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Little research has been done in the area of adult Hispanics‟ transition to 

college, a complex and challenging process which marks a critical period in 

their lives.  Research suggests adaptation difficulty may cause them to drop out 

of school usually before completion of the first terms.  There is a lack of 

information in the technical college context, as most studies found are related 

to community colleges and four-year universities.  There is a scarcity of 

information concerning the most effective practices to serve Hispanics in 

school, who now represent the second largest school-aged population in the 

United States.  The purpose of this study was to analyze the crucial transition 

and more specifically, the challenges of adult Hispanic students in technical 

colleges by listening to adult Hispanic students‟ voices while they identify the 



 

challenges and the success strategies they employ in technical colleges.  The 

following questions guided this research:  (1) What are the main challenges an 

adult Hispanic student experience during the first terms of technical college? 

(2) What strategies do adult Hispanic students employ during their college 

adjustment process to support their academic achievement in technical colleges 

during the first terms? (3) What programs or processes employed during 

enrollment and the first terms in a technical college seem to aid in improving 

college retention?  This qualitative case study was conducted at one public 

technical college with six participants through a total of 28 interviews, 

including photo-elicitation.  A cross-case analysis was conducted using the 

narrative of each participant.  This study found that adult Hispanics students 

experienced a process of adjustments and challenges upon enrollment.  Their 

success strategies were to persevere, work hard, seek help and collaborate with 

others, self-motivate themselves, and manage their time carefully.  The salient 

challenges were: (1) academic, (2) work responsibilities, (3) family 

responsibilities, (4) lack of self-confidence, and (5) lack of support, both 

financial and familial.  Other findings were that students who came from a 

family with parents who had not completed high school or attended college 

had less success in college.  English language learners had basic interpersonal 

communications skills but had not mastered academic language, while even 

native English speakers encountered academic language difficulties.  Although 



 

help was provided during the enrollment process, participants who had the 

longest absence from school experienced problems of not understanding the 

process. 
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Adjustments and Challenges Experienced by Adult Hispanic  

Students in a Public Technical College 

Chapter I - Introduction 

 

Most countries in today‟s world are composed of a highly diverse 

population with different ethnic, religious, and linguistic groups.  Diverse 

populations living together in democratic societies present numerous 

challenges for state and private institutions because pedagogies need to address 

issues of inequalities and injustices (DeJaeghere, 2009; Kim, 2002).  Those 

who belong to ethno-cultural groups are more likely to experience unique 

social adjustment challenges (Hutz & Martin, 2007).  During the late 1990s, it 

was projected that multicultural groups would become a majority of the United 

States population by the year 2050 (Casado & Dereshiwski, 2007) with the 

majority of this being Hispanic immigrants (Teranishi, Suarez, & Orozco, 

2011), causing businesses and institutions to prepare for the challenges created 

by such a changing, diverse workforce. 

The purpose of this study is to identify the challenges adult Hispanic 

students experience during the enrollment process and the strategies they 

utilize to become successful during the first terms.  These experiences may be 

used to help the college success of future adult Hispanic students.  

Throughout this study, references will be made to both community and 

technical colleges.  The distinguishing factors between community colleges 
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and technical colleges are:  A community college is a two-year nonresidential 

college usually supported by the government that offers courses that awards 

one-year certificates or two-year associate degrees.  A technical college is a 

regional or higher education institution that offers one-year certifications and 

two-year associate degrees for professional technical subjects such as 

computers, electronics, construction trades, nursing, and criminal justice to 

name a few.  Today, technical colleges have increased offerings to a wider 

array of professional subjects such as arts, culinary field and other subjects of 

technical needs.  Some private for-profit technical colleges offer two-year and 

four-year degree programs.  The distinction between community colleges and 

technical colleges is becoming blurred, as community colleges now also may 

offer professional technical courses. In fact, they are becoming known as 

community-technical colleges for the establishment of comprehensive 

community colleges (Bailey & Morest, 2004).  

Community colleges were previously known as junior colleges or 

technology institutes (Cohen and Brawer, 2003).  Research articles use the 

word “college” meaning any facility where formal education beyond high 

school is completed leading to a degree. (Gibbons & Shoffner, 2004).  The 

literature found for this study was related to community colleges and 

universities.  I found no studies on adult Hispanic adjustments in technical 

colleges. 
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 Because of the lack of technical college studies and the similarities to 

community colleges, I used the literature found in the community college 

context to frame this study.  Community college students may be pursuing 

associates degrees and intend to go on to 4-year colleges, while students in 

technical colleges usually cannot earn transfer credits but there are some 

technical colleges that have articulations with universities for transfer of 

credits.  The technical college where the study was conducted has articulations 

with other colleges and universities that accept credits for transfer to a four-

year university.  Permission to conduct this study at three private institutions 

was requested and all attempts were denied.  This study was conducted at a 

public technical college who granted permission. 

For the purpose of this study, the designation of adult Hispanic 

students, hereafter referred as “AHS,” will be used to describe individuals who 

come from a culture relating to Latino or Hispanic.  The word multicultural 

will be used in this study to describe all individuals who descend from a non- 

Caucasian culture.  The words Hispanic and Latino/a will be used 

interchangeably to describe individuals who come from an area where the 

Spanish language is spoken, except for Brazilians who are considered Latino/a 

only.  Latino/a is used to identify all individuals who come from the 

Caribbean, Mexico, Central America and South America or those who have 

Spanish descent.  The roots of Guam and Philippine descendants go back a few 
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hundred years to the Spaniards when these islands were considered Spanish 

territories. 

The multicultural group experiencing the highest growth in the United 

States is the Hispanic population, comprising the largest minority group in the 

United States (Teranishi et al., 2011).  Recent U.S. census (2003) estimates 

that 38.8 million Hispanics in the United States account for 13.4% of the U.S 

population, an increase of 9.8% in just two years (Haymes & Kilty, 2007).  

Hispanics are now the largest minority group in the United States (Castillo & 

Hill, 2004; Choy, 2001; Garrod, Kilkenny, & Gomez, 2007; Haymes & Kilty, 

2007; Pascarella, Pierson, Wolniak, & Terenzini, 2004; Ramirez & De la Cruz, 

2002; Rochin, & Mello, 2007).  Future projections are that by the year 2025, 

the Hispanic population will account for 44% of the population growth in the 

United States (Cofresi & Gorman, 2004), making it the fastest growing 

foreign-born group.  At this rate of growth, it is estimated that by 2050, one-of-

four individuals living in the United States will be of Hispanic background 

(Casado & Dereshiwski, 2007; Garcia, & Bayer, 2005; US Census Bureau, 

2003). 

In the community and technical college arena, Hispanics have 

demonstrated substantial growth in enrollment; statistics show that 78% of 

foreign-born groups speak Spanish as their first language (Dominguez de 

Ramirez & Shapiro, 2006; Hutz & Martin, 2007).  Technical and community 
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colleges enroll approximately 5.5 million students, nearly half of the nation‟s 

college students (Cohen & Brawer, 2003; Kisker & Outcalt, 2005; Teranishi et 

al., 2011).  Because multicultural-student enrollments in community and 

technical colleges have increased substantially in the past decade (Castellanos 

& Gloria, 2007; Hutz & Martin, 2007; Zeidenberg, 2008), colleges are looking 

for efficient ways to deal with these increases and at the same time reduce 

student attrition.  Public and private institutions have budgets that are driven by 

enrollments (Strauss & Volkwein, 2004) AHS enrollments are viewed with 

importance.  City University of New York (CUNY) has planned to open what 

they called “The Community College of the Future” which will be New York 

City‟s first new two-year institution in 37 years (Reeves, 2003; Santora, 2009).  

Enrollment has increased 31% over the last decade in the other community 

colleges of New York. Santora (2009) asserts that 51% of students at CUNY‟s 

community colleges are immigrants, making these institutions a cultural bridge 

to assimilation and better career opportunities (Teranishi et al., 2011).  The 

plan calls for open enrollment to anyone with a high school diploma or GED 

with a focus on high standards and degree completion (Santora, 2009).  The 

high number of two-year institutions in the United States, over 1600 two-year 

colleges (Teranishi et al., 2011; The Chronicle of Higher Education, 2006), 

opens more opportunities for adult Hispanic students to get a higher education.  

Hispanics are experiencing the highest attrition rates where only 20% of 
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Hispanics have degrees compared to 50% non-Hispanic foreign-born students 

(Santora, 2009). 

Studies have shown that the proportion of students failing to graduate at 

two-year institutions is twice that of four-year campuses (Strauss & Volkwein, 

2004); therefore, more work needs to be done to improve retention in 

community and technical colleges.  There are some students who may attend a 

two-year institution for training only and not for a degree but most are there 

because they want to complete a degree.  In the 15 years working as an 

administrator and teacher in the technical college arena, I have seen only one 

student who self identified as wanting training only and not a degree.  Even 

with these alarming statistics of failing to complete a degree, research 

concerning student commitment at four-year institutions is plentiful but there is 

a lack of research in the two-year college sector concerning adult Hispanic 

students, especially in the technical college arena (Strauss & Volkwein, 2004).  

This research should be heuristically applied to benefit adult Hispanic students 

entering technical colleges. 

Problem Statement 

 There is a lack of information concerning challenges and adjustments 

of adult Hispanic students in the technical college context.  More research 

needs to be done in this area.  The majority of existing research on students‟ 

transition to college has been conducted on four-year colleges and universities 
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(Weissman, Bulakowski, & Jumisko, 1998).  Extensive research conducted on 

retention has been done at four-year universities rather than at community 

colleges (Hoyt, 1999; Strauss & Volkwein, 2004). 

After completing high school and being away from school for several 

years, adult Hispanic individuals are defined as those who are 24 years of age 

or older, are enrolling in community and technical colleges at a high rate and 

have difficulty adapting to a college environment (Kim, 2002).  AHS enroll in 

colleges with the positive intention of improving their lives (Gloria et al., 

2005), but often find themselves unprepared for the rigorous academic 

requirements of college courses and fall short of their desires (Chaves, 2006; 

Grimes & David, 1999; Strage, 2008).   

Adaptation difficulty causes them to drop out of school usually before 

completion of their first year (Tinnesz, Ahuna, & Kiener, 2006).  Research has 

shown that only 1% of minority students who had to take special English 

language courses stay in college to complete a degree (Castillo & Hill, 2004; 

Estrada, Dupoux, & Wolman, 2006).   

Attrition is one of the most important measures of success in today‟s 

institutions because it affects the institution‟s prestige and financial standing.  

Declining enrollments caused by attrition have a negative financial influence 

on institutions, cause financial loss, lower graduation rates, and affect the way 

stockholders, legislators, parents, and students view the institution.  Besides 
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causing financial woes and funding issues, an undesirable attrition can lower 

the college rankings (Freeman, Hall, & Bresciani, 2007; Lau, 2003).   

Every institution welcomes any new programs or ideas to help retain 

students in school (Kim, 2002).  This study seeks to identify problems and 

challenges adult Hispanic students face when first enrolling in technical 

college, and the adjustments they make to maximize their academic success in 

college.  This appears to be the first study to my knowledge on challenges and 

strategies students experience in technical college focusing on adult Hispanic 

students.  

Whereas college attendance requires some adjustments to the lives of 

most students, for adult Hispanic students, going to college require a major 

transition involving special lifestyle changes (Fischer, 2007) to their everyday 

family activities, responsibilities, and work (Kelly, Kendrick, Newgent, & 

Lucas,  2007).  Often, under-preparation for college activities is the outcome of 

the cultural-oriented norms of their societies, whether political or religious 

(Byrd, & MacDonald, 2005; Strage, 2008).   

Reimers and Villegas-Reimers (2005) argue that a lack of educational 

opportunities for poor and marginalized individuals undermines a culture of 

democracy.  Often, these students descend from poor families who are unable 

to provide enough support for pursuing a higher education because the parents 

may not have the experience of an educational environment (Gloria et al., 
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2005; Teranishi et al., 2011).  The cultural adjustments and challenges 

experienced during the transition to college may affect their course completion 

and perseverance to remain in college (Hutz & Martin, 2207; Kim, 2002; 

Strage, 2008).  Wells (2008) asserts that cultural capital may play an important 

role in persistence.  Hispanic students value higher education; therefore, they 

are usually ready to overcome any barriers to achieve their educational goals 

(Gloria, Castellanos, & Orozco (2005; McArthur, 2005).  

The increase in multicultural students in community colleges has been 

high in the past two decades (McConnell, 2000)  According to McConnell 

(2000), the increase of Caucasian students from 1984-1994 was 5.1% while 

students from other races combined had an increase of 61%.  A sample of 100 

Hispanic students leaving high school found that 54 drop out.  Of the 46 who 

graduate from high school, 26 continue toward some form of postsecondary 

education.  From the remaining 26 high school graduates, 17 enroll in a 

community college and nine in a four-year university. Only eight graduate 

from the university and only .2% complete a doctorate.  In contrast, of every 

100 Caucasian high school graduates, 84 graduate from high school, 26 

complete a baccalaureate degree and 10% earn a doctorate (Castellanos & 

Gloria, 2007; Warr, 2005).  Statistics like these merit research, especially with 

the present high number of adult Hispanic students enrolling in technical 

colleges (Kisker & Outcalt, 2005). 
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 Universities, national organizations, state legislatures, and agencies are 

always looking for ways to improve the academic achievement of minority 

students (Tinnesz et al., 2006).  To accomplish this, accountability, maximum 

usage of human resources invested in education, and high quality education 

can be the keys to success (Castellanos & Gloria, 2007).  But despite the high 

number of adult Hispanic students who are enrolling in colleges (McArthur, 

2005), and despite the need to minimize attrition and maximize academic 

success, little research has been done concerning experiences, adjustments and 

perceptions of adult Hispanic students who enroll in community colleges.  In 

comparison, research on student commitment has been undertaken at many 

four-year institutions, but research in technical colleges is lacking.  Research of 

literature revealed only three studies focusing on student commitment at two-

year institutions (Giancola, Munz, & Trares, 2008;  Mutter, 1992; Strauss & 

Volkwein, 2004), though we know that the experiences and adjustments they 

experience during the critical transition to college may be what can keep these 

students in school and enable them to achieve success (Castellanos & Gloria, 

2007; Warr, 2005).   

For the sake of this study, achievement is a measurement of the 

percentage of students who enroll in a college and complete a degree and it is 

defined by the students‟ (GPA) cumulative grade point average (Ullah & 

Wilson, 2007), and it is one of the most important predictors of future success.  
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This research may have implications for improving the achievement of adult 

Hispanic students during the first terms of college by examining their 

experiences and promoting a smooth transition to college, and by making 

recommendations about programs and processes that can benefit this high 

number of students as they enter the college environment.  Previous research 

findings have shown that students who do not complete the first term of 

college may not return to complete a degree (Lau, 2003); thus this research is 

imperative to a growing college student population.  The increase of student 

enrollments at two-year college sectors (Zeidenberg, 2008) and the huge 

growth of the Hispanic community who seek specialized training at technical 

colleges (Teranishi et al., 2011), makes this study essential to set up the 

framework for future studies. 

 The adult Hispanic student.  Adult Hispanic students are older, more 

mature and familiar with the ways of life and its responsibilities, but most are 

not familiar with what it takes to become successful in higher education (Olive, 

2008).  They enroll in college with the purpose of increasing their skills to 

improve their status in society (Casado & Dereshiwski, 2007; Gloria et al., 

2005), and for this they are willing to apply themselves to their maximum 

potential (Olive, 2008; Van Bui, 2005; Zeidenberg, 2008).  Like seemingly all 

college students, they want to succeed and follow their dreams.  The U.S. has 

an institutional interest in providing support, materials, and whatever else adult 
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Hispanic students need to become successful members of their communities by 

enabling them to complete higher education degrees and become productive 

citizens (Levin, 2000) because an educated community may decrease the 

number of unemployed individuals.  Current and future enrollment trends 

include more women, more part-time students, more two-year program 

enrollments, and more enrollments of working students with dependents 

(Giancola, Munz, & Trares, 2008), thus increasing the colleges‟ interest toward 

non-traditional students who tend to be older, with family responsibilities. 

Since adult Hispanic students do not have the frame of reference for 

higher education in their backgrounds, their very first impressions of college 

can be vital to their success (Woosley, 2003).  The experiences during the 

initial moments when the student enrolls in college constitutes one of the most 

important phases of his or her pursuit for a higher degree, as this requires 

unexpected and unusual adjustments (Fischer, 2007).  How students and 

institutions handle these experiences determines whether these students want to 

persevere and stay in school to fulfill their dreams of getting an education or 

drop out of college.  Simply put, positive experiences can give them the 

initiative to persevere, and negative experiences can cause them to drop out of 

college.  When adult Hispanic students enroll in institutions of higher 

education, they are exposed to academic environments different from those 

they were accustomed to in high school, which necessitates different 
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challenges and adjustments when compared to other students (Kim,  Twombly, 

& Wolf-Wendel, 2008; Skowron, Wester, & Azen, 2004; Woosley, 2003). 

Language issues.  One challenge, which many Euro-American  

students may not experience, is that of language.  For many Hispanic students, 

English is their second language.  In 1972, 22% of public school students 

spoke another language other than English; by 2003 this percentage had 

increased to 40% (National Center for Education Statistics [NCES], 2003).  

Additionally, students who speak a different language are a heterogeneous 

group, speaking one or more of over 400 different languages (Caesar, & 

Kohler, 2007; NCES, 2005).  These students often require someone with 

special language skills to help them with their problems (Zalaquett, Foley, 

Tillotson, Dinsmore, & Hof, 2008).  Foreign-born students are filling 

secondary schools and technical colleges at such a high rate that educational 

institutions have taken notice and are now required to use efficient and fair 

means of assessing minority students to determine the best learning methods 

(Castellanos et al., 2007; Byrd & MacDonald, 2005; Hutz & Martin, 2007; 

Santos, 2004). 

 First-generation college students (FGCS).  The increased number of 

diverse students with a wide variety of backgrounds who are enrolling in 

colleges (McConnell, 2000) has created a need to better understand Hispanic 

individuals during their transition to college.  One of the groups colleges are 
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trying to understand better is first-generation college students (FGCS) who are, 

as the name implies, the first family member to attend a higher institution.  

First-generation college students (FGCS) are defined as: 1) those students from 

a family where the parent or guardian has not earned a baccalaureate degree 

(Fischer, 2007; Hemphill, 2008; Olive, 2008; Pascarella et al., 2004; Pidcock, 

Fischer, & Munsch, 2001; Terenzini, Springer, Yaeger, Pascarella, & Nora, 

1996), 2) those students who are 24 years of age or older (Byrd & MacDonald, 

2005), and 3) those who are usually multicultural (Ishiyama, 2007; Lohfink & 

Paulsen, 2005).  First-generation college students have less parental income 

and fewer social interactions in college, causing them to experience higher 

levels of stress, vulnerability and failures (Hemphill, 2008; Hertel, 2002; Jay & 

D‟Augelli, 1991; Olive, 2008). 

Statistics in 2003 showed that over 67% of community college students 

are first generation (Hemphill, 2008; Pascarella et al., 2004) and 73% are non-

traditional students - those who do not fit the typical profile of the 18 to 22-

year-old full-time student (Giancola, Munz, & Trares, 2008).  FGCS are more 

likely to leave college during the first year because of all the challenges they 

meet when enrolling in college and the adaptation issues they face in 

comparison to other students (Horn, 1998; Horn & Nuñes, 2000; Macy, 2000; 

Pascarella, Pierson, Wolniak, & Terenzini, 2004; Pidcock, Fischer, 2007). 
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Bagarin & Nuñes (2001) assert that there is a 15% gap difference when 

comparing first-generation college student persistence with students who are 

not first generation.  Most adult Hispanic students enrolling in community and 

technical colleges are first-generation college students (Olive, 2008; Pascarella 

et al., 2004; Pidcock, Fischer, & Munsch, 2001) who are placed in a new and 

strange classroom environment with the expectation to adapt at the same level 

as Non-Hispanic Caucasian  students (Pascarella et al., 2004).  Parents of 

FGCS students recognize that education is critical to their children‟s 

opportunities in the future (Perez, 2004), but because of the need to work and 

help with family finances, young people are pressured to work rather than 

attend college (MacArthur, 2005).  These parents have limited time to teach 

their children about the importance of education (Constantine, Wilton, & 

Caldwell, 2003; Ishiyama, 2007; Lau, 2003; McConnell, 2000; Renn & 

Arnold, 2003). Traditionally, parents place more importance on other issues 

besides an education (Gibson & Jefferson, 2006; Good & Adams, 2008; 

McArthur, 2005; Van Bui, 2005). 

Adult Hispanic students quickly realize that the cultural changes 

experienced in college are different from those in high school because of added 

academic responsibilities requiring unexpected adjustments, such as work-

schedule changes, time management to take care of family and school matters, 

or childcare issues (Weissman, Bulakowski, & Jumisco, 1998).  Many have 
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attended schools in their native country where at times school preparation is at 

a lower standard in comparison to schools in the United States, leaving these 

students feeling overwhelmed (Garcia & Bayer, 2005; Olive, 2008; Pascarella 

et al., 2004).  Some have been taught to read and write at home by their parents 

or extended families and may lack some of the skills being taught by today‟s 

modern methods (Garcia & Bayer, 2005).  Many speak their native language 

well but show weakness in grammar; others are bilingual, being able to speak 

English but unable to write it (Baker, 2001).  The same problems are passed on 

to technical college where institutions have established developmental 

programs to enable these students to adapt and learn the skills necessary for 

course success (Goldschmidt, Notzold, & Miller, 2003; Klingner, et al., 2006). 

FGCS suffer a disjunction of their lives when they attend technical 

colleges because it signifies that they are the first family members to attend 

college, breaking a continuing family tradition of being general workers.  

These individuals are under intense pressure for being the first member in the 

family to break this tradition, and for this reason, the people or activities adult 

Hispanic students are surrounded with can make a difference and may impact 

their success (Terenzini, Rendon, Upcraft, Millar, Alison, & Jalomo, 1994). 

Hispanic student assessments.  Research has shown that  

because of semantics, tests developed in one language do not translate 

consistently to another language making it difficult to score and interpret (Byrd 
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& MacDonald, 2005; Caesar, & Kohler, 2007), and as a result, adult Hispanic 

students score lower on their standardized assessments in comparison to Euro-

American students.  There is a history of inappropriately placing Hispanic 

students who score low on placement tests in special education classrooms 

before a thorough assessment is accomplished (Figueroa, 2005).  Some AHS 

who faced this dilemma while in elementary school or high school have these 

experiences in mind and expect the same outcome when entering technical 

colleges.  The negative experiences they remember from previous education 

may cause them to feel a more strained sense of belonging when compared to 

other students who are enrolled in the same college courses (Goldschmidt, 

Notzold, & Miller, 2003) because these students experience an adaptation 

process that others do not.  Findings from numerous studies in bilingualism 

and literacy in colleges support special education programs where adult 

Hispanic students are included on campus activities making them feel welcome 

and ensuring that they have a smooth transition to college (Baker, 2001; 

Braunstein, Lesser,  & Pescatrice, 2008; Casado & Dereshiwski, 2007; Fischer, 

2007; Kelly et al., 2007; Zalaquett et al., 2008).  Adult Hispanic students‟ 

education achievements lag behind their non-multicultural counterparts (Cohen 

& Brawer, 2003; Olivos, Quintana de Valladolid, 2005; Ortiz, 2006; Strauss & 

Volkwein, 2004). 
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 College hardships for adult Hispanic students.  Although the 

research on Hispanics in technical colleges is non-existent, research on 

hardships for this population in community colleges and four-year institutions 

has been conducted.  The major problems concerning adjustments and 

challenges experienced by adult Hispanic students during the transition to 

college are: 1) retention - staying in college until degree completion; 2) family 

responsibilities - the coverage of child care while working at a full or part-time 

job and attending college; 3) transportation - inability to afford a reliable 

vehicle to attend classes or availability of public transportation; 4) 

dysfunctional families - not having the necessary tools for success due to being 

poor or with medical problems; 5) cultural adaptations - having to assimilate to 

a different life style; 6) locus of control - being unable to focus on the task at 

hand due to interfering life problems; and 7) academic difficulty - inability to 

do college work because of lower academic preparation (Byrd & MacDonald, 

2005; Estrada, Dupoux, & Wollman, 2006). 

The need to manage and understand college enrollment has become a 

hot issue among colleges and universities (Freeman, Hall, & Bresciani, 2007).  

Student attrition is one of the primary negative financial measurements being 

considered in today‟s institutions especially with ever-decreasing budgets 

afforded to institutions (Freeman et al., 2007; Lau, 2003).  Accountability 

measures tied to funding and retention have been placed on institutions 



19 

 

because increased dropout rates can lower the rankings of that institution 

(Astin, 1981; Freeman et al., 2007; Lau, 2003).  These negative financial 

measurements may add to the hardships adult Hispanic students experience in 

college because of the high costs involved in processing the dropout 

documentation adding to student tuition costs.  When adult Hispanic students 

repeat the same course several times, a stigma of being older and a college 

dropout is attached to those students, causing them to feel embarrassed when 

surrounded by other students.  The basics of these problems and their 

characteristics will be discussed in Chapter 2. 

Rationale for the Study 

The rationale for this study is that the huge growth of second language 

learners and FGCS who are enrolling in technical college have also increased 

the number of under-prepared students.  These students need lots of help to 

make the transition to a college environment as smooth as possible.  Relieving 

some of those frustrations can help them adapt to college.  First time college 

entrants are usually non-traditional students who may not be prepared 

academically and socially for college level work.  Under-preparation stems 

from a lack of exposure to academic matters from parents who have not 

attended college (Chaves, 2006) or from a high school where academic advice 

may be lacking for these students (Teranishi et al., 2011).  The objective of this 

study is to inform future students about the strategies and challenges present 
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adult students took to ensure success so that future students might have a 

smooth transition to college.   

The sophistication of today‟s technology demands a college education 

to improve skills for a better job (Byrd & MacDonald, 2005; Reeves, 2003; 

Roberts, 2000; Zeidenberg, 2008).  The National Science Foundation (2004) 

describes that lately, the United States is relying heavily on foreign talent in 

the areas of science and engineering, having to outsource many of these jobs.  

Highly skilled international professionals are encouraged and given permission 

via a visa to work in the United States (Rochin & Mello, 2007), taking job 

opportunities away from American workers, and bringing more international 

individuals to the United States who will eventually enroll in technical colleges 

to seek specialized training (Teranishi et al., 2011).  Completion of an 

associate degree or a certification program fulfills requirements for technology 

demanding areas such as: the global economy, renewable fuels, transportation, 

and more efficient designs to reduce our dependence on oil (Gonzales-

Sullivan, 2007; Kim et al., 2008).  A desire to complete these requirements 

convinces adult Hispanic students to enroll in community and technical 

colleges (Zeidenberg, 2008).   

Friedman (2006) describes that the technological forces that transform 

our global economy (Kim, Twombly, & Wolf-Wendel, 2008) are attributed to 

the rise of personal computers and internet access bringing web-enabled 
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platforms to over three billion individuals all over the world who perform 

multiple collaborations.  This convergence of technologies has affected 

individuals, corporations, and country-to-country relations making educators 

aware of the need to globalize institutions and students (Gonzales-Sullivan, 

2007).  Corporations all over the world can see the benefits and profits from 

educating or training individuals to operate today‟s sophisticated devices.  

Technical colleges design curricula to meet the requirements requested by 

these corporations who later hire those trained graduates (Casado & 

Dereshiwski, 2007; Crews & Aragon, 2004; Orr, 1998).   

 The global economy.  It is estimated that the rise of minorities, 

especially Hispanics, in the United States created a buying power of $860 

billion in 2007, more than any other minority group; this figure is expected to 

grow to $1.2 trillion by 2012 (Selig Center for Economic Growth, 2006).  

Institutions realize the need to provide specialized training skills and the profit 

to be gained from this population growth and buying power. 

Friedman (2006) asserts that community and technical colleges will 

take the major responsibility of educating Hispanic students for the 

transforming global economy.  In the classroom environment, adult Hispanic 

students find themselves more challenged than others due to academic under-

preparation (Byrd & MacDonald, 2005; Chavez, 2006; Duncan & Dick, 2000; 

Schmid & Abell, 2003; Levin & Calcagno, 2008), due to cultural issues 
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(Chavez, 2006; Crews & Aragon, 2004), or having English as a second 

language (Schwarzbaum, 2004).  In my working experience, I have seen that 

even after applying themselves to their maximum, adult Hispanic students 

usually need assistance to complete their courses due to lacking experiences in 

language and academic success (Strage, 2008).  AHS who most likely are non-

traditional students have been away from school for several years bringing 

with them under-developed reading, writing, and mathematical skills.  This 

often causes them to struggle through their courses (Byrd & MacDonald, 2005; 

Chaves, 2006; Grimes & David, 1999; Zeidenberg, 2008).  Additionally, 

educational administrators and teachers face the daunting task of teaching 

students who have low capabilities because of their weakness in English when 

they enter technical colleges.  Extra efforts are required to keep these students 

engaged.  If the school staff is not readily prepared to give them the necessary 

assistance to succeed, these students end up as school dropouts.  

 Meeting global economy requirements.  The present global economy 

demands a higher education to increase job opportunities (Byrd & MacDonald, 

2005; Castellanos & Gloria, 2007; Reeves, 2003).  The availability of federally 

funded programs, lower college entry requirements, and the need for a higher 

education to meet job requirements attract adult students of color to technical 

colleges giving them an opportunity to enroll in higher education courses.  

Today, about 95% of colleges in the nation have open-admission policies 
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(Grimes & David, 1999; Provasnik & Planty, 2008).  Adult Hispanic students 

need to discover that an education is necessary to achieve a family supporting 

income and to keep up with the latest technological advances (Castellanos & 

Gloria, 2007; Good & Adams, 2008; Ishitani, 2006; Strayhorn, 2008; 

Zeidenberg, 2008). 

Purpose of the Study 

The purpose of this study is to identify the challenges adult Hispanic 

students encounter during the enrollment process and the first terms of 

technical college, to identify strategies to support the success of adult Hispanic 

students so that these experiences and ideas can be used to benefit future 

students or those already enrolled in college courses, and to consider the 

enrollment process, documentation and scheduling to make the transition to 

college as smooth as possible. 

Scope of the Problem 

 Estimates made in 2003-2004 are that a quarter of the nation‟s 6.5 

million two-year degree seekers enroll in technical and community colleges 

and many come from an immigrant background (Teranishi et al., 2011).  In 

some states there is a much higher proportional representation and this 

continues to change as more immigrants come into other areas of the United 

States.  A study at of 25,173 students at the City University of New York 

(CUNY), a four-year university showed that 59.9 percent of the foreign born 
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students began college by taking an associate degree at a two-year institution 

because it is cheaper, closer to home with the option to attend college while 

working (Teranishi et al., 2011). 

 Hispanic population growth.  The substantial growth of Hispanics in 

the United States in the last decade, a 58% increase with the highest 

concentration in the Southern states (McConnell, 2000; Ornelas & Solorzano, 

2004; Perez, 2004), has overloaded the educational system requiring colleges 

to concentrate their interests toward this population (Castellanos & Gloria, 

2007).  The need for the labor of migrant workers in other areas of the United 

States has caused a nationwide increase of Hispanic population in those areas.  

This has shifted a majority of students enrolling in community and technical 

colleges (56%) to be Hispanic (NCES, Digest of Education Statistics, 2003).  

A large majority of individuals who are adult Hispanic students and whose 

academic experiences have been negative show a limited improvement over 

the past 30 years (Castellanos, Gloria, & Kaminura, 2006).  The multicultural 

student growth has made institutions realize the importance of transition to 

college and the need to increase communications among institutions, students 

and the community while implementing special academic programs or 

activities both on and off campus to help adult Hispanic students succeed in 

college (Cohen & Brawer, 2003; Coulter & Smith, 2006; Estrada, Dupoux, & 

Wolman, 2005).  The reason for adult Hispanic students‟ limited improvement 
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during the transition to college is that they often have unique challenges, feel 

alienated, feel discriminated against, and most importantly, they often have a 

language problem that affects their learning causing high attrition (Gloria & 

Castellanos, 2003).   

 Student assistance.  Remediation is a common approach to help AHS 

assimilate academically and socially in a college environment, but scant 

research has been done in measuring the effectiveness of these programs 

(Levin & Calcagno, 2008).  Community and technical colleges have opened 

their doors to all students, even those with weaknesses in mathematics, 

reading, and writing (Teranishi et al., 2011).  To help these students, special 

preparations courses are offered at most institutions to non-traditional students 

who have been away from school for several years.  Under-preparation causes 

adult Hispanic students to take at least one remedial course during their first 

terms (McCarthy & Kuh, 2006).  These courses are costly to students because 

they do not confer college credits (Levin et al., 2008).  Research has pointed 

out that remedial education has serious methodological flaws such as social 

cost due to low completion rates, and large classroom sizes due to the number 

of students needing remedial training (Bailey & Alfonso, 2005; Grubb, 2001; 

Levin & Calcagno, 2008).  Additionally, higher education institutions consider 

remedial courses as a duplication of effort by providing instruction on subjects 

that should have been taught earlier (Levin et al., 2008).  Other critics point out 
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that remedial classes have a large number of students in the classroom placing 

pressure on instructors to reduce the content so that they can manage grading, 

thereby diluting the quality of the remedial course (Levin et al., 2008).  

Inexperienced and under-prepared adult Hispanic students have more learning 

difficulty in large classes (Messineo, Gaither, Bott, & Ritchey, 2007).  Still, the 

major problem an adult Hispanic student face is the inability to fully 

understand or write the English language.  Studies have shown that Adult 

Hispanic students work twice as hard when placed in an English-only 

classroom because they usually complete assignments in their native language 

first and then translate them into English (Cofresi et al., 2004; Hakuta, 1986).  

Alternatives to remedial training may be to meet with students who are likely 

to encounter academic problems prior to taking the course to discuss the course 

requirements and expected workload.  Another alternative may be to increase 

high school and college coordination so that high school graduates are better 

prepared for college. 

My experiences as a college administrator and teacher concur with 

recent research (Byrd & MacDonald, 2005; Levin & Calcagno, 2008; Ruban & 

Reis, 2006):  I have seen that the majority of adult Hispanic students do not 

have the necessary skills to cope with the rigorous requirements of college 

work because of a weakness in English grammar, non-exposure to English at 

their homes, or being underprepared for the rigorous college work.  Another 



27 

 

reason for their inability to cope is because they may have been away from 

school for several years before enrolling in college.  Special programs 

designed to employ English language-learning strategies are minimal to 

nonexistent at most independent and private institutions because these 

institutions do not have federal funding and rely solely on their own profit to 

fund special programs.  Allowing a weakness in the English language to be a 

barrier for learning may deprive adult Hispanic students from a much needed 

and deserved education.   

Additionally, adult Hispanic students attending technical colleges are 

older, work at full-time jobs, and have family responsibilities (Pascarella et al., 

2004) that take focus away from academic matters.  Extra responsibilities often 

prevent adult Hispanic students to neglect free tutoring services being offered 

at most institutions.  Tutors usually do not consider the minority student‟s 

inability to fully understand English; they instead tutor these students in the 

same way as someone who speaks English fluently (Hock, Deshler, & 

Schumaker, 1999) causing tutoring sessions to end in failure or frustration.  In 

addition to added responsibilities, on-campus living can be expensive, and 

living far away from college prevents students from getting assistance.  Adult 

Hispanic students often rely on other types of assistance such as paying for a 

tutor who speaks their language, or finding someone closer to their home for 

tutoring at a higher cost (Goldschmidt, Notzold, & Miller, 2003).  These 
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experiences and adjustments makes the transition to college a challenging task 

(Gall, Evans, & Bellerose, 2000; Gerdes & Mallinckrodt, 1994; Grimes & 

David, 1999; Goldschmidt, Notzold, & Miller, 2003), and are filled with 

complex emotional, social, and academic adjustments (Chickering, 1969: 

Fischer, 2007; Hutz & Martin, 2007; Jourdan, 2006; Kelly et al., 2007; 

Pascarella et al., 2004; Soldberg & Villareal, 1997; Strauss & Volkwein, 2004; 

Terenzini et al., 1994; Tinto, 1993; Toews & Yasedjian, 2007; Weisman, 

Bulakowski, & Jumisko, 1998; Woosley, 2003).  

A major problem for adult Hispanic students taking college courses is 

their inability to express themselves in English (Freeman, Hall, & Bresciani, 

2007; Levin & Calcagno, 2008; Schmid & Abell, 2003; Zeidenberg, 2008).  

Adult Hispanic students who are placed in classroom surroundings that are 

vastly different from what they have been used to in their own countries are 

expected to immediately assimilate to their new environment causing 

additional pressures (Duncan & Dick, 2000).  If adult Hispanic students who 

has been identified with a weakness in English are immersed in an English-

only classroom, it may be helpful is someone who speaks their language is 

made available for assistance.  The influx of multicultural families into our 

communities brings many children to our schools speaking a language 

different from English.  It is estimated that at present, 18% of the U.S. 

population does not speak English at home, an increase of 50% from the last 
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two decades (United States Census Bureau, 2003).  It may be helpful if there is 

someone who speaks the Spanish language to help adult Hispanic students who 

have a weakness in English especially during the first few weeks of college. 

The Researcher’s Connection to this Study 

 As a teacher and administrator at a private technical college for many 

years, I have observed adult Hispanic students struggle thorough their courses.  

These students primarily come from poor families (Castillo & Hill, 2004; 

Fischer, 2007; Pascarella et al., 1994), confront more anxieties and dislocation 

than other students, and have more responsibilities in comparison to Non-

Hispanic Caucasian students (Castillo & Hill, 2004; Pascarella et al., 2004).  

They are more likely to have to work to pay for tuition by taking a full-time 

job.  The family‟s expectations for adult Hispanic students are to live at home 

and carry out their family responsibilities while attending college (Castillo & 

Hill, 2004; Olive, 2008).  The desire to earn a degree as soon as possible drives 

adult Hispanic students to seek a higher education even if it means challenging 

or immersing themselves into English-only courses with the intention of 

learning enough English to survive the assignments and at the same time learn 

the required course concepts to pass the class.  It is difficult for Hispanic 

students with English-language learning disabilities to comprehend the 

technology and English grammar simultaneously since grammar understanding 

must precede acquisition of the concepts of technology.  
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 Far from the technological world in which I teach and work, I was 

raised in a poor Central American village where my father, a Quaker minister, 

taught me to live with high moral values and to always respect others.  How 

we are raised impacts our future achievements because when we are young, we 

emulate those around us, in my case, I wanted to be like my uncle.  When I 

was six years old, I mentioned to my father that I wanted to be a tailor just like 

my uncle.  Seeing my interest, my father immediately took me to see my uncle 

who started training me to be a tailor.  As a person gets older, these interests 

change according to the influences from the surrounding environment.  If 

surrounded by professors or engineers, I am sure that my future interests would 

have been geared toward those careers.  I believe that our upbringing and those 

around us are determining factors in our personalities and our goals (Diller & 

Moule, 2005).   

 In my early teen years, having finished secondary school in Guatemala, 

Central America, I was given the opportunity to travel to the United States to 

continue my education.  Even though I had to leave my family and friends, I 

was excited for the chance to get an education abroad.  I had read various 

magazine articles about North American schools and knew about the facilities, 

equipment, and the higher level of education.   

A few weeks after settling down in a small town in North Carolina, I 

enrolled in a local public school where I soon discovered that my inability to 



31 

 

speak the language substantially affected my ability to learn, and my worries 

began.  In the middle sixties, especially in the small North Carolina town 

where I lived, a non-English speaking person was a novelty and unheard of.  

Schools were not prepared to enroll non-English speaking students meaning 

that special bilingual educational programs were nonexistent.  This meant that 

I had to be immersed in an English-only classroom.  Being the first foreign 

student to ever attend classes at Alexander Wilson Elementary School, teachers 

and administrators did not know what to do with me, because according to my 

Spanish school records, I had completed secondary school and should be in 

high school.  After several meetings, teachers and administrators decided to 

place me in the 4
th

 grade doing the same work as the other English-speaking 

4th grade students.  No provisions were provided for me to take special 

English-learning courses, but being a fast learner, and with the help of a very 

special 4
th

 grade teacher, Mrs. Coon, I was able to keep up with the work.  My 

immersion into an English-only classroom was successful, as they saw that my 

grammar and language skills were increasing at a fast rate.  After more 

meetings, the administrators and teachers decided to move me up to the 8
th

 

grade for the second half of the year.  I passed the 8
th

 grade and moved on to 

high school.  I struggled in the 9
th

 grade because Mrs. Coon was not there to 

guide me, but my perseverance paid off.  The immersion into an English-only 

classroom empowered me to decide that learning English was a necessity for 
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me to survive in my new world (Tse, 2001).  I enjoyed reading classical books, 

an exercise that improved my English vocabulary and grammar substantially. 

The experiences and adjustments I experienced when I first came to the 

United States were positive, aiding my assimilation to my new environment.  

My passion has always been to use these remembered personal experiences as 

lessons learned toward improving the success of adult multicultural students 

who want to increase their skills by entering community and technical 

colleges.  Having experienced the same assimilation process when I first came 

to the United States as a minority student, my interest in multicultural students‟ 

progress in colleges gives me a yearning to research the area of challenges and 

experiences of adult minority students in college.  The transition to college is a 

crucial process that requires special support from families, faculty and other 

students (Castillo & Hill, 2004; Hock, Deshler, & Schumaker, 1999; Fischer, 

2007; Kelly et al., 2007).  I have also seen that students who are overwhelmed 

and unlikely to complete their degrees could be successful if they are provided 

the proper support.  

My personal reflection of the study..My epistemology is that 

learning and human behavior relate to each other.  Social reality is a set of 

meanings constructed by the individuals that participate in that reality (Gall, 

Gall, & Borg, 2005).  Learning is defined as a process by which behavior 

changes as a result of experiences (Merriam & Caffarella, 1999).  Like Plato, I 
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believe that what we know and what we conclude comes from our senses.  

Plato believed that in the process of discovering true knowledge the mind goes 

through four stages that build on each other until the knowledge is completed.  

The four stages are: imagining, belief, thinking, and knowledge (Stumpf, 

1993).  Most adult Hispanic students who enter technical colleges are faced 

with language problems that cause them not to believe in themselves during 

the adjustment process.  They feel not capable of doing post-secondary 

academic work, especially non-traditional students who have been away from 

school for several years.  My goal is to help adult Hispanic students overcome 

these feelings by acknowledging the four guiding stages described by Plato 

that are essential toward fulfilling their goals.  I also believe that in order to 

complete these goals, adult Hispanic students will need specialized help to 

conquer the barriers in learning and to have a desire to invest more time toward 

the learning process. 

Critical theory..As a critical theorist, I believe in developing a  

culture that supports empowerment to those who are being marginalized 

(Freire, 1970; hooks, 1990) in technical colleges and to students who do not 

have equal opportunities to succeed due to social, political, or economic issues 

that sometimes interfere with their education (Cohen & Brawer, 2003; Evans, 

2008).  Social, political, and economic issues may also interfere with their 
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everyday lives whether at home or at work causing them to feel out of place 

wherever they are. 

Critical theory challenges the idea that education provides equal 

opportunity for all (Darder, 1997; Evans, 2008).  Meeting these challenges is 

one of my main goals in this study.  Adult Hispanic students come to school 

willing and ready to receive knowledge but feel oppressed, out of place, 

unprepared, and sometimes afraid to speak (Freire, 1970; Hock, Deshler, & 

Schumaker, 1999; Kelly et al., 2007; Olive, 2008; Schmid & Abell, 2003; Van 

Bui, 2005).  Most classrooms in technical colleges use the traditional banking 

method of instruction mentioned by Freire (1970), where the teacher teaches 

and the students are taught, projecting ignorance into those who are being 

taught and increasing their oppression and ability to learn.  Critical theory 

recognizes today‟s problems of society as deficiencies in the social structure 

(Darder, 1997; Evans, 2008).  Being accepted without regard to background 

may increase the success of adult Hispanic students in technical colleges.  If 

any inefficiency is detected, students should be given the necessary support 

making them aware that participating and asking for help may be the key for 

success. 

My philosophy.  As a humanist, with my belief that the majority of 

humans are good, most humans want to create a better world for themselves, 

and most humans want to develop their learning skills (Mirriam et al., 1999).  
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The theory of human motivation developed by Maslow is based on a hierarchy 

of needs with the final goal being self-actualization.  Therefore, I contend that 

most individuals want to be the best they can be if they want a better life for 

themselves and family for maximum fulfillment (Commins & Miramontes, 

2006; Greenbaum, Graham, & William, 1995; Van Bui, 2005; Zeindenberg, 

2008).  Adult Hispanic students send the message of wanting to succeed by 

merely enrolling in technical colleges at a much higher rate than other 

multicultural groups (Bohon, Macpherson, & Atiles, 2005; Cohen & Brawer, 

2003; Darder, 1997; Fry, 2002).  Individual focus of learning and self-

development should be the primary responsibility of each individual and a 

topic of high importance to educators when measured against students‟ 

survival in today‟s highly technological society. 

Dewey (1973) believed that experience is both personal and social.  

Both relate to each other and must be understood because new experiences 

grow out from other experiences (Clandinin & Connelly, 2000).  Hispanic 

students bring with them experiences called “social capital” which should be 

used or taken into consideration for maximum outcomes when assessing each 

individual (Dinovitzed, Hagan, & Parker, 2003; Pascarella et al., 2004). 

Summary 

Little or no research has been conducted on adult Hispanic Students‟ 

challenges and success strategies in the technical college context. Applying 
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research from the community college, it is assumed that adult Hispanic 

students who are enrolling in community colleges at high numbers experience 

challenges and adjustments quite different from non-multicultural students 

(Chaves, 2006).  The main reason for these different experiences is because of 

language deficiencies or low academic skills causing them not to be prepared 

for college academic work.  Being exposed to a different environment, whether 

on campus or in the classroom, from what they experienced during high 

school, can cause them to feel out of place or overwhelmed. 

Academic successes in higher education for adult Hispanic students has 

shown limited improvement over the past decades (Castellanos et al., 2006) 

because these students often feel alienated, discriminated against, and with a 

language inefficiency causing high attrition rates.  Research has concentrated 

on measuring student outcomes by studying the ethnic differences and college 

experiences of multicultural students, but few scholars have examined peer 

cultures and their interaction related to different contexts (Renn & Arnold, 

2003).  This study seeks to examine these experiences and interactions during 

the initial stages in college courses and how these experiences are related to 

their ethnic differences.  

My research focused on the following questions in the context of the 

technical college: 
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1.  What are the main challenges adult Hispanic students‟ experiences during 

the first terms of technical college?  

2.  What strategies do adult Hispanic students employ during their college 

adjustment process to support their academic achievement in technical 

college during the first terms? 

3.  What programs or processes employed during enrollment and the first terms 

at technical college seem to aid in improving college retention? 

In Chapter 2, I will be reviewing the literature related to this study 

concentrating on the results from previous studies concerning adult Hispanic 

students‟ adjustments in technical colleges identifying their successes or 

failures, the impact teachers, administrators, peers, and other staff, have on 

adult Hispanic students enrolled in technical colleges.  This was a qualitative 

research study consisting of interviews and questionnaires.  I exposed my 

biases up front, including those that may stem from my upbringing as a 

Hispanic student, teacher and administrator, to ensure this research is valid, 

honest and conducted with integrity. 
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Chapter II - Review of the Related Literature 

It is impossible to consider any form of education-or even human 

existence- without first considering the impact of language on our lives.  

Language must be recognized as one of the most significant human 

resources; it functions in a multitude of ways to affirm, contradict, 

negotiate, challenge, transform, and empower particular cultural and 

ideological beliefs and practices. (Darder, 1997 p. 333) 

 

Introduction 

This research is focused on adult Hispanic students‟ adjustments and 

challenges during the enrollment process and throughout the first terms in 

technical college.  It considers the adaptation to a new classroom environment 

and the programs the college utilizes to promote student success.  Adult 

Hispanic students may make the commitment to college without realizing the 

effect this decision has in their everyday lives including: schedule changes at 

home, childcare arrangements, rearrangement of work schedules to be able to 

attend classes, and getting permission from work supervisors to attend classes.  

Based on research done in four-year and community colleges, the enrollment 

process and first terms of college are filled with numerous challenges and 

decisions that change students‟ life activities (Fischer, 2007; Toews & 

Yazedjian, 2007; Torres & Rollock, 2004).  Research findings have shown that 

the biggest impact on success comes from family support, institutional support 

programs, and peer assistance (Braxton, Milem, & Sullivan, 2000; Cofer & 
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Somers, 2001; Fischer, 2007; Gerdes & Mallinckrodt, 1994; Jourdan, 2006; 

McConnell, 2000; Van Bui, 2005; Woosley, 2003).   

This study is unique because it is the first study conducted in the 

technical college context that deals with challenges of adult Hispanics students 

who had a long absence from school.  The literature review begins with a brief 

history of community and technical colleges; the mission of community 

colleges, partnerships with universities, high schools, and other institutions; 

followed by a short discussion of bilingualism and the effects on society; some 

misconceptions about adult Hispanic students; the findings related to the 

success and failures of adult Hispanic students in technical colleges; the 

meaning of education to Hispanic students; theories related to adult Hispanic 

students‟ difficulties; efforts that have been made thus far to improve the 

success of adult Hispanic students; factors related to success or failure; teacher 

attitudes toward Hispanic students; and finally special educational and 

counseling programs available to adult Hispanic students in technical colleges. 

Social and cultural adjustments for adult Hispanic students may affect 

their achievement in courses because the acculturation process can be related 

to distress (Castillo & Hill, 2004).  The adaptation may be influenced by 

variables that involve exposure to the mainstream culture (Torres & Rollock, 

2004).  Research indicates that individuals who can identify with two or more 

cultures experience less distress than those who only have one culture (Castillo 
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& Hill, 2004).  Therefore, given the appropriate support, bicultural students 

may have more academic success. 

This study seeks to identify the factors that influence the success of 

adult Hispanic students in technical colleges.  These factors should be used as 

lessons learned to benefit students who are struggling in college or to inform 

prospective students who plan to enroll in college to ensure that they transition 

to a college more smoothly.  These factors are described as forces, both 

internal and external, that limit adult Hispanic students‟ college success 

(Estrada et al., 2006). 

Community and Technical Colleges 

 It is now recognized that a high school degree is not longer sufficient to 

achieve a family supporting income (Zeidenberg, 2008).  This places 

community and technical colleges with the responsibility of working with 

students who are not properly prepared and ready for college-level work 

(Cohen & Brawer, 2003; Zeidenberg, 2008).  Technical and community 

colleges have been and will continue to be major institutions enrolling students 

who are under-prepared for college (Cohen & Brawer, 2003; Martinez et al., 

2009; McArthur, 2005; Torres & Rollock, 2004). 

Criteria for selection of studies for the literature review.   

There is a lack of studies in the area of adjustments and challenges of adult 

Hispanic students.  The few found were related to community colleges and 
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these will be discussed for this study due to the similarities of technical and 

community colleges.  

Studies used in the literature review were selected using the following 

criteria:  

1. Studies used for analysis may be quantitative or qualitative. 

2. Use the priority selection system in the following order: refereed 

journal articles, non-refereed journal articles, books, conference papers, 

dissertations, and website articles (Creswell, 2005). 

3. Concentrate on studies related to adult Hispanic students‟ adjustment to 

community colleges or technical colleges.  Other related university or 

college studies may be used. 

 Historical aspects.  Some community colleges in the nation started as 

technical colleges with the purpose of serving the educational needs of the 

community (Cohen & Brawer, 2003).  The growth in technology has created a 

demand for specialized job skills because of the sophistication of today‟s 

devices.  Special skill training demanded by today‟s manufacturing companies 

is being delivered at two-year institutions and will continue to be delivered by 

community and technical colleges (Bliss & Sandiford, 2004; Cohen et al., 

2003;Teranishi et al., 2011; Zeidenberg, 2008).  Until the 1940s, these colleges 

were known as junior colleges and defined as institutions offering two years of 

instruction (Cohen & Brawer, 2003).  From their beginnings in the early 
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1900s, these colleges have been growing both in population and program 

offerings, especially now that individuals have recognized the benefits of 

additional education to step up in life (Zeidenberg, 2008).  Today more than 

1200 community colleges are offering these programs across the nation 

(Teranishi et al., 2011). 

During and after World War II, community and technical colleges 

experienced the largest growth to accommodate special training needs for a 

new workforce (Cohen & Brawer, 2003).  Major structural changes occurred 

during the 1960s to support practical vocational training requirements made by 

corporations (Levin, 2000; Reeves, 2003).  These changes caused an increase 

in the number of two-year public institutions by a factor of 2.5 and an 

enrollment increase at two-year institutions by a factor of seven (Cohen & 

Brawer, 2003).  The social forces contributing to this rise included the need to 

produce skilled workers to operate the nation‟s sophisticated manufacturing 

machines.  Another reason for these changes was the drive for social equality 

mandating that everyone should have easy access to a higher education (Cohen 

& Brawer, 2003; Reeves, 2003).  Additionally, federal grants became available 

for any student wishing to attend college without regard to the student‟s social 

status.  This opened the door for adult Hispanic students to attend college and 

be among those skilled workers needed for today‟s technologies (Olive, 2008) 

because the skills necessary to operate today‟s machines could be obtained 
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from a two-year degree.  Additionally, the reduction of tuition costs when 

attending a technical college in comparison to a four-year university draws 

adult Hispanic students to enroll in community and technical colleges.  For 

these reasons, community and technical colleges are expected to train the 

majority of multicultural students in the United States.  Community and 

technical colleges have been given the task to solve unemployment problems 

by teaching individuals the skills manufacturers require to prepare students for 

specialized jobs (Cohen & Brawer, 2003).  This has made a big impact on the 

way corporations and communities view the importance of community and 

technical colleges, and the training of personnel for specialized jobs (Levin, 

2000; McConnell, 2000; Zinser & Hansen, 2006). 

 Admissions practices of the most highly selective colleges and 

universities are being scrutinized for their failure to enroll poor and working-

class students (Dowd, Cheslock, & Melguizo, 2008; Karabel, 2005).  Highly 

selective institutions will most likely continue to enroll only students with the 

highest academic standards, but some of them are making changes to 

admission procedures to give adult Hispanic students more opportunities for a 

higher education.  Private institutions are marketing these students toward 

enrolling in their programs by creating incentives and more opportunities for 

adult Hispanic students to enroll.  Institution policy should be to enroll 

students regardless of their background, taking into consideration their 
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academic ability (Bowen, Kurzweil, & Tobin, 2005, Dowd et, al., 2008; 

Education Pays, 2006; Reeves, 2003).  This is a big challenge for today‟s 

institutions because school funding and low-income subsidies have decreased 

(Archibald & Feldman, 2006; DesJardins, Ahlburg, & McCall, 2006), 

especially now with the state of our economy in recession.  Socioeconomic 

inequalities in college enrollments raise problems for education in a 

democratic society (Dowd et. al., (2008) because no matter what an institution 

does, it is difficult to please every individual.  For clarification purposes a 

technical college is an independent or public school that provides training in 

the fields of engineering and physical sciences, nursing, and arts.  A 

community college is mainly a two-year institution that is generally public and 

provides instruction adapted to the needs of the community (Cohen & Brawer, 

2003).  The mission of community colleges has changed due to the global 

economy and now provides a pipeline to baccalaureate degrees (Levin, 2000).  

This pipeline now may extend to some technical colleges which have a similar 

mission. 

 Some identified problems.  Introductory college courses experience 

high failure rates especially among underrepresented groups (Duncan & Dick, 

2000) because, when compared to other groups, adult Hispanic students tend to 

have more personal and family responsibilities that take precedence over 

education (Chiang, Hunter, & Yeh, 2004).  For these reasons, education may at 
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times be placed lower on their scale of importance, but on the other hand, adult 

Hispanic students place a high value on higher education as evidenced by 

enrolling in courses despite having a full-time job or a family to take care of 

(Gloria et al., 2005).  Educators have discovered that one of the major reasons 

for high failure rates in college is because when high school students make the 

transition to a college course, they are confronted with instructional pacing and 

a set of expectations much higher than what they were used to in high school 

(Hock, Deshler, & Schumaker, 1999).  In high school, students do not always 

see the content or skills being taught in these courses as a foundational for 

future courses, especially when students are taking introductory or general 

education courses.  While in high school, adult Hispanic students need to be 

reminded that these general education courses will, at the end, increase their 

ability to learn so that they place more effort in them.  Duncan and Dick (2000) 

assert that a major factor in academic success was the way under-represented 

students studied or prepared for exams.  This study noticed while observing 

two groups of different cultures that one group tended to work in isolation 

while the other met in peer groups to prepare for class.  The peer study groups 

were more successful because they integrated this academic effort into their 

social lives.   

The way students study and prepare for class is a good indicator of 

success.  Because adult Hispanic students are older and often have many more 
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responsibilities than younger students, these students are less likely to become 

engaged in college matters such as study groups.  The issues adult Hispanic 

students have concerning college or higher education may be vastly different in 

comparison to other students.  The reason for these differences may be 

attributed to their upbringing, cultural beliefs, religious beliefs, or their 

adaptation to their new community.  This study seeks to bring to light these 

problems and concentrate on improving the success of adult Hispanic students 

in college by preventing problems before they happen. 

This study proposes to identify problems experienced early in the 

college-enrollment process by adult Hispanic students to ensure that they are 

prepared to overcome any unsuspected surprises during the transition from 

their regular working or family lives to a smooth transition into a technical 

college and at the end, experience a successful outcome (Zeidenberg, 2008). 

Even though underrepresented groups have made some impressive 

academic and degree completion gains in American colleges and universities, 

(Castillo & Hill, 2004; Fischer, 2007; Duncan & Dick, 2000; Hassinger & 

Plourde, 2005; Harry & Klingner, 2006; Hosp & Reschly, 2004; Langhout, 

2003; Pidcock, Fischer, & Munsch; Pike & Kuh, 2005; Skiba, Simmons, 

Ritter, Gibb, Rausch, Cuadrado, & Chung, 2008; Terenzini, Springer, Yaeger, 

Pascarella, & Nora, 1996; Weinberg, 2008) the largest gains for these students 

have been felt in community and technical colleges where multicultural 
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students continue to be overrepresented (Provasnik & Planty, 2008; Wilds & 

Wilson, 1998) with Hispanic students accounting for 80% of all newcomers 

(Szelenyi & Chang, 2002).  Despite these impressive gains, studies have 

shown that Hispanic college students have the lowest course completion rates 

in the nation (Astin, 1981; Estrada, Dupoux, & Wolman, 2006; Fry, 2002; 

Hassinger et al., 2005; Ryan, & Glenn, 2004; US Census Bureau, 1998; Wilds 

& Wilson, 1998).  A large portion of these college newcomers is comprised of 

bilingual students with English as a second language (Provasnik & Planty, 

2008).  Because of the large increase in multicultural students attending 

predominantly white institutions, there is a need to understand what constitutes 

a successful transition to college (Baker, McNeil, & Siryk, 1985; Fischer, 

2007; Gall, Evans, & Bellerose, 2000; Hurtado, Carter, & Spuller, 1996, Nora 

& Cabrera, 1996; Padilla, Trevino & Gonzales, 1997; Pascarella & Terenzini, 

1998; Santos, 2004; Szelenyi, & Chang, 2002; Terenzini et al., 1994; Tinto, 

1993).  Educators must strive to understand the needs of adult Hispanic 

students to ensure a successful transition to college.   

Since the 1960s when community colleges made major changes to 

concentrate on vocational and community education, the proportion of college 

students transferring to universities fell while the proportion of college 

students transferring from universities rose (Cohen & Brawer, 2003).  

Additionally, technological advances in all areas have led to the production of 
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complex devices requiring specialized skills and knowledge in the work setting 

(Alfred, Hudgins, Ewell, & McCleney, 1999; Cohen et. al., 2003; Hemphill, 

2008; Mobley, 2001; Santos, 2004), something for which community and 

technical colleges can prepare students much more readily than university 

educators.  Callan (2000) asserts that many of the 10 million jobs in the next 

decade will require skills and competencies beyond those acquired in high 

school.  In an article entitled “Creating Tomorrow‟s Work Force,” reports that 

70% of future workers in the coming decades will not need a four-year degree; 

instead an associate degree or some type of technical certificate should be 

sufficient to succeed in 21
st
 century jobs (Reeves, 2003). 

Because jobs require more specialized skill training than in the past, 

technical and community college enrollment is up.  The majority of new 

college students are non-traditional students who are defined as those over the 

age of 24 years with family and job responsibilities, are usually less prepared 

for college than their counterparts (Strage, 2008), and are financing their own 

college tuition (Horn & Nevill, 2006; Kim, 2002; Santos, 2004; Tinnesz, 

Ahuna, & Kiener, 2006).   

The mission of community and technical colleges.  The mission of 

community and technical colleges, since the days of their inception, 

concentrated on vocational and community education (Cohen & Brawer, 

2003).  Levin (2000) suggests that institutional managers are being guided by 
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responses to a global economy, to students, and businesses toward skill 

training for employment.  Levin (2000) asserts that in the 1990‟s the mission 

of two-year colleges placed less emphasis on education and more on training; 

less emphasis on community social needs and more on economic needs of 

business and industry: less emphasis on individual development and more on 

workforce preparation and training.  The twenty-first century mission for two-

year colleges has been and will be more suited toward the global economy and 

its demands (Levin, 2000).  Overall, the mission of two-year colleges has 

become oriented toward economic concerns and the requirements of the 

private sector (Levin, 2000). 

Scholars have described that the main role of community and technical 

colleges is to prepare their graduates for the transition of school-to-work 

(Hershey, Silverberg, Haimson, Hudis, & Jackson, 1999; Mobley, 2001).  

Knowing that technology, education, and economic growth relate to each other 

in technology developments, employers are looking for workers who have the 

necessary skills for work (Alfred, et. al., 1999; Zinser & Hanssen, 2006).  

Since community and technical colleges are usually at close distances to the 

companies that employ their graduates, these institutions ensure that the 

curricula are well suited for the demands of the local area labor market (Cohen 

& Brawer, 2003; Mobley, 2001).  Parnell (1985) described that these colleges 

help trigger economic revitalization by matching skills to the needs of the 
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employer because community and technical colleges are viewed as the leaders 

in workforce development (Shultz, 1997).  A small number of community and 

technical colleges have developed courses using education-labor linkage 

agreements with corporations where students are trained for specific jobs 

within that company (Mobley, 2001).  These programs, called “Technical 

Preparation Programs,” have created individual interests among Hispanic 

individuals because they may place someone in sought-after jobs.  Because of 

employers‟ assurance of job placements, these programs have enjoyed great 

success benefiting the institutions, corporations, and the community. 

 Community and technical colleges in the United States have seen the 

need to make major changes in their curriculum by offering multicultural 

students courses for credit or non-credit (Cohen et al., 2003; Zeidenberg, 2008) 

for preparation or refresher purposes, thus relieving some of the pressure these 

learners feel.  Adult Hispanic students enroll in two-year institutions because 

the tuition costs are lower in comparison to four-year university because they 

have a more relaxed admissions process, and provides the advantage of 

attending school close to their home.  

Partnerships with Universities and other Four-Year Institutions  

Partnerships are an understanding between two or more educational or 

resource providers (Bagnall, 2007).  These understanding may involve 

resourcing, communicative exchange, and shared engagements.  Public-private 
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partnership (PPPs) in education is promoted because it harnesses private 

funding, management partnerships, and other business or industry 

involvements to support an education (Bagnall, 2007).  The gains for a two-

year college are that several of their courses may be accepted at the universities 

with whom they have partnerships to transfer credits toward a four-year 

degree.  Making articulations with high schools may help generate interests 

among those students in pursuing a college education.   

High school articulations are important processes because it may 

increase enrollments, a necessity for college survival.  Four-year colleges and 

universities have implemented articulations with community and technical 

colleges allowing students to transfer from two-year institutions into 

universities to complete bachelor degrees (Zinser & Hanssen, 2006).  Sadly, 

only 3.4% of Hispanic students transfer to a four-year institution after 

completing their community college courses (Ornelas & Solorzano, 2004). 

Graduates of two-year institutions should be thoroughly advised 

concerning their increased employment opportunities that come by transferring 

to a university for a higher degree (Santos, 2004; Van Bui, 2005; Zeidenberg, 

2008) because completing a four-year degree adds to their job skills and 

employment options (Byrd, & MacDonald, 2005).  Further, with an associate 

degree, graduates can start working in the trained field while continuing their 

college education at a local university, a feature that is especially important to 
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adult Hispanic students, many of whom are financing their own way through 

school.  Additionally, companies that hire these graduates are willing to help 

with tuition costs in order for employers to improve their work skills by way of 

higher education. 

Today‟s employers are looking to hire workers who can start being 

productive for that company as soon as they arrive at the job site and they 

know that these are the type of graduates that community and technical 

colleges produce.  Special training skills offered at community and technical 

colleges produce graduates who possess practical technological skills learned 

from assigned laboratory exercises that use the same or similar equipment 

workers will encounter at the job site.  A practical skilled graduate is a quality 

preferred by most employers because it can save additional training costs and 

improve productivity.   

Partnerships between state universities, community colleges and 

underperforming high schools may be beneficial to improve minority student 

eligibility for college.  School districts have formulated articulations with 

community and technical colleges for the purpose of preparing young adults 

for the workplace to train them for the operation for specialized equipment 

(Orr, 1998; Zinser & Hanssen, 2006).  The overall outcome is that both the 

institutions and students benefits from designed articulations in that the 

institution is able to grow while students have more options for a higher 
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education.  The purpose of these partnerships is to develop curricula for 

emerging technologies (Zinser & Hanssen, 2006).   The technical college 

where the research was conducted has agreements with several universities and 

colleges for transfer into a baccalaureate program for selected programs.  Not 

all programs are transferable but several courses especially in the general 

education area may be transferable.  

 The partnerships between high schools, community and technical 

colleges and four-year institutions are not always symbiotic.  Lieberman 

(1992) explains that the impact of school-university partnerships may be 

negatively impacted because of differences in administrative practices, social 

interactions, and funding procedures leading to misunderstandings and conflict 

between the two organizations.  Valadez & Snyder, (2006) showed that some 

of the difficulties in the partnership formation stemmed from a disregard of 

culture, values, and actions of school-based personnel.  The study also showed 

that low expectations among teachers and school counselors, along with the 

rules, practices, traditions, and decision-making, did not promote multicultural 

students‟ achievement.  Additionally, educators need to be proficient in other 

languages or at least in English-language acquisition strategies to more 

efficiently help adult Hispanic students (Caesar & Kohler, 2007; Pack-Brown, 

Thomas, & Seymour, 2008).  Instead of making decisions to favor institutions, 

these partnerships should take into account the customs and values of students 
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who will be filling up the classrooms.  Skills garnered from their own heritage 

and culture that adult Hispanic students bring with them, “social capital,” 

should be considered for maximum growth (Bauder, 2008; Dinovotzer et al., 

2003; Pascarella et al., 2004; Toews & Yazeddjian, 2007; Warr, 2005; Wells, 

2008). 

 Private schools and state university partnerships may assist adult 

Hispanic students entering community and technical colleges because it gives 

those individuals who may not have expected to pursue a higher degree a 

chance to do so.  State university critics continue to point out that 

underrepresentation of multicultural students at higher-level institutions exists 

and need to be corrected (Hock, Deshler, & Schumaker, 1999; Pidock, Fischer, 

& Munsch, 2001; Valadez et al., 2006). 

 Partnerships are important to adult Hispanic students because it gives 

them an opportunity to continue on with their education after completing their 

certificate training and associate degree.  A small percentage of two-year 

degree graduates transfer to a four-year university (Gloria, 2007, Warr, 2005). 

Low transfer to a four year university may be due to affordability because the 

graduate may be reluctant to go deeper into debt by financing a four year 

degree.  The majority of adult Hispanics are already burdened with 

accumulated debts from loans and most of those adult Hispanics students are 

struggling to make present loan payments and have to work at two jobs to stay 
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above water. However, some participants in my study did want to pursue 

further education. 

Bilingualism and its Effects on Society 

Bilingualism is a word used to describe a person who uses two 

languages.  Present research argues that bilingualism whether at home or at the 

classroom has a positive effect on educational outcomes (Dinovitzer, Hagan, & 

Parker, 2003).  People who speak more than two languages are referred as 

multilingual, but a distinction needs to be made between bilingualism and 

multilingualism.  Someone who speaks more than two languages is usually 

more educated than a person who is bilingual (Baker, 2001).  A multilingual 

person most likely will have attended an institution to learn the third language, 

and these experiences should be helpful in adapting to a college environment 

(Baker, 2001).  

 As international travel, media communications, and emigration grows, 

multiculturalism should continue to experience a worldwide growth (Baker, 

2001).  It is necessary for each nation to embrace bilingualism because 

according to Grimes (1999), there are 6,703 living languages in the world.  

Some of these languages, called dialects, describe a form of language spoken 

in a particular area.  It is surprising that in Mexico alone there are more than 

200 different languages spoken (Baker, 2001).  The future of these languages 

depends on the effort to preserve them.  From the sociolinguistic perspective, 
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an influx of multicultural students into the college and university setting where 

few languages are spoken may have an effect on social groups, social class, 

ethnicity, and perhaps the spoken languages in communities.   

Studies have shown that in the pre-college arena, speech language 

pathologists and educators have admitted to not being proficient enough in 

other languages to provide services to heterogeneous groups of students in a 

classroom (Roseberry-McKibbin, & O‟Hanlon, 2005).  The national increase 

of foreign students in public schools since 1989 has been of 105% (Herrera & 

Murry, 2005), most being Hispanic students.  Attempts should be made to 

produce educators who are proficient in Spanish and when possible, other 

languages, to ensure that adult Hispanic students get the needed services for 

success.  

Research has shown that in the elementary school level, administrators, 

staff, and teachers are unprepared to meet the needs of this growing and 

diverse population (Landis, Ferguson, Carballal, Kuhlman, & Squires, 2007; 

Pack-Brown, Thomas, & Seymour, 2008).  Students attending classes where 

the teachers are not properly prepared to deal with multicultural issues are at 

greater risk of failing (Casado & Dereshiwski, 2007; Mazur & Doran, 2007; 

Zeidenberg, 2008).  Those who are not properly prepared may suffer 

academically in the college classroom.  Cohen (2003) asserts that students with 

English as a Second Language (ESL) have increased from 30% in 1983 to 43% 
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in 1986 and 51% in 1991.  These percentages continue to increase as more 

multicultural individuals enter the United States.  Presently, Spanish-speaking 

courses account for 75% of all foreign language credit-course sections (Cohen 

& Brawer, 2003).  ESL courses are based on federal funding in most states.  

This funding, not available for private institutions, needs to be expanded due to 

the huge multicultural student increases in community and technical colleges 

(Cohen et al., 2003) resulting in demand for bilingual teachers and programs in 

two or more languages. 

Research has shown that English Language Learners are more 

successful when they are taught in their native language (Caesar, & Kohler, 

2007).  But given the sheer number of languages that could be spoken on one 

campus, instruction in all students‟ primary language is impractical.  As a 

stopgap measure, colleges could improve student success by utilizing experts 

in language skills and cultural sensitivity, but this can incur high and 

unacceptable costs.  Rather than seeing the skills these multicultural students 

possess in their own language as a detriment to their success, teachers who 

have substantial linguistic abilities in the students‟ native languages are better 

able to use these skills as an advantage (Baker, 2001).  If these students are not 

helped successfully, they experience what is called “subtractive bilingualism,” 

due to exposure of the second language (Caesar, & Kohler, 2007) without 

support of their primary language skills.  Subtractive bilingualism occurs when 
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the learning of a majority language undermine that person‟s minority first 

language and culture (Baker, 2001).  If the bilingual skills are not embraced, 

these students may experience low learning in the classroom (Bliss & 

Sandiford, 2004; Leonard, 2002).   

Cummings (1979) researched the area of language and literacy 

development coining the acronyms BICS (basic interpersonal communications 

skills) and CALP (cognitive academic language proficiency).  BICS are what 

he called the surface skill of listening and speaking which are learned quickly 

and first by students who are learning a second language.  These are skills used 

mainly to communicate.  CALP as the name suggests is the basis to cope with 

the academic demands which are placed upon various subjects.  Individuals 

may appear to speak the language very well but they struggle when dealing 

with an academic subject.  It has been determined that to acquire a BICS level 

takes about two years whereas to acquire  a CALP level takes from 5-7 years. 

(Cedeno, 2011; Wikipedia, 2011). 

Language and its Effects on Curricula Development 

It is essential to consider that the values and customs of multicultural 

students are assessed during the design process of curricula development 

(Zalaquett, Foley, Tillotson, Dinsmore, & Hof, 2008).  Additionally, 

individuals providing services to these students need to have substantial 

knowledge of the students‟ cultures and customs and should be properly 
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trained to better serve adult Hispanic students for maximum outcomes.  Lack 

of teacher diversity in classrooms has been a problem in today‟s institutions 

(Landis, Fergurson, Carballal, Kuhlman, & Squires, 2007).  Efforts to address 

social justice issues, to preserve multicultural values and customs, and 

especially to preserve the heritage language of adult Hispanic students need to 

be considered when academic institutions address the needs of marginalized 

groups (Zalaquett et al., 2008).  Because nearly two-thirds of faculty members 

in community and technical colleges are part-time and Non-Hispanic 

Caucasian (Kim, Twombly, & Wendel, 2008), adult Hispanic students do not 

get the necessary assistance at the time of need.  Even if institutions hire more 

multicultural teachers, these faculty members do not spend the necessary time 

on campus to provide help because the majority of newly hired teachers may 

be hires on a part-time basis (Levin, 2000).  Part-time teachers are usually on 

campus just long enough to teach the class because they are not compensated 

for any extra time with the students.  Another issue that may diminish the 

number of teacher from other races to teach at technical colleges is “faculty 

autonomy” which is mainly controlled by full-time teachers.  Due to the 

changing mission of these institutions toward the global economy, part-time 

faculty members do not have any control over the curriculum or the courses 

offered (Kim et al., 2008; Levin, 2000).  Often organizations have allocated 

funds to hire bilingual staff, but these positions remain unfilled, creating a 
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disproportionate representation of multicultural students (Schawarzbaum, 

2004) either because of pay or due to the amount of work required to be an 

effective teacher.  Additionally, engaging underprepared (Casado & 

Dereshiwski, 2007) students requires a large amount of extra work 

(Zeidenberg, 2008), usually without pay, that part-time teachers are not 

prepared to provide.  Besides requiring the ability to command other 

languages, prospective teachers are not prepared to work, and from a union 

perspective, are not compensated for, the extra hours spent to account for the 

achievement of adult Hispanic students.  The teacher shortage among 

multicultural people is not likely to be remedied any time soon; multicultural 

students are less likely to select a teaching career, the reasons for which many 

present teachers, a majority of whom are of European descent, seem not to 

understand (Landis, Fergurson, Carballal, Kuhlman, & Squires, 2007).   

A study by Klingner (2006) listed the following observations that may 

better prepare teachers who teach English language learners:   

1. English language learners are gaining visibility in schools districts 

around the country. 

2. In 2002, 43% of the nation‟s teachers had at least one English language 

learner student in the classroom (USDOE & NICHD, 2003) as cited in 

Klingner et al., 2006). 
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3. English-language learners tend to exhibit lower academic achievement 

than their non-English-language learner peers. 

4. There is a scarcity of data on English-language learners with special 

needs.  More research needs to be done in this area. 

5. English-language learners with disabilities are less likely to receive 

language-support services and are usually instructed in English only. 

6. Language-support and bilingual-education programs have been 

abolished in some states with large English-language learner 

enrollment. 

7. General education teachers hesitate to refer English-language learners 

to special education because they cannot determine if their difficulties 

with learning to read are due to second-language acquisition issues. 

8. Many educators are confused about district policies regarding the 

timing of referrals and the level of proficiency needed for the referral 

process. 

Large increases in multicultural students in high school affect the 

population increase at community and technical colleges who are absorbing an 

influx of English-language learners into their programs (Cohen et al., 2003; 

Hutz & Martin, 2007).  Research studies suggest that most work concerning 

educational program for bilingual students have been done in the elementary 

and high-school levels where special programs have been introduced to help 
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English-language learners but only a few studies include community and 

technical colleges; therefore, more research needs to be done in the area of 

English-language learners in the technical or community college context 

(Cohen et al., 2003; Cofresi, & Gorman, 2004; Estrada, Dupoux, Wolman, 

2006).  Adult Hispanics need to learn the language of the country of residence, 

but it is also essential to use the skills possessed in each heritage language in 

order to learn a new language and then learn in that new language.   

Misconceptions about Immigrants 

In the early 1930s, multicultural students entering public schools were 

considered slow learners, and at times were seen as mentally retarded.  The 

reason for this misconception was that educators naively relied on English 

intelligence quotient (IQ) tests.  They used IQ test results to explain that 

underachievement was due to mental retardation rather than limited 

proficiency in the English language (Figueroa, 2005).  Assessment of 

multicultural students shows an overrepresentation of students with specific-

learning disabilities (SLD or LD) because of their inability to speak English.  

Only lately has this bias been corrected with results showing a precipitous 

decline in multicultural students being found to be overrepresented as having 

LD or with a mild mental retardation (Hosp & Reschly, 2004; Klinger, Artiles, 

& Barletta, 2006).   
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Textbooks and classroom lesson designers may not be aware that what 

impacts adult Hispanic students most is the failure of the American system to 

meet these students‟ needs when managing two-language systems (Figueroa, 

2005).  Two-language management struggle may cause multicultural students 

to fail academically because of lack of content understanding.  The view that 

others have toward adult Hispanic students in schools makes them feel inferior 

and at times reluctant to participate in classroom work.  Immigrant parents 

have been treated with inferiority in the past because of their inability to 

express themselves in English, the feelings parents have concerning “The 

American System” may be passed on to their children.  Adult Hispanic 

students discover that members of other cultures have a different overall view 

of them culturally, causing their assumptions about life to become challenged, 

affecting classroom work.  An example of this is the fact that most Americans 

are used to the custom of choosing their wives after a period of dating various 

people.  In other cultures, the tradition is that marriages are arranged.  Cultural 

differences should be considered when relating to people of different cultures 

especially with regards to educational programs because culture differences 

may affect their success.   

Hispanics in Higher Education  

The Hispanic population is projected to grow and continue to grow in 

the United States (Haymes & Kilty, 2007).  It is known that Hispanics want to 
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get a higher education but many do not have the opportunity (Gloria & 

Castellanos, 2003).  Most research conducted on Hispanics so far has been in 

the university and the community college area that is why this study is 

important.   

A growing number of AHS entering colleges are not well prepared for 

the college experience (DesJardins, Ahlburg, & McCall, 2002; Goldschmidt, 

Notzold, & Miller, 2003; Estrada et al., 2006; Lau, 2003; Tinnesz, Ahuna, & 

Kiener, 2006; Valadez, 1993; Zeidenberg, 2008).  Technical colleges have 

flexible entry policies that allow academically unprepared students to enroll.  

These students have lower reading comprehension, math, and critical-thinking 

skills (Estrada et al., 2006; Gardiner, 1994) and need developmental education 

or preparation before they can start college courses.  Recently, academic self-

regulation has been identified as a major key in academic success (Ruban, & 

Reis, 2006). VanZile-Tamsen and Livingston (1999) described low achievers 

as being more anxious, displaying lower self-efficacy, lower persistence, and 

setting lower academic goals.  Academic success has been positively 

associated with classroom engagement as well as other forms of involvement 

in college (Chaves, 2006) such as special school activities that may help 

students get connected to others or make friends.  Research has shown that one 

of the major causes of students‟ academic learning difficulties is their non-

ability to self-regulate learning and academic activities (Upcraft & Gardner, 
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1989; Schunk & Zimmerman, 1998).  College pressures for adult Hispanic 

students are higher because unlike non-multicultural students, they are 

attempting to learn a new language and the course material simultaneously.  A 

study by Ruban and Reis (2006) on self-regulated learning found that there is a 

difference between students who routinely and inefficiently memorize material 

in comparison to self-directed students whose goal is to learn from meaning 

and not from memorizing the information for exams using mnemonics and 

visual cues.  When learning does not have a meaning, it tends to be forgotten 

quickly and easily.  Additionally, students do not place importance on 

attending classes or even completing the work assignments often cram the 

material at the last moment to prepare for exams.  Even in private colleges 

where students are paying a high tuition, class attendance is low.  One of the 

reasons for low class attendance is that students use financial aid and do not 

see the charges to their account immediately; they sometimes fail to realize 

that their education investment is being wasted by not attending classes.  Some 

students are not ambitious and are satisfied with attending classes just enough 

to get a passing grade.  

 Educators expect adult Hispanic students to quickly make special 

adjustments toward the assimilation process to a college classroom 

environment (Cohen & Brawer, 2003) without affecting their academic 

achievement.  Studies argue that in addition to actual adjustments, students 
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have formed expectations about the college environment before enrollment and 

become disenchanted when they discover that the anticipated expectations are 

different that the actual (Gerdes & Mallinckrodt, 1994).  Researchers argue 

that anticipated expectations are important predictors of attrition especially for 

adult Hispanic students.  Many sign up for college expecting a class load 

similar to high school and are overwhelmed when classroom workload is much 

higher (Duncan & Dick, 2000; Estrada et al., 2006; Tinnesz, Ahuna, & Kiener, 

2006).   

The Meaning of Education to Hispanic Students 

Most adult Hispanic students have determined that getting an education 

beyond high school is necessary to move up socially in this world and become 

more independent (DesJardins et al., 2002; Nora & Cabrera, 1996), and they 

find ways to accomplish that desire (Byrd & MacDonald, 2005; Callan, 2000; 

Hemphill, 2008; Olive, 2008; Pascarella & Terenzini, 1991; Pidcock, Fischer, 

& Munsch, 2001).  A large number (35%) of high school seniors enroll in 

community and technical colleges after their senior year (NCES, 2008-033) 

because a four-year university is not within their reach due to the high cost.  

Many opt to get an associate degree with hopes of later transfer to a university.  

A large number of these high school seniors are Hispanic students in search of 

a higher education for a better future (DesJardins et al., 2002).  Previous 

studies have described reasons for enrollment in technical colleges.  The 
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following are reasons listed: a means for transforming their lives (Santos, 

2004); the availability of loans and government grants (Cofer & Somers, 

2001); the ability to enroll as a part-time student (Cohen & Brawer, 2003), the 

ability to be able to work while attending a college with available child care 

(Provasnik & Planty, 2008); having the option to attend day or night classes; 

being able to attend college without leaving the community and home life 

(Santos, 2004); the special multicultural programs offered at technical 

colleges; the experience of a diversified population; and the option of learning 

practical skills that apply to today‟s technology (Cohen & Brawer, 2003).  

Dewey (1973) believed that an education must show development and 

growth because the more a student learns and knows, the easier the learning 

process become.  Dewey suggests that like a healthy person who continues to 

be healthy, an educated person should continue to get more education, a 

recommendation for adult Hispanic students who enroll in technical colleges.  

Each individual needs to be analyzed to determine his or her interests and what 

can be done for fulfillment and development (Dewey, 1973).  This research 

stands to benefit adult Hispanic students in higher education who are planning 

to start a technical or community college degree program by ensuring that they 

are better prepared to deal with the problems and experiences encountered 

during the enrollment process and the first terms.  Gall, Gall, & Borg (2005) 

assert that education is one of the most powerful factors in cultural 
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transmission that affects the maintenance and changes in groups and social 

categories with individual identity. 

Some studies related to transition to college were found but none were 

related to technical colleges.  For example, the study by Tym, McMillion, 

Barone, and Webste (2004) was related to community colleges.  The study by 

Ortega Parra (2007) was conducted in the university context.  Another study by 

Bailey, Calgano, Jenkins, Kienzl, and Leibach (2005) was conducted at the 

community college context.  Some similarities are that community colleges 

and technical colleges offer courses in professional technical subjects. 

Little research has been done in the area of adult Hispanic student 

adaptation to college in the community and technical college arena (DeStefano, 

Mellott, & Petersen, 2001; Yazedjian, Toews, & Navarro, 2009); most of the 

studies have been focused on four-year universities.  A study by Ruban and 

Reis (2006) concerning high-achieving and low-achieving university students 

found that high achievers possess an arsenal of adaptive self-regulatory 

methods by setting high academic goals to manage their own projects 

effectively by creating a plan for their tasks.  Low-achieving students are 

believed to set lower academic goals, lack persistence, and engage in 

maladaptive academic behaviors.  Research shows that one of the major causes 

of student learning difficulties is the student‟s inability to self-regulate his or 

her learning and academic behaviors without realizing the reason for his or her 
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failures (Ruban & Reis, 2006; Schunk & Zimmerman, 1998).  A study by 

Treisman (1975-76) concerning the college transition process for a group of 

multicultural students, found that the low-achieving students tended to work in 

isolation while the high achievers met in peer study groups integrating these 

activities into their social life (Duncan et al., 2000).  Other studies have found 

a link between institutional commitment and persistence to remain in school 

(Strauss & Volkwein, 2004).  Research in the area of commitment and 

adaptation to college has been concentrated on four-year institutions with a 

lack of research in two-year institutions (Strauss et al., 2004). 

Teacher Attitudes Toward Adult Hispanic Students  

 Even though American schools have shifted toward culture and 

linguistic heterogeneity, over 90% of teachers are of European descent and are 

willing to educate children of diverse cultural backgrounds (Gilliard, Moore, & 

Lemieux, 2007).  Very little is known about teachers that teach the most and 

least unprepared students in community and technical colleges (Kisker & 

Outcalt, 2005).   

 A two-week cross-cultural immersion study by Ference and Bell (2004) 

for pre-service teachers during training was designed to make teachers more 

aware of different cultures in the classrooms and to address issues of social 

justice.  This immersion took place in a town near Georgia where the Hispanic 

population grew from 3.9% to 55% in 12 years.  This is a training program 
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designed to occur early in teacher training with the purpose of affecting 

attitudes toward Hispanic students who have a weakness in English.  Teacher 

trainees lived and worked with other cultures where they were exposed to other 

values, beliefs, and experiences through everyday life activities.  The 

participants in this study were 21 females and 4 males who were still enrolled 

in college.  The experience of living with host Hispanic families gave teacher 

trainees a different perspective on how they viewed immigrants in the 

classroom.  They now saw these students as individuals who have a desire to 

learn a new culture and language.  The teacher trainees immersed identified the 

following categories: 

Immigration.  The complex readjustment from old ways to new ways 

identified the difficult conditions immigrant students find in schools, in the 

workforce, and in the community.  Often they have to endure full-time work 

with low pay and poor living conditions.  Participants related how they had 

formed simplistic ideas about immigrants learned from television and films, 

but these ideas changed once they had lived those experiences from the 

immersion project. 

Matching prior knowledge.  Most immigrant school children come 

from part-time schooling in poor, rural areas.  Their school preparation is 

below standards causing these students to struggle to understand the concepts 

being presented to them.  One of the teacher trainees gave an example about 
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the word “rainforest.”  Because most Hispanic students did not understand the 

word, the word “jungle” was written adjacent to “rainforest” for them to get 

the meaning of the topic.  By observing the schemas of the immigrant children, 

they were able to redesign their lessons and discover that cultural responsive 

pedagogy is necessary to help understanding. 

Culture.  While living with the host families, the pre-service students 

learned about Hispanic families, relationships, new dining etiquette, and new 

leisure activities.  Pre-service students were able to relate culturally with the 

families and included these experiences in the classroom lessons. 

Breaking stereotypes and misconceptions about Hispanics.  Pre-

service students brought with them biases and judgmental opinions about 

immigrants acquired through misinformation from the media, television, 

family, and friends.  Many of these misconceptions were changed after the 

immersion course leaving pre-service students feeling better about Hispanic 

students and ready to develop closer relationships with them.  The mistaken 

belief that Hispanics openly accept gang life and do not want to learn English 

was proven to be wrong. 

English for Speakers of Other Languages (ESOL) strategies and 

curriculum.  This study identified the importance of learning other 

pedagogical methods for students who have limited proficiency in English.  
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The curriculum should be filled with meaningful, challenging, and exciting 

lessons for ESOL students. 

In summary, this study contends that preparation during the first two 

years of college for pre-service students enrolled to become teachers is 

essential to develop the awareness, skills, and experiences necessary for 

teaching ESOL students.  This resulted in the decision to include more 

seminars, surveys and immersion courses in future pre-service teacher training.  

Community and technical colleges should encourage their teachers to 

participate in these types of events. 

 In another diversity seminar, study of 92 white pre-service teachers 

from middle to upper-socioeconomic backgrounds by Walker-Dalhouse & 

Dalhouse (2006), it was questioned whether the immersion experiences by pre-

service teachers changed the beliefs of the participants in regards to culture 

awareness, family diversity, cultural communications, and uses of multicultural 

teaching methods (p. 74).  In order to prepare pre-service teachers for diverse 

settings they must take multicultural courses and participate in multicultural-

setting seminars where many lessons are learned from field experiences 

(Sleeter, 2001).   

Teacher preparation is one of the most important elements in the 

success of ESOL students.  According to the National Center for Educational 

Statistics (NCES, 2000), schools with the highest percentages of minority 
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students are most likely to employ novice teachers who at times do not have 

the credentials to teach in those environments.  This report showed that 70% of 

teachers who responded to a NCES 2000 survey admitted they were not well 

prepared to teach ESOL students.  This is the area where the highest trained 

teachers for minorities are needed (Ortiz, Wilkinson, Robertson-Courtney, & 

Kushner, 2006; Salinas, Franquiz, & Guberman, 2006). 

Theories Related to Hispanic Student Inequalities 

Mehan (1992) completed a review of theories of inequalities in schools 

and how these affected educational attainment.  In his review, he identified two 

theories relating to racial/ethnic variations which are: (1) The human capital 

theory which asserts that previous education increases the productive 

capability of an individual thereby enhancing and individual‟s worth and 

compensation, and (2) The structural discrimination theory which considers 

that racial inequality is built into the structures of society (Garcia et al., 2005).  

This discrimination is inherent in the social patterns of society in the form of 

disadvantage, culture, poverty, and conflicts leading to a feeling of inadequacy 

and inferiority causing adult Hispanic students to perform poorly academically 

(Garcia et al., 2005).  It is assumed that adult Hispanic students experience 

these feelings during the adaptation process at technical colleges. 

Darder (1997) asserts that the need for schools to support the market 

economy places minorities at a disadvantage when compared to other groups 
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because disadvantaged students have not been exposed to devices employing 

the newest technologies.  They describe that because of support for the market 

economy where the participants are chosen, there is a limitation of adult 

Hispanic students access to advanced education while in high school and 

beyond. Instead, most adult Hispanic students enroll into non-technology 

programs in college because of lack of exposure to the sophisticated devices in 

their daily living.  Many argue that Hispanic lower representation in higher 

education may be related to poor school districts at primary and secondary 

schools not having the same resources as school districts that are not poor 

(Garcia et al., 2005).  Students from a less-advantaged cultural background are 

most likely to have more challenges than others that affect their academic 

success because they are taking college classes while trying to learn the 

language.  These students usually descend from a one-parent family having 

experienced a lack of supervision due to being a parent with a full time job 

plus working at a second job in order to pay the bills.   

Factors Related to Success or Failure in College 

 The components related on the following pages will discuss the 

experiences and adjustments adult Hispanic students have undertaken during 

the first terms of technical colleges in order to determine if these are factors 

related to their persistence to stay in school. 
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 Attrition models.  Models of attrition designed by Tinto (1993) have 

been incorporated at most institutions to analyze the factors that affect student 

success by measuring students‟ college experiences to determine the 

characteristics that predict attrition.  These models may help predict outcomes 

for adult Hispanic students.  While attrition models have been successful, most 

models blame students‟ incapacities while overlooking the institution‟s 

climate, interactions between students and teachers, programs, and cultural 

diversity (Castellanos et al., 2007; Nora, & Cabrera, 1996).  Successful models 

to help adult Hispanic students in technical colleges should consider every 

characteristic related to these students such as cultural background, previous 

school experiences, and family responsibilities.  These models need to be 

considered because attrition rates for all freshmen at university level range 

from 20% to 30% during the first year (Gerdes & Mallinchrodt, 1994; 

Martindale, 2011).  The attrition element is a challenging problem for 

institutions (Kelly et al., 2007) because there is no consensus concerning what 

the root causes are, and there will always be disagreements concerning 

intervention strategies (Kelly et al., 2007).  Attrition can vary depending on the 

adjustment process which is a major life change for a first time college student 

(Fischer, 2007). 

Metaphorically, during the crucial transition to college, every adult 

Hispanic student is like a sealed strongbox requiring a special key or the 
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correct combination to open and view what is inside each individual.  It is our 

responsibility as educators to ensure that the right combination is used to help 

these students because each individual is different.  Damarin (2000) defines 

educational equity as being a measurable equal opportunity for everyone to get 

a full education and to enjoy the benefits of that degree (Commins & 

Miramontes, 2006).  The question remains whether adult Hispanic student 

learners get the necessary educational equity.  Usually, their chances for 

fulfillment are diminished due to frustration, inability to do the assignments or 

just feeling out of place in the classroom due to lack of academic or social 

integration within the college community (Kelly et al., 2007; Weisman, 

Bulakowski, & Jumisko, 1998).  How can they get a full understanding of 

classroom instructions when these are given in a language they partly 

understand?  Before they can assimilate to English-only classes, it may be 

helpful if instructions are given in their own native language first, thus giving 

them a chance to later translate them into English.  After all, these students 

cannot learn English overnight; a study by Ramirez and Carpenter (2005) 

found that learning a second language may take six years or more.  Once they 

have mastered the second language, other studies have shown that bilingual 

students obtain better scores than monolingual students because that extra 

knowledge can be used toward learning (Baker, 2001; Hakuta, 1986). 
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For adult Hispanics, beginning a college commitment requires a 

process of adjustment whether political, social, or economical.  For this reason, 

models of college attrition have been developed for adjustment (Astin, 1993; 

Tinto, 1993).  The object of these models is to explain attitudes, behavior, and 

persistence in relation to the college environment, expectations and social 

interactions.  Research has shown that adjustments of adult Hispanics in 

college are different from the adjustments experienced by non-Hispanic 

students (Clegg, 2006; Fischer, 2007). 

Tinto (1993) asserts that over the years, since attrition has become an 

important problem facing institutions, there has been a lack of theoretical 

formulation to account for dropout rates.  In 1975 Tinto proposed the 

internationalist theory for college student departure.  In this theory Tinto 

identified individual characteristics that play a role in student dropout.  The 

factors Tinto identified were: family background, individual traits, and 

precollege schooling experiences (Fischer, 2007).  Tinto (1993) emphasized 

that social interaction and classroom environment were other factors on 

importance toward student retention.  The Cultural Capital Concept introduced 

by Pierre Bourdieu and later emphasized by Henry Giroux should be taken into 

account when assessing adult Hispanic students.  This concept incorporates 

cultural background, knowledge, and skills passed from generation to 

generation when multicultural students are taking courses in technical colleges.  
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Factors such as social interaction account for successes or failures during their 

first experiences in higher education as this determines whether they want to 

continue in college. (Kelly, Kendrick, Newgent, & Lucas, 2007). 

 How well prepared adult Hispanic students are academically and 

socially when they arrive on campus is important for them to succeed if 

educators are able to enhance their learning experience (Tinesz et al., 2006).  If 

they are up to the challenge and feel capable of doing the work, then they are 

most likely to have the persistence to stay in college.  Persistence is defined as 

the ability to graduate from a program (Lufi, Parish-Plass, & Cohen, 2003).  

Informing adult Hispanic students and parents about special college 

preparatory courses in high school and the importance of taking these courses 

to be better prepared for college need to be emphasized more often.  Hispanic 

students in high school are too often encouraged to choose the easy way out to 

get a high school diploma without taking college preparatory courses not 

realizing the consequences later when they enroll in college courses (Byrd & 

MacDonald, 2005). Wilson, Coulter, Lunnen, Mallory, & Williams, 1999). 

The adjustment for adult Hispanic students is distinctive and may be 

different for each individual.  Gerdes & Mallinckrodt (1994) identified the 

following areas which may influence college attrition:  (a) academic 

adjustment which includes academic abilities, motivational factors, and 

commitment (b) social adjustment, (c) personal or emotional adjustment.  
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Academic adjustment has received the most attention, and for this reason, this 

research places a high concentration in this area.  

 Retention.  Retention is a word heard at every institution because it is a 

measure of school success and has become a challenging problem for 

institutions (Lau, 2003).  Increasingly, retention is being used as a performance 

indicator at higher institutions (Strauss & Volkwein, 2004).  This has 

influenced an expansion of retention initiatives (Crews, & Aragon, 2004).  

Retention goes as far back as 1849 when the University of Wisconsin initiated 

the first student retention effort (Wilson, Coulter, Lunnen, Mallory, & 

Williams, 1999).  Today more than 90% of all public colleges and universities 

offer developmental courses to improve retention (National Center for 

Education Statistics, 1991).  Private institutions rely on retention for moral and 

economic obligation as they depend on this for survival.  Ideally, every 

technical college wants to retain 100% of their students, but this is not possible 

because of other variables affecting retention that are beyond the institution‟s 

control.  A major task, and the frontline of attack for every institution, is to 

identify the contributors to dropout risk and then minimize the consequences.  

Dropout is defined as a premature termination of an education (McGaha, & 

Fitzpatrick, 2005).  One in every three college students will not graduate, one 

in six college students complete a bachelor‟s degree in four years, and only 

40% complete a bachelor degree in six years.  First-year dropout rates have 
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reached nearly 30% nationwide (Dennis, 1998).  Research has identified that 

individuals who come from a home where parents have a high school 

education or college tend to do better in college because the parents may have 

familiarized their children at early ages about college life and expectations 

(Martinez et al., 2009). 

 Tinto (1993) posited that only 30 to 35 percent withdraw from school 

due to academic difficulties, the rest withdraw from other causes.  Seven major 

causes were identified for withdrawal.  These are listed in order of importance: 

academic difficulty, adjustment difficulties, unclear and changing goals, an 

weak commitment to education, financial difficulties, not fitting socially and 

academically, and lack of friends during the first year (Tinto, 1993).  

Additionally, Tinto (1993) suggested that one of the main factors of student 

withdrawal is the lack of shared values.  An example of shared values is the 

importance of academic work in comparison to family emotional and financial 

support.  Tinto (1993) placed more importance on the learning setting rather 

than the available attrition programs at the institutions.   

Braustein, Lesser, and Pescatrice (2008) studied the impact that 

programs for the disadvantaged have on student‟s retention.  Even though this 

study did not specifically target multicultural students, the outcomes showed 

that multicultural students benefited more from special programs indicating 

that multicultural students are less likely to return to college after the first year.  
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Financial status was a significant factor in this study indicating that for adult 

Hispanic students, retention was related to positive effects from grants and 

negative effects from loans.  Studies have shown that Hispanic students are 

less likely to continue borrowing money for education mainly due to cultural 

upbringing (Braunstein et al., 2008; Haymes & Kilty, 2007; Nora & Cabrera, 

1996). 

Tinto (1993) developed a theory that he called “rites of passage.” This 

theory proposes that retention/attrition matters occur in three stages: 1) 

separation from family, 2) transition to new values and behaviors, and 3) 

incorporation to these new values and behaviors.  Withdrawal occurs when 

these rites of passage are incomplete.  Non-incorporation to these new values 

and behavior lead to a development of attitudes toward that school.  These 

negative experiences become factors toward a decision to drop out of school.  

In general, it must be emphasized that many students drop out of college for 

reasons beyond the institution‟s control such as financial or family issues 

(Cohen & Brawer, 2003).   

 McGaha & Fitzpatrick (2005) indicated that loneliness was not a major 

factor to dropout risk; instead they found that personal and social 

characteristics were factors relevant to dropout.  Programs where students 

relate to each other through social events are essential to giving at-risk students 

more confidence to complete their assignments.  Research has found that at-
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risk factors which are positively associated with low grade-point average 

(GPA) and attendance have a negative relation to social integration (McGaha, 

& Fitzpatrick, 2005). 

 Besides identifying academic factors as contributors to dropout risk, 

other factors that cause students to drop out have been identified.  Among the 

more relevant are: those with less confidence when entering an institution of 

higher education (Vasquez-Abad, Winer, & Derome, 1997), those with 

insecurity causing students to have less close contact with faculty and other 

students (Johnson, 1997), those who are married, were married, or have other 

family dependents (Bradburn, 2002), those students that come from a lower 

income family (Braunstein et al., 2008; Haymes & Kilty, 2007; Vartanian, & 

Gleason, 1999).  Even though this study did not relate loneliness as a factor of 

retention, other studies argue that students who do not maintain friendships 

during the first year of college experience loneliness contributing to dropout 

(Oswald & Clark, 2003; Woosley, 2003).  Woosley (2003) suggested that 

universities should continue to focus more attention on social activities and 

social adjustments. 

 Mental and emotional well-being is of significant importance for adult 

H students.  A study by Hudson, Towey, & Shinar (2008) took a sample of 987 

non-traditional students finding that depression was significantly higher for 

Hispanic students due to stress related to discrimination, poverty, disrupted 
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marital status, and immigrant issues.  This study posited that racial and ethnic 

identity was a significant factor of depression and pointed out that the vast 

majority of depression studies failed to address the issue of diversity especially 

in relation to adult Hispanic students in higher education (Hudson et al., 2008). 

 Family issues.  Family support has been characterized as an important 

factor in the retention rates of adult Hispanic students (Pidcock, Fischer, & 

Munsch, 2001; Soldberg & Villarreal, 1997).  The importance they place on 

college, their aspirations and above all the level of support they receive from 

the family for attending college impacts their academic skills and success in 

college (McConnell, 2000).  Because they experience marginality and 

discrimination or exclusion from the mainstream, they practice what is called 

“familism” a description that encompasses a centrality of family connections to 

well-being (Cofresi & Gorman, 2004).  Most Hispanic families prefer to be 

together, some members of the family especially in the teen-age years go 

through period of adolescence where they prefer to be away from the family 

environment.  Adolescence is characterized by a period of autonomy or 

independence from their families, a characteristic that is more evident in a 

multicultural household (Samuolis, Layburn, & Schiaffino, 2001).  Most adult 

Hispanic students and their parents support the idea that getting an education is 

an important part of life because they realize that an education will upgrade 

their status (Gloria et al., 2005; Wells, 2008). 



84 

 

 Past research focusing primarily on students who are impacted by 

effects on parental addiction and family dysfunction has identified these 

students at an elevated risk of substance abuse affecting academic performance 

and at risk of dropping out of school (Pidcock et al., 2001).  Absence of 

parental mentoring, especially for students descending from poor households, 

has been found to be a significant factor contributing to negative outcomes in 

academic work (Pidcock et al., 2001; Sampson & Laub, 1993). 

 Studies have shown that parents of immigrant students who have some 

educational knowledge are more involved with encouraging their children 

about education thereby reducing the risk of these students becoming a drop-

out statistic (Behnke, Taylor, & Parra-Cardona, 2008; Fishbein & Perez, 2000).  

Parents who do not have at least a high school education tend to not offer 

sufficient encouragement for their children to attend college (Martinez et al., 

2009).  Research findings have concluded that parents do play a substantial 

role in the success of adult Hispanic students (Behnke et al., 2008; Cabrera & 

Garcia Coll, 2004) especially now where millennial generation children are 

much more dependent upon their parents (Howe & Strauss, 2000). 

 Transportation problems.  Inman and Mayes (1999) assert that 

immigrant students who live at home where their native language is spoken 

most of the time and descend from a different cultural background usually 

have transportation and child care problems.  To minimize transportation 
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distances and money adult Hispanic students tend to select a college at short 

distances from their residence, the reason for strategic area placement of 

technical colleges.  Whether a student lives at short or long distances from the 

institution, transportation to and from school may become a huge problem, 

especially now with the high price of fuel and a lack of public transportation.  

First-generation college students often come from poor families (Pidcock et al., 

2001) and will either have a non-reliable vehicle or do not have enough money 

to afford public transportation.  If residing in an urban area where the college is 

located, public transportation may not be an issue because of the availability of 

buses.   

 On the other hand, students residing in rural areas do have 

transportation issues and rely heavily on their own personal vehicles for 

transportation.  Public transportation from rural areas may be limited to non-

existent due to lower demands.  Because of route cancellations students have to 

walk long distances to catch other buses presenting dangerous situations 

especially in high crime areas.  Having to use their personal vehicle creates 

more challenges for adult Hispanic students because of vehicle maintenance, 

insurance and fuel costs that increase financial hardships.  If adult Hispanic 

students have families, childcare has to be arranged because usually both 

partners have full time jobs.  Even promising Hispanic students, who enroll in 

college experiencing these types of pressures, do not return to school after their 
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first year of college (Pidcock et al., 2001).  Research has indicated that up to 

20% of all college freshmen do not return to school after the first year (Gerdes 

& Mallinchrodt, 1994). 

 Academic problems.  Problems such as those listed under 

transportation may also impact academic work incrementing the challenges for 

adult Hispanic students because often they have a myriad of problems that 

need immediate attention and education is placed lower in their list of tasks.  

At some point a decision may be made to drop out of school to take care of 

other problems.  Often intervention by someone in the way of advice may 

salvage these students‟ education and investment.  Sometimes the idea of 

dropping out of school to make things easier for AHS may not be the right 

decision and usually these students need some guidance.  Knowing who your 

academic advisor is may be important for these students and may be helpful 

because being behind academically frustrates adult Hispanic students to the 

point of not wanting to return to class because of embarrassment, stereotyping, 

or lack of confidence (McGaha & Fitzpatrick, 2005; Wilson et al., 1999).  This 

is why it is essential to monitor the progress of all students, especially those at 

risk, to prevent additional frustrations and to find help for them before they 

make the decision to drop out of college.  Many adult students especially those 

attending college for the first time are inadequately prepared for the academic 

work required at college courses (Chaves, 2006). 
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Making students aware of the free tutoring services provided by most 

institutions may be the turning point for adult Hispanic students at technical 

colleges.  That small extra help can be the vehicle to propel them ahead.  Some 

institutions employ high achieving students who are enrolled in similar courses 

as work studies to help multicultural students with academic problems.  Work 

Study programs have proven effective in the past (Opp, 2002; Shultz, 1997) as 

this program use multicultural individuals as “work studies” who have 

overcome similar academic problems.  Individuals who share similar identities 

and customs may be betters sources to help struggling students.  Adult 

Hispanic students may be reluctant to ask teachers for help but feel more 

comfortable asking work studies, who are also their peers, for assistance.  It is 

surprising how confidence is increased with just a two-hour tutoring session 

because once they feel better about themselves they are able to produce better 

work.   

 Dysfunctional families.  Immigrants are characterized as a 

disadvantaged population with diverse strengths and challenges (Freire, 1970; 

Haymes & Kilty, 2007).  These include immigration problems, limited English 

proficiency, and low income.  Hispanic individuals usually work much harder 

for what they earn in comparison to non-Hispanics because of lower skills and 

pay (Ramirez, et al., 2005).  Because usually both parents have to work at two 

jobs just to pay the survival bills, non-supervision at their homes causes 
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dysfunction in the family because it takes both parents away from the 

household leaving children at home alone as they grow up.  The reason for 

dysfunctional families is in part because these children are left unsupervised 

due to unaffordable childcare.   

How these children are disciplined at home can have an effect in 

classroom behavior because children develop the constructs of self-concepts 

and self-esteem during adolescent years (Gibson & Jefferson, 2006; Samoulis, 

Layburn, & Schiaffino, 2001).  Parent discipline is inherent in a normal 

Hispanic culture and plays an important part during a child‟s younger age 

because this is what children learn at their homes (Benke, Taylor, & Parra-

Cardona, 2008; Gerdes & Mallinckrodt, 1994) causing them to later have 

phobias related to the classroom (Valadez, 1993).  This, in conjunction with an 

inability to speak the dominant language of the country, creates more 

challenges for adult Hispanic students in technical colleges placing them at 

elevated risk of dropping out (Pidcock et al., 2001).  Sometimes these children 

experience physical abuse, substance addiction and other problems related to 

poor marriages arising from stressed couples living together.  Parental divorce 

or the absence of fathers from a household relates to numerous undesirable 

outcomes that include lower educational attainment, emotional problems, and 

participation in undesirable activities (Mennemeyer & Sen, 2006).   
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A large percentage of nontraditional students are adult Hispanic 

students who descend from a lower socioeconomic background or from a 

family with no education beyond high school.  Because of this, both the parent 

and the student do not see a college education as important or in the same level 

as a family with a higher education (Benke, Taylor, & Parra-Cardona, 2008; 

Cabrera & Garcia Coll, 2004; Choy, 2001).  Students impacted by parental 

addiction and family dysfunction represent a significant factor in college 

retention (Pidcock, 2001).  The number of nontraditional students in college 

continues to increase steadily (Cohen & Brawer, 2003) raising the potential for 

students to come from dysfunctional families and early dropouts.  Universities 

and colleges continue to seek innovative and comprehensive ideas concerning 

programs that meet the needs of these students to increase retention.  A variety 

of support programs have emerged which focus on personal issues, counseling 

services, and overall general life planning similar to the program developed for 

re-entering women (Leonard, 2002).  These programs employ an outreach 

approach that uses resources from the institution and the community to benefit 

students at risk of academic failure or dropout.  These outreach models use 

traditional counseling interventions that highlights the uniqueness and 

importance of each individual, placing responsibility for change within the 

individual and not the social system (Leonard, 2002).  Outreach programs at 
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other universities have been successful in reducing retention rates for freshmen 

(Levitz, 1999).  

 Cultural issues.  The feeling of being an outsider in a community 

causes a discomforting sense of not belonging.  Clegg (2006) describes an 

interesting finding in a phenomenological study of not belonging, which he 

describes as “isolated belonging,” caused by interpersonal distant relationships.  

He called this an experience where not belonging is a primary mode of 

interpersonal relation.  As a person gets older the feelings of not belonging 

change and it may not be that important anymore (Clegg, 2006).  Some adult 

Hispanics may be affected by not belonging because they have hardened to this 

feeling.  This may be because these individuals have determined that this is the 

status quo and things are not going to change.   

 Acculturation is defined as the changes a person experiences by being 

in contact with other cultures (Torres & Rollock, 2004; Ward, 1997).  Ward 

(1997) asserts that cultural adaptation is determined by relating skill deficits 

and lack of cultural knowledge; therefore, it is essential for educators to 

ameliorate these deficits to aid in the adaptation process.  Correcting these 

deficits both by the individuals and institutions should help cultural adaptation.  

In the United States, the level of cultural adaptation is measured by the ability 

to speak English and the tendency to behave like an American (Torres & 

Rollock, 2004).  Is this a good way to measure cultural adaptation?  Should we 
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look for other acculturation methods besides just being able to speak English?  

The answer to these questions will not be answered in this study.  Research 

findings suggest that multicultural individuals experience a low sense of 

intercultural and intra-cultural proficiency causing an increase in stress 

(Rogler, Cortes, & Malgady, 1991; Torres & Rollock, 2004; Ward, 1997).  A 

better way to increase proficiency is to include cultural activities for adult 

Hispanic students that do not necessitate acculturation such as including them 

in every college activity so that they can mix with others. 

In 2006, the number of students enrolled in two-year colleges including 

technical colleges grew to 6.5 million of which only 7.1 percent were awarded 

associate degrees (Chronicle of Higher Education, 2009; Teranishi et al., 

2011).  This suggests that identification of the causes of high attrition rates at 

community and technical colleges is paramount.  Nationwide, in 2006 the 

enrollment of minority students in two-year public institutions was 36.1% and 

for private two-year institutions 46.4% giving an average of 41.25% of 

minority student enrolled in community and technical colleges (Chronicle et 

al., 2009).  They often experience inequalities in many indicators of academic 

success (Peña, Bensimon, & Colyar, 2006).  Hispanic college dropout rates 

need considerable attention because they experience the highest rates (Fry, 

2002).  The National Center for Educational Statistics (NCES) shows the 

following data on Hispanic full-time and part-time two-year college students: 
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only 20% completed an associate degree within three years, 32.7% were no 

longer enrolled, only 4.4% of part-time two-year students completed an 

associate degree, and 54.7% were no longer enrolled.  These results show that 

there is a critical need to develop strategies supporting the achievement of 

Hispanic students in community and technical colleges. 

A study by Bliss (2004) concerning behavior of Spanish-speaking 

students at an American community college and two Mexican Universities 

asserted that, “Hispanic students are less likely to persist at community 

colleges than white students.  This suggests that student culture, rather than 

institutional culture determines students‟ study behaviors” (p. 281).  Bliss 

(2004) investigated the behaviors of Hispanic students at three institutions.  

This study sought to develop valid and reliable measures of study behaviors by 

selecting samples used by the Inventario de Comportamiento de Estudio (ICE), 

the Spanish version of the Study  

Behavior Inventory.  The institutions from which the samples are 

drawn were: La Universidad de Las Americas (UDLA) an elite private 

university where a structure and curriculum similar to the United States 

institutions are used; La Universidad de Puebla (BUAP), an inexpensive 

university using the European structure and curriculum; and Miami-Dade 

Community College (MDCC) one of the largest Hispanic-serving community 

in the United States. Miami-Dade was chosen because it enrolls a high 
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Hispanic population.  Of the 71,616 credit-earning students enrolled, 65 

percent are Hispanic.  With a 61% completion of an associate degree by 

Hispanics, this college has one of the highest success rates in the United States 

(Bliss et al., 2004).   

 This quantitative study found moderate to high correlation between the 

students‟ self-efficacy and reported use of appropriate study behaviors and 

their grade point average.  Both the Spanish institutions and the Community 

College reported similar factors underlying study behaviors.  These factors 

were: feelings of academic self-efficacy; management of time for short-term 

(recurring) tasks; management of time for long-term (non-recurring) tasks; and 

studying as a social activity (This factor was only addressed in Mexican 

samples). 

 It was curious to note that the measurement of academic self-efficacy 

had the highest variance in the two Mexican samples but the management for 

time for recurring and non-recurring tasks was different at each Mexican 

institution.  It was believed that the differences were accounted for by either of 

these two factors: (1) the culture of the students attending these institutions or 

(2) by the culture of the institutions that serve these students. According to 

study results, the differences between the two Mexican Universities in the 

second and third factors were attributed to both dealing with time management.  

The second factor concerning short-term recurring tasks contains behaviors 
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used when preparing for everyday routine academic tasks while the third factor 

describes behaviors involving long-range, single-instance tasks.  An example 

of this may be quiz preparation for a short-term task, whereas preparation for a 

long-term task could be preparation for a final exam. 

 Study findings showed that the second factor, which dealt with short-

term tasks, and the third factor which dealt with long-term tasks, differed from 

the public and private institutions.  At Miami-Dade and the Mexican public 

university students were more concerned with the short-term tasks accounting 

for the second highest proportion of variance but at the private, elite Mexican 

university this factor accounted for the third highest variance.  This was 

attributed to students‟ differences in relationship between culture and behavior 

at each institution.  At the public institutions students seemed to be more 

concerned about long-term academic tasks than the short day-to-day tasks, and 

at the private institution the short-term tasks were more important.   

 The researches asserted that the private university has full-time students 

whose main job is going to school and getting good grades from day-to-day, 

and they see planning for daily routines as more important.  In contrast, at the 

public institutions the students come from middle and working class homes 

attending college on a part-time basis while supporting themselves and 

families with full-time employment.  They have to balance their academic 

goals with family concerns. 
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In summary, these are the needs identified by Bliss (2004): 

1. The need to set up English and Spanish screening of the large number 

of Hispanic students entering community and technical colleges to 

assess their study behaviors. 

2. The need for strong counseling components to teach them good 

attitudes and study skills and then apply these skills to succeed in their 

courses 

3. Long-time management training especially for part-time students since 

the data suggests that appropriate time management will have higher 

academic success. 

4. Short-term time management in preparing for everyday academic tasks.  

For part-time students this is problematic because of the family 

obligations. 

 Locus of control.  Personal and emotional adjustment is defined as the 

psychological process through which an individual copes with the demands of 

everyday life challenges (Estrada et al., 2005).  It is important for adult 

Hispanic students to also adjust socially in order to build relationships with 

other students and faculty.  Estrada contends that the one psychological 

construct in accounting for individual differences is locus of control.  In this 

process individuals with internal locus of control perceive that events 

happening around them depend on the individual‟s own behavior or from 
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forces beyond their control.  These individuals are convinced that rewards or 

punishments they experience depend on their actions. Those who have external 

locus of control believe that events are a factor of external forces beyond their 

control, such as luck or fate (p. 559).  Estrada found that college students who 

have external locus of control adjust better to college life.  Students who have 

internal locus of control allow negative events to preoccupy them whereas 

external locus of control people tends to dismiss the experience.  This means 

that besides academic ability, there are other predictors of college adjustment. 

In this quantitative study Estrada (2005) examines the effects of locus of 

control, social adjustment, and personal-emotional-adjustment collected during 

two lab sessions in ESL reading and writing.  The results showed a positive 

correlation between locus of control and social adjustment.  It also showed a 

correlation between locus of control and personal-emotional-adjustment for 

English Language Learners.  Rice & Whaley (1994) argues that students 

entering colleges are in the process of adjusting to demands of adult 

independence and at the same time must cope with a different environment 

experienced in previous schools.  The conclusions are that external locus of 

control facilitates the personal-emotional and social adjustment to college life 

in community and technical colleges. 

The researchers performing this quantitative study concluded that 

qualitative research in locus of control needs to be done using more open-
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ended questions, discussions, and in-depth interviews to generate more 

information concerning relationships.  The following were suggested to 

improve the adjustment of Hispanic students to college life: 

1. Implement new programs recognizing the value of long-term 

friendships toward adjustment to college life 

2. Concentrate on recruiting students from high schools into community 

and technical colleges as groups to enhance, encourage, and support 

each other while in college. 

3. Since community and technical colleges have a mandate to attract, 

maintain, and educate a diverse population, set up programs to support 

social adjustment within the college. 

4. Develop orientation programs designed to motivate students, strengthen 

bonds, and to integrate multiculturalism. 

5. Develop stability, reassurance, trust, reduction of stress, and support for 

new students as they adapt to a new environment. 

The focus of earlier studies concerning college retention showed that 

academic ability was only a factor in half of the dropout decisions (Pantages & 

Creedon, 1978).  Other components such as motivation, meeting academic 

demands, and the academic environment affect retention (Gerdes et al., (1994).  

 In a study by Gerdes (1994) concerning the student adjustment to 

college life, three potential predictors of retention were identified: emotional 
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and social adjustment, actual and expected adjustment, personal adjustment 

and disillusionment.  This study used the Student Adaptation to College 

Questionnaire (SACQ), a self-report measure of adjustment for college 

developed by Baker & Siryk (1984) and later modified and copyrighted by 

Western Psychological Services, this study contends that counseling 

interventions are needed to retain students who are struggling academically.  It 

was also found that student informal contacts with faculty and confidence-

building experiences are important factors in retention.  Confidence can be 

attributed to time management, study skills, and anxiety management.  In 

agreement with earlier studies, the researchers concluded that important 

elements of social adjustment include the integration to social college life, the 

support network formed from this integration, feelings of loneliness, and 

management of the newfound social freedom (Gerdes et al., 1994).   

 Higher education institutions have identified a new group of students 

who come to colleges under prepared for the rigors of college work.  This 

group is called the Generation 1.5 students identifying ESL students who live 

between the first and second language.  These students who are U.S. citizens 

live their culture at home and their adopted culture in school (Godschmidt et 

al., 2003).  Some colleges have introduced and designed student conducted 

programs that are offered during the freshman year to help these students 

adjust to college life.  This 30-Hour program emphasizes what is important for 
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these students to adapt for college life.  On the first day of the program 

students are given an initial diagnosis test to identify areas of weakness.  Many 

fail the math diagnostic test and are then enrolled in special math training 

courses.  These are the major topics of the program: organizing time, following 

directions, understanding assignment, and mastering math, grammar, and 

writing skills. 

 For many students, these developmental courses help narrow the gap 

existing between high schools and college life for Generation 1.5 students.  

Besides aiding in the transition from high school to college, it helps these 

students find a group of friends to identify with developing a circle of friends.  

This support is essential for college students with cultural adjustments because 

they have someone to go to for assistance. 

Research has shown a positive correlation between locus of control and 

social adjustment.  Some suggests that some of these students are in the 

process of adjusting to the demands of adult independence while at the same 

time coping with the demands of the course work.  Special programs have been 

implemented at most institutions to help low performing students, but these 

programs must be appropriate to the special language and cultural needs of 

adult Hispanic students.  These students bring unusual problems into the 

classroom not experienced by other non-Hispanic students and as such they are 

sometimes misidentified as having learning disabilities and placed in special 
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instruction classrooms.  This causes them to be moved from classroom to 

classroom disconnecting and fragmenting them from regular classroom 

activities (Frattura & Capper, 2006).  Teachers and administrators and all 

concerned should be trained to work with adult Hispanic students 

concentrating more efforts toward welcoming these students by making them 

feel at ease especially during their crucial transition into a college environment 

(Fischer, 2007).  

The study by Gerdes (2004) had the most influence in this literature 

review because it recognizes the adjustment to college life and contends that 

counseling interventions are necessary to help students who are struggling 

academically.  This study identified potential predictors of retention which 

were emotional and social adjustment, and personal adjustment and 

disillusionment.  Emotional and social adjustment was consistent with the 

findings in this study where the strategies identified were to seek help and 

motivate self. 

Special Programs for Adult Hispanic Students 

Failure rates of underrepresented groups in colleges have been a 

concern in the past decade (Hosp & Reshly, 2004).  The instructional pacing 

they are confronted with in college is more demanding than what they 

experienced in high school (Duncan & Dick, 2000).  To help alleviate this 

problem, several outreach programs and workshops have been set up at 
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institutions.  Treisman (1976) conducted a study at the University of California 

in Berkeley that included a group of 20 Chinese American and 20 African-

American students.  Treisman observed that the way each group studied was 

different.  The African American students worked in isolation while the 

Chinese American students formed peer groups meeting often to discuss 

problems and solutions making this an integral activity in their everyday 

schedule and social life (Duncan & Dick, 2000).  This experience led Treisman 

to develop a mathematics workshop program that is now called the “Emerging 

Scholars Program.”  This program provides peer collaboration to solve 

problems in a social context and has enjoyed success because it increases 

multicultural representation to increase the learning process (Duncan & Dick, 

2000).  This workshop has now been adapted to other colleges not only for 

mathematics but also for other courses. 

The huge Hispanic population increases in the schools have created 

controversies concerning bilingual educational programs as teachers are 

required to take additional courses focused on preparation to work with 

(ESOL) English for Speakers of Other Languages (Bernhard, Diaz, & Allgood, 

2005; Zalaquett et al., 2008).  Teacher education programs for elementary and 

high school students are being revised to bring them into compliance with state 

performance criteria and to follow the regulations prescribed by the No Child 

Left Behind (NCLB) legislation, presenting a challenge for teachers and 
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administrators (Bernhard et al., 2005; Gibson, 2003).  This should better 

prepare multicultural students for college.  This preparation includes attitudes 

toward students who do not speak English especially when the majority of 

students training to be teachers come from a white middle-class background 

with previous limited interaction with other cultures or languages (Ference & 

Bell, 2004; Walker-Dalhouse & Dalhouse, 2006). 

Statistics have shown that older students who delay their enrollment 

into higher education are less likely to persist and complete a degree than 

students who enroll at a traditional age (Adelman, 1999; Leonard, 2002).  

Because nontraditional students are over 24 years of age or older, many enroll 

in college with myriad problems which include transportation, work, schedule 

conflicts, financial and family responsibilities.  These problems obstruct the 

ability to fully concentrate on academic work (Alderman, 1999).  

Most universities and colleges schedule diversity workshops that give 

minority students the opportunity to share stories of bias, discrimination, and 

participate in group activities that explore ethnic differences (McCauley, 

Wright, & Harris, 2000).  Other names such as prejudice reduction workshops, 

multicultural workshops, pluralism workshops, and anti-bias workshops have 

been used for these workshops.  Even though the use of these workshops is 

growing, little is known about their acceptance, methods used, and how their 

leaders are trained (McCauley et al., 2000).  The college classroom is the best 
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laboratory to demonstrate and measure the effectiveness of cultural diverse 

workshops (Casado & Dereshiwski, 2007). 

Mentoring Programs 

Research studies have supported the benefits of mentoring programs for 

at risk pre-college students (Anderson & Blackwood, 2000; Jekielek, Moore, & 

Hair, 2000; Trepanier-Street, 2007).  A mentoring program of particular 

interest in the elementary level is one called Jumpstart, a national mentoring 

program for at-risk students (Trepanier-Street, 2007).  This program which 

pairs a college student with an at-risk child has helped at-risk students achieve 

academic success.  In Jumpstart, the mentor is not the child‟s teacher; instead it 

is a student who works with the child in a teacher-like position assisting the 

mentee throughout the year for at least 300 hours of which 25 of these hours 

include community service (Jumpstart Evaluation Executive Summary, 2002-

2003).  This type of mentoring helps both the mentor and the mentee because 

the student who is mentoring is applying what has been learned to the extent 

that he or she knows enough to guide others. 

While most research concerning Jumpstart has been concentrated on at-

risk children in elementary schools, there is limited research in the population 

of adult Hispanic students in technical college (Trepanier-Street, 2007).  This 

could be part of an internship program for achieving juniors or seniors in 

college or from a successful college student or perhaps a non-successful 
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student who wishes to volunteer their service to increase their skills and the 

skills of others.  It would be wonderful if those successful students passed their 

successful experiences to at-risk adult Hispanic students or anyone else who 

seeks academic mentoring.  Jumpstart has showed success on elementary level 

students and it can do the same for at risk adult Hispanic students in college.  

Much more research on at risk students of color in college is needed especially 

now due to the increased enrollments of multicultural students in college 

(Cohen & Brawer, 2003; Valverde, 2002).  Surveys asked participating 

Jumpstart mentors to rate their feelings before and after the experiences of 

helping at-risk students.  Most felt different about the problems facing students 

showing a significant understanding of the importance of proper literacy 

practices and how these affect the academic success of at-risk students 

(Trepanier-Street, 2007). 

Counseling Programs 

 Research has found that counseling services are effective in helping 

students adjust for college (Bishop, 1990; DeStefano, Mellot, & Petersen 2001; 

Schwitzer, Grogan, Kadura, & Ochoa, 2005).  A place or someone to get 

assistance when frustrated gives an adult Hispanic student the confidence to 

persevere.  However, research has found that because of cultural differences 

and cultural mistrust attitudes adult Hispanic students do not seek help from 

non-multicultural staff.  Under representation of minority staff exists at many 
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institutions (Hudson, Tower, & Shinar, 2008).  Efforts need to be made to 

narrow this divide and develop outreach programs targeting nontraditional 

students (Hudson et al., 2008).  Not getting the needed help causes adult 

Hispanic students to become depressed, feeling alone, and not knowing who to 

go for help during enrollment or during the first term of college (Zeidenberg, 

2008). 

Preliminary analysis of the data has identified some characteristics of 

the struggles Hispanic students‟ experience when starting college whether 

academically, interpersonal, societal or even seeking counseling.  Early studies 

by DeStefano, Mellott, & Petersen (2001) showed that students who seek 

counseling were having significant problems adapting to college when 

compared with others.  A Student Adaptation to College Questionnaire 

(SACQ) developed by Baker & Siryk (1989) was used showing that students 

experienced difficulty in coping with the various educational, interpersonal, 

and societal demands related to their college experience.  Other studies have 

been effective in assisting student adjustment to college (Bishop, 1990; 

Schwitzer, Grogan, Kaddoura, & Ochoa, 1993).  Of the 173 participants in the 

study by (DeStefano et al., 2001), 80 students sought counseling services. 

The outreach framework uses counseling and social work methods to 

connect the individual to the community bringing together several agencies for 

a unified purpose.  The outreach approach then places resources both internal 
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and external within the reach of students (Leonard, 2002). Leonard‟s outreach 

model (2002) is described below. 

 Front-end efforts.  Uses triage methods to identify students who are in 

dire need of help.  The ability to obtain early information is essential for 

success.  The triage structure is similar to those located at hospital emergency 

units where those who are more serious are identified and treated first. 

 Resource building.  The building of resources identifies and evaluates 

community resources individual have at their disposal.  It also finds 

information about students‟ qualifications, specific services available, 

community program locations, point of contact, and the duration of the 

services.  This essential phase is crucial and must be done before any 

intervention is taken.  It is important to know that adult Hispanic students in 

college often rely on family members or other informal social support 

networks such as same race or ethnic peers to help them with their problems 

even before they seek psychological services or university counseling 

(Cervantes, 1998; Constantine, Wilton, & Caldwell, 2003).  In this study 

(Constantine et al., 2003) analyzed the role of social support in moderating the 

relationship between distress and the willingness to seek psychological help on 

158 Black and Latino college students from a large predominantly white 

university.  This study found that Black and Latino college students are 

reluctant to seek help because of the stigma of shame associated with their 
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culture (Leonard, 2002; Sheu, & Sedalcek, 2004).  This study also found that 

Black and Latino students who are satisfied with their close relationships may 

not necessarily use university or other counseling centers (Constantine et al., 

2003).   

 First contact and individual assessment.  After the first two phases, 

a-risk students should have been identified.  It is here where relevant 

psychological and social variables are used to implement an effective 

individual‟s needs assessment.  If barriers are identified, these should be 

addressed promptly.  

 Goal setting and engagement phase.   In this phase the counselor and 

student clarifies roles and responsibilities to determine the intervention 

strategies discussing them with the student.  The counselor and students 

participate in the engagement process evaluating coping abilities from the 

student and revising goals as needed. 

 Linking the intervention.  Contain the traditional elements of 

therapeutic intervention, modeling, cognitive restructuring, and role-playing.  

The student as an active participant will make decisions in regards to the 

resources needed. 

 Monitoring.  This is the phase where the students‟ progress is 

measured.  Consistent monitoring is necessary to assess what is or is not 

working for the student. 
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Evaluation, reassessment, and disengagement.  This is the final 

phase and it includes strategic planned meetings with the student throughout 

the semester to evaluate, support, and re-assess goals and objectives.  The 

decision to disengage is mutual between the counselor, the student, other 

helpers, and other agencies. 

Other Surveys and Models 

Employers and university faculty members report that high school 

graduates do not have the necessary knowledge, academic skills, and practical 

experiences to perform work in a college environment (McCarthy, & Kuh, 

2006).  It is estimated that at least two years of college courses are needed to 

function effectively in today‟s work force (McCarthy, & Kuh, 2006; NCLB, 

2005). 

Statistics show that 68 of 100 ninth graders complete high school, from 

those about 40 enroll in higher education.  From these 40 who enroll in 

college, only 27 persist to a second year of college.  The main reasons they 

drop out of college is because they have not developed the skills needed to 

succeed in post-secondary education and they are therefore not well prepared 

for higher education. (Chaves, 2006; McCarthy, & Kuh, 2006).  A small 

amount of time and special training while in high school can go a low way 

toward preparing these students for college (Chaves, 2006).   Research has 

shown that the study skills and habits developed in high school carry over to 
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college (Cohen & Brawer, 2003; McCarthy, & Kuh, 2006).  Good habits or 

skills learned in previous schools may become useful in college. 

 Ensuring that students take the right courses in high school to better 

prepare them for college is an area where emphasis is being placed nationwide.  

The High School Survey of Student Engagement (HSSSE) was developed for 

that purpose.  This survey collects data about student activities and attitudes 

focusing on high school experiences that are directly related to preparing 

students for success in post secondary education (McCarthy, & Kuh, 2006).  

These are some of the findings from the HSSSE survey: 

 Males who comprised 66% of students, expressed lack of support and 

respect from teachers 

 Female students were more studious and took more pride in their 

schoolwork 

 Four-fifths of students said they planned to continue their education 

toward a college degree but only one-third were taking courses for 

college credit. 

 Students spent more time socializing and doing other activities instead 

of studying.  

 Fifty percent said that they sometimes or never received prompt teacher 

feedback. 
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 Multicultural students were less likely to be enrolled in college 

preparatory courses. 

 One-fourth said that that their school did not place enough emphasis on 

encouraging contact with students from a different cultural background. 

 Women (87%) are more likely than men (80%) to go to college, 

Hispanic (68%) likely to go to  college.. 

 Students whose parents have completed college are three times more 

likely to go to college. 

 Only 1% of students enrolled in college preparatory courses in high 

school indicated that they do not plan to attend college 

 Four-fifths (78%) of students taking vocational courses in high school 

reported that they planned to go to college even though they were not 

taking college preparatory courses. 

 Another model is called the “cube” model (Morrill, Oetting, & Hurst, 

1974) where any changes are initiated and made at the campus level and not at 

the individual level.  Due to the high number of multicultural students now 

enrolling in colleges, counselors cannot single-handedly establish all the 

comprehensive programs needed to meet the requirements of different student 

populations (Leonard, 2002). 

 Another reason why this teacher training requirements were put in 

place is to meet the high standard requirements of the State of Florida where 
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school systems must raise the achievement levels of minority students every 

year.  If there are two consecutive years of no improvement, that school is 

designated as Low-performing.  If this happens, the school is required to 

facilitate student transfers to better schools and provide a private tutor.  If the 

low achievement continues then the school principal and teachers are replaced 

(Bernhard et al., 2005). 

Conclusion 

 As Hispanic student enrollments increase at elementary and high school 

nationwide, these increases are in turn being felt at institutions of higher 

education (Cohen & Brawer, 2003; Teranishi et al., 2011).  The diverse student 

population in our colleges establishes a need to fulfill students‟ needs by 

providing teaching programs in their own language to strengthen their English 

proficiency.  Institutions have seen that English Language Learners are 

entering technical colleges at higher levels not seen before (Cohen et al., 2003; 

Estrada et al., 2005; Gardiner, 1994; Glass & Bunn, 1998; Teranishi et al., 

2011;Terenzini, Lorang, & Pascarella, 1981).  Educators are becoming aware 

that there is a lot to be gained both academically and economically by 

increased retention for these college students. 

 Community and technical colleges offer easier admission policies 

giving students of diverse backgrounds an opportunity for a higher education 

(Teranishi et al., 2011).  Adult Hispanic students who are unable to enter 
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universities take the option of getting an education in a two-year college with 

the intent to enter a university later to get a four-year degree.  Research has 

indicated that adult Hispanic students are too embarrassed to ask for help due 

to fear of worrying what others will think of them (Hock, Deshler, & 

Schumaker, 1999; Kelly et al., 2007; Olive, 2008; Schmid & Abell, 2003; Van 

Bui, 2005).  A good policy is for the teacher to create an environment where 

students feel at ease when asking questions especially for students who have 

English as a second language. 

Most research and theoretical discourse concerning adult Hispanic 

students and education relates to their culture, customs, values, and most of all  

linguistic differences.  Most studies of Latino education are focused on 

younger children and not at college levels (Hosp & Reschly, 2004; Messineo, 

Gaither, Bott, & Ritchey, 2007; Nussbaum, 2002; Frattura, & Capper, 2006)).  

It is not surprising that the same pattern of marginalization and inequalities 

experienced in elementary and high school education is also experienced in 

higher education however; little or no research has been done in the technical 

college context.  There is a need to do more research focused on adult Hispanic 

students and their experiences in technical colleges.
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Chapter III - Methodology 

Introduction 

The idea for this study refers to particular questions and frameworks 

relating to the researcher‟s own personal experiences as a second language 

learner when arriving in the United States in the early 1960s.  Previous 

research has shown that individuals tend to understand themselves and others 

better by transferring their own lived experiences into their own kind of 

expressions so that others can use these experiences for an effective learning 

start (Stake, 1995).  Individuals who experienced a phenomenon in real life 

may be able to give a more detailed analysis to others.  These lived 

experiences, whether positive or negative, can be a guiding framework toward 

helping adult Hispanic students transition to a community or technical college 

(Cohen & Brawer, 2003; Richman, 1976; Stake, 1995).  Positive experiences 

are guiding processes that formulate success while negative experiences, once 

reflected upon, can help prevent unexpected problems. 

There is a lack of research in the area of what social capital Hispanic 

students bring with them from other cultures which may include skills learned 

from other educational systems, especially in the technical college context 

(Dinovitzer et al., 2003; Pascarella et al., 2004).  Students who were educated 

outside the United States bring with them what is called social capital, to the 

classroom.  Using the social capital skills they possess may aid in their 
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learning (Dinovitzer, Hagan, & Parker, 2003; Warr, 2005).  For example, 

Orlando stated that he remembered the mathematics he learned in Mexico and 

this helped understand it better.  He was able to help others in mathematics 

using the skills learned while he attended school in Mexico. 

This research design encompasses analysis (Clark, 2005; Creswell, 2007; 

Glaser, 2006) to discover the reasons why some students succeed and others 

drop out of college.  The strengths of qualitative research are developed 

primarily from its inductive approach, the focus on specific situations of 

people, and the emphasis on words rather than numbers (Maxwell, 2005).  

Qualitative research analyzes data on structural conditions, norms, processes, 

patterns, and systems therefore, allowing the participant‟s voices to be heard to 

create active individual participation allowing them to authentically express 

their feelings (hooks, 1990).   

The method used in this study is described in the following pages starting 

with an explanation of the purpose of this research--a general look at the 

research problem, followed by the research questions that direct this inquiry, a 

description of the strategy of inquiry of why a qualitative research method, a 

description of a case study, the research site, the researcher, the participants, 

questionnaire methods, coding and the logic used for data collection, sampling 

procedures, analysis methods, concluding with validation and limitations.  
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 It was noted during the first focus group that participants were excited 

to be in the study.  An explanation of a qualitative study was given and they all 

were eager to help themselves and others by identifying their strategies 

challenges and successes for the benefit of future adult Hispanic students.  One 

participant was excited when he discovered that the researcher had served and 

had retired from the United States Air Force, stating that he was in the air 

Force reserves and he fully identified with the researcher. 

Purpose of Study  

The purpose of this case study was to explain and describe the 

phenomena that influence the adjustments and challenges adult Hispanic 

students experience during the enrollment process and the first terms of 

technical college.  The researcher looked for causal and relational patterns 

concerning the studied phenomena (Gall et al., 2005), by observing the 

relationships between a particular phenomena within and across the 

participant‟s narratives.  The analysis was completed using first and second 

cycle coding (Saldaña, 2009).  Previous research has argued that the 

adjustment to college is a major transition in the life of adult Hispanic students 

(Hurtado et al., 1996).  Many are being pressured by being the first family 

member to pursue a college degree (Ishitani, 2006).  These students find 

themselves not prepared for the rigors of college work because they may have 

been away from education for several years and lack the necessary skills to 
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cope with the college course requirements (Martinez, Sher, Krull, & Wood, 

2009).  Additionally, a first-generation college student who may likely be an 

adult Hispanic student has more difficulty making the transition to a college 

environment (Pascarela, Pierson, Wolniak, & Terenzini, 2004).   

With assistance from the registrar and other staff involved in the 

enrollment process, this study sought to identify areas that provide an easier 

assimilation for minority students to the college environment and to identify 

the factors relating to the high attrition of adult Hispanic students in technical 

colleges.  The researcher anticipated that community colleges, technical 

colleges, vocational colleges, and universities may make use of the information 

in this study to better prepare and guide prospective adult Hispanic students for 

success in courses at higher institutions.  Additionally, this research is relevant 

to today‟s population increases of Hispanic students at higher education 

institutions throughout the United States (Cohen & Brawer, 2003; Teranishi et 

al., 2011).  Community colleges, technical colleges, and universities have 

noted the requirement to find fair and efficient means of assessing Hispanic 

students to determine the best learning methods (Castellanos, 2007; Byrd & 

Macdonald, 2005; Hutz & Martin, 2007; Santos, 2004).   

The significance of this study is that: (a) adult Hispanic students may 

be more successful if they are made more aware of the technical college 

environment during the orientation and the enrollment process, (b) even though 
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it has been realized that adult Hispanic students are less likely to persist and 

graduate in a two-year or four-year setting (Estrada, Dupoux, & Wolman, 

2006) because of pressures from family to work instead of going to college and 

pressures from work (McArthur, 2000), almost nothing is known about their 

technical college experiences or what students do in this environment to be 

successful, (c) it is necessary to close the gap that exists in the literature by 

examining the college experiences and adjustments of first-generation college 

students (Pike & Kuh, 2005), especially now because of the high number of 

Hispanic students enrolling in technical colleges, (d) and the lack of research in 

this area (Ramos-Sanchez & Nichols, 2007).  The significance of this 

qualitative study is that it may enable adult Hispanic students to be better 

informed about general and academic requirements before they make a 

commitment to enroll in a technical college. 

Research Questions 

 

Three questions that guided the focus of this study follow: 

1.  What are the main challenges adult Hispanic students‟ experiences during 

the first terms of technical college?  

2.  What strategies do adult Hispanic students employ during their college 

adjustment process to support their academic achievement in technical 

colleges during the first terms? 
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3.  What programs or processes employed during enrollment and the first terms 

at technical college seem to aid in improving college retention?  

Inquiry Methods 

 After compiling information, the researcher must decide how to best 

interpret and organize the data to answer the research questions.  Strategies are 

specific actions or interactions resulting from the core phenomenon (Creswell, 

2005) relating to adjustments and challenges of adult Hispanic students in 

technical colleges.  Denzin & Lincoln (2003) describes qualitative research as 

being endlessly, creative, and interpretive.  A strategy of inquiry employs a 

bundle of skills and assumptions requiring the researcher to move from a 

paradigm to the empirical world (Denzin & Lincoln, 2003).      

Most studies done so far in the area of multicultural students‟ college 

adjustment are quantitative in nature concentrating on numerical values 

(Fischer, 2007; Hertel, 2002; Pascarella et al., 2004; Pyke & Kuh, 2005; Nora 

& Cabrera, 1996; Ryan & Glenn, 2004).  A qualitative study can provide 

valuable information benefiting Hispanic students entering technical college 

because results are explored from the perspective of the participant.  A 

qualitative research allows participant‟s voices to be heard (Cohen & Brawer, 

2003; Hernandez, 2002; hooks, 1990; Pike & Kuh, 2005).  The significance of 

this qualitative research is further enhanced from previous research results in 

the community college arena showing that Hispanics who are enrolling in 
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community colleges at a high rate have the highest dropout rates and the lowest 

graduation successes (Cohen & Brawer, 2003; Extrada, Dupox, & Wolman, 

2006; Pascarella, Pierson, Wolniak, & Terenzini, 2004; Toews & Yazedjian, 

2007).   

Quantitative researchers emphasize explanation and control of 

phenomena whereas qualitative researchers emphasize understanding of the 

complex interrelationships within the phenomenon (Gall et al., 2005; Stake, 

2005).  For this study, the researcher preferred qualitative research because it 

makes a distinction between inquiries for explanation from inquiries toward 

promoting understanding (Stake, 1995).  Even though any type of research 

may be used, student experiences and adjustments during the first year of 

college are best studied using qualitative case research methods because they 

focus on a program, event, or activity (Creswell, 2005; Stake, 1995).  A case 

study using interpretative inquiry was chosen because the data was analyzed 

comparing the results from similar cases to triangulate the information using 

the theoretical lens of culture, history, context, and prior understanding 

(Creswell, 2007).  Triangulation was done by reviewing each narrative several 

times to corroborate the data obtained from the five interviews for each 

participant and connecting findings to the relevant literature.  

Another reason for choosing a qualitative research method was because 

it allowed the researcher to generate unexpected data that is embedded in the 
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context of the phenomenon.  The primary sources of data were: student 

interviews, audio recordings, focus groups, and photo-elicitation.  The duration 

of the research process was one year which includes seven months for 

interviews. The interviews were audio recorded and transcribed to analyze the 

most relevant findings as they related to experiences and adjustment for adult 

Hispanic students during the transition to college and the first terms.   

   Lanhout (2003) argues that qualitative research is the preferred research 

method to use for underrepresented groups since the explicit goal when 

working with these population is to have their voices heard giving participants 

the empowerment to express their feelings and challenges.  Additionally, when 

representing these populations it is important not to highlight only deficits 

because they reify stereotypes and reinforce uni-dimensional or simplistic 

group representations as there is a need to also highlight positive outcomes 

(Lanhout, 2003).  Feelings are better expressed when the participant is giving 

the necessary space to speak out.  This was a more authentic way to gather 

information concerning questions from adult Hispanic students regarding 

challenges and adjustments when enrolling in technical colleges.  

Case Study 

 Stake (1995) states that a case study is a story where the participants 

are the actors who are similar and unique in many ways, therefore, as 

researchers we must enter the scene with a sincere interest in learning how they 
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function in their ordinary lives.  Therefore, a case is a specific, complex, and a 

functioning thing (Stake, 1995). 

Distinguished scholars have identified case studies as the preferred 

research method because it requires an inquiring mind during data collection 

and it does not follow a formal protocol (Yin, 1994; Yin 2009).  This type of 

research is better used when the researcher has little control of events and 

when the focus is on a contemporary phenomenon in a real life context (Yin, 

1994).  Stake (1995) asserts that the major differences between quantitative 

and qualitative lie on three factors: (1) distinction between explanation and 

understanding of the purpose of inquiry; (2) distinction between the personal or 

impersonal role of the researchers, and (3) distinction between knowledge 

discovered and knowledge constructed. 

A descriptive case study, also called a longitudinal research in one 

where an examination of stability or change on individuals is taking place 

(Gall, Gall, & Borg, 2005).  In this case, the stability or change was reflected 

in the lives of adult Hispanic students during their first terms of technical 

college.  An intrinsic case study is also defined as a phenomenon presenting a 

unique or unusual situation (Creswell, 2007; Stake, 1995; Yin, 2003).  

Exploratory research looks at the way people interface in a setting, looks for 

meanings they give to their reactions, and looks for any issues or concerns 

these individuals may encounter (Creswell, 2007; Gall, Gall, & Borg, 2005; 
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Schutt, 2009; Yin, 2009).  This case study falls into all three categories 

previously described-- intrinsic, descriptive and exploratory; therefore, this 

case is defined as an “expressive” case study because it was contained within 

the soul of the participants seeking to express and describe their feelings 

without judgments.  This study was focused in three areas: What strategies 

were taken to succeed in technical college, what were the major challenges, 

and what experiences were encountered during the enrollment process and the 

first terms in technical college.  Lessons learned were used to prevent 

problems, to empower, encourage, and inform adult Hispanic students about 

the importance of a higher education, and to show them how to increase their 

chances for a successful college experience.  For example, Ricardo was not a 

believer in study groups when he first started technical college.  He felt that it 

was a waste of his time.  Later on he joined a study group and discovered that 

you can learn a lot from other students.  This changed his mind about study 

groups and planned to join a study group in the following term. 

The Research Site 

 A technical college in the local area offering two-year and four-year 

degrees was the preferred choice.  Three different colleges were invited to 

participate in the study.  Of these, three were private and one was public.  Only 

the public college allowed the researcher to conduct the study and interview 

students.  Because no private institution allowed the research, no comparisons 
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between colleges could be made.  Future research in the private technical 

college context is needed. 

Once the research site and participants were chosen, and with the help 

of the technical college staff, the researcher obtained demographic information 

with consent from the participants concerning feeder high schools or schools 

from another country where the participants may have attended to analyze 

what skills and knowledge these students brought with them from other 

educational systems and what other skills generated from relationships 

between people (Warr, 2005).  Additionally, the researcher sought to know 

what college preparation courses they took, if any, while in high school and 

whether these helped them in the transition to college.  Special emphasis was 

made to programs available to aid adult Hispanic students at the chosen 

institution.  Areas of interest for the study were student demographics, progress 

or success in general education courses, location of the institution whether 

rural or urban (as this determined whether they commute back and forth from 

work and school), and available amenities such as transportation or childcare.   

The Researcher and his Orientation to the Research 

 The researcher‟s views are universalistic because he sees everyone as a 

human being without regard to national allegiance.  This researcher‟s role was 

to carry the torch of education for those who feel that a higher education is 

beyond their capabilities.  His role was to investigate the phenomenon as it 
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appears in real-life contexts and to identify the barriers.  Multiple sources of 

evidence, identification of variables, and triangulation were used to pertinent 

findings. 

 The researcher also believed that there should be some exploration-

based and group learning techniques incorporated in the system for those who 

were unable to fit the traditional education structure.  Because he believed that 

education should be focused on the student and on the way they adapt to the 

learning environment, the researcher‟s educational philosophy leans toward 

progressivism with the realization that learning is rooted in interaction with 

others.  It was essential that students were made aware for the purpose of 

education, that all human beings are similar (Dewey, 1973).  Social justice is a 

fundamental concept that must be taken into consideration and is true in any 

school environment whether public or private.  Dewey asserts that the respect 

for individuality is primarily intellectual (Dewey, 1973).  This implies that we 

must analyze each individual to determine the best approach to reach him or 

her. 

 The researcher is committed to sound and ethical research.  This 

research was evaluated by the Institutional Review Board (IRB).  and was 

conducted legally, ethically, and with due regards to the welfare of the 

participants, those affected and any other persons involved (Gall, Gall, & Borg, 

2005). 
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Participants 

The study was advertized using flyers placed on bulletin boards on 

campus.  A recruiting booth was set up during student orientation on the first 

day of class where the researcher was available to answer questions about the 

research.  Each person who was interested in participating in the study 

completed and signed the consent form when we met at the recruiting booth on 

the first day of class.  No one was allowed to participate unless the consent 

form was signed.  The researcher initially contacted, either by phone or e-mail, 

those individuals identified for the study after they had agreed to participate to 

arrange meeting times.  A brief explanation of the purpose of the study was 

given to each participant at this time, informing them that their participation 

would be beneficial to them and to others who plan to enroll in technical 

college by sharing experiences, challenges and adjustments in the technical 

college arena.  A maximum number of 25 participants, both male and female 

over 18 years old, were recruited to participate over the six-month period of 

this study. 

Participants were selected using two or more of the following criteria: 

 Multicultural or Hispanic male or female students enrolled in one or 

more courses 

 Working part-time or full-time while attending technical college 

 Married or single with other responsibilities such as family or work 
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 Individuals from a family whose main language at home is Spanish and 

may have problems with English  

 Individuals who attended schools outside the United States 

 Individuals who live far from college and have transportation or 

financial problems 

 Individuals in households where neither parent have attended college or 

is the first family member to pursue a college degree. 

 Individuals descending from single-parent families 

Only six participants fit the criteria and were willing to participate in the 

study, limiting the sample size.  Others signed the consent form but were not 

included because they did not have a Hispanic background. 

Data Collection 

Each individual who agreed to participate was invited to participate in a 

series of interviews and asked to share the strategies they used to adapt to a 

technical college environment.  Participation was voluntary and confidential 

ensuring that the collected data from the interviews is protected and used for 

research purposes only.  Students‟ attitudes, perceptions, their interactions with 

faculty and peers were analyzed.  These interviews were audio recorded and 

later transcribed.  Tapes were stored in a secured area to ensure confidentiality.  

Audiotapes were coded so that participant names were not exposed. 
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The students were interviewed according to a meeting schedule that 

was given to each participant during the first contact with the researcher either 

by telephone or in person.  The first meeting was a focus group with all 

participants present.  The informed consent form was explained again to the 

participants during the meeting.  The study process and its purposes were 

described to the participants before the questionnaires were distributed.  It was 

emphasized that participation was voluntary and that they could end the 

participation at any time.  There were no ramifications for those who chose not 

to participate in the study.  The meeting was also used to discuss the research 

questions, describing that the findings may be used to improve their success in 

technical college.  This meeting introduced the participants to the study and 

served as an icebreaker for the rest of the study to welcome the participants 

and to ensure that each participant knew that the researcher would be available 

to meet their needs.  Participants wishing to participate continued with the 

focus group and were given dates and times to select for the upcoming 

interviews.  The focus group was designed to get information about the 

participants‟ feeling about being in technical college, problems they have 

encountered so far, and their feelings about pursuing an education 

The first focus group took a maximum time of one hour, and it 

addressed the first two research questions: (1) what strategies do adult 

Hispanic students employ during their college adjustment process to support 
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their academic achievement in technical colleges during the first terms? (2) 

What is the main challenges adult Hispanic students experience during the first 

terms of technical college? 

These interviews took place during and toward the end of the students‟ 

first terms.  The purpose of the meetings was to assess their progress in class, 

identifying any challenges they were experiencing with the courses.  

Successful events were used as lessons learned to assist other adult Hispanic 

students in their academic work after the facts had been determined.  The 

duration of the interviews, which were audio recorded and transcribed, were 

about 45 minutes.  A neutral location was chosen for the interviews ensuring 

that participants were comfortable and the setting was conducive to talking.  

High priority was placed on direct interpretation of events (Stake, 1995).  The 

total commitment for each participant during the study was between four and 

five hours. 

Two focus groups were conducted.  The first focus group meeting took 

place at the beginning of the study with the purpose of learning and sharing 

any ideas, problems, and expectations or to discuss any other issues during the 

enrollment process, as well as to familiarize participants with the researcher.  

The second focus group meeting took place at the end of the study to discuss 

progress, what steps were taken to achieve success, and what problems caused 

them to drop from their courses if applicable.  Krueger and Casey (2009) 
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expressed that focus groups work well when the participants feel comfortable, 

respected, and free to give their opinion without judgment.  The purpose of 

these focus groups was to promote self-disclosure among participants and to 

collect data of interest to the researcher. 

The second part of data collection consisted of photo-elicitation in 

which participants were given disposable photographic cameras.  The photo-

elicitation research method allowed participants to express their perceptions 

visually, whether they were at home or in the classroom.  Photos were used to 

show things that are hard to describe (Rose, 2007).  At the end of the second 

semi-structured interview the photo-elicitation process was discussed with 

participants explaining the reason and purpose of the photos they were to take.  

Four participants participated in the photo-elicitation process.   Interviews were 

conducted after the photos were taken, allowing the participants to explain why 

they took the photographs and what they meant to them.  The photo-elicitation 

interview was audio taped and transcribed later. 

Interviews   

Two open-ended, semi-structured interviews were conducted with the 

participants.  These were individual, in-person interviews conducted at a 

location on campus.  Interviews were audio recorded with consent from the 

participant and later transcribed.  Participants were told that they could ask to 

have the recording stopped at any time.  The first individual interview 
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consisted of a group of questions designed to seek background information and 

some academic information.  The researcher was looking for information about 

the participant‟s educational environment and background.  The other purpose 

for the first semi-structured interview was to get the participants to start 

thinking about their strategies for solving educational problems during the first 

terms. 

The first semi-structured questionnaire addressed primarily question 

#1: What strategies do adult Hispanic students employ during their college 

adjustment process to support their academic achievement in technical colleges 

during the first terms; and question #3: What programs or processes employed 

during the enrollment and the first terms at technical college seem to aid in 

improving college retention?  

 The second semi-structured interview, which was the third meeting, 

was focused on addressing research question #2: What are the main challenges 

adult Hispanic students‟ experiences during the first terms of technical 

college?  Notes from the first interview were used for member checking, 

allowing each participant the opportunity to add more information or amend 

existing data.  Upon completion of the second semi-structured interview, 

participants were given the necessary materials in preparation for the 

upcoming photo-elicitation interview. 
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 The student interview began with open-ended questions ending with a 

conversation asking questions such as: What type of help or advice did you 

receive during the enrollment process?  What information do you feel would 

have been more beneficial to you during registration?  Conversational 

questions were likely to encourage the participant to become more involved in 

discussing other situations.  Glaser and Strauss (2006) assert that the criterion 

for selection of participants is governed by their theoretical relevance to the 

phenomenon.  The researcher planned to continue interviewing until no new 

discoveries were noted.  Consideration was made to ensure that the meetings 

did not exceed the maximum time of one hour, but if necessary another 

meeting would have been scheduled to discuss new discoveries. 

Focus group discussions   

Each focus group started by addressing the reason why we were 

meeting followed by discussion of the research question.  A special room free 

of disturbances was used for the meeting.  The research question and the 

interview questions were posted on the wall to enable participant easy 

reference.  There was a closing 15 minutes session before completing the 

meeting as a means of member checking.  The researcher reviewed what was 

being discussed and asked for any clarifications if needed.  Each interviewee 

was informed that an additional follow-up phone or face-to-face interview 
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might be necessary to clarify information from all previous interviews or from 

document analysis. 

During the data collection process, the researcher used narratives 

written for each participant to create a case study database that used coding to 

indentify salient themes, and maintained a chain of evidence that demonstrated 

how conclusions were reached.  These strategies were intended to strengthen 

the validity of the study.   

Triangulation, which uses multiple data collection methods, data 

sources, analysis, or theories, (Gall, Gall, & Burg, 2005) was used.  

Triangulation was done by checking each narrative for patterns and 

consistencies and comparing these to each other and to the literature.  The 

database included researcher notes, case study documents, tabular materials, 

and narratives organized in a manner that they could be accessed for reference 

as needed.  If it had been discovered that participants did not provide enough 

information or some of the data was not clear, those participants involved 

would have been contacted via telephone to clarify the collected data.  

Photo-elicitation Interviews   

The third interview, which was the fourth meeting, was a self-driven, 

photo-elicitation interview that is a qualitative research method in which 

photographs are integrated into the interviewing process (Rose, 2007).   Each 

participant was asked to take at least six photos at his or her home or 
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educational environment to identify any incentives, barriers, challenges, or 

adjustments being experienced.  Additionally, the photos may describe what 

helped these students become successful or any object that gave them more 

challenge or caused them to work harder for any given course.  During the first 

interview, participants were asked if they had a digital camera.  If they had a 

digital camera, each participant was asked to take photos and bring them to 

their next interview meeting for analysis or e-mail them to the researcher.  

Those who did not have digital cameras were given disposable cameras to take 

home and bring back with them at the next meeting.  Photos could come from 

any source: taken by the participants themselves, found on the internet (if 

appropriate), or photos taken by someone else that could be used by the 

participants to describe a particular objective.  Cell phone cameras could also 

be used for the photos provided that the resolution is acceptable. 

The purpose of the photos was to describe the environment at home, 

work, or in the classroom.  The researcher, together with the participants, 

analyzed the photos looking for clues for their successes or struggles in 

technical college.  During the interview, the research participant described 

each photo.  The researcher took notes and audio taped the interview with 

permission from the participant.  Each interview lasted between 30-45 minutes 

and was limited to no longer than 45 minutes.  Four of six participants joined 

the photo-elicitation process. 
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The photo-elicitation interview addressed the three research questions:  

1.  What are the main challenges an adult Hispanic student experiences during 

the first terms of technical college?  

2.  What strategies do adult Hispanic students employ during their college 

adjustment process to support their academic achievement in technical colleges 

during the first terms? 

3.  What programs or processes employed during enrollment and the first terms 

at technical college seem to aid in improving college retention?  

The second focus group, which was the fifth and final meeting, 

followed the photo-elicitation interviews.  Each focus group was audio taped 

and included field notes with quotes, paraphrased quotes, body-language 

observations, non-verbal messages, observation on seating locations of 

participants, follow-up questions from other interviews, hunches and thoughts, 

passionate comments made, head nods, eye contact or other indications of 

levels of agreement, observations concerning support or interest, or any other 

indicator from the group.  The second focus group dealt with the strategies 

taken for success at the college. 

Questionnaires  

Questionnaires were distributed during the first focus group meeting 

under the supervision of the researcher to ensure that all participants‟ questions 

were attended to.  When questionnaires are answered in the absence of the 
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researcher, participants tend to answer questions according to their feeling at 

that time.  If the same questions were asked one hour later, their responses 

might be different.  Researcher/ participant interface is necessary for a more 

honest response to the questionnaire.  Qualitative research is most often the 

best way to obtain information that is required to correct difficulties about an 

empirical situation (Glaser & Strauss, 2006) because of openness from the 

participant.  The research phenomenon being studied fits this condition using 

open-ended research questions that allowed participants to express their 

opinions concerning challenges, experiences, and adjustments during the 

enrollment process throughout the first terms in college.  As a constructivist, 

the researcher believes that a person constructs his or her understanding 

through interaction with associations in the environment.  The researcher also 

believes in a student-centered type of learning since this reduces students‟ 

pressures and frustrations.  Constructivism is a transformational theory 

focusing on making meaning of a life situation and then using these 

experiences as a guide for development (Charmaz, 2006; Creswell, 2007; 

Merriam, 2006).   

Analyzing, Evaluating, and Interpreting Data 

 The focus of analysis within this study was to identify the processes, 

structures, and activities that influence the technical college environment.  To 

develop this type of causal description, a process of analysis was implemented 
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that consisted of three concurrent flows of activity: data reduction, data 

display, and conclusion drawing/verification.  Data reduction occurred through 

the identification of themes, development of clusters, coding the data, and 

summarizing findings.  Data display within this study included a visual 

portrayal of information through a form such as a matrix, graph, or chart.  

Conclusion drawing and verification occurred as patterns, regularities, and 

connections observed throughout the study, which became firmed up and 

underlying mechanisms and structures were identified.  A verification process 

was part of this phase to confirm that interpretations with participants and 

conclusions were valid.  

Strategies to ensure the soundness of the analysis.  The criteria 

utilized to evaluate the overall trustworthiness of the study were internal 

validity and external validity.  Internal validity was examined to determine 

whether the findings of the study were consistent with reality and provided an 

authentic portrait of what was being examined.  Strategies that were used to 

demonstrate the internal validity of the study included maintaining a chain of 

evidence to show how interpretations within the study were reached, 

examining alternative theories, and looking for refutations to the findings.  

Additional strategies that were used to demonstrate internal validity within this 

study included pattern matching among data by carefully building explanations 

that incorporated evidence and considered alternatives, examining and testing 
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rival explanations as the data was explored, and using logical models to show 

progression of thought.   

The criterion of external validity was examined to determine the 

generalizability of the findings beyond the immediate case study.  The 

researcher compared findings from the initial study to theoretical propositions 

and sought to determine if the conclusions were consistent with other studies.  

Most conclusions were consistent with other findings as explained on chapters 

five and six.  A case-study database was developed as data was collected to 

provide a record of activities throughout the study.  This included field notes, 

documents collected, observation notes, raw data of interviews, a research 

journal, and details of coding and data analysis. 

Anonymity or Confidentiality 

Records of participation in this research study were be kept confidential 

to the extent permitted by law.  A pseudonym was be used for the site and each 

participant to provide confidentiality for the colleges and participants.  Any 

direct quotes only identify the participant by their pseudonym.  Individual 

identity of those who participated in the research will not be disclosed.  All 

research results and recommendations were reported in a summarized manner 

in such a way that participants could not be identified.  The student researcher 

and the principal investigator, Dr. LeoNora Cohen, were the only individuals 

who had ongoing access to the original research data.  Audio copies of the 
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interviews and transcripts will be kept and stored in a secure location for a 

maximum of three years after the conclusion of the research study.  

Risks 

The researcher anticipated no risks to the participants.  All adult 

Hispanic students invited to participate were contacted individually by the 

researcher to ensure that their participation was voluntary.  The informed 

consent process informed all individuals that their participation was voluntary 

and that they could end their participation at any time.  There were no 

ramifications for those who chose not to participate in the study, particularly as 

the researcher was not associated in any way with the technical college that 

approved the study.  Names of participant and their institutions were kept 

confidential to minimize risks.  Pseudonyms were given to each participant, 

and the names of institutions, locations, and organizations directly linked to 

participants were changed.  

Benefits 

The direct benefit to the participants was that information from this 

study might help them become successful students in the technical college 

arena.  The college benefit was that, if utilized, the information from this study 

could possibly attract more Hispanic students to technical colleges to pursue a 

higher education degree.  The researcher anticipates that this study may benefit 
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other technical colleges who have a desire to implement campus activities or 

programs to improve student achievement at their campuses. 

Coding 

Constant comparative analysis is a process used in grounded theory 

where themes are generated by comparing categories to categories in the data 

(Creswell, 2005). Constant comparison analysis was used to develop coding 

categories relating to experiences and adjustments for adult Hispanic students.  

Because grounded theory research involves actions and interactions between 

people and events (Corbin & Straus, 2008: Creswell, 2005) axial coding was 

used to develop codes from other categories.  Comparative analysis, first 

mentioned by Conrad (1978), identifies incident, events, and activities, 

comparing them to an emerging category to later develop a saturated category 

(Creswell, 2007). 

Qualitative research examines the interconnections in rich and complex 

data sources (Meyer & Avery (2009).  To make maximum use of these 

interconnections, a computer with Microsoft Office capability was used.  The 

use of modern computers augmented the tracking of qualitative data analysis 

using a comparative analysis table where codes were listed and entered on the 

database.  Qualitative data codes are labels given to segments of data taken 

from the text (Leavy, 2006).  This information was taken from transcribed 

interviews and then compared to other data gathered from sources such as 
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narratives, magazines, and newspapers (Leavy, 2006).  This information was 

transformed into numbers to be analyzed using statistical techniques.  In vivo 

codes (Creswell, 2005), which are category labels phrased in the exact words 

of the participant, were used to ensure accuracy of results. 

 Constant Comparative Analysis (CCA) relies heavily on axial coding to 

gather data comparing these empirical data to new information from emerging 

grounded theory to slowly develop categories of information (Creswell, 2005).  

This inductive process generates theory from specific to broad categories with 

the overall intent of grounding the categories on the data.  This study gathered 

all segments of information from different interviews over time to be included 

in the data for analysis.  By constantly comparing indicator to indicators and 

codes to code, the researcher wanted to eliminate redundancy and develop 

evidence for the categories (Clark, 2005; Gall, Gall, & Borg, 2005).  

Theoretical sampling allowed the researcher to select the data collection forms 

to generate a grounded theory (Creswell, 2007).  

The following coding methods were used as described in the book The 

Coding Manual for Qualitative Researchers by Saldaña (2009).  The coding 

methods of importance in the grammatical area were: attribute coding and 

magnitude coding.  These methods refer to the initial identification of codes 

such as characteristics or demographics (Saldaña (2009).  The elemental 

methods codes used were structural, descriptive, and in vivo coding (Saldaña, 
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2009).  The affective methods coding employed were emotion, versus, values, 

and evaluation coding.  

 Saldaña (2009) asserted that a code is a short phrase that symbolically 

assigns a summative, salient, or evocative attribute to a portion of the data.  

Participant interviews and photographs were the main sources used to develop 

the major categories.  He described the use of first-cycle coding for initial 

coding employing a direct and simple method.  Saldaña (2009) further 

describes seven categories used to develop first-cycle codes from which the 

coding methods pertaining to this study were developed.  I used two of the 

seven categories, elemental and affective (p. 46), for this study.  Categorization 

is the process of characterizing the meaning of data that relate to certain 

generic properties (Lindlof & Taylor, 2002).  Structural coding pertains to 

segments of data that relate to research questions (Saldaña, 2009).  In this 

study, data was entered into a table to analyze the frequency of references 

made to specific topics described in the research study questions such as: 

strategies, challenges, and enrollment issues (Refer to Table 5.5 and Figures 

5.2, 5.3, 5.4). 

 Using Saldana‟s first-cycle coding method, the researcher analyzed 

each participant narrative to identify these codes.  The second-cycle coding 

method uses a more analytical process such as classifying, prioritizing, 

integrating, and theory building to generate the salient categories.  Using 
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Saldana‟s second-cycle coding method, the researcher employed cross analysis 

of the gathered information to determine the frequency and importance of each 

code. 

Sampling Procedures  

After labeling all codes, the coded data was examined for overlap and 

redundancy.  An inductive process was used to narrow the data into selected 

themes disregarding the data that did not provide evidence for the selected 

themes (Creswell, 2005).  This information was entered on the computer and 

analyzed using Microsoft Excel.  Excel contains special tools to aid in the 

tracking of codes (Meyer & Avery, 2009).   

To build on from ideas of major and minor themes the process of 

layering by Creswell (2005) was used.  The layers, also called “first and 

second order abstractions,” were organized sequentially from the basic themes 

to the more sophisticated to help understand the phenomenon (Creswell, 2005; 

Saldaña, 2009).  Layering helps reduce complexity in the analysis process 

especially when dealing with interconnecting themes.  A comparison table to 

analyze the different groups and themes was used to create a visual image of 

the information gathered and to help summarize the findings. 
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Analysis Methods 
 Creswell (2005) asserts that analyzing and interpreting the data 

involves drawing conclusions about it by representing it in tables, figures, or 

pictures to summarize the results and then explaining the conclusions. 

Analysis of collected data was an ongoing process.  Soon after each 

interview, the information was transcribed and coded.  These codes were 

generated using the “grounded” theory approach emerging from the 

participants‟ descriptions and experiences (Glaser & Strauss, 2006).  All 

interviews and transcriptions were reviewed when new codes emerged to allow 

the identification of patterns and themes.  Matrices were constructed from the 

data and these were used to identify patterns, trends, and needed changes.  

Each recorded interview was reviewed during the final stage to write a short 

interview summary of each to help identify other threads using the constructed 

chart. 

Validation and Limitations 

In this section the issue of validation and limitations of the study are 

discussed.   

Validation.  Validation means determining accuracy of credibility of 

the findings using triangulation (Creswell, 2005, p.252).  Triangulation enables 

the researcher to view information from different sources in search for 

evidence to support the phenomenon.  It is important to consider the issue of 
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validity and to examine strategies to maximize this validity when using 

qualitative research methods (Johnson, 1997; Maxwell, 1996).  Member 

checking involved participants in the discussion process and findings to 

increase validity and accuracy of the study (Creswell, 2005; Creswell, 2007; 

Stake, 1995). 

Limitations.  For the purpose of this study, the definition of Hispanic 

individuals included Latinos/as and anyone who comes from a Spanish 

speaking country.  Because there are some cultural differences between these 

individuals, the results may lean either toward the Latino/a population or the 

Hispanic speaking population who may come from a country outside the 

American continent such as Spain.  The participants from the Philippines and 

Guam self identified as Hispanic from their forefathers who came from a 

Spanish heritage.  Depending on the size of the college, experiences of adult 

Hispanic students vary dramatically during social environment interfaces at the 

college.  Experiences from those who live in rural areas may be different from 

those urban in areas.  In addition, the acculturation process and coping 

strategies may be different for bicultural students (Berry, 1998).  Final results 

depended on the background of the participants in the study.  Although 25 

individuals were willing to participate, only six met the requirements for the 

study and gave consent. Since the number of participants was small because 

three private institutions did not allow access to participants and only one 
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public technical college in the region permitted access to participants, it is 

difficult to generalize the results to the entire population of adult Hispanic 

students in technical college. 

Errors are rooted in the particularities of our backgrounds (Schutt, 

2009).  Schutt (2009) asserts that these peculiarities improve our reasoning 

about the social world and the occurring phenomena surrounding us.  The 

researcher‟s background may have influenced the observation results, and for 

this reason the researcher met with another professor in the field for a second 

opinion on data interpretation.  Care was taken to ensure that these influences 

did not take place in the research environment to avoid using illogical 

reasoning by jumping prematurely to conclusions on the basis of invalid 

assumptions (Schutt, 2009).  Invalid assumptions can lead the research in the 

wrong direction.  At times, the researcher‟s interpretations may have 

erroneously and non-intentional obscure the message from the participant. 

Throughout this study, the researcher took the necessary steps to not 

overgeneralize.  Overgeneralization occurs unjustifiably when concluding that 

what is true for some cases is true for all cases (Schutt, 2009).  Justification of 

results is necessary when analyzing the data and reporting findings.  A primary 

objective in this study was to avoid selective observations where one looks on 

things that are in line with our preferences or beliefs or inaccurate observations 

that are based on faulty perceptions of empirical reality (Schutt, 2009).   
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Scientific research faces the challenges of our biases that are rooted in 

our own personal experiences and relationships that influence our conclusions.  

In addition, those whom we study often tell us what we want to hear and not 

what they feel, giving us misleading evidence (Schutt, 2009).  This research 

guarded against the natural tendency of pseudoscience where interpretations 

are being made based on a scientific method.  Finally, this research treated 

people ethically always remembering that they are human subjects and not 

objects (Gall, Gall, & Borg, 2005). 

Problems in methodology include the recognition of the political 

interpretations made by researchers when expressing their findings and the 

required flexibility from the researchers and the researched when writing 

conclusions (Clark, 2005).  This research sought the commonalities of social 

life, and at the same time, avoided misrepresentations and complications 

(Clark, 2005) to avoid political interpretations.  At the end, our methods should 

have supported our yearnings (hooks, 1990). 
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Chapter IV - Results 

 From the five interviews with each of the six participants the following 

cases have been developed.  This chapter focuses on the stories of each of the 

students attending a public technical college.  These stories are written in the 

first person with some comment from the observer labeled as Observer‟s 

Comments (OC).  Photo elicitation was used to emphasize the meanings 

people made of symbols and other surroundings.  The photos have been 

inserted within each story with a short explanation about each photo for the 

four who participated.. 

Raquel 

I was born on the Island of Guam, an island that has been 

Americanized since it was saved from Japanese occupation.  Raquel self- 

identified as being Hispanic from her father and grandfather who came from a 

Spanish background.  The island is a blend of several cultures, as natives first 

experienced European colonization from the time of the early 16
th

 century 

explorers.  The island was later surrendered to the United States from Spain as 

part of the Treaty of Paris after the Spanish-American War.  During World 

War II, Guam was captured by the Japanese who attempted to influence the 

island‟s citizens to adopt the Japanese culture (Visitguam.org, 2011). (OC) 

Raquel came from large family of three brothers and four sisters who were 

living in a dysfunctional family.  Both parents completed high school.   Raquel 
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said that she loves her roots and would love to speak the language of the island 

but never had the opportunity to learn.  She stated in her narrative that she 

would love to help someone who speaks Chamorro. 

Figure 4.1 

My Grandson who Smiles to make me Successful  

 

 

 

 

 

Every morning I wake up I am doing stuff around the house he says, 

Hey mom it‟s me, what are you doing?  When I come home from school he is 

the first person to greet me, give me hugs and kisses.  This is a family member 

who gives me incentive to go to college and get an education because I want to 

make things better for him. 

I came to the USA about three years ago. I am proficient in English, 

having attended high school in Guam where all my courses were taught in 

English.  The island‟s main native language, Chamorro, named after the 

majority of indigenous people who live on the island, is slowly dying because 

most habitants speak English only. In elementary school, students take a course 

in the language of the island, though children do not want to make the effort to 
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continue to learn the Chamorro, and slowly, the children who take courses to 

learn Chamorro in elementary schools are losing interest.  As older citizens 

die, so dies the language. 

My father completed high school and worked as a mechanic, my 

mother completed one year of college but dropped out to become a flower 

arranger because she had a talent for art.  My mother has worked all her life as 

a flower arranger.  I come from a large family of three brothers and four 

sisters. Two brothers graduated from high school and the other failed to 

complete high school.  My sisters took more interest in education with one 

sister completing a bachelor‟s degree, two others are in college, and the last 

one has not decided yet.  

Figure 4.2 

My Commitment to God 

 

 

 

 

 

“I was sickly and bed ridden before I started technical college.  I asked 

God to give the opportunity to go to college.  Then the availability of a baby 
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sitter came up and this made it happen.  When I see this cross it reminds me of 

the commitment I made with God the day he made my dream.” 

My grandparents had enough money to send my mother to one year of 

college, but then my mother married, and the new family was not supportive of 

college.  This was one of the reasons why she dropped out of college.  The new 

family wanted my mother to be an at-home mother.  My grandmother worked 

hard until the age of 65 to support her children.  I do not have any recollection 

of my uncle‟s or aunt‟s activities.  I remember that one was active in the 

military of the island. 

Figure 4.3 

My Large Family is Happy Now 

 

 

 

 

 

I came from a dysfunctional family where we had problems nearly 

every day.  This gave us a bad up-bringing and we went through hard times.  I 

am showing my sons that an education is important in life to get a good job.  I 

will try to give them a better life. 
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The only person who experienced problems relating to college was my 

sister, who attended an online college for one semester and then later 

transferred to another online college one semester later.  She never earned a 

single credit from the previous online college but they sent her a bill for 

$30,000 which she is still paying.  I warned the researcher to be mindful of 

colleges and the loan process. 

I attended schools outside the United States.  Schools in Guam get left-

over textbooks or discarded books from the United States.  Schools in Guam 

do not have the funding for extra activities in high school such as band or 

sports.  Computers did not exist when I attended school in Guam, but 

technology has since improved.  USA schools have a better education system. 

When I experienced academic problems in high school while in Guam, I 

sought assistance from tutors who forced me to do research, study, and repeat 

the material I did not understand and got wrong. 

 Figure 4.4 

I Love Art and Painted this Wolf 
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My mother is very talented.  She can paint, draw, compose poetry, and 

make something out of nothing.  I guess I inherited some of her genes.  If I had 

an opportunity I would like to take a degree in art.  This may be something I 

can do in the future because I have an interest in learning many things. 

When I experienced academic problems in high school while in Guam, 

I sought assistance from tutors who forced me to do research, study, and repeat 

the work until I understood the material.  Because the schools in Guam were 

not up to date when I attended, as they are in America, I feel incompetent and, 

“I say to myself, „I do not think I will be able to do this‟ but then I say, „just 

try‟ and then I get excited when I can do it.”  I remember in Guam when I 

attended schools, they had a set schedule of courses for me to take and that 

prepared me for college in the USA, as they have a similar set schedule for 

classes. 

Schools in Guam are at least one year behind those in the USA.  I did 

not know what type of special services to expect from the college I am 

attending now because these things did not exist in Guam.  Only the students 

that attended rich schools had special program and things.  Everything I have 

seen in this campus is exemplary. 
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Figure 4.5 

My Girls Know that no Matters what Happens Things will get Better 

 

 

 

 

 

I chose this photo because I am showing my girls that no matter how 

old you are, no matter how many problems in life you have, you can straighten 

up yourself and get back on track.  I want to show them that we all can do it. 

Because I have a very tight daily schedule, I cannot take part in the 

extracurricular activities offered on campus.  What makes me successful is to 

apply myself to the maximum, making sure that I have a schedule and a time 

frame for the work.  This is what I do to be successful. 

Because English is my main language, I study and do all my work in 

English.  I do not speak the language of my country or any other fluently.  I do 

not hear my language as much as I would like to.  When I do not understand a 

word in English I ask a fellow student.   

I did not complete high school when young because I was in a 

dysfunctional family, not only from bad experiences with my father, but from 
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having a family member with a severe illness.  I had an abusive household and 

wanted to leave Guam, but one of the main reasons for coming to the United 

States was to get medical treatment for a child who had a heart condition.  I 

had to discontinue high school to take care of my family member.  My child 

has good medical treatment in the USA, and I am able to attend college where 

I completed high school taking college courses. 

 When I enrolled in technical college, I intended to get my high school 

diploma only, but seeing that I was also getting college credits, I enrolled into 

the nursing program.  When I had enough credits, I petitioned for a high school 

diploma.  I did not have any problems during the enrollment process as there 

were enough people giving assistance to newcomers.  I felt lost at the 

beginning because I did not know the steps for enrollment.  I feel that there 

should be someone asking the question,  “Is this your first time enrolling in 

college?”  This would help because I did not know where to go take my tests.  

It would help if they had a form listing step-by-step instructions for new 

students to follow and the location of all the offices to visit. 

I was lost and confused during the enrollment process.  They expected 

me to know what to do, but I told myself that even if they think I am not 

bright, I will ask someone.  Finally, after talking to two or three people, I got 

the answers I needed to get it done.  Again, a checklist indicating the different 
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areas to visit would have been helpful.  When I was enrolling I felt like a 

chicken with its head cut off. 

My academic problems here in college were the same as I experienced 

in Guam during elementary and high school years.  The only difference is that 

in the USA you have many more places to go for assistance.  Guam does not 

have the help that is provided at this college, so students tend to resolve 

problems on their own.  One example is that when I walk around our college, I 

see signs all over advertizing tutoring services or any other help provided for 

those that need it.  I did not see this in Guam.  I am scared sometimes feeling 

that I may not be able to do the work.  I have found that when trying I usually 

get it done. 

I do not have any problems getting to school.  Thank God that I have 

reliable transportation and drive myself to school.  If my main form of 

transportation fails, I usually borrow my husband‟s car or use public 

transportation.  I was warned by classmates that riding the bus can be 

dangerous and try to prevent using the bus. 

 I cannot attend any campus events due to my schedule and family 

responsibilities.  The activities that make me successful are applying myself to 

the max and ensuring that I have a schedule and a time frame that allows me to 

get everything done.  I then tell myself, “You have from this time to this time 

to do this and I focus on that” So far I have been successful.   
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Another thing that could interfere with school is if I have a sick child or 

husband or an appointment that cannot be altered.  I have to take my daughter 

to the Seattle hospital for a heart check often (about every three months). 

When I compare myself to others, I see the other students as slacking, 

not really there, and attendance varied.  I think of myself as a more mature 

student, one that has experience, one that has been tested through life trials, 

and because of the circumstances I did not get equal opportunities.  Then I look 

at the younger ones, and I see myself as I as I was when I was their age.  I 

guess I do not pity them, but I sympathize with them. 

Success in school to me means good grades.  I got a letter from the 

President informing that I had been placed on the Dean‟s list for a 4.0 GPA in 

the first quarter.  I am striving to get the same results this quarter. 

I am not bilingual; in my college I do not hear my language spoken as 

much as I would like to.  If I spoke Chamorro, and saw a struggling student 

who spoke that language, I would go out of my way to help.  I am more 

resourceful and successful now because the courses I have taken has helped me 

become sure of myself.  When I am attending school, I sometimes feel I am not 

doing my part toward helping my family because of the schoolwork load.  I 

often ask my family to consider that mother needs to go to school so that we 

can have a better life.  Once I get my degree then we can go back to doing the 

same activities you used to enjoy such as playing sports.  I hate getting grades 
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lower that a “B,” but even a “B” gets me upset so I keep pushing toward higher 

grades.  I feel much more confident now than when I started.  I have learned 

how to juggle my schoolwork.  Now I check the course difficulty before I sign 

up so that I am not overloading myself for the quarter. If I do take a harder 

class, I apply myself more. 

My final goal in education is to finish my Associate degree and then 

start my bachelor degree.  After that I want to pursue my master‟s degree to 

become a teacher.  I will be a forty-year-old teacher, but I do not care. 

I usually spend one hour per day doing my homework when I get 

home, and then I arrive one hour early for school and do more homework on 

campus.  I divide the time used per class depending on where the time is 

needed.  I stay ahead of my assignments, and this is how I get good grades.  

The activity that makes me successful is studying and applying myself to the 

maximum.  I make sure that the class time does not interfere with the times 

that I need to be with my family.  I also take care of my grandson while my 

daughter goes to school. As soon as my daughter returns from school, I leave 

for college. I return from college at about the same time that my husband gets 

home, so this works fine for me.  I try to select my schedule wisely. 

Being that I had been away from school for such a long time, I found 

myself unsure that I could the work.  When I started classes, I saw that the 

work was not as difficult as I first thought.  I just have to take it one step at a 
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time.  The goal is to set a workable time management so that I can get 

everything done.  To be successful, I keep a calendar at home where all my 

appointments are documented, and then I see how much time is left for my 

academic work.  This calendar allows me to be more efficient with my time. 

I share my ideas about what works for me with other students.   I tell 

them that I use highlighters, index cards.  I tell them that you can make up a 

mock-up test yourself.  After I take it, I identify the parts I missed and re-study 

those areas. 

Financially, I take care of all the costs for school myself.  My mother 

and I are not on talking terms, and my father has passed away.  My mother 

attended one year of college, and my father completed high school and then 

went into the army in the Philippines. I get financial aid for college; without it 

I would not be able to attend college.  I am trying to get off DSHS and become 

self sufficient.  I have seven children, and life at the beginning was very hard 

for me, but now that I am 35 years old, I have to look out for my children and 

want them to be proud of me.  I may have started my education late due to my 

upbringing, but we have to change for a better life. I will have my degree by 

the end of 2012. 

When I discover better ways to do things, I share them with my peers.  

Just yesterday, I was showing a classmate how to graph integers the way I do it 

and told him that if it works for him to use the idea, if not, do it the ways the 
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teacher did in class.  Except in class, I do not have any interactions with other 

students outside class because of my schedule. I have to get home as soon as 

possible.  My schedule is from class to home and from home to class with 

small times in between. 

I only attended one study group, and this was for math.  Even though 

the study group helped me, I found that it was not necessary, and I 

discontinued attending them because of my time limitations.  I find myself 

interacting more with my program classmates than my general education.  I 

have found that these interactions build long friendships because by bouncing 

ideas with them you get to know them better.  The majority of them are of 

different cultures. 

Because of being away from school for several years before attending 

college, I had a weakness in math and English grammar, so several classmates 

sought to get tutoring.  I only had to do it in the first quarter, and once I 

adapted to college I felt better about myself, so in the second quarter I did not 

attend study groups or receive any tutoring. 

My advice to other students is to ensure that you have a good plan that 

includes time management, take your time, and study hard.  I have good time 

management skills and will be happy to show others these skills. I have 

calendars all over the house with the same information so that I can refer to 
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them wherever I am. Because of this I am always early for my appointments 

and am a good time manager. 

When I first came to college, I did not know what to expect as far as 

services are concerned.  Everything I have seen on campus here is great. In 

Guam, only the rich go to special schools, so I like the opportunities I have 

here. 

Ronaldo 

I was born in the United States in New York, but my family emigrated 

from Puerto Rico.  I am proficient in English and do not speak Spanish.  Only 

my grandparents spoke Spanish when I was growing up.  My other family 

members grew up the USA speaking only English.  My grandparents, who 

spoke Spanish, saw me only once in a while and this is the reason why I never 

learned the Spanish language. 

My father completed high school and then joined the military.  I do not 

talk to him anymore and for that reason do not have any other information 

about him.  My mother also completed high and because my father is old 

school he did not see the necessity of her going to college and wanted her to 

stay at home.  Even though she wanted to go to college, she never did.  My 

younger brother just completed high school and is saving his money to attend 

college.  My sister has completed college but at the moment is still taking 
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online classes.  She has three children and does not have time to attend classes 

in college so instead she is taking courses online. 

Figure 4.6 

My Early Walk to the Bus Station 

 

 

 

 

 

From the first day of technical college I have been using public 

transportation.  I see this picture every morning on my way to college when I 

take my walk to the bus station.  It makes me remember where I came from 

and when I get my degree, I want to go somewhere else. 

I only know one of my uncles who went to college; most of my uncles 

are still in Puerto Rico. I have found out that some of my aunts only took some 

type of technical training.  As for my grandparents, one was a military man.  

My grandparents did encourage me when I was younger to go to college but at 

that time I was not into books all I wanted to do was to work and make lots of 

money.  Someone mentioned to me that since I am presently working at 

restaurant why not take a culinary course? This is what I decided to do and am 
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now enrolled in a college culinary course.  I did a few years in the military and 

through them I have found my way to college. 

The person in my family who I remember experiencing school 

problems was my older sister who was trying to go to college and saw that her 

personal life was getting in the way distracting her away from college causing 

her to drop out.  She has now re-enrolled in college and because she is older, 

more mature is more dedicated and doing better.  I learned from her 

experiences and now when I attend classes I do not let friends or other non-

school activities distract me from my college work.  This is one of the reasons 

why I separate myself from everything and concentrate on my work.  I told 

myself that whenever I enroll in college I will dedicate my time and efforts to 

my school work and other things have to be placed to the side.  

All my pre-college schooling was done in the United States.  When I 

attended primary and secondary schools I did not experience any challenges 

from being Hispanic.  I noticed that in college the experiences you face are 

related to your background, how you grew up and whether you come from a 

family that had somewhat of an education.  When I attended high school, I did 

not enroll in the advanced courses to prepare for college; instead I enrolled in 

the basic programs.  I do remember that the high school I attended had special 

programs for college preparation and the administrators encouraged students to 

enroll in those special courses but at that time I did not have the interest.  I just 
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wanted to get it done and get out of there.  I wish now I had done it because 

this would had prepared me better for college.  I think that even if I had taken 

those college preparatory courses in high school, it would not had helped me 

much now because I stayed away from school for ten years and the skills I 

learned in high have left me.  For now I have to re-learn almost everything but 

I feel that I am making progress. 

The problems I experience now are similar to the ones in high school 

but the school work in college is much harder.  I do not have anyone to help 

me or that I can study with due to my work and family responsibilities so I try 

to do everything alone.  I refer to the text book a lot and figure things out by 

doing a lot of reading. 

I wish now that I was bilingual because I see that in the culinary field 

other languages are encouraged.  Knowing more than one language can help 

you get promoted quicker.  Also a lot of workers in the culinary field come 

from other cultures and being able to communicate with them in their language 

instead of having to translate is more efficient.  Where I work now, if I was 

able to talk to them in Spanish I would be able to get a lot more things done.  

So in my field it is an asset to be bilingual. 

I have been away from school for more than ten years for not having 

the money to pay my tuition but having done my military duty, I can now 

move on forward with my education. My family was very poor and not well 
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off in New York, a very expensive place to live.  I tried to go to school and not 

work but my family pressured me to work so that I could help with the family 

income.  I joined the military later for the purpose of being able to go to 

college when the first opportunity came. 

Figure 4.7 

I Wake up Grumpy but after Seeing his Smile I Feel Better 

 

 

 

 

 

Many times I wake up early in the morning feeling grumpy because I 

am tired and then when he wakes up he is smiling and happy.  This gives a 

good start to my day.  When I see him I know that I am doing something good 

to help my son get a better life by getting an education. 

I received lots of assistance during my enrollment process especially 

from the Veterans Administration office.  Prior to enrolling in college I went to 

the internet to research what I had to for enrolling in college using the VA 

benefits.  Then I came to the college and met with the VA representative who 

helped me complete the documentation.   
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I chose to attend a two-year institution because I wanted to get into the 

field faster to start working.  I am not really a classroom learner type as I do 

not like to sit in the class, take notes, and listen to a lecture.  I am a hands-on 

person who learns by doing things and I can see that the technical college 

provided this for me.  The people who made the difference for me during my 

enrollment were the VA representative and the person who keeps records, they 

helped and guided me and helped me with the online stuff. 

Figure 4.8 

Organization is the Key in the Culinary Field 

 

 

 

 

 

In the culinary field we are taught that at the end of the night after 

everything has been cleaned and put away in order to start the next day, I can 

go home and relax.  When I complete my degree and become a supervisor, I 

will be ensuring that this clean up is done every night. 
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Figure 4.9 

When I see this Sign I Prepare Myself to be Productive 

 

 

 

 

 

  On my bus journey to school I am always thinking of what I have to do 

when I get to college.  As soon as I see the entrance to the college I tell myself 

that it is time to get your mind off everything else and concentrate on the 

school work. 

I interact well with my fellow students and teachers.  When stuck on a 

problem I either bring it to the teacher before class or after class. I am very 

open to other‟s suggestions and help.  The only problem I have is that I do not 

have time to interact with others as much as I would like to because of having 

to go to work or home to take care of my child. 

I take the bus to school to get around since I do not drive or have a car.  

If the bus fails me, I have a friend who willingly loans me his car to attend 

classes.  I have been taking the bus since I started college without any 

problems and it takes 45 minutes by bus and 15 minutes by car to get to school 

from my residence.  I usually give myself enough time to get back and forth 
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from home to school and work.  This mode of transportation has been efficient 

for me so far.  I understand that traveling by bus can be dangerous sometimes 

but I take the necessary precautions and am always aware of the environment 

and so far have not encountered any problems. 

One of the things that interferes with my school work and may make 

me not successful is my one-year-old baby.  Sometimes I have to stop what I 

am doing to take care of him.  I try to get up earlier so that I can take care of 

school work while he is in bed or say up later so that I can do my work after he 

goes to bed.   

My work has been very nice to me because when I told them that I 

wanted to go to school, my supervisors adjusted my work schedule to fit my 

school needs.   If I am behind on a project my boss usually gives me more time 

off so that I can do the work or attend classes and then I do the work later. 

Working in a bakery helps out because my work is related to my school 

program. I am lucky to have a boss that understands college requirements. 

My classmates are younger and older than myself and I see some of 

them as not really trying hard to get focused or they do not really care about 

doing well.  This at times has a negative influence on me but I try to ignore it. I 

see myself in the middle because I have been out school for such a long time 

and my skills have somewhat rusted away.  I have been able to adjust easier as 

I am older, know more, and am more mature. 
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To me, being successful in school is to not leave or graduate with a 

sub-par average.  I want to have a high GPA because that will help me in my 

career field. I want to be at the top so that I can be recognized especially during 

graduation.  I want to be chosen to go higher in my career field.  I want to do 

well and produce for the company I work for, to be recognized by them and 

move to a higher position. 

I am now in my second quarter and as of now I feel that I have not 

gained any extra skills, but I am beginning to see improvement.  When 

someone asks me for help I see myself as a teacher.  I try to concentrate on 

teaching people rather than just learning because I see that there is more to 

learning in teaching someone the skills rather than just reading about it.. When 

you are able to show others what you know it means that you know what you 

are talking about and you know it well enough to show others.  I want to 

always be good enough to teach others.  I feel now that things are going better 

for me even though it has been up and down due to work or family.  A bit of a 

struggle but I am trying to find time for tutoring to improve my grades more.  

Next quarter I plan to get more help and learn more.  So far, I like where I am 

going and how far I have come.  I am meeting my goals and passing the classes 

not with the grades I would like but I plan to improve my grades next quarter.  

I work part-time and my schedule is such that I go from school to work, home, 

and then to school again.  This is hard for me but I have perseverance. 
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 I feel that I am grasping most of my school but I try not to take on too 

much.  If I overload my schedule to speed up my graduation, my grades will 

suffer and I do not want that to happen.  I am being careful not to take hard 

courses in the same quarter and at the same time still be a full-time student.  

My final goal in education is to be able to transfer to a university later 

because I want to continue with some sort of higher education in the culinary 

area.  I plan to continue working in a restaurant and later become a restaurant 

manager once I complete higher degrees in the culinary industry.  Later I want 

to get a business degree as this will help me manage a restaurant.  

 When I first started college I felt inadequate, unable to do the work 

because I had been away from school for so long.  The first quarter was fine, I 

adjusted but in the second quarter I overloaded myself by taking hard courses 

and there was also a lot of work to do in my job causing my school work to go 

down but I still did ok because I did not fail any classes so overall, I feel good 

about myself.  It has been a struggle this quarter but I am better prepared for 

the following quarter. 

What I learned to do to be successful in college is to move my schedule 

around by starting my day very early in the morning trying to get as many 

things done early.  I then use my lunch time to get another hour of studying.  If 

I have a lot of homework, I try to do it over the weekend and this helps me to 

complete three or four hours of homework so my weekend is totally dedicated 
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to my school work. I can do a lot of work in the morning because I do not have 

my son running around playing around my computer.  If I do my homework 

early it is around four AM and then I come to school one hour early to get 

more homework done.  One strategy that I share with my classmates is to tell 

them that what I do to be successful is to highlight or underline the most 

important parts on my text book and then create a test so that I can focus on 

that topic. 

I only get moral support from my family for college and this is from 

my mother.  The GI bill pays for my schooling.  Academically it is just me to 

figure out things on my own.  I interact with friends who are already in the 

culinary industry.  They advise and give me a heads-up about what to expect 

next.  They have shown me their books and I saw what they have taken.  This 

has helped me a lot because I know what to expect from future classes.  I did 

participate briefly in a study group with two Black students and myself being 

Hispanic.  The three of us had weak and strong points and were able to help 

each other.  We all pulled together to work toward our projects.  I have not 

interacted much with other people since because I have a schedule to meet and 

need to leave right away.  The people I interact with after school are the people 

I work with.  I had someone in the psychology class that helped me out once 

but we never did a study group because it was difficult to organize around to 
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meet everyone‟s schedules.  I used to take lunch together with this classmate 

and he kind of guided me during those times we met for lunch. 

The advice I give future and present students is to dedicate your mind 

to your school work.  Do not just say I am going to school and not dedicate 

yourself because you may be wasting your time.  Dedicate your time, your 

passion, and absorb as much as you can mentally and physically. 

I had problems organizing myself before I came to college but prepared 

to face whatever came. I knew that I needed to get an education to take better 

care of my family, so I made sure that all was set for that.  Now I am able to 

manage my time well, the more courses I take, the better I get.  Next quarter I 

plan to use tutoring services offered on campus and plan to stay on top of my 

work.  When I first came to school, I did not know that they had childcare but 

later I found out that the child had to be one year old or older.  My son will 

soon meet the age requirement but my problem is that they only offer childcare 

for the full day and I only need it for part of the day.  I will see if I get over this 

hurdle because as I get deeper in the courses I will be spending more time on 

campus to keep up with my school work and will need some type of childcare.  

Childcare is expensive and at this time I cannot afford it.  I would like to see 

the college offer other options for childcare such as morning or afternoon for 

those who have different working schedules such as mine. 
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Orlando 

I was born in Mexico, have been in the United States for over six years.  

I am single and came to the USA on my own.  My father completed the 

equivalent of high school in Mexico but did not attend college.  My father died 

a few years ago.  My mother took some college courses to be a secretary but 

did not complete a college degree.  My only brother does not like school and 

prefers to work, never completed high school.  I do not have any sisters.  My 

uncles and aunts never went to school and were regular workers.  My 

grandparents on my father‟s side all went to college and were teachers who 

completed a university degree.  In my immediate family I am the first member 

to attend college and hope to be the first to get a college degree.  My English 

understanding is semi-proficient. 

I do not remember any members of my family experiencing problems 

in school as most of them except for my mother did not attend college.  Most 

of my uncles are in California and I think at one time some of them planned to 

go to school but decided to get married instead and after that they were unable 

to attend.  I have not received any advice from my family members.  I am here 

studying alone, making my own decisions. 

I started my preparatory training in Mexico which is the equivalent to 

high school in the United States but did not finish due to lack of money.  I did 
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not go to any other schools until I came to the United States.  One difference 

that I noted between education in the United States and Mexico is that in the  

USA teachers are more emphatic in the way the classes are given and are more 

serious.  In the USA teachers tend to get the students more involved in the 

class material.  In Mexico the teachers are not as reliable and responsible as the 

teachers in the USA.  Here the teachers give the students more motivation and 

try to keep them in school. The secondary education in Mexico is not free; 

everyone has to pay to attend. 

When I experienced problems in school while in Mexico, I went to my 

grandparents on my father‟s side who were teachers and they helped me.  Later 

my family moved to another city in Mexico and we lost direct contact with my 

grandparents.  The teachers I had in my classes were the only ones who 

oriented me but they were not as helpful as teachers are here.  Here the 

teachers advise me a lot and tell what courses to take. 

My main academic challenge here is the English language, because I 

come across words that I do not understand and am constantly looking up their 

meaning on the dictionary or asking someone who knows the meaning.  This 

sometimes delays the completion of my assignments.  Teachers assume that I 

fully understand the English language and expect me to perform like the 

others.  I am not the only student who does not understand the English 

language fully.  There are others who have the same problem as me.  I come 
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across some words that I have not heard before, especially with the language 

used in the nursing field, and because of this I lose the full meaning of the 

topic.  My mathematics is good and usually I do well on this subject. 

Because I took most of my secondary courses in Mexico, I feel that I 

did not have the proper preparation for attending college.  What I learned when 

I was in the Mexican school and what I learned here taking English as Second 

Language (ESL) courses is completely different.  When I attended school in 

Mexico, I did not apply myself to my fullest and that is a primary factor 

concerning my lack of preparation for college.  I learned much more while 

taking ESL courses here because I am more experienced, more mature, and 

now I want to learn more.  I did remember some of the things I learned in 

Mexico, especially in mathematics, and those skills came in handy for me 

while taking classes in the United States. 

Because my understanding of English is semi-proficient, I use both 

languages when taking notes or reading, especially when I do not know the 

meaning of the words.  Sometimes I relate that word to both languages and this 

helps me with the meaning.  Lately as I learn more English, I use less 

translations and I am now starting to think in English.  Every day as I learn 

more, the English language feels better for me.  When I take notes I use both 

languages.  Sometimes I start writing a sentence in English and end it in  
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Figure 4.10 

He Taught me Well even Though he does not Speak Spanish 

 

 

 

 

 

He was my teacher for three years.  The best teacher I ever had and he 

taught me a lot.  He taught me English, mathematics, literature, science, and all 

the GED requirements.  It is amazing taught me all these skills without 

speaking Spanish. 

Spanish because I seem to write faster in Spanish when taking notes.  I figured 

that I use English now about 80% of the time.  For English spelling I have to 

memorize the words and try to hang around Americans most of my time to 

learn their application.  Most of my friends are American and this has helped 

me learn more.  I feel that if I hang around people that speak only English will 

help my learning.  I can see that being bilingual will definitely help me when 

working in the nursing field. 

When I came to the USA it had been over 8 years since I attended 

school.  Since my mother was alone, I had to stay at home to work and help her 

with finances.  This is the reason why I waited so long to even think about 
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going to school.  When I came to the USA, about three years ago I started 

going to school attending ESL courses to learn better English.  My intention at 

that time was to just complete the ESL courses to learn English and then stop 

attending school because I figured that if I spoke better English I would be able 

to get on better at different jobs here in the USA.  After completing my ESL 

courses, I decided to take the GED exam and passed it. 

Figure 4.11 

The Person who Gave me Priceless Advice 

 

 

 

 

 

Thanks to this person, I have been able to accomplish what I have so 

far.  She motivated me the most and advised me to enroll in technical college 

to get a degree.  I appreciate all the help she provided especially during the 

enrollment process when I felt lost.  

After completing my ESL courses and passing the GED exam, my 

teachers and ESL director motivated me to stay and attend college.  This is the 

reason why I am in college now taking a nursing certification.   
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There were some reasons why I was scared toward making the decision 

to attend college.  In the first place, I felt that I did not know enough English to 

carry on a college work load.  Another reason is that I was 24 years old and felt 

that I was too old to go to college.  The other reason was that I do not qualify 

to get any type of financial aid and the tuition costs have to come out of my 

pocket.  In Mexico it is rare to see an older college student attending courses.  

Usually by the time they are 24 years old they have completed college and are 

working in their field.  So for me starting college at the age of 24 years old felt 

weird.  I made the decision to start my nursing certificate and so far am doing 

well.  I am glad that they convinced me into attending college. 

I received lots of assistance during my college enrollment process.  

Most of the assistance I received for my enrollment came from ESL teachers 

and director.  They helped me complete the documentation and made it easier 

for me.  One thing I would like to say to the people working at the enrollment 

desk is to ask: “Is this is your first time enrolling in college? Do you know the 

steps necessary to enroll?”  I did not know where to go next and had to ask 

numerous questions during the process.  I felt lost at the beginning and was 

given some incorrect information and then when I enrolled, there were lots of 

problems and misunderstandings. They gave me some documents with the 

courses I was to take, but the courses had been changed.  After classes started 

things became easier.  Later I found out that since I am paying for classes out-
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of-pocket the tuition costs are higher. After talking to several people and 

visiting several offices, I was told what to do and was able to resolve the 

problem.   I did get the help I needed when I asked for help. The people that 

are most helpful during the enrollment process are the ones who come to your 

aid when you are disconcerted. 

The problems I am experiencing here are similar to the ones in Mexico 

when I was trying to attend school there.  These problems are economic 

because I have to pay for my courses out-of-pocket as I do not receive 

financial aid.  I have to go without some of the things I want because I need to 

save the money to pay for my school. My mother used to help me a little but 

she cannot help me anymore.  When you decide to go to school you have to 

work hard to get the best out of you investment.  I can see that some people 

come to college for the money they receive through financial aid and I see 

them wasting their time.  You have to make sure that college is what you want 

and do the best you can.  I work full time (40 hours per week) and have to 

balance my time for college.  Others I see attending college have the luxury of 

not having to work and yet they still waste their time.  It is cheap to talk and do 

nothing. 

I interact with others very well.  I try to participate in class even though 

my opinions sometimes are wrong but I get on well with all my classmates.  
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Presently I do not have any transportation problems.  I have my own car and if 

the car fails, I have the bus as a backup. 

In comparison to other students I place myself in the middle, perhaps a 

bit higher.  Some of my classmates have previous experience in nursing and 

are ahead of me.  I do not feel I know as much as them.  I do interact with them 

and they help me when I need help but only during class because I have to get 

to work right after class.  What I have seen about my classmates is that they 

think I know a lot more because I speak two languages and they do not believe 

it when I get low scores on the tests.  The amount of time I spend doing my 

school work depends on the subject and what the project is.  I spend lots of 

time on the computer on the internet and this helps me learn more.  I am a 

person who pays attention in class and get most of what I need from the 

information presented during class.  I have a good memory and usually 

remember what was said in class and for this reason I do not use too much time 

reviewing before exams.  The activities that make me more successful in 

learning English is meeting and interfacing with American friends because it 

allows me to practice the English language. 

The others things I have to do to be successful is to attend classes and 

learn as much English as possible, do the homework assignments, watch 

television in English, read lots of books, listen to radio stations in English, and 

listen carefully when others speak to analyze the language.  I also relate to 
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others who are in the same situation as me and try to encourage them and we 

give each other support.  I had to make adjustments in order to assimilate to 

college and my present environment.  I am definitely more resourceful now 

than when I first started school.  I now know where to go to find the 

information I need. 

I never joined a study group.  I feel that for me study groups do not 

work for me because they tend to slow my progress.  I prefer to create my own 

study process.  I like to work in groups but when studying I prefer to do it 

alone since I am used to doing things for myself.  Because I pay very close 

attention in class, I usually just review the things I have highlighted in my text 

book.  I learn by seeing and listening in class. 

One of the success strategies I discovered while in college is that I 

study better when I am under pressure.  When I study for a test I learn more 

because I know that I have to know it right away for the exam.  I discovered 

this in college and it works very well for me.  I start studying for a test two 

days prior, because I found out that if I study earlier, I tend to forget the 

information when the exam comes.  I like to share my ideas with others but 

sometimes they only work for me.  I do share those ideas if my classmates are 

interested and receptive.   If they are not receptive I do not share those ideas 

with them.  When I am sharing ideas, I like for the person to focus on what I 

am telling them and share those ideas.  If the person thinks highly of 
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themselves and place themselves above me, I do not share those ideas with 

them.  I have fairly good math skills and have helped others in that area.  One 

of them told me that he knew more than me so the sharing stopped there.  I do 

remember that those students I helped in math did very well on the exam 

because there are different ways of working math problems and sometimes it is 

good to know how to resolve mathematical problems in different ways. 

I do not receive any support from anyone.  Not all my family knows 

that I am attending college at the moment.  I live alone here in Washington 

State with no family members around.  Most of the other students who are 

Hispanic are married and have their own family life so there is not much 

interaction after class because everyone goes their way.  In the classroom I 

interact with everyone.   

 When I have time to interact with my classmates outside school I have 

found that there are differences between Americans and Hispanics.  The 

Americans want to relax and have a good time whereas the Hispanics are more 

serious, have families and all they want to do is drink and drink.  I have seen 

that Americans hang around the college more and want to have barbecues; 

Hispanics want to go dancing and drinking.  I see a completely different 

culture.  I interact with students from different cultures and everyone motivates 

me to continue in college. 
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My advice to present and future students are to work hard at school, do 

not waste your time, and know that soon you will have your degree.  Manage 

your time well to ensure that everything gets done and use the facilities 

provided for your advancement. 

Figure 4.12 

My Work Area at the End of the Day 

 

 

 

 

 

I took this photo because it reminds me that there is still much work to 

be done before I can go home.  This picture makes me realize that someday I 

will not be doing this anymore.  Instead I will be doing something better. 

About three weeks ago I completed my first quarter.  I felt very good 

when the grades were given to me.  I felt that I had accomplished something 

great.  I was happy when I hear my name called at the graduation ceremony to 

give me my certificate and grades.  This is my first college accomplishment for 

me and now I am looking forward to my second phase which is to look for a 

job and then get my nursing certification.   I feel very good now and know that 

I have more abilities to continue school as I feel more focused. 
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One special service that I would like to see is to have someone outside 

the ESL office provide assistance in English for students who have English as 

a second language and are struggling in composition courses.  English is my 

main problem especially when writing it.  Many people on campus have given 

me advice and support to continue my education.  They keep telling me that I 

should not continue working at my present job, which is working at a 

restaurant and someday I want to get away for this type of work.  This is my 

future dream.  

Ricardo 

I was born in the Philippines, having learned English there before 

coming to the United States.  My father is 95 years old, living in the island.  He 

is a medical doctor, an orthopedic surgeon who provides free medical 

treatment for the island citizens.  For this reason he has never become rich 

from practicing medicine but he is well known in the island.  My mother was a 

student nurse of my father‟s who taught anatomy at the local university.  I am 

also taking nursing at the college and often wish that my father was here in the 

United States to help me with my studies.  All my family still lives in the 

Philippines.  I am the only one in the United States.  I have a brother who was 

a priest and died of cancer.  Another brother is a clerk and works for the 

Philippine government.  All members of my family completed college except 

for one who has cerebral palsy; he is almost retarded but completed up to the 
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6
th

 grade and is now 60 years old.  All my sisters are nurses and I am also 

hoping to be one soon. 

I have an uncle who is a general in the Philippines army.  My 

grandfather on my mother‟s side was a soldier in the Philippine army.  My 

grandmother became an orphan when her mother died when she was 5 years 

old. I do not think she went or finished college.  My other grandfather 

established the first Philippine printing press and he only completed the 8
th

 

grade.  I remember him telling me that if you complete up to the 8
th

 grade you 

have already learned enough writing and arithmetic to get by.  In comparison 

he told me that a person who finished the 8
th

 grade during the 1910s to 1920s is 

better prepared than a college graduate is now because they should have more 

knowledge.  

I completed high school in 1980 in the Philippines and then I went to 

college.  The last time I attended college was in 1988.  I went back to college 

taking the same degree as before in 2009 and decided to get married while in 

the Philippines.  I did not finish college but came close to getting my degree.  I 

then joined the American navy and am now using the GI Bill.  I wanted to 

follow the example of some of my family members who were military.  

I attended primary school in the Philippines.  All courses were taught in 

English, all books were in English, and the language used other than English is 

Tagalog, a language spoken by the majority of the population and is commonly 
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called Filipino.  Ricardo self-identified as descending from a Hispanic 

background through his grandfather.  He described that he has been speaking 

English form his childhood and went to school where classes were given in 

English. 

The difference in education between the Philippines and the United 

States is that education is much harder here. One thing I have noticed is that 

students here in the USA cannot spell.  In the Philippines they spoon feed you 

the information.  I like it here more because there is more research in different 

areas.  One thing I liked about high school in the Philippines is that the 

classrooms were smaller, whereas here, the classrooms are large and you have 

a large student-to-teacher ratio and this makes it harder for me to learn.  

Another difference is that in the Philippines, you have to pay to go to high 

school and in the United Sates it is free.  I want to clarify that when I spoke 

about the small teacher-to-student ratios in the Philippines, it is only for private 

schools, which are the ones I attended.  In their public school, the student to 

teacher ratio is very high.  This is why many, especially those who have 

money, enroll their children in private schools; this is the reason why we have 

to pay for high school.  My wife started college in the Philippines but we had a 

hard time paying for tuition and had to drop.  Since I joined the military, I get 

the GI bill and I am lucky that my college is being paid for and I am taking 

advantage of this. 
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I feel that for school purposes, being bilingual are not helpful but in 

applying for a job it is helpful to know more than one language.  People around 

here are impressed when you speak another language especially if you can 

speak Spanish without an accent. 

The college I am attending has been good in providing assistance 

during enrollment.  They made it so easy for me to enroll.  They just asked me 

a few questions and everything else was done by the person helping me.  Some 

of that paperwork is complicated and I am glad that they did it for me.  Since I 

get the GI Bill, I do not qualify for Financial Aid and they took care of all the 

documentation.  I was assigned a specific advisor who helped me to enroll in 

the courses I needed.  One thing they forgot to tell me which was somewhat 

important was that I did not have to go on a waiting list to get my VA 

paperwork done.  With all of this, I can say that the enrollment process was 

easy and effective.  I love this college because they are very organized.  The 

only small complaint I have is that they need to fix the vending machines so 

that they do not take your money.  The person that helped me the most during 

enrollment was the VA representative and I thank her for this. I was also given 

a checklist of things to do from the VA representative and this helped me get 

things done. 
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Figure 4.13 

My Campus Support Building 

 

 

 

 

 

 

When I need any type of assistance I go to the registration building 

where the main offices are.  This is the way I enter the building.  Before I enter 

the building I know that there will be someone inside to help me.  I spend lots 

of time in the break room and sometimes meet my classmates for discussions. 

The academic problems experienced in college are different from those 

in high school.  When you attend high school, there is a lot of spoon feeding 

but in college you are on your own.  Teachers give you the assignments and a 

little idea of how to do them and then you have to do it on your own.  I have 

found that this is the best way to learn.  I also saw that in high school they do 

not push you as much as they do in college.   

As for transportation, I feel that they should improve the bus schedules.  

They should ask the bus companies to have more frequent buses because we 

only have one car and my wife and I sometimes have to work overtime; this 
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usually conflicts with my school schedule.  This is why I say that we need 

more options for buses.  In the summer I plan to jog to school since I live 3.5 

miles away. 

When I compare myself to other students I feel that I am not at the 

same level as them.  I feel like I am the dumbest in the class because all of 

them only study one or two hours before an exam and then ace the test.  This is 

not fair because I have to study for many hours.  I relate this to the fact that 

they are fresh out of high school and have their knowledge fresh in their minds.  

I went to school last in the Philippines, but I am still feeling rusty after being 

away from school for about 30 years.  Also my study habits are rather poor and 

these kids are better prepared than me. 

Success in school for me is getting good grades because in nursing you 

need to get grades of “B” or higher and there is lots of competition.  So far I 

have not accomplished what I like to have done.  My grades are not where I 

want them to be but I am not giving up, as I feel that my study habits are 

improving. 

Because this is the first time I attended college in the United States, I 

was skeptical about attending at first, but when I met you and learned that you 

had retired from the Air Force, I felt more at ease because I identified with you 

being that I am also in the military.  I feel better now in college because I am 

more organized and my study habits are better.  When I first came to college I 
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thought that study groups were a waste of time but now five of us have 

organized a study group and this has built my confidence even more.  It is hard 

to study alone and now being in a study group allows me to share information 

with my classmates.  People sometimes do not have the patience to show you 

and explain things, but in study groups we can take all the time needed.  I am 

looking forward to next quarter. 

One of the major things that have happened when I completed this 

quarter is that I do not have to take biology anymore.  This was my hardest 

course and I am glad it is all over with.  At first I felt that I was going to fail 

this class and would have been happy with a grade of “C” but ended up with a 

“B”.  I think the study group made this happen because the group used to 

discuss biology topics.   For next quarter I will be more focused, confident, and 

more organized.  Now I feel that I can do it.  Even though I do not have to 

work because my GI bill pays for my tuition, I plan to limit my number of 

courses to two so that I can get better grades.  Taking three courses is too much 

of a load for me.  I am older and I learn slower that the others.  I plan to work 

part time in the Air Force, working at an office.  This will give me the training 

I need to get promoted since I am in Air Force reserves.  The type of training 

and work I will be doing in the Air Force is not what I want to do for a career; 

it is just temporary and for promotion. 
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My final goal in education is to become a nurse.  I am taking a two-

year degree.  I do not know if I want to get a Bachelors in nursing because the 

pay is about the same but the responsibilities are much higher.  A nurse friend 

of mine told me that when you become a manager you lose your technical 

proficiency.  When you lose your proficiency you are the first one to be laid 

off.  This nurse friend who lives in New York told me that she was laid off 

from being a manager and had to go back to work as a nurse and did not know 

what to do because being a manager for 15 year caused her to lose her 

proficiency and she had to start from scratch.  She has advised my wife not to 

become a manager because the same thing is going to happen to her.  I have to 

think about getting a higher degree for these reasons.  The only reason I would 

get a bachelor degree for is to become an officer in the military and since I 

have previous experience, it may help me get promoted quicker.  

I interact well with my teachers and ask questions when I do not 

understand something.  Sometime I feel disappointed because I study hard for 

an exam and still feel that I did not do well.  I am taking this botany course 

which is hard for me and I just took an exam.  I feel 100% sure that I did not 

pass the exam.  I get frustrated when I see my classmates finish the exam in 

five minutes and I struggle for a long time.  I am usually the last one to 

complete the exam.  When I see that these younger students reviewing at the 
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library for about five minutes before taking the exam, I get frustrated because I 

spent about five hours studying. 

I do homework every day for about two hours if there is no exam.  I do 

not let a day go by without studying because I have a hard time comprehending 

the material.  I am a full-time student and do not work.  I feel that if I had a job 

I could not do the work.  I am 48 years old and need all the extra time to do my 

work.  My strategy is to study and study every moment I get.  I even study on 

Saturday and Sunday.  I use index cards and this has helped me a lot.  My wife 

also helps me study using flash cards. 

I do not get any monetary support from my family.  I wish I had but I 

have to rely on myself.  I do get the GI bill and without this my education 

would not be possible. 

I interact mostly with Caucasian students because they are the ones 

who have been able to help me the most.  I do interact well with the other 

cultures and I do exchange notes with Maria, a Hispanic student.  In our study 

group, we have people from different cultures similar to the United Nations. 

A strategy I have found successful for me is recording the class 

sessions after asking for permission.  I use mnemonics and acronyms and this 

helps me remember the material.  We also use semantics and this is helpful.  

Even though I felt at first that being old was detrimental to my learning, I saw 

that there were both old and young students in my class and both had about the 
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same grades so I feel better now that I have seen this.  I think that older 

students have to do more work to get the same grades. 

Sufficient tutoring is being offered on campus, but I did not use it last 

quarter.  Next quarter I plan to have four hours of tutoring per week.  No one in 

my family is available to help me because no one in my family is good at math. 

My children are already grown so I do not need childcare.  One service 

I will need help for is exam preparation.  Teachers who teach botany and math 

should explain as easy as possible as I have a hard time understanding.  Maybe 

do more examples on the board.  What I am going to say may sound crazy but 

I think that having a gym on campus where I can go and relax would be nice, 

and maybe a good cafeteria.  The cafeteria we have now is so expensive and 

has limited choices for food.  I would like to have more Spanish dishes like 

rice and meat. 

What administrators and teachers can do to help us as students is to not 

give us so much homework.  I get overwhelm myself and also see my kids 

with their school homework assignments and the time they spend doing it.  I 

feel that they spend too much time doing their homework.  I used to stay up 

until midnight doing my homework knowing that I had to get up early the next 

day and at times was unable to finish my assignments.  I never turned in an 

assignment when it was not finished. 
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I also feel that they should be choosing only the highly qualified to 

teach class at the college.  School authorities should sit in class and evaluate 

instructors, because some of them only write on the board and do not explain 

things.  Teachers think that students can just learn on their own.  They need to 

know that some students learn differently.  Once we had a substitute teacher at 

psychology and biology and I was completely lost.  Math is my Waterloo, I am 

thinking about going to the Sylvan Learning Center for help. 

Melissa  

Melissa did not participate in photo-elicitation (OC).  I was born in 

Guadalajara, Mexico.  My family moved to the United States when I was ten 

years old.  My family settled in Los Angeles, California where I grew up and 

attended elementary school and high school.  I started attending school at the 

age of ten years old after my arrival in California.  I remember never having to 

attended school while living in Mexico.  Only Spanish was spoken at my home 

in California because my parents never learned or attempted to learn English.  

My father and mother grew up in Mexico. Both never attended any 

schools but were taught to read and write outside the school environment by 

friends and family.  My brothers and sisters started school in California but had 

to drop out early to work and help with the family finances. I am the only one 

in the family who has been able to stay in school so far. Because I moved to 

California when I was ten years old, I never met or got to know my uncles or 
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aunts.  I also do not know anything about my grandparents‟ schools and did 

not spend much time with them because they are in Mexico and I left at an 

early age.  Only my immediate family came to Washington State with me. As 

far as school and college, I am the only one who has been in school the longest 

and will be the first member of the family to attend college and get a degree. 

I am semi-proficient in English, having attended high school in 

California. My schooling began at the age of ten in California and I had a lot of 

catching up to do when compared to other students. No one in my family went 

to school, my brothers and sisters dropped out of junior high.  I am the only 

one to complete high school and the only one attending college.  As far as I 

know, no one did anything with their lives as far as an education goes.  

Coming from a poor family and having separated from my husband, I am the 

one who provides for my present family and finance my education. 

When I had problems in class while in high school, I used to leave 

school and not attend for a few days.  I did not want to return because I did not 

want to have any problems that needed to be handled.  I figured that if I stayed 

away from school the problems would be forgotten.  I used to cut class all the 

time especially when any interferences came up.  In addition to having started 

my school in California at the age of ten years, I had to leave school because I 

got married, had children, and had to take care of my family.  I had a very 

controlling husband who wanted me at home all the time.  Every time I 
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mentioned going back to school he became very upset.  I wanted to go school 

but was unable while married to him, so I took the big decision to leave him.  

This is how I moved to Washington State to start a new life with my children.  

I remember my husband saying that if I started going to school he had to come 

with me and sit next to me to watch me as he was very jealous. 

When I went back to school I had several academic challenges.  The 

worst experiences I had were in mathematics because it is hard for me to 

understand.  The other areas I had problems were in reading and grammar.  

Reading not so much, but I do have trouble understanding words and their 

meaning, especially in the nursing field.  I think that these weaknesses are due 

to my skipping classes in high school so much, causing me not to learn.  Now I 

really pay attention and try to learn even though it is difficult for me. After 

attending college for a few quarters I find school a bit easier for me. 

Remembering my high school days, I keep thinking that I could have 

done much better if I had applied myself more.  I was bad in spelling but now I 

have improved.  I used to live in a bad area of Los Angeles and when I 

compare it to the area I live in Washington State, I can see a big difference, as 

things are much quieter here.  When I first arrived in Washington I looked for 

stores like in California where I could buy my spices to cook but there were 

none.   
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When it came time for me to look for a job I felt out of place because of 

my name, my Spanish accent, and not being able to speak good English.  I do 

not have any family in Washington except for two nieces and they gave me 

encouragement I needed to search for a job.  I was able to find a job later and 

have been working there since. 

When I first enrolled in college there was a person on campus who was 

there to help people during the enrollment process.  Her assistance was helpful 

to me and she guided me during the enrollment process. This counselor took 

me to the financial aid office and assisted me with the paperwork.  There was 

another lady from the college who used to call me when I needed to do more 

paperwork and this kept me up to date with the documentation. 

For academic help, I usually ask my youngest daughter who is very 

good in school.  She helps me with the math problems and other subjects.  I 

need help in most of my subjects because the last time I attended school was in 

1985 and now I have been in school for about one year. I cannot use on- 

campus tutoring because I work in the morning and as soon as I get off work I 

have to come to school.  There is not time for any other activities. I even work 

on Saturday. The activities that make me successful are the ones I am doing 

now, which is asking the teachers for help while attending classes, since I do 

not have time to stay and get tutoring on campus.  
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I interact well with other classmates and teachers.  Sometimes when I 

get an explanation from a classmate, I find it easier to understand than when 

the teacher explains it because explanations come from a different angle.  

For transportation I rely on my car.  If my car fails there is always a 

family member who is available to bring me to school.  As far as the bus, I do 

not even know where to take it and I do not use it. 

I feel better about college now because I identify with others who have 

similar problems and I can see them getting on.  This tells me that I can also do 

it and it keeps me going.  I keep telling myself that I also can do it.  I learn 

better by seeing things rather than reading it.  Reading from books is hard for 

me because some words are difficult for me to understand.  Sometimes I feel 

not capable of doing the work, but I am not a quitter and I keep going forward.  

I have just completed my nursing certificate and feel better about myself.  

When I think about completing this certificate, I feel that I have not learned 

enough.  I plan to take a little break and then return to college to further my 

education.   

Now that I have graduated, I am going to party and enjoy myself by 

taking a break.  I stressed a lot while attending college because people kept 

telling me that I am too old and that by the time I graduate I will be older, but I 

have completed my first phase and after a break I will continue.  I know I want 
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to return to school but right now I do not know what I want to do as far as 

more education. 

I do share my successful strategies with my peers when possible, but 

because I do not spend much time on campus after or before my classes, this 

does not happen often.  So my interactions with other classmates are few.  I 

usually do not interact with students outside my group because I do not feel as 

close to them as with the Hispanic group I hang around with.  I usually go to 

my group or teachers to solve my problems.  During my class times, I only mix 

with the Spanish group and these are the people I study with.  When I started 

school no one outside my group spoke to me, but now that we have gotten to 

know each better, I interact well with them even though I did not join a study 

group due to my time limitations.  When I am with my group, I feel that they 

should not trust my opinions because I feel that I do not know enough to help 

others.  As I expressed before, I feel that the group explanations make better 

sense for me but usually I was unable to meet with them due to my family 

responsibilities.  I have kids and have to go to work. 

The best advice I can give other students is to not give up.  If you really 

put your mind into it and really study hard for those tests, you can do it! 

Because I have to work, go to school, and take care of my family, I have to 

manage my limited time carefully.  When I finish work I have to go home take 
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a shower and then back to school as soon as possible.  I have figured out a 

system that works for me. 

I cannot use the provided tutoring because of work and other 

responsibilities.  I work in the morning and attend classes in the afternoon.  I 

work on Saturdays too.  I am aware of the other services provided for students 

on campus but I cannot use them.  I wanted to get help for my math by taking 

preparatory courses, but these proved to be too expensive for me.  Since I have 

to pay for them out of pocket I could not afford them.  The math preparatory 

course I wanted to take costs around $800.00 and I cannot afford to pay this.  

Then I tried to get financial aid and was told that I do not qualify to get it for 

these courses. If I did not get financial aid for my regular courses, I would not 

be able to attend college.  My 17-year-old daughter, who is an honor student in 

school, helps me when I do not understand something.  If I have a problem I 

know I can ask her.  I never turned in unfinished homework because my 

instructors do not want it unless it is completed.  The say to me: “I do not want 

it if it is not finished.” 

I am an older student who was unable to get an education at an earlier 

age because of family responsibilities.  I had always wanted to go to school but 

was kept away by family members or work.  To be able to go to school, I had 

to make a critical life decision to move away from my parents, husband, 

friends, and start a new life in Washington State.  So far that decision has 
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proven to be successful by having completed my nursing certificate and with 

plans to continue forward with my education in the future. 

Gloria  

Since Gloria is the youngest participant in the group, I looked forward 

to her opinions (OC). I was born in Chicago, Illinois and moved to Washington 

State at the age of ten with my parents who left Chicago in search for a better 

job.  My parents are of Hispanic descent.  (OC) Gloria did not specify which 

country her family came from and did not participate in photo-elicitation.    

I am semi-proficient in English, even though I attended schools in the 

United States from an early age.  My father and mother did not attend schools.  

My brother started high school but never graduated.  So far he has not returned 

to school to complete his high school diploma but plans to return later.  I have 

two sisters who are now attending high school.  My uncles and aunts did not 

attend schools and neither did my grandparents.  I come from a family who has 

dedicated most of their lives to work and not to get an education.  I will be the 

first member of my family to attend college and get a college degree. 

Because neither parent attended school, they did not give us children 

the necessary support to attend school.  They made it kind of hard for us to 

attend.  My brother made the attempt to attend high school but had to drop 

later to work and make money.  My brother, who is older, kept good grades in 

school while he attended and plans to get his high school diploma later.  When 
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I was younger I remember my brother helping me with my school work.  I 

attended elementary school in Illinois and high school in Washington State.  

My elementary school in Illinois was bilingual (English and Spanish).  

When I experienced problems while attending school in Chicago, I was 

able to get tutoring in both languages.  This helped me to better understand 

things.  The challenges I had in high school are completely different from 

those experienced in college because in high school you can get away with 

things but in college you cannot get away with anything.  If you miss school or 

fail to do the work in college you can get kicked out or you get too far behind 

and at the end the work still needs to be done.  Once you get kicked out of 

school it is kind of hard to get back.  I remember last quarter they wanted to 

kick me out of school because I missed one test, but I was able to work this 

out.  The college environment is much stricter than in high school.  

Being bilingual helps when a person is looking for a job because they 

usually prefer to hire someone who speaks two languages especially Spanish.  

In the long run, it helps to be bilingual, but in class, it is harder for you to 

know how to say words the proper way since you may have learned it 

different.  So being bilingual can harm you a bit.  I graduated from high school 

two years ago and it took me that amount of time to decide whether to continue 

for a higher education.  After I realized that having an education and a degree 

is essential to get good jobs, I decided to enroll in a nursing program. 
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The enrollment process for me was not that hard because there was 

someone at the administration office to help and guide me through the whole 

process.  It would have been a lot better if the program that I was enrolling in 

had all the papers I needed to complete in one single package.  I like to have 

everything together so I know exactly what to do. Having someone to get my 

schedule, to assist me in financial aid, to introduce me to the teachers, and to 

show me around the campus was helpful to me. The person who was helping 

me also gave some important information about the college that was good for 

me to know.  They selected my schedule and gave it to me, and I had a choice 

between morning or night classes.   Having choices of schedules helped me 

because I work at two jobs. 

When I am in class, I usually ask a lot of questions so that I can find an 

easier way to remember things. I have a lot of things going on at once because 

I work at two jobs so I talk a lot to my teachers and my classmates and they 

always help me.  I have found that when a classmate explains something to me, 

I can understand it better than when the teacher explains it.  One of the 

problems I have concerning class attendance is that I am not able to get up on 

time due to being too tired and I am sometimes late for class.  Because I work 

quite a ways from the college I have to leave extra early.  I live only about five 

minutes from the college so if my transportation fails, I can walk to school as it 

is within walking distance.  I have reliable transportation, but usually the 
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traffic is bad at the time that I have to go to class because it is the time when 

everyone is getting off work. I have decided that if necessary I can ride the bus 

when my transportation fails. 

I feel down sometimes because some of my classmates are really smart, 

and I feel that I am not at the same level of knowledge to them.  I place myself 

in the middle.  I really study hard and have to prepare a lot more than they do 

and even with the hard work I put into my studies, it is kind of hard to get to 

the same level as my classmates.  To me, success means getting good grades 

and doing all your homework assignments.  Success is to enjoy what you do 

and stay on top of everything. 

I feel much more resourceful now than when I first came to college or 

when I was in high school because when I was in high school, I did not even 

use the dictionary or the internet and now I know where to get the information 

I need.  I have accomplished a lot because of knowing how to do my work and 

where to find the information for class work.  The goal I have met so far is 

being on time for class and being able to do my homework.  I spend about 

three hours per class doing my homework.  I have two jobs and also go to 

school and even though I do not have any children to take care of, it is difficult 

to manage my time. 

The strategy I use to prepare for school is to study two or three days 

before taking any exam or test.  Cramming at the last moment and studying 
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prior to the exam does not work for me.  I used to study one hour before the 

exam, but realized that I need to prepare long before that to keep my mind 

focused on the topic.  I also study the night before the exam and then review 

prior to the exam. This seems to work for me now.  Going through the work 

and re-reading it over and over helps me to remember it.  Things seem to be 

getting easier for me as I attend more college courses.  I feel that I have picked 

up a lot of new stuff that I did not know before I started attending college and 

that is what is making it easier for me to understand.  I have learned different 

ways to do things.  

Because of work, I am unable to participate on any study groups, but 

some of my friends do come to my home sometimes and we do our projects 

and assignments as a group and this helped me a lot.  I also learned how to 

manage my time better since I started college.  I learned time management 

when I came to college and now I seem to find the time to do things.  When I 

figure out a better way to do things, I share those ideas with my classmates 

because I want to help everyone. 

I am one of the lucky few because I do get support from my family 

now, even though I did not have that full support when I attended elementary 

school and high school.  I get support from my sisters and other members of 

the family since they all want me to succeed in college. My parents are helping 
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me by paying for the tuition.  Even though I work at two jobs, without their 

help I would not be able to afford to attend college. 

I interact well with people from other races, but only at school.  

Because of work, I do not have time to interact with any other students outside 

school.  I have many other things to do and only when student friends come to 

my house do I interact with them.  I have a really tight schedule with my work 

and boyfriend.  For this reason I am not part of any study group or anything 

else. 

Concerning sharing strategies I feel that it is better to learn things the 

hard way than the easy way, because learning it this way stays with you better.  

I just pay attention in class and write the information down in my notebook to 

review it later.  When I have time, I go over it and re-read it several times.  I 

try to take notes of the material I do not understand so that I can review, and if 

I still do not understand it, I will ask the teacher to see if he or she can explain 

it a bit different.  When I was in class a while back, I noticed and small group 

studying and trying to learn the material we had just covered in class.  Since I 

had understood the material in class and saw what they were reviewing I asked 

them if they needed any help.  They were Russian students who had problems 

with the language and I tried to help them.  

The advice I give students enrolled in college is: “Do not give up!  If 

you really put your mind into it you can get over those tests and score well.” 
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I feel more capable of doing my work now than when I started because 

I am older and now I apply myself more.  When I was in high school, I could 

not be bothered to look up a word on the dictionary and now I am more 

interested in learning and getting a degree.  I have accomplished a lot so far 

and am happy with what I have done. 

What teachers can do to help us as students is to give us credit and 

show approval of the work we do.  Not all teachers are helpful and I guess it 

depends on the program you are enrolled in.  It is good to have a positive 

attitude as a student and teachers can help us get that positive attitude.  Last 

quarter I needed to change a schedule in my nursing program because the 

schedule they gave me did not work for me.  I got help and was able to change 

my schedule.  Another advice I would like to give is that once the schedule is 

given to you, stick to it and get the work done.  

Summary 

 The participants‟ narratives and photos encapsulated the strategies, 

challenges and adjustments adult Hispanics students take to support their 

academic success in technical college.  The photos emphasized how they use 

the objects they view as incentives in life.   

Discussion during the interviews revealed that every participant worked 

hard either at their jobs or doing the school assignments.  It was noted that 

scheduling of everyday activities was accomplished by employing careful time 
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management.  Participants were dedicated to their school work and had the 

perseverance to continue in school even though other things got in the way.  It 

can be seen that they enrolled in technical college because they want to better 

themselves through an education to provide for their families and become 

better citizens.   
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Chapter V – Discussion 

Participants were scheduled to meet in a private room at the institution 

where the study was conducted.  A total of 28 interviews were completed 

within a period of seven months, in which each participant met with the 

researcher five times.  The meetings consisted of two focus groups, two semi-

structured interviews, and one photo elicitation interview.  The number of 

students who met the criteria for participation in this study was six.  The 

technical college where the study was performed is located in the northwest 

region of the United States.  This discussion begins with analysis of the 

demographics, followed by discussion of each research question. 

Demographics 

A demographic analysis was completed for each participant using the 

results from the first semi-structured interview questionnaire.  Hispanics 

constitute the largest minority group in the United States and are well 

represented in schools and colleges (Ramirez & Carpenter, 2005; Teranishi et 

al., 2011).  This has changed the population demographic throughout the 

nation.  According to Reeves (2003) 70% of workers in the coming decade will 

not need a four-year degree to work in jobs related to technology.  Instead 

employers are projecting a workforce of individuals with associate degrees or 

technical certificates.  These workforce projections have increased the number 

of Hispanic students that enroll in technical college who are older, 
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disadvantaged, and less prepared for college (Zeidenberg, 2008) and 

individuals who want to start working in their field of study as soon as 

possible.  Ronaldo stated: “I chose to attend a two-year institution because I 

wanted to get into the field faster to start working.” 

These are the demographic criteria analyzed:  

Foreign born.  This category describes individuals born outside the 

USA who have enrolled in technical college courses in the United States.  The 

researcher was looking for language skills or other skills participants learned at 

schools outside the United States which include positive outcomes of 

sociability, cohesiveness and connection to a community (Warr, 2005).  The 

skills learned from educational systems outside the United States called social 

capital could be used toward a successful classroom outcome (Dinovitzer et 

al., 2003; Warr, 2005).  At times these skills are not considered when assigning 

tasks to students who speak a second language or those who come from 

another country.  A connection exists between learning and the student‟s 

involvement in the classroom (Ullah and Wilson, 2007).  One of the keys for 

the success of foreign born students in the classroom is to get them involved 

and to find ways to have them participate in the discussions.  For example, 

Orlando stated: “I did remember some of the things I learned in Mexico 

especially in mathematics.  This came in handy for me while taking classes in 

the United States.”  Four of six participants were born outside the USA. 
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Table 5.1  

 Demographics of Participants 

Born Outside the USA 4/6 67% 

High School Outside the USA 4/6 67% 

1.5 Generation 2/6 33% 

 

 Parents’ educational level.  Gerder and Mallinkrodt (1994) assert that 

students have formed expectations about the college before enrolling.  If they 

come from a family whose parents have a lower education level or have not 

completed high school, they are less likely to get proper parental mentoring to 

attend college.  Parents tend to be less supportive or encouraging of their 

children‟s decision to attend college especially if the child is the first member 

of the family to attend college (McConnell, 2000).   

Previous research findings described that the educational level of 

parents may have a big impact on their performance in college. University 

level studies suggest that stress inherent to work load in the classroom may be 

tied up to experiences in familial relationships; therefore family support is 

considered a big impact for success (Skowron et al., 2004).   

 Table 5.1 shows that four of six participants in this study (67%), 

attended high school outside the United States, but only two completed high 

school before enrolling in technical college and two were 1.5 generation 
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individuals.  A 1.5 generation person is someone who immigrated to a new 

country during an early age and their identification will be affected by their 

experiences growing up in their new country.  Of the four participants who did 

not complete high school on Table 5.2, two came from a family where parents 

did not complete high school.  This is consistent with the literature review 

describing that parents play an important role in encouraging their children 

about education (Behnke et al., 2008; Fishbein & Perez, 2000).  The 

percentage of participants‟ parents with an educational level below high school 

in this study as seen in Table 5.2 was 67%, possibly impacting the school 

success of participants. 

 An analysis of the siblings who came from parents who did not 

complete high school shows that 90% failed to complete high school (9 of 10) 

and only one of ten (10%) completed high school (Table 5.2).  When 

comparing this to participants from households where parents completed high 

school, seven of twelve siblings (58%) completed high school.   These results 

are consistent with the literature review findings that success is tied up to 

experiences in familial relationships (Skowron, 2004). 

 Table 5.2 shows that two of six participants were single and did not 

have family responsibilities at the time of the study.  Yet, Gloria stated: “I have 

two jobs and also go to school and even though I do not have any children to 

take care of, it is difficult to manage time.”  This is the participant who has her 
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education paid by her parents who at first did not support her to go to high 

school but now give her full support for college.  Gloria said: “My parents are 

helping me by paying for tuition.  Even though I work at two jobs, without 

their help I would not be able to attend college.” 

Table 5.2 

Work and Education of Participants and their Parents  

Name Status 

Participant 

Work & 

College 

(Participant) 

H/S Before 

College 

(Participant) 

H/S 

Completion 

(Parents) 

H/S 

Completion 

(Siblings) 

Gloria Single Yes Yes No 0 of 3 

Ricardo Married No Yes Yes 4 of 5 

Melissa Single Parent Yes No No 0 of 3 

Raquel Married Yes No Yes 3 of 7 

Orlando Single Yes No No 0 of 1 

Ronaldo Single Parent Yes No No 1 of 3 

Totals N/A 5 of 6 2 of 6 2 of 6 8 of 22 

 

 Parents‟ high school completion seemed to affect the success of 

children who opted to work and raise a family first before returning to college 

several years later to get a skill and complete high school.   Interestingly, the   

participant who stated that her family did not give the children support to 

attend school, completed high school before enrolling in technical college.  On 

the other hand, three of six (50%) of participants who descended from parents 

who had a lower level of education had not completed high school at the time 

of this study.  This is consistent with literature review findings that family 

support has been characterized as an important factor in the retention rates of 

Hispanics in school (Pidcock et al., 2001; Solberg & Villareal, 1997).  The 
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absence of parental mentoring for students who came from poor households 

has been a significant factor in academic success (Pidcock et al., 2001; 

Sampson & Laub, 1993).  A vast number of students are at risk for attrition 

simply on the basis of their parents‟ educational level (Martinez et al., 2009). 

Time spent out of school.  Non-traditional students often elect to work 

after completing high school instead of continuing on with their education.  

Others get married and raise a family.  After being away from school for 

several years they see the need for a higher education and return to college 

(Zeidenberg, 2008).  This category analyzed their age and the amount of time 

they were away from school when starting technical college.  

Figure 5.1 displays the ages of each participant with the average age to 

the right of each bar.  The participants‟ mean age was 33.3 years.  Three of the 

six participants were below the average age.  The average number of years the 

participants had been away from school was 16 years.  The number of years 

away from school ranged from 2 years to 30 years.  Ricardo stated: “I went to 

school last year in the Philippines but I still feel rusty after being away from 

school for about 30 years.” 

Reasons for dropping out of high school or college.  This category 

describes the prevailing reasons why participants made the decision to drop out 

of high school as seen on Table 5.3.  Information from the narratives was used 

to determine the major reasons participants gave for dropping.  The two 
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reasons with the highest frequency were pressure from parents and having to 

work to support the family, which affected 50% of participants.  This is 

consistent with research findings that adult Hispanics students are burdened by 

family and work pressures (McArthur, 2005). 

Figure 5.1 

Age of Participants Compared to the Average Age 
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Table 5.3 shows that three study participants (50%) dropped out of high 

school due to pressure from parents.  Ronaldo stated: “I tried to go to school 

and not work but my family pressured me to work so that I could help with the 

family income.”  This is consistent with literature review findings that 

Hispanics students tend to have more personal and family responsibilities that 
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take precedence over education (Chiang et al., 2004).  The importance they 

place on college, their aspirations, and the support they receive from a family 

impacts their success (McConnell, 2000).  While at home living with their 

parents, education is placed lower on their scale of importance because they 

see the need to work and are pressured to help the family financially. 

Table 5.3 

Reasons for Dropping out of School or College 

Reasons for Dropping Out of School 

Number= Number of participants affected 

High School College 

Pressure from parents 3  

Work to support family 3 1 

Moved to other country 2 1 

Too much pressure due to responsibilities 2  

Too expensive 2 1 

Academic work too hard 1  

Language barriers 1  

Sick family member 1  

Family responsibilities due to marriage 1  

No family support 1  

 

 Here are some examples: 

Gloria stated: “Because neither parent attended school, they did not give us 

children the necessary support to attend school.”  

Melissa noted, “I started attending school at the age of ten years old after my 

arrival in California and I had lots of catching up to do when compared to other 

students.  No one in my family went to school, my brothers and sisters dropped 

out of junior high.” 
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Melissa: “I wanted to go to school but was unable while married.” 

Orlando: “I started my preparatory training in Mexico which is the equivalent 

of high school in the United States but did not finish due to lack of money.”  

Ricardo: “I went back to college taking the same degree as before in 2009 and 

decided to get married in the Philippines.  I did not finish college.” 

Raquel: “I had to discontinue high school to take care of my family.” 

 Work Responsibilities.  The majority of participants in this study 

worked and attended college simultaneously.  Table 5.3 shows that three of six 

participants (50%) had to work and attend college to support their families.  

The other participant started college in the Philippines but had to drop due to 

college being too expensive and had to go to work to pay for college costs.  

This was consistent with literature findings that these students face 

insurmountable barriers due to work pressures (McArthur, 2005), and 30 to 

35% withdraw from school due to financial difficulties (Tinto, 1993). 

Family responsibilities.  Non-traditional students return to school at a 

later age with family responsibilities.  This usually creates barriers for success 

in technical college because any emergency related to a family matter 

overrides college attendance or academic work.  Table 5.4 shows that four of 

six participants (67%) had family responsibilities.  Melissa is a single parent, 

who works at two jobs and attends school.  Often these responsibilities get in 

the way of school work.  Raquel stated: “Another thing that could interfere 
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with school is if I have a sick child or husband or an appointments that cannot 

be altered.” 

Table 5.4 

Work and Family Responsibilities 

Name Status 

Participant 

Work 

Conditions 

Family 

Responsibilities 

Gloria Single Two jobs No 

Ricardo Married Not Working Yes 

Melissa Single Parent Two jobs Yes 

Raquel Married Full-time Yes 

Orlando Single Full-time No 

Ronaldo Single Parent Part-time Yes 

Totals N/A 5 of 6 4 of 6 
 

 This is consistent with literature findings that non-traditional students 

defined as those 24 years old and older return to school while maintaining 

work, family, and other responsibilities (Hudson et al., 2008). 

 English proficiency.  Three participants self-identified as proficient in 

English.  The other three self-identified as semi-proficient in English.  

Interestingly table 5.1 shows that four of six participants were born outside the 

United States and two of the four who were born outside the United States self-

identified as being proficient in English.  Another interesting observation is 

that one participant who was born in the USA self-identified as being semi-

proficient in English.  Her reasoning was that her classes in elementary school 

were in Spanish and English and she was able to get tutoring in both 



218 

 

languages.  In college, the participant was not able to understand the words 

used in the field of study, a complaint several of the nursing students made in 

this study.   Orlando stated: “I come across some words that I have not heard 

before especially with the language used in the nursing field.” 

 It is important to note that although 67% of participants were born 

outside the United States.  From the four who completed high school outside 

the USA, one from Guam and the other from the Philippines, both had all their 

classes taught in English as this was the language used in their classrooms.  

Other demographics and family data.  One participant expressed that 

while growing up in Mexico she was never made to go to school.  She had a 

late school start at the age of 10 years old when her family immigrated to the 

United States.   She said that most of her family members never attended 

school but were taught to read and write by friends or family members.  This 

was the only type of education she remembered when growing up in Mexico. 

 Table 5.5 shows that two of six (33.3%) participants‟ parents 

completed high school.  Four of six parents (67%) did not complete high 

school.  Gloria stated that none of the children in her family received support 

for school.  She said that her brother attempted to attend but had to drop from 

high school.  Ronaldo said that he tried to attend school but was forced to drop 

out to work and help out with family‟s finances.  He said that his family was 

poor in an area where living conditions were very expensive.  He stated that all 



219 

 

his family members had to work when young to help the family.  Van Bui 

(2005) asserted that many young people whose parents do not have a high 

school education do not enroll in college.   

 When the participants were asked whether they were poor or from a 

middle class family, two stated that they were from the middle class.  The 

other four stated that they came from a poor family.  It is interesting to note 

that two of the participants who were born outside the United States self-

identified as coming from a middle class family where both parents completed 

high school and had the highest number of siblings with a high school 

education.  Parent involvement seems to have instrumental success in the 

education of their siblings.  In Raquel‟s family, three of seven siblings 

completed high school and in Ricardo‟s family four of five family members 

completed high school for a total of seven of twelve (58%).  This is consistent 

with literature findings that individuals who come from families with a high 

school education or higher familiarize their children at early ages about college 

life and expectations (Martinez et al., 2009).  The rest of the siblings who came 

from a family without a high school education had a low high school 

completion rate: only one of ten (10%) completed high school.  This is not 

consistent with literature findings where nationwide 60% of Latino high school 

students get a diploma (Perez, 2004). 
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Table 5.5 

Demographic Characteristics of Participants and Their Families 

Characteristics Raquel Melissa Gloria Ricardo Orlando Ronaldo 
Age 35 36 22 48 26 28 

Family Status Poor Poor Middle Middle Poor Poor 

Domestic 

Responsibilities 
Yes Yes No Yes No Yes 

Work 

Responsibilities 
Yes Yes Yes No Yes Yes 

Years Away from 

School 
Unknown 25 2 30 8 10 

Parent‟s 

Schooling Level 
H/S= Yes H/S= No H/S= No H/S= Yes H/S= No H/S= No 

English Skills Proficient Semi-pro Semi-pro Proficient Semi-pro Proficient 

Support for 

School 

No No Yes No No No 

Financial Aid  Yes yes No VA No VA 

Primary 

Transportation 
Car Car Car Car Car Bus 

 

  Table 5.5 shows that the majority of participants (83.3%) work to take 

care of family responsibilities to pay for school materials even though most 

four of six are getting financial aid, two from grants and two from the VA.  

Two expressed that without financial aid they would not be able to attend 

technical college.  Another participant has no car and used public bus 

transportation to get to work and school.  While he stated that public 

transportation has worked for him, it caused him to use more of his precious 

time for commuting.  He is a single parent with one child in his care that 

requires lots of extra time and good time management.  Another noted that her 

two jobs were quite a ways from work and she was often late for class due to 

traffic congestion or oversleeping.  Table 5.5 shows that only one participant 



221 

 

received support from their family for college.  The others had to find ways to 

pay for college costs.    During the interview, participants stated several times 

that working full-time or part-time and going to school is very difficult because 

of the limited time available to study and do the homework assignments.  

Some expressed concerns of not having enough time to sleep or rest. 

 None of the participants expressed any concerns for transportation.  All 

except one had their own cars and had arrangements for back-up in case their 

primary mode of transportation failed.  They all said that their back up was 

public transportation.  The only concern about using the bus was the 

availability of buses for late afternoon classes and the dangers of using the bus 

at night.  Ricardo stated that the bus schedules need to be improved and that 

bus companies should have more frequent buses. 

It is noted that in Table 5.5, the salient characteristics affecting 

participants‟ outcomes are work and family responsibilities.  It is interesting to 

note that three of six participants considered themselves proficient in English, 

even though every participant expressed that language was a significant barrier 

affecting their technical college courses.  This may have been because of their 

field of study which required them to use highly technological vocabulary.  

This is consistent with studies showing a distinction between basic 

interpersonal communications skills (BICS) and cognitive academic language 
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proficiency (CALP) where student may be proficient in one and not the other 

(Cedeno, 2011) 

 Parent‟s educational level had a big impact on the school completion of 

their children.  Results showed that only 10% of the children from a home 

where parents did not have a high education.  Other results showed that all 

participants were burdened with other responsibilities besides going to 

technical college which affected the ability to complete their assignments. 

Analysis of Research Question #1 

 What strategies do adult Hispanic students employ during their 

college adjustment process to support their academic achievement in 

technical colleges during the first terms? 

Each narrative was reviewed using the coding methods described by Saldaña 

(2009).  The coding was done using the strategic criteria the participants 

expressed in their narratives.   These are the categories analyzed in relation to 

participants‟ strategies employed: 

Work hard.  This criterion was looking for expressions participants 

made concerning the effort they had to make toward having successful 

outcomes in their courses.  Forty one responses were related to working hard to 

stay at the same academic level as others in the classroom (Table 5.2).  For 

example, Ricardo expressed concerns that because of his age he had to work 

much harder than the other students to pass the class or get a good grade.  
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Ronaldo indicated that he had to get up very early in the morning and work 

during his lunch hour at school to keep up with other students.  Ricardo 

indicated that he did not work but still has to work much harder than the other 

because of his age. 

Seek help.  This category describes what the participants did to get 

their questions answered when they experienced academic problems.  Figure 

5.2 show that 29 responses were related to needing more self help.  For 

example, Gloria stated that she gets most of her help from her instructors either 

before or after class because this is the only time available for her.  Gloria 

works at two jobs and is not able to use on campus tutoring.  Ronaldo said: 

“When stuck on a problem I either bring it to the teacher before or after class.” 

It was noted that each participant had a very tight schedule between work and 

attending classes and had to rely on getting their questions answered during 

class because of their limited time on campus. 

Motivate self.   The narratives expressed that to be successful each 

participant motivated themselves constantly to get the work done especially 

when they had been away from school for such a long time.  This component 

from Figure 5.2 with 25 responses measured the number of times participants 

made a statement related to how they motivated themselves and others.  

Melissa stated: “I keep telling myself that I can do it.”  Raquel said: “I then tell 
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myself, you have from this time to this time to do this and I focus on that. I 

keep pushing myself toward higher grades.” 

Figure 5.2 

Resulting Categories Relating to Question #1 
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Self-efficacy is defined as the belief in one‟s capabilities to complete 

assigned tasks (McCabe, Kraemer, Miller, Palmar, & Ruscita, 2006).  It is 

when adult Hispanic students start believing in themselves, that their self-

efficacy and academic achievement takes shape.  Poorly integrated adult 

Hispanic students are more likely to withdraw from their courses and not 

complete a college degree (Castillo & Hill, 2004; Leppel, 2005; Lichtenstein, 

1993; Tinnesz, Ahuna, & Kiener, 2006).  Even promising adult Hispanic 
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students who begin college are less likely than Non-Hispanic Caucasian 

students to return after their first year (Solberg & Villareal, 1997; Pidock, 

Fischer, & Munsch, 2001).  A small encouragement can make a difference for 

most adult Hispanic students. 

 Time management.  Participants‟ busy schedules required good time 

management skills.  This component measured the frequency of times they 

mentioned management of their time which show 20 responses in Figure 5.2.  

One participant was a complete believer in time management, and she said that 

she has calendars all over her house reminding her of the schedules and what 

needs to be done that day.  She expressed that she was always early or on time 

for her appointments unless an emergency came up.  She said that what would 

keep her away from her scheduled event is if her daughter or husband got sick.  

Collaboration.  This is a measurement of how well each student 

interfaced with other students which show 16 responses in Figure 5.2.  All 

participants wanted to interface more but their tight schedules kept them from 

collaborating.  Most of their collaboration time took place during class because 

of their tight schedule from work to school and then from school to work.  

Raquel said, “Other classmates usually ask me for help and I am able to 

provide it when they seem to be struggling.”  Rolando stated, “I want to always 

be good enough to teach others.”  Gloria said, “I am unable to participate in 
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any study groups but some of my friends come to my home sometimes and we 

do our projects and assignments as a group and this helped me a lot.” 

 Other.  This is where statements not fitting any of the above categories 

are stored.  Melissa stated: I really pay attention and try to learn even though it 

is difficult for me.”  Orlando said: “I had to make adjustments in order to 

assimilate.”  This showed 11 responses in Figure 5.2. 

Summary. 

In summary, Figure 5.2 show that the majority of participants worked 

hard to achieve success in technical college.  Ricardo stated, “I feel I am the 

dumbest in the class because all of them only study for one or two hours before 

the exam and then ace the test.  I have to study many hours.”  Gloria said, “I 

really have to study hard and have to prepare a lot more than they do and even 

with the hard work I put into my studies it is kind of hard to get to the same 

level as my classmates.” Gloria stated, I spend about three hours per class 

doing my home work.”   Students realized that their success was dependent on 

how hard they work and their ability to complete assignments, attend classes, 

and develop good classroom engagement.  This idea of hard work is consistent 

with Chaves (2008) who posited that classroom engagement is positively 

associated with success.  These participants work hard because they connected 

success with effort.  This is consistent with research findings that adult 
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Hispanics place a high value on getting and education because they have seen 

that this will place in a better condition to get a job. 

Analysis of Research Question #2 

 What are the main challenges adult Hispanic students’ experiences 

during the first terms of technical college?  

Academic challenges.  This is a measurement of academic problems 

each participant expressed in their narrative. Figure 5.3 show that the category 

of academic challenges has the highest frequency 26 responses.  For example 

one participant said, “I have a hard time comprehending the material.”   

Another stated, “I need to prepare long before that to keep my mind focused on 

the topic.”  Comparing himself to younger students, another stated: “This is not 

fair because I have to study many hours.  I relate this to the fact that they are 

fresh out of high school and have their knowledge fresh in their minds.”  

Melissa stated, “I really pay attention and try to learn even though it is difficult 

for me.”  Ricardo said, “I have a hard time comprehending the material and I 

feel that older students have to do more work to get the same grades.”   This is 

consistent with the literature review expressing that older students are 

inadequately prepared for the academic level of work required for college 

(Chaves, 2006; Teranishi et al., 2011). 

Lack of confidence.  The category in reference to Figure 5.3 had the 

second highest frequency, confidence.  This category described participants‟ 
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feelings of worry or lacks of confidence either during class or when they were 

completing their class assignments. One participant stated, “I get frustrated 

when I see my classmates finish their exam in a few minutes.”  Melissa said, “I 

did not want to return [to college] because I did not want any problems.”  

Gloria stated, “I get frustrated when I see my classmates finish the exam in 5 

minutes.”  The more support each individual receives the easier the adaptation 

and adjustment process to the technical college environment (Fischer, 2007; 

Torres & Rollock, 2004). 

Responsibilities.  This category describes the frequency of statement 

concerning their responsibilities besides those of completing the school work.  

Figure 5.3 show 20 responses related to participants‟ responsibilities.  One 

participant stated, “I work at two jobs and also go to school.”  Raquel said, “I 

cannot attend any campus events due to schedule or family responsibilities.”  

Orlando stated, “I have to get to work right after class.”  Every participant had 

additional responsibilities in addition to school such as domestic activities, 

taking care of house projects, or working at two jobs.  This at times impacted 

students‟ success. 

Language issues.  It was observed during this study that every 

participant had language problems, especially those in the nursing field.  

Understanding the vocabulary words was the main barrier even for those who 

were proficient in English.  Orlando stated, “My main academic challenge here 
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is the English language.”  Melissa said, “Reading from books is hard for me 

because some words are difficult for me to understand.”  This is consistent 

with the BICS and CALP issue mentioned earlier concerning the language 

skills a student who has English as a second language may possess (Cedeno, 

2011). 

Figure 5.3 

What are the Main Challenges? 
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Familial or other type of support.  This describes the lack support 

participants get from parents, other family members, or peers and the challenge 

it creates for them.  Support from parents affects their success (Martinez et al., 
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2009).  Figure 5.3 show 19 responses from participants that related to support 

in this study.  Melissa did not get any support from her husband who was very 

controlling.  She had to leave him and the area to be able to attend college.  

Another participant had higher tuition costs for being an international student 

and this created challenges for him.  Ricardo stated, “No one in my family is 

available to help.” Another participant stated that her parents did not give the 

children support for school. (McConnell, 2000; Pidcock et al., 2001). 

 College preparation.  This describes their preparation for college 

while they attended high school either in the United States or outside the 

United Sates.  A substantial number of students who enroll in college are not 

prepared for college level work (Hernandez, 2002; Teranishi et al., 2011; 

Zeidenberg, 2008).   These courses do not properly prepare them for college 

because they want to get out of high school as soon as possible.  One student 

said, “When I attended high school I did not enroll in the advanced courses to 

prepare me for college, instead I enrolled in the basic programs.” 

 Analysis of question #2 showed that the four major challenges 

experienced by participants while enrolled at technical college were academic, 

self confidence, responsibilities and support.  The study showed that the 

biggest challenge was academic with a frequency of 26 responses.  One 

participant felt that he did not prepared himself properly for college while in 

high school because he took courses that did not prepare him for college.  He 
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stated that those courses were available at his high school in the United States.  

He said that now that he is in college, he wished he had taken those courses 

while in high school. Academic challenges have been identified as a major 

factor in attrition (Gloria & Castellanos, 2003).  Studies have shown that 

academic achievement for Hispanics has been limited for the past three 

decades (Gloria, Castellanos, & Orozco, 2005). 

 The second highest challenge identified in this study was lack of self 

confidence with a frequency of 20 responses.  Participants expressed that their 

lack of confidence was attributed to being away from school for several years 

giving them a weakness in the basic subjects of mathematics, reading, and 

writing (Zeidenberg, 2008). 

 The next challenge was responsibilities with a frequency of 19.  Most 

participants had other responsibilities whether at work or at home with the 

family.  This made it difficult for them to concentrate on academic matters. 

 The fourth challenge faced by participants in the study was support 

form family, peers, or the institutions with a frequency of 18.  One of the most 

important challenges related to support was financial aid.  Several expressed 

that without these services they would not be able to attend technical college. 

 Results show that the major academic challenges experienced were lack 

of confidence, family and work responsibilities, and lack of support.   This is 

consistent with studies by Hutz and Martin (2007) and MaGaha and Fitzpatric 



232 

 

(2005) that students drop from college because of lack of confidence or failing 

to adjust to the college environment.  Being away from school for several years 

caused then to forget the skills learned in high school and they felt lost 

especially during the first weeks of college, so this is the time they need a 

helping hand to give them more confidence. 

Analysis of Research Question #3 

 What programs or processes employed during enrollment and the 

first terms at technical college seen to aid in improving college retention? 

Individuals recognize the benefits of more education (Zeidenberg, 

2008), and the present unemployment rates in the nation.  This has led to an 

increase in enrollment applications to colleges at all levels.  More students are 

applying for two-year institutions which now enroll almost half of all 

applicants because of the lower costs in comparison to a four-year university 

(DesJardins et al., 2006; Zeidenberg, 2008).  Students who are less confident 

during enrollment are most likely to dropout (McGaha, & Fitzpatrick, 2005), 

therefore, it is important for the institution to ensure that the enrollment 

process goes smoothly. 

The criterion used for analysis of question #3 was to categorize 

information from the narratives using affective coding described by Saldaña 

(2009).  A total of 28 responses related to enrollment issues were collected 

which were divided in three areas which are enrollment assistance, 
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documentation, and scheduling.  Because enrollment in college is a major life 

change and a process of adjustments for Hispanic students (Fischer, 2007), it is 

essential that the process of enrollment goes as smooth as possible.  What 

students see at the beginning creates a good impression of what may be coming 

in the future.   

Enrollment assistance.   Figure 5.4 show that of the 28 responses 

relating to Question #3, 15 were related to the enrollment assistance they 

received prior to and during the first day of class.  Most responses were 

positive, expressing how helpful the staff was during registration.  Gloria 

stated, “The enrollment process for me was not that hard because there was 

someone at the administration office to help and guide me through the whole 

process.” Melissa said, “When I first enrolled in college there was a person on 

campus who was there to help people during the enrollment process.”  Raquel 

stated, “I did not have any problems during the enrollment process as there 

were enough people giving assistance to newcomers. 

An observation made by several participants concerning the enrollment 

process was that it would be nice to have all the instruction listed in step-by-

step form on a one-page checklist so that students can follow the instructions 

and mark off completed items as they happen.  Gloria stated, “It would have 

been better if the program I was enrolling in had all the papers I needed to 

complete in one single package.  I like to have everything together so I know 
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exactly what to do.” Raquel noted, “It will also help if they had a form listing 

step-by-step so that new students can follow and the location of all the offices 

to visit.”  Ricardo said that he was given a checklist of things to do from the 

VA representative and this helped get things done. 

Research has found that initial encounters with the institution and its staff can 

have a profound effect on subsequent levels of involvement and aspirations 

(Woosley, 2003).  What students see on the first days of class or during 

orientation is important and may be helpful toward the transition to technical 

college. 

Documentation.  This category describes the help participants received 

concerning the required documentation.  For students to get financial aid, a 

large number of forms have to be signed and completed correctly.  When the 

forms do not have the information the financial institutions need, it delays the 

whole process.   There are other forms that are completed for record keeping 

but these are usually done with assistance from the registrar or other staff.   

In reference to Figure 5.4, there were nine responses from participants 

dealing with documentation, accounting for 32 % of all responses.  This was 

not a major issue, because most participants had someone to guide them during 

orientation which is the day when most of the documentation is taken care of.  

Melissa stated, “There was another lady from the college who used to call me 

when I needed to do more paperwork and this kept me up to date with the 



235 

 

documentation.” Nontraditional students lack systematic ways to find out 

about student financial aid documentation and need help to complete it 

correctly (St. John, & Tuttle, 2004). 

Figure 5.4 

Results from Analysis of Question #3 
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 Scheduling.  This category describes the help participants received 

during the enrollment process to ensure that the correct classes were assigned 

to them. One participant expressed that he was scheduled to take classes that 

had been changed which caused confusion and frustrated.    Figure 5.4 shows 

that four responses (14.2%) were related to scheduling.  Orlando stated, “I felt 
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lost at the beginning and was given some incorrect information and then when 

I enrolled there were lots of problems and misunderstandings.  They gave me 

some documents with courses I was to take but the courses had been changed.”  

Pattern Analysis 

 Saldaña (2009) described that pattern codes identify emergent themes 

that pulls together a lot of material into a more meaningful unit.  The following 

patterns emerged from data analysis that emerged from the narratives of each 

participant. 

 The importance of education.  Several participants indicated how 

important an education was to improve their status in life.  Gloria stated, “I 

realized that having an education and a degree is essential to get good jobs.”  

Raquel said, “Mother needs to go to school so that we can have a better life.”  

This is consistent with research indicating that there are benefits of a higher 

education for a higher income (Zeidenberg, 2008).  It has been recognized that 

a high school degree is no longer sufficient to achieve a family supporting 

income (Zeidenberg, 2008). 

 Family relationships.  Four of six participants had family 

responsibilities and struggled with time management because these 

responsibilities took them away academic work.  One participant was a single 

mother who moved away from her home and friends with her immediate 

family for a chance to complete high school and attend technical college.  This 
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participant expressed satisfaction to have completed her nursing certificate and 

will now look for a job in her field of study. Adult Hispanic students are 

looking for ways to transform their lives and they see this in education 

(DesJardins et al., 2002; Santos, 2004). 

Language barriers.  The researcher observed that participants spoke 

English well but lacked understanding of the course material.  It is surprising 

that four of the six participants spoke English without an accent.  The two from 

Mexico had a strong accent but their English ability was good.  I was able to 

understand every word they spoke, but all of them self-identified as having 

problems understanding the class material due to language.  The researcher 

observed that being able to speak the language is not enough for a positive 

course outcome.  Three of six participants were enrolled in the medical field 

which uses specialized words.  As identified prior, this may be the reason for 

the language problems.  This may be related to a lack of preparation prior to 

entering technical college (McArthur, 2005), or lack of self-esteem that makes 

them feel less integrated to the college environment (Jourdan, 2006). 

Time management.   Every participant expressed an interest in good 

time management.  Five of six had full or part-time jobs, which took time away 

from academic work.  Good time management skills are necessary to be 

successful in technical college.  Gloria said, “I have two jobs and also go to 

school and go to school and even though I do not have any children to take 
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care of, it is difficult to manage my time.”  Raquel stated, “I keep a calendar at 

home where all my appointments are documented, and then see how much 

time is left for my academic work.  This calendar allows me to be more 

efficient with my time 

Value of being bilingual.  Another important observation was that 

every participant expressed that being bilingual was not helpful in the 

classroom.  They indicated that the reason for this is because thinking in two 

languages especially when taking notes slow them down.  However, 

participants stated that being bilingual is an asset when looking for a job.  

Ricardo stated, “I feel that for school purposes, being bilingual are not helpful 

but in applying for a job is helpful to know more than one language.  People 

around here are impressed when you speak another language especially is you 

speak Spanish without an accent.”  

Financial struggle.  Every participant in the study expressed concerns 

about their finances.  Five of six had to work to take care of the family and 

school responsibilities.  Even those who are getting financial aid were 

concerned about the cost of living.  Orlando said, “I have to do without some 

of things I want because I need to save money to pay for my school.” Tinto 

(1993) asserts that about 30% of college students withdraw due to financial 

difficulties. 

 



239 

 

Overcoming challenges.  The researcher observed that every 

participant experienced challenges whether academically, financial, 

scheduling, transportation, or time management related.  All of them 

discovered their own way of overcoming these challenges. Melissa stated, “I 

had a choice between morning or night classes.  Having choices of schedules 

helped me because I have two jobs.”   Ricardo said, “When you decide to go to 

school you have to work hard to get the best of your investment.”  Ricardo 

stated, “It is hard to study alone and now being in a study group allows me to 

share information with my classmates.”  Raquel said, “If my main form of 

transportation fails, I usually borrow my husband‟s car or use public 

transportation.”  Ronaldo added, “When I am stuck on a problem I either bring 

it to the teacher before class or after class.”  

This was the first study focusing on adjustments and challenges among 

Hispanic students conducted in the technical college arena.  The search found 

some studies somewhat related to this topic, but they concentrated on 

community colleges.  According a study in the community college area by 

Tym, McMillion, Barone, and Webster (2004) students who come from parents 

who did not attend college are less academically prepared for college.  Another 

study by Bailey, Calgano, Jenkins, Kienzl, and Leibach (2005) measured the 

institutional characteristics that affect the success of students in community 

college found that there were negative relationships between individual 
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successes at larger institutions.  A university-level study by Ortega Parra 

(2007) of ten Hispanic females attending a large Midwest university found that 

the characteristics of resilience and persistence of these female Hispanic 

students helped them complete their courses.  These female Hispanic students 

completed their degrees in spite of the challenges they faced.  The researcher 

was unable to find similar studies in the technical college context.   

Conclusion 

 The most salient patterns identified from this study were when the 

participants made the decision to enroll in technical college, they were there 

because they yearned for an education to increase their status in life.  They 

were willing to make any necessary changes in their everyday schedules, 

whether at work or child care requirements to meet their goal, which was to 

graduate and get a good job. 

 Most adult Hispanic students are unique because after they have been 

away from school for a long time and after raising a family, they still find the 

need and the urge to return to school.  It has been noted that these student 

return to school with the need to apply themselves to their maximum potential 

because they realize that an education may raise their status in life both 

economically and as achievers in a higher education.  

 The other unique characteristic of adult Hispanic student is that most 

need academic assistance because the skills they learned in high school have 
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been forgotten.  These students are willing to spend many hours getting the 

additional help and working on their assignments.  The majority of participants 

stated that worked hard and needed lots of academic assistance to be successful 

as seen on Figures 5.2 and 5.3.  
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Chapter VI – Conclusions and Implications 

Introduction 

 What strategies did adult Hispanic students who are enrolled in 

technical college employ to support academic achievement?  What were the 

salient challenges they experienced during enrollment and afterwards?  What 

programs or processes were used at the institution to improve college 

retention?  Students drew from a wide variety of resources from their cultural 

background and previous training in schools both outside the United States and 

at schools in the United States.  Most of the participants were faced with the 

task of returning to a school environment after an absence of several years 

from school.  This chapter lists the findings by discussing them in light of the 

literature in which I situated this research. 

Key Findings 

 There were 10 key findings in the research that corroborated with the 

literature and previous research: 

Finding #1.  Participants from households where parents had not 

attended school or had not completed high school dropped out of school and 

did not return to complete high school.  Parental support is important because 

students who descended from a household where both parents did not complete 

high school were not likely to stay in school (McArthur, 2005; Torres & 

Rollock, 2004).   Results showed that one of the four participants who enrolled 
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in technical college with the purpose of completing high school had parents 

with a high school education.  Raquel failed to complete her high school 

because she lived in a dysfunctional family and had to get away from that 

environment.  The other three did not complete school either because of 

pressure from parents to work and help with the family‟s finances or because 

they did not receive the necessary support from the parents to attend school.  

The passion for going to school is inculcated by the motivation and support 

individuals receive from their parents (Ornelas & Solorzano, 2004; Van Bui, 

2005).  Research indicates that Hispanics place a high value of loyalty to the 

family (Castillo & Hill, 2004).  Castillo (2004) posited that the traditional role 

of a mother, wife, or father can at times conflict with the pursuit of a college 

education.  Because the parents come from a working environment they 

usually push their children toward working instead of going to school.  This 

finding is consistent with statistics showing that 59% of individuals coming 

from a family whose parents had not gone to college never enrolled in college, 

whereas 75% of those whose parents had some college experience enrolled in 

college (Tym et al., 2004). There is lack of information about specific family 

stressors on Hispanics (Acker-Ball, 2007; Castillo & Hill, 2004). 

Finding #2.   Every participant had academic problems even though 

they all seemed to understand and speak English well.  Academic difficulty in 

this study was related to course difficulty or field specialization.  The two 
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participants who came from Mexico had the major struggles.  These struggles 

were attributed to under-preparation for college or having attended schools 

which are different from the American system. In 1979 Cummings did work on 

language development and literacy and coined the acronyms BICS (basic 

interpersonal communications skills) and CALP (cognitive academic language 

proficiency (Wikipedia, 2011).  The distinction is made between two different 

kinds on language proficiency of the acquisition of a second language.  These 

are the skills of listening and speaking which are acquired more quickly.  

CALP is the basic ability to cope with the academic language demands placed 

on various subjects (Cedeno, 2011; Lopes Estrada et al., 2009).  They may 

have succeeded at the BICS level, but not at the CALP, wherein academic 

language is mastered (Jiang & Kuehn, 2001).  Chaves (2003) asserted that 

many students speak English only when compelled to respond.  Reeves (2003) 

added that these students sit in class in complete segregation speaking in their 

native language.  This at times is not helpful because these students need to 

engage and participate in the classroom discussion.  Reeves argued that 

students who have English as a second language need to take several English 

language courses before applying for college. 

Most participants shared that having a second language would be useful 

in their chosen careers; some regretting that they spoke mainly English.  Three 

participants noted that speaking another language especially Spanish would be 
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valuable in nursing or restaurant management.  Those who are reared in home 

environments that advocate post-secondary education have a significant 

amount of cultural capital.  Social capital is typically built outside of the homes 

and with persons outside the family unit (Acker-Ball, 2007; Bourdieu, 1996).  

Any skills learned from cultural or social capital may be an asset to these 

individuals. 

Finding #3.  Five of six participants had work and family 

responsibilities in conjunction with attending college, limiting their time for 

academic work.  Even the participants who got financial aid were working to 

pay for the cost of living. One participant who was a single parent had to work 

at two jobs in addition to taking care of her family of four children.  Another 

participant was a single parent with a one–year-old child in his care.  He said 

that he had a part-time job but it was difficult for him to take care of all his 

responsibilities. This finding is similar the study by Castillo and Hill (2004) 

that low socioeconomic status (SES) is related to the experience of distress by 

Hispanic university students.  Stressor such as financial, acculturation, and low 

household incomes affects Hispanic academic success (Castillo & Hill, 2004).  

Finding #4.  Adult Hispanic students expressed the importance of 

interfacing with peers and teachers to become successful.  Due to their limited 

available time they interfaced with their instructors before or after class 

because they had to go to work or return home to take care of the family.  Hoyt 
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(1999) asserted that retention is based on goals, commitment, academic and 

social integration.  If social integration is to occur, it should take place in the 

classroom (Braxton et al., 2000). 

Finding #5.  Most adult Hispanic students tended to have a high 

commitment to college and were persistent to reach their final objective 

regardless of the pressures they experienced (Cofer & Somers, 2001). It was 

noted that all participants had perseverance and dedication to ensure that they 

attended classes and turned in their assignments on time despite their extra 

duties.  Dykeman (1993) also found ( in the university setting), students with a 

good sense of efficacy can improve their academic skills.  Their dedication to 

college needs to be applauded because it is this that keeps them committed to 

their success in technical college. 

Finding #6.  Several participants, especially those who went to school 

outside the United States, had problems understanding the enrollment process.  

These students needed lots of assistance to complete all documentation for the 

institution and financial aid.  Students who have been away from school for 

several years or those from other educational systems do not understand the 

American process and are the ones that need the most help.  However, 

according to Zeidenberg (2008), colleges are finding it difficult to deal with the 

new enrollment onslaught because of limited resources and having to deal with 
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the challenge of educating disadvantaged students who are less prepared for 

college work.  

Finding #7.  English second language students expressed that they 

wanted a point of reference on campus where they could go get any type of 

assistance, especially during the first few weeks of technical college.  

Hernandez (2002) noted that having a place, an office, or a person with whom 

they can identify can reduce the initial pressures or experiences on campus 

because this is a crucial period for students who are enrolling to get 

acclimatized to a college environment.  The intention of this point of reference 

is to provide a place of safety for students who are having problems adapting 

to a college environment and not to segregate these students from the others. 

Finding #8.  Most of the adult Hispanic students attending technical 

college were not properly prepared for college level work.  Student who had 

attended schools outside the United States tended to be further behind.  The 

other reason for under-preparation was because most of these adult Hispanic 

students had been absent from school for many years, causing them to lose the 

skills they had learned while attending high school (Pascarella et al., 2004). 

Hock et al. (1999) found that academically under-prepared students experience 

difficulty due to the enormous gap between academic and social skills when 

they process and the academic and social demands of the college environment.  
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Finding #9.  The institution did not have on-campus part-time child 

care for students who work part-time, have a family, and attend college.  Some 

students who work part-time were not able to use the full-time child care 

offered on campus because of affordability and scheduling conflicts. 

 Finding #10.  Photo elicitation was useful in bringing up motivators 

and illustrating success strategies, as well as challenges.  This methodology 

added nuance and deeper understanding of the participant experiences, even 

though not all participants used the cameras provided.  It can be seen from the 

photos submitted that students are surrounded by symbols that keep reminding 

them of the commitment they made to get an education and succeed in life.  

These symbols give them the perseverance to stay in school even though things 

in life get in the way.    

Recommendations 

 In this section, practical recommendations from this study that could be 

implemented in the technical college context will be listed and discussed. 

 Recommendation #1.  Identify students who come from a home where 

both parents have not attended school or have not completed high school and 

assign them a special advisor to take them under their wing during enrollment 

and the first several weeks of college.  This advisor should be available to 

verify that they have an accurate schedule and that all the documentation for 

financial aid has been completed.  This includes those who need assistance 
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with the Veterans Administration (VA) paperwork even though the VA 

provides staff to help newcomers.  Students who come from another country, 

or those who have been away from school for many years, are the ones that 

need the most assistance. It is preferred if the advisor is someone fluent in 

Spanish because this is the language where the majority of growth has been 

experienced in technical colleges. 

 Recommendation #2.  Set up a staging point at a central location on 

campus where students can report when they find themselves lost during the 

enrollment process or afterwards.  This is the place when they can get any 

assistance or have their questions answered to relieve some of their 

frustrations.  Student who are about to graduate and speak Spanish could be 

used as campus assistants and might be more willing to do so, particularly if a 

small stipend or recognition, such a special luncheon, were offered by the 

institution.  

Recommendation #3.  Set up morning and night basic skills 

workshops to assist students who are struggling with their courses.  The person 

running the workshop should be able to provide help in the basic subjects of 

mathematics, reading, and writing.  Under-prepared students may need this 

little push to get them on track and to build their confidence.  The workshops 

could also be drop- in, where students may get any type of assistance they 
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need.  Help should be available during schools hours so students can work 

around their schedules to get assistance. 

 Recommendation #4.  Set up the option for part-time childcare for 

students who work part-time and need childcare on a part-time basis.  Presently 

students who work a few hours per week have to find other means for child 

care which is more costly for them.  Future students who work part-time and 

have children in their care may not be able to enroll in technical college 

because of child care problems or not being able to afford the cost of care for 

their children.  This may increase the number of students who want to get an 

education and fulfill their dream.  Child care is not free but the costs could be 

reduced for part-time students in comparison to what they pay outside the 

campus 

 Recommendation #5.   Identify students who are first-time college 

students, international students, students whose parents have not completed 

high school or attended college, students who have been away from school a 

long time to set up a special orientation day for them.  The orientation should 

include taking them through the enrollment process, ensuring that all 

documentation requirements and scheduling is completed.  This should help 

relieve the stress they experience during orientation when everyone is 

enrolling.  Non-traditional students are inadequately prepared both 

academically and socially for a college level environment (Chaves, 2006).  If 
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they have a problem, having someone by their side can be helpful.  Students 

who have been identified in this group should be helped on the first day of 

class to ensure that they know their schedules and are able to find the assigned 

classrooms.  

Implications for Future Research 

 These results are not intended to be viewed as representative of all 

adult Hispanic students due to the low number of participants in this study but 

the implications for further studies in this area are evident.  However, as the 

first study in the technical college context, it can serve as a jumping off point 

for further research on Hispanic students in this environment. Additionally, it 

is understood that the experience of each participant is an on-going process 

that will be different depending on the scenario where their lived experiences 

are constructed.  This study needs to be reconstructed using additional 

questions to get more data concerning strategies and challenges adult Hispanic 

students‟ experience during orientation and the first terms of technical college.  

 Future work should explore whether involvement in certain types of 

activities on campus may help reduce attrition.  Due to the low number of 

studies in this area, more research is needed to corroborate these findings. 

 The three most important things learned from this study were: 

1. All participants spoke English well but were lacking in understating in 

the course materials. 
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2. Participant‟s lives were filled with other responsibilities besides the 

academic work. 

3. Every adult Hispanic student who participated in the study had a 

yearning to learn and dedicated their utmost to their college courses and 

work. 

If this study is replicated, it needs to be conducted at more technical  

colleges, especially in the private context using a larger number of participants 

for added generalization.  The semi-structured research questions should be 

designed to include more demographic data such as more parent information, 

where parents were raised, when they immigrated to the country, where they 

attended school if any, and how many years of school the parents completed.  

More questions should be added about the type of services participants had at 

their high school in preparation for college, and whether advice was given to 

students while in high school concerning preparation for college. 

 Recommendation #1.   More research needs to be done in the area of 

adjustments and challenges for adult Hispanic students in the technical college 

area. 

 Recommendation # 2.  Duplicate this qualitative study in the students-

of-color context to get a higher number of participants to get more 

generalization.   The questions should be designed to get more information, 
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such as the courses that gives them the most struggles and what they do for 

success.   

Recommendation # 3.  Recreate this study in private technical colleges 

as well as additional public ones. Attempts were made by the researcher to get 

permission to conduct this study at private institutions but were denied.  Due to 

the lack of research in the area of technical colleges, it is paramount to 

continue this line of research in both types of technical colleges  
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Glossary 

For the purpose of this study “Hispanic” and “Latino (a)” are synonymous. 

Adult multicultural student: A student who is 24 years old or older attending a 

two-year institution and who is usually a first-generation college student 

(Chaves, 2006).  

Biculturalism: Individuals who maintain close relations with their culture or 

origin acquiring behaviors that enable them to maintain the life of both 

cultures. These individuals lead a successful life in both cultures using both 

languages (Cofresi & Gorman, 2004). 

College: Refers to a facility where any formal education beyond high school is 

completed leading to a degree.  

Community College: A two-year institution of higher education that is 

generally public, offering levels of instruction adapted to the needs of the 

community.  These institutions offer a transfer curriculum where credits can be 

earned toward a bachelor‟s degree and other occupational programs. 

Community colleges were previously known as junior colleges. 

Dialect: A language that is peculiar to an area or social group. 

English Speakers of Other Languages (ESOL):  A State-funded program for 

English-Language Learners thorough the 12
th

 grade. 

Familism: Sharing essential values, i.e., centrality of family connection for 

well-being (Cofresi & Gorman, 2004). 
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First-generation College Students (FGCS): Students from families where 

neither parent has not completed high school or taken courses in college 

(Pascarella et al., 2004).  These are the first family members to enroll in 

college or complete a college degree. 

Generation 1.5 Students: These are immigrant students in higher education 

who come from a non-English speaking background and who have traits and 

experiences that lie in between the first and second language.  These students 

tend to live their native culture at home and their adopted culture in school 

(Goldschmidt, Notzold, & Miller, 2003). 

Heritage Languages: Non-English languages spoken in the United States 

which are associated with students of immigrant backgrounds or from 

indigenous cultural groups who traditionally have spoken another language 

(Example: native American or Hispanic). 

Hispanic: This word was first used in the 1970 United States census to identify 

the following: 

 Spanish speakers or person in a household where the Spanish language 

is spoken 

 Persons who have Spanish heritage by birth 

 Anyone who identifies with Spanish ancestry or descent 
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Latin@: A new term used by scholars to describe a community composed of 

Latinos/as.  This term replaces the awkward masculine/feminine slash and 

introduces the more concise “Latin@” contraction. 

Latino(a): An individual of Latin American heritage or anyone whose forbears 

come from any of the Latin American countries. 

Multicultural Individual:  An individual who descends from a family whose 

customs and culture are different as that of a Non-Hispanic Caucasian 

individual. 

Non-Traditional Student: Students who are older, usually non-resident of the 

area, part-time, non-white, and from a working class (Kim, 2002; Strage, 

2008). 

Proficient Bilingual: Someone who displays a native speaking command in 

both languages they speak (Cofresi & Gorman, 2004). 

Subordinate Bilingual: Those who perform differently in each language they 

speak and experience difficulty in the second language (Cofresi & Gorman, 

2004). 

Multicultural Individual:  An individual who descends from a family whose 

customs and culture are different as that of a Non-Hispanic Caucasian 

individual. 
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Technical College: Independent professional schools that provide two-year and 

four-year programs in the field of engineering and the physical sciences.  They 

are also known as technology institutes.  
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APPENDIX A: FOCUS GROUP #1 QUESTIONNAIRE 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Project title: Adjustments and Challenges Experienced by Adult 

Hispanic Students During the enrollment Process and the 

First Term 

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Protocol: 

 

 Arrive early to make room arrangements and meet group in designated 

area 

 Make necessary introductions 

 Discuss the reasons for the focus group 

 Explain the informed consent forms and ask each participant to sign 

them ensuring that each participant has properly signed the forms.  For 

those willing to continue, the next steps will be followed. 

 Ask participants permission to audio tape the meeting 

 Post questionnaire on the board and walls for reference and to facilitate 

discussion 
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 Relate the main points of the questionnaire and offer explanation to 

participants 

 If any corrections or additions are needed, discuss these with 

participants 

 Provide sign up forms to sign up for individual interviews, photo-

elicitation interview, and final focus group. 

 End the focus group and thank each participant for attending.  Invite 

them to contact the researcher if they additional thought or perceptions, 

or any other observations to add. (my cell telephone number will be 

given to them) 

 Upon ending the focus group review all the materials collected and 

write a debrief summary of activities. 

 

Focus Group #1 Questions 

 

1. Why did you choose to attend a two-year institution instead of a four-

year institution?  

Please explain your reasons. 

2. Did you experience any problems during the enrollment process? If so 

please list them? What type of assistance would have been helpful to 

you? 
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3. Are there any special strategies that you have incorporated to deal with 

school problems whether academic or personal?  Describe those 

strategies and how they help you or could help you succeed. 

4. From the strategies listed in question #3, which one(s) have been the 

most helpful for your success in school and why? 

5. Did members of your family experience school problems in the past?  

If so, what is their relation to you, describe these problems, and what 

they did to overcome those problems. 

6. In comparison to other students in your classes, how do you judge 

yourself as a student and why do you feel this way? 

7.  What does success in school mean to you? Please describe. 

8. Do you find that being bilingual aid you in learning? If so, please 

describe how being bilingual helps you learn. 

9. Are you more resourceful now than when you enrolled in college? 

What has happened to change the way you feel?  What have you 

accomplished?  What goals have you met so far? 
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APPENDIX B: FOCUS GROUP #1 QUESTIONNAIRE – SPANISH 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Titulo del Proyecto: Ajustes y Desafíos experimentados por los 

Estudiantes Adultos Hispanos Durante el Proceso 

de Involucramiento en el Primer Semestre del 

Colegio técnico  

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Estudio Número:  4660 

 

Protocolo: 

 

 Llegar temprano para hacer los arreglos necesarios y reunirse con los 

participantes en el lugar designado. 

 Hacer las introducciones necesarias. 

 Discutir las razones porque nos estamos reuniendo. 

 Explicar el contenido de los formularios de consentimiento y asegurar 

que cada participante que se decide a continuar firma los formularios 

apropiadamente. 

 Pedir permiso para grabar las entrevistas.  

 Colgar las preguntas en el pizarrón y paredes para que los participantes 

los usen como referencia durante las entrevistas. 

 Hacer referencia a los puntos importantes y responder a preguntas.  
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 Si correcciones o añadiduras se necesitan, discutir esto con el grupo. 

  Proveer la lista de fechas para que los participantes escojan el tiempo 

preferido para hacer las futuras entrevistas en el estudio.  

 Concluir el grupo de enfoque y agradecerles a todos por asistir.  

Invitarlos a ponerse en contacto con el investigador si tienen 

información adicional, otras percepciones u otras observaciones.  

Proveer mi teléfono celular para el contacto. 

 En cuanto terminar la entrevista, revisar toda la información provista 

por el grupo de enfoque y escribir un sumario de actividades.  

Preguntas para el Grupo de Enfoque #1  

1. ¿Por qué decidió atender un instituto de dos años en vez de uno de 

cuatro? Favor de explicar sus razones. 

2. ¿Encontró problemas durante el proceso de inscripción? Si tuvo 

problemas favor de enumerarlos.  ¿Qué tipo de asistencia le ofreció la 

mejor ayuda y por qué? 

3. ¿Hay algunas estrategias especiales que ha incorporado para ayudar con 

sus problemas académicos o personales? Favor de explicar esas 

estrategias y en qué forma le ayudaron. 

4. De las estrategias enumeradas en la pregunta anterior, número tres, 

¿Cuál o cuáles han sido las que más le han ayudado y por qué? 
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5. ¿Hay algunos miembros de su familia que tuvieron problemas 

académicos en el pasado cuando asistieron a clases?  Si lo es así, ¿Cuál 

es su relación familiar con este miembro, dé una explicación del 

problema, y que hicieron para resolver este problema o problemas?  

6. Comparado con otros estudiantes en sus clases, ¿Cómo se juzga usted 

como estudiante y por qué?  

7. ¿Para usted, que significa tener éxito en el colegio?  Favor de dar una 

descripción de por qué tiene este significado. 

8. ¿Ha encontrado que ser bilingüe (Español e Inglés) le ayuda en el 

proceso de aprendizaje? Si es así, favor de explicar cómo y por qué. 

9. ¿Siente que tiene más recursos que le ayudan, ahora ya que pasado un 

tiempo en clases, que cuando primero se matriculó en el colegio?  ¿Qué 

ha pasado para sentirse así? ¿Qué objetivos ha realizado hasta ahora? 
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APPENDIX C: FOCUS GROUP #2 QUESTIONNAIRE 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Project title: Adjustments and Challenges Experienced by Adult 

Hispanic Students 

  During the enrollment Process and the First Term 

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Focus Group #2 Questions 

 

1. When we met during the first focus group, where do you feel you were 

in relation to your school work? Please explain why you felt that way.  

2. What has happened in school since then to change the way you feel if 

at all?  What have you accomplished?  What goals have you met so far?  

3. How do you feel now in relation to your school work? Describe what 

has made the difference. 

4. Did you interact with non-Hispanic students inside or outside the 

classroom?  If so, whom do you interact with the most and why? 

5. Are you or were you a member of a study group?  Do you feel that the 

study group has helped you succeed in your courses? 
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6. If you did not join a study group, what did you do to become successful 

in your courses?   

7. What success strategies do you have? Please describe them. 

8. Do you share the strategies to make you successful with others? If yes, 

why? And if No, why? 

9. What advice can you give to future students? 

10. What can administrators, teachers, and staff do to help you and others 

succeed? 

11. What persons, group, or departments were most helpful to you during 

the enrollment process and first weeks of college? 

12. What are your final goals in education? 
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APPENDIX D: FOCUS GROUP #2 QUESTIONNAIRE – SPANISH 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

 

Titulo del Proyecto: Ajustes y Desafíos experimentados por los 

Estudiantes Adultos Hispanos Durante el Proceso 

de Involucramiento en el Primer 

 Semestre del Colegio técnico  

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Studio Número: 4660 

 

Preguntas para el Grupo de Enfoque #2  

 

1. ¿Cuándo nos reunimos durante el grupo de enfoque #1, como se sentía 

en relación con su trabajo de clases? Favor de explicar porque se sentía 

así. 

2. ¿Qué ha pasado desde entonces para cambiar la forma en que se siente? 

¿Qué ha realizado hasta ahora? ¿Qué objetivos ha realizado hasta 

ahora? 

3. ¿Cómo se siente ahora en relación con su trabajo escolar? Favor de 

explicar cuáles han sido las diferencias y por qué.  

4. ¿Ha interactuado con personas que no son hispanos(as) dentro o fuera 

del salón de clase? Si es así, ¿con quienes interactúa más y por qué? 
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5. ¿Es usted o ha sido un miembro de un grupo de estudio?  ¿Siente que el 

grupo de estudio le ha ayudado a cumplir sus objetivos en sus cursos?  

6. Si decidió no hacerse miembro de un grupo de estudio, ¿Qué hizo para 

obtener éxito en sus clases?  

7. ¿Qué estrategias de suceso tiene usted?  Favor de describirlas. 

8. Si ha encontrado estrategias de éxito, ¿Comparte estas ideas con otros? 

Si es así, ¿Con quién las comparte y porque a escogido a estos 

estudiantes para compartir sus ideas con ellos? 

9. ¿Qué pueden hacer los administradores, profesores, y empleados para 

ayudarle a tener éxito?   

10. ¿Qué personas, grupos, o departamentos le han ayudado mas durante el 

proceso de matriculación y durante las primeras semanas de colegio.  

Explique por qué estas personas le han ayudado.   

11.  ¿Qué consejo le puede dar a estudiantes del futuro? 

12. ¿Cuáles son sus objetivos finales de educación?  
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APPENDIX E: SEMI-STRUCTURED INTERVIEW #1 QUESTIONS 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Project title: Adjustments and Challenges Experienced by 

Adult Hispanic Students During the Enrollment 

Process and the First Term 

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Semi-Structured Interview #1 Questions 

 

Date:      Name and age: 

 

Time:      Pseudonym: 

 

Place:      Telephone Interview?  (Yes/No): 

 

 

1. Where were you born? If outside the United States, how long have you 

been in the country? 

2. How well do you understand English? Please answer whether 

proficient, semi-proficient, or not proficient. 

3. Did you attend high school or elementary school outside the United 

States? If so, where did you attend? 

4. If you attended schools outside the United States what differences do 

you notice between education in the USA and your country? 
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5. How long has it been since you completed high school?  If a long time, 

why did you wait so long to return to school? 

6. When you experienced academic problems while in high school, how 

did you resolve them? 

7. If you are experiencing academic problems in college, are they similar 

those experienced in high school?  Please describe the problems and 

what strategies you are using to resolve them. 

8. Did you get any assistance during the enrollment process? Please 

describe the help provided, who provide it, and what assistance was the 

most helpful to you? 

9. If using the tutoring services provided on campus, how many hours per 

week do you use them?  Are these helpful? 

10. Do you regularly spend time doing your homework and studying after 

classes?  If so, how many hours per class do you spend? 

11. How well do you interact with your teachers and other students?  If any 

problems, please describe them and what have you done to resolve the 

situation. 

12. What kind of special services did you expect at a technical college?  

What type of services do you suggest will be helpful to you? 
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13. Do you have any problems getting to school to attend classes?  Please 

describe you mode of transportation.  If transportation fails, what other 

plans do you have to get to school? 

14. Do you receive support from your parents or guardian?  If so, state 

whether monetary, academically, or both. 

15. Tell me about you family member‟s education. 

Father 

 

Mother 

 

Brothers 

 

Sisters 

 

Uncles/aunts 

 

Grandparents 
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APPENDIX F: SEMI-STRUCTURED INTERVIEW #1 QUESTIONS – SPANISH 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Titulo del Proyecto: Ajustes y Desafíos experimentados por los 

Estudiantes Adultos Hispanos Durante el Proceso 

de Involucramiento en el Primer Semestre del 

Colegio técnico  

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

 

Preguntas para la Entrevista Sema-Estructurada #1 

 

Fecha:      Nombre y Edad: 

 

Tiempo:     Pseudónimo: 

 

Lugar:      ¿Entrevista Telefónica?  (Si/No): 

 

 

1. ¿Dónde nació? Si fuera de los Estados Unidos, ¿Cuánto tiempo ha 

estado en el país?  

2. ¿Cuál es su entendimiento del Inglés? ¿Favor de responder si es 

proficiente, semi-proficiente, o non-proficiente? 

3. ¿Si atendió escuelas primarias y secundarias fuera de los Estados 

Unidos favor de decirnos en donde atendió? 
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4. ¿Cuánto tiempo hace desde que termino escuela secundaria? Si ha sido 

un tiempo largo, ¿Por qué espero tanto tiempo para continuar sus 

estudios? Favor de dar una explicación.  

5. ¿Cómo resolvió los problemas académicos encontrados durante sus 

estudios de secundaria? Favor de dar una explicación detallada. 

6. ¿Qué semejanza hay en los problemas que esta experimentado en el 

colegio con los problemas experimentados es la escuela secundaria?  

Favor de explicar los problemas y las estrategias usadas para 

resolverlos.  

7. ¿Durante el proceso de matriculación al colegio, tenían personas o 

departamentos disponibles para darle ayuda? Si es así, describa la 

asistencia, las personas que se la dieron, y cual asistencia fue de más 

ayuda para usted. 

8. Si está usando la asistencia de tutor en el colegio, ¿Cuántas horas por 

semana las usa?  ¿Favor de dar detalle de cómo le están ayudando y en 

que cursos? 

9. Si hace sus tareas de estudio después de clase, ¿Cuantas horas por 

semana usa regularmente? 

10. ¿Con que capacidad interactúa con sus profesores y otros estudiantes? 

Si tiene problemas interactuando con otras personas, favor de describir 

los problemas en detalle y que ha hecho para resolver esos problemas. 



313 

 

11. ¿Qué tipo de servicios especiales esperaba encontrar en el colegio? 

¿Qué tipo de servicios sugiere de que le pueden beneficiar a usted y 

otros estudiantes? 

12. ¿Tiene problemas con su transporte al colegio y clases?  Favor de 

describir el modo transporte. ¿Si su transporte falla, que otros planes 

tiene para asistir a clases? 

13. ¿Recibe apoyo financiero o académico de sus parientes o guardianes? 

Favor de describir el tipo de apoyo y cuanto le ayuda en sus estudios. 

14. Favor de darme información educativa de miembros de su familia.  

Favor de describir cuanta educación completaron (primaria, secundaria, 

o algunos cursos en colegios y si tienen diplomas o certificados. 

Padre: 

Madre: 

Hermanos: 

Hermanas: 

Tíos 

Tías:   

Abuelos: 

Abuelas: 
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APPENDIX G: SEMI-STRUCTURED INTERVIEW #2 QUESTIONS 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Project title: Adjustments and Challenges Experienced by 

Adult Hispanic Students During the Enrollment 

Process and the First Term 

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Semi-Structured Interview #2 Questions 

 

Date:      Name and age: 

 

Time:      Pseudonym: 

 

Place:      Telephone Interview?  (Yes/No): 

 

1. List the academic challenges you experience as a Hispanic student in 

college. 

 

2. What are activities that make you successful in school? 

 

3. What makes you not successful? Is there anything interfering with your 

school work? If so, describe those barriers. 

4. What person(s), campus activities, or school programs have helped you 

accomplish your goals and become successful in your academic work 

so far? 
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5. What did you have to do to accomplish your goals? Describe the 

strategies you have taken for success since starting college. 

6. When you discover successful strategies, do you share them with your 

peers or study partners? Please describe what those strategies are and 

whether your friends found them helpful. 

7. When you study your class materials do you think is Spanish or 

English? Which language is easier and why? 

8. If bilingual, what language do you use to take notes? Describe why you 

use that language. 

9. Do you have any interactions with students outside your peer group or 

study group? If so, do these interactions help you adapt to the school 

environment? 

10. Are there any differences in the way people outside your study group 

interact with you?  What do you feel can be changed to make it better? 

11. If you attended high school in the United States, were there any special 

programs for multicultural students who had a weakness in English?  

Please describe these programs. 

12. Do you feel that the courses taken in high school prepared you well for 

college?  Which courses had the most effect in preparing you for 

college and why? 
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13. Do you have any problems managing your time? What activities would 

be beneficial to better manage your time? 

14. Is there anything else you would like to add to the interview? 
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APPENDIX H: SEMI-STRUCTURED INTERVIEW #2 QUESTIONS – SPANISH 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Titulo del Proyecto: Ajustes y Desafíos experimentados por los 

Estudiantes Adultos Hispanos Durante el 

Proceso de Involucramiento en el Primer 

 Semestre del Colegio técnico  

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Estudio Número: 4660 

 

Preguntas para la Entrevista Semi-Estructurada #2 

 

Fecha:      Nombre y Edad: 

 

Tiempo:     Pseudónimo: 

 

Lugar:      ¿Entrevista Telefónica?  (Si/No): 

 

1. ¿Liste los desafíos académicos que ha o está experimentando debido a 

que es un estudiante hispánico en un colegio técnico? 

2. ¿Cuáles actividades lo hace exitoso en el colegio 

3. ¿Cuáles actividades le hace no tener éxito? ¿Hay algo que interfiere con 

su suceso académico en el colegio?  Si así lo es, ¿Favor de dar una 

descripción de esas barreras. 
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4. ¿Qué personas, actividades institucionales, u otros programas le ha 

ayudado a completar sus objetivos y tener éxito en su trabajo 

académico? 

5. ¿Qué tuvo que hacer para lograr sus objetivos académicos? Favor de 

describir las estrategias tomadas para obtener suceso desde que 

comenzó sus clases. 

6. ¿Cuándo descubre estrategias que le ayudan, las comparte con sus 

compañeros de clase o compañeros del grupo de estudio? Favor de 

describir estas estrategias y decir si fueron de ayuda para sus 

compañeros. 

7. ¿Piensa en español o inglés cuándo estudia o revisa sus materiales de 

clase? ¿Cuál lenguaje es más fácil para usted y porque? 

8. ¿Si es bilingüe, en cual lenguaje toma sus notas de clase?  Favor de 

decir porque usa ese lenguaje. 

9. ¿Tiene interacciones con estudiantes afuera de su grupo de compañeros 

de estudio? Si es así, decir si estas interacciones les ayuda a adaptarse 

al nuevo ambiente del colegio. 

10. ¿Favor de describir cualquiera diferencia en al manera en que personas 

fuera de su grupo de estudio interaccionan con usted? ¿En su opinión, 

que puede ser cambiado para mejorar estas interacciones? 
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11. ¿Si atendió escuelas en los Estados Unidos en sus estudios secundarios, 

habían programas especiales para estudiantes multiculturales los cuales 

tenían problemas con el lenguaje de inglés? 

12. ¿Siente que los cursos especiales para colegio tomadas en la escuela 

secundaria lo prepararon adecuadamente para el colegio? Describir 

porque sí o no. 

13. ¿Tiene problemas con la administración de su tiempo? ¿En su opinión, 

que actividades le ayudara a manejar su tiempo mejor? 

14. ¿Hay algo más que quiera agregar a la entrevista? Favor de enumerar 

sus ideas. 
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APPENDIX I: PHOTO-ELICITATION INTERVIEW QUESTIONS 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Project title: Adjustments and Challenges Experienced by 

Adult Hispanic Students During the enrollment 

Process and the First Term 

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Photo-Elicitation Interview Questions 

 

Date:      Name: 

 

Time:      Pseudonym: 

 

Place:      Telephone Interview?  (Yes/No): 

 

Photograph anything you see as an encouragement or a barrier to 

academic success. 

 

Questions to be asked during the photo-elicitation interview 

 

1. What does the photograph show? 

 

  

2. Why did you choose this photo? 

 

 

3. What does the photograph mean to you? 

 

 

4. How does this photograph relate to your education? 
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Photographs of things that contribute to your challenges experienced at 

technical college 

 

1. What does this photograph show? 

 

 

2. Why did you choose this photograph? 

 

 

3. What does this photograph mean to you? 

 

 

4. How does this photograph relate to a challenge you experienced? 

 

 

5. What in this photograph helped you overcome the challenge? 
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APPENDIX J: PHOTO-ELICITATION INTERVIEW QUESTIONS – SPANISH 

 

 

College of Education 

Oregon State University, 100 Education Hall, Corvallis, Oregon 

97331 

Tel 541-737-4661| Fax 541-737-8971 

http://oregonstate.edu/education/ 

 

Titulo del Proyecto: Ajustes y Desafíos experimentados por los Estudiantes 

Adultos Hispanos Durante el Proceso de 

Involucramiento en el Primer 

 Semestre del Colegio técnico  

 

Principal Investigator: LeoNora Cohen, College of Education 

Student Investigator: Jose M. Suchite, Graduate Student 

Study Number: 4660 

 

Preguntas para la Entrevista de fotografías de discusión 

 

Fecha:      Nombre y Edad: 

 

Tiempo:     Pseudónimo: 

 

Lugar:      ¿Entrevista Telefónica?  (Si/No): 

 

Favor de tomarle una fotografía a cualquier objeto o evento que ve como 

un ánimo o una barrera a su suceso académico.  

 

Preguntas para la entrevista de fotografías de discusión 

 

1. ¿Qué le muestra la fotografía? 

2. ¿Por qué escogió esta foto? 

3. ¿Qué significación tiene esta fotografía para usted? 

4. ¿Qué relación tiene esta fotografía a su educación? 
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Fotografías de objetos o eventos que contribuyen a sus desafíos 

encontrados en el colegio técnico. 

 

1. ¿Qué le muestra esta fotografía? 

2. ¿Por qué escogió esta fotografía? 

3. ¿Qué significación tiene esta fotografía para usted? 

4. ¿Cómo se relaciona esta fotografía a los desafíos experimentados en el 

colegio técnico? 

5. ¿Qué característica en esta fotografía le ayudó a superar su desafío?  
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APPENDIX K: PROTOCOL 

 

 
 

 

 

RESEARCH PROTOCOL 

Study # 4660 

 

1. Protocol Title:  Adjustments and Challenges Experienced by Adult 

Hispanic Students during the Enrollment Process and the first Term of 

Technical College 

 

PERSONNEL 

2. Principal Investigator:  LeoNora Cohen, Associate Professor, OSU College 

of Education  

3. Student Researcher: Jose M. Suchite, PhD Student, OSU College of 

Education  

4. Co-investigator(s): N/A 

5. Study Staff: N/A 

6. Investigator Qualifications:   

The principal investigator, Dr. LeoNora Cohen, has been on the faculty at 

OSU since 1994 and is an associate professor.  She has been major 

professor for 21 PhD students, 12 at OSU.  Her background as Latina and 

ability to read speak Spanish and Portuguese support this study of Hispanic 

students. 

Jose Suchite who spoke only Spanish came to the United States and the age 

of 14 from a Latin American country to continue his studies and start a new 

life.  He served in the United States Air Force for over 20 years and has 

interfaced with people from other cultural backgrounds around the world.  

He experienced similar strategies and challenges as other Hispanic students 

experience today when he enrolled in college.  These experiences allowed 

him to establish an empathetic understanding of Hispanics in college.  

Student Training and Oversight:  



325 

 

Dr. LeoNora Cohen is responsible for all aspects of the student‟s 

dissertation research.  She has been working on Jose‟s committee since he 

began the doctoral program in 2005 and has been chairing his dissertation 

research the last two terms.  She reviews all forms and plans for the study 

and has been working through the dissertation proposal with Jose.  There 

are no planned absences and she expects to be available until the study is 

completed. 

DESCRIPTION OF RESEARCH 

7. Description of Research:  

The purpose of this study is to identify and describe the underlying factors 

that influence the adjustments and challenges of adult Hispanic students 

during the enrollment process and the first term of technical college.  The 

adjustment to college is a major transition in the life of an adult Hispanic 

student who may be a first-generation college student who lacks the 

necessary skills to cope with college course requirements (Martinez, Sher, 

Krull, & Wood, 2009).  A disparity exists in the educational attainment of 

an adult Hispanic when compared to a non-Hispanic student because 

Hispanics students are less likely to attend and complete college.  Studies 

have concluded that adult Hispanics, because they are first-generation 

college students have lower retention rates that their counterparts.  This 

study will identify the factors relating to the higher attrition of adult 

Hispanic student in technical college.  

 

Three questions will guide the focus of this study: (1) what are the main 

challenges adult Hispanic students‟ experiences during the first term of 

technical college? (2) What strategies have adult Hispanic students 

undertaken during their college adjustment process to support their success 

in technical college? and (3) What programs or processes can be adopted 

during the enrollment process and the first term of technical college to aid 

the adaptation of adult Hispanic students to a college environment?  The 

significance of this study is that: (a) adult Hispanic students might be 

successful in college if they are made more aware of the college 

environment during orientation and enrollment process, (b) even though it 

has been realized that adult Hispanic students are less likely to persist and 

graduate in the 2-year or 4-year college setting (Estrada, Dupoux, & 

Wolman, 2006), little is known about their community or technical college 

experiences or what they do to be successful, (c) It has become necessary 

to close the gap that exists in literature by examining the college 

experiences and adjustments of first-generation Hispanic students (Pike & 

Kuh, 2005), particularly those in technical and community colleges, 
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because of their high rates of enrollment in higher education throughout the 

United States and (d) the lack of research in this area (Ramos-Sanchez & 

Nichols, 2009).  The intended use of this research is for a thesis to fulfill 

the requirements for the degree of Doctor of Philosophy in Education. A 

potential secondary use of the research may include the publication 

describing the findings. 

 

8. Background Justification:  

Scholars at universities and colleges have recognized the importance of 

students‟ success in college courses and degree completion.  Attrition is 

characterized as an area of high interest for many years because an 

individual having an education correlates to upward social mobility and 

economic success (Martinez, Sher, Krull, & Wood, 2009).  The growth of 

multicultural students, specifically adult Hispanics in college, has increased 

in the past decades because of the realization that the majority of today‟s 

jobs require some type of college degree. 

 

Because college experiences and factors may change over the course of a 

college career, more studies investigating adult Hispanic student‟s 

background characteristics, experiences, and adjustments are needed 

because identification of these changes may help these students become 

more successful in technical college.  These studies can provide a unique 

advantage for students who are at risk of dropping from courses at 

technical colleges.  Creating an advantage early in their educational career 

may be beneficial and might prevent these students from becoming another 

drop statistic. 

 

The United States Department of Education has called on all institutions to 

reduce costs, increase student achievement, increase graduation 

percentages, and to embrace a continuous culture change due to the high 

rates of multicultural student enrollments.  This study is intended to 

provide insights on what can be done to create more efficiency not only 

during the enrollment process but throughout the first term at technical 

college so that adult Hispanic students can be more successful in their 

endeavors. 

 

Significance 

 

There are five reasons for exploring the significance of experiences and 

challenges of adult Hispanic students during the transition to college.  First, 
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higher education is being called upon to become more accountable for the 

success of students in their communities and the retention of non-traditional 

students who are enrolling at two-year institutions at high rates.  Because of 

budget cuts, higher institutions are measured according to attrition and 

graduation successes.  Keeping students in college is a good way to meet 

economic demands.  Statistics have shown that only a small percentage of 

adult Hispanic students persevere in college to complete a degree.  There are 

serious challenges facing today‟s technical colleges concerning student success 

that requires innovation, flexibility, and new processes. One of the most 

important challenges for colleges is the ability to meet the needs of a very 

diverse community. 

 

Second, adult Hispanic students enroll in college without considering the effect 

this will have in their everyday lives, their families, and work.  Most non-

traditional students encounter barriers to academic success which are a big 

factor in attrition.  These factors get in the way of most students causing 

frustration and inability to complete the work. The college environment may 

have an effect on the students‟ persistence and this is one of the focus areas in 

this study.  Most literature on campus climate provides information on how 

college students experience the college environment pointing out the 

similarities and differences between multicultural students and their white 

counterparts (Gloria & Ho, 2003; Hurtado and Carter, 1997; Maramba, 2008).  

Very few of these studies have screened the data to analyze each individual 

student (Maramba, 2008).  College persistence and engagement are focus areas 

in this research.  Research has indicated that adult Hispanic students have more 

problems adapting to the stresses of a college environment than other students 

(Gibbons, & Shoffner, 2004; Ramos-Sanchez, & Nichols, 2007). 

 

Third, the first few weeks of transition to a college environment are the most 

critical for adult Hispanic students.  Studies have indicated that first-generation 

and non-first generation college students encounter more challenges than their 

peers making them more vulnerable to lower academic performance (Greene, 

Marti, & McClenney, 2008).  Educators need to find ways to make the 

transition to college as smooth as possible especially for those individuals who 

have been away from school for several years and suddenly decide to return to 

college. Student engagement and self-efficacy of minority students is an area 

of interest in this study which will seek new insights and developments to help 

at risk students (Ramos-Sanchez, & Nichols, 2007).  The goal is to find a 

common solution, increase effectiveness, and be able to respond quickly to a 

changing environment. 
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Fourth, adult Hispanic students who are more likely to be first-generation 

college students face the daunting task of committing to college without the 

assistance of parental or guardian experiences during their school days. Parents 

may want to help but due to lack of knowledge about logistical college 

requirements and career planning they are unable to help them at the time of 

need.  Given the disparity of educational attainment of white and Hispanics 

students, researchers have considered the influence of interpersonal factors on 

college adjustment and achievement. Minority students bring with them social 

skills passed on from generation to generation that are useful and not taken 

advantage of toward learning.  These skills which are called “social capital” 

can be a good source especially during the time that young adults are searching 

for autonomy and independence which may be the reason for pursuing a higher 

education.  

 

Finally, some research exists in the area of adjustments and experiences of 

college students during the first term at four-year institutions but there is a lack 

of research in the area of experiences and adjustments in the technical college 

arena.  Additionally, research-based studies related to adult Hispanic students 

are limited especially in regards to technical college attrition (Martinez, Sher, 

Krull, & Wood, 2009).  The higher education research that has been conducted 

has focused primarily on baccalaureate institutions, and the need to study 

collaboration in other higher education contexts such as technical colleges has 

been identified. 

  

9. Subject Population and Recruitment 

 

The researcher will initially contact either by phone or in person the 

individuals who answered to the flyer posted at different areas on campus.    

Invitation letters will be e-mailed to the selected participants in both Spanish 

and English.  Jose Suchite will explain the purpose of the research study and 

the opportunity to share their experiences, challenges, and adjustment to a 

technical college environment. Consent forms will be explained and signed and 

collected during the first meeting which is the first focus group.  The 

researcher will ensure that the selection of participants is fair and equitable.  

A maximum number of 25 participants will be recruited to participate over the 

life of this study.  A Technical college near Tacoma Washington will be 

selected based on the number of Hispanic students enrolled in courses or 

programs.  Participants need to be willing to be open to sharing their 

experiences regarding adjustments, challenges, and any barriers they had to 

overcome to succeed in college. 
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Participants will be selected using the following criteria (selected participants 

do not have to meet all criteria): 

  Hispanic male or female students enrolled in one or more courses 

 Working part-time or full-time while attending technical college 

 Married or single with other responsibilities such as family or work 

 Individuals descending from a family whose main language at home is 

Spanish and may have problems with English  

 Individuals who went to schools outside the United States 

 Individuals who live far from college and have transportation or 

financial problems 

 Individuals in households where neither parent has attended college or 

is the first family member to pursue a college degree 

 Individuals descending from single-parent families 

 

Each individual identified as a potential participant will be invited to 

participate and provided with an informed consent document. Care will be 

taken to select those individuals with the greatest potential for depth of 

information.  Participants should be willing to be open to share their 

experiences regarding their transition to college and their challenges during the 

enrollment process and what strategies they have made to adapt to a college 

environment.   

10. Informed Consent Process 

 

A copy of the informed consent document is attached.  Participants will need 

to   sign a written document to participate in the interviews; an informed 

consent letter and form agreeing to participate will be provided during the 

meeting for signature.  No verbal participation agreements will be made.  

Participants who are not able to sign the written document will not be allowed 

to participate until they are able to meet the researcher to sign the agreement 

form.  The consent form will be e-mailed to those participants who expressed 

interest in the study but are not able to attend the meeting using ONID mail 

services only.  Participants will have the opportunity to ask any questions that 

they may have about the study before they sign the informed consent 

document. The phone number and email address of the researcher, the 

principal investigator, and the Institutional Review Board Human Protections 

Administrator‟s office are listed on the Informed Consent Forms that will be 

given to participants, should they have question about the study and their rights 

as participants in the study. Upon receipt of the consent form, a time and place 

will be arranged for upcoming meetings, and inquiry will be made about 
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pertinent meetings that might be appropriate for observation. A copy of the 

script for the informed consent process is included, as well as, a copy of the 

letter to participants and the written and email informed consent documents.   

 

11. Methods and Procedures 

 

The research method utilized for this study is an exploratory case study. The 

data will be collected using semi-structured interviews with open-ended 

questions, photo-elicitation, and focus groups.  The study will follow a five-

step process: (1) case selection, (2) study participant selection, (3) data 

collection, (4) analyzing, evaluating, and interpreting the data, and (5) 

strategies to ensure the soundness of the data.  

 

1. Case Definition 

 

For the purpose of this study, a case is defined as an adult Hispanic enrolled in 

one or more courses at a technical college with the purpose of completing a 

degree from that institution that is (a) an adult Hispanic first-generation college 

student whose parents do not have a college education or completed some 

college (b)  May be a first-generation college student who lacks support from 

their parents because of the family‟s inability to advice then academically and 

(b) a non-first-generation college student where one parent has completed a 

college degree or some college courses.  

 

To develop an initial list of potential participants, the researcher will place 

advertisement fliers on bulletin boards and other areas at the institution 

selected for the study for participants to self indentify their contact 

information. Each participant will be given the opportunity to self-identify.  

Any private information about each participant will not be provided to the 

researcher without prior consent.    The selection process will be fair and 

impartial.  When snowball sampling is utilized, copies of the flyer will be 

given to key personnel so that prospective participants can get the information 

to contact the researcher to participate in the study.  The researcher will ensure 

that all participants who are recruited using snowball sampling have signed the 

consent form before any private information is collected. 

 

Once the participants have been identified, a meeting will be scheduled to 

discuss the process and duration of the study.  The meeting will begin with a 

discussion and signing of the informed consent form.  It will be emphasized 

that participation is voluntary and that they can end the participation at any 

time.  There will be no ramifications for those who choose not to participate in 
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the study.  Telephone interviews will be made available for those who cannot 

make it to the interviews.  An overview of the process will be discussed with 

participants during the first meeting as a group assuring confidentiality using 

pseudonyms rather than names on all transcriptions, data summaries, 

presentation, and publication.  An informed consent form will be thoroughly 

discussed with participants before they sign the form.  

 

Data Collection 

 

Semi-structured interviews:  Five semi-structured interviews per participant 

will be done during the first term.  Data will be gathered through three primary 

approaches: Two focus groups, two individual interviews, and one pho-

elicitation interview per participant throughout the duration of the study.  Each 

interview should last approximately 45 minutes and will be limited to a time no 

longer than approximately 60 minutes.  A neutral location will be chosen for 

the interviews ensuring that participants are comfortable and the setting is 

conducive to talking.  The total commitment for each participant is 

approximately 4-5 hours during the study.  The audio tapes, transcrips, and 

research notes collected during this study will be kept and stored in a safe 

locked location for the duration of the study and destroyed upon completion of 

the study. 

 

The first meeting will be a focus group with all participants present.  

Participants will be informed that all meeting activities will be audio recorded 

and that they may elect to refuse the recordings at any time. The informed 

consent form will be explained to the participants and signed during this 

meeting.  The study process and its purpose will be described to the 

participants.  The meeting will also be used to discuss the research questions 

describing that the findings may be used to improve their success in college.  

This meeting will introduce the participant to the study and will serve as an ice 

breaker for the rest of the study to welcome the participants showing them that 

the researcher will be available to meet their needs.  Participants wishing to 

participate will continue with the focus group and be given dates and time 

schedules for the upcoming interviews.  The focus group is designed to get 

information about the participants‟ feeling about being in college, problems 

they have encountered so far, and what are their feelings about pursuing an 

education.  The consent forms will be signed prior to the first focus group.  The 

first focus group will take a maximum time of one hour and it addresses the 

first two research questions (1) what are the main challenges adult Hispanic 

student‟s experiences during the first term of technical college? (2) What 
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strategies have adult Hispanic students undertaken during their college 

adjustment process to support their success in technical college? 

 

Two open-ended and semi-structured individual interviews will occur with the 

participants involved. The interviews will be individual, in-person interviews 

conducted at a location selected by the participant. Interviews will be tape 

recorded for later review and transcription with the participants‟ knowledge 

and consent. Participants will be told that they may ask to have the recording 

stopped at any time. In the event that an essential interview participant is not 

available for a face-to-face interview, a telephone or email interview will be 

conducted.  In the event that participants are requested to provide any 

information by e-mail, only  ONID e-mail services or technical college e-mail 

system will be given and used during this data collection process.  The student 

researcher‟s ONID e-mail address is, suchitej@onid.orst.edu  

 

The first individual interview, which is the second meeting, will consist of a 

group of questions designed to seek background information and some 

academic information.  The researcher will be looking for information about 

the participant‟s educational environment and background.  The other purpose 

of the first semi-structured interview is to get the participants to start thinking 

about their strategies for solving educational problems during the enrollment 

process and the first term.   

This semi-structured questionnaire addresses primarily research question #1:  

What are the main challenges adult Hispanic students experiences during the 

first term of technical college and what can be done to reduce attrition? And 

question # 3: What programs or processes can be adopted during the 

enrollment process to aid the adaptation of adult Hispanic students to a college 

environment?   

 

The second semi-structured interview, which is the third meeting, is focused on 

addressing research question #2: What strategies have adult Hispanic students 

undertaken during their college adjustment process to support their success in 

technical college? Notes from the first interview will be used for member 

checking allowing each participant the opportunity to add more information or 

amend existing data.   

 

Participants will be given the necessary equipment in preparation for the 

upcoming photo-elicitation interview.  Disposable cameras and any other 

equipment needed for the study will be provided by the researcher at no cost to 

the participant.  The researcher will cover the costs for film development or 

any other services. 

mailto:suchitej@onid.orst.edu
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Photo-elicitation Interview 

 

The third interview, which is the fourth meeting, is a self driven photo-

elicitation interview that is a qualitative research method in which photographs 

are integrated into the interviewing process.  Each participant will be asked to 

take at least 6 photos at their home or educational environment that help to 

explain any barriers, challenges, or adjustments being experienced.  

Additionally, the photos should help describe what helped them become 

successful or any object that gave them more challenge or caused them to work 

harder for any given course.  During the first interview, participants will be 

asked if they have a digital camera. If they have one each participant will be 

asked to take photos and bring them to their next interview meeting.  Those 

who do not have digital cameras will be given disposable cameras to take 

home and bring back with them after the photos have been taken.  Photos can 

come from any source:  taken by the participants themselves, found on the 

internet (if appropriate), or they can be photos taken by someone else to be 

used by the participants.  Cell phone cameras could also be used for the photos 

provided that the photo resolution is acceptable.  Costs for any of these 

activities will be covered by the researcher.  If the photos are used in the 

dissertation or any other publication, faces will be blocked out unless the 

participant has given consent.  

 

The interview questions are included with the documents for this protocol.  

The purpose of the photos is to describe the environment at home, work, or in 

the classroom.  The researcher together with the participants will be analyzing 

the photos looking for clues for their successes or struggles in technical 

college.  During the interview, the research participant will describe each 

photo.  The researcher will take notes and audio tape the interview with 

permission from the participant.  Each interview should last between 30-35 

minutes approximately and will be limited approximately 60 minutes.   

 

The photo elicitation interview will address research question #1: What are the 

main challenges adult Hispanic students experiences during the first term of 

technical college and what can be done to reduce attrition? And research 

questions #2: What strategies have adult Hispanic students undertaken during 

their college adjustment process to support their success in technical college? 

 

The second focus group, which is the fifth and last meeting, will follow the 

photo-elicitation interviews.  Each focus group will be audio taped and will 

include field notes which will include quotes, paraphrased quotes, body 
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language observations, non-verbal messages, observation on seating locations 

of participants, follow-up questions from other interviews, hunches and 

thoughts, passionate comments made, head nods, eye contact or other 

indications of levels of agreement, observations concerning support or interest, 

or any other indicator from the group.  The second focus group will deal with 

the strategies taken for success. 

 

3. Focus Group Discussions 

 

Each focus group will start by addressing the reason why we are meeting 

followed by discussion of the research question.  The research question and the 

interview questions will be posted on the wall to enable participant easy 

reference.  There will be a closing session 15 minutes before completing the 

meeting as a means of member checking.  The researcher will review what has 

been discussed and will ask for any clarifications if needed. 

 

It is anticipated that each focus group will last approximately 45 minutes.  A 

special room free of disturbances will be used for the meeting.  At the end of 

each focus group the researcher will set some time aside to review notes for 

accuracy of what was discussed.  

 

Upon receipt of the informed consent form prior to the first focus group, Jose 

Suchite, the student researcher will provide interviewees to schedule 

interviews. Questions to guide the interview process are included with this 

document. Each interview will be scheduled for a maximum time of 

approximately 60 minutes.  Each interviewee will be informed that an 

additional follow-up phone or face-to-face interview may be necessary to 

clarify information from all previous interviews or from document analysis. 

The total time per participant is expected to be approximately 120 minutes for 

the two focus group meetings. 

 

During the data collection process, Jose Suchite will use multiple sources of 

evidence, create a case study database, and maintain a chain of evidence that 

demonstrates how conclusions were reached.  These strategies are intended to 

strengthen the validity of the study.  Triangulation which uses multiple data 

collection methods, data sources, analysis, or theories (Gall, Gall, & Burg, 

2005) will be used.  Triangulation helps to illustrate inconsistencies or 

contradictions among the findings about the same phenomenon (Gall, et al., 

2005).  The database will include researcher notes, case study documents, 

tabular materials, and narratives organized in a manner that they can be 

accessed for reference as needed.  If it is discovered that participants did not 
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provide enough information or some of the data is not clear, these participants 

will be contacted via telephone to clarify the collected data.  

 

The tentative timeline for the research study is as follows: 

 

Timeline Activity 

Month 1 Comprehensives and dissertation research 

plans approved by OSU committee 

Month 1 Approval requested of OSU IRB. All 

following steps are contingent on OSU IRB 

approval. 

Month 3 Contact potential participants by telephone to 

seek interest in participating.  Schedule focus 

groups and interviews. 

Month 4 Conduct first focus group with all 

participants. 

Gather signed consent forms.  Contact 

participants by telephone to clear any 

questions concerning the information 

provided by participants on the consent form. 

Month 5-8 Conduct three face-to-face interviews, last 

focus group meeting, and one photo-

elicitation interview. 

Month 8 Contact participants by telephone or email to 

clarify or verify information. 

Month 8-11 Data analysis, evaluation, and interpretation 

Month 12-13 Final defense (depends on completion of 

earlier steps and committee member 

schedules) 

 

4. Analyzing, Evaluating, and Interpreting Data 

 

The focus of analysis within this study will be to identify the processes, 

structures, and activities that influence the technical college environment. To 

develop this type of causal description, a process of analysis will be 

implemented that consists of three concurrent flows of activity: data reduction, 

data display, and conclusion drawing/verification.  

 

Data reduction will occur through the identification of themes, development of 

clusters, coding the data, and summarizing findings. Data display within this 
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study will include a visual portrayal of information through a form such as a 

matrix, graph, or chart. Conclusion drawing and verification will occur as 

patterns, regularities, and connections observed throughout the study become 

firmed up and underlying mechanisms and structures are identified. A 

verification process will be part of this phase to confirm interpretations with 

participants and conclusions are valid.  

 

5. Strategies to Ensure the Soundness of the Data 

 

The criteria that will be utilized to evaluate the overall trustworthiness of the 

study are internal validity and external validity. Internal Validity will be 

examined to determine whether the findings of the study are consistent with 

reality and provide an authentic portrait of what is being examined. Strategies 

that will be used to demonstrate the internal validity of the study include 

maintaining a chain of evidence to show how interpretations within the study 

were reached, examining alternative theories, and looking for refutations to the 

findings. Additional strategies that will be used to demonstrate internal validity 

within this study include pattern matching among data and against the initial 

propositions of the study, carefully building explanations that incorporate 

evidence and consider alternatives, examining and testing rival explanations as 

the data is explored, and using logical models to show progression of thought.   

 

The criteria of external validity will be examined to determine the 

generalizability of the findings beyond the immediate case study.  The 

researcher will compare findings from the initial study to theoretical 

propositions and will determine if the conclusions are consistent with other 

studies.  A case study database will be developed as data is collected to 

provide a record of activities throughout the study. This will include field 

notes, documents collected, observation notes, raw data of interviews, a 

research journal, and details of coding and data analysis. 

 

12. Compensation 

 

Participants will not receive any compensation for their participation in the 

study. 

 

13. Anonymity or Confidentiality 

 

Records of participation in this research study will be kept confidential to the 

extent permitted by law. A pseudonym will be used for each site and 

participant to provide confidentiality for colleges and participants. Any direct 
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quotes will only identify the participant by their pseudonym. Individual 

identity of those who participated in the research will not be disclosed. All 

research results and recommendations will be reported in a summarized 

manner in such a way that participants cannot be identified. Jose Suchite, the 

student researcher, and Dr. LeoNora Cohen, the principal investigator, will be 

the only individuals that will have ongoing access to the original research data. 

Audio copies of the interviews and transcripts will be kept and stored in a 

secure location  and destroyed after the conclusion of the research study.  Any 

information, notes, audio tapes collected during the focus groups, interviews, 

and photo-elicitation activities will be kept confidential. 

 

14. Risks/Benefits Assessment 

 

Risks 

 

The researcher anticipates no significant risks to you if you  participate in this 

study.  You will be asked to share information about your experiences in 

college; which may feel personal.  You can choose not to answer anything that 

feels uncomfortable.  Nothing you say will be shared with anyone on campus, 

so you can be candid.  Your participation is voluntarily and you may end your 

participation at any time.  The will be no negative consequences for those who 

choose not to participate in the study.  Coded names (pseudonyms) will be 

given to you if you participate and the names of institutions, locations, and 

organizations directly linked to you will be changed so no one will be able to 

distinguish your contributions by name.  Your name and what you say will be 

kept safe to minimize risk to you.  Any information collected using the internet 

will be kept secured by using the researcher‟s ONID e-mail account only.  No 

information will be transmitted through the internet using other means. 

Because information sent by e-mail may be intercepted, corrupted, lost, 

destroyed, delayed, may be incomplete or contaminated with viruses; the 

security and confidentiality of information sent by e-mail cannot be 

guaranteed.  The use of information sent by the internet will be kept to a 

minimum or only used when it is absolutely necessary. 

 

Benefits 

 

The direct benefit to the participant is that information from this study may 

help them become successful students in technical college arena.  The college 

benefit is that information from this study may attack more Hispanics to 

technical colleges to pursue a higher education degree.  The researcher 

anticipates that this study may benefit other technical colleges who have a 
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desire to implement campus activities or programs to improve student 

achievement at their campuses. 

 

Conclusion 

 

This study presents no risk to participants, and participation is fully voluntary.  

Participants will not receive any direct benefits from participating in this study.  

 

Attachments 

 

Institutional Informed Consent Document  

Individual Informed Consent Document 

Individual Informed Consent Document- Spanish 

Research Permission Letter 

Appendix A: Invitation Letter Sample 

Appendix B: Invitation Letter Sample- Spanish 

Appendix C: Focus Group #1 Questionnaire 

Appendix D: Focus Group #1 Questionnaire- Spanish 

Appendix E: Focus Group #2 Questionnaire 

Appendix F: Focus Group #2 Questionnaire- Spanish 

Appendix G: Semi-Structured Interview #1 Questionnaire 

Appendix H: Semi-Structured Interview #1 Questionnaire- Spanish 

Appendix I: Semi-Structured Interview #2 Questionnaire 

Appendix J: Semi-Structured Interview #2 Questionnaire- Spanish 

Appendix K: Photo-Elicitation Questionnaire 

Appendix L: Photo-Elicitation Questionnaire- Spanish 

 

References: 

 

Estrada, L., Dupoux, E., & Wolman, C. (2006). The relationship between locus 

of control and personal-emotional adjustment and social adjustment to 

college life in students with and without learning disabilities. College 

Student Journal, 40(1), 43-55. 

 

Gall, J. P., Gall, M. D., & Borg, W. R. (2005).  Applying educational research: 

Apractical guide (5th  ed.). Boston: Allyn and Bacon. 

 

Gibbons, M. M., & Shoffner, M. F. (2004).  Prospective first-generation 

college students: Meeting their needs through social cognitive career 

theory.  Professional School counseling, 8(1), 91-99. 

 



339 

 

Gloria, A. M., & Ho, T. A. (2003).  Environmental, social, and psychological 

experiences of Asian American undergraduates: Examining issues of 

academic persistence,  Journal of counseling and Development, 81(1), 

93-105. 

 

Greene, T. G., Marti, C. N., & McClenney, K. (2008).  The effort-outcome 

gap: Differences for African American and Hispanic community 

college students in Students in engagement and academic achievement.  

Journal of Higher Education, 79(5), 513-539. 

 

Hurtado, S., & Carter, D. F. (1997). Effects of college transition and 

perceptions of the campus racial climate on Latino college students‟ 

sense of belonging.  Sociology of Education, 70(4), 324-345. 

 

Maramba, D. C. (2008). Understanding campus climate through voices of 

Filipina/o American college students, College Student Journal, 42(4), 

1045-1059. 

 

Martinez, J. A., Sher, K. J., Krull, J. L., & Wood, P. K. (2009). Blue-collar 

scholars?  Mediators and moderators of university attrition in first-

generation college students. Journal of College Education 

Development, 50(1), 87-97. 

 

Pike, G. R. & Kuh, G. D. (2005). First- and second-generation college 

students: A comparison of their engagement and intellectual 

development. Journal of Higher Education, 76(3), 276-298. 

 

Ramos-Sanchez, L., & Nichols, L. 2007).  Self-efficacy of first-generation and 

non-first Generation college students: The relationship with academic 

performance and college adjustment. Journal of College Counseling, 

10(1), 6-18. 

 

College Drop Out Rates – who is to Blame? Gayla Martindale 27 Jan 2011 

http://www.stateuniversity.com/blog/permalink/College-Drop-Out-Rates-Who-

s-to-Blame-.html 

 


