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CASE STUDIES OF TORTY EXCLPTIONAL CHILDREN
Introduction

The purpose for which this thesls is written 1is
the study of forty "exceptional children," twenty of
whom have intellligence quotients of one~hundred-forty
or more and twenty of whom have intelligence quotients of
elghty or less, and the development of case histories
concerning them. These cases furnlsh an sasccurate althoﬁgh
not complete pleture of the extremes among the puplls
found in the publlic schools in an urban area.

What has been done is often a gulde to what can
be done, and often lays a foundation on which further
knowledge can be bullt, It 1is belleved thst the presenta-
tion of this material will be of some assistance, (a) to
future workers 1n standardized testing and in guidance in
the publie schools, and (b) to classroom teachers in
showing those among them who have not been esble to have
large smounts of special training in this field what has
been done by one such worker. The writer belleved, when
she was ‘graduated from college, that she could never pass
Judgment on a child to the extent of influencing his
commitment to an institution for the feebleminded; but she

has had to do this in a case reported in this thesis for

the greatest good to the child. She learned that an IQ
score, or intelligence quotient, 1s only a part of the

total picture of a child. 3She had felt awe concerning the
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term "genius," but she learned that children with IQ's of
177 were much llke ordinary children. She has worked to
keep them working up to their mental capacities.

A limited amount of the llterature in the field
of mental testing is presented. This llterature is
extensive but not relatively new. Binet used his first
scale for measuring the abllity of children in 1905.
Terman begen his long study of 1000 gifted chlldren in
1921. From then on, there have been tremendous numbers
of studles involving mental testing, and much has been
written., The Stanford Revislion of the Binet-Simon Scale
has been one of the most widely used tools for the mental
testing of children and is considered one of the most
accurate,

The publie school system concerned in this thesis
1s one of the few Oregon public school systems which holds
ét the present time that the accuracy of results, the
experience to the child, snd the help in guidance sltua-
E}ons are well worth the added time and expense inecurred
in the giving of ths individual Stanford-Binet Tests to
as many school chlildren as possible, The forty children,
on whose records this study is based, have been or are
puplls in the elementary, Junior high, or senior high
schools of thls mediumsize manufacturing and rasilroad
town.

The town 1s an old town, as far as this term may



be applied to Oregon towns and, Iin many ways, resists
Innovations of gll kinds. 1Its princlipal support comes
from the rich farmlng ares surrounding 1t and from logging
and the by-producés of logring. The town 1s situated on a
river used for floating logs and, occasionally, for freight
traffiec, The flooding of the river 1n the winter adds to
the fertllity of the bottom land where vegetable crops are
grown in abundance. Canneries and quick-freezing plants
prepare these perishable products for a large market.
Lumber mills are supplemented in thelr sawing of timber by
factorles which make chelrs, prefabricated houses, and
other wood products. There is a marked division in the
populace of this town. Some of the townapeople take pride
in being somewhat primitive, tough, and "unfancy." Others
are ocultured, orthodox, and most serious with thelr garden
¢lubs, speech clubs, literary societies, and organlizations
for civic betterment. Like many towns in Oregon and in
other states, its economy and sociel standards are confused
as a result of World War II and the presence during the ¥ar
of large numbers of members of the Armed Forces in its
vicinity for four years. Qulte a few of these soldlers
have returned since belng dlscharged from the Services to
extablish permanent homes in a community they liked whille
recelving military tralning.

The intelligence tests and other tests used in

this study were given between 1938 and 1948 (inclusive),



and were administered by one or both of two persons who
were elther the director of guldence for the public school
system of the town or the assistant director of guidance
who later became the supervisor of speclal education as
well as director of the work in testing. The tests used
throughout have been the Stanford Revision of the Bilnet-
Simon Scale, Form L or Form M.

In this town, as far as possible, all pupils in
the thlrd grade and all other pupils specially referred
to the Child Culdance Clinic Center have been tested.
Referrals to the Chlld Guidance Clinle Center have been
for reasons of poor scholastic performance, emotionsal
maladjustment, ilnabllity or unwillingness to conform to
classroom dlscipline, or for any other reason held to be
sufficient by the claésroom teachers or the principals.
In the referral cases, not only have tests been given
but case historles have been worked up.

Since this study grew partially out of the local
work of the Child Guldance Clinic Center, a brief history
of thls unit is Included here. The Child Guidance Clinic
Center developed out of the visits to this publliec school
system of the Oregon Medical School Child Guidance Clinic
and was the beginning of the organlzation of a guldance
department 1n the public school system in the town of this
study. The Child Guldance Clinlc 1s a traveling State

clinle restricted to eleven centers in the state of Oregon,
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It began 1ts operations during the school year 1937-1238.
The Clinic was organized and is still functioning under
the Child Guldance Extenslon Service of the Oregon Medical
School at Portland., The centers are served by one or two
psychiatrists, depending on the area included in each
center., The psychiatrists vislt each Clinic Center from
one to three times during the school year, depending on
the area to be served, the number of patients to be seen,
and the scheduling to fit in with the private practices
of the psychlatrists working in Child Guidance Clinies.

Two men stand out in the early hlstory of this
Cliniec. Allan East, psychlatric soclal worker continues
to precede the sctual cliniec in visiting the field, assist-
Ing local workers 1ln the selectlion and preparation of cases
to be seen at ths Clinic, amd in giving in-service training
to workers in soclal case work. Dr. H. E. Dixon, through
his interest and activity in child guldance, not only
introduced many parents in Oregon to child psychiatry but
helped to lay a strong foundation for future clinies. In
the field of mental testing and psychiatry, much parent-
and-community~-education was, and continues to be, needed.

Communitlies in Oregon which wanted Child Guldance
Clinies in the period of thelr organlzstion are largely
the ones which have them now. A few of these towns have
been cut off the list for reasons of economy and changed

polley. The town In which this study was made was cut off



from vislts by this Clinic in the autumn of 1948, when
the traveling load was reduced from eleven to nine clinie
centers and clinic service for the entire state was
centered in Portland,

During the earlier history of the Child Guldance
Cliniec in Oregon, the service the clinilc was able to give
was extended somewhat by the bringing of clinlcal cases
from adjacent school districts Into the extablished Clinie
Centers., The school system of this study served two
additional school distrlcts, besides taking care of urgent
cases from rural schools in its county. The necessary
social case studies from districts in which there was no
speclal Clinic teacher were made by the county nurse or &
public welfare case worker, The scheduling of patients
was done by the school cliniclan (speclal teacher).

After resding & prepared case study, the psychia~
trist saw the chlld in & private conference. He then
talked with elther parent or both parents together, as he
wished, A conrerence of the school special workers witih
the psychiatrist followed. In it, he made recommendations
for the follow-up treatment of the chlild seen. This
conference sometlimes included school sdministrators, the
child's classroom teacher, and the teacher or teachers in
speclal education, Some psychlatrists saw only elght
children in one Clinlc day. Others worked faster, used

shorter conferences and, under stress, saw sixteen pupils
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in a day. Much depended on the relative usualness of the
cases,

In the school system conscerned and in which thils
Clinic service extended over a period of twelve years, the
geeing of elght new cases a year took care of most of the
needs. Including both o0ld and new cases, twelve would
constitute a busy clinie day for one doctor. In this
school district, served directly by the Clinic, ninety
per cent of the puplls needing treatment were seen; but in
the county outslde of this school dlstrict, scarcely five
per cent of the need was being met., This was determined,
not alone by the number who could be scheduled for a day
but by the amount of parent education and even schoole-
superintepndent-and-teacher~special education that could be
done in the intereats of the Child Guldance Clinic by the
trained workers in speclal education who were locslly
avallable. The County Health Department was doing a
ploneer work here as well as in other directions.

Durlng the earlier Clinie periods, children with
auditory, visual, and speech defects were seen at the Child
Guidance Clinic sessions; but, in 1941, the Oregon legls-
lature voted to support a state-wide progrem for the
education of handicapped calldren., Under this program,
children with any kind of marked handicaps are seen by
épecialists In the respectlve filelds. To qualify for

benefits from the present state program for the handilcapped,



children must show that they have the mental ability to
benefit from the work of a special teacher; hence, fewer
children of low ability are taken before the Child Guidance
Clinic during 1its present meetings than was true 1in lts
earlier nistory.

In the 1937-1938 period, the school superintendent
of the town studled was named as Clinic Center director for
this town. As & result of his direction of the organiza-
tion for child guldance and through hls understanding of
its aims through the comrmunity, he became chairman of a
laymen's group or Olinlic Commlttee. This Clinic Committee
consisted of business people of the town, P. T. A. members,
and teachers. During World War II, the guldance committee
was 4disbanded; and, having served 1ts purpose, for the
time, 1In community education has not been reorganized,

All records of the Clinlec cases were kept In the office of
the school superintendsnt until the school nurse who had
made most of the earllier soclal case studles, moved to &
newly extablished County Heslth Office, where the Clinic
case records are now kept on file,

In some Clinlc Centers, the County Health Officer
is named as Clinic director. Locally, the school superin-
tendent remained director of the Clinie since all corres=-
pondence, all estimates and claims for relmvursement
through state funds to the local district, and all certifled

case cards are kept in his office because he is responsible
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to his district for the hiring of special teachers and any
other work necessary for the carrying through of the state
program of education of handicapped children In the school
district.

When guidence work and the visiting Cliniecs were
new in the community, (1937-1938), the director of guldance
was assisted by a young woman as clinie, or special,
teacher, She had a small opportunity room in which the
enrollment was not permitted to exceed fifteen puplls,
This group evolved from a remedial group into & group in
need of emotlonal adjustment end was used primarily for
follow~up work from the Child Guldance Clinie. After three
years, both remedlial and edjustment teachlng were carried
on with pupils drawn from the regular classrooms for short
periods with this teacher., She was followed by another
speclal teacher. Upon the resignation of the director of
guldance, the new speclal teacher took over the testing
responslbility. The principals of the various schools
carrled on the work of the former director of guidance.

In two more years (1946-1948), the work had increased to
the extent that there were now two special teachers and
case workers in speclal education under the Oregon State
Program for the Education of Handicapped Children. This
recounts briefly the transition during a perlod of twelve
years from chlld guldance In its infancy in & small town

to its part in a state-alded program in full use in a very
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rapldly growing community.

Full use of the Child Guldance Clinle Center did
not mean according to the entlre need of the community,.
It meant use according to the staff avallable, according to
the wishes of the school anrd, and according to the
physical space avallable (which has not kept pace with a
mushroom" growth in school population). There has been
constant need for parental education in this community.
There has been and 1s need for community awareness of the
fact that the child of low ability needs early recognition
and training adapted to his own level of learning so that
he will, from hablt, be protected agalnst trusting
strangers who would mlislead him., It iIs not the nature of
the subnormal child to be delinquent. If he or she becomes
delinquent, it 1s because of surrounding circumstances.
If he 18 retarded many grades in school, he 1s with
younger children and wants to escape. If the deficient
child is graded two or three years above the level at
which he 1s able to funetion favorably, he understands
little or nothing of what is presented in the lessons and
never has the feeling of success, Le 1s by nature forever
incapable of atteining the level of performance set by the
majority. In a class of his own kind, he can be happy in
accomplisihment, The communlty should know these facts and
support speciel classes for the dull children who are now

sufficlently numerous to justify the expense,
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While teachers are recognizing more and more the
needs of the glfted child, it 1s impossible iIn a crowded
room in which there 1s a heterogeneous class of thirty-
six or more puplls to »lan or to effect much of an enrich-
"ment program for those who need it. The schools in this
study do not favor acceleration. Enrlchment of class
gctivitles where it is physically possible by working in
the lunchroom, in halls, or in office space 1s provided
through extracurricular activities, added responsibilities,
and encouragement of individual projects.

Studles have been made during the past three
decades which indicate the lmportance of training our
gifte& children. It is from the ranks of the gifted that
national leadership should come. Belng glfted does not,
however, guarantee the use of exceptional ebility. It is
as necessary for exceptional ability to be developed through
training as it is for 1t to be dlscovered. This, too, i3 a

part of parental and communlity educetion,
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CHAPTER II

Some Meanings of Low and High Abllitles in Intellligence

Plato (35, p.1l00) foretold the use of mental tests
in "The Republic" when he wrote: '"We must wateh them from
thelr youth upwards, and make them perform actions in
which they are most likely to forget or to be decelived,
and he who remembers and 1s not decelved is to be selected,
end he who fails iIn the trial is to be rejected, That will
be the way."

According to Henrl Binet (16, p.2, 49-51), the
eminent French psychologist, who made the first useful
mental test, intelligence 1s: (a) the ability to adopt
and maintain a glven mental set; (b) the power to vary
attempted solutions untll a satisfactory one is reached
or the problem glven up as unprofitable; and {(¢) the use
of autocriticism, Intelligence sugpests wlt, brightness,
capaclty to learn,‘according to Freeman (16, p.433).
Intelligence, Binet says (34, p.54) "is judgment, or
common sensge, initiative, the ability to adapt oneself.”
| Buckingham (2) belleved that intelligence is judged or
mesasured by both the rate and the typiecal producté of
learning as shown by the extent to which it has taken
place or can take place. Intelligence (2) i1s imagination
working on experience. Ebbinghaus (2) thought that

intelligence does not consist of knowing many things nor
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of their reproduction from memory. It is not memory (2).
It lies (2) in the capacity to combine apparently unrelated
parts into a coherent whole and in the elaboration of this
whole into many uses and meanings., It is a combinative
skill (2).

Pintner (2) belleved that intelligence is the
ability of an iIndividual to adapt himself adequately to
relatively new situations in life., Stern (34, p.55)
expressed the same thought In different words when he
deflined intelligence as onet's general ability to adjust
consciously hls thinking to new requirements. Terman
(2) belleved an individual 1s intelligent in proportion
a8 he 1s able to carry on abstract thinking. ‘

To Thurstone (2), intelligence is (a) the capscilty
to inhibit an instinective adjustment, (b) the cspacity to
re-define the inhibited Instinctive adjustment in the
light of imaginally experienced trial-and-error (analytical
thought), and (e¢) the volitional capaclty to reallze the
modlfied instinetive adjustment into overt behavior to the
advantage of the individual as & social animel (adaptation).
Conceptual thinking (2) leads, after a pause, to overt
action, According to Hollingworth (26, p.l1l5), "The trait
we measure and neme as general intelligence 1s a complex,
resulting from the incldence of a great number of functions,
acting together in a great number of ways, yst cohering in

respect to amounts found In given indlvidusls. Intelligence
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cannot be tralned as a unit."

Child intelligence differs from adult intelligence
in degree and, to some extent, in form. Intellligence has
ierarchles, the upper levels of which ere rmore than the
sum of the lowsr levels. Intelligence does not necessarlly
mean genius., By wldespread consent, genius 1s defined as
superior Iintellectual ability, or sbove 140 IQ or intelli-
gence quotient. A genlus does not know without learning,
nor learn without effort; but he does know more and is able
to do more things with what he knows. Estimated IQ's of
geniuses now dead have been worked out with considerable

probable accurecy by discovering what ablilities they
| showed at early ages, findlng the ages at which these
abilities are found in normsl children, and comparing
the two (10, p.47). Galton would, thus, have had a
probable IQ of 200, The average for Cox's (10, p.85)
group was above 160 IQ., They had not only abllity but
are characterized "by persistence of motive and effort,
confidence in their gbilities, and great strength or
forece of character,™ They had superlior ability in many
fields. This group was selected on the basis of one in
each 4000 of population, according to the space given
thelr accomplishments in the standard blographical
dictlonaries.

The term "mental test" (33, p.78) was first used
by Cattell in describing tests in use in his laboratory in



15
the University of Pennsylvania in 1890, His tests were on
keenness of sight and hearing, reaction time, after-images,
color vislon, perceptlon of plitch and of weights, accuracy
and weight of movement, memory, and imagery. A mental
test now 1s a measure of general intelligence (13, p.28, 29)
inborn capaclty to perform. It 1s a means of studylng the
behavior of the mind functioning as a complete unit., The
Inborn capacity of an individual to adapt himself to new
situations in life is very closely (13, p.30) related to
the ablllty to learn., The test to measure thls intelllgence
18 not a measure of what the child has accomplished in his
school work, It is (13, p.31l) not a test of special
talents or abilitles nor is it a means of discovering the
vocation for which a child 1s best sulted. It is dis-
tinguished from the educaetlonal or achievement test, the
vocational eaptitude test, and the personality test. The
mental test 1s not the sole criterion to be used in the
classification of children in school (13, p.32). Mental
tests are based upon common sense as well as upon funda-
mentsl psychologleal prineiples,

Terman (49, p.5) refers to language as the
"ghorthand of the higher thought processes." He adds
(49, p.5) that the level at which language functions is
one of the Ilmportant determinants of the level of the
processes themselves. A test which satlsfies the require-

ments for valldlty, reliabllity, and time economy at the
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upper levels may easily be a verbal test employlng either
written or oral language.

Mental tests may be divided into several classi-
fications which may be combined. These classiflicatlons
are: individusl, group, performance, penclileand-paper,
language, and non-language. The "language™ test is one
which employs language in the glving of the directions for
taking the test and in taking the test, but 1s not the
seme as & test of langusge usage or of rheloriec. Language
1z often, but not elways, employed in mental tests. A
Mlanguage™ test may be an individual or a group test. It
may be a pencil-and-paper tezt, or 1t may be a performance
test., The Stahford Revision, for exemple, 18 a "language,"
individual, performance test. The Army Beta 1s a none
language, group, pencileand-paper test. The various
form=boards are either 1énguage or non=-langusge, individual,
performance tests. The Army General Classificatlon Test,
so extensively used durlng World War II, 18 a language,
group, pencil-and-paper test.

Freeman (16, p.137) defines a non-lansuage test
as one in which there 1s no use of words elther by the
examiner in giving the test or by the subjecte In respond-
ing to 1t. The term 1s more broadly asppllied to 1lnclude
all tests to which the subjects respond withcut using
language and In which no written directions are given to

the person taking the test, regardless of whether or not
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oral directions are ziven by the examiner. The non-
verbal or non~language tests are most successful at the
lower levels of age or of intelligence, e.g., in measuring
the Intelligence of small children, illiterates, and
foreigners (16, p.130).

A performance test or scale 1s composed of exercises
which require the subject to react to problems presented
In the form of concrete objegts ratner than of words.
Instructions may be either verbal or in pantomime. A
performance test is a variety of a non-language test,
but the non-language or non-verbal test in its broader
sense 1s more 1inclusive, A pupilts performance is what
he does, It must be suzh that a competent observer or
scorer can easlly observe 1t., Performance, or what a
pupll does, 1s to be distingulshed from ability or capacity
or what he might be or 1s able to do (32,). 4n individual
test can be administered to one person at a time only.
The usual reason is that the subject's responses are oral
or that the examiner must note down rather careful descrip-
tions of them (32). An individual test requires the full
attention of the examiner. In giving the Stanford Revision
of the Binset~Simon Tests, from a half-hour to an hour 1is
needed (13, p.55). Results of an individual test have been
found to be more rellable than results from a group test,
if the exsminer 1s well-trained,

A group test can be given to a large number of
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Individuals at the same time and by one examiner. Almost
all standardized educational tests are group tests, the
chief exceptions being those in oral reading. Using a
group test, a teacher may examine a whole class in less
than an hour's time.

The "mental age" concept originated with Binet
(34, p.28). It 1s now used with any set of tests standard-
ized on children of varlous ages under eighteen. According
to Terman, mental age ls the level of development which
normal children have reached at a glven chronologleal age.
If a child (34, p.l1l4) is sald to have & certain mental
age, one means that hls performance on the tests is equal
to the average performance of a falr sampling of children
of the same chronologlecal age. If average slx-year-clds
are able to pass certain tests, a child--regardless of his
chronologlecal age--who 18 able to pass these same tests
and unable to pass any higher ones 1s sald to have a mental
age of six years. Because of varylng skill and thorough=-
ness in the standardization of tests, it 1s necessary to
keep in mind (34, p.l1l4) the scale from which the mental
age has been computed. At the present time the Stanford
Revlision of the Binet Scale would seem to be the best
standardized scale and 1t 1s the one most widely used
(34, p.115). "The great merit of the Binet Test is that
it is a graded scale for Intellectual difficulty, and it is

only weekened by being loosely interpreted."
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That the mental age concept leads to ambigulties
and inconsistencles, hence should be digcarded in favor of
a percentile ranking, was held by Thurstone to be necessary
for the evaluation of mental test results for adults whose
chronoclogical ages vary over the twenty to fifty, sixty,
or sevenlty year age span but whose mental ages do not vary
very much in any one Indivlidual over the same span of
years (52, p.268-278). The mental age and the intelligent
quotient terminology seem to have functioned and survived,
as indicated by the 1947 Terman report (47, p.ll) on
1000 gifted children, Thurstone, however, still persists
in his idea that the Iintelligence quotlent as a single
index of intelligence should be discontinued.

Binet did not use the IQ, After being proposed
by William Stern of the University of Hamburg in 1912,
this concept was developed by Terman (18, p.366) and 1ls
now the most widely used method of expressing the results
of Intelllgence tests when glven to children. The IQ
expressges the relatlionship between mental age and chrono-
loglcal age and, in so doing, is an individual's brightness
or dullness in comparison with others., It is obtalned by
dividing the child's mental age by his chronologleal age.
The IQ has continued in popular use and 1s preferred to
standard score indexes such as a statistliclan might use,
partly becausze the majority of teachers, (49, p. 27-25)

school administratorsg, soclal workers, physicians, and
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others who utilize mentel test results heve learned to
think in terms of the IQ rather than in terms of other
standard scores and partly because all IQ!'s and mental
ages are directly comparsble where-as standerd scores
usually are not, Of course, the IQ apart from the mental
age or chronolozical age of the Individual 1s of limited
use, but the seme 1a true of standard scores. There has
been, and 1s, some objection to the use of the IQ because
80 much incorrect informetion has grown up around it in
the minds of untrained people; but this is true of many
discoveries and processes.

Terman reports (49, p.30) numerous investigations
of his own and of others to show that scales of the Binet
type, when carefully standardized--and especially when
properly administered-~yleld closely constant IQ's on
repeated testings, at least from falrly early childhood
through the adolescent perlicd and even beyond. Terman's
reports show that children tested at the earliest azes,
.., from two to filve, change very rapidly in their
learning capaclties and the acceleration of gain in thelr
mental abilities begins to decrease after the age of
thirteen years, probably through the alowing down of the
physlological growth of the brain. Later learning is

accomplished by better selection, evaluation, and organiza-
tlon of the material; better backgrounds of knowledge; and

longer and more attentive periods of work.
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While Terman (49, p.52) and others have stressed
the importance of acturacy and thoroughness in the training
of testers and the essentlality of good rapport during and
before the test, 1t seems desirsble to make a distinction
between the "true IQ" and the "found IG" because 8o many
people are actually glving tests without having had accurate
end thorough training and without the abllity or the
willingness to establish good rapport before beginning the
actual test, If thlis concept of "true versus found IQ" is
understood, much of what has been written and spoken about
the constaney or the inconstancy of the IQ may be more
easlly understood. It is not claimed here that children
do not vary from day to day in willingness to make effort
during a test or that they are not keener in their problem=-
solving at one time than another; but it 1s elaimed that
the varlations among testers are much greater than the
variations among the children being tested and that the
"found IQ's" approach the "true IQ's" more closely at the
hends of thoroughly capable testers and that the "true
IQts" are qulite conatant as shown by repested tests of the
same individuals,

Because the Stanford Revision of the Bilnet Scale
was carefully standardized and through 1ts use with nany
children In the selecting and the continuilng study of
Terman's 1000 gifted children (46, p.lx) over a gquarter

oy

of a century and longer, there have been many retests of the
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same chlldren., These results verify Termant's belief in
the constancy of the IQ where the testing is done by
skilled testers. The changes found, especially in group
tests of intelligence which are coarser measuring instru-
ments, are almost uniformly much larger. ‘

Goodenough and Cattell (8, p.371-376), both students
of Terman and later co-workers on some of hls more exten=
slve =tudles, recognize factors that may cause changes in
the found IQ, but share wlth Terman the belief that there
is little-~if any--change in the "true IQ." While they do
not use these terms, they do express this idea. They
recognize that there are changes from test to test of the
same individual, but they have found the most of these
changes to be so small as to be insignifiecant.

Since the constancy of the IQ has long been the
subject of heated controversy, a few of the studies
supporting one or the other theory will be mentioned
here.

According to Thorndike (81, p.l68), "The intelliw
gence of the bright remains high; that of the dull tends
to decline, ZEvidence on the Iinfluence of improved environ-
ment on IQ 18 conflicting."

Available evidence (13, p.40) tends to show that
the IQ is comparatively constant, varying st different
examinations not over five to eight points in the majority

of cases, Terman, In retesting 435 cases, found the
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exceedingly high correlation of ,93 and, in two other
studies Involving fewer children, the correlations reached
«94 and .55,

Lincoln (29, p.287-292) became interested in the
problem of changes in the IQ among superior children
because of an apparent contradiction between the results
obtained by Terman In hils study of gifted chlldren in
California and those obtained by Cattell in her analysis
of the Harvard Growth Study data. He found that when
children whose records are studlied have been tested
throughout by the same parson, there is an slement of
constancy. Caées In Lincolnt's study came from three towns
which made a practlice of admitting to the kindsrgerten and
the first grade, children who are under the chronological
aze limlt, if they obtain a Stanford-Binet mental aze which
equals or surpasses the required chronological age. Ninety-
two children with Initisl IQ's of 119 or more had been re=-
examined at Intervals ranging from flve to elght years.

In general, analysis of the data showed thet glfted child-
.ren selescted on the baesls of a single initial Stanford-
Binet were more llkely to lose than to galn and that the
girls are likely to lose more than boys are. Usually the
loss or gain does not sxceed eilght points, however.

Bayley (4, p.314) made a study of forty chlldren
tested at regular intervels from one month of age through

eighteen years., Mean IQ's varied with the test and with
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the chlildren's experlence with the test, but IQ variations
were controlled by use of standard scores hased on means
end standard deviations., Individusl curves indlcated that
e chlld's Intelllgence 1s more stable than would appear
from the IQ's, No adequate basis for the prediction of
mature mental status from scores found on the infant
scales has been found. Scores made during the school
eges tend to be stable for most children., After elght
years, correlations between the scores from different
tests~-changed to terms of mean end standard deviation-=
gre not slgnificantly lower than between scores from
repeeted use of the same test. The course of intellectual
growth in each chlld 1s unique, presenting an over-all
pattern of development whiech rarely parallels absolutely
the average for more then a few years at a time. Relstive
status may change at any age, though the chsnzes are most
prevalent, rapid, and extreme during the first two years,

There are needs end limitations of comparlson in
measuring children's capacltiea., This wes recognlzed
early by Binet., Thom and Newell (50, p.61-67) brouzht
out some of these needs and limitations in thelr study of
forty-thres children of IQ 130 or more, who had been seen
In a c¢hild guidance ¢linic between 1927 and 1034, Thirty-
elght of thése were retested, wlth an average interval of
eleven years between initial test and retest, The average

Stenford-Blnet IQ upon retest was 135, The rance was 106
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to 161. TFor thls group, the average Wechsler-Bellevue IQ
was 125. The differences in scores between the first and
the second tests were attributed largely to the varying
efficiencles of the tests at different age levels and to
favorable or to adverse factors in environment upon the
children's personalities. In general, parental influences
on these chlldren had been good. The school histories of
this group were dlsappolating, since the more retiring
pupils had been overlooked and had lacked guldance in
utilizing their abilities end in making pefsonal adjust-
ments, Soclal adjustment for some members of the group
had been difficult. These children were divided, for study,
into those who had achieved end had made good adjustments
and those vwho had had only medlocre success or were
maladjusted or unhappy. Those who falled, relatively,

In fulfillment of their promise or ability had been
hampered by family instabillty or unfortunate environ-
mental conditions.

Studies made by Skodak (42), and Skeels and
Wellman (41) present the belief that the intelligence
quotient is signlificantly influenced by varying environ-
ments, especially very favorable enviromments., Wellmean
found (41) average gains of twenty IQ points for 600
children who had attended preschool for four years in a
home for orphans, Children of higher intelligence from

both preschool and control groups within thls group were
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placed in foster homes. Children of lower intelligence
remained In ﬁhe orphanage., The scholastic achievement
of resident chlldren showed the preschocl children to
excel In grade promotions and scholarship. In genefal,
(41) they claim the IQ of a foster-child during these
preschool yesrs 1s not related to his genetic constitution
as derived from his true mother and father but to the
quality of the homie in which he now lives. They stated
that the older idea that a gailn or loss of as much as
twenty IQ points must be exceedingly rare 1s definitely
not velld for these young children, They further sisted
that (41) when yowng children are subjected to demonstrably
changed envlironments, substantlal shifts are the rule rather
than the exception. To a significant extent, such shifting
(42) indicates real losses and gains in the relative
mental stending of the children involved., These University
of Iowa studles appear to include an emotlonal factor which
others working in the field of mental testing concede to
have an appreclable influence on the "found IQ" which may
very any number of points from the "true IQ."

Even though Binet (33, ».277) was less inclined
than are some present-day psychologlsts to draw closely
the dlstinction between the effects of a conceivably
innate organization determining the poszibilities of
Intelligence on the one hand and the effects of training

on the other, and was therefore likely to consider favorably
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the possibility of increasing one's Intelligence by
training, the various uses of Intelligence tests which he
suggzested or actually employed were practically the same
a3 those recognized today except in phases which have been
developed out of more experience., Binet in no place shows
any hope of considerably improving one's degree of intelli-
gence, unless in the cretin (33, p.278). There probably
1s no good evidence that improvement, where epparently
shown 1n tests, 1s psrmanent,

The good test is valid, that 1s, 1t meaéures
efficlently what 1t is supposed to measure. How consistently
1t measures whatever 1t does measure 1s the test's reli-
ability, that is, the good test functions consistently.
Tests of doubtful valldity or reliabllity may not have
well-selected ltems or not been well standardized through
sampling too small a population or a well enough selected
popﬁlatioh to snable the tester to use them with confidence
-in the results obtalned,

"It is very easy to devise tests, but a very
diffieult task, Involving years of experience and obser-
vatlon before the test can be correctly interpreted."

(37, p.3-4)

Some people are not fitted by nature to be good
testers, perhaps through the lack of personal adaptability.
No amount of training could meke good testers out of those

who are not Interested in children and their reactions to
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varied stimull, An interested person with all the person=-
ality prerequisites would not be a good tester without
training in the mechanles of testing, in chlld psyehology,
and in winnlng people over., Above all other qualifica~
tions, in order to measure gll of the abllity that a child
has, the tester should be able to establish rapport, that
13, that interplay of genuine interest and frlendliness
that establishes a feeling of confidence In the chilld so
that a sympathetic understanding exlists between the tester
and the child throughout the test. This (49, p.56-58) can
be done 1n different ways. An understanding smlle, a
spontaneous exclamation of pleasure, an appreciative comment,
or Just the alr of qulet understanding between equals
contributes to keepling the child encouraged and attentive.
The child's efforts should be pralsed by varled expres-
sions of commendatlion that fit naturally into the conver-
sation, No degree (49, p.58) of mechanical perfection of
the tests themselves can ever take the place of good
Judgment and psychologlcal insight of the examiner,

Part of rapport, too, 1s the freeing of the child
from disturbing emotions. A frightened child cannot give
his best. A tense chlild, when he becomes relaxed, will
respond more freely and truly. A child should not be
tested when he 1s not feeling well, Elther a long-time
or temporary health sltuation contributes to the quallty of

onets intellectual response. Testing should be done in &
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restful, qulet room free from any competlng interests
around the child, either immedlately before or at the tlme
of testing., The end of a hard day should never be taken
as testing time for elther child or examiner, as the test
itself should be a pleasant experience. Whlle the Interest
1s usually held easily by the numerous and varied test
items, the examiner should wateh for any signs of fatligue,
and glve the child a few minutes rest from time to time
according to his age, or, 1f the test promlses to be too
long, it may be broken into two sittings. A test cannot
be considered a true test if there 1s a hearing loss or
vision difficulty which actually affeets the results.
Exsminer's remarks may be used to indlcate whether he or
she feels the test results show the usual accuracy or
whether possible interferences, either physical or emotlonal,
have detracted from the accuracy of the test. The presence
of others--parents, siblings, or teachers-~ls not desirable
during 8 mental test. If the child has had prior test
experience, the famillarity with the test situatlon may
make some difference in the results, even though a
different form of the test 1s used. This 1s not likely to
be large, however,

The person glving mental tests should have training
enough in statistical methods to find the scores, lnterpret
their meanings, estimate the probabilities of similar

scores 1f retests were'made, and apply the results in terms
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of life situations,

Binet held the view that intelligence is composed
of three distinct elements (33, p.260): a direction of
thought in connectlon with a problem, a tentative solution
or an adaptation, and autoeriticlsm of the results when
obtalned. The defective 18 deficlent in all three but not
totally without them. The term "feebleminded" is applied
to those indlviduals who are markedly lscking in mental
capacity as a result of inco%plete mental development or
from traumatie experience. The feebleminded are classi-
fied in the United States into idiot, imbecile, or moron
groups., The term "ament" (33, p.20) 1s applied to these
people who are seriously limited in ability from birth.
This term 1s in general use in Great Britain, but has not
been widely adopted in the United States.

The idiot never learns to communicate with his
kind by speech. He nelther expresses thoughts verbally
nor understands speech, An 1diot (33, p.281) must always
be cared for as though he were an infant. By definition,
he never develops in intelligence beyond the level of a
normal child of two years of age. An imbeclle is capsable
of talking and walking and of learning to do simple tasks
under supervision., The mentallity of the adult imbecile
ranges from about three to seven years in mental ages. The
imbecile fails to learn to communicate by writing, to

express hls thoughts, or to read. A moron 1s usually
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defined as a person who 1s capable of learning to read and
write and who can do simple work. He shows a retardation
of two or three years in hls school studles for reasons
other than insufficient or irregular attendance. Ile is
Incapable of working efficiently except under supervision,
cannot look after hls own affalirs with ordinary prudence,
1s incapable of consistent planning, is often markedly
lacking in apprecistion of moral sentiments and in
judgment, and 1s usually poorly inhibited in controlling
his Immediate impulses. Hlis mental age, by definltion,
lies within the seven-to-twelve year age renge. The
moron class provides many of the petty thieves, "toughs,"
drunkerds, and prostltutes.

The feebleminded are not by nature (338) morally
debased. They respond to moral training, 1f painstakingly
established by hablit., Because of their limited ablllity to
maeke decislons and understand moral 1ssues, more feeble=-
minded are found among crimlinals than emong the population
at large because they easily fall prey to crimlnal leaders
who use them as tools in cerime. They are usually readily
detected in criminal acts and so appear to make up a
rather greater proportion of the criminal population.

At leest, two per cent of our schcol population is
defective (1), TUnless these are very carefully and
wlsely trained, their chances of becoming anti-social

are great. No feebleminded child is naturally anti-socisl
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and a great proportlion of them could be so trained that
they will never become anti-social 1f enough time and
money 1is spent on their supervision. Whether the results
would justlify the expense or not has been settled by the
public largely In the negative at the present time.

The feebleminded who are self-sustaining ususally
work on the lowest economic levels. Those women in the
Fairview lHome, near Salem, Oregon, who can be tralned, are
taught to do laundry work, child care, and cleaning, Some
of them will never get beyond work in the institution
while others, after they are sterillzed, will be pleced in
homes as domestle servants. The men work in the flelds.
Many of those who leave the institution make falr farm
hands, They are able to do good work under supervision.
Some feebleminded are always entirely dependent on their
famllies (37, p.5) or on others, Some, from babyhood through
life, require Institutional care as custodial patients,
While Porteus (37, p.ll) wrote that the mental defective
rarely exhibits outbursts of bad temper and quarrelsome-
ness and 1is not inclined to be cunning end sly; Goddard,
in his "Criminal Imbecile"™ (35, 81, 106) shows that there
are enough exceptlions to make the first statement a
dangerous one., Defectlves do diffsr as much 1ln individual
personallty end emotional development as do people of
normal intellligence. As an example, two of the cretin

women observed In the Falrvliew Home whille belonging to
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the dwarfish type caused by thyroid deficlency were
different in both looks and temperament. The brunette
was plain in hair cut and dress., She was qulet, stolid,
dignifled, The blond was like a frolicking child of
three., ©She skipped to meet the visitors, dimpled, and
laughed as she answered questions. She proudly showed her
print dress with 1ts sash and bow. She wore a ribbon
in her curly halr, Ier chronologlcal age was thirty-
five. In the Mongolold type, there 1s a wlde range of
deficiency from the mersly dull to the ho?éless idiot.
Thls type may appear in the best of femilles, may keep
up its place after a feshion in the sohoolroom; or nmay
never be able to attend publlie school, The cause of
Mongollsm 1s not known at present even though it has
been studied extensively,

The firat modern attempt to educate a feebleminded
child was made by Itard, about 1800, (22, p.344) when he
took into his home a boy about eleven years of age found
wandering in a French forest (28)., Itard was the medicsl
director of the Natlonal Institute for the Deaf and Dumb
at Parls at the time. During the five years Itard worked
with the boy he made so little progress that he gave up
the task after deciding the child was a hopeless idiot,
The French Academy of Science (22, p.344) recognized the
external changes that had taken place in the boy durlng

his period of training, and pralsed Itard for his
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contribution to the science of education, for the boy had
learned numerous words that he could write and use in
making hls wants known. Hls sight and touch were improved,
Some emotlonal development had taken place (28)., This was
the filrst proof (22, p.345) that idiots have traits and
characteristics similar to those of normal humsn beings,
but differing in the degree to which they are present.

In 1837, Edward Seguin, a pupil of Itard, started
(40) a school in Paris for mental defectives. He later
came to the United States, and started a private school
In New York City in 1878. Seguin's report (40) on the
work done with feebleminded 1n this school is of great
historical importance. Following Seguin's school in
New York, (22, p.345) educational work and care for the
feebleminded In America was greatly Increased throughout
the Unlted States,

In 1842, Horace ¥amm (22, p.345) visited schools
for the feebleminded In Europe. He was so impressed by
what was being done that he urged that such schools be
generally establlished In the United States. The Tralning
School for Feebleminded Children at Vineland, N. J., was
founded in 1906, Dr. H, H, Coddard (34) was made director
of the psychological laboratory, one of the first in an
Institutlion for the feebleminded. He began to use the
Binet Scale at Vineland in 1908. By 1910, Goddard had

published his standardization of the scale. The reason
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for early objection to mental testing and the taking by
normael peorle of mental teasts was 1ts gimost exclusive
early use in the detection of feehleminded children, pri-
marily for commitment to an institution for the feeble-
minded,

Public school provisions ror children of low IQ
have probably been delayed from lack of enforcement of
compulsory school~atténdance legislation, As lonec as the
children were not compelled to attend, those of low IQ
geldom continued long in school and many never started.

It was not until the beglnning of the twentleth century
that the growth of special classes for those of low
ability began. By 1911, 222 citles had classes organized
for backward end mentally defective ¢hildren (53). Now
the total nﬁmber of citles in the Unlted States with such
classes 1s undoubtedly well over 400.

Three alternatives have been followed with low
abllity children. First, they could be ignored, "our
hands washed" of the entire problem of caring for and
educating them (15, p.138), cr they could be put out of
the public schools, placing complete educational responsi-
bllity for them on their parents; second, they could be
Institutionalized; or third, in a few of the large cities,
speclal classes and special schools could be organized
iIn whlch they are trained by teachers fitted to teke the

child, understand him, and develop the abilitles he has to
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such useful ends as may be possible., All three alterna-
tives are belng followed ln varlous communlties or even
with different individuals in the same community at the
present time.

Sometime during the dull chlld!'s development,
(13, p.147, 148) bvoth c¢hild and parent should be led to
realize thet the work belng done 1s not of standard gzrade.
They should think of the place in life which he can fill
successfully, The truest measure of success will come in
Industrial 1life when he has found work within his mental
capaclty which calls forth all the ablility which he
possesses. |

The assumption that the subnormal child's problem
1s solely one of intelligence leads to a defeatist atti-
tude. With tralning, the subnormal child is enabled to
adjust adequately In his home under supervision (11,
P.352-353)s The emphasis in the special schools is on
soclal adjustment and on group activities, thus enavling
the child to make normal contacts and develop self-esteem,
self-control, and soclal graces. These must be learned
before there can be any preparation for vocational activi-
ties. Any vocational training for this group would be
practically valueless unless preceded by tralning leading
as far &s possible to social adaptability, responsiblility,
and acceptablility.

There appeérs to be a rather decided tendency toward
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an Ilncrease in the percentage of pupils of low mentality
entering hizh school (36). If these puplls spend four or
five years In a high school where there 1s a program
adjusted to thelr needs, and they have faithfully applied
themselves they should have a diploms or certificate
showing what has been accomplished (13, p.l51). Both
the kind and quality of work should be indicated., The
value of self-activity in the schools ecan hardly be over-
emphasized (39, p.387-464). Trade training should be
given to those to whom it will be of benefit, For the
duller, there 1s training as tradesman's or artisan's
helpers. For these people, even thls training requires
a long period of time. For the still duller, there is
training in manual labor. For them, this requires a still
longer time. If 1t did not, they would not be dull or
subnormal. Values such a&s accuracy, patlence, neatness,
better finger manipulation, better knowledge of letters
and numbers, spelling and punctuation, better acquain-
tance with printed forms, and encouragement of}artistic_ _
abllity may be galned by all of these pupils (54, p.373-376).

These children can be trained to become self-
supporting in many types of seml-skilled and unskilled
labor, Jobs within the range of thelr abilitles will keep
them happlly occupled., Regular habits of work can be
established through patient tralning. Hablts of good

conduct may be formed. Through more individual work the
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accomplishment. Heck believef (22, D.364) that the few
words necessary for reading simple primers should be
taught the feebleminded child who can learn them, even
though 1t may take several years. Those who have below
normal Intelligence can succeed even with academic school-
work 1f the steps are developed slowly, constant repetition
i1s made, methods are concrete and direct, They can read
children's stories of third, and fourth, and even fifth
grade level. Simple fundamental operations of arithmetic
can be taught and applied in makinz change. History and
geography can be taught 1f 1t 1s rewritten in simple story
form (15, p.138, 143). |

In 1927, the Baltimore public schools began to
offer a program now known as occupational education,
‘This program offers a special three-year curriculum for
students who have become two or more years retarded in
thelr school wbrk. Classes are located in schools in all
sections of the clty, each class enrolling about twenty-
five puplls (6, p.437). Since 1lts inception the program
has been greatly enlarged, with the result that therse are
now about twenty-three occupational centers which care for
a group of approximately 2300 pupills.,

Dubo and Gruenberg (14, p.12) recognize that "the
lesser endowed take on the stigma and burden of being

inferior." The mentally retarded are not accepted and
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have little place in our soclety., Often, little effort
1s made to develop such productive capacities as they may
have. Acceptance, however, ls not unanimous on this
point. A former director of special classes says that
they frankly call their centers schools for subnormals
and that, until the depression, they had no difficulty in
placing the graduates of these schools, After the place~-
ment service was well organized, those industries that
had employed the graduates began to call the placement
office voluntarily for workers whenever vacancles occurred
or whenever jobs of the type these youths could do were
available.

It 1s posslble that stigmatization of tlhe dull
and subnormal cannot be avoided, Whether or not this
stigma is felt depends almost wholly upon the attitudes
held and the attlitudes developed by those who have been
responsible for orgenizing the classes, If people
understand that all children differ widely and that
these differences extend to innumerable qualities,
abllities, and interests; 1f they realize that children
laecking in one attribute may have a good share of another;
and 1f they are shown what children of low IQ have accom=
plished, the prejudice against such clacss groups and
schools will materially lessen,

The slow learning child in most famllles 1s

sensitive to the famlly's attitude tvoward him. If he 1s
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glven Instruction as he 1s ready for it instead of belng
put under pressure, he develops amccording to his own
abllity and does not develop habits or mannerisms which
make him appear "queer." There 1s sti1ll the stigma of
being regarded with susplcion, but young parents are
beginning to realize that g slow child is not their "fault"
or a "disgrace." They can protect him from teasing when
other children begin to notice he is slow by explaining
that some children do things sooner than others and :iving,
as an example, to a four=-year old tormentor of a small
child the statement, "You cantt ride a two-wheeled
ticycle."

It 1s better to face life's tragedies than to
try to conceal them. It may be necessary to institution-
alize a child. Homes for the feebleminded are now built
with no walls end no guards., Petlents play, werk, or
rest outside thelr homelike cottages. There are no
thoughtless neighbors to gossip. Parents are treated as
persons still interested in the ghild, contrivuting toward
hls support and happlness., They are kept informed of the
child's health and progress by a skllled staff. The good
fresh food, sunshine, and fresh air plus the regularity of
institutional 1life can do wonders for the child who cannot
or should not be cared for at home.

In the porulation of lower intelligence there I's no

postponed marriage from economlic motives, no restraint by
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thinking there 1s not enough to feed those already in
existence (25). The lower the intelligence, the higher
the birth rate. Among those of low intelligence, the
birth rate is two to six times as great as the rate for the
population as a whole, because they are at the mercy of
Instinct and there 1s little thought for the future. In
addition, the philénthropy of the present time does not
allow the natural laws of selection and survival to
opsrate. Inferior chlldren originate most often in in-
ferior homes and become a great burden to all, economically
and soclally. Goddard (20, p.48) stressed feeble~mindedness
as & cause of alcohollsm. Eollingworth (28) summed up the
responsibility of schools when she wrote, "Under our
compulsory school laws all except the lowest gradé of
feeble~minded come under the supervision of the teachers,
The defectlve peupers, criminals, uwnmarried mothers,
alcoholics, and hoboes all have school hilstories. When
these hlstories are ellicited, it is found that they were
the chronlecally "left back," the truants, the disciplinary
problems, Typlcally they drift through school as repeaters,
until at the age of 16 years they have reached the fifth
or sixth grade. They then drop out, being no longer within
the limits of compulsory school age. Young adults, who
have passed through school since ungraded classes have been
established, sometimes have a hilstory of having sattended

these classes., All subnormal individuals should be
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1dentified and studied while yet they are children, in
order that they may be trained in useful specific hablts
up to the limits of thelr capacity; and in order that
those who are Ilncapable of any social adjustment may be
protected from miserable and delinquent careers, we must
discover the subnormal child, who i1s potentially a social
mengace " |

The community 1s interested in the mental defectives
a8 potentially or actually socially inefficient or criminal
(37, p.1l). Special education does render some of the
defectlive industrially and socially more competent, and
allows the detection and institutionalization of others--
for their protection and the protection of others.

The unusually competent or gifted children, because
they usually create less trouble and friction have received
even less speclal attention than the dull and the subnormal.

Hollingworth's book "Gifted Children (24, p.VII),
published in 1926, contains the statement, "Nearly all we
know about gifted children has been learned through
Investigations of the past ten years." MNentally defective
children were recelving attention and help much earlier,
There still exiats the natural tendency of human beings
to teke for granted the things which proceed in an orderly '
and agreeable manner and to notice the things which are
different or annoy." In addition, according to Hollingworth,

(24, pVII) a wave of uninformed humanitarlanism has for a
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century~and-a-half Influenced the establishment of expensive
Institutions for those who varied biologlcally or mentally
in the directlon of social incompetence. Beginning,
however, with the one year investigation of Whipple
(66,7,8), at Urbana, financed by the General Education
Board in 1918, financial aid has been granted for the
studylng of gifted children by The Publle Education
Association of the City of New York, The Commonwealth
Fund, Stanford University, The Carnegle Corporation, and
from limited federal funds.

Sinece 1920, or theresbout, & great deal of well=-
intended but often misgulded philanthropy, called soclal
security or what one will, has even put a premium on
physical and mental Incompetence, laziness, ;nd selfishness.
On the other hand and within agencles or organizations
which do not have--and may not have for many years to come==
access to large public funds because their work does not
have publie sppeal, the study of superior children and
young people has been carried on,

Anthropologists have seen among savages not only
soclsl caste but distinctions because of personal merit.
(24, p.1, 2) Royalty originally grew out of the need for
preserving the best and thelr offspring--those who were
generally superior. Often superstitions grew up about

the ones who were intellectually endowad far above the

average.
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The first sclentific study of superlor persons among
the more civilized people of moderﬁ times was made by
Galton (17, p.l, 17, 124) in England beginning about 1865
when he collected facts about adults who had become eminent--
judges, writers, statesmen, and others, Cattell, in seek-
ing to study superior ability, has selected over the years
the outstanding Amerlcan men of sclence who lived between
1900 and the present. As Cattell's (7) early findings
have not differed_particularly from the later findings,
they are here quoted:

"The professional classes have contributed in
proportion to thelr numbers about fourteen times as many
sclentifle rien as the others, the agricultural classes
only half as many as the manufacturing and trading classes.
The farm not only produces relatively fewgr sclentlific men,
but a smaller proportion of them are of high distinction
and a larger proportion are in the lowest group. This
traverses a common bellef....In proportion to their
population, cities have produced twice as many sclentifile
men a&s the country.”

What a person can do depends upon hls congenital
equipment, but no one (24,p.14) knows how far what a
person doss do depends upon his environment.

Yoder (24, p.l7) left an early record when he made
a systematic survey of blographies of famous persons to

find data relating to their childhood. He published his
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studles in 1894. In the childhood of these fifty famous
persons, Yoder mentioned unusual height frequently. He
found no evidence of more sickness or weakness among this
group than smong the average. Thelr play interests were
great, often solitary or unusual. Physical activity was
enjoyed by them.

The development of mental tests was preceded by
a8 child-study movement in which the theory of a child as a
miniature adult gave way to sclentirfic study of the way In
which children actually behave and grow if not interfered
with., Tests to nmeasure intelligence marked a big step in
selecting the glfted and the study of thelr abilities and
traits. . |

Gifted children (24, p.42) are those identified by
mental tests as very superior to the average. They can be
ldentlfied fairly well as Intellectually gifted as early
as the second year of life. The gifted ohild often has an
early interest in numbers and in the exact mesnings of
words, Abllity to read understandingly at an unusually
early age ls characteristic. Being the youngest In the
school class is usually a sign of superior intelligence,

The gifted are usually taller than unselected
children and are heavler., Gifted children constitute an
unusually healthy group. Superiority of body accompanies,
but does not cause superlority of mind,

As a group (5, p.15, 18) mentally superior children



46
are taller than the general population; they are heavier,
end are strong, healthy, filne-looking. As gifted children
approacn and reach maturlty, they reap the beneflts of
superior vitallity, size, and beauty. When young they may
suffer from feelings of inferiority connected with thelr
lesser size and strength compared with thelr classmates
because they have been accelerated in school. The gifted
child (5, p.13, 18, 28, 29, 31~33) tends to be more stable
emotionally, less neurotic, more self-sufficient, and less
submissive than the child of low ability or normal ability.
Thelr moral traits are higher. The zifted are much more
resistant to chlldish temptations, They exhibit far less
of undesirable behavior than is exhibited by the dull,
ihere is, however, more restlessness and lack of interest
gnong them than among children of 100 IQ, according to
teacher reports. The cyniclsm found among the gifted 1is
caused by the fact that a person who is highly resistant
to suggestion 18 as much in bondage to others around him
a8 18 the person who 1s positively suggestible (5, p.27,
29-31, 33, 90). Because he is different, physically and
temperamentally, and scholastically superior to the
average, he 1s ofter not understood by his classmates and
gives the outward apoearance of preferring solitude,

Economle status, as determined from the tax
assessments of parents, shows a low positive correlation

with intelligence teat scores (43, 110), but, in Europe,
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Baron (3) found that it is wholly unproved that the highly
glfted occur with much greater frequency in the upper
soeclel clircles, Apparently, they have not been so subject
to proficlent natural selectlon nor to the dlsclpline
which leads to ability.

It has been shown that the gifted are rated above
the average (24, p.148) in kindliness and sympathy. These
- tralts would serve as a restraint against pushing an
economic situation to thelr @dvantage. Gifted adults
often sacrifice higher remumeration for an cccupation
In which they are more interestsd. Superlor intelllgence
obtalns a superlor economic reward in competitive socletles,
though not perfectly proportioned. The mentally zifted
can lesrn to perform any kind of work; they can do a
professional job and thelr own manual work because they
are physically, as well as mentally, superior. The
milllons below mediocrity cannot do this because they
cannot serve thelr needs In the fleld of expert thought.

Among the moral issues, the gifted can understand
Implications and are more able to make just decisions.
They have been found to be more trustworthy (24, p.147).
In a s3tudy made by Termaen, in 1915, children testing at
or gbove 125 IQ were studious, soclally adaptable, popular,
modest in demeanor, and had few defects of character,

The glfted child (55, p.23) is not a physical and

soclal misfit In the elementary school. It apprears that
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superior mental capacity is a potent factor in determining
the success of the child in adapting himself to school
activities and demands.

In regard to personality, the gifted child is
frequently misjudged because his superior intellect may
cause him to be uninterested in the pursults of children
his own age. The brilliant student 1s characteristically
an academlc success, His school marks are high (9, p.508-
513), especlally in subjects demanding judgment, general-
ization, and loglcal thinking., If he is not dolng good work,
elther he 1s to blame or the school 1s to blame in not
meeting the challenge of his superior ability. The per-~
sonality of the child may take on a note of boredom, or
of mischlevousness, or of anythlng to escape from the
drlll he does not need or the monotony of routine lessons
he understood years earlier, If the child is pushed
ahead several grades, he may develop a feeling of in-
feriority through belng unable to compete physically with
his classmates who gre seversl years older and larger
than he. He may take on the personallty of a recluse,
feeling that he cannot become a social being, at the
same tlme longing to be accepted by hls new group. It is
natural for the gifted child to want playmates. He has
within him the elements of leadership, and these need
fostering.

Early educatlonal provisions for the gifted were



49
made either by parental Instruction or by tutoring. Much
of the early Ilnstruction was given, not from the recognition
of the exceptional abllity, according to Hollingworth
(24, p.267-269), but because of the belief by consecien-
tious parents that a child should be trained early and
‘well. Ixample is given (24, 268, 270) of the tralning of
Karl Witte, who learned to read before hls fourth birthday
and gave & public demonétration at the age of seven years-
and=-ten-months in which he read Italian, French, Greek,
and Latin. With a doctor of philosophy degree at the
age of fourteen, he lived a life of frultful mental work
until his death at the age of eighty~three. His father
believed that "any man, normally well endowed, can become
& great man, 1f he is properly educated.™ In the light
of modern knowledge, Karl Witte's intelligence quotient
must not have been less than 180.

Gifted children in the early schools tended to be
dissatisfied because of a feellng of failure to accomplish
all they wished to do. One of these, Franeclis Galton, had
a strong dlslike for the boarding school where he was sent.
Thomas Edlson was taucht by his mother iho was an experi-
enced teacher, after he had difficulty in school.

Early entrance into college was typlcal of the
earlier educatlon of the gifted. An unintentional
segregation of superlor children, which 18 still teking

place, was made through schools in restricted residential
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sections of cities (24, p.275) and in private schools.
There 1s a strong correlation between the high ability
of children in private schools and the economlc status
of parents who can afford to send thelr chilildren to
private schools.

While little use of speclel classes for superior
pupils was made before 1300, in the latter half of the
nineteenth century a few school superintendents in
eastern Unlted States were experimenting with flexibvle
schemes of promotion. Some of the plens which followed
were: The Santa Barbara Concentric Plan (24, p.276)
which dlvided the children in each grade into three
groups, The Cambridge Double Track Plan (24, p.276)
' permitting an able pupil to save two years out of six
years of time, The Portland, Oregon Plan (24, p.277)
of more rapid advancement for the bright, the North Denver
Plan of temporary detachment from class for extensive
reference work, the Group System in New York City (24,
P«277) aiming to advance the bright child while securing
thoroughness in the work, The Constant Group (24, p.277)
and Shifting Group Plans. These plans are in addition to
2 number which care for the gifted through individualized
Instruction, The Winnetka Plan carried out in Winnetka,
Illinols, 18 an example of Individualized work,

One of the first experimental classes for gifted

children was selected in Loulsville, Kentucky, by means of
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Stanford-Binet tests In 1918 (24, p.278). With a rance in
IQ from 120 to 163, the children of this group covered
the work of the elementary school at about twice the
ordinary rate. They were stable and healthy.

The emphasis in experimentation had shifted, by
1923, from the question of selecting puplls, to questions
of curriculum, the organizetion of classes, and the
qualifications of teachers,

The point of admission to special classes, both
in the United States and in Europe where Germany particu-
larly wes active in educating her gifted (24, p.282), was
that puplls chosen by objective tests must not only have
exeellent Intelligence but must show ambition. The
classes selected on teachers! judgment or other subjective
methods ylelded, in part, pupils of average abllity who
had to work extremely hard to meet the requirements, if
they met them st all,

Now that the need is recognized for attention to
be given to the greatest development of potentialities of
glfted children, 1t is easy to find in current literature
what different schodl systems and what various states are
doing 1n this direction. New York Universityts clinic
(55, p.100) for the social adjustment of the gifted, during
the three yesrs prior to 1936, provided service, either by
advice or by treatment of behavior difficulties, to a -
group of 114 superlor children with IQ's from 120 to 208.
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These chlldren, llke those studled by Terman, ars superior
physically as well as mentally and come from feanilies of
superior educational and social status. Two-thirds of the
New York children were of forelpgn-born parentage (55,
p.108). This clinic at the New York University School of
Educatlion 1s now the only guldance center of its sort in
the Unlted States,

Rapld advancement (acceleration) is the oldest
and probably the mc3t common method of providing for
children of superior ability. The sectioning of superior
pupils into rapidly-moving ~laesses 1s another acceleration
method, Accelerotion is a time-saving method, permitting
the child to complete hls schooling in shorter time
through extra promotions. Objections to the skipplng of
grades, however, conslst of the danger of mlssing baslec
content materlisl and of the cnild belng placed 1n a
soclal group for which he is unflitted, perhaps physically,
maybe emotionally. While rapldly-moving clacsses present
the more desirable method of amacceleration, care must be
taken that the process of acceleration Is not carried to
extremes which could contribute to maladjustment of e
ehlld (6, p.382).

Enrichment of the regular curriculum 1s a means
of providing for the gifted chlld which avolds any
undesirable effects that may result from acceleration.

Under an enrichment progrsm, the superior pupil (6, p.383)
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remains at his grads level in his regular room, but carries
on & wide variety of activities in addition to the regular
class work. There ere also gpeclal classes concerned
solely with enrichment, with no attempt to shorten the
period of formal education, These classes may tske the
form of an "opportunity room,"™ a laboratory where the child
may work, experiment, and learn to the limit of his ability.
The teacher of rfuch a class must be a quick and eager
learner herself, as well as a student of mental hyglene,
She needs to know literature, the arts, and the sclences
and be able to recognize creative abllity in these fields.
Among her teaching tools should be music, drawing, and a
modern language (6, r.335). To the objectlion that special
classes are undemocratic, Hollingworth (24, p.304-305) has
the answer that In adult society there comes a natural
gegregation of like-minded people, from economic competie
tion, from preference for the same kind of shelter and
recreation, and rartly from kindred gbilities. The wish
to enrich the school curriculum has, in this decade,
definitely taken the place of the earlier attempt to care
for the needs of the glfted by acceleration.

Hollingworth found after eighteen years of
experlence wlth superior children who had attended
opportunity clesses thet enrichment is largely a matter
of quality and of methods of instruction rather thsn of

changes in subject-matter or materials.
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According to Bentley (5, p.261, 263), qualified
leadership proceeds from gifted children and youth, Their
training in school should include subject-matter and
methods that will stimulate creative power and develop
initiative in thought and conduct. Superior children
(5, p.124-171) have complex interrelations of traits which
should be given an opportunity for expansion with indivie
duals of their own mental outlook in the formative years
of their education and training, Hollingworth (24, p,314)
suggests that, in their school curriculum, gifted children
have the study of civilization, lawa, government, religion,
food supply, and other topics of 1ntere§t in units, Bio~-
graphies provide a good source of information (24, p.318),
Modern languages can be learned early and easily by the .
gifted, They should be trained in their special abilities,
drawing, music, mechanical art, or whatever their fields of
interest may be. As extra-curricular activities, & school
newspaper, & forestry project, radio, crafts, and similar
activities offer worthwhile learning situations, Holling-
worth would have the superior child study the evolution of
common things, e.g., lighting, refrigsration, or
transportation (27),

Whipple (56, p.109) would have the enrollment of
8 special room for gifted children represent approximately
the top ten per cent of the general school population

in the grades thet are to be inecluded. He would reduce
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the amount of drill and explanation about fifty per cent
in such a room, His other recommendations as to the
teacher's fitness, selection of children, curriculum, and
method are much in line with practices in use at present
with gifted children,

Stedmen has written (44, p.109) a detailed account
of the methods she found most useful 1In her experience in
teaching gifted children. She found (44, p.183) that a
factor that contributed much to the early development of
these children was the custom of parents of converaing
with them freely, showlng respect for thelr opinions,
anSwering questions intelligently and truthfully, and
solving problems with the chlldren. Stedman recommends
that children work and study together when possible, and
that a flexible curriculum involving the puplls! interests
18 necessary.

Martens, senior specialist for the educstion of
exceptional children in the United States Office of
Education, has presented in her bulletins much practical
material which 1s useful in organizing programs of edu-
cation for gifted children plus actual units of experience
for their development, She recognizes (31, p.2) that
glfted children gre among the most neglected of all
children as far as thelr speclal abilitlies are concerned.
Whatever adjustments are made for gifted children who

have speclal problems should be made in the regular school,
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1f possible, unless the problem 1s so extreme as to neces=-
gltate sending the child to a private residential school.
Many gifted pupils should be counseled to prepare them for
professional work. During high school, they need soms
vocational training., It should take the form of prepara=-
tion for further study. About.two per cent of children of
school age are intellectually gifted and learn so easily
that they mark time or waste time in the ordinsasry class-
room, Martens suggests (31, p.25) the use of slides,
metion pletures, microscopes, post cards, magazines,
radios, vietrola, exhiblts, charts, and pletures as
materiels to lend visual and aural ald to a group following
ons central theme or interest, but she refers more to an
Increased rate and quality of study and of performance.
Bright children are (41, p.26) omnivorous reeders and, for
that reason, need guidance In the selection of worth~-while
end appropriate books.

Recognizing that upon the training of the girfted
depends our country's leadership, that attempts are being
made (ohiefly in large cities) to educate according to
Individual differences, that some gifted children are
recelving special consideration, one may look at the pos=-
slble effect on the future of the nation from these gifted
people. Terman found (47, p.237) that the incidence of
marriaze and the age at marriage in the gifted group is

approximately the same as for the general population,
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By 1945, among hils 1000 ehildren first studled in 1922,
approximately eighty~four per cent of both men and women
were, or had been, married, At this time, 1945, the mean
number of offspring for the members of thls group who had
been marrlied flve years or longer was 1,52. Folsom
(47, p.235) estimates that those who marry will have to
produce an average of 2,82 live births per family in
order to maintain the stock. Since about seventeen per
cent of marrlages are Infertile, the necessary average
number of children that must be born in fertlle famllies
must be about 3,17 1f the stock is to be maintained. It
is too early to predict whether Termants glfted subjects
will produce enough additional offspring to bring the
average to 2,62 for those who marry or to 3.17 for those
who have children. Since the mean age (47, p.234) of the
members of Termants early group of glfted children was
approximately thirty-five years at the time of the last
report, it is doubtful whether thelr ultimate fertility
will bte sufficlent to maintain the stock., What 1f it
does not? According to Galton's law of filial regression
(17), gifted individuals are not assured of having gifted
children. Only half of one's heredlity comes from the two
parents; the other half 1s from more remote ancestry
(47, p.236). Neither do all gifted children have cifted
parents, but they do have abls parents., If the glfted

group may not replace 1tself from wlthin the group, the
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question remains whether the gifted group will be replen-
ished sufficiently from without their group. In the
opinion of Lincoln, of the Harvard Psycho-Educational
Clinie, we need not expect complete social disaster as a
result of the declining birth rate in the professional
clesses. It 1s not generally realized how much of the
growth of civilizatlion has come from the thinking of the
small minority of gifted. Whether the contributions
(24, p.340) of those of superlor intellect have added to
the worldts happiness 1s not a settled question. Optim-
1stic thinkers, viewing the social function of the gifted,
have In mind what hes helped man to be different from
other animals, such as ethics, law, government, machlnery,
medicine, surgery. From this viewpoint, the soclal
function of the gifted appears wholly good. But has
there been too much inventlon for the mass of mankind?

Cen chemical warfare be controlled? Are our laws too
many and too intricate? Have gifted thinkers furnished
mankind with the instruments of éventual degradation and
destruction? Is 1t desirable to increase the number of
glifted? Slince the products of man's intellect are valued
by a majority of people, the zifted will be pgenerally
valued by a majority of people. The gifted will be
generally valued both for their social and economic
contribvutions to human soclety. An important work of the

schools seems to be that of finding the gifted and
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developing thelr potentlalities if the world is to realize
the fulfillment of Terman's words (47, p.381): "The
frults of potential genius are indeed beyond price."

While one may think of a genius as one who is
endowed with superlor intellect which brings him eminence,
De Boda (12, p.234-250) analyzed the subject further., He
considered the genius as having a& speclal mental structure.
He considered the genius to have a superiority that is
determined by extreme sensitiveness, a strong internal
tension, a strong aspliration toward perfection, and
intense effective and volitional life and, above all, an
exceptional intelligence,

When Lombroso (30, p.VI, 351) found evidence to
support his thesls that genius 1s akin to insanity, he not
only selected cases to favor his thesis, omitting those
cases whlch disproved 1t, he also used "insanity" to
include all those showing any deviation from an assumed
standard of normality. Cox's investigation (10, p.4)
was an attempt to discover whether oharacteriética in
children who recelved high scores on mental tests parallel
the childhood traits of individuals who later achleved
eminence because of superlor intellects. She found that
childhoods characterized by superior IQ's show interest
traits, energy, will, and character in keeping with their
later performances and corresponding to those of eminent

persons of earlier generations, These qualltles slone do
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not assure adult eminence. KEducstion plays 1ts part.

Cox's method of choosing cases gave her an adequsate
sampling. She based her selsction of subjects on Cattell's
objectively determined 1ist of the thousand most eminent
indlviduals of history. Her three hundred cases were
. obtained from the reduction of Cattell's 1list. The
intelligence of her 30l men and women of genius was rated,
first, on evidence from their c¢hildhood and early youth
and, second, on evidence from their young menhood or
womenhood. IQ, In Cox's study, was thought of as a
constant measure. Many of the IQ's of her subjecté were
estimated as being above 180, and only a few were bvelow
140,

One may conclude from Cox's study (10, p.215, 219)
that both a favorable hereditary background and opportunity,
while conducive to eminence, are not alone responsible for
it nor do they always bring eminence. "The peculiar
comblnation of inherited traits which makes up a geniuse-
the most favorable chance combination among many only less
favorable ones--is an equally significant factor" (10,
P«216).

While 1t would not be wise here to go Into the
details of the Terman study, its importance to the future
selectlon and education of gifted children exceeds any

study made before or since. Because Terman's study

included the testing of so many thousands of children from
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all walks of life before the thousand gifted were chosen
from amongfthem, it 1s a fair sample.

Terman found (45, p.835) that, in splte of all ths
effort to equallize educational opportunity, the ten-year-
old child of the Californla laborer competes for high IQ
rank no mors successfully than the laborer's son competed
for the genlus rank In Europe a hundred ysars ago. Terman
found thst the reading of gifted children surpassed that
of unselected children, both in quantity and quality. He
found the gifted chlldren to have more than the-usual
intereat in books of sclence, history, blography, travel,
and informational flection. Terman's study shows that the
gifted are not free from feults, thet at least one out of
five has more of them than the average child of the
general population,

Six years after the survey of 1921-1922, a grant
from the Commonwealth FPund of New York City made the
flrst follow-up study by Terman's fleld workers possible,
The group was still highly superlor intellectually. Their
showing In school achlievement was in line with thelr
superior intelligence (47, p.64). Nearly two-thirds of the
high-school grades of the glirls and more than one-half of
the high-school grades of the boys were "A's," The mean
for the gifted group on physical, mental, and personality
tralts tended to be higher than for unselected chilldren of

corresponding ages, but the range of varlability in these
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and other tralts was, 1f anything, greater in mid-youth
than 1t had been in mid-chilldhood,

Winlle contact on an informal basls continued
between the subjects of the Terman study with Terman and
hls workers, another extensive field study wag made in
1936 through follow~-up through the mail. A 1945-1946
inquiry continued contact with the subjects (47, p.77) and
brought the records on the events of thelr lives up~to=-
date, including war records. Results from the Terman study
of 1000 gifted children begun in 1921 and its follow-ups
indicate, so far, that children of high IQ are on the
average superlor to the general child population in
physlque and general health. The mortality rate for such
a group to the age of thirty«five i1s lower than for the
generallty. Versatility is the rule with gifted children
rather then one~sldedness. School retardation (defined as
grade placement below achlevement) 1s almost universal
among the gifted. The findings show: Mthat gifted
children (47, p.377) who have been promoted more rapidly
than ls customary are as a group equal or superior to
gifted nonaccelerates in health and general adjustment, do
better schoolwork, coqtinue their education further,
marry & little earlier, and are more succeesful in thelr
" later careers." Gifted children average mabove the general
vchild populetion in character and personality, but "the

degree of superliority 1s less marked for traits indicative
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of emotlonal stabllity and soclal adjustment than for intel-
lectuasl and volitlional tralts, The group shows a normel or
below~normal incidence of serious personality maladjustment,
Insanity, delinquency, alcoholism, and homosexuality. In
vocatlonal success, the gifted grouv rates well above the
average of college gradumtes., The Jewlgh subjects in the
group display somewhat stronger drive to achieve, form
more stable marriages, and are a little less conservative
in their political and social attitudea.

Now that the average life expectancy ls nearing
seventy years, (47, p.379) the Terman study of gifted
children 1&g only at 1ts half-way point with its subjects
near the age cf thirty~five. Results of the study up to
the present which have bsen tabulated and summarized can
only presasge what future results may mean. Terman refers
to the problems of personality and zeneral adjustment, as
promising flelds for future research, Terman's records on
the domestlec adjustment and divorce of thies group become
more valvable with the passage of time. Tests to reveal
basic patterns of personality structure are being improved
and used more. It 13 suggested, thet personelity date and
case histories, especlally of the males, could be corre-
lated wlth body bulld and with all other known data in
order that as complete analyses és poeslble of the members
of this group may be made and possible applications for the

future good of the race be found,
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CHAPTER III

What Has Happened to Forty Children Tested in the Schools

of an Oregon Town

The cases reported in this chapter were chosen to
show general tendencles in the extremes of high and low
abllities Iin intelligence. This sampling of the many
students tested 1s an effort to report the variability of
individuals within the IQ ranges included. These forty
cases do not Include sny of a score of children in the
thirty-seven to fifty-seven IQ range who were among the
low-ablllty pupils tested in the early part of this Binet
testing program, before testing of more normsl children and
the gifted was begun. It 1s hoped that this chapter will
be read by any teacher to encourage her to locate her
potential research workers and community leaders in order
that she may errich thelr programe and that she will know
when a child 1s educationally retarded or unable to learn
the studles his chronological age would indicate he should
learn and, as a result, give him the work he is able to do.
It 18 hoped that school boards and communitles may recog-
nlze the needs of the exceptional child at elther extreme
of the intellectual range and provide to meet these needs
more fully.,

In these case studles, the high IQ's are arranged

in order of IQ, with the highest first., Then follow the
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low IQ's with the lowest IQ first and others following in
order of IQ. All names used in the case studies are
fictitlous.

When Hollingworth (23) searched, over a twenty-
three year perilod, she found only twelve cases which
tested 180 IQ or higher in New York and the entire sur-
rounding metropolitan ares which many think of as the
center of a concentrated cultural area. It iz at least
interesting that, in another but much smaller town which
grew fron 5000 in population at the beginning of its
Binet testling program to 15000 in ten years, even one such
gifted chlld should be located iIn its schools,

It is the Stanford Revision of the Binet-Simon
Scale, revision of 1937, that 1s referred to throughout
this thesls. "Measuring Intelligence" by Lewis M. Terman
and Maud A, Merrill (49) has been the text book and guide
to the administering and scoring of gll tests,

Reference l1s mnade in these case studlies to age
levels., The Stanford-Binet scale is arransed from II to V
years with six months intervals, since the mentality of the
pre-achool chlld develops faster than 1t does later. At
each early level, there are six subtest ltems with one
| month's credlt ullowed for each item passed. From the age
of VI to XIV inclusive, each age level has six subtest
items with two months counted for each item passed. The

Average Adult Level has eizght subtests counting two months
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each; the Superior Adult Level I has six tests counting
four months each; the Superior Adult II has six i1tems count-
ing five months each; and the Superior Adult III gives six
months credlt for each of six items that are passed. The
subtests contaln such problems as copying a bead chain from
memory, number concepts, distincuishing likenesses and
similarities--both from pictures and from words, compre-
hension, paper cutting, repeating digits from memory--both
in order and reversed, induction, ingenulty, and orienta-
tion, The test becomes a game to chlldren, and they like it.

A mimeoprgphed sheet called "Findings for Binet
Tests" which 1s fillled out by the tester and placed in the
guldance folder of each child glven a Stanford-Blnet test
in the schools of this study 1s simllar in substance to
Thurstone's profile of abilities. It shows the tgbulation
of results of the test under the headings: Visual, Audl=-
tory, Organization, Reading and Remarks, ¥emory, Compre=
hension, and Sight Vocabulery.

The guldance director of the school assembled
general statements regarding the philosophy and the use of
mental tests for the use of testers and teachers as follows:

"All testing should be done chlefly for the benefit
of the iIndlividual tested, with the compilation of test
results for a school plcture as & secondary purpose, Tests
ghould not be given unless there is time to make use of

them. All tests should be given in & uniform manner and
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records made so that the results may be avallable to all
teachers who know how to use them. Oroup intelligence
tests will Indicate only that the pupll has at least that
amount of brightness indlicated by the test., It is orly a
lower 1limit of measure and not a top measure. We must not
brand a pupil as having low mental ability as the result of
a group test. The low score may be due to a number of
factors or to one factor, such as poor reading abllity, not
feeling well, excited, etc. The pupil should be rated only
by means of the indlividual Binet 1f any degree of accursacy
1s required for an uprer limit. The Binet rating should
only be accepted slong with the examiner's comments and
observatlions., The sxaminer may learn many more things
about the pupil through close observation for the nhour that
it 1s taken to administer the test than the classroon
teacher could observe over the same period of time. The
pupil is working at many kinds of tasks whlle the examinert's
attention 1s concentrated on this one individual. The
teacher has to be spssmodic wilth observations of any onse
pupil and then, unless a pupll is causing trouble, there is
probably no concentrated attention on that individual., Two
units are mosi commonly used In mental testing. The IQ is
8 measure of brightness and does not snhow tne stage of
mentel maturity. The IQ does not change throughout 1life
if you have the true IQ. In other words, many of the IQ's

that we have attached to pupils! names are too low and are
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not true IQ's, If the tests are correctly scored and if
reliable tests are used, it should be a rare situation in
which the IQ would be too high as a result of the group
test. If strictly scored, the resulte of the individual
Binet will never be too high. One's power or abllity to
think increases from birth to mental maﬁurity but 1s no mea-
sure of the tools acquired (the amount of learning that has
taken place). The average adult who has made the best use
of his mental capabillities may have much more usable know-
ledze than the genius who has not made use of his mental
powers." Termen has dlvided IQ scores into abllity groups
as follows: Delow 70=«feebleminded; 70-80=-~borderling--
cannot do high school work; 80=90=-=dull-=poor high school
material; 90-11l0--average--poor college material; 110=-
120=-=superior; 1l20-140--very superior; above 1l40--near
genius and genius."

The cases reported here are taken from record
folders in the file of the school's guidance offlce or
from the actual testing experience of the writer of this
thesis. Most of the cases reported here have been found
in the author's work as a speclal teacher, elther as follow-
up studies from the guldance director's beginning studles,
or as studies of chlldren presenting immediate school
problems, wlth attempts to solve the problems.

Numerous other cases. from the school flles were

studied and then discarded for lack of suffiecient iInformation
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on the casc¢, lack of probable reader interest, or failure

to represent a sampling of the school picture as a whole.

The Case of Elihu.

e
//

Elihu was in the fifth grade when he was given an
intelligence test by the sssistant guldance director. He
was ten-years-and~-two-months 0ld chronologically. He was
found to have a mental age of elghteen~years-and-elevon-
montns, and an IQ of 186. ZElllm showed enthusiasm in a
dignified mamner. le was self=-confldent, and geve complete
attention to the task at hand. e answered correctly every
test item on "Form M" of the Stanford-Binet Test from the
tenth-year-age level through the thirtesnth-jear-age level,
and missed only orne item at the fourteenth. His responses
were well organized, fluent, and natural.

That 1s the way of Elihut's 1life, well organized and
natureal. Elinu has always been an early riser. When he
was two and three years old, he wakened the hired girl
before his parents were up in the moraning, and had her
read stories to him. IHe could repeat from memory pages of
nuregery rhymes he had heard a few times, TFrom this early
memorizing and nls interest in books, he learned to read
when he was three. During his music study while in the
intermediate grades, he set his alarm clock at an hour
earller than the famlily's rising time, and did hls pilano

practice then.
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Elihu has offered no school disciplinary problem to
elither hls teachers or classmates, His parents did not
wlsh to have him placed in a gfade_higher than his chrono=-
logical age would place him, His father had been asccel-
srated one year as a boy and he felt that this had put him
out of his natural soclal group. He did not want his son
to have = similar experlience. Ellhu has had, from the
first, most understanding and consclentious dirsction from
his parents; and this may aécount for the fact’that Elihu
i1s contented in school, He has finlished his assignmenté
quickly, but wes never at a loss for something more to do,
He was qulet by nature, secure In his school interests
which were supplemented at home by & room anl equipment for
his sclentific experiments, and always books=--both selen-
tiflc and classlcal. Elihu's family traveled during vaca=
tions, and he enjoyed the trips, Discusslon was a psrt of
the famlly plan of living, and Ellhu grew and matured Iin an
atnosphere of cooperation, logleal thought, and culture.

The pattern of culture and accompllishment without
anything of the spectacular has bsen in Elilhu's family for
generatlons, In the community In which Elllwm llves and in
which hls Tather 13 a profesaional man, a menfion of Elihuts
family name often brinzgs mentlon of Elilhu's paternal grand-
mother who carried on adly the famlly traditions and culture
when her husband dled, leaving her four sons--who later

followed as many professilons.
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The school recognizeg that Elihu is gifted. He has
heen encouresged both at school and at home to develop a
liking for, and actlvity in, athletlcs. Elilhu 1s large,
well~proportioned, and a handsome boy, He 1s inclined to
be withdrswn rather then aggressive, and the school's
efforts have been toward glving him more opportunity for
soclal success. At home, lessons in Freneh were begun
while Elihu was in the sixth grade.

Elihut's mother, an intelligent woman of Swedlsh
descent, was a teacher befors her marriags. Béth she and
the father take an active interest in community affairs,
but thelr home and two sons remalin their primary interest,
The younger boy, four years Elihu's junlor, does not have
the evenness of actlion or the accomplishment of hils glfted
brother, He haes had rore 11l health, and dces not succeed
at school. While he shows the results of the cultured
environment in which he 1lives, he lacks the musecular
coordingtion that Elihu has,

The same achool year that Elilhu was given the
Stanford-Binet Intelllgence Test, he filled out a Strong
Vocatlonal Interest RBlank for ¥en. This waes given him as
an experiment to determine whether or not hls vocational
Interest maturity micht be In keeping with his mental
maturity., It wae not, BRoth hls Interest maturity and
occunatlional level came neer the center of the scale.

Even the occupetlionsl interest in which he rated highest
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1s probably not the occupation which Elihu will follow.
This excellent pupil, with his fund of good general
infcfmation, is unusually advanced in his thinking. His
genial personality has attraqbed many friends who are
welcome in his home, He learned from babyhood to keep
himself busy and so he 1is succeecding and will probably

continue to succeed.

The Cese of Amnn,

Ann was recognized by hwer {1fth-grede teacher as an
exceptlionally glifted child very soon after her famlly moved
to this cormunity, In the routine Stanford-Binet testing,
when her chronologlezl age was nine-years-and-two-uonths,
her mental age was fcund to be Cifteen~years«and-eight=
months and her IQ 171.

Her mother stated that Ann had been of a rather
nervous type since babyhood, gquick In her movements, and
energetlis in carrylng out her purposess She had always
been eager to learn, and the mother, a college graduete
with henors In mathematlcs, had spent tlme reading to Ann
from the time she was two. The mother entered Into the
child's games and plays of fency. Always happy in make-
belleve, Ann made her dollé end, later, her baby brother,
play the gemes she orliginated. When Ann was nine Ler
mother guided the child through a course in anthropology,

scqgualnting her with new terms end answering her questions,
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Ann was very much interested in thls home study of anthro-
pologye. ©She llked the subject, and her psrents felt it was
a s0lid background for whatever field she later followed.,
Ann had shown an early interest in people of different
lands and their histories, possibly through stories told
by her paternal grandparents.

The grandmother had been graduated from a normal
school in Sweden., She met her future husband when on a
summer tour of Scotland. They hed come to the United
States after thelr marriage, There, the indomitable will
of the grendmother encourazed the equally intelligent
father to succeed with stock-ralsing, and the individual
development of each one of their large family.

Ann's father was the youngest of a family of eight,
8ll but one of whom received a Daly Scholarship for
college. That one missed it through no fault of his own.
Ann's father enjoyed his college life. He was by nature
very qulet and retlring, preferring to read and study by
himself., Realizlng that he needed soclal experience, he
mede an effort to take an active psrt in the soclal life of
college, He found that he enjoyed 1t so well that his
grades were only average., Later he received his degrse as
doctor of phllosophy in engineering at Purdue Unlversity.
His research at the United States Bureau of Fines led to
his later appointment to work in stomie research,

Ann's maternal grandmother was a cultured
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American~English woman who had been a high school teacher.
The maternal grandfather had had no high school training.
His skill with mechanies and his management of men put him
at the head of & 1§rge lumber manufacturing concern,

Ann's hands are skillful. She enjoys working with
clay, modeling animels and ﬁeople. She was a member of the
school chorus, Campfire Girls, and a group of fifth-grade
girls who practiced rhytims after school hours,

Ann showed independence in her thinking and actions,
yet she played well with other children. Whlle she often
initiated what the group played, she was not domineering.
Her parents were wise in encouraging Ann to bring piaymates
to her home to share her playtime., She often read to a
group of younger cnildren who lived near her nome. A
give~and-take relationship existed between her and her
brotner, four years younger.

Ann looked small in ner fifth grade, not beéause
she was small for her age but because she was a year young
for the grede, having been pleced in the second gzrade soon
after she started scnhnool, She had good health, perhaps
because her mother watched that she should have regular and
sufficient rest and nourishning iood.

¥ith the father's work, the famlly moved oiten.

To Ann, this was not a hiendicap but another opportunity to
learn about new areas and to make new Iriends., 4The future

for Ann looks bright indeed., With a famlly so responsible
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for her education and welfare snd her own interest in
learning and making progress, Amn should go far in reallz-
ing the full potentlalities of her natural cepacities for

leadership.

The Case of Charles,

VWhen Cherles started his Stanford-Binet Test, he
missed the first test item at the nlne-year level, which
was memory for deslgn., After he was glven a few more test
items, he remarked, "Oh, that's what you wanti" IHe then
proceeded rapidly from one item to the next wilthout addi-
tional error through the fourteen-year level, continuing
to score occasionally on the subtests through each of the
superior adulf levels I, II and III. His IQ was 165, At
the time the test was given in 1945, he was in the fourth
grade. His chronological age was nine years and his mental
age wag fourteen-years-and-ten-months,

Charles! test responses give somé insight into his
lack of interest in the regular clacswork., He had fallen
into hablts of postponement, arguing, and lnattention. He
was an active mischief-maker becaure hls ability was not
challenged by the work of the fourth zrade. To an excep-

tionally bright boy, 1t can become very boring to have to

do the many arithmetic drlll problems needed by the
majority of his classmates to master the materisl. Charles

had superior skill for both the memory of and working with
/
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numbers, yet he would make simple mistakes in his daily class
essignments in arithmetic. He was slow in starting his work,
but did thoroughly what he attempted desplite the mistakes,
even though he did not always complete the task.

He amused himself in clgss by drawin: airplanes and
rocket ships. Treasure clues interested him also. In a
"secret envelope," he placed treasure maeps which he had
worked out and on which he had located imagined b&ried
treasure. On another sheet of paper, he had listed pounds
of gold and jewels and cash in fantastic sums. Charles!
need was for more activity through games, projects, and
friends, and for guldence through being led into the
Investigation of subjects he could like but might not
know about because of lack of experience.

When Charles started his school attendance; his
exceptional abllity was recognized and it was suggested that
he go 1nto the second grade. The parents wanted him with &
first-grade teacher who had taught his sisters. That
teacher added enough enrichment that Charles had a very
happy first and second year in school., After he reached the
third grade, his family moved to another town with a poor
teacher in Charles' classroom. As & result, he lost
Interest in the school work and became a discipline problem.
Following the family's next move to the town where he was
given hls Binet test, he had to change teachers soon after

the beginning of the term. This was confusing to him
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because the first teacher taught creatively throuzh informal
class arrangement and the later one was very formal and
regulred strict discipline,

Charles! parents dld not wish to have him put ahead
a grade, feelling that he was too small to find his right
plece mmong ~hildren who were older. His parents were both
very able and cultured and both were active in the soclal
and church life of the comnunity they had chosen for their
new home, Interested in thelr son, they were most willling
to work with the school In supplying Charlest' needs., His
father began taking him to competitive games, and plaeyed
with him at home; and Charles did develop, through hils
father's efforts, an actlive interest in athletles. He
played baseball, and liked 1t. FHe became, not an enthus-
last, but a falrly good basketball playsr on the second
school tesm. FEe worked a little with music, but thls aild
not become a ccnsuming interest. He might have felt that
his slsters were too far superior to him in the musical
field. He jJjolned the Boy Scouts where there was excellent
leadershlp, and there found much stimulating activity
which wars satisfylng to hinm,

Charles was enough higher in ablllty than the more
frequently found superior chlild that the work of his chrono-
loglical age group held 1l1lttle interest for him, yet in the
classroom in which this stuéy was made was the boy who had

an IQ of 186, Ellhu, as reported in a previous case history.
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This boy, with an IQ twenty-one points higher than Charles!,
excelled him In natlve abllity as far as Charles excelled
the other high abllity chlldren in his class. As long as
he was in the same class as Elihu, Charles could not excel.
Hlis way of galning recognition was throuzh the contradic-
tions and disturbances he could introduce into hls classroom.

Charles became & well-adjusted boy through the

understanding of his parents and his fifth and sixth grade
teachers. He wrote poetry, and this was one activity in
which he was led to contribute constructively to his group,
the school paper, and school programs. "Spring is Here" is
an example of hls work, written when he was eleven.

The spring 1s here,

The winter 1s passed.
I know where & stream

Is tumbling fast,

The flowers are blooming,
The buds are out.

The birds are chirping;
The limbs are stout.

There are blossoms gay,
The grass 1s green.

There's clearest water
I've ever seen,

The sky 1is blue
The whole day long.
Hear that bird singing
A beautiful song,

And in the hives
The bees are humming
And you can tell

That spring is coming.
The other productive use made of Charles! time was

through his excellent mechanieal ability. He learned
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quickly the running and care of the school office duplicator.
Work requiring special skill with this machine was entrusted
to him when he was eleven. He dld this work when his
assigned class work was completed. Hls father 1s a
linotyplst and Charles admires his father very much. Both
the father and Charles! mother, with only high school
educations, have the culture, the economic status, and
community participation of college people.

Now, as he 1s finishing the sixth grade, at the
age of twelve Charles 1s no longer a problem in his class-
room. He finishes assignments on time because he is
Interested., He is 1lked by his classmates and teachers,
He is glven errand responsibilitlies which he carries |
through with businesslike precislon. Xe works independently
and willingly., Hls teacher expects the best of him in
scholarship as well as dependabillity and he does not

dilsappoint her. School and home are serving Charles well.

The Case of Dan.,

Dan was in the third grade in 1946 when hls IG was
found to be 164 on "Form L" of the Stanford-Binet test,
Hls chronologlcal age was elght-years-and-three-months,
His mental age was thirteen-years-and-six-months., His
teacher showed concern over his imaginative tales which
usually included some form of gang warfare in which he was

the undlsputed leader. He had but one actual friend, and
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did not seem to know how to play with & group of children.
He falled to finish assigned class work unless forced to
stay in and do it, preferring always to lose himself in a
book of adventure or history or sclence, whatever he could
find In the school library that he had not read before.

The guldance director who gave Dan hls test asked
for a conference with Dan's grandmother, who was found to
be aware of the boy's problems. The grandmother had come
from Germany in her youth. She regretted that she had not
been able to go farther in school than she had. The
arithmetic skills that children learn 1n school she had
learned through doing them in adult life situations as
needed, for example, she had told Dan she could not show
him how to do long divislon when it was ziving him some
trouble in the fourth grade yet when the home visiting
teacher showed the grandmother how to set down and go
through the steps of working a problem in long division
she sald, "0 yes, I've worked those out but I do it in
my head." Her natlve intellipgence served her well at all
times,

The grandfather was Eut one generation removed from
Germany. Both he and his wlfe are tall and stately. They
are Iintelligent and conscilentious, having at heart Dan's
best Interest and welfare.

Dan's mother, the only child of this fine old

German couple, quit high school at the age of fifteen when
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two more months in school would have enabled her to
graduate, She was deeply 1n love with & young "sharp-
shooter™ on the college campus in the town where she lived
wlth her parents, and he with her. They were marrlied and
Den was born a year later, The young father d4id not take
financial responsibility for his family. When his wife's
parents refused to support him longer, he went home to his
own mother. A divorce followed. The maternal grande
parents had legelly adopted Den in his infancy.

He grew Iinto a handscwe child, large and beautl-
fully proportioned. The Stanford-Binet examiner‘'s comment
was, "He needs improvement in soclalization, self-control,
and abllity to complete the task at hand, he child needs
lots of careful and thoughtful guldance, as he llves in a
world of fantasy." Tor a child so bright, Dan had little
enthusiasm, needing help to grow to the maximum of his
mental powers,

The health of the grandfather was poor and Dad had
to leave school to go to a different climate where the
grandfather's heslth might improve. n 1847, Dan was agaln
in the school in which he hgg been tested, snd the questlion
arose as to whether he might benefit by beingz placed in the
fifth instead of the fourth graede. Dan sald, "No, I do not
want to go into the fifth grade. The arithmetic 1s too
hard, and Grendma does rnot went me to be put ahead."

A conference with the grandmother then discloszed the
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fact that Dan had been placed in the third grade of a
nelghboring school when he was chronologlcally six years
0ld, and she had objected. She felt that he was lost
soclally because he had been permitted to enter school when
he was five, then he was accelerated because the second grade
was too easy for him. The grandmother felt, too, that much
of Dan's mother's unhappinecss stemmed from the fact that
she was only fifteen when she had married. ©She, too, had
extremely high abllity; and had been pushed ahead into
grades in school beyond her soclal development,

Instead of putting Dan ahead a grade, Dan's class~
room teacher cooperated with the teacher in special educa~-
tion who met yith Dan three times a week to bring his
arithmetle work up to standerd through his Interest in
getting individual help., Dan was also encourazed to do
additional creative work, such as writing new words te
songs which he knew, composing poems, and following
through experiments in elementary sclence. The special
teacher learned of his intense interest in growlng things
when she took him home with her to help in her garden.,

His grandfather had tsught Dan well about growlng
things. Later, when the srandfather's health permltted,
he boucht a home where Dan could have a garden and pets,

A new blcyecle helped Den mature. While he improved in his
relat}anships with other boys, he probably will always be

somewhat apart, as many glfted chlildren are, It 1is



difflicult for one to become an active part of a group,

hen he is thinking far beyond what the group 1s., The
solitude of rsifted children has been recognized from as

far back as they have been studled, unless chance has
brought a number of them of simllar ages and with Interests

together, and this 1s rare,

The Case of Jerry.

Jerry's superior abllity was recognized when he was
in the flrst grade at schools His teacher left in his
record-folder the comments: "Fine mind., Very much inter~
ested in school work." When Jerry was given a Stanford-
Binet Test two years later, he was found to have an IQ of
152, His chronological age was eight-years-sand-three~
months at the time and his mental age was thirteen-years-
and~one-month.

His pleasant, senslble, well-adjusted mother was
surprised when told that she had an exceptional son, She
was used to his general welle~being, his perfect assurance
In personal contacts, and his enthuslastic eagerness; but
she thought of him as an average boy.

Poth of Jerry's psrents had been gradusted from
high school., The father 1ls a rallway brakeman, and the
mother ls & housewife., They are a couple who enjoy thelr
home with their little sons and do not go away from home

unless they can take the boys with them. Jerry's brother
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18 younger than he.

Various teachers! comments in his guldance folder
give a clear plcture of Jerry: '"very observing; fine home
backgroﬁnd; unusually inquisitive; llked by other children;
exceptional pupll; many accompllishments; excellent leader;
wldely interested and active; contributes much to the class~
room." Some of his out~of-school activitles and interests
are stamp-collecting, fishing, reading, and playlng soft-
ball., He enjoys art, He is pleasant, popular, ambitious,
orlginal, and helpful,

Jerry is a boy who, fortunately, because of hls
winning manner and the naturalness of his leadership will
attract and be able to keep the recognition of his teachers
and his classmates. Becsause of these traits, he will get
from school the challengzés he needs for his steady develop-
ment. His parents appreclate him and will continus the
home enviromment which has given him the foundation for
living at his optimum,

As thls paper 1s being completed we find Jerry in
the fifth grade continuing to be friendly and a true
leader among hils classmates who are proud of him.

Jerry may not become a fsmous scholar but the

probebility is that he wlill succeed in whatever he chooses

to follow, perhaps in some field of busineas,
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The Case of Ralph.

When he was in the ninth grade in the junior high
school, Ralph was given a Stanford-Binet Intelllgence Test
by the zuldance director of the school system. He was
found to have an IQ of 159, At that time, he was thirteen~
years-and-Sour-months o0ld. The test was given at the
request of Ralph's mother because of her interest in her
gson and in the results of the mental and the achievement
tests being glven In the room in which she was a teacher,

Through a personal interview with Ralph and his
mother, 1t was learned that Ralph is descended from mixed
ancestors who have been in Amerlce for maeny generations.
His maternal grandfather was full-blooded Irish, His
maternal grandmother carried & 1llttle Russian, Scandlnavlan,

The paternal ancestors were mostly English, with
some German. Both of Ralph's grandmothers were homemskers.
The paternal grsndfathern at the age of ten, was in the
Civlil War as & staff boy., His father, Ralph's paternal
great-grandfather, who took him to war, served as a
colonel in the Civil War, In civillan life, he was a lawyer.
Because of his work against slavery in Xansas, he was
assassinated., The story of hlis life was published in the
"Saturday Everning Post" twenty years ago.

Ralpht's maternal grandfather was the youngest son

in a Catholic family. In accordesnce wlth fairly well
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established custom, hls place in the famlly destined him to
become & prisest but, instead, he ran away from home and
learned to cook, later becoming the owner of a cafe., He
was a glfted mathematlicien., Ralph's mother remembers when,
as a gilrl enjoying mathematics in hlgh school, she used to
test her father's skill in carrying long numbers in hils
mind and quickly manipulating them 1n problem=-solving.

Ralphts father and mother were each twenty-elght at
the time of hls birth, six years after thelr marriage., Thse
father came from a famlly of eleven children. Two of the
sisters, both unmarried, are writers and book editors. One
has been producing a series of storles for children's
magazines for some years,

Ralph's father 1s away much of sach year. When
et home, he seems davoted to hils wife and son, but 1s
unable to contribute to thelr support owing to a heart
condition which had become so severe he has had to give up
his attempts to do various kinds of work, He 1s a writer
and has worked at advertizing. He had three years of
college trelning.

Ralph'!s mother 1s extremely conscientlous and hard-

working, continulng to study for her teaching degree while
working long hours in her classroom and meking a pleasant
home for Halph.

éalph haed & normal blrth., He sald words, and made

himself understood before he was a year old. He wealked at
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one~year-and-one-week. Io wanted to read when he was
three, but his mother did not encouraze this as she
believed 1t was not best for him, At that age, she read
to him. If she read two pages to him, the next deay he
repeated the two pages and plcked out separate words,

That was when she put the book away.

When the boy was filve, the famlly had a friend who
ran a farm store. If he heard the frlend state the figures
of 8 business transaction, he immediately gave the answer.,
The man came to remark, "This is 6 1/2 bushels of corn at
forty-five cents a bushel and here is a five-year=-cld who
can give the answer before I can write 1t on paper." Ralph
could not tell how he worked the problem, but he knew when
the answer was right. Years later when he heard his mother
tell the incldent he commented, "And now I can't do sspecially
well in glgebra."

Before he went to school, Ralph's mother was teach=
ing. On Saturday, if she had to be in the clty all day at
e teachers' meeting, she gave her small son a dollar bill,
He bought his Own dinner, went to & show 1n the afternoon
by himself, and never made a misteke with hls change. He
knew the number of sales tax tokens regulired on all his
purcheses according to the system in use in his city.

Ralph started school at the usual tilme, finishing
the first and the éecond grades the first year. Teachers

‘later encouraged him to skip grades, but the mother
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prevented this. At the age of twelve, Ralph would talk
freely with adults he met. As he developed further into
adolescence, his mother felt that he had become blunt in
his speech end manner and more critical. He became
consclous of everything around him and of the worth of
much of it. He has always been truthful and relieble., iHe
expresses admiration for his classmates who challenge him,

Now at the age of fourteen, he stands five feet and
eleven inches tall and weighs one-hundred-and-twenty pounds.
Cne sees him usuelly alone or with one boy companion,

Ralph definitvely plans to become a lawyer. ¥When he
was in the seventh grade, he thought 1t would be grati-
fying to say he wanted to become a lawyer, He has adhered
to this, but now he believes that his thinkling he wants to
be a lawyer naturally evolved from hls repeatedly saying so.
On the other hand, he knows many of the advantages and some
of the problems of being a lawyer., IHe should succeed in

this professlon,

The Cate of Martin,

During Mertints Stanford-Binet Test, he was
completely absorbed in the task, relying entirely on his
excellent ability. He showed much eagerness, and was
perfectly assured in the personal contact with the examiner.
Ee was In the third grade at the time, with a chronologlcal

age of elght-years-and-seven-months., His mental age was
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thirteen-years-and-six-months, and his IQ 157. The tester
left these remarks on his record: "This boy could become
a psychologist, or other professional man. He 18 creative.
I would not encourage him in mechanics. Designing and
drawing out a plan showed his weak spots. He is a student,
a thinker, wlth a good memory, a charming personallty, a
cultured manner, and fine sensitivities."

Martin's classroom teacher recosnized hls creative
abllity In his story-writing in the third grade, Hls
fourth grade teacher commented on his writing ability. She
found him slow in arithmetic. 1In gerieral, he was a very
good worker with independent habits,

Martin's father ls an electriclan who flnished high
school, The mother is a college graduate, now devoting her
full time to her home and family. There is a younger
sibling, a sister,

Hartin 1ls absent frequently from school because
of some minor illnesses. He readily catches up with work
he has missed. Ctherwise he goes along much like the
averagce boy in his grade. If he were exercising hils
Intellsctual capacity to ite fullest, he could be a very
outstanding pupil.

Careful studies liave been made of wnat thould be
done for the exceptioneal child, and ways in which it can be
done. State-controlled testing progrems for all schools to

ald in the locatlng of gifted children have been advocated.
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This should include plans made by local boards for the
training needed by these children, Some states, such as
Oregon, have mental testing required for the certification
of physically or emotiocnally handlicapped children In order
that they may have the help of specially trained and
qualified teachers. If the chlld is gifted musicsally, or
in art, or any one of a number of flelds 1n addition to
being glfted intellectually, then he should hgave the
service of & special teacher in the fleld for two or
three hours a week,

If such were the general policy of the schools of
our country then such a boy as Martin would be preparing
for leadership Iin a democracy, and acting as a leader in

hls class.

The Case of Richard,

At the time Richerd was receiving his first art
assignments, he wae In the second grade at school, His
teacher had recognized Rlchard's ialent through his
illusﬁrations of written lesscns and his coples of pic-
tures in story books. He seemed squally glfted at creative
work or reproducing what he saw., He had moved from a large
city, after having six months In kindergarten. After two
weeks in the new school, his dependabllity and accomplishe
ment in all of hils first grade studlies made it seem best

that he should work In s second grade. ils quick insight
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into new problems soon made him very much at home in the
new grade where he dld excellent work,

It was not until the followling year when he was
in the third grade that he was glven a Stanford-Binet
Intelligence Test. The tester was impressed with his
complste reliance on his own abillity, his social assurance
in personal contact, hls willingness and ebsorbed attention
in each task. With a chronologlcal are of seven-years-and-
nine-months, he had a mental aze of twelve-years-and-two-
monthg, Hig IQ was 157. As he left the testing he saild,
"I sure nad a nice timne,"

Richard's ability could be explained by elther
heredlty or environment, His father had been graduated
from college as a mining engineer, In his profession, he
ghowed great sklll as a draftsman and in other ways. The
mother was an artist and & musiclan, but had had little
time for either while her three sous were small., Both
she and her husband were flne-looking pesople., Richard,
belng the oldest son, sczemed to feel that it was part of
his life to be manly. Ye was responsible always to his
little brothers and his parents,., All three boys were strong
and active,

Richard is en example of the child who is superior
mentally and tends to be somewhat accelerated soclially,
although he would not be happy to be promoted to the grade
to which his mentel age, consldered slone, would actually
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entitle him. The contribution Richard can mske to his
class through his drawing and coloring and clay modellng,
has been an lmportant part of his enriched school program,
He takes an active part in classroom dramatics, and likes
to sing and to build., e has shown early leadership
qualitles, and is much Interested in school 1In general. Ile
18 pleasant, pollte, ambitious, and an outstanding student
who 18 and probably will remain unapolled. The prediction
for him 1s probabllity of accompllshment of what he sets
out to do and the abllity to get along well wherever he 1ls.
His home 1s rich in comfort aud color, love and harmony,
stabillty and consistent atmosphere, all of whlch are

reflected in the life of this chiid.

The Case of Molly.

Several years beore she started to school, Molly
learned her letters out of the phone book. Her parents
had not bought preschool books, but had read stcries to
her older brother and to her, When she was four, Molly
sald to her motiner, "Mommie, what does !'s-o-m-e~t-h-ie-n-g!?
spell? I don't want you to resd to me. Tonight, I am
going to read to you." She did read to her mother from
her brother's reader, The year before she went to school,
¥ollie wrote peces of mumbers and did simple additions to
amuse herself, She asked her mother to buy workebooks for

her, and worked page after nage by hersell when sghe was slx,

1
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a deeply religlous interest developed in the little gzirl,
and she talked at that time of being a missionary.

After she went to school~-which she loved--when
she was still using hand-printing, Molly wrote stories,
She developed one at length and called it her book, divide
ing 1t into "Book I," "Book II," and "Book III" as chapters,
This story she named "A Day In the Woods." It was well
11lustrated by the child, It 1s origlnal and artistic, in
both drawlngs and writings.

Molly does not finish all of the things which she
begins., When she is developling an 1dea, she wants to work
on it immediately as her thoughts come. Her school work,
her play, her music all move quickly. Her first school
work was somewhat "messy" In appearance becaure she worked
too rapidly but, as she matured, her work improved in
neatness although she continued to be a very rapid worker,
While Molly wanted commendation and strove for perfection,
she remalined spontaneous end unaffected. She was very
friendly and unselfish, was well liked by her classmates,
and had many friends.

The principal problem which she presented to her
mother was that of getting her to relax for the rest which
she needed. A few days at home from schcol were needed
now and then to protect her from illness or over-fatigue.
The unusual memory which served her so well at school was

at times uncomforteble for others. 0She mignt say to e
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chum, "A week from Wednesday I will meet you at two o'eclock
to go get an 1lce cream cone--now remember." If the chum
was not at the appointed meeting place, this would be a
keen disappointment to Molly because she never forgot a plan.

The school problem with Holly 1s grade-placement,
Molly ean think so much faster than the others in her room
and can execute with 80 much more speed and easse that she
has always finished far ahead of the other pupils, She 1is
so self-reliant and original that she knows how to find
other things to do, therefore, she is not a discipline
problem, She 18 a tiny girl but thoroughly enjoys her
companionship with her classmates of her chronologleal age.
Now in the third grade, she 1s with her social‘group.
Whether she goes on taking one zrade each year or is to be
accelerated scholastically is not at present determined.
The parents do not want her in the same grade as her older
brother. They are providing other amctivities to be added
to her school program through plano lessons and dancing.
She has ample materials for her qulck and happy drawings.
It is her parents' hope that she may succeed in reallizing
fulflllment of her desire to create and that her talents
may be used to the maximum.

When Molly was given her Intelligence test, the
results showed that she had an IQ of 155. Her answers
ceme rapldly, and were far superior to the average yet,

when she went home, she told her mother about having the
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test and added, "I didn't know scme of the answers, Oh,
I didn't do well at all,"

Molly's father and mother both had been graduated
from college. They had bullt a flourlshlng business in a
small town, and the mother had helped with the buyling of
merchandlse and the clerking until the birth of their
first child, a boy. The father's parents had come to the
Unlted Stetes from Ireland., He was orphasned at an early age,
and grew up under the direction of an aunt. He worked
early and hard, both as a boy and later. Out of his suc~-
cessful business and through hls own perseverence and the
help of his wife, a bsautiful home was built for them and
little Molly.

Molly seemed to inherlt both her mother's lovely
coloring‘and her artistic sense. Like her mother, she was
from the flrst very quick in her movements as well as her
thinking. Her walklng was a sudden accomplishment, and she
ran laughing at the age of eleven months. She talked soon
after she was a year old.

The famlly of Molly's mother was composed of talen-
ted people, a cultured ploneer farm family. The maternal
grandmother spent time and Interest with her three children
In giving them an appreclation of literature, music, end
the arts, "Lorna Doone™ and "David Copperfield" were read
over and over, and were loved by the children., The older

girl of the family, who now has her own grown children,
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works in the school adminlstrative department of the Port-
land Public Schools. She writes musical backgrounds for
skits and plays. She glves readings and writes musical
Interpretations., Her own daughter i1s an outstanding music=
lan at the age of twenty, but lacks the physieal strength
for concert work. Ohe draws, showing clever and original
ldeass In design, interlor decoration, and dramatic art,
she 1s gifted. The second child of this ploneer famlly was
a son, also gifted musically, who became a successful bus=-
Iness man, active in his community, a constructive thinker,
a zood father of bright children. Molly's mother was the
youngest sibling, frail and tiny. She was unable to com-
plete her senlor year of high school because of 111 health,
but later went into college by completing high school
credits as she started her college work in secretarisl
training. She worked as & secretary for a few years after
her graduation, never qulte satisfied, because she craved
an outlet for her creative urge to decorate and design,

Molly's brother, two years her senior, is very
unlike her in movement, interests, and acholarship. While
he, too, 1s an unusually intelligent chilg, he learned at
a very young age that he could not compete with Molly. It

1s difficult for a brother to know that 1t is natural for

girls to develop faster than boys. This fact coupled with
Molly's brllliance has made 1life seem more complicated for

her brother than 1t might be otherwlse, He 1ls serious and
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gsensltive and, at times, finds Molly to be very disturbing.

Each cnhild is an unusual individual in his own realm.

The Case of Lilllan.

Lillian is a member of a capable and ambitious
family. From infancy on, Lillian has been a qulet and
complacent child. She was an extremely good baby, almost
never crying. When she was four years old, she began to
request her mother and all others whom she could to teach
her., ©She has always been very persistent about anything she
starts out to do. When she was stlll four years old, she
could read and do simple arithmetic, Because of her large
size and her desire to learn, her parents started her to
school when she was flve. She continues to find school
easy and pleasant, Lillian was glven a Stanford-Binet
Intellligence Tect as a matter of routine when she was in
the third grade. 3She was then elght~years-and-two-months
old, Her mental age was twelve-years-and-seven-months, and
her IQ 154. ©She was, and still is, dolng excellent work at
school. In the judgment of Lillien's teachers, she has
speclal abllity in written expression. Her poem, "On the
Oregon Trail," written in the third grade 1s an exanple:

On the Oregon traill,

On and on we go,

Prairie schooner swaylng,
Swaylng to and fro.

Stretching endless trall,
Days pess slowly by,
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Crossing over the prairie
With the weather so dry.

Squeaking, creaking, grumbling,
The wagon wheels would say,

On the Oregon trail,

On and on each day.

Lillian is both sclentifically minded and superior
in ability. She does need to ilmprove her neatness and
orderliness and to do the things which she does in less of
a hurry. Lilllan says she likes to solve puzzles. Her
brother in junlor high teaches the younger children games,
He lectures to them and then tests them through entertain-
Ing competitions, His own interests and comradeship with
the younger siblings have glven to them a large and usable
fund of information.

Physically, Lillian 1s robust and inelined to be
overwelght. In 1946 and at the age of eight, her helght
waeg flfty~three inches and her weight seventy-seven pounds.
A year later, she measured lifty-fivee~and~a-half inches in
height and welghed eighty=-six pounds. She has beautiful
skin with pink cheeks. She 1s always smliling and is a
heppy child who makes friends readily. She has ease and
essuranceé in her personal contacts.

Lillian's home 1s comfortable, relaxing, and
attractive, There 1s room for the children's hobbles and
experiments. Thelr friends are welcome., Thelr parents
have many friends and entertain often., Lillian and her

brother, who is fifteen months older than she, play pilano
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duets together and both sing in a Sunday Sehool choir.
I1llian seems to be particularly staunch about excusing or
taking the part of any one of her three brothers. She has
a mother attitude toward the six~-year old. Her usual task
in the home 1s getting up in the morning and making three
lunches for herself and the two younger brothers to take to
school. She 1s very cheerful about this Job and seems to
accept 1t as a naturel part of her day.

She has taken plano lessons for three years. While
she does not show indications of belng an artist, she works
willingly. She is enthuslastically learning to play a
cello in the school orchestra., She 1s taking lessons in
soclal, ballet, and tap dancing. IHer greatest faults are
being too sure of herself and being a little officious in
some situations. It is unusual to see her when she is not
smiling. What the school is diuing for Lillian end her
brothers 1s well suprlemented at home by understanding
parents who are aware of their children's superior abilities.

Lilliant's father married her mother when both were
twenty. He continued with hls medical studles and becane
an osteopathlc physlclan, ILilliant's mother was graduated
in the upper ten per cent of her high school class and took
a year of nurse's training before her marriaze, Now, with
her fourth child in school, she is contlnulng her profes-

sional study through extenslion courses.
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The Case of Vincent

Teachers thought Vincent acted queerly on the play-
ground. He had been noticed coming along the hallway to
his classroom with the appearance of reaching for objects
no one saw. He seldom talked. When he did, it was diffi-
cult to understand him. At recess time, he was often
found remaining behind the dismissed group, acting as
"teacher" for a chlld or two who had also stayed benind.

When he was to take the Stanford-Binet Intelligence
Test, he came Into the tester's room actually trembling
physically. This dild not last, as he soon entered into the
game phase of the test, Farther and farther he progressed
through one age level after another, disclosing his
brillient mind, Hls discernment of sbstract terms and
ldeas was amazing. He explained proverbs in the manner of
a superlor adult. At the age of nine-years-and=-four-
montha, he had a mental age of fourteen-years-snd-three-
months, showing an IQ of 153, yet, with the exception of
reading, he was dolng poor classroom work, It waa ex-
tremely tedious for Vincent to wrlte or draw, He seemed
never able to flnish an arithmetic assignment with the
rest of the class. He objected to joining in games with
others., If he sensed a note of disapproval in his teacher's
voice, he shook and became generally upset. Attention
directed to him caused his arms and legs to move répidly

back and forth,
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He was seen by the state speech speciallst in
1946, who referred him to an orthodondist for correction of
extreme malocelusion which was affecting his speech., The
boy was found to be very low In vitality because of insuf=-
ficlent rest and poor esting habits. During a home call
made by the director of special education and Vincent's
room teacher, 1t was found that the boy ate his meals with
8 book propped in back of his plate, that he read late at
night, and listened to exclting radio serials, He had gone
through repeated surgery before e was old enough for
school, in having a ¢lub foot corrected., His education had
begun in a hospital where he had made excellent progress
and learned to read when he was four years old. He was
fitted with glasses in the second grade.

His mother and older brother and sister were all
Interested in his welfare, but workers found it difficult
to get a plenned program carried through by the family.

The mother credited the father with a brilliant mind,
especlially in the realm of memory and mathematics; but it
seemed necessary for the mother to work away from home a
number of days a week., DBecause 1t 1s so expensive, Vincent
has not had the recommendéd orthodontia,

A health progrﬁm was worked out at school for
Vincent. He has had rest in the morning and again at
mid-afternoon on a cot that was brought into the class~

room. He wes given milk chocolate at both rest perlods,
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No more work was required of him than that which he did
freely. Hls teacher was especlally understanding of the
pesslble problems of exceptlional children and worked wilth
Vincent most patiently. She gave him opportunity to talk
ebout the things he llked best, history and other storiesj
he looked up in the encyclopedla the answers to questions
she told him she could not answer, He verified suggestions
from his classmates, By the end of the school term, much
progress had been made from the health standpoint, and some
from the scholastic. Vincent was showing much better
muscular coordination, no longer having the movements in
the hall that were thought "queer," He was beginning to
enjoy games, but stlll needed encouragement to particlpate.

When school rgopened in September, 1946, Vincent
had lost some of hls galn of the precedlng spring.
Fortunately, he was able to have the same understanding
room tescher who helped him through another adjustment
perlod. By the time the school term had pvassed, Vincent
was s3till working behind fourth grade level in arlthmetic.
He was then assigned to & speclal teacher for one-=hour
periods, by that time being ready for individual instruce
tion outside of hls classroom. He had made steady physical
growth during the year. IHe was entering a body adjustment
period, when hls small thin body started to catech up with
hls large head slze. Both hls head size and protruding

upper jaw were probably inherited, and neither will appear



103
quite as promlnent as they now do when the complete body
adjustment takes place during and after adolescence.

- Vincent is a gifted boy lackling the home environ-
ment which would glve him the greatest securlity and
cultural advancement. He 1s not one of the glfted who will
find his own place in school, He needs special help and
this he Is getting partially at the present time.  He has
already overcome much in the way of physical handicap.

One thinks of varlous possibilities for his future, in
which he can gzive his worthy contribution to the world and
use his high ability to the fullest extent, Goddard's
statenent seems most {itting here in emrhasizing that it 1is
not so important to disccver in which direction a child 1is
gifted but in dlscovering that the child 1s gifted and then
training him:

"Given one hundred children of any parentaze what-
soever, provided only they have the same high degree of
intelligence; select one hundred professions, arts, trades,
or skills of such kind that they require fof thelr bractice
the same degree of intelligence ss that possessed by the
one hundred children; and it would be possible to train
and educate any child iIn the list, for any profession,

art, trade, or skill in the 1list" (21, p.45).

The Case of Kathryn.

The case of Kathryn 1s not that of an exceptlional
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individual in a famlly but rather that of an exceptional
family, Kathryn had not been given a Stanford-Binet
Intelligence Test until she was in the ninth grade. The
family had noved to the town of thls study from a large
city. When the mother learned of the testing progrem in
use in the schools, she had asked the guldance director
to test her two girls and two boys.

Kathryn overshadowed her sister, not in intelli-
gence {(Kathryn's IQ 1s 149), but in beauty and personality.
"Sparkling" best describes her., She 1ls healthy, salert,
interested, sullte, well liked by others, a very attractive,
smiling high school zirl whose chief interest is dramatles,

Periaps because Kathryn's older sister, Arlene, was
extremely reserved, serious, and studlous, Fathrynt's per-
sonality developed to the other extreme. Alweys full of
fun and frolic, Kethryn attracted many friends from the time
she went to kindergarten,

When she was three and when Arlene had started to
school, Kathryn wes the little pupil at home to whom
Arlene taurht reading as she learned it in her class at
school. School lessons were always easy for Kathryn and
she filled her spare time with muéic, plays, readings,
and girlst clubs of various kinds,

By the time the girle were in high school Kathryn
wore snappy, colorful clothes, while Arliene dressed in

subdued colors in keeping with her subdued personality but
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not to her best advantage. Arlene wanted to be a leader,
too, but felt that others had potentlalities which she did
not possess, Although the Stanford-Bilnet Intelligence
Test could not measure accurately Arlene's intelligencs
because she was seventeen at the time, she passed suc=-
cessfully all of the tezt items at the highest superior
adult level. This indicated thet Arlene had an IQ well
over 140,

The brotansr in grade school with a mental aze of
four-years-and~-two-months sbove hls chronocloglcal age,
tended to be overconiident, Thls is unusual for one of
his ablllity; his IR is 149, He was challenged at school
through extracurriculer activities, such as music,
athletlics, and dranstics,

When the youngest sibling had a chronological
aze of four-years-and-eleven-months, his mental age was
six-years-and-six-months, This zave him an I§ of 132,
the lowest among the c¢i:ildren in this faﬁily. He was
very active and elert, yet easily distracted, Thise
youngster with hls abundant drive and pleasant personality
showed hils greatest abllity on the Stanford-Binet Test to
be counting.

Both parents are college sraduates, actlve in their
community, where the father has & flourishing insurance
business., They are interested in thelr children's indivi=-

dual potentialities and development and are able to continue
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wlith the education of each one.

The Case of Zzra,

Ezra i1s Included here because of a dlfferent
family background from'many of our gifted children. His
place in a family of ten children, of itself makes him in
a different environment from the more usual cantemporary
child whose family is small, Belng next to the youngest of
the ten, Ezra has a nmuch older father and mother than many
children. Their relisnce upon him has no doubt added to
his trustwortiiiness and conscientiousness, His parents?!,
and particularly his mother's, intense Interest in relizion
has stimulated him In much the same direction., V'hen asked
what he hoped to do later he replied, "I am going to be a
ninister." He has had Bible instruction at school one
period a week, and has memorlized much more than the class
requirement of Bible verses.

Ezra, & serious-looking, round~faced, clesr-eyed,
and chubby child, came into the tester'!s room during the
regular thlrd-grade routine Stanford-Binet testing program.
He was elght-years-and-seven-months old, with a mental age
of twelve-years-and-eight-months, and an IQ of 148. The
tester found him to have excellent memory. He had the
vocabulary of a ten~year old chlld. &is power of organi=-
zation was very zood throughout the test and the lnterview,

His readinz abllity was excellent.
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In observing this boy in his classroom, the speclal
teacher who had tested him found him to be most serlously
conscientious., As he was starting to read an original
report which he had written about the life of a frog as
seen in a visual aid film, he decided he had written the
report poorly. He asked permission to go to his seat,
where he revised his story, and then asked permission from
his teacher to read the new report to the class. All of
his work receives the same painstaking care.

It is with the same palnstaking care that he helps
with the care of the baby sister at home., The oldest
brother who has finished high school works with the father
at carpentering. It is thls grown brother particularly who
spends much time with Ezra, answering his many questlions,
working out arlthmetlc problems with him, and teaching him
the use of tools., Fzra could read before he entered
school, as he had been taurht by an older sister.

There is no discipline »roblem with Ezra. He 1is
unusually courteous, even formal, Nather than heving any
particular fun in life, Ezra has satisfactlon. Ile shows no
evlidence of emotlonal or nervous instability. There 1s no
¥nown reason for his unusual seriousnesss If Ezra galins an
adult position of leadership, it will be at least partly
because people will kmow they can depend upon him,

While neither of his parents went farther in their

educations than high school, in thelr encouragement of
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Ezra to prepare for the ministry, they are prevaring to

send him to college. Teachers enjoy having Ezra in their

classrooms.

The Case of Milton.

Milton is the boy whose superior intelligence has
contributed to his sharp wit. His resdy sense of mmor
has endeared him to classmates and teachers,

¥llton's fether, a welder, had one year of college.
He is of English descent. Mllton!s mother 1s a college
graduate of German descent,

Kilton hee an IQ of 145, The examiner who gave
him his Stanford-Binet Test found him to be happy and
spontaneous. IHe had a cood vocabulary, and was quick with
his answers., He sald he did not like to work, but the
examniner fourd that hard to believe,

Hilton's third-grade teacher felt that he was not
working up to capaclity, possibly through lazlness, but
more likely through dlsinterest. Nilton 1s not a discipline
problem. His school gzrades have been satisfactory or
excellent, Milton has & good singing voice, ile writes and
draws very well. With hls superior ability and vivacious
personality, Milton could be at the top of hls class.

Hls parents recognize that he has more avility than
he uses. Both feel that he would improve his work by being

more serlous about and working csasrefully. A special class



109
would fit Milton's need, but this town's school system haa
no‘special classes for gifted chlldren., Through her
interest in his needs and reading to find answers, Milton's
mother may be able to gulde hlm into full use of his
abilities., He 1s very well soclallzed, having meny friends.
His older brother, two grades above him, 1s not a close
companion., The brother tests more than twenty points
lower than Milton, on the Blnet Scale. He has & much less
vivaclious personality than Milton, and frequently finds
Milton a nuisance.

The home problem and the school problem is to
challenge Milton's abllity with enough work in which he
1s interested., There 1s this possibllity for speclal help
from the school in Milton's case. He 1s wearing glasses
and has had two operations for the correction of stra-
bismus, If he can be certifled as a visually handicanped
child, then time can be scheduled for him to have work with
the special teacher in hils school building.

As explained In the 1ntrodﬁction to this thesis, the
anount of reimbursement to school dlstricts for providing
speclal education ls based on the number of certified handle-
capped chlldren in the district reimbursed. The certi-
fication requires a medical examiration for the chllg,
formal spplication for certification signed by both the
school superintendent snd the child's teacher, and ap=-

proval of the application by the State Health Depariment.
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One requirement is that the chlld must have average or
better intelligence, at least enough to profit from in-
struction.

Where there 1s a vlisual defect, for example, the
severity of the defect may be the declding factor whether
the child can be certified or not. In the case of stra-
bismus or crossed~eyes, the chlild who needed surgical care
to strengthen the weak muscles might be certified while
one wearing glasses which accomplished needed correction
could not be certified. Ideally, certification takes
care of the greatest need. Since Milton's eyes have had
medical attention and his parents have dore everything
possible for Iimproved vision, end there is little the
school caen do iIn that regard, technlcally Milton is not

eligible for certification es a handlecarped enild,

The Case of Fraenk,

Toward the end of his second year in school,
i,e., 1946, his classroom teacher gave Frank a Stanford-
Binet Intelligence Test. Hls chronological aze was
seven-years~and-one-month. His mental ace was ten-years-
and-two-months, giving him an IQ of 144, TFrank was a big,
alert-anpearing boy, strong, and well-proportlioned, He
had the physlque of a nine-year-old boy, yet his judgment
and social maturlity were like those of the normal bor of

his age.
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Frank had a poor start., He almost dled when he
was born., Then he lost so much weight that 1t was not
until he was nine months ¢ld that he again welghed what he
did at first. He had most of the disesses common to
childhood. At the are of three a mastoid resulting from
brulses behind the ear caused him to undergo surgery for
three hours. After his recovery, he became the healthy
big fellow thet he 1s now. In fact, it seemed to be thls
very slze and strength, combined wlth hlis aggressiveness
and his deslre to lead and to do things, that caused his
accldent, XHe rushed down the school hall ahead of his
third-zrade teacher to help two other boys push the small
school pisno into their room for the music perlod. He
reached the plano first, jumped at the top of 1t with a
hard pull to get 1t started before the others reached it.
It toppled over on hlm, and his left leg was fractured 1in
five places, Hls hospitalization was short, but he could
not return to school for the second half of the term.
Home Instructlon was extended to him, The home teacher
‘spent four hours with him easch week. He had finished the
work of the grade a month before the school term ended,
Even his time in bed did not distress him perticularly.
The school lessons were fun, He likes the radio very
muche. At an early age he had been tauzht by his maternal
grandmother to play the plano, He readlly learned songs

he heard over the radio. A new electric train was a
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source of pleasure when he was able toc be up on crutches.
Looking into hils background, we find a mother who
had gone through her junlor year In high school with
music as her chlef Interest and hobby. Shs had studled
music for seven vears, and played the plpe organ well
before she was married. TFrank's father was talented,
earning grades of "A" in all of his high school courses.
He lacked stabllity, however, and the mother had to sepa-
rate from him before Frank entered school. It was fore
tunate that when he did start schocl, Frank hed a teacher
who understood him and his needs., In thls school system
the teacher zoes on from the first grade through the
gsecond with the children. Frank was not hurried In his
self~expression so nis speech developed normslly. With
the confusion resulting from the child being separated
from his fasher, Frank had tended to stutter., Through
he eonfidence nis teacher insnired ir him, this period
was filled untll hls mother married again anéd Frank had
e complete and secure home, The emotlional needs cf the
gifted child are llke those of a normal child only stironger
where there is very rapld growth coupled with & heelthy
curiosity. Now his mother and his step-~father both come
to P.T.A. and to prozrsms where Frank plays in the school
orchestra., The family sttends the church where the mcther
plays the orcan. There 1s a brother filve years older than

Frank who adds to a happy family relationshin.
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The Case of Sandy.

Sandy is a boy. His classroom teacher for the
third grade had referred hlas case to the Child Guldance
Clinic for the following reasonsi .

1. speech hesitation and stammering, extreme dif-
fieulty in expressing himselfl;

2, a speclally subdued and penitent appearance when
reprimanded;

3. an apparent inebllity to control actions when
given freedom, accoupanled by an ever-constant
desire for attention; and

4, poor adjustment to bqth classroom and playground
situations,

The Stanford-Binet test found Sandy to have an IQ
of 142. His vocabulary was very poor for hls mental
ability. His methods in solving arithmetic problems were
very poor, and were based on memory rather than on reason-
ing., He chewed his fingernails, and was restless. There
seemed to be much pent-up energy in him. He had an attitude
of complete composure and knowledge as he expressed himself,
but gave up easily. His statement during the mental test
that he was probably the poorest that the examlner had
ever tested indicated an attitude of inferlorlty. He was
unorganized in his thinking and mental patterns. While
very sincere, he showed lack of the experience and the

polse that one of his age and mental ablllty should have
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had,

The teacher attempted to bring about adjustments
in the chlld by showing him causes of his acting as he
did, end explained why some of his behavior was unaccep=-
table, The boy's answer about the causes of some of his
acts was always, "I don't know," and his response to her ex-
planations, "Yes, yes," without evidence of any deep
penetration of these explanations, The teacher used light,
but sudden and sharp, punishment to curb his wild sctivi-
ties, but was only moderately successful., She attempted
to steer the boy's energy into constructive activities and
entrusted responsibility to him with only moderate success,

The comments of Sandy's third-grade teacher at the
time he was taken to the Child Guldance Clinie were:
"Learning seems to reach a certaln point, and nothing
will encourapge it further, An example is Sandy's writing.
No amount of explanation or encouragement seems to lead to
recognition of need for improvement or an attempt at
improvement. Sandy has been under a doctor's care for
nervousness,"

This is & part of the report from the psychlatrie
examination made at the Child Guidance Clinle: "This boy
1s brought to the clinic wlth complaint of nervousness,
iInferiority, lnability to adjust well socially, etc., the
typlcal plcture of an insecure, early, anxiety pattern.

At nine years old, this boy has the Intelligence of a boy
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of twelve years slx months of age, glving him an IQ of
142, lowever, he has come from a family just a little
below average and the parents have had difficulty under=-
stending the youngster, his needs, and his responees to
them. The general symptomology found in this case 1s to
be attributed to the boy's belng unable to express himself
a8 he is capable of doing. Both the family and his school
must be told to think of him in terms of his mental age and
gradually readjust his program until he is working up to
hls capaclty. The general outlook of this case 1s extremely
good, but 1t wlll probably take at least a year and one
half to bring the boy up to what we would like."

The psychiatristt!s recommendations for treatment
included increased group play; activity under supervision
such as that given by the Boy Scouts, instruction of the
famlly in the ways to treat, educate, and deal with this
boy in terms of his real mental age, and the gradually
increasing of hls load at school until he is doing more
work,

At the time a soclal case study was begun, Sandy's
mother was forty-one years of aze and his father was
forty-ei ut. As Sendy was then eizht, the mother was
thirty-three and the father was forty at his birth. The
father worked as a day laborer except when 11l health kept
him at home., The mother devoted her time to the home.

The twenty-one year old brother of Sandy was with
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the Army in England, and the nineteen year old brother was
with the Navy in the South Pacifle. Both brothers were
successful in thelr chosen fields of dentlistry and mechan-
les. Sandy's only sister, elghteen, ran away from home to
marry when she was fifteen. Her husband was killed
overgeas, and she was at home wlith her year-old baby girl.

Sandy had never been in good health, and, for
several weeks, was under the care of a children's hospital
at the age of seven., It seemed the boy had suffered for
years from what the doctor dlagnosed as psychic vomiting.
The mother showed no understanding of the mechanisms
Involved. She knew that Sandy had been extremely nervous
all of his 1li1fe, but could give no reasons or possible
causes,

In January, 1948, the mother was Interviewed at
home by & social case worker, 05he seemed interested in
cooperating with the school and c¢linic regarding Sandy's
difficulties but, it was belleved, the interest was
superflcial in comprehension and in concern. She d4id not
feel that the boy presented any partlcular difficultles and
that the complaints from the school were overdrawn. She
believed that, scince the boy's tonsils and adenolds had
been removed, hls behavior at school would change for the
better within a short time. He hsd been fitted with
glasses, also.

The slster and her baby had been living with the
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family for several months. Recently she moved with the
baby to an apartment of her own. Sandy's mother had been
teking care of the infant while the mother attended high
school, 3Sandy was greatly attached to the baby when it
was In the home with them. He spent a great deal of time
with her. Xever at any time did the family notice any
jealousy on the boy's part, He was very much disappointed
when the sister moved away with the baby.

The mother also stated that the boy slept with her
during the time that the slster and the baby were in the
home. He would sleep with her every night 1f she would
let him, but she helieved that he was too old for such an
infantile attitude and that he should be encouraged to
sleep by himself, The boy had never asked sny questions
of any sort about sex., The mother bellieved that such
questlons should be answered freely and she recalled that
the other children had asked numbers of questlions on this
suiject through the years.

In February, 1945, Sandy was interviewed at school
by the social worker. Sandy was thin, pale, and intensely
nervous. Throughout the interview, his body quaked and
shook. Lvery once in awhile he would stop sheking. He
spoke well and expressed himself freely in every area
except when the discussion touched closely on hls famlly
relationships., At these times, he would be silent for a

moment and then would change the subject completely. When



118
speaking of his sister's baby, his face would light up and
he sald that he missed her very much. He did not misa his
slster, as he does not like her. He thought of his older
brothers a good deal and was ;lad when the family recelved
letters from then.

Sandy was saving what money he earned to buy a
bieycle, He had no regular income. As a £ift, his oldest
brother occasionelly sent him money. Sandy liked to run
errands for nelghbors and was eager for a steady job. He
had his own paper route for a while, His mother belleved
that a paper route was too heavy for him., She sald,
"Sandy camnot stand hard work, He is out of school a great
deal of the time from sickness. He has not vomited more
than twice a week for some time. It 1s usuelly after a
meal that he does, When he feels that he 1s going to vomit,
he usually does, then goes to bved for several hours.,"

In May, 1945, Sandy and his mother were agaln
intervliewed by the clinie psychiatrist who reported:

“This boy 1s getting along exceptlonally well, and I feel
no new recommendatlons are needed, The mother sinows
conslderably more insight into the boy's problem, and I
think her conferences with the workers have been both
Instructive and of great benefit to her 1n handling Sandy.
These contacts should contlnue, for she still has a llttle
difficulty in recognizing the boy and hls vast potenti=
alities. I believe the boy is at the stage where
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considerable instruction in terms of sex should begln.
I feel that the boy should be seen in the fall clinie."

In the fall school term when Sandy was in the
fourth grade, his case was closed at the school guidance
clinic. A "special education” teacher had found that
Sandy was Interested in mechanlcs and taught him the
principles of a typewriter, He came to her home on Sat-
urdays and helped with chores for the privilege of typing.
He would sit for hours at the machine, writing to his
brothers or practicing words thet he thought. He was
generally most cooperative and tractable except when
there were younger chlldren around., Then he would tease
these little chlldren to the point of tears in an under-
handed and sly manner,

Over a period of the last two years, his school
work has fluctuated from poor to satisfactory as has his
out~of=-school behavior, None of hls teachers has felt
the boy works up to his capacity. Sandy's health and
general appearance have Improved greatly. He has galned
well In bHoth welght and height. He rides his bieyele,
but has little other vigorous activity. Sandy is not one
of the gifted children who finds his own place. He will
have to be helped if he is to reach his fullest self-
realizatibﬁ. His environment does not challenge him. He

1s restless, continually seeking diversion, and he falls

to know what 1t is he truly wants.
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The Case of MNMarile,

Marie was born In December, 1922. There is a
record in the school guldance file of two 3tanford-Binet
Tests given to her. The first, given in April, 1938,
shows an IQ of 141 on the M Form. The second was glven
two years later and showed an IQ of 149 on the L Form.
¥arle's entire school record through the grades, high
school, and college have been 1n keeping with her abllity,

Marle 1is descended from Czechoslovakian ancestors
on her father's zide, Her maternal grandfather's people
were Pennsylvania Dutch; the maternal grandmother's were
English and Scotch. Her maternal grandmothsr finished high
school, then devoted her time to homemaeking. Her maternal
grandfather quit school when he was in the sixth grade,
which was not unusual in that decade., He was apprenticed
to a bookbinder, and learned the trade, He was a self=-
educated man, always interested in better reading, and had
a good library for his children.

Marie's father was born in Czechoslovakiae in 1889,
He came to the United States with his parents when he was
one year old. His father was a successful business man,
at one time owning a chaln of ready-to-wear clothing
stores. His fether became Americanized readily. It was
more difflicult for his mother to adopt Americen ways. She
was & homemaker. There were four boys in Marle's father's

family., The two who were twins were Phl Beta Kappa's, and



121
each received a degree of doctor of philosophy. Marle's
father revolted against the orthodoxy of nhis parents and
left home when he was a freshman in college. ie was 1in
World War I as a sergeant-major, and served as an inter-
preter in France. At the close of the war, he attended
Sorbonne University in Paris for four months under an
Army scholarshlp.

The paternal grandfather died of tuberculosls. The
paternal grandmother had an arrested case of tuberculosis.
One brother is llving. Marie's father became a high school
teacher after he met and married Mariet's mother. He died
of tuberculosis when Marie was ten.

Marle's mother had worked her way through high
school. She had an additional year of training, and then
taught school for a year before she met Marie's father.
During his illness, she took enough additional training
to qualify for an Oregon teaching certificate. 3he
continued to teach, studying during the summers and through
the Extension Servlice, until she earned her bachelorts
degree. Because of her thorough preparation, her pleasant
consclentiousness, and her philosophy of life, she has
advansed In her profession as she met with success during
each step of her progress.

Marie is the flrst-born child. Three-years-and-
nine-months latef, her only brother and sibling was born.

Marle's mother taught her to read at home the
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gutum before she was six in order that she might enter the
first grade in the middle of the year. She has always been
e good pupil. Marie had snd has the characterlstics of
amiability, modesty, polse, good humor, and rellability.
She has always llked other children and entered happlly
Into the group.

Before she started to school, Marle had an imaginary
playmate with whom she talked., She did not 1like to play
out~of~doors alone. When her mother and father were in
the house, she much preferred to be with them. As & young
school child, she kept well-organlzed families of paper
dolls. This grew into her Camp Flre activities which
Interested her through high school. Later she became a
Camp Fire counselor.

Durlng the seventh, elghth, and ninth grades, MNarile
was shorter than most of the girls of her aze. Then she
went through & sudden, very rapid growth period in which
she became tall, welle-proportioned, and graceful.

While her mother believes that Marie did not
excel in physical activitles, Marie took part in many
games and wanted to be on the school's teams for girls.

She won honors in swinming in high school. In college,
she took part in intramural sports and was a member of the
Women's Athletic Association., Intramural sports only are
conducted for women st the college which Marie attended.

Marle was on the Westmlnister Federated Church Play
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House Committee. She served as a "Rookess Counselor,” or
"Big Sister" to freshman girls during her junior year.
She earned much of her own expenses while In college by
doing secretarial work. She was on the honor roll in
college the winter of her senlor year. This required a
grade point average of 3.5 out of a possible 4.00. She
also served as president of her independent llving group.

After belng graduated from colleze, she taught in
a nursery school 1n Portland, later working as a private
secretary until her marriage tc & young lawyer,

The schools served lMarie well because she served
them well, IHer diversity of interests, her self-responsi-
bllity, and her ease of making friends contributed to her
success, Her home life 1s hapny and constructive.

Since thils writing was begun, Marie nhas her first
child, a& son who, in strong physique, large body builgd,

and superior abllity is llke his parents.

The Case of Jan.

Jan was glven his first Stanford-Binet Intelligence
Test when he was in the sixth grade. This blg;, even=-
tempered boy with his steady end dependable nature has an

IQ of 140. He likes to resd, and says that 1t 1s the

source of his somewhat unusual fund of information. He
does not llke to do the notebooks required at schocl,

but loves to write storles. His younger sicter is more
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artistic In temperament and seems very different from Jan.
The father éives the mother credit for dolng most of the
training of the children, although Jan told of things he
did with his father, including attempts at learning the
Swedish language from him,

Jan 13 of Swedish descent on his father's side,
His mother's people have been in the Unlted States since
the seventeenth century., Jan did not know from what
natlon they came.

Jan's father 1s the owner and manager of a lumber
manufacturing plant. He and his wlfe work as closely to-
gether in their united contributions to their home as the
father's étrenuous business life permits, Doth parents
have college training. They enjoy their home and children
and are active in community projects, church, and school,

While there are gilfted children wlth nervous and
quick temperaments, who are usually more aggressive, or
even ruthless, Jan is the quietly gentle type who knows
what he wants and drives toward it without a dezroe of
aggression which hurts others. e 1s well satisfled with
school. His extra reading and nusical interests kesp him
busy. He has a beautiful singing voice. Under the super-
vision of a special music teacher, he has learned duets
with another gifted boy which they sing for cilvic groups
and at school functions. There is no need of a specisal

clpss for Jan. Hlis individual needs are met in the normal
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classroom, with the supplementary activities which he has
found for himself--alone and with the help of his parents

and teachers.

The Case of Ted.

Ted was a quiet little boy who enjoyed his grand-
parents and the members of his lmmediste family. He found
his father understanding and companionable. His mother
also was patient and enjoyed dcing things with her sons,
She was artistic, and included both boys in sharing her
materials and enthusiasm. The family went on trips to-
getiher and saw different parts of the country, developing
hobbles togetiner. Thess contributed to the boys! funds of
Information and enjoyment of thelr home,

When Ted was vorn his mother was thirty-two and nis
father was thirty-three. There was another boy in the
family, seven years older. Both parcnts were college
graduates,

His teachers liked Ted, and he went along through
the grades In the usual way. When he reached the second
half of iiie elghth grade he had rheumatic fever, and was
bedfast for three months. He was able to complete the work
of his grade through four hours of home instruction each
week, It was before recelving home instruction that he
was given a Stanford-Binet Intelligence Test. With a

chronologlical age at the time of thirteen-years-and-sixe-
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months, Ted showed a mental age of elghteen~years-and-elght-
months on the Stanford-Binet Test, which indicated an IQ
of 140. ihile Ted seemed rather shy, he entered actively
- Iinto the tasks of the test, reacted in a rasther confident
manner, and showed little interference from distracting
stimuli.

Ted was In public school agailn the next rall,
completed his ninth grade and entered high school. He
was glven a second Binet Test near mld-term when his
mathematics teacher guestloned his first test score
because of the type of work he was doing in second year
algebra. Ted had become inclined to distrust his ability,
de was no longer eager. While his basal aze remalined the
same, he fell Just ~hort of scoring on items he had passed
two years previously. The fluctuations in Ted's school
experience which the second Binet Test swmuarized seem
best understood by indications from his teachers in his
guldance folder: M"In the second grade, he was readlng at a
two year and four month level according to the Gates
Primary Reading Test." M"In the fourth grade, he needed to
devote more effort toward self-made coals, and sesmed to
have lost a blt of his original vitality, thus losing some
charming characteristics." "In the fifth grade, he was
consldered to be too shy and retiring, though possessing
some excellent qualltles., He needed to put more effort

into his school work." The sixth grade teacher found "his



127
performance to be slow, He did not elways complete his
work., He needed to read more. He was Interested in sports,
was very dependable, and seemed to have overcome some of
his shyness." 1In the eizghth grade, he "developed an
interest in architecture and decided to make it hls voca-
tion. e enjoyed singling, playing the plano, and the Boy
Scouts and his many friends,"

On his first Binet test, the tester found that Ted
had an excellent memory and excellent comprehension from
both visual and auditory stimuli. Her comments were, "He
hsas the4capacity to carry through his embitions for archi-
tectﬁre. He is a superlor boy, with no feeling of superl-
ority. ©He has need of the tools of learning, thorough
foundations in spelling, written expression, and working
knowledge of mathematics to serve him well 1ﬁ using the
ability he has."

Following the second Binet test, the same testesr
put these remarks in his school record: "He did not do
some of the items on whilch he had scored two years agzo.

He 1s going through a period of rapld growth and guick
maturity. After his recovery from rheumatic fever, he 1s
still subject to frequent sore throat, He secems to have
slipped Into habits of carelessness in his work, not
purposely, but apparently through discouragement and lack
of interest. He does not have the abllity with flgures

that he does with ideas,.,"
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It can ve predicted for Ted that, if his interest
in school can be maintalned, his poorsr subjects, mathe-
matics and English, can be brought up nearer to his
abllity level. As his health improves and he becomes
more settled and securs, as high School pupils sometimes
do in their Jjunior years, it is quite possible that Ted

Will continue his plans for college und be successful,

The Case of Stephanie,

Now that Stephanie is in college, she is fre-
quently pictured as one of a group of co-eds in her
college paper, One is immediately impressed by the girl's
beauty and charm, While the friendly personality of
Stephanie contributes to her popularity, and her beauty
brings added recognition, it i Stephanie's superior
ability which makes her high scholastie achievement
possible, |

Stephanie's mother, who had one year of college,
contributed much to her daughter's success through her
activity in school and church, snd her understanding of
child development, The father, a high school graduate, |
was & successfvl butcher. An only child of young parents,
Stephanie was early provided with plenty of play space and
companionshirs She learned to share, and develcped lead-
ership qualities early., Her mother enjoyed horseback

riding, and taugh? her little girl to ride. Stephanie was
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given a horse of her own when she was seven, and followed
riding as a form of recreation into her college years,

Stephanie's grade school asctivities followed
rather c¢losely the pattern of the gifted girl of her
community, as she belonged to a number of girls' clubs
such as Camp Fire, Girl Soouis, and 4~H, She played with
bo&s also, entering enthusiastically into games of their
choice, competing with them successfully.

In high sehool Stephanie sang in the girls' chorus
and girls' sextette in addition to doing solo work in two
operettas. Her lsad in both Junior and senior class nlays
gave credit to her dramatic shility. Her denendabllity
was shown also through her editorship of the high school
paper, one which received national recognition,

It wae through interest in the girl's diversified
talents and interests that her high school principsl gave
Stephanie the Stanford-Binet Intelligence Test during her
sophomore year, He found her to have an I& of 140, Her
school grades, her many activivies, her continuing
interest and success all indicated that Stephanie was
working up to the capacity of her superior =bility,

The future looks bright for her. Whether she may
enter the field of psychiatry in which she has done much
reading or may follow music or drama or Journslism as a
career is not known, Should sha bscome a homemaker upon

the completion of her ceollege work, her alert mind, her
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interest in people and her many talents will enable hexr to
be g true ssset to any community in which she may live,

The gifted children in these cazse studies are rep-
resentative of others In the school system siudied, In
the low ability cases as in the high ones, few are at the
greatest extremes, while more cases are found as the

average group is approached,

The Case of Bert,

Bert's is the case of a boy, not in school, tested
at the chronological age of fifteen-yesrs-and-two-months,
He was found to have a mental age of five-years-and-eight-
months, and an IQ of 39, The question migh% well be asked
why he was at home with six brothers aud sisters instead
of in an institution for the feebleminded. The answer
comes mainly from the fact that the parents of the boy did
not want him in an institution, He is a physically strong
and willing boy and is very fond of driving the farm truck
and trector, Under the supervision and direction of his
father and the man for whom his father works, this boy can
produce 8 good day's work, He is an asset to the family
because he can work and because the family lives on a farm
where the boy is learning from rote training,.

The intelligence rating of the rest of the family
is not known exgcept for a ten-year-old brother, whose I§

is 59, He also had tp be taken out of public school
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because of hias extreme 1inabillty to profit from publie
school instruction., Whlle the father presented a falrly
zood appearance as a farm laborer, 1t could te expected
from the mother's sppearance that her mental abllity might
be very low.

The tester spent exactly an hour zlving Bert his
Stanford-Binet Intelligence Test. Thls Included glving
all the items at the eight-, nine-, and ten-year levels
without a slingle plus score. Usually & tester stops at
the first age level scoring zero. All of Bert's responses
came rapldly. It is true that feebleminded children often
take less time to respond but respond with poorer quality
than do normal children of the same mentai age. Bert was
"found to have a basal age of four years. On the five=-
year subtests, he scored eight months, missing the memory
test and picture completion test. At the six-year level,
he scored ten months, missing the maze tracing. The
plcture sbeurdities subtest was the only item passed at
the seven-year level, DBert looked at the readling test
at the ten year level as 1f he were trylng to read and

sald, "I do not know any of the words."

In neming as many
words &s he could in & minute, he naned ten words and sald,
"All I know." DBert's attention was good; he entered
actively into each task. Rapport was good between Bert sand

the tester, and he seemed to enjoy hls hour with her. When

the eleven year old brotier came in for his test, Bert
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remarked, "He can do anything I can do,"

Both boys are falrly even-featured and would not
look parficularly "different™ in any group of children
except for the fact that they wear heavy farm shoes and
are not too clean, either about thelr clothes or their
persons,

The state should require reglstration of the
feebleminded and should follow such cases conatantly.

It should commlt individuasls and sexes on an equal basls,
These puplls should not be dlsmissed from speclal classes
at sixteen years of age. Thie Teebleminded should be
confined chiefly durlng the chilld~bearing years, or they
should be opersted on. The state sliould frame laws care-
fully in order that tliey will be possible of enforcement
and subject to publlic favor. The problem of commitment 1is
partly economic, &s instlitutlons apparently can not be
built fast enough, yet the feebleminded not Ir institutions
are the ones who reproduce their kind most freely as they
are not repulsive nor sterlle, Both Dert and nieg brother
were put out of publie sclicol because ithey were not
socially acceptable at thelr own rural social level, but

wnat of their futures?

Tne Case of Lou.

A 21rl with & chin that trembled, kindly but dull
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school counselor's offlce for a Stanford-Binet Intelligence
Test. This was Lou, sge fourteen-years~and-two-months,
with & mentsl ege of elght-years-and-two-months, and an IQ
of 59, 3She had been "passed" from the elzhth grade in a
country school on a speclgl slip which did not mean that she
had succeeded in doing the work in the required subjects
but only that responsibility for her educatlion was belng
shifted from the school in which she was then enrolled,
Lou could not succeed in any except & special schocl for
her kind,

A year laster, she was in the senior high school
where the biology teacher sald, "she can do beautiful
copyling of the diasgrams I put on the board." The English
teacher sald, "She cammot do the assignments, but she
isp't any trouble, ©Ske cannot do a thing in an examina-
tion, but she writes down all the guestions very neetly."
The typing teacher said, "I do'not see how she can know so
little end yet she turns out a fairly good typed letter
from copy." Lou was acaln tested on a Stanford-Binet
Scale, and scored 63 1Q. Her visuel Imagery was excel-
lent at the levels on which she was tested; her pencilled
responses wsre both neat and true.

Lou was tested for hearing defects, but her Lear-
ing was found lo be normal. 3he sald she liked school,
She llked to help her father do farm chores, but did not

-

like to cook and do the things about the house. Vien asked
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if she were studying ar; because she could draw so well,
she replied that she had taken it the year before but did
not do well and that her sister could draw and paint much
better than she. The tester asked her about her handwork
and expressed interest in seelng what ahe had made. Lou
sald she did not like to sew dresses, but had something at
home she 1iked; She did not bring anything to school, but
she did come in to the tester's room a couple of days later
and brought a camellia and some rolls from lHer Homemaklng
Class.

Lou will continue in high school perhaps for
another year because teachers are kind to her. While she
appears not to have friends, she llkes the stmosphere of
school, and 1t is "the thing to go to high school.™ She
does not take part in "gym." Her teacher asked her if she
would like to write her reasons for not wanting te play in
gym, not thinking that she would do it. Her note shows
what a flfteen~year-old girl of low ablllity can do when
she tries very hard, puts forth her best effort, and wants
to please her teacher, This is what she wrote:

"Then I was a little zirl I hip disease and I had
to go to Portland Oregon. To the Sherlian Houspltal for =a
long time they didn't put me in & bathtub for a long time,
Then I got s little bit better I went home with a brass on

my leg. I can't remember very far back.

#*Then Daddy, Mother, Shirley and Linny came to get



133
me they had to catch a horse then they took the to a
statlon then they came on to Portland Oregon where I was.

"For they came to get me I was waring a little
dress. They brought me some cloths fraﬁ home. They try-
ing to meke me happy. Then they send be some glass horse
and color were brown spots and black spots,

"They wrote me letter about my leg. They want to
now how my leg 1s. If it hurt a lot I'm golng back to
Portland Oregon.

"Then I had to go back for a reshect than I had to
stay for a month or two. One of the nurse give & finger
pelsh, Then I had a cast on my leg I had to lay down some.
I get up and stand on my leg sot of¢ I had to lay down
all the time tell my leg grew back.

"C. S. Then they took my bath my lag folt on top of
the water. That why I can't do some of the things in gynm.
They up a tube down my nose than it went down my stomach.
Then 1t came out the atiff it was nesty."

Her farm home has no doubt alded this girlts
return to health., Her family felt that the physical
1llness had contributed to the girl's poor school record.
Her parents have been contacted by the high school principal
and told the findings of tests and the conslderation she is
belng glven and that, 1f they do not expect her to graduate,
she may continue in publiec sc¢hool. At this time, she
offered no behavior problem (at the age of fifteen) and no
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particular trouble to the teachers. She was quiet and
unobtrua#ve, neatly groomed and dressed and, without
questioq, worked to her maximum. She would be as well off
or better Iin school than any other place avalilable to her
although, obviocusly, she could not do the work of the
school. She should be in & speclal custodigl school, but
none 18 avallable, What the future holds for her in social,
economic, and famillal succesas or fallure 1s difficult to
predict. If she is fortunate, she will be protected and
happys If she is not fortunate, there will be only
degradation, since she 1s not able to protect and manage
herself,

The year predicted previously for her possible
continusnce in high school was cut short. When she reached
the emotional peak of adolescence at approximately the age
of sixteen, 1t became necessary for the school prinelpal
to call her mother 13 for a conference with him and two
women school workers, who requested that Lou be taken out
of school, The school could no longer be responsible for
her when she had developed a tendency to run away. This is
an example, short of enforced instltutionalizatlon, of the
final responsibllity resting upon the parents, notwithstande
ing the best intentions of the publie sehool, |

The Case of Buddy.
Buddy was referred by hls teacher for a mental test
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early in his first grade because of his lack of response
to classroom directions and his general behavior, for
example, his eating of colored crayons, The Stanford=
Binet Test showed an IQ of 633 a chronological age of
seven~years-and-four-months, and a mental age of foure
years~and~seven—monthsa

By the end of his first school year, he was read-
Ing & llttle, In repeating the first grade, he made progress
to the extent of being able to work alone with a small
degres of effilclency.

According to the enrollment record, Buddy's
father was not 1iving with the family, His mother had
sold a farm and bought a large house where the children
could have the advantage of a town school, She blamed &
country school for the fmoct that both of Buddy's older
step~brothers were retsrded mentally and educationally
and had extreme reading difficulties, The older step~
brother, Glen, when aged twelve and In the fourth grade,
showed an IQ of 82 on the Stanford-Binet Test, The
second step~brother was found to have an IQ of 89,

(*len has never been & diseiplinery problem, He
.has trled hard and, under his own concentrated effort
plus speclal help from his room teacher and the tescher of
special education, has made some progress in reading., The
younger step-brother was a classroom problem and a delin-

quent, in addition to influencing Buddy to aid him in
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blcyecle stealing.

While the school has no pertinent record of the
fathers of any of these children, the mother shows indi-
cationa of low mental ability In her lack of management
of the children, the unclean way in which the children-=
especially Buddy-~-come to school, and her own general
appearance and personality. In filling out the school
registration blank for Buddyt's entrance into the school,
in the‘Space for "Languaze Spoken at Home," the mother had
wrltten "fair." Buddy has three younger siblings still
at home, He is a sturdy, well-proportioned youngster, much
better-looking than his older step-brothers who are short
and stocky with large heads and faces.

The school principal, working with the local police
to get the boys! mother to cooperate, has tsken care of the
delinquency problem at least temporarily. Whether the
thorough classroom guidance that is being done will be
enough to lead Buddy into a self~-supporting, self-respect=-
ing adulthood 1s questionable, His mentelity and home
background are all against it,

In Oregon schools, there is little or no special
help in the usual school situation for mental defectives
of Buddy's kind. Under the program for the education of
handlcapped chlldren, as set up by the 1941 legislature in
Oregon, speclal state funds can be used for the gifted

child if he becomes maledjusted or is crippled or has other
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physical handicasps. It is very difficult to get even a
very low mentally defective child committed to Oregon's
only institutlon for the feebleminded unless the parents
cannot care for him and both ask for his commitment.
Except for the very lowest grade of feebleminded children,
others in this category come under the supervision of
publle school teachers or are not in school at all., These
mental defectlves are potentlally soclal menaces. Because
they do not have the power to reason through a problem or
a sltuatlion, they are easily led into delinquency by those
with somewhat more abllity who are bright enough to use
these duller people to increase their own chances of not
being caught. Through realizing the many things which they
do not have that others do have, the dull and feebleminded
take what does not belong to them--unless prevgnted through
hablt training--as the easiest and, usually, the only way
they can obtaln them, They have the same emotional drives
as normal persons, without the controls, inhibitlons, and
reasoned values,

When the mentally defective 18 dlscovered early in
his school 1life, 1f he 1s not institutionalized, he still
can be tauzht 1n speclal clacsses sdapted to the limits of
hls abllities. He can be kept profltably oceupled within
his limits with the limited and repetitive training which
will be most valuable to him. The chlld or adult who is

busy doing work which he can do and which interests him is
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happy, and the happy Individual 1s much less inclined to
get into trouble with soclety. Buddy should be institu~
tionalized and among his own kind, but this 18 at the
present Impossible and he wlll have to take his chances

with life as 1t 1s lived.

The Case of Tom,

Because this 1s an unusual case, partially in the
wlde range between the two test scores and because of
certain facts concerning Tom's mother which are not here
included, Tom's case 1s presented in this study.

The first tester who examined Tom found him to have
an IQ of 63, with a chronological age of ten-years-and-six-
months and a mental age of sixe~years-and-elght-months. The
first tester left these remarks on Tom's Stanford-Binet
Test record sheet, when the boy was in the fifth grade:

"He seems to have a sight-memory for words, but he
does not know what they mean., His muscle coordination is
very poor. If he does know the meaning of a word, then he
loses sight of combined meanings in sentences. His word
meaning level 1s that of a child elght years old and he 1is
ten and a half years old, He lacks reasoning ability."

Tom's grandfather was deeply concerned over the
boy's lack of interest and laék of success in academle
subjects. He reallzed when Tom was passed into the sixth

grade that he was not dolng the required work of the grade,
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80 he asked the school principal for a conference about his
grandson. The director of guldance asked the supervisor of
speclal education to retest Tom before the time set for the
conference. This she did, finding an IQ of 87 on the test
glven exactly one year after the first test., Tom showed,
at this time, a definite improvement in muscular coordina-
tion, His memory for design was still poor, but his
auditory memory had improved., He did well with problem
situations, and was much better organized in his thinking
and responses,

The grandfather was able to accept, by reason of
nis home experlence with the boy and through conversation
with the two testers, the fact that Tom lacked normal or
superior mental abllity and the accompanying character-
istlies of such mental abllity possessed by the other
members of his famlly., Tom's own father 1s a practicing
physician, His mother had been a nurse before her death.
Tom's grandfatner, a retired minister, carries on very
successful farming operations., Tom has lived wl th his
grandmother and grandfather since he was two years old,

The grendfather is his legal guardian.

Tom thoroughly enjoyed hls second Stanford-Binet
fental Test. Ie seemed hungry for commendation and
attentlon. Possibly because it was not an entirely new
experlence, Tom felt more confidence, He acted like a boy

whose whole experience was limited to his farm environment
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and his grandparents. He seemed not to be as much suppres-
sed and lnsecure as puzzled, as if more was being asked of
him than he could understand. The tester felt his need for
recognition of what he did do well.

It was natural for Tom's Interest to center in his
grandparent's farm, 1ts bulldings, and machinery because -~
that was the environment which he knew and in which he
could feel vartial success. His father's second wife did
not get along with Tom. His father was not well, For
these reasons, Tom seldom visited them. The grandmother
had 1ittle patience with Tom's slow, uncoordinated move~-
ments. To escape her fault«finding, Tom went to the fields
end his grandfather, It was the grandfather who provided
wvhat he could for the boy's needs; for example, it was he
who commended Tom for tightening a loose bolt on the fork
of his blcyecle., The grandfather permitted him to drive the
farm tractor, and thls he loved to do.

His teachers recognized that Tom tried fairly hard
in school., They cormended him when he joined in a group
for work or play. When other chlldren made fun of him, the
teachers talked quletly and privately to the offenders but,
in the sixth grade, his teacher left these notes for her
successor concerning Tom: "Low IQ; bothers other people
around him; 1s lazy} bslieve he could do a little better
In his classwork; does not have any school activitles and

intereests; 1s a Cub 3cout; occasionally puts forth a little
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effort; he brings his trouble on himself; once In a whilse
ne enjoys talking about bilkes, etc.; has nany problems to
overcome; I have not noticed him having many friends,”

Tom has some mechanlcal abllity. IHe has interest
in machines. This does not correspond to his general body
movements and his lack of coordination at school. While
there are as yet no sclentiflc studies which show that one
with low mentality may be relatively successful along
mechanical lines, this may be possible in Tom's case.

Some people with low intelligence can put simple mechane
isms together very well, while others with much higher
general intelligence can not work well with mechanics; but
thls 1s the exception rather than the rule,

Tom'!s school future does not look bright. He needs
contacts with boys and girls near his level of abllity. He
1s so limited 1n his own famlly circle that he has not had
the socialization that would, possibly, increase hils
feellnges of security. Ton's whole future security may
depend on his skilll in ferming and the use of farm mach=
Inery and on a specislized and definite education toward
definite and limited goals simllar to the education glven
to pupils in schools for the feeblemlnded but lezs limlted

In methods and goals and with even more emphasis on

personallity and behaviorel development. The individual
whose abllity is below normal needs to be busy and selfe

respecting as much as the glfted person does. The properly
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busy person 1s usually happy and not in trouble. Tom will
need a guardian or protector all of his life, What will
happen to him when he no longer has the gulidance and
protection of his grandfather can be a matter of specula-

tion only.

The Case of Dalsy.

Daisy came to this high school in the tenth grade.
Her English teacher requested a Stanford-Binet Test for her.
When given, it was found that Daisy had an IQ of &7,

Daisy sald she could not draw, but she made brave
attempts to follow the tester's requests to draw the simple
figures in the early items of this test., 35he was unable to
reproduce desizns at any age level, With a basal aze level
of six years, Dalsy falled in "picture absurdities" and in
copying a diamond at the seven-year level. At the eighte
year level, she made a full score, but passed none of the
subtests at the test age of nine years. She missed making
a plus score on verbal absurdities and rhymes by only one
point. At the ten year level, she earned scores equivalent
to ten months of mentel age; at the twelve year test level,
8lx months; and at the thirteen and fourteen year test
levels, she msde two months each. Some of her idesas
showed maturity in keeping with her chronological ase of
seventeen years., Her vocabulary was that of a twelve-

year-old child. She remembered having had a Stanford-Binet
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Test previously, when she recognized an item at the
twelve~year level.

Dalsy had been In school in the middle west,
moved with her family to California, and then to Oregon.
She seemed to reallze her limitetions, yet tried to do the
work of the regular classroom.

Both of Daisy's parents are college people,
cultured, and above the aversage professlonally, economl-
cally, and soclally. They have two sons, both younger
than Daisy. Doth are doing excellent school work, Dalsy
feels the criticism of the older of her brothers when she
cannot do the things that he does,

Dalsy's complexion is slightly freckled, with pink
cheeks when she 1s under speclsal exertion, She 1ls short
in stature, with a short neck, stubby fingers, and thick
lips. Her eyes are slightly longolian,

Daisy has no tendency toward delinquency whatever.
She has a home which 1s superlor from many standpoints,
cultural, soclal, economie, religlous, and emotlonal, She
comes to hlgh school tastefully and well dressed, welle
groomed, and well cared-for. At school, she 1s always
eglone in the halls, In class, she asks for much detalled
help from teachers,

While living in the middle west, she participated
in the sports of skling, skating, and sliding, which she

enjoyed very much., 3She enjoys radlo programs at home,
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especially mystery stories and musical programs, BHer
hobbies are collecting story book dolls and stamps,

Daisy should be in an opportunity class for
mentally retarded where she could take pride in relative
accomplishments, make friends, and feel at ease, Daisy is
fully aware that she is "different"” where she is, One
girl did befriend her until the girl's mother intervened,
Daisy is often seen st the coke machine alone. Her future
is limited %o her family. It should hold some self=
realizgation for her beyond the family, but the program of
the high school she attends is foreed to mold its curri-
culum around the needs of the normal pupils. Illore pres-
surs is being put on the high school by townspeople Who
are interested in sending their sons and dsughters to
eollege to eliminate all but cosllege preparatory courses
from the high school-curriculum. When a high school has
to struggle to maintain even its vocational courses for
the normal, it is certain that it must remain unable to
care adequately for the needs of such pupils as Daisy,

Both of DJalsy's parvcnts and the maternal grand-
mother, who lives with the family, try Lo encourage the
girl to take part in school sctivities. They %alk to her
about getting good grades., They supply her with good books
in the home library and want her to read and enjoy %hem,
Phis, for baisy, is pressure, Because both brothers are meat=-

ing normal or superior standerds of scholastic accomplishment,
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it 1s very hard for the famlly to understand Dalsy's
limitations. The attitude of the parents 1s protective;
the mother has told the school principal of numerous
attempts they have made to help Dalsy by means of psychl-
atry, but the familily does not want other people to know
of this attempt at treatment.

Daisy 1s fortunate in being so well cered for and
protected now., If she Inslests on independence or 1f she

loses her parents, one wonders what her fate will be,

The Case of John,

A generation ago there were few pupils in hlgh
schools who had dull normal abllity or less. With the
ege Tor school attendance increassd under later compulsory
school attendance laws and the later and softer pedagogy,
this ls no longer true. It was not on account of the
compulsory school law, however, that John was struggling
wi?h all his subjects in hics junior year of high school.
John insisted to the high school guldance director thet he
was golng to college, yet he was failing in every uigh
school subject which he was taking.

The guldance director requested that John have &
Stanford-2inet Test. It was necessary to go to the seven-
year level to find John's bassl age, although John was
seventeen-years-and-seven=-months old. IHe went into the

adult level on hls vocabulary, but only on hls voecabulary.
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His mental age was found to be ten-years-and-slx-months,
which rave him an IQ of 70.

John tried pathetically hard., IHe seemed to be
most consclentious about the mental test and about the
English class he was missing while taking the test. (The
exaniner found later that his English teacher had been
spending individual time with him trying to bring his
work up to a grade more in keeplng wlth his effort.)

The boy's reading was hls strongest asset. The speclal
teaching and his herolc efforts had built up his vocabu-
lery although he was able to use 1t only according to the
ability he had. He sald "defend" meant "To defend the
rights you have like the liberty of the constitution.”

In explaining a proverb he sald, "You must work or else
be financially lost in time."

John's parents ars farmers, but John does not care
for the farm except as he enjoys the beauty of the woods or
the quiet of a meadow, He told the guldance director, as
he dropped casually Into hils office, "I went down to the
river yesterday." "What did you do?" asked the director.
John replied, "I had a good time." The director was able
to point out to John through innumerable conferences that
college would not be best for him. Through counseling, he
was able to help John give up hls strenuous efforts to
achieve academlc success 1In agbstract subjects and to

direct him Into a light labor job that gave him confidence.
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The subnormal boy who can play and 1s strong
physlcally and who enjoys hard work ls much better off than
the one who becomes tense and more tense because he feels
frustrated with repeated failures in fields in which he
cannot succeed. He wants to feel that he 1s a successful
part of his school group and, when he is not, does not
know and cannot know why. Boys, like John, aﬁd girls
too, need counseling from one who likes them and under-
stands thelr problems., Special education 1s needed long
after such a child leaves the grade school. Voecsational
guidance should be given John early because he is dull
and large. A pupll below normal abllity succeeds through
the continual guldance and direction of another, whether
the direction comes from parents 1f they have the abllity
to gulde or from teacher or employser. There is also the
matter of appearance, and again John serves as an example.
He cane from home to school neatly and appropriately dressed,
John was & large boy with blonde coloring and falrly even
features, His general »hysical appearance was not against
him, FKe did have a severe acne. Under the instruction of
his health teacher, he was taucht skin care which greatly
Improved the condition. t was John's tenseness and leck
of success that gave him an spologetic posture, drooping
shoulders, forward-thruet heed, and unreleoxed eyes, Iere
18 the area in which & speclal class couid have done most

for this boy. In a group working at his own level, among
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whom John had a superior vocsbulary, he could have felt
not only equality with others but on occasions he could
excel. FPosture is the result of habit, but hablt results
from inward feeling. If the inner feeling can be clanged,
there 13 a possibillty of changing the Labit pattern.

John may never meet with social success. He has never had
the opportunity to work in a group of his equels. It ls
probable, because he has been counseled by & very under=
standing high school principal and has been helped by a
splendid IEnglish teacher who has given him extra time,
that he will graduate from high school with a speclal
diploma. Since he has been gulded away from college
entrance, there are vocatlonal fields that wlill open to

him in which e can succeed,

The Case of Lewlis.

Lewis came to the first grade in this school
system in the autumn of 1938. Because he seemed very
immature &nd had poor muscular coordiﬁation, his teacher
advised that he remaln at home another year. Hls mother
gald that Lewls haa nad rickets when he was two years
0ld and Bright's Dissease when he was three. She thought
that this might account for his immaturity. Lewis actually
entered the first grade in September of 1940, He weas
8ti1ll quite immature, physlcally and mentelly. lle remained

in school, but made very llttle progress and was retained
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in the first grade for a second year.

During 1941-1942, he made a noticeable lmprovement.
He learned to write his name and to read at the level of
an average first grader. He still éid not learn to work
independently., Hls concentration was very short. He was
transferred to the second grade during this year and was
quite happy but mede little, if any, progress. He wes
gent on with his group at the end of the year bhecause he
was large for hiis age.

In the third grade, he accomplished nothing. He
sat in the back of the room away from the other children
because he constantly bothered them. The heal th observa-
tions by his teacher at that time, 1943-1944, indicated
that Lewls was a versistent mouth-breather snd had recur-
rent colds, poor muscular coordination, emotioral disture
bances, twitching movements, and general nervous tension.
He meade excesslve use of the lavatory.

During his going-to-school period, Lewis was given
three Stanford-RBinet Tests at two«year intervals. On the
first, he scored 71; on the second, 763 and orn third, 68 IQ.
He was taken out of school with the request that his
parents confer with the suvperintendent of the Fairview Home
for the Feebleminded about hils institutionalizetion, They
were unwilling to do this. They d1d not want the boy taken
away from home. There were three siblinﬁs, a8 brother and

two sisters younger than Lewis, The three were normal,
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dolng satisfactory work in sehool, and were kind and
conslderate of Lewls always. The parents felt there was
more for him in life than institutionalization. They
took him to the Doernbecker Hospltal where he wss thore
oughly checked, physically and mentally, and returned home
alter a week. The electroencephalogram showed indication
of idioéathic epilepsy. I thlnk this was not told to the
parents, but they were told that further hospltslization
would not help the boy.

As far as the school cystem was concerned, Lewls
wes dropped for two years. Then, a new worker in specilal
education came into the system, end Lewls' mother sourht
her out. The mother felt that Lewis had improved so much
physically during hls two years st home, that ne should be
in school. fter careful investigation of all phases of the
case and during which the svecial teacher worked with Lewls
at home over a six-month period, it was declded not to
return him to school., He showed both tenseness and
nervousness when tsking the hesring tests with a grour of
children. Though he could write numbers, it was impossible
for him to keep up with the wrlting of numbers siven in the
test, althoush there wss sufficlent evidence that he heard
them. It ssemed Impnossaibls for Lewls to esteblish inde-
pendent work habits, Hls museular coordinstion renained
poor. IHls wmemory was entirsly rote memory. 1iils reading

was poor, He read st the second-grade level at th
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chronological age of thirteen, even after much special
assistance., If shown six objects and asked how many one
more would be, Lewls would start counting from the first
object and rsometimes sklp the added one. He knew that a
thirteen-year-old boy is usually in the seventh grade,
When asked what grade he was 1In by someone who did not
know his circumstances, he would reply, "Seventh," If
asked why he was not in school, he would reply, "I was in
the hospiltal, here 1s something pres:cing on my brain,
but I can't be operated on." In this way, he avoided
embarrassnent.

He wes very happy about the arrival of a baby
brother, but was in doubt as to how many tnat made in the
family., His home was comforteble, bullt by the father
in a part of town near the father's factory work. Both
parsents had been graduated from the local grade schools,
and the mother had had three years of hlgh school. Lewis,
whlle sharing the family's general physlcal characteristics,
was stooped--as ne srew qulte tall by the sge of thirteen.
He cared for and rode a horse, He operated end rode a
motor gkooter in nls immediate nelghborinood. iHls mothsr
was careful and watchful that he did not go too far from
home or get into company that would be a bad iInfluence for
him, He knew about a boy in the neighborhood who was
involved in theft before the local newspaper wrote up

the lncldent, Lewis sald the boy had told him. Perhaps
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the nelghbor boy thought, and correctly too, that even 1f
Lewis told on him, Lewls would not be belleved. Lewls
planned to maeke his living as a fisherman, he sald. It
may be poscible for him to earmn under the kindly super-

visicn of his family.

The Case of Jim.

Jim lives with his parents. Hls father 1s employed
as a clerk in a drug store, after having graduated from a
state college. Jim's riother now devotes her time to
homemaking and community activities, She teaught for a
few years after belng gradumsted from normal school, Jim's
home 1s In the most desirable part of town. It is sub-
stantial and attractlve and, iIn fact, 1s one of the better
homes of Jim's comunity.

When Jim was tested in pre}aration for the Child
Guldance Clinic in an attempt to help him make better
adjustment In a first grade ciassroom, his attention was
very hard to hold. Jim could not sit still, He appeared
over-confident, but his experlence seemed very meager and
he was soclally immature fof his age., His chronological
age at that time was six-years-ande-eleven-months; his
mental age was five-years-and-three-months; and his I
was 72 on the Stanford-Bilnet Test.

In the test given the followlng year, he asked if

nhe were gcetting the answers right, It proved to be very
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difficult to get the boy to try his utmost, especially
when the questions were difficult for him. The examiner
belleved that he was able to measure all of the boy's
ability, however. AAt that time, Jim's chronological age
was seven-years-and=-nine-months; his mental age flve-years-
and-elzht-months; and his IQ was 73 on the Stanford~Bilnet
Test,.

At the end of hls filrst year in school, his‘teacher
wrote: "Jim 1is going into the second grade on trlal, since
his work has not been up to 'par.'! Jim has made very good
progress, considering his lack of maturity at the begin-
ning of the year. DBefore he came to school, he had no
desire to look at books or to color piectures. His muscular
coordination was very bad, and he had great difficulty in
drawing the simplest pictures wlth cireles, squares, llnes,
etc. However, he has learned to like school and wanted to
do the things other children were dolng, and gradually
began trying to do them. With the ald of the clinic
teacher for an hour once a week, and lots of encouragement
at home and school he has learned to read, write, and count
fairly well., Hls mother will continue to work with him
this summer, and we feel he will be able to do average work
in the second grade next fall., We feel also, that because
of his size and hlis soclal adjustment with thls group of
children, it would be best for him to be in the second

grade."
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It was necessary to retain Jim in the second grade
for two years. At the end of that time, his teacher made
these comments: "Speclal abilitles--musie; Accompllshments--
language and story telling; Points which need lmprovement--
meaning of numbers; Out-of-school activities--Cub Scouts."

Continuing in his desire to do what other chlldren
did, Jim came in voluntarily to re-take a Gates Reading
Test which was civen to a small group of late-comers to hls
third grade after the cless had teken the test, Jim marked
all of the items in the test, and missed most of them,
Aside from having a little trouble with certain vowels in
his speech and not enunclating distinctly, Jim has a
normal health record. Hils speech has lmproved through
tralning.

Jim's sixth grade teacher requested that another
Stanford=-Binet test be given him. She felt that he was
learning notning and the test was her reassurance that the
fault was not with her teaching. At the aze of thirteen
years, Jim's mental age was eight-years-and~ten-months,
giving him an IQ of 68, There remained evidence of lack
of coordination, Jim could not copy a diamond accurately
enough to score on three attempts.

The school is meeting Jim's needs only fairly well.
A principal problem 1s to get his parents to accept his
mental deficlency instead of continuing to push him along

academic lines. Nelther the home nor the school 1s giving
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him vocational guidence about occupations which he may be
able to perform successfully., His emotional, character,
and personality training are all excellent. When his
actual mentsal abllity 1s accepted, it 1s probable that
he will be gulded into some occupation which he can do, and
that the famlily supervision over him will be cortinued

success fully,

The Case of Betsy.

In & hovel-like home the census clerk found Betsy,
crowded In with an unstable, ignorsnt, and shiftless
mother, a father who was little better, and four sickly
smaller children.

At the end of Betsy's flrst year in school, her
teacher had left this note in her record: "The principal
end I both feel that Betsy and her famlly present a
problem which must be shared by the community. Records
show Betsy's gbllity to be meager, and, as she grows
older, some form of speclal school may be necessary."

Her IQ on a Stanford-Binet test in 1940 was found
to be 74, When she was given the California Test of
Mental Maturity in 1945 with her classmastes, her IQ was

found as 69. Her school history 1s best told by teacherst

notes left in her guldance folder: "1941, Crade 1; Second
year 1n grade, quiet, not in attendance after Christmas

due to scarlet fever in the famlly, diet poor, health
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unsatisfactory; 1942, Grade 2; Work too difficult for her,
enjoys art, quiet, does not play often with others, clean-
liness could be stressed; 1943, Grade 2: Work 1s too hard,
but she tries; very qulet, attendance irregular; 1944,
Grade 3: Cannot write any spelling word from memory,
cannot write last name, likes to draw; sluégish, acts
indifferent to any situation, 1s absent a great deal of
the time, her sister 1s her only 'pal,' mother sends
excuses that show lack of organization at home, not clean;
1945, Grade 3: Vias advanced to the fourth grade, but
remained in the thlrd to be with her sister, made very
little prosress during year; 1946, Grade 4: Very limited
ability, shows some ilmprovement in reading, quiet, very
timid, frequent colds; moved away from community.®

Be*sy's next younger slbling, her sister, showed an
IQ of 94 on the Stanford-Binet Test; but did better school
work, She had much the same general characteristics as
Betesy, such as shyness, sluggishness, and irregular
attendance. The sister repeated the third grade, thus
gaining enough sk1ll to become more nearly a part of her
group. 3he was happy in school, and played with other
children. Coming from the extremely poor home that they
did, both Betsy and her sister gained what happlness they
had from sympathetic and understending teachers in the
public schools. The famlly moved to the country. Whether

it was work conditions for the father or possibly the
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girlst' confort in the town school 1s not known, but the
family was back within a year. The glrls were still
serious and willing to try, but unable to cope with the
competition 1n the average classroom.

The sad part of the present organization of social
service 1s that usually nothing is dona In the earlier
stazes of such cases that should be done until the child
gets into delinquency or other difficulties. There 1s no
history of delinquency in Betsy's family, but there 1s
a history of low abllity, economlec inadequacy, lack of

vigor, lack of home organization, cleanliness, and hope.

The Case of Orin.

Orin, the second chilld iIn a large family, was
tested when he had a chronologlcal age of nine-years-and-
gsix-months and s mentel age of seven years. His IQ was
74, Orin was very shy,'but willing, during the test., He
appeared to be a little hard-of-hearing, and not at all
healthy, The boy was unable to read even the slmplest
words, He seemed worrled and unhappy over the test
situstion. He missed eight subtests by small margins
which, 1f passed, would have given him an IQ of 88,

Partly bvecause of the extremely poor work Orln was
doing 1in school, partly because of hls generslly poor
physicsl condition, the public school made the recommenda=-

tion to his parents that he be sent to the Oregon State
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School for the Peebleminded at Salem, and they concurred,
Orin was ten when he went to the school at the institution
for the feeblieminded, young enough that he soon £it into
the society of thosge of his own mental level, as it is
only those who have sufficient intelligence to profit by
schooling that attend the olasses, He never bvacame g
fluent reader but he did learn enough words to pieck oub
artieles from a grocery list and read the coummon signs
along roads and in towns, He lived in the institution for
four years, going home for part of each summer vecation,
When ho was felt to be as well~trained as the Pairview
School ccvwld aake him, he was dismissed at the agze of
fourteen to return to his fauwily, Orin is exceptionel in
this fomily., His eveun disposition and his acceptance of
circumstances have enabled him to make the most of his
opportunity for treining when nwsy at school., It is Orin
who has boen the nmainstay of the family. While the aldest
boy who was well-liked and who fitted into the normal pro=-
gran at school, was away in service, it was Orin's earnings
which kept the family sheltered and fed,

This gchool's file has rocords of low ability for
four ciblings in this one fanily., The school has little
rggord ol the Tather, excent that he was a laborer,
inclined to chide his child»en when they did not succeed
in school., de and tho mother were happy together; this

contribuited greatly io the emoticuasl security of the
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children, helpling then to do as well as they have in a
changing soclety of war and post-war years 1n a town that
has found 1t difficult to keep up with a mushroom growth.

Notes from the Stanford-Blnet Tests of these
children show slight devliatlons of abllity among the
slblings, and glve a gocd summary of characteristiecs of
children at thlis mental level., All four tests were
Stanford-Binet Tests, given within a two-months period in
1938,

Following the older boy and Orin were four girls.,
Lizzle, with a chronological age of twelve-years-and-two-
months and a mental age of elight-years-and-elght-months,
had an IQ of 71, Lizzle was & very soclgble glrl. Perhaps
her friendliness set the pattern of friendliness for her
youngzer slsters, Lizzlie apneared to be very bright. 3She
eﬁtered into each task vigorously, was rather self-confi=-
dent, but proved to be active rather than intelligent. It
was hard for the examiner to believe that the gzirl was
twelve years old as she was small for her age and appeared
younger than she was., Her conversation would have been
satisfectory in a child of seven or elght years of age.
Lizzlie's affectionate nature was not satisfled in her
crowded family circle, Aftér Pearl Harbor, when the first
young soldiers came for early training in the vieilnity,
Lizziets "brightness" proved very attractive to them.

Although the looks of the little sisters were against them,
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the loneliness and freedom from restraint of the soldlers
caught up even these little girls in their net. The lure
of bright buttons on tallored uniforms and attention whilch
they had never known before in their drab llves led them
into patterns of behavior that were repeated thousands and
thousands of times over the Nation in 1940-1945, Lizzle
married one of the young soldiers a few months before her
baby was born, When he returned from overseas, he cams to
see her, stayed for a few months and was gone. He got a
divorce. Lizzle remained in the family home where her child
was cared for two years. She worked as a waltress during
this period, then met and married a returned soldier ten
years her senior. lier extrovert personality offset her
low abllity to the extent that she 1s able to succeed &s a
nomemalter with the help of her present husband., Her slsters
have not fared as well as Lizzle,

Sue was elghteyears-and-ten-months 0ld when she had
her Stanford-Binet Test. Yer mental age was found to be
six-years-and-elght-months. IHer IQ was 75, Sue seemed
willing and interested during the test, but she had defin-
itely limited abllity. When she could not glve correct |
answers, she wandered off mentally and assigned household
duties to no one in particular. She would say, "Now you
make the bed. You musﬁ scrub the floor, and get it nice
and clsan. 3he has to sweep the bedroom." This would have

continued indefinitely, if she had not been stopped by the
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tester, It was considered an evidence of worry in trylng
to manage household responsloilities far beyond her years.

Sarah's chronological are was six-years-and-sixe
months. Her mentel age was five-years-and-six-months, and
her JQ 85. Durlng the test, 3arah had the tendency to
glve one-word respornses for all answers that she did not
know, whether right or wrong. She missed the responrce to
pilctures at the six year level because she zave only one-
word responses and d1d not give idess. She excelled in
counting., She told the tester that her brother went away
to school. She seemed rather pleased about it., She liked
her brother, and acted as though she thought he had had a
havpy privilege in golng to the State 3chool for the
Feebleminded.

None of the girls had had any special education
fitted to their limited abllities. Their mother taught
them to work at home. The mother's jovial disposition and
"don't care" attitude contributed to the girls' smiling
and friendly ways.

Wnerever speclal attention is given to the feeble-
minded and they are given the training that is filtted to
thelr defectlive abllitles, they frequently become useful
members of soclety~--happy and contented and efficient to
the extent of thelr capabilities. Orin is an excellent
example of this. For some time, he has been working as a

sweeper In a large grocery store., At this he succeeds and
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probably wlll succeed as long as he can work for his
present employer who understands him and hils limitatlions.
He puts articles on grocery shelves from lists he has
written, He has shown his liét to a teacher he had in the
second grade 1In publlie school saying, "You tauzht me to
write." This teacher questions whether there 1s a stigma
attached to the fact that he has been 1ln a School for the
Feebleminded, The writer of this thesls feels that his
training in the school is what made it possible for him to
succeed with his present job. Orin is a good-looking, tall
young man. He is earning his living, and 1s leading a
soclally end economically acceptable 1life, How long he
will continue to do so without special guidance and

encouragement is problematic.

The Case of Harry.

The following 1s a case from a home of high quality
in every way and one in which the parents are always
compatible, They wanted thelr children when they were
born, and worked with them as they grew, requiring completed
tasks according to each individual's maturity and ability.
The mother had college training, but the fatner did not
although he has good native ability. The mother has
worked outside of the home In a semleprofessional capacity
approximately six months a year for seversl years. The

father has worked at skilled labor.
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When Harry was referred by school authorities for
a Stanford-3Binet Intelligence Test, he appeared to be sn .
intelligent boy but, as test questions approaching his age
of eleven~years-and-four-nonths were asked, he could not
give the right answers, although he did appear 0 be very
much interested., His IQ was 74 or borderline between
feeblemindedness and normality. A borderline case of
feeblemindedness is also defined as one in which the test
shows the e¢hild to be from two to three years retarded in
mentsl age in relation to chronological age or three years
retarded in school when he has had the usual opportunities
in most or all ways. This boy's mental age was eight-
yoaras-and«four-months, or three years behind his chrono-
logical age.

Where borderline intelligence is indicated, no
important decision should be hased on the results of one
test or of one tester clone, It is desirsble to supple~
nent such dats with those of others, In the case of Harry,
e second Stanford-Binet test was given when his chronslogi-
cal age was thirteen~years-and-two-months, At that time,
his mental age was ten-yoarse-and-six-months and his IQ was
found to be 80, In the second test interview, Herry told
the examiner that he felt lost as there was no one at home
with whom he could play. He liked carpentry, but evidently
there was no. engouragement along these lines at home, He

said his mother had told him that, if he was not a good boy,
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he would end up In the reformm school. He said he was told
to be polite and never to act up in front of company. To
a boy of borderline intelligsnce, this method of handling
can be very worrying and repressive.,

During the two-year interval between the Binet
teets, Harry wes referred to the school's Child Guldance
Clinic for emotionality. The psychlatrist found that:

"This child cannot recall visually the details of
even the Instructor. On beilng shown a plcture, he counts
objects. He has no memory for color or form. He has
apparently been under a great deal of stress on account of
this difficulty and developed rather a negative attitude,
Tells me hs 1Is t'dumb'; has been given no particular care,
snd shows considerable gttention in regard to it., When the
cause of his problem is explained he becomes very :much
interested in it and shows marked signe of relief., It 1s
probable that e will be an unusually difficult cace
becguse of the extreme lack of visual acsocilatlion and
organization, Interestingly enough the mother tells me
that his father didn't learn to read until he was in the
eighth grade and that the grandfether, who was a doctor,
had difficulty wlith reading and spelling all the way through
college, indicating that the ordinary concept Is that it is
of & hereditary pattern,"

The psychlatrist recommended that the boy should be

transferred to the =meciel c¢lass which was used In these
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schools at the time for pupils who were having difflculty
with their resular classroom adjustment. The psychlatrist
believed that the boy's security would return very rapldly
with stimulation, but that he should not be held to detail
in spelling becsuse of the possibility that the boy might
never learn to spell well, Three months later Harry was
again seen by the viaslting psychiatrist who left this
report: ’

"This case will take a long period of training. I
find that the clinlc teacher has been able to make him
concentrate in accuracy and attempt words. He still
feels very dlscouraged about his reading and does not
think he will ever know how. He has tried at times to
read the funny papers, but glves it up., I feel that his
grasp 1s sufficient that he himself will be able to see
progress before very long and feel that he should have
continued work the rest of the year. If the special
teacher feels he 1s ready for 1t, suggest that some read-
ing be picked out for him this summer.”:

Seven months later the Clinic closed Harry's case
with these suggestions from the psychiatrist:

"piils boy 18 in a different school placement and
temporarily appears to be dolng quite well. He has learned
how to read some, although he is still way behind. I do
not feel that there is any more that the clinic can do for

this boy but that he will have to be continually passzd on
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from graede to grade until he 1s old enough so he can be
released from school., There is a possibility thst a
better social adjustment might be made this year since it
seems that there was qulte an antagonism between himself
and certain boys 1n the former school with whom he fought.
30 far there are no such antagonisms in his present situa-
tion. The mother has suggested that she would like to
employ a private tutor in reading who would teke him out
of sehool for a period every day and work with him. I
feel that 1f the mother wishes to do this it chould be
allowed."

When Harry was given his zecond 3Blnet test, the
tester found him to appear to be Intelligent. It has been
shown that the verson wlthout speclal traininz who thinks
that he can recognize dullness or feeblemindedness from the
appearance of a person 1s not to be trusted; neither is
the medical examiner or the sc¢hool physician who has had
little experlence with the evidences of feeblemindedness
and therefore hunts for stigmata of degeneratlion or other
physical peculierities that sometimes go with feeblemind- .
edness, Chlldren wlith mentalitlies below aversge are found
who are phryysically strong and sometlimes have very attrac-
tive features and personalities, At school, an awkward and
11ly-developed child may be considered to be very low in
the scale of mental developmeht when, in reallty, ne is

gifted,
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As Harry was growing into young menhood, he could
be termed handsome, with & strong and erect body, even
features, and ctriking coloring. Harry liked one junior
high school teacher especlally well, and stayed in school
until this man went to war. Then, he dropped out of the
ninth grade and went to work in a local factory. His
earnings were high because of the times, and were spent
entirely on himself for clothing and other things thst
appealed to him through his intense Iinterest in horse-
back riding. Early tendencies which nelghbors feared
might lead to sex delinquencles, dlsappeared as the boy
becane more secure through his own activity and later work
success; but his future 1s far from secure soclially and
economically unless he has fairly close end competent

guldance from some source.

The Case of Ted.
Ted's background 1s poor from the intellectual
standpoint. Nelther his mother nor father had gone far 1n

grade school. The father works at a planing mill, and
earns good wages during inflated times. He is of English-
German anceétry. The mother cares for the home and works
outside as & cook, FHer ancestry is TFrench and Irish. She
gave birth to a daughter when she was seventeen. Tnis

deughter is now married., There is no available record of

the famlly life at the earller period.
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Ted has a slster two years older than he who pre-
sents a pleasantly neat appearance. Their paternal
grandmother, who pays extended visits to the ramily,
compares Ted with the sister in her attempt to encouraze
him to do better school work. The sister shows an IQ of
85 on a Stanford-Binet Test,

The school zuldance director attemped to test
Ted when he was seven-years-asnd-three-montns old; but
wes unable to get an acceptable rating as the boy was
lazgard, and tired very easily. He was extremely hard to
understand on account of his severe articulstory defact.
It was his tendency to malke the same sound for everything.
A grunt was meny times his only answer,

He was rafused entrance into school after.a two=
day trisl because of his incoordinated physicai behavior,
He fell from his chair frequently, played orn the floor,
and showed lack of any response to slmple directions. The
school district did provide & home teacher for Ted during
the spring eand summer of 1944, Tesaching Ted was slow and
laborfous, but his exceptionally patient snd well-trained
teacher accomplished much with his epeech, improved his
general behavior, and was able to teach him twenty words
which he remembered well enough to do the simplest reading
for her. She had accompllished enough that it became
posaible to give the boy a Stanford-Binet Tezt in two

sittings. It was necessary to test him in his home under
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conditions whiech might have decreased the validity of the
test score to some extent, However, his mental age of
five~years~and-eleven-months compared favorably with the
mental age derived by a Detroit Intelligence Test used the
previous summer. His IQ was 74; his chronological age,
eight years,

He was placed in school under an excellent teacher
who found him so difficult to have in the room that his
attendance was restricted to the afternoon., He became
less fatigued under this program, and gained much in
control of his muscular sotivities, Contacts with the
other children improved his behavier, also., A new child
coming into the room gquestioned, "What is that big boy _
doing here?" Generally the children came to saccept him,
not as one of them, bscause he couvld not do the work of
first grade, but more as a part of their room. Ted was
advanced into the second grade with the group of children
who were used to him,

A% nine years of age he was well developed physi-
cally--with strong muscles, an erect carrisge, and usually
a well-curéd~for appearance, He was again given a Stane
ford«Binet Test, in his ninth year by the examiner of the
previous jear, The boy's rote counting and number concept
both stopped at the number "5.," He had almost no reading
ability., His mental age was six-years-and-three-months,_

and his IQ was 66, On another Detroit Intelligence Test,
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given four months previously to the second Blnet, his IQ
was 638,

. Ted's playground behavior haed changed during hils
year in school from a loud, boisterous, and trouble-
making pattern iInto that of a doclle but unwanted boy.
When he came for the afternoon sesslion instead of joining
the other children on the playground, he began to come
into his room and sit alone quletly until one o'clock,.
His classmates trled to enccurais him, admiring his
handwork when the teacher showed 1t to the class. One
day a child asked the teacher, "Why doesn't Ted write
spelling words as we do?" Hls attempts resulted in
pencll scratehes such as a three=-year old cnild might
make,

There seemed so little for Ted at school. He does
have an interest Iin ferming. The filrst words he sald
Intelligibly 1In his first successful intelligence test
‘were gbout his pony on the farm the famlly had left in
another state, Plans for regular training in the handling
of tools were not carried out by the family. Téd had
freedom to run the streets on foot or on his bicycle,
though he was often seen uptown walklng with mls sister.
Sometimes he had to be told the way home from school, He
argued with chlldren along the way., The school's problem
under current local conditions was whether or not to

refuse him admission,
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About the time school opened in the fall, the
County Health Unlt called the School Guidance Offlce for
information sbout Ted. The parents had been advised by
the School Wurse to apply for commlitment of Ted to the
Fairview Home for the Feebleminded at S5alem. This they
did; Ted was comultted and his name placed on a walting
list, His home was a good average American home 1n a
emall zrowing cilty. Both parents worked to provide the home
income., While Ted was walting for a place in the Fairview
Home, his mother pald a homa‘teacher well for iInstruct-
ing Ted an hour each dey. In five months from the tlme of
his commitment, Ted went to Fairview. 4His family will pay
for his care. There he will be educated in small classes
to the extent of his individual abllity. He will be
trained to work. Ted should be & falrly good farmer. He
has grown sturdy and musculer. He wlll feel that he
"belongs" in a group more like himself. His future looks
far brighter since he has gone to a schocl planned for hils
needs where there is & farm and farm animals end supér-
vision. Running the streets would in all probabllity have

led Ted iInto delinguency.

The Case of Jane.
Jane was referred to Child Guldance Cllinle by her
room-teacher who felt that Jane's speech problem might be

causing her poor school work. The contrary 1s more often
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true. Because of the slower development of the low-
ability child, the speech ares of the brain is salso often
slower in developing, end habits of defective speech are
set up which are difficult to correct,

In the Stanford-Binet Test given to Jane in 1941
when she was ten~years-and-ten-months old, her mentel sage
- was elght-years-and-two-months, giving her an IQ of 75,
She was unsble to reproduce any part of the designs in the
test from memory. Her reading and rearconing were very
poor, although she succeeded in reorganizing one of the
hardest of the mixed sentences. Her vocabulary was good.
She could not recoznize thé points of the verbal absure
.ditles. Her memory for numbers was very good, however.

Her parents had little knowledge of the child's
speech problem except that Jane had always had difficulty.
Both parents were willing for the child to have apecilgl
help and were willing to cooperate as best they could,
Thelrs was a normal family life. The father, azed 43,
provided a good income doing construction work on county
roads. He had had a high school education; The mother,
aged 42, was very neat and attractive. She was interested
in her children and her home. 3She took part in P.T.4.,
besides working in other local organizations, The children
were congenial. The brother, at sixteen, was a well-
adjusted high school boy, The sister older than Jane did

average school work. Thie sister at times became somewhat
1
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irritated with Jane because of her slowness, but usually
was éuite understanding.

Jane had alwavs been slow and was very unhappy at
the time she began school., Her mother stated that Jane
had become more insecure since she had begun school,
partly she belleved, because Jane's cousin started school
at the same time and had done much better work. The cousin
was very mature and advanced in her scﬁool work, and
teased Jane by meking fun of her poor reading and ner speech
handicap. The mother was in the hospital during most of
this trying time,

Jane liked to cook, sew, and play house. She was
very shy and retliring. She had few playmates, never took
the lead, and seldom played on the school grounds. JShe
was also frail, and had little endurance.

Jeane always handed in her school work, but i1t was
of poor constructlon. She did her very best and was wille
ing to take work home, Her muscular coordination was poor,
Jane dld well in arithmetlc processes, but could not apply
the processes to problem solving. OShe was very poor in
spelling and reading, and had little "spelling sense.,”

She dld not seem able to attack unfamiliar words in read-
ing. 3he read slowly, with very little thought content.

At the Chlld Guldance Clinic, Jane's speech dif=
ficulty was diagnosed as "multiple stammering" and "flat-

tongue articulstion." As soon as she was asked to put her
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tongue up when pronouncing the "1" sounds, and shown how to
do this, she responded surprisingly fast,

The followlng recommendations for treatment were
glven at the Clinic by the late Dr. R. Margaret Ringer:

"Have a physlcal examinstion run on this child,
especially a check-up on adenoids. Glve a hearing test.
Child should take cod liver oil, if possible, and plenty
of fresh aelr. Mother should help child at home to lmprove
her muscle coordination and help her overcome her self-
consclousness.

"Speciel teacner will work with child on her
speech and help her adjust herself to the group, also work
out a program with her class-room teacher,

"This child needs daily work to teach her up=-
tongue articulation, more or less broadening into a com-
bined reading, writing, speaking method., With this, the
child should gain confldence in herself and in her spelling
and reading ability. 3he should be pralsed at achool
before the whole class group. Small assignments should
be given to her, such a8 cleaning the blackboards or
earrying back books."

Tnils case was closed In 1942 when the famlly
moved out of the clinic area Into the country. Since
Oregon now has speclalists in the fields of vislon, hearing,
speech, and crippled conditions who visit schools on a

state-wlide basis, the problems of children with these
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defects are met in separste educational clinics or in
conference with speclalists. The Child CGuldance Clinic
now serves the maladjusted, who are seen by one of a
number of psychlatrists workling in the nine clinies in the
state, from the Oregon Medical 5chool at Portland. Through
thls present Oregon set-up & chlld like Jane would have |
been receiving speech correctivé Instruetion in the first
grade or soon after entering an Oregon 3chool from a
speclal teacher, Her education will of necessity be limlted
to what she 1s capable of doing. Through her Interest, she
could have been a domestlic 1f not frall. Jene is one of
the marginal ones~-too able to be institutionalized and too

weak to keep up with the world outsids.

The Case of Nick.

Nick was sent to Woodburn, the State Training
Schiocl for Boys, in the winter of 1947. He is an example
of truancy which led to deliﬁquency. His home background
contributed directly to his insecurity. His father found
1t diffiecult to support his family of seven children on
the income of a common laborer. Nick's mother, a pretty,
trim, young-looking women worked, too. She was appropri-
ately and bécomingly dressed at the time of her Interview
at an educatlonal clinlc attended by Nick's younger sister
for speech correction. The mother had gone to tﬁé eleventh

grade in school in Oklahoma. She had left her home, her
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husband, and her children for a time, with another man.
Shortly after her return, Nilck began to be truant from
school, After an ebsence, he usually sppeared with an
excuse that he had been sick. If he was absent and the
school prineipal went to the home, ususlly no one was
there. If an older sister was home, neither she nor the
mother in the turkey-picking shed knew where to find Nick.
When a truancy charge was filed and the parents had to
appear in court, Nick's school attendance improved for s
time, then dropped back to irregularity.

Nick was a willing but very poor worker in his
classroom., He was qulet there, but a troublemeker on the
playground during the perlod of his early truancy. He was
rough and not accepted well by his classmates. He was
considered more of a behavior problem than an ability
problem, so an individual test was not requested for him
as early as it might have been--with benefit to him. A
Stanford-Binet Test was ziven Nick two years later, when
he was still absent from school a great deal, and a
show=off when with his contemporaries. In the test
sltuation, he presented a different pioture——thét of a
thin, nervous, insecure lad., He showed use of knowledge
which he had learned on his own outside of schooi. His
regsponses to questions on verbal absurdities and problem
situations were very good. He had almost no use of the

besle classroom skillls such as reading, spelling, or
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using numbers. He defined "plty" as asbusing people, and
Yobedience™ as beat. At the time of nls test, Nick was
eleven-years-and-ten-months old chronologlcally, with a
mentel age of nine-years~and-two-months. Tnls showed an
I of 77. Nick sald in all sincerity that he liked his
teacher. It is rather characterlstic of border-line
.pupils, that they do like a teacher very much. The school
teacher often glves them an outlet for thelr emotional
need for someone they can love.

At thls stage of Nick's experience, his school
success continued to iessen. Through absence and lack of
application even the simplest assisnments in the classroom
were far above Nick's avbility to grasp, yet outside of
schéol Nick'!s wiryness, his insight into sltuations and
qulck way of handling them to his own advantage, which he
had developed through holding his own in a quarreling and
abusive home atmosphere, made him successful in the small
group of young boys whlch became Nick's gang: Petty
thievery was the outgrowth of earller mischief-making
when neither school nor home knew Nick's whereabouts,

The parents came to realize thet someone had to
be at home. The mother qult outside work; the famlly
moved onto & small acreage where 1t was possible to
produce part of the famlly's food supply and where the
children could have parental supervision and where there

would be more things for them to do. The move was too
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late to help Nick. He had previously been paroled to his
parents for petty lareceny. The next offense sent him to
the State Training School for Boys.

A great deal might have been accomplished through
a constructive home envirorment and g speclal class at
school where Nick could have learned to feel success in a
constructive way through ability to compete scholastically
wlth hls mental equals. This was shown by his experience
at the State Training School, While the state school at
Woodburn has puplls of various abllities, the boys are put
in classes at their own levels, Nick was kept the minimum
length of time, by reason of the merit system in use there.
His steallng seemed to be for the excitement and prestige
it brought him in the small group with which he asrociated
rather than for profit, Back in his rural home, 1t is
hoped that his family can become stable enough on a farm
that Nick will find his place aus one of the famlly and can
apply the knowledge he learned at the State Training
School to become of real value in the management of the
farm and its products,

It adds to the over-all picture of this family
to consider the othsr children, 1llustrating that Nick's
troubles were not unique where there is instability and
discord. There i1s not a school test record_in the come
minity studied, of the three oldest children. The history

of the younger four is one of low ebility, frustrations,
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gnd fighting et home and at school. In the order of the
children's ages, there are records of these Stanford-Binet
scorest: Dboy, 67 IQ; zirl, 86 IQ; Nick, 77 IQ; and a girl
68 IQ. The older boy was a school problem because of his
learning difficultlies, poor health, and irregular atten-
dance., The older glirl was capable of dolng fairly good
school work, but she offered a discipline problem, going
so far In a fit of anger as to strike her sixth-grade
teacher. She was ummanageable at home, and dropped out of
school at an early age. The youngest glrl was happy in
school, working along as 1if she were actually learning as
the other chlildren in her third grade were. She could
not spell~-try as hard as she might to learn words. There
wes very s£light memory carry-over. Whille the girl did
respond qulte readily to speech correctlion for her lisp,
she could not succeed with her reading or any subject
requiring reasoning. Because of the Instsbllity within
this family, the tendency to low abllity, the fact that the
parents early lost control of their children through their
own instability and economiec insecurity, 1t seems mere
chance as to which sibling may find a fairly satlsfactory
place in soclety and which may become a full burden on
soclety elther through public welfare or institutions. The

outlook is not good,



180
The Case of Fay.,

When Fay was glven an intelligence test in the
Junior high school at the request of her home-room teacher,
she had been in this system one month. Her mental age was
found to be twelve—years~and-five~months; her chronoleoglical
age was sixteenuyears-and-fwo-months; and her IQ 77 on the
1937 revision of the itanford-Binet Scale., This places her
near the bottom of the dull normal group but out of the
definitely feebleminded group except that she 1s so close
to the dividing line of IQ 75 that she is in the borderline
group. Another test on a day when she did not do so well
might place her 1in the upper’moroﬁ group, although she
would probebly still be within the borderline group.

Her whole physical and mental picture was one of
dejection, privation, and frustration. Her father and
mother had separated when she was one or two years of age.
She hed lived with one and then the other parent, moving
about & great deal when she was in school, Her father
had died when she wes fourteen, Then, she came ﬁest to
be with her mother, who was in her third marriage. The
large local school frightened her. She dreaded gymnasium
class whers, in her words, 'the kids laughed at me because
I didn't know how to play.! Fay's shoulders were stooped
and, as she talked, an odd glassy light would come into
her eyes.

- Fay liked her homemaking class, the only c¢lass in



181
-which she could feel a measure of success. Her teacher
took & svecial iInterest in her and encouraged a zirl who
could help Fay to be a friend to her, This saved Fay from
her lonely vigil at the teacher's door before classes and
at noon. Before the constructive work undertalkien with Fay
had much chance, she had to move away with her mother and
half-sister., The mother herself was pathetic, worried,
insecure, and unhappy. The halfesister was more attractive
than Fay. This intensified the motherts favoring of ths
younger glrl. Fay was cscolded, blamed for what she could
not help, told there was not enough money for her school
needs and generally made to feel that she wes unwelcome
in the home., She showed undernourlshment and other
results of lnadequete income.

Fay has reached the peak of her school education
unless she can be stationary for a long enough period of
time in & olty which has clascges for puplls of her ability
and interscts., Her soclel future seems very dark, as her
home 1s poor and inadequate., Her extremely withdrawn
personality makes it hard for her to find friends. Fay has
not the physicsl stamina to do work of a strenuous nature,
and she has not the mental power to succeed through learning
from books., If she could be placed where she felt secure
- and sure of frlendshlp and understandlng, her neatness in
hand-work snd her liking for color and an lnteresting use

of 1t in her own simple costumes, might ensble her to earn
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enough to meet at least partlially her needs and reasonable

wants in life,

The Case of Margaret.

In contrast with Fay, yet only two points sbove
her in IQ score, 1s Margsret. Through consideration of
Margaret in a faculty guldance meeting at the high school,
she was glven a Stanford-Binet Intelligence Test. Her
chronological age at the time was seventeen-years-and-ten-
months and her mental age was eleven=-years-and-ten-months.
Her IQ was 79, or low dull normal.

Margaret was a very pretty girl with careful and
becoming make-up. Her heavy dark brown halr was curled;
and rather elaborately, though becomingly, dressed. She
wore an appropriate skirt and black sweater costume which
would have looked well on the pagé of a fashion magaszine
for teen-agers. She was plump in e plessing way, with
snapping dark eyes and a personality which radiated vitality
and fun and frlendliness,

She had sistera, the three girls beilng a year
apart in schocl. There was also a four-year old brother
who recelved loving sttentlon from the older children.
Margaret realized that her mother's counsel to her was
- wise and helpful. She welcomed encouragement from her

father in her school training and future plans for work

in a telephone offilce,
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The home was a good substantial farm home, with
unity and cooperation among the family members, It would
be hard to believe that Hargeret could be less than an
average School girl in genersl accomplishment without
knowing the resulis of her test or seeing her grade card
with its low or failing grades in the majority. Art was
the exception, Her grades were high in art, in keeping
with her entire appearance and use of her hands, Margaret
wags interested, too, in the homemsking class, and had
taken all of the courses in this subject which were
offerad, though her school grades in this field were not
all passing, ZZven in the Stanford-Binet Test, Hargaret
gave the tester the feeling that she could score even when
she falled to do so., About all the school can dop for
Margaret is guide her into couvrses which will be most use-
ful %o her and in which she has greatest chance for sue-
coess, As Margaret will soon be elighteen, a work situation
or posaibly a part-time job supplemented by part-time
school clasges will be of most value to her, The loecal
sehool aystem has studied such a program and, though the
work supervision from school is better suited to the
average or above-aversge pupil, it is most needed by both
pupils and society for the sub-~average pupil,

The future for Margaret does not look discoursg-
ing, She may not even work long, bubt probably will marry

young and follow muech the »nattern c¢f her mother~-~interested,
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happy, and active although there is less chance of her
succeeding as well as her mother on acooupt of her lower
intelligence snd probsbly lower stability, Much will
depend upon the %ype of young man to whom she is married
and upon her remslning in a situailon which does not

demand the use of more ability than she has,

The Csass of James,

Jamea came to this school system, an eleven-year-
0ld boy in the fourth grade., He had atitended several
different schools in which conscientious teachers haﬁ
gpent extrs time with him without getting the desired
results, He could not write legibly, read with enough
word promunciation or understanding to make any score on
the Gates Basic Reading Test, nor could he spell the most
common words, He worked hard, but aecomplishad nothing,

His room-teacher referred him to the school tester, whd
found his IQ to be 80 and his menial age to be nine years,
The test sunowed poor comprenension and pooxr suditory

memory, fair organization of the knowledge he had, good
visual memory, and good reasoning. James' vocabulary was
that of a seven~year-old child, His terribly bitten Linger-
nails showed nervous tension and insecurity, He talked with
the tester of visiting friends and %old of ways in which the
girl who now sat back of him in school bothered him, but

atated thaet he had liked a girli in his prior fourth grade,
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The 8chool knows nothing of James! own father. IHis
step~-father is busy cooking in the cafe he owns., The mother
devotes most of her time to the home and keeps 1t in an
attractive and comfortable condition, 3She helps in her
husband's cafe when the need for extra help is urgent.
James can depend on his home, including his mother and
step~father., That eliminates one frequent and most
Important cause of a child's insecurity, but James has
numerous others,

James! mother thinks he can learn if someone can
find the real reason for his not learning. She is g
parent who refused to accept the fact of low mentality in
her child. In the case of James, this is most fortunate,

There is a type of individual whose hearing may be
considered normal on an ordinary auditory room-screening
test, yet whose hearing difficulty may be in certain
tonal or sound frequencies which prevent him from hearing
certaln sounds and combinations of sounds. A child with
such a hearing defect may have trouble with spelling,
reading, writing, or speech., He surely cennot execute
what he fells to hear, On James! health card at school,
his hearing is merked normal., If Jemes' mother had not
persisted, 1t would not have been discovered that he has
such an suditory defect., With a definite hearing lack
determined, the school does have a program for James. He

can be certified to the State Department of Publie
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Instruction as a physically handlcapped chlld, fltted wilth
a hearing ald if he needs one, glven speclal auditory and
supplementary training by the speclal teacher to distingulsh
sounds he possibly has never heard, and begln to build up
the learning he has had to miss for so many years because
the schools are from necessity nlanned for the averase child.

James needs to be taught something he can learn,
but he can not learn auditorally what he cannot hear. Iiis
future school program will have to be determined by his new
abllity to learn after hls hearinpg defect has been compen=-
sated for. The Stanford-Binet Tesct showed that he has good
coordinatipn, his fingers are agile in manlpulating objects,
and he is able to reproduce what he hes understood. In the
lesrning processes which call largely for notor resronses
there 1s little demand made upon the intellect when the
motor habit has once been organized ln the nervous system,.
Kis training may have to be principally in some repetitive
muscular skill, This school has no program for James 1f
his ability proves to be only border=-link ability, In the
meantime, he feels out of place in classes with yo;nger
children. He 1s under pressure at home for not succeeding
at school. He has spent many hours wlth teachers trying to
bring him up to grade, but teachers without understending
that he has a hearing defect., This may or may not be
considerably changed after his hearing is corrected and he

has had a new chance to learn what he has missed before,
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James has had no tendency toward mischief or delinguency.
He may not be classified as dull when he begins to hear
fully. His is a different problem from that of the
strictly mentally deficient, and might have been a tracic
one 1f he is actually of normal or nearly normal intel-

ligence but defective 1in hearing only.

The Case of Lela.

From @ Stanford-Binet Test glven in 1940, when
Lela was slx-years-and-elght-months of age chronologlically,
her IQ was found to be 80, Lela dld not seem to be sure of
her answers, and she watched the examiner very carefully
during the test. She gave the impression that she was
afrald of being criticized. IHer eyes, a pasty dark brown
color, aeppeared lifeless, like the eyes of some people who
are blind; but she apparently could see without difflculty.
She appearsd bright at scme things, but she wes very slow
at giving answers. She drawled out her answers., The
examiner felt that she was too immature for the flrst
grade. e passed 811l of the tests at the five-year
level, but only two tests in the six~year level. She
responded to pictures, and successfully counted thirteen
pennies by polnting to them. When asked for her father's
first name she sald, "Daddy."

Her first grade teacher reported: "Lela ls very

immeture for a child of six years. ©Shse isn't naughty, but
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directlions for doing things mean very little to her.
She needs individual help with her seatwork and, when I
can't glve it, she goes to sit with her classmates who
usually do the work for her. After directlons are given,
she usually speaks out in nlier little high-pltched volce
end tells what she 1s solng to do=-i.e., 'I make 1t
yellow!, etec. She likes to leave the room quite often and
wander sbout the bullding. At times, she goes into other
rooms or perhaps down to the basement where there are
storage shelves and amuses herselfl by playing with the
Christmas decoratlons and other things stored there.
Naturally, reading is entirely foreign to her and she
needs a lot of 'readiness work.! Lela 1s an affectionate
child and likes to follow me around holding my hand."

When Lela was in the flrst grade, her father who
was & laborer, was thirty-two. e had attended achool
through the seventh grade. He married Lela's mother when
he was twentiy~one and she was sixteen. They separated
after four years of married life and the hirth of three
children. He took the two younger children and went to
board with the woman who later became the step=-mother.

The step-mother, a neat appesaring woman of forty
years, anpeared to be normally Intelligent. She seemed to
have 1ittle use for the children's mother who, she said,
was & "moron." She felt that Lele wes just like her

mother, and Ieared the chlld would become a behavior and
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sex problem later because of "her affectionate nature."
"o guard agalnst this," the step-mother sald, "I have
given the child little or no affection,”

The mother remarried soon after her separation and
continued to live in California. She had neglected Lels
during the flrst three months of the baby's life, according
to the step-mother who at first became the chlld's foster
mother when the parents separated. A women in Callfornla
wished to adopt the baby when she was about a year old,
but the father would not consent. The step-mother has
grown children of her own,

Lela was studled at the Chlld Guidance Clinic in
1941 when the was seven, Then the famlly moved away, to
return again in September, 1946, when this report was
written by her third srade teacher at the request of the
director of special educatlion:

"Lela entered the country school where I taught
in the fell of 1944, She had been advanced to the third
grade by her previous teacher. In getting acquainted with
her, I found she could read primer level so we started
working there. To me, she seemed to be very alfrald and
timid. When aslked to read, she would tremble and be very
nervous, She acted just like a mistrcated, unloved, little
enimal. She was kept very cleean and she was careful wlth
her clothes., Her brother told me that their step-mother did

not have any patience with her. Ile sald that Lela got on
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his step-mother's nerves,

"Lela told me asbout her (true) mother and how
unhappy they were because her father did not care for her
(true} mother and the children eny more. She said, 'My
mother was so worried that she did not know what to do, so
she took all us kids and went to the church to pray.!

"Her brother told me that I could not depend upon
all that Lela told me because she got so excited and
sometimes told things that were not true, but I really
believe this story she told because we were just having
a conversatlon and she seemed to be sincere in her talk,

"We worked away all thatterm. I could see very
little Improvement in Lela. She began to notice the boys
the last of the term, but not any more than other girls
her age. Of course, Lela dic not have the help she
needed as our room was over-crowded. % had to depend upon
faster puplls to help her. I kept her busy doing room
chores as I found she could do these well., She washed the
bowl, kept erasers clean and swept up around the room at
noon and recess, She was happy to do these things, and
was pleased to know she could help., 3he could color and
draw well, and she also liked to sing.,
| "The next year, 1945-1946, we started reading in
the flrst reader, It wes slow roing, but Lela tried.

She did not stay with 1t long when she worked alone, Her

brother came to me in October and told me that his Daddy
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could not have Lela mistreated by her step-mother any
longer so he was going to board her out, so she started
living with some people who lived in the community. Thelr
oldest girl helped Lela at home, and she seemed to do
some better in her school work.

"Lela and her brother are much attached to each
other, At recess and noon the other teacher and I have
often noticed them standing in the hall or coatroom talking.
This same year in December, the brother went to California
to make his home. When he left, Lela was very sad., She
eried and told me that now she was all alone. She wondered
if she would ever see her brother again. I told her that
she could write to him which she did...."

‘After her move back to the town school, Lela sat
in a fourth grade room ell year, and was transferred on
into the fifth at the close of the terms She did not
disturb any one. She seldom pald any attention to the
lesson belng presented and, contrary to the above report
that she llked to sing, many times Lela was observed
sitting coloring at her desk while all other chlldren in
the room were enjoying their music lesson., She seldom
spoke at school,

She was given another Binet test at the age of
thirteen years and two months, near the end of her fourth
grade. She responded well, appearing to enjoy the undivided

attention of an Interested person. Her mentel age had
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Increased to elght years and eight months, but her IQ was
66,

Should Lela be institutionalized? Those who have
visited the Falrview Home, the Oregon institution for the
feebleminded, know that children who go to school at the
institutlion are housed in extremely close proximity to the
custodial cases and that there 1s need for a separate
school buildiﬁg. Nevertheless, the tralning given 1s
excellently conceived and carrisd out although the institu-
tion 1s overcrowded and has a long waiting list., In
addition, much careful work on parent education 1s needed
in many communities to get for the children what is best
for them as individuals in the way of speclal élasses to
meet thelr needs in the public schools. There 1s the ever
rresent item of expense,

The effects of a good program of special education
upon the mentally handicapped is far-reaching. Lela has
nﬁt had enough to develop her self-confidence. As long
a8 they are members of a normal class group, children who
are slow to learn seldom have that feeling of success which
comes from accompiishment. They come to accept themselves
a8 fallures. It is no wonder they show so little initla-
tive. The public school has succeeded in assuring so far
Lelat's conformity to the standards of her own social group.
She has not been under pressure at school to do more than

she can do. Her appearance 1s very neat. Her long black
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haelr 1s always well brushed. Her clothes are becoming and
sultable to her type. In the group, she 1s not set apart.
She appears well with any of her classmates. VWhether she
will repeat the pattern of her own mother cannot be known
at thils time. Her father does not want her to be placed
in an Institution, The training in domestlie duties that
her step-mother is glving her should fit her to earmn her
living. Last summer she carried on a chicken-raising
projeet of her own. Her brother has returned to the
father's home and Lela shows the happiness his company
has brought her. The need to love and to be loved is as
strong In the person of low ablility as it 1s in the normal
individual,

The Case of Eleanor.

Eleanor, when tested by the school guidance
director, was inclined to distrust her own ability and was
rather shy. Her attention, during the test, was very hard
to attract and retain. When she seemed not to know the
answer, ghe just shrugged her shoulders. Her appearance was
untidy. Her clothes did not fit, and were held in place by
safety pins. IHer nose ran, and her halr continually fell
into her eyes. She had an odor of uncleanliness about her.
Perspiration came out on her face during the test., With
& chronological age of ten years and a mental age of elght,

her IQ was 80, Her school grades up to the time of the
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test had been barely satlsfactory. At the close of the
fourth grade, she was promoted on trial. Another year
found her transferred to the sixth grade, and then trans-
ferred again, this time to seventh grade in junior high
achool, because of her age and limited ablility. From the
fourth and on through the seventh grades, Eleanor was
sbsent frequently. Ier mother sent characterizing excuses,
of which these arebtypical examples: "IDleanor dldn't feel
too well yesterday and she haed no shoes untll last nite so
let her stay out." "Eleanor didn't feel like golng so I
let her stay home and watch the house.," "I let Eleanor
stay out yesterday afternoon to stay with her rlster who
has been sick. I went to town in the afternoon." "Please
excuse Elesnor if she 1s late, We were all behind time for
once." "I neseded Eleanor yesterday afternoon so let her
stay out.,"

Thig pleture of Elesnor 1llustrates two-thirds of
her family--dirty, unkempt, unstable, and soclally and
economically deflecient. The next younger slster tested
8lightly higher than Eleanor, or 85 on one form of the
Stanford-Binet Test and 81 on another form. There ls
gnother sister, well-liked and well-adjusted at school,
who has an IQ of 112. The young brother, now ten years
old, has an IQ of 131, |

The father, an alcoholic laborer, has a severe

tics Eleanor looks like him, minus the tic« The mother
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1s short and fat end bustling. She has turned to religion
for solace and excuse. Durling a home call by the school
principal and the visiting teacher to find reasons for the
next younger sister not being in school, the interview was
held outside the small but painted house which had puddles
of mud and water standing under and around i1t. The mother
sald the sister dld not have any shoes to wear, but that
the next day was pay-day and that then she could come to
school. The father complained about the spsed with whiech
shoes were worn out, During the early part of the inter-
view, Eleanor lolled over her mother's shoulder; then she
went to throw rocks at another visitort's car. The mother
sald, during the Interview, that Eleanor would be back in
school the next year but, instead, she married durlng the
summer.,

The mother did not state what Eleanor had been
doing during her long absence from school, It was found
through searching among various records that Eleanor had
spent the year In the loulse Home for Girls In Portlend.
Thls nonsectarian home for delinquent minor girls is
operated by the Oregon Protective Soclety. Admission 1s
through court commltment, personal application, or
recommendation to the Home of physicians, county health
units, teachers, or county welfare commissions, ZEleanor
had been placed there by court commitment., The Home

placed her In a boarding school under 1ts direction where
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Eleanor completed the eizhth grade creditably. Her attltude
was good. She was attentive, and did her work well, During
her previous school experlence and prior to her year 1n the
boarding school, she had been very shy and lacked confil=
dence, always the type that was shunned and not given a
place in the soclal life of her school class, This was in
addition to her unkemptness,

Eleanor was sixteen when she married a man forty
years of age. She had had a permanent wave and her
generel appearance was ruch cleaner and greatly improved,
The next year Eleanor had a baby, a sweet little girl.
Her huaband is enough smarter than Eleanor to do for both
on & simple soclal level, The training Eleanor received the
year she was away enables her to keep a neat home, give
the baby the care it needs, and feed the family 6n her
husband!'s income as a day laborer, He is steadler then
Eleanof's father, What the future holds for the couple can

only be a matter of conjecture, however.

The Case of Jerome. v

Here 1s a limited study of an only childvof
nonprofessionel parents who had only falr educatlons
themselves. In this home, as 1s often the situation
when all members of the family cannot be together, the
child lost security through separation from his father,
Security 1s more important than schooling. The boy needed



197
early training toward a vocation, without being held to
formal academic requirements,.

During Jerome's early years, his father worked
for the Bonneville Power Authority and simllar corporatlions.
Jerome's mother attempted to keep him 1n school regularly
and 414 not zo to the varlous places to which the father's
work took him, |

In three years, Jerome was glven three Stanforde
Binet Tests. During the first one, ths toy appeared to
be Interested, but acted as though he were on his guard
and seemed rather afrald that something embarrassing or
painful would happen., He was not self-assured and was
rauther shy. His chronological ase was six-years-and—
eight-months, his mental aze was filve-years-and=-four-
months, gliving him an I of 80.

During the next test, he wanted to give up too
easlly and probably did not try up to hls capacity. He
seemed to be brighter than his test showed, This time,
he had a chronologlcal age of seven years, a mental age of
six years, and an IQ of 86,

During the third test, he was very pleasant but
it seemed difflicult for him to follow directions. IHe
could not seem to get the idea of likenesses. His ap=-
pearance was that of a bright youngster. He tested 76 IQ,
with a chronological age of nine-years-and-eight-months,

and a mental age of seven-years-and-four-monthsa.’
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Jerome's case 1s presented as an example of a

chlléd of borderline ability with a personality and eno-
tional disturbances which make his exact mental capaclty
questionable., JSince Jerome's trouble was slow academic
response, and emotlonal personality, he needs individual
aftention whilch i1s not available 1n the ordinary classroom
and there are no special classrooms in this school system.
The boy is too well endowed to be institutlonalized, no
classes adapted to his needs are availasble, and he 1s not
well enough endowed to do the work of the regular classroom.
As soon as ne 1s old enouzh, he can zo to work at unskilled
end eventually seml-slktilled labor. Cases like these of
Jerome and the ones preceding show the unsatlsfactoriness
of Oregon's school law requiring all pupils to remaln in
school attendance until they are elghteen years of age or
have completed high school except in speclal cases when they

may leave school at sixteen years of age.
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CHAPTLR IV

Summary: "That Ve lay Serve."

One of the purposes in studylng history 1is that of
understending the past better In order that the future may
be improved, By including In this thesls a brief history
of child puidance through the clinlic method, some su:jesw
tions are provided for others who may be bulldling a
prozran of either guldance or speclal education for those
pupils who do not it into the pattern of behavior or of
scholastic success which 1s sultable for the normal or
average,

If the schools sre to provide equal educational
opportunities for all, and this means the chance to
develop arpropriate corpetence in all major flelds of
living=-self~realizatlion, humen relatlonships, clvie
responsibility, and economnlc efficiency=-~for all childrenj
then education, if it 1s to be as adequate as 1t should
be, requires the provision of needed services for excep=
tional children thnat are at least equlvalent to and
coextensive with those avallable for non-exceptional
children. |

If educatlion 1s to provide for excevntionel children,
teachers muzt be able to understand the exceptional chlld

and be eble to locate him or her in the clessroom, There

are physical, emotional, behevioral, and mental exceptlons
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to the averace or normal. Children have been selected,
for the case studlies included, primarily on the basls of
mental abllity exceptions, both high and low, but showing
their nost marked deviations in other fields slso. A
number of physical deviations from the normal have been
mentioned to show that these occur in brillient children
as well as in mentally defectlive chlldren. Other traits
reviewed nere werc found in children in the different
levels of wnental abllity and are among the traits most
easlly recognized in puplls of any group.

The zifted chlld has ease of assimllation and, as
a rule, quick reaction time, I[Ils ability to absorb the
same amount of materlal in a fraction of the time requlred
by en average group, of i1tselfl, calls for either some
acceleration in grade for the pupll or an enriched program
of more to do. Juperior pupils have a preater degree of
concentration, waste less time~«if challenged, and usually
gresp an ldea at its filrst presentation. GLfted pupils
heave unusual power of focusing thelr attentions upon a
task, and they are able to stay with a task without
fatigue longer than the sasveraze. The superior pupil 1is
comparatively self~directing throush his qualities of
intellectual curlosity, originality, and initliative, ils
powers of generalization enable him to see underlylng
principles quickly, relate slmilarities, and foresee

results, The gifted pupll, with his ability to work with
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abstractions, not only learns facts but he also delves into
the principles underlyling the facts and into the inferences
to be derived from them, Many gifted children seem parti-
cularly competent in self-ériticism, that ebllity to krow
when they do not know., There 1s usually amons them versa=
t1lity and vitallty of interests and a high degree of
special talent.

In contrast, the dull pupils are slow in reaction
time, They are slow in cetting under way, and weak in
mental transfer., They cannot transfer things learned in
one situation out of their oricinal settings at all well,
The dull child must, therefore, acquire throuch direct
teaching and much repetition lmowledge that the bright
child gcquires Ilneidentally. The attentlon span of the
dull pupil is short., He lacks the ablllity to cerry a
sequence of ideas longz enougn to reach a conclusion or
principle, He 1is illogical, partly due to his limited
number of ideas, and vartly to his inablility to deal with
principles. Dull pupils, frequently, have little ini-
tiative. They are dependent upon the constant suldance and
encouragement of the teacher. With dull puplls, emphasls
must be placed upon detalls, not upon broad general ideas.
Lacking in their power to evaluate thelr efforts, the dull
are consequently often unable to correct thelr fallures.

lMany books have been written on the exceptional

child, the one who iz elther so much hizher or so much
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lower than normel that he offers specisal problems to nhis
parents and hls home, hls school, and his commnity.

Public attention has been called to the need for zpeclal
training of the defectives earlier than for the oifted
because they were the sources of more trouble, The cifted
chilld has been forced wore often to find his own way.

Although he may not e causing a particular
probler;, the gifted or surerior ¢:1ild, 1f hls capacity is
not first recornlized and then challenged, does not accome
plish what he should to be most effective and happy, and
soclety has lost, at leart temporarily, some potentigl
- leadershlp. JSuperior enviromsent snd training are requiréd
to develop to tielr optimum those who can meet the world's
unsolved problemse

Experience glves to a teacher a better acquaintance
with the indlvidual differences of her puplls. It is
hoped that the reading of the case studies iIn this thesls
will serve to bulld the knowledge of beginning testers or
teachers who may read them, and their confidence In this
knowledge as exemplified here end by their own experiences,
as the case-studies and surgestions of the former ~uidance
director in the schools In which this study was made
helped the author of this thesis. Unexpected problems may
come to any teecher, If the few problems presgented here
glve the beginner eny ldeas for thelr possible solutions or

any inspiration, they will have served their purpose, at
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least in part, It may help a beginning teacher to know
that there are genersl trends of behavior as well as indi-
vidual differences emong those of both superior and infer-
ior abilities., In the summary end gpplication of these
trends to individual cases, the teacher may do best when
she does nothing when reasonably effective facilities are
not available tc correet the situation, as in the case of
Lou=--for whom neither the high school or the community
could do anything effective and who was a menace %o both
through her low mentality.

Charles' case is g common example of the vexry
bright child who gets into mischief because he does no%
have enough to do to challenge his ability., His case
shows that the exceptionally bright may need special attenf
tion to help them adjust, both sociolly and scholastically,

The literature in this thesis can show the begine
ning teacher something of the time and thought and energy
that have gons into the building and the uses of reliable
tests in order thet she may have not only sccurate measur-
ing tools to tell her whether a child can learn but that she
may have confidence in these tools., This will help her to
be a better teacher and to bring the child nearer to full
gelf-realization--be this large or small, This is at least
a partisl fulfillment of Thorndike's definition of educe
tion, that is, the changing of humen bsings for the better
8o that they may have more humane and useful wants and be

better able to satisfy them,
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