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CHAPTER 1
INTRODUCTION
Known for its “high prevalence and adverse consequences,” (Kleinsasser et al., 2015) the
crisis of sexual violence has been persistently plaguing university and college campuses for
decades. According to survey estimates, approximately 19 to 25 percent of women will
experience a form of sexual violence over the course of her college career (Fisher, Cullen, &
Turner, 2000; Krebs, Lindquist, Warner, Fisher, & Martin, 2009). Over the past sixty years,
institutions of higher education in the United States have found themselves at the epicenter of
sexual violence – literature on this topic argues women aged 18-24, the “traditional-aged”
college student, are at a significantly higher risk of sexual violence incidents than their older or
male counterparts (Fisher, Cullen, & Turner, 2000; Koss, Gidycz, & Wisniewski, 1987). This has
led universities and colleges to determine how this problem should be understood, prevented,
and managed.
The necessity of sexual violence prevention programs is at the intersection of two
ongoing challenges that universities and colleges are met with each year. The first of these
challenges is what is known as “the red zone,” which refers to the first few weeks of the term at
college, “when female students are believed to be at greatest risk for experiencing unwanted sex”
(Flack Jr. et al., 2008, p. 1177). While the aforementioned statistics have pertained to womenidentifying students, college men are not immune to sexual violence victimization. Findings
produced by the Campus Sexual Assault (CSA) study by Krebs et al. (2007) demonstrated that
6.1 percent of male students experienced an attempted or completed sexual assault since entering
college. Furthermore, a recent study produced by the Association of American Universities
provided some of the most comprehensive findings on sexual violence as experienced by

SEXUAL VIOLENCE PREVENTION AND THE COLLEGE CAMPUS

2

transgender, genderqueer, nonconforming (TGQN), and students who chose not to list their
gender identity in their survey (Cantor et al., 2017). The study found that more than 24 percent of
TGQN-identifying students experienced non-consensual sexual contact during their
undergraduate career (Cantor et al., 2017). This statistic is comparable to female undergraduate
students and is about five times higher than male undergraduate students (Cantor et al., 2017).
The culmination of these statistics demonstrate that women are not the only students finding
themselves in the “red zone;” rather, students of all genders are met with harrowing rates of
sexual violence that must be addressed by university and college administrators.
The second challenge regards the obligations that post-secondary institutions are required
to uphold in order to prevent sexual violence on their campuses. In order to fully discuss the
significance and scope of this issue, it is critical that federal policy is brought into any
conversation on sexual violence prevention on college campuses. With the introduction of Title
IX in 1972, universities and colleges were prohibited from participating in “discrimination on the
basis of sex in education programs or activities operated by recipients of federal financial
assistance” (“Overview of Title IX,” 2015). Following the establishment of Title IX, universities
and colleges in the United States saw the reveal of several, additional pieces of legislature that
sought to clarify Title IX requirements. These additions included: the Clery Act of 1990, the
Violence Against Women Act of 1994, and revised sexual harassment guidance in 2001
(“Campus Save Act,” 2013). Recognizing the “epidemic [of sexual violence] on college
campuses” (“Campus Save Act,” 2013), a Dear Colleague Letter was produced in 2011 by the
Office of Civil Rights clarifying for universities and colleges that Title IX is meant to ensure all
students receive an education that is free from sexual harassment, assault, or violence (“Dear
Colleague,” 2011). Moreover, the Dear Colleague Letter recommended that "all schools
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implement preventive education programs,” and that “[t]hese programs should include a
discussion of what constitutes sexual harassment and sexual violence, the school's policies and
disciplinary procedures, and the consequences of violating these policies” (“Dear Colleague,”
2011, p. 14). This recommendation became mandated with the Campus Save Act of 2013, which
amended the Clery Act to require primary sexual misconduct prevention and awareness
programs at universities and colleges (“Campus Save Act,” 2013).
Due to high prevalence rates of sexual violence on campuses, alongside pressing legal
obligations, universities and colleges have looked towards solutions that meet both of these
demands. To address the limitations of in-person prevention methods, such as the financial
resources, time restrictions, and personnel resources necessary to run many in-person prevention
programs successfully (Kleinsasser et al., 2015), online prevention programming presents a costeffective option that can be disseminated with ease (Kleinsasser et al., 2015). Little is known
with regards to whether online sexual violence prevention programs are an effective means of
educating students (Kleinsasser et al., 2015), and even less is known with regards to student
experiences with such online programs. This thesis serves as a first step in the literature in
beginning to address the gap in the literature regarding the effectiveness of online sexual
prevention programs.
Key Terms
The following section outlines the key terms used throughout the literature and throughout
this thesis. The brevity of these definitions does not seek to minimize the impact of each of these
terms. Many of these terms will be further explored and more extensively defined later in the
thesis.
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Campus
A university or college campus refers to “[t]he grounds of a college or university, [or] the
open space between or around the buildings” (“Oxford English Dictionary,” n.d.). It must also be
noted that for the purposes of the thesis research, a campus may also include “a separate part of a
university” (“Oxford English Dictionary,” n.d.). For example, a fraternity house that is
technically “off-campus,” but still affiliated with the university, would be considered as part of
the campus.
Student
Student refers to anyone who is currently enrolled in a post-secondary institution of
higher education learning. For the purposes of the thesis research, student refers to individuals
pursuing undergraduate, graduate, doctoral, or post-baccalaureate degrees, or coursework that is
associated with one of these degrees.
Sexuality
Sexuality refers to “a person’s attraction to, or preference for, people of a given sex”
(Shaw & Lee, 2012, p. 174).
Gender
Gender may be defined as “the way society organizes understandings of sexual
difference” (Shaw & Lee, 2012, p. 174). According to Shaw & Lee (2012), gender involves “the
way society creates, patterns, and rewards our understandings of “femininity” and
“masculinity”” (p. 1) through “subtle interactions between nature and nurture” (p. 124).
Femininity and masculinity are placed in quotation marks to “emphasize that notions of
femininity and masculinity are socially constructed – created by social processes that reflect the
various workings of power in society” (Shaw & Lee, 2012, p. 124).
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Sexual Violence
For the purposes of the thesis research, I have chosen to use the Centers for Disease
Control and Prevention’s definition of sexual violence. Since much of the literature used in this
thesis is grounded in principles of public health prevention theory, it felt appropriate to ground
the key terminology in public health theory as well. The Centers for Disease Control and
Prevention define sexual violence as “a sexual act committed against someone without that
person’s freely given consent” (Basile, 2014, p. 1). This includes:
a) Completed or attempted forced penetration of a victim.
b) Completed or attempted alcohol/drug-facilitated penetration of a victim.
c) Completed or attempted forced acts in which a victim is made to penetrate a
perpetrator or someone else.
d) Completed or attempted alcohol/drug-facilitated acts in which a victim is made to
penetrate a perpetrator or someone else
e) Non-physically forced penetration which occurs after a person is pressured
verbally or through intimidation or misuse of authority to consent or acquiesce.
f) Unwanted sexual contact.
g) Non-contact unwanted sexual experiences (Basile, 2014, p. 1).
h)
Consent
Consent is defined as “voluntary agreement to or acquiescence in what another proposes
or desires” (“Oxford English Dictionary,” n.d.). It proved difficult to find a common definition of
consent in the literature on the topic of sexual violence prevention; rather, I will add to the
Oxford English Dictionary definition with a quotation by one of the study participants, Jill: “No
means no, and the absence of no does not mean yes.”
Prevention
Prevention, in the context of this thesis research, refers to activity undertaken in order to
keep incidents of sexual violence from happening or from continuing. An extensive definition in
the context of sexual violence prevention literature is given in Chapter II.
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Purpose of the Study
The purpose of the thesis research study is to better understand student experiences and
engagement with Haven, the primary sexual violence prevention tool that is used at Oregon State
University (OSU). The study was conducted over two months in the form of ten, semi-structured,
audio recorded interviews with current OSU students. The research study aims to address the
following questions: What were experiences of students during and after completion of the
Haven course at Oregon State University? How are students engaging with sexual violence
prevention at Oregon State University? These overarching questions helped to guide the study
interviews and will be central to the discussion of data findings later in the thesis.
Overview of the Thesis Research
This chapter situates the research topic, which is sexual violence prevention on college
campuses, and defines key terms that will be presented throughout the thesis research. Chapter II
offers a detailed overview of prevention theory and various methods of sexual violence
prevention that have been implemented at universities and colleges in the United States. Chapter
III gives readers an overview of the research design, methodology, and methods that were used
to guide the research study. In Chapter IV, readers will learn the key findings that were a result
of the research study, and the themes that were interpreted as a result of the collected data.
Chapter V continues exploring the interpretation of the findings, and provides discussion
surrounding future implications for university and college administrators, along with suggestions
for further research.
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CHAPTER 2
LITERATURE REVIEW
Per a 2007 study for the National Institute of Justice, roughly 1 in 5 women is sexually
assaulted during her college career in the United States (Krebs et al., 2007). My review of the
literature on the topic of campus sexual violence begins with an examination of prevalence rates
of sexual violence across U.S. universities and colleges. I provide an overview of how sexual
violence is defined within the U.S. and stress the complications that arise when the term “sexual
violence” is used inconsistently across sources. Based on the literature, I argue the most critical
contributing factors towards campus sexual violence can be delineated as individual
determinants (Forbes & Adams-Curtis, 2001), rape culture (Brownmiller, 1975), and specific
campus contexts (DeKeseredy & Kelly, 1995). To reduce the effects of these contributing
factors, numerous colleges and universities have used a public health approach in their
development of sexual violence prevention initiatives (Banyard, Moynihan, & Plante, 2007).
This approach aims to educate their campus communities on sexual violence and calls for
community participation as the primary means of reducing sexual violence incidents on
university and college campuses. The literature review further provides a summary of the legal
context which determines the extent to which U.S. universities and colleges respond to sexual
violence at college campuses. In the U.S., universities and colleges must comply with the
requirements of Title IX in order to receive federal funding, in addition to the requirements of
several other legal acts which followed Title IX. The literature review concludes with an
overview of the research conducted on sexual violence prevention practices, namely education
and programming initiatives within U.S. universities and colleges.
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Note on Terminology
Current literature surrounding the topic of sexual violence, and notable landmark studies
regarding this crisis, use gendered language such as female and male, or woman and man (e.g.
Kirkpatrick & Kanin, 1957; Kanin & Parcell, 1977; Koss & Oros, 1982; Koss, Gidycz, &
Wisniewski, 1987; DeKeseredy & Kelly, 1993). This exclusive use of feminine and masculine
forms establishes a gender binary across the literature (Bigler & Leaper, 2015). Moreover, the
use of gendered language imposes a heteronormative framework upon studies which are
concurrently addressing the role of hyper- and hegemonic masculinity in campus sexual
violence. Knowing this, and in my attempt to consider individuals of all genders and those whom
identify as gender non-conforming, it felt inappropriate to use feminine and masculine forms
throughout my study. The alternatives to this are even more challenging: replacing the gendered
terms of the literature would be an inaccurate reflection of the research data that has been
previously produced. Defining the terms, on the other hand, would be to unfairly impose my own
definitions on the work of other scholars. This predicament has made it essential that I address
how I will proceed with the use of identifying terms within my study. It is imperative to note that
the use of binary terms such as women and men, female and male, present limitations – namely
the exclusion of a broader range of gender identities (Scelfo, 2015) to include identifiers such as
transgender, genderqueer, and pangender (Bigler & Leaper, 2015). For the purposes of my study,
I use gender-identifying terms as they have been either reported by the literature, or as they have
been reported by participants of the study. There is critical work to be done as we consider the
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problematic implications of gendered, heteronormative language. An essential first step is
identifying the issues and the complications it creates for future research.
Another component of the terminology that must be addressed is the distinction between
sexual violence and other terms for this phenomenon. Sexual violence and sexual assault are
commonly used interchangeably, but I argue there are important differences that distinguish the
two terms. This disparity between the two terms is addressed more fully in the next section.
Defining Sexual Violence in the United States
A discussion on the definition of the term “sexual violence” is fundamental to our
understanding of the topic as it extends across U.S. universities and colleges. In the United
States, the term “sexual violence” is currently preferred among several critical sources to
encapsulate a variety of violent acts, including sexual assault. The Centers for Disease Control
and Prevention (CDC) defines sexual violence as such:
[A] sexual act that is committed or attempted by another person without freely given
consent of the victim or against someone who is unable to consent or refuse” (Basile et
al., 2014, p. 11).
In a Dear Colleague Letter (2011) from the Office of Civil Rights of the United States
Department of Education, sexual violence is included within the definition of sexual harassment
for the purposes of including campus sexual harassment as a violation of Title IX. The 2011
Dear Colleague letter defines sexual violence as such:
[P]hysical, sexual acts perpetrated against a person’s will or where a person is incapable
of giving consent due to the victim’s use of drugs or alcohol” (p. 1).
These definitions align with some of the literature pertaining to sexual violence (e.g.
Halstead, Williams, & Gonzalez-Guarda, 2017), but there remains uncertainty in other studies.
Sable, Danis, Mauzy, and Gallagher (2006) claim that “the terms sexual assault and sexual abuse
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are often used interchangeably and refer to “unwanted sexual acts”” (p. 157). In the Campus
Sexual Assault Study, Krebs et al. (2007) asks us to “consider physically forced sexual assault as
a distinct category of assault” (p. 1) and argues that “many studies also attempt to capture
unwanted sexual contact achieved by the use of verbal or emotional coercion. This type of sexual
encounter, although unwanted and regretted, is often not classified as sexual victimization or
sexual assault” (p. 1). The difference, Tolan (2007) argues, in how sexual violence is defined is
significant because it contributes to how society understands, identifies, and responds to
violence. We must also consider the distinctions that are drawn between sexual coercion (sexual
intercourse resulting from emotional or verbal pressure) and sexual assault (rape or attempted
rape), and the implications that these distinctions hold when discussing the prevalence rates of
sexual violence (Craig, 1990). While Gross, Roberts, and Gohm (2006) explain that these
“problems of definition” (p. 290) make it difficult to understand risk factors for female victims, I
argue that these inconsistent definitions make it challenging to fully capture the spectrum and
scale of sexual violence for victims of all genders. Sexual violence, as discussed in the thesis
research, encompasses sexual assault, sexual victimization, and sexual harassment.
Prevalence Rates of Campus Sexual Violence
Sexual assault has historically been a critical issue at the forefront of violence against
women in the United States (Krebs et al., 2007). The literature suggests that women aged 18-24
are at the highest risk of experiencing sexual violence while a post-secondary student, making
college campuses across the United States particularly susceptible locations (Fisher, Cullen, &
Turner, 2000; Koss, Gidycz, & Wisniewski, 1987). Over the past sixty years, a series of
landmark studies have emerged with statistics demonstrating the prevalence of this crisis
(Kirkpatrick & Kanin, 1957; Kanin, 1957; Kanin & Parcell, 1977; Koss, Gidycz, & Wisniewski,
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1987). In the earliest literature studying the phenomenon of sexual violence on college
campuses, Kanin (1957) and associates reported alarming prevalence rates amongst college
students. While there are limitations to the research done by Kanin and Kirkpatrick (1957) –
namely the risk-reduction approach the researchers offer as a means of decreasing high rates of
sexual violence experienced by college women – the authors do reveal that of 291 college
women studied, 55.7 percent reported involvement in an “offensively aggressive episode” (p.
197) within the previous academic year. Moreover, the work of Kanin and Kirkpatrick (1957)
highlights the disturbing emotional implications of sexual violence, such as anger, guilt, fear, and
disgust that survivors are left to manage after an aggressive episode. Between 1957 and 1987,
similar conclusions were reached in several statistical studies. In an attempt to replicate the
original study of Kanin and Kirkpatrick (1957), Kanin and Parcell (1977) reported that among
the 282 college women participants in their study, 50 percent had experienced aggressive sexual
acts. Five years later, Koss and Oros (1982) demonstrated that in a sample of over 2,000 college
women, 30 percent reported victimization and 6 percent reported being raped. In one of the most
influential and most frequently cited studies on the topic of campus sexual violence, Koss,
Gidycz, and Wisniewski (1987) reported that of 6,159 students from 32 universities and colleges,
54 percent reported some form of sexual victimization over the past year, and 6 percent reported
being the victim of rape over the past 12 months. The same study from Koss et al. was also
significant for its introduction of the Sexual Experiences Survey (SES), which is an instrument
used to assess sexual aggression and sexual victimization amongst perpetrators and survivors,
respectively (Karabatsos, 1997). The same year, Muehlenhard and Linton (1987) produced
similar results: 65 percent of students in their sample reported experiencing “unwanted sexual
aggression” (p. 92), with nearly 15 percent of the students reporting rape.
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In the first national Canadian survey on the sexual victimization of women in universities
and colleges, DeKeseredy and Kelly (1993) found that women were at “great risk” (p. 154) of
being physically, sexually, and psychologically attacked during their post-secondary career.
DeKeseredy and Kelly (1993) used a modified version of Koss et al.’s (1987) Sexual
Experiences Survey to determine that 45 percent of the college women in their study reported
sexual victimization since leaving high school. This landmark Canadian study revealed findings
consistent with Koss and Oros’ (1982) national U.S. study, indicating that the crisis of sexual
violence extends across national borders and are statistically consistent in similar cultural
contexts.
Limited research has focused on the experiences of minoritized college students with
campus sexual violence, resulting in a substantial gap in the literature. I use the term minoritized
instead of minority in accordance with Patton et al.’s (2016) definition:
[minoritized signifies] the social construction of underrepresentation and subordination in
U.S. social institutions, including colleges and universities. Persons are not born into a
minority status nor are they minoritized in every social construct. Instead, they are
rendered minorities in particular situations and institutional environments that sustain an
overrepresentation of whiteness (p. 212).
Some studies have made efforts to collect and analyze data related to students’ race or
ethnicity. Koss et al. (1987) observed that 12 percent of Latina college women, 10 percent of
Black college women, 7 percent of Asian college women, and 40 percent of Native American
college women had experienced sexual violence. Moreover, Gross et al. (2006) reported that of
the African American college women participants in their study, 36 percent had experienced
unwanted sexual contact. This latter study confirmed a significant difference in the experiences
of White and African American women; African American women reported higher rates of
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sexual violence because “they felt it useless to try to stop their partner, or as result of emotional
pressure... or as a result of their partner’s employing physical strength” (p. 292).
Limited research has been conducted on the intersection of marginalized women and
sexual violence. Violence becomes normalized in marginalized communities when society
accepts the damagingly oppressive norms of our society (“Intersections of Oppression and
Sexual Violence Cover Letter,” n.d.). In turn, these communities are “often blamed for the
violence enacted against them” (“Intersections of Oppression and Sexual Violence Cover
Letter,” n.d.). When we recognize oppression as the root cause of sexual violence, it becomes
clear that those most truly vulnerable to sexual violence on campus are women of colour and
queer and gender non-conforming students. In the study of sexual violence in the United States,
it is imperative to recognize that while the aforementioned literature has pioneered the way for
discussions on this topic, there is still a significant gap regarding the experiences of marginalized
student groups with regards to campus sexual violence.
Contributing Factors
According to the literature, there are three significant contributing factors to the crisis of
sexual violence on college and university campuses across the United States. These factors are 1)
individual determinants, which may include family backgrounds, personality, and sexual activity,
2) rape culture, which involves rape-supporting attitudes and rape-supporting relationships, and
3) campus contexts, with an emphasis on fraternity spaces and athletic teams.
Individual Determinants
The literature frequently cites family background, personality, gender-role attitudes, and
sexual activity as an explanation for how sexual violence enters our society and educational
systems (Flezzani & Benshoff, 2003; Forbes & Adams-Curtis, 2001; Rapaport, Burkhart, &
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Buchwald, 1984). Researchers have made connections between an individual’s internalized
aggression and aggressive familial experiences (Baron & Richardson, 1994). In addition,
experiencing physical abuse as a child (Wilson, Faison, & Britton, 1983), or growing up in an
aggressive or violent household (Bernard & Bernard, 1983), has also been be associated with
coercion or perpetration later in an individual’s life (Adams-Curtis & Forbes, 2004).
Researchers have also explored the role that personality attributes play within sexual
aggression and violence. Forbes and Adams-Curtis (2001) argue that personal values, beliefs,
and behavioural tendencies may transpire as exhibitions of violence. By extension, one’s beliefs
and attitudes regarding gendered expectations of men and women may be related to sexual
aggression or violence (Forbes & Adams-Curtis, 2001). A compelling insight from Snyder and
Lanzetta (1974) suggests that self-monitoring may be one of the components at the heart of the
connection between gendered expectations and sexual violence. Self-monitoring is the “extent to
which individuals manage expressive behaviour, and monitor self-presentation” (Flezzani &
Benshoff, 2003). Snyder (1974) hypothesized that individuals may elect to self-monitor in order
to portray a specific emotional state, whether it is a true expression of their emotion, to conceal
an inappropriate emotion, or to feign emotion when they have no inward response to the
situation. In their study on the connection between self-monitoring and coercive behaviours in
college men, Flezzani and Benshoff (2003) found that participants who reported a high level of
self-monitoring also reported high levels of aggressive and coercive behaviour. The findings in
this study, therefore, suggest that there is a direct correlation between peer influence and one’s
attitudes towards self-presentation and sexually aggressive or violent behaviour (Flezzani &
Benshoff, 2003).
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The literature suggests that one final individual determinant should be considered a
contributing factor in sexual violence. Malamuth (1986) reported a relationship between college
men’s levels of sexual experiences and their reports of sexually coercive acts. This aligned with
Malamuth’s (1986) hypothesis, that “more sexual experience was associated with greater sexual
coercion” (Adams-Curtis & Forbes, 2004, p. 108).
Rape Culture
Rape culture, which is the perpetuation of rape myths about the nature of women, men,
sexuality, and consent, creates hostile campus environments conducive to rape (Armstrong,
Hamilton, & Sweeney, 2006). At the individual level, studies have demonstrated a significant
connection between alcohol consumption and sexual violence, with at least half to three quarters
of college sexual assaults involving alcohol consumption on the part of the victim, the
perpetrator, or both (Armstrong et al., 2006). Armstrong et al. (2006) also argue that sexual
violence is the “predictable outcome of the synergistic intersection of both gendered and
seemingly gender-neutral processes” (p. 484). At the forefront of these gendered processes are
what Adams-Curtis and Forbes (2004) explain to be rape-supporting social relationships, which
often appear to be male students’ immediate circle of friends. DeKeseredy and Kelly (1995)
support this and argue that the association with and support from “sexually aggressive peer
groups associated with sexual coercion” (p. 105) are at the heart of sexual violence on college
campuses.
Campus Contexts
Most notably, fraternities assist in the production of gendered spaces that narrowly define
masculinity to emphasize traditional male roles of dominance and athleticism; they are also
associated with power, money, and alcohol. While it is important to note that there are large
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differences between fraternities with and among college campuses (Adams-Curtis & Forbes,
2004), the link between sexual violence and what Hong (2000) calls hegemonic masculinity is
undeniably present. Several researchers have identified that hegemonic masculinity is closely
adhered to within Greek life (Davis & Liddell, 2002; Kalof, 1992, Kalof & Cargill, 1991; Lottes
& Kuriloff, 1994, Robinson & Schwartz, 2004). Adams-Curtis and Forbes (2004) note that
another student population that may foster rape-supporting social relationships are athletic teams,
particularly those that are gender-segregated. Amongst male athletic teams, it has been found
that student athletes are more likely to endorse rape myths, and that there is a correlation
between participating in college athletics and sexual aggression (Boeringer, 1999).
Legal Obligations Which Address Sexual Violence
The deeply problematic nature of the aforementioned contributing factors to sexual
violence has caused universities and colleges to utilize prevention programming, education, and
other initiatives to address this harrowing issue. But the cause-and-effect reality of sexual
violence prevention is not the only prompt that encourages higher education institutions to
address the widespread crisis. Since 1972, a series of legal obligations have required universities
and colleges to address sexual violence and its associated reporting measures, institutional
support, and prevention measures. In accordance with Title IX of the Education Amendments of
1972, universities and colleges in the United States are prohibited from participating in
“discrimination on the basis of sex in education programs or activities operated by recipients of
federal financial assistance” (“Overview of Title IX,” 2015). In a Dear College Letter circulated
April 2011, the requirements of Title IX were clarified to include that “requirements of Title IX
pertaining to sexual harassment also cover sexual violence” (p. 1). The letter also claimed that
while schools should take measures to ensure full compliance with Title IX, they “should take
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proactive measures to prevent sexual harassment and violence.” While this call to action from
the Office of Civil Rights demonstrates the urgent need for sexual violence to be addressed on
university campuses, sexual violence prevention programs have been a prevalent means of
acknowledging and advocating for change on university campuses.
Title IX
In accordance with Title IX of the Education Amendment Act of 1972: “No person in the
United States shall, on the basis of sex, be excluded from participation in, be denied the benefits
of, or be subjected to discrimination under any education program or activity receiving federal
financial assistance” (“Title IX,” 1972). For universities and colleges of the United States, the
primary purpose of Title IX is the prohibition of sex-based discrimination for students of all
genders within the confines of their education. Other elements of Title IX are worth noting as
they relate to the topic of sexual violence prevention initiatives. Title IX does not only apply to
female-identifying students — it must protect students regardless of the gender with which they
identify (“Know Your IX,” n.d.). This includes instances in which the alleged perpetrator is the
same gender as the survivor (“Know Your IX,” n.d.). Moreover, universities and colleges in
compliance with Title IX must be proactive in their efforts to ensure that the campus is free from
sex-based discrimination (“Know Your IX,” n.d.). In the Dear Colleague Letter of 2011,
produced as a clarifying amendment to Title IX, it was noted that if institutions know about
student-on-student harassment that contributes to a hostile campus environment, “Title IX
requires the school to take immediate action to eliminate the harassment, prevent its recurrence,
and address its effects” (p. 4). The Dear Colleague Letter (2011) also specified that “schools
should take proactive measures to prevent sexual harassment and violence,” (p. 14) and notes
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suggestions for preventions such as orientation programming and specialized training for faculty
and staff members.
The Clery Act and the Violence Against Women Act
The Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics
Act (also referred to as the Clery Act), signed in 1990, requires all higher education institutions
participating in Title IV of the Higher Education Act to comply with campus safety and security
requirements (“Clery Center,” n.d.). Most notable of these requirements is the necessity for
universities and colleges to keep and report crime statistics and policies as they pertain to the
institution’s campus. Failure to comply with these requirements can affect the federal funding
offered to the institution under Title IV of the Higher Education Act (“Violence Against Women
Act,” 2014). In 2013, President Obama signed the Violence Against Women Act (VAWA),
amending section 485 of the Clery Act to “require institutions to compile statistics for
incidents… and to include certain policies, procedures, and programs pertaining to these
incidents in their annual security report” (“Violence Against Women Act,” 2014, p. 62752).
Prevention Theory
Before engaging in a discussion on the current curriculum addressing sexual violence
prevention, let us first consider the frameworks through which sexual violence prevention
programs are developed. Prevention is one of the four principles central to the public health
approach taken by the Centers for Disease Control and Prevention in their pursuit to address
sexual violence; other principles include concern for the health of the public, the use of datainformed evidence, and the need for cultural competency (CDC, 2014). Public health – often
referred to as the population-based approach – is concerned with the health of a population as a
whole rather than the health of one individual (CDC, 2014).
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Public Health Approach
The public health approach aligns with the urgent need for systematic change that
“creates and maintains sexual abuse (Swift & Ryan-Finn, 1995, p. 20). Public health prevention
measures are typically organized into one of three categories: primary prevention, secondary
prevention, or tertiary prevention (CDC, 2014). Primary prevention approaches “take place
before sexual violence has occurred to prevent initial perpetration or victimization” (CDC, 2014,
p. 3). Secondary prevention approaches are “immediate responses after sexual violence has
occurred to deal with the short-term consequences of violence” (CDC, 2014, p. 3). Tertiary
approaches address the need for long-term response “after sexual violence has occurred to deal
with the lasting consequences of violence” (CDC, 2014, p. 3). Collective action is a vital
component to public health, and this approach is dependent on community engagement. A public
health approach is designed to take the burden of responsibility away from the victims and
instead holds the larger community accountable for preventing sexual violence (CDC, 2014).
Social-Ecological Model
Bronfenbrenner’s (1979) seminal The Ecology of Human Development offers an
understanding of the evolving connections between the developing individual and their
environment. He likened the system of one’s ecological environment to that of a set of nested
structures, similar to Russian nesting dolls (Bronfenbrenner, 1979). The first and innermost layer
represents the immediate surroundings of an individual and their most familiar environments.
The second layer requires looking beyond a single environment, and to instead make connections
between environments. Finally, the third and outermost layer suggests that an individual’s
development is affected by events occurring within and among the different environments in
which the individual is not even present.
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Stemming from Bronfenbrenner’s ecological perspective on human development comes
the social-ecological model on sexual violence prevention. The Centers for Disease Control and
Prevention use this four-level model to understand sexual violence and the impact of prevention
strategies (Basile et al., 2014). Framing sexual violence at four levels – individual, peer,
organization, and community – highlights the need for prevention strategies and programs that
will focus on protection within all environments encountered by an individual (Basile et al.,
2014). The multi-level, social-ecological model addresses the need for prevention efforts that are
beyond the individual level, and which are essential when we consider that a significant success
indicator for prevention comes from the ability to engage communities in prevention activities
that cause positive attitudinal and behavioural shifts (Banyard et al., 2007).
Several authors, such as Casey and Lindhorst (2009) and Nation et al. (2003) have
offered insight into the primary characteristics that lead to strong, effective sexual violence
prevention programs. Casey and Lindhorst (2009) suggest a succinct list of five critical
components of the social-ecological model that ensure prevention program effectiveness: 1)
comprehensiveness, 2) community engagement, 3) contextualized programming, 4) theorybased, and 5) health and strengths promotion.
Comprehensiveness. Program comprehensiveness has been recognized as the most
commonly present component in successful programs (Nation et al., 2003). This component
involves the ability to implement change strategies such as social norms campaigns, education
and training, and programming, at two or more levels simultaneously (Casey and Lindhorst,
2009).
Community engagement. Community commitment to disrupting sexual violence is
essential to the success of the ecological model (Casey & Lindhorst, 2009). Prevention may only
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take place so long as community members are active participants in the application of
intervention strategies within their environment (Casey & Lindhorst, 2009).
Contextualized programming. Programming must rely on the contributions of its
community, and the beliefs held by community members about sexual violence. To be effective,
Casey and Lindhorst (2009) argue, “sexual violence needs to respond to localized worldviews”
(p. 100). The authors further explain that “issues of concern for communities exist within a
context of both larger social-structural constraints… and localized beliefs and norms related to
those issues” (Casey & Lindhorst, 2009, p. 99).
Theory-based. Prevention programming must be grounded in a theory-based, evidencedriven foundation in order to be effective (Casey & Lindhorst, 2009). Programs with limited
effectiveness have been identified as lacking in an underlying theoretical foundation (Gidycz et
al., 2002). Researchers such as Funk (2006) and Crooks et al. (2007) have cited other promising
frameworks that may be applied to sexual violence prevention programming, such as stages of
change theories (Funk, 2006; Prochaska et al., 2002), and cognitive-behavioural theory (Crooks
et al., 2007).
Health and strengths promotion. The final component of the ecological model argues
for improvements to the social well-being of community members (Tseng et al., 2003). In
environments where community members can find positive social support and opportunities to
make meaningful contributions to prevention goals, there are positive shifts in behaviour and
attitudes (Hawkins et al., 1999). Community-building approaches may include providing
educational programming on healthy sexuality and relationships, engaging community members
in the development of “respect-promoting initiatives” (Casey & Lindhorst, 2009, p. 103), and
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encouragement for men and boys to form respectful, sustaining relationships with male role
models and women (Banyard, Plante, & Moynihan, 2004; Bond, 1995).
The five critical components of sexual violence prevention effectiveness outlined by
Casey and Lindhorst (2000) align with the suggestions of Nation et al. (2003) in their
examination of principles within prevention programs. Nation et al., however, note several
additional components which must be considered in effective prevention programming. In
addition to principles such as appropriate timing, sociocultural relevance, outcome evaluation,
and the use of well-trained staff, I highlight two, significant components that are unique to
Nation et al.’s (2003) list of “what works within prevention” (p. 449) as they pertain to the
social-ecological model: 1) varied teaching methods, and 2) sufficient doseage.
Varied teaching methods. Nation et al. (2003) argue that a critical component to
effective prevention programming is that the programming is offered in a variety of formats,
rather than a single method. Hands-on, active experiences and the use of interactive instruction
have the ability to strengthen participant’s skills and knowledge surrounding prevention in ways
that single method prevention programming cannot.
Sufficient dosage. Nation et al.’s (2003) principle of sufficient dosage refers to “the need
for participants to be exposed to enough of the intervention for it to have an effect” (p. 452).
While dosage may be measured in either quality or quantity of the intervention, the most
effective means of intervention typically include follow-up programming to “support durability
of impact” (p. 452) and strengthen the understanding of intervention participants.
While I generally agree with the findings of Casey and Lindhorst (2009), as well as the
additions made by Nation et al. (2003), we must also consider the necessity of a trauma-informed
approach towards sexual violence prevention. Trauma is a widespread, public health problem
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that is often the result of experienced abuse, violence, and other emotionally or psychologically
harmful experiences (“SAMHSA’s Concept of Trauma and Guidance,” 2014). In order the
enhance the effectiveness of sexual violence prevention programs, they need to be framed in a
“community context that is trauma-informed [and] based on the knowledge and understanding of
trauma and its far-reaching implications” (“SAMHSA’s Concept of Trauma and Guidance,”
2014).
Current Practices Within the Sexual Violence Prevention Curriculum
Recognizing that “sexual violence perpetration is [the] product of multiple interacting
levels of influence” (Basile, Smith, Breiding, Black, & Mahendra, 2014, p. 4), the Centers for
Disease Control and Prevention emphasize the need to frame sexual violence within the socialecological model. In turn, the need for comprehensive prevention programming that engages all
levels of the social-ecological model becomes increasingly apparent. Prevention programming
and strategies must focus on the four pillars of the social-ecological model, as represented in
Figure 1: the individual, their peer network, their organization, and their larger community. In a
report prepared for the White House Task Force to Protect Students from Sexual Assault (2014),
the Centers for Disease Control and Prevention note that it is unlikely that prevention strategies
which only target individuals will have a broad impact on the issue of sexual violence (DeGue et
al., 2012).
Figure 1
Social-Ecological Model
Figure 1
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Social Media and Social Norms Campaigns
The Centers for Disease Control and Prevention (2014) notes three distinct types of
sexual violence prevention strategies. Stressed as the most common type of primary sexual
violence prevention on university and college campuses, social media and social norms
campaigns aim to raise awareness and disrupt current social norms related to sexual violence
(Basile et al., 2014). An example of this type of social awareness is the Red Flag Campaign,
which promotes bystander intervention by way of encouraging students to recognize and name
social ‘red flags’ that may lead to sexual, dating, or intimate partner violence (“The Red Flag
Campaign,” n.d.). This community-level strategy is a project of the Virginia Sexual and
Domestic Violence Action Alliance, which is the administering body of the Red Flag Campaign
package (“The Red Flag Campaign,” n.d.). The package includes 200 red flags to be set up on
campus lawns as a means of creating a “buzz” on campus, along with posters and a campus
planning guide for campaign execution (“The Red Flag Campaign,” n.d.). In the fall of 2015,
researchers at the Virginia Commonwealth University (VCU) Institute for Women’s Health
conducted pivotal research study on the impact of the Red Flag Campaign at VCU. Sampling a
random selection of 263 college freshman, analysis of the study demonstrated that “greater
exposure to the Red Flag Campaign was associated with more positive bystander attitudes and
bystander efficacy” (“The Red Flag Campaign,” n.d.). Moreover, control group participation in
the online dating violence education program titled “Not Anymore” demonstrated consistent
significance of the aforementioned Red Flag Campaign findings, suggesting that “the Red Flag
Campaign's community-wide approach may offer unique benefits above and beyond brief,
education-based bystander interventions” (“The Red Flag Campaign,” n.d.). These results have
reinforced the perceived efficacy of the program and have sparked the potential of other social

SEXUAL VIOLENCE PREVENTION AND THE COLLEGE CAMPUS

25

norms campaigns, such as the White Ribbon Campaign, or the Walk a Mile in Her Shoes
Campaign.
Bystander Intervention
Another commonly used prevention strategy at universities and colleges is bystander
intervention. The seminal literature on this prevention area stems from the work of Banyard et al.
(2004), who suggested a new focus for sexual violence prevention: “the mobilization of prosocial
behaviour on the part of potential bystanders” (p. 61). The decision to focus on bystander
intervention was first and foremost a reaction to the criticism of earlier prevention efforts that
focused solely on the individual or small groups, such as athletic teams or fraternity
organizations (Swift & Ryan-Finn, 1995). Swift and Ryan-Finn argued that “prevention efforts
must go beyond changing individuals to changing the system that creates and maintains sexual
abuse” (p. 20). Banyard et al. (2004) also argue that bystander intervention situates itself in the
ecological model as it calls for “broader community approaches [targeting] both men and
women” (p. 69). This strategy calls upon individuals to recognize and actively intervene in
instances that are potentially leading up to sexual violence by teaching the community about the
crisis of sexual violence, while “fostering a sense of shared community responsibility for solving
the problem” (p. 71). Bystander intervention programs highlight a central challenge that is found
in community-oriented prevention strategies, which is “buy-in” from the community itself. These
authors argue that lack of community “buy-in” is the consequence of a community that has not
been fully assessed for their readiness to change. Moreover, community readiness is dependent
on a number of factors, including but not limited to the historical perspectives of sexual violence
that permeate communities, as well as individual differences and perceptions of prevention
program messages. Perhaps the most prevalent challenge to bystander intervention, however, is
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the lack of receptivity to the program’s prevention messages (Banyard et al., 2004). Schewe and
O’Donohue (1996) note that in programs positioning women as victims of sexual violence, there
is the underlying injustice in the message that women are responsible for preventing sexual
violence should they experience it; in turn, women may receive the message that they are
“responsible for all aspects of sexual encounters,” (Banyard et al., 2004, p. 65), which Koss and
Harvey (1991) describe as the “rape avoidance approach” (p. 114). Countering the mixed
messages that women may receive from bystander intervention, Banyard et al. (2004) argue that
men may erroneously decipher prevention messages that suggest only men are perpetrators and
only women are victims. This is an inaccurate interpretation of the message that bystander
intervention is attempting to convey to students and may lead to men developing “a great deal of
defensiveness… hence increasing resistance” (Banyard et al., 2004, p. 65). For all participants of
bystander intervention programs, Banyard et al. (2004) stress the need for individuals to
critically consider how they can apply learned material to their own lives, rather than separating
the education and the applicability of bystander intervention strategies.
For as many challenges that bystander intervention presents to university administrators,
it holds numerous benefits that make the strategy an effective form of sexual violence
prevention. Banyard et al. (2004) argue that bystander intervention is a powerful tool that can
function to motivate and empower community members and creates a heightened sense of
awareness and understanding of the crisis that sexual violence presents to their community. It
prepares bystanders with a stronger understanding of how sexual violence persists in their local
communities, and shapes competent, potential bystanders with the skills necessary to effectively
and safely intervene in incidents of sexual violence. Moreover, bystander intervention recognizes
dysfunctional societal norms and aims to replace these beliefs with new “situational and
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behavioural norms” (p. 69). In turn, attitude changes that develop as a result of bystander
intervention training have the potential to impact broader societal and systemic change –
community members may increase “their empathy for survivors and [decrease] their tolerance
for behaviours of other community members across the full continuum of harassing and violent
behaviour” (p. 70). A review conducted by the Centers for Disease Control and Prevention
(2014) note the popular Bringing in the Bystander program as one of the most promising forms
of sexual violence prevention programming. Delivered in 4.5 hours over one to three sessions,
the program equips students with the skills to help them effectively intervene when they witness
others at the potential risk of violence. These skills include the ability dispel rape myths, and a
stronger understanding of how to support individuals facing victimization (Basile et al., 2014).
Educational Programs
A third common sexual violence prevention strategy, according to the Centers for
Disease and Prevention Control, is educational programs. This umbrella term encompasses
several types of educational programming, including self-defense classes, online courses, and inperson workshops; they are typically brief, one-time educational sessions (Basile et al., 2014). In
their 1999 review of current practices within sexual violence prevention programs, Yeater and
O’Donohue studied the extent to which prevention principles put forth in violence prevention
education were effective. Their review categorizes the studied educational approaches into three
groups which, despite being formed nearly 20 years ago, is still helpful in the distinction between
different types of current programs. The three groups are female-only programs, male-only
programs, and mixed gender programs.
Of all the programs noted in Yeater and O’Donohue’s (1999) study, female-only
programs offer perhaps the most diversity in pedagogical approach. Predictably, self-defense
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classes are noted as a widely implemented tool; benefits of this program include short-term
feelings of increased confidence and empowerment, and basic understanding of self-defense
tactics that promote assertiveness and control over their lives (Cohn, Kidder, & Harvey, 1978;
Kidder, Boell, & Moyer, 1987; Searles & Berger, 1987). While these skills may be helpful to any
individual regardless of gender, I must acknowledge the injustice that presents itself in using
primarily risk-reduction methods as a means of violence prevention for female-identifying
individuals. While Yeater and O’Donohue (1999) may find it “beneficial for women to
experience a “healthy” amount of fear as a result of a self-defense workshop,” (p. 743), we must
acknowledge the antiquated nature of this perspective in our present time and realize self-defense
as a mere fraction of the larger conversation on sexual violence. Fortunately, Yeater and
O’Donohue (1999) consider other forms of approaches to primary prevention for females,
namely in the framework of educational workshops, many of which express a desire to address
rape myths, to empower women at both individual and community levels, to change women’s
beliefs regarding their own vulnerability, and increase community awareness of sexual violence
prevention.
The year following Yeater and O’Donohue’s (1999) review of current practices within
sexual violence prevention, Hong (2000) released the results of a year-long case study examining
a relatively new approach to violence prevention. Men Against Violence, a peer education
organization, was first developed and implemented at Louisiana State University in response to
growing concern that traditional violence prevention methods were not effectively rooting out
the problem of sexual violence on college campuses (Hong, 2000). In addition to risk-reduction
and self-defense workshops, Hong (2000) highlights other problematic trends among universities
and colleges that were also proving to be ineffectual means to primary prevention. These trends
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include environmental changes designed to make campus safer or to reduce the presence of
alcohol on campus, the absence of meaningful male-specific prevention efforts, and a lacking
recognition of the continuum of sexual violence on college campuses. Men Against Violence
acted as an initial response to almost all of these issues: this “transformed approach to violence
prevention would continue to address sexual assault and would also address other prevalent
forms of campus violence, including physical assaults and hate crimes” (Hong, 2000, p. 270).
Hong (2000) argues that community-oriented approach of Men Against Violence aimed to teach
male participants the construct of healthy masculinity by way of disassociating stereotypical
“masculine” traits from violence and alleviating pressure that male students may feel to act in
violent or aggressive ways. It also actively engaged students in a transformative learning
experience with the goal of creating long-term social change within their local communities. The
results of the study “demonstrated and [documented] meaningful, significant changes in the
attitudes, beliefs, and behaviours of… college men in relation to violence and to traditional
conceptions of manhood” (p. 277). While Hong’s (2000) case study is challenging to generalize
to other institutions, it helps higher education administrators to envision a future of
transformative learning within primary sexual violence prevention.
Other notable sexual violence prevention programs have focused on the education of
male-only audiences. Davis and Liddell’s 2002 study of a socialization-focused rape prevention
program seemingly builds off the principles of a transformative learning approach published by
Hong (2000) two years earlier. Davis and Liddell (2002) aimed to examine the connection
between sex roles (i.e. masculinity) and rape-supporting behaviour, and whether an educational
approach would serve as an effective means of changing attitudes and beliefs surrounding this
connection. College fraternity men served as participants in this study; fraternity members were
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identified as “high-risk for perpetration because of their fraternity membership,” (p. 38) but also
because as members of a Greek organization, they were obliged to attend educational
programming within the contract of their membership. Participants took part in three, 90-minute
intervention treatments focusing on either traditional rape prevention, socialization, or career
development, which was delivered to the control group. Findings from this study demonstrated
that those who participated in the traditional prevention treatment, and those who participated in
the sex-role socialization treatment, involving interactive discussions on consent,
communication, and perpetration, had a better understanding of consent and sexual violence.
Online Prevention Strategies
The final strategy I will address is online sexual violence prevention programming.
Relatively little is known regarding the efficacy of online programs designed to prevent sexual
violence on college campuses. Online intervention has been proven effective for a variety of
other health behaviours, such as quitting smoking, maintaining a healthy weight, and reducing
alcohol intake (Cugelman, Thelwall, & Dawes, 2011). The body of literature surrounding sexual
violence prevention in particular has slowly started to take form over the past five years. A 2015
study by Kleinsasser, Jouriles, McDonald and Rosenfield acknowledged the gap in online
literature by developing and evaluating Take Care, an online bystander intervention program.
Take Care’s goals were “to promote bystander intervention behaviours by increasing
participants’ efficacy for intervening in situations in which a friend might be exposed to or at risk
of sexual violence” (p. 228). There are several key differences between Take Care and its inperson counterparts. Take Care was delivered to students online and individually, rather than inperson and in small groups. The program took roughly 20 minutes to complete – followed by
post-intervention surveys which happened between 1 and 7 days after the program, and then
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again 2 months later – and rather than focusing on multiple bystander behaviours, Take Care
focused on one intervention outcome, bystander behaviour towards friends. Take Care aimed to
explain for students that being an active, effective bystander means taking “some” amount of
action rather than the “right” action. The desired outcome of this program was to “increase
students’ feelings of efficacy for engaging in prosocial bystander behaviours” (p. 228). 93
participants were recruited from a social psychology class and were assigned to either the Take
Care program or a control program. After completing Take Care, students reported “greater
feelings of efficacy for engaging in bystander behaviours. They also engaged in more bystander
behaviours for friends in the two-month period following the intervention than did students in the
control condition” (p. 233). Alongside these positive results, the researchers also noted
limitations present in the Take Care study. The sample was predominantly female and relatively
small, making it unclear the extent to which the Take Care study outcomes can be considered
generalizable. Furthermore, it is unknown whether the effects of Take Care last beyond the twomonth follow up period of the program.
Despite promising advances in the realm of online sexual violence prevention
programming, there still remains a significant gap in the literature as to how these programs are
being received by students in terms of their experiences and engagement with the programs. In
their 2018 review of future directions for research on campus sexual assault, McMahon, Wood,
Cusano, and Macri stress a key research need: to “assess new programs as they emerge, such as
online prevention programs” (p. 5). In the upcoming chapter, I discuss a unique form of online
sexual violence prevention, Haven, and its impact at Oregon State University.
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CHAPTER 3
METHODS
The purpose of this study is to understand the impact of the Haven online educational
program at Oregon State University by way of studying the experiences of students who have
completed the program. The broader implications of sexual violence prevention on U.S. college
campuses were explained in the previous chapter, including the prevalence of sexual violence on
college campuses, and the application of action-oriented, evidence-driven prevention programs
to address the crisis. This chapter states the research problem in the context of the research site,
Oregon State University. This chapter also reintroduces the research questions and describes the
research methods used within the study. This chapter concludes with a description of the
procedures that were used to analyze the collected data.
Statement of the Problem
In accordance with the social-ecological approach to sexual violence prevention (Basile
et al., 2014), Oregon State University (OSU) currently offers a spectrum of programs that either
target or implicitly work toward sexual violence prevention on its Corvallis campus. Three
programs have prevailed as the university refines its response to the need for primary prevention
efforts that are in accordance with Title IX and Clery Act compliance measures. The university’s
bystander intervention program, Beavers Give a Dam, is an evidence-driven program delivered
to hundreds of OSU students each year (“Beavers Give a Dam,” 2016). The program is designed
to strengthen the confidence that a student feels when they are met with a risky situation
(“Beavers Give a Dam,” 2016). Moreover, Beavers Give a Dam builds and refines the skills that
students need to actively intervene in situations before and during an incident of sexual violence
(“Beavers Give a Dam,” 2016). After participating in a Beavers Give a Dam workshop, students
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are expected to “…recognize different types of sexual violence and understand sexual consent…
They can also define the bystander effect and identify numerous bystander intervention
strategies, as well as locate campus and local resources for sexual violence survivors” (“Beavers
Give a Dam,” 2016). Beavers Give a Dam is currently housed within the Violence Prevention
unit of Student Health Services at OSU (“Beavers Give a Dam,” 2016).
Historically, OSU has also demonstrated support for a national campaign titled It’s On Us
(“It’s On Us,” n.d.). Launched in 2014, It’s On Us is the result of a collaboration between nonprofit organization Civic Nation and the U.S. Department of Education. This nationallyrecognized prevention effort calls attention to the crisis of sexual violence within university and
college spaces, combining “innovative creative content and grassroots organizing techniques to
spark conversation on a national and local level” (“Our Story,” n.d.). Most notably, It’s On Us
encourages individuals to take a pledge that commits one to “[creating] a culture of consent,
bystander intervention and survivor support” within their local community (“Pledge,” n.d.”). The
It’s On Us movement at OSU is currently led by the university’s student union, the Associated
Students of Oregon State University (“It’s On Us, n.d.).
Perhaps most familiar, however, to the wider population of OSU students is Haven.
Haven is required of all new OSU students: first-year, transfer, graduate, and Ecampus (online)
students. The program takes the form of a short online course that is delivered to students
through two modules, with a 30-day waiting period between each module. The first module
delivers the primary course content that “meet and exceed Title IX and Clery Act mandates”
(“Haven,” n.d.) and consists of a pre-quiz, five learning modules, and a post-quiz; this module is
anticipated to take students anywhere from 45-60 minutes to complete. The second module
delivers an intersession survey, where students review and are surveyed on key pieces of
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information they learned in the first module; this module is anticipated to take students only
about 10 minutes to complete. According to OSU Violence Prevention, Haven is “an interactive
course that addresses the critical issues of sexual assault, relationship violence, and stalking;
specifically, on college campuses (“Haven,” n.d.). A failure to complete both modules of this
course results in a hold being placed on a student’s university account. After completing the
Haven course, it is anticipated that students will be able to “(a) identify sexual assault, dating
violence, and stalking, (b) be equipped to recognize potentially dangerous real-life situations, (c)
learn ways to intervene in risky situations, and (d) understand alcohol’s role in consent”
(“Haven,” n.d.).
Haven is not unique to OSU. The program was designed by EVERFI, an independent,
for-profit organization that develops curricular and off-curricular educational lessons for
audiences across higher education, K-12 education, corporations, and sports and entertainment
industries (“About EVERFI,” n.d.). In addition to Haven, EVERFI offers other types of higher
education programming, from Title IX compliance to alcohol education to campus climate
surveys (“Higher Education,” n.d.). For the most part, Haven’s modules are consistent across
higher education institutions choosing to implement the program. Information pertaining to each
university or college may be adapted, however, depending on unique institutional needs.
Examples of this unique information may include campus-specific resources, such as counseling
and psychological services, student health services, or survivor advocacy centers. For the most
part, Haven’s skeletal structure and educational information remain the same, regardless of
institution.
It is worth noting that although the aforementioned information on Haven was available
through the EVERFI website, this was the extent to which I could learn about this program
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within my own research. Information pertaining to the relationship between EVERFI and the
institutions served by their organization is not considered publicly available information. I also
was unable to find any information pertaining to the creators of Haven specifically. It is
unknown who exactly develops the content of Haven before it is sold to universities and colleges
for implementation at their institutions.
The purpose of this study is to understand the experiences of students during and after
completion of Haven; in doing so, the research attempts to capture how the average OSU student
is engaging with sexual violence prevention in their campus community. Moreover, the research
put forth by this study speaks to a pivotal gap identified by Yeater and O’Donohue (1999) upon
their review of current practices within sexual violence prevention programming on U.S. college
campuses:
In the studies conducted thus far, researchers often assume that participants have
comprehended the material adequately enough to be able to respond differently in the
future. Although participants may appear to understand the material presented, this does
not mean that adequate understanding has occurred. It often appears as if we are making
the assumption that all participants are equally motivated to comprehend and utilize the
material present in a sexual assault prevention program. We must cease assuming and
begin assessing whether or not participants have adequately understood the material that
has been presented (p. 752).
The research, then, is guided by two questions:
(1) What were the experiences of students during and after completion of the Haven
course at Oregon State University?
(2) How are students engaging with sexual violence prevention at Oregon State
University?
Research Design
A qualitative research design was selected for the study. Qualitative research “begins
with assumptions and the use of interpretive frameworks that inform the study of research
problems addressing the meaning individuals or groups ascribe to a social or human problem”

SEXUAL VIOLENCE PREVENTION AND THE COLLEGE CAMPUS

36

(Creswell, 2013, p. 44). This type of research allows the reader to experience verisimilitude
(Creswell, 2013, p. 54), which is a literary term that aims to capture the experience of “being
there” (Creswell, 2013, p. 54). Through a qualitative design, the researcher may discover and
bring forward “the richness, the complexities, and the unheard experiences of everyday life”
(Creswell, 2013, p. 54).
A qualitative design also felt appropriate since the research study approaches the problem
through a constructivist framework. Constructivism attempts to “point out the unique experience
of each of us” (Jones, Torres, & Arminio, 2006, p. 17). The aim of constructivism is to
understand the human experiences as told by the individuals who have lived these experiences
(Crotty, 1998). Creswell (2013) explains that a constructivist framework offers participants the
opportunity to construct meaning in their responses to situations; subsequently, the framework
prioritizes and emphasizes the experiences of the participants. The meaning-making process
could not take place without significant, intentional work on the researcher’s part. The researcher
must pose broad, open-ended questions throughout the study as invitation for the participants to
reflect and construct meaning as they individually see fit. The researcher’s role, then, is to “make
sense of (or interpret) the meanings others have about the world” (p. 54).
Researcher Positionality
Positionality refers to “the relationship between the researcher and her participants and
the researcher and [her] topic” (Jones, Torres, & Arminio, 2006, p. 31). It is a critical component
to situating the research, and to understanding the researcher’s interpretation and representation
of their study findings (Jones, Torres, & Arminio, 2006). Currently, I am an international
graduate student studying college student services administration at Oregon State University;
completion of Haven was required of me in my first term of study. My career aspirations involve
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working in student affairs and higher education either in the United States or in Canada, where I
am originally from. My interest in campus sexual violence stems from my own experiences as an
undergraduate student; I completed my Bachelor’s degree at a large, public research institution in
western Canada. While my undergraduate experience was generally quite positive, and
undoubtedly helped to shape the individual who I am today, my time spent as an undergraduate
student at my alma mater has influenced my worldviews surrounding the efforts that universities
and colleges take to prevent sexual violence on their campuses. Although sexual assault
prevailed as a campus-wide issue through the duration of my undergraduate career, I spent the
final year of my degree on a university campus fraught with sexual assault cases. During the
final year of my studies, I observed the pattern of risk-reduction prevention as on-campus
incidents grew in number; I vividly remember receiving an email from university administrators
after a particularly harrowing assault on campus, that suggested the addition of brighter lighting
along the campus mall might reduce the potential for assault. In other instances, the absence of
federal, provincial, or university policy allowed for mismanagement of sexual violence response
and lacking prevention efforts. This experience has fueled my interest in exploring the ways in
which campus communities and cultures are formed, namely concerning the use of the socialecological model on community development. Of course, I must acknowledge that there are
significant differences between my undergraduate institution and the institution where I now
conduct this study: namely, the difference between the Canadian higher education system and the
U.S. higher education system. Unlike U.S. higher education institutions and their unique
relationship with Title IX, Canadian institutions are not bound to a federal policy that has the
potential to control their federal funding. Nevertheless, my educational experience demonstrates
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the widespread impact of this campus crisis and the need for prevention strategies to be critically
examined.
As the researcher of this study, it is imperative that I also address the influence of my
social identities upon my research interests and decisions. First and foremost, I am a graduate
student at OSU, and I recognize that studying my degree-granting institution, and especially
studying a prevention program that I was required to take as a new student myself, may come
with biases or assumptions that were constructed prior to the beginning of my research. I also
recognize that, within the academy, graduate students tend to hold more academic capital than
undergraduate students. Since undergraduate students comprise the majority of the participant
pool of my study, I am hopeful that by quickly building a strong rapport with the participants and
by using accessible language, I was successful in dismantling a barrier that is often posed
between undergraduate and graduate students.
I must also acknowledge the fact that my privileged social identities as a white, cisgender
woman have permitted me to benefit unfairly from many systems of power that are present in my
life. The literature reviewed in the previous chapter only reinforces this: there are statistics that
speak to my most salient identities, while a significant knowledge gap exists for women of
colour and for individuals from underrepresented populations. I continue to benefit from
statistics that were developed for me, about me. I must also address the fact that as a woman, I
have experienced the world as it pertains to sexual violence differently than my peers who do not
possess this social identity. Since childhood, I have encountered received risk-reduction
messaging from educational administrators and other authority figures in my life. I have been the
recipient of countless words of cautionary advice that were veiled as safety measures and given
to me on the basis of my gender. I have also not been immune to the disturbing reality of sexual
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harassment, and the emotional labour that is required to restore one’s sense of belonging, safety,
and comfort in their local environment after such an incident. Previous research studies have
demonstrated that women experience sexual violence at disproportionate rates compared to their
male counterparts (Fisher, Cullen, & Turner, 2000; Krebs et al, 2007); this has unquestionably
informed my perceptions of sexual violence on college campuses as both a female undergraduate
and graduate student.
Methodology
To complement the aims of a constructivist, qualitative design, I searched for a
methodology that would not only help me to address my research questions but would also allow
me to answer them with depth and meaning. These aims are what ultimately drew me to the
foundations of narrative inquiry. Jones, Torres, and Arminio (2006) note that the philosophical
underpinnings of narrative inquiry focuses on the “relationship between stories, identities, and
meaning making,” (p. 82). As such, narrative inquiry is anchored in the intention of “ordering
experience… of understanding one’s own or others’ actions or organizing events and objects into
a meaningful whole… by maintaining a focus on narrated lives” (Chase, 2011, p. 421). As the
“study of experience” (Clandinin & Rosiek, 2007, p. 69), narrative inquiry places emphasis on
the importance of temporality, sociality, and place (Clandinin & Connelly, 2000). While the
semi-structured nature of my interviews ensured consistent questioning of all study participants,
it also gave each interview space to explore the questions in a manner that was situationally
relevant to the different experiences of the participants. This meant that despite overlap in the
data that was generated from study interviews, the uniqueness of each interview trajectory
brought a richness to the overall collected data. Moreover, I felt that narrative inquiry aligned
neatly with the philosophies I hold as a higher education professional. I strive to approach my
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work through a student-centered framework that acknowledges and necessitates the impact of
one’s lived experiences and subsequent meaning-making processes. It is also imperative to my
work that I give voice to these experiences – as a higher education professional, I aim to
recognize and value these experiences as points of knowledge. In this vein, narrative inquiry
appealed to me for its ability to explore and gain access to the experiences that are unique to
students learning at today’s university (Jones, Torres, & Arminio, 2006). This form of inquiry
felt to be a compelling access point into the intersection of student experience and the
engagement with sexual violence prevention.
Narrative inquiry. Narrative inquiry, or “the oldest and most natural form of sense
making” (Jonassen & Hernandez-Serrano, 2002, p. 66), offers researchers the chance to consider,
understand, and inquire into the human experience (Merriam & Tisdell, 2016). Using a process
known as “restorying,” the researchers organize their inquiry into phases that involve gathering
stories, performing a narrative analysis, and then rewriting the stories in a chronological
sequence (Ollerenshaw & Creswell, 2002). Kim (2016) provides rationale for the significance of
stories in social science research that is adapted from the work of van Manen (1990). She argues
that “story enables us to experience life situations, feelings, emotions, and events” (Kim, 2016, p.
12) that the researchers would not experience otherwise; furthermore, “story allows us to
broaden the horizons of our normal existential landscape by creating new worlds out the realm of
our own experiences” (p. 12). Huber and Whelan (1999) note that in some instances, researchers
will be required to move beyond the goal of a chronological narrative. Themes may emerge from
the collected stories or data that demand a “more detailed discussion of the meaning of the story”
(p. 56). When met with the challenge, qualitative analysis may be “a description of both the story
and the themes that emerge from it” (p. 56).
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Concerns of validity and reliability are central to the conversation of narrative inquiry
(Merriam & Tisdell, 2016). How do we reconcile the tension between lived, human experience
and ensuring “goodness, trustworthiness, and rigor” (Schuh, 2009, p. 168) of the research we
have gathered? Mishler (1995) argues that as researchers, “we, too, are storytellers and through
our concepts and methods… we construct the story and its meaning. In this sense the story is
always coauthored” (p. 117). Ensuring the validity of the research findings will be further
expanded upon in the data analysis section of this chapter.
Procedures
The following section describes the procedures used to select the research site, as well the
procedures that were used to recruit and access participants for the research study.
Selecting the Research Site
Oregon State University was selected to serve as the research site for the study. A variety
of reasons led to this decision, the most apparent being that I am currently a graduate student at
OSU which made the data easily accessible to myself as a student researcher. Situated in the
Pacific Northwest region of the United States, OSU is a large, public, research university with
the institutional means to offer a diverse range of sexual violence prevention programs and
educational measures to students. Moreover, the research site offers an exemplary model of
sexual violence prevention education and initiatives which aligns with current research trends on
the topic. A substantial portion of the current literature on sexual violence prevention argues for
the necessity of recognizing sexual violence as a public health issue, and further argues that
higher education institutions must approach the issue from a public health perspective. The
practices of the selected research site align with a public health approach, as demonstrated by 1)
a coordination of efforts across the university, 2) the use of a trauma-informed approach to
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sexual violence prevention, and 3) programming and educational measures which rely upon
related values and approaches towards violence prevention. These hallmarks of the public health
approach to campus sexual violence prevention have been recognized through early observations
of the Haven page of the OSU Student Health Services website (“Haven, n.d.).
Participant Criteria
A broad yet purposeful selection criteria was established for the research study as a
means of gathering qualified participants. The research population was limited to students who
met the following criteria:
(a) currently enrolled as a student at Oregon State University,
(b) at least 18 years old, and
(c) completed the Haven course no less than one year prior to September 2017.
Based on these criteria, participants needed to have been OSU students for at least one
year in order to participate in the study. Academic standing was not a criterion for the study, as
students could have held “freshman” standing while technically in the second year of their
studies. Several of the participants self-disclosed their eligibility for the study in their initial
email communication; where participants did not disclose their eligibility, I confirmed with them
the eligibility criteria and inquired whether or not they were eligible for the study.
It is important to note that participants were required to have completed the Haven
program no less than one year prior to September 2017. Since Haven is the only sexual violence
prevention program that all OSU students are required to complete during their career as an OSU
student, the research study focused on the long-term impacts of the program’s learning modules,
as it is expected that students will carry the knowledge and skills learned from Haven through the
duration of their time at OSU. I speculate that the data I have collected as a result of this research
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study is markedly different than if I had also interviewed students that had completed Haven as
recently as the term prior to the study being conducted.
Participant Access and Recruitment
Before the initial recruitment of participants, the research study was submitted to Oregon
State University’s Institutional Review Board (IRB); the study protocol may be found in
Appendix B. The Principal Investigator for this study, Laurie Bridges, and I received approval to
commence the study on November 22, 2018; the IRB approval form may be found in Appendix
A. Recruitment began immediately thereafter. The primary method of recruitment for this study
was the use of posted recruitment flyers, which were distributed throughout various buildings
across the OSU campus; the recruitment flyer may be found in Appendix C. The widespread
distribution of recruitment flyers garnered access to a diverse pool of potential participants. The
intention of this recruitment method was that regardless of the building a student might frequent
on campus due to their academic program or student involvement, they may see and respond to a
posted recruitment flyer if it was inclined to their interests.
Participant Consent
This study is in accordance with OSU’s commitment to the protection of the rights and
welfare of human subjects, and the use of ethical principles for persons involved in the research
matter (“Human Research Protection Program and Institutional Review Board,” n.d.). An
informed, verbal consent guide was developed in order to obtain consent from each of the
participants involved in the study; the verbal consent guide may be found in Appendix D. Once I
had confirmed the interview time and location for a participant, I emailed them a copy of the
verbal consent guide that they were able to peruse at their leisure prior to the interview; within
this email, they were also given notice that they would be asked to use a pseudonym throughout
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the interview. At the interview, participants were also provided with a physical copy of the
verbal consent guide. Once the audio recording had started, I read the entire verbal consent guide
to the participant. The verbal consent guide detailed the following information:
a) the purpose of the study,
b) the activities involved in the study and the time commitment required of
participants,
c) the potential risks and benefits to participating in the study,
d) payment,
e) the measures in place to ensure the participant’s confidentiality,
f) affirmation of the voluntariness of the study, and
g) contact information for the Principal Investigator and the IRB.
To ensure that participants understood this information, the following questions were
asked prior to commencing the questions portion of interview:
a) Is there anything I can clarify for you about the study, or are there any questions that you
have regarding the study?
b) So that I know that you understand what the study involves, can you please tell me what
you are being asked to do as a participant in this study?
c) So that I know you understand the potential risks involved in this study, can you please,
in your own words, describe what the potential risks to you may be if you participate in
this study?
d) What are my reporting obligations as an employee of the university?
At the conclusion of these questions, participants were asked a final time if I had their
consent to proceed with the interview questions. If I obtained their consent, I proceeded to ask
the interview questions.
Participant Population
The total target enrollment for the study was between 5-10 students, with the total
enrollment not exceeding 10 participants. Since interviews were the method used to obtain data,
participation in the study was contingent on an individual’s willingness to be audio-recorded
throughout the interview. Individuals who did not want to be audio-recorded elected not to
participate in the study. After an individual indicated interest in participating in the study, I
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stated the eligibility criteria and the study topic for the individual and asked if they were still
interested in participating. If they were still interested in participating in the study, I scheduled an
in-person interview. Due to time constraints for this research study, I accepted the first 10
students who both responded to my recruitment flyers and met all three of the eligibility
criterion.
Data Collection
10 students served as the participants in the research study. While this was partially due
to time restraints for completion of the thesis research, towards the end of my data collection
process I started to recognize that the interview data was becoming saturated. Data saturation
refers to when “continued data collection produces no new information of insights into the
phenomenon [the researcher is] studying” (Merriam & Tisdell, 2016, p. 199).
Interviews were the primary method of collecting data for the research study. Interviews
may be defined as “a process in which the researcher and participant engage in a conversation
focused on questions related to the research study” (DeMarrias, 2004, p. 55). Patton (2016)
acknowledges that “…we cannot observe feelings, thoughts and intentions. We cannot observe
behaviours that took place at some previous point in time… We have to ask people questions
about those things” (p. 426). The structure of the research study interviews waver between being
considered structured and semi-structured (Merriam & Tisdell, 2016, p. 110). In some regards, a
highly structured approach was used, considering the wording of the questions and the order of
the questions was pre-determined. The interview also offers, however, “the flexibility of the…
open-ended interview with the directionality and agenda of the survey instrument to produce
focused, qualitative, textual data” (Schensul et al., 1999, p. 149). Researchers conducting a semistructured interview typically prepare an interview guide prior to interviewing their participants
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(Thomas, 2017). The interview guide for this type of interview consists of questions, rather than
questions that are broad enough so that the answers can be “fully expanded at the discretion of
the interviewer… and can be enhanced by probes” (Schensul et al., 1999, p. 149). Interviewing,
and semi-structured interviewing specifically, complements the goals of narrative inquiry, which
is to transform collected stories into narratives (Creswell, 2014). Broad, open-ended interview
questions provide participants with a “sufficient opportunity to express their view point
extensively” (Giorgi, 1997, p. 245). Probes are often indicated within the interview guide, which
is a tool used by the researcher to gain more information from a participant’s answer and can be
“as simple as seeking… clarity about what the person has just said” (Merriam & Tisdell, 2016, p.
123). Glesne and Peshkin (1992) recognize that “probes may take numerous forms; they range
from silence, to sounds, to a single word, to complete sentences” (p. 85).
Each interview lasted between 20 to 30 minutes. I spent the first five minutes of each
interview building trust and rapport with the participant in an effort to make them feel
comfortable in the interview setting. This was an opportunity for the participants to ask informal
questions about the study before the interview began; it also gave me a chance to remind the
participants that they would be using a pseudonym within the first question of their interview.
The first four questions were intended to situate the participants within the university.
1.
2.
3.
4.

Can you please introduce yourself, using your selected pseudonym?
What are your preferred pronouns?
What academic year are you in?
What is your age?

The next two questions asked participants to recall logistical information from their
experience completing the Haven course.
5. How did you learn that you were required to complete Haven?
6. Can you estimate how long did it take you to complete Haven?
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The next three questions were developed to gain an understanding of participant’s
familiarity with sexual violence and the terminology used to express incidents of sexual violence.
The questions were kept broad in this category so that students could create independent
interpretations and definitions.
7. How do you define "sexual violence?" How did your experience with Haven inform
your definition of sexual violence?
8. Sexual violence is not confined to one act; there are a range of acts that are
considered sexual violence. Can you identify some of the different types of sexual
violence?
9. Can you explain to me how sexual violence persists in our campus community?
The next three questions were scenario-based and were developed to gain a better
understanding of how a participant may apply learned sexual violence prevention material from
Haven to real-world situations. In creating these questions, I considered the spectrum of sexual
violence and aimed to incorporate different forms of violence one might encounter on a college
campus.
10. Scenario 1: You are at a party, casually talking with a friend of yours. They briefly
mention their intent to get another partygoer drunk enough to have sex with them.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
11. Scenario 2: You are walking on campus with a group of friends during the middle of
the day. One of your friends spots a person, and makes loud, sexually inappropriate
comments about their body and begins to hassle them.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
12. Scenario 3: You arrive back at your dorm one evening to find your roommate and
some friends hanging out in the living room. One of their friends appears to be
intoxicated, and your roommate, a person who may have negative intentions, suggests
taking the person back to their room, away from the group.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
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The next set of questions sought to explore participant experiences with the Haven
program, including their personal perceptions of the program and any material that was
emphasized in their recollection of the program.
13. Can you describe your experience taking Haven? (Probes: Where were you? How
attentive were you? What thoughts or feelings did Haven elicit for you?)
14. What were topics or facts that stood out to you while you were completing Haven?
15. Did anything about Haven surprise you? Not surprise you? (Probes: Was there
information that you learned that was new to you? Was there information in the
modules that you have already learned?)
16. What did you like about Haven? Dislike?
The final set of questions gathered information pertaining to the social identities of each
participant. Demographic information was collected at the end of the study to reduce the chances
of stereotype threat. According to Steele (1997), individuals who experience stereotype threat
may be unaware of a present threat. It is posited that “stereotype threat arises from any
situational cut indicating that an individual is at risk of being judged in light of a negative
stereotype of about one of [their] social identities” (Spencer, Logel, & Davies, 2016, p. 417). In
an effort to mitigate this, participants were asked to comment on their social identities at the end
of the study.
17. How do you describe your gender identity?
18. How do you describe your sexual identity?
19. How do you describe your race?
20. How do you describe your ethnicity?
Once each interview had ended, I spent approximately 20 minutes keeping detailed field
notes. Field notes allowed me to make meaning of the interview experiences and my initial
exposure of the answers provided by the participants.
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Data Analysis
Qualitative data analysis refers to the process of “[analyzing] and [making] meaning of
qualitative to address the research questions” (Schuh, 2009, p. 158). In other words, data analysis
allows researchers to make sense of the data (Merriam & Tisdell, 2016, p. 202) and to answer the
research questions. Schuh (2009) identifies seven steps for completing qualitative data analysis,
based on the work of Creswell (2003). These steps are:
organize and prepare data, (2) read through all the data, (3) start analysis with a coding
process, (4) describe participants, setting, and categories and themes, (5) determine how
categories and themes will be represented, and (6) interpret and make meaning of the data
(Schuh, 2009, p. 159).
Schuh (2009) adds a final step: “(7) connect the categories and themes with the…
research questions to ensure that the analysis answers the… objectives of the project” (p.159). In
this next section, I describe the approach that I have taken to these seven steps.
Step 1
The first step in data analysis is to perform what Esterberg (2002) calls “housekeeping,”
which refers to the process in which data is prepared for analysis. Once I had finished audio
recording an interview, the next step was to transcribe the interview. I chose not to use a
transcribing software so that I could begin reading and understanding the interview data
immediately, which resulted in typing each interview myself into a word processing document.
Once an interview had been transcribed and checked for discrepancies between the text and the
audio recording, it was stored in a secured university drive. Each interview was also printed so as
to retain a hardcopy of the data.
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Step 2
After the interviews had been transcribed, I read through all of the interviews in order to
“get intimate with the data” (Schuh, 2009, p. 162). The goal at this stage of the data analysis is to
get “an overall sense of the data” (Schuh, 2009, p. 162); at this point, it was important to focus
on the text of each interview, rather than conducting a formal analysis.
Step 3
After I had read through all of the interview transcripts, I began the coding process.
Coding refers to the “systematic process for organizing and categorizing the data so that meaning
can be derived from the data to answer the research questions” (Schuh, 2009, p. 162). I used a
constant comparative method of coding, which involves continuously going through the data
(this makes it constant) and comparing each element with all the other elements of data (this
makes it comparative) (Thomas, 2017). The constant comparative method involves three steps to
developing codes, or themes, from the data. After reading through the fully transcribed interview
for the first time, as per Step 2, I read through the transcript again, but this time I marked up the
data in order to note any salient ideas, words, or phrases that stood out to me. This allowed for
themes to emerge from the interview that “captur[ed] or summarize[ed] the contents” (Thomas,
2016, p. 245) of the data. Second, using a list of themes present in the first transcript, I analyzed
the next transcript for additional, emerging themes, and took note when themes were consistent
across both transcripts. This process continued until all ten transcripts had been read in detail. As
I underwent this coding process, it became apparent that two levels of themes were appearing in
the data: macro themes, which were larger, over-arching themes consistent with nearly every
interview, and micro themes, which were smaller pieces of data that aligned under the macro
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themes. The final step in the constant comparative method was to map the themes in order to
demonstrate the interconnectedness between them (Thomas, 2016).
Steps 4 and 5
In order to develop a richer understanding of the participants, setting, and themes, step 4
of my data analysis involved developing a brief narrative for each participant of the research
study (Schuh, 2009). Not only did this situate each participant within the context of the research
questions, but this practice also helped to better understand the unique lived experiences of each
participant. Step 5 involved determining how the themes would be represented; this is typically
done by selecting a salient theme that has emerged from the data analysis, and then providing an
interpretation of the theme (Schuh, 2009). To supplement the interpretation of themes, I selected
quotations from the participants that demonstrated a connection from their experiences with
Haven to the central themes of the interviews.
Step 6
Once the themes had been derived, the next step was to make meaning of the data: Schuh
(2009) encourages the researcher to ask “What do these data tell us? What have we learned?
What is the ‘so what?’” (p. 167). Regardless of the meaning that is derived from the data, an
essential component to this step was ensuring that the interpretation is grounded in the collected
data (Schuh, 2009). Schuh (2009) also suggests interpreting the research findings in the context
of previous literature that has been done on the topic, as well as determining questions for future
research and analysis to deepen our understanding of the topic.
Step 7
Schuh’s (2009) final step in completing qualitative data analysis is responding to the
research questions. Throughout the thesis research, the research questions were frequently
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revisited to make “explicit connections between the themes generated” (Schuh, 2009, p. 168) and
the overall purpose of the research.
Concluding Discussion
To conclude the discussion of the data analysis, I must address several strategies that
were used to ensure what Schuh (2009) refers to as the “goodness, trustworthiness, and rigor in
the findings” (p. 168). A central method of ensuring goodness in the research was addressing the
researcher’s positionality, which has already been addressed earlier in this chapter.
Triangulation, which refers to the idea that “viewing from several points is better than viewing
from one” (Thomas, 2017, p. 153) involves collecting data from multiple sources (Schuh, 2009,
p. 168) and is another method used to ensure validity in the data that has been collected. Due to
time restraints, the thesis research was naturally limited; however, I was able to supplement the
interview data with data collected from the Haven modules and information about Haven that
was found online via the Oregon State University and EVERFI websites. Schuh (2009) also
suggests the use of member checks, which refers to the concept of “taking initial interpretations,
findings, and descriptions back to the participants from whom they were derived” to determine
their accuracy from the participant’s perspective. Once individual participant narratives had been
developed to guide the research findings, the participants were emailed with the option to review
their own narrative. It was stressed that the narrative was designed to give a snapshot of the
participant’s experience with Haven and was developed using their responses to some of the
interview questions. Again, due to time constraints for the thesis research, participants were
given a limited amount of time to respond to the initial call for review. The final Schuh (2009)
recommendation that was implemented throughout the thesis research was the use of “rich, thick
descriptions when conveying the setting, context, participants, and findings” (p. 169). Thick
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description refers to “understanding a piece of behaviour – a nod, a word, a pause, etc. – in
context, and using one’s ‘human knowing’ to interpret it when one knows it” (Thomas, 2016, p.
112). This type of description helps the reader determine whether the research findings are
generalizable or transferable to a similar situation (Schuh, 2009). This felt essential to the thesis
research since the study aims to contribute to and widen a relatively small body of literature on
online sexual violence prevention programming.
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CHAPTER 4
RESULTS
The purpose of this chapter is to discuss the experiences of students who have completed
the Haven course through the reporting of the research results. The research is guided by two
primary questions: What were the experiences of students completing the Haven course at
Oregon State University? How are students engaging with sexual violence prevention at Oregon
State University? The research is further guided by secondary questions that have been posed
within the interview guide: How are students defining sexual violence, and how are they naming
sexual violence within their local communities? How might students apply knowledge of sexual
violence prevention in real-world situations, as demonstrated by fictional scenarios? And finally,
what were students’ perceptions of Haven and of the material delivered by the program?
The findings from this study seek to address a pivotal gap in the literature of sexual
violence prevention on college campuses. Since the introduction of the Campus Save Act of
2013, which has served as an amendment to the Clery Act, institutions of higher education have
been required to mandate “extensive primary prevention and awareness programs regarding
sexual misconduct and related offenses” (“Campus Save Act,” n.d.) on their campuses. These
stricter compliance measures have caused universities and colleges to carefully consider how
best to educate their student population, which involves cyclical and ongoing training of
thousands of incoming students each year. While bystander intervention has proven to be an
effective model for encouraging community-level prevention on-campus (Banyard et al., 2007),
attempting to implement this program campus-wide would come with a “financial and logistical
burden” (Kleinsasser et al., 2015). Kleinsasser et al. (2015) note that because bystander
intervention is typically facilitated in small groups, institutions would need to “invest
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considerable time and resources” (p. 228) in training the staff necessary to facilitate the program,
and depending on the size of the student population, it could take weeks or even months to train
all students. Considering the tension between the requirements of the Campus Save Act and the
limitations with one of the most effective sexual violence prevention models – bystander
intervention – many campuses have turned towards online tools as a means of educating their
students (Kleinsasser et al., 2015).
This study speaks to the limited research that has been done on online sexual violence
prevention programs (Kleinsasser et al., 2015). Ten students were interviewed for the purpose of
the research study, ranging in degree level from undergraduate to graduate students, and in ages
from 19-27 years old. Once the interviews were transcribed, coded, and prepared for analysis, I
was able to interpret and make meaning of the data. The first part of this chapter provides an
overview of each of the participants of the study, and their general experiences with the Haven
program. The second part of this chapter delves into the central themes presented in the data.
Participant Overview
Table 1 presents an overview of the ten participants of the research study. The table is
categorized by gender identity, sexual identity, racial identity, and ethnic identity, all as reported
by participants. The pseudonym, age, and year level are detailed within the individual participant
narratives; they have been removed from Table 1 to further protect the identities of the
participants.
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Table 1
Participant Overview
Participant
Participant 1

Gender
Identity
Female

Sexual
Identity
Heterosexual

Racial Identity

Ethnic Identity

White

Western European

Participant 2

Female

Bisexual

White

White

Participant 3

Female

Heterosexual

Mexican

Hispanic

Participant 4

Female

Heterosexual

Asian

Chinese

Participant 5

Female

Heterosexual

Asian

Chinese

Participant 6

Female

Heterosexual

White-Latina

White-Hispanic

Participant 7

Male

Heterosexual

White

Slavic

Participant 8

Male

Heterosexual

White

Norwegian

Participant 9

Female

Bisexual

Asian

Canadian-Chinese

Participant 10

Female

Heterosexual

Asian

Vietnamese

Abby
Abby was the only international student who participated in the research study. She
reported that she was originally from mainland China and was in the second year of her graduate
degree; Abby was 27 years old at the time of her interview. Having the experience of living in
two different countries, Abby noted a sizeable distinction in how sexual violence was addressed
at her new, U.S. higher education institution and how the issue was addressed in her home
country. Abby reported that universities in China did not “emphasize the severity of [the] issue”
of sexual violence, and that to her knowledge, sexual violence was either not something that
students in China experienced, or it was not reported in the media. During her interview, Abby
mentioned that although she completed the Haven modules, she was having a challenging time
recalling information about the program. She noted several times that she could not remember
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specific information that she learned through Haven, and that at the time of the interview, just
over one year after completing the Haven modules, she felt that the information was “very blurry
in [her] mind now.” For Abby, learning about sexual violence for the first time, alongside being
new to the U.S. and OSU, was a challenging situation to navigate. Abby suggested that other
international students may struggle to “digest” this important information, and that without
having a strong sense of cultural context of sexual violence in the U.S., applying the information
to their own lives may be a challenge.
Allison
At the time of her interview, Allison was 20 years old and in the third year of her
undergraduate degree. She was one of several students who noted that she first learned of Haven
via email communication from the university, which told her she was required to complete two
programs upon her enrollment: Haven and AlcoholEdu. Similar to Haven, AlcoholEdu is an
interactive course developed by EVERFI (“AlcoholEdu®,” n.d.). The course seeks to educate
students on the “impact alcohol has on your wellness, academic success, and personal
development” (“AlcoholEdu,” 2018) over the course of two modules and a 30-day waiting
period between each module. AlcoholEdu is required of all incoming first-year students, and
students are required to complete the course upon their enrollment at the university
(“AlcoholEdu,” 2018). It should be noted that it is a separate program from Haven.
When asked about her experience with Haven, Allison reported that she does not
remember much of the material delivered through the program. She did remember “pretty
vividly,” however, how the program was perceived by her fellow first-year students:
…It wasn’t, like, any inappropriate behaviour, but we [would be] walking around on
campus or anything – like, I [would give] somebody a hug and [somebody] would be

SEXUAL VIOLENCE PREVENTION AND THE COLLEGE CAMPUS

58

like, “Haven!” Or things like that, saying things kind of out of context and it became a lot
of a joke in my freshman year. So that’s what I remember.
Allison mentioned feeling “shocked” when she first realized her peers thought of Haven
as a joke. She said she felt that it is an important program, and a good idea to require it of all
first-year students before they arrive to campus. Allison indicated that she has also completed the
Beavers Give a Dam program, and she reported that she wished there was some sort of “bridge”
that would connect students’ learning from Haven with additional exposure to on-campus sexual
violence education.
Edward
Edward was one of two male-identifying students that chose to participate in the research
study. At the time of the interview, Edward was 20 years old and in the second year of his
undergraduate studies. When asked about his experience with the Haven program, Edward
recalled feeling like it was something to “get out of the way,” and that the program “felt kind of
like a chore.” He remembered a deadline by which he had to complete the first module and was
“attentive enough to answer the questions and move on as quickly as possible.” The most salient
thought that arose for Edward as he was completing the program was that many of the scenariobased questions felt unrealistic for him. Edward reported that he is not one to frequent or enjoy
parties, which was the context for some of the scenarios in Haven. While he acknowledged the
relevance of the situations for other college students, Edward found it challenging to connect this
behavioural information to his own life.
Emily
Emily was a junior and 20 years old at the time of her participation in the research study.
Like Allison, she recalled learning about Haven for the first time at the same time that she
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learned about AlcoholEdu. She remembered that the first time she learned about Haven was
during the university’s summer orientation programming. Emily’s experience with Haven felt
unique compared to other study participants, if only for her familiarity with the topic of sexual
violence. Emily grew up in a household that stressed the definition of informed consent, and who
can and cannot give informed consent. She also mentioned that she has a strong support system
that she can rely upon in the event that she experiences any form of sexual violence. For these
reasons, Emily reported feeling like she did not reap the benefits from participating in the Haven
program. She mentioned that she was able to complete the program without being “super
attentive.” While she was working on the modules, she was at work helping customers and was
not able to give Haven her full attention. Emily stressed that when she remembers Haven, she
wishes it had been more interactive. Her boyfriend, a member of a fraternity organization on
campus, participated in an unnamed sexual violence prevention training that involved a trained
individual speaking to the fraternity at-large on the topic of sexual violence. Emily suggested
that had Haven been a similar program, she feels it could have “made a better impact on [her]
personal life.”
Gina
At 20 years old, Gina was also a junior at the university. She, too, recalled learning of
Haven at the same time she learned of AlcoholEdu. While Gina remembered feeling “annoyed”
with the email notifications regarding the Haven completion deadline, she noted that the program
“wasn’t that bad.” Her experience was the complete opposite as Emily’s in terms of her previous
experience with the Haven course material and her personal perceptions of the program. Gina
reported that “[Haven] was interesting just because of how interactive it [was].” She appreciated
the opportunity to learn more about the facts related to sexual assault, and the ways in which she
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can intervene and prevent incidents of assault. She noted that having not been previously
exposed to these topics, the interactive nature of Haven helped her to be “more aware of what is
out there.” Gina also appreciated the fact that Haven was a mandatory requirement, and realized
some of the benefits that Haven offers students:
I thought it was really cool because [sexual violence is] not something that’s really
touched on, and I still think a lot of students, especially guys, go into college without
really having experience with… even if you’re half paying attention, at least you have
that opportunity.
Jill
Jill was a sophomore and 19 years old at the time of her interview. In considering the
time she spent completing Haven, she recalled the fact that her high school implemented similar
coursework designed to teach students about sexual violence and prevention. Jill felt familiar
with the material delivered through Haven, especially the behavioural situations. When it came
time to reexamine this material as a college student, Jill did not feel it was necessary to fully pay
attention since she already knew a lot of it what was being taught. Despite this, Jill disclosed that
she was raised in a tight-knit community and learning about the reality of sexual violence
through Haven on her new college campus came as a surprise to her. Jill remembered feeling that
Haven was a “slow process” for her, and she ended up multi-tasking while completing the
modules. Jill remembered that slides within the modules were set on a timer, and since she was
able to read faster than the timer, she would spend the remaining time completing other tasks.
When asked about her experience with Haven, Jill described the program as “really boring”
because she knew some of the material from high school. She remembered: “…it didn’t help that
there were so many modules. I felt like it would have been way better if they had given us a pretest or something to see how much we already knew.” While this frustrated Jill, she recognized
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that she did “take some things away from it.” She also noted that she would have liked to learn
more information about sexual violence prevention than what Haven presented to her.
Linda
Linda transferred into the university after spending two years at a community college. At
the time of her interview, Linda was 21 years old and in the second year of her studies at OSU.
Although she commented that she had the most to gain from a program like Haven – as a
woman, and someone at statistically higher risk of sexual violence – she recalled feeling that she
did not have to take the program seriously. Part of this was due to the fact that she was required
to complete the program over the summer when she was still at home and had not yet started
coursework at the university. Another part of this feeling was based upon Linda’s own
preferences and upbringing: “…it didn’t really apply to me because I don’t think I would be in
that situation; I have very paranoid parents, so I take precautions.” The fact that Haven was to be
completed online also suggested for Linda that it was something that “made it feel like it wasn’t
that important” and that it was something to “get through as fast as you can” so as to register for
courses. Despite the structure of Haven being problematic for Linda, she did note that some of
the material was helpful in her reframing of how she personally can prevent sexual violence. For
Linda, Haven gave her pause as to the agency she has as an observer of a potentially violent
situation:
You could go talk to the person that might be affected, talk to them about what’s going
on. You don’t have to get physically involved, but you could do things behind the scenes.
And that’s what I remember the most about Haven and I think that was the most helpful.
Beyond this, Linda noted that she had difficulty recalling other details about Haven and
seemed frustrated that the resources pertaining to sexual violence were not at the forefront of her
memory. At one point during the study interview, she gestured to the Equal Opportunity &
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Access Campus/Community Rights & Resources handout sitting in front of her, and said: “I
couldn’t remember anything else, anything about CAPS, or advocacy, or legal aid, anything
where there was a lot of words… it wasn’t even until later in the year when I remembered about
CAPS…” Linda explained that not all of the information that she needed to take away from
Haven actually “stuck.”
Melissa
Melissa was 19 years old and was in the second year of her undergraduate studies at the
time of her interview. Like Jill, she noted that her high school had given her previous experience
in learning about sexual violence. Melissa found Haven to be an interactive experience and a
“creative way of presenting information.” While she felt familiar with the information presented
to her through Haven, she recognized the benefits the program has for students who did not have
the experience with sexual violence prevention during high school. Melissa mentioned that:
[Haven] was good for other people who might not have had that sort of experience, [and
that they] are exposed before coming to college where it’s a lot bigger campus and a lot
more things can go under the radar.
Olivan
Olivan was 19 years old and in the second year of her studies at the time of her interview.
While she noted that the information delivered by Haven felt useful, she struggled with how the
material was delivered: “I felt like it was… trying to be engaging but at the same time I found it
very not engaging.” She mentioned enjoying the dynamic nature of the program, which involved
animations and strayed from a linear question-and-answer format. Although she found herself
curious about the statistics presented, she remembered feeling removed from some of the
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scenario-based questions. Like Edward, Olivan noted that because of her personal lifestyle
choices, she had a hard time seeing herself in some of scenarios:
…how can you really know what’s going to happen in a scenario until you’re actually
there… there were a lot of scenarios [where] I was like, ‘I’ve never been anywhere close
to this,’ so I don’t know how I’d react.
Terry
Terry was also a sophomore student and was 20 years old at the time of the research
study. Terry also recalled taking both Haven and AlcoholEdu at the same time and feeling,
“ready to get [Haven] done,” once he had completed AlcoholEdu. Terry mentioned that he, too,
appreciated the option to read through the text of the modules instead of watching videos – “I
know I didn’t read all of the text that was presented to me. Yeah, I kind of skimmed through
some of the parts and got that done.” Terry described his recollection of the program as “…it just
kept on feeling like it was kind of ‘don’t rape people, don’t do that, here are the ways that you
can rape people.’” Terry remembered that the program started to feel like the information did not
always pertain to him: “… at some points, it was just like, “I’m not a rapist, I don’t plan to rape
anybody…””
Establishment of Themes
The following section provides an overview of the six themes that emerged from the
research findings. These themes are: educational outcomes, the role of prior knowledge,
inconsistency in understanding, disconnection from the Haven material, challenges with the
program structure, and various reasons for intervention. A detailed discussion on these themes,
as well as the implications of these findings for both future research and practice, follow in the
next chapter.
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Educational Outcomes
All of the participants reported that Haven offered them key educational outcomes that
they retained memory of at least a year after completing the program. These outcomes varied
between participants, but a common theme amongst these outcomes was a risky situation.
Allison explained that her biggest takeaway was “…standing up when you feel uncomfortable or
if you had an inkling that something was going to go wrong.” When asked about what stood out
to her the most from her experience with Haven, Jill said, “The topic of looking out for yourself,
especially when you’re alone, was probably what I took most from it.” Linda, on the other hand,
recalled: “I think there was a section… dedicated to the different ways that you could help
somebody that was in trouble, or you could at least help yourself if you were in trouble.” She
went on to explain her appreciation for the fact that Haven offered guidance for how one might
intervene in a situation without getting physically involved:
I had never thought about how you could just go talk to that person [the victim] … you
don’t realize you could do things behind the scenes… there’s things you can do, even as
somebody that’s not experienced [in] dealing with such situations.
For Emily, Haven reinforced her ability to recognize who can and cannot give consent in
a risky situation: “Somebody who’s intoxicated can’t really give consent… somebody who needs
somebody to take care of them all the time can’t really give consent… obviously somebody
who’s blacked out can’t give consent, just kind of the basics like that.”
Prevalence rates and statistics of sexual violence on college campuses were another
prominent topic that participants retained knowledge of a year or more after completing the
program. This included prevalence rates for both male-identifying and female-identifying
students alongside the likelihood of assault from individuals one knows as compared to
strangers, and the general fact that sexual violence occurs in the spaces of college campuses.
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Gina summarized her surprise to learn some of the statistics: “Definitely the statistics about
attacks on guys, [because] when assault is discussed, it’s usually focused on women, because
that is the majority of the victim pool.” Participants also expressed surprise at the role that
alcohol can play in risky situations. Jill recalled being surprised by how one’s level of
intoxication was dependent on their body weight and the type of alcohol consumed:
…I was really surprised by the numbers of how little it takes… it was like, it’ll take you
one and a half shots to get drunk because you are so tiny, and I was like, “that is
surprising to me!” [laughs]
Despite her familiarity with sexual violence prevention, some of the information came as
a surprise to Emily as well: “… I think there was maybe something about, like, having a base
[level] of consent, based on how much you drank… but I can’t really remember.”
For others, learning about the role of alcohol was a salient component of their Haven
experience, but for different reasons. During his interview, Edward recalled learning a new piece
of information from Haven pertaining to alcohol consumption:
…I remember calling 9-1-1 in an emergency [and] if drinking with underage individuals,
the person who made the call would be exempt from prosecution because they’re
helping… save someone from alcohol poisoning, or some sort of drug-related overdose.
That was new information to me.
For other participants, the fact that they had completed the program over year ago
impacted their ability to recall the information that stood out to them from Haven. Olivan
summarized this sentiment as such: “I would say some of the percentages, but I don’t remember
the percentages, so I don’t really think that stood out as much.”
Role of Prior Knowledge
All of the participants were asked to reflect on the extent to which Haven informed their
definition of sexual violence and reported varying degrees to which Haven impacted their
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definition. Two participants explained that Haven did not inform their definition of sexual
violence, due to their experiences prior to attending university. Olivan, for example, explained
the influence of high school coursework – “…just, like, a lot of high school discussions in my
English class were about, like, typically women but men too, and their perceptions of what
sexual misconduct was.” Emily had a slightly different background in the topic – “I feel like I
was raised in a pretty progressive household, and so we talked about this stuff pretty frequently,
so I feel like I had a pretty good understanding of sexual violence before I even started school.”
For three of the participants, Haven helped to reaffirm the definition they had already
constructed for themselves. This was the case for Gina, who explained: “[Haven] didn’t, like,
give me the definition but it definitely helped with that. It was a lot of good details in there.”
Five of the participants, on the other hand, felt that Haven did help define sexual violence for
them or reported agreeing with the definition that was provided within the Haven program. Terry
explained, “I think I agreed mostly with what it was trying to say.”
The varying degree of prior knowledge that participants had on sexual violence was also
reflected in what information they found to be surprising and not surprising. This was especially
true as participants reflected learning in Haven about the role that alcohol plays in incidents of
sexual violence. For Jill, who came to OSU from a good-natured community, it was difficult to
believe that alcohol could be used to manipulate others:
I come from a community that is fairly tight knit and small, so the fact that some people
would put things into other people’s drinks… … it was extremely surprising to me that
people would put alcohol into non-alcoholic things without consent [from] other people.
For others, this information was not surprising. Gina referred to her experience with high
school classes that spoke to the prevalence of sexual violence on college campuses and noted
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“…information about how if somebody’s under the influence if they’ve taken drugs or alcohol”
as something she had already heard prior to completing Haven.
Inconsistency in Understanding
Due to the open-ended nature of a semi-structured interview, there was a wide range in
some of the responses to the broader interview questions that asked participants to define and
name examples of sexual violence. Some of the participants gave involved answers, such as
Linda’s definition of sexual violence –
I would define sexual violence as anything that you, that you as a person, whether you’re
male or female, find uncomfortable and you feel unsafe. So, anything that could include
the way somebody touches you, or anything further than that… even just as simple as
words.
– or Emily’s definition:
[it’s] kind of the overarching term involving sexual harassment and sexual assault…
which would be anything from unsolicited dick pics to being catcalled when walking
down the street, to actual, physical forms of assault.
For other participants, the definition of sexual violence was more straightforward. For
example, Allison explained that “sexual violence is any unwanted sexual behaviour put on to a
person.” Edward explained that “[he] would define sexual violence as any sort of violent act
that… can be construed as sexual.” When asked if he could identify examples of sexual violence,
Edward noted “No. The only thing that comes to mind is, I guess, abuse? But nothing more than
that.”
For many of the participants, physical forms of violence were the first example to come
to mind when asked to define sexual violence. When asked to give examples, Linda noted that
“obviously there’s the first one, the main one, physical violence.” Participants included an array
of examples that ranged in acts like rape, molestation, forcing, (sexual) assault, pushing, hitting,
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groping or grabbing, inappropriate touching, and other unnamed forms that were broadly defined
as “physical violence.”
Participants also addressed the fact that sexual violence can stem from non-physical acts,
which involved incidents where violence was not directly inflicted upon the body of another
individual – in other words, emotional violence. Examples of emotional violence, as discussed
by participants of the study, included instances of verbal abuse – Linda specified that this
includes “…making somebody feel like they’re not worth it or… anything that makes a person
feel demoralized could be considered sexual violence.” Emily argued that “being cat-called
while walking down the street” can be considered sexual violence, however Olivan clarified that
she “wouldn’t really consider cat calling sexual violence,” but it could be considered sexual
harassment. Other forms of emotional sexual violence that were raised in participant interviews
involved rape jokes, harassment about one’s body, gender, sexuality or sexual preferences,
unnamed forms of verbal harassment, and intimidation.
Disconnection from Haven Material
Various participants reported challenges connecting to Haven’s educational material.
Three participants explained that because of personal lifestyle choices, they did not see
themselves within the scenarios presented by Haven. Linda remarked that at the time she
completed Haven, she remembered thinking that the material would not apply to her because she
did not see herself in risky situations. She explained: “I’m not really a type of person to like, go
out partying, or if I do go out partying, I have very paranoid parents, so I take precautions.”
Edward echoed this sentiment when responding to the question of what thoughts or feelings
Haven elicited for him:
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The main thought I had was with a lot of the scenarios. Some of them seemed a bit
unrealistic, at least for, for my own life because I don’t go to parties that often. I just
don’t enjoy that as much, so it didn’t feel as relatable.
Olivan also reported the challenge to imagine herself in some of Haven’s bystander
intervention scenarios:
[Haven] was very scenario-based, and it seemed kind of, I don’t know – not morally
vague, but how can you really know what’s going to happen in a scenario until you’re
actually there? There were a lot of scenarios [where] I was like, “I’ve never been
anywhere close to this,” so I don’t know how I’d react.
For these participants, just situating themselves within a hypothetical scenario was almost
as challenging as determining how to intervene in said scenario.
Six of the participants suggested experiencing other types of disconnection from the
course material. Jill reported that they could not visualize themselves experiencing sexual
violence and thus had difficulty imagining it happening at their campus:
I personally have never encountered someone… in a situation of sexual violence. But,
based off of the campus emails sent around, I feel that it is something that happens
outside of campus rather than on campus. It doesn’t seem like something that happens on
campus very often especially since we have so many, um, ways of avoiding it… just
[even] the blue lights, which I think are a great idea…
For Terry, sexual violence “persists pretty much entirely in off-campus areas… where
there’s a lot of alcohol consumption, where people are kind of loose and not really in their most
conscious state of mind… I think it happens a lot off-campus in parties.”
Both Terry and Jill’s experiences exemplify the challenge students might be met with in
preventing sexual violence, especially if they cannot recognize it as an issue within their campus
community.
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Challenges with Program Structure
The structure of Haven was a focal point for many of the participants and their
engagement with the program. Many participants reported enjoying the aesthetic elements of the
module designs, including the bright and colourful modules which made them feel engaged.
Participants also reported that the interface of the program was easy to navigate and wellorganized; as Terry noted, “it wasn’t a linear survey… it was very interactive and that engaged
me.” Jill appreciated the fact that you could save modules and return to them at her convenience.
Melissa commented on the fact that Haven strayed from assigned gender roles in the victimperpetrator conversation: “...it wasn’t a specific gender target, like a lot of [the] time it’s focused
on [how] women experience this, but men and other genders experience it as well, and I think
that’s important to address.”
Participants also offered constructive feedback about Haven that centered on the program
structure. The online nature of the program emerged as one of the most problematic features.
Linda explained:
It didn’t surprise me that it was an online course. I feel like that’s something that’s pretty
standard, and it makes it feel like it’s not that important. Something that did stick out for
me was they had those scenarios, [and] the addition of having those scenarios was
helpful, but it did feel like a little bit mundane and ordinary to have to do an online
course for something like that.
For Allison, the fact that the program was online made it feel “disconnected” and “fused
with everything else that you do online.” The online component created other challenges for
participants surrounding access to resources. Both Emily and Allison described their familiarity
with the Beavers Give a Dam program, OSU’s on-campus bystander intervention program, and
their hope that a future iteration of Haven would involve in-person presentations. Emily argued
that in-person contact may help to better disseminate information about the resources available to
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students who have experienced, or know someone who has experienced, sexual violence. She
recalled, “I have a few friends that were assaulted, and they were seeking out help through CAPS
(Counseling and Psychological Services) or CARD-V (Center Against Rape and Domestic
Violence) …but the ability to find those was very difficult, and I wish that we also would have
had like a tangible card, or a piece of paper to hold on to that.” Olivan echoed this and noted the
barrier between students and the resources available: “I just didn’t really feel like [Haven] would
do anything to prevent sexual assault. If they were trying to educate people on resources, I think
were better ways to educate students of the resources on campus.” She elaborated further:
“There’s so many things on campus that no one knows about because there’s so many
resources.” For Olivan, the abundance of similar resources available on campus was a limitation
is being able to find the support of a specific service.
When I emailed the participants after their interviews for member checking, Linda had
additional thoughts she wanted to share. She again stressed the necessity of a program like
Haven but remained adamant as to the drawbacks of the online format. In the following
quotation, from our email conversation, she argued that an in-person interaction with the
prevention program is necessary for those that do not understand the ramifications for those who
experience sexual violence.
I wish that Haven could be an in-person course so that those that need to hear about why
it's not ok to rape people do hear about why it is wrong to take advantage of people. And
to hear about the different ways that manifests itself, through pressuring someone into
having relations, to not asking for consent, to taking no for a yes. And maybe even
having people speak about when they were assaulted or simply having a film that is
mandatory to watch that explains how victims’ lives were affected by someone who took
advantage of them. Making it mandatory for everyone, because those that need to hear
usually don't seek out going to events where victims speak out about their attackers or
experiences.
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Timing of program. Three participants used the word “chore” to describe their
experience with Haven. This sentiment stemmed from the fact that participants were required to
complete the program, and during the summer no less. Linda explained:
I think the biggest thing that I disliked about Haven was that I had to take it. Because
being an online course, and being in the summer, when I’m at home and trying to get
ready for school… online courses, to me anyways, feel more like a chore, not a class
where you’re, like, sitting in front of a professor… and you have to actually pay
attention…. I feel like that puts a little bit more pressure on you to be like, “I’m listening,
I’m paying attention,” versus online courses: “I’ve just got to get this done.”
Other participants echoed the feeling of needing to “get Haven done.” For Emily and
Gina, the fact that Haven was online and during the summer made it easy to complete the
program while doing other tasks simultaneously. Emily explains, “I wasn’t super attentive. I was
attentive enough to be able to work my way through the process, but I was also helping
customers at the same time, so I couldn’t really give my full attention.”
Finally, some participants referenced the fact that their completion of Haven was so long
ago that they could not recall specific information. Gina, for example, explained, “I don’t
remember exact facts [since] that was three years ago, but I do remember being a little scared by
the statistics…” For Abby, a downfall of Haven was its “very short-term result[s]… it’s not an
ongoing thing,” despite noting positive affordances of the program.
Various Reasons for Intervention
As part of their interview, research participants were posed with three scenarios that were
designed to model a risky situation on a college campus. The scenarios given to participants
during their interviews were:
1. You are at a party, casually talking with a friend of yours. They briefly mention their
intent to get another partygoer drunk enough to have sex with them.
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2. You are walking on campus with a group of friends during the middle of the day. One
of your friends spots a person, and makes loud, sexually inappropriate comments
about their body and begins to hassle them.
3. You arrive back at your dorm one evening to find your roommate and some friends
hanging out in the living room. One of their friends appears to be intoxicated, and
your roommate, a person who may have negative intentions, suggests taking the
person back to their room, away from the group.
After participants had determined whether they would intervene in a scenario, and the
method they would employ to intervene in a scenario, they were asked about their reasons for
intervening. The following section outlines the various reasons participants would, or would not,
intervene in a risky situation. All three scenarios were analyzed in order to derive the following
five reasons that influenced participants’ decision-making processes as a bystander.
Could identify what was wrong about the scenario. Several of the participants were
quick to name why a scenario may potentially involve sexual violence. In the first and third
scenarios participants noted the role that alcohol, or other substances, played in the hypothetical
situation. Participants also recognized in the first and third scenarios that consent was not openly
given or obtained, raising a red flag as to the intentions of the potential perpetrator. For other
participants, the scenario was recognized as being inappropriate. In responding to the question of
whether she would intervene in the second scenario, Olivan let out a slight laugh as she said
“Yeah… that’s, you know, really inappropriate.” Gina also expressed disbelief when answering
the second scenario: “That’s embarrassing. [laughs] I mean, to both receive those comments and
to be the person giving those comments, how inappropriate that is.” For both these participants,
the answer to whether they would intervene felt obvious.
Could not identify what was wrong about the scenario. Other participants knew that
there was something wrong within the scenarios they were given, but had a more challenging
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time identifying the reason for this feeling. This included the inkling of negative intentions
coming from the perpetrator as well as uncertainty as to whether or not consent was present in
the situation. For the majority of participants whose responses aligned with this theme, they
recognized that something was “not okay” with the situation.
I must pause for a moment and explain the idea of “not okay.” This was a phrase that I
heard numerous times throughout the interviews, from several participants. The phrase itself
gives one an understanding of what it means, but I wanted to further explore the phrasing with
one of the participants when I started to recognize an unexplained pattern in usage. Linda
summarized the sentiment of “not okay” as such:
When you say, “not okay,” you want whoever you’re directing those words to, to stop. I
think “not okay” has a bigger context of anything to do with anything that makes
someone uncomfortable… versus saying no. I think [that] in today’s society, saying “no”
doesn’t have the same effect as being like, “not okay.” Saying “not okay” says that
there’s something wrong and you need to stop and evaluate what’s going on, but saying
“no,” it just doesn’t have the same effect.
This is an interesting quotation for a couple of reasons. First, it prompted me to consider
the language that is being used by current college students and why some phrases are more
effective than others. Linda argued that saying “not okay” implies a deeper evaluation on an
individual’s behaviour than just saying “no.” Second, and perhaps more importantly, it reflects a
common theme that is emerging with regards to participant behaviour in some of the situations.
While participants have been willing to intervene in a potentially risky or violent situation, it has
been suggested that they would do so in a covert manner. While some participants explained that
they would “call out” or talk to a perpetrator, the majority suggested that they would rather talk
to the victim or make cautious efforts to help them to safety. For some of the participants,
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prevention is most viable in indirect ways, even in the ways that they explain to others why they
need to stop their behaviour.
More information needed before intervening. In response to the last two scenarios, a
small portion of participants claimed that they would need to collect more information about the
scenarios before deciding whether or not they would intervene. Melissa explained that it would
depend on who the individual was that received comments about their body: “If they [the friend
that the participant is with and the passerby] knew each other, if they were friends, then like, I
wouldn’t know the situation…” In the same scenario, Edward explained that the severity of the
comments made would help him to assess whether or not he should intervene: “I would probably
tell them to knock it off… depending on the severity of the comment.” I asked Edward if he
could elaborate on his internal scale of severity: “…if it’s just making a comment on their
clothing, that’s probably a little bit easier, but if it’s about their weight, or… a deformity of some
kind, then that’s a bit more uncomfortable.”
The third scenario had some participants split on whether or not they would risk their
relationship with their roommate in order to prevent a potentially violent situation. Linda
elaborated on this dilemma thoroughly:
… it depends on what kind of relationship I have with my roommate, because obviously
if it’s somebody that I have to live with the rest of the term and there’s no evidence to
prove that they did something… and I end up stuck with this person, living with them, I
don’t want to create a bad situation for myself. So, for that reason, if I didn’t have a good
relationship with that friend, or roommate, I don’t think I would intervene. I wouldn’t
feel confident in my assumptions and I wouldn’t want to start something with them, [and]
them get upset…
Linda chuckled at the end of her response. Her response – which has been condensed for
the purposes of this chapter – carefully considered each alternative to the scenario: whether she
didn’t know the roommate well, or whether she knew the roommate well. She reported:
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… but if I knew that person well, I think I would try and say something because then I
would have to continue being friends with that person. If I cared about that my
roommate, I would intervene, because I wouldn’t want them to potentially have that [the
incident] hanging over them.
When asked her reasons for intervening in the third scenario, Jill brought the scenario
into her own life, and considered it from this perspective:
If it was my current roommate, I don’t feel that I would intervene because… bringing it
to real life, I don’t feel like I would intervene because I don’t feel like my roommate is
that type of person, so I don’t believe I would pick up on the signs.
She goes on further to mention that “…I think it would depend on how – if I’m able to
read the situation or not.”
The ability to fully read the situation was a challenge that came up in Terry’s response to
the third scenario as well. When considering whether or not to intervene, he said “I’ve had
situations before where someone just needs to lie down because they’re not feeling good. And
just let them use the bed.” Terry expands towards the end of his responses and includes, “It
depends on the person. It depends on who my roommate is. I feel like I’d have to know them a
little bit more.”
Stake in the scenario. Some participants recognized that they had a stake in the scenario.
When asked about why she would intervene in the first scenario, Linda responded:
I feel like as a woman… a woman that was potentially going to be affected, but as
somebody who sometimes does face these fears and is concerned about safety and stuff
like that, I would want somebody to at least help me.
In the case of the second scenario, in which the perpetrator harasses the victim about their
body, Emily, Allison, and Gina all iterated that if it had been them in that situation, they would
have wanted someone to stand up for them; in turn, they would intervene in the hypothetical
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scenario. Emily also added that intervening in this way can also increase an individual’s sense of
community:
You know, I’ve been cat-called before, and it makes me feel really insecure about myself,
and it’s – I’ve also been stood up for before from other people, and it makes me feel like I have a
better community and support system.
For other participants, having a stake in the scenario simply meant that they would feel
uncomfortable as a bystander, and that in itself would cause them to act. Edward explained that
“it feels slightly malicious to get somebody drunk enough to have sex… and I would not feel
comfortable if an acquaintance of mine were doing so.”
Would not intervene. While the aforementioned participants would intervene in
one the scenarios due to their stake in the situation, other participants disclosed that this stake is
why they might hesitate to intervene, or even not intervene. Linda explained that, knowing the
limitations of her size and physical strength, she would most likely not physically intervene in
the first situation: “I feel like, you know, in a physical situation, there’s nothing I could do
because I am so small and I’m not that strong.” Linda did emphasize, however, that she would
make efforts to intervene in alternative ways to physical intervention, such as getting to the
victim before the perpetrator does or doing something “behind the scenes.” Both Linda and Abby
described a reluctance to intervene for concern that the perpetrator could turn on them. Abby
explained that in the first situation, “… it depends. If I’m very familiar with this friend and I
don’t think that friend can, like, physically violate me, or… do some bad thing to me, I will
directly interfere with this situation.” Linda also described this fear when responding to the
second scenario:
I don’t think I would intervene because if they’re making such loud jokes or obscenities, I
don’t think I would feel comfortable because I am just so small. I feel like if I said
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something and they got more upset, or they directed that anger towards me…. I don’t
want to escalate that, and I would rather just be like, “Oh, let’s just continue.”
Concluding Discussion
This chapter has examined in detail the themes that have emerged from each category of
interview questions. The themes demonstrate the complexity of student experiences with Haven
and attempt to capture some of the meaning-making processes that students are met with as they
consider how they engage with sexual violence prevention on their college campus. In the
following chapter, I engage in a deeper discussion on the implications of these themes and offer
recommendations for future practice and research.
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CHAPTER 5
DISCUSSION AND CONCLUSION
This chapter concludes the thesis research with a culminating discussion on the research
study findings, implications for future research in this area, and final recommendations to the
university. To begin this chapter, I revisit the research questions, and summarize the categories
and themes derived from the research findings.
Research Questions
The guiding questions for the thesis research were:
(1) What were experiences of students during and after completion of the Haven course
at Oregon State University?
(2) How are students engaging with sexual violence prevention at Oregon State
University?
These questions were explored through 10 semi-structured interviews with current, OSU
students who completed the Haven program at least a year prior to September 2017. In the
previous chapter, I shared the central themes that emerged from the interview data. In the
following sections, the implications of these themes are explored more deeply, and
recommendations are offered for future practice and research.
Discussion
One of the most positive findings from the research data was that all of the participants
were willing to intervene in at least one of the risky scenarios presented during their interviews.
This is important for several reasons. This finding suggests that this small sampling of students
may be representative of the larger student population at OSU. If that is the case, one could argue
that sexual violence prevention programs like Haven are contributing to community-level
prevention and, in turn, OSU is succeeding in educating their students on basic principles of
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active bystander intervention. Unfortunately, a limitation of this study is that it does not trace a
student’s willingness to intervene, nor the intervention methods they would employ, back to
Haven precisely. In almost every situation, however, every participant who had completed the
Haven course more than a year ago said that they would make some effort to intervene in the
potentially harmful scenarios that were posed to them during the study interview. Participants
demonstrated thoughtfulness in their intervention approaches, and although they presented a
variety of reasons that they might intervene in a situation, participants recognized that, as a
bystander, something “felt wrong” about the given scenario.
Although participants recognized the risk in most of the scenarios, the research findings
also demonstrate, however, that some students may not be prepared to intervene in a risky
situation. Both Linda and Abby shared similar concerns: in the chance they would need to
intervene in a situation, there is the potential that the perpetrator could “turn” on them,
decreasing the likelihood that they would intervene in a risky situation. These findings suggest
that the personal cost of intervention is too high for some students, and that there are personal
and social dimensions of students’ decision-making processes that fall outside the bounds of
bystander intervention principles. This is consistent with the research of Banyard et al. (2004),
who argue that the cost of intervention can be a limitation to the implementation of bystander
intervention. Moreover, students and their personal needs exist individually within the
community space; this lies in tension to one of the central goals of bystander intervention, which
is community responsibility.
Participants reported varying levels of understanding with regards to what sexual
violence is and the forms that it takes. Three of the participants – Emily, Olivan, and Jill – shared
prior experiences with their family and their high school that had informed their definition of
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sexual violence prior to their experience completing Haven. When asked to name different forms
of sexual violence, Emily gave a range of actions:
On the more severe side there’s rape, molestation, sexual assault, being grabbed
inappropriately, and on the lesser side… it could even be like rape jokes…. But then
there’s also just being harassed about your body, about your gender, just different types
of verbal harassment.
Others had a very different experience, especially those whose definitions of sexual
violence were somewhat informed by Haven. When asked to name some of the forms of sexual
violence, Edward said, “Hmm, no. The only thing that comes to mind is, I guess, abuse? But
nothing, nothing more than that.” Abby also presented ambiguous examples of sexual violence:
“Sexual harassment is included in sexual violence as well. For example, if a professor or
faculty… sexual harassment [sic] to their student employees, that’s included in sexual
violence… and the more severe ones of course includes… rape.” The disparity between
participants and their basic understanding of sexual violence topics is telling, and raises several
questions: are students comprehending and understanding the meaning of sexual violence? How
are we as university administrators honouring the prior knowledge and unique, lived experiences
of our students as we educate them on how sexual violence manifests within our college
campus? This reinforces a key research finding in the literature on sexual violence prevention:
“no one program works for all participants, and individual differences may impact the
effectiveness of program messages” (Banyard et al., 2004, p. 64-65).
Of the ten participants, seven reported recognition that sexual violence exists at their
college campuses. Three of the participants, however, reported feeling as though sexual violence
is a problem that exists in off-campus spaces and disclosed a disconnection from sexual violence
because they could not picture themselves in a situation where sexual violence may occur. Jill
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reported that because she has never been in a sexually violent situation and has never known
someone who has experienced sexual violence, she reported that “…on campus, I don’t think
that [sexual violence] is a problem. It might be a problem off-campus…” When asked how
sexual violence persists in the campus community, Gina remarked, “Well, you don’t really hear
about it a lot… on campus, I can’t really think of examples.” Terry punctuated this sentiment: “I
think that [sexual violence] persist pretty much entirely in off-campus areas… or… maybe
dorms, I don’t know.” These opinions align with previous research which has demonstrated the
failure of prevention programs to engage students because the individual students do not see
themselves as potential perpetrators or victims (Foubert, Langinrichsen-Rohling, Brasfield, &
Hill, 2010; Potter, Krider, & McMahon, 2000). This is further demonstrated in the interview with
Terry: he reported, “…at some points, [Haven] just kept on feeling like it was kind of “don’t
rape, don’t do that, here are the ways that you can rape people” … at some points it was just like,
“I’m not a rapist, I don’t plan to rape people…” As mentioned in Chapter 2, attaining buy-in
from students can be a challenge for bystander intervention programs. This is especially true for
male audiences who make mistakenly interpret the preventative messages as the suggestion that
only male students are perpetrators (Banyard et al., 2004).
The online format of Haven posed a complex challenge for nearly all of the participants.
Distributing Haven online provides many affordances for university administrators, including but
not limited to: convenience, cost, flexible pacing that meets the students’ needs, the ability to
disseminate knowledge quickly, and the varied types of interaction, such as videos, quizzes,
reading, listening to audio files, and others. But the online nature of Haven has some serious
drawbacks that must be considered. Allison argued that “the fact that it was online made it really
disconnected” and goes on to say that “a module online… kind of becomes fused with
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everything else that you do online.” Bryan (2013) warns that this information overload may be
difficult for some learners to process. This is especially challenging in cases “when it conflicts
with prior learning or other sources” (Merriam & Bierema, 2014, p. 199). Allison makes a
compelling point: our students are spending more and more time online in every aspect of their
lives, from communicating with others, to coursework, to social media and other leisure
activities. Merriam and Bierema (2014) explain that “most adults in the United States log onto
the internet dozens of times daily to learn new information” (p. 199). Linda related her
experience completing Haven to online courses, claiming that online coursework feels
substantially different than on-campus coursework:
Online courses, to me anyways, feel more like a chore. [They’re] not a class where
you’re, like, sitting in front of a professor… and you have to actually pay attention. I feel
like that puts a little bit more pressure on you to be like, “I’m listening, I’m paying
attention,” versus online courses [where the mentality is], “I’ve just got to get this done.”
Four participants – Abby, Emily, Linda, and Olivan – stressed the fact that Haven’s
online format complicated their ability to access resources that would assist students who have
experienced, or know someone who has experienced, sexual violence. As Linda put it, resources
“wasn’t something that stuck” with her after she completed the program. Emily argued that
despite resources being mentioned within the program, “…once you passed the Haven course,
actually being able to find those was really hard.” She made the compelling suggestion that
having a “tangible card or a piece of paper to hold on to” would increase her understanding of
what resources are available after she closed out of the Haven program online.
Other participants claimed similar feelings of Haven feeling like a chore, sometimes
because of the sheer fact that it is a required course, and other times because the university would
send emails reminding students to complete the course. For others, the fact that it was during the
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summer factored into their overall experience. Gina described it as such: “I get why [it] as
necessary, but… I was doing this while I was still [on] summer vacation, so it was cutting into
my time.” Linda echoed this, adding that completing Haven during the summer made it feel
disconnected from the rest of her experience at OSU: “I felt like, “Ok, I’m on campus now, I’m
getting ready to get into school, this is part of my education,” versus taking an online course.”
There remains a significant tension for university administrators between needing to educate
students on sexual violence prevention and doing so in a manner that is an effective use of
institutional resources.
Recommendations
Given the results of the research study, there are several key implications for
higher education administrators as we continue to explore how best to educate our student
populations. I offer the following recommendations in the hopes of continuing to improve
student engagement with Haven, and in turn with online sexual violence prevention programs.
Timing of Program
With regards to the timing of the actual program, the summer presented some
engagement challenges for participants. First, completing Haven in the summer made it feel
disconnected from the rest of their impending experience at OSU. It was also more likely to feel
like a “chore” when participants were asked to complete coursework before arriving on campus;
this was amplified considering the course needed to be completed during the period that is
typically considered a student’s break from school. Second, Haven is competing with the
demands of other required programs, namely AlcoholEdu. Students are completing a total of four
learning modules on topics that, for many, are very new to them; this creates an overload of
information that is ultimately important and helpful for them. For international students, Haven
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also competes for their attention with the transitional challenges they are required to navigate as
they adjust to living in the U.S. Subsequently, there is an increased chance that the important
information delivered by Haven may get lost upon a population of students where sexual
violence prevention may be a new phenomenon within their academic experience.
In response to the issue of program timing, I encourage university administrators to
consider alternative timeframes and platforms by which Haven may be delivered. It is important
that students are learning about sexual violence on college campuses prior to arriving on campus,
as this sets the tone for campus expectations before a student official starts living and studying at
the university. I believe, however, that the information being learned needs to be revisited once a
student arrives on campus and is situated in the space of the college campus so as to fully
understand the material delivered by Haven.
Exploring In-Person Prevention Options
There are limitations in place that restrict the ability of universities and colleges to
implement in-person prevention programming to the entire population of new, incoming
students. These limitations are largely associated with the financial and personnel costs that
come with in-person bystander intervention programs. This is in tension, however, with the fact
that many participants indicated that they would have preferred to learn the information from
Haven through a workshop or presentation. I offer that it may be beneficial for higher education
professionals to consider the ways in which they are in contact with new students throughout the
first six weeks of a student’s term and capitalize on those opportunities to incorporate sexual
violence prevention training into a student’s in-class and out-of-classroom learning. I also offer
that future research needs to be conducted on ways to incorporate a mandatory sexual violence
prevention curriculum into the first six weeks of a student’s first term at the university that is
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meaningful to the student, considers their readiness to learn the information, and is affordable for
the institution.
Access to Resources
Several participants reported that access to resources remained a salient component of
their experience with Haven years after completing the program. While Haven does include
OSU-specific information pertaining to on-campus resources, as well as resources within the
broader Corvallis area, many participants reported not knowing where they, or their peers, can go
in the chance that they experience sexual violence. While numerous resources are made known
to students throughout OSU’s orientation program, it seems as though students are struggling to
retain this information. This is perhaps because during orientation and the first few weeks of the
term, new students are learning about the variety of other on-campus resources, and information
about sexual violence-specific resources are lost among this information. This may also be due to
students not immediately needing this information, and thus not actively retaining the various
services that may help if they are put in a position that would require support from these
resources. Although a search for “sexually assaulted” on the OSU website quickly brings one to
a page on the OSU Counseling & Psychological Services website with detailed instructions on
what to do in the case of an assault, participants indicated that they would be interested in
learning these topics in-depth from an in-person resource. In the case of Haven specifically, I
suggest that there needs to be a clear option for students to be given a list of resources with
contact information and location once they have completed Haven, in addition to the resources
being provided in the online program. This may be as simple as an email that can be sent to their
OSU email account, or a magnet with the resource information that can be sent to their mailing
address. I also encourage higher education professionals to further consider ways that this
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information can be disseminated to students in-person across the university, such as at residence
hall meetings, student organization meetings, or even with a tactile resource listing these
instructions that is handed to students when they arrive on campus for class.
Continued Emphasis on Scenario-Based Learning
Several participants expressed that the scenarios were particularly impactful in their
understanding of sexual violence. Based on these findings, I encourage the use of scenarios in
getting students to consider how they would react or intervene in potentially risky situations. I
would also offer that in teaching students about appropriate intervention strategies, there needs to
be emphasis on the fact that bystander intervention is not just for students that find themselves in
situations that mirror the scenarios. Some participants indicated that they had a hard time fully
relating to the scenarios because they weren’t individuals that go to parties, or consume alcohol,
or associate with others that are involved in either of these activities. I argue that scenarios must
cover a full range of incidents of sexual violence through these simulations, so that students are
familiar with the spectrum of sexual violence. There also needs to be a continued emphasis on
the fact that sexual violence can occur outside of notoriously high-risk situations, such as parties.
Limitations
Some of the limitations of the thesis research have been addressed throughout the paper,
but there are additional limitations that must be addressed. The research study aimed to broadly
explore the experiences of students during and after their completion of the Haven program. In
turn, this yielded a broad data set that attempted to capture several components of these
experiences, ranging from an understanding of terminology, learning how and if a student would
intervene in a risky situation, and what their overall experience was like with Haven. As I have
previously mentioned, very little literature has emerged on the topic of online sexual violence
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prevention programs for college students. The thesis research has identified expansive themes
within this research area; it would be beneficial if future research attempted to look more closely
at these themes.
It should also be re-stated that the thesis research took place at one institution that uses
Haven, with only ten participants. While some of the findings may be generalized to other
student experiences, the results of this study in no way determines all student experiences with
Haven. Furthermore, while this study was open to all students who met the aforementioned
criteria, it is difficult to determine if this was truly the best method of gaining the perspectives of
“average students.” While some students may have been drawn to the study recruitment material
because of the promised gift card as compensation, others may have had a pre-determined
interest in the topic of sexual violence on college campuses. In fact, Jill mentioned after our
interview had ended that she did not know she would be compensated for her participation in the
study – she learned about the study from a friend and reported feeling that it was something
worth talking about. There are a variety of challenges that were realized over the course of the
study in identifying the “average student” population. Finally, I must address the fact that the
majority of the participant pool were female-identifying students. Future research should more
closely study a diversified pool of students that includes male-identifying and transgender,
genderqueer, and gender non-conforming individuals.
Conclusion
The purpose of the research was to explore student experiences with Haven and better
understand their engagement with sexual violence prevention at their college campus. Through
data analysis of the research findings, several themes emerged that emphasized the many
affordances of Haven, namely in regard to helping students understand sexual violence in their
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campus community and how they can serve as a bystander in risky situations. The research has
also found that there are drawbacks of Haven that have impeded on students’ experience with the
program and may impede upon their overall engagement with sexual violence prevention at their
college campus. These drawbacks include the online format of the program, access to resources,
and timing of the program. The research presented in this thesis only begins the process of
addressing a significant gap in the literature surrounding sexual violence prevention, which is the
use and efficacy of online sexual violence prevention programs. As a result, there is further
research that needs to be done in this area to determine best practice in online sexual violence
prevention programs. In this thesis, I have attempted to capture the voices, ideas, and
recommendations from those who are most affected by this lacking research: the students. In
order for future work and research to progress sexual violence prevention on college campuses, I
am hopeful that we continue to integrate the lived experiences of those studying at our
institutions.
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Appendix B: Institutional Review Board Protocol
RESEARCH PROTOCOL
October 30, 2017
1. Protocol Title: Sexual violence prevention and the college campus
PERSONNEL
2. Principal Investigator: Laurie Bridges
3. Student Researcher(s): Katherine Leibel
4. Investigator Qualifications
Laurie Bridges is an Associate Professor and Librarian at Oregon State University. She holds
an M.S. In College Student Services Administration with a minor in Women Studies from
Oregon State University and an M.L.I.S. From the University of Washington. She has
substantial research experience and has published over 10 articles in scholarly journals, three
book chapters, and co-authored a book about student development. Professor Bridges has
chaired the successful defense of two thesis committees in CSSA, two portfolio defenses, and
been a committee member and GCR on several committees.
Katherine Leibel is a current graduate student in the College Student Services Administration
program at Oregon State University. She holds a Bachelor of Arts degree in English
Literature from the University of British Columbia. She has completed the CITI Human
Subjects training, and has completed CSSA 513: Research, Evaluation, & Assessment, where
she was taught by CSSA faculty to obtain ethical, informed consent from study participants.
5. Training and Oversight
The Principal Investigator (PI) will ensure that all appropriate forms have been completed
prior to IRB submission, and prior to engagement in any research activities. The PI has
reviewed the interview guide and the consent guide that will be used to gather the data.
The PI will work with the Student Researcher to store confidential data within a secure OSU
Google Drive or Box associated with the PI’S OSU ONID. The PI will have bi-weekly
meetings with the Student Researcher to review data collection procedures and data analysis
to ensure adequate measures are taken to ensure data security.
The Student Researcher has completed CSSA 513: Research, Evaluation, and Assessment,
where she learned semi-structured interview processes. The Student Researcher will work
with the PI to ensure that proper interview protocol is followed throughout the duration of the
study.
The Student Researcher will work with Michelle Bangen, Associate Director for Violence
Prevention, to ensure that the Student Researcher has a sound understanding of sexual
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violence resources that participants may be referred to on campus, if necessary. The Student
Researcher will work with the PI, Michelle Bangen, and Hope Brian, Equity Associate for
Equal Opportunity & Access, to be aware of Title IX reporting requirements, and will inform
participants of any required reporting as part of the consent process.
Conflict of Interest
Neither the Student Researcher nor the Principal Investigator, or any of their immediate
family members, have a financial or other business interests in the source(s) of funding,
materials, equipment, data, research subjects, or sit of research related to this research study.
FUNDING
6. Sources of Support for this project
The OSU Violence Prevention office has agreed to compensate up to 10 study participants.
Compensation will take the form of Beaver Store $20 gift cards. No proposal or application
was required for funding.
DESCRIPTION OF RESEARCH
7. Description of Research
The data collected will serve as the focus of the Student Researcher’s research study, which
will go towards their thesis project. This thesis fulfills a graduation requirement for the
Master of Science degree in College Student Services Administration. The thesis may be
published or presented at future conferences.
The research will be conducted at Oregon State University (OSU). All OSU students are
required to complete Haven, an online course that addresses critical issues within sexual
violence, and aims to equip students with the tools and skillset to identify sexual violence and
intervene in potentially dangerous situations. Haven is the only required sexual violence
training that students are required to complete during their time at OSU – all other sexual
violence programs administered by OSU are optional.
The purpose of this study is to gain insight into the experiences of students who have
completed the Haven course through OSU. The study examines Haven as a means of
educating students on sexual violence prevention, and whether students feel equipped to
prevent sexual violence after completing the Haven course on a long-term basis. Moreover,
the research put forth by this study seeks to address a significant gap in the literature
surrounding sexual violence prevention programming on U.S. college campuses. While
previous studies have sought to measure the short-term outcome of sexual violence
prevention training, limited studies demonstrate that students who participate in sexual
violence prevention training have understood the training material adequately enough to
understand and prevent sexual violence in the long-term future.
Research findings will be summarized and provided to the OSU Violence Prevention office
in exchange for their compensation of study participants.
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8. Background Justification
Sexual violence is a widespread crisis across U.S. university and college campuses, with 1 in
5 women having experienced sexual assault during her college career, as per the 2007 study
from the National Institute of Justice (Krebs, 2007). Since the 1950s, landmark studies on
campus sexual violence have reported qualitative and quantitative data to prove that this
crisis continues to prevail for current post-secondary students (e.g. Kirkpatrick & Kanin,
1957; Kanin & Parcell, 1977; Koss & Oros, 1982; Koss, Gidycz, & Wisniewski, 1987;
DeKeseredy & Kelly, 1993). In accordance with Title IX, universities and colleges are
prohibited from participating in “discrimination on the basis of sex in education programs or
activities” (“Title IX,” 1972). Clarification from the White House emerged in 2011 with a
Dear Colleague Letter which specifies that “schools should take proactive measures to
prevent sexual harassment and violence” (“Dear Colleague Letter,” 2011). As universities
and colleges have begun to more aggressively implement a sexual violence prevention
curriculum at their respective institutions, research has emerged on current trends and
practices surrounding sexual violence prevention. Despite these advances, limited research
has been conducted regarding student understanding of the sexual violence prevention
curriculum they are required to partake in (Yeater & O’Donohue, 1999). This research study
aims to address this gap in the literature by studying student understanding of sexual violence
prevention and their potential to prevent campus sexual violence at least a year after they
have completed training on this subject. This research study may be a useful contribution to
the subject of campus sexual violence and current practices within sexual violence
prevention. A robust understanding of the long-term outcomes of a common campus sexual
violence prevention program (Haven), may serve useful in the developing and sustaining
healthy and safe campus climates.
9. Subject Population
Participants of the study will be need to meet the following criteria to be considered eligible
for participation in the study:
(a) currently enrolled as an undergraduate student at Oregon State University,
(b) at least 18 years old, and
(c) completed the Haven course no less than one year prior to September 2017
The total target enrollment is between 5-10 students. The total enrollment will not exceed 10
participants. Since the study will use interviews to obtain data, participation in the study will
be contingent on an individual’s willingness to participate in audio-recorded interviews.
Recruitment: The primary method of recruitment for this study will be the use of posted
flyers. The flyers will be posted on bulletins boards across various buildings on the OSU
campus. Permission will be obtained by the appropriate building office before the flyers are
posted. Please refer to the proposed recruitment flyer that will be used for this study.
I will protect participant identities by not disclosing who has contacted me via the
recruitment flyer. To further ensure confidentiality, I will ask participants to use a
pseudonym throughout the interview process.
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10. Consent Process
Verbal, informed consent will be obtained at the beginning of the study using a verbal
consent guide. The consent guide includes a purpose of the study, the activities involved, the
time commitment to participate in the study, along with the potential risks and benefits to
participating in the study. To ensure that participants understand this information, I will ask
the following questions prior to asking interview questions:
a) Is there anything I can clarify for you about the study, or are there any questions that
you have regarding the study?
b) So I know that you understand what the study involves, can you please tell me what
you are being asked to do as a participant in this study?
c) So that I know you understand the potential risks involved in this study, can you
please, in your own words, describe what the potential risks to you may be if you
participate in this study?
d) What are my reporting obligations as an employee of the university?
A verbal consent process will be used for this study to mitigate the potential for a breach of
confidentiality associated with written consent forms. Verbal consent will be obtained prior
to the primary study activity: the interview. Researchers will document in their field notes
that consent has been obtained. Please refer to the consent guide that will be used within the
study.
As the student researcher, I will consult with Hope Brian, Equity Associate for the office of
Equal Opportunity and Access, any time that I have a question regarding the researchers’
reporting obligations. At an in-person meeting with Dr. Brian, she established my reporting
obligations and reponsibilities as a student researcher and OSU employee. She has confirmed
for me that I may continue to use her as a resource throughout my research study.
11. Eligibility Screening
After an individual has indicated interest in participating in the study via either email or
phone, I will state the eligibility criteria and the study’s topic for the individual and ask if
they are still interested in participating. If they are still interested in participating in the study,
I will schedule their interview. Prior to beginning the interview, I will obtain consent from
the participant. Please see section 11 for the process I plan to use to obtain consent.
12. Methods and Procedures
Data collection:
For my study, I will use semi-structured interviews. Each participant will be asked to
participate in one interview lasting up to one hour. Interviews will be audio recorded, which
will be required for participation in the study. During the interviews, I will use an interview
guide with pre-determined questions that will guide the interview. In addition to the
interview questions, the interview guide also offers various probes to allow the interview to
‘flow’ naturally while encouraging participants to elaborate upon their answers, when
necessary. After each interview, I will spend approximately 20-30 minutes keeping detailed
field notes. Field notes will allow me to make meaning of the interview experience and my
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initial exposure to the answers provided by the participant. My field notes will include
logistical information such as the date, time, and location of the interview. The field notes
will also include my overall impression of the interview, ideas or questions that were raised
for me throughout the interview, and any key points that pertain to the research questions.
The interview transcripts, interview audio files, and field notes will be stored in the Google
Drive associated with the PI’s OSU ONID account. Please refer to the interview guide for
the list of questions and probes that will inform the interviews.
Data analysis:
Once the interviews have been completed, I will transcribe each interview into a document.
Using the transcripts, I will use a constant comparative method to find recurring themes
within the interviews. Upon my first reading of the transcripts, I will highlight parts that I
find to be important in addressing my research questions and will note any important or
recurring ideas (also known as “temporary constructs”). Before my second reading of the
transcripts, I will create a table – temporary constructs will be listed in the left-hand column,
and page numbers where these temporary constructs are noted in the right-hand column.
Upon my second reading of the transcripts, I will create second-order constructs that will
form the themes of the interview data. Once I have determined the central themes of the
interviews, and feel they adequately reflect the interviews, I will begin the process of
thematic analysis. Thematic analysis will allow for the interpretation of the themes presented
throughout the interviews. In the spirit of phenomenology, thematic analysis seeks to uncover
the “meaning that lies behind the phenomenon itself and what participants actually say about
the phenomenon” (Jones, Torres, & Arminio, 2006).
13. Compensation
Participants will be compensated for their participation in this study. Each participant will
receive a $20 gift card to the OSU Beaver Store.
14. Costs
There are no foreseeable costs associated with this study.
15. Anonymity or Confidentiality
The data collected in this study can be classified as ‘Minimal Risk, Level 2, as the data is
individually identifiable information that, if disclosed, could reasonably be expected to be
damaging to a person's reputation or to cause embarrassment.
Computer storing accessible data will meet Level 2 criteria. All data will be stored in a
secure, OSU-licensed cloud-based software server that is attached to the Principal
Investigator’s OSU ONID account. The data will be stored for a minimum of three years
post-study termination, at which point the data will be perm permanently deleted. Only the
Principal Investigator and the Student Researcher will have access to the data. Data will be
stored as a document.
Throughout the research process, transcript and audio files will indicate the pseudonym of
the participant. I will use a password-protected spreadsheet to track the pseudonym with the
participant’s email address and/or phone number so that I may coordinate their interview.
The only identifiable information will be the participant’s email address and phone number.
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This document will be stored in a separate location from the data on a computer with
firewalls in place to meet security standards. Once the data analysis has been completed, this
spreadsheet document will be permanently deleted. This will ensure that no trace of contact
information, other than pseudonym, may be attached to the transcript or audio files.
This data will be used for the purpose of the Student Researcher’s Master’s thesis; direct
quotations may or may not be used within the thesis and participants will not be identifiable.
If a publication comes from this study, direct quotations may be used but participants will not
be identifiable.
16. Risks
The study has potential risks. Participants will be asked to speak about their experiences using
Haven, a sexual violence prevention program. They will also be asked to iterate knowledge on
the subject of sexual violence prevention. Although recruitment flyers for the study will clearly
indicate that the study is on the topic of sexual violence prevention, the previous experiences and
backgrounds of the participants will be unknown the researcher at the time of the study. The
interview questions are not intended to elicit emotional or triggering responses, but there may be
the potential of a mental risk associated with this study. In an attempt to mitigate this risk, I will
clearly state the topic of the study prior to the study activities and will ask if they are still willing
to participate knowing the topic.
The participants will not be known to the researcher prior to their initial contact for information
regarding the study. There may be the risk of a breach of confidentiality. I will mitigate this risk
by not disclosing the participant’s identity or participation in the study to anyone, including the
participant outside of their participation in study activities. As an employee of Oregon State
University, I am responsible for reporting incidents of sexual misconduct to the office of Equal
Opportunity & Access (EOA). All Oregon State University employees must consult with the
University Title IX Coordinator, Kim Kirkland, or her designee in the Office of Equal
Opportunity and Access (EOA) when they are made aware or have reason to believe that a
violation of the university policy prohibiting sexual harassment has occurred. Any statement
made by a student where they disclose an experience that includes or represents sexual violence
or misconduct warrants reporting to the office of EOA, with or without permission from the
student. This includes incidents that have happened during any time in an individual’s life and in
any place. Reporting means that I will tell the name of the student only to Hope Brian, Equity
Associate for EOA, who will then respond to the student accordingly. The information provided
to the researchers and to EOA could be further disclosed to others (e.g. Division of Student
Affairs, Dean of Student Life office, appropriate authorities). EOA has provided the student
researcher with an EOA “Campus/Community Resources and Rights” document (for survivors
of sexual violence) and EOA “Resources for Responding Students” document (for perpetrators
of sexual violence). The EOA “Campus/Community Resources and Rights” document will be
given to participants at the time they receive the Consent Guide. The EOA “Resources for
Responding Students” will be given to participants if they disclose an experience with sexual
violence or misconduct that positions them as the perpetrator in the incident.
Study participants will be notified of the potential risks of this study before consent has been
obtained. The following is included within the study’s consent guide: “You will be asked to
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speak about your experiences using Haven, a sexual violence prevention program. The interview
questions are not intended to elicit emotional or triggering responses, however, the questions
associated with this study may cause discomfort for participants depending on individuals and
their experiences with sexual violence prevention. The following are on-campus resources
available to you:
Counseling & Psychological Services: 541-737-2131 / caps@oregonstate.edu / Snell Hall, 5th
Floor
Survivor Advocacy & Resource Center: 541-737-2030 / survivoradvocacy@oregonstate.edu /
Plageman Building, 3rd Floor
There is a chance that we could accidentally disclose information that could identity you. I will
mitigate this risk by not disclosing the participant’s identity or participation in the study to
anyone, including the participant outside of their participation in study activities.
All Oregon State University employees must consult with the University Title IX Coordinator in
the Office of Equal Opportunity and Access when they are made aware or have reason to believe
that a violation of the University Policy Prohibiting Sexual Harassment has occurred. For this
reason, you are discouraged from elaborating on personal experiences that indicate violation of
the University Policy Prohibiting Sexual Harassment.
As an employee of Oregon State University, I am responsible for reporting incidents of sexual
misconduct to the office of Equal Opportunity & Access (EOA). If you disclose an experience or
any information that includes or represents sexual violence or misconduct, I am required to
report this information to the office of EOA, with or without your permission. Sexual violence or
misconduct includes incidents that have happened during any time in an individual’s life and in
any place. Reporting means that I will give your name only to Hope Brian, Equity Associate for
EOA, who will then respond to the student accordingly and this may trigger an investigation.
The information provided to the researchers and to EOA could be further disclosed to others (e.g.
Division of Student Affairs, Dean of Student Life office, appropriate authorities). You may
submit a report to EOA without participating in this research study; information regarding your
resources and rights as an OSU student may be found on the EOA Campus/Community
Resources and Rights handout.”
17. Benefits
This study will benefit society by:
•

Examining the long-term outcomes of the sexual violence prevention program Haven

•

Examining whether students are competent in their understanding of campus sexual
violence, and whether they feel they can prevent sexual violence within their
communities

•

Contributing to the literature surrounding sexual violence prevention on college
campuses in the United States

18. Assessment of the risks and benefits.
The risks associated with this study are common to qualitative research; these risks include
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minimal emotional risk or breach of confidentiality. The PI and student researcher have
determined measures we will take to mitigate risk through data security. In the case of this
study, the potential benefits outweigh the potential risk.

Laurie Bridges
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Appendix C: Recruitment Flyer

SEEKING VOLUNTEERS FOR A RESEARCH STUDY

The purpose of this research study is to examine the long-term
impacts of Haven, OSU’s primary sexual violence prevention
training.
To participate in this research, you must:
• Be a current OSU student
• Be 18 years old or older
• Have completed Haven at least one year prior to
September 2017

Participation in this study involves:
• A 1-hour interview on the OSU campus
• A $20 gift card to the OSU Beaver Store

To find out more information about this study,
please contact Katherine Leibel at:
• Phone: 541-908-6330
• Email: katherine.leibel@oregonstate.edu

Study Title: Sexual violence prevention and the college campus
Principal Investigator: Laurie Bridges

October 30, 2017
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Appendix D: Verbal Consent Guide

Elements of Verbal Consent
social, behavioral, and education based studies

Ensure that potential participants understand each of the elements below
Purpose. You are being asked to take part in a research study that focuses on sexual violence
prevention on college campuses in the United States. The purpose of this research study is to
better understand students’ experiences with the Haven course, which is the only sexual violence
prevention program that all OSU students are required to take. This study will also help the
researchers determine what students are ‘taking away’ from the Haven course in the long-term.
This study will be the focus of the student researcher’s thesis project. The thesis is a graduation
requirement for the Master of Science degree in College Student Services Administration.
Activities. The study activities include participating in an interview that will focus on your
experiences with the Haven course, and your understanding of sexual violence prevention at your
college campus. Audio recording is required for this study; if you do not wish to be audio
recorded, please do not choose to participate in this study.
Time. Your participation in this study will last about one hour.
Risks. You will be asked to speak about your experiences using Haven, a sexual violence
prevention program. The interview questions are not intended to elicit emotional or triggering
responses, however, the questions associated with this study may cause discomfort for
participants depending on individuals and their experiences with sexual violence prevention. The
following are on-campus resources available to you:
Counseling & Psychological Services: 541-737-2131 / caps@oregonstate.edu / Snell Hall, 5th
Floor
Survivor Advocacy & Resource Center: 541-737-2030 / survivoradvocacy@oregonstate.edu /
Plageman Building, 3rd Floor
There is a chance that we could accidentally disclose information that could identity you. I will
mitigate this risk by not disclosing your identity or participation in the study to anyone, including
to you outside of your participation in study activities.
All Oregon State University employees must consult with the University Title IX Coordinator in
the Office of Equal Opportunity and Access when they are made aware or have reason to believe
that a violation of the University Policy Prohibiting Sexual Harassment has occurred. For this
reason, you are discouraged from elaborating on personal experiences that indicate violation of
the University Policy Prohibiting Sexual Harassment.
As an employee of Oregon State University, I am responsible for reporting incidents of sexual
misconduct to the office of Equal Opportunity & Access (EOA). If you disclose an experience or
any information that includes or represents sexual violence or misconduct, I am required to
report this information to the office of EOA, with or without your permission. Sexual violence or
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misconduct includes incidents that have happened during any time in an individual’s life and in
any place. Reporting means that I will give your name only to Hope Brian, Equity Associate for
EOA, who will then respond to you accordingly and this may trigger an investigation. The
information provided to the researchers and to EOA could be further disclosed to others (e.g.
Division of Student Affairs, Dean of Student Life office, appropriate authorities). You may
submit a report to EOA without participating in this research study; information regarding your
resources and rights as an OSU student may be found on the EOA Campus/Community
Resources and Rights handout.
Payment. You will be compensated for this study with a $20 gift card to the OSU Beaver Store.
Confidentiality. The information you provide during this study will be kept confidential to the
extent permitted by law. Research records will be stored securely. Regulatory agencies and
Oregon State employees may access or inspect records pertaining to this research as part of
routine oversight or university business. Some of these records could contain information that
personally identifies you.
Voluntariness. Participation is voluntary; there is no penalty for choosing not to participate or
for leaving the study at any time; you are free to skip any questions. Your decision to take part or
not take part in this study will not affect your grades, your relationship with your professors, or
standing in the University.
Questions? If you have any questions regarding this study, please contact the Principal
Investigator, Laurie Bridges, at laurie.bridges@oregonstate.edu. If you have questions about
your rights or welfare as a participant, please contact the Oregon State University Human
Research Protection Program (HRPP) office, at (541) 737-8008 or by email at
IRB@oregonstate.edu.
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Appendix E: Interview Guide
INTERVIEW GUIDE
Project Title: Sexual violence prevention and the college campus
Principal Investigator: Laurie Bridges
Student Researcher: Katherine Leibel
Version Date: October 30, 2017
The research study will use a semi-structured interview format, which means that the questions
included in this interview guide are open-ended to allow for participants to share their thoughts,
opinions, and experiences within their answers. This interview guide also includes probes that
may be used to encourage participants to elaborate on their answers. In order to participate in this
study, audio recording is required to fully capture the responses to the questions.
Introduction
1. Can you please introduce yourself, using your selected pseudonym?
2. What are your preferred pronouns?
3. What academic year are you in?
4. What is your age?
Logistics
5. How did you learn that you were required to complete Haven?
6. Can you estimate how long did it take you to complete Haven?
Understanding
7. How do you define "sexual violence?" How did your experience with Haven inform your
definition of sexual violence?
8. Sexual violence is not confined to one act; there are a range of acts that are considered
sexual violence. Can you identify some of the different types of sexual violence?
9. Can you explain to me how sexual violence persists in our campus community?
Scenarios and enactment potential
10. Scenario #1: You are at a party, casually talking with a friend of yours. They briefly
mention their intent to get another partygoer drunk enough to have sex with them.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
11. Scenario #2: You are walking on campus with a group of friends during the middle of
the day. One of your friends spots a person, and makes loud, sexually inappropriate
comments about their body and begins to hassle them.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
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12. Scenario #3: You arrive back at your dorm one evening to find your roommate and some
friends hanging out in the living room. One of their friends appears to be intoxicated, and
your roommate, a person who may have negative intentions, suggests taking the person
back to their room, away from the group.
a. Would you intervene in this situation? (If yes: What are your reasons for
intervening? If no: What would stop you from intervening?)
b. What are some ways you might intervene in this situation?
Experience
13. Can you describe your experience taking Haven? (Probes: Where were you? How
attentive were you? What thoughts or feelings did Haven elicit for you?)
14. What were topics or facts that stood out to you while you were completing Haven?
15. Did anything about Haven surprise you? Not surprise you? (Probes: Was there
information that you learned that was new to you? Was there information in the modules
that you have already learned?)
16. What did you like about Haven? Dislike?
Demographic
17. How do you describe your gender identity?
18. How do you describe your sexual identity?
19. How do you describe your race?
20. How do you describe your ethnicity?
Final Steps
• Thank participant for their time and answers.
• Give business card and contact information for Student Researcher and Principal
Investigator. Business cards will also include contact information for the IRB.

