AN APPROACE TO A TECHNIQUE
IN VOCATIONAL GUIDANCE

by
KAURICE LESLIE BULLARD

A THESIS
submitted to
OREGON STATE COLLEGE

in partial fulfillment of
the requirements for the
degree of
MASTER OF SCIENCE

March 1949




APPROVED ¢

Redacted for Pr/vacy

Profha:or of Edu;\%ion
In Charge of Major

Redacted for Privacy

B A s
Hoad of Departmonijéf Eduoation

Redacted f_or Privacy

AL YN

chairman of 8cho6iyﬁrnduate Committee

u__Refj_a_Cted for Privacy

Dean of Graduate School




ACKNOWLEDGMENT

To Doctor Riley J.>011nton, the writer is indebted
for constructive criticism of the form and content of
this thesis, and particularly, for his insigtence upon
maintaining a high standard in formulating and present=~
ing the problems,

To Doctor Othniel 3. Chambers, appreciation is ex~
pressed for his continuous guidance in the use of the
paychological tests and their interpretations, and for
his helpful suggestions in presenting the case studies
and related psychological charts.

Acknowledgment 1s made to Lynn Parr, superintendent,
and Martin J, Elle, principsl, of the larshfield School
System, who authdrized the course in occupations and
were most generous in their cooperation in earrying on
the local program of vocational guidance.

Greatest apprecfation is expressed to Mrs. Bullard
who, throughout the years of this study, has patiently
endured the inconveniences connected with the study, and
has encouraged the efforts necessary to enable its com-

pletion,




TABLE OF CONTENTS

CHAPTER I INTRODICTION « o & & o « &

Vocational Guidance Defined . . . .

Vocational Guidance A Part of Guidan
Necessity for Organized Plan . .
Brief Statement of the Problenm
Limitations of the Study . . .
Summary of Chapter I ., « ¢ « &

e & & o

* o ¢

CHAPTER II THE HISTORICAL BACKGROUND

Influences Preceding the Movement .
Pargong and the Vocational Guidance
Other Growths in the Field . . . .
Summary of Chapter II ¢« o o o o o .

L] L] L L] L]

e o
ce

L]

e o o o

* © o & 8 o
e ® o & & o
®« & o % o o

[ ] L] . L4 ®

Movement

CHAPTER III THE STATUS OF VOCATIONAL GUIDANCE .

Vocational Guidance in Oregon - 1936
Guidance in Portland, Oregon o o o
Vocational Guidance ln Oregon - 1947

- [ ]

National Trends « o« o o o o o
Summary of Chapter III , . .

CHAPTER IV THE PLAN FOR VOCATIONAL GUIDAKCE .

Enrollment and Class Arrangement

Materlials and ReCOrdS o o o o o o o o o o « o
The Use of Research and Analysis .« « « o o .
comseling L [ ] * [ ] [ ] [ ] [ ] [ ] L] - L] [ ] - » [ ] L ] [ ]
Comseling Aidﬂ [ ] [ ] [ ] [ ] [ ] [ ® [ ] L] [ ] L] L] [ ] » [ ]
Intelligence Testing or Academic Capacity .
Adjustment Inventories . « ¢ o ¢ o o o o »
Vocatibnal Interﬁst Blanks e o 9 o o o & & o
Cumulative Raeord ® & 8 5 o o & o o % 0 & o =
Aptitude Testing . « o« o ¢ ¢ ¢ ¢ o o o o o o
Ethlecal Aspects of Vocational Guidance . . .
smary of Chaptar Iv ® o o &t o o ¥ o o o o @

e o o & @
e & o » »
e o o o ¢
e o o o o

-

* » 8 o e & & » 8 o

@ & & & o o & 5 o ¥ ¢ o

Page

L2 A AR LVRR

21

22
24
26
31
33



CHAPTER V

THE CASE STUDIES . . . .

Grade Average Defined . o« + « « .
Tests and Inventories Used . . .
Bagls for Grouping Case Studieg .
Case Studles, Group I o « « o . &

0

-
L]
[ ]
L]

Summary of Characteristics of Group

Case Studies, Group II , . . . .
Summary of cﬁ
Case Studies, Croup IITI , + . « .

aracteristicg of Group

]

Summary of Characteristics of Group

Cage Studies, Group IV . , . . .

»

Summary of Characteristics of Group
Conclusions Drawn from the Case Studies

Relationship of Intelligence to Ocecupati

AdJustment « o ¢ o ¢ o o o o
Interest Inventories . . . . . .
Work Experience . . « « .
Personal and Social Adju .
Emotional Stability . . .
School Adjustment , . . .
Father Relationships . .
Hother Relationships . .
Combined Parental Relationships .
Occupational Adjustment and the Co

Student Characteristics . .

g
.
®
»

tnent

[ ] [}
[ 2 *
L] [ ]
[ ] L]

CHAPTER VI

e ¢ 2 ¢ v ¢ ¢ o

o

=t o o o

e @ o 9 & 9

II

.

III

v

»

[ ]
[ ]
-
[ ]
L
[
[ ]
in
.

L]
L]
L]
L]
[ ]
L]
®
L J
e
L]

»

® & 0 0o o 2 0 0 0 O * 2 0 0 & % 0 0 0 o o

L]

SMRY * o * o e & & o L ° [ ]

BIBLIOGRAPM...OOOGOOooo'ooon

APPENDICE& [ ] L ] [ ] [ ] [ ] ] » L] L] L [ ] L] L] L L] ® L] »

Appendix A
Pupil Orientation .

*

Local Occupations . . .
General Requirements of
OCeupationa ® ¢ v o @

Appreisal of the Individus

OCCUPATIONS COURSE OF STUDY

]
[ ]

1.

Analysig of Occupations. . .
Self Improvement « « o « o«
Work Application . . . . . .

Appendix B

n

*
»
(]
(]
(]
(]
(]
L4
(]
[}
L
[}
-
:

LJ
[
[ ]
-
[ ]
[ ]
L]
L]
»

»

e & & 9 o

1

*

® ® & 0 & ¢ ¢ ¢ 0o o o o

® % o 6 » o s ¢ o

*

*® & & 5 & & 6 @ 0 0 @ o

* & ® o B O & » o

NORM FOR THE ADJUSTHENT INVENTORY

127
131

135

139
140
140

140
143

147
174
214
230

246



LIST OF TABIES

Table Page

I Characteristics of Group I Following
Occupations Chosen in High School « « o « « 58

II Characteristics of Group II Established
in Occupations Different from High
School Selections . 5 8 8 8 s @ e 0 s s @ 69

III Characteriatics of Group III Unable to
Become Established in Satisfactory
OCGupationa ® 5 0 & ° & & s s e 8 6 s s 0 @ 83

IV Characteristics of Group IV Not
Claesgified by Occupational Adjustment . . . 99




LIST OF CHARIS

Chart Page

1 Occupational Adjustment of Students Eight
Years After Participetion in Vocational
Guidanca Program ® & ¢ & & o6 & % o o € o % @ 57

2 A Comparison of Occupational Adjustment
and Intelligence . « « o o v o o o « o o o o 111

3 A Comparison of Occupational Adjustment
and Personel and Social Adjustment . , . o . 116

4 A Comparison of Oceupational Adjustment
and Emotional Stability o+ o o o o o o« » o o 118

5 A Comparison of Occupational Adjustment
and School Adjustment e ¢ v o o 0 0 0 e s o 221

6 A Comparison of Occupational Adjustment
and Father Rﬁlat1033hip8 ® s o s s s e o s o 124

7 A Comparison of Occupational Adjustment
and Mother Relationships . o o o o o o « « o 128

8 The Relationship of Occupational Adjustment
and Student Characteristics . . .« . » . . « 134

9 Population Increase in U.S. from 1790
t°1940..0'0.‘0."..!00"176

10  Percentages of Population in Ten Gainful
Occupa ONB ¢ o ¢ o o o o ¢ o o o o o 0 o « 181

11 A Comparison of Persons Gainfully Employed
and Total Population . « 4 ¢« o o« o ¢ o » o« « 185

12 A Comparison of Percentage of Men and
Women Gainfully Employed . + o o « o « « » o 187




AN APPROACH TO A TECHNIQUE
IN VOCATIORAL GUIDANCE
CHAPTER I
INTRODUCTION

The people of the United States have a heritage of
occupational freedom which permits them to pursue the
work of their choice and rise as their abilities and cir-
cumstances permit. This reaction from a form of caste
system, inherited from a European feudal economy, is si-
lently and yet jJealously guarded by the common people of
the land, The rise to fame and wealth of ordinary workers
with vision such as Henry Ford, Andrew Carnegie, and
Willism Knudsen is accepted as a commonplace posaibility,

Yet conditions were different, when these boys
sterted, with most of the nation's work rural or agrarian
and their related occupations carried on in small shops.
With the shift of population to the cities many occupa-
tions became specialized and obscure in large shops. Youth
now spends much: of its time 1in schools up to age of em-
ployment and generally knows little about the pursuits of
workers for a livelihood,

Within the last forty years, the schools have re-
gponded with many and varied efforts to aid youth with his
complex social and economic problems., Some gsort of youth

coungeling or guldance was desired. Usnally the immedlate
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problems were aettacked first and a name attached to the
efforts. As the results fell short of adequately caring
for all of the individuals' problems, the programs fell
in bad repute and new approaches were msde with new names,.
Phages of guldance programs were mistaken for the whole
field of guidance activities,
Warters, in writing on the subject, says:
00ns.§uantly, we find the literature at this
period full of diseussion concerning the corrsct
name to be given the young thing: -~ "individual-
ized aducatian“a "Eeraonalized education", "vooa-
tional guidance®, "vocational and educational

guidance", "counseling", or one of many other
names. More than 50 different terms were in use.l

Vocational Guidance Defined

With such variations in purpoges and efforts, it be~
comes advisable to define vocational guldance and examine
its relationship to the whole area of guidance in its
larger meaning,

The term vocational guidance for public secondary
schools, as used in this study, means the development of
the ability of each student to appraise occupational
fields and specific employment situations for the purpose
of entry or preparation for entry into an occupation that
will be satisfying to him,

IWartars, Jane, High School Personnel Work Today, p, 15,
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It does not necessarily imply immediate occupational

ehoice, selecting & single "best" occupation, or continu-
ing in the same occupation.

More detailed and specific objectives of vocational
guidance are admirably listed by the United States Office
of Education2, although curiously enough, they were se-
lected as "six areas for the fleld of guidance”, They
are: (1) individual inventory and analysis, (2) provision
occupational information, (3) counseling, (4) selection of
training or training opportunities, (5) placement, and
(6) follow~up.

Vocational Guidance A Pert of Guidance

Vocational guidance is a subordinate part of a prop-
erly conducted program of school gnidanné. This relatione
ship 13 generally accepted by most educators with the ex~
ception of those persons who do not approve the connota-
tiona of the word guidance, Fine distinections in the
meanings of the word are immaterial providing a sound pro-
gram is earried on. Warteras3d points this out, "It is such

unfortunate, narrow interpretations of the word guidance

2y, 8, Office of Education, Reports of Committee, Work
Shop in Guidance

3Warters, Jane, op. c¢it., p. 18,
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that makes many persong believe it a less desirable term
than personnel work for designating a program of services
designed to agsist a&ll pupils in all 1life adjustment
areasg." »

It must be recognized that problems overlap end can
not be dealt with independently in separate phases of
guidance, Yet due to facilities, personnel, and other

reasons well-defined guldance aress have evolved, This
ls demongtrated by the trend toward agreement on some of
the terminology by writers in this fileld,

Warters states:

& conparison of the classifications given in
the literature of the past ten years shows that all
writers inelude vocational, educational, and recre-
ational guidance; that almost all include social,
eivic, and health guidancej; and that next in order,
but 1istad much less frequently, 1s the type vari-
ously known as moral, religious, character, and
ethical guidance, More attention is given in re-
cent than earlier publications to problems of mental
health, soeigl guldance, and problems of family re-
lationghips, _

Such studies help establigh the fact that guidance is
& comprehensive program and that vocational guidance can

be considered an egsentlal part,

4Ib1do s Pe 22,




Necessity for Organized Plan

A program or plan 1s essential to any orderly pro-
cedure, whether it be for vocational guidance or a cur-
cirulum for a school system. As time and school credit
wore allowed for vocational guidance, it followed that
predetermined courses must be developed, That wide-
gpread interest was present is evidenced by a statement
of Wartersd, "Guidance quickly became the educational
watchword « « « » %0 great was the demand for information
about personnel work that during the five-year period of
1937-1942, the recognized authorities, almost without ex-
ception contributed to literature on this subjeet." The
widespread use of counselors, cooperative school-work pro-
grans, local guest speakers, and monographs on occupations
are algso evidence of attempts to meet the need for voca-

tional guidance,
Brief Statement of the Problem

With the current confusion over the place of voca-
tional guidance in the school systema and its scope in

relation to general guidance, it was deemed a worthy

2Ibid,, p. 13.



gtudy to determine the requirements of a program of vo-
cational guidance for secondary schools,

The objectives of the study were threefold: (1) to
determine the scope of vocational guidance and its re-
lationship to general guidance, (2) to develop a technique
for evaluating student characteristics as a basls for pro-
viding vocational guldance administered by a teacher with
a limited amount of specialized preparation, (3) to develop
a courge of study for a c¢lass ln occupations as a phase of
the program.

Historically, the vocational guidance programs which
have ¢ontinued in operation have usually been in the larger
school systems, The size and wealth of the large systems
permit special advantages not readily aveilable 1n systems
with fewer than 50 teachers in the secondary schools, Some
of thegse advantages may be a highly trained guidance direc~
tor, a psychometric laboratory, cooperetion of speclalists
and facilities in the medical fleld, and other resources
avallable only in the large citiles.

While the program proposed in this study 1s basic
for a large system, 1t is particularly designed to be ca~-
pable of serving the smaller schoels which can afford only
a teacher trained in vocational guidance., For this reason
certain minimum preparation of the instructor and speclal

attention to the limitations of the program are emphasized.




Limitations of the Study

The limitations of the study are largely the limita-
tions of the immature art of understanding human beings.
Before vocational guidanee_can function accurately and
consistently, and with any high degree of perfection, the
mechanics of the body must be quite completely understood;
an achlevement not claimed by the medical profession. An
understanding of the nervous system is necessary, which
understanding is not claimed by psychologists. An immense
amount of data, constantly revised pertaining to men's
activities would need be constantly avallable, a situation
hardly in sight,

With such imposed limitations the choice had to be
made between considering the study impractical and unworthy
of attempting, and assembling the best possible methods of
vocational guldance and adopting new information and teche
niques as they were available, Obviously the latter pro-
cedure was accepted, Such a deeigion can not be seriously
questioned because it i3 the basis of the practice of medi-
cine, education, engineering and all of the other fields of
research,

The actual development of the techniques of vocational
guldance in this study was based upon the operation of a

class in occupations and the accompanying guidance work,
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While this sampling 1s insufficient for final conclusions
of procedure applicable to all secondary schools, the suc~
cess of these classes as measured by pupil expression,
ease of operation and student follow-up indicates that it
13 & practical technique under the conditions proposed
in the objectives of the study.

Summary of Chapter I

Within the last four decades, general interest has
been expressed in guldance and its subordinate phase, vo~
cational guidance. Lack of a generally accepted program
in the public secondary schools has caused confusion in
functions and terminology.

With such widespread interest and activitieg in the
movement, and yet very little available as a practical
program for the smaller school systems, this study was
chogsen to evolve a technique in a vocational guidance pro-
gram capable of being operated by a teacher with certain

specialized areas of preparation,



CHAPIER II1
THE HISTORICAL BACKGROUND

The problems of success in a career and voecational
guldance have in the past two cenﬁuries challenged the
interests of many writers and publishers. Brewerl lists,
in the period up to 1908, the titles of 78 non-fiction
career-guccess books, 96 books on occupations, and de-
scribes fiction success-books of the Horatio Alger, Jr,
type. Much of this material was effective for its time
and the youth could not complain at lack of inspirational
reading materials, The number of copiles of non-fiction
books of this type that were in circulation is not easily
determined, but by 1912 some 800,000 copies of Horatio Al-
gery Jr, books had been sold.

However, these writings, while inspiring boys and girls
to effort, can hardly be considered vocational guldance in
the modern sense of the term., They often appealed to the
emotions rather than to & study and consideration of the

problems involved,
Influences Preceding the Movement

Several noteworthy individual efforts in vocational

guidance occurred i1n the last quarter of the nineteenth and

1Brewer, John Y,, Higtory of Vocational Guidance,
ppe 17-41 and’Appendix pp. 299-301.

.
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the first decade of the twentleth centuries. A small vél-
ume, Yocaphy, was published by Lysander Richards in 1881
advocating a new profession for enabling persons to find
their right vocations., In the period 1888 to 1895 George
A, Merrill put into operation a program of occupational
exploration, trade selection, trade training, placement,
and follow-up. In his program each boy attended the Man-
ual Training High school in San Francisco for two years
where he worked at exercises taken from the trades, If
he then selected a trade, he attended the trade school for

twe years before going into the trade, His plan called
for study, coungseling, related technical studies, placement,
and follow-up,

Several others introduced various forms of vocational
guldance into the classrooms, but these lacked the popular

acceptance of the Nation's schools,
Pargons and the Vocational Guidance lovement

The trend of vocational guidance as a movement in
public schbols originated with the brilliant college pro-
fessor and lawyer, Frank Parsons, in 1908,

With eminent backing he established the Vocations
Bureau in Boston which was to be go far-~reaching in its

influence, His keen analysls of the problems of vocational
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guidance and the clear statements of the fundamentals have
hardly been improved upon to this day. As an example of
his sbility to take & complex problem, search out the fun-
démental truths and restate them in simple language his
three factors are quoted from his book, Chooging A Vocation:

broad factorss (1) a clear understanding of yous-

86lf; « « » (2) & knowledge of the requirements

and conditions for success , . . in different

lines of work; (3) true reasoning on the relation

of these two groups of facts,

Parsons was a remarkable organizer and his methods of
securing public backing and accomplishing his objJectives
gerve as a criterion for any modern program of vocational
guidance, An analysis of hils actlvities and those of his
agsociates immediately following him is presented to gerve
as a check-list 1n the formulation of a well-rounded pro-
gram, This analysis is based upon his book, Chooging A
VYogation and his report to the trustees, the latter docu-
ment reproduced by Brewer.3

The contributions of Parsons and his Vocations Bureau
of 1908-1909 make up the following list:

l. Permanency - The Vocations Bureau organization

reflected the most careful planning for ex-
pansion and perpetuation,

2pargons, Frank, Choosing A Vocation, p. 5.
3Brewer, John M., op. ¢it., pp. 303-308,



2. Puhlic gupport - An executive committee was
formed with persons of prestige including
such authorities as a professor of educa~
tion from Harvard University; the Chairman
of the HMassachusetts State Commission on
Industrial Education; the general manager
of William Filene's Sons Company; the gen=-
eral president of the Boot and Shoe Work-
erg! Union; the president of the Boston
Consolidated Gas Company; and several
others of similar standing in the area,

A board of trustees was algo formed
with prominent names such as presgsidents of
colleges, editors, lawyers, ministers, and
others until there were at least 23 such
nameés in 1908,

3. Financial gupport - The merits of the program

were so convineingly presented that money
was immediately contributed and soon 40 or
50 persons were contributing generously,

4, Policy - The true functions of vocational guid-
ance were determined, the policles were writ-
ten stating that all legitimate existing a-
gencies, particularly in the fileld of employ-
ment would be used; and the bureau would de-
vote its energles to vocational guldance that
is peculiar to it and constituted its funda~
mental reason for establishment,

5. Publicitv - Aside from publicity about the
Bureau, Parsons wrote articles of a guidance
nature for the newspapers which made its
work well known and placed 1t in the public
eye,

6. Staff - From the beginning, persons of outstand-
ing abillity were selecteé for the ecounseling
positions. One counselor, the employment su-
pervigor of William Filene's was brought in
as assigtant to Parsonsgj Mrs. Luclnda Prince
wey secured, who later founded the nationally
known Prince School of Store Salesmanship,
Others were of gimilar competence,
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8.

%

10.

11,

12,

13,

13

Q dnformation - Literature on voca-
tions was gathered, organized, classifled,
and made available for groups of young
people who constituted the bulk of the cli-
ents, Iwenty-nine sheets of data were de-
veloped the first year and entitled Copdi-
tions of Successg for the different indug-

trieac

Work opportunities - Opportunities}>specific

and general in differsnt lines of work were
classifled with reference to the leading
industries with regard to location of the
industrisl centers and the geographical
distribution of demand, This covered all
of the leading industries of Massachusetts
and during the first year similar tables
were being vrepared for four other states,

trendg ~ Attention was given to
the relative growth of industries and the
movement for demand, An example was cited
showing that the rate of development of the
printing industry was four times that of
the whole group of manufacturing and me-
chanical industries.

gopditiong - Data were also classified
regarding pay, conditions of labor, chances
of advancemen%, and other conditions,

gogggg;;gg ~ Individual interviews from
l% to 60 minutes were the rule at the Bureau,

~ The Bureau tried to help
the applicant: (1) to study and understand
himself, his aptitudes, abilities, interests,
ragources, limitations and their causes; (2)
to get a knowledge of the conditions of suc~
cess, advantages and disedvantages, oppor-
tunities, etc. in different lines of indug-
tries; (3) to reason correctly about the re-
lations of these two groups of faects,

Iﬂﬁl%nggL inventory - To understand the coun-
selee, lnquiry was made into his ancestory,

family, education, reading, experience, in-
terests, aptitudes, sbilities, 11mitations,
resources, etc,
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15,

16,

17.

18,

19.

20,

21,

14

: -~ The applicants were of two classes:
those with well developed aptitudes and in-
terests, forming a basis for vocational choice;
and, those with little experience, aptitudes,
and interests as a basis for a wise decision,

2eg§;g§ - The memory was tested, general
inte lfgence 80 far as possible, the éenses,

delicacy of touch, nerve, sight and hearing
reactions, association time, etc, Several
occupations requiring keenness of gsome of these
abilities were cited. (It should be remem-
bered that this preceded the development of
tests in most of these areas and Parsons de-
vised simple tests to make these inquiries,)

gheet -~ A four page leafiet enti-

Pergonal data
tled, Personal DRata, contained questions to

be answered in the process of arriving at
the self-knowledge on which true conclusions
mugt be founded,

ot o - o attempt was made to decide
for the applicant what his calling should be,

Svatomatic gogggglzgg - A procedure schedule
was devised for the use of the counselors

covering the personal points of the four page
leaflet and additional tests and questions
used in individual counseling,

Wrltten gids ~ Circulars were written to provide

information entitled, Io Young People, To Work-
ers, Io Buplovers, and Instructfons,

ork - Counselors went out to schools and
to boys' groups to talk sbout the importance
of a plan and method in the choice of & voca-
tion. Those who wished an individual con-
sultatlion made appointments for a meeting at
the Bureau for the opportunity of study to
solve tieir problenms,

improvene - After the tests and inter-
ews, printed information was provided the
applicant to help him overcome the deficlen-
cles noted, Ingpirational comments were made
to promote action in overcoming the handicaps,
Sometimes a reading program was preseribed with




22,

23,

24,

25,

26,

27,

15

key questions tq be answered to develop ana-
lytical abilities as a basis for later anal~
¥8is of his own problems,

guidance - Specific information was
printed perteining to the success and failure
of college men entitled, Colleze Men In Busin-
€33. This pointed out faulty methods of eol-
lege study and the necessity for determining
how the accumulated knowledge can be made uge
of in the world.

opportunitieg - Information was
provided on apprenticeship opportunities as
part of the guidance in preparation for entry
into an occupation,

0 gducation opportunities - A statement
in tabular form was formulated giving the
courses 1n the leading vocational schools in
the state of Massachusetts and gurrounding
states, Also included in the tables wag infore
mation on all of the day and evening courses
in or near Boston that have vocational beapre
ing, noting the length of the course, its be-
ginning, time per day and week, age and con-
dition of admission, cost, opportunities for
earning money while studying, ete, so the boy
can gee at a glance the opportunities and
conditlions of further study,

- Copies of the schedule of
classes and other information were made avail-
able to take home for family ccngultation and
detalled consideration on future action,

s Spoodfic and zeneral - In this study,

the fundamentals, applicable in large measure

to all industries were considered, Examples

of fundamentals are health, energy, care, en-
thusiasm, reliabiiity, love of work, etc,
Speclal conditions applicable to particular
industries or groups of industries were con-
gldered, Examples of these were given with
their application to gpecific occupations.

plan - This was in reality a form of mental
hygiene in that a leaflet was provided enti-
tled, Sugrestionsg for a Plan of Life, with

oral instructions to make it vital,
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28, Professional counselor preparation - A school
for vocational counselors was established
with rather high entrance requirements. The
course of study was varied with lectures, re-
gearch, conferences, and discussion to cover
such areas as prineiples and methods of mod-
ern psychology, detailed occupational infor=-
mation, scientific methods of investigation,
courges of study, and practical methods of
interviewing and dealing with people, The
students attended from one to three ternms
and spent at least three hours a week in
laboratory work in counseling. A certificate
of proficlency was given at the end of any
term in which he was judged qualified,

29, Iexthook - With the contemplated expansion of

the workﬁ 8 regerence bgok wa; needed lead-
ing to the writing of the book, Chooging A
Yocation

30. Yocational guldance in gchools - The equivalent
of the Vocations Bureau was recommended for
future development in every public sehool
system in the nation with experts as care-
fully trained as were men for the professions
of medicine and law,

31. Ex§lgggign - A follow-up was made of the first
O men and women accepting counseling from the
Bureau., All but two spontaneously stated they
hed received much light and help,

While much research has since been done in testing,
and more is known in the other phases of guidance, the
baslic program of Parsons is quite complete and worthy of
detalled study by any person in the vocational guidance

field,
Other Growths In the Fileld

The idea of vocational counseling spread rapidly

among the schools, but in most cases met with indifferent




success, Brewer states:

Publicity concerning the Vocation Bureau

of Boston gpread over the country, with conse-

quent appointment of counselors, It is pos-

gible that there were more counselors in 1915

than in 1942, 1In most eases nothing but coun-

seling was done, by teachers unprepared for the

work and many times in addition to a full pro-

gram of class room work.4

From 1918 to 1939 forty-one school systems organized
vocational guidance departments that have continued in
operation, Others were organized but disecontinued while
many others had partial departments hiteched to other in-
novations in education,’

The activities of federal agencies, many of them de-
pression born, established the need for vocational guldance,
The Works Progress Administration, Civilian Congervation
Corps, National Youth Administration, and the Junior Divi-
sion of the United Stzates Employment Service had the prob-
len of readjusting the vocational habits of a large seg~
ment of the population, As early as 1931, the U. 8. 0ffice
of Education was carrying on some activity in guidance,
and in August 1938 a head was appointed to the new Occupa-
tional Information and Guidance Service.

States amended their state plans making the vocation-
al guidance programs eligible for partial reimbursement

with federal funds.

4Brewer, John M,, op, cit., p. 86,
5Ibid., p. 104,
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With the desire for exchange of information, the
first convention for vocational guldance was called in
1911 and a second meeting in 1912, These were highly
successful and at the next convention in 1913, the Na-
tional Vocational Guidance Assoclation was formed, Ex~
cellent work has been done by this organization, and by
1940 the number of active committees had expanded to 19,

A professional magszine for vocational guildance
gradually came into existence contributing to the strength
of the program, It began in 1915 as the Vocational Guid-
ance Bulletin and was published monthly at a total cost
of about six dollars and a half an igsue, It was discon-
tinued from 1918 to 1921 and then resumed publication
under the name of National Vocational Guidance Associa~-
tion Bulletin, By 1924 it became The Guidance lagazine
with a subscription price of two dollars a year, In
1933 the name was changed to Cccupations, The Voecational
Guidance Magazine. In recent years it has taken the
ghort title of Occupations. By 1941 the subscription
list was 7,374.

The opportunity for professional preparation for
eounseling 1s one of the moat promising phases of the
novement, The Guidance lagazine for January 1925 sﬁated
that from thirty to fifty colleges would offer sumnmer

courses in vocational guidance. In 1928 it wasg reported




at one of the conventions that 70 courses were being
offered in this field by the colleges and universities,.

For the summer of 1941, 264 courses were reported at

52 ingtitutions. Of more significance is the statement
by BrewerG, "By 1938 about a score of these institu-
tions had each set up a curriculum of ecourses leading
to professional work in personnsl or guidance or both,"

Wonographs, texts, magazines, newspapers, and other
literature written in popular style have become abund-
antly available for vocational guidance work in the
schools, Films are becoming increasingly useful and
hold great promise when properly prepared in the fields
of occupations and industry,

Undoubtedly the greatest advances for vocational
guldance since Parsong'! time have been in the field of
psychology, Much better instruments have been devised
for measuring the abilities and characteristics of the
individual and for determining the requirements of oc-

cupations,
Summary of Chapter II

Much excellent work and writing had taken place

in vocational guidance in isolated instances prior to

6Brower, John M., op, cit., p. 189,
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the oéigin of the movement in 1908. Considering the cus-
toms énd the lack of a sclentific basis for this work,
Faréoﬁglin his two years, developed a progrem that com-
pared favorably with anything developed since, Through
his/ﬁrilliant analytical ability, he was able to select
the egsential factors of vocational guidance and state
theg/in gimple terms. His work is worthy of detalled
stady.

In spite of oceagional blundering, the school sys-
temg have increagingly installed programs of vocational
guidance, That the growth 1s permanent is evidenced
by the demonstrated need, by the national and inter-
national organization, a national magazine, national

conventions, and belated financial assistance,
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CIHAPTER I1II
THE STATUS OF VOCATIONAL GUIDANCE

With forty years of background experience in voca-
tional guidance, and with the need for sueh a progiam
generally sccepted, efficient programs can reasonably be
expected in the schools, An examination of such pro-
grams in the schools does not prove this to be the case.

Since vocational guidance 1s a subordinate part of
general guidance, both have to be examined to determine
the degree of efficiency of the vocational phase, Prior
educational guidance, in many cases, directly affects
occupational cholice, Personality adjustment, in some
cases through the aid of specielists in the fleld of
psychology, may be necessary before selective job place-
ment can take place,

Programs of guildance are claimed by many schools,
but critical examination of sueh programs reveals many
defieiencies, particularly in the field of vocational
guidance, 8ince this study is concerned with an Oregon

school, the guidance situation in Oregon will be examined

first.
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Vocational Guidance In Oregon - 1936

A falrly thorough study of guidance in Oregon was
made by Spenc01 in 1936 which throws some light upon the
rather casual claims made for guldance in this state at
that time. A questionnaire was sent to principals of
175 secondary schools with enrollment of 50 pupils or
more. Replies were received from 116 or 66 per cent of
the principals.

A rather impressive record for gulidance in Oregon

seens to have been made upon casual inspection. Each of

50 principals stated that he used one or more persons who
wvere responsible for regular guldance. Sixteen course
titles, several for school credit, were offered under the
classification of guidance courses. Cumulative records
were being kept by 86 per cent of the principals. Testing
was done in the filelds of intelligence, reading, interest,
and specialized study areas.

A closer examination of the report of the questionnaire
indicates that of those énswering, none was doing a thorough
job of guidance, particularly in the area of vocational

guidance.

1

Spence, Wilma, A Survey of Guidance in the Secondary
Schools of Oregon: A Suggested Course, pp. 11-36.
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This conclusion is based upon an analysis of the de-
tailed operations of their programs. O0f the 66 per cent
replying, only 49 per cent administered intelligence
tests, an essential procedure for basic guidance of the
pupils. Fewer than four per cent used interest 1nvcnf
tories, two of whiech were Strong's Vocational Interest
Blank with no indication as to the extent they were used.
Nine schools offered courses in occupations to freshmen
and none was reported for seniors, which raises a ques-
tion relative to values derived due to lack of interest
maturity. The most popular forms of guidance were assem-
bly talks with a reported frequeney of 68 per cent; cludb
activities 52 per cent; student council 52 per cent; guid-
ance book-shelf in library 43 per cent. Other devices
were used in descending frequency down to vocational in-
terest test reported as 0.8 per cent frequency.

Of the 116 schools reporting, 89 persons were re-
ported as having time assigned for doing guidance work.
Of these 89 persons, 36 were principals, 23 girls' ad-
visers or deans, and significantly, only three counselors
and six teachers were allowed time for doing guidance
work. Other miscellaneous members of the system made up
the remaining 21 with assigned time.

In summarizing the status of guidance in Oregon in

1936, the conclusion may reasonably be drawn that most
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principals were attempting guldance programs in their
schools. Even by the standards established by Parsons

in 1908 they could not have hed a very effective program
with only a minority attempting to know something of the
intelligence of their pupils. Almost none reported using
the accepted instruments for measuring vocational inter-
est; none used any test measuring emotional stability or
mechanical aptitudes. Occupations was given during the
freshmen years with no indicated follow-up during the
senior year at the time the pupils are faced with making
occupational choices, With so many defieciencies in the
guidance program, the vocational guldance phase could not

poaslbly have been effective,
Guidance In Portland, Oregon

A more recent study of guidance and its subordinate
area vocational guldance for Portland, Oregon reports
the progress in Oregon's largest school systen,

Matson? mede & study of the guidance program in that
city in 1947 with reference to their reorganization plan.
This guldance program was inaugurated in 1938 in the gec-
ondary schools only., Almost all of the counseling was
centralized at the Administration Building. A battery of

2Matson, Henry S., The Guidance Situation in the Portland
Secondary Schools, pp. 16-44,
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psychological tests was administered and the system en-

Joyed the reputation of having a very modern guldance
program,

In the spring of 1946, under a new administration,

a thorough-going inquiry was made into the program with
a comprehensive questionnaife filled in by 498 staff
members of the high schools.

Their attitude toward guidance was quite uniform
when questioned regarding the need for the program.
Guidance in course selection was needed according to the
recommendations of 96 per cent of the staff. Counseling
in selection of a vocation was recommended by 91 per cent.
Several other phases of guidance received similar high
percentages of affirmative votes.

The accomplishments of the program were less favor-
ably reported. When the teachers were asked if the guid-
ance program had helped them as classroom teachers, 50 per
cent indicated that it had and 16 per cent did not know.

Another question asked the staff if the counselors
had been effective in the field of vocational guidance.
Twenty~-three per cent said yes and 55 per cent did not
know. It 1s significant that only 38 per cent of the
counselors said yes and 58 per cent did not khow.

Of the entire staff, 71 per cent believed they gave
vocational guidance in their teaching. Yet, in spite of
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the fact that 71 per cent claimed they gave vocational
guidance, only 28 per cent said they ever used the ma-
terials counselors possess concerning vocational oppor-
tunities and 58 per cent indicated they had not, Pe-
culiarly, only 60 per cent of the counselors said they
used their own meterials and 26 per cent admitted‘they
did not,

This last situation caused Matsond to comment,
"These figures seem to indicate a lack of thoroughness
and interest in counseling and perhaps a poor handling
of the entire program,"

This honest inquiry into the Portland guidance
gituation was most commendable; but significantly there
was little to indicate that courses in occupations or
vocational guldance were serilously considered in deter-

mining a new program.
Vocational Guidance In Oregon - 1947

By 1947 the Oregon guidance movement had shown
marked improvement, and in other ways it seemed to have
the shortcomings that appeared in the 1937 study, That
there i1s a popular acceptance of guldance as a program

with time and money allocated is quite evident, A

BM&tSO.ﬂ' Henry S., D« cj.to, Poe 310
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predominant number of those responsible for guidance ad-
mitted many deficiencies and made recommendations for im-
provement. |

A carefully prepared study of counseling in Oregon
High Schools was made by Zacur? which reveals much of the
activities of guidance in the secondary schools.

The questionnaire was sent to 192 persons respon-
sible for counseling in the secondary schools including
junior high schools. Of all schools, 135 or 70 per cent
‘replied. The questionnaire was pointedly confined to the
subject of counseling, defined as, ". . . counseling was
to be used more or less synonymously with interviewing; a
face to face situation for the purpose of securing, giving,
or relating information that is important to the welfare
or future of the individual." |

The replies were broader than this definition and
included aeﬁivities ordinarily ascribed to a guldance
program. All or 100 per cent of those replying indiecated
they'had a counseling program. Of this total, 46 per
cent had a planned program; 7 per cent partlally planned;
46 per cent incidental; andAl.S per cent no plan. Com-
bined group and individual counseling was carried on by

82 per cent of the schools with the remaining doing either
individual or group guidance only.

4Zacur, Charles F., The Counseling Services in the
is of Oregon, pp. 1-10l.

Secondary Schoo
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That the intentions and reported offerings in coun-
seling are similar to the recommendations of the current
writers in the field can not be questicned., The pattern
of those schools with incidental guidance is much like
that of those with planned guldance with some difference
in proportions.

The major emphasis in the coungeling programs are
readily identified, Of those with planned counseling,
90 per cent covered personality adjustment; 38 per cent
health adjustment; 86 per cent social adjustment; 80 per
cent school subjects and future vocational interests and
plana; 73 per cent extra-curricular activities; and 73
per cent schedule and program planning, Practically all
schools reporting stated they carried on private inter-
views with the students., All interviews were private in
34 per cent of the schools; usually were private in 48
per cent; seldom were private in l.5 per cent, with two
schools not reporting. |

Improvements were reported in other aspects of the
counseling program ag compared with earlier reports, A
relatively high proportion carried on counseling contin-
uously throughout the year, always or usually recorded
the results of the interviews, and 71 per cent of the

schools with planned coungeling had money allocated for

this purpose,
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This over~all picture of the counseling program
makes it appear that counseling in Oregon had at last
arrived., However, upon cloger inspection a more dismal
view mugt be taken, Only 61 per cent provided occupa-
tional and vocational informetion and no indication was
given as to what percentage of this was on a planned
basis. No specilal requirements were in force to qualify
a8 counselor in 42 per cent of the schools answering this
| question, Only & surmise can be made as to the ability
of these counselors to determine the individual differ-
ences for determining future occupational choices,

The principal was reported doing the counseling al-
most twice as often as any other individual, usually in
his office. About half of the schools referred problenm
cases to a gpeclal counselor, but in 40 of these schools
the speclal counselor was the principal. The next moat
frequent counselors were the deans of boys or girls who
were used in seven schoola, Referral was made to a medi-
cal doctor by one school, to a psychlatrist by one, and
to a "trained teacher" by one. The dominant role played
by the principal in counseling problem cases leaves the
implication that principals have more time and are better
qualified than generally believed, or the badly maladjust-
ed children are not recelving the specialized services

assoclated with a good counseling program. Further light

ig thrown on this when the individual number of planned
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interviews were computed at one and one-half per pupil
per year and lasting an average of 17 minutes.

Certain coneclusions derived from this analysis of
the recent counseling in Oregon are obvious. The over-
all counseling program is quite comprehensive and popu-
lar as a school procedure. Upon close examination, its
quality can not be high with the principals doing the
predominant amount of counseling and almost all of the
work of the speclalists. Insufficient occupational in-
formation is provided. Aside from the counseling done
by the principals, most counseling is a group procedure.
This method is not true counseling as defined by some
writers® who maintain counseling 1s an individual process.
The study did not indicate that the counselors had mini-
mum preparation for administering the psychological tests
in determining pupil characteristics.

¥ith these deficlencies in the general counseling
program, vocatipnal guidance must of necessity be inade-
quate, even by the standards imposed by Parsons. If the
80 per cent of the schools now reporting counseling in
"school subjects and future vocational interest and plans"
actually do what they claim they do, courses in occupa-
tions with the accompanying psychological tests, will re-

ceive more attention than previously indicated.

5Erickson, Clifford E., and Smith, Glenn E., Organization
and Administration of Guidance Services, p. 100.
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Natlonal Trends

Guidance and its subordinate phase, vocatlonal
guidance, are only recently emerging from the strong-
holds of a relatively small number of city systems,
Through the leadership of the U, S, Office of Education,
the states are beginning to sponsor the movement,

In gpite of an apparent wave of popularity for
guldance nationally, the evidence doesg not indicate that
it has been very effective., This 1s reflected by a state-
ment by Baer in 1948:

There are about 24,300 public high schools

in the United States, But less than 4,000 have

coungselors or guidance officers. This is finde

ing of survey Jjust completed by U, S. Office of

Education, In other words, 84 per cent of pub~

lie high schools have nc counselors on their

staffs.

The other 16 per cent reported 8,299 coun-

selors and guidance officers, Of these 3,618

are men and 4,681 women, No distinction was

made between full time and part time people,

Nor do we know anything about the training, ex-

perience, or actual duties of those who

called “"counselors and guldance officers.

In a guest editorial in Occupations magazine Stein-
metz, a trustee for the National Vocational Guidance
Aggociation and Director of Training for 0wens~Corning
Fiberglas'Corperation, was similarly outspoken about

the general progran,

6Baar, Max F., School Guidance Survey, Occupations,
p. Washington Flashes,
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Steinmetz says:

Only a relatively few of this nation's

school administrators are sold on guidance,

That 1s why so few schools even in Metro-

politan areas have programs that justify

the name guidance., Until recently there

was no place in the preparatory training

of teachers for the subject of guidance.?

These critical views tend to moderate the influence
of the enthusiasts who do harm to the movement with ex-
cessive claims, However, there are many examples of
wholesome contributions to the field. An excellent
pocket-size handbook for use of counselors wag produced
by the New York State Counselors Association8 in 1946,
Hotlon pictures and film strips desligned specifically
for guldance are becoming more plentiful., A group of
small size texts with accompanying work books have been
developed to use throughout high school called Life Ad-
lustment Serteg?

The financial support and increase in vocational
guldance 1s reported by Baer in his Washington Flashes

in Occupations Magagine:

7steinmetz, Cloyd S,, Guest Editorial, Oceupations,
Pe Washington Flashes,

8New York State Counselors Association, Practical Hand-
book for Counselors, pp. 1-160,

IProsser, C. A., and others, Life Adjustment Series.
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In the fiscal year beginning July ll 1948
on

Federal Government will be spending mill

dollars for vocational guidance under the George~

Barden Act., States will be spending another

miliion in matching funds, Add to that the un~

known sums that will be spent by states and lo-

calities as results of indirect influence of

George-Barden Act, According to Harry Jaegers,

46 states will have sdopted plans for using

federal funds in one way or another for voca-

tional guidance. Of these, 20 states will have

local programs mainly on demonstration or pilot

baglg, 12 gtates have already appointed counselor-

trainers,t

From these comments on current practices, the con-
clugion may be drawn that general guidance has far to go
to become efficlent, but through finanecial aid and state

gpongorship, vocational guldance is well on its way,
Summary of Chapter III

General guidance has held a sustained interest with
steady improvement in Oregon in recent years, The areas
eagsiest to administer have received the most attention
and publicity., Vocational guidance has remained inferior
or non-existent with little use of the scientific tools
avallable for aiding in occupational choices, A thoroughe
going study of occupations and individual characteristics
is the exception rather than the rule, The faet that
those responsible for guidance were aware of this and de-
sired to improve the situation indicates more can be ex-

pected of guldance in the future, The degire for better

10pger, Max F., op. cit. p. Washington Flashes
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prepared counselors implies a realization that coun-
gseling is something more than using a teacher with good
intentions, '

The national trend 1s similar to that of Oregon's
except in some areas the national prrograms of guldance
and vocational guidance are much more advanced and thor-
ough in practice, On an average the national guidance
program is not impressive due to lack of counselors and
established standards.

With the avallability of federal money, the states
are generally trying out guidance programs, These are
strongly of the vocationel guidance influence, largely
because the first available federal money came from the
vocational education section of the U, S, Office of Ed-
ucation,

With centrelized leadership now avallable, guidance
has the opportunity to beecome more general with estab-
lished standards and practices, Because of the popular
tendency of geeking and using some sort of brief and
often invisible process for fitting the individual to
a career, vocational guidance will probably mature

slowly.
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CHAPTER IV
THE PLAN FOR VOCATIORAL GUIDANCE

Vocational guidance as a program in #ecdndary gchools
falls into two divisions, general and specific, each reed-
ily 1dentified, ,

As proposed'in this study, general vocational guid-
ance is a gradual process from grade school through high
school, usually appearing as a part of other studies and
not necessarily identified as guidance, Through the
studies of reading, geography, social orientation, indug~
trial aita, and other classes, information sbout the work
of the world, climatic conditions, living conditions and
g0 on 1is absorbed, and become essential background to spe-
cific vocational guidance. Special mention should be made
of the general exploratory courses in buginess, languages,
mathematics, shop, and art., Home room guldance contributes
mach to location of physicel and personality deficiencies,
the correction of which have a very decided influence upon
later vocational choices. Assemblies, career days, films,
and guest speakers contribute to the general knowledge
upon which future vocational choices may be based, Seé
lection of courses, which 13 a phase of educational guid-
ance, may elther influence thavchoice of a career or ac-

company the cholce of a career, These and similar
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influences are important and may or may not be desirable
according to how they affect the child, and should have
the closest cooperation of the person responsible for
specific vocational guidance,
| Specific vocational guldance, as herein proposed,
centers around a course in the curriculum for credit
given during school hours throughout the year, The course
taught by the writer appeared under the title of occupa~
tions although other titles could have been used. The
content of this speclalized phase of vocational guldance
is presented in detail in the course of study., To satis-
factorily carry out such a program, the teacher must have
speclalized preparation which will later be presanted in

gsome detail,
Enrollment and Class Arrangement

The enrollment in the class conducted‘by the writer
was elective and this system seems preferable, at least
until the course has been presented long enough to be ac~-
eapted as an established subject. With the excaption of
students who must have employment for a livelihood or who
expect to leave school, the class should be conducted for
seniors only, Seniors are forced to make declsions abont
theilr careers within a matter of months and, therefore,

can be expected to have some interest in their future
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occupations, The vocational interest tests are less re-

liable for the younger student, Strongl says, "Conse-
quently, the younger the man, particularly below 20 years
of age, the less certainly can his interests be determined
in terms of some ocecupation.® Experience in condueting
guch a clagss has indicated that sustained interest in the
problems was difficult to retein among younger pupils,.

Class work was done by the students at work tables
rather than at deska or tablet arm chairs, This permite
ted more room for reference materials and freedom for
chart making,

Materials and Recordg

Bach pupil furnished his own school notebaok and
other writing equipment, The resources of the local and
state library were readily available and utilized, Each
pupil purchased a smell textbook and accompanying worke
book. These books were from the Life AdJustment Series
by Progser? and Palmer,

lstrong, Edward K, Jr.y Report on Vocational Interest
Test for Men, ﬁsverse slde scoring sheot,

2Prosser, C. A. and Palmer, R, H., Information Book on
Selecéing an Occupation and Practice Book on Selecting
an Occupation, Life Adjustment Series.
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Notion pletures were used to lend varlety to the
class, These will fill a more important place in the
class when produced with the guidance field in mind,
Each student prepared other personal records which prop~
erly come within the course of study of occupations,
The instruetor maintained a personal record file for

each pupil,
The Use of Research and Analyéis

When the course in occupations 1s installed for the
first time, 1t 1s subjected to critical examination be-
cause 1t is new and unproved, Fortunately, the benefits
to the individual are fairly obvious, but few subjects
can intrigue every puplil every day. To avoid pupil ques-
tioning the value of each phase of the course, the ine
gtructor must be wary of overselling the merits otkthe
program as a solution for all of hig future problems,

8pecial recognition gshould be given to two situa-
tions inherent within the course requiring special hand-
| ling of the problems, They both center around the fact
that much of the course is based upon searching for facts
and correctly reasoning about them after they are assem-
bled, The first problem arises with the students, more |
prevalent among girls, who have always made goocd grades

by memorizing factual materials. With less opportunity
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to make conspicuous showings with bulky papers and oral

recitations, resentment is built up because the course is ‘
"not definite,* This feeling is further sggravated by |
the fact that these students, accustomed to depend upon
rote memory, often do not reason well, The other situation
is that of pupils who geem unable or unwilling %o do the
simplest searching for simple truths or draw reasonable
conclusions, The instructor should recognize this

latter trait early and, if due to lack of the students®
abilities give his help generously in solving their vo-
cational guidance situation. This is justifiable becauge
these gshortcomings along with verifying tests are indica-
tive for future vocational counseling,

The resistance to research and reagoning 1s empha-
slzed because at times it becomes a serious problem., An
oceurrence in the writer's occupations elass will illug-
trate this point.

Four girls who were good students but had become

- quite restless stayed after class to mildly voice a con-

plaint. They said the materials they were working on were
not definite enough so they could learn facts and get good
grades, Explanations did not satisfy them and they wers
rapidly losing their self-composure over lack of factual
information, A thick volume of the United States Postal
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Directory lying on the instructor's desk kindled a dia-
bolical thought. He turned to a seven-page section and
assigned the regulations covering size, weight, contents,
zoneg, and a host of dry factual information pertaining
to the postal system., Bach girl had the next day neatly
copied headings and made summaries and handed them in for
excellent grades. These girls said this was the best
lesson agaigned and continued on the regular lessons, ap=-

paerently with tensions relieved,
Coungeling

Individual counseling by the teacher must be avall-
able to the students at any time, but most of it of an
ocoupetional nature occurs in the latter part of the
course, The plan for gelf-preparation and occupational
gelection i3 based upon self-choice by the gtudent, Often
the student has the belief that he will be tested and ex-
amined and then told exactly the Jjob that is meant forx
him, This ideal of self-choice was expressed by Parsons3
in 1908 in his statement, "No attempt is made of course
to decide for the applicant what his calling should bey
but the Bureau tries to help him arrive at a wise, well-
founded conclugion for himself," Prosser? and Palmer

3Brewer, John M., History of Vocationsl Guidance, p, 304.
4Prosser, C. A.y Op, cit,, pe 9
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repeated this belief in their statement, "Now a real
choice which is vital to his future must be made and fol-
lowed. And it is one which he must, or should, make for
himself, as he is the one most vitally concernedl"

The technique of counseling will not be elaborated
upon in this study as that is one of the abllities that
the teacher must acquire in his professional preparation.
However, certain practices accompanying vocational guidance
will be pointed out.

The clags in occupations furnishes one of the few
places the individual is avallable in a situation condu-
cive to understanding help over a long period of time.
For this reason teacher influence is more gentle and grad-
ual than in the usual guidance program based upon a few
interviews. More time 1s taken to establish rapport and
this must be establighed if effective influence takes
place., Shortcomings that can be improved are identified
by the individual himself., As he seeks ways for improve-
ment, the remedial measures become incidental within the
course, thus avoiding embarrasament. Through observation
during the school yesar, results are evaluated and encour-
agement provided as part of the regular program, This
face saving is important at the sensitive adolescent age,
Tests of emotional stability and school adjustment, and

personal interviews reveal intense parental conflicts
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guch as broken homes, mental dlsorders, and similar ex-
treme problems, The vocational counselor thus realizes

how limited his help can be in many cases.
Counseling Alds

The standardized tests measuring mental capacity
and ability, temperament, and interests have proven much
more accurate than lnstruoctor opinion alone, These tests,
combined with measurement of occupational information
and self-analysis, form a basis for occupational selec~
tion which will be demonstrated by a review of the case

studies.

Intellligence Testing or Acadenic Capaclty

Intelligence tests are necessary to determine possgi-
bility of entry into some occupations, particularly the
professions, and for predicting capacity for advancement
in most occupations, However, the intelligence quotient
must be regarded as an approximate mental capacity and
occupational success is strongly influenced by many other
conditions, Grour tests are practical to care for the
large numbers invelved in a general guldance program, but
tests that indicate areas or factors of intelligence are

helpful 1in cases that are baffling in occupational se-~

lection, Until psychologists are in bhetter agreement
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concerning the nature of intelligence, the guidance in-
gstructor must consider the measurement of intelligence
as one of several approximate tools, Grovesd says, "Pay-
chologists, however, have never agreed whether it is a
single faculty or whether it 1is composed of several,
such ag the ability to remember, reason, visualize, and
react. . o Thus intelligence tests can best be thought
of as measuring the kinds of ability needed to learn,

especially in school,®

AdJjustment Inventorlesg

Tests of emotional stability and inventories of per-
sonality, while not in general use in high schools, show
more promise as & means of promoting pupil-improvement
than any other psychological instruments presently avail-
able. Unlike interests, intelligence, and aptitudes which
are usually subject to little change, the personallity may
be greatly improved through influences directed at the
sources of social maladjustment. The extremely personal
questions in the tests require well~-established rapport
and skillful interpretation and application. In the use

of such tests by the students in this study, no case was

SGroves, Ernest R., and Catherine Groves, Dynamic Hental
Hyglene, p. 129,
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detected in which false or incomplete answers were given.
At school age the personality 1s subject to change to a
greeter extent than in adulthood., This view is expressed
by Groves® in his statement, "It is an axiom among men-
tal hyglenists in whatever field of mental hyglene they
specialize that the preventive purpose of the sclence
can best be accomplished through child guidance and the
improvement of parental insight. . ." The adjustment
inventories are more likely to be valid in school coun-
seling than in employee selection in industry because a
bright adult, if a job were at stake, could improve his
gcore by false answers. The average instructor in guld-
snce will not have enough training in psychology to do a
great deal of remedial work and he should recognize that
occupational selection must be made with the malad just-
ments as part of the individual's qualifications. This
study indicates that emotional and personality character-
istics have more bearing on selection, remalning or ad-

vancing in occupations than any other one factor,

Yocational Interest Blanks

Strong's Vocational Interest Blank was the only in-
terest test used in this study, but the interests

61bid., Preface.
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expressed on the blank were quite consistently similar

to the occupations successfully followed in the following
six to elight years of actual employment, However, the
indlcated interests, even if accurate, do not always mean
that the individual ecan or should go into the oceupations
of the highest ratings. 1In one case in the study the
student had an A rating of interests similar to those of
an elementary teacher but an I.Q., of 87, It seemed hard-
ly advisable to encourage enrollment in college with this

intelligence rating,

Cumulative Record

A cumulative record is needed for voecational guid-
ance and 1ts value depends largely upon the accuracy and
extent of the entries. There is no serious objection to
having it at a central place such as the principal's of-
fice, providing it is accessible to the instructor. At
least the academic record will be maintained which gives
an insight into interests and abilities and may serve ags

a check upon the intelligence score,

Aptltude Testing

Aptitude tests were not used in the study., None was
available locally at the time, a probable deficiency in

o
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the program, However, aptitude tests for general voca-

tional guidance were enjoying a wave of popularity not
merited by the results obtained. There was little agree-
ment on the meaning of aptitude or the reliability of

the measuring devices, Their chief value seemed to lie

in gelection for a given Job or operation.
Ethical Aspects of Vocational Guidance

The testing and ecounseling phase of vocational
guidance requires a rather well-defined code of ethlcs
if it is to function as implied by its title.

An honest interest in the welfare of each person
must be so evident that the students sense this, This
relationship may be difficult to achieve when dealing
with children from families with low standards from whom
obnoxious actions may be expected. Unless the will to
improve can be instilled in this latter group, pupil
progress will be very slow,

As a matter of policy, the teacher must not re-
peat information gained in interviews and blanks. In
line of duty, the information may be imparted to others
professionally qualified to use and respect the confi-
dences,

The coungelor has little legal protection to carry

on even the necessary investigations. As he acquires
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information pertaining to civil or criminal offenses, he

is held legally responsible for presenting this in court
in cese of a trial, He 1s then placed in the position
of choosing between perjury and violation of a profes-
sional confidence. Regarding the legal aspects of coun-
seling, Groves states:

As one would naturally expect, since

lawyers are most prominent in our iegislature,

aver{ one of the American judiciaries protects

the lawyer so that he is never forced to re-

veal in a court matters which have been told

him in confidence by his clients. Similarly

most states exempt the physiecian, In many

states the minister, the priest, and the

rabbi, likewise have the same protection,

Nowhere 1s the family counselor who is not

also a member of one of these professions

legally exempt from tastifyiag about what

has been told in confidence,

This lack of legal protection raises an interesting
question in using the commercial sdjustment inventories
which make such personal inquiries of the student as:
which parent 1s liked best; are the parents happily
married; and does the mother dominate in the family?

Fortunately, in the course in occupations the in-
structor has the opportunity to become intimately ac-

quainted with the students thereby, lessening the chances

7Grove2 5Ernest R. and Catherine Groves, op, cit,,
Do .
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of using the inventorles on antagonistic studentas, Since
the parents have legal protection agalnst ocutsiders al-
fonating the family unity through statements to minor
children, the counselor must use extreme care in avoid-
ing legal entaglements of this nature,

Probably the most important phase of ethics for the
instructor to observe is his limited professional status,
His relationship to physical and mental i1lls is largely
that of the layman pgrforming first-aid and in no sense
that of giving treatment, His primary Jjob is that of
recognizing symptoms and referring the counselee to the
proper professional field or filelds whiech may be medical,
legal, religious, or psychological., Improvement in man-
ners, soclal habits, studies, and similar areas are more
properly part of the ingtructor's responsibility in line

with his professional preparation.
Summary of Chapter IV

The claas in occupations served a dual purpose of
classroom study of occupational pursuits and individual
testing for analysis of the individual,

The testing for intelligence, interests, adjustment,

and aptitudes was conducted by the instructor as a nor-

mal rrocedure at the time the gtudents were attempting
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to evaluate their own abilities., This acceptance of the
testing program as being purposeful causes a feeling of
cooperation in the students which overcomes the delicate
problems encountered in using the adjustment inventories.
This aspect is rather important because the inquiries in-
to family relatlonships may be interpreted by the parents
as detrimental to harmony within the family group. Coun-
geling based upon the information secured from a minor
without the parents! consent can be considered as cause
for legal action, Even if such action 1s successfully
defended, the effectiveness of the lnstructor would di-
minish,

With the students in daily attendance, coungseling
can be done at times when the students are receptive to
consideration of their problems.

Since part of the purpose of the course ls to effect
changes 1n personality and comprehension of the broad
fields of occupations, the nine month course is recommend-
ed. The gstudents need this time to mature in their think-

ing of themselves and thelr future work.
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CHAPTER V
THE CASE STUDIES

The principal reason for making the study of the
individuals in the class in occupations was to deter-
mine the practical value of several tests and inven-
tories for use in secondary school vocational guidance,
To be practical, they must consistently identify pupil
characteristics that have a relationship to identifi-
able occupational patterns. An examination of the case
studies reveals that these pupil characteristics were
ldentified and fell into groupings with ocecupational
characteristics peculiar to each group.

8ix principal areas of pupil characteristics were
explored to evaluate the qualifications of personality,
interests, adjustment, intelligence, family relation-
ships, and academic ability, The more common facts of
age, weight, height, sex, and year in school were ob-
tained as routine information in the class in occupa-
tions,

The following description of the blanks and gcores
is provided for a better understanding of the case
studies.

Grade average - Grades were given in all high school
subjects at the completion of egch one-half year unit on

a 1,2,3,4,5 grading system with 1 as the highest possible
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grade. Four was the lowest passing grade and all failures
were recorded as fives. No grade point system was used.

To gain a more accurate evaluation of academic abllity,

grades for health and physical education were omitted in

detsrmining the grade averages.
Intelligence testing - The Otis Self-Administering

Tégtg of Mental Ability were used for group testing to
obtain the intelligence guotients used in the case stud-

les,

Personality rating -~ Personality Schedule by Thur-
stone and Thurstone was used as a means of identifying
causes of personality maladjustment and for determining
total scores. The authors arranged five groupings to
indicate degrees of personality adjustment. Group 4
with scores O to 14 was considered extremely well-ad-
Justed; group B ranging from 15 to 29 was rated as weli—
adjusted; group C with scores from 30 to 59 was indicated
as average; group D scoring 60 to 79 was considered as
emotionally maladjusted; group E with scores of 80 and
above was described as "should have psychiatric advice".

Personal and social adjustment - This area of ad-
Justment was determined by the The Adjustment Inventory
by Hugh ¥. Bell. The student form was used. Separate
scores were obtained for men and women in the four areas

of home, health, social, and emotional with the sum of




52

these becoming a total adjustment score., Since the norms

for 5his inventory are arranged in five degrees of adjust-
ment for both men and women in the four areasg of ad Just-
ment and for total adjustment, the detailed table is pre-
sented in the appendix,

Attitude foward gchool - The attitudes of pupils to-
ward the school were obtained quantitatively through the

use of Ihe Sghool Iaventory by Hugh M, Bell, A single
score was derived which falls in groups of 0-3 as ex-
cellent, 4-12 good, 13-30 average, 31-39 unsatisfactory,
or above 39 unsatigfactory. Space and instructions were
provided at the end of the inventory for the student to
write in specific suggestions for improvement of the

school,

Yocational interests - Aside from expressed vocation-
al interests by the pupils, Yogcational dnterest Blank by
Edward K. Strong was used for determining voeational in;
terests, No provision of payment for scoring through
the use of gchool funds was provided and, as this test
was not compulsory, ratings were not obtained in several
caseg,

Bagig for grouping gage studies - The 19 cases fell
into four classifications presented as Groups I, II, III,

IV, Group I was composed of five persons following the
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oceupational pursuits chogsen while in high school. Group
I1 was composed of persons established in an occupation
selected after completion oflhigh school, Group III was
made up of persons still unable to select what they con-
gsider s permanent occupation, Group IV was a specilal
group of war and mental casualties treated separately,
0f the latter group two were killed, one paralyszed from
the neck down from meningitis, and one suffered extreme
mental malad justment.

Qcoupational adlugtment evaluation ~ Occupational
adJustment was measured 1n the degrees of very satis-
factory, good, average, poor, and unsstisfactory, These
units of measurement are similar to those used in the
psyohologiéal tests and inventories permitting gzraphical
comparisons of student traits and degrees of success in |
occupational edjustment, The besic analysis of oacupa~
tional ad justments 1s presented in Chart 1,

Regrees of occupational succegs defined - To achieve
the rating of very satisfactory, the student had to plan

his career while in sechool or definitely make use of his
vocational guidance for planning hils ocecupation soon after
leaving school; prepare for the occupation; remain in the

chogen occupationj and feel that he had made a good choice
at the time of the followw-up study,




A rating of good occupational adjustment was basged

upon following an occupation different from the one ge-
lected in high school and not ag the result of prepara-
tory education or training. Similar types of work must
have been followed with freedom to seleet other jobs.

The work must be within the physical, mental, and emo~
tional limitations of the individual without undue strain
on these qualifications, They nmust indicate they liked
the work reasonably well at the time the follow-up study
was made,

Average adjustment in the occupations depended upon
following similar lines of work, The work was not nec=-
esgarily liked but was not disliked. It utilized most
of the capabilitles of the individual and left no per-
sistent emotional antipathy toward the job,

Poor occupational adjustment was the result of
shifting from job to job without gaining in skills, job
gsecurity, senlority, or permanent Job benefits, It im-
plied working on jobs below the ability of the individual
wilth little evidence of opportunity for promotion from
the jobs that have been held, With the shifting of jobs,
little success in following a plan can be claimed.

Unsatisfactory occupational adjustment was a more
complex category with two predominant characteristics,

The individual with this rating may have characteristics
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that prevented his: (1) adjusting to the jobs he has held;
(2) meking adequate preparation for better jobs; (3) real~

izing that he was inadequate oceupationally, The other
type of unsatisfactory occupational adjustment exhibited
the characteristics of very successful employment as a
temporary expedient with the realization that the work
was below the capabilities and interests of the individual,
He may have had a combination of these conflicts, but in
either case was dissatisfied with his work as a perman~
ent occupation, In this classification the individual
had not followed a preconceived plan for an oceupational
career and was still unable to make a deecision pertain-
ing to a career,

The charts were devised to more readily compare oc¢-
cupational adjustment with personal characteristics of
the individuals, It is recognized that the authors of
the adjustment, emotional stability, and school adjust-
ment tests allocated more numbers in the areas ad jacent
to the average adjustment than was allowed in the writer's
occupational adjustment chart. However, the points es~
tablished for the ratings of very satisfactory, good,
average, poor, and unsatisfactory were numerically iden~
tical on all charts, a system sufficiently alike to pere
alt comparisons of the traits being studied,
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Qther gonditions of the gtudy - Nineteen boys and
girls attended the class 1n occupations and participated

in the vocational guidance program., Bight years later
their actual occcupational records were compiled and com=-
pared with stated choices, test results, and instruc-
tor's predictions, Interviews were possible in 13 cases,
Reports by parents, employers, and close friends were
used in six cases, In presenting the case studies, in-
dividuals were assigned letters of the alphabet in place
of nameg for the obvious reason of anonymity. The first
cage presented in the studles was ldentifled as "A", with
" other letters assigned to individuals consecutively

through ®"8" of the alphabet,
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TABLE I

Characteristics of Group I Following Occupations
Chosen in High School

Characteristiecs A
Age at selection
occupation 17
Year in school senior
Intelligence
quotient 123
Emotional stabilit
(Scored 0 to 80 3
Adjustment inventory
Home excellent
Health excellent
Sociel excellent
Emotional excellent
Total excellent
Vocatlonal Interest
Blank ]

High A interests -

A Iinterests —

B+ interests -

B interests —

B~ interests -

Occupation level -

Masce.~-feminity —
Rating in occupa~

tion followed —

Housewife (girls) -

School adjustment good
Mother relatiocnship excellent
Father relatlionshlp excellent
Parents happlly

married yes
Happy childhood yes
Married yes
Children two
Satisfied with

occupation yes

Time in oceupation

Followed instruc-
tor's prediction yes

6 years

B

15

Junior

103

13

excellent
excellent

high average

excellent
excellent

L~ B

low A
high A

A

- -

high average

excellent
good

yes
not sure
yes

one

yes
6 years

yes

c

15
sophonmore

118

20

ERR

-

B Bl HOMWO

aversage
excellent
excellent

15

sophomore
130
12

excellent
excellent
excallent
excellent
excellent

L}

& 1 Wilwantiw

high 4
nigh A

high average

excellent

excellent

yes
yes
yes
two

yes

4 years

yes

18
senlor

27

Lol AT R MRS Lt

high A

excellent

good

yes
yes
no

none

yes

6 years

yes
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CASE STUDIES, GROUP I

CASE STUDY A

sex: male Personality Schedule - 3 ~ extremely
age: 17 well adjusted
weight: 147 The School Inventory - 8 - good
height: 5'10" The Adjustment Inventory - 3 - excellent
classs senior Home - 0 - excellant
grade A Health - 0 - excellent
average: 2.1 Social - 2 -~ very aggres-
IQQ- H 123 sive

Emotional - 1 - excellent

Gepersl ;n:ggmggign: A lived in the country, the son of
Polish parentss He talked without accent and seemed a
typicael American boy., He had a variety of interests and
active hobbies and led a most wholesome life. He had al-
most perfect personality and adjustment scores and enjoyed
group activities with his classmates. He was quiet and
did little talking but had an excellent sengse of humor and
was very interesting when he did engage in conversation,
The little farm was neat with the buildings well palnted
and the whole family took great pride in it. They did not
see% to have a great deal of money but never appeared in
wanv,

A entered the part-time apprentice program as a me-
chinist apprentice. He learned rapidly, usually grasping
the operation the first time shown, and much of the time
figured out the operations by himself, His employer was
fond of him and believed he must have had previous machine
shop experience. A was never moody and was consistently
the same every day under all conditiona,

Igg;gnggggig Opinjon: A was so extremely well-ad]usted
that it was always a pleasure to have him around, He 1is
likely to be a success in anything in which he is inter~
ested and which he attempts, He probably will avoid oc-
cupations such as selling where he will have to do much
talking, He should become a good machinist, and would
probably become & better engineer,

EQlﬁQl:ﬂR‘ A enrolled in a technical school for aviation
mechanics, completing that phase of his training in nine
months, Following thig he worked 21 months as civilian
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mechanic for the air force at a California sir base. He
then joined the air force, passing equally well the air
force tests for pilot, navigator, and bombadier, However,
he was very slightly color blind and was made a navigator
and served two years on bombers out of Italy on the diffi-
cult missions of bombing the enemy oil fields, attaining
the rank of lieutenant, With the current stories of emo-
tional upsets of returaing veterana, A's high rating of
emotlional stability was checked by asking him if he found
it difficult to adjust to home life upon his return. He
replied, "Yes, it was a little difficult; for about a
week I felt kind of restless." He and another veteran
operated a flying field near Portland, servicing planes
for amateur fliers with A responsible for the mechanical
work, The repair bills on converted military planes were
extromely high, causing poor customer relations., A did
not like this customer controversy and after a year and
one~half sold the enterprise., A took a job with a die-
casting firm where he pulled a lever every thirty seconds
to make a casting., After several weeks of this he was
transferred to the machine shop as a tool and die maker.
He laughingly said the casting Jjob was a moron's job but
that he liked the die making fine, He "would rather like"
to go to college, but after sﬂending 80 many years in pre-
paring for his trade he dislikes starting over to learn a
profession. He says he likes the machinist's work about
a8 well as anything he could have followed. He is married
and has two small children and seems to be quite happy and
well adjusted,

Copncluglong: A's chief asset seemed to be his emotional
stability which has remained congistent through high school
and adult career., Any working situation which is chal-
lenging and with reasonably good working conditions seems
to arouse his interest and permits him to like the Job,

His work is similar to the interest expressed in his high
gchool period. A may be considered as having very satis-
factorily succeeded 1n his total occupational adjustment.




61
CASE STUDY B

gex: male Personality Schedule 13 -~ extremely
aget 15 well adjusted

weights 140 The School Inventory - 11 - good

height: 5'4% The Adjustment Inventory - ll - excellent
elass: junior Home - 0 = excellent
grade Health - 1 - excellent
average: 3.2 Soclal - 10 - high average
I.Q.t 103 Emotional - 0 - excellent

Vocational Interest Blank - Aviator, high Aj engineer
chemist, production menager, farmer, carpenter, prlnter,
purehasing agent, Aj; masculinity, A,

Qggg;%& nform t B was a stocky, quiet boy who remain-
ed rather inconspicuous in the class. He dld not do very

well in his school subjects, attalning a 3.2 average in
high school, failing several semestars of work, His fa-
ther and mséher hed about an eighth grade education and
the fether worked in the local mill., B had no lofty am~
bitions but did plan to follow some kind of machine work,
He had good emotional stability and the interest blank in-
dicated interegts similar to those engaged in mechanical
trades, While gtill in school he began &8 gix~year appren-
ticeship in the printing trade, He geemed to like this

. work during the rest of his high scheol, working one~half
time, and going to school one-half time,.

: ‘s Opinions It seems that B is more likely to
become & printer than a worker in any other gkilled trade.
If he discontinues he will probably take whatever work is
available, The fact that he gets along with people and
his indicated interests are gimilar to those of printers
and other workers in the trades are in his favor,

- Pollow-up: B followed his apprenticeship about two years
and was then called to military service,

After returning he resumed his apprenticeship and has
practically completed the six years' experience and all of
the written lessons that go with this apprenticeship., He
likes it; it pays wells and he thinks it i1s better than
anything else he could have done, He is married and has
one child.,

Copcluglong: If vocational guidance were always this easy,
it would be a very succegsful program., B has made a very
gatisfactory occupational adjustment,



CASE STUDY C

gex: female grade average: 2,2

age: 15 I.Q.: 118

weightt: 125 ~ Pergsonality Schedule - 20 ~ well adjusted
height: 56" The School Inventory - 23 -~ average

claasst sophomore

Yocational Interest Blank: Housewife, office worker, ste-
nographer-secretary, A; elementary teacher, Be; buyer,
B-j femininity, A.

Genersal ;g:gzmggxgaz C was capable, neat, and quite well-
adjusted socially. B8he had decided upon her career to the
extent of speclalizing in the commercial studies in high
gehool, Her parents each had an eighth grade education
with her mother a housewife and her father a mill worker,
She had a grade average of 2,2 for four years in high
gschool, At age 1l she had been quite sure she wanted to
be a primary teacher, which appeared as a minor interest
on Strong's Interest Blank. Her expressed interest was for
secretarial work which way secondary only to housewife on
the interest blank.

Instructor's Opinion: C is a typical healthy girl with
better than average intelligence, feminlnity, and adjust-
ment, 8he is successful in her commercisl s&udies and
will undeubtadlﬁ do secretarial work, but will get married
fairly soon as her highest interesta are similar to those
of housewife,

~upt ©C completed her high school course and worked
as general office girl and as secretary in several business
offices, The highest paid job was in the office of a lum-
ber dealer, Her work was reported as satisfactory to ex-
cellent with the changes in Jobs due to the ease of
e ing jobs for higher pay during the war years, After
about two years she married a young local man, They are
residing in a college town while he attends college and
she works in an office, They seem quite happy and well
ad justed,

Concluasiong: The occupation and activities of C's were
quite similar to her plans and interests appearing in her
high school period. Her occupational adjustment msy be
considered as very satisfactory.




CABE 8TUDY D

gsex: female Personality Schedule - 12 « extremely
ages 15 well adjusted
welght: 123 The School Inventory - 14 - high average
height: 5'74" The Adjustment Inventory - 4 - excellent
clagst sophomore Home - 0 - excellent
grade Health - 1 - excellent
average! l.4 Socisal - 1 « execellent
I.Q.t 130 Emotional - 2 - excellent

Vocational Interest Blank: Office worker, stenographer-
gecretary, housewife, high A; home economics teacher,
elementary teacher, dietitian, A; femininity, A.

%ﬁgﬁfgl %g{g;gg}iga} D was quite attractive, neat, in-

elligent, and was seriously preparing herseir for gecre-
tarial work., She wrote neatly and did well in her studies
with a four-year grade average of 1.4 with no %rade lower

than a 2. She had an excellent personality rating and
scored very high in the adjustament inventory.

Her interest blank indicated her interests were simi-
lar to those succesaful in secretarial work, stenographer-
gsecretary, and housewife,

dnatructor's Opinion: D will almost surely go into secre-
tarial worky for which she 1s now preparing, and will be
highly successful., The exception to this may be marriage
and no entry into any occupation,.

-ypt Upon completion of school D worked in an in-
surance office and was consldered efficlent, She then
married a young men in the Navy and for a time lived near
his post. She returned and took a secretarial Job in one
of the leading law offices, 8She was very succegsful here
and well-liked by her employer, About a year ago she moved
several miles out of town to their new home to become a
full-time housewife,

%iggl%gggggx There was never any doubt about the occupa-
on for D, 8he found she had the ability, interests, and
ogportunihy for the occupation she had chosen, In fact D
ghould have gueceeded in most occupations in which she

was genulnely interegsted., Her occupatlional adjustment has
been very satisfactory,




CASE STUDY B

sex: male class: genior
age: 18 grade average: 2,8
weights 135 I.Q.2 127

height: 5t10% Pergonality Schedule - 33 - average

Vocational Interest Blank - Office worker, social science
teacher, high A; accountant, A; real estate salesman,
life insurance salesman, banker, Y.M.C,A. secretary,
Be; masculinity, A,

ggngzg; informations E was neatly dressed, quite good
ooking, did well in school, quite intelligent and ap=-
peared to be the sort of peraon who could be reagsonably
guccessful in almest any endeavor he choge to follow,
However, he lacked self-confidence and drive, and under-
egtimated his own ability., His father had an eighth
grade education and was an aggressive labor leader, lead-
ing a rather turbulent life, His mother was a housewife
ofssimilar education, His four-year grade average was
2.8,

In spite of seriously studying the course in occupa~-
tions, E geemed to feel that his oceugation would be
clarking in a local store, probably the five and ten cent
store, He vaguely felt that this might lead to some kind
of mﬁnaging position, He thought somewhat of becoming a
teacher,

équxng:nxig Qninig%s The problem is that of gtirring

8 ambitlion and getting sufficient effort aroused to make
the proper preparation for something more than a worker's
Job., It gseems likely that he will become an office worker

or eventually manager of store,

Egllﬁggnn: E worked briefly in stores as clerk and general
stock boy. Upon Joining the army he was placed in the
group doing office work and soon became seeretary for the
general commanding the Pacific Coast area. E gsald this
was exacting work but he liked it and it carried a number
of special privileges adding to the attractiveness of the
Job. He evidently was successful because he occasionally
corresponds with the colonel and general, and expects to
go back with them if called to the service again, He was
hospitalized for several months due to a col psed lung
which became normal with bed rest, The cause was not made
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clear to B, Upon return to civilian life, E took a Job
in a Western Union office and after several years' con-
tinuous work has become night manager and expects to be-
come manager, He states he likes it better than anything
else he could do,

Qgeglnaggaﬂt B's occupation followed the lines of his
interest and with his superior mental ability was success-
ful as gecretary to the general and in the telegraph office,
His gelection of work in the office of the telegraph com-
pany was largely chance, although work in some office was
predictable, With his 2bility and a dash of aggressive-
ness which he has acquired, his selection as night manager
was to be expected, This satisfaction in selsection of
§¢e%§§téon indicates a very satisfactory occupational ad-
usvment,




SUMMARY OF CHARACTERISTICS OF GROUP 1

dntelligence

With the exception of one boy entering a trade, the
five students choosing an occupation and following it had
much higher intelligence ratings than the average. Aside
from the one case, the intelligence quotients ranged from
118 to 130,

Yocational Interests

FPour of the cases registered very positive interests
gimilar to persons guccessful in thelr chosen filelds ac-
cording to Strong's Vocatlonal Interest Blank, The fifth
(A) d1d not take this test, The two girls (C and D) also
had A ratings in the interests gsimilar to those of houge-
wives and were goon happlly married, While their husbands
were away ln war gervice they either traveled to be near
the pogts or were successfully employed in their chosen
occupations, One girl (D) has retired from a good Job to
care for her family and the other (C) is following her oc-
cupation to help her husband complete college., The three
boys (A, B, E) according to their own statements, prefer

their occupations to anything elge they could have chosen,



adluatpent

All had good personalitles, with three (A, B, D)
rated as extremely well adjusted, one (C) well adjusted,
and one (E) with high average adjustment., All indicated
excellent mother relationships according to the adjustment
tests, Three (A, C, D) stated excellent father relation-
ships and the other two (B, E) indicated good relation-
ships. Four said they hed happy childhoods and one (B)
was not gure., Their edjustments are graphically presented
in Charts 3, 4, and 5,

The average length of time in their occupations is

5¢4 years.,

Goncluajons Pertalning ko Group I

All of these ceses were definite and consistent in
their interests, were emotionally stable, and had suffi-
cient ability to be successful without extreme effort,

The instructor predicted they would fellow the occupations
chosen, The predictions were correct in all cases for
this group. These composite characteristics are presented
in Chart 8,

In reviewing the procedure used in this phase of
guldance, a deficiency 1s noted in the testing progran,
8ince three of the five selected occupations were in the
clerical fields, some of the aptitude tests in this field
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gshould have been used., Success in the commercial subjects
was used as a criterion for this ability, but this would
have been a wasteful procedure if ability had been found

lacking toward the senior year,




TABIE 11

Characteristics of Group II Established in Occupations

Characteristies

Age first occupa-~
tional selection

Year in school

Intelligence
quotient

Emotional stabili
(Seored O te 80

Ad justment inventory
Home
Health
S8oclal
Emotional
Total

Vocational interest
High A interests
A interests

B+ interests

B intereats

B~ interests
Bating in oceupa~-
tion followed
Housewife (iirls)
Occupation level
Hasc.~femininity

Sehool adjustment
Mother relationship
Father relstionship
Happy childhood

Perents happily
married

Married
Children

Satisfied with oc~-
cupation chosen

Time in occupstion

Followed inatruc-
tor's prediction

Different from High School Seleetions

F

15

sophomore
?
41

average
good
good
good
good

ity
L2
-
-y
-
-~
-

o

< -

average
excellent
excellent

yes

yas
yes

3

yes

5 years

no

G

16

sophomore
84
61

ansatis.
unsatis.
unsatis,
good
unsatis,

Pl W@ TN P

very unsat.

good
good

yes

yes
no (2)
0

yes
6 years

partially

H

15

gsophomore

95
17

excellant
average
excellent
excellent
good

]
-
k inad
-
-

e -
-
R aad

excellent
excellent
excellent

yes

yes
yes
0

yes
5 years

partially

16
Junior

85

excellent
average
average
good
good

very unsat.

excellent
excellent

yes

yes
yes
¢

yes

4 years

yes

17
senior

87

29

average
average
good

e WHROMNO

.

very unsat,

good
good

yes

yes
yes
2

yes

5 years

partially
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CASE STUDIES, GROUP II
CASE STUDY F

sex: female Personality Schedule ~ 4] - average

age: 15 The School Inventory - 22 - average
weight: 125 The Adjustment Inventory - 29 - low good
heights: 5t5¢ Hone - 7 ~ average
clags: sophomore Health - 5 - average
grade average: 3,0 Social - 9 - aggresslive
1.Q.: (not known) Emotional - 5 « good

gg_nﬁgg), information: F was tall and agile for her age
with an sbundance of adolescent giggles. 8he wag attrace
ted strongly to the boys and seemed to have her mind on
the conquest of the next Saturday night's dance more than
she had on the vocations course., She was too young to be
making occupational decisions, but believed she would like
to be a beauty operator, Her mother was 32 years old, had
a high sechool education, and worked at the veneer plant.
Her father also had a high gchool educstion and was a mill
worker, F's intelligence seemed average and had high
school grade average of 3,0, 8he expected to complete
high school and had no plans for advanced training, not
even for a beauty operators course,

‘s Opinlon: It is difficult to know what changes
in temperament and interests will develop in F as she grows
older. Due to her very average ability and lack of aca~
demic interests, it is unlikely she will go into the pro-
fessions, Shs is rather attractive and enjoys her social
life fully, particularly with boys., This should lead to
an early marriage., She 13 strong enough to work in the
veneer and battery separator plant and with both parents
in such work, F will probably do the same,

zgllggiﬁg: Soon after graduation, F married one of a group
of brothers who operated e large dairy ranch and moved up
Coos River to the ranch, They invested money in a loading
dock and during the war all of their ventures were highly
succegsful financlally., F 1s apparently quite happy and
finds progperity particularly satisfying.

Conclugsiong: F's successful soclal adjustment and oppor-
tunity for wide acquaintance of local men paid off finan-
clelly and in happiness better than did most of the efforts




71

of other girls in preparing for careers., Credit cannot be
taken for this by the class in occupations, Lack of guid-
ance toward homemaking may be a deficiency in the coursge,
and perhaps a method should be devised for presenting mar-
rlage as an occupation when in the girls' fields of in-
tereat rather than so great a atress on entering a career
as a single woman, Since F was unable to plan or prepare
for her occupation, the selection was probably somewhat
dependent upon chance and cannot be considered good pro-
cedure for vocational guidance. In spite of this uncer-
tain procedure, her occupational adjustment must be con-
gldered as gocé.




CASE STUDY G

gex: male Personality Schedule ~ 61 - emotionally
age: 16 malad justed
welght: 165 The School Inventory - 55 - very unsat-
heights: 59w isfactory
class: sopho~ The Adjustment Inventory - 48 - unsatisfactory
more Home - 11 - unsatisfactory
grade Health - 7 - average
average: 3.4 Social ~ 23 - retiring

I.Q.: 84 Emotional - 7 - average
Vocational Interest Blank - Farmer, high A{ artist, aviator,
printer, real estate salesman, A; masculinity, i.

gggggg% dnformation: G was slow, unexpressive, and the
type of boy who seemed to prefer to go unnoticed. His
mental and academic abllity was low with a four-year grade
average of 3.4, He professed a choice of career in avi-
ation and had a hobby of model airplanes, Hig writing was
poor and he misspelled the simplest words, His mother was
a cook and his father a telephone lineman, both with an
elghth grade education., He had discussed the aviation
career with them and they agreed to it as a career, His
work experience had been that of setting pins in the lo-
cal bowling alley., As he studied occupations he sensged
that his ability was short of that required for the usual
commerclal flier's qualifications but did not express any
alternate choice,

or's Oplnlon: It 1s very unlikely that G will
enter the occupation of aviation, The problem is for him
to recognize his abilities and select an occupation along
his interests. Common labor will probably be his occupa-
tion,

Eg;lgn:nﬁz Shortly after graduation from high school, G
Joined the Navy and has continued in it making it his
career., Unfortunately, no information 1s readily avail-
able to determine if he speclalized in any mechanical
phase of the service,

Qggglga;gng: With an I1.Q. of 84, G did not seem to have
the ability to carry out a plan %or selecting and securing
any particular occupation., His lack of adjustment and
submissiveness contributed to a personality that found
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the discipline and routine of the Navy satisfying. This
possibllity for a career was overlooked in the occupations
class, While this choice of occupation was thrust upon G
and he has little opportunity to try other lines of work,
he has decided it is the best for him, and therefore, can
be econsidered about an average occupa&i

onal adjustment.
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CASE STUDY H

L ]

sex: female Personality Schedule 17 - well
age: 15 ad Justed

welght: 1%7 The 8chool Inventory « 1 - execellent

height: 5'6" The Adjustment Inventory - 1l - excellent

classt sopho~ Home -~ 0 - excellent
more Health - 9 ~ average

grade Social - 2 - very saggres-

average: 3.0 sive

I.Q.: 95 Emotional - 0 -« excellent

General 1ngggmaxigne H was a brunette, rather plump and
quite attractively feminine, B8he seemed very well poised
and mature for her age. Her father and mother had both
completed the eighth grade in school and her father was an
offbearer in a local sawmill, H was quite sure for about
a year that she wanted to be a seecretary. She had disg-
cuggsed this with her parents and it met their approval,
She would like to complete college but took a reaslistiec -
vigg and expected to complete nine months at a business
college,

Her four-year grade average in high school was 3.0,
In gpite of some low grades her school adjustment was
rated as excellent, Her general adjustment was also ex-
cellent although she believed her health was only average,
She usually kept her eyes within eight inches of the paper
when reading or writing and complained of headaches at
gimgs. The need for an occular examination was self-evi-
ent,

or's Opiplont H is a likable girl but will never
become a good secretary, Her mental ability 1s not high
enough and she 1s too slow in grasping situations and
ideas, Glasses might correct her eye deficiency but this
is a factor to consider in secretarial work, 8She could
become a typlst and do stenographic work in a limited way.
She is strong for a girl and seems more adapted to physieal
work, She geems likely to become a housewife,

-up: In the fall after graduation H worked as &
clerk for a few months at the local five-and-ten cent store
and sald she liked it all right but wanted to d¢o office
work. She had completed her high school commereial train-
ing and wanted to go to a commerecial school, but never did,
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8he went to work in the local battery separator factory
working part-time in the office and part-time in the plant.
After six months she went to work full-time in the manu-
facturing plant learning all of the jobs of gorting, grad-
ing, and running machinery., She has been in this k of
work five years and likes it quite well, She has been
married two months and geems quite happy, However, she
says the millwork is not her idea of a career; would still
like to work in an office even though it would pay much
less, She stated the vocations course was a good course,
that "it makes you stop and think", It should be in sen-
ior year.

%gng;ngigggz H's expressed interest hasg remained constant,
ut her abilities were not in the secretarial fleld jndging
by the fact that she was part-time in offices and trans-
ferred into the manufacturing, She likes her fellow work-
ers, which was to be expected from her high degree of social
adjustment. The strein of high speed production on piece
work seemed to have no adverse effects upon her physiecally
or emotionally, There is nothing to indicate she will ever
be & successful secretary as she had desired. Her work
followed the pattern indicated in the study of her abili-
ties. She was not bored by the routine work, a reaction

to be expeated with intelligence lower than average., H
goon found through attempts at offlce work that she was

not adapted to guch work even though this repregented her
earlier occupational cholce and preparation, The finding
of a satisfylng occupation soon after leaving high school
indicates a good occupational adjustment,
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CASE STUDY I
gex: female The School Inventory - 45 - very un-
age: 16 satisfactory
welght: 117 The AdJustment Inventory - 28 - good
height: 5t6n Home - 1 - excellent
clags: junioy Health - 9 - average
grade agerages 3.6 Social - 14 - average
I.Q.1 85 Emotional - 4 - good

Geperal Informationt:t I was tall and slender and rather
immature in poise and social adjustment, She had one
brother and two sisters, Her father was listed as engineer
and her mother a housewife, Her general health was good,
She had difficultg with school subjects securing only a
four-year high school grade average of 3,6, She failed in
one year of American Hlstory, one year of typing, one-half
year of junior business, and one-half year of clothing,

She said ghe had been sure she wanted to be a nurse
for the past three years. 8She had discussed this with her
parents and they agreed to this progran,

The Bell School Inventory indicated her school adjust-
ment as very unsatisfactory., As suggested improvements for
the school she recommended uniforms for the students to pre-
vent snobbighness and have teachers friendly with all stu-
dents instead of being partial to certain ones, In other
ways she was happy and well adjusted with a rating of ex-
cellent for home adjustment, average in health, average
gocially, within one point of excellent emotionally. Her
lack of lntelligonee made her unable to compete with her
friends in school work causing extreme prejudices toward
teachers and students. She 1s quite feminine in appear-
ance and actions,

's Opinjons In spite of this pupil's opinion
that she was sure for the past three years that she would
take nurses' training and become a nurse, her academic
ablility and record indicated she would not enter this
field., 8ince ghe is fairly attractive and quite feminine,
she will probably teke some local available job, marry
soon, and become a housewife,
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~gpt I finally graduated and immediately went to
work in a highly specialized factory grading the gmall
gsheets of wood going into car batteries., 8She did this
for one year, followed by odd Jobs including work in a
hosﬁital and in offices for twe years, She then went
back to her old job at the factory stacking light boards
and doing verious specialized Jobs in the department for
a year and a half, 8She married an ex-city policeman who
was convicted of robbing the firm in which he worked and
this marriasge ended in divorece. During this time she
spent another two years in the plant becoming proficient
on all the Jobs in her department, The next day after
this follow-up interview was to be her last day at the
plant because she was quitting to marry a& "“good man this
time", reportedly the mesnager of a local chain store,

gggglngzgns With greater mental ability, I would have

ad a chance to follow the lines of her expressed inter-
est, B8he seemed to be quite happy and proud of her mille
work ag it psid quite high es with extra pay for plece
work, In her own words, "I like this as well as anything."
There was no indication that the vosations class had been
of value to her and she said she was 80 young it was just
a waste of time, & view she held with regard to most of
her subjects, i made & good occupational adjustment in
spite of having to make a new cholce in occupations after
leaving high school,
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CASE STUDY J
gex: female Personality Schedule - 29 - low well
age: 17 ad justed
weight: 123 The School Inventory - 42 - yvery unsat-
height: 5'2¢ isfactory
claas? The Adjustment Inventory - 29 - low good
genior Home - - low good
grade Health -~ 6 - average
averages 3.3 Social - 12 - average
I.Q.: 87 Emotional - 6 - good

Vocational Interest Blank - Elementary teacher, office
worker, A; buyer, housewife, Bj; femininity, A,

%gngggl Information: J came from & Finnish home in which
he native lan%uage wag gpoken creating spelling and lan~
‘guage difficulties, Her four-year high school grade aver-
age wes 3.,3. She was of stoeky build, deliberate in move-
ment, 8he was quiet and yet well poised and confident.
She rated very unsatisfactory in school adjustment com~-
plaining that school subjects are needed that will prepare
the student for the future and that some teachers gave go
much home work that she could not enjoy an evening at home,
The fact that both parents were dead made her more conscious
of needing to prepare for work. Low mental abillity with
language limitatlons accounted for the burdensome home work,
Her general adjustment was good, being cheerful, likeable,
and somewhat reserved. There were two haif-siséers and
one half-brother with an inheritance sufficlent to complete
high sehool and avoild immediate financial worry.

She geemed to recognize her limitations and studied
ocecupations and her own abilitles seriously but could not
arrive at a clear understanding of what she felt she should
do, 8She worked part-time helping the jJanitor clean and
dust the building., Her vocational interest blank indicated
interests similar to those of an elementary teacher or
office worker, Her ablilitles were inadequate for thege
occupations, HNext highest interests were those of a buyer
or housewife,

or's Opiniont No strong opinion wes formed regard-
ing a desirable choice of a career for J. 8She was strong
and not afraid of physical work. ©She probably will take
gome kind of avallable work for finaneial ressons and then
marry and become a good housewife, Her reaction time is
too glow for the Jjobs held by women in the battery separa-
tor plant which 43 on a plece work basis.
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=up: Upon %raduation from high school J went to
Portland armed with honest recommendations and obtained

a Job clerking in a store which she held for two years.
There ghe met and married a young soldier and traveled
widely over the United States to be near him. In spite
of travel difficulties she enjoyed this immensely as she
had never been away from Coos Bay until she went to Port-
land. Her husband seriously congidered staying in the
army 8s a career but J urged him to buy the small store
in the outskirts of Coos Bay. The store has been oper-
ated profitably enabling J to have a family and work
part~-time in the store, They have two healthy good-look-
ing children of whom J i1s very proud. She had much en-
thusiasm for the store and family, She seemed intensely
happy with her duties as small buyer, office worker,
hougewife, and guardian of her children,

Conclusions J's experience is an example of good appli-
cation of the vocational guidance program. Being a sen-
lor, she recogniged the purpose of the course and felt the
neeé for making an occupational selection. She recog-
nized her limitations and did not set a goal beyond her
mental ability which was several points below average.

She did follow work in merchandising making best use of
her strength and poise which was above average., Her
happy situation is probably due largely to her stability
good soclal adjustment, and by circumstances of eompatibie
marriage and occupation, Her activities follow almost
completely the lines of interest as indicated by Strong's
Vocational Interest Blank and the results are most grati-
fying. While J did not make a definite choice of occupa-
tion in high school, she did choose to defer judgment and
followed lines of work suited to her, This led to a high
degree of home and job satisfaction and can, therefore

be rated as a very satisfactory occupationai adjustmené.




SUMMARY OF CHARACTERISTICS OF GROUP II

This group of five are satisfactorily adjusted in
thelr oceupations even though the occupations are differ-

ent from the original choices,
dntelligsnce

They are much like the previous group except their
intelligence ratings run consistently below average. The
intelligence quotient 1s not known in one case (F), but
grede average 1is 3,0 and instructor's opinion indicates
that the intelligence 1s about average or glightly lower.
0f the other four (G, H, I, J) the intelligence quotients
ran from 84 to 95 with an average of 88, Relationship of
intelligence and occupational adjustment is presented in
Chart 2,

Yocationsl Interssta

Of this group, only two (G, J) had interests analyszed
by Btrong's Vocational Interest Blank. One (J) followed
the lines of her interests both in the major and minoy
fields and is extremely happy, The other case (G) 1s
making a career of the Navy which is not rated on the
blank,

The average length of time in their occupations is
5.0 years. Prediction of occupational choices for this
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group by the instructor was difficult, with one (I) follow-
ing the instructor's predietions, two (H, J) partially, and
two (F, G) following other lines completely.

AdJustment Inventorles

Four cases (F, H, I, J) rate from good to excellent
in pergsonality adjustment and progressed well in their
chosen occupations. The fifth (G) case rated unsatis-
factory in total adjustment, being particularly low in
home and social adjustment, He took care of his problem
by joining the Navy and likes it well enough to remain
there for a career,

All indicated good to excellent relationships with
their fathers and mothers, All reported that the parents
were happily married and that they had a happy childhood,
although there is reason to doubt this in the case of the
boy who joined the Navy.

Concluglons Pertalning to Group II

Group IX, with consistently lower intelligence, grasp-
ed local opportunities of immediste employment or marriage,
This was done in spite of expressed programs of prepara-
tions for nurses' training, beauty work, and office work,
The vocational guidance officer probably would be justified
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in strongly presenting local opportunities to this type
of individual, Personal sdjustment wes usually good in
this group (pressnted in Chart 4) which seems a strong
factor in job satisfaction. 8chool adjustment was unsat-
isfactory in three of five cases, but there seems little

relationship of schoal adjustment and occupational adjust-
ment (Chart 5) throughout the study.




TABIE IIX

Characteristics of Group III Unable to Become Established
in Satisfactory Occupations

Characteristics X
Age in occupation
class 18
Year in school senior
Intelligence
quotient 109
Emotional stabilit
(Scored O to 80 19
Ad justment inventory
Home excellent
Health goeod
Soclal average
Emotional excellent
Total good
Vocational interest
High A interests 0
A interests 1
B+ interests 4
B interests 5
B~ interests 6
Housewife (girls) -
Occupation level A
Magse,.~-femininity A
Rating in oceunpa-
tion followed -
School adjustment excellent
Mother relationship good
Father relationship good
Happy childhood aversge
Parents happily
married yes
Harried yes
Children no
Satisfled with pres-
ent occupation no
Time 1n occupation -

Followed instruc-
tor's prediction partially

L

17

sophomore

1ol

59

very unsat,
unsatis.

good

very unsat,
- unsatis.

Lo

high A
C

average
{dead)

variable

average

no mother
no

no

not known

not pre-
dicted

17
Junior

114
33

average
excellent

average
good
good

R dd
-
-
-
L 4
R od
-
kg

b

good

vaery unsat.

low average low average

average

doubtful
no

Ro

no

-

partially

17
Junior

113

37

unsatls,

excellent
average
average
average

o on)
-
A
L
. -
E L 3
-

-

average

unsatis,

average

yes
no

ne

ne

15
Sunior

107

39

excellent

unsatis,
good
good
good

]
: glpmmowo

average
excellent
excellent

yeos

yes
yes
yes (1)

no

-

no



CASE STUDIES, GROUP III

CASE STUDY K
sex: male Personality Schedule - 19 -~ wall ad~
age: 18 Jjusted
weights 1%8 The School Inventory - 2 - excellent
height: 5'104% The Adjustment Inventory - 15 - good
class: senior Home - 1 - excellent
grade Health - 2 - good
average: 3.3 Social - 10 - average
I.Qet 109 Emotional - 2 - excellent

Vocational Interest Blank - Farmer, A; policeman, math
teacher, aviator, production menager, Be; masculinity,
A,

gggnzgl ¢ K lived in the country with an
elderly father, who had one arm, and his mother who wag
eleven years younger. There were four brothers and one
sister, Some of the brothers were older but the family
had little money. The parents were extremely religious
which influenced K, K was more gerious than normal for
high school and did not participate in many school ac-
tivities. He had a high school average of 3.3 with a
higher school and social adjustment according to the ad-
Justment ratings than his appearance would indicate, He
was polite, quiet, with guite a high masculinity rating,
but was qnlte introverted in his habits, He worked at
small wages part-time and contributed to the family sup-
port, He had definitely decided to become a minister,

a view he held for the past three years., He seriously
studied occupations and weighed all of the factors in-
volved in becoming a minister. He planned to go to a
theological school four years as a means of preparation,

Toward the end of the year, some doubt had arisen
in his mind sbout the ministry. He considered several
alternative occupations, including astronomy. The first
year following high school was to be in any kind of work
that paid well as a means of financing the education for
the ministry, The interest inventory of Strong's indi-
cated a C+ interest in the ministry with an A rating for
farming. K worked in a greenhouse but professed no in-
terest in that phase of agriculture,
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]gg&zg%&gglg Opinion: The insecurity of the home and fam-
ily reliance on religion as a source of security had cre-
ated a strong adolescent sense of duty to become a minis=-
ter, Due to poor academic record and little above aver-
age intelligence, K is not gifted in this direection. He
is quite good looking and has great tenacity to overcome
shortcomings., However, as he gets a Job and grows more
stable and finds financlal security, he is likely to lose
the "eall", In this case he will follow local work as
available,

w-ups: Immediately after graduation K went into a

ogging camp briefly, then went to work at the battery
separator plant days and attended avliation sheet metal
school nights, Within a few months he went to Lockheed
Aireraft Corporation, He quit to come home to gee his
father before being drafted into the army, but when conm-
ing home he was influenced to go to Nevada to work as a
carpenter on construction of a war plant. Upon entry
into the army he was tested and told that his abllities
lay in mechanical fields. He rated almost perfect in the
army mechanical aptitude tests. They wanted to make him
ground mechanic and aerial gunner, He insisted that he
wanted to get in the medical corps and finally wag as~
signed to Hawaii with the air medical corps, He stated
that thisg is "where the class in vocations came in handy."
He did extra things to learn the Jjob ahead of him, He
went to his post an hour ahead of time and helped the
gergeant on his own time, He volunteered to relisve the
corporal while he ate, Out of it all he was the second
man to become sergeant and became responsible for sched-
uling 19 men and 20 vehicles.

Upon discharge after two years and seven months, K
came home quite changed. He proceeded to have & gooé time
and was reported to like & good gambling game or a con-
venient liquor aupply to quench his thirst, He Joined his
brothers in a venture as a construction company., During
this time he marrlied a religious girl and he settled down
to his old religious pattern. During 1947-48 he attended
a private religious school to prepare for the ministry,

His voice was good and he won a coveted place in the school
quartet, This summer he is working long hours with his
brothers getting out logs and setting up their own sawmill,
He 13 not definitely sure he will go to school this fall
but thinks so, He says 1t is the thing that is right and
that seems to take precedence over other factors,
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: It 4s still difficult to predict if K will
become a minister, He will probably be a better one as
the result of his practical experlences, If he becomes
a minister, it will be after mature consideration and be-
cause it would seem to be satisfying to him. However, he
would probably also be satisfled as a production manager
or in some mechanical work where he supervises geople.
While K may eventually make a happy occupational selection,

his progress in reaching a decision has been very unsatig-
factory.




87
CASE STWDY L

gex: male Personality Schedule - 59 - low average

aget: 17 The 8School Inventory - 17 - average
weight: lég The Adjustment Inventory - 53 - low unsatis~
helights: 5'g% factory
class: sopho~ Home - 22 ~ very unsat-
- more iasfactory
grade Health - 12 - ungatis-
average: 2,1 factory
I.Q.¢ 101 Socilal - 5 - aggressive
Emotional - 19 - unsatis-
factory

Vocationel Interest Blank ~ Mugician, advertising man
author, journalist, high A; artist, real estate sajes-
man, Aj masculinity, low Ce,

Gaeneral ont L was polits and considerate with the
appearance of cheerfulness and good naturedness., Actually
his adjustment score indicated C- in adjustment and there
were many conflicts in his life, His mother died when he
was young and his father tended card tables at a local pool
hall, His father had played some professional baseball and
was somewhat disappointed over the effeminateness of his son
who refused to apply himself as & printer's apprentice in
the uncle's printshop and prefe music to athletics, L
nade a 2,1 grade average for four years of high sechool, L
41d not know what he wanted to do, but he knew it had@ noth-
ing to do with the mechanical trades, He asked to drop his
apprenticeship and take up clerking in s store but his fa-
ther agsked him to continue his apprenticeship, L did not
know if he would like sales work in a store but it was a
lesser evil than the printing trade, He had a low Cs in
nasculinity rating. ~

;ggsigg;ggég,gnznggn; The prediction for L must be more
negative than positive, It is extremely unlikely that he
will become a printer. Since he was not strong and d4id

not possess strong masculine gualities, he is not likel

to follow pursuits that require heavy physiecal labor, 8
prevailing interest is music, but there seems 1i{ttle oppor-
tunity or inelination to overcome the obastacles to adequate
g:epar:tion. He will probably work in an office or clerk

a store,
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Follow-up: L half~-heartedly followed his printing until he
went into the army. While in France he studied volce and
plano under good teachers for about ten months, He liked
thils well and was liked by his teachers, Upon returning

to this country, he definitely decided upon the full col-
lege preparation in music and follow the career of a singer
in serious music, In the spring of 1946 he arranged for
fall entrance and room and board at a Portland school of
music, However, gome suspiclon developed that they were
more concerned over his veteran's allowance for education
than they were over his education. L worked in the local
mill thet summer to bolster his finances and then thought
better of going to the school selected, He went to San
Francisco seemingly undecided about what to do, He got a
Job in the office of & large produce distribution firm but
left temporarily over dislike for his boss, After his mon-
ey was gone he received an offer to come back under better
conditions and got alon% much better, He left to come back
home and the job was not open at a later date, He is at
pregent working in an office in San Francisco.

t L is thrilled over music and seems to have
musical ability., He probably would be happy in thisg career
if suecessful., However, according to his interest inven-
tory he should be suecessful in advertising or some forms
of selling. The voecational guidance program undoubtedly
should have been more aggressive in encouraging him to take
up music or selling through an office, L!'s persistance in
selecting a sultable occupation is most commendable, but
his inability to meske a selection indicates an unsazisrae-
tory occupational adjustment,
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CASE STUDY M

gex: msle Personality Schedule -~ 33 - average
age: 17 The Adjustment Inventory - 22 - low good
weight: 138 Home - 7 - average
height: 59" Health - 1 - excellent
class: junior Social - 11 - high
grade average: 2,9 average
I.G.: 114 Emotional - 3 - good

General Ig:gzmesiﬁn: M 13 the twin brother of N, having
been sdopted at the age of six by the middle age& fogter
parents. The old style German traits of the foster father
were the gource of difficulties for M, probably to a great-
er extent than for N. The fogter mother was of an English
family from Texas and at her age had mannerisms that made
the home situation difficult for M, M was apgrenticed in
the cabinet making trade in hils foster fatherts shog. M,
like hls brother, enjoyed the apprentice club and all of
the recreational actlvities accompanying it, However, he
occasionally got into trouble through petty thievery, par-
ticularly before he became a member of the elub. Stealing
wag a cause for expulsion from the elub so M discontinued
this petty stealing during the last two years of school so
far as 13 known., M was under less tension than N accord-
ing to the tests, but this seemed to be due to the habit of
getting into mischief causing relief from his tensions,

His 2,9 grade average, while not high, was not a gource of
anxiety to M, He was quiet and seldom volunteered informa-
tion, although would confide in the teacher under question-
ing. He get pins at the local bowling alley with an agility
and boldness that made him in demand. He became quite
skilled in some phases of cebinet making and glazing., His
foster father was more aware of the shortcomings and petty
irritations than he was of the progress of M's cabinet mak-
ing., M liked cabinet work but did not like the home and
work situation,

Iﬁﬁfgggggilg %g;g;gnx M could be successful in cabinet
making but will undoubtedly leave his foster father's shop,
He 1s not resourceful in interviewing people and is more
likely to take whatever Job 1s offered him, It 13 impos-

sible to predict M's future occupation or occupations,

follow~ups M left his foster father's shop soon after
graduation and went to a public vocational school, living
at a National Youth Administration camp, He did not like
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this combination, but was reluctant to talk about the rea-
sons, He did 1n€1mate the classes were for group instruc-
tion in cabinet making and seemed elementary after the ex-
perience in the cabinet shop. Shortly after leaving the
vocational school he was called into the army, serving in
the European theater in the infantry., He was an efficient
menber of the Military Police for geversl months, He ac~
quired an outstanding record in the infantry becoming a
private first class and doing hig best to avoid any fur-
ther promotions, His combat unit became seasoned veterans
and were uged as shock troops to bolster green troops that
gave away under enemz attack. During the time of the
"Battle of the Bulge' he was within sight of the enemy
lines and was in continuous action 199 days without rest.
This 1s claimed as the longest continuous action without
relief that any group engaged in, Only five of the orig-
inal group remained, not having been casualties, M was
one of the five and told that some of the boys went beserk
under the strain. This indlcated remarkable stabilitg on
M's part. After being discharged he returned to his home
town and helged manage the local bowling alley, He helped
with the night club and was to become the manager. They
were exploiting him and paid him very little actual money
aﬁd he gecognized this and Joined his brother working in
the woods,

Concluglong:s M has ability and social adjustment but
little incentive to progress. This drifting at a time
when jobs are plentiful can only be evaluated as unsatisg-
factory occupational adjustment.
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CASE STUDY N

sex: male Personality Schedule « 37 -~ average
age: 17 The Adjustment Inventory - 31 - average
weight: 137 Home - 13 - ungatis-
height: 59" factory
class: junior Health - 0 - excellent
grade Social - 12 - average
average. 2,6 Emotional - 6 - high
I.Q.3 113 average

%Qngzgl Information: N was one of & pair of sdopted twing,
he foster father was of the 0ld German school and very
rigid in his thinking. The foster parents were elderly

and did not understand modern youth, They had a large
cabinet shop where the boys worked in their spare time,
About thelr Junior year they apprenticed in cabinet work
and spent half of the school day there, The boys were
probably ldentical twins and thelr actions, thoughts, likes,
and dislikes were conspicuously the sane, N had a siight
hair 1ip, but this never seemed to have contributed to his
maladjus%ment. The foster father was about three-fourths
blind so the boys were not very faithful in their work
because he could not see when they were hiding out. How-
ever, he did not plan and assign their work well either

and was very close with any pay so the boys feltl Juatitisd
in shirking the work, slipping out tools and selling for a
little spending money. The boys greatly enjoyed soclal ac-
tivities and were the most dependable members of the ap-
prenticeghip club, In fact thei got away from home when-
ever opportunity presented itself, N was clever with tools
and very rapid in his work, They liked their work but did
not like working for "the old man". These boys were likable
and seemed to have some gratitude for the attentions and
efforts of the instructors, They were low average in ad-
Justment which was remarkable considering the conditions
un%er which they lived. HN's four-year grade average was
240,

op! gginign: N has already exhibited speed and
ability in cabinet making. However, the unpleagsant agso~
cilations on the job caugses them to want to leave, N gets
along better than his brother and may stay on to become a
cabinet maker,
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Ep_)%gj_-m: N left the cablnet shop were he was apprenticed
to his foster father and went to Portland to seek employ-
ment. The war contracts had created a demand for skilled
and semi-skilled help., In spite of this N was timid about
interviewing anybody sbout such work, He gecured a Job
setting pins in a down-town bowling alley for about six
woeks, Through the aid of a friend he was introduced to
the employment manager of a large woodworking factory on
war contracts, He worked at an unskilled type of labor
in the factory and after a few weeks was laid off., This
was attributed to a change in operations requiring fewer
men, but there also seemed to be a lack of adaptability

to the job, Little information could be gained on this
point, N joined the army as a member of the infantry
assigned to the South Pacific. He became a private first
class, participeting in several battles, acquiring a good
war record, He was statloned in Hiroshima following the
war and was then dliacharged., He returned to Coos Bay and
worked briefly for hig foster father, With the aid of
his foster father, he built a small house and married a
girl he had met on his travels. After a few months this
ended in a divorce and she left, N worked at the battery
separator plant for a while where his employer said he was
a very capable workman., He left this and went to work in
the woods on a logging operation where he is employed at
the present time,

gggglng;gggs N's.problem was not lack of ability or find-
ng & sultable occupation., The difficult family situation

and unsatisfactory employment on his first job seemed to
create an unrest on N's part that interfered with his hold-
ing a job, The jJob in the woods, rather than following his
partially learned trade, may be an effort to escape the lo-
cal environment, He likes cabinet making well enough that
he may yet follow the trade if he can disassoclate it from
feelings pertaining to his foster parents. N can be con-
sidgred a8 having an unsatisfactory occupational adjust-
menvs
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CASE STUDY ©
gex: female Pergonality Schedule - 39 - average
aget 15 The School Inventory - 14 - average
weight: 98 The AdJjustment Inventory - 28 - low good
height: 54" Home - 1 - excellent
class: gophomore Health - 12 - high un-
grade gatisfactory
average: 2,6 Social ~ 7 - aggressive

I.Q.: 107 Emotional - B8 - low good

Vocational Interest Blank - Office worker, stenographer,
housewife, A; elementary teacher, math-science teacher,
B; femininity, Bs+.

General ;gggxmggig%z 0 was dark haired, very small, with
about averasge intelligence. Her adjustment was average
both in school and in general adjustment. Her father was

a mill worker and her mother ran a home laundry, both with
approximately grammar school educations.

0 had thought she wanted to be a librarian for about
a year and throughout the class in occupations still re-
tained this idea, Her high school grade average was 2.6.
She indicated a desire to work in one of the local libra-
ries and would do this for experience with little or no
pay. Age restrictions and home circumstances prevented
this so she did not actually try this work, Her voca-
tional interest blank rated her as low B~ in this field
but at the age of 15 it is doubtful if this has much
significance,

op! ggggggg: 0 was too young to be in this type
of class and 1t was difficult to predict future interests

and choice of occupation, Unless she grew and became
heavier and stronger she should not attempt an occupation
requiring great strength and endurance., Her intelligence
and ability were such that she would make only a mediocre
office worker, Library work in a small town seemed a good
choice and there seemed no real reason why she should not
be successful at this,

=3p: Upon graduation, O followed the example of
several other girls and secured work in the battery sepa-
rator plant, After following this for nine months she
worked seven months in an insurance office, This was not
satisfactory and she went back to the plant for a short
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time, She then discontinued work to get married and then
resumed work for another year, 8She then lald off work
during pregnancy and now has a small child, Her husband
is logging truck driver, 8She 1s seeking office work again
and seenms restless, She is still small in stature and does
not seem strong, BShe zaid ghe should never have worked at
the factory as only the large and strong women can stand
it. B8he said she had to drive herself to work and her
nerves "tied her stomach up in knots." She says she still
would like to be a librarian and exhibited a stack of
books she had from the library at the time.

¢ 0 did not follow the recommendations of her
occupations courge or she would not have attempted to
follow the millwork with its strong physical requirements,
She had not been well, and had not been experiencing =
satisfying home life, 5She stated she would go back to
school and review her shorthand if she could, Belatedly
it came to light that she sings well and her father had
been determined that she have an opera career, Alsc she
had very poor eyesight in school which no one had detected.
Seemingly O missed her occupation and realizes it, With
the search still going on for a suitable occupation, O
can be considered as having an unsatisfactory occupational
ad justment,
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SUMMARY OF CHARACTERISTICS OF GROUP IIX

This group of five had a common characteristiec of
slightly higher than average intelligence and tended to
have a less happy childhood and more parental difficul-
tiess This latter situation becomes apparent upon exam-
ination of Charts 6 and 7 pertaining to parentsal re-
lationships,

dntellizance

The intelligence range was from 10} to 114 with a
mean of 109,

Three (L, M, N) had difficult homs situations, and
one () had actually run away for several weeks and ale
though staying within the vieinity would not return home,
These three had a range of emotional adjustment from un-
satisfactory through average to good, The boy (M) who
ran away, had the best emotional adjustment of the three
which may be considered a result of taking actiqn againgt
his situation rather than repressing his eonflict. The
other two (L, N) had total adjustment retings of good,
Their sources of occupational difficulties are primarily
in areas other than personality and adjustment,

K, even though undecided in final occupational choice,
has a pattern similar to those who made satisfactory occcu-

pational adjustments, The parents sre intensely religious
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seven days each week and the home is religious centered
in a rather emotional type of service. X is the youngest
of four brothers with the other brothers in farming or
mechanical pursuits. Much satisfaction seems to come teo
the family from K's decision to become a minister. Accord-
ing to Strong's Vocationeal Interest Blank, K has an A
rating in interests similar to that of a farmer, B+ rating
in interests of policeman, mathematics or science teacher,
aviator, and produection manager. He has 10 other interests
higher than that of minister which lies in the insignifi-
cant area of C4, He was told in the army that his tests
were almost perfect in the mechenical aptitude areas with
a score not commonly equaled by other recruits. They tried
to pergsusde him to become an aerial gunner but he had re-
ligious obJlections to killing and insisted upon entering
the medical corps. Upon return to ecivilian life, K joined
his brothers in construetion contracting and lived a rather
woridly life, Upon marrying a religious girl, he returned
to a religious pattern, deciding to attend a private theo-
logical college to become a minigster. After one year of
successful theological education, he is helping his brothers
establish a rather ambitious logging and sawmill operation,
When discussing his future cccupation he dismissed all con-
flicting doubts with the statement that, "Being a minister
is the thing that is right.," It is difficult to evaluate
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future ocoupational satisfactions in this case, If more
satisfaction 1s derived from his religious faith and the
feeling of doing right than from following a vocation mak~
ing use of his aptitudes and interests, then the minister-
ial choice 1s proper, K, in a recent interview, asked the
writer, "Do you think I should become a miniaster?" This
seemed a question that K would have to answer for himself,
80 he was advised that the evidence indicated that he
could succeed in either the ministerial or mechanical
flelds and the choice would depend upon which onsvhe really
felt he liked better. A better answer should have been a-
vailable, but no method was known for cémparing the values
of religious drives with the other approximate measure of
Job satisfactions,

A review of O's record shows that an underweight
glight girl with a health rating of unsatisfactory at-
tempted to follow the rigorous competitive mill work
through the appeal of high weges and example of other
girls teking such employment, B8he slternated between in-
tervals of this employment, office work, and time off for
marriasge until she recently came to the conclusion that
she can no longer drive herself to do thig work which is
beyond her endurance. 8he is now looking for office or
some kind of light store work, She described in detail
strong physical reactions that prevented her doing what
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the "big strong women" did 1n the plant and saild she was
sorry she ever started there,

Her interests were those of office worker, stenog-
rapher-secretary, and housewife, Even though her library
interests rated only a B-, she exhibited a stack of books
from the library and said gshe would still like to do li-
brary work, Library work in a small town library is more
like office work and there seemed te be reason to believe
that this is still hef best opportunity.

In all five cases these individuals had worked through
necessity while still in school but under strong emotional
feeling against their Jjobs or the personnel in charge of
the jobgs. O's mother ran & home laundry in which they
worked until late at night., L was apprenticed as a printer,
a job he detested, K worked in a greenhouse at near ex-
ploitation wages for a prosperous florigt and had no in-
tention of following this as a career. M and N were ap-
prenticed to theilr foster father in a large cabinetmaking
gshop, an occupation in which they showed considerable
ability, but were under constant emotional strain. They
passively accepted the situation, but did not intend to
remain there after they graduated,



Characteristics
Age in occupation class
Year in school
Intelligence quotient
Emotional stability
(Score 0 to 80
Ad justment inventory
Home '
Health
Soclal
Emotional
Total
Vocational interest
High A 1interests
A interests
Be interests
B interests
B- interests
Housewife (girls)
Occupation level
Masc.~femininity
8chool adjustment
¥other relationship
Father relationship
Happy childhood

Parents happily
married

Married
Children

Satisfied with present
oceupation

Followed instructor's
prediection

TABLE IV
Charscteristics of Group IV Not Clagsified

by Oceupational Adjustment

P
16
Junior
126
average

38

average
average
average

good

gooad
(no mother)
(no father)
yes (%)

(killed)

q
19
senior

average
35

average

unsatis.

good
avaersge

e aBoMO

very unsat,

good

16
sophomore

average
excsllent

average
excellent
good

-
-
average

average

yes

average
(killed)

16
sophomore

102
emotional

malad jus
75

unsatis.
ungatis,

average
unsatis.

?l?wHWQO

average

yes

2 (at least)

not known

no prediction
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CASE STUDIES, GROUP IV

CASE STUDY P
sex: male Personality Schedule - 38 - average
age: 16 The School Inventory - 11 - good
weight: 155 The Adjustment Inventory - 24 - low good
height: 5t11® Home - 5 - high
class: junlor average
grade Health - 5 - high
average: 2.0 average
I.Q.: 126 - Social - 11 - unsatis-
factory
Emotional -~ 3 - good

Qggg;gé Informations P lived with his grandmother and had
no father or mother, They had a clean neat home a mile
out in the country. He was intelligent, with a four-year
grade average of 2,0, His intimate friends were few and
he did not participate in group social activities, He
gave the impression of not trusting people and did not
readily confide his true feelings with any teachers. He
often got into petty thievery and exhibited a cunning
rather then his intelligence, He seemed gsomewhalt gadistic
in enjoying twisting smaller boys' arms to hear them cry
out., He was placed on two or three jobs through the local
apprentice program but usually wanted more money, less work,
and was under constant suspicion concerning his honesty.
He wanted to become an announcer on the radio but seemed
to feel he knew more about it than his teachers,

]nggznggggjg t P's problem was one of gsoclal ad~-
justment, He had sufficient intelligence and ability teo
have succeeded in many occupations if he could muster a
sustained interegt and effort., Shortage of spending money
was part of the cause of his petty thievery, but lack of
activities with accepted groups was also a cause. He had
to have some excitement and it took the course of soclally
unacceptable activities, This was a case that was beyond
the training snd experience of a teacher in guldance, No
occupation was predicted,

~up¢ Soon after high school, P went intoc the army
and was stationed in the South Pacific with an air squadron,
He was killed on a photographic reconnaissance mission,
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¢ With the intelligence and ability that was
native to P, he could have been successful in most jobs,.
He needed the care of a mental speeialist to stabilize
him, There seemed to be no way to predict what type of
employment he would have found congenial. His occupa-
tional adjustment was very unsatisfactory before his war
service, but since there was no opportunity for further
gmp%oymgnt no rating will be made for occupational ad-
ugtment,
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CASE STUDY Q
gext male Personality Schedule
age: 19 The School Inventory ~ 4] ~ very unsat-
weight: 150 isfactory
heights 5*'10% The AdJjustment Inventory - 33 - average
class: senior Home - ~ high average
grade Health - 14 - unsatis-
average: 4,1 factory
I.Q.: (not known) Social - 9 - lgv aggres-

give
Enmotional - 5 = low good

Vocational Interest Blank - Policeman, A; carpenter,
farmer, Be; aviator, printer, math teacher, forest
service, personnel manager, office worker, real es-
tate salesman, public edministrator, mugician, B;
mascenlinity, L.

Gaperal Information: { came from a family of contrac-
tors, enjoyed industrial arts, and generally seemed a-
depted to the mechanical trades, While his I.Q. is un-
known he seemed to possess only fair intelligence and
academic ebility. He did not expect to take any educa-
tional ecourses beyond high school with the exception of
his carpenter's apprenticeship., He stated that he planned
to enter a contraetini business. He had work experience
of clerking, working in the woods, and helping the car-
genters. His home seemed to be quite well adjusted and

e was not bothered by his school subjects., He did state
on one of the questionnaires that hs "often felt Jjust
miserable.,"”

Ingtrugtor's %nzg;gas Q is not brilliant but ig deliber-
ate and firm in his actions. Because of a comblnation of
interests simlilar to those of a policeman, carpenter, of-
fice worker, public administrator, personnel manager, and
teacher, Q should be a successful contractor providing he
magsters the estimating phases of this work,

\ -up: Q@ is reported as having become involved with
gome stolen property according to school officials right
after completion of high achool, He cleared this suffi-
clently to get into military service where he contracted
meninglitis and is geriously 1ll in a veteran's hospital
with apparently no chance for recovery.
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Conclusiong: Q's family background, experience, and in-
terests indicated he would follow the family traditions
and become a contractor, but his unfortunate illness has
prevented any poasibili%y of selecting any occupation,
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CASE STUDY R
gex: male The Adjustment Inventory - 24 - well ad-
age: 16 usted
weight: 130 Home } - 8 - low aver-
heights 5'4» age
classs sophomore Health - 0 - excellent
grade average: 2,7 Soclal - 14 - average
I.Qe: 96 Emotional - 2 - excellent

Gepneral 1nzgzmg§§gn: R was slow and easy going both in
actions and thinking, with a "mush mouth® speech impedi-

ment that gave the impression of lower intelligence than
his tests and grade aversges indicated., His four-year
grade average was 2.7, He appeared to have more of an
inferiority feeling than the test indicated and professed
an lnterest in the occupation of transport air pilot,
This agpearad to be an effort to bolster his prestige
with the group because he was quite happy to apprentice
as a baker doing cleanup and other operations requiring
little thinking. The family was of very low income group,
R was generally regarded by teachers and pupils as pos-
sessing little ambition and ability, He was easily in-
fluenced by others and was caught stealing a carton of
gum, an act suggested by one of the other boys who was
often in this sort of trouble.

Igggzngfgglg Opinion: R will take a routine job that re-~
quires little thinking, He is inclined to stay on the

gsame Job as long as the emploier is patient with him,

Over a long enough period of time he could become a skilled

baker, particularly under supervision,

EQLLQ!:%R* R was called into the army where he gserved as
a cook in the Pacific, During this period in the army he
wags married to a very respectable appearing wife, His
career was cut short with his death during the attack of
Iwo Jima in 1945,

gggglnazgﬂax R wag gaining more experience in an occupa-
tion in the cooking and baking field and it seems reason-
able that he would have followed this work if he had had
the opportunity, He liked the bakery work and no report
is readily available on the army cooking. It was more in
line with his abilities than the work of transport pilot,
R was rather inconspicuous in schoel and even now no one
has remembered to put a gold star after his name on the
huge local billboard as has been done for the other service
men lost during the war, No evaluation can be made for
occupational adjustment,
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CASE 8TUDY 8§

gex: femele Personality Schedule - 7% - emotionall
age: 16 maladjust
weights 130 The School Inventory - 14 - high average
height: 5'63" The Adjustment Inventory - 63 - unsatis-

]

clagg: sopho~ factory
more Home - 26 -~ very unsatis-

grade factory
average: 2,6 Health - 17 - very unsatis-

I.Qs2 102 factory

Soclal -~ 6 - aggressive
Emotional « 14 - unsatis-
factory

Vocational Interest Blank -~ No A rating in any aresj house-
wife, Be; secretary-stenographer, B; femininity, Bs.

General - $ 8 was g problem the entire year, GShe
was feirly attractive but gseemed heavier than her stated
welght with unusually large legs, Her adjustment was ex-
tremely unsatisfactory which reflected in her vocatlons
class. She was occupied with her boy conquests, particu-
larly older men who worked at the mill., She wes inclined
to be flippant about her classwork and complained to the
principal that the teacher bragged and looked at her ex-
posed legs under the table., &he was quite mature and ag-
gressive for her age but had no consistent interests. Bhe
appeared good~natured with a few friends and laughed a
good deal but under this was extreme malad Justment, The
mother worked at the mill and the father was often unenm-
glayed. They lived under very poor home conditions with
issatisfaction appearing between the parents., A younger
brother was placed on a ferm to work and make it his home,
Her grade average was 2.6 but she left high school when
about half through.

Ingggggsgzlg,gn;g;gga 8's problem was not vocational guid-
ance, She needed the assistance of & skilled psychologist
who could ferret out the causes of her malad]Justment and
help her become adjusted, Ingecurity in the home was prob-
ably the basis of her difficulties, Without this adjust-
ment it does not seem that she can hold any Jjob except some
gort of common labor job where workers are paid for work
results and not on sociability. She has sufficlent sex
appeal to capture a man but it will probably lead to di-
vorce.
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Follow-up: The maladjustment of 8 became more pronounced
ag she continued in school with her social activities out-
gide of the school functions, This is considered impor-
tant in analyzing her case because it eventually became

the basis for determining her career. Through her associa-
tions with adults she became pregnant and was soon married,
She worked briefly in the local mill before moving away.
Her former girl friends did not hear from her, but about
four years later the writer met her in Portland., She
seemed in a confused state and vaguely thought she knew
her former teacher, but wondered i1f he worked at the mill
with her, 8he had some recollection of the class and her
teacher but it was vague. She said she was married and

had two ehildren, '

Conclusjong: It is regrettable that S could not have the
psychiatric help she needed but it was felt this was be-
yond the training and skill expected of an instructor in
vocational guidance, She seemed to be worge upon the
second meeting and did not gseem to be a normal individual
anymore, The guidance program recognized the need for
expert aild, which is all that could be expected under the
objectives of the progrem. No occupational adjustment
rating was attempted for S,
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SUMMARY OF CHARACTERISTICS OF GROUP IV

Of these four, three (P, Q, R) were war casualties
which prevents occupational analysis based upon their
records, Two (P, R) were'killed and one (Q) a victim of
meningitis and appears unable to ever leave a veterans'
hogpital,

The fourth, the cage of S, is complicated by lack of
recent information, However, with ratings of emotionally
malad justed and unsatisfaetory adjustment in two tests,
and a lack of occupational intarests in Strong's Blank,
she has verified the opinion that she would have diffi.-
culty in her adult life, She did not complete high school,
became pregnant before marriage, and partially lost her
memory, The conclusion may be drawn that she needed guid-
ance and psychological care while in high school or earli-
er, Vocational guidance uas‘inatrectivo with these other
deficlencies, She did follow her highest rating of in-
terest and got married, although this cannot be definitely

attributed teo interest.
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CONCLUSIONS DRAWN FROM THE CASE STUDIES

The total number of cases were too few to draw con-
clusions applicable in general for high school vocational
guldance, but seversl factors were sufficiently consistant
to be considered significant in this work. The factors
readily identifiable were intelligence, personal and aocialn
ad justment, emotional adjustment, school ad Justment, and

parent relationships.
Belationship of Intelligence %o Qccupational Adiustment

With one exception the individuals who selected occu-
patlons in high school (A, B, C, D, E) prepared for them
and found the selected jobs, had intelligence quotients of
118 or higher. This exception (B) selected his occupation
when an apprenticeship in printing was offered him and
really required no intelligent effort of his own to enter
the occupation on a tryout basis.

The group (F, G, I, I, J) who took jobs as the oppor-
tunity arose to go to work and then stayed consistently in
the same type of work had intelligence ratings from 84 to
95. The intelligence quotient 13 not known for F but his
grade average of 3,0 and general ability in class indicated
8 rating of under 100. The examination of the employment

characteristics of this group shows in every case the
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taking of jobs immediately available without preparation,
In four cases of the five thelr employment wag local, Afte
er taking the first job there was little tendency to change
employment, There seemed to be sufficient intelligence to
gecure acceptable employment but not enough intelligence
to be concerned ebout planning for advencement,

The members of the group who are still confuged over
final occupational cholces (X, L, M, N, O) had intelligence
quotients ranging from 101 to ll4, Doubt over ability to
succeed geemed to be a factor in the lack of permanent oc-
cupational selection for members of this group particularly
for K, L, and 0,

The remaining group of four war or mental casualties
(P, Q, R, 8) contributed little to & study of the rela~
tionship of intelligence to occupational adjustment,

This evidence leads to the conelusion that those with
a relatively high order of intelligence aré more likely to
analyze their personal problems of selecting occupations,
delaying employment to permit preparation, and then search-
ing for the cccupations that fit their choices and prepa-
ration, At the time this group accepted employment, there
was a war-time shortage of help enabling them to find Jobs
of thelr choosing, This made the changing of jobs unnec-
essary to try to locate jobs of their choices, In times
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of Jjob scarcity, Job changing might be expected from thig

group until they were located in occupations of their
choices, At least the assumption can not be made from
this study that little occupational change 1s made in the
upper intelligence level even though that was true for
Group I,

Those with low intelligence tend to accept local jobs
immedistely available with no preparation., They do not
exhibit ambitions to better themselves through occupational
changes,

Those with intermediate intelligence realize they
need to prepare for better jobs but do not geem to have
the ability and confidence to readily accomplish the
change, The relationahip of intelligence and occupational
adjustment iz graphiecally presented in Chart 2,
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dnteregt lInventorles

Occupational interests were gimilar to the chosen
occupations in the four cases (A, C, D, E) in which
choices were made in high school, The fifth (B) was not
tested, but his hobbles and expressed interests were
strongly along the lines followed, Of the five (F, G, H,
I, J) who became satisfactorily established in occupations
different from their high school choleces, only two had
been rated for occupational interests. One (J) followed
the interests indicated and one (G) joined the Navy which
is not included in the Interest Blank, Three (K, L, 0) of
the five who are unable to make occupational choices were
rated for interests, Of these three, one (0) is in con-
flict because his interests lie in mechanical flelds and
his conscience moves him to become a minister, Another
(L) is only now solving his difficulties by trying the
fields indicated on his interest blank and seems happy
in the indicaﬁsd field of music, Buecess in this field
may be gsomewhat qualified by intelligence below that of
successful college students. The third (0) does not have
the intelligence to be a good secretary, an interest in-
dicated in the blank, but is now a housewife, a fleld
in which she rated highest.
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In all cases except one (H) those who followed the
occupations indicated by Strong's Vocational Interest
Blank have been satisfied to highly pleased with thelr
cholces of work. The one exception (H) was the girl who
d4id not have the intelligence to carry on her office work
in a satisfying manner, Interests were satisfactory as a
bagls for selecting jobs providing other factors were fa-

vorable to guccess in the selected occupations,

Hork Experlence

Previous work experience seemed to influence future
occupational adjustment in most cases. Of the five who
selected their ocecupations while gtill in high school and
followed their choices, four (A, B, D, E) had voluntarily
worked for wages but were not required to do so, Those
who selected an occupation in high school, but became es-
tablished in another occupation had little work experience,
Three (F, Hy, I) had none, one (G) set bowling pins a lim-
ited time, and one (J) helped with Janitor work.

Of those unable to become established in permanent
occupatlons, all five had much work experience through
financial or parental reasons and all disliked their oc-
cupations or working conditions.

The evidence relative to work experience seems to in-

dicate the value lies chiefly in choosing employment and
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working for an employer with the freedom of quitting or
changing if the Job is not liked. Iack of work experience
is not strongly significant, Enforced labor under con-

ditions arousing emotional conflict was followed by later
indeclsion on occupational selection,

A recent compreshensive study by Priend and Haggard
expresses the importance of understanding employers for
persons who have had poor family relationships:

The man with strong feelings of rejection
might, if possible, be assigned to work with a
boss adept at taking a friendly intereat; the
nan whoge family background was partieular%g
digjointed and who yearned for a place in the
sun might be transferred to a gronp where by
virtue of special skill he might receive spe~
cial recognition. The security which results
from the heightened feeling of group member-
ghip would provide the opportunity for him to
become a more satisfied and productive employee.l

Eerascnal and Social &djuatment

Good personality and emotional adjustment was a
characteristic of those who became established in an
occupation, This relationship 1s presented in Charts
2 and 3, Of the ten persons in Groups I and II,

lpriend, Jeannette G., and Ernest A, Haggard, Work Ad-
i:gt?:gt in Relationship to Family Background, pp,
- .
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only one (G) was below average in personal and social ad~-
Justment and he Joined the Navy where his declgions were
nade for him, Of the five who have not become established
in an occupation, three (L, i, N) had many adJjustment
problems, particularly in connection with the home, The
other two (K, 0) had good adjustment records but could not
become establighed for other reasons. S, who could not
gselect an occupation, finish school, or profit by voca-
tional guidance, was so badly malad justed that other fac-
tors were of little consequence,

Individual characteristics peculiar to the individual
must be located and evaluated in relation to the character-
istics routinely determined, Desire to remain within the
community in several cases limited the range of occupational
opportunities, In one case (R) speech difficulties and
poor personal appearance made employment difficult in the
occupations where public appearance was mede, Financial
ability and famlly tradition may be the major factor in
selection of an occupation, particularly in the wealthy
or professional familles, All possible factors must be

located and congidered with the regular analysis.
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Emotiopal Stablllity

Emotional stability was 2
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strong characteristic of

Group I who were able to consistently follow a program of

job preparation and employment., This is quite evident in

Chart 4 pertaining to the relationship of occupational

ed justment and emotional stability,
Por the four in Group II having test scores, three

had mediocre ratings and had similar low success in occu~

pational adjustment, In the case of J, both parents were

dead and there was gsome apprehension over her future se-

curity., The source of this anxiety was probably relieved

with a successful marriage., Her very satisfactory occupa~-

bears out the principle of gul

ance which calls for careful

tional adjustment occurred xolioving her marriage. This

consideration of the ceuses of

well as the gscores,

emotional maladjustments as

Group III had less success in occupational adjustment

than their scores in emotional

ad justment would indicate,

With the exception of 0, this maladjustment centered large-

ly around parental conflicts,
seems to have go much bearing
that it i3 dealt with separate

chapter,

This form of maladjustment
bn occupational adjustment
Iy in the latter part of this
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Of Group IV, little saignificance can be attached to
the information available on emotional adjustment of the
war casualties, & was so badly maladjusted that she
worked little, became involved soclially, and upon the last
report had suffered a partial loss of memory, It was a
reflection upon the guidance program that, while the case

was correctly diagnosed, no psychiatric help was provided.
School Addustment

School adjustment was less significant than any other
measure of pupil characteristics, This begomes evident in
a review of Chart 5. Group I wes fairly well adjusted,
but Group II were for the most part very poorly adjusted,
In spite of this the latter group all secured jobs and
held them consistently, getting along well in their occu-
pations, This low intelligence group tended to be poorly
adjusted in school and without exception followed occupa-
tions that did not require scholastic ability, Equally
gignificant is the almost complete lack of ability to be-
come occupationally adjusted in Group III even though the
three with school inventory sceores were better than average
in achool adjustment, This indicates that the school ad-
Justment situation, a condition best known by the teacher
and in some cases almost the only thing known, is almost

ugseless for predieting auccess in oceupational adjustment,
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Thig study reveals a relationship between school ad~
justment and occupational success not found in the litera-
ture pertaining to the subjects Occupational success in
apite of low school adjustment was achieved in non-verbal
types of occupations, and more specifieally, in occupations
that had no similarity to school situastions. G was unsat-
isfactorily adjusted in school and found satisfaction in
the navy. I, with the unsatisfactory school adjustment
rating, was highly successful with the mechanical pursuits
in the battery separator plant. J, with an unsatisfactory
rating, clerked in a store and later helped mansge the
family store,

K hed a very satisfactory school adjustment and un-
satisfactory occupational adjustment, However he enjoyed
hig year at the Univergity and if he resolves his religlous
conflict may schieve occupational success in a field quite
similar to his successful school situation. L was well a~
bove average in school adjustment and was unsatisfactorily
ad justed occupationally while following the manual labor or
mechanical pursuita, During his brief opportunity to pre-
pare for a profesgion in music he was very satlsfied in-
dicating a more school-like occupation was desirable,

These few cases indicate that a low rating in school
ad justment is a recommendation for cceupationé unlike the
gchool situation and high ratings favor occupations similar
to the school situation.
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Eather Helatlonshlpa

Successful oceupational adjustment clogely parallels
8 harmonicus relationship with the father, A very satis-
factory relationship rafers to a feeling of truast and re-
spect on the part of the counselee with a sense of unity
of father and family, It did not exelude diseipline, just
punishment, or occasional family differences,

Unsatisfactory adjustment toward the father was mani-
fested in nmany ways, but usually appeared in the counselee
as a dislike, feeling of having been treated unfairly in
punishment or money allowance, mistreating the mother, and
similsar causes, Whatever the reasons, the poor edjustment
had left a continuous feeling of antagonism toward the fa=-
ther which appeared in the Personality Schedule ratings.

Examination of Chart 6 depicts this close relationship
of father relationship and occupational adjustment, In
Group IIl, K 1s unsatisfactory in occupational adjustment
due to & conflict between his aptitudes and opportunities
in mechanieal pursuits and his rational belief that he
should become a minister, When this conflict is resolved
there i1s no reason evident why he should not become better
than average in occupational adjustment, O seems to be an
oxception to the other cases in the Table, but her malad-
Justment 1g due to attempting work in the mill beyond her

physical strength and not because of father relationship,
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With this exceptlion of poor Job selection based upon phys-
ical limitations, N has a pattern similar to persons well
ad Jugted,

Father relationships which are poor to unsatisfactory
geenm to create feeling of not wanting to succeed, particu-
larly in the lines of work recommended by the father,

This occurred specifically in the cases of L, ¥, N. In
the cases of B, E, F, and J minor feelings against the fa~
ther were evident but thls seemed to heve no adverse ef-
feet, In each case these persons were somewhat retiring

as puplls but became very outspoken as adults, Their oc~-
cupational adjustments also became very satisfactory, The
conclusion 1s drawn that some feeling in opposition to the
father may be an incentive insteed of a handicap, but deep-
seated resentment tends toward occupational maladjustment.

A study by the American Psychological Association2 on
work adjustment arrived at a similer conclusion: "Again,
this would be so in the lastance of the man who clashes
with each foreman in much the gsame way that he formerly
did with his father.," However, this study emphasizes that
antagonigsm toward the father creates poor social adjustment

but has little bearing on achievement,

2Friend, Jeannette G., and Ernest A. Haggard, Work Adjust-
ment in Relation to Family Background, p, 136,




Chert 6 124
B Occupational Adjustment EE— .o
3 Fether Relstionship ez 22 s
s 5
] QD -]
g 2 g i
(0]
ol § o o ? E’::
5 o & 3 28
A
!B
2 c
f
© D [ v R
E A IS AT
F s TP
316G
28
(o]
4
|1
J
K
(o]
=L
M
°
1)
(@]
0
< war Casuslty
o
- aar Casualty P AT A,
=
é S Nar Casualty e
S
T o rrrrr77  Vental Casualty

A Compsrison of Cecupational Adjustrment
and Mather Relationships




125
It should be noted that father relationship must be
considered Jjointly with mother relationship. Each rela-
tionship has individual characteristics, but the combined
parent relationship must be considered as a third entity.

Nether Relationshiox

A closer relationship exists between mother relation-
ship and occupational adjustment than any other factor in
the study., All persons in Group I hsd very satisfactory
occupational adjustments and mother relationships. Group
I1 had less satigfactory occupational adjustments and gen-
erally had poorer mother relationships., J attained very
satigfactory occupational adjustment only after she was
married and establighed her own home, F has a very satis-
factory home life in her oceupation as housewife and
assistant in menaging the dairy paralleling a similar
mother relatlonship as indicated in Chart 7, but re-
celived only a good rating in occupational adjustment bew
cauge ghe did not plan and prepare for such a career,

Group III seemed less closely related, but the re-
lationship i3 more significant than would appear upon
cagsual ingpection, M and N had mother conflicts and shifted
from job to Job finally taking Jobs in the seclusion of a

logging camp in spite of the partial training and oppor-
tunity to follow the skilled trade of cabinet making.
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L might well show poor mother relationships in that the
mother dled when he was a baby and he was reared under the
care of various women who falled to afford a true mother
satisfaction, K has had good job success similar to his
good mother relationships but must be rated as having
very unsatisfactory occupational adjustment due to a con-
fliet over a religious career and industrial pursuits,
Once this is resolved his occupational adjustment should
become stabllized at good, O appears to be an exception
to the parallel relationships, but this may well be a tem-
porary condition due to another factor., She actually gets
along well with people and 1is sueceasful on the job but re-
ceived her very unsatisfactory adjustment rating through
attempting the millwork Jjob which was beyond her physical
strength and endurance, She is now selecting a new line of
work and if properly placed in an occupation within her
ability should become satisfactorily edjusted which would
be similar to the mother relationship.

Throughout the study, a very definite trend was evi-
dent in the mother relationship and the ability to get a-
long readily with people, Those that got along well with
their mothers were well ead justed socially both on the job
and in their social l1life, Those that were not well ad-

justed in their mother relationship often had a few cloge
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friends, but these usually shifted to new intimates after
a short while, They did not geem to want or feel a need
for r wide circle of casual friends, This geemed to carry
over to the feeling toward their ocecupations, They were
either unable or did not care to select an occupation with
future advancements and stay with it, The jobs at the mo-
ment held their interests until they found new jobs with
more appeal. Average to good mother relationships seemed
to make little difference in holding a job, but there was
less tendency to have a variety of friendships. O0f the
three (L, M, N) very unsatisfactory mother relationships
or no mother relationship, two have not married and the

other one married and was soon divoreed.

Combined Parental Belatlonships

While the father-mother relationship needs be consid-
ered separately for vocational guidance, the two should be
considered together in relation to future occupations.
With good to very satisfactory parental relationships the
other measures of interegts, abilities, and opportunitiea
are very likely to influence the occupational success of
the individual following e guidance prograsm, Very unsat-
isfactory parental relationships creates attitudes and
habits that strongly tend to nullify oceupational success

that would otherwise occur according to the various
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measures of abilities and interests., The mogt serious
problem in this latter group is the lack of permanent in-
fluence on the counselee by the counselor. A knowledge
of the extremes of parental relationships is of utmost
importance in vocatlional guidance as a means of deter-
mining the effectiveness of the other measures of the
individual and of the effectiveness of the counseling
program itself,

A recent study by Friend and Haggard draws gome very
definite conclusions pertaining to parental relationships
and beginning jobs that are very similar to conclusions
drawn in this study. Their conclusions were largely drawn
on the extremes of parental adjustment classified as the
"Highg" and the "Lows" depending upon family unity and
individual parental relationships., This study of Friend
and Haggard was published following the writert's study
and, therefore, could not have influenced the conclusions
of the writer,

Friend and Haggard comment on the reaction of the
Highs and Lows to beginning Jobs as follows:

The Highs quickly took the lead on the first
lap in deriving satisfaction from their starting
Jobs (item 49) and held 1it, for they were more
contented throughout,

+ o » The Highs were generally freer from
conflict over starting work (item 47). These
feelings of conflict involved some collision with
those of the family, the school, or the individual
himself, This milder conflict experienced by the
Highs probably carried over to the greater initi-

ative which they showed in finding Jjobs for them-
selves, (item 46)
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More harmonious relations with others (item 50)
distinguished the Highs; and their work performances
gurpassed those of the lLows. (item 48)

Even within the meager sample of beginning job
reactions, there was a well-defined stereotype in
the reaction pattern of the lows, (item 51) They
left one Job for another that waes similar and con-
tinued to do this time and again.

Though the period when the group as a whole was
gtarting to work coincided with the low point of the
depression years, the all-over reaction of the Highs
to their threshoid jobs passed that of the Lows de-
cisively., (item 52)

The shoots of job satisfaction, the basic eri-
terion of Job adjustment, cropped up early in the
work history, suggesting the direction later adjust-
ment would take, We do not know what contribution
was made by the actual caliber of the job, since
this could not be determined objectively; and we
recognize that this factor, usually the worker-super-
vigor relationships, can and does exert a positive
or negative effeect on the indlviduals attitudes,

It seems clear that the Highs took to their jobs
the more favorable influences of the home; also that
their healthier personalities allowed them to ex-
perience more job satisfaction even though good
beginning jobs were hard to find, This in turn
gave them a head start over the lowg., The dearth
of information tempered the conclusiveness of the
results, but what we did find suggests that greater
emphagis on knowlng nmore about the individual's
attitudes at the outset of his work, and on apply~
ing such knowledge, may pay dividends.3

This thorough 10 years study arrived at the conclusions

of high and low parental adjustment strongly influencing

work adjustment, particularly on the first jobs, This was
also true in the writer'!s study, being particularly evi-
dent in the contrast of Group I and Group III, Group I
having excellent family relationships enjoyed their jobs,

3Priend, Jeannette G, and Ernest A, Haggard, Work Adjuste
ment in Relation to Family Background, pp. 54-55,
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were satisfactory to their employers, and changed jobs
only as war-time circumstances madg this necessary. Those
in Group III with poor family relationships often changed
Jobs through dissatisfaction with conditions or personal-
ities.

gmngm%mmmmmmmmm
Characteristics

Students with better than average adjustment in the

areas indicated in Chart 8 consistently had very satis-
factory success in their occupations. This general char-
acteristic is extremely important to the vocational guid-
ance officer in that it permits the selection of a group
who can be expected to respond to guidance. Many times
the guidance officer is called upon to furnish beginners
on jobs, who if Quccesstul, become the basis for continued
calls for placement on the Jobs. This is an extremely
important practical aspect in a counseling and placing

program. Persons from Group I are good risks if the other

factors of interests, stature, strength, endurance, and

the like are considered. 8School adjustment seems to be
the least indicative of the group.

Group II broadly scattered on each side of average
in their characteristics alsco had average success in oc-
cupational adjustment., For this group school adjustment

should be totally disregarded as it had more negative
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significance than pogitive if any relationship 1s accepted.

This group gets along well on routine jobs under direction
not calling for much initiative., If the employer expects
this group to be brilliant, do more work than is routinely
laid out, and do any of his planning he will be disappoint-
ed, The guidance officer could safely select Jobs for them
based upon the complete study of their abilities and char-
acteristics and present the opportunities in such 8 way
that they think they make their own selections, A loeal
job survey 1is very important for this group in that they

exhibited little initiative to prepare for or secure work
away from the locality.

Group III, for the most part, must be consldered on
an individuesl basis. Poor family adjustment is congist-
ently significant that the individual will have difficulty
ad justing to people and in many cases to the Jjob itself.
Conversely those that have poor occupational adjustment
and good famlily relationships have other conflicts, but
if these can be resolved, there is reason to believe that
the occupational adjustment can swing to very satigfactory,
This is indicated in the case of K who 1is adjusted better
than average in every respect except having complete lack
of occupational adjustment. In fact he 1s adjusted in the
mechanical pursuits but a feellng of duty 1s ceusing him
to prepare for the ministry. If he gives up this latter
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calling completely his conflict will be resolved and he

should become very satigfactorily adjusted,

Since part of the basis of difficulty in Group III
is soéial, the selection of enployment with good personnel
procedures becomes very important, particularly on the
first job, Definite work procedures with emotionally
stable supervisors coatribute to the job success more
than the work itsgelf.

A knowledge of the composite characteristics of the
counselee serves as a bagis for decisions and recommenda-
tions in vocational guidance that, otherwise, is quite
baffling,
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CHAPTER VI
SUMMARY

The three major objectives of the study have been
satisfactorily completed by developing an approach to a
technique in vocational guidance, by practicing the tech-
nique on a sample group, and by evaluating the results
through a follow-up study.

The first objective was to determine the scope of
vocational guldence and its relation to general guldance.
Vocational guidance was determined as a subordinate phase
of general guidance and imposasible of separation from gen-
eral guldance. Ten areas of general guldance are quite
generally recognized for wholesome development of the in-
dividual. With optimum development in these areas, the
individual has better home and parental adjustment, more
interests, better emotional stabilities, and approprlate
choice of educational subjects, Individuals who rated
best in these areas had least difficulty in selecting,
preparing for, and entering occupations, Therefore, even
though most of this guidance takes place before the formal
vocational guldance program is reached, the vocational
guidance instructor must cooperate wherever he can be
helpful in general guidance,

Specific vocatlQnal guidance 1s primarily concerned

with acquainting the individual with the characteristics
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of fields of occupations, types of occupations, and spe-
cific occupations with their general and specific require-
ments. In conjunction with this, the individual must make
a self-appraisal with the aid of the scientific instruments
available for human evaluation. Then through a matching
process, the individual must select one or more occupations
for which he seems suited And plan his preparation or entry
in an occupation. This process 1s presented in the occupa-
tions course of study in appendix A,

The second objective was to devise a technique of vo-
cational guidance that can be successfully'administered by
a teacher with a limited amount of specialized preparation.

This technique is based upon speclalized training a-
vailable in the studies leading to the master's degree.

The training received in preparing for the doctorate in
this area is much more desirable, but for some time to
come persons with such qualifications will be in demand
as specialists for remedlal work, directors, and other
more responsible positions and not available for high
school vocational guldance.

The preparation must include thorough grounding in
areas of occupations, testing, and counseling. Adequate
courses in occupations are the most difficult teo locate,
being almost non-existent in the West. Intimate knowledge

and some experience is necessary for a few rellable tests
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and inventories in the areas of intelligence, interests,

personality adjustment, and aptitudes, A thorough ground-
ing in psyechology and mental hygiene 1s essential, The
chief presctical values of the latter two lie in understand-
ing the students and recognition of cases needing the aid
of specialists, The vocationsl guidance instructor with
this training is not qualified to treat extreme mental mal-
ad justment any more than he is qualified to treat physical
illnesges ordinarily assigned to the physician,

The third objective was the development of a course
of study for a class in occupations as a phase of the vo-
cational guidance program, This was done on a unit basias,
rather detailed for practical class use, Teacher objec-
tives were dlstinguished from pupil obJectives because the
pupil ususlly thinks of each lesson as an end in itself and
the ingtructor often thinks of it as a means to an end,.
This is evident in much of the lessons pertaining to im-
provement of personality. The pupil learns specific acts
such as introdueing people, expressing appreciation, and
showing courtesy as units of his eclass work, The instrue-
tor may have the objective of lowering a high seore in-
dicating lack of personality adjustment,

The sequence of units pertaining to occeupations, pere

sonal evaluation, personal improvement, and work application
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were arranged in logical order to sustain class interest

and obtain final action in appropriate job selection,
These three objectives were successfully achieved to
the extent that the class proceeded pleasantly throughout
the year with the students conscientlously trying to solve
their problems. Of the 16 persons in the elass who had
the opportunity to select an occupation, 10 or 60 per cent
became established in a permanent or satisfactory oceupa-
tion immediately after graduation. The remaining alx or
40 per cent who had difficulty in becoming established in
occupationa had personality and home problems that were
recognized in advance during the study as handicaps to oc-
cupational adjustment., As a result of this study, confi-
dence is felt that this latter group can place more reli-
ance in following a choice based upon the results of tests
for interest, ability, and adjustment, There is no indi-
cation in the study that vocational guldance can be ade-
quately provided in high school through a shortened pro-

cosg or by a few interviews,
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APPENDIX A

OCCUPATIONS COURSE OF STUDY
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Teacher Objectives

1, Complete routine stu-
dent registration.

2, Introduce the course
in occupations to the
class.

Pupil Objectives

1., To become familiar with
the school regulations and
requirements for the school
Jear,

2. To become asquainted
with the program of the
course in occupationa,

Topics for Study

1+ The guidantce newspaper,
Your + Bring money
for subscription,

References

1%, Pmaﬁer, 30 Ag ﬂnd
R. H, Palmer,

Book an Qg-
anﬁigghfﬁl%gﬁiggb, bggilo.)

2e PIOSSGr' C. A, and
R, H, Palmer,

Eractice B
%& Belecting An .
gource, see bibllography
American Education Presaw

3.

Iour . (Guidance
newspapey, Amer, Ed, Pressa,
Ine,, Columbus 15, Ohio)

Pupil Activities

1, To participate in enrollment procedures,
2, To study school requirements for the year.
3. Receive course text book and workbook,

4, Bring monsy for newgpaper x¥g: 2n§nz¥ and Work Book.
%« Ask questions pertaining ée e s¢ ao~’and the course,

Unit: X Pupil Orientation

Topic:

Behool and Course Procedures
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Teacher Objectives

i, Free asgociation of in-
terests as expresged through
statement of likea and dig~-
likes of occupations,

2., 8ave these papers for
future references,

Pupil Objectives

1. 7To consider varioug oc-
cupations and relate best-
liked work that can be

imagined,

2. VWrite short story on
work least liked,

3+ Be prepared to read
stories out loud in class.

Topics for Study

1, VWrite stories in class
and complete outside of
class, Must be written
in ink,

References

No specific references,

Pupil Activities

1, Hold preliminary discussion of kinds of Joba.
2. Start the short stories in class and continue as

outside work,

Unit: X Pupll Orientation

Topic: Oceupations Most Liked and Disliked
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Teacher Objectives Pupil Objectives
1., To introduce the subject| 1, Make a list of local
of occupations and jobs. Jobs,.

2. To scquaint the students
with diversity of local Jobs,

3« M¥aintain a general pro-
gram until enrollment sta-
billizes,

4, Develop the habit of de-
seribing specific jobs within
an occupational areea,

Topics for Study References

1., Local occupations and No gpecifie references,
jobs that are currently
being followed,

2. Use specific job titles
such as teller, cashier,
clerkj not descriptions
such as "working in a

) bank",

3. Do not include 1illegal
szs such as bootlegger,
etCy,

Pupil Activities

l. Write names of jobs in local community.

2, Pergon with longest list resds his in class with
eriticism from class,

3. Class suggests other occupations to be added to the

1igt read in class.

Unit: X Pupil Orientation

Topic: Compiling List of local Occupations
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Teacher Objectives Pupil Objectives
1. To begin a systematic 1, To view the film on
atudy of occupations occupations,

2. To acquaint the stu-
dents with the complexity
of occupations as a fleld
of study.

3, Instruct students in
procedure for analyszing
the cecupations in the

fila,

Topics for Study References
1. General occupations as l., €Coos Bay 2imn§§ﬂ§an
preogented in the filn, of & Nex Exa Lar South-
Choosing Your Vocation, 3!1£n§§§ Source,

009 ) 193 ™

2+ Continue study of
local occupations, 2. Data provided by the

local Chanmber of Commerce,

Pupil Activities
1, View film, Choosing Your Voecatilon,
2, Disgcuss following statements from film:

8. Is it posgsible that thers are 20,000 occupations
as gtated in the film?

b. From your own experience, do you feel that 50
gpr cent of the people do not like thelr Jobs,

¢e Without mentioning names, relate cases of
people who do not like their work.

3. 8can copy of local mesgagzine, Dawn of A New Era in
Southwestern Oregonf to beeome familiar with the prin-

eipal oecupations of the area.

tnit: IY local Ocecupations

Topic: A Broad View of Occupations
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Teacher Objectives

l, To provide simple tasks
in eonnection with the list
of local occupations,

2. 7To develop a famillarit
with the occupations throug
examination of some of the
simgle requirements for
employment,

Pupil Objectives

1, To analyze the list of
local ocecupations to deter-
nine what Jobs men and
wopen hold,

2+ Determine why the Jjobs
are in some cages limited
to one or the other;
strengthj exposure, tra-
dition, prejudice,

Topics for Study

1, Classify sach of the
lizted occupations indica-
ting the sexes employed.

References

1, Cooa Bay Times, ]
of 4 Hew Exe fox -
¥eskern Oregon.

Pupil Activities

1, Discuss briefly each occupation on the list pro-
vided by the teacher for the purpose of indicating
if the job is open to men only; women only or for

men and women,

2. Mark in the proper column your decision as discussed

in class,
if both are employed,

Use symbols X for men, W for women, and MW

Unit: II local Occupationsg

Topic:

local Jobs for Men and Women
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Teacher Objectives

l. To present specific in-
formation abont pay rates
for local jobs, :

2+ To aocquaint the class

with the Dictionarv eof D¢~
cupational Titles as tﬂ:%gh
for uniform Job titles.

Pupil Objectives

1. To become familiay with
rates of gny in loecal job
opportunities,

Topics for Study

1, List of local Joba,
Enter approximate current
wages or salaries paid,
(Most information will be
volunteered by clags; have
pupils volunteer to find
out wages paid in doubtful
cages.,

References

Pupil Activities

1, Pill in the column on their list of local occeupa~-

gions relative to wages paid.,
»

Carry on class discussion of wages,

tnit: 31 Ioeal Oceupations

Topic: Wages for Local Jobs
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Teacher Objectives Pupil Objectives

1., To further familiarize ls To become familiar
the students with loeal Jobs|, with the time requirements

of the job,
2. To extend their think- (This is only spproximate
ing beyond wages only, information, largely sup-

plied by the class,

Topics for Study References

i. Indicate the amount of No specific references
time spent on the Jjobj
hours each day, number of
days each week; eontinuous
or geasonal,

Pupil Activities

l. By class discussion students contribute information
about the length of the working day, week, and year

for sach Job.

2, Each student makes these entries on his list in

the proper solumn.

3. Volunteers are secured to make inguiries for Jjobs
in which there is disagrsement or doubt,

Unit: II ILoeal Occupations

Topic: Amount of Time Required by the Job
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Teacher Objectives Pupil Objectives

1. Develop a broad outlook | 1. To learn how to go
on the study of occupational | about selecting an oce-
salection, cupation for himgelf,

2, 7To encourage a gradual 2¢ How to use the practice
thorough atudy of occupa- book,
tional regquirements,

Topics for Study References

Text: gZelecting An Qccunation

1, Introduction to occupa- | l. The text: Seloctinz An

tional selection, pp. 9-10 Ocounation

2. Basis for advising a, foreword
about occcupations. p., 11 be pps 56
3¢ Making the o¢cupational €s DPps 9=14

choice. pp. 1ll-12
4, Variety of guitable 24 Book: Select-
occupations. p. 12 ing An ~

%. Basie considerations. & DPp. 5~

De

ook
» Read pp., 5~6.
7. P41l in blanks pp. 7=9s

Pupil Activities

1, BRead the lesson in the text ﬁg}gﬁ§1n%,4n,gggnna§13n_
%i Learn the three rundammnt31§ of selecting an occupe-~
Ol
+ Determine why he muat make his own choilce,:
« learn to think straight about the variety of jobs
guitable to each person.
5« Becure notebook pag:r to supplement the writing
gpace in the practice book.
6, Acquire an attitude toward s thorough study of the
field of occupations,
g. Read assignment in Practice Book,
1. b{bllov instructions in the Practice Book for filling
n blanks,

Unit: III General Requirements of Oceupations

Topic: Basis for Studying Occupations
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Teacher Objectives Pupil Objectives
le To aid in developing 1, To learn to use ref-
the sbove pupil objectives. | erence material,
2+ To foster thinking. 2, 7To get practice in ac~

quiring facts and forming
3, To develop discussion opinions based on these
without emotion even though | facts,
on controversial topies,

3+ To recall things stu-

dents have seen themgelves
and apply these to the
accunulated facts,

4, To summarize principles,

Topics for Study References
1. m%ah pps 6-9. | 1. Prastice Book, ppe 6-9.
Discuss in class the queg-

tions in Legson I,

Pupil Activities

1, Consider the meaning of statement 12 on page 6 of

the practice book,

2, Group discussion of questions on pagaa 74 By 9e

g; k?evo op sub~-topic number I on psge 7 of prectice
QK :

4, GStatements 4 and 5 should be discussed to some

length, ppe 9~9

%« Write in on page 9 under instructor's remarks:

Name some places or ways of getting first hand
information about the oceupation of your choice,

Unit: III General Requirements of Oceunpations

Topic: How to Find A Buitable Osoupation
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Teacher Objectives Pupil Objectives
1. B8trive to have sach l, To analyze the state-
atudent put his generali- ments of the author and
zations into eoncrete make a oritical evaluation.
1llustrations,

2, To distinguish between
| £irst hand second hand
information,

3¢ To find a reason for
using one or the other

or bﬂth.
Topics for Study References
1., Cless discusaion of 1. %ntgznn&ien.ﬁna&
variat{‘af oecupations Pe
3??3&1 o Qgh At 2 ‘Book
v ¢« D¢ Information 2.
ook, p. 8 Beec,

2. Discuss in elass prob-
lemg in section IV p. 8 in

Eractlce Book.

Pupil Activities

i. Open up for discussion the statement on page 12,
;ghzge has been & lot of loose talk, ete.,™ (Information
ok)
2. Develop points 2 and 3 in the paragraph "Four things
to remember®, To be followed by snswering in class the
problems in #IV on page Practice Book,
. Eag% atudent state his "cholce® of occupation.
page
4, Discuss cholee as brought out under source of
information,

Unit: II1 General Requirements of Occupations

Topic: Seeuring Reliable Information About Cecupations
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Teacher Objectives Pupil Objectives

l, To bring out the com= l. To learn to use many
parative valuea of books, methods of securing in-
pamphlets, interviews, fornation relative to oc¢-
lectures, (second hand cupations and how to be
information) eritical of them,.

2, To diseuss the values
and limitations of first
hand information such &s
working, visiting, and
gtudying in s class,

3s To promote thought and
discussion,

Topics for Study References

l. Compare tentative oc- Ko specific reference.
cupation with list of in-
formation gources on gp.
8«9 and determine bes
SOUrce.

2. Choice of each person
reviewed and discussed by
clasgs,

Pupil Activities

1., Have different students read the neme of the occupa-
tion tentatively taken for study purposes, p. 9 in

»
§, ﬁiaﬂ Ego order of selection under question V., Give
reasons for particular choices,.
3. Tske item by item discussing merits and shorteomings.
Develop a comparison of lecture vs, book for an occupa~
tion. Book vs. pamgglat developing partienlarly the
reagons why a pamphlet would be more up to date and more
impartial with facts. (Not trying to be popular, purpose
to inform not sell, smaller units, less expensive, pub~
lished for educational purpoges, etc,

Unit: III General Regquirements of Ocoupations

Fractice in Locating Sources of Information

Topic:
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Teacher Objectives Pupil Objectives
l. To begin the study of l. 7To distinguish between
groups of occupations on reliable and unyeliable
a national basis, information.

2, 7To gain an idea of
the groups of occupations
on a national basis,

Topics for Study References

l, Write brief statement lo pxrzat] 500
of reasons for your selec-~ g An t~~~~ 3
tion of sourocss of infor- Appendix, PPe 40
mation as indicated on

ps 10 Practice Book #I.

2., ¥rite reasons foy
choices in topics II and
III p. 10,

Pupil Activities

l. Read answers prepared for the day's assignment,
2, Class discuaaion centered around point 7 on

Ps 11 of Bogk. (Occupations dealing
with people

Unit: III General Requirements of Oceupations

Topic: Practice Matehing Personal likes with Occupations
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Teacher Objectives

l. To impart the informa-
tion in this unit,

2y To introduce the new

unit on Ocoupations as

clagsified 4in the U, S,
Cengus,

Pupil Objectives

1, To learn a variety of
sources of infermation
about jobs,

2« 7To discover the basie
activities required by
moat occupations,

3. 7To recognize disagree-
able aspectas present in all
occupations,

Topics for Study

1. Iﬂmﬂiﬁnm
Read all of chapter II

pPps 15-21,

2« Write answers as
directed in Practics Book
on pp. 10-1l.

References

Pupil Activities

1. 8tudy information assigned in lgxﬂxngfzgn,agﬂk,
2¢ Write answers in practice book az assigned,

Unit: III General Requirements of Occupations

Topic: Determining Oecupational Likes and Disliken
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Teacher Objectives
l., Bame as pupil.

2. Not to over-emphasize
social differences and
their effecta. (Students
msy become too deeply con-
cerned over their personal
ad justment)

Pupil Objectives

1. To recognize the dif-
ferences between social
unsoclal, and antiaociai.

2, 7To select typical oo-
cupationg affected by
attitudes toward others,

3» To distinguish between
working for wages and job
gatisfection.

Topics for Study

1. Discussion of page ll
in Eragtice Deok.

2. Each student be pre~
gared to analyse his se~
ected occupation in
terms of peor and good
social adjustment,

References

No speeific reference,

Pupil Activities

l. Suggest occupations in which you could be success-
fa1 und i

er the three headings: soc

antisocial,

al, unsocial, and

2. Each gtudent name his occupation and analyze its
type as to soclal requirements,
3+ Each student in turn do V and VI on page 11,

Unit: III General Requirements of Oceupations

Topic: Social Adjustment and Its Relationship to Dceupation¥
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Teacher Objectives

1. To get some thought out
of questions on pege 12.

2. To make a list of the
upil's sctivities before
e is handed his blenk for

checking.

Pupil Objectives

1., Exanmination of reasons
for selection of the oc~
cupation,

2. Selecting methods of
securing more information
if undecided or "lukewarm"
about an oceupation,

3. To begin comparing

the activities of the
individual with the ac~
tivities of cccupations.

Topics for Study

l. Discuss
page 12, unit VII,

2, Make list of most
factors in unit VIII of
the Pragtice Book using
the numbers for each
statement in deascending
order of importance,

Book

References
1. JInformation 3
W&nmﬂm
oy, PaLgpneien feak

3, Activity and ex~
perience table - Appendix

Pupil Activities

1. Discuss page 12 in Practice Book,
2, Meke a 1list of activities such as: (a) shop or home
econonie anb&cctai (b) 2 other subjects liked mostj (c)
iked least;
schools (e) all forms of drammtics;
(g) hobbies; (1) musie; (Jj) horseback ridingj (k) boa

Inming; (m) dancingi {n) working for someone

P

2 other subjects

ings (1) aw

for wages; (o) clasas offices
3, How to use the prepared form for answering
{a) In left hand column write: Skill with
(b) In columa II £ill in from the above prepared
14t and other experiences those which have required skill

(¢) Do this with all activities listed
Book

IXQ page 19,
hands,

with the hands
en of iggorggtion

{(d) sports in or out of
(£) class ofricosé

) any other activities,
uestion

Unit:

III General Requirements of Occupations

Topic: Comparison of Beginning Duties with later Duties
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Teacher Objectives

l. The only that the
likes and dislikes of the
individual can be used 1is
to gather samples over a
long period from past ac~
tivities,

2, These may give a com=
posite picture of the type
of work the individual
will really like,

Pupil Objectives

l. Fill out column III and
IV to form some opinions
toward likes and dislikes
of the various activities
a3 a result of experiences
listed.,

2. Try to select from the
1ist of disliked experiences
those that oceur in the oc-
cupation selected,

3, Do the advantages seem
to justify the choice of
the oceupation over the
digadvantagea?

Topics for Study

1. Fill out columns III
and IV of the personal
ahalysis blenk,

2. Have students present
report of entries in
column II,

References

No sgpecific reference.

il
1. P11 out eolumn ITTof &

:Viﬁﬁﬁi for question IX,

{(a) Be sure some of the disliked sctivities are listed.
(Tendeney to like most ever thing)
2. P11l out column IV listing the amctivities ag they

occur in your chosen occupation,

not the experisnces)

(Check the activity

3. Question X -- Make list as directed,
« Question XI -~ Hake 2 list of items that are dise
agreeable in the occupation you are considering.

5« Declde 4f you sti

wish to continue the occupation

in spite of the disagreeable items,

tnit: III General Requirements of Oecoupations

Topic: Statement of Attitudes & Activities in Experiences




156

Teacher Objectives

l. There 1s a tendency to
rush through this portlon
trying to save paper,
Teacher must counteract
this by drawing out in-
dividual {tems of the
analysis,

Pupil Objectives

1, 7o make an lnventory
of experiences in column
%1 to correspond to column

Topics for Study

1. P11l out column two of
gh eraonal analysis

2, Complete units X and
XI pe 13 in the Pragtice
Book.

3. Make & summary sheet as
part of the analysis,

References

;: lég:ﬂzmaiiﬂn.ﬁﬂnk

Pupil Activities

l, Class discussion of two or three activities for

about 15 minutes,
2. Develop column II,

Unit: XIIX

General Requirements of Oceupations

Topic:

Listing Previous Experiences
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Information From Guest Speakers

Student __
Date
Class
Speakeyr Title or position
Subject Occupation described
1., Under which of the 10 Major Census divisions of oc-
cupations would you place this description of oecupa-
tions?
2. Ig this oeéupation for men only? ___ women only?
3. If for both, about what % are men? ___ what % women?__
4, What is the minimum emount of general education
required?
5. Are there height requirements? Minimum Maximum
6. Age requirements? Minimum ____ Maximum
7. Weight requirements? Minimum Haximum
8. Other special physical requirements:
(1)
(2)
(3)
(4)
9, Iz any attempt made to determine a minimum mental

ability?




10,

1l.

13.

14,
15,

16.

17.

18,
19,

20,
21,

158
How is this determined or measured on applicants?

What jobs would s high school graduate take to get
started?
If he had gbility and applied himself, what are some
of the lines of advancement? (1)
(2) (3)
(4) (5)
What degree of economic security is attainable:

pension? _____ eligible for old-age lnsurance?

wage sufficient to enable a savings for

old age?

¥hat ¢ of the pesple work outdoors? ____ indoors?
Are employees ever selected by eivil service in this
type of work?

Does the occupation seem to be expanding or is it de-
elining? (Explain |

At what age does compulsory retirement take place? ___
Otherwise, at what age do they tend to be "lald off"?_
About how msny are employed locally?

If not strongly a local type of employment, where are

the centers of employment?

Is an apprentice system of training used?

How much cash is required to get started?
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Teacher Objectives

l., To establish rapport
and administer tests.,

Pupil Objectives
1, To take the tests,

Topics for Study

1., Administerings Person-
ality Inventory, Thurstone-
Thurstone,

2. Administering: The
Ad Justment Inventory,
Hugh M, Bell,

3. Administering: The
Vocatlonal Interest Blank,
Strong.

References
No specific reference,

Pupil Activities

1. To write the answers,

Unit: 1V Appraisal of the Individual

Topic: Personallty Inventory, Adjust. Inv. & Voc. Int,
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SBLF EVALUATION SCALR

To be used only after considerable preliminery traini
of the pupil and with the help of the teacher in locating
and evaluating sources. :

A form of indoctrination 1s necessary o secure objec-
tivity on the part of the pupilj examplej overcoming
of prejudice toward own mentel abllity:

Some people can run 100 yards in ten secondss
probably none of us in here can, It might take
15 seconds to run the hundred yard dash, If we
are interested in this we are curious to know
how long it takes us but we are not embarrasged
over the fact that others are physically faster,
There is a similar variation in mental sbilities
and there are types of work suited to all levels
of abilities, We should in the gsame way pick out
our approximate mental ability and eonsider it
in relation to the various oceupations, Ve can
not all be 10 second men mentally. (With thig
approach and a gradual apglication of individual
menta) and physiecal abilities the pupils have
been quite impersonsl and free of embarrassment,)

Use of the socales

The scale is merely a four point mechanical device
to ensble the pupll to get a pileture of hig approxi-
mate sbilities for later comparisons with the oe-
cupations,

Unit:IV  Appraisal of the Individual
Topict Establishing Rapport
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Teacher Objectives Pupil Objectives
le To help the students l, To definitely pieture
iet a really honest evalua~ |the four main requirements
ion of themselves, of the Job and compare
his own ability slong this
2+ 7To make use of this same basis,
evaluation,

2. To use a form of graph,

Topics for Study References

le Chapter I1I, pp. 22-24 No gpecific reference,
loformation

c;mp§52e qusaegon’lll:

Pupil Activities

1, ©8&tudy chapter III of the Information Book,
2+ Do pages 14, 15 of the Practice Book,
3., Do 2uestion III. Note: let #" equal each number of
the rating, Example:
Occupation of X

physical 3

fitnessn

mental 2

ability

peraonality 1
education 2

Unit: IV Appraisal of the Individual

Topic: Comparison of Personal & Occupationsl Qualifications
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Physical Fitness Diagram of Four Persons

A's pattern

health
strength

endurance

soundness
B's pattern

health

strength

endurance
soundness
C's pattern
health _
strength

endurance
soundness

D's pattern

health
strength

endurance

soundness

Frob, IV

Personal pattern for
comparison
health

strength

endurance
soundness
Prodb. V

My own pattern not soc good
as A's, but better than the
other's. Pattern is good
enough for most things
although soundness may be
something to be watched.

Prob. VI

Continued health would re-
duce the limitations the
other three, particularly,
strength and endurance.

The reason is that strength
has health for its basis.
Physical endurance comes
from strength plus gland-
ular secretions which are
released for reserve energy.
Without health these become
burned out thereby prevent-
ing endurance. Soundness is
more apart from health in
such things as loss of a
hand, etc., or may be very
close such as poisoning
from a decayed tooth, ete.




163
Personal Requirements Compared with

Teaching Requirements

Personal Requirements
physical fitnoess
mental abllity

personality

education

Teacher Requirements
physical fitness
mental ability

personality

education

Conclugions?

Education below the minimum and personality somewhat
below the minimum,

Health well above the minimum and mental ability above
the minimum,

XIV order of importance for sguccess in occupations,
1. mental abllity 2. physical fitness 3. personality
4, edunoation
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Teacher Objectives Pupil Objectives

1. . To develop the students'| 1, To make a comparison of
ability to e self-evalua-| personal qualifications in
tions without exaggeration comparison with an oceupa-
or depreciation of personal | tion selected for practice

traits, purposes,.

Topics for Study References

1, UWrite answers to gues~ Ho specific reference,
tions XI, XII, and XIII in
Eractice

Bogk, Dp. 19

2. Discuss question XIV
in ¢lass,

Pupil Activities

1, Draw a chart sevaluating the minimum requirements of
the selected oeccupation,

2., Hlake o gsimilar personal chart,

3. Make & comparison of the two with a summery in
writing.

4, Digcusz relative importance of these requirements.

Unit: IV Appraisal of the Individual

Topic: Personal and Job Evaluation
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Teacher Objectives Pupil Objectives

1, In straightening out the 1. To write and under-~

thinking concerning such stand certain terms per-
terms as “occupation, vocatign" taining to a life's work,
ete.bring out the fastor of
false impresaion of "levels 2 To get a clear

and noblility® attached to undergtanding of Chapter
gome occupations at the ex- III and the use of the
penae of others, graphical aids.

2. At this point the slass

will tend to have spread,

Any timely material to ald

the more rapid workers will
help unify the class thru

| supplementary work,

Topics for Study References
1, Write definitions for: 1. commonvoaltbﬂi:r%;gxld
careesr ghfie
voontion gléhifiigary. ’
avosation

occupation 2. Haul, H, 8"h§hl1§s§1!§1
business ’ Qggqgfx ie
ﬁghbﬁ ibrary.
Break down impressions
Of fgagte® in think’.ng of 3. GOOdl'Qll’ H, SQ’ mh

occupatiocns, ﬁfﬂﬁgsé“g'gfigﬂn'a

Pupil Activities

1. Write the excerpts from the definitions from the
Commonwealth Series #1 "My Life's Work" pages 1, 2, 3.
(a) career, (b) vocation, (c) avocation, (d) occupation,
(e) business, (f) pursui 1t,

2, Discuss the oceasional attitndes of the nobility of
the "learned professions® at the expense of the nobllity
of any other honest work well dons.

3. Turan to 22 of the Information Book and discuss
Chapter III,

4, Mpke sure that iou understand how to de chapter III
in the Practice Book.

Unit: IV Appraisal of the Individual

Topic: Oceupational Definitions and Relationships
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Teacher Objectives Pupil Objectives

1, To give slow students a |l. To complete back work
chance to complete chapters | for those retarded.

II and III,

2, To familiarize themselves
2. To lay the foundation for) with the library.
intelligent library usage
by the members of the class, | 3. To obtain practice and
proficiency in the use of

the library.

Topics for Study References
Library Practice 1., Endicsott, Qpe 2
1. Preparation for class: T3 e1§“%§§§‘§°§301 ’
a, visit the 11brar{ to Library.
meke arrangements with
librarian, 24 Brown, Thomas K.,
b, make a sketeh of library | Ihe ary' ’
for ghelf and mapgazine flles, Pp. - icago: The

John C. Winaton Co., 1932,

Pupil Activities

1. Students separated into groupss (a) Group I - thosge
who need the time to catoch up; (b) Group II -~ those far-
thest ahead; these will go to library firat; (e¢) Gruug 111
~ gome not completely caught up and others will have to
gtart a new assignment of Chapter IV,

2, Group I - continue with baock work,

3. GOroup III - econtinue with baek work or astart Chap, IV,
4e ginup II - see supplementary sheet dealing with librery
practice,

5, Explain the plan of the library assignment sheet to
the entire clags, (a) location of shelves; (b) diviasion by
compartments; (c) where the names and numbers are found on
shelves; (d) how to record the classification,

Unit: IV Appraisal of the Individual

Topic: Library Practice and Routine
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Procedure for library practice:

1. Using ruler make a sketch of the library floor
plen indieating the book shelves and the magazine rack.

2., Divide the shelves into compartments as they are in
library.

3, Find the names of the classifications and their
nunbers for each compartment, (Thegse refer to the subject
matter by topie and should indicate type of material that
appears under general headings and numbers.)

4, Do a neat piece of work and return these directions
for the next ¢lass,

5, Find the following books without help by number and
report back as to what general heading they will appear
under and if they are on the shelf,

lgo ~ Charm of Fine Hanners - Starrett

378 - Colleges and Universities
813 ~ Peggy Covers the Newz ~ Bugbee
374 - Courses and Careers - Gallagher
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Teacher Objectives Pupil Objectives

1, Group review of things 1. Arrange conferences
observed in library. by instruetor and thoge
who used the library.
2. This is preliminary
to real usage of library
by t09134

Topics for Study References

1, Report books and put 1, gSecretary's Desk Hook
oﬁ bulletin board, '

2. Report magagine articles
and poﬂto :

3. Report interviews,
4, Poat pictures,

S5« Read Chapter IV in Inp-
formation Book, ppe 25-31.

Pupil Activities

1. Group III go to library.

2+ Group I ~ Chapters III and IV,

3., Group II - Group discussion. (e) arrangement by
gection; (b) relation of section by topie; (c) how many
books weare found to be in? (d) whet was wrong with the
1ist7? (author was omitted from one) (e) what was the
value of the author's name with the call number? (f)
what purpose do the numbers with the author's initial
serve? (g) cross-reference; (h) what topies might be
looked up to give a reference to sucsh a book as, "Charm
of Fine Manners®"? (1) way in whieh the book would be
filed, (always by title, suthor, often by subject, and
in various other ways; zJ) pracEIcal use~ topilcs searched,

Unit: IV Appraisal of the Individusl

Topic: Physical Fitness and Library Practice
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Teacher Objectives

1., Por those who have se-
lected an occupation this is
the beginning of a sgearch of
the field,

2. To learn to use the
Reasder's Guide,

3. To learn to use the
card eatalog.

Pupil Objectives

1, 7To locate current
magasine articles about
the subject choosen as
an occupation.

2. To locate books about
the selected occupation,

3+« If no eceupation is
chogsen select an oecupation
temporarily in order to do
this assignment,

Topics for Study

1, Individual work on
gselected occupations.

References
1, leadarig i
Egg He %. Wilson 6.,
New York.

Pupil Activities
1, Library practices (a) use Reader's Guide to Periodical
Litsraturs to lotate 6 articles about your occnpation}
(b) nse card ecatalogue in library to find the name of
3 books about your oecupatia?g)(e) indicate if the

nagasine ig in the library;

a the remsinder of

the period reading some of the material looked up,

Unit: IV Appraisal of the Individual

Topic: Library References for Selected Ocoupations




Teacher Objectives Pupil Objectives

l. To go over the papersz on |[l. Consider the papers

activities and note if a as returned,

gincere attack had been made

on the problenm, 2. Thru class discussion
assimilate chapters III

2¢ To make comments eag and IV,

needed on the papers.
3+ Discuss Chapters III
and IV

a, to éevelep particularly
that section on mental

abllities.
Topics for Study References
l, Return sctivity list No gpecific reference.

and sumpsary sheet graded
and evaluated,

2+ DBrief review of Chapter
I11,

3. Discuss Chapter IV,

Pupil Activities

ls look over papers, see the gomments and ask questions,
2. Digcuss chapter fII. (a) do you believe that you
ecould like an cecupation very much and still be unfitted
for it to the extent you would be unsuecessful? Give
examplesy (b) what if you have more than the necessary
minimum qualifications?

3. Digouss chapter IV. (a) develop the statement made
about young people and their vitality; (b) discuss the
four qualities given in the text with examples; (e)

give some examples of special ability, (musia, art,
marines, ete.)

4, Examples: (a) the doctor who made 50 calls one day;
(b) the mule that walked the horses to death.

Unit: IV Appraisal of the Individual

Topic: General heslth, strength, endurance, soundness
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Teacher Objectives Pupil Objectives
l. 7To analyze the quality 1. To listen to and profit
of individual work as to from a general eriticism of
neatness, timeliness of the 4 profile patterns of
turning In papers, and Chapter III,
quality of judgment used 2. To get a viewpoint
in 4 profile patterns of toward the relation of
Chapter Il1I, good manners and person-

2. Thru the studentt?s own ality.

rating of his personality 3. examine returned
bring out instances of ways |papers and ask individual
of improving personality questions as desired,
thru good manners,

is
saet, e SpgLiapecsy 1 1€

Topics for Study References

1, Have 4 ggotilo patterns | No specific reference,
of chapter 1II ready to re- :
turn with grades and remarks,

2» Develop tople of educa~
tion and personality.

Pupil Activities

1., Listen to the instructor's remarks covering general
eriticisms of the 4 profile patterns of chapter II1I,

2, When the remarks get to "personality and education®
the remark will be made that "while these are rated low
they will develop with age and eduecation®. ,

%. Develop the question "will psrsonality develop for
he better in every case?" :

4, Build discussion around the idea that the personality
is your habits and their effect on others.

5. That guecess above the average in any given oeccupation
is often eclosely tied up with a good personality.

tnit: IV Appraigal of the Individual

Topic: 4 Profile Patterns, Personality Development
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Teacher Objectives Pupil Objectives

l. To initiate self-evalua~ | 1. To gain an understand-
tion of physieel fitneas. ing of the meaning of
®*your physicel fitneas",

2+ 7To practice in par-
ticipating in ¢lass con-
ference,

Topics for Study References

ggviiﬁxﬁﬁﬁggﬁgniaeak

Pupil Activities
1, Class discussion of Chapter IV "Your Physical Filt-
ness for Occupations",
2, Questions about the four regulsr factors of fitness,
(1) health, (2) atrength, (3) endurance, (4) socundness,
3 Speeiai abilitiess (a) develop a discussion of the
need for specisl abilities in musie versus the aequisi-
tion of these abilities; (b) teacher clarify this by the
analysis of elements of musical ability as develo by
Seashore: (1) melody, (2) rhythm, (3) harmony, (4) tonal
memory, (5) piteh; {e¢) effeot of deficiency in any one
of these; (d? gpecial abilities nesded for vocallst
(oral cavity 3 (e) give examples of other speciel
abilities: (1) effects of phoblias, (2) effect of colorblind

Unit: IV Appraisal of the Individusl

Topic: Special Abiiities
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Teacher Objectives Pupil Objectives

1. To check and record the | 1, To study chapter 5.
efforts maede on chapter 4

in the work book. 2. To be ready to answer
2, To hand workbook back guestions in class,
this period,

3+ To keep the papers
for more accurate grading.
4, Return the true~false
test after grades are re~
corded.

Topics for Study References

le Meeting the phyaical
requirements of occupations,

Pupil Activities

1. To hand in the work books for grading, with supple-
mentary sheets,

2+ Read shapter 5.

3. To answer questions orally in class, covering
ehapter 5,

Unit: IV Appraisal of the Individual

Topic: Meeting Physical Requirements
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Teacher Objectives

1. To give the pupils the
experience in making and
coloring a histogram.

2. To build s liking for
this kind of work,

Pupil Objectives

1. To make a chart of the
ggpulation trends of the
«3. from 1790 to 1940,

Topics for Study

1, Population increase in
the U.S8. from 1790 to 1940,
(with congtruetion of a
chart)

2. Read articles on
dentistry in occupations
newspaper,

References

l. Galnful ¥Workers By
R AT 1““9@0;:, ’

Vol., 5, Chaps 24 Ps 7o

24 % ’ Q‘
: ] 7 § UU&!
Census? ?ggo.

« Dentistr
Yo1. 12" m.’io?ﬁ/%ﬁas’.' ’

Pupil Activities

l, Listen to a short explanation of procedure in making

charts (a) total number of vertical lines; (b) size of

papeg} {c) how far apart to make lines in order to have
or

a eo table margin,

Unit:

V Anelysis of Occupations

Topic: U.8. Population at 10 Year Intervals, 1790-1940,
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Population Increase 1790 to 1940

According to your chart about how many people were
in the United States, excluding Indians, 14 yeara
after the Revolutionary War?

Would you say the increase has been rather gradual
and regular from that time to 19407?

Undoubtedly this rate of inecrease can not continue
indefinitely, Give several reasons why this in-
crease will have to slow down and eventually stop?

Why d4id not the eastern part of the United States
become badly overcrowded as the population increased?
What happened to the ratio of men to women?

As the population in a country increases what happens
to land values?

When a iionaer settled on 320 acres of land and a
generation later the country would become populated
what happens to his land values?

When the population 1s increasing rapidly would it
be a greater percentage of minors then there would
be during the period when the population was re-
maining the same?

What effect would this increase of population have
upon the markets?

If the birth rate declines to the extent that deaths
equal births name 3 industries that would suffer?

Name 3 industries that would not be effected,
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Population Increase In U,S, From 1790 to 1940
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Significance of Population Increase

Conatantly inereasing domestic market, 1,e., local
businesses each year would d0 an increasgsing volume
of buginess thru no particular effort of the opera-
tor, Additional help and new business were continu-
ous, This type of economy was excellent for a
prosperous citigenry and provided the American land
of opportunity where any peor boy could become rich
if he had what 1t takes,

In gpite of the mounting population inerease as
indicated by the statistics 1t should be noted that
the population percentage of lncrease was steadily
declining.

This trend indicated a changing economy leading
toward different business and employment conditions,
(&t the time of the original writing a static popu~
lation condition was predicted within a few years.
However, with the war and the recent increase in
birtha %his trend has been interrupted)

Pupil can watch trends in future years as needed to
Judge employment and business trends,
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Teacher Objectives Pupil Objectives

1., To get the highlights of| 1. To note the amount and
cause and effect of popula- | rate of population inerease,
tion increase in U.S8.

2, 7To build a back~ground
for specific ocecupation 3¢« To trace some of the
origing and development, accompanying effects,

2. 7To discuss the causes,

4, Effects upon occupations

Topics for Study References
l. Class discusaion of Ho specific refersnce.
opulation chart 1790 to
940,
Discussion: Pupil Activities

ls From less than 4 millions 1790 to 122 millions
population 1930,

2. Causes of growth: (a) European dream of American
wealth; (b) European rellgious persecutionj (e¢) popu~
larity of large familie:iacd) economic gain in large
families; (e) rural population predominated; (f) un-
guccesaful could move Wasté (g) new lands incressed in
value by merely living on the land; (h) continued rate
of immigration; (1) importation of foreign labor; (J)
most labor ha laboré place for workers,

3. Decline of population increase: (a) restriction of
immigration by laws; (b) mostly urban population with
no room for large famillies,

Unit: V Analysis of Occupations

Topic: Discussion CGeneral Population Chart
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Teacher Objectives Pupil Objectives
1. Continuation of 1. To study the chart
previous objectives. and have a discussion of

questions implied,

Topics for Study References

1, Construet chart showing | 1 anan§ the United
diatribution of employnent agazgz,~ 92§A ~

in 10 gainful cccupations,
2+ Hard, Wllliam‘ America

2, Implications of chart Unlimited, Render's DRizest,
on € of persons gainfully Sept. 1935.
employed.

3. Supplementary reading:
"America Unlimited®,

Pupil Activities

l. Conclusions: that from 1870 to 1910 there was an in-
creagse in the number of persons smployed.

2. That from 1910 to 1930 there was a decline again,

3, The Z employed in 1930 was still higher than in

1870 ana’ 80,

Questions for discussion:

1., If there were fewer employed in 1870 than in 1940

hy do we have such a greater unemgloymont groblnme

(a) times have changed in the 1940's since the 1940
cengus} (b) more women working now; (c) more boys
working thenj (d) 20% work on farms; (e) higher standard
of living now, etc.

Unit: V Anelysis of Occupations

Topic: Per cent of Population Gainfully Employed
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Teacher Objectives Pupil Objectives
1. To develop & critical l. Complete the discussion
and thinking attitude centering around the list

toward the problem of num- of occupations and their

ber in ocoupation and the main fields.

relation to opportunities. :

2, Write answers to

qunstiona III, IV, V
to hand in,

Topics for Study References

1, Ten Great Flelds of ggzggzxng An Ocgupation
géegp. 96-97 Selecting pp.
coup,

%gmm
2. Practice Book, 47-48, pp.

Pupil Activities

l. Take turns giving the oeccupation and the major field
to whieh it belongs. Do II in elaaa,

2., Write the answers to III (a) do this in
elass and encourage some real thlnking; (b) hand in
for grading.

Unit: V Analyais of Occupations

Topic: Number Engaged in Occupations
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Percentage of Population in Gainful Oceupations
as Listed in 1920 through 1940 Census
Which oceupation in 1920, 1930 and 1940 employed the
mogt people?
Which employed second most?
Roughly, what percentage of all persons employed in
1940 are in the manufacturing-mechanical and sgriounl-
ture occupations?
Whieh occupation employed the fewest people?

According to this chart are more or fewer persons
beilng employed in agriculture?

In the solumn representing Trade, does the fact that
in 1930 12,5 percent were employed and in 1920 10.2%
ware employed does this necessarily mean that more
people are working in trade than in 1930 and in 19207

In this chart what is meant by the word trade?
If a person just drifted through high school what

occupation would he be most likely to enter?
(Major fields)

What major fileld would be either ¢loged or practically
closed without specialized training?




1.

24

3e

4.

Significance of Per Cent of Employment

by 10 Occupations

The major occupations can in general take new emglayees
in about the proportions to the total number employed.
(annual replacement based upon retirement)

A survey of the number in training to enter the pro-
fessional and skilled fields compared to the per cent
employed in those fields gives a basis for deciding
whiech fields have the best employment possibilities,

Opportunity for finding a job any place one travels
is much better in the large flelds of ocecupations,

Fields that are increasing in percentage employed
are better for employment opportunities than those
deglining.
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Teacher Objectives Pupil Objectives
1. To acquaint with 1. To finish chart,
population trends,
2. 7To begin study of

occupations compared to
population.

Topics for Study References

1. Start new chart on ile ﬁixhn;ngé,nnnnna,g:
comparigon of total popu- the U.8.t 1940,
lation to that of those

gainfully employed, 2 Qggnnn&ign,é&aﬁ%g&ig;
Chap. I, page 29 ~ f£in-

itiona; Chap, II, page
Total number in all oc=
cupations.

Pupil Activities

l. Complete chart of total population 1790-1940,
2., Make chart relative to populastion and gainfully
employed.,

Unit: V¥V Anslysis of Occupations
Topic: Population Compared to Those Employed
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Teacher Objectives

1, To compare the tend-
encies toward displacement
in employment in the past
30 years of women as com-
pared to men,

Pupil Objectives

1. 7To make a chart re-
lating to the employment
of men compared to women.

Topics for Study

1. The occupations of men
and women: a comparison of
numbers and rate of in~
crease in employment.

2. A follow-up of the
“The School Inventory"
test,

References

1. SQ
am:gmm

Pupil Activities

1. Mpke a chart similar to the last one of no, III in
which the comparison of men and women gainfully employed
in the years 1910 - 20 - 30 ~ 40 are compared., Use
percentage rather than total numbers to indicate the

trend,

Unit: V Analysis of Occupations

Topic: Comparison of Men & Women Gainfully Employed
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Percentage of lMen and Women Gainfully

Employed in the United States

8ince 1910 to 1940 what has happened to the per-
centuge of men employed?

The chart showed & very steady decline in percentage
of persons gainfully employed., During that same
period has the percentage of women galinfully enm-
ployed decreased or increased?

What effect on this chart would the raising of the
age for leaving school have?

Why do you suppose there was a decline in the per-
centage of women employed in 1920 and a considerable
gain in 1930? (Consider carefully some of the after
effects of the World War,)

Give several reasons why employment of women has
inereazsed during a time of increased unemployment?

Significance of Percentages of
Men and Women Gainfully Employed

The percentage of men over ten years of age who are
gainfully employed is declining while the percentage
of women is increasing.

Due to children remalining in sachool and a greater
pereentage of aged people, this should not indlcate
any serious change in ampiayment posgibilities for
mnen,
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Teacher Objectives

1, To bring the group to-
gether,

2., To get some research
type of work done that the
glower students objlect to
doing.

3. To provide some work
that will challenge the
bright student,

Pupil Objectives

1, As each hands in work,
give individual library
assigpment,

Topics for Study

1. Individual asgsignments
covering the ten censuw
divisgions,

References

pp. TFPETRRTE Besk Sesk

Pupil Activities

l. Complete charts,

2« The firat 10 completed will take assignments of the
10 general divisions of oceupations in the cenaus. Each
will be handed a sheet with general instructions for the

uge of library for this tople,

to get materisal,

Hay take several periods

Sample of sheet given to students:
l, You may make your report according to any plan you

mey devise,

2, The following points should be recognized: (a) find
the facts and 1f oplnions are used tell the clasa; (b)
for each source (book or magazine) make a note of the
title, author; (c) other headings vsed, etc,

Unit:

VY Analysis of Occupations

Topic:

Completion of Charts and Individual Assignments
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Teacher Objectives Pupil Objectives
1., To give practice in l. To begin to get ac~
talking while standing. quainted with the 10
2. To bring out the de- major classes of occupa-

sceription of the particular tions,
field under discussion,
3. This need not be completd;
should be the students work
and should conform to the
census procedure,

4, It ghould be the first
rough step in getting a
pilcture of ggriculture,

Topics for Study References
1, Agriculture (oral Practice Books
report). Report given galecting An Qcgcupation

before classe.

Pupil Activities
le Give reports as prepared.
2. Agriculture (first report): (a) consists of cultiva-
ting the ground, feeding and breeding live stock, and
any kind of farmingj (b) the market is domestic and
foreign; (e¢) cogt of living is usually much less in
egriculture and little cash is needed; (d) three methods
of marketing; (e) two types of training; (f) a%ricnl~
turael machinery; (g) agriculture by sec&icns; h) con-
parison of crop values to other industries,

Unit: V Analysis of Occupations

Topic: Agriculture - Student Report
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Teacher Objectives ' Pupil Objectives
l. Defining and de~- 1. To learn asbout other
seribing two more oc- major clasgifications of
cupations, occupations,
Topics for Study References

l. Reports on classes of 1. Selecting An Occupation

occupationa.

&8s Professional
Service,
b Public Service

Pupil Activities
l, Give reports 1n class.
2. ©Second report: (a) professional service: (1) an oc~
cupation requiring specialized training not clerical
nor mechanicaly (2) the U.8. Census lists 139 occuga-
tions as professions; (3) examples: engineers, cashiers,
actors, lawyers, doctors, teachers, ministers, etec,
3¢ Third reporé: (a) public gervice: (1) according to
U.S. Census public service appiles to occupations under
the government; (b) class procedure: (1) have class name
occupations of this nature: postmaster, dog~catcher,
gsheriff, state police, travel inspector, G-man, game
warden, road supervisor, army, navy, national guard, etc,

Unit: V Analysis of Occupations

Topic: Professions and Publiec Service
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Teacher Objectives

l, To break up the research
type of work of recent days
and give a chance for class
to relax.
2. To acquire more general
education about another
industry.
3. 7To notice the place
of other flelds such as
trangportation,
4. To study the require-
ments of the job and to
watch for opportunities

0

Pupil Objectives

l, To learn about a part
of an industry.

2. To notice what people
do for a living.

Topics for Study

1, Motion pleture -~ "Ro-
mance of Rubber", 2 reels-
silent,

References

No specific reference,

Pupil Activities
l. IListen to remarks of instructor in preparation for

viewing the film,

2. Discuss film afterwards.
a, type of work
be. color of people

c. opportunities for whites

d. conquerin% of disease
and effect upon foreign poliey.

€. Iinvestmen

Unit: V Analysis of Occupationsg

Topic: Film: The Romance of Rubber
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Teacher Objectives Pupil Objectives
l¢ To give a test that l. 7To answer correctly
would require thinking the 10 questions,

and some conclusions

bagsed upon the first thres 2, 7To find if the answers

chapters, were correct and if not
why not,
Topics for Study References
l. 9th week test and No specific reference,

clasg discussion of test,

Pupil Activities

l, Encircle the T or F as the answer seemsg to be
with ink.

2+ Check with pencil, each correcting his own paper,
3+ S8tack neatly the following: (a) all assignment
shects; (b) all work books; (¢) all note books. (Hand
in for grading.) :

Unit: V Analysis of Oceupations

Topic: 9th Week Test and Review
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NINTH WEEK IEST

These questions are based upon the materials covered in

the text, Information Book, and Practice Hook.

Directionsat Place & circle around the T or F ags you think
the anawer true or false,

Assuming you have made no cheice of your life's work, in-
dicate which of the following proecedures you would use
as a basis for & choice.

T~F 1, Tell your story to a wise and experienced friend
and ask him to seleet an occupation for you,

T-F 2. Do not take a Jjob until you have made your se~-
lection of an occupation because it might pre-
vent you from choosing an occupation,

T« F 3. American youth are finding it easier each year
to make their choices of selected careers,

T~F 4, If got & job selling merchandise in a store
during the Chriastmes sesson, you would be get-
ting firgstehand information about a career in
store management, '

TP 5, You attend a lecture by a very famous salesman,
The information he gives you is useful first-
hand information,

T - ¥ 6, The magazine, Specialty Salegman, is source

of second-hand information,

A Case Study of Bill Joney Experience

T« F 7. Bill Jones nade a pattern of his sbilities and
gualities including physical fitness, mental
abllity, perscnality, and education, He found
that he had much bet{er health than was needed
in college, He declded to Jjoin the Marines be-
cause thelr health requirements were higher,
This showed fine discrimination and good judg-
ment on Bill's part,

T -F 8, Bill decided that few jobs were fascinating in
all of their dutles,
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A Case Study of Bill Jones' Experience (Continued)

T-F 9, Bill had tried quite hard in his classes in

T had F 10.

T-F 11,

school, TIwo intelligence tests indicated he
had & low grade of intelligence, Bill de-
cided to become a skilled foundry worker be~
caugse nothing was said about mental require-
ments in his interview at the foundry. Bill
used good judgment in choosing the foundry
work instead of college,

We are more likely to succeed in the things we
like because we give our whole-~hearted atten~
tion to then.

Bill found by his chart that his personality
wag rated es poor, He had little patience
with people who did not agree with him and
had many people dislike him, Even though a
Job was open in store work, he decided to
look for another occupation, Bill used good
Judgment even though he lost money by delay-
ing his opportunity to earn wages.
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Teacher Objectives Pupil Objectives

1, 7To get reports in. l. To get a broad view of
the tople of lMining.

2+ 7To discuss and clarify
quegtions of the test,

3+ Topic of Forestry and
Fighing.

Topics for Study References

l., Class report on Hining No specific reference.
as & topic from U.S. Census,

2. Review the questions of
test that may bother anyone.

3« Report on Forestry and
Fishing,

Pupil Activities
l. Go over any questions of test that seemed to need
discussinge.
2. Report on mining. (a) means to burrow in the earth;
(b) common materials mined: oil, coal, gold, silver, iron,
cement, copper, stone, lead, zine, limestone, gypsum,
granite, aluminum, salt auiphur, marble, diamonds; (c)
kinds of work: prospecting, open cut minlng, glory hole,
placer, sluicing, hydrauliec, drift,
3. BReport on fishing and forestry, (a) forestry purposes:
commercial yleld, multiple purposes - watershed, wild
life, forage, recreation; (b) six nain forest reglons:
Northern forest, Central hardwood, Southern forest, tropi-
cal (Florida), ﬁocky Mountaln, Pacific Coast,

Unit: V Analysis of Occupations

Topic: Review Test and Hining
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Teacher Objectives

le To have those who have
made a tentative choice,
explore the field.

Pupil Objectives

ls To complete the par-
ticular test being worked
upon,

2+ For those who have con-
pleted their tests read
naterial available in the
room relevent to their
fields.

3+ Individual conferences
with the ingtructor to lay
out a planned reading course
relative to the selected
ocecupation.

Topics for Study

l, Complete the tests:
Strong Voc, Interest,
Thurstone Personality
Inventory, Bell Adjustment
Inventory,

2, Start a new unit of
work in which the emphasis
is placed upon broad study
of the field selected by
the individual,

References

Will vary with the
different choicesg of
oceupations.

Pupil Activities

l. Complete tests,
2+ Read material provided,

3« Individual consultations with instructor.

Unit:

V Analysis of Oceunpations

Topic: Tests - Reading - Conferences




198

Teacher Objectives

l, 7To establish the at-
titude of looking for
neterial systemmatically.

2. To stimulate reading
broadly about topic.

3. To develop enaugh in-
formation thaet it can be
charted.

Pupil Objectives

1. To take a definite
assignment concerning an
occupation and prepare
that asgsignment,

2. Listen to the instruc-
tor as he points ocut
methods and places to get
materials.

Topics for Study

l. Gathering information
foyr individual usage.

References

2+ Platt, Rutherford H,,

Rew Dotk s, o Puthents

Sonﬁg 1927.

Pupil Activities

1. Cogg the following assignment: (a) look up in Reader's
e

Guide

titles of six articles pertaining to your field

with the accompanying reference information.

2. Use the card catalog to look over the fiald of books
relative to your field and list three with c¢all numbers,
(Nlonfiction preferred but novelg may be listed if li-
brarian recommends them as good background information.,)
3. 8tudy the material on your field and related flelds
from the Book of Opportunities,

4, Hand in a list of materials that you think should be

gent for at the state library.
the Book of Opportunities.

This may be taken from

Unit: V Analysis of Oceupations

Topic: Locating Material Through Reader's Guide
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Teacher Objectives Pupil Objectives
1. To become acquainted l. To consider some of the
with the principal kinds more obgcure phases of the
of Public Service occupae~- Public Service occupations
tions. as well ag the more glamor-
ous ones,

2., To get an idea of the
gsource of these jobs thru
Federal, State, and local
agencies and thoge that
are thru civil service
appointment, and aleetion.

Topics for Study References
l, Class reﬁrt and dis- 1. Belscting An Qccupation.
cussion: Public Service,

2, mmugnmm&-
Lled, pp. 395453,

Pupil Activities
l. Give report to the class
2, Public Service (major divigions): PROTECTION: golice,
firemen, navy, army, marines, coast guard, JUSTICE:
judiciary (court Jobs) legai service, IEGISLATIVE:
state legislature, national Congress, REVENUE: local
cugtom house, internsl revenue, POSTAL SERVICE: delivery,
clerical, supervisory, FOREIQGN SERVICE: foreign trade,
consular service, GOVERNMENT ADMINISTRATION: (This is
a8 very broad field with all of the cabinets and their
activities, especially with the recent increase of bur-

eausg,

Unit: V Analysis of Occupations

Topic: Public Service
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Teacher Objectives Pupil Objectives

l. To bring out various 1., To get a broad view
aspects of the professions, | of the professions.

2. 7To point out the gpeclal| 2., To distinguish between
requirements of the learned | the "learned" professions
professions, and the usual general mean-
ing of profession,

3, To give examples of
the various occupations
within the professions.

Topics for Study References
1. Class report and 1, Information Book
digcussion: Professionsg, anuna&lgn,

e o7, 108,

2 %&m&e&ﬂ =
tunities, pp. 227-370,

Pupil Activities
l, Class report on the professions. (a) usually requires
four or five years of college training as a minimumg
(b) requires "“specializing®.
2. Professions: (e) entertainment world: professional
dancers, actors, magicians, circus performers; (b)
"learne&“ professionst lawyer, doctor, minister, engineer,
pharmacist, teacher; (e¢) professions from "special“
schools: nurse, secretariesl work, F.B.I. work, military
schools for officers: West Point, etec,
3. @Give illustrations of thegse and tell where the edu~-
cation takes place.
4, Bring out some of the pseudo professions: mind-reader,
palnistry, foot-doctors, some chiropractors, etc.

Unit: V Analysis of Occupations

Topic: The Professionsg




Teacher Objectives - Pupil Objectives

14+ To develop this field ls 7To get a plecture of the
in relastion to the 10 major | various phases of selling
flelds. as listed under trade in
: the U.,S, Censua,
2+ Bring out some of the
interesting phases as under-| 2, To distinguish particu-
taking as a trade, quotations larly betwsen Irade and
from the section on business| Clerical (clerking) and
%? “ghe Book of Opportuni- the Mechanical Trsdes.

€3 s

Topics for Study References
g%aas r;portwgng 1. Practice Book:
scusgion: Trade. ﬁﬁlﬁﬂﬁ%ﬂ& Oceupntion
pps 105, lée - &ppendix:
2. Jhe Dook gmw
funities, pp.g'f'l one

Pupil Activities

i. Listen to the report on Trade,

2, Carry on a discussion, (a) the most common type of
trade (selesman, salegwoman)j (b) are door keepers part
of the parsonnei of trade? elevator ogeratcrs? (yesg;
(c) what 1s the most unususl one in the list on page 147
of the text. (Probably the undertaker,) develop some of
the dutlies, profits, and experiences of the undertakers
(d) methods of sdvertiging men, (Prineiple that if an
untruth is publicly repeated with no one disputing it,
it becomes a truth in the eyes of the publie.)

Unit: V Analysis of Occupations

Topic: Trade




Teacher Objectives Pupil Objectives

1, To develop this topiec l. 7To get a pieture of
and to ﬁarticularly dis- elerical work, especially
tinguish from Trade, in comparison with the
major field of Trade.

2. This is background
material to specific in-
formation about this field
for thoge who are interested
in secretarial work.

Topics for Study References

éi 61a§s reggrtiang 1. Inforgz;inn Book
scussiont: Clerical. Eg&gggigg Qﬁgnngsigg
Chaps X1I and Append .’
2. The Book of Oppor-
tunities, pp. 222-236 ine,

Pupil Activities
i, Listen to the report of the two students mssigned
to thig topic.
2, 8et up a list of clerical work that is done thru
the use of machines and machine operztors: typing
adding machine, duplicating (mimeograph, etc.g.,dfcta~
phone, speaking tube, speaking aystems, addressing ma-
chine, card punching machine, tabulating machine, multi-
graph operator, photostat operator, comgtomeeer operator,
caleulating machine operator, file clerk, telephone
operator, etc,
3+ _Hon-mechine operators: receptionist, office boy,
girl, general clerk, mail clerk, order clerk, price eclerk,
receiving clerk, shipping clerk, timekeepsr, etc,

Unit: V Analysig of Occupations

Topic: ©lerieal Fleld - Class Report & Discussion
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Teacher Objectives Pupil Objectives
l. To get a picture of l. To get a plcture of the
another major field. Jobs in Domestic and Per-

sonal Service.
2. To bring out an inter-
esting toplc to sustain 2, To get the picture of
clags interest, i.e., that of |some of the forms of
pauedo profsssiona: psychie |quackery practiced in the
manifestations, palm readers,| names of the professions.
mind rcaders, %elepathy

(2nks University experiments)
etc,

Topics for Study References

lad glaae Rgpgrtz Dg?estie 1. Informgz}on Bool:
a ersonal Occupations Oce.

True and false professions.

2. Picture stories brought
in from magagines,

Pupil Activities
1, IListen to the student reports upon Domestic and
Personal Serviece. (a) various types of workj; (b)
the bed side of servant work, probably thru unfair and
unkind treatment on the part of employers: long hours
thoughtless children, humiliaetion, under pay, many otﬁers.

Unit: V Anslysis of Occupations

Topic: Domestics and Personal - False Profegsions




Teacher Objectives Pupil Objectives

l, To bring out a picture l, To get a bird's-eye

of the 10 major divisions view manufacturing-mechani-
and have the students cal trsdea,

gain the ability to place

occupations, 2. To acquire practice in

picking out occupations
and fitting them to the
10 major filelds,

Topics for Study References

l. Hechanical and Manufac- |l. Information Book:
turing field, (Class report | Selecting An Oceupation,
a3 assigned previously.) Chap, XI1I,

2+ U.S8. Census -~ Gainful
Workeras and Occupations
in Industry, Chap. V.

Pupil Activities
1. 7Two students aasigned for reports on manufacturing
mechanical trades,
2» Give reports in class,
3. List occupations on the board and have the claas
name the major field: fern gatherers - forestry (manu-
facturing-mechanlical), clam digger - fishing, myrtle
wood turner - manufae%uring, nyrtle wood lumber - manu-
facturing, boom man - manufaeturinié steam shovel opera-
tor - apnufecturing-mechanical, milker - agriculture,
fortune teller - profession (personal), boot black =~
personal, ete, -

tnit: V Analysis of Occupations

Topic: Wechanical and lanufacturing Field - Reports




205

Teacher Objectives

1. 7To bring an expert in
from the field to talk on
forestry.

2, To ecreate interest
through a variety of
presentations to the class,

3« To bring out what people
do in the forest service,

4, To give the class a chancg

to enlarge upon the forestry
topic if desired,

Pupil Objectives

1, Take teachers assignment.
(a) Is There Only One Job
For You? "Your Future"
Volume II, No. 10.

2+ Clear up any ideas from
the lscture.

3, Discuss the tople of
agriculture from text.

Topics for Study
l, Lecture and discuasion
oen forestry by Ike Gervals,
Forest Ranger.
2. Analysis of the forest
service, ,
3+ Demonstration of the uge
of the fire finder.
4, Demonstration of the por-
table radio receiver and
trangmitter as used in the
Ue S¢ Forest Service.
5« Topics from Chapter 12
in text,

References
1. "Your Future", Volume
II’ HO. 10.

2. Information Bookl
( ] ? ,
DPe %09~10 a

Pupil Activities
e To discuss lecture and demonstration by Mr, Gervais,
2+ To discuss page 100-101 in the text,

Unit:

V Analysis of Ocecupations

Topic: Iecture and Discussion on Forestry
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Teacher Objectives

Pupil Objectives

1, To complete chart, l. Annual incomeg from
selected occupations con-
gidered.

Topics for Study References

1. Annusl incomes in ge- gggzxgeg ma&ggzng

lécted occupations, gbve? %ike?ég iuch

an

Pupil Act1v1t1es

l, Make a study accordigf to the following incomes.
Farm labor 75

Farmi 620 Library work 1,990
Unskilled labor 7Bg Journalism 2,110
0ffice workers collo%o teach, 3,020
Nursing 1,295 Architecture 3,790
Publie sch teach. 1,350 Dentistry go
Average for all gain- Engineering 4
fully employed in U.8., 1 go Law

8killed tredes Hedicine ,970
Social work l 1680

Ministry 1,960

Unit: V Analysis of Occupations

Topic:

Annual Barnings 17 Occupations
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Teacher Objectives

l. Develop the ldea that
this study covered a four
year period, used five
skilled men in research
covered a 20 year peric&
and is thoroughly raliabie.

2. 7To have the c¢clase keep
in mind that annual earnings
are only one factor in
determining deairable occu~
pations.

Pupil Objectives

1l To note the range of
annual wages according to
selected occupations,

2. To note that this study
ligting 17 occupations uses
12 occupations from the pro-
fessions which account for
only about 7% of people
gainfully employed.

Topics for Study

1, Discussion of annual
incones,

References

1, From a study by Harold
F, Clark and assistants at
Columbia University in the

ueggg;ge November
1935 entitled, "How Much
Can I Make?"

Pupil Activities
l, Hold a discugsion sbout the following: (a) the aver-
age annual earnings vary from medieine $4970 to farm labor

$475,

(8ee chart,) Go down the list through (b) law,

engineering, dentistry, architecture, college teaching

journalism, library work, ministry, social work
11 these highest paid Joés

out that a

pointing
are from the pro-

fessions. (¢) have the class name some of the occupations
that come under the skilled trades heading, (d) explaln

how the average for ail

occupations 1s found, (e) have

them note the length of training for both public school
teaching and nursing and yet these annual salaries fall
below the average for all oceupations., (f) that meny girls
select office work and yet it is towards the bottonm,

Unit: V Analysls of Occupations

Topic: Annual Earnings
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Teacher Objectives

l, To give an suthoritative
pleture of U.S. Civil Ser-
vice, : '

2. To point out the laek
of relationship between
private "Civil Service
gchools” and government
¢ivil service,

Pupil Objectives

l, To prepare themselves
to ask questions of the
local Civil Service exam~-
iner.

Topics for Study

l. Hand in work book with
chapter VI completed.

2+ Take down questions

in graparatlon for a visit
by the local Civil Service
exsaminer,

References

l. U, 8. Civil Service
aﬁgliaation blank for the
skilled trades.

2. Other forms of appli-
ecation blanks,

3, Bulletin board in the
Post Office.

Pupil Activities

i Hand in practice book,

2. Use the following questionst: (a) who may give U.S.
Civil Service examinations? (b) what agenecy or in what
building are they given? (¢) in how many towns or cities
in Oregon are these given? (d) 1s the examination oral

or written? (e)
blanks? (f) must all b

a pencil be uged to fill in the
be f£illed? (g) 1s a

hoto-

graph ever required? (h) do they question your physical

abi

tyt (1) under what conditions are you advigsed to

not even apply? (J) does Civil Service require you to be
& citizen of the U.S.? (k) does the government concern
1tgelf about your police record? (1) is there any differ-
ence between an examination and an application for exam?

Unit:

V Analysis of Oceoupations

Topic: Us Se. Cilvil Service




209

Teacher Objectives Pupil Objectives

1., Each member of the class |l. To answer questions
have a clear picture of the |asked by the instructor
purpose of civil service, previously looked up

its limitations, and mis- from yesterday's assignment.
representations under the
guise of civil service, 2. 7To use spesker as an
authority in case of con-
troversial questions.

3. To use the class ques-
tions as leading questions
to draw out more informa-

tion,
Topics for Study References
le U.S. Civil Service by l, U.S. Civil Service
guest speaker, Secretary application blank for the

to the Local Civil Service skilled trades,

Board,

2. Bulletin board for
Civil Service in U,.S,
Post 0ffice.

3. Bulletin board Oregon
State Employment Office,

Pupil Activities
1, Answers to yesterday's questions with corrections
and additions. (a) given by the U.S. Government only
(United States Civil Service Com.)é (b) arrenged for in
Post Office Bldg.j; (¢) fourteen cities in Oregon give
civil service examinations; (d) written; (e) no, type-
writer preferred and ink as second choice; (f) “yes"
meaning that all spaces intended to be fiiled in musé
be anaweredl (g) photoirapha required gometimes; (h)
physical ability questioned very closely; (1) advised
not to apgly ifs (1) you have incursble disease; (2)
certain physical disabilities; (3) cannot meet age re-
quirements; (J) ;ou are required to be a citizen of the
(1) application mede and permission given

U.S. (k) yes
to take gxam{gg;ion.

tnit: V Analysis of Oceupations

Topic: United States Civil Service




Teacher Objectives Pupil Objectives

l. To teach the two above l. To get an idea of the

branches of the service occupations in the fileld
occupations, of Domestic and Personal
o Service,
2« To bring out some of ‘
the better lines of work 2+ To study the text
in the domestic service, chapter XI.
Topics for Study References
l. Report on Domestioc and l. Link, Miriam,
Personal Service, :gg, y Marshfie «Se
11 rary.

2+ Chapter XI -~ Ten Great
Fields of Occupations (text); 2, Information Book:

An Qecupation
hapter XI,

Pupil Activities
ls Take notes on Domestic and Pergonal Service occug -
tions. (a) all workers who render personal service to
others: (1) domestic service 1s such work as sewing,
cooking, and other housshold arts; (2) personal service
is service or work rendered to the individual; (b) some
occupations under Domestic and Pergonal Service: barber,
bell boy, boot-black, hair dresser, hotel keeper, caterer,
cgok, house~keeper, janitor, manicurist, porter, servant,
ste,

Unit: V Analysis of Occupations

Topic: Report - Domestic and Personal Services




Teacher Objectives Pupil Objectives

l, Bring up class intereat | 1, To get an idea of the
thru the interesting topic denands of the business

of a personal nature, world upon conduct and
(Secretaries) dress,
2+ Promote the uge of | 2« To take notes and get

articles from periodicals, a broad view of the field

of Clerical Work.
3+ Continue reports on
Clerical Fileld and get 3+ 7To read Chap, XI and
information, £i1ll in the answers in
Practice Book,

Topics for Study References
l, Report on Clerical Fleld{ 1. A ;
Sept§g§§§£§33 . ’
2. Supplementary article on
conduct of secretaries, 2, Ihe Book of Opportuni~

3« Vork Book and Text on
Chap. XI, Ten Great Fields
of Occupations,

Pupil Activities
1o Listen to a couple of paregraphs resd by instructor
from the American sagazine. (a§ title, "The Way of Smart
Girls; (b) "Peek-a-Boo" blouses, crossed knees, perfume,
powdering, red finger nails are interesting for a
dinner daze but & distraction in an office.
2. Clerical occupations report: (a) occupation in which
a person has figures and writing to do; (b) training:
high school, business school, or college; must be able
to type, take dictation in shorthand, bookkeeping; (c)
abilities: good mathematical mind, do quick thinking,
have developed an efficient and satisfactory way of deal-
ing with people; (d) health - confining and tedious;
(o) wages - g?O’tc $12% per month,

Unit: V Analysis of Occupations

Topic: CGleriecal - Chepter XI
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Teacher Objectives Pupil Objectives
1, By use of "leading" 1, To discuss the questions
questions bring out the on pages 47, 48 as pre~
comparative fectors affect- | sented by teacher.
ing the 10 major fields, a. IV,

2. Force thinking by
writing contributions upon 2, To write answers to
the blackboard and having V to hand in,
each get an angswer ready.

t This seems to cause
a lack of interest and this
must be watched carefully
and some action work devised
as necegsary.

Topics for Study References

1., Ten Great Fields of No speeiflc references,
Occupations, Practice
Book, pp. 47, 48.

Pupil Activities
l. Discuss gqueation IV, page 47, "Is agriculture 9
times as attractive as the professions gince it hasg 9
times as many engaged in agrieculture?" (as) set up a
blackboard device: FACTORS AFFECTING ATITHACTIVENESS OF:
AGRICULTURB: (1) outdoors work; (2) own boss; (3) steady
enployment; (4) own fresh foodj (5) respected person in
community; (6) 9 times as many employed as in professions;
(7) easy to get farm worké (8) wages may be very low;
(9) may be long hours; (10) chance to get away from
people, PROFESSIONS: (1) usually indoors work; (2) some
professions comparatively short hours; (3) good salary
or feej (4) clean work; (5) not easy to get a start;
(6) expensive training; (7) loss of time in training, ete.

Unit: V Analysis of Occupations

Topic: Attractiveness of Agriculture vs. Professions
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3.

4

Conclusions
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Pertaining to Major Occupations

Enables pupils to comprehend what people do by assem-
bling in few enough units.

Permits systematic study of sub-divisions of occupa-
tions by further breakdown,

idogt units have distinctive characteristies to permit
cataloging of their demands upon individuals, for

exemples

Agriculture -

Hanufacturing

outdoor life, see things grow, long

hours, average lower cash income, in-
dependent l1life, tied down responsibili-
ties, variety of work, own boss, no legal
or eéucational requirements, small capl-
tal to start, work alone great deal,

few vacations, etc, :

and ifechanical - greatest opportunity
for employment, and wide range of a-
bilities and interests, opportunity for
working with hands also with head, jobs
have kept pace with increase in popula-
tion, regular hours of employ:ent,
workmen's compensation, usually legal
regulations covering hours, sanitation,
safety, greater risk of accidents, steady
employment not assured as well as some
other fields, jobs more subject to tech-
nological change.

Professional - average larger incomes than most fields,

financial rewards for high grade of work,
greater freedom of action, increasing per-
centage of population securing jobs lin
professions, long period of preparation,
expensive preparation, postpone time for
going to work, low income while getting
started, usuaily requires taet, diplo-
macy, industry to remailn suceesaful,

some choice of association with people

or working by self, ete,

(So on with the other seven major divisions.)

Through the use of self study and tests an individual
may impersoneliy mateh his charscteristics with the
major fields of occupations,



Teacher Objectives Pupil Objectives

l. To build a good back=- l, To listen and question
ground attitude toward their |the talk on beauty,

own appearanceé in order to
have & more gteble and un~
emotional approach to their
own abilities.

Topics for Study References

l. Beauty of the individual |No specifiec reference.
and its relationship to
occupations, ’

2. Discussion of general
report procedure as prac-
ticed in class.

Pupil Activities
l, Talk on beauty and 1ts relation to cccupations.
(a) most people are average in appearance (story of
Lincoln and God's preference for average people); (b)
at high school age the very noticeable characteristic of
"group acceptance” (popular fads of dress, etec.); (c)
beauty highly admired; (d) excessive weight, large mouth,
etc., 13 deplored; (ex as an edult the fat girl becomes
a good cook, motherly, and is often admired es the symbol
of & substential homemaker (the skinny eunt is a contrast);
(f) in business in most lines the very beautiful girl is
handieapped; (1) people just ecan't picture her getting
her hands dirty; (2) problem of admirers may be serious
when business is the issue, '

Unit: VI Self Improvement

Topic: beauty in Business - Reports
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Teacher Objectives

J. To have such things as
Yattractive appearance™ and
"good posture" mean more
than Just words.

2., Hake this discussion
prelininary to a class
analysis,

Pupil Objectives

l, To discuss specific
itens under these and apply
them in their relationship
to jobs,

Topics for Study

le Characteristics of
attractive gersonality and
how to develop then,

(a) Attractive appear-
ange,
(b) Good posture.

References

l, Practice Book:

%ﬁi%:

i,
refer to lack of handsomeness

ing for a job at the office o

electrie razor)g
very common; (2

healthy interest in the first two items:
appearance: (1) means things you can improve; does not
} (2) discusgion: in apply~-

Pupil Activities
By use of cases and illustrations lead u

to a

(a) attractive

a foundry should the

applicant appear in street clothes or usual work clothes?
what 1s meant by flashy and freak gtyles? where is the
place for high school "pep clothes ? what about women
with fuzz on faces? (use patent removers or get an

(b) good posture:
head up exercises; (3) effect of deep
breathing to dispell fear; (4) illustration of a famous

pienist in “talls" striding on and off stage with a
swinging walks 252 effecet of gitting straight.

(1) poor posture so

Unit: VI Self Improvement

Topic: Attrasctive Appearance - Good Posture
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Teacher Objectives Pupil Objectives
l. 7To develop an acceptance| 1, To discuss the elements
of an attitude toward im- of good manners with view to
provenent, making practical use,

2. To answer 5 questions:
(e) may asparagus be eaten
with the fingers? (b) 1s it
correct to invite guests
“for dinner" or "to dinner"?
{c) if & hogstess invites
guests to a theatre party
should she give the tickets
to a man guest to present

at the theatre? ete.

Topics for Study References

l, Good manners - discussion 1, Information Book:
oft page 80. & 40 Qaeupation,
P .

2. 5 questions to be
angwered tomorrow,.

Pupil Activities .
l, Round table discussion of "good manners®. (a) what
is the relationshlp of good table manners to a job? (1)
Jlowest pald Jobs with no desire for promotion, little;
(2) must be able to mix with higher officers socially
if you are to be singled out for any great promotion{
(3) group meetings of employers-employees for banquets;
(b) courtesy to otherss (1) thank you, excuse me, recog-
nition of friends, ete, must be sincere and sincere illus~
trationsg (c¢) avold talking about others: (1) why it is
difficult to avold; everyone is interested in people;
small people bulld themselves up by running down others;
(e) stories to 1llustrate these from the class.

Unit: VI Self Improvement

Topic: Good HManners




Teacher Objectives Pupil Objectives

le Through discussion l, Class discussion of
build s practical viewpoint | this topic based upon topie
on the use of languege as on page 80 of the text,
it applies to occupational

placement rather than to 2. To answer five assigned

its moral aspects, | questions on etiguette,
Topics for Study References

1. Correct speech, Ho specific reference.

2. Five assigned questions
on etiquette,

Pupil Activities
1. To answer five questions as assigned: (a) "asperagus
question®: be eaten with the fingers if it doesn't
look mesgyj (b) "for dinner* or "to dinner": invite to
dinner (for dinner might be correct for cannibals); (c)
"theatre tickets and the woman as hoat"“: yes, man presents
tickets; (d) "eat and drink after theatre: he usua
does -~ unless they have also been dinner guests; (e
"guests pay taxi fare": no,
2. Correct speech: (a) profanit{ habitually used 1is
weak expregsion; (b) an occasional explosion might serve
as a safety valve; (c) if you go among workmen where
swearing 1s commonplace do not appear shocked nor try
to reform them; (d) business girls must get used to this,

Unit: VI BSelf Improvenment

Topic: Speech ag it Effects Ocecupatioans




Teacher Objectives Pupil Objectives

1, To break down a conmon l. To write half a page

adolegcent attitude that on the topic ziven by the
bringing out your good euthor on "Be& think and

points is always bragging. talk success,

2. Also to develop dig~ 2+ Class discussion of
eretion on the last point this topic.
of when to talk success,

Topics for Study References

l. Belf confidence -~ No specific references,
newgpaper, Your Future,

Pupil Activities
le UVirite paper as assigned.
2; iﬁake turns reading answers to bring out a variety
0 €88
3« Analyze the meaning the author is trying to convey
when he says, "Be, think, and talk success.” (a) you
must be successfui before you dare think and talk
success (after you have evaluated yourself and know
your true abllitles you can be confident of yourself to
that extent) (1) to he a success implies improvement,
study, or increase in proficiency rather than drifting
along; (2) when gresenting your credentials decide to
what extent you have been successful; (b) your actions
are influenced by your thinking.

Unit: VI Belf Improvement

Topic: Self-confidence
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Teacher Objectives Pupil Objectives
l¢ To get partiecipation 1., To prepare a paragraph
from the class and accep~ on an assigned topic for
tance that these things reading in class,
are not funny when a Jjob
is concerned, 2. 7To discuss the points

under "Ready Smile",
2. To obtain ea popular
acceptance of these truths
by class participation,

Topics for Study References
1. "Ready Smile" - newspapep Practice Book: Saleg
Your Future, 40 Gooupation, phe ¥o, B1.

2. Agreeableness - getting
along with others,

Pupil Activities
1, Spend sbout five or ten minutes writing a paragraph
on any topic of the six under "Ready Smile®,
2. BRead these and enlarge the idea 1llustrated by the
case given: (a) see 6 items in texts (b) typical stories
such as the practical joker who cut the barbs off every-
ones fish hooks except his own, or the hunting trip in
which shells were furnished without any shot, ete.; (c)
g%rliwith a boisterous "horse laugh®"; (d) other such
guorlies,
3« Eaech student take an assigned topic under agreeable-
ness and prepare & paragraph of a case to illustrate it,
4, HRead in class and discugs,
5« Ten items will more than fill the period,

Unit: VI Self Improvement

Topic: Ready Smile and Agreeableness
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Teacher Objectives Pupil Objectives

l. Due to a sincere desgire |1l. Assigned puplls to report
to get shead these students | upon special topies.
can easily be made the

victing of "get-ahead" 2. To listen to reports.
types of rackets., This
period is devoted to in- 3+ ZTo contribute from

cluding stories of some of their own experience,.
the obvious rackets to mske
them legzs gullible.

Topics for Study References
1. Class reports. l. Class newspaper,
lour Future.

2+ Sucker rackets that
prey upon young people,.

) Pupil Activities
1, Three sgaaial reports given by students: Employment
Rackets: (a) employment office sends girl to prospective
employer, After week he finds head office will not
approve placement, Girl pays fee to private emgloyment
office and employer gets week of cheap help; (b) young
person gsent out as learner and either continues working
at pittance or is fired for "wrong attitude" when he asks
for more mecney. Sucker Raekats:n%a) award of scholarship
to countrg boy who pays $50 cash as evidence of good
faith with promise of not telling it until the college
officially arproves it, In the meantime he leaves and
college has never authoriged him to represent them,

Unit: VI Self Improvement
Topic: The "Get-~ahead" Type of Racket
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Teacher Objectives

1., The results of the
Thurstone Personality
Schedule, The Bell Adjust-
ment Inventory, and Bell
School Inventory, as well as
obgervations 1ndleated that
geveral of the students
needed a positive progranm
of social activities, Tine
was taken in this class to
initiate an active progran,

Pupil Objectives

l. Members of class sponsoy
a party.

Topics for Study

1. Practice in socisl
ad justment.

References

1. Library books on games
end parties,

2, lHaterial on etiquette,
etec.

the mee

necessary

Pupil Activities

1. Leadership of adviser: (a) have the class arrange
a party, the place, time, and kind of party; (b) conduet

aing to elect a general chairman who will appoint
cammitt;ané (¢) support the chairman to the extent |

o promote a predetermined plan for social

edjustment of some of the group,
2. Leadership of general chairman: (a) who will be in-
vited? (each boy or each girl may bring a date)}; members
of the Future Craftsmen Club (practically all boys); (b)
transportation committee of boys to see that girls with-
out transportation have a way of getting there and home
againj (c) the usual work of putting on a garty such as
king of party, what to serve, entertainmen

s and clean-up.

Unit: VI Self Improvement

Topic: Practice in Social AdJustaent
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Teacher Objectives Pupil Objectives

1. To give an opportunity 1. 7To see the kind of work
to the ¢lagss to make uge of | done in a large battery
their training in observing | separator and veneer plant,

the requirements of the Job,
2+ To obgerve the demands
2. To give members of the the different jobs make on

clasg a chance to locate individuals,
where local jobs are and
what they are like with 3, To inquire sbhout the
the view of applying if work to try to find if there
they so desire later on, are chances to get started

‘ and what 1t takes to get

promoted,
Topics for Study References

l, Fleld trip - to EVANS o specific references.
irgd?cts Corporation (2 hour
Criple

Pupil Activities
l. Jobs of various men are observed and rhysical and
mental requirements commented upon bg the group: (a)
green chain men large and strongs (b) loaders for dry
kiln strong and healthy -~ little knowledge seems needed;
(¢) slats are put thru molder, and inspected - lighter
men and smaller men do this; have to have %aad eyes
be fairly fest, and quite good endurangej (d) most §aba,
especially the heavier, require men under fifty; (e
gome Jobs out of sight such as tools grinders and naln-
tenance menj (f) jobs held b{ women seem to require en-
durance as well as sufficient strength to do the warki
(g) about 8 secretaries and typists; (h) 1 in 20 appli-
cants can do shorthand fast enough, ,

Unit: VI B8Sell Improvement

Topic: Field Trip -~ Evans Products
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Teacher Objectives Pupil Objectives
1. To become acquainted l. To listen to report on
with the possibilities Paciflc Business College
of a business education and ask guestions,
2., Discusgss detells of 2+ Discugs trip to Evans
the field trip. Productas,
Topics for Study References
l. Report on business 1, Pacific Business College
school, Pacifle Busineas Portland, Your 0ffice Job,
College. How to %ﬁ& and Hold IL.
» Pamphle
2. Short raeview of field
trip. 2. Pacific Businessg College
Your Attention Pleasa.
3, Pecific Business College
Application Blank.

¥

-

Pupil Activities
1, Student gives a report upon offerings at Pacifie
Business College, costs, and opportunity for placement,
(a) compare a nine months term in cost to nine months
in e college; (b) compare objectives of two; (c) methods
of reducing costs: (1) not buy new eclothes during time
in schooly (2) cook own meals; (3) have a room-mate; (4)
work a limited amount,
2. Trip to Evans' Products: (a) talk by lr, Anderson
about opportunities for work in summer (several students
found they could probably get summer jobs)j (b) lr. An-
derson started 6 years ago in saw mill; took I.C.S. course
in bookkeeping and in two years got in office; and in two
more years became a minor executive.

Unit: VI Self Improvement

Topic: Field Trip Review




Teacher Objectives Pupil Objectives

l. Demonstrating the re- l, To review the material
lationship of high school assigned in Your Future
activities and records to Volume II, No. 26,
employment,

Topics for Study References

1., High School Records. l, Class nawgpgper,
Your §n§nzg olume II
Noe 26, ’ ’

Pupil Activities
1. Answer the following questions: (a) what 1s the most
important thing the employer has to judge an applicants
character and gersonality? (b) what is second most im~
portant? (¢) what does this school record tell the
employer? (d) what may the attendance record tell the
employer? (e) have desirable workers ever made low
school grades? (f) when ability 4s required have de-
sireble workers often made good grades? (g) if a student
is thorough in his sechool work, what is his work on the
job likely to be like? (h) what are the characteristics
of habits that makes it possible to predict this? (1)
what gge gome of the things that you can give as "exper-
ience

Unit: VI Self Improvement

Topic: Your School Records
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Teacher Objectives Pupil Objectives
l., To aid thoseé who may 1, To study the relation-
go to college, ship of college to needs

of each student.
2. To discourage those who
do not have the ability to
do college work.

Topics for Study References
l. Project on college College catalogues:
attendance. University of Oregon

Oregon State College
Portland University

Reed College

Linfield College

Pacific Univergity

Oregon College of Education
Southern Oregon

College of Education
Eastern Oregon

College of Education

North Pacific Dental College

Pupil Activities
le Write down the ocecupation that you might wish to follow,
after taking some college training.
2+ Look up in the various catalogs the offerings of differ
ent schools and see which school seems to give the courses
you need.
3+ How long would you need to attend that particular
school?

4, 1Is the school year divided into gsemesters or terms?
S5« VWhat are the residence requirements, i.e. do they
require you to stay at designated places?

6. Vo they specify at what time you have to be home and
when lights are out?

7« How few or how meny credits may you carry at a time?

Unit: VI Self Improvement

1

Topic: College Requirements
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Teacher Objectives Pupil Objectives

1, To point out costs of ls To study the relatlion-
an education, gshlp of college to needs
' of each student.

Topics for Study References
l. Project on college College catalogues:
attendance,
Behnke~Yialker Business
College
Northwestern School of
Commerce

Eugene Business College
Oregon Ingtitute of
Technology

Pupil Activities

i1, How many attend the college of your choice during
regular gsegsion? '

2+ If & summer gession is given how many attend?

3+ lnke a 1igt of the expenses for a nine-month period:
(a) tuiticnz (b) gensral fees; (¢) books and sugglies;
(@) board; (e) room; (f) clothes; (g) incidentals,

4, Of students who are employed after taking this course,
where 1is most common source of employment?

5« Find out if possible from some other source what the
usual beginning wage is and if there is much opportunity
for advancement,

Unit: VI Self Improvement

Topic: COllege Requirements
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Teacher Objectives

l. To bring to a conclusion
the studies of the require~
ments of the various schools,

Pupil Objectives

l, To complete the assign~-
ment concerning college
attendance,

Topics for Study
1. College requirements,

References
College catalogues:
University of Oregon
Oregon State College
Portland University
Reed College
Linfield College
Pacific University
Oregon College of Education
Southern COregon
College of Education
Esstern Oregon
College of Education
Horth Pacific Dental College
Behnke~%alker Businegs

College

l. Read the answers to
looking up,

Pupil Activities
the questions assigned for

2, Hold class discussion around these topics: (a) ad-
misgion requirementss; (b) adjustments; (c
curriculum and reasons; (d) costs,

length of

Unit: VI Self Improvement

Topic: College Requirements
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Teacher Objectives ’ Pupil Objectives
l. To beglin the section on 1., Issuing books; placing
good manners. “Hanners for Millions" on
2. To get class thought reserve,
and aetion on test, 2. Discuss test questions,
3. To provide practice in 3+ To do class practice
introductions. in introductions.
4, To provide the oppor- 4, To do outside assign~
tunity to study methods of ments on materials for a

interview in work application, study of the "interview",

Topics for Study References

| Elements of Dualpess Iraln~
1, Discussion of test ing, p. 471 to 473, Harsh-
questions. fieid High School £1brary.

| Broblems of the
2. The interview, w Bey, pp. 232-235,
‘ rshfield High School
Library.

37g~3gziinhrsh 1eld ﬁzﬁﬁ'

School brary.

1-27, a§?53¥%§€%‘%ig§”‘

School Library.

Davis & Davis ggéggngg ‘
_Youth, pp. 361-3 « 1 3§%2

Pupil Activities
l, Check out books and schedule use,
2., Reserve "Hanners for lillions", and answer questions
in study hall, '
3, Discuss test questions.
4, Practice introductions: (a) one person joins a group
and is introduced by hostess. (1) if group is small or
attention is centered on hogtess: introduce to one person
and speek name loud enough that all can hear then go
around the group spesking each person's name in turn.
Note: person introduced does not say "how do you do" to
each person but rather turns attention to an individual
or small group for conversation. (2) if group is large:
introduce guest to a small group within the large group.

Unit: VI Self Improvement

Topic: Ethies of Introductions
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Teacher Objectives

1., To aequaint the class
with methods of the budget,

2. To impress the class

with the fact that a well
rounded spending program

is based upon planning in
spending rather than upon
income alone,

Pupil Objectives

1. To make a budget at
the wage level at which
he or she might take a
beginning job.

2. To put it on the board
and explain the divisions
why the given amount was
chosen.

Topics for Study

l. Budgets for low wage
incomes,

References

No specifie reference,

' Pupil Activities.
s All students hand in a budget at the level of a be~

ginning wege.

2, Half a dozen put these budgets on the board,
3. Each in turn tell why he chose that amount,
4, Clasgss discussion of the choice of various allotments

of wages.

e Samgle Budget ~ Income $50,00 per montht
FOO

SHEL&EBibrent, carfare

HOUSEHOLD; gas, laundry
shoe reﬁairs cleaning

PERSONAL UPKEEP

3 clothing,
cogmetics, dentistry, hair 8

$20 DEVELOPUENT;
10 church, stamps,
education 2
3 RECREATION 5

SAVINGS g?%_

TOTAL

tnit: VI 8Self Improvement

Topic:

Budget for $50 a Month - One Person
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Teacher Objecti&es Pupil Objectives
l. To have a pocket note 1. To fill out a pocket
book to take along any note book to have per-~
time in which questions sonnel information readily
need to be answered; es- avallable for filling out
peclally for filiing out application blanks,

application blanks, inter-
viewsi or other times when

detailed information 1is
needed,
Topics for Study References
1. Pocket note book with l, Information Book,
personal data. ‘ "detting A Job", and

Practice Book.

2o JYour Fulure, American
Education Press, Inc,,
Vol., 2, Ho, 29, Getting

a Job ﬁy Malle

Pupil Activities
l, Follow the procedure used in the sheet handed out
which suggested personal information.
2. Copy the necesgary words found on the form to make
your note book intelligible.
3. Get permission to use the names that you put down for
personel references,
4, If necessary go to the office to get actual grades
for your grade records: (a) if you are not a senior
leave spaces so that you can sdd courses and gradesj (b)
unlesgs you are certain of your grades do not try to put
these down from memory. ,

Unit: VII Work Application

Topic: Pocket Note Book -- Personal Datas
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FOR YOUR POCKET NOTEBOOK

Your name in full

Date of birth

My parents have (have not) a birth certificate for me
Address

Telephone (if you have no phone try to give a number of
a neighbor who can call you) My neighbors' number 1is

Nationality

Birth place

Weight

Height

ifarital status

Salary expected

Amount of edncation you now have
Name of last employer

Was employed from To
| His address
! Wages I received
My work was

I left because

Personal references (enter names and addresses of three
persons not related to you)

Name Address Occupation Phone
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Distance of home from school
Wame of mother before she was married
Your religious preference 1is
To what extent do you support yocurself
Have you ever had hernia
Neme any physical handicaps you have had
Hake a list of your hobbies
Have you a social security number
If you have, copy the nuaber

List all subjects taken in high school with grades from
each (if in doubt get this information from the office)

List all school activities you have partiecipated in
State office held if you were an officer
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Teacher Objectives Pupil Objectives
1, To enable the student 1. To study letter writing.
to become familiar with
methods of applying by 2, To write a letter of
letter, application,
2. To develop the pro- 3. To obtain a soecial
cedure that preceeds the security number,
interview.

v

3« To obtain a soelal gecurd
ity number for those who
plan on going to work.

Topics for Study References
l, Letter writing.
2. Socilal seecurity numbsr,

3« Work application,

Source, iarshfield High
8chool Library

Pupil Activities
l. Complete pocket note book of personal information.
2. Do study from text, assigned letters of applieatlon.
3« Fill out social security application blank,
4, Individual conference on plang for summer work,
5. Write a letter of application that will actually be
uged in applying for a job.
6, VWrite a letter to a firm already selected applying
for a summer job: (a) first paragraph must be interest-
in§s (b) cause the employer to desire your services;
(c) attempt to get an interview,

Unit: VII Work Application
Topic: Letter Writing - Social Security RNuamber




Teacher Objectives

l. It seems to be very
difficult for the students
to write & conversational
letter, This assignment is
to develop proficiency along
that line,

Pupil Objectives

l. To write a reply
cereating a favorable
impression upon a customer,

Topics for Study

l, Practice for tone of
business letters.

References

Yedical Ecopnomica
Harch 1940, Bergen Co,,
Rutherford, New Jersey.

Pupil Activities
l. UWrite a reply in the following situation: (a) sample
problem -- $200 was sent in to a doctor's office, paying

a bill in fuil,

The gecretary might deposit the money

and say no more about it, mail a receipt, or write a
gracious letter of acknowledgment; (b) pretend you are
that gsecretary and angwer the letter in which you wish
to retain the patient's good will; (e¢) collect all
letters after half hour or less and read them one at a
time to the class without identifying the writers, Ad-
vige the class to not pass jJudgement upon the letters
until the sample letter is ready (d) read the letter
taken from March 1940 "Hedical Eeonomics',

Unit: VII Work Application

Topic: Praetlice Business letter
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Written Test

Answers found in sheet issued to class entitled, "Letters
of Application"”.

1., Give three factors that help determine whether or not
you gshonld write a letter of application to the person to
whom you are considering applying for a Jjob,

2. Tell what the relationship 1s between the letter of
application and the interview,

3., List several items that you can use that will gilve
your prospective employer a pleture of your interests and
abilities. (Assume that you have never worked for wages,)

4, Describe a number 10 envelope.

Se Does it indicate willingness and good Jjudgment on your
égrg go state that you are applying for "anything availeble™?
piaine

6, Give three essential rules in furnishing the names
of persong for references,

7. What do you gend the prospective employer besides
the letter?

8., What size paper is used in the business letter of this
type?

9, Is a typed or longhand letter preferable in your case?
Defend your answere

10, What is wrong with this type of statement in the
letter of application, "I was good in my school work,"?
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Teacher Objectives Pupil Objectives

le To impress the form of l. To answer queétions of
letters through method of the test.

recall,
2. 7To discuss in class
and grade,

Topics for Study References
12 lTegt on composition %. Orgutt, We Dey The
of letters §z%§g: 8 eggg or any
* relisble book on letter

writing.

Pupil Activities
le To write answers and discuss questions of test.
TEST: (a) what punctuation should be used after the salu-
tation in a friendly letter? in a business letter? (b)
if you indent the first line of the letter 1s it necessary
to indent each paragraph? (¢) should more than one letter
of the complimentary close be capitalized? (e) should a
friendly letter be tyged? (f) 13 it necessary to put the
name and address of the person to whom you are writing on
the inside of the business letter? if not why not? if
necessary where do you put 1t? (g) is it always necessary
to write your signature by hand? (h) is lined or uniined
paper best to use? (1) are curtness and brevity essential
characterigtics of a business letter?

Unit: VII W¥ork Appllcatian
Topic: Test on Letter Compogition
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Teacher Objectives Pupil Objectives
1, To give practice in 1. To complete filling
£i11ing out blenks, out ﬁhe application
4.4 P ’

2. To instill the hablt
of £1lling in every item
that 1s supposed to be

considered,
Topics for Study References
l. Contraect III - No specific reference.

Application blanks.

Pupil Activities

., Fill out application blanks,

2. Class discusgion of esch itenm,

3. Points to bring out: (a) if you say yes to "single"
then you need to answer "widowed"; (b) leave no blanks;
if you have no telephone put in a dashj (c) "nationality"
should be answered and in some cases is important, Ger-
mans may hire those of German descant, Scandinaviang
mey the same, (Go through blank and pick out items
often overlooked,)

Unit: VII Work Application

Topic: Applications
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Teacher Objectives

l. To develop sureness in
these points preliminary
to practice,

Pupil Objectives

l. To distinguish between
the interview and prepara-
tion for the interview.

2. To discuss the similari-
ties of preparation for
interviews in different
types of work.

Topics for Study

l. Preparation for the
interview,

References

1. Information
Getting A Job.

Pupil Activities

1, BSituation: (a) assume several appointments have been
made for interviews; (b) divide class into groups with
each group having similar interests; such as boys apply-
ing at & msnufacturing plant, girls for e stenographic
position, ete.; (c) either write answers or use dis-
cussion method to bring out typical situations; (d4) what
is the effect of an ergument with the employer even tho
the employer 1s obviously wrong? (e) supposing the em-
ployer holds your interview blank and enlarges upon your
brief statements - what recourse have you if you cannot
renenber some of the details such as dates of previous
employnent, ete. (If advisable use pocket notebook,)

(£) what do you say to secretary in outer office?

Unit: VII Work Application

Topic: Preparation for the Interview
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Teacher Objectives Pupil Objectives

1. To impart an effective l. To answer the questions.
gtyle in interviewing a
prospective employer.

Topics for Study References

l. 4An interview with No specific reference,
an employer.

Pupil Activities
l., To write answers to the following questions: (a)
list five things a person should do or check about his
personal appearance before appearing for the interview;
(b) describe how you would "go confidently" into the
enployer's office for the interview; (¢) why should you
read an application thru before filling it out? (4) if
your interview is set for 10 o'clock what would be your
opinion of about the correct time to arrive? what would
you say about arriving at 9:40? (e) what is the modern
attitude toward the use of lipstick and rouge for girl
applicants? (f) when do you take & seat in the office of
the interviewer? (g) should you introduce yourself when
you meet the employer?

Unit: VII Work Application

Topic: Test on Contract III
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Teacher Objectives Pupil Objectives
l. To visualize s local l. 7To visualize certain
interview preparatory phases of the interview,

to class practice,

Topics for Study References

l. Prelininary plan for No gpeciflc reference,
practice of interview,

Pupil Activities

l, Virite on paper pertinent phases of the interview nmak-
ing the situatlion true to local conditiona: {a) write
down the name of the firm and the position of the person
1nterview1n% gou. (use place you intend to apply if
oggible) (b) deseribe the gsetting of the interview,
%will there be a secretary, desk, cheirs, ete.) (c¢) de-
seribe how you will dress %er the occasion. (be specifie
by giving a word picture) (d) after you have visualized
the situstion have ready your opening statements in case
the employer does not take over the coaversation; (e)
meke & list of the selling points you will use asbout
yourself; (f) make a list of the things you know about
his business; (g) what cues indicate an interview is over?

unit: VII Work Application
Preparation for the Interview

Topic:
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Teacher Objectives Pupil Objectives

le To make use of the ls Practice interviews.
method of having the
applicant "know gomething
about the employers

business®,
Topics for Study References
1. Practice interviews, Ne gpecific reference,

Pupil Activities
l. Pairs or more practice interviews with clags for
audience,
2+ Allow necessary time for two or three to each group
(half an hour) to form committees to work out plan for
the interview,
3« Either call for volunteers or cause a strong pair to
volunteer to do first interview,
4, Ingtructor may be first employer if there 13 &
hesitancy on part of students,
5« Boy applying for job at bakery: (a) "Good morning
ir, Scoville, I am Joe Happenstall who wrote you the
letter of application for work here." (b) "Good morning
Joe, I remember your letter." ete,

Unit: VII Work Application

Topic: Interview with a Baker
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Teacher Objectives Pupil Objectives

l. To have the applicant l, 7o practice an inter=-
apply where she must con- view,

vince him that she had
certain training and also
that she would develop
from that point,.

2. Demonstrate tact and

gself-confidence,
Topics for Study References
l. Practice interviews. Ho specific reference.

Pupil Activities

1., Practice interview between girl applyilng for secre-
tarial work and the prospective employer: (a) Employer's
office secretary checks to see 1f Mr, Huggins can see
applicant at appointed time; (b) #This is Miss Franson.";
(cg "Good morning Mr, Huggins,®; (&) "Good morning Miss
Franson, sit down, nlease."; (es ¥r, Huggins - "boubtless
you know that the insurance buainess requires rather

you ever worked in an insurance office?" (f) "No, I have
not worked for an insurance firm but I have good basic

secretarial training and I am willing to study your forms
the terms you use, and try to fit myself to your routine.

Unit: VII Work Application

speclalized knowledge on the part of the secretary., Have

(g) "You sag you have good basie training; ghattis your

4

Topic: Interview for Stenographer -~ Insurance Company
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Teacher Objectives

1, 7To provide information
relative to owning a
business and working for
wages.

Pupil Objectives

1. To gtudy the assigned
chapter VIII.

2. To understand the ad-
vantages and disadvantages
of owning own business and
working for wages.

Topics for Study

1, Selecting An Occupation,
Chapter VIII,

2. Favorable and unfavor-
able features of owning
your own businesgg.

References
l. Text Chapter VIII,

- Qet,
1938 "You Might S
Your Own Business“

3« Buglnesg: Its

Organl-
zation ggg,gggﬁggggn Odell.
Marshfield High School

LibrarYo

géggﬁggééggﬁ;eEggggméﬁiaun,

Marsgfie H.S. Library.

5. Women
Bigtinatasit dehagen Taron

Pupil Activities
l. Study chapter VIII in text,
2. Turn in 1list of good and bad points in managing
and owning your own business as assigned Friday.,

Unit: VII Work Application

Topic:

Study Chapter VIII - Education




ADVANTAGES

le If of average success at a business
he will probably have grester income
than if working for wages.

2. Continuous employment,

3. Has prestige in the community.

4, Can establish own home through
opportunity for continuous residence

in locality,.

5« Heed not do hard physical labor.

6. Have opportunity to use own
Judgment and ideas in the business.

7« Usually pleasant and comfortable
working surroundings.

8« HNot exposed to bad weather.
9. ¥Work is not dangerous,.

10, Can vary and sdapt work to suit
the individual, '

1l., Are Yyour own boss®,

12, Opportunity to invest own capital
at greater interest rates than is
possible in open market,

DISADVANTAGES

l. Pailure of business may take life
savings,

2+ Terrific competition, especially
by chain stores,

3+ ull responsibility with accompany-
ing worries,

4. Difficult to get competent help
with ag much interest in the successg
of the business as is needed,

S5« Difficulty of getting suitable
location,

6. Investment in a building may turn
out to be a loss as businessg district
ghifts to another part of town,

7+ Growing costs due to increasged taxes,
new taxez, and other expenses may creep
up with proper advance of costs, causing
loss when a profit was anticipa%ed,

8. Change of styles may cause a loss
that is unpredictable.

9. Obaclescence of stoek and equipment
mey be so rapid that sufficient manage-
nent can not anticipate costs in ad-
vance accurately enough,




13, The harder you work the more
you are likely to earn.

14, Have some voice in time at
which vacationz can be taken,

10, Competition bg poor business men may
under sell in such a way that even though
they get the volume of businesg they are
going broke and dontt know it, thereby
pulling down sound businesgses.

1le Income per month not uniform,

12, Hours may be longer than that of the
employas, .

(47
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NCAS TOR THE ADJUST FNT INVENTORY

By Hugh M. Bell

TABLE I.—NORMS FOR HIGH-SCHOOL AND COLLEGE STUDENTS

Hice Scuoor Scork Rance CoLLEGE Score RaNGE
Men Women Descairrion Men Women
(161) (190) 171 (243)
0-1 0-2- Excellent 0-1 0-1
2-4 3-5 Good 2-4 2-4
Home ............. 5-9 6-13 Average 5-9 5-9
10-16 14-20 Unsatisfactory 10-16 10-15
Above 16  Above 20 Very unsatisfactory Above 16  Above 1§
0-1 0-1 Excellent 0-1 0-1
2-4 2-4 Good 2-4 2-4
Health ............ -9 5-11 Average 5-11 5-9
10-15 12-16 Unsatisfactory 12-16 10-15
Above 18 Above 16 Very unsatisfactory Above 16 Above 15
0-4 04 Very aggressive 0-3 0-3
-9 5-10 Axgressive 4-7 4-8
Social ........ e 10-20 11-21 verage 8-17 9-19
21-26 22-30 Retiring 18-25 20-28
Above 26 Above 30 Very retiring Above 25 Above 28
0-2 0-3 Excellent 0-2 0-3
3-5 4-8 Good 3-5 4-7
Emotional ......... 6-11 9-18 Average 6-13 8-15
12-18 19-24 Unsatisfactory 14-19 16-21 -
Above 18 Above 24 Very unsatisfactory Above 19 Above' 21
0-12 0-15 Excellent 0-9 0-12
13-24 16-31 Good 10-22 13-24
Total Score ........ 25-44 32-57 Average 23-41 25-47

45-60 §8-74 Unsatisfactory 42-60 4865
Above 60 Above 74 Very unsatisfactory Above 60 Above 65






