
Home Economics 22 54 23 1
Forelgn Languages 33 67 o 0
Agriculture 7 63 23 . g
Industrial Arts 20 43 14 14
Art 0 100 ¢ | 0
Music 22 39 22 17

Physlcal Education 32 35 30 3

It was noted in Table XXV that commercial
teachers reported the least amount of preparation time
needed, with 43 per cent requiring less than 15 minutes.
Art, foreign language, and agriculture teachers indicated
a greater need for 15 to 29 minutes of preparation time.
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Thirty-nine per cent of the seeialetuﬂy teachers re-
quired still more time, or from 30 to 44 minutes per
class period. Teachers reguir:ng the greatest amount of
time for assignment preparation, 45 minutes or longer,
were sclence, music and industrial arts; however, only
about 10 per cent of the total teachers reporting re-
quired this length of tiﬁa,

The percentage of teachers reporting the time
spent per ¢lass period in preparing an assignment rela-
tive to their teaching experience is shown in Table XXVI.

TABLE XXVI

Percentage of Teachers Reporting on the Time Spent per
Class Perlod in Preparing an Assignment Relative to the
Years They Have Taught in High School

Number of Less Than 15-29 30-44 45 Minutes
Years Taught 15 Minutes Winutes Minutes or Longer

1l to 4 19 46 24 11
5 to 8 27 43 22 8
2 to 12 26 34 24 16

Over 12 27 43 24 6

Table XXVI indicates that among the teachers

using less than 15 minutes of assignment preparation time,
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those with five or more years of experience applied
themselves most frequently te.this amount of time. Be-
ginning teachers showed the greatest trend of using 15
to 29 minutes. About 24 per cent of the total teachers
concerned used 30 to 44 minutes, with almost no variation
between teachers of different amounts of experience. The
longest period of time, 45 minutes or longer, seemed to
be required most frequently by teachers with nine to
twelve years of experience.

Table XXVII points out a e¢lose parallel of time
spent by men and women teachers in preparing an assigﬁ—

ment.
TABLE XXVII

Percentage of Teachers Reporting on the Time Spent per
Class Period in Preparing an Assignment Relative to Sex

Sex of Less Than 15-29 30-44 45 Minutes

Teacher 15 Minutes Minutes Ilinutes or Longer
lan 24 45 20 11

Woman 25 43 26 8

Men, generally, appear to require just a little
more time for preparing a lesson assignment compared to

women teachers, as shown in Table XXVII. In only one
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time-period, 30 to 44 minutes, did women raquirs mare
time in preparation. The tendency, however, is slight
in all cases, with the average of 44 per cent of each sex
using 15 to 29 minutes. The résults decidedly point in
favor of the 15 to 29 minute pericd of time for prcgaru*
tion. »

Another question was asked concerning the time
element of an assignment. The amount of time spent in
presenting the assignment to She class was the basis of
forming the following three tables.

Teble XXVIII shows the percentage of teachers
reporting on the time spent in giving the assigmment to
the c¢lass relative to the subject field taught.

The greatest proportion of teachers used five
to eight minutes in giving the assignment to the elass,
according to Table XXVIII. Sixty-seven per cent of the
musie taacﬁers reported the greatest use of less than
five minutes for this task., Home economics teachers with
70 per cent and social study teachers with 86 per cent
reported most fraqueatly as using five to eight minutes
of time. Foreign langnaga teaehara rsportad the nine %o
twelve minute time peried most rraqusntly, whereas art
tsaah&ra inﬁieate& wide use of the longer peried of
thirteea or more minutes to- present the assignment to ‘the

class.



TABLE XXVIIIX

Percentage of Teachers Reporting on the Time Spent in
Giving the Assignment to the Class Relative to the
Subjeet They Taught in High School

: Less Than 5 - 8 9 = 12 13 HMinutes
Subject Taught & Minutes WMinutes Minutes or Over

Language Arts 31 43 12 14

Social Studies B 86 5 0
Commarcial * 27 58 b 2
Seience 52 49 : 13 6
Mathematics 31 31 12 26
Home Economiecs 15 70 3 : 12
Forelign Languages 0 34 33 33
Agriculture 43 29 14 14
Industrial Arts 33 33 10 24
Art 0 50 50
Music 67 27 0 6
Physical Education 36 56 4

The percentage of teachers reporting on the
time spent in giving the assignment relative to teaching
experience is shown in Table XXIX.
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TABLE XXIX

Percentage of Teachers Reporting on the Time Spent in
Giving the Assignment to the Class Relative to the
Years They Have Taught in High School

Number of Less Then 5 - 8 9 - 12 13 ¥inutes

Years Taught 5 Minutes IMinutes Minutes or Over
1l %0 4 : 38 49 4 9
5 to 8 33 47 2 R 10
9 to 12 26 50 i2 i2
Over 12 19 52 18 11

The percentages noted in Table XXIX indicated
ﬁhat the less experienced teachers used decidedly less
than five minutes in giving the assignment as compared %o
the more experienced teachers. About 50 per cent of all
teachers mr eferred rive.ta eight minutes. Teachers with
more experience used the longer time groups more but, as
e whole, the time of nine minutes and over was very little
used in reporting the time spent in giving the agsignment.

The percentage of teachers reporting on the
time spent in glving the assignment rel#tive to men and
women teachers is indicated in Table XXX.
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TABLE XXX

Percentage of Teachers Reporting on the Time Spent in
Giving the Assignment to the Class Relative to Sex

Sex of Less Than 5 = § 9 - 12 13 Minutes

Teacher S Minutes Minutes Minutes or Over
Man 41 ; 41 7 11

Woman 21 58 12 9

Table XXX showed a definite trend that women
teachers spent more time in glving the assignment %o the
class. Pifty-eight per cent of the women teachers used
five to eight minutes in giving the assignment, while
only 41 per cent of the men used a gimilar time. Twenty-
one per cent of the women teachers used less than five
minutes, whereas men teachers reported 41 per ecent for the
same period.

The final set of tables represent the satisfac~
tion of present methods of assignment making. Although
satlsfaction is difficult to measure, the general téané
was for teachers to indicate that they were satisfied with
their present mathaés. About 38 per cent of the total
remaining group indicated écme degree of improvement was

needed.
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Table XXXI presents the comparison of satis-
faction with present methods of assignment making with

the subjeet taught by the teacher.

TABLE XXXI

Percentage of Teachers Reporting on the Satisfaction of
Present Methods of Assignment Making Relative to the
Subject They Taught in High School

Improvement Much Improve-
Subject Taught Satisfactory Heeded ment Needed

Language Arts 62 ] 38 0
Soeclal Studies 56 44 4]
Commercial 88 12 0
Sclence 57 41 2
Mathematics 74 26 ]
Home Economics 57 43 8]
Foreign Languages 100 g 0
Agriculture 53 47 o
Industrial Arts 44 438 8
Art _ 50 0 50
Music 45 50 5
Fhysical Education 44 53 3
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It was noted in Table XXXI that 100 per cent of
the foreign language teachers felt that present methods
were satisfactory; however, because of the small percen-
tage of returns from this subject fleld on this matter, it
may not bé entirely a true pictura, Eighty-eight per cent
of the commercial teachers felt.very well satisfied with
their methods as, also, did 74 per cent of the mathematics
teachers. Physical education, music, industrial arts, and
agriculture teachers indicated most frequently a need for
improvemont.

Table XXXII sheia the percentage of teachers re-
porting on the satisfaction of present methods of assign~-
ment making with that of teacher experience.

TABLE XXXII

Percentage of Teachers Reporting on the Satisfaction of
Present Methods of Assignment Making Relative to the
Years They Have Taught in High School

Kumber of Improvement Nuch Improve~
Years Taught Satisfactory Needed ment Needed
1 to 4 54 45 X
5 to 8 56 . 40 4
9 to 12 74 26 O
Over 12 73 26 &
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About three-fourths of the total teachers with
nine or more years of teaching experience indicated that
their present methods of assignment making were satis-
faetory., A little over 50 per cent of the total with
less than nine years experience expreesa& satisfaction
with present methods. The leas experience of the teacher,
the more they indicated that they needed improvement. It
seems that the teachers of more experience are quite con-
fident of tﬁair present methods. \

Table XXXIII completes this study by indicating
the percentage of teachers reporting on the satisfaction
of present methedaiaf assignment making relative to the

sex of the teacher.

TABLE XXXIII

Percentage of Teachers Reporting on the Satiasfaction of
Pregent Methods of Assignment Making Relative to Sex

Sex of Improvement Much 1mpreve~ 
Teacher Satisfactory Needed ment Needed
Men 54 43 ' 3

Woman 69 30

As a general rule, Table XXXIII pointed out

that women teachers were considerably more satisfied with
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their present methods of making lesson assignments than
men t eachers. Perhaps the subject matter indicates
that the type assignment required by subjects most often
taught by men were more difficult to prepare; conse-
quently, the greater frequency of satisfaction of methods
by women teachers does not necessarily imply that women
teachers refuse to improve. It may, however, indicate
that perhaps the subjects most frequently taught by women
teachers follow along a more routine manner of presenta-
tion, whereas the vocational subjects require more '

variation.



CHAPTER IV
SUMMARY AND CONCLUSIONS

An attempt has been made in this thesis to de=-
termine the present methods of making lesson assignments
in the union high schools of Oregon. Three faeiers: the
major subject taught, the years of teaching experience of
the teacher, and the sex of the teacher were cross-
tabulated from a queatienﬁaire with eleven questions
which pertained to the practice of assignment making.

In summarizing the findings of the data, it was
found that a majority of Oregon high school teachers most
generally made daily assignments, with a strong trend in
weekly assignment making among all subject fields., Voca-
tional teachers most frequently gave weekly assignments.
There was a tendency for less experienced teachers to use
the daily assignment somewhat more. Almost no difference
at all in length of assignments existed between men and
women teachers.

Fifty-two per cent of Oregon's high school
teachers gave the assignment orally to the class, and
only seven per cent used duplicated coples. The dupli-
cated copy method was used most often by teachers with

over 12 years of teaching experience. Men teachers most



often used the oral type assignment, whereas women
teachers used the blackboard me thod.

Most assignments, other than duplicated coples,
wer@ recorded by the student in a notebook or on a pad,
followed by checking them in the textbook. Women teach-
ers with the longest teaching experience most generally
had thelr students record the assignments in notebooks
or on pads. v

Very few teachers indicated that they did not
review thelr assignments at all. As for weekly review,
women teachers most frequently repef@sé that time period.

It was found that most high school tcaehéra pre=-
sented the assignment at the beginning of the class
period. Many others followed by using the method of de-
velopment during the period. Commercial teachers and
teachers with most experience, generally made their sa;
signments at the beginning of the period.

The exercise type assignmsnt‘;as used most
often by academic teachers; the project type by voca-
tional teachers. There was a great variation of assign-
ment types used by teachers of different subject fields
and yeérs of experience, but women teachers outstandingly
used the exercise type assignment.

Fifty-eight per cent of Oregon's high school
teachers considered the opinions of students a little in
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making the assignment, and only four per cent did not
consider any student opinion at all, Men teachers most
frequently reported consideration of the student's
opinion in lesson assignment making.

Value of occupation was the leading motivation

method used, followed by competition. The leading moti-

vation method of the more experienced teacher was
gervice. The threat, as a motivation method, was con-
sidered very unsatisfaetéry, and was most used by
beginning teachers. Privileges for motivation was popu=
lar with beginning teachers who had not established
rigid discipline procedures. Games were most often used
by physical e ducation teachers to motivate assignments.

High school teachers most generally uied be~
tween 15 and 290 minutes per class period to prepare the
assignment, with commercial teachers requiring the least
‘amount of time to prepare assignments, and science teach-
ers requiring the greatest amount of time. Men teachers
required a little more time to prepare thelr assignment
than women teachers.

Most Oregon high school teachers ropcrtéd
spending five to eight minutes 1ln giving assignments to
classes. Women teachers with the most experience spent

decidedly more time in giving assignments.
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Sixty-seven per cent of Oregon's high school
teachers considered thelr present methods of assignment
making satisfactory. Women teachers with the greatest
amount of experience were most pleased with their present
methods. . '

suggsatiahs that would provide for better
iaasen assignment making by high school teachers generally
indicated that the high school teacher required more free
time during his teaching day for this task, and that an
assignment must be given to a class so clear and thorough
that even the poorest student understands it.

~ The study justifies the following conclusions:

1. The teachers of vocational or semi-voca-
tional subjects are more readily adopting the newer and
more acaaptabie methods in sssignment making. '

2. Teachers with the greatest amount of experi-
ence generally use the methods of lesson assigaaen$ m§§1§g
advocated by authorities. _

3« Men and women teachers do not differ
appreclably in their application of the best principles of
agsignment making.

4. In order to improve the present practices of
assignment making by high school teachers, more time is
needed by the teacher to prepare assignments that will be

clear and thoroughly understandable.
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Appendlix A
HESEARCH IN ASSIGNMENT-MAKING

‘Questionnaire

76

Ha&a of School (Check aao} Man (

Woman
What 1s the major subject you teach? (one only)

)

Check (X) your answer choice after each question below.

1.

2e

Se

4.

5.

Ge

‘How many years have you taught in high school?

1l to 4 y@&rﬂ? teeseBsOPBRNEERDPCEERBEBREREOERBROORED RS
5 to 8 y&&ra? PsseeETIILIRSIRSER OSSR ENIRERTSODESR
2 %o 12 yaﬁra? SICERS A LSEISERESSEVOCOEEOESRED S

Longer than 12 JEArST cecsesessscssessessssasss

Over what length of time do you generally make
assignments?
Daily agsignments? ceseosssersssresssssssanssse
@Gﬁkly as&igﬂm&ﬁtS? cssssssssssssssessseERORERS
ﬁbnthly agsignments ? cesceosessevsrsonsrancans
Longer than monthly assignments? sssecssssesse

When giving assignments do you most generally
Give them orally? D R Y. ¢
Distribute duplicated COP1le8T ssevssescesssene
Write them on the blackboard? secsssecessssses

When giving assignments other than by means of

— — g~ g~ — P g~ P~

duplicated coples, do your students most generally

Record the assignment in a notebook or on a
pgé? L = B A R R e S N T R R

Briefly check the assignment in the textbook?.

(

Hot record the QSSignﬁbﬂt? ssesesssesensenssBe (

If you give long assignments do you most
generally review them
B&lly? LA R R B E S R R R R R T T
Weekly? SRS ENSRE STt IEsE NSRS ALIRERERS

Hﬁt at ’all? LA A A R A S S E LR RS R S R R R S PR R R

Are your assignments most generally made
At the beg?nning of the period? seeecsesccssses
At the end of the ?6?10d7 eseB T LIS ERSEEOIBERERE S
By development during the period? seeseccssssse

(

{

(

Tt St o S St St S Naniet? S oot vt i Sssst S

St Mo Wt

s s S
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Se

Fe

10.

1l.

12.

13.

What is most generally the nature of your assign-
ments? (If more than one type is generally used,
please number according to frequency of use as
"1l" most frequent, "2" next, ete.
?3&9 soosenssas B { ) Problem? sssssssssene
Paragraph? sseseee ( ) Pr@jéet? ssssssssenes
Topleal? scevveosese % Contract? sssessanses
Ghapter? ssssseesn | URIET snasssnaasonevs
Question? secsessse 5 Job Sheet? censsssase
Exercise? reDBSB D Term 3yllab&s? srsanse
Experiment? .,“.,,{ Differentiated asgmt?
Theme? ecessssneses ) Goal Book? sssssRREBO
Others? :

{Lis%)

Do -you ‘consider opinions of students in developing

assignments?
Little? csvase ( ) ach? "n»_( ) Hone? ases

By which of the following ways do you motivate

your assignments?
Ganes? cosevssnves
Dramatization? ...
SeIVioeTl sesscsnss
?fi?il&g‘ﬂ? ssnenn
Threats? esssesoee
Other ways? (List)

Value of occupation?.
c@m?ﬂtitiﬂn? sessene
3tGP¥ 1ngﬁrﬁlt? e
Grades? cevsssssssens

U O~ g~~~
R S

rwﬁmnumwmwwmms-

(

{

A
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W St N Sl st S St S St

In preparing the assignment per class I spend
approximately
Leas than 15 minutes per school day? .eesessse
15 to 29 minutes per 3chool AAY? scesssssocssss
30 to 44 minutes per 3chool day? seecscsosasss
45 minutes or over per school day? ssececscsess

In giving the assignment I spend approximately
Less than 5 minutes of the class period? seses
5 to 8 minutes of the class period? cecesssees
9 to 12 minutes of the class period? cecscssecss
13 minutes or over? LMD BESEOLEI RN IEIBITIBED G

{

i

What is your opinion as to the satisfaction of your

present methods of assignment making? (Check one)

Fairly satlisfactory as they 8re? cescescsssess {

Iﬁp?@?@m&nt ﬂ&@é@d? R e T ™
Much im?r@?ﬁm&nt DOGUNATY csvnsisnisnsvenssscnnse

Give suggestions that would provide for better lesson

assignment making by high school teachers.

(
(

S S St S St Nt Nt St

et N Wt
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COFY UNION HIGH SCHOOL
_District No« 1, Benton County
thh'Be'Gibson, Principal. ;
MONROE, OREGON

March 1, 1950

Dear lr. : 5

It is believed that the value of making lesson
assignments by high school teachers is often notr ecog~
nized as an important factor in teaching, and sinece only
a small amount of research has been done on this subject,
I am undertaking such a study under the direction of
Dre. Re Jo Clinton of the School of Education at Oregon
State College. This study will include data from the
union high schools, and it is hoped that all will parti-
cipate by returning the questionnaires.

The enclosed questionnaire forms are sent to you for
distribution %o your high school teaching staff, and upon
completion should be forwarded as a group to P. 0. Box 73,
Monroe, Oregon. The stamped addressed esnvelope ia sub=-
mitted for that purpose. It is hoped that you will urge
your staff to complete the questionnaire and return at an
early date. Your cooperation and assistance will be
greatly appreciated. ,

We are interested only in a state-wide plcture of the
situation, and the materials will be handled impersonally
and as a group. No high school will be identified in any
manner in the study.

An effort will be made to make the summary avallable
through publication in a magszine, preferably in the Ore-~
gon Education Journal. ’ .

Willard W. ¥
Coordinator.
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Copy of Follow-up Postal Card to Prinecipals
of High Schools That Did Not Return

Questionnaires Promptly

Monroe Union High School,

Prin. Monroe, Oregon,
Union High School, April 3, 1950
y Oregon.
Dear Mr. .

Questionnaires on the subject of "asslgnment
making" were sent to you some time ago for completion
by your high school teaching staff.

We wish to encourage the return of this information
so as to make this research highly valuable and beneficial
to education. :

Thank Youl

Willard W. Miller




APPENDIX B

Suggestions That Would Provide for Betbter Lesson
Assignment Making by High School Teachers

Joint cooperation of teachers and pupils.
Work on mutually planned projects that are in keeping
with pupll interest and capability. Make the class
room elimate conducive to good learning.

More opportunity for fleld trips and local
investigations. _

I feel that assignments multigraphed and
glven at the first of the hour recelve better attention.
If given over a unit and then checked each day, there

is no excuse for absent ones to claim they did not know
assignment. _

The one suggestion I think would improve the
assignment making for all high school teachers would be
to spend more time in §£v1ng and explaining the new
lesson, making sure all understand it thoroughly.

Projects requiring use of hands rather than
constant reading exercises.

More time should be given to "tying ug" the
0ld with the new. Let discussion be such that "old
material"™ is reviewed; related material is disecussed;
and the new is "suggested" or arrived at by the s tudent
as much as possible.

Have students copy assignments in thelr note-~
books.

Insist on written notation of assignment by
students.

All assignments must be clear, fair, and as
interesting as possible for the greater number. Types
of assignments should vary to prevent monotony.

If it's worth teaching, it's worth learning.
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Any long term project or assignment can be
glven well in advance.

Assignments must be definite and clear.

I like %o give assignment sheets with approxi-
mately three weeks' assignments on them so that students
may allot their time. The chief difficulty which I have
is that I misjudge the amount of time which class dis-
cussion will require.

The teacher should try to remember that the
student is taking three other subjects.

Plan on Monday for each week. Write out if
assignment is for a long project or special event.

I would not prescribe any one method for les-
son assignments. The assignment method depends upon
subject taught and subject matter involved. The stu-
dents in my classes receive first consideration in the
method involved. I consider their limitations and
abllities. The important thing is that a student under=
stands elearly and thoroughly what she or he is going to
do.

More participation by students in assignment
making - mimeographed assignments - closer link with
current events = unit planning - link with socialized
recitation - elimination of students without interest
and those present only under compulsion.

Coordinated planning by more than one depart=-
ment. Example: unit plan involving bilology department,
sclence, and health departments.

Assignments should be stated definitely. The
- teacher should be sure that students understand all new
points before studying new assignments which involve
exercises or practical application of this material.

Any assignment given must be definite and
should require that the student do something with materi-
al studied.

Assignments, iflbdéuibla, should be elastic
enough to meet the needs of the very slow and the very
fast students in any class.
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In mathematics work for greater correlation
with science, especially engineering and natural and
technical resources of Oregon.

- HMore care in making explanations full and
understandable. Using extra explanatory materiasl to
ahetizgcd for learning sbout certain things being
studied.

Give assignments both orally and written on
blackboard.

Make out assignments for a month or six weeks
ahead to get a general view of subject matter. TWrite
them on board so all students can see them and make thelr
plans accordingly. Iliake assignments flexible enough so
any emergency can be provided for - bad weather, holl-
days, etc. without dlsrupting the whole unit.

o - Biggest help, I think, would be supervised
study by teacher making assignment - which probably is
not entirely relevant.

: Make sure the s tudents understand the value of
doing the assignments. Spend more time in making as-
signments clear.

I am a believer in minimum and maximum assign-
ments. Actually the entire list of lessons 1s given at
the beginning of each grading period. As each unit is
studied, the aims and purposes are discussed.

I think that it is important for assigmments
to be definite. I feel that if assignments are made over
too long a period of time, the work seems too difficult
and some students will "throw in the sponge" before they
start. :

Relate to home and community conditions.

Less reliance on text books and work books.
More tying in with every day personal and:-group situa=-
tions to add meaning %o the assignment.

Encourage student to go to teacher with ques-
tions about the assignment rather than to another student.
Encourage student participation in making assigamanta.
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Less talk and more aetianv Consider course
through the eyes of pupll rather than of teacher.

s Time should be spent b&farq school in the
8llae : |

Greater use of referanea material under the
unit plan or contract method, More differentiated as-
signments according to intereats of each pupil.

My bilggest criticism lias in the faet that a
student often does not fully realize what an assignment
is; he neglects to do it. We then punish him by not
acecepting assignments late - but often this only "gets
him out of" doing the assignment at all. To counter
this delinquency, I attempt to double the next assigne~
ment, and of course if they wish to pass, thcy'nuat do
the work required.

Assignment should be given at the beginning
of the class, or at least soon enough to stress suffi-
clently the work assigned. I stress the importance of
learning the fundamentals in English not only for
preparation for college but alxa‘far life.

It is useless to make #ssigammnts,thieh.arw
too difficult or too long for proper completion.

|
General stress on studbat use of assignment
notebooks.

Better planning of eaan&ar cventa undertaken
by studentss+ Should get advance notices of assemblies
to make adjustments for assignments. Regular routine
preferable as against ”emarganez meetings which throw
off assignments. Students complain of this irregu-
larity - especially if they prepare well for some as=-
signment and then are jilted out of it for shortening
of some period. |

l .
Divide the class perlod in two parts; one in=-
volving supervised work on the n?u assignment.

Where it 1s possible a multiple assignment
providing for individual differences is much preferable.

: | 5
Consider the class, the school and current
happenings.



84

An agreement that all meke lessons of such
length that the average pupil may be able to cover these
agsaignments.

Pind the interests of the students and use
these as a basls for meking assignment that will be of
use to them.

Teachers should explain thoroughly the subjec
metter of the assignment. Otherwise, students will say,
I didn't understand the assignment.

If I could learn to work the assignment into
the deily class discussion and make it seem a part of
the lesson, I feel the assignment would be more meaning=-
ful to the students. Ghe

Less overloading of teachers with extra acti-
?itiea.

Duplicated assignment sheet for the week or
longer. .

More time spent on lesson planning in advance
by teacher. Not making assignments over any protlems
with which teacher has not thoroughly famillarized self.
Coordinate work with other teachers.

More time spent on preparatlion.
Fit assignments to ability of students.

Word the assignment so even the poorest atu-~
dent clearly understands what the assignment is and when
it 1s due. :

Have one definite time and method for making
agssignments.

Teachers should have a notebook or other
method of recording assignments. This should be kept
and available to prineipal and substitute teacher at all
times.

More project work with library and illustra-
tive material available in sufficient amountse.

Have the students keep assignment sheets which
ars turned in periodically.
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Assignment sheets kept by each s tudent (one

for each class) such ast :
Date Given Assignment Date Due Geayzetté

ccmpletcd)

Better t extbooks. I often find it necessary
to use outside texts which prnctiea makes assignment
making difficult.

Practical e xperiences, and evaluation of ma-
terials or subject matter offered.

No successful teacher can use the same type éf
agsignment continually.

Assignments need to be part of the lesson,
integrated within the discussion or reading.

Make assignment by week based upon program
planned for the entire semester.

‘Do not give the assignments orally. Have them
either on the board or coples dnglieats&. ;

VMore references and time to use them.

Better college training in matheéa of unit
construction. Icailze that your subject is not the most
important course a student is taking. Strive to educate
the "whole® child.

Have an adequate and clear "follow-through".
In other words, no lesson has taught the youngsters any-
thing if it is not thoroughly explained and discussed
in class after it is studied.

Have a cumulative assignment sheet on bulletin
board in class room on which all daily assignments shall
be recorded.

More time spent on course organization.

Use audio-visual aids. Make better use of
local area: interviews, field trips and observations.

Leave out those parts of the assignmant that
have questionable value and are very boring to do.
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Demand that material assigned be completed.

Assign certailn phases of the subject when
certain occasions arise. For instance, in blology study
flowers in spring, etc. : P

_ Use movies more educationally by knowing what
they are going to see, reviewing it and noting speclal
}?Omta .

Keep assignment schedule flexible. Always
consider opinions of students.

Repeat the assignment.

Teach students how to study. Make notes and
observe. :

Better preparation by teachers.

My theory is that 1f you keep ahead of the
pupil and have changing methods and ideas from time %o
time that the work in general becomes more apparent.

iake most of the use of time by elimination of
time-consuming methods as blackboard copylng etec.

Teke longer time to lead up to the asslignment.

Students seem to need variety - something new
ingpires most of them to give the assignment more
th@ught - : X

Make good organization of subject matter to be
taught. ; : .

More individual assignments instead of class
assignments. This, I believe, would create more inter-
est on the part of the pupil and greater desire to work.

I believe all assignments should be given for
a long enough period that a student's own initiative
must be used in getting assignment done.



