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Treasure Valley Community College located in Ontario, Oregon

has encountered many problems since its development in 1961. One

problem in particular is the dropout problem which is the basis for

this study.

The primary purpose of this study was to determine why more

than 40% of the full-time freshmen do not return to complete their

degree. Secondary purposes are to ascertain if the full-time faculty

at T. V. C. C. understands why students withdraw, and to find out how

many of the students plan to return to Treasure Valley Community

College to complete their degree.

Data collected for this study were obtained by sending question-

naires to 145 students who did not return after completing the 1967-68

academic year and 141 students who did not return after completing

the 1968-69 academic year. Only 145, or 50.7%, of the 286 initial

questionnaires were completed and returned. When the 62 full-time

faculty were questioned, 42, or 67.7%, responded.
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Most of the dropouts from Treasure Valley Community College

are transferring to four-year institutions. When both primary and

secondary reaisons were considered, 24% of the dropouts transferred

to a four-year institution.

The second largest group of dropouts (15.2%) were enrolled in

one-year programs and thus did not return. Eleven and seven-tenths

percent of the students were employed and could not continue. Like-

wise, 11.7% of the dropouts said they could no longer afford to con-

tinue. In addition, marriage and moving from the area each accounted

for 9% of the dropouts. Six and two-tenths percent of the dropouts

entered the military service, but there was a wide variation between

the groups.

All the other items on the questionnaire were found to be minor

problems, although when they are combined they represent 20.7% of

the reasons given.

Instructors felt that minor problems were more important rea-

Sons for withdrawal than this study would indicate. For example, a.

poor atmosphere was mentioned by nearly one-fourth of the faculty,

yet not one student mentioned this factor as being the primary reason

for his withdrawal.

About 18. 5% of the dropouts plan to return to T. V. C. C. When

students who transfer and students who are enrolled in one-year pro-

grams are eliminated from the study, about 31.4% plan to return. The

latter percèntagèwoul& indicateiess.4isatisfaction with the institution.
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A STUDY OF COMMUNITY COLLEGE DROPOUTS

I. INTRODUCTION

The two-year college has been traced to Europe as early as

1690, but it would be misleading to say that this is when the corn-

munity college had its beginning. These early 2-year post high school

institutions were mostly religious in nature, and offered their teach-

ings only to a limited number of students.

There were many other privately owned 2-year institutions

established during the 17th and 18th centuries, but it wasn't until the

20th century that the two-year community college as we know it today

acquired its beginning. Joliet Junior College was established at Joliet,

Illinois in 1901. Joliet was publicly supported and attached to the

secondary school. It served as the last two years of a grade one

through grade fourteen educational system, but it led the way to what

is thought of today as the most dramatic educational revolution in the

history of this country.

The community college movement began to achieve momentum

early in the 20th century. By 1910 the state of California caught hold

of the 2-year college idea, and since has become the nation's leader.

In fact, in 1968 ten California 2-year colleges celebrated their 50th

anniversary. In 1915 Missouri and Minnesota had entered the move-

ment, followed by Kansas and Oklahoma in 1919, Arizona and Iowa in

1920, and Texas in 1921.
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By 1957 there were nearly 670 two-year colleges spread

throughout the nation, but it wasn't until this time that Oregon's first

official 2-year community college was established at Bend. Most of

Oregon's eleven other community colleges were officially established

after 1960. Treasure Valley Community College located at Ontario,

Oregon took root in 1961. It had the advantage of being born into a

nation of older, experienced community colleges, and was able to

by-pass many potential problems and institute many successful pro-

grams and techniques which had been developed by others over the

last 60 years.

But even with so much experience and information at hand,

many problems still emerged. One in particular was the dropout prob-

lem, which is a continual concern of community colleges across the

nation. The dropout phenomenon at Treasure Valley Community Col-

lege is the basis for this study.

When a comprehensive community college such as Treasure

Valley Community College looses nearly 44% of the students who

have completed one full year, it becomes a problem that is certainly

worth analyzing. Several questions need to be answered. Is it a

characteristic of community colleges to lose a high percentage of

students? What happens to the dropouts? Are most of the dropouts

transferring to four-year colleges? Perhaps the students are trans-

ferring to other community colleges, getting married, joining the
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the military, getting jobs, or moving from the area. Even more

important is the fact that students could be dissatisfied with one or

more problems within the institution such as housing, instruction,

counseling or administration. Perhaps the general atmosphere, either

scholastic, social, or both, are accounting for a large percentage of

the dropouts. This study purports to answer many of the above ques-

ti on s.

Purpose

The primary purpose of this study is to determine why more than

40% of the full-time freshmen who complete their first year do not

return to Treasure Valley Community College. Secondary purposes

are to ascertain if the full-time faculty at Treasure Valley Community

College understands why students withdraw, and to determine how many

of the dropouts plan to return to T. V. C. C. to complete their degrees.

T .-.-.; 4-. f i-..,

1. The survey is limited to one college located in a rural area

in Oregon.

2. The survey instrument is a written questionnaire rather

than a personal interview.

3. Dropouts respond poorly to any survey. The questionnaires

which are not returned by the 1967-68 and 1968-69 groups might very
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well be more revealing than the questionnaires that are received.

4. Many of the dropouts can not be located.

Procedure

The need for this study was found to be clearly defined by nearly

every authority in the field of community colleges. Many say that the

community college dropout problem is very critical and that much more

research needs to be done in this area. Dr. Emery Skinner the

President of Treasure Valley Community College expressed a simi].&r

opinion. One reason that more work needs to be done is that it is very

hard to follow-up dropouts. Moreover conclusions from studies of this

nature are often based on too few respondents and can be misleading.

After reviewing several similar studies it was found that since drop-

outs respond very poorly to studies, the utmost care must be used in

developing the questionnaire so that a maximum response can be

attained. Likewise, more accuracy is insured when the entire popula-

tion is surveyed rather than using random sampling techniques.

The author's questionnaire was developed using selected similar

studies as a guide, and several resource people, including Alan

Claudson, the mathematics and statistics instructor at T. V. C. C. , were

asked to analyze the questionnaire. After it was found to be sufficient,

a letter of explanation, a self-addressed envelope and a questionnaire

were sent to the entire population which consisted of 286 dropouts from
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the 1967-68 and 1968-69 academic years. One month after the question-

naires had been mailed, 121 responses had been received. A second

reminder and survey letter were sent at this time. Within another

month 21 more responses had been received, but a total of 18 letters

had been returned to the sender with the addresses unknown. The

addresses were checked with the registrar's records and were found

to be correct, so no further attempt was made to contact those students.

A third reminder and questionnaire were sent to all the other non-

respondents, but only three more usable questionnaires were received.

Two of them were answered by parents in the absence of their Sons who

were in the armed forces, so no further attempt was made to contact

nonresponding students. By this time a total of 145 usable responses

were received from 286 initial questionnaires sent, and a 50.7%

return had finally been attained.

In order to determine how well the faculty understands the drop-

out problem, survey letters were sent to every full-time faculty mem-

ber at Treasure Valley Community College. Forty-two responses were

received from the 62 full-time instructors. No further attempt was

made to get responses from the 20 faculty members who did not answer

the survey letter. Thus a total response of 67. 5% was received.

Alter all the information was analyzed the study was

summarized, and recommendations were made based on this study's

results as well as results from other similar studies.reviewed.



Definition of Terms

For the purpose of this study, the' following terms should be

defined:

1. Comprehensive Community College: A community college

which offers a lower-division college transfer program, a vocational-

technical curriculum, an adult education program, a guidance and

counseling program, and a college which makes provisions for a corn-

munity service program.

2. Attrition: A gradual withdrawal of students from college due

to a number of factors.

3. Full-time Student: A student who carries a load of 12 or more

units each academic term.

4. Dropout: A student who did not return to Treasure Valley

Community College after attending one academic year during either

1967-68 or 1968-69.

5. Full-time Faculty: Persons receiving a yearly salary at

T. V. C. C. and given the primary responsibility of teaching.

6. Entire Population: Every student who dropped out during

the 1967-68 and 1968-69 academic years after attending full-time for

one complete academic year.

7. Academic Year: Three college terms consisting of fall,

winter, and spring sessions, usually starting about the middle of
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September and continuing until the middle of June.

8. Open-door College: A college which offers its services to

anyone who can benefit from instruction. However, most open-door

colleges have some restrictions placed on students who wish to enter

highly specialized curriculums.

9. Major Reason for Withdrawal: A reason which accounts for

more than 4% of the dropouts.

10. Minor Reason for Withdrawal: A reason which accounts for

less than 4% of the dropouts.
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II. REVIEW OF RELATED LITERATURE

The Dropout Problem

Americans are observing the most dramatic expansion of educa-

tional institutions ever experienced in the history of this country.

Gleazer (16, P. 4) points out that over 500 community colleges have

sprung up in the United States in the last 10 years. This means that

fully three-fourths of the community colleges are still in their infancy

and are less than 10 years old.

With the development of new institutions comes the development

of new problems, but one problem that is not new to educators is the

dropout problem. Dairymple (11, pp. 11-13) points out that "the drop-

out problem has been discussed and cussed for decades. Even though

many studies have been done, and hundreds of recommendations have

been made, community colleges still lose a very high percentage of

their students. Thornton (27, p. 155) says that 50% of the entering

freshmen do not return for a sophomore year. Medsker (19, p. 24)

points out that as many as two-thirds of the entering freshmen will

never graduate. Blocker (4, p. 129) on the other hand relates that

46. 5% of the students drop before the second year. Blai Boris (6, p.

26), who surveyed over 100 junior colleges, summed up the attrition

problem when he stated that the average drop-out percentage was at



least 30%, but he also mentions that there is very little consistency

of retention rates among two-year institutions.

If there is little consistency among retention rates, then there

must also be many variables within each institution which causes the

inconsistency. This one fact alone deems it necessary for each

individual institution to implement a regular program of follow-up

studies concerning student attrition. O'Connor (22, p. 13) believes

that, 'The college has an obligation to determine why students leave

college prematurely, particularly as regards deficiencies in the col-

lege program that may have affected their withdrawal." He goes on to

explain that the dropout problem can certainly be reduced through the

utilization of specific data obtained from such studies. Dropout

studies can be misleading however, depending on many factors that

would certainly include the type of survey and the response to the

survey.

O'Connor (22, p. 45) explains that dropouts do not respond well

to follow-up studies, and this tends to limit the value of studies con-

cerning community college dropouts. Blai Boris (6, p. 22)

experienced only a 40% reply to a follow-up study done at Harcum

Junior College in Pennsylvania, and Arthur M. Cohen (8, p. 40)

reports that junior college dropouts seldom reply to reach the 30%

level. This response limitation should be kept in mind when reviewing
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dropout studies in that the reasons given for student withdrawals can

be misleading.

Reasons Why Students Withdraw

Medsker (21, pp. 47-48) was able to combine 20 different studies

involving nearly 10, 000 community college students. The following

chart shows Medsker's 10 categories in which most dropouts can be

placed, according to themselves, as to reasons why they dropped out

of the community college.

Table 1. Medsker's Categories for Dropouts.

Reasons Stated for Withdrawal No. of Students Percent

Full-time employment 2,734 28

Personal andHealth 1,554 16

Moved or Transferred 1,084 11

Nonattendance 1,013 10

Academic or Faculty Action 860 9

To Enter Armed Forces 832 8

Not Interested in School
or Dissatisfied 763 8

Financial 549 6

Marriage 264 3

Educational Goals Completed 55 1

Total 9,898 100
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J. D. Cowhig (10, p. 333) expressed similar findings after

following up 1,162 dropouts between the ages of 16 and 24. Table 2,

showing the results of Cowhig's study, is unique in that he compares

two relatively large groups of male and female dropouts (507 men and

655 women).

Table 2. Cowhig's Categories for Dropouts (1959)

Total Male & Female Male Female
Reasons Given % %

Lost Interest 15. 00 15.4 14. 6

Poor Grades 2.70 5.5 0.5

Lacked Money 18.30 27.6 11.1

Took Jobs 20.90 21,5 20.5

Military 4.10 8.9 0.3

Marriage 22. 80 6. 9 35. 1

Other 15.90 13.8 17.6

Not Reported . 03 0. 4 0. 3

Marriage was the reason for withdrawal listed by the largest

number of students, yet only 6.9% of the men listed marriage. This

seems to be a significant factor to consider when interpreting dropout

studies. Employment, finances, and loss of interest are found to be

major items of importance for both men and women.

Although Blai Boris (6, p. 31) made no comparison between men

and women, he did discover that 68% of the dropouts were transferring

to four-year colleges. He also reports that finances and too many
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rules each account for 9% of the dropouts, while marriage, poor faculty,

and health are very minor reasons contributing to student withdrawaL

Many authorities believe that reasons listed by students for

attrition are really secondary, and are results rather than causes.

Even if some reasons given by students are legitimate, they could

probably be overcome if the student really wanted to continue. For

example, Willard Dairymple (11, p. 11), who has worked with students

at Princeton and the University of Illinois, says students usually do not

have one specific reason for dropping out of college. In his opinion,

'tstudents are just not ready for college, IT and drop.

David Antman (1, p. 60) blames dropping out of college entirely

on the student, in that the student fails to take initiative, fails to

become independent, and fails to become self-reliant.

Although Clinton I. Chase (7, p. 34) agrees with Antman that

adjustment problems are largely to blame for student attrition, he

also suggests that lack of direct contact with faculty and weak academic

skills are partly to blame. W. C. Garner (14, pp. 552-560) agrees that

if instructors would take an active interest in students, then a large

percentage of the attrition problem would be resolved.

The above studies reveal a wide difference of opiniDn among

authorities as to the reasons for student withdrawal, moreover, there

is some controversy about whether or not students themselves know

why they drop out. Even if they do know, they may be reluctant to
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admit some reasons for dropping out, such as "I couldn't do the work"

or "I'm poor," so G. D. Demos (12, p. 681) chose to take a different

approach to the problem. In his study, trained counselors questioned

several hundred dropouts and concluded why they, the counselors,

felt the students were withdrawing, then Demos compared the results

to what the students themselves said. The following table shows the

results of the study.

Table 3. Counselors' Reasons Compared with Students' Reasons for
Withdrawal

Reasons Counselors Gave Most Reasons Students Themselves Gave
Often for Student Withdrawal Most Often

1. Financial Problems 1. Financial Problems

2. Lack of Motivation 2. Work Needs

3. College Work too Difficult 3. Military Service (Men)

4. Personal and Emotional 4. Illness (Women)
Problems 5. Family Problems (Illness in

the family)

The large majority of all the studies reviewed by the writer

reveal that employment is the most important reason students give

for dropping out of college. Employment could be interpreted by

counselors as meaning any of the above four reasons or perhaps some-

thing else. In any case many of the students who enter college drop

out for one reason or another, or perhaps it would be more appropriate

to say that students drop out for a mixture of reasons. These students
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should be reached and counseled before they withdraw, but in many

instances students do not withdraw formally. They simply become

another statistic at the close of the college term. This implies a need

for developing ways to identify potential dropouts before they drop out.

Several persons have attempted to tackle this problem by

characterizing dropouts vers us continuing students. Some authorities

have found no significant difference. For example, Medsker (21, p.

47) relates to a study done by Jane E. Matson in an unpublished

doctorial dissertation where she concluded that there was no significant

difference between students who withdraw and continuing freshmen col-

lege students. Matson decided that the major reasons for withdrawing

are simply a lack of identification and a feeling of not belonging by the

dropout.

Clinton I. Chase (7, p. 34) on the other hand did characterize

certain aspects of college freshman dropouts. He gave six main

characterizations:

1. Dropouts are older than their classmates.

2. Dropouts' parents had less than 12 years of schooling.

3. Dropouts often have no younger siblings.

4. Dropouts have lower high school grade point averages.

5. Dropouts avoid organizations (especially academic ones).

6. Dropouts have poor study habits.

He concluded that adjustment problems, lack of direct contact
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with faculty, and weak academic skills were major contributors to

dropping out.

Although Chase mentions low high school grade point averages

as a factor, Thornton (27, p. 156) found that academic ability scores

were of no value in predicting attrition. This would indicate that

initiative and motivation are significant factors to consider.

Thornton (27, p. 156) also found that age was a factor. In his

study nearly one-third of the dropouts were over 25. This problem

could become more significant in that the proportion of older students

attending the community college is increasing.

Cohen (8, p. 32) added to Chase's list when he found:

1. Dropouts usually enroll for less than 12 hours.

2. Dropouts work more out of school.

3. Dropouts attend more schools prior to the tenth grade.

4. Dropouts' mothers have less education.

Most authorities would agree that much more work needs to be

done in the area of dropout characterization. Medsker (19, p. 27) and

O'Connor (22, p. 48) certainly share this view, because without more

information which is specific to the dropout it leaves little more than

trial and error methods to curb the problem of identifying the potential

dropout. The educator should not stand defeated however, because the

dropout problem can be controlled to sonie extent.
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What Can Be Done

Although there is no standard method of controlling the dropout

problem there are a number of steps that can be taken at each individuaL

institution.

The key to controlling the attrition problem lies mainly in the up-

grading of student personnel services. In the words of R. H. Garrison,

(15, p. 67) "student personnel programs in community colleges are

woefully inadequate. " This is especially true in the smaller community

colleges where instructors who have had little or no training are relied

upon to counsel students as well as teach. This kind of haphazard

counseling program will not work and can prove to be more negative

than beneficial. Blocker (4, p. 243) believes that the concept that every

faculty member should be a counselor or even an academic advisor is

sheer nonsense. Thornton (27, p. 254) explains that instructors have

a very definite role to play in advising students, but should not be

counselors.

The ideal situation is to have instructors and counselors working

together to control student withdrawal. Bogue (5, p. 321) reports that

it is critical for the faculty to help identify potential dropouts, but

professionals should do the counseling. OtConnor (22, p. 21) goes one

step further when he states that instructors can certainly identify

potential dropouts and refer them to the community college counselor,
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but many times the counselor should refer students to highly qualified

outside help.

Some community colleges have employeZl psychiatrists to handle

special student problems. Bernard Bard (3, p. 18) reports that some

of these colleges have been able to lower their dropout problem to as

low as 13%, but it takes much time, effort, and money. The size of

some small community colleges would tend to preclude this possibility

of employing a psychiatrist, but a compromise may be possible.

W. C. Garner (14, pp. 552-560) found that employing a

psychiatrist even one day a week can lower the attrition rate signifi-

cantly. Garner also mentions that:

1. Faculty and administration must help the counselor.

2. Instructors must have active interest in students.

3. Counselors and instructors should make themselves available

to students in informal settings as well as in the office.

4. Pressure should be exerted on potential dropouts if need be,

to force them to utilize the counselor's help.

Even though Garner suggests an intervention and then some

pressure exertion on students, Blocker (4, p. 254) reports that

counseling initiated by students is much more effective. He does admit

that many students will need some form of encouragement to utilize

counseling services.



18

How Many Will Return?

Some educators have taken a different outlook on the problem of

student attrition. The feeling is that many students who wish to drop

should not be encouraged to continue since these students will not be

able to work to capacity and serious emotional problems could develop.

It could be that the student simply finds that he is not ready for college.

Many dropouts return after they have had time to become more

independent, self-reliant, and in general, mature.

Little work has been done at the community college concerning

the number of dropouts who return, but Dalrymple (11, p. 11) relates

that 85% of the dropouts from Princeton eventually obtain an advanced

degree. Seventy-five percent of the dropouts from the University of

Illinois also end up with d e g r e e s. Chase (7, p. 34) has

found that in the two-year community college about one-third of the

dropouts return.



III. FINDINGS

Preliminary Considerations

19

Due to an immediate need, this study was conducted to establish

reasons for such a high withdrawal of students £rom Treasure Valley

Community College. In order to add more significance to the study,

the full-time faculty were questioned so that a comparison between

faculty opinion and student responses could be made. Another feature

of this study is that the number of students who plan to return to

Treasure Valley Community College is established.

The population surveyed in this study consisted of 286 dropouts

who had completed their first year at Treasure Valley Community Col-

lege. Questionnaires were sent to 145 students who did not come back

for their second year after completing the 1967-68 school year, and

141 students who did not return after the 1968-69 school year.

Presentation of Data

Completed responses were obtained from 71, or 48. 9%, of the

students who attended during the 1967-68 academic year, and 74, or

52. 5%, from the 1968-69 group responded to the survey. Eighteen

questionnaires were returned to the sender with addresses unknown, and

accounted for 6. 3% of the total surveyed population. The 62 full-time

faculty returned 42 responses or 67. 7%. Many faculty members listed
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more than one reason, thus a total of 79 reasons were given by faculty.

The response of the questionnaire is better seen in Table 4.

Table 4. Questionnaire Response

Dropouts

1967-68 1968-69 Total Faculty
No. % No. No. No. %

Nunbe r
Sent 145 100.0 141 100.0 286 100.0 62 100.0

Usable
Responses 71 48.9 74 52.5 145 50.7 42 67.7

Re turned
Unopened 11 7.6 7 5.0 18 6.3 0 0.0

Unreturned 63 43.5 60 42.5 123 43.0 20 32,3

More of the 1967-68 group had moved from their previous address

and were not contacted. The 1967-68 group had more than 15 months

to move compared to only 3 months for the 1968-69 group. This would

probably account for the higher percentage of questionnaires that were

returned to the sender unopened.

Transferred. More students withdrew from Treasure Valley

Community College after completing one academic year to enter four-

year institutions than any other single reason. Sixteen and nine-tenths

percent of the 1967-68 group responded to this item of the questionnaire

as being the primary reason for dropping out of T. V. C. C.

The faculty also felt that transferring to four-year institutions
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was the primary reason for withdrawal, since this item was given

more times by fa.culty than any other reason.

Table 5. Transferred to Four-year Institutions

No. Percent Total No. Responding

1967-68 dropouts 12 16.9 71

1968-69 dropouts 12 16.2 74

Average dropouts 12 16.5 145

Faculty opinion* 11 26.2 42

*Note that 'TFaculty opinion' has been included in the table so that a
clear relationship is established between student reasons for with-
drawal and faculty opinion, of why students drop out.

Completed One-year Programs. Nearly every community col-

lege has a certain percentage of students who enroll in one-year pro-

grams. Such is the nursing program at Treasure Valley Community

College. Normally these students are counted as freshmen and

naturally do not return for a second year. Some of the students who

enter one-year programs may take longer than one year to complete

the program, may drop the program and quit school, or may change

majors during the year. The writer chose to include students who

enroll in one-year programs, not because they are felt to be dropouts,

but rather to give the study more accuracy. It is interesting to note

in Table 6 that an average of 15. 2% of the students who do not return

to T. V. C. C. are students who were enrolled in one-year programs.
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Table 6. Enrolled in a One-year Program

No. Percent Total No. Responding

1967-68 group 12 16.9 71

1968-69 group 10 13.5 74

Group average 11 15.2 145

Faculty opinion 0 0. 0 42

Employment. Eight of the faculty members that responded to the

survey suggest that one of the primary reasons for student attrition is

that many students are taking full-time jobs. When the two groups are

averaged this is found to be true, but there was found to be a consider-

able difference between the 1967-68 and the 1968-69 groups. More

variance was found here than with any other item. Table 7 shows the

results of this part of the study.

Table 7. Employment

No. Percent Total No. Responding

1967-68 dropouts 4 5.6 71

1968-69 dropouts 13 17. 6 74

Average dropouts 8.5 11.7 145

Faculty opinion 8 19.0 42

In the writer's opinion, the results from this particular part of

the survey could be somewhat misleading in that there could be some

confusion as to whether or not employment is a result of dropping or
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a reason for dropping. This part of the study will be discussed in more

detail near the end of this chapter.

Personal Finance. Many educators would not want to admit that

several students withdraw from college because of finance problems.

This is especially true at the community college level, since one of the

most important philosophies of the community college is to offer educa-

tion at a minimal cost. Moreover, students who live within the college

district can attend the community college for a little more than one-

half the cost of enrollment at most state colleges and universities.

Never-the-less, without making any summations about whether a- stu-

dent can or cannot afford to continue, the facts are that in this part of

the survey, a large percentage of dropouts listed financial problems

as being the primary reason for their withdrawal. Whether it is true,

li they just think it's true, or in fact if the dropouts just listed finan-

cial problems because it seemed like a good excuse remains to be

resolved. Table 8 furnishes the results for this part of the survey.

Table 8. Personal Financial Problems

No. Percent TotalNo. Responding

1967-68 dropouts 7 9.9 71

1968-69 dropouts 10 13.5 74

Average dropouts 8.5 11.7 145

Faculty opinion 2 4.8 42



24

The significant factor here is that only two faculty members felt

that inadequate finances were a major contributor to student attrition.

Most of the instructors possibly assume that if a student really wants

to go to school he will be able to find the necessary funds. Never-the-

less, 17 students in this study do not agree with 95% of the faculty

who responded.

Marriage. Many studies reveal the primary reason for female

student attrition is marriage. It can be seen in Table 9 that this study

supports other studies in that an average of 9% of all the dropouts (both

men and women) responded to this part of the questionnaire as being

the primary reason for withdrawal.

Table 9. Marriage

No. Percent Total No. Responding

1967-68 dropouts 7 9.9 71

1968-69 dropouts 6 8.1 74

Average dropouts 6. 5 9. 0 145

Faculty opinion 6 14. 3 42

Moved from the Area. Thirteen students listed moving from the

area as being the major reason for their withdrawal. All the motives

which cause people to move from one area to another such as employ-

ment, marriage, health, etc. , are probably major contributors to this

factor. It is also a very good possibility that many students just want
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to get away from home. Table 10 indicates that 5 members of the

faculty feel that moving from the area is a major contributor to stu-

dent attrition.

Table 10. Moved from the Area

No. Percent Total No. Responding

1967-68 dropouts 7 9..9 71

1968-69 dropouts 6 8.1 74

Average dropouts 6.5 9.0 145

Faculty opinion 5 11.9 42

Entered the Military. It is only natural in a time of war, for a

large percentage of college men to enter the armed forces. It is the

author's opinion that the percentage shown in Table 11 is lower than it

should be since a large portion of the unreturned questionnaires could

have been men serving in the military. This opinion is supported,

because some questionnaires were filled out and returned by parents

in the absence of their sons who were serving in the armed forces.

Many questionnaires could have been mislaid for the same reason.

The difference between the 1967-68 group and the 1968-69 group leads

one to think perhaps the draft had a significant part to play here. It

is also a possibility that many of the students who now list entering

the military service as the primary reason for withdrawal may have

dropped out to take jobs, and were later drafted.
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Table 11. Entered the Military

No. Percent Total No. Responding

1967-68 dropouts 8 11.3 71

1968 -69 dropouts 1 1. 4 74

Average dropouts 4. 5 6.2 145

Faculty opinion 5 11.9 42

All of the above mentioned reasons account for about 80% of the

dropout problem at Treasure Valley Community College. All of the

other reasons are minor with the most significant accounting for only

3. 44% of the dropouts. The less significant choices by students will

not be overlooked however, because combined they represent nearly

20% of the total. Table 12 summarizes the minor reasons either

included on the questionnaire, mentioned by students under item No.

17, or thought to be of primary importance by one or more members

of the faculty.

Five of the 19 67-68 group of dropouts withdrew because they

had finished all the work that they set out to complete, even though

they were not enrolled in one-year programs, but none of the 1968-69

group planned to finish at the end of one year. Only one student in the

total survey left school because of poor instruction, but seven mem-

bers of the faculty felt as though many students drop out as a result

of poor instruction. None of the dropouts indicated poor counseling

as a major reason for dropping out, but four instructors felt that poor



Table 12. Minor Reasons Given for Withdrawal
Dropouts Faculty

1967-68 1968-69 Average Opinion
No. No. No. No.

Finished all the work
set out to complete 5 7. 0 0 0. 0 2. 5 3. 4 4 9. 5

Gaining very little from
offerings 3 4.2 2 2.7 2.5 3.4 1 2.4

Healthproblems 1 1.4 4 5.4 2.5 3.4 0 0.0

L.D.S. Mission 1 1.4 3 4.1 2.0 Z.,8 0 0.0

Poor Grades 2 2.8 1 1.4 1.5 2.1 4 9.5

Other things more important
than college 0 0.0 3 4. 1 1.5 2. 1 6 14.3

Counseled to stop attending 0 0. 0 2 2.7 1. 0 1.4 0 0. 0

Had no real reason to leave 0 0.0 1 1.4 0.5 0.7 1 2.4

Dissatisfied with administration 1 1.4 0 0. 0 0. 5 0.7 2 4.8

Dissatisfied with instruction 1 1.4 0 0.0 0.5 0.7 7 16.7

Dissatisfied with counseling 0 0. 0 0 0. 0 0. 0 0. 0 4 9. 5

Poor Atmosphere 0 0. 0 0 0. 0 0. 0 0. 0 9 21.4

Budget problems 0 0. 0 0 0. 0 0. 0 0. 0 4 9. 5

Totalminor 14 19.6 16 21.8 15.0 20.7 *

Totalmajor 57 80.4 58 78.4 57.5 79.3 *

TOTAL 71 100.0 74 100.2 72.5 100.0
*Totals would not be applicable here since many of the faculty members chose to mention more than
one reason for student withdrawal.



counseling was a major contributor to student withdrawal. One student

in the two years surveyed reported that poor administration was the

reason he left, and two faculty members agreed. Four of the faculty

members suggest that students drop out because of poor grades, and

three students in the two groups surveyed admitted that poor grades

were the reason they left. Five students left because they felt they

were gaining very little from the offerings.

There were a number of areas where there was considerable

discrepancy between dropout and faculty responses. For example,

the three reasons, (1) health problems, (2) advised to withdraw and,

(3) church (Latter Day Saints)mission, were listed by eleven dropouts

but were not mentioned by the faculty respondents. In addition, none

of the students said they left because of a poor atmosphere at T. V. C.C.

but nearly one-fourth of the faculty felt that a poor atmosphere was

a major contributor. None of the students mentioned college budget

problems as the reason for their withdrawal, but the faculty gave this

reason four times. Thus the correlation between students and faculty

dropped considerably when minor reasons were considered.

Secondary Reasons. In addition to primary reasons, the

instructions of the questionnaire gave the students a chance to pick a

second choice reason for their withdrawal. One hundred thirteen

students out of the 145 students who responded to the survey chose to

Ust a second most important reason for their withdrawal. For
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example, a student who listed transferred to a four-year institution as

the primary reason for his withdrawal might list that he finished all

the work that he set out to complete as a secondary reason. Likewise,

a student who checked that he could no longer afford to continue would

likely list that he took a full-time job as a secondary reason for with-

drawal, etc. Table 13 averages the responses of both groups and

shows a comparison between the number of students who chose the

item as first choice and the number of students who chose the item as

the second most important reason for withdrawal.

Poor instruction, poor counseling, and poor administration

become much more important factors when secondary reasons are

considered. These three items combined represent 18 dropouts, or

1 3. 7.
Many of the secondary reasons could be more a result of the

first and primary reason rather than an additional cause. In most

cases a dropout who listed joining the military service as a first choice

would list moved away from the area as a second choice. Likewise,

a dropout who withdrew primarily because he was in a one-year pro-

gram, listed that he finished all the work he set out to complete or

full-time employment as a second choice.
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Table 13. Primary and Secondary Reasons for Withdrawal

Primary Reasons Secondary Reasons Total
No. No. No.

Transferred 24 16. 5 11 9. 7 35 13.6

mployment 17 11. 7 17 8.0 34 13. 2

Moved from the area 13 9.0 19 16.8 32 12.4

Personal Finance 17 11.7 13 11.5 30 11.6

One-year program 22 15. 1 2 1. 8 24 9. 3

Marriage 13 9.0 9 8. 0 22 8. 5

Finished work set
outto complete 5 3.4 11 9.7 16 6.2

Entered military 9 6. 2 1 0. 9 10 3. 9

Gaining very little
from the offerings 5 3. 4 5 4. 4 10 3. 9

Dissatisfied with
administration 1 0. 7 7 6. 2 8 3. 1

Poor grades 3 2. 1 4 3. 5 7 2. 7

Dissatisfied with
counseling 0 0. 0 7 6. 2 7 2. 7

Health problems 5 3.4 0 0.0 5 1.9

Dissatisfied with
instruction 1 0. 7 4 3. 5 5 1. 9

L.D.S. mission 4 2.8 0 0.0 4 1.6

Other things more
important 3 2. 1 1 0. 9 4 1. 6

Counseled to stop
attending 2 1. 4 0 0. 0 2 0. 8

Poor atmosphere 0 0. 0 2 1. 8 2 0. 8

No real reasons for
leaving 1 0.7 0 0.0 1 0.4

TOTAL 145 99.9 113 99.9 258 100.0



31

Some Will Return

The questionnaire gave the students an opportunity to state if

they had plans to return to Treasure Valley Community College at a

later date. It was found that 27 or 18. 5% of the 145 dropouts are

planning to return to T. V. C. C.

It is logical that the students who transfer to four-year insti-

tutions, and the students who complete one-year programs would not

plan to return to T. V. C. C. When these two groups are added and the

total subtracted from the original 145 respondees, it becomes evident

that 31.4% of the students who withdraw for reasons other than the

two reasons mentioned above, plan to return to ']easure Valley

Community College.
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IV. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

Although privately operated two-year post high school institutions

have been traced back to as early as 1690, it wasn't until the turn of

20th century that the public two-year college got its start, Joliet.

Junior College in Illinois was the first, but California started the move-

ment in 1910 and has since become the nation's leader.

Many of the community colleges were over 50 years old before

Oregon developed its first at Bend, Oregon in 1957. Later, in the fall

of 1961, Treasure Valley Community College at Ontario, Oregon was

established. T. V. C. C. was able to by-pass many problems by

utilizing the experiences of older community colleges, but problems

still emerged. Among these problems was the dropout problem which

is the basis for this study.

The primary purpose of this study was to find out why more than

40% of the full-time freshmen who complete their first year do not

return to Treasure Valley Community College. Secondary purposes

are to ascertain if the full-time faculty at T. V. C. C. understands why

students withdraw, and to find out how many of the students plan to

return to T. V. C. C. to complete their degree.

Data collected for this study were obtained by sending question-

naires to 145 students who did not return for their second year after



33

completing the 1967-68 school year, and 141 students who did not

return after the 1968-69 school year. Only 145 of the 286 dropouts

responded to the survey.

Most dropout studies, including this one, are limited because the

results are usually based on written questionnaires. Also, dropouts

respond poorly to follow-up studies.

The procedure for this study was first to define a need. After

the need had been established, related literature was reviewed to aid

in the formulation of the questionnaire. The population was then nar-

rowed specifically to 286 students who attended full time at T. V. C. C.

for one full year either during 1967-68 or 1968-69, but did not return

the following year.

Most studies reveal that colleges as a whole suffer more than a

50% dropout rate and most of them occur during the freshman year..

In order to make a comparison between the results attained from

Treasure Valley Community College dropouts and other dropouts across

the country, several related studies were reviewed by the writer.

Many of these studies conclude that lack of contact with faculty,

adjustment problems, weak academic skills, and lack of identification

with the college are major contributors to the student attrition problem.

Thus it becomes necessary to identify potential dropouts before they

withdraw. Yet, when dropouts are characterized there is found to be

little difference between them and continuing students. Instructors
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must be relied on to identify potential dropouts and refer them to a

counselor.

Reasons given by students often include transferring to another

college, personal finance problems, employment, entering the miii-

tary (men), and marriage (women). However, the correlation between

reasons given by dropouts and reasons given by counselors for student

attrition is very low.

When the dropouts from Treasure Valley Community College

were questioned as to why they withdrew, the largest percentage listed

transferring to a four-year institution. When both primary and

secondary reasons were considered, 24% of the dropouts transferred

to a four-year institution.

The second largest group of dropouts (15. 2%) were enrolled in

one-year programs and thus did not return. Eleven and seven-tenths

percent of the students were employed and could not continue. Like-

wise, 11.7% of the dropouts said they could no longer afford to con-

tinue. In addition, marriage and moving from the area each accounted

for 9% of the dropouts. Six and two-tenths percent of the dropouts

entered the military service, but there was a wide variation between

the groups.

All the other items on the questionnaire were found to be minor

problems, although when they are combined they represent 20.7% of

the reasons given.
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Instructors felt that minor reasons were more important reasons

for withdrawal than this study would indicate. For example, a poor

atmosphere was mentioned by nearly one-fourth of the faculty, yet not

one student mentioned this factor as being a primary reason for stu-

dent withdrawal.

When the secondary reasons for student withdrawal are intro-

duced, more meaning is added to the study, but many of the secondary

reasons seem to be results of the primary reasons rather than addi-

tional reasons for attrition.

About 18. 5% of the dropouts plan to return to T. V. C. C. When

the students who transferred and the students who were enrolled in

one-year programs are eliminated from the study, about 31.4% plan

to return. The latter percentage would indicate less dissatisfaction

with the institution.

Conclusions

It is a characteristic of two-year colleges to have a high attri-

tion rate. Treasure Valley Community College dropouts list reasons

for withdrawal that are consistent with other dropouts across the

country.

Most of the dropouts at Treasure Valley Community College

indicate to the author that even though many students are not neces -

sarily dissatisfied with T. V. C. C. , they think of it as more or less a
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stepping stone to the four-year institution. Other major contributors

to the attrition problem at Treasure Valley Community College are

full-time employment and financial problems. Possibly many students

are not aware of available finance methods, part-time work avail-

ability, and work-study programs.

The faculty members tend to place more emphasis on minor

reasons than major reasons for student withdrawal. Thus, the cor-

relation between student reasons for withdrawal and faculty reasons is

quite low. It is somewhat disturbing to know that less than one-half

of the faculty feel that the major dropout reasons listed by students

are important contributors to student withdrawal. In addition,

instructors tend to place much emphasis on problems that are not

mentioned by dropouts.

Many students plan to return to Treasure Valley Community Col-

lege. If the questionnaires received are representative of the entire

group, over 50 students from the two years surveyed plan to return

This is nearly 20% of all the dropouts surveyed.

Re commendations

Some of the dropouts who transfer to four-year institutions

might be more inclined to stay at T. V. C. C. if they were assured that

the program they were receiving at T. V. C. C. was in actuality the

same as they would receive at the institution they plan to transfer to.
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In addition, every student should be aware of his progress toward a

clearly defined objective.

It would be most appropriate to follow-up dropouts who transfer

and two-year graduates who transfer and compare their success.

A very large percentage of the dropouts stated that they with-

drew because they either took a full-time job or could no longer afford

to continue. All students should be completely aware of available

finance methods. An all-out attempt should be made to make sure that

students suffering from financial problems are identified and counseled.

Students must be informed of part-time work availability and work-

study programs.

Counseling programs at T. V. C. C. should be maintained and

upgraded if possible. Potential dropouts should be identified, and

encouraged to utilize counseling services.

Faculty members should be made more aware of the dropout

problem, since it is the instructors at Treasure Valley Community

College who have to be instrumental in reducing the dropout rate.

This can be done through individual contact between students and

teachers. Many potential dropouts should be referred to the counselor's

office.

Students who plan to return should be informed that T. V. C. C.

has a great deal of interest in them and will welcome their return.

Department heads and instructors could be instrumental in



1I

accomplishing this task. Perhaps students who plan to return to

T. V. C. C. could be advised of their present accomplishments and

presented with future requirements to satisfy their two-year degree.

A follow-up program at Treasure Valley Community College

should be initiated on a regular basis. This would not only aid in

reducing the attrition rate, but would be an aid in identifying many

successes and inadequacies within the college. Moreover, trends

could be established which would indicate if progress was being made

toward solving the inadequacies.
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APPENDIX I

Letter Requesting Faculty Response

May 15, 1970

Dear Faculty Member,

A recent survey shows a large percentage of our freshman, who
attend full-time all three terms of the freshman year do not return
to TVCC for a second year. We all need to know why such a high
percentage do not return.

Through student contact or some other method of observation you
may have collected some ideas of your own about this problem.

Please state as
man do not return.

42

briefly as possible why you think many of our fresh-

Thank you very much,

Mel Wilson
Instructor in Agriculture Technology

A 100% response from faculty is desired for a complete and
accurate thesis survey.
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APPENDIX II

First Cover Letter for Questionnaire

October 7, 1969

Dear (student's name)

As an indication of your college's continuing interest in you, we
are seeking your opinion of the college and its services to you.
Our records show that you terminated study here at TVCC before
completing your degree. We believe that you can offer us an
objective evaluation of our successes and inadequacies. Your
remarks will help us to do a better job for you, should you return,
and for the students who will follow you. The enclosed question-
naire is the method by which you can help us continue a program
of studies which will be meaningful and helpful to those who follow
you at Treasure Valley Community College.

Sincerely yours,

Mel Wilson
Treas ure Valley Community College

Enclosure

P. S. A self-addressed envelope is provided for your use.



APPENDIX III

Second Cover Letter for Questionnaire

November 11, 1969

Dear (student's name)

44

A few weeks ago you were sent a questionnaire regarding inadequa-
cies within your college. Since you terminated your studies here
at TVCC before completing your degree,'we believe that you can
offer an objective evaluation of our successes and inadequacies.

In case you did not receive the first form or mislaid it, we are
sending you another. We would greatly appreciate your filling
it out and returning it in the self-addressed envelope.

Sincerely yours,

Mel Wilson
Treas ure Valley Community College

Enclosure
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APPENDIX IV

Third Cover Letter for Questionnaire

December 16, 1969

Dear (student's name)

Last fall you were sent a questionnaire regarding inadequacies
within your college. Since you terminated your studies here at
TVCC before completing your degree, we believe that you can
offer an objective evaluation of our successes and inadequacies.

In case you did not receive the first form or mislaid it, we are
sending you another. We would greatly appreciate your filling
it out and returning it in the self-addressed envelope.

Sincerely yours,

Mel Wilson
Treasure Valley Community College

Enclosure



APPENDIX V

Questionnaire

Follow-up Survey

Your Name

Your Major at TVCC

Your Present Address
Do you plan to return to TVCC? YES NO

The following are some reasons that may have contributed to your
termination of study at TVCC. Please number the item which is most
accurate in your case with number "1', The second most important
should be with the number If none of the reasons apply to you this
is fine, just fill in item number 17 in your own words.

1. You moved away from the area.
2. You took a full-time job.
3. You were married.
4. You finished all the work you set out to complete.
5. You were enrolled in a one-year program.
6. You could no longer afford to continue.
7. You were dissatisfied with instruction.
8. You were dissatisfied with counseling.
9. You were dissatisfied with administration.

10. You were dissatisfied with the atmosphere at TVCC.
11. You decided to enrollin a four-year institution.
12. Your grades were poor.
13. You entered the military.
14. You decided other things were more important than college.
15. You felt you were gaining very little from the offerings.
16. You were counseled to stop attending.
17. The above reasons did not apply to you. Please explain.




