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ORIENTATION OF TEACHERS PRIOR TO SCHOOL OPENING
IN THE FIRST CLASS DISTRICTS OF OREGON

CHAPTER I
INTRODUCTION

Teachers fully realize the fact that they are
facing many new situations when about to enter the classe
room to undertake the task of teaching during the school
year, It seems apparent then that teachers need and
desire some sort of preschool opening orientation. Even
though these programs do not cover all school problems,
they are still highly desirable in that the teachers
may get together for soclal gatherings and exchangs
ideas., This at least gives them the opportunity to "get
into the feeling of 1%," or enable them to gain the rap-
port needed to face the new year,

Educational programs end policles are constantly
being revised so that they may conform to needs of the
students in a constant changing society. Educators are
well aware of the many intricacies of education and know
that it must assume the task of enhancing happiness and
thereby develop a fullelife meaning within each individe
ual. The people of the community, through thelr school
board, set the policy of the school; the superintendent
sees that 1t 1s executed accurately by using every



educational device at his disposal., But since we know
that the ultimate objective 1s to improve ths status of
student character, the school authorities should see to
it that the teachers are familiar with every phase of
the school and should be given every opportunity to be
eritical of school policies and curriculum, %o become
familiar with new ldeas and technigues, and mainly to
attain the feeling that they are essential in performing
one of the moaf important duties in the community.

However, teachers are not always flawless and
well reaslize this, They appreciate the fact that they
may be given the opportunity before school opens in
Septeuber to become acquainted with ssch other, to know
the administrative staff and its expectations of them,
to acqualnt themselves with the underlying philosophy of
the school, to look over new devices and alds with which
to teach, to learn something of the community and the
community philosophy in regard to the teachers, to learan
something of the type of -tudonté'within the community,
and to become somewhat adjusted to the sltuation before
school beglns,.

It 1s obvious then that if the teachers them=-
selves feel the need for and have a desire to famil-
jarige themselves with as meny of the technicalities of

the school &s possible, then it seems that an orientatlon



before the opening of schocl 1s a necesslity and of
great value. |

Administrators know that preschool eoﬁferencea
for teachers have been successful where they have been
given trial, #nd fully realize the importance of a well-
planned program, whereby the most can be accomplished in
a relatively short time. Those administrators having
conferences at this time reallize the prospectus and
scope of them, and their contributions to the success of
a school year.

The recent war brought out the fact that post-
war developments and changes necessitate sudden reverses
in education, not only to catch up with, but to stay
abreast of modern times in a changing and shif¥ting
society. Teachers then, can be given an opportunity
through preschool orientation programs to grasp the
needed technliques and thereby study pertinent problems
of children, problems of the community, dlscrepancles
in thelr own techniques, before beglnning to teach,
Through this means, at least, they can keep up with
gsome of the modern educational policies as they develop.

Preschool orientation progresms are not ends in
themselves, but they do offer administrators an opportu-
nity to provide in-service training for teachers when 1t

1t’really needed and desired,



New teachers, to be sure, might be given the
opportunity to understand better and realize the many
problems they will have to face and to have a chance
to learn some of the methods, in addition to thelr own
ideas, used in coping with these problems, Educators
more than ever before are fully aware of the fact that
many new teachers, fine teachers, are lost to the
profession due to uncorrected weaknesses in thelr
beginning years.,

llore experienced teachers may have a tendency
to become confirmed in their ways and methods of coping
with the learning processes, and often are oblivious to
certain pertinent and necessary changes in technigues,
lesson plans, curriculum changes, and child development
improvements, Older teachers many times find difficulty
in being able to dispense with the traditional methods
they have been using,

Wise planning by administrators in the prepa-
ration of their preschool opening programs may create,
through the course of events, a prospectus that will
stimulate the teachers! thinking and avoid many of the
pitfalls that lie ahead. Their thinking can be directed
wisely in order that they may catch the weak points and
strengthen their own programs in time to open the school
year, For an instructor to fall in any aspect of teachlng



is regrettable, but instructors oftentimes do fail,
Before the opening of school it seems, 1s the time for
teachers to look into the realms of modern, moving
education,

Another very important aspect of the preschool
opening programs is that the teachers have been glven a
- ehance %o express themselves, thereby taking a part in
helping to formulate a spirited, smoothly-moving orien=
tation program, It has long been known that teachers
have felt like outcasts in meny school systems and have
been made to feel that they were a very small part of
the school and the community. Naturally teachers enjoy
these conferences; it gives them a chance to relax, to
use a little critical and creative thinking in regard to
dealing with their chosen flelds Their interest snd mo~
rale are keen when they can feel they have had a part in
actually helping formulete plans for the betterment of a

schools
Statement of the Problenm

Teachers institutes and workshops for teachers
have been prevalant for decades, These are devoted to
the ine-service training of teachers as are the preschool
opening conferences, This continued training for
teachers beyond their formel educatlion is vital for
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progress in the field of education. Education must not
remain stagnant, but educators do not always know what
is necessary before consulting thelr staffs; therefore,
this type of training is & method of helping teachers
become more consclous of current trends, and thereby
enabling them to learn while they work.,

Just how much teachers derive from the preschool
conferences will depend in part on how much is put into
them from the standpoint of planning end from the stande
point of time devoted to them. In & number of school
systems throughout the United States teachers and admine-
istrators have acclaimed them to be such fine successes
in educational development that these schools have
lengthened their conferences to two weeks or more in an
effort to meet the many challenging problems which can
be presented and worked oubt at this t1m§ in an effort
being advantageous to the school staff, the community,
and ultimately the students,

Schools having had the preschool conferences
definitely can see that through the September approach
of in-gservice tralning the teachers will attack the many
issues confronting them and will attempt to further their
own professional growth, Host teachers are interested
in their work and sincerely want to be of assistance in
helping the students, With the ald of welleplanned
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conferences and advice teachers will certainly grasp the
opportunities offered them in preschool programs.

Actually, it seems unfair to expect a teacher,
especially one new to a system or an inexperienced one
to adequately know the intricacies of teaching in that
school the day 1t opens for student registration. The
little time devoted to teaching and school problems be=-
fore school starts can be so stimulating that the
teachers themselves will radlate a fresh atmosphere,
which the students will be receptive to and consequently
will feel at ease with cheerful, systematic teachers,
even though some of the teachers may have been in the
system for a nuuber of years. New acquaintances and
the exchange of ideas and experlences are invigorating
and essential in order to make the teacher feel at home,

However, educatlonal trends show that practically
all school systems are realizing the importance of all
methods of educational improvement aids for the teachers,
and are facing the phase of preschool orientation of
teachers each year, Nany are devoting too little time
to i1t in order to be convinelng, but nevertheless, it 1ls

a step in the right direction,
Purpose of the Study

It is the purpose of this study to evaluate the
teacher orientation programs of the first class school
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dlstricts in%thc state of Oregon. Secondly, to determine
to what axte@b the varipus schools are providing the
teachers with opportunities to grasp fully the many items
to be consldered before proceeding into another school
year, Thlrdly, to obtaln from the administrators the
ob Jectives of a teacher orientation program which they
feel are the most important. In other words, to dis-
cover the maﬁn objectives which administrators strive
for in theiriprogramn. Fourthly, to offer a few suge-
gestions in the light of the study that may be benefieclal

to future programs of this nature.
Interest in the Study

Dua?te the fact that educators are unceasingly
attempting t& improve the techniques of teaching which
will lead toibetter results in the overall tralning of
all aecondtr& school children, there has been an in-
creased &nto#oat in the value of preschool orientation
of toachers.i The increased enrollment in the secondary
schools, andithe shortage of trained teachers to handle
this anrollm?nt has more than impressed many educators
and campolle# them to become interested in preschool
opening conf?ronces for teacher ine-service tralning.
Startling re?ults of studies evolving from the recent

war have 1ndieated that the schools are not doing the
|
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job of odueaﬁing boys and girls to enable them to face
the rculitio% of adulthood., PFar too many people still
cannot read or write, or are maladjusted in some manner,
The reality %x the many unsolved problems facing the
adolescent today 1s causing & greater interest, not only
in the heach;r~training institutions, but the teachers
and parents themselves, in the whole area of putting
more omph&aik and attention on each individual youth,

ProLohoal conferences have gained momentum
through the %eara, and this means of aiding teachers
in accomplishing better results is one with a great
future., All teachers who have had teaching experience
should have #Qon interest in such a program of ine-service

training.

|
P#ocoduro for Collecting Data

Data were received from administrators of
thirty-two out of the forty-four first class school
districts 1nithe state of Oregon through a letter and a
queationnalr‘f sent to the superintendents of the
districts where these schools are located, The response
of 72.7% rotqrn on the questionnaire has been encouraging

and shows thé interest of the various superintendents in

¥See Appendix




the study. &ho guestionnaires were returned promptly.
As the questionnaires were returned, the data
were studied and tabulated into the various sections.
It seemed % !b tables would be the easlest and most
accurate method of presenting each phase of the study.
The Oregon State College Library was an ade
ditional source for data in that several articles In
eurrent publications dealt in some manner with teacher

orientation in regard to the opening of a school year.

10
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CHAPTER 11

BACKGROUND OF THE 81UDY

An examination of the current literature dealing
with proaoho@l orientation of teachers revealed a small
amount of ma#orial relating directly to this study. It
is the purpo@o of this chapter to supply a few 1deas of
authorities %ho have written on this problem,

Prokehoal orientation programs for the in-service
training of &oaehers are relatively an old technique to
educational Erogrlms. Educators have been using this as

|
a means of in-service training for years. Alberty in his

recent book Ftates:

‘ Not all teachers are equally in-
telligent, equally interested, or equally
capable. But all can contridbute something
of value, The Prinecipal who does not uti-
lize the curriculum reorganization program
as a means of promoting in-service growth
is overlooking one of his best opportuni-
tles But even more important is the fact
that the participation of all in & common
enterprise is the best way of underwriting
the success of the venture., Otherwise,
there 1= constant danger of "sabotage"
from individuals and groups that are not
identified with the program, and as a conse-
quaate do not understand the signitieance
of the work that 1s being done.

Just when preschool orientation programs actually

I&Iborty, Bliﬂlﬁ, Reorganizing the High School Curriculum,
p. 440, 1948, ,
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started, could not be determined, as very little liters
ature regard#ng the orlentation of teachers before the
opening of a#hael has been located,

As # means of helping the schools meet the

|
challenges of a new year effectively, it seems that an

erientatlion program ls invaluable, This would seem to
be the 1ogic$l time to pressnt the many items pertaining
to administrative-teacher relations, Teachers should
huvo the eor#ech philosophy of school and assignments in
time to corrélato their thinking and plans for the new
year, Thelr proposed procedures must be coordinated to
fit the problems of the school, the students, and the
community. i

nil+or states,

. It is an old saying thnt "A welle
planned battle 1s half fought." When
pupils find on reporting to classes an
orderly situation, teachers with full
teaching assignments, a regular program
in balanced classes and evidenece that
nothing has been overlooked in the
planning snd in the organizing of the
work of the teacher and administratlion
they are likely to apply thgmaelvoa
seriously to thelr studies,

755 |

So 1t l1s safe to assume that to attempt to cover
the more important problems facing the opening of a new
school year cannot be taken lightly., For the best

Zililer, Che #ter F., Previewing the Year Ahead, The
Hltion'n‘Schoolt, vol, 36, p. 20, July, 1945.
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possible ait#atlona to be presented to the students upon

opening, it hoems these important administrative problems
|

should bo\an# can be worked out before they arise., Iiller

again points out:

| The preschool conference offers
one of the best opportunities to carry
out ineservice training at an opportune
tim% and with a minimum of 1nterrugtion
to the regular work of the school.

?eakhor improvement must move forward and can
|

come about aﬁly in so far as the teachers themselves

maintain a c?natant desire to improve, In regard to this
Burton state#:

\ Competence in teaching 1is nct
possible at all without an ardent desire
to grow and to improve both personally
and in professional knowledge and skill;
wilhingness to give up easy, well-known
rourineni willingness to study the new
and go through the arduous and dlffiecult
process of learning new ways, -

Adm#niatratorn have commended the preschool cone
ferences toritoaehura as being well worthwhile, but schools
differ groatgy on the amagnt of time devoted to such pro=~
grams, This range undoubtedly is due to the size of the

SWiller, Chester F,, loc. cit.

4purton, William H., The Guidance of Learning Activities,
p . 8‘7 2 19“ o
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school, and ﬁha number of teachers and especially to the

nurber of naﬁ teachers each year. In an artlele in

The American School Board Journal for Oetober, 1946

this statomaht was found ragardlng this pointt

|
| Under the direction of Supt, Paul

G, Hook, the teachers of Clifton Forge, Va.,
have held in successive years very suc-
cesaful preschoocl conferences., The origi-
nal conference, held in September, 1945,
lasted two days and included members of the
teaching staff, the school executlves and two
outside consultants. The high school and
elementary teachers jolned for the general
meetings, at which the consultants spoke, and
the work proved so succsssful that in 1946

a conference of two full weeks was decided
upon, The in-service training program has
been commended as most worthwhile and suce
cessful by the school administrators.S

Norrix, Superintendent of Schools, Kslamazoo,
Hlehpgan, continues,

i Faculty conferences cperated like
workshops are becoming common in Michipgan
school systems., In some communities, they
have been substitubted for the more tra-
ditional teachers instltutes at the opening
of school., While the preschool conference 1lsa
dominant in this new development, some confer=
ences are held during the school terms Thelr
10n%th ranges from on9 day to one week, The
time

‘is usuaily taken from the school year and

tnaébara are paid for the days they attend.®
‘ .

=

sﬁorrix, Laﬁ. Preschool Conferences FPrevent Haphazard

Teaching, The Nation's Schools, vol. 34, p. 18,
August, 19

44.

: Hold Preschool Conferences, The American
School rd J., vOls 113, p. 58, Ocltober, 1946,
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&hajwritsr has been able to date preschool cone-
ferences baaF to 1930 and found that in 1935 as much as
a week was dpvotad to such programs. Chester F. iiller,
8uper1ntandeht of Schools, Saginaw, Mlchigan, has this
to say:

; Fifteen years ago we began with
a two day conference. During the last
ten years an entire wesk has been used
in preparing and planning the years work
before pupils report. During the time we
have followed this practice, the first
day of school has been more significant
to them and more of a challenge to the
teachers than 1t was under the old system.’

A matter of prime importance regarding the
smooth tunct@onlng of a school is teacher-community re-
latlionship, ?Tauchoru ghould thoughtfully consider the
attitude the communiby takes toward thelr activities

|
as 1nntructoks. In regard to teacher-community re-

lationships Willlams has this to say:

; Many of these ltems are matters
of personal and private concern. It
must be remembered, however, that
teachers are public characters as well
as private individuals; they are much
in the public eye, and every locality
has its own code of public behavior for
its teachers. The teachers find them-
sal&ee in the position of having to
learn the code and elther conform to 1%
or go elsewhere. Certain legitimate
individual privileges are not permlitted

7ﬂlllor, chabter, Fe, loc, cit,
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teachers in certain localities. Theo-
retically, this ought not to be the
situation, but it is a condition and not
a theory which confronts the teachers.t

_ Another maln function contributing to the success
of a sohool?nyatom is the matter of teacher cooperation.
When the te#ehara are interested in the school and their
work, it 1ajlikaly they will have a high regard for their
collsagaos_#n that they are trying to build a better
school tcgoﬁhor. When teachers help plan the confere
ences, 1t is only natural that they will have a greater
interest, o#neo the outcomes are a reflection of their
thinking as well as that of the administration., In
regard to this Norrix writes:

| Conferences in which the teachers
participate in the planning have done
much to further this interest. One of
the significant outgrowths of such pare
ticﬂpatien is the beginning of a program
of effective in-service teacher education
through follow-up practices and through
the process of evaluation of those leads
developed in the conference. Other out-
growths will doubtless develop in time,

j One of the moat important benefits
teachers derive from working together
in these conferences 1s the better
knowledge they gain of how to work with
pupils. The ability to work informally
with a group of school children in a
classroom sltuation and to maintaln a
respectful atmosphere so necessary to

SWilliams, L. A., Secondary Schools for American Youth,
P. 479, 1944.
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learning does not develop without con-
nldprablo thought and effort, It comes
naturally when teachers have learned to
work and plan together. Michigan
teachers and puplils alike_are benefiting

by prcschaol conferences.?

The value of preschool conferences lies, no
doubt, in thflr leading toward better schools. This
conclusion ean be Justified by looking at the benefits

listed by Norrix and stated in the lMichigan Study of
\
the sgeonﬁarP School Curriculum.

1, The preschool conference provides
effectively for the orientation of
new teachers to their teaching
assignments, their schools and
their communitics.

2. It provides an extended working
period for making & cooperative
attack upon the problems of the
school year.

3. It helps teachers achieve pro=-
fessional growth that comss only
from working together upon recoge
' nized problems,.

4.

It enables a school staff to start
the year effectively.
8 | I% provides opportunity for teachers

‘to learn by actually using them,

' those techniques that they will be
helping their puplls to acquiva
during the school year.

6+ 1%t enables teachers to become ac-
" guainted with a wide range of
teaching materials and methods.

Norrix, LOYL ops clt., D« 20,
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It helps a school staff develop
esprit de corps and enthusiasm
for the challenges of & new year.

IOyorriz, Lo

¥, loc. clt., p. 18,

10

18
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\ CHAPTER III

|

THE STUDX

adminiatrat1E0~Teneher Relatlions. A smooth, coordi-
nated teacher orientation program in September is one

that is well-planned and organlized, and one of its most

important aspects involves eritical lssues pertaining
to the adminlstrative policies of the school system.

. As teachers should learn to know thelr students
well, so should the administrators learn to know their
teachers well, The lnstructors desire to learn specifi-
cally the pollcies relating to them which the adminls-
trators and Laard have established, Teachers and ad-
minlstrators certainly are aware that teachers need to
learn and thoroughly understand the policles of the

school. Also, teachers have many problems of thelr own

affecting thgir lives as public servants, and involving

thelr relationship to the community. They are vitally

interested 1# the school's policy on sick leave, on
promotion procedures, on retirement plans, and on salary
schedules.

lMany problems in this category give the teachers
reason to feel at home at the school and in the community
if they know and understand them before school commences,

Administrators have the opportunity at this time

to present tFa school calendar for the year, thereby
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clarifying and working out any conflicts of major sig-
nificence. Teachers also enjoy learning ahead of time
many of tho>hutioa they are expected to perform, such
as dealing with registration of students, and assignment
to committee work. It seems clear that these many probe
lems of importance, if taken into consideration pre=-
ceding achaoh opening can be of great assistance in
easing the strain of work of a school year.

A po#nt qf ma jor importance which involves
teachers and!aﬁministratora is the social contact and
fine understanding whic? may be developed among members
of the ataffL Friendliness and cooperative attitudes
between bothipartios insure greater possibilities for
suoccess during the apprbaching year. It seems that
this rol;tio%ahip, top:;moat effective, should be es~
tablished oa;].y in the school year.

' Tab1+'1 on the following page shows the many
problems dcaﬁing: directly with administrators and the
teachers, anh the emphasis put upon them by the various
Oregon aupor#ntendents. This category, as is noted by
the response to it, is one upon which most Oregon super-

intendents piaced much emphasis,



TABLE I

Teacher Urientation Problems Dealing with
Relationships of the Teachers and Administrators

~ Those CChoOls Those Schools

having ~  not having =
Programs Programs
Ho. Per cent Ho. Per cent

50h0°1?61‘1cy0't!#"‘il!tt.’i"30 1C0 2 160
Sehnelplﬂnt...‘.‘.*-.....-.’o24 80 i 50
Obtaining instructlional materials « « + « « » « 27 80 2 100
Appointment to committees « +« « o « ¢ » ¢ o o« o 16 53 1 50
Extra-gurricular dutles « « « ¢ s » » = o s &« » 90 100 2 100
Fome room 8Sslgnments « « o » o s » s o« ¢ s » 2 24 80 2 100
Advisory asslgnmentsS, « « » & o » o s & o 2 + » 23 b & P 100
Pupll registration procedures « « « « « s &« » « 25 83 P 100
Uxplanation of salary schedul€e ¢« « « « » « » « 21 70 1 50
Zxplanation of sick 1e8Ve « ¢« » =« ¢ & & & =« = = 26 87 2 160
Explanation of retirement Policy¥s o« « o« o ¢ « o 21 70 2 100
Explanation of promotlon pollcy « + o « « o « o 15 50 2 100
Peacher-staff acquaintance gatherings + « « « » 28 93 2 100
Teachere-board relationshiDe o « ¢ « o ¢ » ¢ o & 16 53 1 50
Summer school attendance POLICY + « « « « s s o 23 ¥ i 4 1 80
¥xchange of experiences &nd new 1de8s + + « « » 14 4% 2 - 100
Membership in professional organizations. . o » 27 80 2 100

12
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It 18 interesting to note that all 30 or 100%

|
|
| 22
of

the auporinthndcnt: having programs orientated thelr

teachers on
programs lis
such a pro

ministrators
vital point
celving the
tion 1s that

shows the wi

the teaching
avoiding any

school poliey, and the two schools not having
ted that school policy should be ineluded in
« This clearly shows the feeling of ad-
toward orientating their teachers on the
The only other point re-

attention of all administrators in this sec~

of school policy.

of extra-curricular dutles, which clearly
sdom of getting such an important aspect of
~load well established ahead of time and

possible confusion later in the yesr. It

is well to dato the other points receiving attention in

the programn
teachers to

of most of the schools. Orientation of
the school plant, obtaining instructional

materials, Jnmbornhip in professional organizations,

explanation

of salary schedule, and time for soecial

gatherings were features on which the majority of the

schools are
None
study of the
emphasis in
that roughly

putting emphasis,

of the items was looked upon lightly. A
table shows that four things recelved
approximately 50% of the schools, The fact

50% included these points seems to reveal

their 1mporepnco and really does standout with major sige

niflcance,

The two schools not having programs stated
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that thirtaap of the eizhteen points aheuld be included

in a programL

in order for schools to lnaugue

rate the curriculum students need for more complete
- living, their goals and objectives should be clearly de-
fined. Eﬁuc‘ters are constantly trying to discover
petter methods of seeking and attalning the objectives
of the echool as it fits into the communlty and the ways
of American life, A saticefying and full life, as studles
indicate, reveals the dire necessity for improvement in
school curricula., If schools do not know or for some
reason cannot put forth a curriculum capable of meeting
the many pressing problems leading the fallure or success
in adulthood, the the only way, it seems, 1s for the
School administrators and teachers to strive constantly
for completeness and a sounder philosophy of curriculum.
The communities must take interest in the currliculum of
the schoel, to understand it and help 1t, to ses to it
that the school staff has the tools and the facilltles
with which teo work if a meaningful curriculum can be
. formed, The purpose of & schocl can hardly be carrled
out 1f the facllitles are not avallable.

But do sll teachers have a complete understanding
of the term curriculum as it relates to their schools?
Do all teachers havé the opportunity to work with cure

riculum problems? There 1s loglec in the value of the
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teachers theﬁselvea being able to understand the meaning
- of currieulup ag 1t 1s formulated to develop the come
plete yaraanhlity of the students.

Table II on the following page presents the
emphasis bnitg pﬁt upon curriculum problems in the
orientation of teachers prior to school opening in the

first class Lchoel districts,




TABLE IX

The Area Involving Curriculum
Problems in the Orientation Frograms

Those Schools Those Schools
- having not having
Programs Prograums

, No. Per cent Ko. Per cent
Philﬁtoph? of curriculum o + » o o =2 o o & 3 o o 23 : T7 l 50
Committee evaluating and revising curriculum . . g 20 2 100
Desired objectives and outcomes of curriculum. . 18 80 2 100
Areas of curriculum iﬂpravmmtc e e e AN 43 2 160
Relation of curriculum to community. « ¢« « « « « 16 53 2 100

g2
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Al#hough the response to any one item in this
category wn% not 100%, 1t is interesting to note that 23
or 774 of the éeheaza show that #hsy included philosophy
of curriculum in their programs, and that 18 or 60% show
that their jiograma involved desired objectives and oute
comes of cuﬁriculum. The schocls not including these
two phases in thelr programs volunteered to emphasize
that they bﬁlieved the two phases should be included,
Areas of currlculum improvement and the relation of the
curriculum to the community were involved in only ap=
proximately 50% of the programs, but also received some
support from superintendents who thought they should be.
Another 1n:j¥cating feature about this section however,
is thet only six or 207 stated that their orilentation
programs involved a committee having to do with evalu=
ating and revising the currieculums This is important
in that 40% of the remainder volunteered to state that

they thought it a phase which should be ineluded., The

signifieantireason for the low percentage having included
this phase 4: due to the length of time devoted to the
uriantution}progr:ma, thereby many schools did not have
sufficient opportunity to stress thls important matter.

The constant changes brought

about by a jomocratlc gsoclety necessitates the need for
changes wit

in our school systems. To teach adequately
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the appraxi#ate 7,000,000 students in our secondary
schools today we should stress more thorough training
in techniques and methods, more and improved teaching
alds and devices, and more modern school bulldings with
adeqguate apﬂcc.

cators are continually learning more about
the learning process, which clearly indicates the need
for more individualized instruction to prepare better
the students to undertake the studies which they are
equipped for and interested in, Teachers cannot cone
tinue to teach by the old traditional methods and
remain blind to needed improvements, In modern times
they are cauaing a grave Injustice to the sbudenté and
to soclety if they do not leave the traditional teche
niques, and replace them with modern, more dynamic
principles affecting the learning process,

True, many teachers are indifferent to new cone
cepts of teaching, whose atiltudes demand more thorough
in-service érninins. In a well-organized teacher
orientation program, both new and old teachers c¢an have
a chance to acquire more knowledge in the phase of
improved teaching.

The work being done in the high schools of the
first class districts in Oregon as shown in Table III,

glves a camqoaite pleture of the importance which



administrators placed upon each phase of this vitsal
problem,




TABLE III

By = 5 Problems Stressed in the Orlentation 4
Programs in Regard to Teacher Improvement

Those Schools Those Schools
having not having
Programs Prograns
Ho. Per cent No. Per cent
Methods of tea&hing L B SR B R R e e AT 87 4]
Remedial t’ehle“eﬂ PRIRESRP PRI B U G T S SRR | 47 O
Use of audio-visual aids. o ¢« ¢« o » s s » s s o » s » 25 83 2 190
Use of school equipment « ¢« ¢« o« ¢ s o « o 5 5 ¢ & » » 26 87 2 100
Research and 'riting. P L P ISR G S e (e VU S R 7 ¢]
Inter school visitatlon ¢« ¢« o o o o « = s s « ¢« o » + 4 13 2 100
T&rJe » » s o » » o = o 16 53 3 50

Building up a professional libra

68



&0
As evidenced by this table, the administrators
of Oregon are putting creat stress upon certain phases
of teacher improvement in their preschool orientation
programs, Although no one ltem liste 100% attention,
it is well to note that the use of audio-visual alds and
the use of school equipment received attention in ap-
proximately 85%'af the schools, This undoubtedly shows
the trend in stressing the importance of audio-visual
alds and new school équipment, and thelr importance as
alds to improved teaching. Aabout cne-~half of the re-
turns put stress directly on methods of teaching, re-
medial teehniques, and the bullding up of professional
libraries. These three phases recelved voluntary sup=-
port from the superintendents who, although the§ did
not include fhem, did etress that they thought such
phases in this category received slight mentlion in
their programs; they were research and writing, end

inter-school vigitation.

Teacher-Pupil Relatlions. It i1s the intention of most

teacher orieftaticn programs to stress certaln polnts

in the relation of teachers to pupils. This of course
cannot be overlooked as sducators have learned that no
two puplls are inherently alike, Puplls need lndividual
attention which will f1t them to meet adequately thelr

needs for personal and educational growth, No group of
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pupils can be treated alike. Their interests, abllitles,
bellefs, anﬁjbnckgrounda resulting from their environments
are certain io have many variances.

The importance of teacher and pupll &ttitudea to=-
ward each atFor and toward life is a vital factor in
proper pupil growth, It is only reasonable to &ssume
then that if the teachers themselves do not hold correct
attitudes which are significant to sooietul standards,
the students will experience difficulty in developing
along eorfain patterns leading to complete development.
These correct attitudes carry over into the other phases
of teacher-pupil relationships. The matters of grading,
discipline, classroom and extra-curricular activities
are of great significance to pupil growth and must be
handled with a keen sense to correct teachling methods.

The matter of gulding and supervising students
is one that Lan be handled carelessly or aimlessly, and
as a result seriously impair, rather than benefit the
students in Pelping them form correct attitudes toward
living happlﬁy in a democratic soclety., This phase 1s
of extreme importance, as without a sincere, patient,
and helpful outlook of the teachers toward the students
the needed erport between the two is missing and the
learning situation hindered.

Table IV gives evidence that this section is of
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vital importance to a preschool orlentation program,

as the superintendents specifiecally and almcst as a
group gave unanimous attention to problems dealing with
 teacher-pupll relationships,




TABLE IV

Relationshlps IR

having not having

Ho. Per cent ¥o. Per cent
Atlim“mmui‘.“....*...,..25 83 2 100
m‘y‘mioo‘-t‘Qtt‘httUtictw 100 2 100
mmglia'OCDtiitbaliCQt#tt-"*iW 80 2 - 100
Organiszation and classroom SCtIVILY « + » « = o o » 21 76 2 100
guidance and supervision of pupllée « o ¢ » o o + « 25 83 2 100
s v s s e» e B8 83 2 100

Extra~curricular activily « « « =
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2h14 particular section 1s interesting in that
not one of the six phases received a low ranking by the
administrators. In the phase of grading 30 or 100§ of
the schools returning questionnaires stated that they
orientated thelr teachers on this point. Discipline and
the relat.loi of teachers and pupils during extra-curricu~
lar amtivitioa received attention from approximately 90%
of the aahaqla. Also of importance in regard to this
table 1is th&t the two schools not having programs listed
that they felt that all six of the points in Table IV
should be 14@1&406 in a preschool orientation program,
The table a#qwa definitely that the great majority of the
first class school districts of Oregon are quite
thoroughly givlng their teachers the opportunity of ine

|

service tra%ning in the area of teacher-pupil relatione

Teacher~C Relationship. The matter of the re-

ships.

lation of t&n teachers to the communlity 1s one of great
concern, and technlecally cannot be overlooked by the ade-
ministrative staff and the teachers themselves., It
seems only #alr that the teachers should know the
axpectntion# of the community toward them and learn as
rapidly as ﬁoaa&ble the nature of the community.
Thc%uriear feels that administrators should

orient their teachers on the type of community, 1ts
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goclal standards, its rellgious background, and the

interest the

parent~teacher organizetion and other means.

falls in tea
ment on the
gome idea of

The

- community takes in its school, through the
Many plte-
chlng and needless criticlism and embarrass-
part of taacherd\ean be svolded 1f they have
‘their social implicatlions to the community.,

smaller communities seem to limit privileges

and demand more of teachers than do the larger towns or

cities, Cer

tain parties dislike thelr teachers smoking

in public, and daneing is frowned upon by certain re=

liglous grou

pe. leny communities assume thelr teachers

will voluntarily teach sunday school classes, head the

boys or girl
enter many o
other hand,
rreedom in ¢
meet profess
The
of teachers
in preschool
it
aspects of ¢
accepting du
wisdom of th
offered the

scouts, supervise the youth centers, and

ther soclal-community ectivities. On the

meny communities allow thelr teachers full
hoosing their activities as long as they

ional standards.

attltude of communities toward participation
in politicel affairs might well be taken wup
orientation prograus,

is the wise teacher who takes these various
he teaching profession lnto account when

ties in any community. So it would show the
e school boards and administrators if they

teachers an opportunity to concentrate on
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these mnttoJa before the opening of school,

ao‘ih seems that these matters would be ones
which call fbr sound discussion in the in-service
training of teachers, and could be handled appropri-
ately in the preschool orientation programs 1f time
permitted the admihiatratorl to do so.

The matter of teacher-communlty relationships
as 1t wae treated in tho high schools of the first
class districts in rag&rd to the erlentation of their
tonohu?a prior to school opening 1s shown in Teble V.
This particuler section recelved less attention as a
whole than the others but still holds a prominent

place in most orientation programs,




TA&LE v

Problems in the Area of
Teacher~Communlity Relations in the
First Class School OUrientation Programs

Those Schools

%haas'Séhsoia
having not having
Programs Programs
N6, Per cent No. Per cent
Chureh membership and/or church attendance « « « » 23 1 50
lieribership in church organizations . « +« « « « « » 1l 37 3 50
Community pbliti“-.m-..a-c---‘ £ 0w o nuwes B 20 0
Soclal demands of communitie o o o ¢ o o o o « & » iz 40 1 50
mmt’t’ﬂch’r TOIBLIONA & o o 5 5 5 » ¢« & § 2 ¥ @ 3.8 60 2 100

ie
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A study of the statisties in Table V reveals
that 18 or 60% of the programs in the schools stressed
the phase of pnrant?toaehor relations. This seems to be
the main point included in the orientation programs, but
it 1s well to note that even though the other phases
were not included in most of the conferences, they did
receive emphasis in several of the schools, Twelve or
40% of the schools returning questiomnaires oriented
their teachers on the social demands of the commuﬁlty
and 11 or 5?%.416 80 on the phase of teachers' meme
berships in various club organizations. The teachers!
roles in community politics were taken up in the programs
of 20% of the districts having programe, and the phase
regarding church attendance received attention in 23%
of the progrems. The fact that a number did not include
soms or all of these phases in their programs might show
that the need was not apparent at the preschool opening
conferences, and that the type of community may have
some bearing on stressing these points at this time.
Important Objectives. Preschool orientation prograus

for teachers are becoming dominant due to the oppor-
tunitles provided teachers at such & time when new
policies and new sltuations regarding the new year and
pertaining to the classroom are prevalent., These

conferences have many objectives and aims which are
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valuable to education, but just which are the most
important would be difficult to ascertain. However,
certain objectives will be outstanding no doubt in all
school systems, because they are vital to the pro-
fession of teaching. Hany schools will have a different
slant as to the main goals of their specific programs,
and have as thelr maln objectives those which are of the
utmost ilmportance to their partlicular school systems,
and to the community. PFactors of various sorts may
cause the aims of these conferences to vary in lme
portance, The main factor regarding each aim or ob-
jective would certainly seem to be the one which satisfles
the particulsr superintendent in regard to his school
system.

0f course the objectives will have some over-
lapping to be sure but each one in itself is something
to be accomplished in order to lead to & desired end.
One specific aim of teachers! conferences before the
opening of school is that of building morale, Teachers
are human, and like to feel that someone is taking an
interest in thems This one characteristic in ltself
should be sufficient grounds for sll schools to hold
preschool opening programs,

Results of a survey of the first class school

districts in Oregon regarding five ma jor important



objectives of preschool opening teacher orientation

programs are shown in Table VI,

40



TABLE VI

The Objectives of Preschool Orientation Programs

as Superintendents Ranked Them as to Their Importance
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The results of this phase are of vital interest
in that they give an adequate impression of emphasis
being pﬁt on the various objectives by the superintendents
of first class school districts of Oregon. Each obe
Jective seems to stand out with some schools, but at
the same tlme, it is obvious that most of the schools
rank cértain ones mors important than others.

Fourteen or 50% of the superintendents ranking
a first objective»plaeed "To Orlentate Teachers with the
School Poliey" as the main objective of thelr programs.
Seven or 25% ranked "To iake Teachers Feel at Home" as
their maln objective, It is interesting to note that
"for Teachers to Plan laterials for the Opening Day"
received the first main objective ranking in five schools,
and is the standout as the second main objective in most
of the cases.

Twenty~six of the thirty superintendents made
a second place ranking and "For Teachers to Plan la-
terials For the Opening Day" recelved the emphasis from
12 or 40% of them. "To Hake Teachers Feel at Home" re-
ceived a high first place ranking, but was not renked as
a second place objective in any of the aehoola'.programa.

Twenty-four or 80% of the superintendents were
widely divided on the third most important objectlve in
thelr programs. Six or 25% ranked "To Orlent Teachers
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with the School Poliey"™ as thelr third most important
objective in thelr orientation programs. Another six
or 25% ranked "To Make Teachers Feel at Home"™ as third
in importance, and still another six or 25% ranked "To
Provide Ine-Service Training® as third most important in
their programs, The valuable point here is that "To
Orient Teachers with the School Polley" 1s the foremost
objective, being ranked as most lmportant by the group.

Of the five major objectives being ranked, the
two having the least importance were "To Provide Ine
Service Training," which ranked fourth and "To Promote
Good Public Relations," which ranked fifth. Nine or 39%
of the superintendents ranked "To Make Teachers Feel at
Home"™ as fourth in importance in their programs., Six
or 26% stated that "To Provide IneService Training"
ranked fourth in lmportance in thelr programs. Both
objectives received the least emphasis of the five in
the total ranking and were gulte evenly divided for the
fourth and fifth rank in importance.

Eleven or 48% placed "To Promote Good Publie
Relations" as having the least importance in their proe
grams, while seven or 30% put "To Provide In-Service
Training™ in £ifth place.

It is interesting %o note though, that each of

these objectives received one first place ranking and
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several second place rankings, showing the emphasis
being put on these two objectives in a few of the first
class school dlstricts.

The overall plcture as shown in the table reveals
however, that on a percentage basis, the most important
objective in the majority of the first class school dls-
trict programs is that of "Orienting Teachers with School
Policy."

Time Devoted to Programs. The time devoted to preschool

opening programs throughout the state seems to vary as
to the thinking of the administrative staffs and the
school boards of the various districts holding such
programs, and to the school situations themselves,

Various schools have limited orientation programs
and others have extensive ones. The philosophy of the
preschool opening programs by the teachers themselves
may have some bearing on the length of the programs,

A few schools are holding programs involving a
two-weeks period after having experimented with them
previously,

In Oregon the schools were quite divided as to
the amount of time spent on the preschool opening pro-
grams, but did not vary radlically as a whole., Table VII
gives a complete presentation as to the amount of time

devoted to the program,



TABLE VII

Amount of Time Devoted to Orientation
Programs Befcre School Opening

Those Schools

Those Schools

having not having
Programs Programs
No. Per cent Ho. Per cent
w‘-haud‘?.'*"."."’........ 5 17
mtﬁhoﬁ‘y‘caotqstooo.-po--eo 12 40 1 50
Three t0 four AAYS + « « « o » o = s s s s « o » » 10 33 1 50
OBS WHOE o 5 % o % % & % S % % .9 % ® & % 8 % % 2 » 5 17
THD WOOKBs o s o & & » & 9 % % & & & % & & ¢ 5 # %

$*34
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At the present time most Oregon first class
school districts are devoting one to two days to thelr
orientation programs. Twelve or 40% of the thirty~two
gchools used a period of one to two days.

Another large percentage of the group, ten or
33%, stated that they used from three to four days.

No one employed a full two-weeks perlod for an
entire program, but one superintendent stated that his
system included individual conferences which were held
for two weeks., One other program consumed elght days
and was included in the table in the one week class, It
is interesting to note that quite a number, five or 17%,
carried on & preschool conference period of one week,
while the same percentage of schools used a half-day
period, This seems to indicate the trend however, that
more and more emphasis is being put on preschool orlen-
tation of teachers.

Types of Conferences. Preschool orientation programs
have expanded to meet the need for evaluating the many
topics arising from group discussions. The general
meetings are usually followed by small group assemblles
for the purpose of working out different problems per-
taining to the instructors of the schools, The tr&pd
seems Lo be tovaré:large, small, and individual confer-

ences as a necessity for the ultimate thoroughness of
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any program. The objectives cannot be reached by any
one type of conference.

Table VIII indicates the faet that all types
were deemed necessary by the majorlity of the first class
school districte of Oregon, and gives the percentages of
schocls having used the three types of conferences in
attempting %o orient their tﬂaqharu in thelr preschool

programs .
TABLE VIII
Types of Conferences Used
in Orientation Programs
Those Schools Those Schools
having net having
Programs Programs
Nos Per cent Ho. Per cent
Large group conferences 26 87 2 100
Small group conferences 26 87 2 100
Individual conferences 20 67 2 100

It is worthwhile to note that all three types of
conferences were used by many of the Oregon schools in
carrying out their programs. Twenty-six or 877% used
small group conferences, while 20 or 67% of the thirty
schools having programs used individual conferences.
Other schools used two types, further indicating the
attempt being made to thoroughly orient their teachers
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before the beginning of the school term.

Compulsory Attendsnce. It seems plausible that since
preschool opening conferences are for the professional
growth of the teachers themselves, that all would attend
thelr respective preschool programs with the personal de-
sire to ilmprove regardless of the time involved or the
renumeration recelved.

Some school systems pay the teachers for arriving
early and attending the conferences, whille others assume
it to be part of the teaching time to attend, as they
are pald on a twelve months basis, All teachers are
usually required to attend the preschool conferences.

Table IX shows the reaction of the Oregon super-

intendents to the questlon,

TABLE IX

Reaction of Superintendents Regarding
Compulsory Attendance of Thelr Teachers

Those Schools Those Schools
having not having
Programs Programs

No. Per cent ¥o. Per cent

Is your program com-
pulsory for all ,
teachers? + « o » » » 30 100 2 100

It will be noted that 100% or the entire thirty
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districts, and Including the two districts not having
programs, stated thelr programs are or would be com=
pulsory for all teachers,

Teacher Ald in Planning. In some districts the teachers

play an important part in helping organize the preschoocl
conferences for the following year., In other cases the
adminlstrative staff formulate thelr programs in the
sumner in readiness for the preschool conferences in

the fall,

There seem to be many advantages in having the
teachers help in the plenning of thelr conferences, as
many of them are fully aware of the important problems
they have encountered and would like to have presented,
not only for themselves but for the new teachers and
other faculty members.,

The teachers would probably take more interest
and have more enthusiasm for such conferences if they
themselves had helped in the planning,

Table X gives the number and percentage of Oregon
superintendents and their response to the matter of
teacher aid in planning the districts' orientation proe

grams.



TABLE X

Reactlon of Schools Regarding
Program Planning with Teachers

Those Schools | Those Schools
having not having
Prograns Programs
. No Yes No
No.} % Noa % Ho.s 4. Ho.i%
o e o G - -m.nﬂburnnrﬂaauhn D
Did teachers help in : t 4 i
planning the i H " i
orientation pro- L : : :
Eram o o o 5 % » & 16 }55 14'%7 2 :1.90 ‘i
. : : : i i

The number of school systems using the resources
of the teachers in'preaeheol opening program planning was
quite evident., Sixteen or 53% of the thirty systems
having orlentation programs had their teachers help plan
thelr programs, while approximately an equal number, l4
or 47% stated that their teachers did not help plan
thelr programs., .‘

It may be observed that the two adminisitrators
in the systems where there were no programs, responded
by stating that they thought teachers should help 1n
planning a program of thils type for the forthecoming year.

A few of the superintendents stated that ¢ helr
teachers would in the future ald in drafting the school

orientation program.
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CHAPTER IV

SUMMARY AND RECOMMENDATIONS

This study has been made in an effort to ascer-
tain the present status of preschool orientation programs
as they exist in the first class school districts in
Oregon, ©Since it is a relatively new movement in the
majority of the school districts, 1t thereby led to the
initiation of a survey among the first class school
districts., It 1s hoped that the study may be of some value
to the administrators wishing to inaugurate or add to a
preschool orientation program,

The status of preschool orientation of teachers
gseems to be permanently assured within the programs of
the schools conducting them. Hany schools throughout the
country have acclaimed them to be most worthwhile, and
have increased the number of days ln their programs in
order to take advantage of orienting thelr teachers
when the materials, techniques and problems can best be
dealt with--before the opening of schools.

liost of the Oregon first class school districts
have programs in operation.at the present time and are
covering as many points as possible, Seventy-three per
cent of the administrators returned guestionnaires, Of

the 73% returning questionnaires 68% had programs of
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varied length and five per cent dld not have prograus,
but stated what they thought preschool orientation proe
grams #hauld involve.

The Oregon jchﬂala are as & whole taking advan-
tage of a few days before the opening of school and are
using them to orient their teachers, even though some
are not carrying on extensive programs,

The majority of the schools gave strong emphasls
to such items as school poliecy, school plant, teaching
meterials, assignments, and other administrative-teacher
problems. About 50% of the schools also gave emphasls to
sueﬁ“pointa in this category as the relation of the
teachers to the board, and policles on teacher promotion.
It can be conecluded that the larger schools are putting
some emphasis on many of the problems pertaining %o or
connected with the future school year, thereby showing
the lmportance of teachers being oriented on these
problems at the beglaning of a school year.

In regard to curriculum probleme, the main phase
in which teachers were oriented in the Oregon schools was
that of philosophy of the curriculum. The other phases
in this area were included in & number of the schools!
programs. More than 50% of the schools put much stress
on discussing desired objectives and outcomes of cur-

riculum, and curriculum improvement areas,
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Audlo-visual ailds are vital to improving teaching
methods, and the arrival of new and more efficlent equipe
ment in the schools is evidenced by the orlentation proe-
grams in the schools of Oregon, The teachers in over 80%
of the first class school districts received orientation
on the use of audiow~vigual alds and school equipment, On
the other hand, research and writing in the category of
tescher improvement received very little recognition,
with only seven per cent of the programs involving this
polnt,

The area of teacher-pupil relations was regarded
highly in practically all of the schools! programs. One
hundred per cent dlscussed their grading system, and 93%
discussed the phase of extra~-curricular activity relations
of teacher to pupil. The other phases of diaciyline,
classroom organization, guldance, and attitudes, received
emphasis in éver 80% of the programs,

Many of the schools did not orient their teachers
on teacher-community relationships in their preschool
programs, Parent-teacher relations received attention in
60% of the schools, and 47% discussed social demands on
the teachers. Nembership in clubs, churches, and commnity
politics were in the minority, but were discussed in over
20% of the schools,

The administrators in first class districts of



&4
Oregon had & marked difference of oplnion as to the
importence of objectives. The most impertnnh objective
in one program was not necessarlly the most important in
- another, ana#or, "Po Orient Teachers with School Poliocy"
would be classified as the most important overall obe
jective, with "For Teachers to Plan lMaterials for Opening"
a8 second most important, end "To Make Teachers Feel at
Home" as the third most important, "To Promote In=Service
Training” and "To Promote Good Public Relations" were
given approximately equal ranking by the superintendents,

Moet of the schools took from one to two days,
and three to four days to orient thelr teachers., Seven=-
teen per cent devoted one week to thelr programs, while
snother 17% devoted a half~day.

The majority of the sechools lmcorporated large
group conferences, small group conferences, and indl-
vidual conferences as a means of disseminating information
for teacher growth before the opening of school and 100%
stated that thelr orientation programs were compulsory
for all teachers, It can be conecluded that the amount
of time devoted to programs in Oregon averaged trbm two
to four days.

In the majority of the districts, the teachers
helped plan the programs, but 47% of the schools did not
have their teachsrs help in constructing thelr programs.
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A few of the superintendents stated, however; that they

were going to incorporate the teachers' help and ideas

in the future, thereby indicating that teacher interest

and ldeas are vital to the success of preschool opening

orientation programs, The trend, as shown by tﬁo pro-

grams of the first class school districts of Oregon,

seems to be that all first class school districts will

eventually have teacher orientation programs, and will

be formulated with the assistance of the teachers.

1s

2

Se

RECOMMENDATI ONS

Teacher orientation programs before school cpens iIn
the fall should be broadened in all first class
school districts to include as many phases of modern
in-gervice tralning techniques as the particular
conditions Iin the schools will permit.

All administrators of the first class dlstricts
should devote at least a week to insure proper
coverage of all the problems of lmportance before
school opens in the fall,

The teachers sghould be consulted and should assist
the administration in formulating the program in the
spring to be followed for teacher orientation the
following fall,
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6.

(e

8e

9

10,

56
All administrators of first class dlstricts should
orient thelr teachers before school opens in the fall
on the use of audio-visual aids and other alds, as
well as in the use of school equipment.
The orientation program should deal with setiing wup
& committee for evaluating and revising the cur-
riculun.
All schools should orient teachers on policles and
euaﬁamn within their particular communitles.

All programs should encourage a more free exchange

- of experiences and new ldeas among teachers during

thelr orientation program.

Problem cases, whether they pertain to dlseipline or

& handlecap, should be discussed in all school orienta-
tion programs before the openlng day.

All schools should orient thelr teachers on thelr
salary schedule due to the important bearing this
point has on the attitude of the teachers.

411 schools should orlent new teachers on the state
retirement policy due to the technicalities of the

law,
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OREGON STATE COLLEGE - 58
School of Education

Corvallis, Oregon

Superintendent of Schools

Dear

A study is being made on teacher orientation
prior to school opening in the first class districts
of Oregon and your cooperation in answering the ene
closed questionnaire will be appreciated, This
study is being made under the direction of
Dr. R. J. Clinton, at Oregon State College.

Two questionnaires are enclosed; one for
you to keep for your own files, and the other to be
returned. I have prepared the questionnaire so that
it can be answered in a very short time. Please fill
out and return the questionnaire whether or not you
had e program, for the opinions of all leading school
administrators are necessary in this study.

Enclosed 1s a self-addressed stamped
envelope for your convenience in returning the
questionnaire. ‘

It i1s my intention to publish an artlcle
on this subject in the Oregon Education Journal,
or some other professional journal,

Thank you kindly for your cooperatlon,

Vary respectfully,

Robert M. Woodward

Enclosures 3



ORIENTATION OF TEACHERE PRIOR TO SCHOOL OPENING

PART I

DIRECTIONS:

IN THE FIRST CLASS DISTRICTS OF OREGON

should involve.

A, Adminiatrtéion-ﬁsaehar Relations.,

10.
11.

iz,
13,

14.
15,

16.
17,
18.

sahﬁal palle - - - - - -
Sﬂboel plmtwa-mmcapn-onnunu-nqc
Obtaining instructional
mterlalan-ununcunqou—nnmuﬁ
Appointment to commitieesewe=wew
Extra-curricular dutiegescervces
Ham room n‘aim.nt."""""‘“"‘"“"‘
Advisory asslgnmenteeccweccnees
Pupil registration
pz‘ee’durea“"-”-"—“'-"-"—“‘
Explanation of salary
. ‘Qhed‘uleunwonnnuunmaun-a-pd
Explanation of sick leaveewewwww
Explanation of retirement
p@liey.nuﬁn.-u--—w-u—-uu-nu
Explanation of promotion
peliQy.ﬁauonqnn-»----n-n-—--
Teacher-staff acquaintance
gatheringseseecwrennmecncnw
Teacher-board relationshipewewe=
Summer school attendance
po:_icybnnmunoa------uu-nn-ac
Exchange of experiences
md new 1d°lﬂw-—“—uuaﬂuuan
Memberaship in professional
organlizationgeeccrcncncccwe

B. Curriculum Problems.

1.
2.

Sa
4.
5.
6.

Philosophy of curricululles=ee-e=
Committee evaluating and

revising curricululesseen-«
Desired objectives and

outecomes of curriculule-eee
Areas of curriculum

mpr@v‘mant-doauuo- - o . - -
Relation of curriculum to

‘ comm’_tyacuu—u--—-‘-nnauuna_&

Yo o o e o W

Would you please check in column 1 the
points your orientation program involved
if you had one, If you did not have a
program would you please check in column
2 the points you think such a program

 §
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C,

D.

E.

Teacher Improvement.

Be

Methods of teachingeweewseccssen
Remedlal techniqueseew=mweccswe
Use of audlio~visual 8idgeemcw~=
Use of school equipmenteseecmwe
Research and writingeeee=s-cees
Inter-school visitationes=~~we«
Building up a professional
libra T o e o o 0

Toachér-Pupil Relations.

1.
2.
Se
4o

Se

6.
T

Attitudes toward pupllgescwcows
Grading systeNeemem-cnccmmncanun
Di s@lplino.nﬂa - - S -
Organization and classroom

& °t1v1t‘yn-~— - o -
Guidance and supervision

Qf pupi 1’--'--0 - - -
Extra~curricular activiiyew=ee=

- -

Teacher~Community Relationship,

1.

Church membership and/or
church attendancee«=—ewcm=-
Membership in club
organizationge~wrwencenans
Community politlcseewwrwcccecnne
Soclal demands of communitye-—--
Parent~teacher relationgeessees

B )
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PART II

1.

2,

3.

If you had a program please number
in column 1 the most important ob=-
jectives in your orientation pro=-
gram for teachers, If you did not
have a program please number in
rank order in column 2 what you
think would be the most lmportant
objectives, HNumber most ilmportant
as 1, etec,

a, Provides in-service

tra 1ninso‘nb~-nnuvoadu~c—¢nﬁ
b. To make teachers feel

at hﬂm'qu-u - - " o - -
¢, To promote good publie

relationgesmerccncccrocnnnne
d. To orient teachers with

; ‘chaOl po:,ieybﬂﬂnow—-b—“-- ‘
e. For teachers to plan

materials for openlngeee=e=

f L ; -

Please check in column 1 the time
devoted to the program if you have
one, If you did not have a program
please check in column 2 the time
you think should be devoted to such
& program.

a, One~half day=wreccrccoccnvcnnans
b One to two daymecccenveconnucnn
Cs Thl‘@. tQ rour d‘ya«-uuu_—-c’u----nm
d. one w‘Qkh-"-oo-’-no----»-o-rd--ru-h

Be THO WOOKSwwwmew mmmm o -

r. - -

Please check in column 1 the type
of conferences you used if you had
a program, If you did not have a
program please check in column 2
what you think should be used,

a, large group conferencess-=eeweww

b, Small group conferenceSeeesmcecew
¢. Individual conferencesee-ececceuw

d. - o o

61
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5.

Please answer "yes" or "no" in
column 1 if your program for all
teachers 1s compulsory. If you did
not have a program please answer
vyas™ or "mo" in column 2 if you
think a program should be com=-
pulsory for all teacliers,~=seeceuc«

Please answer "yes™ or "no" in
column 1 if your teachers helped
plan the orientation progrem, If
you 4id not have & gregrAm rlease
answer "yes" or "no" in column 2

Af you think teachers should help
plan the orientation progrém.-=eee-

€2



