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RELATIONSHIPS BETWEEN WESTERN STATE
VOCATIONAL HOMEMAKING SUPERVISORS AND TEACHERS

CHAPTER I

INTRODUCTION

Purpose of the Stuly

Educators have many opportunities to promote end
practice creative humen relationships. In fact educators
must be experts in dealing with other people in order to
accomplish their best work. They must reduce insecurities
and tensions. They must show respeot for all individuals,
encourege freedom of inquiry and share group undertakings.

Since the greatest concern of the vocational homemek-
ing supervisors end teachers is the improvement of femily
iiving, end since all people are connected with femily
living, homemaking education is a very important part of
the total educational scheme. Anything that can be done
to improve family living will have far reaching effects if
it is believed that the home is the cradle of creative
humen reletionships. However, before supervisors and
teachers can be reslly effective, they must first create
satisfying working relationships between themselves. It
is the purpose of this study to determine some aspects
thaet western state vocational homemaking supervisors end
teachers believed to be found in working together satis-
factorily.



Statement of the Problem

This study is an investigation of the working rela-

tionships between vocational homemeking supervisors and

teachers of eight western states. Data have been collected

and analyzed to ascertain the beliefs of supervisors and

teachers to the following questions:

1.

2.

4.

What influences do administrative relationships
have upon supervisors and teachers?

What influences do time and load of both the su-
pervisor and the teacher have upon their relation-
ships?

What influences do professional attitudes have
upon the relationships of supervisors and teachers?

What influences do supervisory visits fo the
school have upon the working relationships of the
supervisor and the teacher?

What influences do person-to-person contacts have
upon the relationships of supervisors and teachers?

Some answers to the following questions also were

sought:
l.

2.

S

What beliefs do all supervisors and all teachers
have as to the importance of each of the five
categories? How do these beliefs compare?

Do the institutions from whieh supervisors and
teachers were gradueted seem to make a difference
in their beliefs as to the importance of each of
the five categories?

Is there a difference between those who have bach-
elor's degrees and those who have master's degrees
in their beliefs in each of the five categories?



Basis of Supervision in Homemeking Education

There has been much said end written about supervisor-
teacher relationships but the author wes not able to find
any reseerch that had been mede concerning sueh relation-
ships in the erea of home economics education.

If there is to be sgreement that the relationships
between vocational state homemeking supervisors snd teach-
ers is importent, then it is necessary to understand the
basis of vocational homemaking supervision. Whet is super-
vision and why is it importent? What ere the responsibili-
ties of teachers in the supervisor-teacher relationship?

Vocational Homemeking Supervision

The federal program for vocationel education was
established in 1917 as a result of the Smith-Hughes Act.
Since 1917 there have been supplementary acts concerning
vocational education as it has developed. The purpose of
these acts was to promote and develop vocational eduecation
by providing federal money through a plan for cooperation
between the Federal Government and the states.

It is to provide training, to develop skills,
abilities, understendings, attitudes, working
hebits, and aspprecietions, to enter snd make prog-
ress in employment on a useful and productive basis.
Voecational education is an integral part of the
total educetion program. It mekes a contribution
toward the development of good citizens, including
their health soeial, e¢ivie, cultural, end economioc
interests. (3, p.l
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Vocational education is based on these ideals and it is
continually improved through supervision.

Included in the Division of Vocational Education, of
the United States Office of Education, is the service of
home economics education. In this service there is a
chief, an assistant chief and specialists who work in co-
operation with the states for the development of progrems
of vocational homemaking education. For the purpose of
supervising the various states there are five regional
agents. These agents serve as leaders for stimulating in-
service and pre-service training as well as being respon-
sible for ascertaining that federal vocational money is
being spent sccording to the requirements of vocational
education aects.

The regional agents work elosely with the state super-
visors who in turn work with the homemaking teachers in
their states.

Supervision includes sdministrative work. The state

voeational supervisor, whose responsibilities include ad-
ministrative work, sets the stage for the total homemaking
education program in her state. She sets up a reimburse-
ment plan which is sent to the federal office. It must
meet the needs of in-school and out-of-school people over
14 years of sge who are preparing for homemaking.



Teachers and classes must meet the standards that
have been set up in the state vocational office in order
for the school to be reimbursed. These standerds vary
from state to state.

To substentiate her program for homemeking education
in her state the supervisor must also send records and re-
ports to the federal vocationel education office. 1In
order to send in completed reports, since she is responsi-
ble to the federal government for complying with the pro-
visions of the vocational scts, the supervisor must have
the cooperation of every voeational homemaking teacher in
turning in date which show how they have fulfilled a pro-
grem in homemeking education worthy of being reimbursed.

A supervisor's administrative responsibilities also
include sterting new progrems eand building existing pro-
grems.

Supervisor's aim should be improvement of instruction.

There are meny ways to achieve improvement of instruction.
Some direct epproaches may be grouped under five heedings:
(1) group conferences, (2) direct contacts, (3) classroom
visits, (4) individuel conferences, (5) evaluation.

For conferences the supervisor needs to be able to
provide leadership that is based on cooperative thinking
and effort of the group rather than upon her authority.

Group processes hold a fine opportunity for growth because



everyone in the group is involved; all must think, give
and take.

Observational techniques such as field trips, audio-
visual experiences and demonstrations may also be provided
during conferences.

Direct contacts are "learn-by-doing" experiences.

(2, p.747) Workshops, summer school, extension classes,
curriculum development, and practical experiences all
afford opportunities for teacher growth which supervisors
should encourage. Curriculum development is particularly
valuable in thet it not only gives the teachers in-service
training in formulating plans and policies and in opportu-
nities to work with the supervisor and other teachers, but
the curriculum itself is improved because it is based on
real needs and problems.

Classroom visits provide the supervisor snd the
teacher an opportunity for a shared experience end then a
"taking-off" place for subsequent conferences. From the
standpoint of the supervisor, observation is primarily e
means for learning how to help the teacher to develop her
abilities and it also serves to individualize the teacher.
Of utmost importence is skill in analyzing observations
and ability to use them creetively along with the teach-
er's analysis of her own experiences. (5, p.93)
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A supervisor can provide assistance during individual
conferences by giving the teacher a feeling of security as
well as by helping her to 2pply suggestions and methods.
In order for the supervisor to do this, she has to know
the ways thet people learn end grow and how to encourage
expression. She prescribes little but does much to help.
(5, p.31) Berr (2, p.622) suggests thet a supervisor is
able to promote maximum growth and mental heslth, to re-
lease energy, to encourage democratic cooperation, to pro-
mote effective methods of solving problems, and to provide
maximum opportunity for creetive thinking. She gives the
impression of being unhurried so that a teacher may feel
free to seek her help.

Evaluating teacher effectiveness must be a creative
cooperative enterprise becsuse its chief function is to
help the teacher and the supervisor do a better job.
Guides in evaluation should be set up eccording to objec-
tives, needs and problems of all concerned.

When evaluation and leerning ere seen sas
closely related activities and when both are
motivated by the genuine acceptance of objec-
tives to be worked for, the process of evalua-
tion is an important instrument in the promotion
of in-service growth and improvement. 4, p.349)

Evaluation measures progress toward goals and also makes
contributions toward growth and improvement. A supervisor

makes a ¢lassroom visit worthwhile omnly if she follows it



with evaluation. The after-visitation conference blends
theoretical and research datas with teaching experiences.
(2, p.619)

A supervisor is a catalytic agent present in promot-
ing and clearing the way for creative human relatiomnships.
Thus teachers grow and change for the better.

The teacher has responsibility in a supervisor-

teacher relationship. The building of creative supervisor-

teacher relationships is a cooperative enterprise. The
teacher must realize that a supervisor's goals are the
same as the teacher's goals. If the teacher is interested
in growing as a person and in growing in her protonsion}
she will welcome the help of the supervisor and she will
meke it her job to know how the supervisor can help. She
will recognize that the supervisor's relationship with her
is that of a consultant, guide and helper, just as her re-
lationship with a student is that of a guide, aide and re-
source person. (1, p.l7)

The writer's point of view is that supervision is the
improvement of instruction through the cooperative effort Vﬁ
of tescher end supervisor working together in a creative

relationship.



Summery of the Chapter

The purpose of this study is to determine some
aspects that western state vocational homemaking supervi-
sors and teachers believed to be found satisfying in work-
ing together. The need of this study is based on the im-
portance of humen relationships in the world today. There
has been much written and verbal emphasis on working rela-
tionships and on supervision, but there has been no re-
search study made. Voocational education assumes the impor-
tance of supervision and of relationships. It also is con-
cerned with promoting improved home and femily living by
meeting individual and community needs.

This study oconcerns itself with the broad beliefs of
supervisors and teachers and the comparison of these be-
liefs. It centers eround administrative relationships,
time and load relationships, professional attitudes, super-
visory visits and person-to-person relationships.

Chapter II contains the method of obtaining the data
upon which this study is based.
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CHAPTER II
METHOD OF PROCEDURE

In order to conduct an investigation of the working
relationships between western state vocational homemaking
supervisors and teachers a method had to be found to exam-
ine the beliefs of supervisors and teachers as to the im-
portance of their working ralafionshipl. To discover these
beliefs it was necessary to use a number of states in order
to have opinions of even a small group of supervisors and
to have a cross-section of opinions from teachers. Because
a more extensive sempling of participants could be obtained
with a reasonable emount of time and expense it was decided

to employ & questionnaire as the means of collecting data.

Construction of Questionnaire

The first aim was to construct a questionnaire which
could be answered by both supervisors end teachers in order
to obtain the reaction of both groups. It was believed
important that the items for the questionnaire must be gen-
erally accepted as influeneing supervisor-teacher relation-
ships. To obtain these items seven homemaking teachers and
supervisors were asked to list items that they had found
importent in working with others in home economics educa-

tion. Items were also collected from evaluation forms,
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student teaching mimeogrephed materiesl and from reviewing
literature on supervision. These items were then sorted
and duplicates or incongruous items were eliminated. The
remaining statements were grouped into the following cate-
gories: (1) administrative relationships, (2) time and
load of both the supervisor and the teacher relationships,
(3) professional attitudes, (4) supervisory visits and (5)
person-to-person relationships.

Seventy~-two items were set up for oriticism by three
teacher trainers. On the basis of the eriticisms of these
people, 63 items appeared im the questionnaire as it was
checked by respondents from eight western states. An ef-
fort was made to have a nearly equal number of statements
related to the teacher and to the supervisor. This was
not possible, however, because the Jury of judges found
more items relating to the supervisor than to the teacher.
The final questionnaire had 36 items which emphasized the
supervisor in the supervisor-teacher relationship and 27
items which emphasized the teacher. To show the need for
this difference the first three statements in the ques-

tionnaire are given.

1. A supervisor mekes it c¢lesr to the administrator
and the teacher what is expected of a school in
order to qualify for reimbursement.

2. A teacher makes an effort to check with the su-
pervisor when requirements or standards are not
clear.
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3. A supervisor sends requests for information
and reports with clearly stated deadlines
and directions.
Respondents were asked to rate the items by degrees
of importance. They were asked to check an item as most
importent in the supervisor-teacher relationship; impor-

tant; not important; or to say that they were uncertain as

to the importence in a supervisor-teacher relationship.

Because people with different backgrounds often have
different beliefs snd in order to know something of the
beliefs of those participating in the study, it was thonsht_
necessary to include a seotion of the questionnaire whiech
dealt with questions concerning the professional background
of participants. In this section there were questions con-
cerning the type of college or university from which each
participant received her last degree, the degree received,
the number of years spent in teaching vocational homemaking
and the number of years spent in her present position.
Further findings into the background of the teachers were
ascertained by questioning the enrollment of students in
the high school where they were employed and the number of
students enrolled in their homemeking classes.
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Distribution of the Questionnaire

While the questionnaire was being constructed voea-
tional state supervisors in ten western states of the
Pacific Region were asked to participate in this study
themselves and to send the names and addresses of the home-
meking teachers in their state if they were willing to par-
ticipate end to have their teachers perticipate. The orig-
inal letter to the supervisors also mentioned that the
study wes to be an inclusive one and would mot be used for
evalueting individuals or individual stetes. Permission
and enthusiasm for gaining such help was secured from
eight states. Then gquestionnaires were sent to 411 voca-
tional homemaking teachers and to 20 state supervisors in
these states. Of the 411 questionnaires sent to teachers
250 or 62 per cent were returned in time to be used.
Eighteen sdditioneal ones were returned later. A total of
65 per cent of the teachers thought a study of the rela-
tionships of supervisors and teachers wes important enough
to take time to record their beliefs, although only 62 per
cent were used in this study.

Because there were only 135 voecational state supervi-
sors and sssistants in these eight western states, seven
additional former state supervisors and assistant state

supervisors were also asked to psrticipate in this study
in order to obtain a lerger sampling. These 20 supervisors
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responded 100 per cent. There was no differentiation made
in the supervisor group between the state supervisors and
assistant state supervisors, and between those now em-
ployed and those in full-time homemaking. This group of
20 was treated as a unit.

It was said previously that ten western states were
asked to participate. Eight responded affirmatively.
(Table A, Appendix)

Of the 411 questionnaires mailed to teachers 90 were
sent to Colorado. Of these 90, 65 or 72 per cent were re-
turned. Oregon provided the names of 57 teachers and 41
individuals or 72 per cent of them returned their ques-
tionnaires. Teachers from Colorado provided one-fourth of
the gquestionnaires used in this study. Teachers from
Arizona, Montena, Nevada, New Mexico, Oregon, Utah and
Wyoming provided the other 75 per cent of the 250 partici-
pants. In every state at least 44 per cent of those who
were asked to participate returned their questionnaires in

time to have them used.

Summary

A questionnsire was constructed which contained pro-
fessional background questions and items concerned with
supervisor-teacher relationships. This questionnaire was

then distributed to 411 teachers and 20 supervisors.
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Sixty~-two per cent of the questionnaires which were sent
to the teachers were returned in time to use and 100 per
cent of the questionnaires which were sent to the supervi-
sors were returned and used.
The following chapter will include the analysis of
data which were obtained from this questionnaire.
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CHAPTER III

ANALYSIS OF DATA

This study was made to determine what teachers and
supervisors of vocational homemaking education believed to
be important in relationships of working together.

A questionnaire which was sent to these home econom-
ics educationists in eight western states contained two
parts: (1) questions which asked for data concerning the
professional background of teachers and supervisors and
(2) 63 statements concerning the beliefs of both teachers
and supervisors about their working relationships.

The first seetion included questions which asked for
data about: the education of supervisors and teachers and
their high school homemaking teaching experience, the en-
rollment in the homemaking teachers' schools and in their
homemaking classes.

The latter part of the questionnaire was set up in
spirals of statements to which the participents were asked
to react. These spirals were made up of five categories:
(1) sdministrative relationships, (2) time and load rela-
tionships of both the supervisor and teacher, (3) profes-
sional attitudes, (4) supervisory visits and (5) person-to-
person relationships. From these five spirals a picture
of the supervisor and teacher partioipants'?boliofs about



17

relationships has been obtained. These data furnish in-
formation which might form a basis on which to build better
relationships and understandings of the jobs, of the indi-
vidual and of the common objectives of both supervisors
and teachers. In order to understand the reactions of the
250 homemaking teachers and 20 supervisors to the 63 state-
ments it is first necessary to know something of their
background. These items will be discussed first.

Professionel Background of Participants

Background of the Teacher Participents

The 250 teacher participents in this study were asked
to give certain data concerning their professional back-
ground. These data ineluded questions such as: the type
of institution from which they received their last degrees,
the degrees that they received, the number of years spent
in teaching vocational homemeking, the number of students
in their schools and the enrollment in their homemaking
classes.

The datea also showed that 92 of the 250 teacher par-
ticipants received their degrees from stetes other than
where they were teeching. In the eight western states 37
per cent were out-of-state teachers. Twelve of these out-
of-state teachers had received master's degrees. In other

words, of the 26 individuals who had master's degrees 12
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(46 per cent) received those degrees in states other than
where they were working. Eighty who received bachelor's
degrees from institutions not in the state where they were
teaching make up 36 per cent of those having bachelor's
degrees.

Table 1 includes types of institutions from which all
teacher participants were graduated. The colleges and
universities were grouped into four categories: (1) Land-
Grant institutions, (2) state teachers colleges and uni-
versities, (3) other state institutions, and (4) private
teachers and other private colleges and universities.

Table 1

Institutions From Which
Participants Received Degrees

Bachelor's Master's

Per Degrees Degrees
Institution Number Cent No. % Ne. ¢
Land-Grant 157 63 141 56 16 7
State Teachers 31 12 25 10 6 2
Other State 34 14 33 13 1
Private 25 10 22 9 3 1
No Answer 3 1

Total 250 100 221 88 26 11
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Degrees from Land-Grent institutions were received by
63 per cent of the 250 teacher perticipesnts, whereas the
remaining 37 per cent is divided almost equally between
those who received their degrees from state teachers col-
leges, other state institutions and private colleges.

Only 26 individuals or 1l per cent of the 250 psrtic-
ipants have master's degrees. Of those who have degrees
from Land-Grant institutions, 56 per cent have bachelor's
degrees and only seven per cent have master's degrees.
However, of the 26 participants who have master's degrees
16 received their master's degrees from Land-Grant insti-
tutions. Ten per cent received bachelor's dogrees.frun
state teachers colleges and two per cent received master's
degrees from the same type of institution. Thirteen per
cent received bachelor's degrees and one per cent received
master's degrees from all other types of state institu-
tions besides Land-Grent and teachers colleges or univoré
sities. Only nine per cent received bachelor's degrees
and one per cent received master's degrees from private
institutions.

Whereas Table 1 shows the breakdown of each type of
institution in relationship to the total group of partici-
pants, Table 2 shows the percentage of bachelor's and
master's degrees represented by each type of institution.
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Table 2
Comparison of Institutions Where

Teacher Participants Earned Degrees
(247 cases™) e

Bachelor's Degrees Iaatar's'ﬁes;eos

Institution No. % No.
Lend ~Grant 141 64 16 62
State Teachers 25 11 6 23
Other State 33 15 1
Private - 22 10 -] Al
Total 221 100 26 100

*No answer from three.

Two-thirds of each group, those having master's de-
grees and those having bachelor's degrees, received them
fron Lend-Grent institutions. Of the remaining, one-
third of the mester's degrees (23 per cent) were received
from state teachers colleges, whereas the remaining one-
third of the bachelor's degrees were received more equally
divided from the other three types of institutions, state
teachers colleges, other state institutions or private
institutions.

Table 3 shows the number of years that the teachers
who participated in this study have spent in teaching
homemaking.



Table 3
TeRevs Faught Homensting
cases
Years Number Per Cent
1-3 95 38
4-9 75 30
10-19 54 22
20 and Over 23 9
No Answer ==t oot
Total 250 100

0Of the 250 participants, the greatest number have
taught one to three years only. In fact, this table shows
that teacher participents in this study are probably a
comparatively young group of teachers since almost 40 per
cent had taught only one to three years and another 30 per
cent had taught from four to nine years. Only nine per
cent have taught over 20 years.

Closely allied to the number of years which a teacher
has taught homemaking is the number of years she has spent
in the position where she was employed when she answered
the questionnaire. Table 4 shows these figures.
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Table 4

Years Spent in Their Present Position
by Teacher Participents

(250 cases)
Years Number Per Cent
1-3 157 62
4-9 59 24
10-19 20 8
20 and Over 9 4
No Answer -5 2
Total 250 100

Teble 4 shows the short tenure of this group of home-
making teachers. Nearly two-thirds of the teacher partic-
ipants have taught in their present position for omnly one
to three years; 24 per cent have stayed in the same school
four to nine years. Only 12 per cent have taught in the
same school for more than ten years.

From the combined figures in Tables 3 and 4 it may be
seen that nearly half of the participants based their
opinions on more than one job. This may be seen by find-
ing the difference in each grouping of the number of years
spent in teaching homemaking and the number of years spent
in the present position. For example, the difference be-
tween the 62 per cent who have stayed in their present po-

sition one to three years and the 38 per cent who have
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taught one to three years is 24 per cent. Thirty per cent
have taught four to nine years, 24 per cent have taught in
the same position for this length of time; therefore, six
per cent of this group have changed positions. There is a
14 per cent difference in the ten-to-19 year group and a
five per cent difference in the 20 years and over group.
These two tables show that although some of the partiei-
pants have taught more than 20 years, the greater number
(62 per cent) have not been in their present positions
longer than three years.

The teacher participants are employed in high schools
of varying sizes as may be seen in Table 5.

Teble S

Enrollment of High Schools
Where Perticipents ere Employed

cases)

Renge of Number of

Enrollment Teachers Per Cent
0-99 30 12
100-199 56 22
200-299 37 15
300-399 25 10
400-499 26 10
500-599 15 6
600-699 12 5
700-799 4 2
800-899 4 2
900-999 3 1
1000-1999 17 7
2000 and Over 7 3
No Answer 14 ez

Total 250 100
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Only one-fourth of the participants are employed in
schools with an enrollment of over 500. The remeining
three-fourths of the participants are equally divided in
schools of under 200 or having from 200 to 500 students.

The participents work with varying numbers of stu-
dents in their homemaking classes as Table 6 illustrates.

Table 6
Enrollment in Homemaking Classes
of Partiel ts

(250 easos;
Renge of Number of
Enrollment Teachers Per Cent
0-19 14 6
20-39 48 19
40-59 37 14
60-79 50 20
80-99 45 18
100-119 25 10
120-139 14 6
140-159 9 4
160-179 3 1
No Answer 5 -2
Total 250 100

Only one-fifth of the participants are teaching 100
or more homemaking students per day in their classes.
Half of the participents have en enrollment of 40 to 100
in their homemaking classes and the remainder of the par-
ticipents have homemaking classes of less than 40.
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Summary. The background of the 250 teacher partio-
ipants may be summerized as follows: a large percentage
received their degrees from Land-Grent institutions, only
& small percentage have master's degrees. They sare proba-
bly comperatively young in years but nearly half based
their opinions on more than one job. Seventy-five per
cent are employed in schools with an enrollment of over
500 students or fewer, and 80 per cent heve fewer than 100
students enrolled in their homemeking classes.

The background of the supervisors too mey meke a dif-
ference in the way that they responded to the question-
naire; therefore, it was necessary to learn about their

professional life.

Background of the Supervisors

The 20 vocationel state supervisors who were partici-
pents in this study were esked to give certain deata con~
cerning their professional basckground. These data in-
cluded questions as to the type of 1n§t1tutiona from which
they received last degrees, degrees received, number of
years spent in teaching wocetional homemaking and years
spent in their present positions.

The date also showed thet 12 of the 20 participants
received their degrees in states other then where they are
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now living. In the eight western states 60 per cent

either were from asnother state or went to an institution

in another state to receive their last degrees which, with
one exception, were master's degrees.

Degrees from Land-Grant institutions were received by
80 per cent of the supervisors, whereas an equal number of
the remaining 20 per cent received their degrees from

state teachers and private colleges or universities.

Three of the 20 supervisors have bachelor's degrees:
two of these supervisors received their degrees from state
teachers colleges while the third degree was obtained from
a Land-Grant institution. Of the 17 supervisors having
master's degrees, 15 received theirs from Land-Grent insti-
tutions, and the remeining two degrees were received from

private colleges or universities.
Table 7 shows the years that the supervisors taught
homemaeking before working in a supervisory capacity.

Table 7
Years Supervisor Participants Taught Homemaking
(20 cases)
Years Number Per Cent
1-3 2 10
4-9 ) 11 55
10-19 6 30
20 and Over =~ 5

Total 20 100
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All supervisors would necessarily have had classroom
experience before becoming state supervisors. Table 7
shows that ninety per cent taught four years or more.
Nearly two-thirds of the partiecipents started supervisory
work after they had teught less than ten years, so they
were probably comparatively young when they started their
new roles as supervisors.

Five of the participants, former vocational state
supervisors, ere now homemekers. Four of these were
assistant supervisors from one to three years. One of
these four went from state supervision to eity supervi-
vision where she served about ten yeers. 5She is now re-
tired. The fifth who is a full-time homemaker was a state
supervisor for at least ten years.

A sixth participant has worked for ten years with the
state supervisory program. In one state she was itinerant
teacher trainer, in another, assistant supervisor, and in
her present position as teacher trainer at a Land-Grant
institution she hes escted as a substitute when there was
no state supervisor.

A seventh participant worked as an assistant state
supervisor for five years eand for the past five years has

worked as tescher trainer in & Land-Grant institution.



Table 8 shows the number of years that the remaining

13 supervisor participents have spent in their present

positions,
Table 8
Years Spent in Supervisory Position
(13 ceses) e O

Years Number Per Cent
1-3 4 31
4-9 5 38
10-19 3 23
20 and Over % N
Total 13 100

From Table 8 it may be seen that almost an equal
number of participents who are now serving as weational
state supervisors have spent less than four years, from
four to nine years, and ten or more years in their present

positions.

Summary

The background of the 20 supervisor partiecipants may
be summarized as follows: 80 per cent of the supervisors
received degrees from Land-Grant institutions and 85 per
cent have master's degrees; they have spent a varied

number of years in their present positions.
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Beliefs conoerng%g Uorki%q Relationships
of Supervisors and Teachers

An over-all picture of the reactions of participants

to certein statements concerning supervisor-teacher rela-
tionships was desired. To obtain these reactions the par-
ticipants in this study were asked to mark each of 63
statements in the questionnaire as to whether or not they
believed that the statement wes most important in the
supervisor-teacher relationship, important or not impor-
tant in the supervisor-teacher relationship, or whe ther or
not they felt uncertain as to its importance. Some items
were left blank.

For the purpose of analyzing these data the writer
has grouped together the responses marked important and
most important. Those statements sbout which respondents
felt uncertain, those which they left blank, and those
which were merked "not importent” will be referred to as
"questioned” statements or "questioned" categories.

To show the beliefs of teachers and supervisors to-
werd their working relationships an over-all view of the
responses to the 63 statements in the five categories
will be given first. Then the questioned items will be
disoussed by cetegories. Next, the responses of partici-
pants will be analyzed in relationship to certain factors
in their educational background. Finally, those



statements which were considered not important will be

discussed.

The gquestionnaire which was used as a basis for this
study hed 63 statements which were grouped into five cate-
gories. These are as follows:

1. Administrative Relationships.

2. Time and Load Relationships.

3. Professional Attitudes.

4, Supervisor Visits.

5. Person-to-person Relationships.

Responses to Five Categories

Beliefs about administrative relationships. Figure I

shows the percentage of the participants who believed that
the statements made concerning administrative relation-
ships are either most importent or important in the work-
ing relationships of supervisors and teachers.

On the whole the statements which were listed under
eadministrative relationships were considered most impor-
tant or important by most participants. From Figure I it
may be noted that only four of the 15 statements were be-
lieved to be important by more teachers than supervisors.
Even then the variation in beliefs was slight. Only two
of these four statements were questioned as to their im-

portance by as many as ten per e¢ent of the supervisors.
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A supervisor makes it clear to the administrator
and the teacher what is expeoted of a school in
order to qualify for reimbursement.

A teacher mekes an effort to check with the super-
visor when requirements or standards are not olear.
reports with clearly stated deadlines and direc-

tions.

A supervisor provides extra help for new teachers
in setting up their progrems.

A supervisor is consistent in meking decisions.

A teacher is consistent in accepting and meeting
requirements made of her.

A supervisor is consistent in what she expects of all
teachers and at the same time she considers personali-
ties and specific school situations.
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the school administrator and the teacher because she
knows that the teacher likes to be informed of and
included in decisions concerning her school.

A teacher has a voice in the policies and plans of q
the state homemeking progrem. :

:

|
A supervisor displays confidence in a teacher's @
ability. -

1

1

|
A teacher has confidence in her supervisor's 9
leadership ability. :

I

]

1
A supervisor shows interest in all phases of the Q
homemeking progrem. Y

A teacher shows interest in all phases of the
homemaking progrem.

/
A supervisor has the courage of her own convic- ¢
tions, based on sound philosophy, and is ready I
to stand by convictions. l
|
1

A teacher has the courage of her own convictions,
based on sound philosophy, and is ready to stand

by h icti .
¥ hat seavierions i e




These two items were lower than any of the teachers'
responses, however.

One hundred per cent of the supervisors believed that
1l of the 15 statements were most important or importent.
Two of the items which some of the supervisors did ques-
tion were concerned with consisteney. Two supervisors
added notes to these items: "not sure that it is pos-
sible!" end "one can never expect the same from all teach-
ers, It is impossible to be consistent; only as far as
policies are ceconcerned, because the experience and baock-
ground of the teacher in a particular school with its own
problems, have to be met, if a homemeking program is to
meet the needs of students in that area is to be consid-
ered. My philosophy of homemaking education does not call

for consistency, but needs to be met."

Beliefs about time and load relationships. Figure II

shows a great variation in the percentages of participants
who believed that the statements made concerning time and
load were either most important or important in the work-
ing relationships of supervisors end teachers.

From the appearance of Figure II it may be assumed
that the participants did not believe that the items
listed under time and load relationships were worthy of
the same degree of importance as the sdministrative rela-
tionships category.
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FIGURE 2

TIME AND LOAD RELATIONSHIPS BELIEVED TO BE IMPORTANT IN THE
SUPERVISOR-TEACHER RELATIONSHIPS
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l. A supervisor asks for suggestions on how to simplify o
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6. A teacher assumes her share of responsibilities in q’
making the state homemeking education program |
funetion. :

|

7. A supervisor asks different teachers to assume o

10.

11.

report forms or improve other requests that she makes /
of teachers. /

/
/

A teacher offers suggestions to the supervisor for
improving the state supervision or the state home-
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meking progrem. !
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A teacher sends completed reports in on time.

A supervisor helps a teacher evaluate the use of her time.

A supervisor protects a teacher from too many added
responsibilities.

different responsibilities so that all have en
opportunity to share in leadership.

A teacher understands the limits of a supervisor's
work load.

A supervisor is concerned over the teacher's total
life - her health, recreation and living arrangements.

A supervisor is prompt in answering professional
requests.

A teacher is prompt in answering professional
requests.
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All statements, with the exception of one, were be-
lieved to be most importent or importent by more supervi-
sors than teachers. In this one exeeption, interestingly
enough, there were 16 per cent more teachers then supervi-
sors who believed that it was important for the teacher to
understend the limits of a supervisor's work load.

8ix of the statements were questioned by more than
ten per cent of the teachers. The teacher participants
questioned the importance in the supervisor-teacher rela-
tionship of a supervisor asking for suggestions on how to
simplify report forms or improve other requests that she
makes of her teechers. They also questioned the impor-
tance of a teacher offering suggestions to the supervisor
for improving the state supervision of the state homemak-
ing program. Twenty-seven per cent of the teachers ques-
tioned the importance of a supervisor helping a teacher to
evaluete the use of the teacher's time. It is interesting
to note that in the first four items in the time and load
category three items were questioned as to importence by
14 per cent or more of the teechers. The one remeining
item questioned by only two per cent of the teachers re-
fers to the feet that a teacher is prompt in professional

requests.
Eighty-one per cent of the teachers believed it im-

portant for a supervisor to protect & teacher from too
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many added responsibilities. Ninety-seven per cent of the
teachers believed that it is important in a supervisor-
teacher relationship for & teacher to assume her share of
the responsibilities in meking the state homemsking educa-
tion program function; but only 82 per cent believed that
it is important for a supervisor to ask different teachers
to assume different responsibilities so that all have an
opportunity to share in leedership. This may mean that
teachers believed that they should share in responsibili-
ties but should not have to be asked to shere esdministre-
tive policies.

Ninety-one per oent of the teachers thought that it
is important for a teacher to understend the limits of a
supervisor's work load, but only 68 per cent thought that
it is important for a supervisor to be concerned over the
teacher's total life. It is interesting to note that the
supervisor response was just the opposite. Only 75 per
cent of the supervisors believed that it is important for
a teacher to understand the limits of a supervisor's work
load while 95 per cent believed that it is important for a
supervisor to be concerned over the teacher's total life.

Almost 100 per cent of both the supervisor end the
teacher groups believed that it is important for supervisors
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and teachers to be prompt in answering professional re-
quests.

Beliefs sbout professional attitudes. Figure III

shows the percentage of participants who believed that the
statements made concerning professional attitudes are
either most important or important in the working relation-
ships of teachers and supervisors.

In looking at Figure III it may be seen that almost
all of the supervisor participants believed that all of
the statements listed under professional attitudes are im-
portant in the supervisor-teacher relationship. O0Of the
eight items in the category all but one was considered im-
portant by 95 to 100 per cent of the supervisors. Only 90
per cent of the supervisors believed a teacher should not
center her whole life in teasching.

There is not a single item that the total percentage
of teacher participants believed to be as importent as did
the supervisor participants. In fact only two items were
checked by 90 per cent or more of the teachers as being
important or most important.

Ninety-three per cent of the teachers believed it is
important for a teacher to participate in professional
meetings, but only 81 per cent believed that it is impor-
tant for a supervisor to provide the opportunities for a
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FIGURE 3
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l. A teacher participates in professional meetings. Q

2. A supervisor provides the opportunities for a teacher
to participate in professional meetings.

3. A teacher supports professional home economics
organizations.

4. A supervisor provides the information and incentive
for a teacher to support professional home economiecs
organizations.

5. A supervisor likes for a teacher to have liberalizing
experiences, as travel or educational experiences,
outside of home economiocs education.
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6. A teacher shows continual interest in and desire Q
for professionel and personal improvement. \

7. A supervisor shows that she has other activities \
besides her job for which to live. X

8. A teacher does not center her whole life in her teaching. d
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teacher to participate. This appears to be a confliet in
response.,

Similarly 87 per cent of the teachers believed that
it is important for a teacher to support professional home
economiecs organizetions but only 80 per cent believed that
it 1is important for a2 supervisor to provide the informe-
tion and ineentive for a teacher to support these organi-
zations.

Again there seems to be a similarity in the beliefs
of the teacher participants. Eighty per cent of the teach-
er participants believed that it is important for a super-
visor to like a teacher to have liberalizing experiences,
outside of home economies education, while 98 per cent be~
lieved that it is important for a teacher to show contin-
ual interest in and desire for professional and personal
improvement.

The finel two items in this spiral of professional
attitudes also shows that teachers tend not to understand
& supervisor's job. Only 78 per cent believed that it is
important for a supervisor to have other activities be-
sides her job for which to live, but 87 per cent believed
that a teacher should not center her whole life in teach-
ing.

This spiral shows that teachers expected much of
themselves but probably do not understend a supervisor's



39
job, since they were so reluctant to have help or sugges-
tions.

Beliefs about supervisory visits. Figure IV shows the

percentage of participants who believed that the statements
made congerning supervisory visits were either most impor-
tant or important in the working relationships of teachers
and supervisors.

It is remarkable to see in Figure IV that the beliefs
of supervisor end teacher participants are so slosely cor-
related concerning the importance of supervisory visits.

The item that stands out most is number six. Only 55
per cent of the supervisors smd 66 per cent of the teach-
ers believed that it is important to the supervisor-teacher
relationship for a supervisor to give the teacher any
notes that she has taken during her visit. These percent-
ages are the lowest in any of the 63 statements. Supervi-
sors and teachers thought that it is important for a super-
visor to stay long enough when she visits to get a clear
picture and for her to give the teacher encouragement by
her visit.

The first grouping is significent in thet a lesser
percentage of the supervisor participants believed these
three items to be importent to a supervisor-teacher rela-
tionship. Ten per cent or more of both participant groups
questioned the importance of a supervisor supporting a
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SUPERVISORY VISITS BELIEVED TO BE IMPORTANT IN THE
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A supervisor supports a teacher in her relation-
ships with the teacher's administrator.

A teacher is proud of her supervisor and sees to it
that the supervisor meets other teachers.

A supervisor is proud of a teacher and expresses
this pride to the administrator.

’/
A supervisor, when she visits a school, -4
stays long enough to get a clear picture ]
of the situation. [
I
4

A supervisor gives a teacher encouragement s
by her visit. =

-
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A supervisor gives the teacher any notes that she has taken during
her visit.

A supervisor visits a teacher at least once a
year and responds to specieal requests for help.

A teacher realizes she can make special qd
requests when she needs help. \

\
A supervisor notifies the teacher and school

administrator of her visit in ample time so
that arrangements e¢an be made for a confer-
ence with the teacher, administrator and
supervisor.

A teacher arranges her schedule so that she
has adequate time for a eonference on the
day that the supervisor visits.

/
\

A supervisor works cooperatively with a
teacher and administrator on all problems of
the homemaking department.

A teacher makes the supervisor feel at
home and welcomed.

visor during the class periods, but carries

i
1
I
I
I
A teacher does not "entertain" the super- ?
on a regular class program. E

|

A teacher uses the supervisor's visit as an
opportunity for help in her teaching problems.
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teacher in her relationships with the teacher's adminis-
trator, however, and also questioned the importance of
mutual pride between supervisor and teacher.

Both groups of participants believed that it is less
important for a supervisor to visit a teacher at least
once a year and to respond to speclal requests for help
than it is for a teacher to realize that she cen meke a
special request for help.

Statements nine, ten and 11 in Figure IV make a
grouping which was accepted as being important by both of
the participating groups. The percentage was slightly
lower in the item which suggested that a supervisor notify
the teacher and administrator of her visit than it weas in
the statements which suggested that a teacher arrange her
schedule so that she has adequate time for a conference
end that a supervisor work cooperatively with a teacher
end edministrator on all problems of the homemeking depart-
ment.

Neearly ten per cent of all of the participents ques-
tioned the importence of a supervisor fitting into the
school schedule easily, but nearly all of the partiecipants
believed that it i= important for a teacher to make the
supervisor feel at home and welcome.

The final two statements in the spiral are believed
to be important to the supervisor-teacher relationship by
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nearly all of the participants. They believed it impor-
tant that a teacher does not entertain the supervisor dur-
ing class periods, but carries on a regular class program;
and they believed that it is important for a teacher to
use the supervisor's visit as an opportunity for help in
her teaching problems.

Beliefs about person-to-person relationships. Figure

V shows the percentage of perticipants who believed thet
the statements made concerning person-to-person relation-
ships are either most important or importent in the work-
ing relationships of supervisors and teachers.

From Figure V it may be observed that there was some
disagreement between supervisors and teachers as to the
importence of person~to-person relationships. However,
none of the items were questioned by more than 19 per cent
of either group.

The first statement is interesting in that only 81
per cent of the teachers but 100 per cent of the supervi-
sors believed that it is importent for e supervisor to
give a teacher the feeling that she is accepted even
though parts of her program and teaching may not be
accepted.

Teachers thought that it is more important than did
supervisors to the supervisor-teacher relationship for a

supervisor and a teacher to keep confidences. However,
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l. A supervisor gives a teacher the feeling that she Q
is accepted even though parts of her program and
and teaching may not be accepted.

2. A teacher can be depended upon to keep confidences.

3. A supervisor can be depended upon to keep con-
fidences.

4. A supervisor recognizes that it takes time to
change.

5. A teacher recognizes that it takes time to change.

6. A supervisor helps all teachers benefit from her
contacts with other teachers.

7. A teacher shares her teaching ideas with the
supervisor.

8. A supervisor helps teachers keep informed of new
development in the field.

9. A teacher suggests further help or materials that
she would like to aid her with her job.

10. A supervisor enocourages a teacher to try new ideas.

1l. A teacher shows she has used the supervisor's suggestions.

12. A supervisor offers criticisms and suggestions
directly to the teacher.

13. A teacher offers criticisms and suggestions directly to the
supervisor.

l4. A supervisor is willing to learn from a teacher. o

|




at least 90 per cent of each group thought that it was
important.

The next seven statements were nearly consistent in
the response from the two participant groups. A higher
percentage of the supervisors believed the items to be
important. Both groups believed that it is important for
a supervisor and a teacher to recognize that it takes time
to chenge. Both question to some degree the importance of
a supervisor helping all teachers to benefit from her con-
tacts with other teachers; however, & lerge percentage of
both groups believed it important for a teacher to share
her teasching ideas with the supervisor.

The largest percentege of both participant groups
believed it is important for a supervisor to help teachers
keep informed, for a teacher to suggest further help or
meterials she would like, and for a supervisor to encour-
age a teacher to try new idesas.

Twelve per oeﬁt of the teacher participents end 15
per cent of the supervisor perticipants questioned the im-
portance of & teacher showing that she has used the super-
visor's suggestions.

Ninety per cent of the supervisors and 97 per cent of
the teachers believed that it is importent for a supervi-
sor to offer coriticisms and suggestions directly to the
teacher, while only 85 per c¢ent of the supervisors and 82
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per cent of the teachers believed that it is important for
a teacher to offer criticisms end suggestions directly to
the supervisor.

Most of the participants believed that it is impor-
tant for a supervisor to be willing to learn from a teach-
er; however, it is interesting to note that fewer teacher
participants believed this than supervisor participants.

Summery. From the preceding discussion it may be con-
c¢luded that the teacher and supervisor perticipants in
this study hed various beliefs concerning the importeance
of the statements included in the five categories to their
working relationships.

Ninety per cent or more of all of the participents
believed that each item in the administrative relation-
ships category was important.

There is more variation in what is believed to be
important in the group of statements dealing with time and
load relationships. Ten per cent or more of the teacher
perticipants questioned six of the 1l items. Ten per cent
or more of the supervisor perticipsnts questioned only
three of the items. Many teachers seemed to expect them-
selves to sccept responsibilities but did not wish for
help in problems which might be found in this category.
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Evidently they did not understand the function of the
supervisor and wished to feel entirely independent of her
rather then rely on supporting relationships from her.
These teachers thought that it is important for a teacher
%o understand the limits of a supervisor's work load but
did not think that it is important for a supervisor to be
concerned over the teacher's totel life. The supervisors
believed just the opposite: that it is important for a
supervisor to be concerned over the teacher's total life,
but that it is not important for a teacher to understand
the limits of a supervisor's work load.

The supervisor partieipants believed that professional
attitudes are important in their relationships with teach-
ers. Teachers, however, rate these statements with vary-
ing degrees of importance. It tends to show that teachers
are lacking in professional attitudes and that they again
expect much of themselves but do not understend that it is
pert of a supervisor's job to promote professional growth.

All participants tended to place & more similar de-~
gree of importance upon the statements made concerning
supervisor visits. Both groups of participants believed
that it is important for the supervisor to visit, but they
did not think that it is importent for the supervisor to
give the teacher any notes that she has taken during her
visit.
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The participants seemed generally to believe that it
is important to show common courtesies; still their re-
sponse seemed to indicate thet they do not have a complete
underitanding of the purpose of the supervisor's visit nor
of the helps that could be gained from a supervisor's
visit.

The doubts that seemed to arise as to the importance
of the person-to-person relationships seemed to indicate
that there is a lack of understanding between the teachers
end supervisors. On the whole, teachers seemed to con-
sider the items in the person-to-person reletionships

category less important than do supervisors.

Questioned Statements Discussed by Categories

After each category was analyzed to see the reaction
end comparison of each group of participants, it then
seemed desirable to have an over-all picture of the ques-
tioned items in each category.

Table 9 shows the number and percentage of the items
which were questioned in each category by ten per cent or
more of the paertiecipants. For example, of the 15 items in
the category of administrative relationships ten per cent
or more of the teaschers did not question any of these
items. Two of the 15 items were questioned by ten per

cent or more of the supervisors.



Table 9

Statements Questioned in Each Category b
Ten Per Cent or More of eachers upervisors

Statements Questioned by
Ten Per Cent or More:

Statements Teachers Supervisors
Congerning Total No. % No. %
Administrative

Relationships 15 0 0 2 13
Time and Load

Relationships 11 6 55 3 27
Professional

Attitudes 8 6 75 0 0
Supervisory

Visits 15 s 27 7 47
Person-to-person

Relationships 14 4 29 4 29
Total 63 20 16

Teble 9 shows that of the total number of 63 state-
ments made concerning supervisor-teacher relationships
approximately one~-third were gquestioned by ten per cent or
more of the teschers end one-fourth were questioned by ten
per cent or more of the supervisors.

Ten per cent or more of the teachers questioned 75
per cent of the statements made concerning professional
attitudes, wherees ten per cent or more of the supervisors
guestioned none of these statements.

Ten per cent or more of the supervisors questioned 13
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per cent of items in administrstive relestiomnships. None
of the teachers questioned this category.

Supervisors also questioned more items (47 per cent)
concerning supervisory visits than did teachers, who gques-
tioned only 27 per cent.

Ten per cent or more of the teachers were more con-
cerned over time end load relationships than were supervi-
sors. They questioned 55 per cent of the items as compared
to 27 per oent questioned by the supervisors.

Ten per cent or more of both the teachers and super-
visors questioned 29 per cent of the person-to-person re-
lationships.

From the picture gained in looking at Table 9 the
eonclusion may be drawn that supervisors may need a better
understanding of administrative attitudes and supervisory
visits. Teachers may need a better understanding of time
and loed relationships and of professional attitudes.

Both groups need to look at their person-to-person rela-
tionships. This conclusion cen only be drawn if it is
assumed that questioning an item means lack of understand-
ing in the area of the item.

Table 10 shows the number end percentage of the
statements which were questioned in each category by 20

per cent or more of the participants.



Table 10

Statements Questioned in Each Category by
20 Per Cent or More of the leachers and Supervisors

Statements Questioned by
20 Per Cent or More:

Statements Teachers Supervisors
Congcerning Total No. % No.
Administrative

Relationships 15 (¢} 0 0 0
Time end Load

Relationships 11 3 27 1 9
Professional

Attitudes 8 3 38 0 0
Supervisory

Visits 15 1 7 3 20
Person~to-person

Relationships 14 0 0 0 0
Total 63 7 4

In eomparing Teble 9 with Table 10 it may be seen
that there is a large drop in the number of items ques-
tioned by 20 per cent or more of the perticipants as com-
pared with the number of items questioned by ten per cent
or more of the partieipants.

Table 10 shows that nearly twice as meny items are
questioned by 20 per cent or more of the teachers as by
20 per cent or more of the supervisors.

It is also interesting to note that in neither group

do 20 per cent or more of the participants question either
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the category of administrative relationships or the cate-
gory of person-to-person relationships.

The group still most questioned by teachers is that
of professional attitudes. The supervisors do mnot ques-
tion any of the items under this category.

One-third as many of the time and load relationship
items are questioned by 20 per cent or more of the super-
visor participants as by the same percentage of teacher
participants. Twenty per cent or more of the teachers
questioned 27 per cent of the items; only nine per cent of
the items are questioned by the supervisor participants.

In direct reversal 20 per cent of the category con-
cerning supervisory visit items were gquestioned by the
supervisors, whereas the same percentage of teachers ques-
tioned only seven per cent or nearly one-third as meny.

After this over-all picture of the items questioned
by the participants was obtained, then the responses were
enalyzed according to the various educational backgrounds

of the partiecipants.

stion.d Statcunnts Discussed According to Educational
ckground of Participants

In order to find out if the responses of participants
were influenced by their educational background, the de-
grees of importance placed on each statement by supervisors
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and teachers who gradusted from different institutions
were tebulated. A comparison was also made between those
paerticipents who have master's degrees and those who have
bachelor's degrees.

Did the type of institution influence responses? The

writer endeavored to find out if the type of institution
from which the participants were graduated mede & differ-
ence in their responses to the statements concerning the
working relationships of state vocationel homemaking
teachers and supervisors. The degrees of importance
pleaced on each statement by supervisors and teachers who
graduated from different institutions were tabulated.

The institutions were grouped according to the way
they were financed: Land-Grent institutions; other state
institutions; state teachers colleges; eand private teach-
ers institutions.

As was shown in Table 1, 63 per cent of the teachers
were greduasted from Lend-Grent institutions. The remain-
der of the teachers were almost equelly divided in being
graduated from other state c¢olleges, state teachers col-
leges and privaete institutions. As discussed earlier,

80 per cent of the supervisors were graduated from Lesnd-
Grant institutions and the other 20 per cent were gradu-
ated from state teachers colleges and private institu-

tions.
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Tables 11 and 12 show the number and percentage of
items which were questioned by ten per cent or more of the
perticipants, grouped according to the type of institution
from which they were graduated.

Teble 11

Statements %unstionod by Ten Per Cent or More
) eacher Participents Who Were Graduated
from Verious Types of iInstitutions

Statements Questioned by Gred's. of:
Land~- O ther

Grant State State Private
Insti- Insti- Teachers Insti-
Statements tutions tutions Colleges tutions
Coneerning Total No. % No. % No. No.
Administrative
Relationships 15 0 0 3 20 1 7 3 20
Time and Load
Relationships 11 6 54 § 45 6 54 5 45
Professional
Attitudes 8 6 75 5 63 5 63 6 75
Supervisory
Visits 15 3 20 4 27 5 33 4 27
Person-to-person
Relationships 14 4 29 5 36 _3 21 = | 7
Total 63 19 22 20 19




Table 12

Statements Questioned by Ten Per Cent or More
of the Supervisor Participents Who Were Graduated
from Verious Types of Institutions

Stetements Questioned by Grad's. Of:
Land - Other

Grant State State Private
Insti- Insti- Teachers Insti-
Stetements tutions tutions Colleges tutions
Congcerning Totel No. % No. % No. % No.
Administrative
Reletionships 15 1 7 o o0 9o 9 0 0
Time and Loead
Relationships 11 2 18 0 0 0 o0 0 o0
Professional
Attitudes 8 5. N 0 © o 0 0 ©
Supervisory
Visits 15 6 40 0 O 0 0 & 79
Person~to-person
Relationships 4 1 9 o o o © o 0
Total 63 10 0 0 1

The totals that may be seen in Table 11 indicate that
ten per cent or more of the teacher participants who were
greduated from various institutions questioned the impor-
tence of nearly an equal number of items.

The greatest variestion in answers is in the adminis-
trative relationships category. Ten per cent or more of
the graduates of state institutions other then Land-Grant

or teachers colleges questioned the importance of 20 per



cent of the statements made in the administrative category.
This would tend to indicate that the graduates of Land-
Grant institutions and state teachers colleges who answered
this questionnaire seemed to have a better understanding
of administrative relationships than do graduates of other
state institutions and private institutions.

There is little variation in the number of items
questioned as to importance under time and load relation-
ships, professional attitudes and supervisory visits by
the teacher perticipants who graduated from different
institutions.

Nearly half of the items listed under time and load
relationships were questioned by teacher participants who
gradueted from any of the four types of institutions.

Two-thirds to three-fourths of the statements con-
cerning professional attitudes were gquestioned by all
teacher partiecipents.

The teachers gquestioned one-fifth to one-third of the
supervisory-visit statements.

It mey be seen that graduates do not agree as to the
importance of person-to-person relationships. Gradustes
from privete institutions questioned fewer items than did
any of the graduates from other institutions. This might
indicate that private institutions stress and offer a



better background in relationships. However, this cate-
gory seems not to be a serious problem with graduates from
any of the institutions.

When the items questioned by ten per cent or more of
the 20 supervisors were tallied it was found that only
five of the possible 20 groupings were questioned by grad-
uates of different types of institutions. As may be seen
in Table 12, four of the five groups were gquestioned by the
16 graduates of Land-Grant institutions. The fifth cate-
gory was questioned by the two supervisors who had been
gradusted from a privete institution. It would appear,
however, that the data in Tables 11 eand 12 are not suffi-
cient to presume that the way the respondents answered the
questionnaire was influenced by the type of institution
from which either the 250 homemaking teachers or the 20
supervisors were graduated.

Did the participents who have master's degrees

respond differently than those who have bachelor's degrees?

The responses made by the 221 teachers who have bachelor's
degrees and the 26 teachers who have master's degrees were
tabulated in order to try to find if these two groups

answered differently.

Since 17 of the 20 supervisor participemts have
mester's degrees the data from their questionnaire returns

were not tabulated.
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The number of teachers holding master's degrees was
very smell, However, from Table 13 it may be noted that
the participants holding master's degrees questioned 12
more items than those who held bachelor's degrees. This
is nearly a fifth of the total statements.

Second, it is interesting to note that 40 per cent
of the administrative attitude items were guestioned by
those holding master's degrees, whereas none of the items
were questioned by ten per ocent or more of those holding
bachelor's degrees. Ten per cent or more of those who
have master's degrees questioned 82 per cent of the items
included in the time and load relationships category as
compared with 45 per cent of the items that were ques-
tioned by those who have bachelor's degrees. This shows
that 33 per cent more of the statements made concerning
time end load relationships were questioned as to their
importance by those having mester's degrees. More items
were also questioned es to their importance in the super-
visory visits category by those who have master's degrees.
Ten per cent or more of those who have master's degrees
questioned 53 per cent of the items in the supervisory
visits category, whereas only 20 per cent of the items
were questioned by tem per cent or more of the teachers
who have bachelor's degrees.



Table 13

Statements Questioned by Ten Per Cent or More
“of the Teacher Participents Who Have
Master's Degrees and Bschelor's Degrees

Statements Questioned by
Graduates Having:

: Master's Bachelor's
Statements Degrees Degrees
Concerning Total No. % No. &%
Administrative

Relationships 15 6 40 0 0
Time and Load

Releationships 1l g 82 5 45
Professional

Attitudes 8 5 63 6 75
Supervisory

Visits 15 8 53 3 20
Person-to-person

Relationships 14 2 14 4 29
Total 63 30 18

Whereas the difference in the percentage of 1items
questioned is not as large as in the just-mentioned three
categories, still there is some difference in the remein-
ing two categories in the opposite way. That 1;, those
teachers holding bachelor's degrees questioned more items
in the categories of professional attitudes and person-to-
person relationships than did those holding master's
degrees.

From these findings it may be assumed that people who
have attained master's degrees have achieved & more
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eritical attitude concerning teacher-supervisor relation-

ships.

Specific Items Which Were Questioned

There were 12 items most frequently questioned by
the participents in the questionnaire. These items were
either marked not important, uncertein as to importance or

were left blank. The statements found in Table 14 were
listed because there was at least a ten per cent differ-

ence in agreement between supervisors and teachers.

Table 14

Statements Most Frequently Questioned by
Teachers & upervisors

Per Cent Who
Questioned Statements
Statements Teachers Supervisors
l. A teacher offers suggestions
to the supervisor for improv-
ing the state supervision or
the state homemsking progrem. 24 0

2. A supervisor helps a teacher
evaluate the use of her time. 27 10

3. A supervisor asks different
teachers to assume different
responsibilities so that all
have an opportunity to share

leadership. 18 0
4. A teacher understands the limits
of a supervisor's work load. 9 25

5. A supervisor is concerned over
the teacher's total life -~ her
health, recreation and living
arrangements. 32 5
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Statements

Per Cent Who

Questioned Statements
Teachers Supervisors

6.

7.

10.

12.

A supervisor provides the
opportunities for a teacher
to participeate in profes-
sional meetings.

A supervisor provides the
information and incentive
for a teacher to support
professional home economics
organizations.

A supervisor likes for a
teacher to have liberalizing
experiences, as travel or
educational experiences, out-
side of home economics educa~
tion.

A supervisor shows that she
has other activities besides
her job for which to live.

A supervisor gives the teacher
any notes that she has teken
during her visit.

A supervisor gives a teacher
the feeling that she is
accepted even though parts of
her program and teaching may
not be accepted.

A supervisor helps all teachers
benefit from her contacts with
other teachers.

19

20

20

19

17

45

items were questioned by a larger percentage of supervi-

From this list it may be seen that only

sors than of teachers.

two of the
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The first five items were listed under the category
of time and load relationships snd the next four items
were listed in the category of professional attitudes.
This seems to provide further substantiation that teachers
do not understand the supervisor's function in relation-
ships of time and load and professional attitudes. Again
the fact was illustrated that the teacher participants
questioned the importance of a supervisor being concerned
over & teacher's total life, whereas the supervisors ques-
tioned the importance of a teacher understanding the
limits of a supervisor's work load.

A large percentage, 34 per cent of the teachers and
45 per cent of the supervisors, questioned the importance
of a supervisor giving the teacher any notes that she has
taken during her wvisit.

One of the most interesting comparisons of beliefs
was thet 19 per cent of the teachers gquestioned that it
was important to give a teacher the feeling that she is
accepted even though parts of her program and teaching
may not be agcepted, whereas 100 per cent of the supervi-
sors thought that this was important.

Ten items in the questionnaire were marked as not
important by ten per cent or more of either the teacher or

the supervisor participants. Seven of these ten items
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were also included in the preceding list of questioned
items and are marked with asterisks. The ten items are:

Table 15
Statements Marked Not InEgrtant by Ten Per Cent
or More of the Teachers and Supervisors
Per Cent Who Marked
Statements Not Importent
Statements Teachers upervisors
*1. A supervisor helps a

teacher evaluate the use
of her time. 16 10

2. A supervisor protects a
teacher from too many added
responsibilities. 10 -

*3. A teacher understands the limits
of & supervisor's work load. - 15

*4. A supervisor is concerned over
the teacher's total life - her
health, recreation and living
arrangements. 19 -

*5. A supervisor provides the
opportunities for a teacher to
partieipate in professional
meetings. 10 -

*6. A supervisor provides the in-
formation and incentive for a
teacher to support profession-
al home economics orgenizations. 11 -

*7. A supervisor likes for a
teacher to have liberalizing
experiences, as travel or edu-
cational experiences, outside
of home economics education. 10 -

8. A teacher is proud of her
supervisor and sees to it that
the supervisor meets other
teachers. - 10



Table 15 (Cont.)

Per Cent Who Marked

Statements Not Importent
Statements Teachers upervisors
*9. A supervisor gives the

teacher any notes that she
has taken during her visit. 16 30

10. A teacher shows she has
used the supervisor's sug-
gestions. - 15

The three added items which were not included in
Table 14 were statements 2, 8 and 10.

Statement 2 was marked not importent by ten per cent
of the teachers. It stated that a supervisor protects a
teacher from too many added responsibilities. Sixteen per
cent of the teachers questioned the importance of a super-
visor helping a teacher to evaluate the use of her time.
Nineteen per cent of the teachers questioned the impor-
tance of & supervisor being concerned over the teacher's
total life. This indicates that some of the teacher par-
tiocipants wish independence.

Stetement 8 was marked not important by ten per cent
of the supervisors. It stated thet a teacher is proud
of her supervisor end sees to it that the supervisor meets
other teachers. Statement 10 was marked not importent by
15 per cent of the supervisors. They questioned the
importance of a teacher showing that she has used the
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supervisor's suggestions. Because of the questioning of
these two statements it may be assumed that some supervi-
sors do not feel that it is important for a teacher to
put forth effort in creating satisfying working relation-
ships.

The following chapter contains a summary of data
which have been given concerning relationships of voca-
tional supervisors and teachers. It includes their beliefs
as to the importance of certain statements and then lists

guides for a constructive supervisor-teacher relationship.
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CHAPTER IV

SUMMARY

The purpose of this study wes to determine some
aspects that western state vocational homemaking supervi-
sors and teachers believed to be found satisfying in work-
ing together.

The investigation of the beliefs of the supervisors
and teachers toward their working relationships was accom-
plished by asking vocational homemaking supervisors and
teachers of eight western states to respond to a question-
naire. This questionnaire consisted of 63 statements
arranged in five categories. These categories were: (1)
administrative relationships, (2) time and load relation-
ships, (3) professional attitudes, (4) supervisory visits,

(5) person-to-person relationships.

Implications

The evaluation of vocetional homemeking supervisors
and teachers of eight western states has brought to light
four major implications:

1. Teachers and supervisors do mnot understand each

other's work. That teachers do not understand the super-

visor's work is exemplified in some statements listed

under the time and load category. Only 76 per cent of the
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teachers believed that it was important for a teacher to
offer suggestions to the supervisor for improving the
state supervision or the state homemaeking program, whereas
100 per cent of tha supervisors thought that it was impor-
tant for a teacher to offer this type of suggestion.
Teachers evidently do not reslize that a supervisor's job
is to help them do a better day-to-day job of teaching.
How ocan supervisors help if they do not know what the
teachers ere thinking? Similarly and in this same cate-
gory only 73 per cent of the teachers but 90 per cent of
the supervisors stated that it is important for a supervi-
sor to help a teacher evaluate the use of her time. Per-
haps teachers do not realize that evaluation will help
both the supervisor and teacher do a better jJjob. Another
example is that 100 per cent of the supervisors but only
82 per cent of the teachers believed it is important for a
supervisor to ask different teachers to assume different
responsibilities so that 2ll have en opportunity to share
in leadership.

On the reverse side only 75 per cent of the supervi-
sors but 91 per cent of the teachers believed it is impor-
tent for a teacher to understend the limits of a supervi-
sor's work load. Supervisors evidently do not realize the
importance of a teacher knowing that a supervisor also is
human and hes limitations.
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2. Supervisors seem to feel more responsibility

towards teachers' lives than teachers feel they should.

Only 68 per cent of the teachers but 95 per cent of the
supervisors believed that it was important for a supervi-
sor to be concerned over the teacher's total life - her
heelth, recreation and living arrangements. Evidently
supervisors believed that it is part of their job to be
concerned over their teachers' living, but teachers be-~
lieved that it was not the supervisor's job. This same
idea wes again illustrated when only 80 per cent of the
teachers but 95 per cent of the supervisors thought it
important that a supervisor likes a teacher to have liber-
alizing experiences, as travel or educational experiences,
outside of home economics education.

3. Teachers want to accept responsibility. Ninety-

three per cent of the teachers believed it was important
for a teacher to participate in professional meetings, but
only 81 per cent thought that it was important for a
supervisor to provide the opportunities for a teacher to
perticipate in professional meetings. This shows that
teachers ere willing to accept responsibilities but do not
realize that & supervisor is the facilitator of opportuni-
ties. Likewise, 98 per cent of the teeschers said that it
is importent for a teacher to show continual interest in
and desire for professional and personal improvement, but



only 89 per cent believed that it was important for a
supervisor to like for a teacher to have liberalizing
experiences, outside of home economics education.

4. There tends to be a lack in person-to-person

understanding. Only 81 per cent of the teachers but 100

per cent of the supervisors believed that it is important
for & supervisor to give a teacher the feeling that she is
accepted even though parts of her program and teaching may
not be accepted. The implication of this finding is that
human beings and the job that they do sre the same accord-
ing to 19 per cent of the teachers, whereas all of the
supervisors recognized thet the job and not the person was
the thing to be evaluated.

Ninety-five per cent of the supervisors but only 83
per cent of the teachers believed it importent that a
supervisor help all the teachers benefit from her contacts
with other teachers. This implies that teachers do not
realize thet leerning stems from the grass roots end that
there will be more and better ideas when there 1is more
then one person shering in the learning process.

There is a need for teachers to realize that super-
visors sre humen. Only 78 per cent of the teachers but 95
per cent of the supervisors thought that it is important
for & supervisor to show that she has other activities

besides her job for which to live.
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Guides for Constructive
Supervisor-Teacher Relationships

The present study has just begun en investigation of
relationships in the area of homemaking educetion in which
there asre many problems.

On the basis of the data in this study the following
prineiples of supervisor-teacher relationships have been
evolved. For an item to be included in this list it had
to meet the following qualifications:

1. There was not more than ten per cent difference
in agreement between supervisors and teachers.

2., An item was marked importent by at least 80 per
cent of supervisors and teachers.

3. Not over nine per cent of either the teachers
or the supervisors had marked the statement as
not important.

Forty-eight items did meet these qualifications. They

are:
1. A supervisor should maeke it clear to an admin-
istrator and a teacher what is expected of a
school in order to qualify for reimbursement.

2. A teacher should meke an effort to check with
the supervisor when requirements or stendards
are not clear.

3. A supervisor should send requests for informa-
tion and reports with clearly stated deadlines
and directions.

4. A supervisor should provide extra help for new
teachers in setting up their programs.

5. A supervisor should be consistent in meking
decisions.



70

6. A teacher should be consistent in accepting
end meeting requirements made of her.

7. A supervisor should be consistent in what she
expects of all teachers and at the same time
she should consider personalities and specifiec
school situations.

8. A supervisor should send copies of the same
letter to both the school administrator and
the teacher because she knows that the teacher
likes to be informed of and inecluded in decisions
concerning her school.

9. A teacher should have a voice in the policies
and plens of the state homemaking progrem.

10. A supervisor should display confidence in a
teacher's ability.

11, A teacher should have confidence in her super-
visor's lesdership ability.

12. A supervisor should show interest in all phases
of the homemaking progrem.

13. A teacher should show interest in all phases of
the homemseking program.

14. A supervisor should have the courage of her own
convictions, based on sound philosophy, and be
ready to stand by her convictions.

15. A teacher should have the courage of her own
convictions, based on sound philosophy, and be
ready to stand by her convictions.

16. A supervisor should ask for suggestions on how
to simplify report forms or improve other re-
quests that she mekes of teachers.

17. A teacher should send completed reports in on
time.

18. A teacher should essume her share of responsi-
bilities in meking the state homemaking educa-
tion program function.



19.

20.

2l.

23.

25,

26.

27.

28.

30.

31.

32.
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A supervisor should be prompt in answering
professional requests.

A teacher should be prompt in enswering
professional requests.

A teacher should participate in professional
meetings.

A teacher should support professional home
economiecs organizations.

A teacher should show continual interest in
and desire for professional and personal
improvement.

A tescher should not center her whole life in
her teaching.

A supervisor should support a teacher in her
relationships with the teacher's administrator.

A supervisor should be proud of a teacher and
express this pride to the administrator.

A supervisor, when she visits a school, should
stay long enough to get a clear picture of the
situation.

A supervisor should give a teacher encouragement
by her visit.

A supervisor should visit a teacher at least
once a year and respond to special requests for
help.

A teacher should realize that she c¢can make
speoiesl requests when she needs help.

A supervisor should notify the teacher and
school administrator of her visit in ample time
s0 that arrangements can be mede for a confer-
ence with the teacher, sdministrator and super-
visor.

A teacher should errange her schedule so that
she has adequate time for a conference on the
day that the supervisor visits.



33.

35.

37.

45.

46.

47.

A supervisor should work cooperatively with
a teacher and administrator on all problems
of the homemaking department.

A supervisor should fit into the school
schedule easily.

A teacher should make the supervisor feel at
home and welocomed.

A teacher should not "entertain" the super-
visor during the class periods, but carry on
a reguler glass program.

A teacher should use the supervisor's visit
as an opportunity for help in her teaching
problems.

A teacher should be depended upon to keep
confidences.

A supervisor should be depended upon to keep
confidences.

A supervisor should recognize that it takes
time to change.

A teacher should recognize that it takes time
to change.

A tescher should share her teaching idees with
the supervisor.

A supervisor should help teachers keep informed
of new developments in the field.

A teecher should suggest further help or
materials that she would like to aid her with
her job.

A supervisor should encourage a teacher to try
new ideas.

A supervisor should offer criticisms and sug-
gestions directly to the teacher.

A teacher should offer coriticisms and sugges-
tions directly to the supervisor.

A supervisor should be willing to learn from
2 teacher.

72
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2.

3.

4.
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Table A
States Included in the Study

Questionneires Questionnaires

Sent Returned Per Cent of
States No. No. % Participants
Arizona 46 22 48 8.8
Coloreado 90 65 72 26.0
‘Montana 52 31 60 12.4
Nevada 15 7 47 2.8
New Mexico 52 23 44 9.2
Oregon 57 41 72 16.4
Utah 54 32 59 12.7
Wyoming 29 64 1.7

45
Total 411 250 100.0
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27 N. 26th
Corvellis, Oregon
January 12, 1953

Dear Homemeking Teacher:

I am working toward a Master of Science Degree in
Home Economics Educetion st Oregon State College under the
guidence of Dr. May DuBois. In order to write my thesis,
which is to deal with the working relationships between
the homemaking teacher and supervisor, I need your help.
Your state supervisor must feel that such a study is impor-
tent because she was very kind in giving us your name and
address and in promising to fill out the same question-
naire from the viewpoint of a supervisor.

Did you realize that, although we talk about good re-
lationships and many people have written articles on con-
structive supervision, so fer as I can find out, there has
been no research study mede as to what relationships home-
making teachers and supervisors believe to be important;
therefore, your opinions will be valued. Your reply will
be confidential. Will you return the completed question-
naire as promptly as possible? Thenk you so much.

Singerely,

Mary A. Morlan

(1) Neme (2) Professional address

(3) Institution from which you received your last degree
(4) B.S. M.S.

(5) Number of years of homemaeking teaching

(6) Number of years in present position

(7) Enrollment in high school where you sre now employed

(8) Enrollment in your homemaking classes
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Directions for checking the following statements:

Indicate your belief as to the importance of each state-
ment in the working relationship of a supervisor end a
teacher by placing a M, I, N, or U, in the blank at the
lef't.

- means most important

- means important
- means not Ziisrtant

- means you ere uncertain

ISi=g-=

l. A supervisor makes it clear to the sdministrator
and the teacher what is expected of a school in
order to qualify for reimbursement.

2. A tescher mekes an effort to cheek with the super-
visor when requirements or stendards are not clear.

3. A supervisor sends requests for information and
reports with clearly stated deadlines end direc-
tions.

4. A supervisor provides extra help for new teachers
in setting up their programs.

5. A supervisor is consistent in meking deecisions.

6. A teacher is consistent in accepting and meeting
requirements made of her.

7. A supervisor is consistent in what she expeects of
all teachers and at the same time she considers
personelities and specifiec school situations.

8. A supervisor sends copies of the seme letter to
both the school administrator end the teacher be-
cause she knows that the teacher likes to be in-
formed of and included in decisions concerning her
school.

9. A teacher has 2 voice in the policies and plens of
the state homemeking program.

10. A supervisor displays confidence in a teacher's
ability.

1l. A teascher has confidence in her supervisor's
leadership ability.
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12. A supervisor shows interest in all phases of the
homemaking program.

13. A teacher shows interest in all phases of the
homemaking program.

l4. A supervisor has the courage of her own convic-
tions, based on sound philosophy, end is ready to
stand by convictions.

15, A teacher has the courage of her own convictions,
based on sound philosophy, end is ready to stand
by her convictions.

16. A supervisor asks for suggestions on how to sim-
plify report forms or improve other requests that
she mekes of teachers.

17. A teacher offers suggestions to the supervisor for
improving the state supervision or the state home-

making program.
18. A teacher sends completed reports in on time.

19. A supervisor helps a teacher evaluate the use of
her time.

20. A supervisor protects a teacher from too many added
responsibilities.

21. A teacher assumes her shere of responsibilities in
making the state homemeking education program
funetion.

22. A supervisor asks different teachers to assume dif-
ferent responsibilities so that all have an oppor-
tunity to share in leadership.

23. A teacher understends the limits of a supervisor's
work load.

24. A supervisor is concerned over the tescher's total
life - her health, recreation and living arrange-
ments.

25. A supervisor is prompt in enswering professional
requests.

26. A teacher is prompt in enswering professional
requests.



27.
28,

A teacher participates in professional meetings.

A supervisor provides the opportunities for a
teacher to participate in professional meetings.

A teacher supports professional home economics
organizations.

A supervisor provides the informetion and incentive
for e teacher to support professional home econom-
ies orgenizations.

A supervisor likes for a teacher to have liberaliz-
ing experiences, as travel or educational experi-
ences, outside of home economies education.

A teacher shows continual interest in and desire
for professional and personal improvement.

A supervisor shows that she has other activities
besides her job for which to live.

A teacher does not center her whole life in her
teaching.

A supervisor supports a teecher in her relation-
ships with the teacher's administrator.

A teacher is proud of her supervisor and sees to it
that the supervisor meets other teachers.

A supervisor is proud of & teacher and expresses
this pride to the administrator.

A supervisor, when she visits a school, stays long
enough to get a elear picture of the situation.

A supervisor gives a teacher encouragement by her
visit.

A supervisor gives the teacher any notes that she
has teken during her visit.

A supervisor visits a teacher at least once a year
and responds to special requests for help.

A teacher realizes she can make special requests
when she needs help.
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A supervisor notifies the teacher and school
administrator of her visit in ample time so that
arrangements can be made for a conference with the
teacher, sdministrator end supervisor.

A teacher arranges her schedule so that she has
adequate time for a conference on the day that the
supervisor visits.

A supervisor works cooperatively with a teacher and
administrator on all problems of the homemeking
department.

A supervisor fits into the school schedule easily.

A teacher mekes the supervisor feel et home and
welocomed.

A teacher does not "entertain" the supervisor dur-
ing the c¢lass periods, but carries on a reguler
¢lass program.

A teacher uses the supervisor's visit as an oppor-
tunity for help in her teaching problems.

A supervisor gives a teacher the feeling that she
is asccepted even though parts of her program and
teaching may not be accepted.

A teacher can be depended upon to keep eonrtéoneu.

A supervisor cen be depended upon to keep confi-
dences.

A supervisor recognizes thet it takes time to
change.

A teacher recognizes theat it takes time to change.

A supervisor helps all teachers benefit from her
contacts with other teachers.

A teacher shares her teaching ideas with the super-
visor.

A supervisor helps teachers keep informed of new
developments in the field.
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58, A teacher suggests further help or materials that
she would like to aid her with her job.

59. A supervisor encourasges a teacher to try new ideas.

60. A teacher shows she has used the supervisor's sug-
gestions.

6l. A supervisor offers critiecisms and suggestions
directly to the teacher.

62. A teacher offers criticisms and suggestions
direetly to the supervisor.

63. A supervisor is willing to learn from a teacher.





