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N .APPRAI5AL OF IN-SERVICE EDUCATION 
FOR HONE ECONOMICS TEACHERS IN BRITISH COLUBIA 

CHM'TER I 

INTRODUCTION 

The Need for In-service Education 

Beoause of the greet demands pieced upon teachers to- 

day, programs for In-service education of teachers is reo- 

ognized as an increasingly pressing pro1em. Gredually 

schools have taken over many responsibilities handled, ade- 

quately or not, by the home and other institutions. New 

services have been delegated to the schools. For example, 

alcohol eduoction, sex education, occupational guidance, 

health and even dental care are now accepted as part of the 

school program. Besides being prepared to share in these 

responsibilities, teachers need to keep up-to-date on both 

the subject matter they teach and the methoda for teeohing. 

Certainly new philosophies end ne'v techniques must be de- 

veloped if teachers are to cope successfully with this tre- 

mendously Increased responsibility of preparing youth for 

life in this changing world. 

Any philosophy, to be kept alive and working, needs to 

be periodically revised and restated. In their busy day- 

to-day schedules, teachers cannot lose sight of the funda- 

mental objectives of teaching. Rather, they must accept 
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the resronsibilities that are concomitant with increased 

professional recognition and remuneration. Vith the pres- 

ent day trends of Increased numbers of working mothers, a 

higher divorce rate, frequent migrations and immigrations, 

and increased standards of living, the home economics 

teacher has a vitally Important role to play. She must be 

continually revising her objectives and methods to meet the 

ever changing needs of her pupils. 

It must be admitted then that the pre-servioe educa- 

tion of teachers cannot adequctely prepare them to meet 

successfully ail the situations that they will encounter in 

their teaching. In-service education has risen out of a 

very definite need of the teacher, a need that has been 

recognized by the teachers themselves, as may be seen by 

the fact that many forms of In-service education are 

teacher-inspired. In-service education has become of' such 

Importance In the writer's own local teacher organization, 

that she has undertsken this study with a very personal de- 

sire to learn more of the extent of professional growth 

evolving from teacher participation in activities contrib- 

uting to teacher improvement. 

That there is a need for study on this topic in the 

United States as well as Canada is evident. In 1954, 

"evaluation of various fornis of In-service education" was 

listeì by the Committee on Studies and Standards of the 



American Association of Colleges for Teacher Eduoation as 

an area in which research Is needed (3, p.51). 

Definition of In-service Educat ion 

In-service education Is a term which may be used quite 

loosely by teochers, dminIstrators and school bocrds. For 

the purposes of this study it needs to be clearly under- 

stood. 

The definition of in-service educotion which most 

closely coincides with the beliefs of the writer is that 

given by Phillips. He states that 

In-service education may be said to con- 

sist of those experiences, processes, 
procedures and techniques which result 
in the personal, social, academic and 
professional growth of the Individual con- 
cerned, and hence in the improvement of 
t'ne quality and effectiveness of the edu- 
cational program (14, p.35?). 

In-service education, in contrast to pre-service edu- 

cation, is ron-the-job training,'t whereas pre-servíoe edu- 

cation usually refers to college preparation for teacher 

certification before employment as a teacher. In-service 

education is taken after graduation from an institution of 

higher education and after entrsnce into the teaching field. 

It may or may not take place during the school term. 

Summer vacation time is frequently used for many types of 

in-service education activities. 



4 

For this study, the tern In-service education includes 

only selected activities directly related to teaching, and 

in which a teacher participates with the ultimate objective 

of bringing about an increased learning of her pupils. 

Purpose of the Study 

Teachers individually and collectively spend consider- 

able amounts of money on in-service education. If these 

activities ere serving their purpose, that of Improving in- 

struotion, then the money has been weil spent. If they are 

not serving their purpose, then new and more effective 

activities need to be planned. 

Many types of in-service education are teacher- 

sponsored. It would seem that tile 3ritish Uolumbla Teach- 

ers' Federation considers tecuier-soiìsored iii-service 

activities extremely valuable. The following statement 

appears in au In-service ducatIon Guide Sheet Issued by 

them in 1957. The british Gojb1a Teachers' Federation 

believes in a program of In-service education for teachers, 

promoted and carried out by teachers. It is Federation 

policy to encourage and assist Local Associations to be 

active In this field (4, p.1)." 

The writer hes been teaching home eoouomics for 10 

years, and during that time she has participated In many 

forms of in-service education. She has been very much 



aware that she derived more and greater benefits from some 

types or In-service education than from others. Vhen the 

opportunity occurred for the writer to undertake an inves- 

tigation, she chose to appraise In-service education for 

home economics teachers In British Columbia. 

In order to make this appraisal, this study was de- 

signed with these four specific purposes In mind: 

1. To determine the degree of availability of three 

of 11 selected types of In-service education to 

the home economics teachers of British Columbia. 

2. To determine how many of the home economics 

teachers in British Columbia participate in II 

selected in-service education activities. 

3. To determino which of the 11 selected types of 

in-service education the British Columbia home 

economics teachers belleveci were most beneficial 

to them. 

4. To ascertain the nature and extent of the ben- 

efits derived from 11 selected types of in- 

service education as appraised by the home 

economics teachers in British Columbia. 



Selected Studies in In-service Education 

In-service education is certainly not new. Teachers 

have been perticipEting in lt for many yeers. The more 

planned and organized In-service programs, however, re 

relatively new. The amount of current iltereture on the 

subject indicetes a great Interest in this field, but there 

hes been little research into the comparative values of the 

different forms of in-service activities In any field of 

education. One fairly extensive study was made by Lingren. 

He set out to evaluate 22 types of in-servIce activi- 

ties involved in the development of new high school ourrlo- 

ula. His list, which follows, the scope of in- 

service education today: 

Teacher self-rating 
Individual reading 
Faculty professional library 
Professional bibliographies available 
Local professional bulletins 
Membership In professional organizations 
Discussion or study groups 
Committee work 
Experimentation or research projects 
School surveys 
Visiting days or field study 
Exchange teachers 
Supervisors in on planning units of work 
Faculty meetings on curriouLmi problems 
Late afternoon, evening, or Saturday classes 
Summer school 
Leave of absence for study 
Curriculum specialists used as consultants 
Participation in civic life 
Affiliation with non-professional groups 
Teacher parent meetings and conferences 



Twenty-three seoondery schools partic1pted in this 

study, and were chosen beeuse of the considered excellence 

of their In-service education program. àll sizes and types 

of secondary schools were included. Data were gathered 

through representtives from the selected schools. The 

five activities which the teachers rated as being of most 

benefit in the development of a new curriculum were, in 

order, study groups, committee work, experimentation end 

research, faculty meetings on curriculum problems, and sum- 

mer workshops. A nnber of teachers mentioned the use of 

supervision in the planning of the curriculum, the use of 

curriculum specialists, and the faculty librry co being of 

much value to them for this purpose. Arising out of these 

activities, many new methods of teEching were used which 

had not been practiced prior to these programs (12, pp.62- 

68). 

From Flint, Ìviohigen, Hoimlund reported on the evalue- 

tion of a course on child development which grew out of a 

need for knowledge to cope with the problems which ordina- 

ruy went to ohild guidance experts. Because there were 

not enough of these experts to handle the situation, a 

project was set up in which 69 teachers composeu an experi- 

mental group and 42 a control group. The experimental 

group participated in the child guidance course. Before 

and after evaluations were made by the principols concerned, 
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and then self-evaluations were made by the teachers them- 

selves. The results showed a definitely higher rting by 

the principal for the teachers in the experimental group 

than for those in the control group. The teachers them- 

selves stated that the course had been helpful In gaining 

clearer concepts of child growth and behavior, in learning 

new techniques, and in improving their own educational 

philosophy (8, pp.50-52). 

Cory conducted u survey on the incentives used In 

motivating the professional growth of teachers. Two hun- 

dred and fifty-nine principals and 1197 teachers partiel- 

pated In the survey. The study was conducted by means of 

questionnaires 'hieh were given only to the better teachers 

and those who, in many cases, had taken part in in-service 

activities. The findings of this survey which are signifi- 

cant to the present study were: The teachers who had par- 

ticipated In workshops or study groups In any area were 

more likely to believe that the benefits to be derived from 

such participation were valuable to them. The opportunity 

to share in the solving of problems which were of direct 

concern to the teachers was believed to be the most vital 

incentive to teacher growth. The benefits the participants 

most frequently mentioned as being derived from taking 

part In these activities were those which revolved around 

renewed Interest in their teaching (6, pp.385-409). 



In 1956, the British Columbia Teachers' Federation 

issued a lengthy report on a yeer's study of teacher- 

sDonsored In-service education In British Columbia. The 

informtion was secured by means of questionnaires to the 

teachers themselves and to the exeoutives of' the local 

teacher organizations. The activities listed for evalua- 

tion were: workshops, study groups, institutes, confer- 

enoes, inter-class visits, extension programs, courses, and 

"others". Sorne of the results from this report are perti- 

nent to this study. For instance, the type of activity 

most frequently preferred was that which gave practical 

teaching methods. Courses giving practical subject matter 

information were also desired. It was Interesting to note 

that the home economics teachers responded with the wish for 

advanced work in their field, but the frequency of the re- 

sponse was not given in this report (5, pp.1-il). 

In the sertie report, evaluation sheets from the 1955- 

1956 Okanagan Valley in-service education program showed 

that teachers prtic1poting in this particular program de- 

rived varied benefits, including: 

1. Practical help for beginning teachers 

2. Opportunity to discuss problenis for which there 

is insufficient time at conventions 

3. New ideas to try out 

4. Suggested references and texts 
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5. ?ental health boost from discovering other 

teachers have the same problems (5, p.13) 

The writer selected the four preceding studies because 

they revealed the directions being taken by research in the 

field of in-service education. They indicated also the 

scope of in-service education today, and the benefits which 

certain teachers have derived from participation In these 

activities. 

It was necessary at this stage to limit the present 

study to specific types of in-service education end specif- 

je benefits which teachers may derive from them. 

Limitations of the Study 

Although lt has been shown that there are many differ- 

ent kinds of In-service activities, this study has been 

limited to the 11 which the writer believed to be the most 

tangible which home economics teachers would recognize as 

being concerned with the improvement in the learning of 

pupils. These 11 types chosen were: 

1. British Columbia Teachers' Federation conventions 

2. Correspondence courses 

3. ixtension courses 

4. Local conventions 

5. Local school district teacher meetIngs 

6. Nicht school 
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7. Professional 1iterture 

8. School staff meetings 

9. Summer sessions 

10. Supervisory visits 

11. Workshops 

After the 11 types of in-service education were select- 

ed for this study, the writer's attention was more directly 

channelled along these lines. She endeavored to oomprise a 

list of all the benefits which may be derived from these 11 

types of in-service education. To acoomplish this, she 

used books, magazine orticles, pamphlets and theses. She 

also approeched teacher associates for their opinions and 

assistance in this task. The list could be endless, but 

limitations had to be made. The final selection of the 

benefits to be derived from these in-service activities 

aimed at touching on all aspects of teacher growth. The 26 

benefits listed in this study were: 

1. Developed a clearer insight into the behavior 

of children 

2. Helped you improve your classroom organization 

and control 

3. Helped you develop a better understanding of 

the community 

4. Increased your confidence in the presence of 

your fellow teachers 
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5. Increased your awareness of educational trends 

and professional problems 

ô. Increasea your ability to provide for individual 

difference s 

7. Enabled you to interpret your pupils' progress 

to their prents 

8. Enabled you to interpret the school program 

9. Increased your knowledge of subject matter 

10. Increased your understanding of the objectives 

of general education 

11. Increased your understanding of the objectives 

of home economics education 

12. Increased your understanding of the problems of 

other teachers 

13. Increased your understanding of the pupils' 
parents and home life 

14. Enriched your own personal life 

15. Increased your understanding of the duties and 

responsibilities of the principal 

16. Made you more aware of the need for professional 

unity 

17. Increased your skill in using pupil records to 

help them learn to solve their problems 

18. Contributed toward a higher salary 
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19. Helped you realize more satisfactions from 

teaching 

20. Increased your skill in measuring student 

ach le Verne nt 

21. Increased your skill in recognizing student 

difficulties 

22. Increased your understanding of supervisory 

services 

23. Encouraged you to assume more responsibilities 

in your teacher organization 

24. Improved your teaching methods 

25. Enabled you to accept a more desirable teaching 

Po sitj on 

26. Helped you to identify and solve your teaching 

problems 

The next section descrIbes the 11 types of in-service 

education as they are carried on in British Columbia. It 

also presents the opinion of the writer, as well as that of 

other writers, as to the benefits whioh may be derived from 

each type of in-service education. 



Types of In-service Jducation 

Convent ions 

14 

The British Co1unb1a Teachers' Federntion holds annual 

oonventions of four days' duration at Easter vacation time. 

Business, professional and seotlonal meetlns are held. 

The home economics teachers have one day devoted to seo- 

tional meetings. Local conventions that were considered in 

this study are held in the fall of each yeer and include 

all teechers from a designated district or group of dis- 

tricts. Business, professional and sectional meetings are 

held, the time allotted for each varying from yeer to year 

arid from district to district. 

It may be assumed that similar types of benefits could 

be derived from these two types of conventions, with the 

provincial convention contributing to a broader outlook on 

educational affairs. Benefits which could be received from 

either of these conventions are numerous. For example, a 

teacher may gain confidence in his own ability to pursue 

the task at hand, end he could develop a professional 

spirit (i, p.19). He might also receive experience in 

probing for solutions to common problems, and gain access 

to new techniques, new methods and new tools, and perhaps 

improve his classroom teaching by keeping abreast of the 

latest educational thought (21, pp.427-429). The teacher 
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is almost sure to have a better understanding of the prob- 

lems of other teachers after participation in oonvention8 

(15, p.126). Of courso, the benefits received would vary 

according to the type of sectional meeting and the quality 

of the speaker. The social aspect of conventions should 

not be ignored, as the spirit of comradeship experienced 

during these group activities is invaluable. Teachers fre- 

quently return to their classrooms inspired and refreshed 

after participation in conventions. 

University Correspondence Courses and Extension Courses 

Most universities offer correspondence or extension 

courses in various fields of interest. Correspondence 

courses are most frequently done individually, and, there- 

fore, the participant is denied the benefits of group 

association. In both instnces, work is taken mainly for 

credit. Despite these drawbacks, however, there can be 

definite benefits to prtio1pants in these two activities. 

Professional growth and stimulation are sure to result if 

the program is directed toward attainable objectives (1, 

p.17). In a lengthy report on adult education, Titus 

asid that participation in extension work helps teachers 

to improve themselves, their contribution to society, and 

their earning capacity (1'?, p.1?). The values of corre- 

spondence and. extension courses would vary greatly with the 
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subject matter, but whatever the topic, it could be ex- 

pected that inoressed knowledge of subject matter, In- 

creased confidence in the presence of fellow teachers, and 

enrichment of personal life are definite benefits to be re- 

ceived from psrticIpetlon in these activities. 

Local School District Teacher Meetings 

besides being a member of the British Co1bia Teach- 

ers' Federation, each teacher is a member of a local asso- 

dation. There is one or more local associations In each 

of the school districts. As a general rule these associa- 

tions hold regular monthly meetings, although this is not 

always so. The nature of work undertaken at these meetings 

varies. Their scope covers the whole range of educational 

Interests and activities. The benefits from such meetings 

may be of e direct and substantial or rn Intangible nature. 

Perhaps most important of all, regular attendance at these 

meetings provides the teacher with the opportunity to be- 

come "profession-consclous (16, p.239). 

Night School 

Night school in British Columbia Is an evening class 

sponsored by the local school boards with financial assist- 

ance from the provincial, and in some instances, the fed- 

eral government. Any subject may be offered if there is 
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sufficient demand and an available instructor. Wales made 

a very detailed study of the development of adult education 

in British Columbia. He reports that the first formal 

adult education program in British Columbia was held in 

Vancouver in 1909. He stated further, that now more than 

80 per cent of the school districts in British Columbia 

provide night school courses with some 33,00 adulta 

attending (19, pp.49,127). 

Since night school may embrace anything from classes 

in hobbies to classes in basic ng1ish, the rewards may be 

highly personal and individual. Teachers would doubtless 

find they have a better understanding of the community be- 

cause of participation in night school. Some other bene- 

fits accruing from adult education, of which night school 

is one form, are, according to Titus, increased skills and 

enrichment of personal life (1?, pp.6,9). 

Professional Literature 

That professional literature is considered an impor- 

tant In-service activity is shown by í.de's statement that 

there should be an organized prorm for the staff to direct 

the attention of teachers to valuable articles (1, p.17). 

In this connection Leeper has shown that 33 editors of 

stete journals estimated that two thirds of their stated 

functions were directed toward professional growth and 



education (10, p.95). any people question the contribu- 

tion of eductiona1 literature to teacher growth. Perkins 

sent out questionnaires to teohers and administrators 88k- 

ing their opinion es to whether they believe that the peri- 

odloals they reed regularly would be more valuable to them 

if they were more preotical and less theoretical. There 

seemed to be definite Indication that more articles re- 

porting successful techniques and more "how to do it's 

articles were desIred (13, p.241). 

If professional journsls were successful in their ob- 

jectives, they could conceivably contribute to all the ben- 

efits listed in the questionnaire used for the present 

study. 

Staff Meetings 

In British Columbia it is expected that there be at 

least one staff meeting every month. Such regular staff 

meetings should achieve the objectives steted by alle; 

neniely, the development of a philosophy that will be used 

consistently throughout the whole program, stimuletion to 

professional reading, and Increased security of the st&ff, 

one with the other (20, p.403). ÌLore specific benefits 

which could be expected to contribute to the broad objec- 

tives mentioned bove ould be a ree ter understanding of 
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the problems of other tesoners arid the responsibilities 
of the principal. 

In addition to the regular staff meetings, any number 

of meetings may be held. These meetings genarally deal 

with more specific topics such as curricultìi, promotions, 

or the school progrem. Consequently, the benefits derived 

therefrom are of a more specific nature in that a pertlou- 

lar problem is solved through the cooperative efforts of 

the staff members. 

Summer Sessions 

AS early as 1931, an estimated one quarter of all the 

teachers in the Tnited States attended sìrmer school (1, 

p.15). This indicated a felt need on the part of the 

teaohers, and. indicated also thet summer sessions were ful- 
filling at least e part of that need. Since that time the 

number of courses offered and the number oi' teachers attend- 

Ing has increased. The contents of the suimner ess1on 

courses would greetly influence titeir value to the teacher. 

Whatever the course, increased knowledge of subject matter, 

enrichroent of Personal life , arid increased confidence 

should result. 
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Supervisory Visits 

The British Columbia Depsrtment of Education has on 

its staff three persons whose duty it is to supervise and 

inspect home economics teechers in the province. In dis- 

cussing the improvement of instruction, I1lester stated 

that "a measure of the value of the supervisory program is 

the extent to which it makes teachers self-confident, self- 

dependent and self-directive (2, p.211)." 

de believed that supervision must be constructive. 

He feels that lt must not be merely class inspection, but 

"it should Include help in direoting the learning process, 

student activities, pupil adjustment and teacher adjustment 

(1, p.12)." If we accept these two statements, then it is 

possible for supervisory visits to provide all the benefits 

listed in this study. 

Workshops 

According to Diederich and Van Tu, the first known 

"workshop" was held et Ohio State University in 1936 (7, 

p.2). Since then countless workshops have been held 

throughout Canada and the United States. 

In a report on a summer workshop held annually by the 

British Columbia Teachers' Federation, Legg et al stated 

that some of the values of these workshops lay in the in- 

formation and inspiration they provide the young teacher 
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and the renewal of inforrn?tion and rejuvenation of spirit 
they provide the more experienced teacher (11, p.65). 

New ideas and techniques, new insights and purposes, 

broader perspeotive ana more understanding are all benefits 

which Weidrep felt could be derived from workshops (18, 

pp.164-166). 

Hutchins described a workshop held at New York State 

College to study the problems end needs of city supervisors 

of home economics. This workshop, as evalueted by the par- 

ticipents resulted in a new focus on their own problems, 

improved methods and new evaluative devices end techniques 

(9, p.30). 

The meaning of the term "workshop" is somewhat vague. 

Many of the local in-service meetings considered in this 
study have been designated as workshops regardless of their 
length or scope. Such workshops are predominantly tesoher- 

sponsored end organized; therefore, some of the benefits 

derived will probebly be in direct ratio to the enthusiasm, 

effort end sotivity of those participating. 

S urnniary 

This study is concerned with in-service education for 

home economics teachers in British Columbia. The neeì for 

research on this subject has been shown in this chapter. 

The purpose of this study is to appraise the selected types 
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of In-service education in the light of the benefits which 

might be derived from them. 

The next chapter will describe the methods used to 

collect and tabulate the data for this study. 
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OH.kPTER II 

METHOD OF PROCEDURE 

Introduction 

Just as a teacher needs continually to re-evaluate 

her success, so is it necessary for those planning in- 

service education for teechers to heve a periodic evalua- 

tion of the programs. To do this they need information 

from the teachers perticipating in In-service education. 

It is hoped that an appraisal of some kinds of in-service 

eluoution by borne economics teachers in the province of 

British Columbia will be useful to in-service education 

planners. An attempt was made in this study to coileot 

such information from these teachers. The instrument 

chosen for this purpose was the questionnaire. 

Preparation of the uestionnaire 

The questionnaire was planned to appraise the reao- 

tiOfl8 of the home economics teachers to li seleote1 types 

of in-service education activities in terms of 26 specific 

benefits they had derived from them. 

As was stated in the preceding chapter, the il types 

of In-service education selected for this study were those 

tangible activities which the vriter believed all teachers 

would recognize as being concerned with the improvement in 
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the learning of pupils. These 11 selected types of In- 

service education were errunged In alphabetical order on 

the questionnaire (Appendix A). 

The ldee.s for the benefits whioh may be derived from 

in-service education were provided by books, professional 

magazine rtio1es, other teachers and theses. 'i3hese bene- 

fits were sorted and duplicates were discarded. From the 

remaining items, the writer endeavored to choose those 

which would examine all the chief aspects of teacher im- 

provenient. The benefits finally chosen revolved around the 

following six otegories of teacher improvement: 

1. ProfessIonal Attitudes and Understandings 

2. Classroom Teaching 

3. Understanding and Evaluation of Pupils 

4. Relationships with Parents arid Community 

5. Professional Advancement 

6. General Enrichment 

The benefits were then stated in oonsistent statements 

and arranged in alphabetical order according to the key 

word or phrase In the statement, regardless of the category 

into which they were grouped. The key words were under- 

lined. 

The participants were asked to rate the various types 

of in-service education activities with respect to the spe- 

cific benefits. A rating scale was selected because it was 
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believed that this method would show varying derees of 

benefit the teachers had gained from each of the 11 se- 

lected types of in-service activities. five point scale 

was used in order to obtain a midpoint In tabulation. A 

low score of one instead of zero made lt easier to show the 

difference between those persons giving no answer and those 

giving the lowest rating on the scale. The rating scale 

used was as follows: 

Of great benefit 5 points 

Of some benefit 4 points 

Sometimes beneficial and sometimes not 3 points 

Of little benefit 2 points 

Of no benefit i point 

Information on the professional baokground of the par- 

tiolpants was requesteu in order to foliitate interpreta- 

tion of the results. They were 9sked to state the grade 

levels they taught, their haine economics teaching experl- 

ence, tlìeir teacher certifloatlon and the degrees they held. 

It was believed that this information would make the data 

received ¡nore meaningful. 

A letter of tran&nittal was included on the front of 

the questionnaire. This letter explained the purpose of 

the study and asked the 000pertlon of ali the home econom- 

les terchers providing the information requested. 
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Pre-testing the uestionna1re 

Two pre-tests were rnde before the final preperation 

of the questionnaire. The first questionnaire was tested 

on five teachers ettending summer session at Oregon 5tate 

College, 1955. Using their sugestions, the questionnaire 

wes then revised. The second trial was niede on 11 persons, 

including teachers attending summer session, 1957, and 

staff members of the Home Eoonomios Education Department at 

Oregon State College. The criticisms and sugestions of 

these persons were received and studied. A final revision 

was then made and the questionnaires were printed end dis- 

tributed. 

Distrltution of the uestionnaire 

With the approval of the Provincial Supervisor of Home 

Economics, all of the 313 persons teaching home economies 

in the elementary end secondary schools of British Columbia 

in the fall of 195'7 were asked to participate in this study. 

The lists of teachers and schools were obtained from the 

Provincial Supervisor of Home Economics for British Coluin- 

bla, and the Supervisor of Home Economics for the Vancouver 

City Schools. In many instances the questionnaires were 

sent direct to the home economics departments of the school 

with no name on theni because an up-to-date list of mimes 

and addresses was not available at the time of mailing. 
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Xeturn of the uestionna1res 

Of the 31 questionnaires sent to British Columbia 

home economics te&ehers, 120, or 38 per cent usable copies 

were returned in Urne to be included in this study. Eight- 

een questionnaires which were either too incomplete, moor- 

rectly made out, or arrived too iste had to be discarded. 

A total of 138 or 44 per cent of the £rit1sh (olumbia home 

economics teachers cooper&ted by returning the question- 

unire. It needs to be emphasized thet the sample on which 

these date ere b1sed may be either a biased or representa- 

tive group. 

ithough names were not requested on the questionnaire, 

some persons vo1untr11y included them, or wrote personal 

or explanatory notes to the writer. A.lso persons In the 

writer's own community handed their completed question- 

neires directly to her. The information so received indi- 

ceted that most areas of the province were represented in 

this study. Á%.t least one questionnaire was known to be re- 

oelved from each of the following: Vancouver, Jurniby, 

New estminster, Vancouver Island., Fraser Valley, Okanagan 

Valley, Kootenay, Peace River end the Coastal area. 



Preparation for Analysis of Data 

When the questionnaires were returned the ratings of 

each respondent were recorded. There were 26 listed bene- 

fits with a possible score of five for each benefit; there- 

fore, a score of 130 was attainable for any one of the 11 

types of in-service education by any one of the respondents. 

The total of the scores for one type of in-service educa- 

tion was calculated and a total mean score was determined. 

This was done for each of the 11 types of in-service educa- 

tion activities. For example, from Table 2 it can be seen 

that of the 120 British 0oliibia home economics teachers, 

102 said they had attended summer sessions. If they had 

rated all 26 benefits as five (0f great benefit) there 

might have been a mean score of 130, but they rated sirnimer 

session as 78. 

Next, the ratings of all the respondents for each ben- 

efit derived from each type of in-service education were 

totalled and mean scores for each of the benefits were ob- 

tamed. The number or respondents in each case was re- 

corded along with the mean scores. ith these figures a 

master table was prepared. The informetion from this mas- 

ter table is used throughout this study. (See Table A, 

Appendix B) 
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S umina ry 

Ì questionnaire was prepared to gather information 

about in-service education for persons teaching home eco- 

nomics in elementary end seoonde.ry schools in British 

Columbia. There were questionnaires distributed, Fnd 

from these, 120, or 8 per cent usable responses were re- 

turned. Most of the main geographic areas were represented 

in these responses. The next chapter shows the 120 home 

economics teachers' reactions to the benefits derived from 

in-service education programs in which they participated. 
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CHAPTER III 

ANALYSIS OF DATA 

Introduction 

Since knowledge of the professional background of the 

respondents makes interpretation of the data oolleotea more 

significant, information regarding the grade levels of home 

economics they taught, the years of home economics teaching 

experience they had completed, and the degrees and teaching 

certificates held by the participants was gathered for this 

study. 

Professional Background of 120 Respondents 

OErade Levels of Home Economics Taught by 120 Respondents 

The 120 teachers participating in this study repre- 

sented those teaching home economics at all levels from 

grades five nd six to grade 12. One person taught grades 

five and six only, 43 teachers or 36 per cent taught junior 

high only, and 21 or 18 per cent taught senior high levels 

only. There was one teacher who taught all grades from 

five to 12, and 54 teachers or 4 per cent taught various 

combinations of junior-senior high school grades. 

As would be expected, the largest group, 45 per cent 

of the respondents, taught both junior and senior high 
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school. Thirty-six per cent taught only junior high school 

and 18 per cent taught only senior high school. 

Home Economics Teaching Experience of 120 Respondents 

On this questionnaire the teachers were asked to tell 

how many years they had taught home economics. It must be 

emphasized that because of the shortage of home economics 

teachers these people may have taught elementary school or 

other secondary school subjects before becoming home eco- 

nomics teachers. 

The home economics teachIng experience of the 120 re- 

spondents ranged from less than one year to 29 years. 

There were four persons or three per cent of the teachers 

with less than one yearts experience, 59 respondents or 50 

per cent with from one to four years' experience, and 31 or 

25 per cent who had taught home economics for five to nine 

years. Eleven teachers or nine per cent Indicated that 

they hed teught from 10 to 14 years, end 15 persons or 13 

per cent stated that they had taught home economics for 15 

years or more. 

Fifty per cent were teachers who had one to four years 

of experience, and 25 per cent had five to nine years of 

experience. Only three per cent were beginning home eco- 

nonios teachers end 22 per cent hc.d been teaching home eco- 

nomics from 10 to 29 years. 
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Teach1n Qertifioetes Held by 120 Respondents 

The respondents represented teachers with anywhere 

from one to six yesrs' tra1n1n beyond h1h school level. 

Seven 1nd1viduls or six per cent of the teschers respond- 

Ing Indicated thst they held Elementary Conditlone.l Certif- 

bates or the equivalent of one year tre1nin beyond the 

junior metriculation (grsde 12) level. Sixteen respondents 

or 13 per cent held lementery Basic Certificates or indi- 

cated two years' train1n beyond junior matrioulation, snd 

15 teachers or 13 per cent held Elementsry tdvanoed Certif- 

lastes or the equivslent of three yesrs' traininß beyond 

junior matricuistion. These three certificates qualify per- 

sons to teach at the elementary level, but because of the 

grave shortage of home economies teachers In iritIsh Coluin- 

bis, many persons have been called upon to fili home eco- 

nomics teaching positions In the junior end senior high 

schools. The data collected for this study do not show 

whether these people have any home economies courses beyond 

junior matriculation. without these teachers, many areas 

would have no home economics deoErtments at all. 

Respondents holding certificates which qualify them to 

teach at the secondary level are as follows: 22 teachers 

or 18 per cent held Secondary Conditional Certificates or 

the equivalent of four years' training beyond grade 12, 49 

teachers or 41 per cent hold Secondary Basic Certificates 
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or the equivalent of five years beyond grade 12, and 11 

teachers or nine per cent of the respondents indicated that 

they held Secondary Advanced Certificates or the equivalent 

01' six years' trainlnß beyond junior matriou1aton. 

t least 50 per cent of the teachers were not fully 

qualified to tech home economics in the secondary schools. 

Degrees Field b 120 Respondents 

The 120 resondents included 38 teachers or Der 

cent with no degree, 80 or 66 per cent with bachelor's 

degrees and two persons or two per cent with master's de- 

grees. It was interesting to note that four of those teech- 

ers holding bachelor's degrees held two such degrees, and 

one tesoher stated that she held three bachelor's degrees. 

S nnma ry 

The 120 participants in this study include teachers 

teaching et all levels here home economics is taught in 

elementary nd secondary schools in British 0olumbi. The 

teaching experience ranged from less than one year to 29 

years. There were 66 per cent with bachelor's degrees, but 

more important, there were 32 per cent ith no degree. Two 

per cent held master's degrees. The teaching certifiostes 

held by the respondents Indicate that they had anywhere frcn 

one to six years' training beyond high school. t least 50 

per cent of the teachers were not fully qualified to teach 

home economics In the secondary school. 



Availability of, Prt1cipetion in, and Rsting of 11 
Selected Types of In-service Education Activities 
Indicated by British Columbia Home Economics Teachers 

The first two purposes of this study were to determine 

the availability of certein types of in-service education 

to the home economics teachers of British Columbia, and how 

many of the home economics teachers participate in those 

selected in-service ectivities. The writer believed that 

this informetion would be of value to those concerned with 

planning In-service ectivities for teachers. In order to 

verify this belief, the respondents were asked to Indicate 

the availability of those activities which were not known 

to be aveilble to sil teachers. The following activities 

were considered as available to all teachers: British 

Columbia Teachers' Federation conventions, correspondence 

courses, local conventions, local school district teacher 

meetings, professional literature, school staff meetings, 

summer sessions, and supervisory visits. Extension courses, 

night school and workshops may not be offered In all corn- 

munities in the province. 

Then the respondents were asked to state their partie- 

Ipatlon in the selected In-service notivities. They were 

not questioned on local conventions, school staff meetings 

or supervisory visits, as participation In these were con- 

sidered to be obligFtory, and would involve all teachers. 
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. record was kept also of the number of persons rat- 

Ing each of the 11 selected types of In-service eduction. 

A comparison of these three factors was made. This Infor- 

metlon is shown on Table 1. 

Throughout the discussion of Table 1, date provided by 

the respondents but not shown on this tble will be intro- 

duced as neoessary to make the information more meaningful. 

Table i shows the difference between the numbers stat- 

ing that they had pertiolpeted in a specific type of in- 

service education in the past seven years end the numbers 

rating the benefits of that activity. 

British Columbia Teachers' Federation Conventions 

Table i shows that, although it is possible for all 

teachers to participate in British Coiwabla Teachers' Fed- 

eretion conventions, only 76 persons or 63 per cent of the 

120 home economics teachers had attended at least one such 

convention in the past seven years. Of these, only 65 

techers or 54 per cent rated this ectivity eccordin to 

the benefits to be derived from them. 

Five respondents did not indicate whether or not they 

had ettended British Lolumbla Teachers' Federation conven- 

tions. Of the 76 who answered affirmetively, 20 said they 

hed attended one such convention, 40 had attended from two 

to five, 10 had ettended from six to nine, and six persons 

had attended more than 10 British Columbia Teachers' Fed- 

eration conventions. The respondents also provided the 
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vai1abi1ity ot, Participation in, and Rating of 11 Selected In-service Education 
Activities Indicated by British Columbia Home Economics Teachers (120 Respondents) 

Home Economics Teachers 
Said they par- 

Types of In-service Education Said was tioipated in 
available in past 7 years Rated 
No. % No. % No. 

B. C. T. F. Conventions 120 100 76 63 65 54 

Correspondence Courses 120 100 lO 8 8 7 

Extension Courses 61 51 25 41 20 33 

Local Conventions 120 100 120* lOO 86 72 

Local School District 
Teacher eet1ngs 120 100 101 84 100 83 

Night School 97 81 48 49 29 30 

Professional Literature 120 100 97 81 105 88 

School Staff v1eetings 120 100 120* 100 116 97 

Summer Sessions 120 100 99 83 102 85 

Supervisory Visits 120 100 120* 100 102 85 

Workshops 53 44 34 64 30 57 

onsidered obligatory for all teachers. 
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Information that 30 hsd attended home economics sections 

only, five had attended enera1 sections only, end 41 had 

attended both home economies end generel sections of the 

British Columbia Teachers' Federation conventions. 

Correspondence Courses 

One type of in-service ectivity available to any 

teacher who wishes to enroll is stidy through correspond- 

ence. iccording to Table 1, only 10 teachers, or eight per 

cent of the 120 respondents, indicated that they had taken 

at least one university correspondence course in the past 

seven years. Only eight Individuals or seven per cent of 

the group rated this activity. 
Twenty of the 120 respondents did not answer the ques- 

tion on university correspondence courses. Of the 10 who 

said they had pErticlpPted In this activity In the pest 

seven years, seven had teken one course, one had taken two 

courses, one had tìken five courses and one had taken six 

correspondence courses. Also, seven of the participsnts 

Indicated thet the course or courses were relatad to home 

economies end/or teaching, and two said their courses were 

not related. One had taken some correspondence courses 

which were releted to home eoonomlcs and/or teaching and 

some which were not. 



Extension Courses 

Table 1 shows that 61 home economics teachers, or 51 

per cent of' the 120 respondents, indicated that extension 

courses had been available to them in their community. 0f 

these, 25 teachers or 41 per cent stated that they had 

taken one or more such courses in the past seven years. 

There were 20 persons or 33 per cent rated extension 

courses. 

Twenty four of the respondents did not state whether 

or not they had taken university extension courses in the 

past seven years. Eleven said they had taken one course, 

12 said they had taken two to five courses and two had 

taken six or more university extension courses. Six of' the 

participants said that the courses taken had not been re- 

lated to home economics and/or teaching, 16 said that their 

courses were related, and two had taken some courses which 

were and some which were not related to home economics and! 

or teechin. One participant did not answer this pert of 

the question. 

Local Conventions 

Local conventions, available to all but perhaps three 

of the new teachers, were rated by only 86 persons or 72 

per cent of the 120 respondents. 
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Local School District Teacher Meetins 

From Table i it will be observed that there were 101 

respondents or 84 per cent who indicated attendance at one 

or more local school district teacher meetings per year. 

One of these did not rate this activity, leaving 100 rat- 

ings, or 83 per cent of the 120 respondents. Two of the 

respondents not rating this activity were teachers new to 

teaching home economics or were new to teaching. if they 

were the itter they probably had not yet attended a local 

teachers' meeting. 

Of the 101 home economics teachers who stated that 

they attended one or more local school district teacher 

meetings per yecr, there were 33 who generally attended all 

such meetings held in their district. Thirty indicated 

that they attended approximately three fourths of their 

district teacher meetins, and 28 usually attended from one 

half to three fourths of the meetings. Five respondents 

attended from one fourth to one half of the time, and four 

stated that they usually attended up to one fourth of these 

meetings. There were seven who attended none, end 12 who 

did not answer. Also one respondent indicated that she 

attended approximately two of the local school district 

teacher meetings per year, but she did not stete how many 

such meetings were held in her area. 
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ght Sohool 

Table i reveals that night school classes were offered 

in the communities of 9? teachers or 81 per cent of the 120 

respondents. Forty eight of these or 49 per cent stated 

that they had attended night school classes in the past 

seven years. .11 of these teachers did not rate this activ- 

ity. Only 29 persons or O per cent responded with ratings 

for night school. 

There were 24 respondents who had attended one night 

school class, 21 who had attended from two to five classes, 

and three persons indicated that they had attended seven or 

more night SChOOl classes in the past seven years. Fifteen 

teachers did not answer this question. iineteen of the 48 

participants in night school classes stated that their 

classes were related to home economics and/or teaching, 20 

indicated that their classes were not related and seven 

said that some of their classes were related and some were 

not. There were two participants who did not answer this 

part of the question. 

Professional Literature 

According to Table 1, only 97 or 81 per cent of the 

120 respondents indicated that they read one or more pro- 

fessional magazine. On the other hand, there were 105 per- 

Sons or 88 per cent of the group rated this activity. 
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There were 33 home economics teachers who stated thet 

they read one professional magazine regularly. Thirty four 

said they read two, end 30 reed three or more professional 

magazines. Thirteen gave no answer. 

School Staff Meetings 

Table 1 shows that there were 116 teachers or 97 per 

cent of the 120 british Oolumbia home economics teachers 

who gave ratings for school staff meetings. One of the 

four persons not rating this type of activity was a teacher 

with less than one year home economics teaching experience. 

Suimer Sessions 

According to Table i summer sessions were rated by 102 

persons or 85 per cent of the respondents. Here again, 

there appeared more r8tlngs than the number of persons who 

stated that they had participated in this activity in the 

past seven years. r1here were 99 or 83 per cent of the re- 

spondents who stated th't they had attended summer session 

at least once in the pest seven years. Of the three who 

did not answer, one had indicated her home economics teach- 

Ing experience as 29 years, another 18-1/2 years and the 

third four years. Probably two of these teachers were rat- 

ing summer sessions on experiences previous to the past 

seven years. 
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Of the 99 home economics teechers who had attended one 

or more suinríier sessions in the past seven yers, 28 had 

attended one summer session, 71 had attended from two to 

six sessions. Three persons gave no answer to this ques- 

tion. Sixty eight of the prtioipsnts said that the summer 

sessions they had attended were related to home economics 

and/or teaching. Five said their courses were not related 

and 22 had taken some oourses which were and some which 

were not related to home economics and/or teaching. Four 

did not respond to this question. 

ervisory Visits 

It was assumed that supervisory visits were available 

to all home economics teachers and that participation in 

them was obligatory. Table i reveals that this type of in- 

service activity was rated by only 102 individuals or 85 

per cent of the 120 teachers responding in this study. Two 

of those not responding were new home economics teachers 

and so they may not yet have been visited by the supervisor. 

o rkshop 

According to Table 1, 53 teachers or 44 per cent of 

the group stated that educational workshops had been avail- 

able to then in their community. 0f the 53, there sere 34 

or 64 per cent who said that they had attended one or more 
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such workshops. Thirty persons or 57 per cent of those to 

whom workshops were available rated this type of in-service 

activity. 

0f the 34 home economics teachers who had attended 

workshops, 14 bed attended one workshop, 10 had attended 

two, end lo had attended more than two educational workshops 

in their community. Thirty-four persons did not answer the 

questions on workshops. 

summary 

In summery, Table i shows that the three types of in- 

service education In this study which were not available to 

all teachers were: extension courses, night school and 

workshops. These were available to 51 per cent, 81 per 

cent and 44 per cent, respectively, ccord1ng to the 120 

respondents. 

Wore than 80 per cent of the 120 respondents stated 

that they partïoipated in local school district teacher 

meetings, professional literature and summer sessions. It 
was assumed that 100 per cent woxld partloipate in local 

conventions, school staff meetings and. supervisory visits, 

with the possible exception of the four new teachers. 

Sixty-three per cent of the respondents Indicated that 

they had attended one or more Jrit1sh Columbia Teachers' 

Federation conventions, arid more than half of these 
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attended general sections as well as home economics seo- 

t ions. 

Very few persons stcted they participated in corre- 

spondence courses. Forty-one per cent of those to whom 

extension courses were available stated that they partid- 

peted In them, and 64 per cent of those who said that edu- 

cational workshops were available to them stated that they 

had attended workshops. 

is could be expected, the 120 home economies teachers 

participated more in courses and summer sessions related to 

home economics and teaching than in those not related. 

More than 50 per cent of the respondents rated all but 

four of the 11 activities on this table. These four aotiv- 

ities were correspondence courses, extension courses, night 

school and workshops. Only 2 per cent or less rated these 

four types of in-service education. 
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120 Respondents' k3eliefs as to Vhioh of the 11 Selected 
Types of In-service Education Were Most Beneficial 

The overall ratings of the 11 types of in-service edu- 

cation by the 120 respondents show a general picture of how 

the respondents believe that each of these types of in- 

service activities helps Improve their teaching. It will 

be recalled that each resoondent we.s esked to rete the 11 

types of in-service activities In which they had partid- 

prted. These ratings were es follows: 

0f greet benefit b 

0f some benefit 4 

Sometimes beneficial and sometimes not 

Of little benefit 2 

Of no benefit i 

Since there were 26 listeu benefits with a possible score 

of rive for each, a score of 130 was attainable. The total 

of the scores for one type of in-service education was cal- 

culated and a total mean score was determined. This was 

done for each of these activities, and then these 11 se- 

lected types of in-service education were arranged in order 

of the highest score. The results of this may be seen in 

Table 2. 

Table 2 shows that the respondents believed suimner 

sessions definitely provided them with more benefits than 

any one of the other 10 selected tyues of in-service 
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Table 2 

The Ratings of the 11 Selected Types of In-service 
Education £iocording to the i3enefits the 120 Respond- 

ents Believed They Received 

Types of In-service Total Mean Score 
Education Responding (Possible 130) 

Summer Sessions 102 78 

Supervisory Visits 102 63 

School Staff Meetings 116 63 

Workshops 30 62 

Professional Literature 105 55 

Local Conventions 86 53 

B. C. T. F. Conventions 65 50 

Local School District 
Teacher Meetings 100 48 

Extension Courses 20 47 

Correspondence Courses 8 43 

Night School 29 36 
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education. The spread of 15 points between the total mean 

score of 78 for summer sessions and 6 for the next most 

preferred type of in-service education was greater than 

that between any other to shown on tnis table. Tais rat- 

ing for summer sessions was made by 102 persons or 8 per 

cent of the 120 respondents. 

Supervisory visits scored u total moan of 63 of the 

possible 130 and were the next most preferred of the 11 se- 

lected types of in-service education. One hundred and two 

teachers or 85 per cent of the 120 respondents rated this 

activity. 

1so scoring 63 for the total mean were school staff 

meetings. In this instance, the response was made by 116 

persons or 97 per cent of the 120 respondents. 

'workshops received e total mean soore of 62 of the 

possible 130 for the benefits which might be derived from 

them. It must be remembered, however, that only 30 indi- 

viduals or 25 per cent or the respondenta rated this activ- 

i ty. 

0f the total 120 respondents, 105 persons or 88 per 

cent rated the in-service activity of reading professional 

literature. They gave this activity a total mean score of 

55 out of e possible l0 for the benefits which they de- 

rived from reading professional literature. 



i.he teachers participating in local conventions indi- 

cated that they received from them benefits to the total 

mean score of 5. This response was made by 86 teachers or 

72 per cent of the total group. 

smeller number, 65 persons or 54 per cent of the re- 

spondents replied that the benefits derived from participa- 

tion in British Qolumnbia Teachers' Federatlon conventions 

were valued at a total mean score of 50. 

Local school district teacher meetings were rated by 

100 or 83 per cent of the respondents. They gave e total 

mean score of 48 for the benefits they derived from partie- 

ipation in this type of in-service education. 

Only 20 teachers or 17 per cent of the respondents 

evaluated extension courses. Their total mean score of 47 

for this activity is then perhaps not too indicative. 

The lowest number of participants was recorded for 

correspondence courses. Only eight persons or seven per 

cent of the respondents rated this activity. Their total 

mean score of 43 is low. 

Participation in night school was of less value to the 

respondents than any other type of in-service education 

listed in the questionnaire. The total mean score of 36 

was made by 29 teachers or 24 per cent of the respondents. 

when the 120 British 'Jolumbia home economics teachers' 

replies were examined, it was found that they believed they 



received more and greater benefits from summer sessions, 

supervisory visits and school staff meetings than from any 

of the others. Extension courses, correspondence courses 

and night school provided the least benefits to the 120 re- 

spondents. None of the 11 selected types of in-service 

education was rated of great benefit by all the teachers. 

The Differences in Teachers' Reactions 
to In-service Education 

The writer attempted to determine how much difference 

there was between different teachers' reactions to the 11 

selected types of in-service education. Using only those 

respondents who rated every benefit for a specific type of 

in-service education, she found the low and the high ratings 

for each type of in-service education and she recorded the 

differences between them. Then, to simplify the picture, 

the 11 types of in-service education were arranged accord- 

ing to the difference between the ratings. The results of 

this are in Table 3. 

Table 3 shows the number or teachers who rated every 

benefit for a specific in-service activity. It also shows 

the lowest e.z h1hest ratings given to each activity and 

the differences between the ratings. 

When the number of teachers rating all the benefits is 

compared with the number of teachers responding for each 

activity on Table 2, there is a considerable difference. 



Table 3 

Differences in the Ratings of British Columbia Home Economics Teachers Who Appraised 
Every Benefit to be Derived from the 11 Selected Types of In-service Education 

Teachers rating Ratings 
Types of In-service every benefit flrossible score 130) Difference be- 
Education No. High Low tween ratings 

Summer Sessions 70 58 12b 33 92 

Supervisory Visits 68 7 119 29 90 

Workshops 19 16 115 26 89 

Echool 3taff Meetings 81 £8 111 28 83 

Professional Liter'ture G? 56 109 29 80 

Local School District 
Teacher Meetings 54 104 26 78 

B. C. T. F. Conventions 43 6 103 26 77 

Local Conventions 56 47 100 32 68 

Night School 17 14 86 26 60 

Extension Courses 9 8 85 26 59 

Correspondence Courses 6 5 70 36 34 

c)1 

o 
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Of the 102 persons responding with some ratings for summer 

session, only 70 have re-ted all the benefits for that activ- 

ity. Similar results ore shown for eoch activity. 

When a comparison of Tables 2 and 3 is made, it will 

be noted that the arrangement of the various types of In- 

service education is similar, although not identical. For 

example, the first four items are the saine with school 

stsff meetings and workshops reversed, end the next four 

Items are the same, with local conventions and baal school 

district teacher meetings reversed. The sanie three Items 

appear last on both tables but In different order. 

From Table 3 lt can be seen that there is a very great 

difference between the lowest ratIng given any one In- 

service education activity and the highest ratIng given 

that activity by teachers ratIng all benefits. The great- 

eat range of difference is shown for summer sessions. One 

teacher rated summer sessions as low as 33 out of a pos- 

8lble 130. Another teeoher rated the seme activity as 125, 

giving a difference of 92 out or a possible l50. In effect, 

this meons tht one teacher has reted almost all of the 26 

benefits as one, denoting no value, and another teacher has 

rated almost all of the 26 benefIts es five, denoting grea.t 

value to them. On the other hand, one teacher rated cor- 

respondence courses as 36, IndIcating that they were of 

very little or no benefit to her. Another teacher's rating 
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of 70 indicated that she found correspondence courses less 

than "sometimes beneficial and sometimes not" when the 26 

benefits were considered. 

Table 3 also shows thst the spread between the low 

scores is only lo points, but the spread between the high 

scores is 55 points. Those teachers giving low ratings 

could not give a much lower rating than they did and still 

rate every benefit. Those giving the higher ratings showed 

more discernment between the benefits they derived from the 

different types of in-service education. 

Apparently the 120 home economics teachers did not re- 

ceive the same degree of benefits from in-service education. 

ince a considerable number of them did not rte every ben- 

efit for the 11 specific types of in-service education, it 

may be assumed that they could not see that these benefits 

might be derived from each specific in-service education 

activity. 
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Benefits Derived from 11 Selected Types 
of In-service Eduoation 

Introduction 

The data collected in this study show definitely that 

the 11 selected types of in-service education were valued 

differently in respect to the various and specific benefits 

to the respondents. It will be recalled that the 26 se- 

lected benefits were grouped into the following six cate- 

gories of teacher improvement: 

1. Professional Attitudes and Understandings 

2. Classroom Teaching 

3. Understanding and E.valuation of Pupils 

4. RelationshIps with Parents and Community 

5. rofessional dvancement 

6. General Enrichment 

Those benefits included In eaon category will appear 

as that category is being discussed. 

The writer endeavored to determine which type of In- 

service education activity provided the most benefits in 

each of the six categories established. She siso attempted 

to discover In which category the il selected types of in- 

service eduotion were most beneficial to the British 

Colunibia home economics teachers. 
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Benefits in Professional Attitudes and Understandings 

The following group of benefits vore placed in the 

general category of professional attitudes nd understand- 

ings: 

1. Increased your awareness of educational trends 

and professional problems 

2. Enabled you to Interpret the school program 

3e Increased your understanding of the objectives 

of education In general 

4. Increased your understanding of the objectives 

of home economics education 

5. Increased your understanding of the problems 

of other teriohers 

6. Increased your understanding of the duties and 

responsibilities of the principal 

7. Mude you more aware of the need for professional 

unity 

8. Increased your understanding of supervisory 

services 

9. Encouraged you to asstrnie more responsibilities 

in your teacher organization 

lo. Helped you Identify and solve your teaching 

problni 
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Table 4 shows the mean scores of these benefits octe- 

gorized according to the types of in-service education. 

These mean scores can be Interpreted as set up In the rat- 

Ing scale on the questionnalre to indicate 

Of great benefit 5 

Of some benefit 4 

Sometimes beneficial end sometimes not 3 

Of little benefit 2 

Of no benefit i 

In Table 4 there are five types of In-service eduoa- 

tion In which any of the benefits were rated with a mean 

score of four or over, this number indicating that they 

were more than "of sorne benefit" to the respondents. The 

five types of In-service education so rated were: local 

school district teacher meetings, school staff meetings, 

professional literature, summer sessions and supervisory 

visits. 

The participeting teachers indicated with a meen score 

of 4.17 that local school district teacher meetings made 

them more aware of the need for professional unity. 

irofessional literature was of considerable benefit to 

the 120 respondents, increesing their awareness of educe- 

tional trends end professIonal problems. They attributed 

to professional literature a meen score of 4.06 for this 

benefit. 
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Table 4 

Benerits in Professional Attituctes and Understandings L)erived from In-service EcLucation 
(120 Respondents) 

Types of In-service Education 

Local choo1 School 
Benefits ] c. T. F. Corresp. Extension Local Dist. Teacher Night Professional Staff Summer Supervisory 

Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visits Aorkshops 

Mean Score* 
Increased your awareness of 
educational trenus and pro- 
fessional prob1em 3.82 2.26 3.40 3.65 3.23 1.95 4.06 3.31 4.26 3.50 3.83 

Enabled you to interpret the 
school program 2.13 1.33 2.36 2.42 2.19 1.33 1.93 3.62 3.76 3.31 2.61 

Increased your understanding of 
the objectives of education in 
general 2.91 2.1'? 3.57 3.23 2.53 1.62 3.33 3.12 4.11 2.95 3.14 

Increased your understanding of 
the objectives of home econonics 
education 7y i.so 2.57 2.68 1.75 1.76 3.'?8 1.51 4.38 4.09 2.69 

Increased your understanding of 
the problems of other teachers 3.39 1.17 2.54 3.65 3.36 1.48 2.82 3.90 3.76 2.68 3.72 

Increased your understanding of 
the duties and responsibilities 
of the principal 1.80 1.00 1.42 1.83 2.36 1.40 1.53 4.35 2.77 1.95 1.62 

Made you more aware of the need 
for professional unity 3.81 1.17 1.85 3.92 4.1? 1.15 2.89 3.81 3.29 2.85 3.63 

Increased your understanding of 
supervisory services 2.11 1.00 1.86 1.97 2.03 1.16 1.85 2.8? 3.04 3.91 2.16 

Encouraged you to assume more 
responsibility in your teacher 
organization 2.49 1.33 1.92 2.36 2.89 1.16 1.82 2.27 2.19 1.79 213 

Helped you identify and solve 
your teaching problems 1.90 2.50 2.17 2.37 1.76 1.73 2.65 2.66 3.89 3.98 2.85 

*Of great beuefit, 5; Of some benefit, 4; Sometimes beneficial and sometimes not, 3; Of little benefit, 2; 01 no benefit, 1. 
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As could be expected, school stnff meetings con- 

tributed considerably to 1ncresed understanding of the 

duties and responsibilities of the principal, receiving a 

mean score of 4.35 by the respondents. 

Summer sessions were ratei ss 4.11 for increasing the 

understanding of the objectives of education in general, 

and 4.o6 for increasing the understandings of the objeo- 

tives of home 000noi1iics education. They also contributed 

toward increased awareness of educational trends and pro- 

fessional probleìus to a mean score value of 4.26. 

The teachers believed that supervisory visits were of 

considerable help in the increased. understanding of the 

objectives of home economics education. This was indicated 

by e mean score of 4.09. 

On tie other hand, for every benefit listed In this 

category, night school received a mean score of less than 

two. This signifies that it was less than of little bene- 

rit,1 to tAie respondents in all of this category of profes- 

clonai growth. 

The participants Indicated tht correspondence courses 

were of less than 'tot little benefit" In all but three 

areas. .L.ven these three areas were rated in tue tvos. 

Such a rating shows that they were valued et somewhere be- 

tween "sometimes beneficial end sometimes not's and "1of 

little benefit". 'I'he three specific benefits so rated were 



(a) Increased your awareness of educational trends and 

professional problems, (b) Increased your understanding of 

the objectives of education in general and (o) Helped you 

identify and solve your teaching problns. The partici- 

pants rated the contribution of oorres2ondence courses to 

these three areas with mean scores of 2.26, 2.17 and 2.50, 

respectively. 

Although the respondents did not indicate that partie- 

Ipetion in workshops was of great value by rating any of 

the benefits in this category five, workshops were rated 

as of little or no value for only one benefit. That one 

benefit was increased understanding of the duties and re- 

sponsibilities of the principal, which had a mean score of 

1.62. This Is an understandable rating. 

A comparison was made of the scores for British Oolum- 

bis Teachers' Federation conventions and local conventions. 

There is little difference In the values of these two con- 

ventions as rated by the respondents, the highest differ- 

ence being one of .47. ThIs difference appeared for the 

benefit of helping teachers to identify and solve their 

teaching problems. Local conventions were considered of 

slightly more value than British Columbia Teachers' Feder- 

ation conventions in this benefit. The mean scores were 

2.37 end 1.90, respectively. 
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The mean score for this group of lo benefits was 

established for each type of in-service education. Then 

the types of in-service education ere arranged according 

to the score. This arrangement Is shown in Table 5. 

Table 5 shows that sumier sessIons were rated hiìhest 

with a meen score of 3.55 for benefits in professional 

attitudes and understandings. This seems to Indicate that 

the 120 respondents found summer sessions sometlîìes bene- 

ficial, sometimes not, or of some benefit generally. 

The 120 teachers found school stff meetings and 

supervisory visits sometimes beneficiai and sometimes not. 

vean scores of 3.14 and 3.10, respectively, were granted 

these two activities for benefits derived in this category. 

Night school and correspondeitce courses were of little 

or no benefit to the respondents. They received low mean 

scores of 1.47 and 1.54, respectively. The ninbers partie- 

ipating in these two in-service education activities were 

low, so this meen score was not necessarily indicative of 

the majority opinion of the 120 respondents to the ques- 

tionnaire. 
In summary, Tables 4 end 5 shovi the.t each of the 11 

typos of in-service education had a contribution to make in 

the ares of professional "ttitudes arid understandings. The 

120 particIpating teachers found summer sessions were of 

more value in this category than any other type of 
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Table 5 

Rating of In-service Education According to the Benefits 
in Professional ttitudes and Understandings Derived from 

them by 120 Respondents 

Types of In-service Rating 
Education (Possible Mean Score of 5) 

Suimer Sessions 3.55 

School Staff Meetings 3.14 

Supervisory Visits 3.10 

orkshops 2.84 

Local Conventions 2.80 

B. C. T. F. Conventions 2.72 

Professional Literature 2.67 

Local School District 
Teacher Meetings 2.63 

Extension Courses 2.3? 

Correspondence Courses 1.54 

Night School 1.47 
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in-service education. Night school and correspondence 

oourses had the least to offer the respondents when this 

category of professional growth was considered. 

Benefits in Classroom Teaching 

From participation in In-service education, teachers 

may derive benefits which will definitely help them in the 

classroom situation. 

Two specific benefits on the questionnaire were placed 

in the category of classroom teaching. They were: 

1. Helped you improve your classroom organization 

and control 

2. Improved your teaching methods 

The following table is an indication of the respond- 

ents' reaction to the li selected types of In-service edu- 

cation in this area of teacher growth. 

Table 6 shows that only two of the 11 types of in- 

service education were rated es being of more than just 

some value to the respondents for help in this category of 

classroom teaching. These were summer sessions and super- 

visory visits. The teachers believex tht summer sessions 

were of considerable velue, a mean score of 4.55, for im- 

proving their teaching methods. This was the highest rat- 

ing given in this category. Summer sessions also helped 
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Table 6 

Benefits in Classroom Teaohin Deriveci from In-service ictucation 
(leo Resoridents) 

Types of In-service Education 

Local School School 

Benefits 3. C. T. F. Correap. Extension Looal Dist. Teacher Night Professional Staff Surner Supervisory 
Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visits Workshops 

Mean Score* 

Helped you Improve your 
classroom organi zation 
and control 2.0? 2.63 3.29 2.3b 1.88 2.00 2.?? 3.17 4.05 4e01 2.93 

Improved your teaching 
methods 2.43 2.6'? 3.53 2.84 1.92 2.29 3.37 2.43 4.55 4.11 3.00 

*Of great benefit 5 

0f some benefit 4 

Sometimes beneficial ani sometimes not 3 

Of little benefit 2 

Of no benefit i 
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the respondents improve their classroom organization and 

control, shown by mean score of 4.05. 

supervisory vi1ts were, i000räin to this group of 

teohers, of considerable benefit to thexr in their class- 

room teaohin. £rtioipnt1on in supervisory visits helped 

then improve their classroom oraniztion cnd control, as 

shown by a mean score of 4.01 and improve their teaching 

methods, indicated by a mean soore of 4.11. 

0f the li types of in-service eduontion in tnis study, 

local school district teacher meetings were shown to be of 

little or no help to the 120 respondents in their classroom 

teaching. Attendance at these meetings helped them improve 

their olassrooiz. organization and control to the extent of a 

meEn score of 1.88, and improve their teaching methods to 

the extent of e mean score of 1.92. 

The teachers found participation lxi extension coures 

to be sometimes beneficici end sometimos xiot for both items 

in this category. The respondents Indicated a mean score 

of 3.29 for tue lmjrovement of their classroom organization 

end control, rLd a mean score of 3.53 for the ixaproveraent 

of teaoh1n methods throuh p&iticipctlon in extension 

courses. 

Teaching wethods of the respondents were sometimes 

improved by professional literature, as the mean score of 

3.37 indIcated. 
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The 120 respondents found school staff meetings some- 

times beneficial and sometimes not, in improving their 

clsssroom organization and control, giving these meetings 

a mean score rating of 3.17 for this benefit. 

orkshops sometimes helped teachers improve their 

teaching methods and sometimes did not. 

rated this activity with e mean score of 

slightly lower, 2.93, was the mean score 

for helping to Improve the respondents? 

tion and control. 

The mean scores for the 11 types of 

The respondents 

3.00. Just 

given to workshops 

1assroom organiza- 

In-service educa- 

tion for all the benefits in this category were obtained. 

Then the types of in-service education activities were 

arranged according to these mean scores. Table '7 shows 

this arrangement. 

Summer sessions were definitely of some value to the 

120 respondents in this category of classroom teaching, s 

was indicated by a mean score or 4.60. Supervisory visits 

were, accordiug to Table 7, of some benefit in classroom 

teaching, s the respondents gave this type of in-service 

education e mean score of 4.06. The participants in exten- 

slon courses and professional literature believed them to 

be sometimes beneficial end sometimes not. Local school 

district teacher meetings offered very few benefits in 

classroom teaching. 
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Table 7 

Rating of In-service Education According to the Benefits 
in Classroom Teohing Derived from them by 120 Respondents 

Types of In-service Rating 
Education (Possible Mean Score of 5) 

Summer Sessions 4.30 

Supervisory Visits 4.06 

Extension Courses 3.41 

Professional Literature 3.07 

Vorkshops 2.97 

School Staff Meetings 2.83 

Correspondence Courses 2.70 

Local Conventions 2.60 

B. C. T. P. Conventions 2.20 

Night School 2.15 

Local School District 
Teacher Meetings 1.90 



Benefits in Understendinend Evaluation of Pupils 

The writer believed that teachers need help in lern- 

ing to understand end evaluate pupils. She, therefore, in- 

cluded in the uestionn&ire five benefits which would eon- 

tribute to improvement in this respect. The five benefits 

which were grouped into this oategory of understanding and 

evaluation of pupils ere: 

1. Developed a clearer ins1çht into the behevior 

of children 

2. Increased your ability to provide for individ- 

uel differences 

3. Increased your skill in using pupil records to 

help them learn to solve their problems 

4. Increased your skill in measuring student 

se h i e verne n t 

5. Increased your skill in recognizing student 

difficulties 

Table 8 shows how the teachers rated the 11 types of 

in-service education for providing the benefits in this 

category. 

according to Table 8, summer sessions were of some 

benefit in developing a clearer insight into the behavior 

of children. The 120 respondents gave summer sessions a 

mean score of 4.03 for this benefit. Summer sessions also 

had the highest rating for each benefit In this category. 
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Table 8 

Benefits in Understanding and Jva1uation of Pupils .Lerivea. rrom In-service Educution 
(120 Re$pondents 

Types of In-erviee Education 

Local School School Benefits B. C. T. . Corres. Extension Local 1)1st. Teacher Night Proressional ' taft Summer Supervisory 
Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visits Workshops 

Mean Score* 
Developed a clearer insight 
Into the behavior of chilaren 1.98 2.63 2.87 2.19 1.78 1.88 3.14 3.34 4.O 2.93 2.93 
Increased your ability to pro- 
vide for individual differences 1.87 2.88 3.07 2.04 1.84 l87 2.82 3.04 3.69 3.05 2.68 
Increased your skill in using 
pupil records to help them 
learn to solve their problems 1.62 1.50 1.73 1.62 1.60 1.06 2.15 3.06 3.13 2.87 2.36 

Increased your skill in measur- 
ing student achievement 1.76 2.00 2.29 1.94 l.5 1.57 2.59 3.03 3.2 3.48 2.7? 

Increased your skill in recog- 
nizing student difficulties 1.92 2.67 2.29 2.11 1.66 1.60 2.56 3.11 3.82 3.31 2.65 

Icor great benefit 5 
of some benefit 4 
Sometimes beneficial and sometimes not 3 
or little benefit 2 
or no benefit i 



The respondents found school staff meetings to be 

sometimes beneficial and sometimes not for each benefit in 

this category. The mean scores for the five benefits 

ranged from 3.03 to 3.34. Next to suimner sessions, this 

type of in-service education seemed to be rated highest. 

British Columbia Teachers' Federation conventions, 

local school district teacher 

were of little or no help for 

category of understanding and 

mean scores for these types o: 

all below two. 

The mean scores for each 

meetings and night school 

all the benefits In this 

evaluation of pupils. The 

r in-service education were 

type of in-service education 

for all five benefits in this category were obtained. Then 

the il selected types of in-service education were arranged 

according to those mean scores, and Table 9 was prepred to 

show this arrangement. 

Table 9 sumrnarizes the Infoxation found in Table 8. 

Only summer sessions as a type of In-service education 

stands out as having values in helping teachers understand 

and evaluate pupils. Its meen score was almost four, that 

of being of some benefit. Supervisory visits and school 

staff meetings were sometimes beneficial and sometimes not 

to the 120 respondents. The mean scores for these acUvi- 

ties were 3.13 and 3.12, respectively. 



Table 9 

Rating of In-service Education According to the Benefits in 
Understanding and Evaluation of Pupils Derived from them by 

120 Respondents 

Types of In-service Rating 
Education (Possible Mean Score of 5) 

Summer Sessions 3.72 

Supervisory Visits 

School Staff Meetings 

Yorkshops 

Professional Litersture 

Extension Courses 

Correspondence Courses 

B. C. T. F. Conventions 

Local Sohool District 
Teacher Meetings 

Night School 

Local Conventions 

3.13 

3.12 

2.69 

2.65 

2 45 

2.34 

1 83 

1 65 

- 

.1. 'J 

i 38 
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British Columbia rjeachers? Federation conventions, 

local school district teacher meetings, night school and 

local conventions were of little or no benefit in this 

category to the respondents. The mean scores received by 

all the latter were below two. 

Benefits in Relationships with Parents and Community 

Into the category of relationships with parents and 

communuity were grouped three benefits. They are: 

1. Helped you develop a better understanding 

of the community 

2. Enabled you to interpret your pupils' 

progress to their parents 

3. Increased. your understanding of the pupils' 

parents and their home life 

The respondents' ratings of the 11 selected types of 

in-service education for each of these three benefits are 

In Table 10. 

Table 10 shows the li selected types of In-service 

education certainly did not contribute to improving teach- 

ers' relationships with parents and the community. Orte 

glance at Table 10 reveals that 20 of the 33 mean so3res 

rated less then "0f little benefIt'. The highest meen 

scores on Table 10 were given school staff meetings, but 

even so they wavered around the mid-point on the rating 



Table 10 

Benefits in Relationships with Parents and Coznunity i)erived £rom In-service ktucation 
(120 Respondents) 

Types of In-service 1duoation 

Local School School 
Benefits B. C. T. F. Oorresp. Extension Local i ist. Teacher Night Professional Staff Suimner Supervisory 

Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visits Workshops 

Mean Soore* 
Helped you develop a better 
understanding of the oorn.rnunity 1.75 1.00 2.29 1.94 2.64 Z.54 1.65 2.99 1.85 1.58 2.00 

Enabled you to inter;ret your 
pupils' progress to their 
parents 1.43 2.00 1.92 1.52 1.51 1.42 1.80 3.40 2.66 2.28 1.96 

Increased your understanding 
of the pupils' parents and 
home life 1.38 1.17 2.15 1.b9 1.93 2.36 1.94 3.01 2.06 1.57 1.70 

*Qf great benefit b 

Of some benefit 4 
Sometimes beneficial and sometimes not 3 
Of little benefit 2 

of no benefit i 
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scale. This indicates thnt the 120 respondents found 

school staff meetings were sometimes beneficial and some- 

times not. 

The date from Table lo were used to obtain the mean 

soores for each type of ln-ssrvice education for the group 

of three benefits in this oateory. Then the li types of 

in-service ed'tcat1on were arringed in order of tiese meen 

scores. This arrangement Is shown in Table 11. 

The 120 respondents gave school staff meetings a mean 

score of 3.15 for the benefits In this category, Indicating 

that the meetings were sometimes beneficiai and sometimes 

no t. 

Summer sessions, extension courses, night school and 

1oc1 school district teacher meetings were ali of little 

benefit to tue 120 home economics teachers. These four 

types of in-service education were given meen ratings In 

the low two's for providing benefits in relationships with 

parents and community. 

Little or no benefit in this cetegory was derived from 

workshops, supervisory visits, professional literature, 
1oci1 conventions, british (oluìribie Tecìiers' Federation 

conventions and correspondence courses. Ali had meen 

scores of less then two. 
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Table 11 

Rating of' In-service Education According to the Benefits 
in e1ationships with Parents and Community Derived from 

them by 120 Respondents 

Types of In-service Rating 
Education (Possible Mean Score of' 5) 

School Staff' Meetings 3.13 

Summer Sessions 2.19 

Extension Courses 2.12 

Night School 2.11 

Local Sohool District 
Teacher MeetIngs 2.03 

Workshops 1.89 

Supervisory Visits 1.81 

Professional Lltereture 1.80 

Local Conventions 1.68 

B. C. T. F. Conventions 1.52 

Correspondence Courses 1.39 
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benefits in irofessiona1 Advancement 

A te8cher may edvenoe professionally in two ways. She 

may receive a higher salary, or be promoted to a more de- 

sir6ble teeching position. Sorne types of in-service educe- 

tion could oontribute to this professional advsncement. 

The following two benefits were, therefore, included in the 

questionnaire: 

1. Gontributed toward a higher salary 

2. Enabled you to accept a more desirable 

teaohin position 

Table 12 was assembled to show how the 120 respondents 

rated the 11 types of in-service education according to the 

benefits in this category. 

rj.he outstanding fact which Table 12 shows Is that in 

the category of professional advancement, 17 of the pos- 

sible 22 mean scores were rated by the 120 resnondents as 

being of no benefit. 

The 120 respondents believed local school district 

teacher meetings to be more than just sometimes beneficial 

end sometimes not In contributing toward e h1her salary. 

They rated. these meetings with a mean score of 3.49 for 

this benefit. The meetings were, however, of almost no 

benefit in enabling them to accept a more desirable teach- 

Ing position, shown by their mean score of 1.21. 
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Table 12 

Benefits In Professional Mvunoexnent Derived from In-service Muoation 
(1go Reßpond.ents) 

Types oÍ In-service Education 

Local School ohool 

Benefits B. C. T. F. Corresp. Extension Local Dist. Teacher Night Protessional Staff Summer Supervisory 

Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visits Workshops 

Contributed toward 
a higher salary 1.95 2.17 1.92 1.87 

Mean Score* 

3.49 1.53 1.24 1.78 2.97 1.23 1.38 

Enabled you to accept a 
more desirable teaching 
position 1.27 1.6? 1.77 1.18 1.21 1.26 1.32 1.26 2.86 2.26 1.46 

*0± great benefit 5 

of sorne benefit 4 
Sometimes beneicia1 and sometimes not 3 
Of little benefit 2 

Of no benefit 1 



Summer sessions were sometimes beneficial and some- 

times not in contributing towrâ higher salary arid in 

ensbling the 120 respondents to rccept a more desirable 

teaohlng position. Participation in summer sessions was 

given ratings of 2.97 and 2.86, respectively, for these 

two benefits. 

A mean score of 2.26 was given to supervisory visits 

to indiote a little help in enabling the teachers to 

accept a more desirable teaching position. 

The teachers indicated by a mean score of 2.17 that 

correspondence courses were of little value to them in con- 

tributing toward a higher salary, but only eight persons 

rated this activity. 

The 120 respondents rated both types of conventions 

and both types of teacher meetings as of' almost no benefit 

at all in enabling them to accept a more desirable teaching 

position. All of these activities received mean scores of 

1.27 or 1es for this benefit. 

All but two of the li types of In-service education 

were of little or no value to the respondents for both ben- 

efits in this category, indicated by scores of' less than 

2.50. The two activities with mean scores above this for 

one or both of these benefits were local school district 

teacher meetings and summer sessions. 
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The mean scores for both benefits for esch of the 11 

selected types of in-service education were calculated and 

the types of activities arranged according to these scores. 

This arrangement may be seen in Table 13. 

Table 13 shows that summer sessions were sometimes 

beneficial and sometimes not in contributing to the pro- 

fessional advancement of the 120 respondents. This type of 

activity received a mean score of 2.92 for benefits in this 

category. 

The teachers believed local school district teacher 

meetings were slightly more than just of little value to 

them in helping them edvance professionally. They gave 

these meetings a mean score of 2.35. 

iì.11 other types of in-service education listed were 

of little or no value in this category to the 120 home eco- 

nomics teachers responding. 

Benefits In General Enrichment 

The respondents were asked to rate the il types of in- 

service education with hioh this study is concerned, 

according to four benefits which would contribute to the 

general enrichment of their lives. The four benefits con- 

sidered in this category were: 

1. Increased your confidence in the presence of 

your fellow teachers 



Table 13 

Rating of In-service Education ccording to the 
Benefits in Professional Advancement Derived from 

them by 120 Respondents 

Types of In-service Rating 
Education (Possible Mean Score of 5) 

Summer Sessions 2.92 

Looal School District 
Teacher Meetings 2.35 

1dorkshops 1.92 

Correspondence Courses 1.92 

Extension Courses 1.85 

Supervisory Visits 1.75 

B. C. T. F. Conventions 1.61 

Local Conventions 1.53 

School Staff Meetings 1.52 

Night school 1.40 

Professional Literature 1.28 
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2. Increased your knowledge of subject matter 

3. Enriched your own personal life 

4. Helped you realize more satisfactions from 

teaching 

The meen scores given each of the 11 types of in- 

service education for each of the four benefits grouped in 

this category are shown in Table 14. 

Some of the 11 selected types of in-service education 

provide definite benefits In the nrea of general enrichment 

es shown in Table 14. Of some benfit In contributing to 

the 120 respondents' knowledge of subject matter were cor- 

respondence courses with a mean score of 4.14; professional 

literature, with a mean score of 4.19; and summer sessions 

with the highest mean score of this table, 4.50. 

The teachers believed extension courses and summer 

sessions to be of some value In contributing to the enrich- 

ment of their Dersonal lives. The mean scores for this 

were 4.18 and 4.01, respectively. 

The lowest mean score roting on Table 14 was that of 

1.50 for correspondence courses. The participants found 

these courses were of very little value in helping them 

realize more sûtisfaotions from teaching. It must be kept 

in mind that there were only eight participants rating this 

in-service activity. 



Table 14 

Benefits in General Enricnment Derived £roni In-service Ed.ucation 
(120 Respondents) 

Types or In-service Education 

Local School choo1 
Benefits 13. 0. T. F. Corresp. Extension Local 1)1st. Teacher Night Proressional stfr Summer Superviory 

Conventions Courses Courses Conventions Meetings School Literature Meetings Sessions Visite orkshops 

Mean core* 
Increased your confidence in 
the presence of your rellow 
teachers 2.89 2.25 2.43 3.12 2.93 2.1? 1.96 3.2'? 3.33 2.31 3.04 

Increased. your knowledge of 
subject matter 2.56 4.14 3.5 2.53 l.'71 3.52 4.19 1.55 4.50 3.11 2.79 

Enriched your own personal 
life 2.95 3.50 4.18 2.92 2.59 3.91 3.49 2.26 4.01 2.71 3.11 

Helped you realize more satis- 
factions from teaohir E.45 1.50 3.00 2.66 2.29 2.33 3.02 2.58 3.94 3.27 2.93 

*of great benefit 5 
or some benefit 4 
Sometimes beneficial and sometimes not 3 
0f little benefit 2 
of no benefit i 



Of very little help to the respondents in increasing 

their knowledge of subject metter were school stoff meet- 

ings, with a mean score of 1.55 and local school district 

tetcher meetings, given mean score rating of 1.71. 

British Columbia Teachers' Federntion conventions, 

local conventions, local school district teacher meetings, 

school stoff meetings, summer sessions and workshops all 

received mean scores of just under or over three for in- 

creasing the confidence of the respondents in the presence 

of their fellow teachers. These scores indicated that they 

were in this regard sometime2 beneficial and sometimes not 

to the 120 respondents. 

Supervisory visits were of little benefit, shown by a 

mean score of 2.31, in Increasing the respondents' confi- 

dence In the presence of their fellow teachers. 

All of the 11 types of in-service education were con- 

sidered by the teachers as being more than just of little 

benefit in enriching their own personal lives. 

The 120 home economics teachers gave summer sessions 

the highest mean score, 3.94, for helping them receive more 

satisfactions from their teaching. This rating indicated 
that they believed summer sessions to be of some value to 

them in this regard. 

The mean scores for each of the 11 selected types of 

in-service education were calculated for these four benefits 



together. Then the types of In-service education were 

arranged 000rding to these mean soores. Tb1e 15 shows 

this arranernent. 

tocording to Table 15, summer sessions were of some 

value to the respondents for benefits in the category of 

general enrichment, as indicated by a mean score of 3.95. 

School district teacher meetings and school staff 

meetings received the low scores of 2.38 and 2.42, respeo- 

tively, showing that even they were rated as more than of 

little value to the respondents. 

iil of the other eight types of In-service education 

were rated with mean scores revolving around three, reveal- 

Ing that they were sometimes beneficial and sometimes not 

beneficial to the 120 home economics teachers in provid- 

ing for their general enrichment. 

In simìmarlzlng Table 15, none of the 11 types of In- 

service education received from the 120 respondents mean 

scores of less than 2.38 for this category. They believed 

then that all of the 11 types of in-service education were 

of more than "of little value" to them in providing for 

their general enrichment. 



Table 15 

Ratine of In-service iduoation ccordin to the 
Benefits in General ¡nrichment Derived from them 

by 120 Respondents 

Types of In-service Ratine 
Education (Possible Mean Score of 5) 

Summer Sessions 3.95 

Extension Courses r, 
t). 

Profession&1 Literature 3.17 

Night School 3.00 

Workshops 2.97 

Supervisory Visits 2.85 

Correspondence Courses 2.85 

Local Conventions 2.81 

B. C. T. F. Conventions 2.71 

School Starr Meetin8s 2.42 

Local School District 
Teacher Meetings 2.38 



Summary 

When the total picture of the data in this portion of 

the study is overviewed, the following seem to stand out es 

of particular signifloence: 

Remembering that there are 26 benefits which might be 

derived from each of the li selected types of in-service 

education, then one oan see that there is a total of 286 

mean scores. Of these 286 mean scores, only 17 were rated 

four or over. On the other hand, 97 of 286 possibilities 

were rated less then two. There were three benefits rated 

with a meen score of one by six or seven respondents. 

These three ratings were for correspondence courses. 

The 120 respondents reoeived comparatively little ben- 

efit In the aree of professional advancement from any of 

the 11 selected types of in-service education. 

The categories of teacher growth in which the 120 re- 

spondents received the most benefit from ail these types of 

in-service education were those of general enrichment and 

classroom teaching. 

Summer sessions offerei the most benefits in all but 

one of the six categories of teacher growth. That one 

category was relationships with perents and community. 

School staff meetings offered the most benefits in that 

category. 



Vhen the specific benefits are considered, summer 

sessions received the highest rating for 15 out of the 26 

benefits listed In this study. 

Sohool staff meetings received the highest ratings In 

five out of the 26 benefits. 
Supervisory visits received the highest ratings for 

two of the 26 benefits, extension courses for one, end 

local school district teacher meetings for three of the 26 

benefits listed on the questionnaire. Strangely, the 

letter received the hiLthest rating of all the 11 types of 

In-service education for contributing toward e higher 
salary. 

Benefits Iost Freui.ent11 Lerived from all Types of In- 
service Education. Vhen the top five benefits from each 

type of In-service education were swrmaarized, It was found 

that there were seven benefits which appeared in five to 

seven of the 11 types of in-service education. These bene- 

fits are as follows: 

No. 5. Increased your awareness of educational 
trends and professional problems 

No. 9. Increased your knowledge of' subject matter 

No. 10. Increased your understanding of the 

objectives of education in general 

No. 12. Increased your understanding of the 

problems of other teachers 



No. 14. Enriched your own personal life 

No. 16. Lade you more aware of the need for 

professional unity 

No. 24. Improved your teaching methods 

Of these seven major benefits, four are in the oste- 

gory of professional attitudes and understandings, two are 

concerned with general enrichment, and only one is in the 

category of olassrou teaching. 

Benefits Least Frquently Derived from all Types of In- 

service Education. When the low five benefits from each 

type of in-service education were sunmiarized, it was found 

that there were seven benefits which appeared in five to 

eight of the li types of in-service education. These bene- 

fits ere as follows: 

No. 3. Helped you develop a better under- 

standing of the community 

No. ?. Enabled you to interpret your pu1ls' 

progress to their parents 

No. 13. Increased your understanding of the 

pupils' parents and their home life 

No. 15. Increased your understanding of the 

duties and responsibilities of the 

principal 



No. 1?. Increased your skill in using pupils' 

records to help them learn to solve 

their problems 

No. 25. Enabled you to accept a more desirable 

teaching position 

Three of the benefits least frequently derived from 

the 11 selected types of in-service education are in the 

category of relationships with parents and community. 



CHAPTER IV 

SUMMA(Y, INRPRETATIONS AND RECOMMENDATIONS 

Summary of Study 

The writer has endeavored in this study to appraise 

some aspects of in-service education for home economics 

teachers in British columbia. Specifically, she wanted to 

find out: 

1. The degree of availability or three of 11 selected 

types of in-service education to the home economics 

teachers of British Columbia 

2. how many of the home economics teachers in 

British Columbia participate in 11 selected 

types of in-service education activities 

3. ,hich of the II selected types of in-service 

education the British Columbia home economics 

teachers believed were most beneficial to them 

4. The nature and extent of the benefits derived 

from 11 selected types of in-service education 

as evaluated by the home economics teachers in 

British Columbia 

questionnaire was prepared which was concerned with 

11 selected types of in-service eduertion and 26 benefits 

which might be derived from them. (see questionnaire, 

Appendix A) 



The questionnaire was distributed to 313 home eoonom- 

los teachers in British Co1ibis. There were 120 or 38 per 

cent usb1e responses received in time to be used for this 

study. The respondents reoresented most geographic brees 

of the province. They included teachers teaching home eco- 

nomios rit all rde levels from five to 12 in the eleinen- 

tary and seoondry schools in British Columbia. Forty-five 

per cent taught both junior nd senior high school. 

Thirty-six per cent taupht only junior high school and 18 

per cent taught only senior high school. The yeers of home 

economics teeohin experience of the resondents voried 

from less than one year to 29 years. Fifty-three per cent 

hd less then five yeers of home economics teaching experi- 

once. The teeohin oert1f1ctes of the respondents ranged 

from Elementary Conditional to Secondary Advanced eertifi- 

cates or their equivalents. At least 50 per cent were not 

fully qualified secondary school home economics teachers. 

There were ío per cent of the respondents with bachelor's 

deerees, two per cent with master's degrees and 32 per 

cent with no decree. Once more it needs to be emphesized 

that the sample on which these data are besed may be either 

a biased or representative group. 

There were only three of the 11 selected tyoes of in- 

service educetjon which were not vai1eb1e to all teechers. 

They were extension courses, night school and workshops. 



These were available to 51 per cent, 81 per cent and 44 per 

cent, respectively, according to the 120 respondents. 

It was assumed that 100 per cent of the respondents 

would attend loosi conventions, school staff meetings and 

would have supervisory visits, with the possible exception 

of the four new teachers. Lore than 80 per cent of the re- 

spondents stated they attended local school district tesoh- 

er meetins, reed rofessiona1 litersture, end hed attended 

summer sessions. Sixty-three per cent of the respondents 

indicated they had attended one or more British Columbia 

Teachers' Federetlon conventions. Very few hsd enrolled in 

correspondence courses. Forty-one per cent of those to 

whom extension courses were available stated that they had 

registered for one or more such courses in the post seven 

years. Sixty-four per cent of those who stated educational 

workshops were evellable to them indicated that they had 

attended one or more such workshops in the past seven yesrs. 

Attendanoe et night school classes was reported y 49 per 

cent of those who stated that night school classes were 

ovailable. There was e difference between the numbers of 

respondents steting prtic1pation in an in-service activity 

in the pest seven years end the numbers giving ratings for 

that activity. 

When the 120 home economics teachers perticipated in 

courses or sumrer sessions, more of them worked within home 
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economics and the teaching field than in unrelated areas. 

More than half of the pertloipants in british Columbia 

Teachers' Federtion conventions ettended both home eoonom- 

los and general sections of the convention, Indicating that 

they did not limit their activities to their own field, but 

were interested in the broader aspects of their profession. 

These teachers reacted differently toward in-service 

education. This was shown by the fact that one respondent 

rated the benefits of summer sessions with a score of 33 

out of a possible score of 130, whereas another rated the 

same activity as 125, gIving a difference of 92 out of a 

possible score of 130. 

None of the 11 selected types of in-service education 

was rated as of great benefit by all the 120 respondents. 

Sumrrier sessions were said to be the most effective type of 

in-service education for the 120 BrItish .olumbia hoi ï e eco- 

nomics teachers. They received the highest overall rating, 

and were rated hithest tor all but one of the categories of 

teacher grovth set up In this study. This category con- 

tamed those benefits dealing with relationships with par- 

ents nd community. Summer sessions were also rated high- 

est in 15 out of 26 of the specific benefits with which 

this study is concerned. 

Supervisory visits end school staff meetings rated 

next to summer sessions when all of the benefits were 
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considered. Supervisory visits also rated near the top for 

three of the six categories of teacher growth. These three 

cstegories were professional attitudes and understandings, 

classroom teaching and understanding and evaluation of 

pupils. This type of in-service eduostion was rated high- 

est of all the 11 types for two specific benefits. These 

two benefits were increasing the respondents' understending 

of' supervisory services and helping them identify and solve 

their teaching problems. Staff meetings received the high- 

est rotings of all the 11 selected types of in-service edu- 

cation for the benefits they provided in the category of 

relationships with psrents end community. They also rated 

near the top for professional attitudes and understandings, 

and the understanding and evaluation of pupils. They re- 

ceived the highest rsting In five of the 26 specific bene- 

fits. 

The respondents reoeived the least overall benefit 

from night school. 

Extension courses were rated quite low when all bene- 

fits were considered, but near the top for the benefits In 

classroom teaching, relationships with parents nd oonnnu- 

nity and general enriobment. When specific benefits were 

considered, extension courses contributed more toward en- 

riching the personal lives of the respondents than any 

other of the il tynes of in-service education. 
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Although only 34 of the 120 respondents perticipated 

in workshops, they seemed to be of value to these teachers. 

They rated fourth higÌest of the 11 selected types of In- 

service education when all the benefits were considered. 

Only 17 benefits of the 286 possibilities in seven of 

the 11 selected types of in-service education were rated 

with a meen score of four or over. This means these were 

the only areas the 120 respondents rated as "of some bene- 

fit" or more. The highest mean score rating was 4.55. 

On the other hand, 97 of 286 possibilities were rated less 

than two, indicating little or no benefit to the respond- 

ents. 

The categories in which most benefits were recognized 

by the respondents were those of general enrichment and 

classroom teaching. 

The category in which the least benefits were recog- 

nized by the respondents was that of professional advance- 

ment. Local school district teacher meetings received the 

highest rating of the il selected types of In-service edu- 

cation for contributing toward a higher salary. Although 

summer ses sions , extension courses and correspondence 

courses were taken mostly in the field of home economics 

and/or teaching, none of these received high ratings for 

contributing toward a higher salary for the respondents. 
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Interpretations and Reoominendations 

There was a very greet difference in ech tencher's 

reaction toword the 11 selected types of in-service educa- 

tion. This great difference in ratings wee responsible for 

the fact that none of these types of in-service education 

was of great benefit when the ratings of all the respond- 

ents were used. 

Vhen the background information provided by the re- 

spondents is considered, it is easy to see one reason for 

this. For example, at least 50 per cent of the respondents 

were not fully qualified for secondary school home eoonom- 

ics teaching. Thirty-two per cent did not have a bache- 

br's degree. Obviously, the needs of these teachers will 

be very different from those with home economics back- 

ground. It will be recalled from Chapter I that the 

British Columbia Teachers' FederEtion study (5) reported 

the home economics teachers as expressing the desire for 

more advanced work in their field. lthough the informa- 

tion was not given in th8t study, it may be assumed that 

the teachers expressing the desire for more advanced work 

would be those with the home economics background. 

The needs of these two groups, then, would be so dit- 

ferent that they could not possibly be met by the same 

types of in-service eduetion activities. If the in- 

service activities listed in this study have been geared to 
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meet the needs of either of these groups, then the other 

group would surely go away dissatisfied. 

Fifty-three per cent of the respondents had less than 

five yesrs' home economics teaching experience. The in- 

service needs of this lQrge group of teachers would be very 

dIfferent from those of the more experienced teachers. 

Those persons planning the TJniversity of British 

Columbia summer session offerings for home economics teach- 

ers have tsken these differences In professional background 

Into consideration. This summer, 1958, there are courses 

offered for those wishing to obtain a home economies back- 

ground, for those borne economists wishing to receive trein- 

Ing as teachers, and for those fully quslified home eoonom- 

los teachers wishing advnced certification or just wishing 

to keep up with newer developments in home economics and 

education. The extensiveness of these offerings is a very 

recent development, hovever, and time will tell the effec- 

tiveness or this plan. 

Tht summer sessions provided the moat benefits was 

to be expected. They usually involve a considerable outlay 

of ti,e and money. They are of a more formal type of in- 

service education, with courses to be passed, grades to be 

given, a continuity of thought pertaining to specific 

metters, and more contact with more teachers over a longer 

period of time. A common practice at summer sessions Is 



the final evaluation of the course, so the teaohers are, 

perhaps, niade more aware of the benefits they derive from 

them. 

The ratings given summer sessions, although hixer 

than that for any other of the 11 selected types of in- 

service education, show that even suxrimer sessions appar- 

ently are not rieeting the needs of the different types of 

teachers represented In this study. 

Recommendation 

1. That those planning in-service education for 
home economics teachers tyke into considera- 
tion the greet differences iii the professional 
background of those teachers. 

2. That tue policy of providing, at the Univer- 
sity of British Colb1a, a program of summer 
studies for home eoonomios teachers with varied 
backgrounds be continued with a plan for evalu- 
ation of its effectiveness. 

Three types of In-service education which were not 

available to all the teachers were night school, extension 
courses and workshops. The last may be teacher-sponsored. 

£.11 three were roted by 2 per cent or less of the respond- 

ente. Perhaps the subject matter or problems to be con- 

sidored In these activities were not such as to encourage 

participation of home economics teachers. Although not many 

teachers participated in workshops, those who had indicated 

that they found the rkshops relatively beneficial when 
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compared with the 11 tyes of in-service education in this 

s t udy 

Recommends tion 

That the British Coltbis home eoonomies 
teachers take more of the initiative in 
planning and participating in workshops in 

their local situations. 

The writer was surprised that the local school dis- 
trict teacher meetings received a higher rating for contrib- 

uting toward a hiher salary then did. summer sessions, cor- 

respondence courses and extension courses. She realizes 

that throuéh the salary committees of these associations 

very considerable salary increeses have been achieved over 

the past few yesrs. Vithout the strength of those local 

school district organizations, these increases would not 

hEve been ined. This was perhaps the reasoning behind 

the rating given to local school district teacher meetings 

for this benefit. On the other hand, the formal credit 

courses have either not involved higher certïficction with 

the resulting higher salary, or the teachers did. not r000g- 

nize that even one course might contribute toward higher 

certification or salary. Do home economies teachers need 

interpretFttion or the benefits in this area to be derived 

from formal courses? The fact that the category containing 

benefits in professional advancement received such a low 

reting in general suggests another interpretation. That 

is, that contrery to common belief, the home economics 



teachers do not participate in in-service education with 

just their own professional advancement as their goal. 

1ecomrnendat ion 

That the home economics tecohers of british 
Coltbia cooperate in a concerted effort to 
clarify their goals and to interpret the ben- 
efits they expect and/or receive from partic- 
ipation in in-service education. 

This study shows tnat no one type of in-service teach- 

er education provides all the benefits to be derived from 

such activities. i±ach activity considered in this study 

had some benefits to offer some teachers. There was not 

one of the 11 selected types of in-service education which 

was rated es of no value for all 2ô benefits listed In 

this study. 

Recommends tion 

1. That the i3rltish Qolumbia hoxae economics 
teachers be encouraged to participate in a 
variety of types of in-service education. 

2. That home economics teachers give evalua- 
tion of in-service activities e more Impor- 
tant role in the program. That records of 
these evaluations be preserved, and given 
to those in charge of planning in-service 
education activities so that these evalua- 
tions may be used to make future programs 
more effective. 

If the benefits listed in this study reflect the in- 

service needs of the British Columbia home economics teach- 

ers, then it appears that the available program of in- 

service education has not been meeting these needs. At 

least these respondents believed that this ws so. 
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This study points out the greet need for further 

appreisal of in-service educetion for home economics teach- 

ers in British Columblo. Before planning really effective 
in-service teacher education, certain information needs to 

be determined. Answers are needed to such questions as: 

What are the in-service needs of these tecohers? 
How can they be met? 

Do these benefits represent the in-service needs 
of British Columbia home economics teachers? 

Do teachers know what they want from participation 
In in-service activities? 
Is there e need for more evaluation of each activ- 
Ity, to ensure that teeohers are made aware of the 
benefits they have derived from in-service educa- 
tion? 

Reoonimendation 

1. That the British Columbia Teachers' Federation 
continue to foster in-service education for 
teachers. That they pien and carry out an action 
research program for teachers to participate in 
a cooperative study for improving In-service 
teacher education. 

2. That the British Columbia home economics teachers 
be shown the importance of participating in a 
study of this type. 

3. That the British Columbia Teeohers' Federation 
and the local associations continue their attempts 
to make their conventions and meetings more bene- fidel to teachers than they were shown to be in 
this study. 

4. That e further eppralsel of in-service education 
for home economics teachers In British Columbia 
be made in order to serve as a guide for setting 
up e more effective In-service program to meet 
the needs of all these teachers. 
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Table A 
(Master Table) 

120 Respondents' Ratings ot 11 b elected Types of In-service Education 
According to 26 Benefits Derived from Thera 

Types of In-service Education 

Local School School 
B. C. T. F. Correspond. Extension Local 1)1st. Teacher Nicht Proiessional Starr Summer Supervi$ory 
Conventions Courses Ooure2 Conventions Meetings School Literature Meetings Sessions Visits Workshops 
Number Mean Number Mean Number Mean Number Mean Number Mean Number Mean Number Mean Number Mean Number Mean Number Mean ¡umber Mean 
Ratine Score Rating Score Rating Score Rating Score Rating Score Rating Score Rating Score Rating Score Rating Score Rating Score Rating Score 

Possible85 5 8 5 20 5 86 5 100 5 29 5 105 5 116 5 102 5 102 5 30 5 

Benefits 

1 52 1.98 8 2.63 15 2.87 69 2.19 80 1.78 24 1.88 92 3.14 106 3.34 91 4.03 68 2.93 28 2.93 
2 54 2.07 8 2.63 14 3.2Ç fi 2.35 82 1.08 23 2.00 90 2.77 103 3.17 95 4.05 94 4.01 29 2.93 
3 53 1.75 7 1.00 14 2.29 72 1.94 85 2.ô4 24 2.54 81 1.65 lOO 2.99 81 1.85 81 1.58 26 2.00 
4 54 8 2.I5 14 2.43 75 3.12 86 ¿.93 23 ¿.17 81 1.96 103 3.27 86 3.33 80 2.31 28 3.04 
5 61 3.82 7 2.26 15 3.40 8k 3.65 91 3.3 22 1.95 97 4.06 103 ..31 69 4.26 88 3.0 29 3.83 
6 52 1.87 8 2.88 15 3.07 72 2.04 82 1.84 24 1.87 88 2.82 101 3.04 88 3.69 86 .05 28 2.68 
7 51 1.43 6 2.00 12 1.92 69 1.52 76 1.51 19 1.42 80 1.80 lOO 3.40 79 2.66 82 2.26 26 1.96 
8 54 2.13 6 1.33 li 2.36 73 2.42 77 2.19 21 1.33 82 1.93 97 3.62 89 3.76 88 3.31 28 2.61 
9 54 2.56 7 4.14 19 3.95 74 2.53 78 1.71 ¿3 3.52 97 4.19 91 1.55 4 4.50 8? 3.11 28 2.79 

lo 58 2.91 6 2.17 14 3.57 74 3.23 83 2.53 21 1.62 91 3.33 3.12 90 4.11 86 2.95 29 3.14 
11 57 2.79 6 1.50 14 2.57 72 2.68 79 1.75 21 1.76 91 3.78 89 1.51 99 4.38 90 4.09 29 2.69 
12 81 3.39 6 1.17 13 2.b4 77 3.65 88 .36 21 1.48 8'/ 2.82 108 3.90 85 3.76 84 2.68 29 3.72 
13 52 1.38 6 1.17 13 2.15 70 1.59 81 1.93 22 2.36 80 1.94 99 3.01 81 2.06 81 1.57 27 1.70 
14 55 2.95 8 3.50 17 4.18 73 2.92 81 2.59 23 3.91 9]. 3.49 96 2.26 90 4.01 82 2.71 28 311 
15 54 1.80 6 1.00 12 1.42 70 1.83 79 2.36 20 1.40 80 1.53 107 4.35 84 2.77 81 1.95 6 1.62 
16 82 3.81 6 1.17 13 1.85 75 3.92 92 4.17 2() 1.15 84 2.89 101 3.bl 84 3.29 85 2.85 27 3.63 
17 50 1.62 6 1.50 11 1.73 66 1.62 75 1.60 l 1.06 81 2.15 94 3.06 79 3.13 82 2.87 25 2.36 
18 50 1.95 6 2.17 1' 1.92 70 1.8? 86 3.4v 19 1.53 74 1.24 87 1.78 79 2.97 75 1.23 24 1.38 
19 55 2.45 6 1.50 14 3.00 73 4.66 ,6 2.29 21 2.38 82 3.02 93 2.58 87 3.94 88 3.27 27 2.93 

20 51 1.76 6 2.00 14 2.29 69 1.94 74 1.5r ¿1 1.57 83 ¿.59 94 3.03 91 ¿.93 86 3.48 26 2.77 

21 53 1.92 6 2.6? 14 2.29 70 2.11 77 1.66 20 1.60 82 2.56 95 3.11 88 3,82 84 3.31 26 2.65 

22 53 2.11 6 1.00 14 1.86 70 1.97 2.03 19 1.16 80 1.85 97 2.87 83 3.04 90 3.91 25 2.16 

23 55 2.49 6 1.33 13 1.92 72 2.36 81 2.89 19 1.16 79 1.82 92 2.27 79 2.19 81 1.79 23 2.13 

24 53 2.43 6 2.67 15 3.53 70 2.84 76 1.92 24 2.29 84 3.37 92 2.48 96 4.55 91 4.11 28 3.00 

25 51 1.27 6 l.b7 13 1.77 66 1.18 73 1.21 19 1.26 78 1.32 87 1.26 8. 2.86 81 .26 26 1.46 

26 52 1.90 6 2.50 12 2.17 70 237 79 1.76 22 1.73 84 2.65 92 2.66 87 3.89 90 3.98 27 2.85 
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IN-SERVICE EDUCATION FOR HOME ECONOMICS TEACHERS 
IN BRITISH COLUMBIA 

Dear Home Economics Teacher: 
May I ask a favor c you? Your assistance in providing the information 

requested on the following questionnaire would be greatly appreciated. The in- 
formation evolving from this questionnaire will form the basis of my thesis 
entitled, ' 'An Appraisal of In-Service Education for Home Economics Teachers 
in British Columbia. ' ' The findings of this study will be available for future 
planning of in-service education programs in British Columbia. 

This project has been discussed with Miss Bertha Rogers, Provincial 
Director of Home Economics. The cooperation of all Home Economics 
teachers would be appreciated. 

When I inquired about sending this questionnaire to you, I was informed 
that the list of your names and addresses would not be available until late 
October. Believing that you may have more time for this during the fall term, 
I am sending this to you now without specific names and addresses. I hope you 
will understand. 

A stamped self-addressed envelope has been included to facilitate return 
of one of the two questionnaires enclosed. The other you may keep for future 
reference when the results are available. Thank you for a prompt reply. 

Yours sincerely, 

Lola Jackson 
HR #4 
Kelowna, B.C. 

What grade level do you teach now 
How many years of Home Economics teaching experience have you completed? 
What teaching certificates do you hold _____________ 
What degree(s) do you hold? ____________ 
Give date(s) received. ____________ 

_____________ How many B.C.T.F. Annual Conventions have you attended? 
At these meetings have you attended (1) Home Economics sections only? 

(2) General sections only? 
(3) Both? 

___________ 
_____________ 
_____________ 

How many university correspondence courses have you taken in the past 
seven years? 

_____________ 

____________ Of these, how many were directly related to Home Economics and/or 
to teaching? 

Have university extension courses been available to you in your community? 
___________ 
____________ How many university extension courses have you attended in the past 

seven years 
Of these how many were direcuy related to Home Economics and/or 

to teaching' 
___________ 

How many meetings per year are held by your school district teacher 
organization ° 

___________ 

Approximately how many of these meetings do you attend per year? 
Have night school classes been available to you in your community? 

___________ 
___________ How many such classes have you attended in the past seven years? ___________ Of these, how many were directly related to Home Economics and/or 

to teach1ng 
How many summer sessions have you attended in the past seven years? 

____________ 
__________ Of these, how many were directly related to Home Economics and/or 

to teaching (1) Entirely? 
(2) Partially? 
(3) Not at all? 

_____________ 
_____________ 

Have any educational workshops been available to you in your community? 
_____________ 

How many such workshops have you attended in the past seven years? 
____________ 

What professional magazines do you read regularly? (List) 
___________ 
___________ 

(Over) 



IN-SERVICE EDUCATION OF HOME ECONOMICS TEACILERS IN BRITISH COLUMBIA 

InstructiS: Cross out the types tn-service education which yci have not experienced. Using the 
rating scale below, please rate the types of in-service education you have experienced i 
the basis of the benefits which are listed 1i the left land column of the questhimaire. 

Rating Scale: Of great benefit ................................ score 5 points 
Of some benefit ................................. score 4 poInts 
Sometimes bneficial anJ sometimes not ............... score 3 points 
Oq litUe benefit ................................ score 2 points 
Of no benefit ................................ score i point - 

I 
Types í In-Service EdaU 

BETS DEmVED //I 
4, ' 

4 

Á 
/i/ 

/ /ì //° /J /ß/,/ 
/ 
I C) 

1. Developed a clearer Insight 
into the behavior c children ______ ______ ______ ______ ________ _______ ______ ______ ______ 

2. Helped you improve your class- 
room organization and control ______ ______ ______ ______ ________ ____ _______ ______ ______ ______ 

3. Helped yo'i develc a better 
understanding of the community ______ _____ _____ ______ ________ ______ ______ ______ ______ 

4. Increased your confidence in 
the presence of your fellow 

teachers_______ ______ ______ _______ ________ 
5. Increased your awareness of 

educational trends and 
professional problems ______ ______ ______ ______ ________ 

6. Increased your ability to 
provide for individual 

differences_______ ______ ______ _______ ________ - _______ _______ _______ 

7. Enabled you to interpret your 
pupils' progress to their 

parents______ ______ ______ ________ _______ _______ ______ ______ - 
8. Enabled you to Interpret the 

schoolprram ______ ______ ______ ________ _______ _______ ______ ______ 
9. Increased sour knowledge of 

subjectmatter _______ ______ _______ ________ _______ _______ _______ ______ 
lo. Increased your understanding 

of the objectives of education 
ingeneral ____ ____ ____ ____ ______ _____ _____ ____ ____ 

11. Increased your understanding 
of the objectives c home 
economics education ________ _______ _______ ______ ______ 

12. Increased your understanding 
of the problems of other 

teachers_______ ______ _______ ________ _______ _______ _______ ______ 
13. Increased your understanding 

of the pupils' parentr and home 
life ___ - __ ___ ___ ___ ___ ___ 

14. Enriched your own persmal 
life ___ __ __ ___ __ ___ ___ ___ 

15. Increased your understanding 
of the duties and responsi- 
bilities of the principal 

_______ 
16. Made you more aware of the 

need for professional 
______ ______ ______ ________ _______ _______ ______ ______ 

17. Increased your skill in using 
pupil records to help them 
learn to solve their problems ______ ______ ______ ________ - _______ _______ ______ - 

18. Contribeted toward a higher 
salary______ ______ ______ ________ _______ _______ ______ - 

19. Helped you realize more 
satisfactions from teaching _______ ______ ______ ______ ________ _______ _______ ______ _____ 

20. Increased your skill in 
measuring student achievement ______ ______ ________ ____ _______ _______ ______ _____ 

21. Increased your skill In recog- 
nizing student difficulties ______ _____ _____ _____ ________ ______ ______ ______ 

22. Increased your understanding 
of supervisory services ______ ______ ______ 

23. Encouraged you to assume more 
responsibilities in your teacher 

organization_______ ______ ______ ______ ________ ____ _______ _______ ______ _____ 
24. Improved your teaching methods _______ ______ ______ ______ ________ _______ _______ ______ 
25. Enabled you to accept a more 

desirable teaching position _______ ______ ______ ______ ________ _______ _______ ______ __ ____ 
26. Helped you to identify and solve 

your teaching problems _______ ______ ______ ______ ________ _______ _______ ______ _____ 

I-J 
o 


