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THE HISTORY AND DEVELOPMENT OF AGRICULTURAL EDUCATION
IN SECONDARY SCHOOLS OF THE UNITED STATES, WITH
IMPLICATIONS FOR A PROGRAM OF AGRICULTURAL
EDUCATION IN SECONDARY SCHOOLS OF CANADA

I. INTRODUCTION

fThe future of any country depende on the quality of
4te people, The quality of the people tomorrow depends
mainly on the quality of education provided for young people
today, A country's most precious resources are its boys and
girla. |

Iaveanada the outstanding need of sducation is
equalized opportunity for 1its boys and girls. Virtually
‘ten distinot syetems of education exlst in Canads, namely,
the two sections of thc_syatan in the Province of Quebeo,
Catholic and Protestant, and the systems of the elght other
provinces. Smsll populations spread over large areas has
often meant unequal opportunities in education. Diversity
of practice is lnevitable, ,

Ganada may be regarded in one sense &s a unit, the
greet northern expanse of British North America. It may be
thought of as an area which has characteristio d@ifferences
but no less important characteristios in common.

Students in rural sreas usually attend small schools.
As a rule only the larger urban schools have adequate
facilities to present subjects of more general appeal and
various sxtra-curriculayr sctivities. Everyone will sgree

that one important undertsking must be to give young people
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in the country the same edvantages. This can be done only
by eatablishing larger secondary sohools at centyal points
in rural areas and by providing transportation, and in
some cases, dormitory facilities. The Eduosational
Policles Committee of the Canada and Newfoundland Eduestion
Assoolation recognizes the need for larger administrative
aress. %“The need for rural administrative aress larger
then the school section is universally accepted among
educators. There 1ls difference of opinion only as to how
large the area must be and as %o how rapidly the transition
may be effected by demoeratic processes in the face of
local recistance Jealous of narrowly local prerogatives.
In 1944 most provinces reported greater or lesgs progress
towards the larger local unit"(80, p. 20). There is much
discussion among educators about pogsible changes of em~
phasls in teacher training, atout new aaursaé, and about
co-ordination of existing courses.

Among the trends in Canadian education is the grow-
ing prestige of wocational education. There appesrs to be
& demand for direct action in establishing immediate
praetical utility courses. This tanﬁena&fnnanubtﬁdly hag
been enhanced by the remarkable contribution of technical
schools, and of emergenaykclaases in the later war effort
in particular. Coupled with this is an increasing demand

for vogational guldance. In sevaral provinces seﬁar&tﬁ,



vocational schools are proposed. In all, except the
largest communities, the type of school envisioned is a
composite school having general education as its chief aim,
with optionsl courses in academis, commercial, agrigoultural,
industrial and home economics subjects. (40, pl-24).

Purpose and vgiue of ths Study:

| Agriculture is the most important single industry of
the Canadian people, According to the Cansdian Census of
1941, 25.2 per cent of the total gainfully occupled popu~
lation and 30.5 per cent of the gainfully occupied males
are employed in agrieculture. (41, p.250-251). Despite the
importanse of agrioulture, very little vocational agri-
culture is being presented in Canadlan schools. 3everai
reglonal agriculture schools are found throughout the
Dominion, and a few more are to be constructed. However,
1t 1s expected that the majority of rursl students will be
reached in the future by composite schools in rural centers,
and that vocational agriculture will be offered.

In order to have successful farm operators of tomor-
row 1% le essentlal that today's farm youth be adequately
trained. Not only 1is there an inereasing need for trained
farmers, but there is slso an inereesing need for workers
in agricultural eccupatiané_othar than farming. Anothey
aspect of agrioultural education is the contribution
through instruction for out-of-school farm youth, and adult



Parming is a business and has become highly
organized, specialized, and mechanized. Pvndugtien, nanage~
ment and marketing problems are more complex than fommerly,
and competition is beoaming‘keanar each year, Many diverse
and involved factors add to the complex problems of the
farmer, He must be able to form judgments, carefully
evaluate and arrive at prover conclusicnes and da@is&aﬂs in
selving-prnbléas to meet hig el tuntion. The teacher of }
- vocational agriculture has a responsible and techniocal job,
and it requires much organization on his part to instruct
the subjlect,

' Little is known in Canada concerning vocational
education in sgriculture aa<1t is organized and presented
in the secondary schools of the United States. It is felt
that a comprehensive survey revealing the history and de-
velopment of asgricultural educsation in the Unlted States,
the accepted philosophy, and the ways and means American
educational prectices are built upon this phileosophy; will
be of value $o Canadian teachers, administrators, and
community leaders. The discussion to follow attempts %o

make & contribution to that end.
I, HISTORY OF AGRICULTURAL EDUCATION IN THE UNITED STATES

The early American farmer labored under handieaps,
end he had little interest in education of eny kind. It
was not until near the close of the eilghtesnth century
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tﬁat preetical men began to give science any thought so fay
‘as it applied to agriculture. With the formation of agri-
edltur&l gocieties and feirs there came & new awskened
1&tereat in agriculture.

‘ Early Agriocultural Sococletlies and ?airés

‘ Agricultural socleties and fairs were probably the
rirgt organized efforts to improve &griaultnra. George
wéshington and Benjamin Frankiin were mamberﬁ of the first
aécieiy for the promotion of agriculture, which was organ-
1#3& in Philadelphia in 1775. weshington was one of the
bast teqhniaally trained men of hie day, and he 5haw@a a
gﬁe&t 1nterest,1n~Agrieu1tara. About the same time &
similar gociety was organized in South Carolina, which
advooated, smong other things, the establighment of the
first experimental farm in the United States. In 1792 the
New York Soclety for the Promotion of Agriculture was
efg&nizeﬁ; followed by similar soocleticg in Connectiout and
ﬂ#ssazhuaetta.

| An outgrowth of the work of the agricultural
s@eietiae and the desire of men to exhiblt their impor-
tétians of improved types of farm animals from Europe re-
sulted in the establishment of fairs and exhibits. Hagss-
e@nsetts had the first fair in 1804, Farmers in Meryland
aﬁd Virginia organized the Columbian Agricultural Soolety
i# 1809 to further agriculture by mesns of fairs.

From the beginning the wvarious State and local



aéri@ultural societies and fair assoelations have been
a#rnng factors in the direet improvement of agriculture and
15 securing additional means for improving the lot of the
farmer. Beveral movements of a national nature have had a
w@d@*spreaa influence. Most notable of these are the
National Grange (Patrons of Husbandry), organized in 1831,
and becoming & national soclety in 1873, the Farmers
Al&i&nce, the Brothers of Freedom, 2nd the Farmers' Edue
entianal and Co=operative Union.

| Many of the socleties have been instrumental in
s&curing national ané state aid for the promotion of agri-
euj,tuml instruetion in the schools. In hie Doetor's
Di%sertatian, H. M. Kennedy concludes the following: "Early
Am%r&can Agricultural Soocletlies patterned their organiza-
ti&n and efforts after thoge of the Engliegh and their
maﬁt prominent contribution to agricultural progress wes
thﬁough dissemination of information ahout improved agri-
0u1tura1 pragtices. These efforts were stimulated by a
dﬁ@ira to a1d our country in esoaping Buropean economie
domination.“(&?, p.131). ‘

‘ Ploneer Movements in Agricultursl Education!

| One of the earliest proposals to provide instrustion
in %tgrieulture wag issued by Willism Smith in 1751. Hise
plan, providing for the chemietry of sgriculture, was
ear?&aé out more or less fully at Philadelphia Academy
(Hniveraity of Pennsgylvania). The original prospectus of



xiﬁg*s College (Columbis University), 1754, mentioned
Huéb&ndry and Commerece, and Agriculture and Merchandize
we%e adopted in the following ysar. SHamuel Latham Mitchell,
¥.D., held the chair of botany and agriculture in 1792. As
a8 preaectical farmer he attempted to elucidsate and explain
the eoonomy of yiants, their affinity to animale, and the
organization, exoitability, stimuli, 1ife diseases, and
death of both classes of beings. (37, p.5).

Probably the first agricultursl, industrial and
technical school that did actual work in North Americs wae
the Gardiner Lyceum, established at Cardiner, Maine, in
1821. 1In 1823, and from 1825 to 1831, the state legislature
appropriated one thousand dollars from the state treasury,
This marks probably the first state grant for agrieulﬁural
education in the United States. The enrolment was one
hundred and tﬁenﬁy by 182%, and the school econtinued with
varying success until 1832, when 1t had to be closed because
of lack of public support. ‘

The schools at New Harmony, Indiana, eatabliahed»
agriculture and other industrial work in an educational way
for pupils of elementary and secondary school age, in 1925.
This wes part of the soolalistio movemeni known as the
"New Harmony Movement® under the direction of Willism
Maclure. Msclure placed the schools in charge of Joseph
Neef, whom he had brought to introduce Pestalozzi's method

of tesching. He provided ample dormitories, books, museums,
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shopa, experimental plots, and other facilities. Because
of religlous intolerance on all sides, the experiment wag
gshort-lived.

A ploneer movement in agrionitural education wag
the aneiéa Msnual Labor Institute, conducted by George
washington Gale from 1827 to 1834, which included instrue-
tion in carpentry snd agriculture.

Early in the last century, sporadloc attempts were
made to introduce regular instruction in agrieulture as a
part of the school curriculum, as at Dummer Academy,
Hewberry, Mass., 1824; Derby, Conn., 1&24; The Farm School,
Thompson's Island, Boston, 1833; Teachers' Seminary,
Andover, Mamss., 1838; The Peoples' College, Montour Falls,
R.Y., 1853; westfield (Mass.) Academy, 1856; Powers |
Institute, Bernardston, Mass., 1857; and Bussey Institute,
Mass., 1870. Most of these attempts were more or less
futile, but thelr experience was valuable to later estab-
lishments. With the establishment of a chair of agri~
eulturel chemistry and vegetable and animal physiology at
the sheffield Scientifie Sehool, Yale, inm 1848, work of
recognized sclentific merit wae insugurated.

Land~CGrant College Movement:

Historically the movement for agricultural education
in the United States dates back to the Eighteenth Century
when the associations for the promotion of agriculture

began to be formed. There were no agricultural colleges in



Amerioa before the middle of the last century. .In 1792,
Columbls University followed by Harvapd and Yale, undere
took to provide for instruction in agr&enltare; mainly $n
reavonse to the agitation of the agricultural socletles,

The first formal effort made in the United States to
present the olaims of agricultural education to a legis-
lature was probably made by the Philsdelphis Society for the
promotion of agriculture, conneoting with it the education
ef youth, in the knowledge of the most 1@p¢rtant art.
(17, p.6). This committee made a report offering several
alternative propositions for promoting agricultural
education.

buring the gecond quarter of the last eentury there
sprang up & new interest in agrieultural inetruetion.
There came to Congress a stream of requests, petitiona and
memorials asking rér grants of land and money for educa-
tional or for charitable purposes. Agricultural societies
begen to recommend the establishment of agricultural
sohools and in 1846 a committee of Congress was appointed
to consider the problem. BStetes becsme interested, and
in 1847 a committee of the New York legislature recommended
the establishment of a achéal in the Btate to teach agri-
oulture 2nd mechanical arts., In 1850 Miehigan petitioned
Congrees for funds to establish an sgricultupral school,
which wes seconded by Illinois in 1851, |

In 1857 Justin Smith Morrill introduced his firet
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bill into the National Congress. This suthortged the
establishment of colleges in all the states, and for their
maintenance provided 20,000 scres of publie lande for |
each member of Congress.

It 1s interesting to note the trend of arguments
~ offered by Mr. Morrill before Congress in the year 1858,
I. L. Kandel of the Carnegie Foundation in reviewing
ocongresgional records cites the following voints:

*Mr, Morrill began his address by reminding the
House of the literal bombardment of petitions

1t had undergone on this subjeot from the various
states, 'North and South,' state socleties,
country societies, and individusls. Hardly a

day had passed since the beginning of the session
that had been without some petition in favor of
this bill. 'Al1l direct encouragement to agri-
culture has been rigldly withheld,' but 'when
commerge comes to our doors, gay in 1ts attire
end lavish in ite promises, we *hand and deliver¥
at once our gold. When manufacturer appears, with
2 needy and downcast look, we tender, at worst,

a "compromise",?!

"Federal aild in favor of agriculture, Mr, Morrill
contended, wos imperatively needed. So defective
i1s the method of griocultural oultivation that
year by year the Americen soil is besoming poorer
and ‘many foreign states support a population
vastly larger per square mile than we majintain.t
The one way to overcome this condition, Mr.
Horrill continued, was %o enable each profession
to educate itself. *It isg plainly an indication
that education ie taking & step in sdvance when
public sentiment begins to demand that the
faculties of young men shall be trained with some
reference to the vocation to whiech they are to be
devoted through life.! A system of agricultural
colleges would interfere in no way with the
exlsting literary colleges." (24, p.73~-75)

The bill wae referred to the Houge Committee on
Public Lands, which presented an adverse report. HNotwithe
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stending this, the bill passed both houses at the following
gesalon, but was vetoed by President Buchanan. In December,
1861, Mr. Morrill introduced a& new bill in which the
20,000 aeres was increased to 30,000. In spite of snether
adverse report by the House Committee, the bill pasged
both houses and was spproved by President Lineoln., On
July 2, 1862, President Linecoln signed the bill which has
been slnce known ss the Morrill Act..

This act provided for Federal =id ss a stimulus to
State ai1d in establishing colleges of agriculture and
meshanic arts. Inasmuch as the Federal ald given wae in
the form of grants of public land, the institutions estabe
lished have beoome known as the land-grant eolleges.

Agricultural golleges had already been established
in the following stateaé New York, Penneylvanis, Michigan,
Conneetiout, and Maryland, before the land-grant act was
rassed. The Michigen Agriculturel Golléga, épanea to
students in 1857, was the oldest. In other Stayagt notably
Kensas, Iowa, Wisconsin, Massachusetts, and New Hempehire,
departments of agriculture were eatablished in ceﬁﬁautisﬂ
with existing institutions. These departments afterwards
developed into colleges which secured the benefit of the
land-grant sct. Such institubions ss Harvard, Yale, and
the Universities of Virginia and Georgla mede some advanoe~
ment 1n agrieulture as & gclence beforg the Federalealded

agricultursl colleges were establighed.
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The fact that the Morrill Act is often spoken of as
the predecessor of sll other apprropriations by the general
government for education hag led to considerable glori-
fication of Senator Morrill.

No sooner had the ocolleges become established than
Senator Morrill and his colleges began a campaign . for
additional funds, Thelir efforts were unsuccessful, how-
ever, until 1890, when the so-galled second Morrill Aet
wos passed, This act provided for each gollege then
establighed an additional sum of $15,000 for that year and
sn annuel inerease of that amount thereafter of $1,000
until the annual appropriation should reach §28,000 for
each 3tate. These funds were further supplemented in 1908
by what is known as the Nelson amendment, which provided
for an additional sum of $15,000 to be given that year and
additional sums of $5,000 for four succeeding years until
the total appropristion from the Federal Government would
be $50,000 each year.

Establishment of Agricultural Experimental Stations:

Although many of the States established experiment
stetlions in conncotion with the agricultursl colleges, the
greatest impetus was given this movement by tha passage of
the Hatch Act in 1887. This sct provided $15,000 each year
of funde from the sale of public lands toward the estab-
lishment and support of an sgricultural experiment stztion
in each atate. Prior to 1888, there hsd been twenty
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experiment stations in the United Btates, but in that year
alone, owing to the encouragement of the Hateh Act, twenty-
slx new ones were establisghed.

The Hateh fund was supplemented further in 1906 by
the pacsage of the Adamsg Act. This sot sppropriated an
annual sum of $5,000, with an increagse of $2,000 each year
| until the ftotsl sum per year reached $30,000. The franking

- privilege waa most helpful to the stations 1§ the distri-
bution of their mail,

Feeling that this was one of the best investments
the Government ever made, the Purnell Act of 1925 further
inoreased the grant to fifty thousand dollars for 1925-1926
with an additional inorease of ten thousand dollars a year
until 1929-1930 when ninety thousand wes resched. The value
of the results that have been derived from these greants ls
diffieult to estimate. It lald the basis for teashing
agrieulture in the sohogls, and furnished & wealth of in-
formation to the farmer,

The United Btates Department of Agriculturet

Previous to 1839, Congress did not aid sgriculture.
George Washington, as President, favored congressional aid
for agriculture, and so r@cqmmandea it, but Congress st
that time 4id nothing by way of direet eld to the farmer.
In 1836 the Patent Commissioner received s considerable
quantity of seeds and plante from representatives of the

Government abroad and distributed them to progressive
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famers in thie country. Although this work was begun with-
out authority or financial aid, it led to an appropristion
of one thousand dollars, made for such purposes in 1839,
The Patent Office soon began collecting and digseminating
statistics and other infommation as well as seeds. The
work grew in this office until, in 1862, the same year the
agricultural colleges were»gstabliahed. a separste depart-
ment wag orgenized, with a commissioner of agrisulture st
its head., In 1889 this department was railsed to the first
- renk in the executive branch of the Government, and was
put under the direction of a Seeretary of Agriculture, s
Cabinet membey.

.The Department of Agriculture has had a phenamaﬁai
growth. Through direet contact of its corps of trained
specialiste, and by extenalve correspondence and publisce«
tions, the depertment has aided the agricultursl colleges
in the direot education of the people. It hag done s
great deal to aid the colleges and schools of lower grede
in their problems of 1ﬁstruetieh, ag well as research.

Establishment of Agrieultural Extension Work:

It became evident in time that a more somprehensive
Program and a better organized plan for the distribution
of information was essential for reaching the men and women
on the farm. The experiment stations and the Department of
Agriculture had accumulated a great mass of aaiauﬁirié

material pertaining to agriculture, but very little
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diffused among the people of the land. Early in the
history of the colleges, however, an effort wes made %o
take their information directly to the farmer, Farmers'
1nst1t%tes developed slong with agricultural socleties and
fairs. Once agein Federsl ald was sought and secured in
what is known as the Smith~Lever Act. This "Agricultural-
Extension Act,® paszsed in 191k, pravid&& so-operative
agricsulturel extension work between the agricultural
colleges in the states receiving the benefits of the Morrill
Act of 1862, and of aets supplementary thereto, and the
United States Department of Agriculture. The money was not
to be spent upon resident instruction, but provided for
various means of instruction away from the college.

“Four pointe in this Aot are to be noted: (1) The
Act aids in the diffusion among the peayla of the United
3tates of useful and practical information on subjeots
relating to agriculture and home eeanamian;»(é}'ﬁha exten-
glon work is to be done in connection with colleges; (3)
Ingtruotion and practical demonstrations in agrioulture
and home ecane&iaa, shall be given *to perscns not attend-
ing or reslident in sald colleges in the several communi-
tles.! It will be found that thie provision made poessible
& duplication of some work suthorized unﬁa#~tha~smiﬁh»ﬁugnea '
Act, the benefits of which are intended only for instruetion
lower than ocollege grade; (4) Cooperation is demanded
between the Btates, the Colleges and the United States
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Department of Agriculture." (24, p.152) |

At the beginning, $10,000 for each State was
appropriated, a total of $480,000. This sum was to inerease
Year by year until an annual appropriation of $41,000,000
wag reached, ?his sum is divided aﬁgag the States in the
proportlon that rural populations bear to the entire rural
population of the country. The Statos nugt meet the Pederal
appropriation dellar for dollar.

Trained, prafess&énal agricultural extenders in the
Extenslon Bervice, maintained by the States in cooperation
with the Feéernl Government, go out from nearly three
thousand different county éffiaaa, to forward agrioculture,
day by deay. About three hundred counties have olub agents,
rald leaders of 4-H olubs (”Esartwﬂaad*ﬂanéwﬁaalth”I for
boys mmd girls. It has been the experience of many exten~
sion workers in agriculture and home economics that time
and money were more effeotively spent upon boys and girls
than upon mature farmers and their wives. ‘In many caseg
1t was found to be easier to reach the fathers and mothers
through the boys and girls; hence the boys' and girls? ,
olub movement and other forms of extension work among young
people have been given an inoreasing anount of attention.

Early Demands for Agricultural Education in the
8chools:

The demand that agriculture be taught in the publie

schools was a radically new movement in educetion at the
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beginning of the twentieth century. It wees a live problem
in which both the farmer and the educator were seriously
interested, and it wae one whose solution concerned them
both, |

Two different methods were proposed for meeting the
new educational demand in the secondary schools. One method
proposed a separate syatem of schools for country people,

%o be known as agricultural high schools, farm schools,
ete., in which agriculture for boys end domestlc seience
for girls should be the leading subjects taught. The other
method propesed a single system of gecondary schools for
both the country and the ¢ity. This latter method prow
posed that the h&g& gchoole be expanded in personnel,
equipment, and courses, 80 as to "minister to the natural
interests of their environment, whatever they may be,
agricultural, mechanical, commercial, lihmary, and what
not." In order that they be able to meet the edusational
needs of their communities, and evolving into true secondary
schools, it was proposed that the ungraded sahéala in the
thinly populated country distriets should be condensed into
larger and stronger units. (11, p.21)

Special schools were advooated for youth who had to
put in the summer months in work on the farme. Thege
schoolg would be open for five or eix months of the year in

the daytime, and would furnish industrial, business and
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agricultural training. It was explained that in such
sohools the applications of general edueation to vocatlonal
work could be made only by men who knew the vooations.

In such a system of separate schools & speclal tax
would have to be raised to support them, as the revenues
of the time were inguffioclent for the needs, Persons saw
the tax as a combined community and state endeavor, with
one half raised by the community served, and one half pro-
vided in the shape of a state grant when authorized by
Commission on Voeational Education. (9, p.10)

Early Legislation in the Establishment of Schools of
Agricsulture:

puring the period from 1900 te 1917, many of the
states etarted to develop state progrems. These programs
varied in different ways, but were usually centered around
a school established for the teaching of agriculture. The
legislature of many states provided for the establishment
of county agrioultural and training schools to be main-
tained Jointly by the county and state.

The first state to organize a state scheol for the
teaching of agriculture was Minnesota. The school was
organized in 1888 in connection with the Agrisultural (bllege
at the State Univerasity. _Nebraska and Galiro?nia also
esteblished state schools.

The states of Georgle, Alsbams and Virginia provided
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separate agricultural echoole known as Congressional Agri-
oulture Schoole. In the state of Georgia one school was
established in each congressional distriat. Each looality
furnished at least 200 acres of laaﬁ; all of the buildings,
livestook and equipment. The state asppropristion was
26,000 per year for esch school. The state of Georgia re-
ceived 3,04l acres of land and cash donations of $470,000
%o help its eleven schools to qualify for the appropriation.

Schools whioh were very much like ﬁhe congreseional
agricultural schools of Georgia were organized in the state
of Oklshome, In this state they were called Judieial
Digstrict Schools. Each school had to provide not less than
eighty aores of land.

Wisconsin, Michigan, and Missiesippl organized
County Agricultursl Schools. Wisconein Laws in 1901 prow~
vided that the state would pay to the county maintaining a
gchool of agriculture a sum equal to one-half the amount
~ actually expsnded for instruction during the preceding
year; provided, the amount given to one sounty did not
exceed $2,500. The law was later amended so as t0 pay two-
thirds of the salary, not to exceed #4,000 te any one
county. At leagt three acres of land had to be provided
for farm practice.

Agricultural depariments were established in various
high schools of Massachueetts, New York and Louisiana.
Magsachusetts witnessed in 1908 the origin of the %home
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project” plan of teaching sgriculture under the direotion
of R. W. Stimson, “tathervar supervised farming." Practie
cally one-third of the echool time was devoted to practioal
work on the home project under the supervision of the
agricultural teacher. The atate reimbursed the high
schools which maintained such departments two-thirds of the
salaries of the teachers.

Teaching agrioulture in a group of schools was
undertaken by South Carclina., Under the law, any group of
two or more achools could combine for the teaching of agri-
culture and reaéive one~half of the salary of the teszcher.
Home projects were used for the praetice work of the pupile.
The teacher went from one school to another, either daily
or two or three times per week, depending upon the number
of schools composing the gfcup. (15, p.1-7)

Opposition to Separate Schools: |

Some leaders in agriculture and education expressed
disapproval of separate agricultural schools. They favored
the unified plan, which ealled for the introduetion of

agriculture as a course of study in the established high
‘aehaals of the community.

Eugéne Davsnpart of the Hnivéra&ty'or Illinois, a
college adminigtrator, felt strongly about secondary
education snd could gee oclsearly into this vital problem
with which vocational agrisulture was faced. He 4id not
believe in that philosophy of education which would
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establish separate schools for the various industries and
occupations of life. »

¥ greatly prefer that theory of soeial and indnsw,
trial development which would establish and maintain a
single system of schools wherein the people of all claasses
should be educated together, dlistinot courses being fremed
and conducted for the benefit of each insofar as the
interests differ from those of the common mass or of other
professions.” (11, p.3)
Reaséna for Dean Davenportts preferente are briefly

as follows!

1, Every man ought to be educated in sn atmosphere

not especially prepared for him and his own kind, but

in an atmosphere and an environment much broader than

his own 1interests, If demooratic institutions are to

be preserved, and 1f people are to labor together in

peace and understanding, all classee must be educated

in an atmosphere at lesst as liberal and as broad as

all the interests of any single community can make i%.

Separate schools lose more in bresdth than they gsin

in directness, and can never rank in real service to

that other type which ministers to many and gaine

directness by its distinctly separate courses.

2. To segregate any elass of people from the common

mags, and to educate it by itgelfl and solely with

reference to its own affairs, 1s to maeke it narrower
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and more bigoted generation by generation. It is to
substitute training for education and to breed dlstrust
and hatred in the body politic. Xnowledge 1g neggssary
to a Just appreciation of other people and their pro-
fesslons and mode of life; with this only ean a man
respect his own calling ss he ought and love his
nelghbor as he should, We aaﬁnat segregate and make an
éﬁueatisn&l cleavage at the line of occupetions except
to the common peril, |
3. It is true that an individusl should be educated
through and to & large extent by meane of his environ-
ment, because that is the compass of his own experience;
but if we educate him within his environment, we dwerf
him in the process, and we do not truly educate him.

In these days of universal educaztion we must
teach what the world needs to know for all its essential
activities, and we must go conduct our schools as not
- to greatly disturb the economis or social bslance of
thinge; so conduct them that the overflow from one
occupation or olass shall be naturally compensated by
& corresponding inflow of squally desirable individuals
from others - all of which is necessary if universal
eduoation is to be an unmixed blessing.
%,  Secondary schools devoted solely to agriculture
would of necessity cover go much territory as to re-

quire the students to board and room away from home.
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This for students of the high school age is unthinkable,
Every boy and every girl in the esrly and middle "teena®
should sleep every night under the fatherta roof, and
this can be if a community establishes a single sehool
capable of catering to all its needs.

The problem of secondary education is very largely
the problem of the fourteen-year-old, and we should
never rest easy till every farmer's boy and girl &a'y‘v go
to the nearest high school, and there f£ind instruction
not only in agriculture but in the other industries
and professions which concern the abmmunity, and after
hzving lived the day in an atmogphere broader than
their own studies go home again at night to dream of
what a great thing the world is a2nd to wake with an .
intelligent appregiation of the place in it which they
propose 10 ocoupy.

5. If farmers and lawyers and editors and engineers
and artists and merchants are educated separately
they will eifhar hate or despise sach other, or bothj
if they are educated together, each will acquire,
besldes proficiency in his own line, s sympathyyrsr
others that comes £0 easily with that partisl know-
ledge and acquaintence through dsily asasccliation in
| the school age, and that comes with so much 4iffi-
culty in any other way.

Agriculture not only needs contact with other
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interests, but they need contact with agriculture.
Some portion of the training of every individual
should be industrial, even manusl, and snother vortion
of the training of efery individual should be die-
tinctly mental, until habits of thought are formed
quite independent of material activity. For these
reagong, which are fundamental, 1nduatryisheulﬁ not be
separate from any of our schools.

6. To establish separate schools for agriculture is
to injure the development er‘existing high schools.,
These high gchools like all others, have the natural
right to minlster to their constituency; but if agri-
culture ie to be put off into a separate sysiem of
aehoolé Just becsuse the high schools havw not yét
taught the subject, then it will be'aaey, later on, to
cleave off another industrial slice, and again anothey
until the remnant that remaine will be suited to no-
body'e need, unworthy alike of the achool and the
community 1% was establisghed to serve; and inatead of
an organized system of effective education we shall
have an incongruous medley of separate and independent
achools, each serving its little alientsie in a nairaw
way without much regard to the publie good - all of
which is against‘the true spirit of universal education.
7. saparaté gohools in agriculture will check the |

extension of high schools into country communities.
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If the interests are not divided 1t is entirely possi-
ble for any community, without going beyond driving
limits, to throw all its energies into a school of
secondary grade and make it capable of truly reflecting
all its varied interests.
8, It is unneeeaaary'ta found separate schools in
order that sgriculture shall be taught, and well
taught. We are living in an age which recognizes that
the highest purpose in education iz to get ready to
live; that real education is sctive, not passive;
and that its fruitage is service, not personal grati-
filoation. If the schools have not yet solved all the
problems and taught all the subjeets the people need,
it 1s no sign that they cannot or that they will
not, and they should be given the chance. All the
modern secondary school needs in order to serve us
perfectly is men and money, and time to learn how.
9. The Amerioan high aschool is & form of secondary
sducation that has arisen, or more properly speaking
1s arising, to meet this new demand for universal
education. Agriculture, and induastrial education
generally, have found their true place in the univere
sltles. The next step is that they should find their
true place in our secondary schools, where, aftey
all, our attempt at universal education will render

ite greatest service. (11, p.1-22)
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Previous to the Vocational %dueation,Aet of 1917,
there was a surprising amount of aétivity‘ia agricultursal
teaching, both in elementary and a%eandary gehools in
many states. Twenty-three states %ade grants in aid to
high schools for the teaching of a&rﬁauiture. In addition,
agriculture was taught in gome high.aehnals of 16 other
states. In approximately faurwfif#ha of the states, agmd‘
culture was taught in the high seh@ala before 1917.
Previous to that date the teaehmgf of agriculture in high
achools had begun in &ll ef the atétas of the North Central
Region and in nearly all the 8 tates of the North Atlantiec
and Southern Reglons. {39, p.697~6£9)

Dr. E. Davenport, Dean of t#e College of Agriculture,
University of Illinols, expressed ;13 opinion in 1907 on
the place of agriculture in the AmEriaan system of educa~-

tion. (

“As 1 see 1%, every high aa#aal that has a natural
agricultural constituency of any considerable importance
should put in a department of agribulture on the same
bagis as its department of chemiat&y, snd procesd to offer
a%t least one year of raa1~teahniaap agriculture taught
from the standpoint of the farm, ahcampan&ad by such
collateral instruotion in the arts and sciences as shall
provide a sultable course for such of ite pupils as find
thelr interests in the country anjon the farm.* (11, p.18)

"The new l1deal is that education should be for

|
|
|
J
|
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thing, and this idesl

le like ourselves.

Educatsré can teke hold of this natural bent for prectical

activity and cultivate 1t until as
both efficient and cultivated., If
efficiency will develop by itself a
short of our highest possibilities.

The new demand upon the scho
not only pleture life as it was in
is now; thet they should aseist the
modern 1ife into which he must plun
bilities he must shortly assume.
right to demand that some portion o

and some part of his school ocurricu]

making application of the wisdom of

a people we shsll be
they do not do this the

nd we ghall all come

ole is that they should
the past, but also as 1t
student in understending

ge, and whose responsi-

The student feels the

f his educational career
lum should be devoted to
the ancients and the

philosophy of 1life to the aandihiong of modern existence,

In other words, that a system of universal education shall

universally educate, not in art witﬁout industry; not in

industry without art, but in both a#t and industry so

Joined as to make possible the highést elvilization and

the greatest development of which the human race is capable.

To this end may agriculture, like every other form of usce~

ful activity, find its place in our

existing system of

education, and may that place be one that somports with the

\
: |
importance of the profession, the mo

followers, and the philosophy of 1if

de of living of its

@ on which our great
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(11, p,19-20)

Edwin G. Colley, in & speech

of Chicago in 1912, stated that the

educstion were incereasing with the
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this neglected two thirds in preparing for 1life's problems



some further effort had to be made. (9, p.l-15)
III. THE FPLDERAL VOCATIONAL EDUCATION LAW

In the early stages of the development of the modern
movement for vocatlonal education some educators advoscated
an entirely separate system of administration for vocational
education, totally distinet and apart from the then exlsting
form of generel aoademlo education. The state of Wisconsin
created a separate State Board for Industriel Education in
1911, with provisions for separate local boards end aéparata’
taxation for vocational education. Thelr system was
developed after a thorough study had been made of the
German system of educastion. Masgsachusetts appointed 1ts.
commizsion on Industrial and Technical Education in 1908.
#The advocates of vocational education were not in agreement
among themselves on the point of the desirability of sepa«
rate state and local boards. vAll this resulted in a bitter
controversy which probably d4id more to clarify the princi-
ples, objectlives &nd‘methads of vocational education than
any other single thing.®* (34, p.80)

In accordance with the recommendation of the Commig-
sion on Natlonal Aid to Vocational Zducation, Congress |
enaeted’tha Pederal Voeationsl Education Law, known as the
smith~Hughes Act, in Pebruary, 1917. The House and Senate
pagsed the Act less than two months before the entrance of
the United Stetes into the First Great War. It wes a



peculiarly opportune moment since there was & need of
industrially trained men and women, and also a want of
facilities for training men and women vooationally, It wase
an achievement toward universal education.

During the first two ysars of its existence remarke
able progrees was made by the Pederal Board in stimulating
every state of the union to a new interest and activity
with regard to secondary vocational education, BState
organizations were effected with amazing promptness, DPro~.
visions made for teacher-training, and actual coursges |
started over all the country. By Jamsary 1, 1915, all the
forty~a1ght astates accepted the Smith-Hughes Act, either by
specific provisions of the legislatures, or by authority of

the governors. | |
| - gome of the statee had alraa&y/eetablished the work
in their schools, and other states were preparing to
institute schools of vocational agriculture, As a result,
there was & rapid growth in departments of agriculture in
high sahoola when Federal funds became available. During
the first year in which such funds were available (1918),
609 vocational agricultural schools were reimbursed from
Federal funds. A steady growth 1# total enrolments in
voocational agriculture persisted until lgkavwhen & number
of departments of vocationsl agriculture closed because of
the Second World War. In 1941-19%2 there were 9,059 all~
day departmente. ’Tha enrolments of classes for that flzcal
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year were as follows: All-day, 332, 939; Day-Unit, 7,701;
Young Far&er, 49,977; Adult Parmer, 214,582; and the total
of these classes wag 605,099 persona.

One of the significant developments was the recogni-
tion on the part of agriocultural education leaders and
teachers of the faot that good teaching procedure iz asg
important in carrying on part-time and evening sohool
classes as in conduoting all~day classes. The importance
of programs of vooational education in agr&aultura for oute
of-school young men and adult farmers was realized by
those persong and groups regponsible for the development
and motivation of voscational education. The Smith~Hughes
Aot mentioned specifiocally, among other things, that sush
education wae Intended for those "who have entered upon....
the work of the farm.®

Up to World War II, very 1littls had been done as
far as the need for adult education in agriculture wss oon=
cerned. A definite proof thsat farmers will enroll in
adult courses in agriculture, Af glven what they want, the
way they want 1%, and where they want it taught, was shown
in the number of wurses offered and the number of pergons
enrolled in the Food Production War Training Progrem during
World war II. Special funds were made available for an
expanded program in adult education. “From the begimning
of this program in December, 1940, to the olose of the

program in 1945, there were & total of approximately
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200,000 courses conducted in approximately 15,000 rural
communities, with %,500,000 persons enrolled. This wes in
addition to the 976,018 persons enrclled in adult olasses
for the same period, reimbursed from Smith-Hughes snd
George~Deen funds.* (8, p.654)

The Vocatlional Education Law, while creating a
separate board for Federal control of vocatlionsl education,
_leaves 1t entirely to the states to designate the present
State Board of Zducation, or any other state board such as
a seperate Board for Vocatlonal Education, to take charge
of voeational education. In order $o secure the appropria-
tions provided for in the Smith~Hughes Act each state was
required, through ite 1egisiative authority, to accept the
act and to designate or create a gtate board for vocational
education consisting of not lese than three members vested
ﬁith the necessary power to co-operate with the Federal
Board for Voocatlonal Education in the administration of
' the Federal program, |

with reference to Btate Vocational Education Plans,
the following regulations are specified in the Smith+Hughes
Aect:

Sec. 5t That in order to secure the benefits of the
appropristions provided for in sections two, three, and
four of this Act, any State shall, through the legislative
authority thereof, accept the provisions of this Aot and

designate or create & 3tate board, consisting of not less
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than three members and having all netessary power to
co-~operate, asz herein provided, with the Pederal Board for
Voocetional Edueation, in the administration of the provisions
of this Act.

Se¢. 8: That in order to secure the benefits of the
appropriations for any purpose specified in this act, thﬁ
State board shall prepare plane, showing the kindes of vooa
tional education for which 1t is proposed that the appro-
priation ehall be used; the kinde of schools and equipment;
gourses of gtudy; methods of instruction] qualifioatinns of
teachers; and, in the case of agriculiural subjects, the
qualifioations of supervisors or directors; plans for the
training of teachers; esnd, in the cose afyagriaultural
subjeets, plans for the supervision of agricultural educa-
tion as provided for in aection ten. Such plans shall be
submitted by the State board to the Federal Board for
Vocational Education and if the Federal board rinds.the
same to be 1n conformity with the provisions and purposes
of thls Aet, the same shall be approved. The State board
shall meke an annual report to the Federal board for
Vocational Education, on or before September first of esach
year, on the work done in the state and the receipts and
expenditures of money under the provisions of this Aet.

The requirement that eaoh state submit plans for each fiscal
Year for approval by the Federal bosrd was aedified go that
beginning July 1, 1922, a state may submit & plan with 8
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request for g five-year period instead of ons.

Sec. 9: That the appropriation for the galaries of
teachers, supervisors, or & rectors of agricultural sube
Jeets and of teachers of trade 2nd industrial subjects
shall be devoted exclusively to the payment of aslaries of
such teachers, supervisors, or directors having the minimum
gualifications set up for the state by the state bbarﬁ,
with the approval of the Federal Board for Vocationsl Rduw
eation. The cost of instruction supplementary to the
instruction in agricultural and in trade and industprisl
subjects provided for in this Act, necessary to build a
well-rounded course of training, shell be borne by the state
and looal communities, and no part of the cost thereof sghall
be borne out of the apprnvriatﬁoﬁs herein made. The moneys
expended under the provisions of this Act, in eo-operation
with the gtates, for the galaries of teachers, supervisors,
or directors of egricultural subjlecte or for the sslaries
of teacheras of trade and industrisl aubjeots, shall be
conditioned that for each dollar of Federal money expended
for such salaries the state or loeal community or both,
shall expend an equal amount for susch salarles; and that
appropriations for the training of tecchers of wocational
subjJects as herein provided, shall be conditioned thet such
money be expended for maintenance of spuch training snd that ‘
for each doller of Federal money so expended for maintenance,

the atate or local community, or both, shall expend an
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equal amount for the maintenance of sueh training.

Sec.kiez That any state may use the appropriation
or any part thereof allotted %o 1t, under the provisions
of thig Act, for the salaries of teachers, supervisors, or
directors of agriculturel subleots, either for the salaries
of teachers of such sublects in esohools or olasses, or for
the salaries of supervigors or directors sf.aueh subjects
under a plan of supervision for the state to be set up by
the state board, with the approval of the Federal Board for
Vocational Education. That in order to reseive the benefits
of such appropriation for the salaries of tsachers, super-
visors or directors of agricultursl subjects, the state
board of any state shall provide in its plan, for agricule
tural education that such education sghall be that which is
supported and controlled by the publig; that the con-
trolling purpose of such education shall be to fit for use«
 ful employment; that such education shall be of leas than
¢ollege grade and be desipgned to meet the needs of persons
over fourteen years of age, who have entered upon or who
are preparing to enter upon, the work of the farm or of the
farm home; that the state or local community, or both, shall
provide the necegsary plant and equipment determined upon
by the state board with the approval of the Federsal Baar&
for Vocational Educatlion as the minimum requirement for
such education in schools and classes in the state; that

the amount expendsd for the maintenance of smich edusation
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in eny gchool or ala#s recelving the benefit of such appro-
priation shall be not legs annually than the amount fixed
by the state board, with the approval of the Federal Board,
a8 the minimum for such schools or classes in the state;
thet such schools shall provide for directed or supervised
practice in sgriculture either on a fam pravzde& for by
the school or other farm, for at least six months per year;
that the teachers, supervisors; or direotors of agricultural
subJects shall have at least the minimum qualiftﬁatians
determined for the state by the state board with the approval
of the Federal Board for Voeational Education,

Because of the differing saeiél, sconomie, and
industrisl conditions throughout the country it would be
impossible to set up & eingle uniform plan for the country
&8s a whole. Each state is regarded &8s a unit by the Federal
Board when administering Federal 2id. Pederal authority o
disapprove State plans does not imply authority to dictate
or inltlate gtate plans. It implies only authority to
determine conditions of reimburzement under the Federal Act.
Within one year after the passing of the Smith-Hughes Act
all the States had acoepted 211 its provisions.

IV. THE FEDERAL BOARD FOR VOCATIONAL EDUCATION

The membership of the Federal Board for Voocational
Education, oreated by the Smith-Hughes Act, was made up of

the Secretary of Agrioculture, the Seceretary of Commerce,
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the Becretary of Lebor, and the Commissioner of Education,
&s ex officlo members and three eitizens representing agri-
culture, labor, end manufacture and commerce, The lattey
three lay members were appointed by the President, and Con-
firmed by the Senate, and were to serve for three year terme
on compenssation, one member being appointed annually.,

The first meeting of the Federal Board was held on
July 21et, 1917, at which time the organization and plans
for co~operating with the States in the promotion of the
federally aided program of vocational education were dis-
cussed. 8taff members were selected, and chiefs of service
were appointed for agrieulture, industrial adﬁnatian, home
economies, and research. In November of the same year, s
gpecial agent was eappointed for commercial education to
serve temporarily in the place of the chief of this service.

The Federal Board divided the country into five
regiong for convenience and for purposes of administration,
inspeotion and service to the 8tates. The five regions were
as follows: 1. North Atlantie, 2. Southern, 3. North
Central, 4. West Central, 5. Pacific. An agent for each of
these regions was appointed to represent the Federal Board
in promoting and organizing the work in agriculture, indus~
trial education and home economies.

The West Central Region was disoontinued in 1920,
leaving four regions consisting of the following 8tates:
1. North Atlantic: Conneoticut, Delaware, Maine, Maryland,
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Massaochugetts, New Hampshirs, New Jersey, New York,
Ohio, Rhede Island, Pennsylvania, Vermont and West
Virginia. | ”

2, Southern: Alsbama, Arkansas, Florida, Georgia, Louisi-
ana, Miselssippi,; North Carolina, Oklahoma, South
Carolina, Tennessée, Texas, and Virginia. N

3, North Central: 3Illinois, Indisne, lowa, Kansas,
Kentucky, Michigan, Minnesota, Missouri, Nebreska, Rorth
Dakote, Bouth Dakota and Wisconsin.

L, Pecific: Arizona, Californta, Colorado, Idaho, Montana,
Nevada, New Mexico, Oregon, Utah, Washington and
Wyoming.

On June 30, 1920, the regional offices were abandoned
and the reglonal agents were moved into the central office
of the Federal Board for Vocational Education in Washington,
b. C. |

Among the duties of the agents were: To work with
3tate Boards for vocational education in setting up pro-
grams of agricultural education in seocondary schools,
developing rlans for agricultural education, and making
studles and gathering information regarding methods adopted
by the State bosrds and loeal schoole; to inspect federally
alded programs to determine whether they were in keeping
with the law and the policies promulgated by the Federal
Board for Vooational Education; to hold conferences with

representatives of State boards on administrative policlesn
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and professional sctivities; to work with State directors
and supervisors in improving standards in supervision and
teacher training; and to audit State accounts for vosational
education to see if Federal funds were expended in accord
with the law and the State plans. (39, p.502)

In January, 1921, the regionsl agents in agricultural
education were assigned special responsibilities for study
and iniestigahian. The reglonal agents carried on thls
investigational work in (&) subject matter and methods of
instruction, (b) supervised farm practice, (o) part-time
and evening schools, and (d) teacher training. As & resuly
of these studies, several publications were prepared and
issued, uniil 1929, when rﬁnds provided under the George-
Reed Act, permitted the eppointment of four special agentes
to assume these and other responsiblilities.

In 1917 the Board held st Washington a series of
conferences with the State boerds of aﬁueatian, and State
boards for vocational education. The purpose of the law
was discussed, with yartieular‘rsferenee to the general
principles upon which it is based, and the methods by which
these prineciples should be put into practics. Of great
agsistance to the States‘&n‘developih& the vecational
education program in compliance with the law was Bulletin
No. 1 of the Federal Board for Vocationsl Education. This
publicetion was the result of the conferences and was

titled "Statement of Policies for the Administration of
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Vocational Fducation.* Because of changing oonditions and
the development of new problems as & result of experience
in the fleld, this bulletin wes revised in 1922, 1926 and
1937. Another publication authorigzed by the Federal Boapd
wes Bulletin No. 13, “Agriculturel Education: Organtization
and Administration.' fThis bulletin discussed in detsil the
policles governing the administration of agriocultural
education, presented information and suggestions which
could be used in the organization and administration of agri-
cultural schools snd classes, and was revised in 1925, 1930
and 1939, '

In 1933 the functions of the Federal Board for
Vocationsl Fducatlon were transferred to the United States
Department of the Interior, and during the same year the
Secretary of the Interior assigned the Boerd's funotions %o
the U. 8. Commissionser of Education. The Board was made
an advisory instead of an administrative body, its members
gserving without eompensation, and its name was changed %o
the Federal Advisory Board for Vocationel Rducstion. The
U, 8. Office of Education was transferred to the Federal
Seeurity Agency on July 1, 1939. (39, p.504)

V. OBJECTIVES COF VOCATIONAL EDUCATION IN AGRICULTURE

An objlective may be defined as a goal or aim which
has a basic or fundamental value.

The American high school had ss its original purpose
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the preparation of boys and girle for sctive cocupational
life. This aim was set forth in the report of the Boston
Committee appointed in 1820 to conaider the matter of
establishing such an institution, and again in the fires
annual report of the High School Society of New York City
in 1825,

The aim for active ocoupational 1ife wag soon super-
seded by the college preparatory idea, and the Ameriean
high school beceme largely a college preparatory institution.
(36, p.4)

A change in the conception of the oblective of
secondary education gradually ocame sbout. The cardinal
prineciples of secondary education were get forth in the
Report of the Commission on the Reorgenization of Secondary
Education in 1914,

"This commission, therefore, regards the following
as the main objectives of education:

(1) Heslth, (2) command of fundamental processes, (3) worthy
home membership, (U4) voeatien, (5) oitizenship, (6) worthy
use of lelsure, (7) ethieal character. |

"The naming of the above objectives is not intended
to imply that the process of education can be divided into
separated fielda. Thils cannot be, since the pupil is
indivisible. HNor is the analysis all inclusive. Neverthe-
less, we believe that dlstinguishing and naming these
objectives will aid in directing efforts; and we hold that
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they should constitute the prinecipsl sims in education.?
(44, p,916)

In 1ts 1918 report to Congress, the Commission on
National Ald to Vocational Education defined vocational
education ss follows:

"The Commission recognizes at the outset that the
term 'vocational education' is employed in current discus-
sion to desoribe 2 wide variety of schools asnd training.
For the purprose of this report, however, its use will be
confined to that kind of practiocal education which most
urgently needs encouragement, namely, that which prepares
boys and girle for useful employment. 1In thus limiting the
use of the term in i1ts own work, the commission disclaims
all intention of attempting to define the goope of vooca-
tional education as & whole, or of restricting its meaning
fer ordinary usage. It is clearly recognized not only that
a stronger vocational element is needed in general educa-
tion, but that no vocational school is worthy the name
which fails %o give a considerable amount of general
education along with special preperation for a voocation.
The purpose of restrieting the term in this report is en-
tirely that of securing clearness in the presentation of
the findings and recommendations of the commission.

"For the reasons hereinafter given, the commission
is strongly of the opinion that the kind of vocational
education which is most needed at the present time is that
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which is designed to prepare workers for the more common
ocoupations in which the grest mass of our people find
useful employment. Vocational training to be most effective
and thorough~going, should be restricted to persons over
14 years of age who have 1ald the foundation of z general
eﬁnea%ien in the elementary school. Because of the kinds
of workers to be reached and the charscter of instruction
to be given, this vocational education should be of less
than college grade....what we need now is practicsl education
of secondary grade to reach the great body of our workers.*®
(35, p.16)

In advocating the passage of the Vocatlonal Education
Bill to Congress, Senator Huddleston expressed the thoughts
of the Congressmen, pertaining to the purvose of education:
«osos "Vocatlional education may =im to give not merely the
imye&iate technique, skill, knowledge, and insight necessary,
but sleo to give the general intelligence, the idesls and
appreclations of e¢ivie aituations, snd the physical whole-
someness which will insure, 2s far ss practicable, growth
in productive capacity, satisfaction in work, and the
capacity to develop and maintain good social relations with
other producers, whether fellow workers, employees, employ-
ers, or consumers. Though vocational education and liberal
education may have essentially different aims they mutually
re-enforce each other. Any division of orgenized knowledge

or skill may be made an end elther of vocationsl or of
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liberal study.

“The vocational education that I contend for is that
whioh fits the youth of the land to make 1ts way in the
world; that teaches horse senhse and good judgament a8
applied to the business of earning & living, Such training
shonld preduca~battér mechanles, better kept hamaa; better
farmers, and more fruitful flelds, By it the working-men
will inerease his output and must be secured in a larger
wage and shorter hours of laber for a deyts work, By it the
¥leld of the farm will be enhanced so that the cost of
living will be reduced, farm dwellings, more of the comforts
of 1ife, rural life made more attrsctive, and the farming
population 1neraaaed.'1

College Agriculturel |

It 18 reagonable to assume that, in its early
development, the teaching of agriculture was of an elemen-
tary nature as it developed in the college. The development
of much of the agricultural inetruction in the sgriculturel
celleges could be classed ag secondary school agrieulture
when judged by present day stendards. College short
courses, organized shortly before 1900 or shortly there«
after; had for thelr objeetive, training of students to
produce, more effectively and thereby inorease total agri-

cultursl production.

1. ‘cenéressiéhal Reaord, Vol. 54, Part 1, 6ith Congress,
2nd Session, 1916~1917, pege 723.
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Many colleges of agriculture began to divide their
work into many narrow fields of specialization. This led
to much eontroversy among college educaters concerning
oblectives. One group champloned narrow sgpecislization,
which placed them in a position of haviag the training of
speclalists in narrow subject matter flelds as their
oblective, aithough they claimed mind training would result.
Another group believed thaﬁ eollege stﬁﬁéats should net
speclalize in narrow technical fields but should have theiyr
minds trained through study of the basic soiences and tech~
nology insofar as 1% would contribute to the attainment of
that objeetive and no further. (27, p.23)

Dean Balley of Cornell published a book in 1508, in
which he attempted to show proper relationships between
the state and the farmer. In his book there is a plea to
do something more for the fermer than to ald him inereace
production:

"As much as we have learned, all the great fundemental
problems of rational egriculture are yet unsolved, and many
of them are not even explored. Great as our lack is in
these directions, it is perhaps even greater in the social
and co-~operative lines; the great country probleme are now
human rather than technically agricultural.* (1, p.69-70)

*The work of the agricultursl institutiong has been
directed chiefly to incresse productiveness of the land ~ %o

meke the farm earn more money. The agricultural colleges,



b6
for example, have properly laid their emphasis on this line
of tesching; but in so doing they have contributed to the
maintenance of agricultural isolation., To mske the farm
more productive must continue to be the primary erfart of
these and similar institutions} but the time has now oome
when the colleges and all public agrioultural agenﬁleé must
Join in the effort to improve and extend the social welfare
of the people who live on the land, The farmer is a member
of the community." (1, p.112)

"Moet of all the countrymen needs intellectual hori-
zon., He needs to have a real personal symp&thy with the
natursl objects in his environment. He needs the nature~
study outlook. Whether a men wants much or little extraneous
entertainment or whether the country satisfies his ideals, |
depends on his attitude of mind.* (1, p».173%)

Dean Bailey's point of view was that the prime
function of the college course is neither to make farmers,
nor to train experts for the ecolleges snd experiment
stations, but to educate men and women through country life
sublects. This view mekes the training of the mind the
central objective.

R, W. Stimeon, Agent for Agricultural Educatien in
Magssashugetts, reported to the Office of Kducation, in 1912,
the methods used in that State and the ressons why they pro-
cecded thus. "Not general and deferred values; but values

losal, individual and immediate are our aim.* “¥We must
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get our general prineiples clearly 15%0 the minds of the
boys. But we must show them, after they have mastered
theae general principles, that we can apply our teachings
through our practical and progressive instructors to the
partioular conditions as they exist on the individual honme
Tarmg of the boys themselves." (U3, p.71)

In a text published in 1919, Stimson wrote more
epecifically what he expected vocational education to do for
the learner; "The larger educational efforts of the in-
structor should be directed toward training his boys, not
merely in finding the naked rules by which their projeck
work must be governed, but also in dlscovering the practical
experience or the laws of nature which lie back of them,
That 1s to say, he should aim to possess hig pupils of
rules, not as ‘rules of thumb', but as rules of reason.
Good farm management depends upon good Judgment, upon
reagoning power, not on ability to find good rules so much
as on ability to meke the@.” (38, p.65)

The objJective of this sducation wag to teach the boy
in such a way that he will learn how to think clearly and
correctly, reason to correct conelusions. Objectives came
more and more to center 1m.prob1emg how to think, training
the mind or producing cultured human beingas, @epenﬁing np9n
the basic philosophy of the particular leader. |

The various National vocational education acts state

that the controlling purpose of woationsl education shall
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be to fit for useful employment, and that the agrioultural
education ghsll be of less than college grade and bs
designed to meet the needs of persons over fourteen years
of age who have entered or are preparing to enter upon the
work of the farm. Many of the State plens for the periad
1917 to 1922 followed suggestions of the Federal Board for
Vocational Education, and dealt largely with mechanics of
those things to be offered and mechanical organizations of
administrative set~ups, rather than with reasons for
offering this type of educstion.

H. ¥, FKennedy made a gtudy of vooational edupation
in agriculture for his doctorate at Columbias University,
whers he reviewed State plans, and contacted teachers of
vocational sgriculture, teacher tralners énd stete supers~
visora. Kennedy found very 1ittle change in the statement
of purposes for State plans of the 1922.27 period. Some
states set elaborate rules to keep vocational phages of
work separate from other subjects in high schools. The
plans for 1927 to 1932 4id not vary much from the outline
given in publications of the Federal Bosrd., Part of the
teachers contacted felt that their progrems were limited by
Federal law, plene and state plans so that their clsss work
must be limited to narrow vocational phases of the work.

In most instances, they felt thet a broader contribution
should be made and that they eould do this thr@ugh‘the
medium of the P.F,A. Among the teacher trainers there were
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nany who believed that progrems of vneatanal edusation in
sgriculture should make definite aontribuﬁiana to attalpment
of aime of general education outside the %@aatianal one.
One teacher trainer would add citizenship, and glve more
emphasils to guldance in work with fam boys. Besides voos~
tional efficleney, citizenship was eanai&érad important.

in his dissertation, Kennedy wroté: ¥There is a
tendenoy for teacher tralners in egricultural education to
teke a broader view of objectives of secondary education in
agriculture than the state supervisors of yocational educe-
tion in egriculture., This seems %o be dﬁe to the fact that
state gupervisors are in more d&reat~aoa§aet with the
limitations se} by Federal Acts rurnishahg subsidies for
this educstion. In addition state plans}far 1937-42 show
evidence that practive is on a scale more nerrowly vocational
than the thinking of state nupervisars.f In other words,
the state programs of vocational education in agriculture
are definitely ciroumscribed by provisions of Federal laws.

*Another thought that comes fram;the analysis of
statements from state supervisors and state extension
directors 1s that they are after much ﬁhe game oblectives.
In many instances the two programs center their efforts on
the same objectives. In most oases £h§ objeotives of 1im-
proving living standards 1s mentioned %a being the most
important one in each program. If there 1s not olose

ce-operation between the workers each #111 be operating a
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program that parallels the others.' (27, p}?i)

In 1929 the Federsl Board for Voocational Education
met with a committee of the American Vooational Assoclatlon
on training objectives in voocational education in agriculture.
The final report was published by the Federal Board for
Vocational Education in 1931. The publication was reviewed,
and suggestions were made concerning its revision, by a»
committee of leaders in vocationel education in agriculture,
sppointed by the United sStates Office of Eduoation and
approved by the American ?ﬁaatioaal,&ssoaiation. The re-
viged edition was published in 1940.

Because vocational education in agriouliure is
recognized and developed as 2 definite part of the program
of publioc education, a statement of the aims and ébJeativns
of this phaa@ of vocational education must be in harmony
with end support the general objectives and philosophy of
the whole pablic school education. The bulletin of the:
Federal Board for Vocational Education lists four aims of
éducation that relate to the fundamental sotivities of :
pregent-day 1ife. They are: ,
1. To develop the individuality as completely as poseible.

The individual should understand hig capacltles,
limitations, and abilities and his relationship to
otheyr individuals, home and society. He must be cone-
cerned about his vocation, business affairs, and per-

sonal development. He needs to be aided in acquiring
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desirable personal gualities and characterieties. In
his struggle for successful accomplighment he must
eultivate all of his desirable natire qua11t1es.

To promote personal-group relationships w&th'amphaain
upon home and family life as fundamental to the in~
dividual's growth and to the public welfare, Indi~
viduals and groups living in a soclety are dependent
upon the family for group relationships. The farm
family 1a intimately connescted with its means of
livelihood; hence the farm home has peculiar signifi-
cance for success in farming. Certain probleme of the
farm are frequently problema also of the home, the

community, government, and other soecial institutions.

To meke individuals and groupa responsive to the needs
of other 1nﬁiv1duals and groups, of communities, of,
governments, and of other desiradble social agencies.
Individuals in a soclety must be concerned with the
welfare of others in the solution of their own prob-
lems. Soecial life 13 essential to the development of
the individual, of the home, of wocations, snd of
1ife's interests in general. There are many soclal
problems in a oconstantly changing and progressive
soclety. Individusls and groups have great reaponsi-
bility. 4in the determination of the direction of that

change.
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b, To train present and prospective workers for proficiency
in their respective fields. The individusl must be pre-~
pared for such profisiency at work as in keeping with
accepted standards of the efficiency of workers and
must alsoc be responsive to the progressive advancement
of such standards. This fourth aim implies continuous
systematic instruction to develop ablllities that are
needed by the individusl for such proficiency. It
mekes necessary complete programs of vocational educa~
tion for youth, in and out of school, and also for
adults. (45, p.1-2) |

Consideration must be given %o these aims since they
eonstitute fundamental areas of a well rounded edusation,
and affect the development of the vocational worker. As
the fourth aim spplies specifically to the development of
proficiency in farming, it constitutes the primary concern
of the program of vooationsl education in agrioulturs.

The accepted aim of vocational education in agri-
culture ig to traln present and prospective farmers for
proficiency in farming. “The attainment of this aim in-
cludes making a beginning and advaneing in farm ococupations
and involves training in the production of agrioulturel
commodities, with its constantly enlarging demand for the
use of maﬂhinery~and~meehaniaal devicea; training in the
protection of animsls and plants ageinst pests and dle-
eages; training in activities involved in the marketing of
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farm products; and training in the protedures of famm ;
management and agriculfural finance. It inwwlves an under-
standing of the problems growing out ef‘rarm prbanatien and
exchange of farm products, whether on a local, S8tate,
National, or international basis.

"The attainment of this aim aleo inoludes the signifi~
cant relationship of the farm to the farm home, ss well as
responeibility in civic and public welfare and co~operative
effort for the common good. It embraces instruction in the
interdependence of farming and industries closely related
to farm and home, as well as the relstionships of farming
a8 & business to other industrial pursuite. It requires
training in leadership and a willingness to follow con~
structive leadership.? (U5, p.1-2)

This comprehsnsive report presents six major objeo~
tives, and thelr contributory objectives. The major
obJectives are to develop effective ability to:

1, Mske a beginning snd advance in farming.

2y Produce farm eommodities efficiently.

¢« Market farm products advantageously.
+« Qongerve soil and other natural resources,

2. lainiein §a§§#§2:§ggagivironment.

The development of abilities in agrioulsure depends
upon real situations on the farm, Where the learner has
a2 part in selection and evaluation of information, in
drawing inferences, in msking decisions, in formulating

and exeouting plans, and in evaluating outoomes, he develops
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these abilities. These different abilities are definitely.
- needed by persong with farm jobs, activities, and problems.
For these reasons 1t is important that the course of study
by directly related to the gupervised or directed farming
programs of the 1n&1viduala. In terms of abilitias, the
statement of the objectives in vocational education in
agriculture hss important bearings upon the scope and
orgenization of the inatructional program. The above report
may be oredited with causing many states to alter their
emphasis in vocational agriculture,

In 1933 Towa Btate (ollege developed a statement of
objectives for agriculture. They at%empt:t& clarify the
place of the college of agriculture in this whole pioture.
The study has had a marked influence on all sgricultural
education in Iowa, and some outside of the State. The work
concludes with what we should strive for in the profession
of agriculture. The objectives are not so much for the
organized efforte in agricultural education, but are those
for the profession. The following were accepted unanimously
by the faeulty: To obtaini

A. FHecognition of the interdependence of ruyal snd
urbsn interests. ;

B, A favorable economie environment.
C. Efficient mansgement and production methods,
D, Effective group action through organization,

E. A satisfactory social environment and standard
of living.



F. Adequate rural educational opportunities.

ﬁther studies have vgnaad‘ta deal largelj with meﬁhéﬁq
rather than with objectives. The work of Davis (12) of
Tennegsece, was limited to a study of the means by which the
vocational level of the Kegra population could be raised.
Hoekins (25, p.1-290) study and findings were made along
narrow vocational lines in New York, and his ah&aatiﬁea
resemble what are commonly a@aapted as at@pe in the attaxuw‘
ment of objectives. He concludes that three sets of ob-
Jeotives are needed: guidance, trﬁining;and placemsnt.
Kennedy concluded in his Dooctor's Dissertation:
*Objectives of agricultural edusation should be to teash
individuals at any level of learning, through study of tool
subjects, basic soclences and agrioultural problems, to
think clearly and to come to satliefactory oencluéiena when
faced with any of the followlng type problems:
Economios Purchasing
Production
Marketing

Personalt Physical health
Mental health

Primary Group Relationships: PFamily relationships

Primery group Social
Relationships
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Secondary Social and Civie Relationships:
Contaocts of social groups with each othey
Government problems, loeal, state and national,
¥The above recommendations naturally lead to the
inolusion of methods as a part of objectives and it is the
author's firm belief that many of our Alfficulties have been
due to efforts to keep these two phases of educational effort
separated. They also lead to the conolusion that Qbaectzvns
are the same for all education excepting the choice of
subject matter in the field of vooations. Thus, whatever
the field in which one 1s working, his real problem is in
the field of methods and desireble objeostives mean little
unless methods used are such as to accomplish the desired |
results.® (27, p.131) |
Many other studles have been made by individual
colleges and by divisions within colleges, but the results
are avallable as objectives without any of the resasons given
as to why they are accepted. (27, p.15) 1In most cases they
have been the result of committee studies, and have not
necessarily been based uwpon research work. Much remains to
be done in research and in the field of training for
research. To assure that vocational sgriculture will make
its maximum contribution to the public welfare, it will be
necessary to organize and eonduct the work at all times in
the light of the best information obtainable regarding
objeetives and methods.
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Most states that have set definite obleotives for
their work in vocational education in agriculture on the
gecondary level have accepted the recommendations of the
report of the Committee of the American Vosational Assoclia~
tion, or have interpreted the statements of the Smith-Hughes

Law concerning methods ae being objleotives.
VI, SUPERVISED FARMING

A supervised farming progrem ls expected of every
enrolled student of vocationel agriculture. The Smithe
Hughee law provides thet a supervised pragtice program shall
be carried for at least six months a year. Through the
supervised praotise program students recelve training that
will prepare them for the business of faming.

Historical Development:

In the early years of agrieultural education in
secondary schools the idea of projects on the studenttsg home
farm evolved, and received the name of "home project! in
Massachusetts in 1908. The term "project® wss used by R, W.
8timson, father of supervised farming, to designate & unit
of faym production studled at the school and carried out by
the boys at their homes under school supervision.

Supervised practice has changed congiderably in type
and form since the passsge of the Smith«Hughes Act in 1917.
For soms years students usually hsd a program which con-

sisted of a single enterprise, and this was frequently
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referred to as a *project.' Teachers of vocational agri-
culture soon reaslized that to be most effective the pvogrnma~
of activities conducted on the home farms must be continuous
and broadened in scope. Broadened programs were evolved
which provided experiencas on the home farms in addition to
those connected with the conventional "project." These
experiences ald the student in solving many farm problems
under real-life situations, acquiring many skills and the
development of many desirable abilities, appreciations,
and ldeals.

OCbJectives:

One of the major objectives of vosational agriculture
is to develop effestive ability to mske a beginning and
advance in farming. Through the program of supervised
farming the student has an opportunity to acocumulate dapi-
tal, livestook, feed, and beoome established in farming.

To be better farmers in the community the atudente need %o
develop many operative and mansgerial abilities, fomm
Judgments through purposeful thinking, study and make
decislions which will solve problems essential to their farm-
ing program. - Sueh treining will give them the opportunity
to become better farmers. Wwhen properly conducted super-
vised farming programs are very beneficial to all«day
students, young farmers and adult farmers sag well ag to the
community in general.

In recent years the term "project™ has becomes
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recognized ag a unit in the 1nﬁ1v1dual3e farming progranm,
The term "superviged farming® is more appropriate end come
prehensive than the terms *home projects® and "supervised
farm practice® which were used during the earlier years of
vocationsl agriculture.

The majlor objeetives of vocationsl agrioulture must
be kept in mind when determining the objectives snd values
of & student's supervised farming program. The Vocational
Division of the U.S. Office of Education listed a mumbey
of these values in its Bulletin 225, *Directing Vocational
Agricultyure Day-School Students in Developing Their Farming
Progrsms.* Some of the more important objectives and values
of programe in supervised farming are!

1. To provide for the development of abilities needed for
proficiency in farming of the type in which the boy is
likely to engage, through s bﬁoaa superviged farming
progrem sgharted aarl& in the school year and involving
the use of & large number of approved practices.

2. To provide an avenue to satiéfaetory progressive estabe
lishment in farming.

3. To develop abilities to earn money, save and use wisely.

4. To provide desirsble motivation to the student and |
develop interest 1n fanming. ,

5. To develop origin&lity, pride of ownership, 1nit&at1va,
self-confidence and managerial responsibility including

farm mechanice activities,
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11,

12,
13.
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15,
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To provide opportunity to contribute to desirsble farm-
family living,
To develop desirable habit formmations, understandings,
appreclations, ldeals, abilities and attitudes through
challenging true-to~1ife situations. _
To provide opportunity for the learner to plan his work,
make budgets, use financial agreements, review infor-
mation, form judgments, evaluate, meke deoisions, solve
problems, put his plans into action and keep acourate
records, |
To develop the abiiity to expand the farming program
each year,
To provide opportunity ta,oontiibuﬁa to the improvement
of the home-farm business.
To p?ovide degirable relationships with the parent and
son which may result in father-son partnerships.
To contribute to lmprovement of fayming in the community.
To contribute to desirable relationships between the
school, the home and the community. |
To develop teacher-parent-son understanding and
co-~poperative relationships.
To develop opportunity for functionalized instruction
baged on individual needs, interests and abilities of
students, thus meking the farming programs the core of

the instruction.
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16. To provide z bugis for evaluating the effectiveneess of
the instruction,
17. To develop abilities in co-operation. (8, p.279-280)

Indeed, oarefully selected and planned programs of
supervised farming provide a rich source of experiences
for persons who are geeking to become proficient in farming!

Use as Basls for Instruotion:

Two of the most significant developments in the
evolution of voecational education in agrioulture havefbsen
the broadened concept of supervised farming, whioch ineludes
many experiences in the type or'farmina in which the individ-
ual 1s likely to engage, and the interrelating of instruction
with superviged farming. (13, p.u9)

Today teachers of vocational agriculture realize
that supervised farming programs, related information and
activities should be used as a basis for instruction.
Previous to 1917 the courses of study were oémmanly organized
around textbooks. A course can become acsdemic in nature
if 1t 1s bassd on subjeot matter which will not be used,
and consequently will be of 1ittle practical value and
motivation to the students. The interest of students lies
in the development of needed skills and sbilities through
experiences, studying, evaluating and making decisions,
which will help them in solving true-to-1ife problems
which they can and will use in the immediate future in
conneotion with their farming programs.
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As supervised farming progrems were selected and
built up more and more around individual boys, and farms,
as 8 means of advencement into full-time farming, the old
lines and divisions between course units and 1natraat1un
from year to year began to fade out. However, there was a
tendenocy among some instruotors to persist in the conven-
tlonal and traditional subject matter olassifileation, snd
to dlvide courses and class instruction by years, in a way
that was not closely in line with the more flexible long-
time continuation projeot programs that were being
developed. (21, p.l-10)

In the traditional type of course orgenization eaoh
year 1s devoted to a different phase of instrustion. Fopr
example, one year may be devoted to crops and soils,
another year to livestook, cne year to farm management, and
& fourth year to marketing. The segregation of farm enter-
prises into different years was typical in 1917, ?his‘kiad
of course organization was called a vertical organization.

With continuation projects, and long-time programs |
of supervised farm practice baeeming'mbre common, there wasg
an lncreasing difficulty in maintaining a elose relationship
between supervised farm prectice and class instruction. A
student with a dairy project extending over four years
would get dsiry instruction during only one year, under the
vertical organization, whereas he would have need for

instruction over the entire four year period, particularly
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&%t the times when 1t could help him make deeiaiuﬁa and
solve specifie croblems arising in connection with his
supervised farm prectice. A plan was adopted which was
known as the horizontal or oross-section organization., This
type of organization provides for the distribution of the
Jobe or problems in an enterprise throughout two or nore |
years of instruotion. "Some ploneer work on thies new method
of organtization was done in New ﬁampshira,_ientucky,A
Minnegota, Loulsiana, Virginia, and Oregon.,' (39, p.61h)

Besldes meeting the many needs of individual

students, the long-time supervised farming programs of the
studente include the major farm enterprises in the eom-
munity. There 18 a need for instruction on some Jjobs and
problems in thess enterprises each year throughout his alle
day instruction, and even after he is established in
farming. R }
As stated by G. P. Deyoe (14, p.6U-65) the cross~
sectional plan provides for flexibility in meeting students
needs &nd interest, as these are associated with the
program of supervised farming and other zetivities in
vocational agrioulture. It permits e gradation and die~
tribution of course materials in keeping with successive
levels of understanding &s esch boy gaine maturity and
experience., It makes possible the organization of activi-
ties which epproximates & farmeas~a-whole approach to the

study of agriculture from the start. Presumably, by
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learning to farm the wey that proficient farmers fam, the
boy gains an integrated understanding of the complex inter-
relationghips of the activities in a well-planned farm
business,

In 1932 and 1933, the Teacher Training Department at
Oregon State College prepared suggested orosg-section
course outlines illustrating methods of dlstributing and
integrating course materials and student setivities over the
years, in relating to continuing and expanding long-time
project progrsms. These outlines took into account the
lmmediate and progressive needs of boys in project enteye
prises, the maturity and experience of students, and the
difficulty of the problems. It was discovered ﬁhat ocone
siderable undesirable duplication and repetition of instrue-
tion from year to year was resulting in the field from the
cross-section type of course organization and teaching.
This was partly due to the fact that some of the teachers
were making the distribution too much on the enterprise
information basis, rather then on the basis of developing
problems snd student activities as they naturally grew out
of the continuing farm and project programs from year to
year. Consequently, attention more recently has been given
to methods of distributing instruction among enterprises
and other course units by years on the basis of famm and
projJect problems and activities, thus aveiding undesirable

repetition of information.
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A modified cross-sectional plan is being used by
some teachers. Under this organizatlion, a phase of instrﬁﬁm
tion such 2s livestock or fleld orops is used as 2 central
emphasis, along with selected units or Jobs or problems
from other phasges of instruction needed in the current year.
There are varied reasons for the use of this plan. Peachers
who have used the traditional plan of course organization |
may have difficulty in using a strictly corss-sectional
Procedure. Many teachers belleve that careful planning of
teaching units of instruction is important, and that more
effective planning ¢an be done in the case of ¢lasg or
group instruotion, than were & large smount of purely
individualized instruction is used. “There are many
individual problems which are common to a group af'studcn#a
which under proper course orgsnization and teaching can be
effectively taught to the group &s a whole and still meet
individual needs." (8, p.152) The inexperienced teacher
often finds the striot cross-sectional plan diffieunlt to
follow at first, and they are able to do akmére effective
Job through the modified plan.

*Vocatlonal agricultural education should lead to
establishment in farming. The young man may develop
sufficient ability and skill to beocome established as a
good hired man on a farm. He may acoumulate enough capital
from hie productive enterprises to become esctablisghed as a

renter or as a partner in a farm busineas. Through further
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training he may improve his gtatus sc that he may take
additionsl steps toward establishment on a farm which finally
he may own. Farm practice is an important part of the total
instrustional program in vocational agriculture. Supervised
farm practice is & means of helping members of classes of
vooational agriculture to develop skille and abilities for
farming beyond théae which they alréaﬁy possess, Such
gkille and abilities should be those esasential Tor meeting
the probleme of the student on his home farm, or on ‘the
faym where he 1g to recelve training. BSupervised farm
practice for the young men either in scheol or out of echool,
ghould help him to accumulate capital for establishment in
farming and should prepare him to operate and manage &
farm.® (31, p.3)

Types of Projects:

To develop instruction around the studentts farming
program 1t is essentlal that the projects be selected during
the first part of the school year. The studente should
develop an understanding of the objectives of vooational
sgriculture and the broad program of supervisged tarﬁing
soon after the opening of school. The planning of long-
time farming programs should begin following this basie
instruction. In this way the student oan make 2 thorough
study of each job or problem and determine what approved
prectices he should use in carrying out each projeet or

supplementary farm practice just prior to performing the
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Job on the farm. “To learn what to do, when to do it, and
how to do 1t correctly.® (&, p.339)

For the most worthe-while and @rantieal superviped
ferming program, the student shaulé diversify his activities
in line with the faming types and enterprises in the
comaunity snd his specific interest and needs. Although
only one project 1s needed to fulfill requirements as fay
&8 the National Vocational Aots are concerned, Educators in
vocational education in agrioculture reaslize that compre~

hensive programs are more practical and benefieial to the

student., A ocomprehensive program will include production S
prejects, improvement projects, supplementary farm practiaes;
and placement for famm experience. |
Produstion Projeocts: |

Production projeots, formerly called *productive
enterprise projects® or "ownership projects," is a business
venture for experience and profit involving & series of
Tarm Jobs usually covering a period of time represented by
a produetion cycle of a farm enterprise. Such projects
are owned in full or in p&rt'by the boy snd is oontrolled
by him. He receives all the net income 1f he owns it in
full. The projects may continue for one ¢ycls, or may
continue over a periocd of years and thereby become a long-
time project. |

Production projects are sometimes clageified into

"major projects,® "minor projects, or faontributory
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projects.” A major projeset is a production project which
normelly yields the major income in 2 student's farming
program. This 1is one of the more important tyves of proe
Jects in the farming program. A minor projeet is & pro-
duction projeet which ordinarily provides a relatively
small portion of this income, but which may be fitted into
the program so as to utilize and balance labor more effee~
tively and yield a quick cash return on & small investment,
A eentribxztory project is & production project whieh pm»'
vides products such as feed or other products utilized for
the major or minor projects.

Bince the major production projeots are the basis
of the atudent's farming program, it is very important that
careful selection be given to such projects. In some
instances the student may find it necessary to gtart with
minor or contributory projeots. However, he should get a
major projeot started as soon as possible.

Improvement Projects:

Improvement projects involve a series of relaged
Jobs designed to improve the appearance and real estate
value of the farm and the efficlengy of the farm business
as & whole, and which contribute to the comfort or son-
venience of the farm family. The student has no ownership
in an improvement projest, and it asu&lly provides no
direct income to him, but it furnishes & basis for vitaliged

instruction by learning through experience. Improvement
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projJects may result in more income to the farm rmmily since
they may consist of activities which improve several enter~
prises, such as keeping and using farm accounts, or eatabe
1lishing a balanced fertility program for thskrara, I
provement projects in deirying have become popular in meny
stetes due to the importance of this enterprise, and also
because many day students select dalry helfers as produstion
projects which require two or more years before they become
productive. An improvement project is made up of a series
of related activities may be similer to those in a produs«
tive projeect. If the student had some ownership in them, a
number of these would become production projecta.

Bupplementary Projects:

Supplementary farm practices are small farm Jobs
undertaken by the student for additionsl experience, skill
and efficiency lying outside of theose Jobs already included
in the student's production or improvement projects. They
provide for the development of individual ability to do
numerous specific approved practices which would not other-
wise be included in the boy's supervised farming progrem.

A supplementary farm practice usually consists of a single
Job, whereas an improvement project consiste of several
closely related Jjobs or aetivities. An t&?veveuenk project
may require aevéral weeke Or even a ysar or mors, wheress

a supplementary farm preotice is completed in a relatively

short time. A mentioned in Vooational Bulletin 225 of the
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United 3States Office of Education "Routine chores or any
other job that a stﬁdenh hag done before or that he does
without mastering a new practice 1s not a supplementary
farm prectioce.
Placement for Farm Experience!

Placement for farm experience refers to looating on
e farm & student who 1s lacking in experience. It is
intendeﬁ,prdmarily for students not living on farms but
interested in seouring farm experience and developing farm-
ing programs, and for atudenté whoee home farm facilities.
ere inadequate from the stendpoint of type or opportuniiy.
The instructor gshould meke sure thot sultable facilities
and opportunities are available for the student to develo)p
the desired abilities. He must also see that co-operative
relationships are established between the employer, the
parents end the student and & definite understending ac to
the agreement for wages, nature of work, training and
opportunities for developing & comprehensive program in
superviged farming.

Grour Projectsal

In recent years there hes been an incressed intereast
in group projects. Group prajesté should be considered as
en important type of supar#isea‘farming, in sddition to
the individual farming progrems. In organizing group pro-
Jecte certaln relationshipe ean be developed to zdvantage

with the local chapter of Future Fammers of America. For



71
example, each local chapter in its yearly program of work
usually’includes setivities 4in ao~operatian,‘aamaunity
sarvice, and sarning money. Some groups purchase reeég and
fertilizers for individusl projects, or form co-operetives.
The projJect should be sufficiently broad to be challenging,
but it should not be so large ss to become burdensome &nd
requires an undue cmount of labor for elther students or
teachers. Through group projects, observatlons, demonsiree
tions, and various other aetivitiee relsted to the proleot
can be rezdily arranged for class grnﬁps. In certain cases,
group projects may demonstrsie the value of enterprises
new to & given region. It ia often & means whereby the
people in the community can become more familiay with the
work in wvocationel sgriculture. A number of F.F.A. Chapters
heve sponsored chapter projects in livestock, and thus
furnish opportunity for the development of desirable
breeding stock for the menbers and for the community.

Long~time Projects:

Continuation projects, or long-time projects, are
planned to continue over a period of years. Through long~
time projects esignificant contributions sre esteblished in
farming through the accumulstion of money, foundation
animals, and other types of nssets. Besides having learned
& great deal through experience, the student is well on
his way toward}establishment in farming. Not only is %he

formuletion of rlans for the school years zshead desirable,
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but some long-time planning should extend into the posat-
school period. Significant fsctors which should be
‘suggestive to teachers in their efforts to gulde boys in
the selection of long-time programs of supervised farming
are the boy's interest in voeational agriculture, co-opera-
tion by parahts, the interest and 1nflgaaaa of the teacher,
the influence of the F.F.A., %the fsot that'xhe father owns
the farm, the ap&ar%uaity‘tb meke money, the influence of
parents, and home-farm oconditions. (2, p.94-98) ,

Long-time farming programs usually begin on a small
scale and expand each year through the sontinuation of
certein enterprises, and the additlon of new projects and
supplementary farm practices. Such programe must be
sufficliently flexible to provide for neoded ochanges and
additiong as the program continues.

Any long-time supervised farming program should
provide for satistaéaoré business srrangements, 1na1nd;ng
those with parents, financisl participation and complete
management of the projects by the student. It is important
that'aha proper analysis and interpretation of the reoords
and results be determined for decisions, adjustmente, and
the future good of the program. To assure success in the
mechanical phases of the'farming programa adequate exper-
lence in farm mechanic activities ig needed.

The Teacher and His Responsibility;
To & large degree, the responsibility for the success
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or fallure of the supervised faming program depends on the
teacher. He has several steps or principles to follow in
developing comprehensive programs. The Firast basic prine
eciple for him to follow is to formulate and write out the
objectives and goals he hopes the program to achieve., These
objestives should be stated in terms of the development of
student abllities, and the ultimate goals of establiéhmenﬁ
in farming. Incorporated in the objectives should be the

‘approved practices to be stressed and efficlency factors to
be achieved. These should be determined as a result of
~surveys, home visits, and student conferenses. The teacher
must develop understandings with all persons concerned with
the student's program, assist parents and students in
seleoting sultable projects and activities, planning pro-~
cedures to follow, approve praoctices %o aénpt and ecarsfully
gupervige the programs, "It is the instructor's responsi-
bility to counsel with students desiring to enroll in
vocational agrioulture. He should give the students =g much
guldance as possible before they enroll in the course to
meke sure that the instruction will best it their needs
and that sultable facilities and opportunities can be
provided for satisfactory aupervigea,rarming programg, *

(8, p.309) The teacher should have an underatanding of how
to create intereat, get students started with sa:&araetary
programs, and to supervise them effectively. For the

- teacher who does not have these understandings most states
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offer opportunities for professional improvement through
in-gervice training, conferences, field trips, reading,
workshops, and graduate courses offered during the school
year, or during short summer sesslons.

Belection of a Good-farming Program!

The organization of a good progrem of supervised
study will depend upon the understanding and co-operation
of students, parents, and the teacher. The students in
a beginning class in vooational agriculture should become
scquainted with the plan of "growing into farming,® and
have some conception of what comprises a broad program,

The interest of the astudents may be enhanced by
various methods of motivation. Discussion of what they
nced to be able %o do in becoming farmers is an interest~
arousing technique. Other methods are emphasizing the
possibilities of making some money through the development
of é gaad,pregram, discussing ways & well selected program
will aid in the establishment in farming, indicating posmsi-
ble wayes the program will contribute to the improvement eof
the home~farm business, and to improved living on the farm,
and discussing the various types of projeets. By such
methods the students ocome to realize that superviged famming
provides an opportunity for them to aﬁh&e&s objectives of
importsance.

Frequently it is a chellenge to the student, and his,

parents to have certain standards which will gerve as goals.
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The loeal chapter of F.F.A. may set goala in its program of
work. For example, one chapter set as 1ts'f1rut goal in
the dairy section to have one hundred percent of enterprise
herds average 350 pounds Butterfat. The second goal wasg
to have one hundred percent of the animals tested for
Tuberculosis and Bang's Disease. The third and fourth goals
regpectively, were: egtablish two more dairy teams of
record stock, and obtain membership in local artifieial
insemination association. A minimum number of pradaeté ber
boy mey 2lso be get as a gosl by a P.F.A, chapter. The
goels set should be high enough to be challenging, but.not
go high ag to be discouraging.

Use of Former Student Records:

Exceedingly valusble to the beginning student are
the records of the supervieed farming programs of former
students. By analyszing aécurata records the student will
have revealed to him such important iteme &g size of pro-
Ject, kind of projeet, goale resched, production, laber
used, seed used, expenses, receipts, rent, project agreement,
method of financing, snd approved practices followed.

Use of Home-fearm Survey!

To intelligently select asctivities for & program of
superviged farming the student should maske a survey and
enalyze carefully the needs and faclilities of him home farm.
This survey may be comprehensive covering all activities

or it may be divided into several unlt surveys covering
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egsentlal items on the farm, farm mechanics activities, and
the various farm enterprises with their activities. By
carefully analyzing this information, the student, with
co~operation of his parents and teacher, should be able to
derive a pragrﬁm of supervised farming which iz in keeping
with the total sgituation that exists,

Parental Co-operationt
Parental co-operation is important in the selection
of programs of supervised farming. Both the mother and
father should be eonsulted in discussions which involve the
selesction of supervised farming. It 1s desirable that the
teacher vigit the home of a gtudent prior to his 1n1$1§1
enrollment in voeational agrieulture, followed by visits at
intervals during the period of gselecting activities of
superviged farming. This is an important time for the
teacher to betome acquainted with the parents, and to
familiarize them with various aspects of vocational agri-
culture. A number of activities can be ssleoted as a result
of the discussion with the parents and the student relative
to his needs, interests, and apportanitiaﬁf
Factors of Considerationt
Careful consideration must be given toc the selection
of projects, particularly the major production projecta.
The kind of major projects which will be most desirable to
start with should be reveasled through the student's home

survey, snd his review of the records of former students!
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ferming programs, and success factors in production, The
nzjor projeot should be started as soon as possible.

Besides selecting improvement and supplementary practices,
the student should eetablish a felt nred for many farm
mechanios activities. Beoause of the great advanaaﬁenta in
farm machinery 19 recent yecars there is & need for inscreased
empheslis in farm mechanics.

In his “Hendbook on Teaching Vooationsl Agriculture,®
G. C. Cook gtates; #There are a number of factors to con-
sider in choosing a type of farming end the difrerant‘
activities to include in the student's supervised farming

programs:
1, Personasl preferences - The student’s likes and
dlslikes, ; ,
2, The types of farming in the community and on the
home farm.

3. Relative importance of enterprises in the com~
. munity and the home farm. .
4, The ability and previous experience of the student.
2. The ferm facilitles ineluding equipment.
» Local trends in farming.
¢g, Available markets.
. The possibilities for improvement of the farm and
the farmm home. ; ,
9. Opportunities for ownership and managerial
— respongibilities., .
~ 10. The parents! willingness to co-operate.
11, The probable finsnoisl return.
12. The ultimate plans of the student.
13. The opportunity for developing father-son partner-
ship agreements.* (8, p.3348)

Budgetingt

~ A superviged farming program is a business venture
for profit, and budgeting and arrenging finances are im-
portant, aspects in the planning. The student should make
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a oareful eetimate of recelpts and expenses to determine
the probable outcome before making a final selection of &
production project. Previous projecta of a similar type
and farm account summaries msy be used as & basis for making
the estimates.

An accurate and complete budget forms the basis of a
gound businees agreement. It gives the boy & complete
overview of the undertaking, including its relation to atﬁar
farming activities:; Essential data for prosuring sound
eredit is provided. The budget provides standards agsinst
which the teacher and student mey check the projeet as it
progresses. It supplies data to be uﬁéa in meking a
calendar of asotivities on the farming program. Budgeting
makes use of data from farm records in ways which contribute
to the improvement of the farm businesa. (7, p.68-69)

It 18 desirable for the student to estimate rather
carefully the total costs, the actual cash neaﬁe&, and the
‘1neame expeated. Most states have record books for super-
viged farming, and they usually include forms for use in
meking budgets. The following typre of budget n&s deviased
by the Department of Agrioultural Education at Oregon 3%@%&
College:
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POULTRY PROJECT BUDGET ESTIMATE
Egg Production
Estie
Production mated
Average no. of hens Average Value Total Value

79

Actual

Average no. eggs per hen
Total no. doz. eggs produced

Receipts of Credit
Average price per doz. eggs sold used at home

No. doz. eggs sold used at home
Value of eggs sold used at home total
No. of hens sold used at home price value
Wiscellaneous credits price value
price value total

Increase of closing inventory over opening Invertory
Total receipts or craedits

Lbs. grain purchased xind price value

Lbs. grain farm grown kind price value

Lbs. mash purchased xind price value

Lts. mash farm grown kind price value

¥ilk or buttermilk used at home. amount price value
Milk or tuttermilk purchased. amount ovrice value
Green feed 1lts, kind price value

Shell grit etc. lbs. kind value

Total feed cost

Titter kIind ~ ~ ~ amount _ _ price _ _ wvalue _ __ _ ~ ~ " 7"
Spray materials, disinfectants, medicine, kind
amount price value
Crates, fillers, amount price value
Interest on investment - amount ¢ interest value
Rent, items on which rent is pald (bldg. land, etc.)
amount value
Transportation, express truck, etc.
Other Misc. charges = kind value
Hrs., self lator rate value
Hrs. other labor rate value
Hrs. horse labtor rate valiue

Decrease inventory
Total gross cost (sum of items 11 to 30)

Total net cost for epgs (item 31 minus deductarle cradits)

Net cost per doz. eggs (item 32 divided by no. 3)

Feed cost per doz. eggs (feed costs, item 19 divided by item 3}

Man lator costs per doz. eggs (sum of items 27,28 divided by item
no. 3)

No. hrs. man labor per doz. eggs (item 27 2 28 divided by 3)

Total net profit (item 10 minus item 31)

Pupil labor income (item 37 plus item 27)

Pupil's actual laror income per hr. {item 38 divided by hrs. self
labor)




80
Finaneing the Program:

After the budget has been carefully prepared by the
student 1t should be ochscked by the teacher. A meeting
should then be héld by the parents, son, and teacher to
discuss the methods of finanocling the program. Frequently
memoranda of financial agreements between father and son do
not clearly define the responsibilities of each party for
sharing the expenses and returns. Misconceptions of the
buginess ef farming may develop Af it is not oconducted on
a business bagis, If the procedures for obtalning financial
assletance are through parent oco-operation they should be
businessllke and typical of those the boy needs to follow
when negotiating a loan with a bank or & person outside the
family. Merely seouring the money, credit, or othepr
facilities negessary to finance a project is not the big
consideration. From the educational standpoint, it is of
more impartaneé.to provide the boy with every opportunity
for assuming typical finaneing responelibilitiee and to use
project-finencing as a means of developing those abilities
he will need to pessess later for successful finaneing of
the farm business as a whole.

If the boy 18 to secure worth-while tyaining in
finaneing prajects'w&th parent co-operating, the following
steps and teaching procedure are suggested by Profescor
H. H. Gibson, Oregon State College:

Step 1. Careful analysis of the proposed preject enterprise

is made.
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Step 2. A complete project budget is prepared by the boy.

In conneotion with project-financing, the project
budget helpe in the following ways!

1,

To show the boy the kinde and amounts of things

required to carry out & proposed project

_ program,

2e

To determine when and in what smounts ossgh

will be needed so that financial arrangements

. may be made accordingly.

To show how feed crops may be ralsed, equip-
ment made, eto., as & means Qf reducing cash
costs,

To meke possible the comparison of enterprises

with reference to probable returns and coste «

~ cash and non=8asgh,

To determine when and in what amounts the loan
can be repsaid,

To determine whether borrowing money for a
proposed project program is likely to prove

a sound investment.

To make possible the determination of falr
and buginesslike finanelal or partnership
agreements between the boy and parents, by
giving both a basis for deolding how each

‘may share in the division of costs and

receipts,
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8. To stiﬁulate'interast in keeping records as
a means of checking on costs and other out-
- comes which measure the success of the project.
9. To stimulate interest in conatant observation
and ohecking of project practices with refer-
ence to their possible effects on coats and
. receipts. ) M
gtep 3. The boy presents budget to class or F.F.A. Chapter
members for their consideration and approval.
This step would be particularly necessary where it
38 the practice for the F.F.A. chapter or prajeaﬁ_
loan committee to spprove and make loans to F.F.A.
members. At this time class members, as well as
the individual boy who makes his budge% report,
will discover many probiems whish have a bearing .
on project practices as well as projeot financing.
Budget~making is one of the best agpruaehea to &
discovery and analysis of jJobs and breblems that
- must be considered in project-planning.
Step 4. The instructor, in conference with the boy, correcis
. and approves the budget.
8tep 5. The boy presents the budget to his parents for
their approvel and their considerstion of what
~ finanolal assistance they may be able to give.
Step 6. The instructor, the boy, and parents, together in

conference, finally agree upon the finanoisal
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arrangements to be made -~ what size of losn, if
any, ia needed, and whether it shall be obtained
from the parents, local banks, or other sources.

There is no device comparable to the budget for
bringing the boy, the parents, and the instructor together
in a final determination of the type, size and scope of a
projeect program to hs.undertaken,,ané'the finaneial
arrangemente that need to be made. Neither the instructor
nor the boy should consider asking the parents to approve
and finance & project progrem without first presenting to
them a conservative and complete estimate of probable sosts
and returna,

When & projeot vrogram is spproved and financed
under these conditions, all parties to the agreement know
what 1t i1a about. Parents are ready to approve the projeot
practices which the boy decides %o adopt. The way 1s
paved for the instructor to do effective project super-
vislion, and, most important of all, the boy gets worth-
while training in farm-financing.

B8%ep 7. The boy draws up a project financisl agreement
which is signed by both him and his dad. If a
- loan is obtained from the parents, the boy should
sign a note secured by a chattel mortgage on his
projeet and other assets.
‘Some inetructors have used local attorneys who are

particularly interested in the local F.F.A. program to
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diseuss the different types of contracts and mortgages and
to draw up contraots, semi-legal in form, that would hold
in a oourt of law. The parents understand that the

purpose 18 not to bind either them or the boy through a

legal contract to an agreement in whioch their word would

not hold, but rather to give the boy a husinsssvexpérienat
he would not otherwise ge%t in the usual parent and son
forms of project agreemente. ;

Step 8. Instrustor and boy cheok up on costa and inoome,
through use of projeet records, as the project
progresses; and gee that loans are paid according
to financial agreement.

A pertinent question to ask at this place is, - |
should there not be a re-evaluation of supervised prastice
programs, courses of study, and tesching prosedures with
reference to the contributions they are making to the
attainment of this major objeotive: namely, ability to
finanoce & farm business? As project programe increase in
slze and soope, and as they are looked upon more and more
ag a means of alding the boy to get a start in the farming
business on his‘ewn; project financing becomes an inocreag-
ingly important problem and responsibility for the individ-
ual boy. (20, p.128-129)

Students should be given the opportunity to perform
the various transactions involved in securing and repaying

loans. Depending upon parents for all forms of needed
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financial assistonce often results in the selection of
projects undegirable in type and inferior in quality. The
progedures already recommended for negotiating a loan with
parents, should hold in the main for other types of loans.
G, C, Cook lists gsome of the numerous methods that have
been successfully used for financing farming programs!

1, BSecuring funds from parents.
2, Securing loans from local bankers. _
R. S8ecuring funds from finance corporations,

» Beouring credit from livestock breeders. Frequently
breeders will sell animals to students and give
oredit until some of the offspring are sold, or they
mey teke a pereoentage of offspring as pay.

5. Becuring a loan through the local F.F.A. or N.P.A,

. chapter (The chapter may have a reyolving fund for
this purpose). , _

6. BSecuring an animal from the local F.F.A. or N.F.A,

, chapter on a chain basis. This is to return in kind
livestock or aseed. o o

7. Becuring guaranteed loans through the Puture Farmers

. of America Foundation incerporsted.

8. Securing funds from loecsl gervice clubs. .

9. Carrying on the program in partnership with someone

- elge, paying the partner when the product is sold.

10, Securing funds from friends. L

11, Seouring funds by working for loocal peoples.

12, Poolling of rescurces by several etudents who develop
& group prolect. ; S

13, Barrswing from the Production Credit Asscciation.
(8, pP.3 2“'31‘”3) ‘

Bugsiness Agreements:

Onge the budget is developed, 1t ghould serve ae a
basis for arriving at a business agreement which is sound
and reasonable for the boy and the perents. Business
agreements ought to be enoouraged as Shay*aru‘dqairabie'&g
a businese undertaking. Many states provide forms for
business agreements in the project raeerd‘hﬁeks- Theﬁa

are a number of purposes for such agreements.
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Misunderstandings may be avoided, and all parties will know
what the agreement includes and what 1is expecta& ar,them.
They show the division of responsibility and return. They
are businasawlike and help to develep business procedures,
and when prﬁpgrly prepared, they help insure a successful
progrem.

Buginess agreements differ, but they should contain
such items as: Xind and size of projeéts, the period
@o&cerned, rent agreements, what father and son are to
furnish, agree to do, and to receive, and what the teacher
agrees to do, finishing with the signature of the student,
the father, and the teacher.

Developing the Programs of Supervised Parming:

Onoe the farming program is selected the student
must know where he 1s goling and how he axpeeis to get there.
Some time should be spent in classroom discussions pe»wi
taining to the objestives which the atudents hﬁﬁe to
accomplish. After the students have formulated satisfactory
objectives they will need to take part in setting up the
methods for achieving these objeetives.

"The objectives to formulate will depend a@an the
development of effective abilities needed by the student.
Two kindes of objectives formulated are: (1) for the long-
time program in supervised farming, and (2) the objeotives
for the individual projects.”
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Objectives of Long-~Time Farming Program!
' The primary aim or objesctive for the long-time farm-

ing program should be satisfactory establishment in farming.

Some contributory objeotives for the long~time program arei

1.
2,

3.
L,
5

L

2

10,

To make satisfactory profit.

To adopt and put into effect a large number of
approved practices.

To develop effective abilities which are needed for
success in farming and family living.

To keep neat, accurate and complete records.

To contribute to the improvement of the farm business,
the real estate value of the farm and to a more
somfortable farm-family living.

To take pride in doing & good Jjob which will demand
the respect of the parents and the community.

Po establish a home~farm shop,

To acquire essential farm machinery, labor saving
devices and other needed equipment.

To ac;umulate sufficient good breeding foundation
atock.

Te accumulate sufficient capltal to assist the student
in becoming sstablished in farming.

Objectives of Individusl Projects:

"gome obleotives to formulate for individual projecta

may be stated as follows:

1.

To develop and establigh an outstanding. ﬁairy herd on
my own farm,

To develop an improved breeding program, .

Te get & start with & purebred herd of swine.

To install a pressure water system in the home.

To develop a home besutification projeot.

To develop and establish sn outetanding flock of pure-
bred sheep. )

To prlace all farm machinery in satisfactory working
condition. .

To use a lar%e number of approved practices.

To keep complete and accurate, records,

To develop a swine sanitation progrem on the home farm,

To make a zatisfactory profis.

To use adopted hybrid seed sorn.

Po galn practical experience whioh will help me be a
guscegaful farmer.

To control disesses and parasites.
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The above are merely samples of ocbjectives which the
gtudent &ay formulate. The ones he will want to develep
will depend on the conditions and faoilitliesn avaiiébl&,
the kind of projecte he has, and what he desires to
achieve." (&, p.353-354)

In preparing a program of work the agrisulture
ingtructor has a number of jJobs to do before school opens.
The following are suggested Jobs in order of sequense before
school begins.

1, Reerulting studenta. ; ; o
2¢ Vielting and guiding boys in selection of projects.
g, ¥Making surveys. ) o,
4, Locatlng and securing teaching meterials and situatlons.
g, Meking project job analyses for important enterprises.
6. Condueting community and projeet exhibits at faira.
7. Arranging and equipping agriculture aend chop rooms.
{1) Ordering equipment. ‘ o
8, Selsoting refersnce, text or library materials.
-9, Piling bulletin and other materisis.
10, Getting acquainted with community.
. 51) People -~ assets,
, 2) Community organizatlions.
1l. Making a course of study. ;
(1) ¥hat types of farming. Farm enterprise and other
course units will be included, relative time %o
each, how dlstributed by years over the years,
seagonsl sequence ete.?
, (2) How much time to olass work: to individual work?
12. Teaahin%‘proaess itaelf. f
sl) Planning each unit or job. .
, 2} Seleoting and using methods appropriate to oy
. suited to each unit or problem in teaching,
lg. Supervising projects -- number and frequency of visits.
14, oOrganising and condugting Future Farmer shaptey.
12. Planning evening school work. ;

Found in the appendix of this thesis are outline
forms for the organization of an agriculture instructor's
time as suggested by the Department of Agricultural
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Eduoation, at Oregon 8State Colleges.

VII. PARM MECHANICS

The Importance of Farm Mechanics:

Instruotion in farm mechunics is an important pars
of the program in superviged fakming. Most states recognize
the importance of this work snd allot sufficlent time foy
it in thekagrieultﬁ?al,prngram. Many student abilities are
developed which are ésaential for success in famming and
farm-family living. Through farm mechanics instruction the
student 1s trained in the skills that are necessary to do
the needed farm mechanios jobs on the farm. The student is
given an opportunity to do purpcseful thinking as well as
the use of his hands. After the job is done 1t helps the
student realize that 1%t 1as preotical and he has accomplished
gomething. Students like this phase of instruction and so
1% 1s one of the best ways of motivating and stimulating the
student’s interest. It provides instruction based on
individual needs of the boy, shows immediate results, and
adds variety to the program. Its practicsl value c¢an be
seen by farmers, and it affords a wonderful opportunity to
advertise the work of the department, and sell the program
to varlous persons in the community.

Students in farm shop find themselves in circumstances
which give them a great deal of freedom that they usually
do not enjoy in academic classes. The boy is on his own.
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ghop work is of a nature whieh approaches 1life conditions as
they wlll be after the student finishes school.

Determining Oourse of Instruction:

The details of instruction should vary with the needs,
interests, and abilities of the stuﬁenis. The progrem a:
farm mechanics must be correlated with the rest of the
activities in the department and with each boy's supervised
farming program. To be sure of the student's needs the
ingtructor has to make a survey of the boy's home situations,
and the neede of his supervised progrem. "S8ince the teacher
is primarily coneerned with the boys in his department, it
would only be necessary for each boy in hie classes to f£1ll
out a form, rather then to try to survey all of the farms
in the school area." (30, p.18F) The instructor should know
the jobs the boys should find most valuable as a result of
definite farm needs, and should lead them to & recognition
of these needs and a desire to meet them. "It is necessary
also for the instructor to recognize the Jobs to be accom-
plished and, through discussions, conferences, field trips,
reference resdings, and other means, to lead the boys t0 a
discovery of the important jobs on their farms.® (5, p.53)

Areag of Instruction:

*The farm mechanics program inecludes all the unepec-
ialized mechanical activities that a progressive farmer
should perform on his home farm with the kinds of tools and
equipment he will have aceessible." (8, p.4ll) 1In 1946,
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the Pacific Conference of Agrioultural Engineering and
Vocational Agrioulture Educators accepted the recommendations
of what should be included in the farm mechanics program
made by the sub-committee on Agrioultural Teacher Training
of the American Society of Agricultural Engineers in
Collaboration with an Advisory Group of Agricultural Eduoa~
tion Speclalists. The recommended six areass of instruction
are:

Parm shop work.

Farm power and machinery.

Farm buildings and eonvenien&es.
Soil and water management.

Rural electrification.
Processing of farm products. (46)

G. C. Cook of Michigan State College carefully

B R A YR SN

reviewed these recommendstions and prepared the following
outline which is very similar to the suggestions made by

these committees:

FARM SHOP WORK
Woodwork and Farm Carpentry

1, Providing and equipping the home~farm ghop.

2, Classifying, selecting, and caring for lumber.

z, Selecting and using nails, sorews, bolts and hinges.
« Classifying, using, and caring rar woodworking tools.

g, Fitting shop tools.
. Fguring bills of material.

7. BSketching and reading blue printa.

8. Cutting rafters.

9. Making woodworking and farm carpentry praaeeta.

Painting and Glazing

1. Painting.
2. Glazing.
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1.
2
3.
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Rope Work

gelecting and caring for rope.
Using and handling rope.
Spliocing rope, maeking knots and hitches.

Harness Work
Repairing and caring for harness.

Sheet Metal Work

Selecting and using soldering equipment.
Soldering.

Ferm Forge Work

Preparing for forge work.
Working hot and cold metal.

Welding

Welding by the oxyacetylene process.
Welding with an electrie src welder.

FARM POWER AND MACHINERY
Transmission of Power

Selecting, using and repairing farm belts.
Installing line shaftse, pulleys, and belts.

Farm Motors
Understanding fundamental prineiples of gas engines.
Maintaining carburetors, cooling, and ignition sgystems.
M¥aintaining the farm motor.
Truck and Tractors

Sslecting, using, and caring for farm trucks.
Selecting, using, and caring for tractors.

Farm Machinery
Selecting farm machinery

Using and maintaining farm machinery.
Constructing labor saving equipment.
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3.

FARM BUILDING AND CONVENIENCES
Conorete Work

Understanding the uses and composition of conorete.

Estimating quantities and proportions of oconcrete
mixtures.

Mixing, pouring and curing concrete.

Farm Buildinge
Construeting and repairing farm buildings.
Farm Home Convenlences

Selecting and using plumbing equipment,
Installing and repalring plumbing fixtures.
Establishing farm water supply systems,
Establishing farm sewage disposal systems.
Heating the farm home.

RURAL ELECTRIFICATION
Understanding the sources of eleetricity, terms and

materials.
wiring the farmstead and maintenance of equipment.

S80IL AND WATER MANAGEMENT

Terracing to econtrol soil erosion.
Using contour farming and strip cropping practices.
Providing farm drainage and irrigation.,

PROCESSING PARM PRODUCTS
Providing and equipping & school community cannery.

Providing smoke housesg,
Providing hog glaughtering equipment. (8, p.412-414)

Some instructors mey think that most of their shop

work should deal with the construction of new praqeets.
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They may not look for repair work and do not properly stress

it.

mechanics sctivities of the farmer is repair work.

a;udant should develop &n appreclation of the economy in

In several states at least fifty per cent of the fam

Every
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repairlgaba and ahbuid be eneouragea to do repair work as
long a8 1% hes educational value and is eaonémioally
profitable. Painting repair jobs to meke them more attrace
tive probably would meke the students more interested in
this type of work. o

organizing the Content of the Course:

It is suggested that jobs be distributed over a four-
year period since the program in most states extends over a
four-year period. Some jJobs will be repeated from time %o
time. Not all students can besome gkillful in all the Jobs
offered to them due to physical or mental limitations.
Offered a wide variety of jobs, the average student will
become proficient in a satisfactory number of them. "Mastery
of a relatively few significant jobas is more desirable than
mediocre performance and limited understanding of a large
number of equally important jobe." The later years spent
in farm-shop should consist of a measure of natural repeti-
tion of earlier Jobe and advancement of relatively greater
diffioulty and wider application, Although tea&har& of
vooational agriculture do not make riratéeiass mechanicg
out of the students they usually have sufficient time to buy
a solid foundetion of fundamental meehanidal skills and
abilities, which will enable the student to maintain and
repair his farm machinery and equipment in a satisfactory.
manner, Instruetion should be functional t@kbe effective,
(30, p.72) |
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Keeping in mind the needs and sbilities of the

students and the degree of difficulty in performing the
different Jobs, the teacher should decide on which units to
teach each year, and sllot a suggested amount of time and
place to each unit. Farm mechanics should be integrated
throughout the entire four year program. Each phase should
have its emphasis determined by the type of farming, commun-
1ty, needs, size of the shop and the eguipment avallable,
the training of the teacher, and thé enrollment,

It has been found through experience that in the
making of plans for instruction there should be a favorable
amount of flexibility. 1In developing their programs of
- superviged farming the teacher should consider the antici-
pated needs of students, and develop many suggestions in the
form of source units. Such units include possible ebjec~
tives, problems, activities, procedures, and resources for
& signifioant Job or problem area. In this manner the
teacher formulates suggestive plans of procedure which will
include more ideas than will actually be utilized.

Evaluating the Farm Mechanics Program:

An eesentlal part of the teaching program is the
appralsal and evaluation of the student's achievement in
farm mechanlecs. "Effective evaluation furnishees the bagils
(1) for the student to determine his progress in achleving
the oblectives of farm shop, (2) for the instructor to

determine the effectiveness of his instruction, and to
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modify his instructional procedures, &and (3) for the
instructor to formulate grades for school records."

(5, p. h98)

The final grade on a completed project 1s but one
aspect of evaluating the individual. Other aspects which
should receive attention are:

1. The development of desirable interests, ideals, apprecia-

_ tions, and understandings.

2. The development of desirable habits of 1ndustry.

3, The development of managerisl and operative abilitles
needed on the farm,

t, The acquisition of fundamental information pertaining te
farm mechanles.

5. The daily accomplishment of the student.

6. The development of self-confidence and mechanical
resourcefulness,

7. The development of problem-solving abilities., (8, p.h98)
Among the methods of evaluating an individusl's progress

are exeminationg, oral responses, notebooks and workbooks,

performance tests, dally evaluation, completed jobs or pro-

Jjeets, activities put Ainto practice on the farm resourceful-

ness of students, abiliities developed, and personal observa-

tion. Dally grading 1s ususlly preferable since it

stimulates and interests both student and instructor and it

provides & more accurate grade.
Cook lists some questions to conelder in evaluating the

program in farm mechanlcs:

1. Was instruction provided for all three groups of students
namely all-day, young farmer and adult farmers?

2., Were sufficlent courses for out-of-achool farmer groups
offered to adequately meet thelr needs?

3. Did the sll-day student receive adequate training in all
the phases of the instruction outlined for the year?
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11,
12,

13,
14,

15.
12,

7.
18,

19.
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Did the student have oprortunity to develop abilities
necesgsary for the construction or repair of Jjobs and
projects needed in connection with their supervised
farming programs?

Were the tools end equipment properly used and cared
for?

Were the proper safety measures followed in the shop?

Were effective methods of teachi uged?

Were good habits of industry developed?

Were desirable 1deals, interests, attitudes and under-
standings developed?

Was a record kept of the skills performed by each
student?

Were the shop Jobs related to the students farming
program? \

Were home farm shops establicshed?

Did the completed Jobs show good warkmanahip?

Was the shop well kept (tools kept in place, room
cleaned at olose of each class period, and supplies
kept in orderly fashion)?

Were adequate visits made to the students' homee?

Were shop jobs done at home by the student effectively
supervieed?

Were definite objectives for the instruction outlined?

Were the students 2lways engaged in worth~while activi-
ties?

Was adequate provision mede for maintaining and replac-
ing tools and equipment? (8, p.4t97-500)

VIII. FUTURE FARMERS OF AMERICA

Historiecal Development:

From the very beginning of the federally aided pro-

grem of voocational education in 1917, the boys who werse

enrolled in vocationsl agriculture in the various states

felt a spirit of comradeship as a result of thelr common

background of country life and their desires with regard to

farming as a vocation.

In many local departments of vocational agriculture

many agriculture student organizations developed. Such

orgenizations were often called "Agricultural Clubs,® and
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in many instances were largely social and recreational in
nature, but a certain amount of their activities ineluded
educational, self-improvement and eo-operative features.
Undertakings of this type, under the guiﬂanca of enterprising
local teachers of vocational agriculture, marked the first
tangible evidence of the desire of students of vocational
to band together and do things in an organized way,

With the formation of patterns of experience in these
local voecational agrisultﬁre organizations, the idea of
banding together local groups of students of voestional
agriculture into a larger orgsnization grew in the minde of
progressive leaders in the field of vocational sgriculture,
The idea of state-wlde organizations with each local group
as an actlive unit gradually developed.

In 1925 there wag set up in the State of Virginia a
State~-wide orgsnization of studénta in voestionsal agri-
culture. Professor Henry C. Groseclose of Virginia is
honored for its origination and state organization. This
organization had a definlte constitution and by~laws, and
ceremonieg, Within the next two years this type of organiza-
tlon spread to several other Southern States. Such names asg
"Junior Farmers," "Young Farmers," and "Puture Parmers®
appeared in various parts of the country. The Future
Farmers of Virginle attracted the grestest attention nation-
ally because of its very excellent ideals, purvoses,

ceremonies, and constitution.
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A committee at the 1927 conference of vocational
agriculture supervisors snd tescher treiners in the Southern
States held in San Antonlo, Texas, submitted a resolution
whereby "each of the States develop a State Organization of
Future Farmers, looking forward to regional or national
federation." (39, p.533) 1In the same yesr the annuel con-
ference of supervisors and teacher treiners in agricultural
education for the North Atlantic Reglon made reference to
progress belng made by voeationsl agriculture student
organizations in the States of Virginis, Ohleo, and New
Jersey.

Seattered young farmer clubs had been established
in New York departments of voecational sgriculture as far
back ag September 1921 under the 1n1tigt1ve of individusl
teachers. In the Fall of 1926 these young farmer clubs
developed a State-wide zctivity known as the Assoclation of
Young Farmers Clube of New York. The crimary objectives of
young farmer clubs were! N
1. To teach boys to work together.
2, To train leaders and followers.
1 To Sarve the soeiol intesste of rorreger o Sttitudes.
5: To cement interest in the agricultural departments.
6. To lead boys into farmer orgenizations. (39, p.533)

In 1927 there were twelve gtates in which State-wide
young farmer organizations were in operation. These organi-

zatlons veried in degrees of development but all were State~

wide 1n scope. In addition fifteen states had many so-called
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*vocational asgriculture clubs® in operation in many loeal
departments.

The New York organizetion had forty schools with
Young Farmer Clubs operating in 1928 with a membership of
1,250, At that time two general meetings had been held
during the year, a publication entitled the *New fork Timer®
had been gtarted, and a public speaking ocontest was in
operation.

An important chapter in the development of the Future
Farmers of America was written at the Southern Region Agri-
cultural education conference held in 1928 at Memphis,
Tennessee. Certain specific recommendations were made which
later became the baslg of the National organization known
as the Future Farmers of America. During the North Central
regional agricultural education conference it was pointed
out that Chio and South bakota;had numerous vocational
agriculture clube in operation. Suggestions and recommenda-
- tions were made at this conference concerning State organi~
zations, and the formation of a national organization.

At the Pscific Region agricultural education confer-
ence held in Denver, Colorado, 1928, W. T. Spanton of the
Federal Board for Vocational Education, made the following
statement;

"T cannot too heartily endorse the student organization
idea, and believe it would be an excellent plan for a
committee of supervisors in this region to make a study
of the proposition and report bteck later in the week

concerning the advisability of recommending that the
various States promote the establishment of such
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orgenizations, first into local chepters and later into
a strong State-wide organization. 1In any such under
taking, I believe that the constitution, by-laws, ete.,
and general plans for the organization should, 1f possi-
ble, be similar enough so that the various State organi-
zations can some day, if found desirable, unite into

one strong Nation~-wide organization, which might hold
its annual national meeting in Ksnsas City in connectlion
with the National Congress of Vocational Agricultural
students. Personally, I have been most impresseed with
the constitution, by~laws, admission requirements, eto.,
of the organization in the State of Virginle, known as
the F.F.V's or Future Farmers of Virginia. The name
“Puture Farmer' le catchy and appropriate, and if a
strong national organization could be established what
would be a more appropriate name than "F,.F.A." or "Future
Fermers of America.®

“geveral Statee in the region already have thelr
vocational boys organized into local "eclubs" of one sort
or another so the unifying of the plan throughout the
reglon so as to conform to the Future Farmers ides would
be a comparatively easy task." (8, p.539)

At this conference a committee on new developments

made the following recommendations in regard to a national

organization of students of voeational agriculture which

were adopted:

1.

2e

The Chief of the Agricultural Education Service of the
Federal Bosrd for Vooational Education vroceed with the
drawing up of a constitution and by-laws for a nationsal
organization of vocational agricultural students using
the name of "Future Farmers of America® or other
appropriate name, with a State chapter in each State,
and with a local unit in each vocational agricultural
department.

That nationsl colors, slogan, and emblems be adopted
and copyrighted.

That this reglon appoint Mr. Spanton, our regional agent,
to represent us in all matters pertaining to the organi-
zation process st any conference called by the chief of
the agricultural education service of the Federal Board
for Vocational Education,

That each State in the Pacific Reglon proceed immedistely
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to organize State ehaptérs,\with,laoal units in each
agricultural department.

Teachers, teacher trainers, aﬁé(supervisara of
vocational agriculture were aware to the value of such en
organization, and by the spring of 1928 the goal of a great
national orgenization of students of vocstional agriculture
wae in 3ight; Each region geve definite proposals and
recommendations for forming & Nation-wilde student organiza-
tion, formulating a congtitution for the Future Farmers of
Americs, and launching it as the National 0rgan1zation of,
by and for students of vocational agriculturs,

During the Summer of 1928 the agricultural education
service of the Federal Board for Vocational Education drafted
a teﬁporary congtitution for the Future Farmérs of America
organlzation, patterned closely after that of the Future
Farmers of Virginia. In the Fall of 1928, the tentative
congtitution and explenation of affiliation was sent to all
states, along with a call for the first natlonal conventilon
of the Future Farmers of America,

The first nationsl convention of F.F.A, was held in
Kensas City on November 20, 1928, in conjunction with the
American Roy&l Livestock Show, Eighteen states were repre-
gented by thirty-three official delegates. At this meeting
nationsl officers were elected snd a national constitution
and bylaws adopted. The organization hzs grown from an
active national membership of 16,217 in the flseal year
1928-1929 to 204,937 in Jsnuary 1947, with 6,000 active,
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chartered chapters. This 1s the largest farm boy orgeniza-
tion in the world,

Administration:

At the time of the first convention there wae no pro-
vision in the constitution of the orgsnization aﬂvering‘a
definite vlan of administration and supervision. This situa-
tion was not satimsfactory, and in 1930 the Chief of the
Agricultural Education Service of the U. 3. Office of Educa-
tlon, acting ss Natlonal Adviser, was empowered to appoint,
from year to year, a committee of four State advisors, one
representing each region, to serve with him in framing the
policies governing this branch of voeationsl education in
agriculture and in administering such volicies. The adult
advisory council is composed of four representatives of the
Agriculturél Education Service of the U, 8, Office of Educa-
tlon and four State supervisors of vocationsl agriculture,
The Natlonal Adviser is the council chalrman. This group
gserves in the capacity of an Advisory Council to the National
Adviger on the administration of the program. 8ix student
national officers, the Adviser, Executive Secrét&ry, and
Treasurer constitute the Nationsl Board of Trustees.

The National Headquarters of the Future Farmers of
America is located in the Agricultural Education Service,
Unlted sStates Office of Educetion, Federal Security Agency,
washington, D, C. By operating on "ten cents per year®

membership dues the organization is self-supporting,
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National Conventions have been held annually in Kansas City,

Missourl, at the time of the American Royal Livestock Show.

National officers are elected at this Convention, an annual

program of work is outlined, old and new business is digeuss-

ed, American Farmer degrees are granted, and State Farmer
awards are announced. Each State may nominate one ocandidate

for the American Farmer degree for each one thousand F.F.A.

praid-up members in the State,

A S8tate meeting is held usually at least once every
year in most states., Officers are elected, programs of work
outlined, state farmers and honorary members elected. In
connection with these meetings agricultural conteats are
often held. The State supervisor of Agricultursl Education
ls the State Adviser. The officers consist of a'President.,
Vice~Presidents, Secretary, Tressurer, Adviser and Reporter.

Membership:

The kinds of membership in the organizatlon are as
follows:

1. Active membership ~ Any male student who is regularly
enrolled in an all-dsy or dsy-unit class in vocational
agriculture and who is not over twenty-five years old
mey be elected by & majority vote of the members of the
local chapter. He may retaln his membership throughout
his high school career and for three years after the
first National Convention following his graduation from
high school.

2. Assoclate membership ~ A member sutomatically becomes
an Assoclate member following the termination of Active
membership.

3. Collegiate membership -~ This may include all trainces
preparing to teach vocational agriculture and former
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active F.F.A. members of charter loc2l chapter who may
be enrolled in the institution concerned,

4. Honorary Membership - Persons such &s supervisors, sechool
- adminlistrators, teachers of agriculture, businessmen,
farmers, and other who have helped to advence voeational
agriculture and the F.F.A. and who have rendered out-
standing service may be elected to honorary membership
by a majority vote of the members present at a convention
'~ or any regular meceting.
Degrees of Membership:

There are four grades or degress of active membership,
namely: "Green Hasnd," "Chsepter Farmer," "gtate Farmer,® and
#smerican Farmer." An individual's advencement fto each of
thegse degrees is based upon hisg accomplighments with respect
- to faming, earnings, investments, leadership, and scholar-
ship as set forth in the National Constitution. Local
chapters determine the first two grades of membership, the
State determines the third, and the national organization
confers the fourth degree.

Aims and Purposes!

The primary aim of the organization isg the development
of sgrieultural leadership, co-operation, and citizenship.
The aspecific purposes for which this organization was formed
are &g follows:

1, To develop competent, eggressive, rural and agricultural
leadership.

7. To ereste and nurture & love ¢f country life.

3. To strengthen the confidence of farm boys and young men
in themgelves and their work,

L, To oreate more interest in the intelligent cholce of
farming occupations. . ;

5. To encourage members in the development of individusl
farming programs and establishment in farming.

6. To encourage members to improve the farm home and its
surroundings.
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To perticipate in worthy undertakings for the improvement
of agriculture.

To develop charscter, train for useful citizenship,
and foster patriotism,

To participate in co-operative effort.

To encourage and practice thrift,

To encourage improvement in scholarship.

To provide and encourage the development of organized
rural recreational activities. (16, p».3)

The motto conslsts of only four lines, but these lines

reflect the true vocational spirit znd the sincerity of

purpose of the future farmers.

"Learning to do,
Doing to Learn,
Earning to Live,
Living to serve,'

One parent of an F.F.A, member expressed some of the

values of the organization:

1.

The F.F.A. a8llows the boys to identify themselves with
2 gtrong school organization through which they may
express themselves and learn to be leaders in worth-
while projects.

It provides opportunities for advancement through degrees
of membership based on accomplishment.

It provides for trips to state and national conventions
and contests.

The F.F.A. develops boys soclially.

The F.F.A. teaches boys to accept responsibilities as
citizens.

It develops abilities in the boys to express themselves,

The F.F.A. teaches boys to be leaders and to accept and
follow good leadership.

The F.F.A. teaches boys their responsibility for commun-
ity service. .

It teaches boys to work with others.
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10, It teaches boys the need for thrift.
11, The F.F.A, teaches boys the need for conserving health,
12, fThe F.F.A. stands fer‘work well done,

13, It dignifice the work, the members learn that it is
: honorable to work with their hands,

1%, 1% d?Velops boys culturally and vocationally. (6, p.216-
217

The Future Farmers of America Foundation, Incorporated:
Many corporations and business concerns have become
enthusiastic supporters of the National Organization of the
Future Farmers of America. Numerous prizes and awards have
been awarded by these commercial concerns 1n’v&riaua competi-~
tive vocational agriculture activities. Because of the
inersasing numbers of corporations and business concerns
which desired to co-operate, the Future Farmers of America
Foundation was incorporated. This Foundation mekes Co-opera-
tion possible without the necessity of eatablishlng'any
additional types of ocontests. Through thé pooling of funds
in the Foundation, more adequate awards can be made with less
administrative detail and in addition, each donor receives
recognition for all Foundation awards rather than for one
specific project or activity.
Program of Activities:
An outline of activities 1s set up in a program of
work covering a definite period of time, approximately one
year, which includes specific goals, ways and means of

reaching them, and provision for checking on the
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accomplishments. The Future Farmers of Americs realize that
well developed programs of work based on the interests and
neceds of the members and the~organ1z&tion a8 a whole usually
result in a vaﬁy worthy list of aceemplishﬁents. A satig-
factory program must be caferully put together from selected
materials and, when completed, should represent the combined
thinking of a majority of the members, Comprehensive
programs stimulate student interest, provide many opportuni-
ties for worthwhile experiences, help to develop an effective
training program in vocational agriculture, and develop
community interest and unﬁeratandinga. Such programs require
time, sincere effort and considerable guidance from the
adviser. Through such programs the Stéte and Netional
organizations are able %o make successful progress and a
contribution which ie nation-wide in effect.

For a beginning chapter the first year's program is
expected to be less elaborate than those of the following
years, Kach year the progrem expands into a comprehensive
program. The activities should be based on the needs of the
individual members, the entire chapter, and the community
as a whole, The local advisor must show sound Judgment and
2asist the members in dacidiég what activities they deem
desirable to 1nelﬁde in the annual program.

In building 2 satiefactory program of work for a
going chapter the following steps are suggested by the
National organization ss being helpful. They vary, of
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with di fferent situations:

Review last year!s program of work st chapter
meetings. Try to find out why certain items were
successful., Discuss alsoc the present needs of the
chapter, its membership, and the needs of the
community. :

Seleect from last year's program and list the items
which sghould be econtinued for the present year.
Add suggestions on new items offered by members.,

From copies of the progrems of work of the State
assoclation and the national organization, select
and list items which can and should be included in
the chapter progranm. ‘

Secure copies of other chapter programs and get
ldeas on other sulitable progrsm items,

Appoint a program of work committee, if one is not
already designated, with subcommittees for each
section of the program and turn over the preliminary
materials as listed to this group. It should be

the duty of this committee to further survey and
check needs, study the suggestions already offered,
and to set up a tentative progrem of work including
goals and ways and means.

Have the committees on program of work report back
to the chapter, discuss their reports in open
meeting, and have them re-worked as necessaary
until satisfactory.

Check the program of work with school authorities
and others concerned.

Adopt the program when satisfactory, appoint perw
menent committees to be responsible for esch ;
major division and set to work on it. (16, p.3h)
he major ‘divisions for the program of work usually

the following headings:

I. Supervised Farming VI. Conduct of Meetings

. Co-operation VII. Scholarship

I1I. Community Service VITI. Recreation
IV. Leadership IX. General
V. Earnlngs and Savings
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Actlvities Under Each Section: ]
Bullding programs of work which are reslly worthe

while and then carrying them to a successful completion 1is
highly important. The activities listed below are typical
of those which have been used by various chapters. The goals
- varied with the different chapter situations. (16, p.35-36)
I - Bupervised Farming

Establisgh a loan fund for members.

Assist members in locating desirable animals, seed
and supplies. ;

Increase ownership of productive projects.

Asslet members to start continuation projects the
first year. ,

Asslst members to develop agriocultural libraries.
Encourage home improvement projects.

Enocourage the use of certified seed and pure-bred
gires.

Provide for treating snd testing project before
rlanting.

Conduect project tours. .

Conduct a project contest and offer suitable awards
for outstanding accomplishments in farming.

II - Co~operative Activities

Buy animals and feed co-operatively,

Buy seed co-operatively.

Hold pure-bred sale for project animals.

Operate a "For Sale" and "Wanted" bulletin gervice.
S8et up a feed grinding co-operative. .

Organize a livestock improvement subsidiary.
Orgsnize a orop improvement subsidiary.

Operate & chapter-owned incubstor.

Organize & mutual insursnce company.

Purchase tools for home farm shops co~-operatively.
Provide for group membership in lecading farm
organizations.

II1 - Community Service
Improve poultry by culling,

Sponsor a community fair.
Test seed corn for farmers.
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IITI - Community Service
(Continued)

Test milk for farmers.

Teet soil for farmers.

Erect bird-feeding stations.

Agsist in making farm surveys.

Beautify school grounds. .
Contribute food and e¢lothing to the needy.
Acslist with community Christmas.
Conduct a farm fire hazard survey.
Conduct eafety and health campaigns,

IV - Leadership Activities

Provide a chapter leadership training school,
Send members to State and district conventionas and
leadership schools, ,

Asslgt members to prepare for the higher degrees.
Enter the State chapter contest.

Hold chapter public speaking contest.

Prepare and put on radio programs.

Print and distribute a chapter news letter.

Provide committee experience for all members.

Contact eighth grade pupils in rural schools,
Improve the chapter library.

V - Earninge and Savings

Prepare a budget for chapter funds.

Develop a plan for ralsing chapter funds.

Establish a thrift bank.

Maintain chapter account in a loeal bank,

Provide personal account books for members.

Increapge chapter investments.

Set up a permanent gystem of chapter accountas.

Encourage members to invest sawvings in land, live-
stock, and farm equipment. .

Help members to set up financisal goals.

Increase the average member earnings.

VI -~ Conduct of Meetings

Set up definite schedule for regular meetings,
Provide specisl training for newly elected officers.
Secure needed officlal equipment and supplies.
Develop & series of program features for meetings.
Hold Joint meetings with nearby chapters.
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VI - Conduct of Meetings
(Continued)

Plan special meetings for summer months,
Provide recreation and refreshments for meetings.
Hold scheduled initiation meetings.

Provide a chapter room and equip 1it.

VII ~ Scholarship

Provide "big brothers® for new members.

Provide recognition for outstanding members in
scholarship. ‘

Maintain an honor roll of members with high grades.

Assigt members whose scholarship i1s low to improve it.
Encourage members to try for the National Honor
Soclety. )

Use scholarship standing as one determining factor
in electing members to positions of honor, :
Devote meetings to methods of improving scholarship -
how to atudy. ‘

VIII - Recreation

Hold parent and son banquet.

Send members to the State camp.

Provide games for the chapter room. ‘

Ghaﬁte§ take charge of noon recrection program at
school. )

Help to provide local playgrounds.

Stage a community sing. )

Spongor recrsation programs in isolated areas.

Organize a string band or quartette. ,

Entertaln asscelate and honorary members. .
Sponsor a community pienie. ‘

IX - General Activities
Many activities have not been mentioned.
Some of these may be stated as follows: (&, p.5u42)

Putting up F.F.A. elgns and markers.
Teking prictures of activities.

Preparing 2" x 2% slides of activities.
Conducting assembly programs,

Providing good reading for lelsure time.
Giving rursl school progrsms. :
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IX - General Activities
(Continued)

Co~opersting with the school sctivities.
Buying equipment for the chspter room.
Giving demonstrations.

It is helpful to dieplesy the progrem of work on &
wall chart in the c¢lassroom,

SBuch activity programs e¢annot help but develop greater
appreciations and abilities in a boy which will "carry over®
with him throughout 1life.

Unsatisfactory progrsms of work are commonly due to
one or more of the following causes!

1, 1Insufficient time, thought and study. ,
2. Getting the program set up too late in the year.
Z, Poorly selected items and lack of challenge.
+ Indefinite and imprsotical gosals.
2, Waye and means not well developed.
+ Poor committee organization and work. :
7. Leaving too much of the building of the program to
, individuals or the program of work committee.
g. Inadequate financing. ,
9. Lack of baslance in the program - not enough variety -
too msany items of the same type. :
10, Lack of follow-up on the various items at chapter
meetings. ‘
11. Failure on the part of ALL members to realize it 1is
thelr progrem rather than that of a smaller group
within the chapter.

One of the most satisfactory rarmgkfor & program of

work is aas follows:

Committee T Ways and ' |
Activity Responsible Goal Meang Accomplighments
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Finaneing Chapter Activities:

The work of & live and growing chapter requires
certzin funds to carry on its work. The amount needed
depends largely upon the program of work and what is hoped
to be accomplished., For thie reason chapters prepare a
budget of expenses for the year. Since local chepter dues
do not usually carry the whole finanecial load, certain fund-
ralsing activitles are employed, Conditions affecting the
relsing of funds vary in every community. Full knowledge
of the logal situations regarding such matters is most
important.,

Since one of the principles in the F.F.A. is “paying _
our own way as we go," donations from outside agencies or
individuals is avoided. Overworking the money-raising
angle and too much vending 1is disapproved by the organization,

Some chapters have set up definite plans for securing
lozns for theilr farming programs. The loans are largely
student managed. There are many activities and methods of
ralsing funds for the chapter; J. B. Kirkland listed
thirty~-three methods used (24, ».145) and G. C. Cook an
extra fourteen. (8, p.54&-549)

State and Natlonal Chapter Contest:

Every year each chapter is Judged in s contest with
the other chapters in the state, Each chaytef prepares its
own annual program of mork and its final report, and submits

1% to the State Advisor. The winners of the contest are
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selected on the basis of the quality of the »rogran of work
and the sccomplishmente of the chavter. The four levels of
achlevement are! first, Gold "mblem Chevters; second,
8ilver Emblem Chsapters; third, Bronze mblen Chaptefs; and
fourth, Honorable lention Chapters,

The orogrem of work of the two outstsnding chsvters
in each state is submitted to the Fationsl Chapter Contest.
The four levels of cchlevement in the Hztional Chapter
Contest sre the same asg in o State Chapter Contest, namely,
Gold, Silver, Bronze, 2nd Honorsble “ention. The chanters
are claseified on the basis of achievement ss measured by
the offieial score card.

Superviged practice is given the most strese in
scoring, followed by Co-operstion, snd Community Service.
The following iz & covy of the Nzaticnal Score Card:

Progrem of wWork Accomplishments

I. Buperviged Prsctice 0 15
IT. Co-operstion ik 120
III, Community Service ho 120
IV. Lesdership 30 90
V. Earnings and Ssvings 30 Q0
VI, Conduct of leetings 20 60
VII. Seholarship 20 60
VIII. Recrestion 20 60

Total Parfect Score “h0 750

In gcoring Supervised Practice sctivities, msjor
consideration is given to the work of the chapter z¢ a

group in siding and etimulating the development of more.

effective individusl farming nrogrems among its members.
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In scoring Co-operative activities, major considera-
tion is given to the degree of participation of the chaptep
members in: (&) business activities such as finanoing and
insuring projects; (b) buying and selling sctivities;

{c) productive sctivities; and (d)\eh&pte? subsidiaries
ineluding erop or animal improvement association, spray
rings and the like - all of which are sponsored by the

chapter.

In scoring Community Service activities, major con-
slderation is given to chapter undertskings relating to: (a)
improvement of farm practices in the community; (b) con-
gervation of natural resources (soils, trees, wild animal
life, ete.); (¢) beautification end improvement of homes,
grounds and buildings in the community: and (d) other sooial
and genersl activities for community betterment.

In scoring Leadership activities, mej)or consideration
is giéen to the extent to which the chapter hag provided
leadership training for all members and the extent to which
members have developed and exercised leadership in school,
chapter, farm, snd community aotivities.

In scoring Earnings and Savings activities, major
conslderstion 1s given to the undertakings of the chapter sg
a group in earning and wisely using money and in encouraging
members with respect to: (a) earnings derived from farming;
(b) investments in farming; (¢) cash savings; and (d) othep

investments., Specisl consideration is given to chapter
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budgete, financisl statements and evidence of the promotion
of savings by means of a chapter thrift bank,

In scoring Conduct of Meetings, major consideration
13 given to: (&) the type of programs planned for meetings;
(b} time of Qay chaptér meetings are scheduled; (c¢) frequency
of meetings; (d) length of meeting period; (e) average
attendance at meetings; (f) chapter equipment; and (g) busi-
ness conducted as revealed in the Seeretaryts minutes of
meetings.

In scérlng Scholarship, major conaideration ias given
to the activities of the chapter as s group in attempting
to improve the scholarship average of sll members, inceluding
both academic as well as vocational subjects for the school
year ended in June,

In scoring Recreation, major considerstion is given
to the kind and number of the organized recreational sctivi-
ties successfully sponsored or directed by the chapter and
participated in by members, as well as others. This includes
summey camps, athletic contests, tours, parent-and-son
banquets, and various social or educational events con-
tributing to the improvement of ocommunity-wide recreation.

Other Contests!

Besides the National Chapter Contest and the State

Chapter Contest, there are a number of other National and

dtate Contests.
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Some of the contests or awards sponsored on the

Hationel level are:

1.
2,
4
2
i

National Chapter Contests.

The Farm Mechanlcs Award. _

The Nationel F.F.A. Public Speaking Contest.

3tar, State, and Modern Farmer Awards.

Parm and Home Rleotrification Awards.

American Farmer and Superior Farmer Awards.

Farm and Home Improvement Awards,

Other contests held in connection with the National
F.F.A. Convention,

Some of the eontests or awards sponsored on the State

~ level are:

1,
2,
3,
L,
7.
8.
9.
10.
11,
12,
13,
14,
15.
16.

Better chapter contest.

Public speaking contest. .

Other contests or awards svonsored on the National
level and referred to above.

Farm mechanles.

Milk testing.

Selection of livestock,

Selection of sgeed.

Grading eggs.

Demonstrations, ‘

Seleotion of layers {with emphzsis on reecords).
Selection of dasiry animals.

Weed identification.

Panel or booth exhibits.

Meat identification,

Pagture improvement.

Farm Underwriters!' Associlation Award.

Contests and Instructor's Time:

In a recent tour of the United States, Professor

H. H. Gibson of Oregon State College noted that F.F.A.

activities and chapter projects in vocational agriculture

are assuming an inereasingly larger place. It appears that

certain activities that were farmerly clagsed ag extra-

curricular have now become curricular sctivities, and some

of them are now assuming major importance rather than minor
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importance as formerly. Contests, for instance, with all
that they Ainvolve in effort to win honors, »rizes and awards
on a loeal, state and national level, seem to be asssuming
more importance as to time requirements. One inatructor,
wiose chapter recently recelived a national gold emblem
awzrd, stated to Professor Gibson that he could have had &
much better all-round program in vocationsl agriculture had
he not gone out for winning contegts snd the national award.
Many things which he considered relatively more important
in the all~round development of all the boys and young
farmers in his community hsd to be neglected because of the
concentration of effort he found it necessary to place upon
items that wer2 considered in the evaluation of hig chapter
progran and for the gold emblem chapter award. He sald, too,
that he found 2 great deal of time was consumed by him snd
hig boys in preparing the report. (22, p.2-3)

Vocational agriculture instruezars meeting at the
1947 National Convention of the American Voeational Assoocia-
tion in Los Angeles, California, suggested procedures in
simplifying their Job., 1In a survey of agricultural instruc-
tors in the State of C&lifcrnia; the chairman of the
meeting discloged that many vocational agricultural men are
work ing overtime becsuse their job has become too large for
one man, It does not seem to be the angwer to solve the
problem through the wholesale dropping of agtivities, but,

rather through the addition of more man-power. Mr. Cross,
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the cheirman, concluded that training Judging teams to win
1s a questionable activity and rrobably should be dropped
by all schools, or, certainly relegated to the same impor-
tance as other class~room activities. (10; p.1-10)

To determine the str@hgths and weaknesses of a loecal
chapter 1t 1s desirable to evaluate at the end of the yesar
what hes been achieved in terms of the objectives and goals
set up, All phases of the local F.F.A. organization chould
be evaluated, ineluding such items asg: the chapter meetings,
entertainment, participation by menberg, officers, rrogram

of work, sccomplishments, and the like.
IX. PART-TIME AND EVENING INSTRUCTION

Historical Development:
Another aspect of agricultursl education in the United

States 1s the instruction for young farmers out-of-school
and for adult farmers. This contribution of agricultural
education began in 1918 was an active forerunner of adult
education which has been advocated strongly in recent years
by many other educational agencies.
, The United States Congress and the Dergons respongible
for the development and motivation of vocational education
realized from the beginuing the pl=ce ana importance of
progrems of voecational education in agriculture for out-of-
school young men and adult farmers. The Smith-Hughes Act

mentioned that such education wag intsnded for thoge M"who
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have entered upon.....the work of the farm....."

Instruction for outeof-school young men and adult
farmers was organized early in various parts of the country.
In 1921 the Federal Bourd for Vocationzl Wducation designated
one of the membérslof 1ts agricultural education service
staff to make a study of edueation for those already engagea
in farming. Thie stsaff member trﬁveiled throughout the
United States to see what methods States and loeal schools
were following in developing educationszl prozroms for thése
two groups. Because of an increase in smphosis upon
education for those already engeged in farming, bulletins
covering agricultural edueation, both esvening and part-time
classes, were published by the Federal Board for Vocationsal
Education in 1923 end 1926, respectively.

During the per;aﬁ 1920-1930 zgricultursl educstion
leaders recognized the fact that pgood teaching procedurs is
as lmportant in carrying on part-time and eveningw-school
classes as in conducting ell-day classes. It wss realized
that instruction must be based upon the sctuzl experience
of the farmer. In order to give scsistance to teachers
in developing & procedure for conducting classzes for faymers
the Federal Board for Vocational Education published s
bulletin under the title, "Conference Procedure in Teaching
Agricultural Evening Schools." 1In 1929 2 =pecialist in
part-time and evening-school work wes appointed by the

Federal Board for Vocational Education.
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Young Farmer Clasgses:

Young farmer classes, 2lso known as part-time classes,
are made up of out-of-school young farmers usually between
the ages of 16 to 25 years. These olssses are orgenized
Tor interested young farmers who conduct 2 farming program
related to the course of instruction under the suvervision
of the teacher of vocational agriculture,

This group is the connezcting 1ink between the g1l
day and adult farmers classes. lezny young Tarmers are too
old to go to high gchool, yet they are not established in
farming and are too young and too inexperienced to want to
enroll in classes for adult farmers. Thousands of farm
youth who were in the military service mgy enroll in the
courses for out-of-gchool youth or sdult farmers conducted
in connection with the regular programs in vocestional
agriculture, or they may enroll in courses made possible
through Publie Law 346, the "Servicemen's reedjustment Act
of 1944" (G.I. Bill of Rights).

In a2 survey of communities in Hichigan 1t was found
that there were more out-of-school young men between the ages
of 16 and 25 on farms than there were all-day students
enrolled in high school departments of vocational sgri-
culture in these communities. Two out of three expressed
themselves as being interested in joining = young-farmer
clags to study rarming problems.

During this period of life many of the young men on
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farmg face the problems of definitely deciding on & vocation
and of establishing a home, Many are confronted with prob-
lems of finding opportunitisg for farming, securing the
necessary equipment and livestock, and mcking financlsl
arrangements, as well ag problems of rroducing =nd marketing
products efficlently. It appears that opportunities for
satisfactory establishment in farming are decreasing, due
largely to the increased mechanizstion of farming end the
genersel inerease in number of large farms, It is desirsble
for instructors to survey leoc:l oprportunities to rrovide
guidance to boys in accordsnce with thelr interests and
quelifications. Problems of establishment are very impoir-
tant for out-of-school young men on farms. The needs or
problems of the young-farmer groupr should furnicsh a valid
basis for deriving objectives for programs of supervised
ferming and in turn for orgsnized instruction,

Objectives:

The major obJective for part-time groups is to develop
the abilities necessary for finding oprortunitles znd
accumulating the assets for improvement in farming status.
As mentioned previously, one of the msjor cbjectives of
vocationsl agriculture is to develop effectlve ability to
make a beglinning and sdvance in farming. The contributory
objectives necessary to the attainment of thie major objec-
tive may include effective ability to:

1. Evaluate resources for farming.

2, Analyse opportunities for farming at home and on
other farms.
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z. locate &&wantageausly for farming. ‘
+ Arrange for initial participation in farming.

5. Procure suitable land for farm operations,

6. Obtain supplies for farm operations.

7. Procure necessary farm equipment.

8, Procure and maintain livestock. )

G, Obtain needed capitzl on 2 sound financial bssis.
10, Increase size of famming business.

11, Purchase ferm lands sdvantageously,
12, BSet up a long~time farming program.

13, Formulate and attein specific advancement goals st

definite periods of time.
14, Formulate and carry out a self-improvement program,

(uS: p.5)
It is important to develop objectives co-operatively

with the young farmers in terms which sre meaningful to
them,

“The Agriculturai education gservice of the U. 8,
Ofrice of Eduoation is oonetantly emphasizing the fact that
vocational education in asgriculture attains its objective
only when it results in the placement and adjustment of the
individual in farming; that unless young men who want to
farm are helped to get into farming, and unless both young
men and adults wanting assistance with their problems of
improvement recelve such assistance, vocational education
in agriculture falls short of its purpose. Placement of .
young men in farming and the progressive establishment of
both young men and adult farmers in farming ocecupations have
become the\final,criteria for measurement of the effective-
ness of vocational education in agriculture for oute-of-
school activities." (39, p.51h4)

Developing Course Programs!

In many communities an advigory council is used to
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assist in planning and conducting the course. Such councils
would probably be in wider use 1f thelr work was more under-
- stood. The use of an advigory council is discusged in a
later section on Community planning.

The needs, together with interests, capabilities,
end the home~farm facilities, should provide & basis for
deriving purposes or objectives of the programs for young
farmer groups. The vocational agricultura teacher should
determine the needs by survey techniques, similar to those
for the day-school groups. This information can be
collected at the time of inséfvlewing prospective members
of the class on thelr farms. Further information can be
obtained by holding conferences with the young men after
enralment, and by interviewing the parents. The teacher
mey then present hls findings to the advisory council snd
discuss the proposed course with them. The young farmers
should be gilven an opportunity to express their desires as
to the content of the course. Begides containing the
activities which give immediate 1nterést, the course content
should be supplemented with eocial, recreational and
cltizenship activities which will contribute to establighe
ment as & citizen in a rural community.

In conducting a survey ae a primary step in planning
the program the instructor is adviged to determine (a) the
nemes and locatlons of pergons likely to be interested in

thege services, (b) the particular services needed by
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prospective students, (e¢) the production énd management needs
and reaocurces of the farﬁs which provide present ococupational
opportunities for the students, (4) an analysis of the
agricultural trends and resources of the community and (e)
the need for and requirements of educational services as
indicated by key farmers, officials of local farm organiza-
tions, members of advisory boards, members of boards of
education and school officials. (42, p.20)

Some phases of supervised farming can ffaquently be
carried over from day-school élassee for the young men who
have been members of day-school clagses, These young men
mey have built long-time programs which extended into the
out-of-aschool period.

Some Guiding Principles for Developing Superviged Farm-
ing for Young Farmers:

A number of basic principles to follow in developing
supervised farming programs for young'rarmers have been
developed. A group of teachers in North Dekota formulated
the following “gulding prineiples.®

1. The program should be planned to provide the individ-
ual members & systematic and supervised program of
ingtruction on thelir home farm.

2. The program should promise finaneial returns to the
young man and should be planned to contribute to
establishment in farming.

3. The program should be of sufficient scope to challenge
the interests of young men concerned.

4, The young man and parent, plus the teacher, should
plan and organize the program, keegping in mind the
boyts share in returns and management, and the
possibility of future partnership.
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10.

11.

12.

13.
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The program for each boy should be planned on a
long-time basis snd should alm toward satisfactory
egtablishment in farming.

Individuals should keep such records and sccounts |
as will teach end lead them to keep simple farm
accounts and to measure their growth in farming.

The program should expand in scope and breadth, and
poasibly increase the slze of the home~farm business
80 as to provide an opportunity for placement on
partnership. ,

When the individual has a share in the home farm
business, there should be a written sgreement between
parent and son.

The instructor and the group should strive to find

weys and means for finencing the superviged farming
programs of individual members meriting and needing
financial assistance.

The instructor will find 1t necessary to give the
young men who do not already have well-established
farming programe special help in analysing their
situstions and in planning vossible vprograms.

The instructor has a definite obligation and responsi-
bility in giving help to individual members in
planning and carrying out their farming progran

The instructor should know when the eriticesl perlods
are in the individual farming program and should
make gure that the individual is properly prepared
to meet thesge situstions.

The instructorts trips to the boys' farme should net
be Just visits. Rather, they should result in
tesching of the highest type. (33, p.15-16)

Young Farmer Associationst

Young Fsrmer Associations have been successfully

orgenized in many states. It hag been found that such

associations motivate and stimulate the members of 2 welle

‘organized farmer progrsm. Many worth-while advantsges are

derived through such a program. It fills a2 natural need
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for trailning end experience in leadership, organized recrea=-
tlon, co-operative activities, ;mprbved sgriculture, com-
munity service snd farmer citizenship. It provides an
organization which serves to bridge the gap between high
school age and the time when an individual mey teke member-
ship in an adult farm organization. The Young Farmer
Agsoclations co-operate with the Puture Farmer Chapters in
theirvaetivities. Young men may be helped in getting
established in feming by encouraging and maintaining s
gystem of information whereby\members are kept posted on
land avallable for purchase, renting and leaeing.

- An example of a state organization 1s the California
Young Farmers Assaaiatign. It was organized in 1936 as an
alumni association of Future Farmers of America. In 1940
membership wae opened to any Young Famer interested in
‘Agriculture. It is a non-political, non-gseoret, non-profit
farm Youth Organization of voluntary membership, centered
around an educational progran 1n high sehools and Jjunior
colleges teaching vocationsl agriculture. The Secondary
Public Schools System sponsofs the Organization, with the
agricultural teachers as local advisgers, Reglonal Super-
visors of the Bureau of Agricultural Education as Regional
Advisers, and the Chief of the Bureau of Agricultural Educa-
tion as State Adviger.

One of the purposes of the California Young Parmers

Assoclation 1s to increase the members knowledge in
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agriculture through systematic educetion. This includes an
outline of topiecs for discussion, vossible speskers, movies
and field trips in an annual chapter program of work. The
toplcs may include Income Tax forms, health ineurance, 1life
insurence, fire insurznce, water rights, dralnage distriots,
outlook for various commodities, and others. Whenever the
need exists, the Chapter sponsors a “gshort course' on some
farming enterprise and invites all interested people in the
community to attend.‘ The Organization considers giving each
member an assigned demongtration or an assigned discussion
to lead during the year; assign certaln members %o conduct
field experiments and test plots for the combined benefit
of all members; present an educationsl-demonstration progranm
before an adult farm organization meeting. Local legis~
lators are invited to discuss agricultural legislation
matters at Chapter meetings. Leglelative committees may be
appoln€ea with duties of smeeking out information on recent
legislative provosals and report at each Chapter meeting.

A close contact is maintained with all government égr&eul—
turel agencies avallable so as to acquaint members with their
services. (4, p.7-10) |

A Yaung'Farmer program can help the teacher of
vocational agriculture. The vice-president of Utah's Young
Fammers Agdoclation recently said, ¥"To begin with, we are
helping the agriéulture teacher conduct a gstronger and more

effective Future Farmer program. In Utah we help the
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Futures Farmer chapter set up for falrs snd field days and
we act as judges for many F.F.A. activities. We nlso offer.
prizes for F.F.A, contests, and work out co-operative F,F.A, -
¥.F. programs for buying and selling feed, supplies snd
equipment.® (29, p.211,213)

A teacher of vocational agriculture in Californis
stated, "Many of the~F.F.A,’activ1ties that we ¢arry out
would be much less effective if it weven't for our Young
Farmers. Another thing thet shouldnit be~overlobked is the
assigtance Young Farmers give to our supervisod farming
programs. In my school the Young Farmers offer a $50.00
cash prize annually to the freshman student of wvocational
agriculture who develops the mogt outstanding farming progmm,
The Young Farmers themselves determine the winner by Judging
the progress made by each member of the freshman class. |
This one thing alone hag made my time-investment in a Young
Farmer chapter worth~-while.?

Young Farmers aré excellent public relations agents.
The teascher of voecational agriculture can usually depend
upon them whenever he needs some local support. From the
members themselves there is springing a need for a Young
Farmer program on a national level.

Adult Farmer Glassas:

With the development of part-time snd evening-school

ingtruction there came a need for determing whether the

instruction offered was based on the problems confronted in
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the farming operations of the recipients. Adult groups
were glven spe&ial congideration as to the development of
supervised or directed practice. 1In 1930 the Federal Board
for Vocational Education issued as an assistance to this
development the bulletin "Supervised or Directed Practice
in Adult Evening Schools." A series of monographs followed
presenting suggestions on the type of unit coursee appro-
priate for adult farmers. A number of studles were promoted
for discovering the specific needs of out-of-achool young
men and adult farmers, and previously published bulletins
on organizing instruction were brought up to date to meet
the chenging conditions, ‘“"Toward the close of the perlod
1920-30, vocational agricultural leaders and teachers were
beginning to place emphasis on the responsibility resting
upon vocational agriculture students to become eatablishs&
in farming.® (39, p.513-514)

Teachers and State leaders began to clearly under-
stand the long-time farming progrem, by the first part of
the 1930-40 periocd. They realized that training for farming
will function best when conducted on a long-time, yesar-
round continuing basis, accompanied by a wide variety of
oomprehengive educational activities. |

Need and Growth: .

Farmers are turning to schools in ever inereasing

numbers to find solutions to their problems. The adult

Program ig becoming more important each year, Competition
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in farming is becoming greater, and scientific informatlion
18 needed much more today than it was formerly,

Ag far as the need for adult education in agriculture
ie concerned, very little asslstance was given before World
war 1I. Beginning in 1940, specisl funds were made avallw
able through the Food Production War Tralning program for
en expanded program in adult education, "From the beginning
of this program in December, 1940 to the close of the
program in 1945 there were a total of approximately 200,000
courses conducted in approximately 15,000 rural communitlies
with 4,500,000 persons enrolled, which is in addition to
the 936,018 persons enrolled in adult classes for the same
period reimbursed from Smith~Hughes and George-Dean funds.
The number of courses offered and the number of persons
enrolled in thege programs in indicative of the need for
adult education. This is definite proof that farmers will
enroll in adult courses in agriculture if given what they
want, the way they want 1%, and where they want it taught.®
(8, p.654)

Objectives:

The primary objective for adult farmer classes is
to develop through systematic instruction the ability of
farmers to intelligently solve their problems and perform
the manipulative Jobs needed on the farm. Thie should mean
improved farming abilities and improved farm living,

resulting in inoreased proficiency of the farmer and
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improved farm family living. Adult farmer classes provide
up-to-date information in approved practices pertaining to
farming which will result in & number of efficiency measures
of production when adopted. The classes should also
develop and improve abilities in farm management, farm
mechenics, co~operative activities of the members, téoﬁ Pro=-
duction and conservation, impruvement,projeats, and the
abilities which will result in meking the farm a better
place on which to live.

With rapid progress in the mechanization of farme
there is & need for training in preventive malntenance and
repalr of machinery snd equipment and the construction of
labor-saving devices, It is a question of greater economi-
- eal production., There is a great demand for Uraining in
the various phases of farm mecheanics.

One of the mogt popular courses in adult educsation
in agriculture conducted during the late War Training pro-
gram was food production, conservation and processing for
farm families., Many communities established éahacl
community canneries. The first school-community canneries
were established in the States of Georglsa and BSouth Caro~ |
lina in 1926 and 1928, respectively, These canneries have
met a definite need An the communities, and have been
accepted by many state and loeal officlale ag a definite
part of the high school?s educational program.

Farmers will always need organized instruction on
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effliclency measures of production and approved practices.
If the future needs of the communities are to be met a
large number of commodity courses should be promoted. Suech
courses as fleld erope, soll conservatlon, fruits, vegeta~
bles, feeds and feeding, dairy, poultry, cattle, swine,
and farm mansgement, will continue to be important.

In the appraisal of the Food Production War Training
Program the enrollees averaged 37.4 hours in farm machinery,
23.5 hours in food preservation courses, 2nd 15.9 hours
for those in commodity courses.

Selecting and Developing Programs:

In Monograph Number 9 of the U. 3. Office of Educa-
tion, entitled "Supervised or Directed Practice in Evening
Agricultural Schools," it 1s indicated that teachers should:

1. Build the course of study on the needs of the group.
2. Choose asppropriate teaching procedures, namely,
instrueting, informing, conference discuyssions, or
i a combination of these, as conditions require.
a. Continue the teaching to the doing level.
+.  Gilve individuals encouragement snd assistanece in
carrying out managerial decisiones or using instruc~
tion obtained in connection with their supervised
A practice.
5. Emphasgize the economie value of the improved praotice.
6, Use experimental-gtation dsta to supplement exper-
iences of the farmep,. .
7. Use records of all-day, part-time, and evening
4 students 2s teaching material.

8. Visit members of the class on their farms. )
9. Beoome familiar with the situations on the farms of
) each member of the group by personal observation.
10. Keep in touch frequently with members of the group.
11, Consider each member of the group as an individual

with special needs.
12. Have a plan for keeping records of supervised prac-
tice. : '
13. S8ee that records kept by the farmers contain usable
information.
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14, Analyse with the group the results of supervised
practice.
15, Assume resgonsibillty for follow-up of the supervised
practice. :

Suggested steps in conference leading, slong with
preparation, slituations and problems that must be met and
handled by the conference leader, are listed in the appendix.

X. DEVELOPING A PROGRAM OF VOCATIONAL AGRICULTURE
IN A COMMUNITY

The agricultural instructorts activitiee are
1ncreasiﬁg in scope as time moves on., In a one-teacher
department this situation sometimes develops to the place
where the instructor feels that he has neither the time noy
the patience to work out what he believes to be a2 welle
bzlanced communlty program in agricultural education for
his community. The result is that he tends to seleot
certaln segments or portions of the work which he believes
will receive most local, state and national reeognition.

"He has a tendency to capitalize on those activities that
are more popular, even the sctivitles that border on the
spectacular and bizarre, Because of recognition given by
local communities, chambers of commerce and other agencies
to the spectacular, the instructor is under pressure to do
things which he belleves are expedient even though, im his
judgement, they are not sound and do not moke for the

T, U, 5.7 0fTide of Education - "Supervised or Directed
Prectice in Evening Agriculture Schools" - Monograph No,9
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development of a long-time, well-balanced program in vooa=
tional agrioulture for the community. On the one hand, we
are strong for setting up criteris for evaluating programs
in agricultural education with reference to educational
abilities snd objectives that are considered signifieant in
vocational agriculture. And yet if we were to evaluate all
the time-consuming activities that are being performed by
agricultural instructors and students, we believe that many
would have to be eliminated and others would have to be |
given a new direction. Agricultural teaching must be more
than the performance of & lot of activities and jJobs. There
must be selection end integration with reference to the
aims and objectives which we believe are desirable to attain.
If we continue to develop our program mainly through
addition of new activities and without elimination and re-
evaluation of these activities, then two ¢or more teachers
will be needed in all of our developments. However, if we
are to continue to have many one-teacher departments, then
the approach to vocational agricultural education Tor the
community must begin with a survey and analysis of 1ts
needs and with a sgelection of those sctivities that are con-
gidered relatively most 1mportant. Of gourse a community
program in which the people themselves have more of a part
in determining needs and objectives and in sharing responsi-
bility for carrying them out would give us a sounder basle

for evaluating the agricultural instructorts Jjob. It
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would also meke 1t possible to usze & grest deal more of
lay leadership snd unused human resources in the community
in carrying out the program. It would give the people of
the community a better beckground and prospective for
Judging and evaluating the program in veocatiocnal agriculture.
Too often now the teacher is the progranm aa& when he leaves
or changes jobs a lay leadership or celientels has not been
developed to carry on the program., Thig is due to the
faet that & teacher program and not a community program in
agricultural education has been developed.® (18, p.l1l=2)

Too frequently the program in vocational sgriculture
sppears to be the teacher's progrem and not a community
program. 1t is important to meke an inventory of locsl
regources and assetg, both human and physiecal, and dilascover
the community needs. Laymen and farmers should co~operate
in analyzing their own needs and metting up objectives.
Community program meking when properly developed éhsﬁlﬁ'hslp
bring more order and balance to many agricultural depart-
ments. '

In planning and developing a program of'agrienltural
education in a community the agriculture teachey should
develop the ability to:

I. Discover the Community Needs. _

II. Choose Objectives to Meet the Needs of the Community.
ITI. Meke Plans for Achieving Objectives.

IV. Evaluate the Community Program.

V. Improve and Re~plan Program as a Follow-up of
Evaluation.
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Each of these abilities may be further developed as

indicated in the following outline:

I

II.

Digcover the Community Needs:
A, Selest'&nd use available sources of 1ﬁfbrmation

1. Records of department

2, Records of Extension Service
3, S0il Surveys

+« Census data

5. Secil Conservatlion Service

6. Other asgencies

B. Use Co-operating Agencies and Individuals

1. Advisory Committee
2. Farmers
R, Veterinarians

. Feed dealers

5. Bankers
6. Farmer Organizations
7. Others

C. Meke Surveys to Collect Information Relating to
Conditions and Needs

1. General farm surveys
2. Enterprise surveys

D. Discover kinds and extent of oppbrtunities in
farming; indlviduals and farms

E. Discover what needs to be done to improve the
living conditlons of farm people

1, Bulldings
2. Banitation
3. Live-at-home needs

Choose Objectives to Meet the Heeds of the Community:
These oblectives willl have to do with developing the
abilities of present and prospective farmers to:

A. Become esteblished, placed or employed in farming
or related ocoupations, ‘

Examplet Asgist in developing parent and son
' agreements.

B. Produce farm commodities more efficiently
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E.

F.
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Example: Develop feed and pasture programs;
improve livestock sanitation; inocrease
butterfat production

Manage and operate a farm business more
effectively

Exemple: Increase efficiency in use of farm
machinery

Market farm commodlties more efficiently
Example: Organize a co-operative

Conserve soll and other natural resources
Example: Use of terraces; contour farming

Maintailn a favorsble enviromment

Example! Develop a program of home beautifie
cation; put in water systems

III. Make Plans for Achieving Objectives

A.

Be

Determine how to use the following agencies most
efficlently

1. Advisory Committee
2. All-day instruction

a, Class_ instruction
b, Supervised farming
¢. F.F.A. program

Young farmer and veterans classes
Adult classes

Adult organizations

. Summer program

. Publicity

. Community service

« Outstanding farmers

i
2
7
5

Use an appropriate form in setting up an immede
iate and long-time community program (include
objectives, goals, ways and means and a calendar
schedule),

L ] » * L

IV. Evaluate the Community Program

A,

Determine the evaluative criteris to be used
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B, Select procedure to be used in making evaluations:
persons co-operating, group conference, field
studies, etc.

C. Msake evélu&tiens of progress of current year's
program ‘

D. Determine progress made
E. Make periodic evaluations of progress

Y. 1Improve and Replan Program &s a Follow-up of Evalus-
tion

A, Discover and suggest possible improvements and
adjugtments in program

It would seem desirable for agriculture instructors
to develop & lay leadership that will have the vision and
xnow-how to plan and to develop community programs. In
the past the people themselves, through properly seleoted
or appointed representatives of all classes and interests,
did not participate in developing a progrem in vocational
agricultural education for the community. Professor Gibsen
of Oregon State College was surprised to find in his 1947
cross section tour of the United States that little has
been accomplished (teking the country as a whole) in using
advisory councils in community progrem planning of voca-
tional agriculturs. "In one state where advisory counclls
have always been a requlrement, it was reported that a
recent survey study revealed that not more\than fiteen per
cent of the advisory councils were in any degree effective
and that only a small percentage of these had really func~-

tioned. However, 1 did find everywhere & renewed intereat
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in community program planning and evaluation, with the use
of advisory councils, out of all proportion to results
achieved to date, Frequently, it would seem that the cart
wag placed before the horse ~-~ that 1is, advisory councils
were appointed and then a qusstion was ralsed as to their
purpose. For thisg reason, many of them never gtarted to
function.* (19, p.l)

The advisory councll is not new in agricultural
education. In Massachusetts the use of advisory councils
preceded the passage of the "Smith-Hughes Act." Since
1911-1912 evary Massachusetts department of vocational agri-
culture has been required by law to have an advisory
councll. However, in spite of early successful use of
advisory groups in certsin areas, they have not been widely
used, In professionsl publications or meetings there hasg
been very little dlscussion of them. Training in thelr
use has not been given to new teachers. Only recently
have detalled procedures been worked out far’working with
advisory groups. (23, p.1l2)

A council is a method for helping a public school
to serve the publie. By giving a council & real share in
determining policlies, the agricultural department of a
school will be used to gerve more people more fairly, and
will provide more appropriate sducational services. The
teacher can obtain an estimate of the community agriocultural

situation from the council. A council can share with
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professional people in arriving at an evaluation of the
work of a department falrer than el ther laymen or profes~
sional workers.equld reach by working separately. Such a
council can secure the co-ordination of the school with the
activitlies of other useful agencles, and aid in getting
co-operation among the groups sponsoring them. FProbably
no method of aiding teachers in service is superior to the
advisory counclil.

A counoll is advisory not only to the teacher, but
algo to the school adminigtrator and to the board of
education., Couneil members have usually been more willing
to promote adult education than teachers, administrators,
and boards of education have been. (23, p.36) Many benefits
can be obtained in the high school program in vocational

agriculture through the use of an advisory commltiee.
XI., SUMMARY AND CONCLUSIONS

The history and development of agricultural education
in the United States presents several important implications
for a program of agricultural education in Canada, In
view of what has been developed in the United States with
excellent results, the followlng recommendations are pre-
sented,

1. Voecational education in agriculture should be recognized
and developed as & definite part of the Gaaadian program

of public education., The aims and objectives of this
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phase of education must be in harmony with, and support
the general objectives and philosophy of the whole
publie school education.

Except for a few gseparste schools, voeational agriculture
should be presented in composite gecondary schools of
Caneda. These schools would have general educsation as
the chief aim, with optional courses in academie, |
commereial, agricultural, ilndustrisl, and home economioc
subjects. This can be done only by establishing larger
seeohdary schools at central points in rural areas.
Transportation would have to be provided for the
student's daily Jjourney to and from school. In some
instances, properly orgenized dormitory facilities may
be erected, but thisg is not favored.

The Department of Education for each province should |
have charge of its own agricultural edusation program.
Eaoh province w uld be stimulated, encouraged, and given
a new interest in a national program of agricultural
education in Canada, if generously subsidized by the
federal government.

Agricultural education in the secondary schools of
Canada should be vocational in type. BEmphagis muet be
placed on practical farm experience as an essential
part of training for farming. Carefully beleetad and
planned programs of supervised farming programs should

provide & rich source of experiences for persons
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se?king to become praficient in farmming. Long-time
superviged farming programs should be organized for each
stﬁdent. Incorporated in the obJectives, should be the
approved practices to be stressed, and efficiency
fa#ﬁors to be achieved. Theae should be determined as

a result of surveys, home visits, and student confer~ -
an%es. The teacher must develop understandings with all
persons concerned with the student's program, asgsist
pa%enta and students in selecting suitable prajeetﬁ

an& activities, plan procedures to follow, approve
prgetlces to adopt, and carefully supervise the programs,
The student's home farm, and his clase farming enter~
prises should be the foundation for hls education 4in

agriculture. Through associating his home farm prob-

lems with his day school work, the student's interest
1s§aroused. and he is motivated to think effectively.
Su#ervised farming programs, related information and
activities, should be used as & basis for instruction.
Suﬁjest matter should be organized to permit a grada-
tibn and distribution of course materials in keeping
with successgive levels of understending as each student

galnes maturity and experience.

Ingtruction in farm mechanics should be an important

pa?t of the program in supervised farming. Many student
abhlitles can be developed which are essential for
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success in faming and farm-family living., The program
of farm mechanics must be correlated with the other
activities in the department, and with each boy's
supervised farming progrem. The detalls of Ainstruction
should vary with the needs, interests, and sbilities
of the students.

Guildsnce wlll 2lways be needed., The individual should
understand his capscitles, limitations, and ablilities,
end his relationghipe to individuale, home, and society.
He needs to be alded in scquiring degirable personal
qualities and characteristics. Personal-group rela-
tionsghips should be promoted, with emphasis upon home
and family life as fundamental to the individusl's
growth and to thepublic welfare, Agricultural education
offers a wonderful opportunity for individual guidance
snd the development of good character.

Speelal attentlon and assistance ghould be given to
out~of-gchool young farmers esnd adult farmers. The
young fermer hag important probleﬁs of 1ife to solve,
and the adult farm:r will slways need orgenized instruo-
tion on efficliency meagures of production and approved
practices. Instruction for these two groups, especially
for the out~-of-school young farmer, may well supergede
the organization of all-day clagses in a community.

An organization for agricultural students should be

established on a national scale, with each province
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participating as 2 unit., A rrimery aim would be the
development of sgricultursl lenderehip, co-operation,
and citizenship. Each school in the Dominion with a
department of vocational esgriculture would have 1its
own chepter. FEach chepter chould develop comprehensive
programs throughout the year to stinulste student
interest, provide many oprortunities for worth-while
experiences, help devslop =n effective training program
in vocational agriculture, and Jevelop community interest

and underztandings,

Conventions, end varlous types of contests should be
held each year by the nationsl =2nd provincisl organi=-
zations. Care must be taken that no chespter partici-
pates in too many contests, with the result of weakening

the schoolg Ainstructionsl program in sgriculturse.

If possible, 1t would be best to unite other sgriculture
organizations and c¢lubs for vouth, along with this
orgenization. PFailing this effort, s trong co-operation
ghould be given by all organizations concerned, so that
no overlepping of work, or rivalry causing antagonism,

may result.

A similar organization for out-of-gschoel young farmers
would be of great service to its members, as well as
to Csnada.

The approsch to the development of a long-time, well
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balanced program in vocational asgriculture for the
community, must begin with & survey and analysils of
i1ts needs, and with & selection of those asctivities
that are considered relatively most important, A
community program in which the people themselves have
a part in determining needs and objJectives, and in
sharing responsibility for carrying them out, would
give a sound basis for evaluating the agricultural
ingtructor's job. Teaschers of agriculture, as well
ag achool administrators, should be taught how to use
advisory councils,

The training of agrieculture teachers reqﬁires special
attention; In Canada, there is & grea2t need for
properly trained teschers of agriculture. Such
tezchers should obtsin well-rounded courses of training
in agriculture snd education, and have had practical
experience on a farm. Departments of agricultursl
education should be establighed in teacher-training
institutions, in conjunction with colleges of agri-
culture. Opportunities for professionsl Aimprovement
ghould be offered through conferences, in-service
training, field trips, reading, workshops, and graduate
courges offered during the school yesar, or during

ghort sumﬁer sessions.

Regearch should be made in the fleld of agricultural

education for constructive recommendations of a
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worthwhile program in Cansda. The sclution to many
problems ghould be basged on correct and clearly
defined objectives supported by dependable data,

scientifically collected, 2nalysed, and interpreted.
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SELECTING, PLALNINC, AND DIVSLOPING
SUPZRVISED FA@ING PROGRAMS
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Indicate year(s) taught or
suggested time allotted.

Az I

Ag 11

1.

2.

4.
5.
6.
7.

9.
10.
1l.

1z,

13.

17.
12,
19.

2C,

Acquairting boys with nature, scope and objectives
of supervised farming programs.
kaking home tarm surveys and farm maps.

Considering possibilities and adaptability of difrer-
ent kinds of live stock and crop production projects.
Selecting production enterprises - animal enterprises,
crop enterprises,

Selecting and planning improvement projects.

Selecting and planning supplementary farm practices.

Selecting and planning group or i’FA cooperative farming
projects and activities,
Making and using budgets,

Making financial business plans and agreements,

formulating project enterprise and supervised farming
objectives,
jaicli.g study and work calendars,

sxplaining and keeping project records; project
record boclk. '

Analyzing, summarizing and using project records,
a. 3easonal, periodic and monthly records.
t. Year end records. -

Deternine and list important jobs involved in con-
ducting project,

raking and writing project job .and farm practice
plans.

Using class notebooks ar project record books for
writing project plans, Show relation of these two
kinds of books,

Making and writing up tentative long time supervised
farming procrams.,

Revising and making plans for continuation projects.

Developing a list of approved practices for jobs or
objectives in each kind of production project.
Judging and evaluating projects of class members,
Planning and conducting project tours, Better
Farming contests,

111

Ag IV

TCTAL




156

A 1ONG-TIME JOB OUTLINE

Enterprise or Major Unit --

Jobs or (Problems and Objectives)

Indicate the year(s)
Job 1s to be taught by
a dash (-) or esti-
mated number of hours

1.

2.

Eto.




YEARLY AND LONG TIME COURSE
AND CLASS INSTRUCTION OUTLINES

157

List of Major Units and Farm and Project
Enterprises to be taught.

Weeks Allotted
Ag T 1 Ag TTIT X 111

Ag IV

I.

II.

III.

Iv.

viI.

Getting boys acquainted with and started 1in
vocational agriculture and FFA program,

Selecting, planning, and developlng super-
vised farmlng programs.

1. Acqualnting boys with nature, scope
and objectives of supervised farming
programs.

2. Etc.

Class FFA Instruction and activitles.
(Examples)

1. Developing a program of work.
2. Planning FFA Banquet.
3. Etc.

Teaching productlon enterprise. (Both crop
and animal; farm and project).

1. Delry
2. Alfalfa
3. Etc.

Farm Shop and Agricultural Engineering

1. Filtting &nd sharpening tools.
2., Rurel electrification.
E. Farm power and machinery.

. Etc.

Farm danagement Problems

1. Developing the feed crop program, -
selectings feed crop enternrises, kind
and size.

Selecting cash crop enterprices.
Making farm layout.

Etc.

NI
o o

Other Major Unlts

1. Flnance, Credit

2. Solls
. Feeds and feeding
. Etec.

TOTAL
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HORIZONTAL AND MONTHLY LAYOUT OF TEACHING JOBS FOR A YFAR'S WORK IN

Showing the jobs to be taught in each enterprise or major unit and the month in which
each Jjob is to be taught.

Enterprige {Sept [Oct | Nov | Dec | Jan | Feb | Mar | Apr | May | June | July JAug

Ete »
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AGRICULTURE_____ COURSE CALENDAR

Sept; 1. Selecting projects--3 days.
2. Learning how to keep records--3 days.
3: ggifning FFA organization and purpases&~3 days.

Oot.

Nov.

Dec.

Jan.

Feb.

Mareh

April

May

June

July‘

August
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SUGGESTIVE TYPES OF WORK, TEACHING AIDS
AND ACTIVITIES TO TAKE UP UNDER JOBS IN
MAJOR UNITS OF CLABS INSTRUCTION

UNIT 1 -~ Selecting, planning, and developing superviged

JOB 1,

a,

b,
e.

d.

JOB 2.
&,
Ce.
d.
€.

JOB 3.

a.

farming progrems.

Aequainting boys with nature, scope, and objectives
of supervised farming programs.

. Have advanced or former FFA boys present on black-

board or chart his complete farming program by
years and accomplishments, - :
Point out and explailn from thése examples the
different phases or kinds of farm practice in the
FFA boys farming program -- production and improve-
ment projects, supplementary practices, ete.

Visit home farms of boys having different kinds of
superviged farming programs. Point out and dlsouss
what has been made of home farm opportunities and
conditionasa. s

Present project programe of boys who entered the
"better farming contests." ,

Point out and dlscuss cases showing how project
programs helped boys to get started in farming. Also
other values, the need for relating project studles
and problems to class instruetion.

Making home farm curveys and maps (& means of
studying the home farm and proj)ect selection).
Prepare farm survey blanks or use duplicate ooples
of thoase in projeet record books.

Take boys to a farm and with farmer make a survey
of his farm.

Have boys with thelr dads make survey of home farme;
study snd check these snd have them copled in
record book. .

Have boys put map in record book, following discus-
sion of use and methods of making maps.

Make clase farm survey summaries, and supply &
copy to each boy. Study and bring out different
types or kinds of farming and possible reasons.

Congidering possibilities and adaptability of 4if-
ferent kinds of livestock and erop production
projects.

Discuss posgsible advantages and disadvantages of
different crop and livestock enterprises for (1)
community and (2) different local home farma,
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Have a few boys, using blackboard or other means of
present farm survey, tell what project enterprises
they might select and why. (Note - boys, instructor
and parents will discuss this matter individuaslly
and co=-operatively in making final selection).

bv‘

C,

d.

e,

%, 6. Selecting (1) production projeets, (2)
mprovement projJects, (3) supplementary farm
practices.

Have boys present proposed yearly and long-time
supervised farming programs to class. Uge black-
board or chart to present farm survey and map, and
propoged project program. Have them give reasons.
Heve class discuss advantages and disadvantages of
proposed project selection plans. (Guard against
personal embarrassment).

Use any budget studies that can be made or have
been made to bring out ocassh costs, possible returns
or profitg; favorable or unfavorable factors.

Have members of FFA supervised farm practice
comuittee dlscuss questions as to size and quality
of projects, requirements for degreesg. Keyston
chapter, or possible wayes of FFA financing.

As and when supervised farming programs are selected
make chart showing kind and scope of projects
selected by each boy.

Boye record yearly and long-time selection of farm-
ing plans in thelr project record books. Use

. appropriate forms.

JOB 10.

b,
e,

do‘

€.

.
&,

Keeping milk production records,

Discuss need and value of individual cow production
records. .

Use daliry herd improvement records to show relation
of yield or production to costs and income.

Have boys prepare or study sample milk production
sheet for use in home herd. }

Encourage or urge boys to weigh and record daily pro-
duction of each cow in home herd (once 'a month) and
to test milk of each vow monthly, o
Explain nature of work of dairy herd improvement
asgsoeciations.

Explain the owner-sampler method in Oregon.

Discuss feasiblility of FFA cow testing, cooperative
cow testing and relation to other dairy improvement
agencies. _ ,
Check and discuss record, problems and results (1)
monthly and (2) summarize and asnalyze resulis at
end of year.

At parent, owner, banquet, grange meetings have FFA
committee in charge report results of cow testing

- and dalry herd improvement.
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UNIT 5 -- FPA organization problems and activitlies.

JOB 11.

&,
b.

C..

€.

f.
g
h.

Developing the local program of work.
Review last years program.

Determine achlevements and accomplishments.
Discuse different phages, needs snd objectives in
the local yearly and long-time program of work, for
the community, snd determine from this study, how
the local FFA chapter may assist obJectives of

the local community progranm.
Review FFA state program for suggestions. 8tudy
state calendar. \

Discuss and utilize problems and activities as they
come up in the course of study and class discussion
for suggestionsg, objJectives and activities to
include in the loezl chsapter program.

Have members from each class represented on the
different local FFA chapter committees.

Determine changes and improvements that should be
made in lagt years program. o
See that locsl FFA rrogram 1s planned and developed
in relation to all pheses of the course of study,
class instruction and the instructorts and community
program.,

Don't meke it & quick, separate and superfieclal Job.
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POULTRY PRODUCTION
(sample job and suggested activities)

JOB 10. Culling the laying flock. Suggested sctivities:
1. Display & chart which show fluctuations in egg

2.

3‘

Li'.

prices from month to month.
Lead a discussion on the importance of securing a
high rate of egg production, ghow how 2 few low~
producing hens will decrease the egg-laying percent-
age of the flock. '
Have boys secure information on current production
in their home flocks and compute the daily egg-
laying percentage. Discuss what might be done to
improve egg production., Discucs need for learning
how to eull. (
With the assistance of the class, list some problems
and questions for further study, such asji

What ie culling?

What 1s a good layer like?

What is a poor layer like?
Provide references and time for supervised study.
Utilize these materiasls in the discussion on the
following day.
Arrange to borrow four hens for class use. PFrovide
hens which represent a range of characteristics
uged in culling, with at leagt one hen definitely
good and one a cull, Show boys how to hold hens for
inspection. Chooge around the class (formed in a
eircle). Have them decide which one they would
keep and which they would cull, and be prepared to
tell why. Prom this discussion derive a list of
characteristics which they should consider in
culling. Have them apply this list to the remaining
hens.
Develop a further asasignment based on questions
arising from the preceding A4l scussion and laboratory
activities, such as:

In what order is pigment lost? ;

How can we tell how long a hen has been

molting? )
Bring several more hene into the laboratory, with
varylng gradations in egg-leying ability. QEVe each
boy inapect these hens and tell which ones to keep
and which to eull. Cheok the boys on their reasons.
Help them interpret such characteristics as molt,
pigmentation changes, body changes, head changes,
and general vigor and health. Emphagize the impor-
tance of uslng all characteristics for evaluating
each hen.
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10.

11.

12,

13.

12".

16k

Help boys discover problems needing further study,
and provide references and time as needed for this
study. i

Plan and carry out a field trip to oull a small
flock of hens. Mske necessary arrangements before-
hand so hens will be shut up and equipment avallable
for catching them. Start out by providing each

boy with a hen, with inatructor checking decision of
boy on whether to keep or to cull, Continue until
culling is finished. ;

If possible, have the clags cull a fairly large
flock, with inoreasing responsibility placed on the
boys for making decisions. FProvide special assist-
ance &8 geemg necessary. -

Encourage each boy to cull the home flock and have
them report as this is done. (If it seems desirable,
instructor should contact the parents to secure their
co-operation. In some osses, the instructor should
plan a home~farm visit when the culling 1is in
progress, and give additional instruction as needed).
Prior to culling the home flock, sncourage the boy
and his fzather or mother to keep a simple egg

record which shows the total egge produced dally.

By using the number of hens in the flock for a gilven
dey, the daily egg~-laying percentage is easily
comvuted, By means of thils information, progress

in the flock is shown, and changes due to culling
and other practices. X

Later in the year, have the students conslder the
importance of additional culling. Utilize records
of production, from time to time, to determine when
this might be desirable.

The following fall give further training in oulling,
ag needed for oulling pullets before laying and
after the laying sesson starts.
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The following 1s a guide which may be used in
1oeating Jobs, Problems, Difficulties, Situations needing
attention and requiring On-the-Job and On-the-Farm
Ingtruction, 1

I Farm Management
A, Prelinminary farm survey (looking over farm with
trainee).
B, The annusl farm plan (prepared each year):
1. Includes farm inventory
2, Includes financisl statement
g. Includes budget of income and expenses
+. Includes cropping program!
a., Selection and adaptability with respect ta
farm and soll type
b, Methods of disposal: (1) Marketing faolli-
. ties (2) Livestock feed recuiremente
¢, Estimate of ylelds and production
d. Availability of machinery, equipment, and
labor
5. Inocludes livestook program:
a., Selection and adaptability of livestock
enterprigses with respect to!
1. Availability of feed produced on the
farm
2. Marketing facilitieg for:
a. Livegtock
b, Livestock products
6. 1Is used as one basls to determine probable
degree of siucoess
7. Alds in determining Jobs, problems, eto. requir-
ing speclial or intensive on-farm ingtruction
C. Prepare a list of enterprise Jjobs and practices %o
work out in ecarrying out a good farm program
D. The long time farm plen includes: (J = jobs --
p = practices) \
1. So0il management:
a, Improving fertility. fj and p)
b, Controlling erosion. (J and p)
¢. Relamation (clearing or levaling).
d. Irrigation and drainage. (J and p)
e. Improving structure. %J and p)
2. Crop management:
a. Crop improvement plans () and p)
1. Beed gelection and certification
2, Weed contirol methods
b. Crop rotation plans () and p)
1. For soil improvement
2. For disesse and insect control
3. For success of livestock enterprises
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¢, Storage: (1) Facilities (2) For feed
(3) For market (J and p) ,
d. Marketing: (1) For cash (2) By contract
(3) Through livestock (J and p)
e. Efficlent use of machinery, equipment and
. labor
Livestock management!
a. Improving quzlity throught
1, Use of purebred gires
2., Selection and buying :
3. Culling and marketing , \
b. Increasing volume or quantity of: (1) Meat
production 2; Egg produstion (3) Dairy
production (4) Wool produetion () and p;
c. Animal nutrition: (1) Winter feeding (2
. Summer feeding and pasture mensgement (J and

. p) |
d, Sanitation and disease control {J and p)
e. Efficient use of equipment and labor
f. Marketingi (1) Breeding stock (2) Feeder
gtock (3; Fat stoek (4) Livestock products
. (Jenap
Kachlnery and equipment mansgement;
a, Seleoting and purchasing: (1) Investment per
. aore? (2) New? (3) Used? (J] and p) |
b. S8torage (J and p)
¢c. Maintenance and operation (J and p)
d, Repalr and construction (J and p)
Major improvements ( ) and p)
&, The farm home: (1) Maintenance (whatt) (2)
. Repair (what and when?) (3) Construection
(what, when, where?)
b, Farm buildings: (1) Maintenance (what?) (2)
. Repair (what and when?) (3) Construction
(what, when, where?) ,
6. Fences: (1) Maintenance, (2) Repair, (3)
Construction ' '
d. Other improvements (i.e., roads, bridges,
. head boxes and drops)
Improving the farm layout:
&. Prepare map ag of present date
b, Prepare map of farm as it should be laid
out as an objective
¢. Use Soil Conservatlion Service map when avail-
able
Calendaring major jobs by the year (e.g., 1949 -
geed new pasture on east 20 acres; 1953 - plow
end seed some fleld to corn) 1950 - lay new tile
drainage system)
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II Farm Business Management:

III.

Iv

A,

B.

c.
D.

Farm records and analysis of farm businesgs:

1, Use an approved record book: (a) Acorual op
inventory basis (b) Cash basis

2, Keep dally records of: (a) Income and expenses
(b) Breeding (e¢) Production (d) Hired labor

3. Xeep annual record of:

a, Inventory increase and decresse
P, Pinancial statement
¢. Depreciation
d. Interest on investment )
4, oSummarize at close of each year -
Ferm financing: 1. Credit sources 2. Credit probe
lemg: (a) Regarding existing loans (b) Regarding
propoged losns ‘
(1) For operating expenses (2} For major improve-
ments (3) Money values and savings
Buying feeds, seed, and supplies
Legal aspeects of farm business

Home Management and Personal Improvement

A,

.

c.

E.
F.

Adequate live-at-home program
1., Food consgervation
a. Producing on the farm
b. Preserving and storing
1. Methods :
2., Feeilities ,
2. Fuel Consgervation: (z) Produeing on the farm
. {b) Economic use
Farm home convenlences!
1, water supply: (a) Adequate (b) Sanitary (e)
Convenient
2, Light snd power: (a) Adequate (b) safe (e¢)
Convenlent
2, Adequate heating system
. Health and sanitation
5. Adequate housing for family
FARM SAFETY (jobs and problems): (1) Pire hazards
(2) Accident hazards (3) Security of dangerous
animals
Budgeting family and household operating expenses
Farmstead layout and beasutification
Education, training and experience
l. Fammer's age and interests
2. Wife's and/or familyt's interssts

Critical Periods and Emergencies:

A.
BO

Thoge that can be foreseen: (1) Labor requirements
(2) Harvesting

Those that ecannot be foresecen: (1) Power cut off
(2) Storm damage (3) Illnees
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V. Co-ordinating Off-Farm With On-Farm Instruetian
A, EKnow the farmer and his problems
B. Know the farm and its problems
C. Prompt follow-up of class instruction applieable
~ to on~farm instruction
D. geaeh timely courses in class as Jobs occur on the
arm
E. Keep up with current developments affecting
agriculture
F. Close observation and #follow through instruction®
on improved and approved Jobs and practices
G. Organize Young Farmer group lnto a co-operative
association for business and social purposest
(1) To develop business management (2) To develop
ability and leadership
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How to locate Jobs, Problems, Difflculties, Situations
needing attention and requiring On-the-Job and On-the~-Farm

Instruction.
1. Use the gulde
2, Landlord, employer-trainer, parents
3. Veterinarians
h, Crop Improvement Association secretaries
5. Dairy Herd Improvement Asscciation gecretaries
6. Farmer Co-operative Assoclation managers
7. Community leaders and experienced farmers
8. Extenslon Service: (a) dounty Agents (b) Extension
Specialists (¢) County planning programs
9. Experiment Station superintendents
10, So0il Conservation Service techniclans
11, A.A.A, persgonnel
12, TForest Service
13, Farm coredit agencies: (a) Looal banks (b) Production
Credit Assoclation (¢) National Farm Loen Association
(d) Parmers Home Administration
14, Looal Advisory Committee
15. Analyzing and summarizing enterprise Jobs, practices

and probleme at end of each year and determine future
progran of work
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Suggested form to be used to list Jobs, practices, prob-
lemg, difficulties, situatlons, etc., needing attention and
requiring on-the~-job and on-the~-farm instruction.

iist jobs, practices,
problems, eto.

Work time
8llotted

Date work
gtarted

Date work
completed

Map of farm

Analyzing and summarizing
year's records

Pruning orchard
Leveling south forty
Culling laying hens

XOne sheet to be used for each trainee and kept 4in a fileld
folder with instructor's comments, observations, and

notes.



Work Job Calendar for the Year _» Tor Farm of

(NANE)
Each Job should be listed in advance of the time it has to be started.

Enterprise

Jobs | /M'. Apr, | May|l | July| Aug. | Sept.] Oct. | Nov. |_Dec.

I

NOTE: A large sheet of paper would pemit use of larger gpaces between lines each way.

Tl1
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CONDUCTING ON-FARM INSTRUCTION

Methods of Individual On-Farm Instruction

Correlate on-farm instruction with off-farm instruc-
tion,

Use current publications (bulletins, magazines,
text books) materisl,

Thoroughly explain the farm training program:
What is expected of the farmer? What is expeoted
of the instructor?

In the event the instructor does not know or is not
sure of a recommendation, he should admit 1t but promptly
mell or phone informetion as soon as 1t is available.

-Keep & current record of jobs and practices to be
done by esch farmer during each year. Follow up on progress
made between visits at time of each visit. Keep a record
of all advice and recommendations offered in order to ,
efficiently follow through. This may be done with the aid
of a job check sheet and running record of progress made.
Such records must be kept daily and may be kept in individe
ual field folders.

Keep abreast of current farm praoctice recommendationsg
by having groups attend fleld tours and demonstrations
spongored by the Extension Service, Experiment Stations,
S0il Conservation Service, and other agencies and organiza-
tions.

Teet class at start to bring out questions for
discussion to help locate Jobs and problems. Follow up
with individual on~farm instruction.

Gain the trainee's confidence and respect by observ-
ing the following "Do's and Don't'g:®

1. Do know what instruction you are going to give
before arriving at the famm.
Don't arrive with only the hope in mind that
some problem will arise to make your visit
worth-while.

2. Do discuss urgent problems and observe progress.
Don't waste time discussing unimportant items.
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1o0.
11,

iz.

Follow-Up?
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Do show interest in the farmer's welfare snd
farm. Don't argue.

Do offer suggestions and zdvice. Don't give
orders or act tough. ,

Do be attentive, courteous, and friendly. Don't
do all the talking.

Do dress appropriately and be neat. Don't be
too well dresgsed.

Don't keep farmer from urgent work. Do permit
him to continue &g soon as vnossible. Your time
can be well gpent by going over the farm alone
to observe Jobs accomplished or Jobs requiring
attention.

Do know your faets. Don't guess.

Do spend ag much time with the farmer ss is
necessary (do not disregerd item 7 above).
Don't be in a big hurry to leave.

Do schedule your visits in advance 1f vossible.
Don't arrive unexpectedly. Trazinee may either
be elsewhere on business, or too busy to give
sufficient time.

Do encourage farmer trainee, Give him full
credit for following improved znd approved
practices. Don't criticize. This will dis-
courage him.

Do refer to your check sheet of jobs, problems,

prectices, cte.,, Which &re being completed, OF
which requlire attention.

An effective follow-up prograsm of instruction must
be used or the foregoing suggestions and recommendations
will prove of little or no value.

Methods of Handling Field Work or Group Work &s a Phase of
On-Farm Instruction:

1,

Pield trip must be organized and plenned in
advance.
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11,

12.
13,

14,
15.

17k

Instructor should contact the farmer, or
organization, where the field trip is to be
teken and make necessary arrangements.

The Young Farmers must be prepared for the
field trip.

The Young Farmers must know what to look for and
what 1s expected of them.

Do not take a field trip not relating to prob-
lems and enterprices. .

The field trip must be timely.

After a Job has been studied in class, follow-
up with a group fleld demonstration, then gilve
each Young Farmer on-ferm instruction in doing
the Jjob.

Do not take a field trip if it is not organized,
rlanned, and hss & purvoce,

Organize a class field trip to Young Farmer's
farm. Young Farmers actually see each others
problems and approved rractices.

Ample time ghould be 2llowed for a fileld trip
to completely cover the situation.

Notebooks should be used on the field trip.

Young Farmers must be encouraged to ask questions
and take an active part.

A follow-up review should be mede of the field
trip. .

Field trips should be made in small groups.

Make a map of farm showing field, size, current
and last year's crops, soils, ete.
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SUGGESTED STEPS OR PHABES I CONFERINCE LEADING

e
-

gtating or defining a proposed Jjob or problem, This
should be in termg of actual farm Jobs or problems as
leader might expect farmers to state it.

Analysing the Job.

Assembling experience.

Providing supplementary factual data and information.
Selecting and evaluating experience snd factual data.
Making or coming to decisions, conclusions or approved
practices.

Making & working vplan,

Putting plan into operation.

Follow up work and checking resulte.

I T N

-*
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INSTRUCTOR'3 PREPARATION FOR CONFERINCE LEADING

The steps in conference leading z2s listed sbove
suggest the nature and scope of the ingtructort!s preparation
for conference leading. 1In conference leading the instruc-
tor does not prepare an organized outline of gsubject matter
which he plang to put over with the group. FHowever,
throughout he is primerily responsible for getting partici-
pation of the group, keeping in mind the stens of confer-
ence lesding and also he is regponsible for suprlying
information that will supplement the exvasprience of the
group. Supplementary informstion mey be provided by cone-
ference leader from experimentel sources or from outside
speciallists and by farmers who are recognized authorities
in particular farming enterprizes.

It 1s mueh better to lesd the farmers to discover
and state their own problems rather than to have these
formulated by the conference leader or by an outsider,
Through home farm visitation and by individual conference
with farmers, the conference leader should be fzirly well
aware of the problems that may be of concern to the
members of the group. Getting the farmers to think through
thelr problems with &ll importaznt factors considered znd
to make their own evaluation mesy be more important than
coming to definite conclusions or to the information that
develops through exchange of farmer experience or from
supplementary sources.

Before preparing a tentstive conference procedure
plan or operating sheet, the conference leader should have
a tentative analysis worked out for the job needing
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conslideration including an analycis ef the main voints or
fagtors and references to specific factual materisl that
will be needed for discussing =nd applylng the factors. He
should be thoroughly familiar algo with the situation
relating to the Job or problem in the loezlity and on the
farmg of the members of the group. He should have also
available in well organized form supplementary factual

date upon which he can drew &s need arises.

The conference lesderts nlan or operating cheet
should consist of notes for hile own use with reference %o
methods he proposed to use in the following:

1. Assisgting thse group to define the Job.

2, Presgenting the loesl situsation and calling
attention to the importznce of the job.

3. Getting the farmers reszctions as to the need
for doing somethling about the job,

L. Pulling out the "fsctors or questions to be

congidered” znd the "decisions to be made,*

The conference lesder sghould use hig own

previous Jeob enslysis zs & guilde.

Asgembling facts from the farmers experience.

Presenting facts from other gources,

Assisting the group to select and evaluate the

faots.

Assisting members of the groupr %o think through

thelr individual situations and to arrive st

definite conolusions azg to what to do about

the Job. .

9. Becuring group action where advigable or
necessary.

&
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SITUATIONS AND PROBLEMS THAT MUST BY MET
AND HANDLED BY THR CONFERENCE LEADER

Experience hag shown that there are certain typleal

gituations which a conference leader is likely to meet and
which he must hsndle. Some of the more common of these are
listed below:

Establishing 2nd holding the interest of the group.
Securing participation by all members of the con-
ference group,

Holding the confidence of the members of the con-
ference group.

Interspersing information or instruction with
conference proecedure,

Noting ideas as they come out of the aiscussion.
Keeping pace with the rapld flow of points.
Starting a discussion when necessary.

Checking up on the situation se the work nrogreﬁsee.
Adepting plans to situations ss they develon.
Preparation of supplementery material,

Following up the results of the conference in
reference to the changed practices of the individusl
members.

The preparation of reports or summaries of the
conference discussions.

THE FOLLOWING ARE SOME OF THE COMMON AND SPECIFIC

DIFFICULT SITUATIONS ENCOUNTERED IN CONFERENCE LEADING

1.
2s

11.

12.

Two men do all the talking,

Group goes dead; no one talks; no one interested
Everyone talks at once.

Some members of group go to sleep.

Two members of group hsve personal row on some
subject.

Group gets off the subject.

One member of group persists in having irrelevant
subjects digcussed.

Group wants to shift to =nother job or subjeoct.
Member of group asks confercnce leader for his
reactions.

Man starts to argue with conference leader,
Confercnce leader aske a question which results in
committing the group to & certzin opinlon or coursge
of action, theredby precluding further discussion.
Leader uses & prepared check list when he ghould
have pulled items from the group.
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13. Leader shows that he has a migtaken idea of
. @onference procedure; for example, he essks the men
to do outside work.

14, Group thinks leader is trying to put something
over on them.

15. Group lacks confidence in leader's ability.

16. Leader does not know when discussion has gone far
enough.

17. Leader offends member by abruptly cutting him off

. in aiscuaaicn or by not recognizing his contribu~
tion.

18, A clique that wants to run things is formed within
the group.

19. Leader doesg not distingulish between a lull in
discussion for the prupose of thinking and a situa-
tion where subjeet is all talked ocut and group is

. no longer interested.

20. Leader is too quick to give information.

21, Leader resorts to instructing procesz when not
. necesgary.

22, Leader agkg too many qu&stions»

23, Leader does too much talking.

24, Leader advances own opinions.

25. Leader holds to original objective instead of

. shifting as developments indlecate.

26. Conflicting evidence is submitted.

27, Position taken by group is contrary to what leader
knows to be correct.

28, Leader encourages group to guess when they have no

' adequate basls of knowledge or experience.

29, Group does not want to defer action until sufficient
faets are sescured. ,

30. Members of group begin to drift away from meetings.





